
DOCUMENT RESUME

ED 385 165 FL 023 181

AUTHOR . Thompson, Lynn, Comp.
TITLE K-8 Foreign Language Assessment: A Bibliography.
INSTITUTION Center for Applied Linguistics, Washington, D.C.;

ERIC Clearinghouse on Languages and Linguistics,
Washington, D.C.

SPONS AGENCY Office of Educational Research and Improvement (ED),
Washington, DC.

PUB DATE 95

CONTRACT P229A3005; RI93002010
NOTE 170p.; Developed by "the National K-12 Foreign

Language Resource Center.
AVAILABLE FROM ERIC/CLL, 1118 22nd Street, N.W., Washington, DC

20037.
PUB TYPE Reference Materials Bibliographies (131)

Information Analyses ERIC Clearinghouse Products
u)71)

EDRS PRICE MF01/PC07 Plus Postage.
DESCRIPTORS Elementary Education; *Evaluation Methods; *Language

Tests; Middle Schools; Second Language Instruction;
*Second Language Learning; *Second Languages;
*Student Evaluation

ABSTRACT
This annotated bibliography describes foreign

language assessment instruments that are currently in ure in
elementary and middle schools across the country. The instruments
featured are drawn from s wide variety of program models: FLES
(foreign language in the elementary school); middle school sequential
foreign language instruction; and immersion (total, two-way, and
partial). With the growing emphasis across the country on assessment
and standards, a need was seen for a comprehensive snapshot of
foreign language assessment at the national, state, district, and
local levels. This bibliography is one of the first products to
result from the performance assessment initiative of the National
K-12 Foreign Language Resource Center, a joint Federal, State, and
private effort. The goal of the project was to identify how teachers
assess K-8 foreign language students and to compile descriptions of
instruments and techniques in use. Information on non-commercial
material was gathered by telephone survey. Canadian sources are also
included as it was found that such resources are in use in the United
States. The bibliography is composed of assessment materials,
selected resources, and selected commercially available language
tests. Information listed includes current user, grade level, skills
tested, cost, length, format, scoring method, and contact. (NAV)

***********************************************************************
* Reproductions supplied by EDRS are the best that can be made

from the original document.
***********************************************************************



!ERIC'

CLEARINGHOUSE .ON

LANGUAGES AND

LINGUISTICS

CENTER FOR

0145
APPLIED

LINGUISTICS

PP

1(\1#

NATIONAL K-12

FORBGN LANGUAGE

RESOURCE CENTER

ro%

3EST COPY AVAILABLE

U S DEPARTMENT OF EDUCATION
Olitc0 of Educational Research and Improvement

EDUCATIONAL RESOURCES INFORMATION

his document has been reproduced as
received from the person or organization

CENTER (ERIC)

rgrnating it.

Minor changes have been made to

improve reproduction quality

Points of view or opinions stated in this

document do not necessarily represent
official OERI position or policy.

HomPcoN

CumPit-ED
OY LYNN

1-

9



K-8
Foreign Language

Assessment
A Bibliography

CAL
ERIC

NATIONAL K-12 FOREIGN LANGUAGE RESOURCE CENTER

3



K-8 Foreign Language Assessment: A Bibliography
This bibliography was-compiled with funding from the U.S. Department of Education, Office of
Postsecondary Education, Center for International Education, under grant no. P229A3005 to
Iowa State University. It was prepared for publication with funding from the Office of Educa-
tional Research and Improvement, U.S. Department of Education, under contract No. RI
93002010. The opinions expressed in this report do not necessarily reflect the positions or
policies of the Department of Education.

Editorial/production supervision: Jeanne Rennie
Typography: Sonia Kundert
Cover: Vincent Sagart

ca.1995 by the Center for Applied Linguistics
All rights reserved. No part of this book may be reproduced, in any form or by any means,
without permission in writing from the publisher. All inquiries should be addressed to CAL,
1118 22nd Street NW, Washington DC 20037.

Printed in the United States of America

10 9 8 7 6 5 4 3 2 1

4

i K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



Table of Contents

Acknowledgments vii

Introduction ix
Background ix
How the Bibliography was Compiled
How to Use This Bibliography xii
Contents of the Bibliography xiii
Traditional Assessment and Alternative Assessment xv
What to Look for in an Assessment Instrument x vii

Summary xx

Assessment Materials 1

Part 1: Assessment Instruments 1

ALL LANGUAGES 2
Columbus Public Schools Level I Foreign Language Oral Assessment Kit 2
Grand Blanc Foreign Language Program Behavioral Objectives:

Grade 1, Grade 2, Grade 3 3

Second Language Acquisition Checklist 4
Stanford Foreign Language Oral Skills Evaluation Matrix (FLOSEM) 5

Student Oral Language Observation Matrix (SOLOM) 6
Student Oral Proficiency Rating (SOPR) 7
Student Self-Assessment of Foreign Language Performance 8

ARABIC 9
CAL Oral Proficiency Exam (COPE) 9

CHINESE 10
CAL Oral Proficiency Exam (COPE) 10
MCPS Chinese Tests: Grades 3-6 11

Performance Assessment for Chinese 12

FRENCH 13
Assessment Tasks for French Level I and II 13

Beginning French Course Examination 14
Beginning Level: La Vie Scolaire et Parascolaire (Life In and Out of School) 15

CAL Oral Proficiency Exam (COPE) 16
Canadian French Immersion Achievement Test (FIAT) 17

Cape Elizabeth, Maine: Eighth Grade Assessment 18
Colorado Proficiency Sample Project (CPSP) 19
Communicative Assessment Units for French Immersion 20
Content-Based FLES Pilot: Second Grade Assessment 21
Diagnostic Level 1/2 Test 22
Evaluation de la Comprehension et de la Production Ecrites en Francais Immersion!

6e Annie 23
Ferndale, Michigan: First Grade Assessment 24
Fifth Grade French Listening Comprehension Test 25
First Level French Test 26
Foreign Language Magnet: Immersion AssessmentFrench 27
Fourth Grade French Evaluation: Units 1-5 28
French Language Test Package for French Immersion 29
Grade 8 Core French Test Package 30
Immersion Second Language Writing Assessment 31

K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



Lingua Vocabulary Tests (LLEX) 32
Maritime Oral Communication Assessment Portfolio (MOCAP) 33
New York State Second Language Proficiency Examination: French 34
Performance Assessment for French 35
Seabury School Report: French 36
Seabury School Report: French (checklist) 37
Test de Comprehension et de Production Ora les en Francais Immersion/3e Ann& 38
Third Grade Listening Test: French 39

GERMAN 40
Assessment Tasks for German Level I and II 40
Beginning German Course Examination 41
CAL Oral Proficiency Exam (COPE) 42
Colorado Proficiency Sample Project (CPSP) , 43
Content-Based FLES Pilot: Second Grade Assessment 44
End of Year German Test 45
Ferndale, Michigan: First Grade Assessment 46
Foreign Language Magnet: Immersion AssessmentGerman 47
Immersion Second Language Writing Assessment 48
Lingua Vocabulary Tests (LLEX) 49
New York State Second Language Proficiency Examination: German 50
Performance Assessment for German 51

ITALIAN 52
Beginning Italian Course Examination 52
Lingua Vocabulary Tests (LLEX) 53
New York State Second Language Proficiency Examination: Italian 54

JAPANESE 55
CAL Oral Proficiency Exam (COPE) 55
Colorado Proficiency Sample Project (CPSP) 56
Fairfax County Adaptation of COPE: Japanese 57
Fairfax County Public Schools: Writing Rating Scale for Japanese 58
Immersion Oral Language Video Interview 59
Japanese Oral Language Interview 60
MCPS Japanese Tests: Grades 3-6 61
Mimosa Elementary School Japanese (Kindergarten and First Grade)

Program Quarter Report 62
Performance Assessment for Japanese 63
Prochievement Interview Procedure: Japanese 64

KOREAN 65
Korean Tests for the Los Angeles Korean/English Two -Way Immersion Program

(KETWIP) 65
LATIN 66

Beginning Latin Course Examination 66
New York State Second Language Proficiency Examination: Latin 67

NAVAJO 68
Alchini Bizaad [Children's Language] Comprehension Test of Navajo

and English (ABC Test) 68
PORTUGUESE 69

Two-Way Immersion Portfolio Assessment 69
RUSSIAN 70

CAL Oral Proficiency Exam (COPE) 70
Colorado Proficiency Sample Project (CPSP) 71
Performance Assessment for Russian 72

SPANISH 73
Assessment Portfolio 73
Assessment Tasks for Spanish Level I and II 74
Beginning Spanish Course Examination 75
Biannual Writing Sample 76
CAL Oral Proficiency Exam (COPE) 77
Cape Elizabeth, Maine: Eighth Grade Assessment 78
Checklist of Spanish Language Skills and Content: First Grade 79

iv K-11 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



Colorado Proficiency Sample Project (CPSP) 80

Content-Based FLES Pilot: Second Grade Assessment 81

Diagnostic Level 1/2 Test
82

Ferndale, Michigan: First Grade Assessment 83

First Level Spanish Test
84

FLES TEST: Spanish Version
85

Foreign Language Magnet: Immersion AssessmentSpanish 86

Fourth Grade Spanish Evaluation: Units 1-5 87

Glastonbury FLES Test
88

Grand Blanc Community Schools: Spanish Proficiency Test-4th Grade 89

Immersion Oral Language Video Interview 90

Immersion. Second Language Writing Assessment 91

Lingua Vocabulary Tests (LLEX)
92

New York State Second Language Proficiency Examination: Spanish 93

Pendergast School District # 92:(First and Second Grade) Spanish Test 94

Performance Assessment for Spanish 95

Pulaski County Elementary School Kindergarten Spanish Progress Report 96

Spanish Beginning Level Test
97

Spanish Intermediate Level Test 98

Spanish Oral Proficiency Assessment (SOPA) 99

Teddy Bear Test: 5th Grade Level
100

Third Grade Listening Test: Spanish 101

Two -Way Immersion Portfolio Assessment
102

West Central Elementary Spanish Program (Kindergarten and First Grade)

Nine Week Grade Report
103

What Do You Think? Language and Culture Questionnaire 104

WELSH
105

Lingua Vocabulary Tests (LLEX) 105

Part 2: Guidelines for Developing Assessment Materials .. 107

Performance Assessment for Foreign Language 108

Portfolio Assessment in Foreign Language 109

Part 3: Program Evaluation Instruments 111

FLES Program Evaluation Inventory (FPEI) 112

JFL Teacher Questionnaire: Japanese Program 113

Language and Culture Questionnaire: Japanese 114

Parent Questionnaire: Japanese Program 115

Teacher Questionnaire: Attitudes Towards the Japanese Program 116

Part 4: Classroom Assessment Activities 117

Oral and Written Assessment Technique
118

Voice Mail Oral Proficiency Test 119

Cube It
120

Setting the Table
121

Part 5: Sample Assessment Instruments 123

Portfolio Evaluation
124

Student Oral Proficiency Rating 126

Student Self Assessment of Foreign Language Performance 127

K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY V7



Selected Resources 129
Bibliographies and Test Collections 130
Teacher Training for Assessment

131
Books on Assessment'and Assessment Design 132
Selected Papers/Articles on Assessment 133

Selected Commercial Tests 137

8

VI
K-8 FOREIGN LAI'GUAGE ASSESSMENT:A BIBLIOGRAPHY



Acknowledgments

This bibliography would never have been possible without the contributions of

many individuals. First and fOremost a special thank you is due to all the teachers,

district foreign language coordinators, state foreign language supervisors,

researchers, and other foreign language educators who contributed descriptions

to this document or provided information leading to the identification of assess-

ment materials.
The following participants in the Assessment Initiative of the National K-12

Foreign Language Resource Center reviewed and commented on a preliminary

draft of the bibliography: Helena Curtain, Marcia Dabkowski, Kathryn Esmay,

Evelyn Fernandez, Marilyn Garcia, Jane Graveen, Fran Hoch, Pamela Hughes,

Joyce Iliff, Suzanne Jane lle, Dorry Kenyon, Sharon Lapkin, Myriam Met, Emilia

Mountjoy, Rebecca Oxford, Alisha Reeves, Martin Smith, Liana Szeto,

G. Richard Tucker, Marjorie Tussing, and Marcia Rosenbusch, National K-12

Foreign Language Resource Center Director.

