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Abstract

The Secondary Level Proficiency (SLEP) test, offered by
the SLEP School Services Prog.am (SSP) at Educational Testing
Service (ETS), measures English language listening compre-
hension and reading comprehension skills. It was developed
for use with nonnative-English speaking students in grades 7-
12. SLEP is administered and scored lozally, and the SLEP®
program does not receive routine feedback from local test

users. The work described herein was undertaken to obtain
formal feedback from a sample of SLEP users by means of a
survey questionnaire. Questionnaires were mailed in April,

1991, to over 300 potential SLEP-use contexts worldwide
(addresses of individuals, institutions or agencies placing
orders for the SLEP or related materials within the most
recent 18-month period). Although the return rate was
relatively low (71 usable returns), the distribution of the
returns by general institutional type and location was similar
to that of the total sample. Survey findings provide informa-
tion regarding testing practices, purposes of testing,
selected characteristics of examinees (age/grade level,
language background, and so on), test-users' perceptions of
the principal strengths and limitations of the SLEP and/or the
SLEP Test Manual (and suggestions for modification), the
extent and nature of local studies concerned with validating
the SLEP, and so on. Implications of the findings for SLEP-
related research and develohment activities are discussed.




The Test of English as a Foreign Language (TOEFIL®) was developed in 1963 by the National Council
on the Testing of English as a Foreign Language, which was formed through the cooperative effort of
more than thirty organizations, public and private, that were concemned with testing the English
proficiency of nonnative speakers of the language applying for admission to institutions in the United
States. In 1965, Educational Testing Service (ETS) and the College Board assumed joint respons:bility
for the program, and in 1973, a cooperative arrangement for the operation of the program was entered
into by ETS, the College Board, and the Graduate Record Examinations (GRE) Board. The
membership of the College Board is composzd of schools, colleges, school systems, and educational
associations; GRE Board members are associated with graduate education.

ETS administers the TOEFL program under the general direction of a Policy Council that was
established by, and is affiliated with, the sponsoring organizations. Members of the Policy Council
represent the College Board and the GRE Board and such institutions and agencies as graduate schools

of business, junior and community colleges, nonprofit educational exchange agencies, and agencies
of the United States government.
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A continuing program of research related to the TOEFL test is carried out under the direction of the
TOEFL Research Committee. Its six mesbers include representatives of the Policy Council, the
TOEFL Committee of Examiners, and distinguished English as a second language specialists from the
academic community. Currently the Committee meets twice yearly to review and approve proposals
for test-related research and to set guidelines for the entire scope of the TOEFL research program.
Members of the Research Committee serve three-year terms at the invitation of the Policy Council;
the chair of the committee serves on the Policy Council.

Because the studies are specific to the test and the testing program, most of the actual research is
conducted by ETS staff rather than by outside researchers. However, many projects require the
cooperation of other institutions, particularly those with programs in the teaching of English as a
foreign or second language. Representatives of such programs who are interested in participating in
or conducting TOEFL-related research are invited to contact the TOEFL program office. All TOEFL

research projects must undergo appropriate ETS review toascertain that the confidentiality of data will
be protected.

Current (1991-92) members of the TOEFL Rescarch Committee are:

James Dean Brown University of Hawaii

Patricia Dunkel (Chair) Pennsylvania State University

William Grabe Northern Arizona University

Kyle Perkins Southemn Illinois University at Carbondale
Elizabeth C. Traugott Stanford University

John Upshur Concordia University
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Background

The Secondary Level English Proficiency (SLEP) test was
developed by Educational Testing Service (ETS) to assess the
English language listening comprehension and reading compre-
hension skills of " . . . students entering grades seven
through twelve whose native language is other than English"
(ETS, 1988: 5).1* More specifically, according to Stansfield

(1984: 2) " . . . the test is designed for use as a selection
or admissions instrument by private secondary schools, or as
a placement instrument by public secondary schools."  SLEP

School Services Program publications (e.g., ETS, 1987) note
that

as a norm-referenced test, [the SLEP] provides users
with the opportunity to compare student results with
those of other students in similar situations. . .. A
basic assumption underlying the SLEP test 1is that
language ability is a critical factor in determin...g the
degree to which secondary students can benefit from
instruction; to succeed they must be able to understand
what 1is being said (by both teachers and fellow
students) and to understand both formal and informal
material written in English (ETS, 1987: 5)

Users are informed (e.g., ETS, 1987: 5) that the SLEP® test
can be helpful in making placement decisions such as, for
example,

assignment to ESL classes,

placement in a mainstream English-medium program,
exemption from a bilingual program,

exit from an ESL progranm,

ESL program evaluation.

Although the SLEP test was initially developed for use with
secondary-level (G7-12) student populations, based on informa-
tion supplied by the program, the test is being used to assess
the ESL listening and reading proficiency of nonnative-English
speaking students at other age/grade levels (e.g., 6th grade
students, college-level ESL students), academically unclas-
sified adults (e.g., enrollees in English-language institutes,
adult ESL classes); and so on.

Three statistically equivalent forms of the SLEP test are
offered through the SLEP School Services Program: Form 1,
developed in 1979-80; Form 2, developed in 1980-81; and Form
3, developed in 1986-87. Each form is made up of 150
multiple-choice questions of eight different types (see

*
See numbered endnrotes.
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Appendix A). Test booklets are reusable; examinees use

separate answer sheets tc record their responses to the test
guestions.

Various editions of the SLEP Test Manual (see, for example,
ETS, 1988; 1991) provide, among other things, information
regarding the psychometric characteristics of the test,
evidence of validity (e.g., systematic differentiation of
groups classified according to ESL proficiency levels,
relatively high correlation with the TOEFL, and so on),
general guidelines for test use and interpretation, and
suggestions for local research {e.g., it is recommended that
users conduct studies designed to assess the extent to which
SLEP scores are related to self-assessments, teachers' ratings

of ESL proficiency, or performance in regular academic
courses) .

Need¢. for Feedback from Test "ser=

Because the SLEP test is locally administered and scored,
the SLEP School Services Program does not routinely receive
information pertaining to test use, local studies, and other
related matters. The program also does not receive the kind
of examinee-generated feedback that is routinely available for
a centrally administered test such as the TOEFL--for example,

examinees' test scores, item-level responses, answers to
backgrourc¢ questions.

Without such information, the program is limited in its
a ‘ility to judge the extent to which current forms of the SLEP
test are meeting the ESL assessment needs of practitioners in
diverse settings, to introduce modifications that may be
needed to improve the overall usefulness of the test, or to
routinely summarize, evaluate, and publish data on test
performance for various subgroups (e.g., age/grade level,
language background).

Purpose of the Present Study

The work described herein was undertaken to obtain formal
feedback from users of the SLEP test by means of a survey
questionnaire concerned with matters such as those alluded to
above. More specifically, the survey was designed to obtain
information bearing on the following general lines of inquiry:

e What are the basic patterns of test use (e.g., test
forms used, number of examinees tested, number of times
each examinee is tested, other assessment procedures
used in conjunction with the SLEP)?

SLEP Survey 2




e What are the characteristics of examinee populations
(e.g., age/grade levels, socio-political status [e.g.,
refugee, immigrant, international s*udent], language
background)? If the test is being used with examinees
not classifiable within the G7-12 range (e.g., 6th
graders, college-level students, older adults), what are
the judgments of test users regarding the test's
suitability or lack of suitability for such use?

e To what extent is the SLEP being used for purposes
suggested in the SLEP Test Manual (e.g., assessment of
the readiness to undertake English-medium academic
instruction, placement for ESL/EFL instructional
purposes, program evaluation, admission, monitoring the
progress of individual students, and so on).

e Are test users conducting 1local studies of the
relationship between SLEP scores and direct measures of
ESL/EFL students' ability to use English (e.g., teach-
ers' ratings)? Are they developing 1local norms, as
suggested by the program? What is the scaled-score
range that includes the average total score obtained by
students when initially tested?

e What are the principal strengths and limitations of
the SLEP Test and/cr the SLEP Test Manual, from the
perspective of local test users? What changes or
modifications, if any, do users recommend?

e Generally speaking, what characteristics of a
standardized test of ESL/EFL proficiency (and related
‘developer-produced materials and services) do test users
believe would be most helpful/useful in use contexts
similar to their own?

OQuestionnaire Development

The foregoing duestions were judged to be generally
applicable for test users regardless of location (that is,
whether inside or outside the United States) and type of
setting (e.g., school, college, language institute).

A draft questionnaire that included both precoded and open-
ended response options was developed, in consultation with
program staff, and pretested.4 Based on results of pre-
testing, it was decided that the one basic set of dques-
tionnaire items would be appropriate for all test-use
contexts, with only minor changes in wording--primarily in
connection with certain testing procedures that are mandated
by statute in the U.S. and Canada, but not elsewhere.?®

SLEP Survey 3




The two versions are shown in Appendix B, along with the
(undifferentiated) cover letter that accompanied each ques-
tionnaire (cf. options for Q1 and Q6 in the respective ver-
sions of the questionnaire).

Defining a Target *Population" for the Survey

Orders for the SLEP test are received from diverse
institutions and agencies, as well as from professionally
qualified individuals, in the United States and elsewhere in
the world. These include public schools, private academies or
preparatory schools, international student exchange prograns,
language institutes, corporations; postsecondary institutions
located in the U.S., Canada, and elsewhere.

The possibility of identifying, evaluating, and surveying
the total population of institutions, agencies, or individuals
ordering (using) the SLEP test during the past decade was
considered. Howev- -, it was not feasible to ivndertake the
substantial effort that would be needed to retrieve and match

order-files across successive fiscal cycles during the
decade.®

After evaluating and ultimately rejecting this compre-
hensive approach, it was decided to survey a sample definable
on the basis of records included in the "current" systems
file--typically covering transactions over approximately the
most recent 18 months--for the period, roughly, between July
1989 and December 1990.

Computerized printouts of addresses representing distinct
transactions (that is, one or more orders for SLEP-related
materials) during the period were used to identify the order-
ing institutions/agencies/individuals; additional addresses
were supplied by the TOEFL representative office in canada.’
This process resulted in the identification of 356 different
"potential" SLEP-use contexts (that is, different purchasers
of the SLEP test and/or related materials).

Based on the basic identification provided in the fiscal
files, these potential-use contexts were classified as being
primarily, (a) academic (secondary vs. postsecondary), (b)
language institutes, (c) international student exchange pro-
grams, or (d) corporations or business institutions. The
distribution of these potential-use settings by type and
location is shown in Table 1.

It can be seen that most of the orders (about 84 percent)
were shipped to academic settings--some 59 percent classified
as "secondary-level" and 25 percent classified as "postsec-
ondary-level." Aoproximately 71 percent of the orders were

SLEP Survey 4
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TABLE 1. Types of Institutions/Agencies ldentified as Having
Placed Orders for the SLEP, By Location

Location

Type* U.S.A Canada Other TYotal Percent
Academic, Total 201 &9 48 298 a83.7)

Secondary 147 25 27 iy (58.7)

Postseondary 54 14 21 89 (25.0)
Exchange Program 1 11 (3.1
Language Institute 5 1 6 « 1.9
Corporation 6 é (1.9
Other** 20 H 25 < 9.8
Total (ALl types) 53 55 &8 356
Percent 7.1 15.4 135 (100.0)

* Classification inferred from informstion contained in the ad-

dresses to which shipments of SLEP test-bookliets and related mater-
fals were mailed.

** This category includes orders from institutions or agencies not
clearly classfisble according to the preceding categories (e.g., un-
familiar academic identification, embassies, correctional institu-
tions, individusls without institutional identification, and so on.

shipped to addresses (including APO/FPO) in the U.S., 15
percent were sent to Canadian addresses, and the remaining 14
percent to all other addresses.

About 10 percent of the sample could not be classified with
certainty according to one of the specific categories indi-
cated (e.g., governmental agencies; individuals with profes-
sional, but not institutional, identification; unfamiliar
acronymic designations; and so on).

Survey Mailing and Response

Survey questionnaires were mailed on April 19, 1991. No
final reply date was specified. During the first four weeks,
returns were limited in volume and scattered (that is, there
was no clearly discernible peak). Both the timing of the
survey (coinciding with end-of-school-year pressures) and the
lack of consistent personal identification (e.g., name, title,
and program) for the person actually responsible for test use,
militated against the prospect of substantially increasing the

SLEP Survey 5




overall response through followup mailings, and none were made
(see Appendix C for procedures used in an effort to "personal-
ize" the basic mailing). However, returns were not formally
"closed" until September 30, 1991.

As of that date, a total of 71 completed questionnaires had
been received, distributed by type-of-use context and location
as 1indicated in Table 2; approximately 30 percent were
received after June 30, 1991. The marginal distributions of
returns by type- and location-of-use context, shown in Table
2, were similar to the distributions that were obtained for
the total survey sample (Table 1). It thus appears that the
responding sample is reasonably representative of the total

sample with respect to both type and location of test-use
contexts. '

in three instances, two completed questionnaires were
returned in the same envelope: one set from two £SL teachers
in different high schools in the same school district, one set
from two admissions office staff members in a preparatory
school, and a third set from two members of the ESL program
staff at a university in the United States. Both

questionnaires in each set were processed without special
treatment.

In addition to the completed questionnaires, five ques-
tionnaires were returned unopened (for insufficient address),
and five were returned not fully completed. Responses to
precoded items were Keyentered. Verbatim copies of write-in
responses were prepared to facilitate evaluation of comments,
suggestions, and recommendations from respondents. Moreover,
respondents who provided information suggesting that
systematic local studies of the concurrent or predictive
validity of SLEP test scores had been conducted, were
contacted (by letter, FAX, and/or telephone) in an effort to
obtain additional detail.

Findings

Survey findings, summarized below, provide information
regarding (a) the scope, volume, and frequency of testing with
the SLEP, (b) characteristics of examinee populations in
various use contexts, (c) the purposes for which the SLEP is
being used, (d) the extent to which SLEP users are conduct-
ing local validation studies and/or developing local norms,
and (e) respondents' perceptions of the most positive aspects
and the principal limitations of the SLEP and/or the Test Man-
ual; their suggestions for change; and their characterizations
of the hypothetical ESL proficiency test (and test-developer
provided services) that would be most useful in contexts such
as their own.

SLEP Survey 6




TABLE 2. Distribution of Returns by Type of Use Contaxt and Location

Location
Type of use context u.s. Canacla Othar Total Percent (Mail)*
Academic A1 4 1" 58 81.7 (84X%)
Secondary 35 3 7 45 63.4 ¢59%)
Postsecondary 6 3 4 13 18.3 (25%)
Language Institute** 3 1 4 3.9 C 4%)
Corporation®+ 2 2 1.7 ¢ 2X)
Exchange®* S 2 4 10.0 { &%)
Total 3] 7 13 "
Percent 7% 10% 18% 100%
Mail) 7% 15% 14X 100%

* Entries in this colum do not total 100X due to the fact that
several returns were received from representatives of institutions/
agencies not classifiable as scademic, exchange, language institute,
or corporation on the basis of information available when question-
naires were mailed (thit is, returns from "Other® in Table 1).

** Type of use context was reported by respondents (see cover
page of questionnaire), but scedemic igvel was inferred from other
information available.

Some implications of the findings are considered in the
final section.

SLEP Use: Basic Data

Figure 1 shows percentage distributions of responses to
questions about (a) forms of the SLEP currently in use, (b)
extent of reliance on SLEP only vs. SLEP in combination with
other ESL assessment procedures, (c) the number of individual
examinees tested and the typical number of times each exami-
nee was tested during the most recent 12 month period.

Test Forms in Use

Forms 1 and 2, but not Form 3, were reported being used by a
majority of the respondents. Almost 90 percent reported using

Form 1, 70 percent reported Form 2, and 37 percent reported
Form 3.

SLEP Survey 7
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Figure 1. Selected proctices in using the SLEP test,
without regord to type of use context

Uses Form 1 oniy hm

Uses Forms 1,2 YZZIZZIZ] 38
Uses Forms 1,2,3 ¥ZZTXI 2%

Uses Forms 1,3
Uses Form 2 only 4

Uses Forms 2.3 $2 (N = €6)
Uses Form 3 only 3

Uses SLEP enly 35
Uses SLEP + locol 1ZZFYX] 28
Uses SLEP, local, ond other ZZZXZXTI 37

Tests < 50 exaominees $34
Tests 50-939 examinees 21
Tests 100-249 examinees

Tests 250-49S examinees {3 8 (N = 55) .
Tests S00 + exominees ¥ 10
4

(N = €8)

Practice

Tests two or more times $IIZZTITITFITIYI] 60
Tests only one time fmmmw (N = 67)
0 20 40 &0 80 100

Percent reporting practice

Extent of Reliance on SLEP

One-third of the respondents reported that they used only the
SLEP for ESL assessment; about two-thirds reported that the
SLEP test was used in conjunction either with local assessment
procedures only (28 percent) or with local procedures, plus
one or more additional standardized ESL tests (37 percent).
The number o¢f individuals who responded to each of the
questions involved is shown as the base for percentages.

Volum } 4 -3

The number of examinees tested with the SLEP varied markedly
across use contexts, ranging from less than 10 annually to
1,000 or more. However, about 80 percent of those who
supplied pertinent information (only 55 of 71 did so) reported
testing fewer thar 250 individuals, and a majority tested
fewer than 100. Some 60 percent reported that the typical
individual was tested two times, and 40 percent reported only
one-time testing.

SLEP Survey 8




The Examinee Population

The SLEP test was originally developed for use with a
population of examinees made up primarily of nonnative-
speaking international students who need to demonstrate their
ESL proficiency in connection with plans to enter an English-
medium secondary school (G7-12) program in the United States
or elsewhere. However, the test has been used not only with

G7-12 students, but also with 6th graders and postsecondary-
level students.

The test-taking population also appears to include some
nonnative-speakers who are not in "regular academic progres-
sion" as international students planning to study in an
English-medium environment--e.g., political or economic
refugees, immigrants, and so on. Members of these groups may
differ from "regular students" with respect to age, educa-
tional level, English-language background, and other
variables.

Accordingly the survey contained questions designed to
assess

(a) the extent to which SLEP is being used at various
age/grade levels (percentage of examinees who are below 7th
grade, in the G7-12 range and beyond the G7-12 range, re-
spectively);

(b) users' assessments of suitability/unsuitability for
examinees below or above the G7-12 age/grade range; and

(c) the socio-political status of the students involved
(percentage of examinees in designated categories).

Age/Grade lLevels of Examinees

As may be seen in Figure 2, more than three-fourths of the
respondents were testing at least some students in the G7-12
range for which the SLEP was originally designed. However,
about 35 percent were testing some postsecondary level
students, and about one-fourth were testing some students
below the 7th grade level.

e Testing was restricted to students in the G7-12 range
only, in only 52 percent of the settings that reported
this information; some 18 percent reported testing only
postsecondary level students.

Respondents indicating that the SLEP was being used with
examinees whose age/grade placement was either lower or higher
than the originally targeted G7-12 range were invited to
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Figure 2. Percentage of use-settings testing eraminees at
designated educatioral levels

Grades 7-12 only /4422727277 52
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Percent of settings
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comment on the test's suitability for the younger or older
examinees involved, and to provide specific examples. A total
of 23 respondents commented.

The comments, by and large, were general appraisals that
did not specify particular test characteristics or provide
specific examples. Only the "map" items (see Appendix A) were
singled out by several of the respondents as being
inappropriate or too difficult for 6th graders and other
examinees.

The general flavor of the comments is captured in the
verbatim excerpts that follow (emphasis added in all
instances).

Comments on '"out-of-level' use. An American International
School, South America (10 percent 6th graders).

New studeits whose first language is not English are tested for placement
(ESL 1 [beginners|/ESL Il lintermediate-advanced] orregular class). Students
placed in ESL are retested in the middle and at the end of the year to assess
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progress and decide when they shoula be mainstreamed into the regular
classes. We used it for 6th graders as well. It appears to be suitable.

Oregon, Public Middle School (20 percent 6th graders).

We -administer the SLEP test to ESL students once a 'y r. From the results
I can decide whether or not the student should have to take the standardized
achievement tests and also what support services are needed in academic areas.
The sixth graders had no problems. They were on-task and tried to dc their
best. The older students (adult ESL) had never filled in an answer sheet of any
kind, so I gave extra instruction and nrompring as needed. All the students fail
miserably on the map scction.

Virginia Public School (occasional é6th grader).

Content better suited to 7-12 graders than to sixth graders. Map test is
definitely geared to older students. However, a great test.

Oregon, Educational Service District (some 6th graders).:

We teach ESL in migrant/bilingual resource rooms in two counties in rural
eastern Oregon. The SLEP is used each spring to evaluate growth in our
secondary students (G7-12). ESL is an elective class where students are
enrolled in one or two periods per day. 7th and 8th grades do well; 6th graders
do not do well, listening part of test is good.

Michigan, Middle School (G6-8).

Test is administered in the fall (form 1) and spring (form 2) to evaluate
growth and need to be in ESL class. Listening comprehension: Map and cars
unsuitable. This section seems to be particularly confusing to the students
because they are not familiar with the concept of driving.

Louisiana, University-Based Intensive ESL Program.

SLEP used to place students in our month-long intensive program. Students
are tested when they first arrive in the program and are placed solely on their
SLEP score. It is not used for post-testing or advancement. Most of our
students are 18-26 and some (approximately 20 percent) 26 and olider. Age
does not appear to be a factor, except with much older students who appear to
be intimidated by standardized_tests.
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Japan, American Liberal Arts College.

We are an American liberal arts college operating in Japan. We use the
SLEP as one factor in determining admissions, placement, and promotion.
Most of our students are berween the ages of 18-21. These students have
completed high school, and many have attended special sckools for one
additional year trying to get into university. SLEP is helpful in determining
general language abilities.

Japan, U.S. University Branch.

Virtually all of the students tested with the SLEP exam are in the 18-20 year
age range. The_exam is fairly well-suited to our student applicants, but is
perhaps a little more suitable for a slightly younger age group.

U.S. University.

There are problems with content. . . the car map_is confusing in test form 1.

Japan, U.S. University Branch.

We use the SLEP as part of the admissions assessment for Japanese students
entering our IEP. The main purpose is for placement of students in roughly

equivalent groups. The SLEP gives a good general assessment of student
achievement levels.

on balance, the comments suggest that the SLEP is perceived
to be "suitable" for use with examinees at quite diverse
educational levels from the 6th grade through, at least, the
early postsecondary years. It is also perceived as being, in
some ways, possibly less suitable for younger students (below
the 7th grade level) than for postsecondary level students.

Socio-Political Status of Examinees

Figure 3 shows distributions of means of reported percent-
ages of examinees in designated sociopolitical categories, as
reported by survey respondents in the U.S., Canada, and other
countries. The several distributions shown in the figure are
generally similar to the comparable distribution reported by
Stansfield (1984) for the basic SLEP reference group--a sample
of ESL students in U.S. secondary schools.

SLEP Survey 12
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Figure 3. Reported status of SLEP examinees in the
current survey: U.S.A./Conado (uppsr panei) vs.
other countries (lowsr panel)
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In the reference group sample, approximately one-fourth of
the examinees involved were self-classified as foreign
students; slightly lower percentages were classified as
immigrants, refugees, and U.S. citizens, respectively.

In the current survey sample, respondents from the U.S.A./
Canada reported an average of slightly more than 40 percent
international students, compared to an average of 50 percent
in this category reported by respondents in other locations.
Examinee populations that included refugees or undocumented
individuals were largely restricted to settings in the United
States and Canada.

Some indication of the types of demographic diversity
represented in SLEP-use settings is provided by the following
descriptions.

SLEP Survey 13
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Canadian College.

The age range is 18 to 70, though most students are in their 20's; . . . classes
Jor beginners with virtually no English, right up to college prep,; some are
refugees with very little formal schooling; others have the equivalent of high
school in their mother tongue, many have university background: in their
mother tongue, but function in English at very low level.

California School District.

About 1,000 (G7-12) students tested last year; 70 percent Spanish, 50
percent undocumented, 30 percent refugees, 20 percent recent immigrants.

Language Backgrounds of SLEP Examinees

Most of the respondents (67 of 71) answered a question
regarding the language backgrounds of examinees tested with
the SLEP. Eleven (11) language groups were designated on the
questionnaire; respondents were asked to write in names of
other pertinent groups. Figure 4 shows the percentage of
respondents reporting each of the 11 designated groups and the
distribution of use contexts according to the total number of
different language groups reported (designated plus write-in).

The data in Figure 4 sinply point up the language groups
that are most consistently represented across SLEP-use set-
tings, and indicate that the examinee populations served by
SLEP-use contexts differ considerably with respect to degree
of linguistic heterogen=ity. In about one-third of the SLEP-
use settings, for example, only one language group is being
tested, whereas at the other extreme, one respondent reported
more than 50 "nationality groups."

Purposes of Testing

As may be seen in Figure 5, test users in the United
States and Canada (solid bars in the figure) and their
counterparts elsewhere in the world (hatched bars), reported
a generally similar pattern of testing purposes. Only a few
respondents (about 11 percent) reported testing for only one
of the purposes designated in the questionnaire.

e Assessing the readiness of ESL students for English-
medium academic instruction was the most frequently
reported purpose for testing. This purpose was cited by
more than two-thirds of all respondents (U.S.A./Canada,
64 percent; other countries, 77 percent).
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Figure 4. Principal language groups ropresented in SLEP
use settings, ond differences ocross settmgs in the
linguistic diversity of SLEP exuamirzes
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Figure 5. Purposas for which the SLEP test is being used,
by locotion: U.S.A./Canada (solid bar) vs. other countries
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o Use of the SLEP in assessing average (net) gain in
proficiency after instruction in EFL, ESL, Bilingval,
and similar programs, using either 1locally devised
models or mandated evaluation models (U.S.A/Canada), was
reported by a slight majority of respondents overall.

Data not shown in the figure indicate that about 33 percent
of the U.S.A./Canada respondents in secondary-school settings

reported using the SLEP to assess " . . . average gain (using
mandated evaluation models) in programs defined/required by
statute (Federal/State/Provincial)." Gain assessment, without

regard to model, was cited by about 75 percent of
U.S.A./Canada respondents in secondary school settings.

e Placement of students for purposes of ESL or EFL
instruction was reported to be a testing objective by
more than 40 percent of the respondents.

e Screening for admission to an institution or program
was cited as a purpose for testing by about one-third of
all respondents. Data not shown in the figure indicate
that this purpose was cited by all the exchange-program
respondents.

e Monitoring the progress of individual students was
cited by some 57 percent of U.S.A./Canada respondents
and about 31 percent of other respondents.

All of the foregoing, of course, are well-established

objectives of ESL proficiency testing; several illustrative
descriptions provide a more detailed perspective.

Illustrative Elaborations of Reported Uses

U.S. Private Secondary School.

International students are given the SLEP test and another assessment ool
to determine whether they are proficient enough in English to be placed in the
regularacademic curriculum or the ESL program. Based on these test scores,
students are then divided inro four levels of proficiency and are placed in
courses according to these levels in the ESL program. Students are tested
again in December and in May to determine their progressin English.