Many thanks in particular to Sharon Lapkin of the Modern Language Centre

of the Ontario Institute for Studies in Education for assisting in the search for K-8

foreign language assessment instruments and granting permission to adapt test

descriptions from the "Annotated List of French Tests: 1991 Update," which

appeared in The Canadian Modern Language Review (volume 48, number 4, June

i 992). Thanks also to Mary Thrond of Concordia Language Villages for providing

an annotated list of recent articles on foreign language assessment (see selected

resources section).
A special thanks goes to the staff of the Center for Applied Linguistics who

helped with this project. Nancy Rhodes, Project Director, provided invaluable

contacts and advice at the inception of the bibliography, continuous feedback and

encouragement, and expert editorial skills throughout the project. Dorry Kenyon

and Quang Pho provided the format used for data entry and generating the test

descriptions seen in this document. Dorry Kenyon also provided invaluable

suggestions and helped make international contacts through an e-mail testing

bulletin board. Peter Butrite, who is working on a postsecondary foreign language

assessment instrument inventory, shared instruments also appropriate for K-8.

Craig Packard conducted searches of the ERIC database in the area of assessment.

Michaell Myrie offered vital research and administrative support. Diligent and

painstaking effort to design and produce camera-ready copy of the bibliography

was provided by Sonia Kundert.

The following foreign language educators provided additional expert guid-

ance in the development and editing of the bibliography, and we owe them great

K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY vii



thanks: Fred Genesee, Rebecca Oxford, Marcia Rosenbusch, and G. Richard
Tucker. Thanks also go to Jeannie Rennie, Associate Director of the ERIC Clear-
inghouse on Languages and Linguistics, for accepting the bibliography for publi-
cation and shepherding it through the production process.

Lynn Thompson

1 0

viii
K-8 FOREIGN LANGUAGE ASSESSMENT: ABIBLIOGRAPHY



Introduction

Background
This annotated bibliography describes foreign language assessment instruments
that are currently being used in elementary and middle schools across the country.
The instruments featured are drawn from a wide variety of program models:
FLES (foreign language in the elementary school), middle school sequential
foreign language instruction, and immersion (total, two-way, and partial). FLES
instruction, which may be content-based or focus on explicit language instruction,
comprises 5-15% of class time, amounting to a minimum of 75 minutes per week,
with classes meeting at least every other day. At the middle school level, sequen-
tial foreign language instruction usually represents 45-60 minutes of instruction
in the foreign language 3-5 times a week. In partial and two-way immersion
programs, the target language is used for at least 50% of class time; total immer-
sion programs use the target language all of the time. Subject matter (content
areas) can be taught in the target language in all types of elementary and middle
school foreign language programs. (For a detailed discussion of foreign language
program types, see Curtain & Peso la, 1994.)

With the growing emphasis across the country on assessment and standards,
a need was seen for a comprehensive "snapshot" of foreign language assessment
at the national, state, district, and local levels. This bibliography was developed
by the National K-12 Foreign Language Resource Center, which is a collabora-
tion among Iowa State University, the Center for Applied Linguistics, and various
foreign language educators and researchers around the country. One of six
national foreign language centers funded by the U.S. Department of Education,
this center is unique in its focus on improving foreign language education in
kindergarten through twelfth grade through the professional development of K-12
foreign language teachers. Three initiatives guide the work of the National K-12
Foreign Language Resource Center: performance assessment, effective teaching
strategies, and new technologies.

K-8 Foreign Language Assessment: A Bibliography is one of the first prod-
ucts to come out of the performance assessment initiative. This initiative, de-
signed to help foreign language teachers develop models or a framework for
assessing the language of students in their own classrooms, includes the follow-
ing activities:

conducting a search of assessment instruments currently available and
compiling them in an annotated bibliography;
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selecting ten K-8 foreign language teachers (identified by their principal or
foreign language supervisor as successful and most likely to share their new
knowledge of assessment with others) to participate in the project;

conducting an initial workshop to find out hOw teachers currently use
assessment and to brainstorm with researchers about innovative assessment

strategies;
conducting a follow-up workshop to learn about the national foreign lan-

guage standards and how classroom assessment can relate to these standards;

developing draft assessment guidelines;

piloting the guidelines; and

publishing and disseminating the guidelines to the public.

The focus of the bibliography on K-8 rather than K-12 foreign language
assessment was deliberate. Little information is available on how foreign lan-

guage students are being assessed in the lower grades, and many of the instru-

ments designed for high school assessment are not suitable for elementary or
middle school (although they are sometimes used anyway). There exists no other
foreign language assessment bibliography with a K -8 focus. The only similar
work in Nort'.1 America identified by project staff is a 1991 compilation of assess-

ment materials for K-12 French instruction in Canada (Lapkin, Argue, & Foley,

1992).' The K-8 Foreign Language Assessment Bibliography, however, includes
not only French tests, but many tests for other commonly and less commonly
taught languages. For assessment instruments in other. languages at the
postsecondary level, teachers may wish to contact the Foreign Language Educa-
tion and Testing Division at the Center for Applied Linguistics (CAL). Concurrent
with this K-8 bibliography, CAL has compiled a bibliography for postsecondary
foreign language assessment under the auspices of the CAL/Georgetown Univer-
sity National Foreign Language Center. The description format of the present
bibliography is based on the format of CAL's postsecondary foreign language
assessment bibliography; it is hoped that assessment instruments for Grades 9-12
will be added at a later date, and the bibliographies can then be merged into a

single database.

How the Bibliography was Compiled
The goal of this project was to identify the means by which teachers assess their
K-8 foreign language students and to compile descriptions of instruments and
techniques, both traditional and alternative, that could then be made available to
other foreign language educators. An extensive telephone survey was conducted
to locate assessment instruments that are not available commercially. With assis-
tance from the National Council of State Supervisors of Foreign Languages,
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efforts were made to contact all state foreign language supervisors who have
elementary or middle school foreign language instruction in their states. As many

as possible of the district foreign language supervisors, identified by state lan-

guage supervisors and the National Association of District Supervisors of Foreign

Languages, were also conducted. Canadian foreign language educators were
contacted through the assistance of the Canadian Association of Second Language
Teachers (CASLT) and the Modern Language Centre of the Ontario Institute for
Studies in Education, and through U.S. language educators who had worked on
assessment with Canadian colleagues.

The decision was made to include Canadian resources in this bibliography,
because it was evident that such resources were already being used by American
foreign language educators and were, therefore, readily available. The initial
survey to identify instruments did not indicate that U.S. foreign language educa-

tors were currently drawing on materials from any countries other than the United
States and Canada. Efforts were made to contact colleagues in other countries, but
they did not result in an appreciable number of K-8 assessment instruments. In
1995-96, more intense and in-depth efforts will be made to identify foreign
language assessment materials in other countries. The results of this effort will be

published in a supplement to this bibliography in 1996.

To facilitate the gathering of information from supervisors, teachers, and
schools, an interview protocol was developed that included the following
questions: How do you assess foreign language in your state/district/school? Do
you use authentic or alternative assessment materials/techniques or traditional
tests? Would you be willing to provide the instrument or a detailed description of
the instrument for the K-8 foreign language bibliography that is being compiled?
Respondents answered over the telephone or in writing, and those willing
to share instruments were encouraged to send them to us with detailed back-

ground information.

Participation in the survey was also solicited through announcements in
FLES News (the newsletter of the National Network for Early Language Learn-
ing), at foreign language conferences (Northeast Conference on the Teaching of
Foreign Languages, Advocates for Language Learning, and the American Council
on the Teaching of Foreign Languages), and on an international e-mail testing
bulletin board. Further, project staff asked a number of foreign language educators
to distribute flyers on the project.

Once descriptions of the assessment instruments were received, they were
entered into a database. No judgments were made on the instruments, because the
project's goal is to provide a comprehensive picture of assessment instruments
currently in use. With few exceptions, all assessment materials submitted were
included in this bibliography. Those that were not included were designed either
for students in grades not covered by the bibliography (Grade 9 and above) or for
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foreign language experience/exploratory (FLEX) programs, which traditionally do
not have language proficiency as a goal. Printouts of the descriptions in bibliogra-
phy format were sent to the contributors for verification of information. The
descriptions in the database were then edited accordingly. Finally, the entire
bibliography was carefully reviewed by a number of foreign language educators

and researchers.
The project will continue to solicit descriptions of assessment materials over

the next two years of funding to insure that our snapshot provides the most accu-
rate portrayal of K-8 foreign language assessment. All users of this bibliography

are encouraged to share their assessment techniques, instruments, and resources,

so that future editions of this bibliography can be as complete and useful as
possible. Contributions, suggestions, or questions. concerning the bibliography

should be sent to the following address:

Lynn E. Thompson
K-8 Foreign Language Bibliogtaphy iIroject

Center for Applied Linguistics
1118 22nd Street NW

Washington, DC 20037

How to Use This Bibliography
Users of this bibliography are encouraged to think of it as a source of "start-up"
material and contacts with fellow foreign language teachers who are grappling
with the assessment dilemma. If a particular instrument seems to match your
needs, further information concerning the curriculum, program characteristics,
and purpose can be obtained by getting in touch with the contact person for that
instrument. Even when you have identified an assessment instrument that seems
appropriate for your program, certain content changes will probably be necessary
due to the unique features that distinguish each class, school, school district, and
state. Thus, in all likelihood, "adaptation" rather than "adoption" of a particular
instrument will be the key word.

It should be noted that it is not the purpose of this bibliography to recom-
mend or promote any particular instrument. This collection is a reflection of the
types of assessments being used in classrooms today. One of the purposes of these
descriptions is to provide a springboard for teachers to develop their own assess-
ment materials. Just as there are many different types of curricula and programs
(FLES, immersion, partial immersion, etc.), there are many types of assessment.
Assessment and curriculum must be linked. Any assessment instrument should be
directly tied to and sequenced with the curriculum, instructional goals, and pro-
gram that it supports. No instrument exists outside of the context for which it

was created.
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This bibliography should be of interest to teachers who are looking for
assessment tools, to researchers who need assessment instruments for their stud-
ies, to others in the foreign language field who want to get a sense of what is
available, and to test developers who want to see what early language assessment
instruments may still be needed.

Contents of the Bibliography
The bibliography consists of three sections:

1) assessment materials;

2) selected resources; and

3) selected commercially available language tests.

An index that lists assessment instruments according to purpose, language, and
grade level can be found at the end of the document.

ASSESSMENT MATERIALS

Descriptions of assessment materials and sample assessments were collected
from teachers, schools, school districts, state education offices, and educati'nal
research organizations. Materials are listed in alphabetical order according
to language.

This section is divided into five subsections: (1) assessment instruments,
(2) guidelines for developing assessment materials, (3) program evaluation instru-
ments, (4) classroom assessment activities, and (5) sample assessment instru-
ments. Activities and sample materials were selected to represent a wide spectrum
of foreign language instruction. Selection was based on the usefulness of the
materials and on their generalizability across program types. The assessment
instruments/techniques described or featured date from 1985.

Before consulting this section, it is important to understand how each entry
(with the exception of the sample instruments) is organized. The following infor-
mation is provided for each entry:

a) Availability: Who has access to the assessment instrument (if restricted, you
must get in touch with the contact person listed to request availability infor-
mation; if unrestricted, the instrument is freely available).

b) Current Users: Individuals, schools, school districts, or states currently using
the assessment instrument.

c) Type of FL Program: Type of program that this specific instrument was
designed for: FLES, immersion, partial immersion, or middle school sequel,-
tial foreign language.
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d) Intended Grade Level: Grade or grades for which this instrument
is appropriate.

e) Intended Test Use: For example, placement, program evaluation, language
proficiency, achievement (see definitions listed in index).

0 Skills Tested: May include listening, speaking, writing, reading, culture, and,
in some cases, content area mastery.

g) Test Author: Writer or writers of the assessment instrument.

h) Publication Date: When the instrument was officially made available.

i) Test Cost: Any cost charged if a copy or copies of the instrument are desired.

j) Test Length: Includes both the number of items and administration time.

k) Test Materials: Materials required in order to administer and score the instru-

ment effectively.

1) Test Format: Item type (e.g., multiple-eV fill-in-the-blank, short essay).

m) Scoring Method: Method of scoring the assessment instrument (e.g., number
correct, by percentage, holistic, rubric, and, in some cases, whether the test is

scored by teachers or sent out).

n) Description: Brief description of the instrument: what it consists of,
its purpose.

o) Test Development and Technical Information: Background and history of
development of the instrument; any validity, reliability or other statistical

data available.

p)

q)

Parallel Versions in Other Languages: Indication of whether the instrument
exists in other languages.