U.S. Public Secondary School for International Students.
Used for entrance screening to assess levels of English proficiency to
determine whether we will accept them into the academic program. Also for

measuring progresson a yearly basis, and deciding which ESL ciasses they
should take.
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Intensive ESL Program (U.S. University).

We use the SLEP 1o place students in our month-long intensive program.
Students are tested when they first arrive in the program and are placed solely
on their SLEP score. It is nor used for post-testing or advancement. Some
65 percent of students are short-term language students planning to return to
their country upon completion of studies at the language institute.

Exchange Program (U.S.).

(We) use the SLEP test to assess the level of English proficiency of our high
school aged foreign exchange students. All foreign students are given the
SLEP test priorto their acceptance to participate in an academic year in the
United States. Our overall objective is to assess each student's English ability
and their ability to function in an English-speaking high school. We use the
SLEP test to screen our students for accep:ance to the program (who must
achieve a minimum score for acceptance).

U.S. Public School District.

We teach ESL in migrant/bilingual resource rooms in two counties in rural
eas*ern Oregon. The SLEP is used each spring to evaluate growth in our
secondary students (grades 7-12). ESL is an elective class where students are
enrolled for one or two periods per day. The class is graded and carries high
school credit (grades 9-12). As required by our Migrant and bilingual Federal
Program, we test every spring all secondary students being served in an ESL
component. Teachers do informal assessments for their own diagnostic
purposes. We've reported the scores to our program evaluator. The teachers
use the results for their information informally only.

U.S. College (Japan).

We use the SLEP results to help decide on placement level for applicants
wishing to enter our intensive English Language Program, . . .. In addition to
the SLEP, we also administer a 25-minu‘e English essay exam and conduct
a 10-minute oral interview (with a trained ESL professional) for each
applicant. The SLEP results comprise one-half of the overall result, while the
essay score and interview score each comprise one-fourth.
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U.S. Independent Secondary School.

We e the SLEP for all our new students from foreign-speaking
backgrounds for placement in three different English classes. Then we give
ther the test again at the end of the year to assess the gains they have made.
We also use it for admissions guidance if the applicant has not taken the
TOEFL. The SLEP is studied after administration and items are studied to
ascertain weaknesses that can then be worked on in class.

U.S. Middle School.

I administer the SLEP test to ESL students once a year. From the results
I can decide whether or not the student should have to take the standardized
achievemen: tests and also what support services are nceded in academic
areas. SLEP is a standardized report card to show other school personnel that
regular testing is appropriate or inappropriate with individual students.

U.S. School District.

The . .. Unified School District uses only the reading portion of the SLEP
test for students enrolled in the Secondary Level ESL Program at middle
schools and high schools. The assessment is given to determine entry and exit
level reading skills. The reading portion of the SLEP test is used as 1) an
initial or entry assessment to determine a student's reading proficiency and 2)
an end-of-the-year assessment to determine the student's progress.

U.S. Public School.

SLEP is used to assess listening and reading comprehension of ESOL
students in 7-12, fall and spring of each year. The scores are used (along with
other testing data) to determine placement and exit of ESOL students in the
ESOL program. (Especially reading suitable for LEPs).

Local SLEP Validation and Normative Studies

Through the SLEP Test Manual (e.g., ETS, 1991, 1988, 1987),
the School Services Program advises t.est users (a) to conduct
local studies designed to assess the relationship of SLEP
scores to teachers' observations of proficiency and other
pertinent performance criteria, and (b) to develop 1local
norms.

SLEP users were asked to indicate whether they had
conducted studies along lines indicated above and developed
local norms, respectively. They were invited to provide brief
descriptions of any studies that may have been conducted, or,
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in the absence of formal studies, to indicate their impres-
sions of the relationship between SLEP scores and direct

measures of proficiency. They were also asked to supply norms
tables, if available.

The specific questions posed for consideration by respond-
ents are shown in Exhibit A. Selected SLEP reference-—-group
"placement" information has been inserted opposite the respec-
tive SLEP total score ranges (Q5d in Exhibit A). This infor-
mation was not included in the survey questionnaire itself.

It was assumed that most respondents--including those who
may not have conducted formal studies or developed local
norms--would be able to indicate the score~range that included
the average total scaled-score for examinees taking the test
locally. It was hoped that some users would be in a position
to forward reports of local studies that would provide de-
scriptive statistics for defined subgroups (age/grade level,
years of ESL/EFL study, and so on) and other validity-related
evidence. However, they were not directly invited to do so.

Local Studies and Local Norms

It can be seen in Figure 6 that, of 71 test users responding
to the survey, about 60 percent reported conducting local
studies of the type described in Q5c, but only 14 percent
indicated that local norms had been developed.

Taken at face value, these figures suggest widespread lack
of attention to the development of local norms, as defined in
the questionnaire, namely, as "a table showing the percentage

of students scoring at or below designated SLEP scores." Only
14 percent of the respondents reported having developed such
tables. None of the respondents supplied a norms table

meeting the definition involved, although specifically invited
to do so.l? By inference, locally developed tables of this
type are not '"essential" for 1local testing purposes in
contexts such as those represented in the survey sample.

Notwithstanding apparent lack of attention to "local norms
development," a substantial majority of respondents provided
information regarding the average SLEP performance of their
students at the time of initial testing (Question Q5d), as can
be seen in Figure 7. Even so, 22 percent either did not
respond at all or indicated two or more score-categories
(included in the NR category).

It is apparent from the distrirution of reported averages
in Figure 7, that the SLEP is being used with local examinee-
populations that differ markedly, on the average, with respect
to level of developed ESL proficiency.
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Exhibit A

Questions Regarding Local SLEP Studies and
Norms Development

Q5c. Have you been able to study the relationship
between SLEP scores and direct measures of ESL/EFL
proficiency (for example, ESL/EFL instructor's ratings
of oral English proficiency; academic teachers' ratings
of students' ESL/EFL skills)?

1. Yes (please describe briefly)

2. No (please comment briefly on your impressions
regarding the foregoing, and reasons for them).

Q5d. Five SLEP total scaled-score categories are
specified below. Please check the score-range that
includes the average score typically obtained by
students when initially tested.

(SLEP reference group placement) *

< 33 = P24 (Bilingual, Full-time, Mean = 32)

1.

2., 33-39 = P39 (Bilingual P-T or ESL F-T, Mean = 37)
3. 40-46 = P57 (ESL Part-time, Mean = 43)

4. 47-53 = P75 (Mainstream Class, Mean = 50)

5.

54 + = > P75 (No subgroup at this level)

Q5e. Have you developed local norms for the SLEP (e.qg.,
a table showing the percentage of students scocring at
or below designated SLEP scores)?

1. Yes (if possible, please enclose a copy of your
norms table and related description)

2. No

* The "SLEP reference group placement! data (percentile
ranks for upper-limit of score intervals, and total
score means for placement levels) included with Q5d
above, reflect findings of the initial SLEP validation
study (Stansfield, 1984; also reported in various
editions of the SLEP Test Manual [e.g., ETS, 1987]).
These data were not included as part of the basic
question posed for survey respondents.
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Figure ©.
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Some sense of the functional implications of differences
in average SLEP performance is conveyed by the proficiency-
placement levels designated in Exhibit A, above, with the
corresponding mean total SLEP scaled scores for students in
the respective levels (from Stansfield, 1984; also reported in
various editions of the SLEP Test Manual [for example, ETS
1987, 1988]).

Evaluation of Respondents' Comments

A majority of the respondents accepted the invitation to
"please describe briefly" any local studies that may have been
conducted or to indicate their impressions of the relationship
between SLEP scores and direct measures of proficiency as
outlined in Question Q5c.!3

Both the descriptions of local studies and study findings,
and informal observations regarding SLEP's concurrent or
predictive validity, varied markedly in style as well as
substance--by inference, reflecting similarly marked
differences in the nature, scope, and degree of psychometric
and statistical rigor of the local studies involved.

Almost one-half (33 of 71, or 46 percent) of survey
respondents (24 who did not report a study and 9 who did so)
neither commented on SLEP's concurrent validity nor provided
information bearing directly or indirectly on SLEP's validity
for local purposes.

The remaining survey respondents (38 of 71) provided
comments, not all of which were deemed to be directly re-
sponsive to the question posed.!® Most of the responsive
comments involved direct or indirect allusions to SLEP's rela-
tionship to other measures, or SLEP's usefulness or lack of
usefulness for local purposes--e.g., placement, including
references to score levels at which students are judged to be
ready to enter full-time English-medium instruction.

Concurrent validity. The most ccmprehensive program of
local validation research described by a respondent to the
survey, involved the systematic assessment of concurrent rela-
tionships between SLEP scores and direct assessments of oral
English proficiency and writing skills, respectively, in
samples of Japanese students in the intensive English Language
Program of the Japanese branch of a U.S. university.

Testing Directcr, U.S. Universityvy (Japan).

We use the SLEP results to help decide on placement level for (such
students). In addition to the SLEP, we also administer a 25-minute English
essay exam and conduct a 10-minute oral interview (with a trained ESL
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professional) for each applicant. . . . Our exam is locally developed and
holistically scored by two readers on a 1-6 scale; our interview ‘test'is also
locally developed--students are rated on a scale of 1-7 in six areas of
communicative behavior.

Over a period of two academic years, from November ‘89 to April '91, the
three forms of the SLEP were administered a total of 12 times as part of our
IELP placement tests. | have observed a Pearson correlation coefficient
ranging from .57 to .72 and averaging .63 (N = 1,648), with writing exam
scores. . .,and a correlation coefficient range of .55 to .69,averaging .63, with

interview scores (in samples with initial total scaled score means in the 40-46
range).

The studies just described reflect an unusually thorough
and comprehensive application of indirect and direct measures
in placing students--use of a composite score derived from the
SLEP, the ora! proficiency rating, and the essay rating.

The information supplied by other respondents who com-
mented on SLEP's validity and usefulness was not buttressed by
citation of empirical findings comparable to the foregoing.
At the same time, there was a relatively consistent "positive
validity" theme in the comments--that is, relatively con-
sistent reports, based on formal and informal observation, of
positive relationships between SLEP scores and more direct
measures such as those referred to in the question, and/or
statements indicating that the SLEP had been fcund to be
"valid" or "useful" for local purposes.

Verbatim excerpts from all the comments that were deemed
responsive to the request for information about studies of
SLEP's validity (see note 12, above, and related discussion),
by respondents who reported that a study had been conducted,
reflect the general themes outlined above. A few individuals
offered comments bearing on SLEP's validity or usefulness,
based on informal observation only. These comments are
identified accordingly in the summary statements that follow.

Comments on SLEP's validity and usefulness. Oregon Public
School.

Teachers report that rankings of students by the SLEP generally reflect their
own assessments. The correlation between reading scores on the SLEP and
district graduation standards is .58.
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English Language Institute.

We asked for teacher rankings (previous to SLEP testing) and compared
with SLEP rankings. There was high coincidence, typically over 85 percent.

Wisconsin Public School.

Informally we use three factors to determine a student's placement (LEP
level). I can say that there is generally a high relationship between SLEP
scores and performance.

Preparatory School (Japan).

After having tested 200 students and worked with them for at least one
academic year, I have noted a clear correlation between SLEP test scores and
academic grades, later TOEFL scores, and oral English proficiency.

Other respondents (N = 16) who commented on SLEP's concur-
rent relationships with other measures, used language much
like that cited above. For example:

(There is) direct correlation berween SLEP scores and other ESL tests.

Students who score consistently higher on the SLEP are those who have
relatively higher academic ratings and demonstrate a higher degree of oral
proficiency.

(There is) fairly good correlation between SLEP scores and proficiency in written
English, but not necessarily spoken English.

SLEP is a very accurate measurement.

SLEP reading scores reflect instructors' ratings of students' English reading
skills.

There appears to be a loose correlation berween SLEP results and academic
teachers' ratings of ESL/EFL  skills.

Relationships (with types of measures designated in the questionnaire)
studied only informally, but the correlation is positive and seems high.

Based on informal observation, reading scores reflect class performance, but
I wonder about whether high scores indicate readiness for ‘academic reading’

[from a U.S. university respondent who reported no
formal study].
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Teachers feel scores are good indicators of progress (from a U.S. righ
school ESL teacher who reported no formal study].

Several respondents commented on SLEP's role in placement.

International School (Switzerland).

SLEP so far shows to be highly accurate in enabling placement, with the
proviso of placement affecting performance.

Intensive ESL Program (U.S.).

We have not made any formal study, but have found that we cannot rely
solely on the SLEP for accurate placement. We have probably 10-15 percent
of SLEP testers who are moved up or down following teachers’
recommendations which disagree with SLEP results.

Iindependent Preparatory School (U.S.).

We have been able to make cut-off scores on the SLEP that are accurate
as far as those students’ ability to achieve in the class we assign them to.

Establishing readiness for English-medium instruction.
Several respondents focused their comments on SLEP score
levels at which students are judged to be ready to enter full-
time English-medium academic programs, or indicated placement-
levels (e.g., beginner, intermediate, advanced--not behavior-

ally defined in any instance) associated with specified SLEP
score levels.

In the original SLEP validation sample, for ESL students
who reported that they were in "mainstream classes" (full-time
English-medium, academic instruction), the average SLEP total
scaled score was 50 (see Exhibit A, above). It is noteworthy
that several respondents who mentioned this factor independ-
ently identified SLEP scores at about this level as being
indicative of readiness to enter English-medium academic
programs. More specifically:

American Liberal Arts College (Japan).

It appears from our experience that students who score 48-32 have the
ability to communicate in English in a way that would allow them to do
academic work for credit. 51-60 usually means that their writing skills also are
of a high enough level to engage in academic writing.
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Canadian College.
ESL 3, 42-54; Mainstream 55 plus.
International School' (Singapore).

Beginner (20-34), Low Intermediate (35-39), High Intermediate (40-47),
Advanced (48-54).

Public High School (U.S.).

Students who generally get 48 and over are generally doing well and

functioning in regular classes. They have a high transfer of skills from the
primary language.

Independent School (U.S.).

We use a scaled score of at least 50 for placement into a regular English
class.

Student Exchange Program A (U.S.).

We know that below 50 is a risk in one of the . . . member schools, and
the score must be balanced by high results.on other factors.

Canadian Continuing Education Program.

SLEP is used to make the generaldistinction berween ESL and high school.
We use 55 (raw score) on Listening and 50 (raw score) on Reading
Comprehension as an average benchmark to admit students to higk school.
(The Form 1 total scaled score equivalent is 48).

Student Exchange Program B (U.S.).
Minimum scaled score for acceptance next year is 50.
Other respondents simply indicated that having relatively
high SLEP scores was important to successful performance in

English-medium programs--they did not cite clearly interpret-
able score levels. For example:
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College—~Related Preparatory School (Canada) .

It is clear that a student in the 85-90 percentile is ready for the regular
English program at our school and can integrate confidently into it

(Reports initial means in the 47-53 range, SLEP
reference group: 60th to 75th percentiles).

Exchange Program C (U.S.).

We have found that those students who far surpass the minimum score (not
indicated) set for acceptance in the program usually have little difficulty
functioring in an American high school. (Typical student is in the
40-46 range when initially tested).

The comments of respondents, on balance, warrant the
following general conclusions:

SLEP scores were positively related to other measures
of proficiency, including direct measures of oral
.English proficiency, essay ratings, teacher's ratings,
and so on.

SLEP scores provide generally acceptable (useful,
accurate) bases for placing students according to
proficiency levels, with the usual provision for
adjustment in placement, based on actual performance in
classes at the initial placement level.

SLEP gscores also have proven to be useful for
screening prospective participants in exchange programs
involving selection of students aspiring to study in
English-medium preparatory schools.

Users' Perceptions of SLEP's Strengths and Limitations

Test users were invited to indicate what they perceived to
be positive and/or negative aspects of the SLEP and the SLEP
Test Manual and to make suggestions for improvement, using
Questions Q8 through Q10, as indicated below:

Q8. What do ynu regard as the most positive features
of the SLEP Test /considering the uses indicated above)?

Q9. And what are its primary limitations, from the
same perspective?
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Q10. What do you regard as the most positive/negative
features of the SLEP Test Manual? What changes and/or

additions to the Manual or the test itself would be most
helpful to you?

Generally, comments regarding SLEP's most positive features
emphasized various aspects of administrative convenience (ease
of administration, availability of self-scoring answer sheets,
and so on). Also emphasized were the fact that the SLEP is a
standardized test of ESL proficiency that can be administered
and scored locally, and that SLEP is valid (useful, helpful,
accurate) for intended uses, and provides measures of koth
listening comprehension (sometimes referred to as "oral")
skills and reading skills. Some respondents singled out the
listening comprehension section for positive comment, while
others (fewer in number) were especially impressed by the
reading comprehension section.

Comments regarding perceived limitations of the SLEP, on
the other hand, are less amenable to general summarization
than those regarding positive features of the test. Whereas
most of the positive comments pertained to identifiable
aspects of the SLEP test itself (e.g., ease of scoring;
validity or usefulness for local purposes, based on expe-
rience), many of the limitations mentioned were not "SLEP spe-
cific." Rather, they appear to be generalizable to any ESL
proficiency test that only provides measures of listening and
reading skills or to ESL proficiency assessment generally.

The comments of one ESL teacher in a public high school
situation serve not only to highlight the recurring theme in
these comments but also to suggest a logical, albeit difficult
way to overcome the limitations involved:

ESL Teacher, U.S. High School.

(There) is no testing of oral language (writing skills). I would like to see a
SLEP test that would include all four skills: listening, speaking, reading, and
writing, easy to administer whether to one student or many at the same time.

Variations on this theme are discernible in several brief
excerpts from more extended comments.

SLEP does not measure student's ability to use the language directly,. . . has
no writing/grammar component--must be supplemented; more (needed) on
grammar and usage, . . . (we) need a test dealing with a broader range of skills
Sor accurate assessment of progress;the SLEP does not measure proficiency in
producing language (e.g. writing,speaking),; . . . (it) only includes reading and
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listening comprehension, . . . (we) need a writing documentation since SLEP
rests only LC and reading, (only a) limited range of knowledge (is) tested for,
... (SLEP) does not measure speaking abiliry, . . . doesn't test written discourse;
(the SLEP) does not assess production.

A smaller number of respondents indicated that high
performance on the SLEP does not necessarily indicate a
comparably high level of functional ability to deal with
"academic English" in the classroom or in tests.

An ESL teacher offered the »o>llowing comment, as well as
pertinent interpretive insicht:

ESL Teacher.

My students must pass a standardized English reading test at the 40th
percentile; they often reach 90 percent on the SLEP but still are only about 20
percent-35 percent on English test. This may not be a limitation of the SLEP,

but may deal with expectations of N. Y. State and this standardized English
test. '

A few others commented more generally on the foregoing,

typically observed pattern in the field of ESL proficiency
assessment, as follows:

The SLEP doesn't test 'academic reading' ability,; high-scorers may not be
able to perform well academically.

The comments on perceived limitations of the SLEP, focus
attention on the complexity of the assessment problems that

confront ESL practitioners in SLEP-use contexts.

Other indicated limitations and/or suggested changes in the
SLEP and/or the SLEP Test Manual call attention to specific
modifications that are worthy of consideration on their merit,
without regard to frequency of mention. For example:

e Include normal curve equivalent JNCE) conversions of
percentiles in the SLEP Test Manual.l

e Provide a separately scored vocabulary section.

e Offar up-to-date norms; norms fo: specific subgroups.

e Additional forms would be useful.
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¢ Provide more assessment of grammar/usage.

¢ Provide a taxonomy of item types according to the
specific linguistic skills they are designed to assess (to
enhance the usefulness of SLEP for diagnosis or for a more
specific, curriculum-linked assessment of change).18

As noted earlier, the listening comprehension "map" items
were negatively mentioned by seven respondents. Said one
respondent,

In order to do well on these items, not only did one have to have good
auditory memory, but also good spatial memory. 1 had difficulty with it, as 1
have poor spatial orientation.

Other comments about the '"map'" items were less generically
critical. For example:

(These items are) too difficult; . . . almost impossible for most students, . . .
extremely difficult because of the inference that has to be done--i.e.,where to buy
a magazine. Or, map confusing, can't tell front of car from back easily.

Of course, it does not necessarily follow from these
comments that the "map" items are less valid than other iteu
types 1in the SLEP. These comients indicate only that
attention to both format- and validity-related questions
regarding these items appears to be warranted.

The "comments and suggestions by SLEP users, summarized
above, point out potentially important general directions for
further development &nd/or modification of the SLEP Test
and/or the SLEP Test Manual.

The "Ideal Test Package"

"You have commented on aspects of the Secondary Level
English Proficienc test, and related matters. More
generally, plec¢ac2 describe briefly the characteristics
of a standardized test of ESL/EFL profic:ency (and
related developer-provided nmaterials/services) that
would be most helpful/ useful in EFL/ESL assessment
contexts similar to yours."

Nineteen respondents provided comments and,or suggestions
regarding an idealized ESL "assessment package." As might be
expected from many of the comments on "limitations" reviewed
above, a recurring theme was that the "ideal" test battery
would provide for assessment of 2ll four basic skills and
of fer enhanced diagnostic potential.
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The potential usefulness of a "lower level" test was noted
by two respondents. Some respondents wanted a somewhat «.ort-
er test, with features designed to facilitate its administra-
tion. Others wanted a test that was free of "cultural bhias"
and "gender bias."

The detailed comments providing the basis for the foregoing
summarization are included below. In several, less detailed
comments, some practitioners petitioned for a breakdown (of
information regarding test items) 1like that done by the
publishers of CTBS tests (a U.S. achievement test battery),
updated data on the relationship between SLEP and the TOEFL,
or a measure of ability to "use academic language."

One teacher called attention to the complexity of
assessment involving "third-world" students with limited
academic preparation, while another (from an independent
secondary school in the U.S.) indicated simply that the "SLEP

seems to provide most of what is needed at this particular
school. "

More comprehensive assessment

Testing Director, Japanese Branch U.S. University.

For the purposes of placement, a more comprehensive standardized test
would be welcome, i.e.,one which includes balanced components measuring
writing ability and speech production in addition to listening and reading
comprehension. Given the homogeneous nature of our particular EFL context,
however, 1 believe that a test developed for this particular population might be
more useful. It would be difficult for me to describe a standardized test that
would be more appropriate.

ESL Department Head (Canada).
In addition to the listening and reading skills, some organized way of
mecsuring speech and writing (would be helpful). It must be something that can

be administered without a heavy commitment of instructor time.

English Department Chairperson, Academy (U.S.).

A thorough assessment of a student’s proficiency in English usage, grammar,
speaking, reading, etc. Content and context geared to high school students’
interests, experiences. Test which is easily scored.
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Director of Testing, Preparatory School (U.S.).

I want to see vocabulary (in context) strength (or weakness), grammar
knowledge, (prepositions, verb usage). Idioms are not important at our level--the
Students pick these up in class. Oral expression might be assessed by audio-tape.

For admissions purposes, we cannot handle students who cannot make
themselves understood at a primary level.

ESL Teacher, Migrant Education (U.S.).

I would like to see a standardized test that would tell me the areas of
weakness. Something that would be helpful to teachers, so they could zero in on
the areas of weakness and provide practice and language instruction that would
improve these areas.

ESL Dept, International School (Japan).

I would like to see a production component and some consistent assessment
of production added or available as a supplement.

Reduce testing time

Head, ESL Program Canada (College-related School).

A 45 to 60 minute listening/reading comprehension test which requires no
introduction by the teacher and which has introductory instructions in many
different languages so that the student can begin with confidence.

ESL Coordinator (U.S. High School).
A test that included the testing of the 4 skills--listening, speaking, reading,
writing. A Iest that takes less time to administer and grade. It is difficult in my

program format ro administer SLEP as a determining factor for ESL program
entry (emphasis added).

A "lower-level" test

EFL/ESL Specialist, School System (U.S.).

It would be most helpful if a reading comprehension test at a lower level was
available. Many of our refugee students have little or no education. I would like
10 be able to assess their skills better. However, this is a good test, and 1 intend
to continue (o use it.
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English Director (U.S. Public School).

A second language test for students in lower grades would be helpful.

Freedom from cultrural and dender bias

Executive, American School (Europe).

Ours is a unique program--not placement alone--but personal qualities must
be assessed. SLEP serves its purposes but would never serve alone. Only
addition would be writing sample. I assume researchis done in regardto gender
and cultural background being unbiased. This would be very important--that
SLEP test is not biased to sex and to American cultural background (but
probably unavoidable).

Executive, International College (Japan).

Tests without a lot of culturally biased vocabulary and subject matter. A
weighted test which can easily be used to level or sequence students and
curriculum needs.

The opportunity for humor lurking in an invitation couched
in such a way as to suggest the possibility of devising a test
that would meet the extremely complex assessment demands that
confront ESL practitioners, was seized upon by one respondent
who characterized the ideal test as follows:

Supervisor, ESL/Bilingual Program (U.S.).

The ideal test would serve wel for both student assessment and program
evaluation. It would be a criterion-referenced test (magically based on our own
curriculum) that can also be interpreted by norms. Information would be
sufficiently rich to yield placement, diagnostic, and normative interpretations. In
addition, such a test would provide data on growth, gains, and gap reduction
that would satisfy federal reporting requirements and our own omnivorous
curiosity.
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summary

The findings of this survey represent the results of an ad
hoc, formal effort to obtain feedback from practitioners in
diverse SLEP-use contexts. Alithough small, the sample of re-
spondents appears to be generally representative of the sample
surveyed with respect to type of institution and location
(U.S.A, Canada, other country). General trends in findings
are summarized below.

e Almost 90 percent of the respondents reported using
SLEP Form 1, 70 percent reported using Form 2, and 37
percent reported using Form 3.