Contact: Includes name, position, organization, address, and telephone
number from which the assessment instrument or information about the
instrument may be requested. Please note that this is the person you should
contact for more information about the assessment instrument, not the compil-

ers of this bibliography. We do not have copies of the assessment materials

to distribute.

SELECTED RESOURCES

Selected resources cited in this second section include other bibliographies;
guidelines for assessment/evaluation; and books, articles, and papers related

to assessment.
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COMMERCIALLY AVAILABLE LANGUAGE TESTS

The third section contains a partial list of commercially available language
tests known to be in frequent use The tests are designed mostly for. Spanish
immersion or bilingual programs, although some are adaptable for other programs
or languages. To our knowledge, there are no commercially available FLES tests
other than those that have been written to accompany FLES textbook series.

INDEX

The index lists assessment instruments according to their purpose: ongoing
or end-of-year assessment, program evaluation, or placement. Within each of
these categories, instruments are organized first by modality (listening, speaking,
reading, writing, culture), then by language. Each entry in the index also provides
the following information: focus of the instrument (achievement or proficiency),
type of prograni for which instrument is designed (e.g., FLES, immersion), and
appropriate grade level.

Traditional Assessment and
Alternative Assessment

The assessment materials described in this bibliography reflect both tradi-
tional and alternative views of assessment. Traditionally, assessment has empha-
sized the measurement of defined, discrete, routine skills through testing
(Herman, Aschbacher, & Winters, 1992). Traditional assessment instruments are
often multiple choice and scored on the basis of the number of correct answers. In
such tests, there is usually only one "right" answer that the student needs to
recognize or reiterate. Measurement of a given body of knowledge or product is
verified by the student's performance on the test. There is often little relationship
between the test and instructional content. Moreover, this approach has been
limited to assessment of student outcomes and has provided little information
about teaching and learning processes.

More recently, educators have put increasing emphasis on measuring the
processes inherent in learning and teaching. New assessments require students to
apply and integrate what they know by emphasizing complex skills (e.g., ability
to analyze, generalize, hypothesize) within a relevant, meaningful context. Open-
ended, complex problems challenge students and encourage them to draw their
own inferences. In addition, alternative methods of assessment are being advo-
cated as more than just tests; they are, rather, an integral part of classroom instruc-
tion. Assessments that fit in this category include performance testing, portfolios,
exhibits, demonstrations, and dialogue journals. These approaches also call for
more student involvement in planning assessment, interpreting the results of
assessment, and in self-assessment. The following chart summarizes the charac-
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Traditional Assessment Alternative Assessment

CHARACTERISTICS

*Discrete points are z.-.3sessed.
*Student is assigned a score based on number

or percentage correct.
*Tests are scored easily and quickly.
*Items are often multiple-choice, matching, or

true/false.
*Items test passive knowledge (student is

merely required to recognize the correct
answer, not to produce it).

When these tests are standardized, they:
*allow comparisons across populations.
*are considered statistically valid and reliable.

CHARACTERISTICS

*Emphasis is on the process of learning as well
as the product.

*Assessment tasks involve the application and
integration of instructional content. Tasks
are often open-ended, offer students a great
degree of choice and input, and culminate in
individual or group performances.

*Language is assessed holistically. Scoring
requires judgement and use of scoring
criteria (e.g., rubrics).

*Assessments often involve multistep
production tasks or require multiple
observations and thus require extended time
to complete.

*Tasks require students to demonstrate
knowledge actively through problem-
solving, inferencing, and other complex
cognitive skills.

*Tasks are situation-based or based in the real-
world context.

*Assessments often have not been evaluated
for statistical validity or reliability.

USE

*Main focus is on the assessment of learning
outcomes.

USE

*To assess
-learning outcomes
-learning processes
-instructional processes
-instructional objectives

*To encourage
-student involvement and ownership of
assessment and learning
-collaboration between students and
teachers

*To plan effective instruction

COMMON FORMATS

Multiple-choice response
Discrete-point tests

COMMON FORMATS

Portfolios
Journals
Demonstrations
Conferences
Observations

Chart inspired by Baker (1990), Herman, Aschbacher, & Winters (1992), and Lewis (1992).
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teristics of these two approaChes to assessment and their use and gives common

formats of each.

What to Look for in an Assessment Instrument
The selection or development of an assessment instrument should be done with
great care and attention. This section presents a two-step process for selecting or
developing an instrument that most closely suits your needs. The first step, a
preliminary checklist below, allows you to determine if an assessment is worth

considering.

STEP 1: PRELIMINARY CHECKLIST

1) What are my instructional goals?

2) What is my purpose for assessing my students?

3) What do I want to know about my students?

4) How will the test results be used?

5) Does the instrument I am considering match the purpose for which I -In assess-
ing (e.g., progress in a particular lesson, mastery of a certain topic, placement,

program evaluation)?

6) Is the level or grade for which this instrument was developed appropriate for
my students?

7) Does the instrument measure the language skills that I wish to assess (e.g.,
speaking, listening, reading, writing, cultural knowledge)?

8) Is the instrument designed for a program similar to mine? If not, can I adapt it

for use in my program?

9) If the instrument was not designed specifically for the language I want to
assess, can it be adapted easily?

10) Will the results of this assessment permit me to make the decision I want

to make?
If you answered "yes" to Questions 1-10, you are ready to go on to the

second step outlined below. If you answered "no" to any of the questions, the
assessment should be discarded or modified.
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STEP 2: DETAILED CHECKLIST

When you have completed Step T, the proposed assessment instrument
should be evaluated in light of specific criteria:

1) Student Characteristics

2) Practicality and Purpose

3) Content

4) Format/Layout

5) ReliabilityNalidity

1. Student Characteristics

How does the test match the students in terms of the following?

a) intended age level

b) intended proficiency level

c) language skills

d) prior test-taking experience

e) other factors that you think are important

2. Practicality and Purpose

1) How practical is this assessment instillment to administer?

a) Does it require special equipment?

b) How long does it take to administer?

c) Is it feasible given the size of the class?

d) Are there any other intervening variables that might make it impractical
to use?

2) Is the assessment instrument easy to score?

This is particularly important when large numbers of students are to be
assessed or there is little or no time to give teachers formal training in scoring the
instrument. If the test involves scoring student performance using a scoring scale
or rubric, it is important to provide training in its use to the teachers as well as to
provide opportunities for feedback about both the instrument and the scoring
method. Lack of uniform training or confusion over the use and language of the
scale or rubric could cause unreliable results.

3) What kind of information does the assessment instrument provide? How are the
results to be interpreted? Crucial to any assessment instrument are clear explana-
tions of the information that it provides and how results are to be interpreted so

that they may be properly used.
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4) Do the purposes and decisions associated with the assessment results

match yours?

3. Content

1) What was this assessment instrument based on (e.g.; a curriculum,

syllabus, etc.)?

2) How closely does the assessment instrument match your curriculum content?
That is, to what extent does the assessment instrument content match the curricu-
lum and syllabus emphases and goals of your program or course?

3) If the assessment instrument needs to be adapted to fit your syllabus or curricu-
lum, what changes are necessary?

4) Are the directions for administering/taking/scoring the assessment instrument
accurate and easy to understand?

5) Are the actual assessment instrument questions clearly written without any
errors? (One good way to check is to take the test yourself or ask a colleague to
take it, and see if any items contain errors or are misleading or unclear.)

6) If the assessment instrument is a draft, it is really useful to pilot it with students
similar to the ones who will use the assessment instrument in its final form. Ask
students and teachers for comments and suggestions about the different sections
and examine their performance on the assessment instrument. You might ask, for
example, if the directions or tasks are clear. Poor performance could be due to
unclear instructions rather than a lack of knowledge of the language or content
that the instrument is seeking to elicit.

7) Given the answers to Questions 1-6, is this assessment instrument appropriate?

4. Format/Layout

Format can vary widely and the format that you choose should be appropri-
ate for the skills (listening, speaking, reading, writing, culture) and the course
content that you wish to assess. Multiple-choice forniat, for example, -may be
appropriate for assessing reading and listening comprehension skills, whereas
short-answer or communication tasks may be more appropriate for testing writing
and speaking. In addition, it is important to determine whether assessing passive
knowledge (e.g., word recognition) or the measure of performance is your goal.
Multiple-choice items are used frequently in assessing passive knowledge, be-
cause the student does not need to produce the correct answerhe or she only
needs to be able to recognize it. Short-answer or communication tasks are used in
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assessment instruments of active knowledge, because the student's ability to
perform is the focus.

1) What is the format?

2) Is the format appropriate for the skill that is being assessed?

3) Are the students familiar with this format? It is advisable to introduce a new
format to studer.ts as an integrated part of their classroom activities before they
encounter it in a more formal assessment.

4) What advantages/disadvantages does this format have?

5) If the format of the assessment instrument needs to be adapted, what changes
are necessary? Are these changes feasible?

6) Is the" layout clear? If not, what changes would be necessary to make the layout
acceptable?

7) Given the answers to Questions 1-6, would this assessment instrument be
appropriate for my students?

5. Reliability/Validity

Is there any information concerning reliability and validity?

Reliability concerns how consistently the assessment instrument measures
what it is supposed to measure. Validity has to do with what an assessment instru-
ment actually measures in relation to what it is supposed to measure.

For classroom-based assessment, data on reliability and validity is neither
available nor necessary given the orientation and purpose of assessment. The
more weight and importance given to the decisions that are based on assessment
instrument results, the more important validity and reliability become.

Summary
Obviously, this introduction and the contents of this bibliography will not provide
you with an answer to all of your assessment challenges. They should, however,
give you a sense of some of the questions that need to be asked when choosing or
designing an assessment instrument, and provide inspiration for your own assess-
ment endeavors. Good luck with your assessment tasks, let us know your ques-
tions and comments, and be creative with your assessments!

22
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Note
1. Most of the descriptions of Canadian assessment instruments included in this
bibliography are drawn directly from this very useful compilation (with the
permission of Sharon Lapkin and the editor of the Canadian Modern Language
Review). For those French teachers interested in assessment for Grades 8-12, the
Lapkin et al. bibliography includes descriptions of many recently developed
French assessment instruments in Canada.
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Assessment Materials

Part 1: Assessment Instruments
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ALL LANGUAGES

Columbus Public Schools Level I Foreign Language
Oral Assessment Kit

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:

Scoring Method:

Contact Robert Robison
Columbus Public Schools, OH
Middle school/high school sequential foreign language
8-12
Proficiency, achievement
Speaking
Robert Robison et al.
1991

$30.00
Variable
Test cards, score sheet
Variedinterviews, situation role plays, questi on/answer, monologues/
retelling, object/picture identification, simple descriptions
Holistic

Description: This test is based on the new course of study recently adopted by Columbus Public

Schools. It is proficiency oriented to determine what students can do with the language but, at the same

time, is achievement based to measure to what extent course objectives have been met and to facilitate
assigning letter or numerical grades rather than ratings or proficiency levels. Test items are situation

based and attempt to test only what the student can realistically be expected to say. The test is

administered to small groups or teams. The members of each team are allowed 2-4 minutes to

accomplish their task. Teacher uses score sheet to assign grades to each member of the team. Using this

method, 24 students can be tested and graded within 25 minutes. Kit includes mid-year checklist.

.Similar kits exist for Levels 2 and 3.

Test Development and Technical Information: Developed by the Columbus Public Schools Level I

Foreign Language Oral Assessment Project over a three-year period.

Parallel Versions in Other Languages: Appropriate for all languages.

Contact Address:
Dr. Robert E. Robison
Foreign Language Supervisor
Columbus Public Schools
52 Starling Street
Columbus, OH 43215
(614) 365-5024
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ALL LANGUAGES

Grand Blanc Foreign Language Program Behavioral Objectives:
Grade 1, Grade 2, Grade 3

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Unrestricted
Grand Blanc Community Schools, MI
FLES
1-3
Achievement, proficiency
Listening, speaking
Carol Ashmore, Brenda Barnes, Kathy Kelley, Shelley Lance, Laura Lemke
1990-93
Not reported
12 behavioral objectives for Grades 1 and 2; 16 behavioral objectives for
Grade 3
Checklist for each class
Checklist
Grid/checklist

Description: These three checklists for Grades 1-3 are used by Grand Blanc Schools to track students'
progress in attaining objectives. Student names are entered on blank lines down the left-hand side of
the page and the behavioral objectives are written across the top. Teachers are then able to keep track of
student progress throughout the year, Students have midi the end of the year to master each objective.

Test Development and Technical Information: These grid/checklists were developed as part of
Grand Blanc School District's first- , second- , and third-grade curriculum study.

Parallel Versions in Other Languages: Appropriate for all languages. In Grand Blanc, only Spanish is
offered at the elementary school level.

Contact Address:
Ms. Laura A. Lemke
Foreign Language Coordinator
Grand Blanc Community Schools
11920 S. Saginaw
Grand Blanc, MI 48439
(810) 694-8211
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ALL LANGUAGES

Second Language Acquisition Checklist

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
K-4 foreign language teachers in Winnipeg, Manitoba, Canada
FLES, immersion
K-4
Proficiency, observation of adjustment to second language program
Listening, speaking
The Winnipeg School Division 4t1
1988
Free
Two pages: one-page checklist and one-page observation sheet
Checklist, guide to observations
Checklist
Students are rated in three areas (attitude, receptive language, and expressive
language) using a 3-point scale

Description: This two-page checklist is designed for evaluating individual students in three areas:
attitude. receptive language, and expressive language. The checklist is generic and may be used for any
second language.

Test Development and Technical Information: A subcommittee of the Central Committee of the
Early Identification Programme was established in March 1988 to develop a checklist to record teacher
observations of children's progress in their acquisition of a second language. The checklist was piloted,
evaluated, and revised between November 1988 and June 1989.

Parallel Versions in Other Languages: Appropriate for all languages.

Contact Address:
Mr. Donald Teel
French and Modern Languages Consultant
Prince Charles Education Resource Centre
1075 Wellington Avenue
Winnipeg, Manitoba R3E 0J7 Canada
(204) 774-6454
dteel@minet.gov.mb.ca
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ALL LANGUAGES

Stanford Foreign Language Oral Skills Evaluation Matrix (FLOSEM)

Availability:
Current Users:

Type of FL Program:

Intended Grade Level:
Intended Test Use:

Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:

Scoring Method:

Restricted
Stanford University research study of less commonly taught foreign
languages (Chinese, Japanese, Korean, and Russian) in elementary and
secondary schools. Part of a model demonstration project for less commonly
taught foreig languages.
FLES, high school sequential foreign language (Levels 1-5), two-way
bilingual immersion
K-12
Curriculum planning, placement, proficiency, identification of areas needing
more intense instruction
Speaking, listening
Amado Padilla et al.
1994
Not reported
Teacher or evaluator completes one form pei student based on a series of
informal classroom observations
One FLOSEM matrix, rating sheet to record ratings for each student
Observed language performance and comprehension are rated by teacher or
evaluator
Holistic: each student is assigned a level (1-6) for fluency, grammar,
pronunciation, vocabulary, and comprehension

Description: The FLOSEM is designed to provide a global rating of the foreign language learner's
ability to comprehend, to speak, and to be understood by others. The FLOSEM is similar to the Student
Oral Language Observation Matrix (SOLOM), also listed in this bibliography, in that it allows for the
assigning of a global rating in the areas of comprehension, fluency, vocabulary, pronunciation, and
grammar. (The SOLOM, however, has been used largely with English as a second language (ESL)
learners.) The FLOSEM may be used as both a pre- and post-test. It should be noted, however, that
because mastering foreign language oral skills takes time and practice, administering the FLOSEM on
a high-frequency basis (e.g., once a week) would not necessarily yield useful information.

Test Development and Technical Information: The Stanford FLOSEM was developed during the
evaluation of 13 K-12 foreign language programs (instruction in Chinese, Japanese, Russian, and
Korean) for a research study after the SOLOM did not appear to be completely appropriate for
assessing proficiency and progress in a foreign language as well as in ESL. Some preliminary data
from schools where both the SOLOM and FLOSEM have been administered have been collected and
are being analyzed.

Parallel Versions in Other Languages: Appropriate for all languages.

Contact AddresS:
Dr. Amado M. Padilla
Professor
Stanford University
School of Education
Stanford, CA 94305
(415) 723-9132
kp.amp@forsythe.stanford.edu
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ALL LANGUAGES

Student Oral Language Observation Matrix (SOLOM)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Unrestricted
Hundreds of California school districts and school districts nationwide
Immersion, two-way bilingual immersion'
K-12
Proficiency, placement
Speaking
Carolina Pavila, Concepcion Valadez, et al.
1978 (training module developed 1984)
Not reported
Teacher completes one form per student over a specified period of
observation
SOLOM, SOLOM training module, audiotapes
Five-point rating matrix
Holistic: rates student's proficiency using a 5-point scale

Description: This matrix allows the classroom teacher to rate each student's oral language proficiency
based on observations over at least a 2-3 week period. The teacher assigns a score (1-5) for student's
comprehension, fluency, vocabulary, pronunciation, and grammar in the target language. A training
module for the teacher wishing to use the SOLOM is also available.

Test Development and Technical Information: This instrument has a long history. It was developed
in the 1970s by the San Jose Bilingual Consortium. In the early 1980s, the California State Department
of Education began distributing the revised matrix. Martha Martini of Orange County developed a
training outline. Subsequently, a training module with accompanying audiotapes was developed by the
California State Department of Education.

Parallel Versions in Other Languages: Appropriate for all languages. This matrix has been used most
commonly as a means of obtaining a systematic teacher rating of oral English to supplement other data
for language reclassification (i.e., from limited English proficient to English proficient). Spanish and
various Southeast Asian language versions may he available.

Contact Address:
Mr. Jim Greco
Consultant, Bilingual Education Office
California State Department of Education
P.O. Box 944272
721 Capitol Mall
Sacramento, CA 94244-2720
(916) 657-3861
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ALL LANGUAGES

Student Oral Proficiency Rating (SOPR)

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:

Scoring Method:

Unrestricted
Various FLES and immersion programs (including Fairfax County Public
Schools, VA)
FLES, immersion, middle school sequential foreign language
K-12
Proficiency, to monitor progress, to guide instruction and ongoing placement
Listening, speaking
Development Associates, Inc. (adaptation of SOLOM Matrix)
1984
Free
Teacher completes one form per student based on observations over an
extended period
SOPR rating scale sheet for each student
Rating matrix of five components of oral language. Student is assessed
through rater's observations of target language use in formal and informal
classroom interactions over a period of approximately 2-3 weeks. The SOPR
does not involve a specific testing session with the student.
Each student is rated on five categories of oral language proficiency:
comprehension, fluency, vocabulary, pronunciation, and grammar. Scores
range from 1 (no ability) to 5 (equivalent to native speaker).

Description: The SOPR provides a measure of a language learner's ability to understand, to speak, and
to be understood by others in the language he or she is learning. It focuses on oral communication
ability considered apart from ability to read or write in the language. The SOPR uses as the basis of its
rating the teacher's observations of individual students in the course of both formal instruction and
informal conversation.

Test Development and Technical Information: The SOPR was adapted from the Student Oral
Language Observation Matrix (SOLOM), an assessment matrix developed by the San Jose California
School District in 1978. It was used in a national study of services to limited English proficient
students, conducted in 1984 by Development Associates, Inc. A training workshop on the use of the
SOPR and a training manual were made available as part of the study. Information on reliability and
validity is available from the author.

Parallel Versions in Other Languages: Appropriate for all languages.

Contact Address:
Dr. Annette M. Zehler
Development Associates, Inc.
1730 N. Lynn Street
Arlington, VA 22209-2023
(703) 276-0677
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ALL LANGUAGES

Student Self-Assessment of Foreign Language Performance

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Prince George's County Public Schools, MD
Immersion, FLES, middle school/high school sequential foreign language
6-9
Proficiency, achievement, self-evaluation
Speaking, reading, writing, listening
Pat Barr-Harrison
1993
Contact Pat Barr-Harrison
15 items, two of which require a written response
One copy per student of self-assessment checklist
Checklist
Student rates his/her knowledge and production ability using a 3-point scale:
yes (no assistance), yes (with assistance), or no

Description: This self-assessment checklist asks the students to rate their own language ability in
reference to 13 curriculum objectives. The student is also asked to describe additional tasks that he/she
is able to perform and to indicate which of these tasks he/she is willing to demonstrate. This assessment

provides the teacher with an idea of the students' understanding and ability to use material taught in the

class.

Test Development and Technical Information: Contact Pat Barr-Harrison.

Parallel Versions in Other Languages: Appropriate for all languages. Currently used for French,
German, Italian, Japanese, Russian, and Spanish.

Contact Address:
Ms. Pat Barr-Harrison
Supervisor of Foreign Languages
Prince George's County Public Schools
9201 East Hampton Drive
Capitol Heights, MD 20743
(301) 808-8265
FAX: (301) 808-8291
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ARABIC

CAL Oral Proficiency Exam (COPE)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:

All schools, if they agree to provide test results to CAL for research purposes
Various total and partial immersion programs
Immersion (total, partial, and two-way)
5-6
Proficiency
Listening, speaking
Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,
Lynn Thompson, Lih-Shing Wang
1988
None
15-20 minutes per pair of students
COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),
instructions for using the COPE, tape recorder, blank cassette tapes

Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play technique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, program of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, and science equipment.
Test Development and Technical Information: The COPE was developed through a federally funded
research study that identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews with sixth-grade
students and teachers; development and piloting of a trial COPE; and.revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam (COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (1988). The CAL Oral Proficiency Exam (COPE). Project
report addendum: Clinical testing and validity and dimensionality studies. Washington, DC: Center
for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An oral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H. Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Chinese, French, Gerrhan, Japanese, Russian, Spanish
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center for Applied Linguistics, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org

J
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CHINESE

CAL Oral Proficiency Exam (COPE)
Availability: All schools, if they agree to provide test results to CAL for research purposes
Current Users: Various total and partial immersion programs
Type of FL Program: Immersion (total, partial, and two-way)
Intended Grade Level: 5-6
Intended Test Use: Proficiency
Skills Tested: Listening, speaking
Test Author: Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,

Lynn Thompson, Lih-Shing Wang
Publication Date: 1988
Test Cost: None
Test Length: 15-20 minutes per pair of students
Test Materials: COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),

instructions for using the COPE, tape recorder, blank cassette tapes
Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play technique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, program of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, and science equipment.

Test Development and Technical Information: The COPE was developed through a federally funded
research study that' identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews with sixth-grade
students and teachers; development and piloting of a trial COPE; and revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam (COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (1988). The CAL Oral Proficiency Exam (COPE). Project
report addendum: Clinical testing and validity and dimensionality studies. Washington, DC: Center
for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An oral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H. Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Arabic, French, German, Japanese, Russian, Spanish
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center for Applied Linguistics, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org
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CHINESE

MCPS Chinese Tests: Grades 3-6

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:

Test.Materials:

Test Format:

Scoring Method:

Unrestricted (to appear in ERIC database)
Pilot tested by Montgomery County Public Schools, MD; other users
unknown
FLES
3-6
Achievement
Listening, ability to recognize and reproduce at least 100 hanzi (characters)
Prudence Miller with Karen Willetts (Project Associate) and Dr. Myriam
Met (Project Director)
1993
Contact the ERIC Document Reproduction Service (1-800-443-3742)
Variable for each of the 16 unit tests per grade level. Listening items-10-15
minutes. Reading itemsup to 10 characters. Writing itemsup to 10
characters per unit test
Teacher's script (in Chinese and English, with interlinear Pinyin), student
answer sheets, end-of-year oral proficiency test score sheet with testing
explanations
Listeningmultiple-choice based on pictures. Readingmatching pictures.
Writingproduction of characters
Number correct

Description: At the end of each of the 16 thematic units of study (e.g., community, family, numbers,

shopping) students are tested on their listening comprehension and mastery of recognition and
production of selected characters (hanzi). The tests are criterion referenced and correspond to a
complete guide for the MCPS content-based sequential FLES program in Grades 3-6. Tests were
designed for FLES students who study the language for 25-30 minutes daily. Grade 6 students were in

a regular middle school program of 45 minutes daily Chinese instruction where more focus was placed

on reading and writing.