® About one-third of the respondents indicated that the
SLEP was the sole ESL proficiency measure being used.

e The number of examinees tested annually varies con-
siderably across use contexts; about 34 percent re-
ported testing less than 50 examinees, and 19 percent
reported testing 250 or more examinees.

e In the majority of cases (60 percent) examinees are
tested at least two times.

e Slightly more than one-half (52 percent) of the sample
reported that testing was restricted to students in the
G7-12 range; more than one-third reported testing
college-level students; some 20 percent reported testing
sixth graders. Respondents' comments indicate that the
SLEP is perceived to be generally suitable for use with
examinees at quite diverse educational levels ranging
upward from sixth grade through college--but may tend to
be relatively more suitable for college-level than for
sixth-grade level examinees.

e Respondents from use contexts in the U.S.A. and Canada
reported local populations comprising not only
"international students" (typically accounting for about

43 percent of examinees), but also resident aliens,
recent immigrants, refugees, undocumented individuals,
and so on. In other countries, testing populations

comprised primarily local residents and other nonnative-
English speakers studying or planning to study in
English-medium preparatory schools or colleges, situated
locally or elsewhere.

e lLocal examinee populations differ rather markedly in
heterogeneity of language background. In about one-
third of the settings, only one language group 1is
represented; in some 29 percent of the settings, eight
or more language groups are represented.
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e The SLEP is being used, typically, for at least two of
the purposes that are recommended in the Manual--that
is, to assess readiness for undertaking full-time

English-medium academic programs (in about 70 percent of-

use contexts), to assess average gain (estimated 50
percent) for ESL placement (about 45 percent), or in

screening for admission to institutions or programs
(about 33 percent). In addition, some 57 percent of
U.S.A./Canada respondents and about 31 percent of all
others indicated use of the SLEP for monitoring the
progress of individual students--a practice not
specifically mentioned in the Manual. It was not

desggibed in detail by any of the respondents reporting
it.

e Slightly more than one-half of the sample (58 per-
cent) indicated they had conducted local studies of the
relationship between SLEP scores and other measures
(e.g., teacher's ratings of oral English proficiency).
Only 14 percent reported they had developed "local norms
for the SLEP (e.g., a table showing the percentage of
students scoring at or below designated SLEP scores)."
By inference from the nature of the comments provided by
respondents, some local assessments of SLEP's validity
and usefulness are quite sophisticated, but most of them
are relatively informal--frequently involving primarily

clinical perception rather than statistical documenta-
tion.

e At the same time, there was a relatively consistent
"positive validity" theme in the comments. Respondents
relatively consistently reported having observed
positive relationships be%tween SLEP scores and more
direct measures, such as those referred to in the
question (see Exhibit A, above). They often indicated
generally that the SLEP had been found to be "valid" or
"useful” for local purposes.

e Respondents named as "“positive features of the SLEP
Test," its administrative convenience, the fact that it
is a standardized test of both listening and reading
skills, and its validity/usefulness for local purposes.

e Comments on "negative features" of the SLEP typically
did not single out for criticism any specific features
of the SLEP. Rather, the recurring theme reflected a
need for - a more comprehensive measure. More
specifically, the fact that the "SLEP does not test
production" was mentioned with relative frequency as a
limitation of the SLEP. Several respondents also
indicated, as a negative feature of the SLEP, that high
performance on the SLEP does not necessarily indicate a
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comparably high level of functional ability to deal with
"academic English" in classroom settings--clearly a
generic problemn.

e Nineteen respondents accepted the invitation to de-
scribe a "test package" that would be most helpful/
useful to them. Consistent with the general comments on
SLEP's '"limitations," a recurring theme was that the
ideal test battery would provide for assessment of all
four basic skills and offer enhanced diagnostic poten-
tial. Less prevalent themes called for reducing testing
time by developing a shorter test, a test for lower
grade levels, and -a test that is free from gender or
cultural bias.

Some of the implications of these findings for research and
development (R&D) activities involving the SLEP are discussed
in the following section.

Implications of the Survey Findings

The information, ideas, comments, and suggestions of survey
respondents are useful and important, on merit, without regard
to statistical considerations generally or to the fact that
only a small percentage of the total population of SLEP-users
responded to the survey questionnaire. The responding sample,
as indicated, appears to be representative of the general
test-using population. The fact that the SLEP is being used
relatively extensively with postsecondary-level students is
noteworthy; more than one-third of the respondents reported
that the SLEP was being used with college-level students.

Based on respondents' descriptions of findings of 1local
studies and/or their clinical observations, scores on the test
have been found to be positively related to other indices of
ESL proficiency, including direct assessments of oral English
proficiency and writing skills, across samples from diverse
test-use contexts. :

This feedback and other pertinent evidence?? suggests as
a strong working hypothesis that the SLEP can be expected to
provide reliable and valid measurement of ESL listening com-
prehension and reading skills in samples of college-level
students as well as in samples of younger students. Thus
SLEP's identification as a test designed for use with "second-
ary level" students appears to be unduly restrictive in its
connotations.
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Additional research is needed, however, to establish SLEP's
validity in an expanded population, to extend evidence of
validity generally, and to develop up-to-date and compre-
hensive reference-group data for samples from representative,
current, and potential SLEP-use contexts.

Generally speaking, formal research-based evidence bearing
on SLEP's reliability and validity is relatively limited--as
compared to the large body of evidence bearing on TOEFL's
validity, for example. The only reference group available
reflects the performance of ESL students in grades 7 through
12 in approximately 50 U.S. public schools, tested circa 1980
(with SLEP Form 1). The need for updated and expanded
reference group data for the SLEP was specifically noted by a

number of respondents and is recognized by the SLEP School
Services Program.

The development of current, comprehensive reference-group
daca for both secondary-level and postsecondary-level samples,
classified by gender, language background, and other pertinent
variables, is needed to enhance the usefulness of the SLEP (as

well as to establish or maintain its "certifiability" for use
in certain contexts).

Local SLEP users, in postsecondary-level and high-school
level settings, are in a position to contribute directly to
the develorment of reference-group data and additional formal
evidence bearing on SLEP's validity by participating in
cooperative studies designed to collect SLEP scores, back-

ground data, and pertinent criterion data from representative
testing contexts.

Selected SLEP users might be invited to provide SLEP data
and ratings or scores on a "common criterion measure" (e.g.,
grades in ESL courses, ESL teacher's ratings of proficiency
according to a standard scale, and so on) for de! ined samples.
Given such data, it would be possible to conduct centrally the
types of analyses needed to assess the strength and consisten-

cy of association between SLEP scores and the criterion meas-
ure(s) involved.

Because the TOEFL is widely used and has been extensively
validated for postsecondary-level samples, it would be useful
to conduct studies designed to extend evidence regarding the
strength and consistency of SLEP/TOEFL relationships in post-
secondary-level samples. Similar studies should be conducted
in samples of secondary level students in settings where
attaining levels of proficiency indexed by TOEFL scores
represents an important goal for the students involved.
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Other Avenues for SLEP-Related R&D Activities

As a measure specifically designed to gauge listening
comprehension and reading skills, the SLEP obviously cannot
meet the complex range of assessment needs and concerns
expressed by the respondents to this survey--including the

need for comprehensive assessment of productive as well as
receptive skills.?3

Promote widespread use of standard procedures for rating
productive skills

It is important to promote the 1local use of standard
procedures for assessing writing and speaking skills. For
example, consideration might be given to the development of
brief, behaviorally anchored 1rating schedules that ESL
teachers could use in rating essays or speaking ability--
perhaps adaptations of currently available scales for
evaluating these skills.?® 1In any event, it seems important
to encourage SLEP users to adopt standard procedures for
rating basic skills--procedures whose usefulness could be
explored in cooperative studies in which the ratings
constitute "common criteria" across use contexts.

Explore SLEP's validity below the G7-12 range

Survey findings indicate that the SLEP is being used for sixth
graders in a number of contexts. Evidence bearing on SLEP's
"suitability for use with 6th graders," is quite limited.
Some respondents suggested the potential usefulness of a
"lower level" of the SLEP for use below the G7-12 range.
Research is needed to assess SLEP's difficulty, reliability,
and validity in samples below the 7th grade level.

Available evidence (e.g., ETS, 1991; Holloway, 1984) sug-
gests that most native English-speaking seventh graders have
"mastered" the skills measured by the SLEP--that is, they tend
to "top out" on the SLEP, more so on listening comprehension
than on reading. At what age/grade level do SLEP items begin
to represent relatively difficult cognitive tasks for native
English-speaking students? A study designed to answer this
question would provide information that is pertinent to the
problem of establishing the lower "age/grade limit" of SLEP's
applicability. :

Increase SLEP's '"assessment efficiency"

The amount of time required to administer the SLEP--the amount
of time needed for placement testing generally--was a matter
of some importance for a number of the ES" practitioners who
responded to the survey, as it was to those interviewed a
decade earlier by Hale and Hinofotis (1981: pp. 10-11). It
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seems important to consider research and development
activities designed to explore options that might result in
"increased efficiency of measurement," for assessments
involving the SLEP test--for example, by reducing testing
time, and by introducing features that would capitalize on the

general (class-level) diagnostic potential inherent in SLEP
items.

Explore the reliability and validity of a shorter test

Time needed for ESL proficiency assessment is a matter of con-
siderable importance in SLEP-use contexts. The SLEP, as pres-
ently constituted, requires approximately one and one/half
hours of testing time. In one major testing context involving
member institutions of the Los Angeles Community College
District (LACLCD), the colleges use an "abbreviated" version
of the SLEP for the express purpose of reducing the total
amount of time needed for placement testing.

The LACCD reduces SLEP~testing time simply by not
administering two of the sections (Tillberg, 1991, personal
communication). This approach to reducing testing time and
the particular item types selected for inclusion/exclusion
were, as recommended by Butler (1989), based on analyses that
included an assessment of the comparative validity of scores
on the full and shortened versions for discriminating among
independently defined ESL proficiency-placement groups.

It would be useful to conduct research designed to assess
the effects of the approach described above and other ap-
proaches to reducing the length (and time required for admin-
istration) of the SLEP test, on reliability, concurrent valid-
ity, validity for placement and other specific purposes, and
so on. Exploratory research might be conducted, retrospec-
tively, using existing data sets that include item-level
scores for the complete SLEP test and criterion scores
(teacher's ratings, and so on).

Assess contribution of item types to validity

Little attention has been given to assessing the comparative
validity of the respective SLEP item types for predicting
basic performance criteria (e.g.é ratings of oral language
proficiency or writing ability).?2 Studies of the relative
validity of SLEP item types would contribute information that
is relevant to the problem of developing a shorter test. The
studies, incidentally, would also contribute to an empirical
evaluation of the validity-related properties of the map items
that were mentioned negatively by several respondents. In
this same general area, it would be useful to analyze the
factor structure of the SLEP using, for example, data sets
supplied by SLEP users.
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Enhance SLEP's general diagnostic potential

The SLEP was developed to provide a reliable and valid basis
for assessing ESL listening comprehension and reading compre-
hension. Attention naturally is focused almost exclusively on
the reliability, validicy, and usefulness of these two scores
and the total score. Little attention is paid to the variety
of subskills that may be tapped by different sets of test
items. These are of potential interest to ESL teachers and
others interested in identifying general instructional areas
that may need more or less attention in plans for instruction.

According to one ESL/Bilingual supervisor, for example:

Although the SLEP is not a criterion referenced test, it would be helpful to
know what underlying skills or curriculum goals, if any, are addressed by the test
items.

Developing a taxonomy of skills/functions tapped by
existing SLEP items would contribute directly to increased
efficiency of assessment by enhancing the general diagnostic
potential of the test. Even though the SLEP .is not designed
with particular curricular goals or discrete skill development
in mind, the types of skills/function represented in the test
items are likely to be common foci of instruction in most ESL
curricula. Averages based on subsets of items by skill areas
appear to have potential value for general evaluation and
instructional purposes.

Cultivate '""Cooperative Interaction'" with SLEP Users

It would be useful to consider procedures designed to
promote closer ties and more frequent professional and col-
legial interaction between the SLEP School Services Program
and the ESL practitioners who administer and use the SLEP in
diverse local settings, worldwide.

An important, albeit simple, step in that direction would
be to modify SLEP ordering procedures by asking for full
professional and personal identification of the "individual

who will be responsible for using SLEP." This information is
essential to the definition of a "population of SLEP users,"
as well as  "SLEP ordering institutions." [Lack of personal

identification for SLEP users complicates efforts to interact
with those who are actually using the test, as indicated by
the difficulties the present survey encountered in identifying
and contacting "SLEP users", outlined at the outset.
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Other steps that might be considered include establish-
ment of a "SLEP Advisory Service," including a toll-free "hot-
line" through which practitioners can raise and receive
answers to questions about SLEP use and interpretation. A
periodic "newsletter" would provide a means of keeping test
users informed of developments regarding SLEP. If SLEP users
were encouraged to provide reports of local studies, these
results could be shared periodically with all test users
through the newsletter, and so on.

Steps taken to encourage and facilitate professional
interaction between the SLEP School Services Program and SLEP
users should be beneficial to all involved. Consideration
might be given to the development of a model for implementing
a program of cooperative interaction between the School
Services Program and SLEP users, that would involve periodic
data feedback from test users in exchange for central analysis
and reporting by the program.
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Appendix A: Illustrative SLEP Iteas

= « » » » » « Sample Questions

Section 1

The first section of the SLEP test measures ability to understand spoken
English and is 35-40 minutes long. It is divided into four parts, with four different
types of questions.

Part A

For the first type of question, the student must match one of four recorded
sentences with a picture in the test book The seritences are spoken only once and
are not printed in the test book. This part contains items dealing with correct
recognition of minimal pair contrasts, juncture, stress, sound clusters, tense, voice,
prepositions, and vocabulary.

Sample Questions
Note: Pictures are for illustrative purposes only. 1. |
Actual pictures and drawings in the test book-

let are two to four times larger than sample
pictures in this brochure.

1. On tape:
Look at the picture marked 1.

On ape:
(A) There is an amow in the sky.
(B) The building has a tall tower.
(C) The judge is bowing his head.
(D) There s atoy in front of the building.

2. On rpe: -
Look at the picture marked 2. -

On rape:
(A) The bird is standing on top of the pole.
(B) The bird is flying over the fence.
(C) The bird is digging in the sand.
(D) The bird is eating the grass.

~

i

)
{.

it
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Appendix A, con't: Illustrative SLEP Items

3. On tape: 3.
Look at the picture marked 3.

On ape:
(A) There's a statue of a lion.
(B) The line is very straight.
(C) The wine is near the window.
(D) There's a lane near the building.

4. On tape:
Look at the picture marked 4.
On tape:
(A) The brain is protected by bone.
(B) The train is on the track.
(C) The drain is stopped up.
(D) The rain is coming doun.

PartB
These questions approximate the type of dictation exercises used frequently
in English language classes: the student must match a sentence printed in the test

book with a sentence heard on the tape. The questions focus on the relationship
between structure and meaning.