Test Development and Technical Informsation: The tests were developed during a pilot FLES

program in MCPS under a Title VI grant for curriculum development from the U.S. Department of
Education (1990-93). MCPS Chinese FLES teachers piloted these tests with their students and
revisions were made accordingly. End-of-year tests for Grades 3-5 were administered and scored by the

MCPS Department of Educational Accountability.

Parallel Versions in Other Languages: Japanese

Contact Address:
Dr. Myriam Met
Foreign Language Coordinator
Montgomery County Public Schools
850 Hungerford Drive
Rockville, MD 20850
(301) 279-3911

34
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CHINESE

Performance Assessment for Chinese

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:

Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Restricted
K-12 school districts and postsecondary foreign language departments in
California
Immersion
3-6 (writing component and ACTFL OPI), 7-12 and postsecondary (all test
components and ACTFL OPI)
Proficiency, achievement, program evaluation
Speaking, writing, culture
Marjorie Tussing, Project Director; Author teams for each language consist
of K-12 and postsecondary foreign language instructors who are ACTFL-
certified OPI (oral proficiency interview) testers or have had OPI training or
have been involved in the Teaching for Competency Project.
1993 (updated periodically)
Varies
Varies: multiple prompts
Student test booklets, master tapes, scantron answer sheets for listening and
reading comprehension
Prompts that require a written response
Holistic

Description: This is a competency test in multiple modalities (skill areas) and is comparable with other
language versions of the same test. It is not textbook or program specific. The test is being used to
evaluate student progress in foreign language programs in California.

Test Development and Technical Information: The basis for this test is outlined in Intersegmental
Statement on Competencies Expected of Entering Freshmen, Phase I French, German, Spanish (1986)
and Phase II Chinese, Japanese and Russian (1994). Copies of these two reports can be requested from
the Intersegmental Coordinating Council, California State Departmc..-.t of Education, 560 "J" Street,
Suite 390, Sacramento, CA 95814.

Parallel Versions in Other Languages: French, German, Russian, Spanish, Japanese

Contact Address:
Dr. Marjorie Tussing
Professor of German
Department of Languages and Literatures
University of California, Fullerton
Fullerton, CA 92634
(714) 773-2510

o J
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FRENCH

Assessment Tasks for French Level I and II

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Unrestricted
Indiana public and private schools
FLES, middle school/high school sequential foreign language
6-12
Proficiency, achievement
Listening, speaking, reading, writing
Team of Indiana foreign language teachers
1993
$6.00 per level (package) or $12.00 per language (two levels)
Series of assessment tasks vary in length
Two packets of printed materials for each language and eight audio tapes for
each language
A variety of communicative assessment tasks, including map-reading,
writing a letter to an imaginary pen pal, and situational role plays
Suggested scoring rubric included with each task

Description: The packets include a set of assessment tasks based on the learner outcomes of the
Indiana Proficiency Curriculum Guide. The tasks require students to respond using all four skills:
listening, speaking, reading and writing. These packets also include answer sheets, scoring rubrics for
each task, and a tape script for the audio tapes. The listening/speaking tasks require the use of audio
tapes. The packets are loose-leaf bound, giving teachers the option to select and combine tasks to meet
their particular curriculum needs. Packets are available while the supply lasts.

Test Development and Technical Information: The materials were developed and field-tested by
Indiana foreign language teachers under the general direction of Walter H. Bartz, Foreign Language
Education Consultant, Indiana Department of Education.

Parallel Versions in Other Languages: German, Spanish

Contact Address:
Dr. Walter H. Bartz
Consultant, Foreign Language Education
Indiana Department of Education
Room 229, State House
Indianapolis, IN 46204-2798
(317) 232-9156
FAX: (317) 232-9121
e-mail: wbartz@ideanet.doe.state.in.us
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FRENCH

Beginning French Course Examination

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:

Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
District of Columbia Public Schools
Middle school/high school sequential foreign language
7-8
Achievement (end-of-year test), placement
Speaking, listening, structure/usage (grammar, lexicon), reading
comprehension, culture
District of Columbia foreign language teachers under the supervision of Dr.
Marion Hines
Revised 1993-94
Not reported
Part Avariable (each student is interviewed). Part B-45 minutes
Student booklet, teacher's manual, audio tape for listening section
Part Aquestion/answer. Part Bmultiple choice
Part A (worth 25%)number of errors subtracted from 25%. Part B (worth
75%)number correct

Description: This beginning-level year-end course examination is designed to assess skills and content
mastery. The test components include assessment of speaking and listening skills (50%), structure
(40%), reading comprehension (5%), and culture (5%). In the District of Columbia Public Schools
(DCPS), the beginning-level course covers the first half of the Level I course content when taken in
middle school (Grade 7 or 8). Students'earn one Carnegie unit only after successfully completing the
second half of the course in Grade 8 or 9. The beginning-level course meets for 45 minutes, five days a
week.

Test Development and Technical Information: The DCPS year-end examinations were
conceptualized and edited by the foreign language curriculum director and written and edited by
foreign language teachers, in response to teacher and principal requests for assessment. These criterion-
referenced, discrete-point tests were originally published in 1983 and were recently revised (1993-94).
They are based on DCPS foreign language curriculum objectives. No technical information was
reported.

Parallel Versions in Other Languages: German, Italian, Latin, Spanish

Contact Address:
Dr. Marion E. Hines
Curriculum Director, Foreign Languages
District of Columbia Public Schools
20th and Evans Streets, NE
Washington, DC 20018
(202) 576-7813

3'I
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FRENCH

Beginning Level: La Vie Scolaire et Parascolaire (Life In and Out of
School)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:
Scoring Method:

Unrestricted
Core French programs in Canada
Core French (FLES)
3-6
Proficiency, placement, model for assessment design
Listening, reading, speaking, writing
French as a Second Language Model Test Evaluation Project staff
1991

Nominal
90 minutes for listening, reading, and writing components; time for oral
section not reported
User's guide for administering model test, including print and audio
cassette; student test booklet part one, student response booklet part one,
student test/response booklet part two
Not reported
Each section of the test is worth 25%

Description: Based on the French as a Second Language Program of Studies, Beginning Level
(Alberta Education, see address below), this test has four sections: listening comprehension, reading
comprehension, written expression, and oral production. The test is given in two sessions. Since the
test is designed around an organizing theme and all test items are used as an extension of that theme,
students are engaged in real-life experiences in which language is used for real and meaningful
purposes. The test also has as its purpose to provide teachers with a model evaluation instrument. This
test can be easily adapted by teachers to suit their specific needs.

Test Development and Technical Information: This is one of a series of tests designed to provide a
global evaluation of the language competence of students. Two out of a planned 13 tests were available
as of December 1994 (the beginning-level test described here and an intermediate level test called,
"Les Clubs et Associations" [clubs and associations]). There are two series of tests being developed:
one primarily for beginning and intermediate levels at the senior high school and a second for
elementary (starting at Grade 3) through junior high school. The tests are directly linked to the
philosophy of Alberta Education's French as a Second Language Program, which promotes
participatory, communicative language learning. No technical information was reported.

Parallel Versions in Other Languages: none

Contact Address:

Minister of Education
Alberta Education Language Services Branch
11160 Jasper Avenue
Edmonton, Alberta T5K 4X9 Canada
(403) 427-2767
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FRENCH

CAL Oral Proficiency Exam (COPE)
Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author: .

All schools, if they agree to provide test results to CAL for research purposes
Various total and partial immersion programs
Immersion (total, partial, and two-way)
5-6
Proficiency
Listening, speaking
Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,
Lynn Thompson, Lih-Shing Wang

Publication Date: 1988
Test Cost: None
Test Length: 15-20 minutes per pair of students
Test Materials: COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),

instructions for using the COPE, tape recorder, blank cassette tapes
Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play technique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and,science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, program of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, andscience equipment.
Test Development and Technical Information: The COPE was developed through a federally funded
research study that identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews with sixth-grade
students and teachers; development and piloting of a trial COPE; and revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam (COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (1988). The CAL Oral Proficiency Exam (COPE). Project
report addendum: Clinical testing and validity and dimensionality studies. Washington, OC: Center
for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An oral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H. Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Arabic, Chinese, German, Japanese, Russian, Spanish
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center for Applied Linguistics, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org

3
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FRENCH

Canadian French Immersion Achievement Test (FIAT)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:

Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Remedial assistance teachers
Immersion
1-7

Achievement, identification of students who require remedial assistance
(placement)
Reading, spelling, mathematics
C.T. Wormeli, N. Ardanaz
1987
Not reported
15-60 minutes
Test booklets for each subtest, technical manual, administration manual
Varies: open-ended questions, doze passages
Answer key in administration manual

Description: This individually administered test measures reading, spelling, and arithmetic
achievement of students in a French immersion program that begins at kindergarten or Grade 1. It is
intended primarily as an individualized screening test to identify students who may require remedial
assistance. The FIAT is composed of four subtests, each of which can be administered independently.
All subtests require open-ended responses, because the authors wished to provide a close parallel to
regular class activities/tests, to allow more opportunity to assess errors, and to reduce guessing. The
test items in each subtest become progressively more difficult, allowing more or less of the subtest to
be administered, depending on the student's grade level and ability. The first subtest is Spelling
(orthographe), which is in the form of a word dictation. The second subtest, Arithmetic
(mathdmatiques), includes calculations and written problems. The third subtest, Word Identification
(lecture de mots), requires the students to read aloud a list of words and assesses sight vocabulary and
decoding skills. The fourth subtest is the Passage Comprehension (comprehension de textes). In this
subtest, students provide oral responses to modified doze passages, typically with one word missing
from the second sentence of a two-sentence passage.

Test Development and Technical Information: This test was developed and field-tested in 1986. A
random sample of over 700 pupils in Grades 1-7 was tested individually in over 100 schools in Canada.
The sample was stratified by province, then by gender, school size, and community size. All 10
provinces and the Yukon Territory were represented. Test statistics, including norms (standard scores)
and technical information (correlations, reliability), are available in the Technical Manual.

Parallel Versions in Other Languages: English

Contact Address:
Dr. C. T. Wormeli
Gray Elementary School
10855 80th Avenue
Delta, BC V4C 1W4 Canada
(604) 594-2474
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FRENCH

Cape Elizabeth, Maine: Eighth Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:

Scoring Method: .

Contact Suzanne Janelle
Cape Elizabeth School Department, ME
Middle school sequential foreign language
8

Achievement, placement
Speaking, reading, listening, writing
Suzanne Janelle et al.
1991 (reviewed and revised annually)
Not reported
One hour
Test booklet
Oral interviewwarm-up and open-ended questions. Readingpassage
with open-ended questions in English. Writing/mechanics-10 multiple-
choice grammar questions. Writing samplestudents have a choice of two
topics on which to write a paragraph. Listening comprehensiontwo
passages followed by multiple-choice questions in English
Percentage correct

Description: This test is administered to students in the middle school at the end of four years of
foreign language study. Achievement during those four years may vary. This test allows students to be
placed in the most appropriate level in high school. Students scoring 85% or above are placed in
French III. Students scoring 60-84% are placed in an accelerated French II. Students scoring 40-59%
are placed in French II. Students scoring below 39% are advised to start another language. These
ranges were chosen on the basis of natural grouping within each band in conjunction with teacher input
on student performance..

Test Development and Technical Information: This test was developed by foreign language teachers
(Grades 4-12) in Cape Elizabeth, Maine.

Parallel Versions in Other Languages: Spanish

Contact Address:
Ms. Suzanne L. Janelle
Foreign Language Team Leader
Cape Elizabeth Middle School
14 Scott Dyer Road
Cape Elizabeth, ME 04107
(207) 283-0999
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FRENCH

Colorado Proficiency Sample Project (CPSP)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Colorado Department of Education, Colorado Proficiency Sample Project
FLES, middle school/high school sequential foreign language
4-12
Diagnostic (proficiency, achievement), program evaluation
Listening, speaking, reading, writing, culture
Evelyna Donnelly et al.
1993
Not reported
Not reported
Test booklets, audio tapes
Varies: multiple-choice, short answer, task completion
Varies with skill area. Speakinguse rubric to assign level. Writinguse
flow chart (beginning and intermediate level) and scoring rubric
(intermediate level only). Reading and listeningnumber correct. Culture
completion of cultural tasks

Description: As part of the Colorado Proficiency Sample Project, whose goal is to assess student
proficiency and the effectiveness of teaching in a number of foreign languages, various assessment
materials have been developed and piloted in several school districts. The materials use a unique flow-
chart scoring system where the items or tasks are linked to different levels and thus allow quickdiagnosis of student performance. The tests contain both traditional features (e.g., reading passagefollowed by multiple-choice comprehension questions in English) and alternative features (e.g., givingstudent a project or creative task to complete).