Sample Questions
1. On tape: “The class can finish it in less than an howr.
In test books {(A) The classes can't finish in half an hour.
(B) The class won't be finished for an hour.
{C) The classes will take at least an hour.
(D) The class can finish it in less than an hour.
2. On tape: Why aren't they fixing the car?
In test book: (A) Are they fixing the car?
(B) I'm fixing the car.
(C) Why aren't they fixing the car?
(D) The car has been fixed.
3. On tapet While | was waiting for my sister, she goc the news.

In test book: (A) While 1 was waiting for my sister, she got the news.
(BY While my sister was waiting for me, she got the news.
(C) 1 was waiting for my sister to get the news.
(D) 1 was waiting for my sister when 1 got the news.

SLEP Survey




Appendix A, con't: Illustrative SLEP Items

4. On tape: He didn't know how to get to the gym.

In test book: (A) He didn't go to the gym.
(B) He explained how to use the gym.
{C) He wold us to get to the gym.
(D) He didn't know how to get to the gym.

5. On tape: Bill has one prother and one sister, and so does Jane.

In test book: (A) Bill has one brother and one sister, and so does Jane.
(B) Bill has one brother and a sister named Jane
(C) Bill and Jane are brother and sister.
(D) Bill's brother a~d sister like to be with Jane.

Part C

For the second type of question, the student refers to a map in the test book
(see page 11). Streets and buildings on the map are labeled, and there are four cars,
marked A, B, C, and D. The student must choose the one car that is the source of
a brief conversation on the recording. The questionsin this part assess a variety of
liguistic, cultural, and pragmatic concepts. Th sse include directions, recognition
of building names and associated vocabulary, distance, and time.
Sample Questions
1. On tapes
(man) The musewn has a special exhibit this week. Why don't we go?
(woman) I'd like to ve*y much. If we continue on Mackerel to the circle and go
around to Sakmon, we can park on Cod Lane.
(third voice) Which car are the people m?
2. On tape:
(man) [ would like to find the wary to the cirle. From there, I know how to
get home.
(woman) It's not t00 hard. If we bear right into Bass and then go south on
Satmon, we will end up at the cirdle.
(third voice) Which car are the people in?
3. On tape:
(woman) The judges are going to hear a very interesting case today. Let's swp
at +he courts.
(man) That'sagoodidea. I'll go north at the next intersection and cross Pike
Avenue. We can park in the lot across the street from the conrts.
(third voice) Which car are the people 2
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Appendix A, con't: Illustrative SLEP Items

Part D
The questions in this part are based on conversations, recorded by Ameri-
can high school students, that represent typical secondary school situations. The
conversations take place in various parts of a school and deal with events that
typically occur in each location. Conversations also deal with extracurricular
activities, academic subjects, school closings, and holidays. For each recorded
question, the student must choose one of four answers printed in the test book.

Sample Questions
1. On tape:
(Bob) 1 heard that it is supposed to be a very good band. Since the grrae
stants az 7:30, Nancy, 'l pickyouupat 7.
(Nancy) That's fine. I'll be ready. It takes 15 minutes to get to the gym, so
we'll have time.
(third voice) At what time will they amive at the gym?
In test book: (A) 6:45.
(B} 7:00.
(C) 7:15.
(D) 7:30.

For questions 2 and 3.

2. On ape:
(Nancy) Jane, what are you going to wear to the game?
(Jane) I'm not sure yet. [ don't want to hove a heavy sweater on at the
dance. 1¢'ll be pretty warm in the gym. I'l probably wear a light
dress, even though the weather outside might not be so warm.
(third voice) What is the gl going to wear?
In test book: (A) A heavy sweater.

(B) A heavy coat.

(C) Some light slacks.

(D) A light dress.

3. (Ontape) What s the girl's reason for this decision?

In test book: (A) She expects it to be cold outside.
(B) She expects it to be warm inside.
(C) It is going to snow.
(D) Tt will be very windy.
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Appendix A, con't: Illustrative SLEP Items

Section 2

The second section of the test is 40 minutes long and measures ability to
understand Wriren English. The questions cover grammar, vocabulary, and
reading comprehension. There are three parts to Section 2.

Part A

For each question in this part, the student must match the reaction of one of
four characters in a cartoon with a printed sentence.

Sample Questions

1. All those wet clothes. The children will want to sty outside and I'll spend my
time trying to keep them dry.

2. 1 can hardly wait to make the first snowball. I've been waiting all year to get
back at her.

3. Oh, my aching back. The car will be covered and I'll have w shovel it out.

4. lsn't it great that school might be closed?'d much rather have fun outside than
stay in school. What better way to spend a snowy day.

5. I'm going to be avfully hungry. | shouldn't have hidden that bone. It would
have been better to leave it in the house.

PartB

For the questions in this part, the student must match a printed sentence
with one of four drawings. The particular focus of this item type is the use of
prepositions, pronouns, adverbs, and numbers.
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Appendix A, con't: Illustrative SLEP Items

Sample Questions
1. One gid is eating ice cream but two aren’t
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2. The small square is in the upper left comer.
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3. He is bending over to pick up the box.
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4. The car almost hit him while he was crosung the street.
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Appendix A, con't:

SLEP

Illustrative SLEP Items

Part C

This part of Section 2 contains questions of two types. In one, the student

must complete passages by selecting the approptiate words or phrases from among
four choices printed at intervals in the passages.

Sample Passage and Questions
(A) hears.
1. Sound is something we| (B) hearing.
(C) heard.
(D) hear.

(A) eyes
"I (C) ears
(D) mouth

3. like the voice of a friend,

4. of a train's wheels on a railroad

It comes to your

in different ways. It might be pleasant,

(A) when
Eg)) : unpleasant, like the creech
(D) since

(A) station.

(B) track.

(C) light Some sounds are loud,

(D) conductor.

| (A)full.

5. and some are soft; some are high, and some are (B) Icm./. Sourd is
(C) quiet
_ (D) big.

(C) impormant
(D) import

(A) importance
(B) importantly

wus because it is the basic means of communicaton.

In the second type of question, the student must answer questions about the
passage for which he ot she supplied the missing words or phrases.

w: Questions
7. What does screech in line 3 mean!

(A) noise (B) moton

Survey

(C) place

(D) piece

3]
—

DY
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Appendix A, con't: Illustrative SBLEP Itens

8. Which of the phrases below is another example of a pleasant sound, similar to
t_hc phrase in the sentence that begins in line 2, “like the voice of a friend™
(A) Like theringofanalarm (B) Like the wail of a siren

(C) Like the honk of ahom (D) Like the song of a bird

9. Which sentence below has almost the same meaning as the sentence that

begins in line 5?

(A) ltis meaningful to communicate with sound.

(B) The main way w communicate is with sound.
{C) The meaning of sound is basic to communication.
(D) 1n order to communicate, we need basic sounds.

PartD

In this part of Section 2, the student must read a shart literary passage ~nd
answer questions about it.

Sample Passage and Questions

The footsteps began about a quarter past one o'clock in the moming,
a thythmic, quick-cadenced walking around the dining room table. My
mother was asleep in one room upstairs, my brother Herman in another;
grandfather was in the attic, in the old walnut bed. | had just stepped out of
the bathtub and was busily rubbing myself with a towel when [ heard the
steps. They were the steps of a man walking rapidly around the dining rocm
table downstairs.

1. What did the writer hear!

(A) A soldier marching (B) Hisbrother snoring
(C) His mother talking (D) A person walking

2. Where did the sounds come from?

(A) Theatdc (B) Thedining room
(C) Thebathroom (D) The stairs

3. What was most of the family doing?
(A) Listening (B) Working (C) Bathing (D) Sleeping

SLEP Survey 51

60




Appendix A, concluded: Illustrative SLEP Items

4. What was the wnter doing?

(A) Talking ohimself (B) Drying himself
(C) Brushing hishair (D) Getting dressed

5. The bed in the atric was made of which of the following materials?
(A) Merl (B) Wood (C) Feathers (D) Straw

6. What time did the sounds begin?
(A) 1245p.m.  (B) 10am. (C) L:15am. (D) 130p.m.

SLEP Survey
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Exhibit B.1: Cover Letter, General Question

EDUCATIONAL TESTING SERVICE :IS PRINCETON, N.J. 086

. soee
NVt e
BLE EDLITIETS.T
T USIONGDE ASTLUET

TEASLREMENT RESEARIH

Apeil 17, 1991

Dear Colleague:

Since 1980, the Secondary Level English Proficiency (SLEP) test. developed by Educational
Testing Service (ETS) for assessing the English-language listening comprehension and reading
skills ot nonnative-English speaking (ESL/EFL) students in the G7-12 age/grade range, has been
administered and scored locally (n scattered settings throughout the worid. The SLEP program
needs, but does not reguiarly recetve, teedback from test users regarding the variety of purposes
for which the test is being used, the age/grade levels and langusge backgrounds of the students
being tested, perceived strengths and limitations of the test for particuiar purposas, end 80 on.
Without such feedback, the program is not in e positition to judge the extent to which curremt

forms of the SLEP are meeting the needs of users and introd modificati designed to
improve the overall usefuiness of the test from the perspective of practitioners in diverse use
settingy.

By interence from information supplied by the SLEP testing program regarding orders tor SLEP
booklets and reisted materials in recent manths, & eppears that the SLEP is being used o

. considered for possible use in one or more Programs in your setting. The brief questionnaire
enciosed is designed to obtain feedback regarding the types of issues indicated above. Survey
findings will be summarized statisticaily, end survey respondents wiil receive a briet summary
report in which neither individuai respondents nor their institutions will be identified directly with
particuiar findings. Respondent identification, called for on the cover of the questionnaire, is
needed to facilitate followup inquiries that may be needed to clarity particuiar questionnaire
responses and to identity the individuals most directly concemed with use of the SLEP
examination (to whom copies oOf the survey summary will be sent). A prepaid business-reply
envelope (s enclosed tor returning the completed questionnaire.

Your assistancs in completing and returning the questionnaire, of in torwarding this ietter and the

enclosures to the individuai who 13 most directly invoived with SLEP use in your setting, wiil be
greetly appreciated.

I Sincn&
;‘ -,
,4; L St 7//:'4/%_
i Kenneth M. Wilson

Research Psychologist

Copy tor: Ms. Steila Cowell
Director, SLEP Program

Enci: Questionnaire and returm enveiope

FROM A PRACTITIONER'S PERSPECTIVE

You have commented on aspecrs of the Secondary Level Sngiish Proficiency tes:, and related
matters More generally, please describe brieflv the charactenstics of a standardized test of ESL/EFL
oroficiency (and relatec gevetoper-provided materials /services) that would be most helplul/use\lul n
ZFL/ESL assessment conlexts Simuar to yours?
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Questionnaire for U.S8.A./Canada (p.l of 2)

Exhibit B.2:
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Questionnaire for U.8.A./Canada (p.2 of 2)

Exhibit B.2:
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Exhibit B.3: Questionnaire for Cther Countries (p.l of 2)
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Exhibit B.3: Questionnaire for Other Countries (p.2 of 2)
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Appendix C: Procedures Followed in Modifying Existing
Addresses for the Current 8Survey

As indicated in the text, many of the addresses did not
specify a pertinent "use-related" title or program. For
example, many orders were placed by and shipped to school
boards, school districts, institutional fiscal offices or
agents, and so on. In order to provide a more specific target
for the survey questionnaire, these general addresses were

modified to include a plausible ESL-related recipient, as
outlined below:

1. For U.S. and Canadian addresses involving district-level

or board-level orders (e.g., Board of Education, School
District No. 10, and so on), or orders placed through, or to
be shipped to, a financial office (e.g., bursar, accounts
payable), with no individual, departmental, or ESL program
identification, a program (e.g., "ESL/Bilingual Program" for

a district) or position/program (e.g., Director, ESL/Bilingual
Program) was specified in the survey mailing.

2. In the case of individual schools, community colleges,
four-year colleges and universities, or other institutions/
agencies for which no specific position/title/ESL program
designation was available, a title/program designation (e.g.,
Director, ESL Proficiency Program) was added.

3. The "English Department" was targeted in the case of
general addresses (other than Canadian) for orders from insti-
tutions clearly identified as schools, academies, colleges,
and so on, outside the U.S. proper.

4., For orders placed through embassy, consular, or other
governmental offices, a position title such as, "Adviser, ESL
Proficiency Testing," or "Education Adviser," was specified.

The covering letter included a request that the dques-

tionnaire be forwarded to the appropriate individual or
office.
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Appendix D: Illustrative Items from the Sequential Tests of
Educational Progress (STEP): Listening**
Comprehension and Reading Comprehension

Brief descriptions of the 1listening comprehension and
reading comprehension tests in the STEP series are provided in
the following two pages. These tests are designed for use
with native English-speaking students: the illustrative
listening test material is for Grades 7-9; the reading test
material is for Grades 4-6.

It is instructive to compare these items with those in the
SLEP test (Appendix A). The SLEP items clearly are less
cognitively demanding than are the STEP items. Accordingly,
ESL students with average scores on SLEP can be expected to

earn scores on a test like STEP that are below average
relative to native-speaker norms.

See the SLEP Test Manual (e.g., ETS, 1987) for evidence
indicating that native English-speaking 7th graders can answer
correctly almost all the SLEP items; see also Holloway (1984).

It would be useful to determine the age/grade level at
which SLEP items begin to represent a significant cogritive
challenge for native English-speaking students.

* K

See ETS (1958).
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STEP

Listening Comprehension (for native English speakers)

The Listening Comprehension Tests

The members of the cuinniittee on the Listeang eompre-
hension tests are:

Chairman—Althea Beery. Cincinnati Public Schools

level 1 (Geades 13.1%)

Sevmour Eakow, Mohawa Valley Lechnical Schoul. Ulica Now Yark
*Ralph C. Levden, 3icphens Luliree

Usmond E Petmer, Michigan ~aie | aiveruily

Level 2 (Grades 10-12)

*jubn Cafirey, Los Angeles County Schools

Margares Farle, Svracuse Univerains

Alice P. Steraet, Barringer 1ikh School, Newark, New Jefsey
fovel 3 (Lendes 79)

Willsm trawl, Lnwversity 1lich dchool, Univernity of Misnesota
extanly B. Kegler, L niverstty Eligh dchool, Umiveruty of Mione-

0ta
Nathan A. Alller, Litile River Junwe High School., Mismi, Flotida
Level 4 (Grudes 4-6)
*Urauls Logan, Sarremento Luunty ~hiools Secramento, Caliloria
Mildred Patterson, Pulilic Schoots, Wilmington, Delaware
Charlotte Wells, Univerniy of Misswourn

*Members of planning commitie~. Althvestiecry, Chairman

What is listening comprehension?

The student histens to be wformed. to be nspired, tv be
convinced, or to be entertained. Whatever his purpose,
it is important for the student to iisten with understand-
ing. Three goals, or levels of uadersianding, were estab-
lished for inielligent listening:

1. Comprehension What is the plain sense of what
is heard?

2. Interpretation What was the apeaker wrying to
do? What were the implied ings of the ge?
How does wnat is heard relate to other common
knowledge?

3. Evaluation What are the weaknesses and strengths
ol the speaker’s presentation? How valid is the niessage
in the hght of common knowledge?

A good listener 1s not a sponge, absorbing everything
without discrimination. He listens critically and selec-
uvely. He remembers significant details, but aot all de
tails. More important. he remembers the speaker’s main
1deas aud conclustuns and appraises them critically. The
development of such critical and selective listening is a
goual with which scliuls are concerned. The STEP Listen:
ing Comprehension Tests are designed to measure the
school's success 1n achicving this gual.

Criteria for selection of matericls

How wav dduldren develop essential listening skills
«choul? At what grade levels should particular skills be
vinpitasized 2 What senquence of divelopment s desiable
if cluddren are tu grnw in listening ability?
In sceking answers to these questions as a basis for
test developmient. these criteria were established:
® Listenung siturtians should <unple all types of listening
familiar 10 students in thewr school experiences: direc-
tions and ~unple t'\pl;ullllun.i, exposition, narration
«both simple and firurative, argument and persuasion,
sesthelic material.

Lanpuare awed ~hould be real, that is, “language us stis
heard.” tather than lanruage as it 1s read.

Selecuions. and the questions hascd on then, niust test a
variety of skills and understandings, emphasizing selbec-
tive memars and the abilits to think alwut what is heard.

Skills tested

Hasic listening skills were identilied und organized around
four aspects of what 15 ¢ d: mawn idea, signifi-
cant details, orgenization of details, meaning of words.
Sinct the skills are not isolated from one another, many
test ¢ vestions involve more than ooe skill. In moet cascs,
however, it is possible to identily a basic skill required to
answer the question.

1 Plain-sense comprehension .

1 To identifv main 1deas; to select a suitable title or to
select a correct statement of the main idea or central
theme.

¢ To remember the signuficant details.

3 To remember the structure or sunple sequence of
ideas.

4 To demonstrate uniier<tanding of denotative mean-
ings of important words.

Interpretation 1hgher-level meaningsy
1 To understand the itnplications of the main ideas: to
understand what the apeaker is trying to do; tu see
lmw the main ideas may reveal the speaker’s att
tudes amd prejudices. 1o recognize the relatiunship
uf the speaker’s statetnents to other ideas or to com-
mon knowledge.

To understand the implication of significant details:

1o understand how the details are pertinent to the

speaker’s purpuse; tu see how the details reveal the

speaker's attiwudes, biases, and prejudices, to see
relationships ainang the details and their validity in
the higzht of comnion knowledge.

3 To understand intereclationships among ideas and
1o understand the urganizativnal patiern well enough
to predict whai s hikely to folluw.

4 To demonstrate understanding of connoLative mean-

wias of words; to infer meanminga {rom the context:
to understand how words are used to create 8 mood
or an acsthetic {eeling.

1l Falustion and appliestion
T'o judge the validity and adequacy of the main idea;

10 distinguish fact {rom fancy; to distinguish prob-
able fact {rom opinton and judgment.

BEST COPY AVAILABLE
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STEP Listening Comprehension, concluded

(8]

To judge the extent to wiich the supparting detarls
accomplish their purpose; to disinguish among rel-
evant and irrelevant details; to judge whether or
aot moce information 1~ nceded ta prove the
speaker’s point.

3 To evaluate the organization and development of
what is said; to be aware of scifcontradictions; to
recognize the devices the speaker uses to influence
the listener’s thinking.

>

To judge whethier or nut the speaker has crestd an
intended tnood or cffect—and 1if the speakir has
failed, to understand why.

To recognize what the epeaker wants the listener to
o and lo recognize ways in which the speaker’s
ideas may be applied properly in new situations.

Administration of the tests

The developnient of standardized tests in lidrning presents
important problems of test adu-inistration, The alternative
plans evaluated by the commiltee were to use tape record-
ings or to presccibe that the sclections be read aloud by
classroom teachers (or the text adnumistrator), Each
method has advantages and di-advantages; the evidence 1»
not conclusive. The commiliee concluded that the evidence
favored oral presentation Ly classroom teachers. This tspe
of presentation niakes the tets less cxpensive andg does not
require equipment for plaving recordungs.

cs of informanon abont thic Flnvh new field may be
i 1n the Rewew of Educotwnul Resenrch, Apnl 197

Samplc of listening test material

Because histeming compr. hiension is sted wath fanhy lang
diclated passages, there s wpace here for o snaple from
onlv ane level The examumer reads the passuge ouce and
then reads aloud buth the yuesthons and the possible
answers. The student has before him a Loukiet tliat gives
only the prassilile answers— and an answer sheet.

Level 3 (Grades 7-9) Reading tinie—1 min., 30 sec.
The evannner reads:

Lrre 18 the fourth selection. [t is a specch by o student

runming for school office.
A students, B students, C students, D students, and my
friends! As you know, | am running for the office of Presi-
dent af the Student Council. 1'd like to tell you what I'tl do
if I'm clected, In the first place, | think several students
ought tu it in on teachers” inectings. They setile tuo many
thsngs {ur us, 1 don't think that the teachers always know
what's In~t for us.

ln the weund place, 1'd like (0 see our Student Council
do siwmcthing. Take the bustiess of the candv machine, for
instance. Just because o couple of doctors and dentists don't
like 3t docwi't tican we shoulén't have one. I think they are
wrong. | think we should have one. Candy is goud for us.
It gives us energy, and 1. for one, don't think it hurts either
your teeth or your appetite. And if it ducs, so what? You
save the lunch money and can go out on a date.

{.ast, you know that my opponents—and vou'll hear [rom
them in a minute—are two gitls. Now, everybody says pirls
are <nia-ter than boys. That nught be true—but just be-
caux they're smarter docsn't nean theyll nake bettet
oflicere. In fact, I think giels are too sinart awd can't alwaya
get alung with peapl~ because of that. Masle we nced
somebody not so amart, but that can get along That's me,
felluw <tudents--vote for me!

SLEP Survey

9 Ve speaker’s principal ubjpeciion o girls as scimol
vilicer's evidently is that tiey

A talk too much

B support the teacher’s point-of-view

C are too smart to get along with people

D don't want a candy machine

20 1t is likely that in the past the speaker has

E. disagroed with the teachers’ decisions

F disagreed with the opinions he has stst-d

(> agreed with the doctor about the candy machine:

H agreed with his other opponents alxiut devicions of
teachers

21 By saying “A students, B students. C stucents. D st
dents. and my {riends,” the speaker is trving cluclls 1 pet
all the students

A at the top of the class to vote [or hin

B at the buttom of the class to vote for hun

C in the school to vote for him

D who agree with him to vote for hun

22 When the speaker used the word “opponents * he
meant

E students from other schouols

F students running against him

G the teachers

H doctors and dentists

23 Judging from his comments, huw does the speaker frel

about the opinions of experts?

A He pretends that the experts agree with him.

B He does not respect the experts if he disagrees with them,

. He pretends to treat the experis with respect

D He fullows expert advire unbess lie can prave that it 1
wrong.

)

)

* Listening Comprehension
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STEP Reading Comprehension (for native English speakers)

The Reading Comprehension Tests

The members ol the < unuttee on reading comprehension

are:

Chairman — Constance M. McCuliough, San Francisco
State College

Level 1 (Ceades 13-14)

*Rolert M. Bear. Darimontk. College

Philip Shew. Broonlyn College

Macklin Thomas. Cincaro City Juniot College
Levet 2 (Grades 10-12)

*Luells B. Cook. Minncunolis Public Schouls

Dorothy £. McCullough, Tudoer Hall School. | ndusnapolie

M. Myriam Page. Oakwood High School, Dayton, Ohio

Level 3 (Grades 7.9)

*Laurea L Brink, Lnuversity of Nevads

ielen F. Ols n, Quecen Anne High School, Seattle

Jerev b Revd. Nenners Jutinr Tl Sediool. Deneer

l1evel 4 (Grades 4-6)

tasvey Alpert. Lniverstiv ol Floruta

Robert D. Simpson. Sen Franaisco Publie Schools

*George D. Spache, Universaiy of Florids

“Members of pl G
Chasrman

M. McCulluugh.

Purposes of reading

Of all the magic that education produces. there is lutle
comparalle to what happens when a child learns to read.
And when the school helps the child to read with increasing
«kill and imsizht. it extends the magic by giving him a basic
tonl fur understanding himself and his world. Whatever
dilfciences there may be regarding the goals of education
—and there are many—the development of reading shills
for all Jnidren remains the first of the three R's.

Possilily this is wliv more progress has bees made in the
measurement of reading comprehension than in other arcas
of edur ational testing. A niriber of educators and psychol-
ogists have made lists of abilitics which are thought (v add
up to the ability to read well. The committce on reading
had 1lie advantage of acquaintance with the lung history of
anah tical work in reading comprehension and knowledge
ol the 1vpes of testing matrrials that have been used suc.
cessfully in the past.

The pucepose of the STED tcaling tests is to evaluaie
student abilits to read new materiala with comprehension,
insight, and critical understandinz. The task of the com-
mittee was nut so much to explore new ground (as in the
writing and listening testst as it was to develop a plan
which woulll take advantage of tho<e current and past de-
veloprients which are most closely related to the philosophy
of the STEDP progran.

Criteria for selection of materials

Resding passages should be-

® interesting 10 the pupils tested. and neither obviously
dated nor offensive in any wav.

® of a Lind similar to those read by pupils in therr
ordinarv schoul and hie situations, but not likely to be
fauuliar to students taking the tests.

® crucial in valu

# distributed in ditlieults across ~everal grades [or tests &t
each level

® mare or lewe sif-contained and representative of &
variety of tpes of reading, a vaniety of fields and con.
trnt, and a vanety of media of written communication.

10
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Types of materials

To test bireadth of student devclopruent in reading skills,
the selections represent a wide range of content, hut the
tests do not empliasize understanding of concepts or devel.
oped ability in anv of the subject areus. Mureover, selec-
tions vontain the infurmation needed to answer the ques-
tions. However, tlie tests du measure the cas: with which
students riad i the various content areas. { This diiference
1n purpuse can be scen Ly vamparing reading test selec-
tions with uems uw-d sn the scienve and social studies tests. )

What are the reading skills tested?

Su far as possible. questions on each passage are distrib-
uted among five gencral categories of skills identified.
Ability to understand direct statementa made
by the author: to understand denotative mcanings
of words: to identify parallel statements; to r< ugnize
paraphrases to recognize a correct statement of time
sequence; to identify thinga mentioned niost fre-
quendy.

—

n

Ability to isterpret und sumnisrize the passuge:
to sclect a suitable title; to identifv the type of passage
1fiction, histury, etc.} ; to draw inlerences from state-
ments made by the auti:or; tn understand connotative
meanings of words.

Ability to see tlie motives of the author: to be
able to state the author’s purpose; to undesstand why
the author included ot excluded certain things; to
dentify the tone of the jasaege.

w

-

Ability 10 observe the organizationsl character
istica of the passage: tu recognize where divisions
night come in a single long paragraph: to state the
main topics of separate paragraphs; to understand the
Lasis on which a passage is organized.

Ability to eriticize the pussage with respect to its
itleas, purpuses, or presentation: to judge il an
argument is unsupported, to identify a valid objection
uot answered by the author; to judge eflectiveness of
devices used by the author { metaphor, exsmple, etc.) ;
to be aware of basic asauinptions the author expects
the reader to take for granted.
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Samples of reading test material

Reading passages were first clasified sccording to grade
level of difficulty. A set of passages representing the seven
types of reading matersal was then selected for each level.
Test items (questions) were designed to cover as many of
the reading skills as possible. These items were thea re-
viewed, revised as necessary, and arranged into whole tests.

The following samples from Level 4 (Grades 4-6) and
Level 2 (Grades 10121 illustrate some of the kinds of
questions used. Bnth selections are classified as “opinion

of interpretation” and require use of abilities in several
categouries.

Level 4 (Grades 4-6)

Dear Bill,

It was lun to be on the farm. Yesterday morning, Jack
and | watched Aunt Mary make butter. She did not need
to use all her cream to make butter. She sent most of the
creai 1o the creamery.

L wish | were a farmer. [ would take just a little cream
for Lutter. ihen | would use all the rest of the creain to
make 1ce creamn. Wouldn't that be fun?

I'm surry yuu could not go to Jack's farm with me. |
had the timie of my life. Every day, Jack kept finding some
new thing to do.

We rode Jark's hurse. We worked arsund tlie barn, We
fed the ammals. We pave corn to the hogs in their pen.
What « nuise a hug can make. We gave hav to the horses
el the sheep aml the hittle lamb.