Test Development and Technical Information: These assessment materials are being developed asthe foundation for the development of Colorado State assessments, as part of the effort mandated by
the education reform law (Law 93-1313, to which foreign languages were added by House Bill 94-
1207). Materials were piloted in several school districts in 1993, then revised using feedback from
teachers. Future plans include adding more testing materials in order to offer teachers a larger selectionto choose from; creating a high tech dissemination network which will enable foreign languageteachers to obtain even the most recent additions to the bank without delay; and forming testing teamsof teachers already trained in the use of the materials to conduct random testing at different school sitesto evaluate the reliability of the materials.

Parallel Versions in Other Languages: German, Japanese, Russian, Spanish

Contact Address:
Dr, Evelyna Donnelly
Foreign Language and Proficiency Sample Consultant
School Effectiveness Unit
Colorado Department of Education
201 E. Colfax Avenue
Denver, CO 80203
(303) 866-6757
FAX: (303) 830-0793
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FRENCH

Communicative Assessment Units for French Immersion
Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Not reported
Immersion
3, 6, 9
Diagnostic, proficiency, achievement
Speaking, writing
Ontario Institute for Studies in Education (OISE) staff
1982-86
Not reported
Three hours
Multimedia units, French language teacher's guide for each grade level
Communicative tasks corresponding to objectives of each unit
Scoring instructions are provided in the French language teacher's guide

Description: These communicative assessment units for French immersion students accompany
multimedia instructional units. For each grade, a French language teacher's guide provides all the
information needed to use the corresponding unit, detailed administration and scoring instructions, and
a list of all test components. As the tests are designed to elicit their best performance, students must
have enough time to complete each task and review their work. Approximately three 60-minute periods
are recommended for Grades 3 and 6; four or five for Grade 9.

The Grade 3 unit consists of a slide show with a soundtrack on cassette. The items include a story-
telling task, five short-answer questions, a composition starter, a cloze task, and a sentence repetition
task. All of the tasks are based on the slide show, which tells the story of a French Canadian boy
visiting his cousin's school and having an adventure with a runaway guinea pig.

The Grade 6 unit deals with the theme of summer camp. The illustrated booklet, which constitutes
the basis of the unit, depicts an imaginary camp near Prince Albert National Park in northern
Saskatchewan (Canada). The booklet offers basic information about camp activities and informs
students about the National Park and some of its features. The written tasks include a short-answer
exercise focussing on preposition. use, a factual cloze passage related to bears in the park, a writing
exercise requiring students to transform information about camp activities from a list form into prose,
.and a short composition in which students describe from photographs a friend they met at camp. The
unit has two oral tasks: re-telling a taped story from pictures depicting a fish that got away, and a
spooky campfire tale that has four students continue the story a sentence at a time, round-robin style.

The Grade 9 unit relates to fictitious summer employment projects for youth 15 years and older in
two French-speaking communities in Canada. The projects relate to different interest areas. The writing
tasks include a letter, a composition, an informal note addressed to peers, and a technical exercise that
involves transforming information in a list into expository text. The oral tasks include a group
discussion among four students and a simulated job interview.

Test Development and Technical Information: In 1982, the Official Minority Language Office of
Saskatchewan Education funded an OISE Modern. Language Centre project to develop speaking and
writing tests for French immersion programs at Grades 3, 6, and 9 that would assess the communicative
competence of each class tested (as represented by a sample of 8 students). Prior to the development of
these multimedia units, French language curriculum guidelines from across Canada were reviewed, and
teachers of the relevant grades were consulted. The French language teacher's guide provides province-
wide comparative data from Saskatchewan (Grades 3 and 6) and New Brunswick (Grade 9).

Parallel Versions in Other Languages: none
Contact Address:
Dr. Sharon Lapkin, Associate Professor
OISE Modern Language Center, 252 Bloor Street West, Toronto, Ontario M5S 1V6 Canada
(416) 923-6641 ext. 2645

43
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FRENCH

Content-Based FLES Pilot: Second Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
FLES pilot program, Toledo Public Schools, OH
Content-based FLES
2
Proficiency, achievement
Reading, writing (ability to copy what they read), listening, speaking
Lori Winne, Nada Kamal, Maria Martinez, and Trudy Sumpter
1994
Postage
30 items
Student test booklets, posterbdard with vocabulary pictures
Matching, fill-in-the-blank, question/answer
Parts 1-3 (reading /writing) -- number correct. Parts 4-5 (listening/
speaking)holistic rating

Description: This French test for a FLES program consists of five parts. Part 1 checks the student's
reading ability (word recognition) by asking the student to match the written word with the picture
(animals and body parts). Part 2 checks the student's ability to read short phrases by asking the student
to match the phrase with the picture (weather conditions). Part 3 assesses 'written performance by
asking the student to count the number of apples that he/she sees and copy the correct number (spelled
out in a list on the page) into a box. Part 4 assesses speaking ability (identification, description) by
asking the student to look at 20 pictures on a posterboard that represent numbers, colors, weather, body
parts, etc. The student is asked to identify 10 things. The rating the student receives (below average,
average, or above average) depends on the completeness and accuracy of his or her responses. Part 5
assesses speaking ability (answering questions) by asking the student five simple questions in the target
language about a calendar. The same rating scale as in Part 4 is used to assign a holistic rating.

Test Development and Technical Information: This test (and a test for Grade 1) was developed by
Lori Winne and foreign language teachers to enable the evaluation of student proficiency and
achievement in a pilot content-based FLES program (1992-1995). Technical information was not
reported.

Parallel Versions in Other Languages: German, Spanish

Contact Address:
Ms. Lori Winne
Director, Foreign Languages
Toledo Public Schools
425 Jefferson Avenue
Toledo, OH 43604
(419) 255-3276
lwinne.smte148@uofto2.utoledo.cdu

4 Li
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FRENCH

Diagnostic Level 1/2 Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:

Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:

Scoring Method:

Restricted
Prince George's County Public Schools, MD
Middle school/high school sequential foreign language
7-12
Diagnostic (prochievement for students), program evaluation, teacher
evaluation
Listening, speaking, reading, writing
Testing committee of Prince George's County French teachers
1992
Not for sale
Not reported
Test booklets, test tape, answer sheets
Picture clues, multiple-choice, doze passages, completion, short essay, word
association
Not reported

Description: Prince George's County Public Schools developed this test in all skill areas for use at the
end of Level 1 or the beginning of Level 2. Test topics are in line with county curriculum objectives:
communicating about self, the family, school, shopping, and leisure. Test items are based on classroom
lessons but are contextualized. Currently one form of the test exists. Three forms are planned foreach

language.

Test Development and Technical Information: This test was developed through constant interaction
with foreign language teachers during each phase. High school and middle school teachers were first
surveyed to determine learning outcomes for Level 1. A committee of foreign language teachers
developed a set of topics and test item types. This material was critiqued and expanded. Teachers were
trained in assessment after which they developed test items. All test components have been
administered to students in Prince George's County. Technical information (reliability and validity) is
available for the reading portion of the test. Data on the writing section was still being collected as of
January 1995. Test items have been, and will continue to be, field-tested.

Parallel Versions in Other Languages: Spanish

Contact Address:
Ms. Pat Barr-Harrison
Supervisor of Foreign Languages
Prince George's County Public Schools
9201 East Hampton Drive

- Capitol Heights, MD 20743
(301) 808-8265
FAX: (301) 808-8291
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22 K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



FRENCH

Evaluation de la Comprehension et de la Production Ecrites en Francais
Immersion/6e Annie

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:

Scoring Method:

Not reported
Manitoba French immersion programs
Immersion
6
Proficiency
Reading, writing
Bureau de l'Education Frangaise, Education Manitoba (Ministry of
Education for the province of Manitoba) et al.
1988
Not reported
Approximately 3'n hours
Reading test booklet, writing test booklet, administration guide
Readingmultiple choice, short answer, true/false, or checklist questions.
Writingshort writing task (writing a letter)
Readingscored using answer key provided in the administration guide.
Writingscored for information, vocabulary, coherence, and grammar on a
four-point descriptive scale

Description: This group-administered French immersion evaluation consists of two tests that measure
reading (comprehension ecrite) and writing (production &rite) skills. The reading comprehension test
involves short texts taken from children's magazines or books, including descriptive and narrative
passages, letters, an agenda, and a comic strip story. Questions measure students' ability to 1) identify
the main idea and details of the passage; 2) identify the sequence and cause and effect of events; 3)
draw conclusions and predict outcomes; 4) extract information from tables; and 5) draw conclusions
and make predictions from the context. The test is administered in two parts, each lasting 45 minutes,
with 10 to 15 minutes required to introduce the test. In the writing test, students are asked to write a
letter to one of four students who are looking for a pen pal. The instructions specify . .e pe of
information to be included in the letter and the four steps to be followed in completing the task (plan,
rough copy, revision, and final copy). At the revision stage, a checklist is provided to help students
improve and correct their work.

Test Development and Technical Information: These tests were developed to help evaluate the
proficiency of Grade 6 French immersion students enrolled in early or middle immersion programs in
Manitoba. The tests were administered to 1,189 students in May 1988. A 1990 final report by the
Bureau de l'Education Francaise, Evaluation de la Comprehension et de la Production &rites en
Francais Immersion/6e Annee, (Evaluation of Comprehension and Written Production in French
Immersion, Grade 6), provides more detailed information on test development and statistics (reliability
and validity) as well as comparative data. Copies of the report may be requested from the address
below.

Parallel Versions in Other Languages: none

Contact Address:

Centre des manuels scolaires du Manitoba
227 rue Hutchings
Winnipeg, Manitoba, R2X 2R4 Canada
(204) 945-8980

4;
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Ferndale, Michigan: First Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Irma R. Tones
Elementary Foreign Language Program, Ferndale Public Schools, MI
FLES
1

Achievement
Speaking
Ferndale elementary school foreign language teachers
1992
Not reported
5-10 minutes per student
Test booklet
Oral interview: warm-up and open-ended questions
Number and type of words used

Description: This oral French test is administered to randomly selected first graders at the end of their
first year of instruction. The oral interview includes a warm-up and open-ended questions. The
questions are based on a large, colorful picture that includes people of various ages, several other
objects from familiar vocabulary areas, and various weather conditions. These modified oral
proficiency interviews, (i.e., they draw their inspiration from the ACTFL oral proficiency interview)
are intended to provide assessment data that will be used for both formative and summative evaluations
of Ferndale's foreign language program. The test is administered by an outside evert trained in the
interview procedure.

Test Development and Technical Information: This test was developed by foreign language teachers
(Grades 1-6) in Ferndale Public Schools, MI. Technical information was not reported.

Parallel Versions in Other Languages: German, Spanish

Contact Address:
Ms. Irma R. Tones
Foreign Language Coordinator
Ferndale Public Schools
881 Pinecrest
Ferndale, MI 48220
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FRENCH

Fifth Grade French Listening Comprehension Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Restricted: on a consultation basis only
Louisiana public schools
FLES
5
Placement, proficiency, program evaluation
Listening
Manon Beaudet-Deer, Richard J. Guidry, Margaret K. Singer
1991-94
Contact Margaret Singer
53 items; two 30-minute sessions (possibly longer)
Audio tape, teacher's manual, student booklet, teacher and student
questionnaire
Multiple-choice
Number correct

Description: This multiple-choice test evaluates listening comprehension skills. Students listen to a
series of passages on audio tape for specific pieces of information related to the major, culturally
significant test themeLe Festival International de Louisiane (the International Festival of Louisiana).
The test exists in two forms and is based on grade-appropriate standards set by an advisory group of
Louisiana educators. Efforts are currently underway to write a Grade 8 proficiency exam that tests all
four skills. This exam will be piloted during the 1994-95 school year.

Test Development and Technical Information: The first year, the test development team worked with
a testing expert from Quebec, Manon Beaudet-Deer. The second year, a test-item bank was developed
through assistance from the University of Liege (Belgium). The third year, two forms of the test were
written. Both forms of the test have good reliability ( r =.84 and r =.86).

Parallel Versions in Other Languages: none

Contact Address:
Ms. Margaret K. Singer
Foreign Language Manager
Louisiana Department of Education
P.O. Box 94064
Baton Rouge, LA 70804
(504) 342-3453
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First Level French Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Unrestricted
Foreign language teachers in Baltimore County Public Schools, MD
Middle school sequential foreign language
8

Achievement, placement
Listening, speaking, reading, writing, culture
Mark Anelli et al.
1993
Contact Carl Jackson
70 items
Test booklet, speaking and writing prompts, writing sample, scoring grids
for test sections
Listening and reading sections are multiple-choice. Speaking and writing
sections consist of three possible promptsstudent must select and respond
to one for each skill area
Not reported

Description: Based on foreign language performance objectives for Baltimore County Public Schools,
this French test is usually administered at the end of Grade 8 (Level 1). It is used to measure
achievement but may also be used as a final exam in first-year high school courses. Teachers may also
use the test to assess the effectiveness of their own teaching or to advise students on placementfor high

school.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: Spanish

Contact Address:
Mr. Carl G. Jackson
Coordinator, Office of Foreign Languages
Baltimore County Public Schools
Towson, MD 21204
(410) 887-4028

26 K-.8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



FRENCH

Foreign Language Magnet: Immersion Assessment French

Availability:
Cun, t nt Users:
Type`of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Unrestricted
Foreign Language Magnet Program, Kansas City, MO
Immersion
2
Achievement
Listening, speaking, reading, writing
Committee of immersion teachers
1993
Not reported
Oral interview length varies. Listening-43 items. Reading-27 items.
Writing-30+ items
Test booklet, teacher's edition
Multiple-choice, true/false, question/answer
Holistic

Description: This French immersion test for use in the Kansas City, Missouri, Foreign Language
Magnet program is in draft form. The final number of items and configuration of subsections will be
determined once field-testing has been completed. The four subsectionsspeaking, listening, reading,
and writingare content-based (i.e., items are drawn from the content area curricula) and assess
language achievement.

Test Development and Technical Information: This criterion-referenced test, which is relevant
locally, was developed by a committee of immersion teachers because no appropriate immersion tests
were available. Technical information is pending.

Parallel Versions in Other Languages: German, Spanish

Contact Address:
Dr. Paul A. Garcia
Instructional Specialist, Foreign Languages
School District of Kansas City, Missouri
301 E. Armour Boulevard, Suite 620
Kansas City, MO 64111
(816) 871-6317
FAX: (816) 871-6313
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FRENCH

Fourth Grade French Evaluation: Units 1-5

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Bay City Public Schools, MI
FLES
4 (similar tests exist for 5th and 6th graue)
Achievement
Listening, vocabulary comprehension
Kimberly Dodge, Margaret Skinner
1992
Contact Bay City Public Schools, 910 Walnut Street, Bay City, MI 48706
4 practice questions followed by 50 test questions; 40 minutes
Scantron answer sheets, transparencies, answer key, evaluation letter
Multiple-choice
Percentage correct

Description: At the completion of the fifth unit and coinciding with the end of the third'marking
period, this criterion-referenced test of listening proficiency is administered to fourth graders. Using
scantron testing materials and an overhead projector, students are asked to respond to multiple-choice
items read by the teacher by identifying the named item (e.g., a greeting, a shape, a color). ResultS of
the test, indicating the percentage correct, are sent home on an evaluation form included with each
student's report card.

Test Development and Technical Information: This test was developed to fill the need to evaluate
the success of the FLES program and student achievement. Finding a method of assessment was a
challenge due to the limited amount of class time and the large number of students each FLES teacher
taught: 900-1000. The multiple-choice scantron sheet provided a workable solution. The test is based
on the fourth-grade FLES curriculum, which was written by FLES teachers in the district. The fourth-
grade curriculum consists of eight units: Greetings/Names, Numbers/Colors/Shapes, Dates/Calendar,
Weather/Seasons, Family, Body Parts, Clothing, Farm Animals and Animal Sounds. This test has
proved to be an effective assessment tool for the district. The first year the test was given to just under
2,000 students. The test continues to be administered every year.

Parallel Versions in Other Languages: Spanish

Contact Address:
Ms. Kimberly Dodge
Teacher
Bay City Public Schools
910 Walnut Street.
Bay City, MI 48706
(810) 687-3879
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French Language Test Package for French Immersion

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
Public and private immersion programs in Toronto, Ontario, Canada
Core French (FLES) and immersion
6-9
Achievement
Listening, speaking, reading, writing
OISE Modern Language Centre staff
1988
Contact Sharon Lapkin
Not reported
Test de Comprehension Auditive, Test de Phrases a Repeter et Question
Orate, Test de Mots a Trouven Question Ecrite
Varies: multiple choice, open-ended questions, doze passage, short essay
Tests are scored by the Modern Language Centre Scoring Service, operating
during the summer months. A report with test results and interpretations
based on participating student background characteristics and relevant
comparative data from other school boards is provided.

Description: Developed by the Ontario Institute for Studies in Education (OISE) Modern Language
Centre, this test package has been used for early, middle, and late French immersion program
assessment at Grades 6 through 9. The tests, which are thematically linked, measure all four language
skills. Le Test de Comprehension Auditive, Level C (the test of auditory comprehension) is a listening
test that measures the understanding of spoken French in a variety of real-life situations. It consists of
seven tape-reconied passages based on actual radio broadcasts, including a news report, a sports
bulletin, an interview, and a drama. Students listen twice to each passage, which is followed by one or
more content questions. They read the proposed answers in their booklet, choosing the one that
corresponds best to each question. Le Test de Phrases a Repeter et Question Orale (The Test of Phrases
to Repeat and Oral Question) consists of tasks designed to assess oral production skills of the class as
displayed by the responses of eight randomly selected students to I) a sentence repetition exercise
based on an actual French language radio weather report and 2) an open-ended question that relates
back to one of the listening comprehension passages. Le Test de Mots a Trouver, Level C (The Test of
Words to Find) is a doze test that provides a general measure of second language proficiency,
including reading comprehension. It consists of an illustrated prose passage, "L'etrange homme des
neiges (The Strange Snowman), in which selected words haNie been deleted to be filled in by the
students.

Test Development and Technical Information: These tests were developed in 1987-88 by the OISE
Modern Language Centre with funding from the Metropolitan Toronto School Board. Technical
information was not reported.

Parallel Versions in Other Languages: not reported

Contact Address:
Dr. Sharon Lapkin
Associate Professor
OISE Modern Language Center
252 Bloor Street West
Toronto, Ontario M5S 1V6 Canada
(416) 923-6641 ext. 2645
slapkin@oise.on.ca
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FRENCH

.Grade 8 Core French Test Package

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Unrestricted
Grade 8 core French programs in Canada
Core French (sequential foreign language)
8

Achievement
Listening, speaking, reading, writing
Brigit Harley, Valerie Argue, Doug Hart, Sharon Lapkin, Joyce Scane
1994
Contact Sharon Lapkin
Not reported
Test administration booklet, Test de Comprehension Auditive tape and
student booklet, Test de Lecture student text and answer sheets, Diet& et
Composition tape and student booklet, Test Oral instructions and task sheet,
scoring manual
Listeningmultiple-choice. Readingmultiple-choice, matching.
Writingfill-in-the-blank, short answer. Oralcommunication tasks, role
play
See scoring manual

Description: The tests in this package, with the exception of the oral test, are group administered.
Students completing the tests normally have had between 600 and 800 hours of French instruction. The
Test de Comprehension Auditive (auditory comprehension test) involves responding to multiple-choice
questions based on an authentic tape-recorded interview with two Montreal students. The Test de
Lecture (reading test) is based on three reading selections. Section A requires students to match written
commands with pictorial signs. Sections B and Cpostcards written by students on a bicycle trip and a
sports interview between an eighth-grade girl and boyinclude multiple-choice items. The Dicta et
Composition (dictation and composition) consists of two parts. The first part consists of a partial
dictation exercise, scored for general comprehension as well as spelling of each missing word. Students
listen to a tape-recorded description of a popular sports event, then fill in the blanks in their test
booklets as portions of the passage are repeated. The second part consists of two written
compositionsan advertisement for a magazine and the pros and cons of a school-related issue.
Assessment is based on the ability to carry out the requirements of the task with a majority of words in
comprehensible French. The Test Oral (speaking test) is also in two parts. The first part of the
individually administered speaking test involves two picture tasks that require the student to give a
friend instructions in comprehensible French. Scoring is based on the testee's ability to convey key
information necessary for a native French speaker to complete the exercise. The second part involves a
restaurant role play, which is scored for sociolinguistic elements as well as pronunciation.

Test Development and Technical Information: This test package was developed by the Ontario
Institute for Studies in Education (OISE) through funding from the Ontario Ministry of Education
(1988-90) and the Official Languages in Education Directorate, Canadian Heritage (1994-95). Base
line data for the listening, reading, and writing tests were obtained from approximately 480 students in
19 Grade 8 classes across six Canadian provinces; the pilot speaking test was administered to 112
students selected from 14 of these classes.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Sharon Lapkin, Associate Professor
OISE Modern Language Center
252 Bloor Street West
Toronto, Ontario M5S 1V6 Canada
(416) 923-6641
slapkin@oise.on.ca
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FRENCH

Immersion Second Language Writing Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Milwaukee Immersion Schools, WI
Immersion
3, 5, 8
Proficiency
Writing
Milwaukee foreign language immersion teachers
1992 (updated yearly)
Not reported
Two 45-minute segments over a two-day period
Test booklet containing target language prompt and space to write final draft
Essay question (grade-appropriate prompt)
Holistic rating (grade - appropriate prompt)

Description: This writing sample is administered to groups of students over a two-day period. On the
first day, students see a prompt and work on a rough draft. On the second day, students must write their
final draft in the test booklet. They are allowed to use a dictionary. These writing samples are taken at
Grades 3, 5, and 8 to allow teachers to keep a longitudinal record for each student. Samples are rated
by teachers on a 5-point holistic scale. Focus is on what students can actually do and thus follows
current trends in assessment.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: German, Spanish

Contact Address:
Ms. Virginia McFadden
Program Implementor
Milwaukee French Immersion School
3575 South 88th Street
Milwaukee, WI 53228
(414) 327-7052
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FRENCH

Lingua Vocabulary Tests (LLEX)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not reported
List available on request
Not reported
6-12, postsecondary
Measurement of vocabulary size
Reading, v it.zbulary
Paul Meara
1994
Nut reported
10 minutes
MS-DOS floppy diskette and program manual
Word recognition
Number correct

Description: LLEX is a self-scoring vocabulary test for microcomputers that use the MS-DOS
operating system. LLEX prompts the user with on-screen instructions, then displays a set of test items
one at a time. For each item, the user decides whether or not they know.what the word means, and
answers positively or negatively. The complete test consists of 300 items; a different selection is
chosen each time the test is run. When the test has been completed, LLEX displays the score on a range
of 0 to 100. The program also tracks how long the examinee takes to complete the test and records this
data as well. The test is based on the vocabulary of the Council of Europe's Threshold Level. Each test
run presents a random sarnins.: of the vocabulary. The test files consist of a random sample of 1,000
words from the Threshold Vocabulary and a set of 500 imaginary words that conform to the
phonological and orthographic conventions of the language.

Test Development and Technical Information: Current version (1.4) was developed in October of
1994. Further tests are planned in Catalan, Danish, Dutch, and Greek.

Parallel Versions in Other Languages: English, German, Italian, Spanish, Welsh

Contact Address:
Dr. Paul Meara
Center for Applied Language Studies
Swansea University of Wales
Singleton Park, Swansea, UK SA2 8PP
0792 29531 Fax: 0792 295641
p.m.meai a@ swansea.ac.uk
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Maritime Oral Communication Assessment Portfolio (MOCAP)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:
Scoring Method:

Unrestricted
French second language teachers of Canada
FLES, immersion, middle school sequential foreign language
6,9
Diagnostic, ongoing assessment
Speaking
Sally Rehorick, Joseph Dicks, et al.
1992
$150 to $500, depending on package purchased
350 pages (only as many pages as it takes to identify proficiency level of
student are used)
Teacher's guide, four thematic evaluation units, evaluation grids, evaluation
forms for each technique (used within thematic units), two audio tapes, a
student self-assessment questionnaire
Descriptions, question/answer, story-telling, other communicative tasks
The individual assessment form for each section is tied to three levels of
performance; student self-evaluation questionnaire

Description: MOCAP's assessment tools are designed to evaluate the oral communication
performance of students in Grades 6 and 9 in core (FLES) and immersion French. The techniques are
adaptable to other levels. The thematically based techniques focus on situations requiring authentic
communication of messages, ideas, feelings, and/or opinions. MOCAP corresponds to the
recommendations of the Communicative/Experiential Syllabus and the General Language Syllabus of
the National Core French Study (Canada). MOCAP uses a portfolio approach to assessment in that it is
formative and collaborative in nature. The purpose of the portfolio is to provide a progressive and
developmental view of an individual student's oral communication abilities in French. Also available
on Macintosh disk.