I came back to town yesterday. I must sav good-by for

now Write suon. .
Your coustn,

Betty

Tu tlos leticr, Betiy s tryvang to tel
k. low to make bulter

P wlat she did at the farm

G wiiat horses eat

11 huw much noise a lwg makes

# Windh of these things that Betty said tells best how
she feels about living on a farm?
E We waorked sround the barn.
F | came lLack to tawn vesterday
G 1 wish 1 were a farmer.
I We rode Jack's horse.
9 The letter is hapys except where Betty 1y
A saving Bl couldn’t cume
B telling aboot niding the horee
¢ having to vav :vod-bv
1 telhing about tle cream
10 Where does Betty fice?
E lu the nmuntsius F Ou a farnn
G Nvear the oecan H In 2 town

STEP Reading Comprehension, concluded

Level 2 (Grades 10-12)

In turn-of-the-century vaudeville, folding beds were favor-
ite comedy props, but the many descendants of those early
tolding beds are no leughing matter. Today's smmaller homes
call for furniture that conserves space by serving more
than one purpose, and the modern “convertibles™ are going
far toward satisfying that need. They can tum the wost
proper living room into a dormitory that wilt sleep nine
people. Convertible furniture is giving American home-
makers the imaginative engineering, improved design, and
remarkalile mass-production prices associated with home

ppli This develop has provided the biggest
home-furnishing news in recent years. In 1940, United
States [amilies spent about 22 million dollars for convert.
ible slcep furniture: now, they are spending six times that

amount for beds that hide in the living room during the
dey. :

11 The information in this passage would be of interest to

A lwuswives B lurniturs manufacturers
¢ buvers fur furniture stures D all of thewe

12 it is evident from the article that

E furniture designers are concentrating on the nevds
of smail houses

F today's smalier houses require sinaller furniture

€ modern bedrooms will have tv accomimadate more
than two persons

H old-fashioned furniture can be converted to fultill
today’s requirements

13, Which of the lollowing techniques does the author use
to make his presentation of 1deas eflective?

A Supporting a staternent with specafic prowl
B Giving figures
C Listing advantages D slt of these

14 United States families buy convertible furniture tuday
at an annual cost of

E over 100 miltion dollars
F 60 million dollars
G 22 mllion dollars
H 6 million dollars

15 In the sentence beginning in line 6 (**They can tum
..} the author is

A adiing an entitely new idea to his article

B illusirating the ing of the p [

C generalizing from the preceding sentence

D making a general statement which will be followed
by an example in the next sentence

1
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Endnotes

1. The SLEP test was originally administered only in scheduled
administrations at international test centers established by
ETS, a practice that was discontinued in the early 1980s.
However, since that time, SLEP has been continuously available
for local administration and scoring, to qualified
institutions, agencies, or individuals, for local
administration, through a program that has come to be known as
the SLEP School Services Program (ETS, 1991).

2. Two answer-sheet formats are offered: a three-ply format,
in which sheets 2 and 3 record direct images of the correct

responses only, and a single-sheet format that requires the
use of scoring stencils.

3. Perspective regarding problems, issues, and practices in
ESL proficiency assessment in secondary school settings was
gained through discussions with individuals in the New Jersey
Department of Education regarding the evaluation of
federal/state~funded programs for students of Limited English
Proficiency (LEP); also through a meeting with individuals
responsible for ESL/bilingual programs in the Princeton (NJ)
area, and the director of an ESL program for international

students at a private secondary school in the same general
area. -

4. Individuals concerned with ESL/Bilingual programs in three
New Jersey secondary school settings completed and commented
on the draft, as did three university-based ESL program staff

members. The draft was reviewed by the TOEFL program
representative in Canada.

5. In the U.S. and Canada, ESL proficiency testing is mandated
for use in evaluating certain ESL/bilingual programs sponsored
by federal/state/provincial governments. This reason for test
use was not anticipated for other countries, in which it was
anticipated that the SLEP test might be used to assess gains
in proficiency associated with academic "English as a foreign
language" (EFL) instructional programs.

6. The principal source of records regarding "users" of the
SLEP test was the general systems file maintained for fiscal
accounting purposes. In many instances, orders for sets of
test booklets (Form 1, Form 2, and/or Form 3) and related
materials are placed by or through a business or purchasing
office or agent. Neither the program in which the SLEP test
is ultimately used nor specific name/title/program identi-
fication for the responsible test user is available. More-
over, systems files, intended primarily to meet current
operational demands, are not designed to provide a consoli-
dated, historical record of transactions by purchasers.
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7. Traditionally, all orders for the SLEP test have been
processed by the ETS (Princeton) office. 1In recent years, the
TOEFL representative office in Canada has processed orders
originating in that country.

8. The survey questionnaire did not ask for information
regarding the type of answer sheet and scoring procedure
employed. In relatively "high volume" contexts, scannable
answer sheets and computerized scoring procedures undoubtedly

were used (a practice that was specifically reported by only
one respondent).

9. The SLEP School Services Program has made the test
available " . . . for purchase and use . . . by postsecondary
institutions, training agencies, educational consultants, and
others engaged in legitimate testing activities" (e.g., ETS,
1988, p. 8). ‘Use with ESL students whose age/grade placement
is below the G7-12 range is indicated by informal feedback
from the field.

10. As will be seen in a subsequent section, these items aiso
were mentioned unfavorably by respondents in free responses
identifying "positive" and "negative" features of SLEP,
generally.

11. See Appendix B for differences in the detailed
specification of purposes for testirg--for "placement" and for
"assessing average (net) gain"--in questionnaires for
U.S.A/Canada and other locations, respectively, that are not
directly pertinent here.

12. In subsequent correspondence with one respondent to the
survey gquestionnaire, in a use-context in which placement
decisions involved a composite of interview ratings, essay
ratings and SLEP scores, it was learned that the variable of
major interest for 1local "normative'" purposes was the
composite, not SLEP or other component elements--whose local
distributions were well known.

13. Several respondents enclosed documents describing local
studies and/or study outcomes; one respondent enclosed a
report describing a study of change in test performance
associated with intensive ESL instruction.

14. Strength of association was rarely characterized
statistically; only two respondents reported a correlation
coefficient to indicate strength of association between
measures. In a number of instances, the "other variable(s)"
involved were not explicitly described.
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15. IlXlustrative responses in this category include the
following verbatim comments by respondents who indicated that
a study had been conducted: "Since SLEP is used for placement

purposes, teachers' comments after placement are very
important for any adjustments in placement" (from a U.S.
university respondent). "Compare SLEP scores with academic

grades and teacher judgment" (from a U.S. high school ESL
teacher).

16. This is likely to be the case in most similar testing
situations (see, for example, Cummins, 1983; the SLEP Test
Manual [e.g., ETS, 1987, pp. 34-35]). Also, compare the
listening comprehension and reading comprehension items in a
test for G4-G9 native English speakers (Appendix D), with the
corresponding SLEP items (Appendix A).

17. NCEs represent a transformation of percentile
distributions to a standard scale (mean = 50, sd = 22) that
permits "equal interval" comparisons regardless of score
level. This index is widely used in conjunction with mandated
models for assessing average (net) gain in test performance
for students in federally or state funded remedial programs in
the United States.

18. As put by one ESL/Bilingual supervisor: "Although SLEP is
not a criterion referenced test, it would be helpful to know
what underlying skills or curriculum goals, if any, are
addressed by the test items." Expert classification of test
items according to "skills/functions" appears to be feasible,
and would permit useful extension of the information provided
by SLEP.

19. None of the respondent's indicated precisely how SLEP was
used to monitor the progress of individual students. However,
one respondent expressed keen dissatisfaction with SLEP
because some students had lower sccres when posttested than
they earned when pretested--a phenomenon that reflects factors
subsumed under the rubric of "errors of measurement"--although
the group as a whole apparently registered an average (net)
gain. It would be useful to include in the SLEP Test Manual,
a brief discussion of the problems associated with using a
simple test-retest model for evaluating the progress of
individual students (as opposed to the use of such a model for
assessing average change).

20. Examples of available evidence bearing on SLEP's validity
for use with college-level samples include the following:

(a) One survey respondent reported correlations averaging

.63 between SLEP total score and professionally rendered
ratings of oral English proficiency (based on formal
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interviews) and ratings of writing samples, respectively, for
Japanese students (N = 1,648) planning to enter a college-
level English-medium program in Japan; other college-level
SLEP users reported favorably on SLEP's usefulness (validity)
for ESL assessment purposes.

(b) SLEP scores have been found to be relatively closely
related to TOEFL scores in one sample of college-level
students--correlaticns centering around .80 in a sample of
students in a college-based intensive ESL program, with a mean
of 519 on TOEFL and 55 (80th percentile) on SLEP (e.g., ETS,
1988).

(c) A study (Butler, 1989) of SLEP performance of ESL
students in member institutions of the Los Angeles Community
College District (LACCD) indicated that SLEP performance of
independently established proficiency-level groups varied
systematically with placement level, and that the test items
were at an appropriate level of difficulty for the students
involved.

(d) A study (Rudmann, 1991) 1involving ESL students at
Irvine Valley (CA) Community College, found that SLEP scores
were related positively (average levels approximately .40) to
grades earned in English courses; this despite the fact that
the students were assigneu to the respective courscs on the
basis of SLEP scores, with attendant restriction of ra 7gye on
the test within the respective course-level samrples.

Findings such as the foregoing, constitute what appears to
be 1'"conceptually persuasive" evidence that SLEP can be
expected to provide reliable and valid discrimination in
samples of college-level ESL stuients. Further evidence is
needed-~-validity assessment can never be considered
"complete."

21. ESL proficiency assessment, mandated in connection with
governmentally funded programs for students with limited
English proficiency, typically must be conducted using only
"approved" tests and procedures. For example, New Jersey
administrative codes specify that "an English language
proficiency test, 1in the areas of listening, speaking,
reading, and writing, must be administered to those pupils
with another language in thei. background . . .. The Language
Assessment Battery (LAE, 1982) and the Maculaitis Assessment
Program (MAC, 1982) are the tests used for this purpose.
However, other language proficiency tests may be used, as long
as the tests have validity and reliability, measure the areas
of listening, speaking, reading, and writing, and have been
aligned to the state norms established for the LAB and MAC
tests" (New Jersey State Department of Education, 1990: p.
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10). Remedial work may be focused primarily on particular
skills (e.g., reading comprehension). "Norm-referenced
models" have been developed for use in evaluating programs.
ESL proficiency testing (along with assessment of mege/grade
appropriate subject-matter attainment in English and/or L1) is
conducted locally, using tests selected by local districts
from lists of state-approved tests. Currently appro—ed tests
may lose 'approved" status if their norms are more than ten

years old (see, for example, New Jersey State Department of
Education, 1990, p. 130).

22. Respondents in a number of SLEP use contexts indicated
that they would like more information regarding the strength
and consistency of relationships between SLEP scores and
scores on TOEFL. Th2 TOEFL appears to be the "ultimate"
challenge for ESL students in many SLEP use contexts--indeed
one measurable goal of instruction mentioned by several
respondents was the attainment of a particular TOEFL score.
For the informed guidance of practitioners, information is
needed regarding the typical 1level and range of TOEFL
performance that can be expected (concurrently or after some
designated period of instruction) for examinees with
particular scores on SLEP. Accordingly, it would be useful
to collect data needed to extend evidence regarding SLEP/TOEFL
relationships in samples from both secondary-level and
college-~-level SLEP use contexts. In any event, in reporting
on relationships to test users--e.g., indicating expected
TOEFL scores for given SLEP score ranges, as in the SLEP Test
Manual (e.g., ETS, 1991, Table 16, p. 27)--an "expectancy
table" format, rather than a simple "table of equivalents,"”
should be used. One survey respondent expressed considerable
dismay upon discovering that the actual TOEFL scores earned by
her students were frequently considerably at variance with the
"equivalents" indicated in the SLEP Test Manual. Seeing the
scatter of TOEFL scores for examinees in designated SLEP score
ranges should help users to form realistic expectations.

23. ESL professicnals in college-level settings, interviewed
a decade ago (Hale and Hinofotis, 1981), also reportedly
stressed " . . . the need to assess productive as well as
receptive skills" (p. 9) for placement purposes.

24. The results of criterion-related wvalidity studies
involving "common criteria" can be expected to provide useful
general guidelines for test interpretation, based on the
results of studies that have been designed explicitly to link
level of performance on indirect, norm-referenced measures to
quasi-absolute proficiency scales, using ratings of classroom
ESL teachers (e.g., from the TOEFL testing context, see Boldt,
Larsen-Freeman, Camp, & Levin, in press; and from the TOLIC
testing context, see Wilson, 1991).
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25. The reference here is not to _he development of a test
with multiple scores to be employed in identifying strengths
and weakness of individuals, but to the use of average scores
on items designed to measure particular skills to identify
skill-areas requiring more/less emphasis in instruction, or to
compare groups with respect to profiles of skills--that is,
information that can be useful for evaluating or planning
instruction. As noted by Hale and Hinofotis (1981: p 20):
"It is possible to employ a basically integrative approach
with tests focusing on the assessment of the major skills in
an appropriate context and, at the same time, to provide a
breakdown by subskills or objectives within those major
skills.”

26. This approach was employed by Clark and Swinton (1979) in
their study concerned with the development of the Test of
Spoken English (TSE). The final selection of TSE items was
based in part on patterns of correlation with ratings of oral
English proficiency.

27. See Hale and Hinofotis (1981--pp. 20-22) for illustra-
tive analytic approaches to the problem of providing ". . . a

breakdown by subskills or objectives w1th1n . . . major skill
areas (tapped by an integrative test).
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