Test Development and Technical Information: MOCAP was developed by the French Second
Language Teacher Education Centre of the University of New Brunswick under a grant from the
Maritime Provinces Education Foundation. This French as a second language evaluation package was
researched and designed by Sally Rehorick and Joseph Dicks in collaboration with teachers, school
board personnel, and department of education consultants from the three maritime provinces.

Parallel Versions in Other Languages: not reported

Contact Address:
Professor Sally Rehorick
Faculty of Education
University of New Brunswick
Bag Service #45333
Fredericton, New Brunswick E3B 6E3 Canada
(506) 453-5136
sallyr@unb.ca
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FRENCH

New York State Second Language Proficiency Examination: French

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

New York State public and non-public schools
New York State public and non-public schools
Middle school sequential foreign language
8
Achievement, placement
Speaking, reading, culture, listening, writing
Teacher consultants and State Education Department staff
1988 (new exam published each June)
Not reported
Informal speaking assessmentvariable. Formal speaking assessment-4
tasks. Listening-20 items. Reading-10 items. Writing-2 notes of at least
12 words each and 8 items. 90 minutes
Test booklet, answer sheets, scoring sheet for formal speaking test, scoring
key
Listening and reading sections use multiple-choice items. Writing section
uses short answers. Speaking section requires informal classroom evaluation
and formal evaluation of performance on four tasks
Scored by teachers; a sample is then scored by State Education Department
staff

Description: This examination tests all skill areas and is usually administered at the end of the school
year to eighth graders who have completed two units of study. If students pass the examination they
will earn one unit of high school credit in second language instruction. Test measures learning
outcomes at "Checkpoint A" (high school Level 1) of the state syllabus.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: German, Italian, Latin, Spanish

Contact Address:
Dr. Alain Blanchet
Foreign Language Specialist
New York State Department of Education
Albany, NY 12234
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FRENCH

Performance Assessment for French

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:

Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

Restricted
K-12 school districts and postsecondary foreign language departments in
California
Immersion
3-6 (writing component and ACTFL OPI), 7-12 and postsecondary (all test
components and ACTFL OPI)
Proficiency, achievement, program evaluation
Listening, reading, speaking, writing, culture
Marjorie Tussing, Project Director; author teams for each language consist
of K-12 and postsecondary foreign language instructors who are ACTFL-
certified OPI (oral proficiency interview) testers or have had OPI training or
have been involved in the Teaching for Competency Project.
1987 (updated periodically)
Varies
Listening (18 minutes)-20 items. Reading (30 minutes)-34 items (low
and intermediate), 40 items (advanced). Speaking (10-30 minutes)
multiple prompts. Writing (20-30 minutes)multiple prompts
Student test booklets, master tapes, scantron answer sheets for listening and
reading comprehension
Listening/readingmultiple-choice. Writingresponse to prompts.
Speakinginterview
The listening and reading items are rated on pre-determined scales (ACTFL/
ILR guidelines), then anchored by a range of readers; the oral interview and
writing instrument are rated holistically.

Description: This is a competency test in multiple modalities (skill areas) and is comparable.to
versions of the test in other languages. It is not textbook or program specific. The test is being used to
evaluate student progress in foreign language programs in California.

Test Development and Technical Information: The basis for this test is outlined in the
Intersegmental Statement on Competencies Expected of Entering Freshmen, Phase 1 French, German,
Spanish (1986) and Phase II Chinese, Japanese and Russian (1994). Copies of these two reports can be
requested from the Intersegmental Coordinating Council, California State Department of Education,
560 "J" Street, Suite 390, Sacramento, CA 95814.

Parallel Versions in Other Languages: Chinese, German, Japanese, Russian, Spanish

Contact Address:
Dr. Marjorie Tussing
Professor of German
Department of Languages and Literatures
University of California, Fullerton
Fullerton, CA 92634
(714) 773-2510
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Seabury School Report: French

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Jo Ann 011iphant
Jo Ann 011iphant
FLES (for gifted and talented students)
K-6
Program description and/or evaluation, achievement
Listening, speaking
Jo Ann 011iphant
1993
Not reported
2 pages
Report
Written narrative
Holistic

Description: This teacher evaluation form is used at the Seabury School in Takoma, Washington, by
the French teacher. It allows the teacher to provide parents with an overall picture of the program:
objectives, content, field trips, etc. (page 1), and what their child has accomplished during that time
period at his particular level: progress in listening and speaking skills, reaction to classroom
experience, etc. (page 2). This report is written at the end of the second trimester. At the end of the first
and third trimesters a more abbreviated report is written which doss not contain remarks pertaining to
each individual child.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: none

Contact Address:
Ms. Jo Ann 011iphant
Teacher/Second Language Consultant
Seabury School/TPR Plus
11004 111th Street SW
Tacoma, WA 98498

(206) 584-7473

35 K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



FRENCH

Seabury School Report: French (checklist)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Jo Ann 011iphant
Jo Ann 011iphant
FLES (for gifted and talented)
2

Achievement
Listening, speaking
Jo Ann 011iphant
Not reported
Not reported
Seven objectives and space for teacher to write comments
One report per student
Checklist
Four-point scale for each objective

Description: This student evaluation form is used at the Seabury School (Takoma, Washington) in their
Primary II (second grade) French class. It allows the teacher to rate each student on the basis of five
language objectives and two behavioral objectives. For each objective, the student receives a rating of
consistently does this well, usually does this well, working to achieve this, or improvement needed. This
report format is used at all levels. A report based on this evaluation is written once a year at the end of
the second trimester.

Test Development and Technical Information: Developed by Jo Ann 011iphant as a means of
documenting progress in the Primary II French class.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Jo Ann 011iphant
Second Language Consultant
TPR Plus
11004 I I lth Street SW
Tacoma, WA 98498

(206) 584-7473
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Test de Comprehension et de Production Ora les en Francais Immersion/
3e Ann&

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Not reported
Manitoba (Canada) French immersion programs
Immersion
3

Proficiency
Listening, speaking
Bureau de l'Education Frangaise, Education Manitoba (Ministry of
Education for the province of Manitoba) et al.
1988
Not reported
20-30 minutes per student
Grade-level appropriate book, evaluation grid, audio tapes, tape recorder,
administration guide for teachers
10-phase interview: discuss personal information; draw a picture based on
oral instructions; discuss character and behavior and justify responses;
describe an activity and a picture; discuss differences and similarities;
matching; jointly construct a story with the tester; recount a story based on
pictures; find a title for the book the tester/children's story writer is
planning; and give his or her opinion of this book.
Interviews are tape recorded for subsequent scoring. Evaluation grids that
specify appropriate student behavior for each comprehension and production
objective are used to score the interviews. There are three levels of
achievement for each objective: superieur (superior), adequat (adequate), or
inadequat (inadequate).

Description: This individually administered test measures the oral comprehension and production of
Grade 3 French immersion students in a communicative context. The tester plays the role of a
children's story writer who has come to the class to get feedback and suggestions on a science fiction
book he/she is writing for children their age. The tester reads a related book to the entire class, then
withdraws students for individual interviews. Interviews are tape recorded and scored later using an
evaluation grid. The administration guide provides information on the use and scoring of the test.

Test Development and Technical Information: This test was developed in 1989 by the Bureau de
l'Education Frangaise (French Education Office) of Manitoba to assess third-grade French immersion
students in their province. A 1989 final report, "Evaluation du programme d'dtudes de frangais langue
seconde en immersion a la 3e annee," ("Evaluation of the Program of French Studies in the Third
Grade"), provides detailed information on test development and statistics (reliability and validity) as
well as comparative data. These data are based on a sample of 300 Grade 3 French immersion students
in Manitoba. Sixteen percent of all French immersion students in the province were included in the
sample, which represented urban, rural, and northern Manitoba students in 'proportion to their
percentage of the population as a whole.

Parallel Versions in Other Languages: none

Contact Address:
Centre des Manuels Scolaires.du Manitoba
227 rue Hutchings
Winnipeg, Manitoba RZX 2R4 Canada
(204) 948-8980
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Third Grade Listening Test: French

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
North Carolina public schools
FLES
3

Achievement
Listening
North Carolina Department of Public Instruction and foreign language
teachers
1991
Not reported
40 items; 45 minutes
Answer booklet, video tape of test items
Multiple-choice
Number correct

Description: This multiple-choice listening test is for third graders who started foreign language
instruction in kindergarten. The test contains 40 items, which are delivered via videotape. The answer
booklet is multiple-choice, using graphics rather than the written word. On their answer sheets,
students fill in the bubble under the graphic that matches the statement or answers the question. This
test is available for purchase to school districts throughout the state. This test is used on a voluntary
basis.

Test Development and Technical Information: This test was developed by a representative group of
elementary French teachers who worked in conjunction with the Department of Public Instruction.
They identified a common core of vocabulary and structures to be tested and developed the test items.
The test was field-tested for two years prior to being administered. Reliability/validity information is
available upon request.

Parallel Versions in Other Languages: Spanish

Contact Address:
Dr. Fran Hoch
Chief Consultant for Middle School Education
North Carolina Department of Public Instruction
301 N. Wilmington Street
Raleigh, NC 27601-2825
(919) 715-1797
Fax (919) 715-2229
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GERMAN

Assessment Tasks for German Level I and II

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Unrestricted
Indiana public and private schools
FLES, middle school/high school sequential foreign language
6-12
Proficiency, achievement
Listening, speaking, reading, writing
Team of Indiana foreign language teachers
1993
$6.00 per level (packet) or $12.00 per language
Series of assessment tasks vary in length
Two packets of printed materials for each language, eight audio tapes for
each language
A variety of communicative assessment tasks, including map-reading,
writing a letter to an imaginary pen pal, and situational role plays
Suggested scoring rubric included with each task

Description: The packets include a set of assessment tasks based on the learner outcomes of the
Indiana Proficiency Curriculum Guide. The tasks require students to respond using all four skills:
listening, speaking, reading, and writing. These packets also include answer sheets, scoring rubrics for
each task, and a tape script for the audio tapes. The listening/speaking tasks require the use of audio
tapes. The packets are loose-leaf bound, giving teachers the option to select and combine tasks to meet
their particular curriculum needs. Packets are available while the supply lasts.

Test Development and Technical Information: The materials were developed and field-tested by
Indiana foreign language teachers under the general direction of Walter H. Bartz, Foreign Language
Education Consultant, Indiana Department of Education.

Parallel Versions in Other Languages: French, Spanish

Contact Address:
Dr. Walter H. Bartz
Consultant, Foreign Language Education
Indiana Department of Education
Room 229, State House
Indianapolis, IN 46204-2798
(317) 232-9156
FAX: (317) 232-9121
e-mail: wbartz@ideanet.doe.state.in.us
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Beginning German Course Examination

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:

Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
District of Columbia Public Schools
Middle school sequential foreign language
7-8
Achievement (end-of-year test), placement
Speaking, listening, structure/usage (grammar, lexicon), reading
comprehension, culture
District of Columbia foreign language teachers under the supervision of Dr.
Marion Hines
Revised 1993-94
Not reported
Part Avariable (each student is interviewed). Part B-45 minutes
Student booklet, teacher's manual, audio tape for listening section
Part Aquestion/answer. Part Bmultiple choice
Part A (worth 25%)number of errors subtracted from 25%. Part B (worth
75%)number correct

Description: This beginning-level German year-end course examination is designed to assess skills
and content mastery. The test components include assessment of speaking and listening skills (50%),
structure (40%), reading comprehension (5%), and culture (5%). In the District of Columbia Public
Schools (DCPS), the beginning-level course covers the first half of the Level 1 course content when
taken in middle school (Grade 7 or 8). Students earn one Carnegie unit only after successfully
completing the second half of the course in Grade 8 or 9. The beginning-level course meets for 45
minutes, five days a week.

Test Development and Technical Information: The DCPS year-end examinations were
conceptualized and edited by the foreign language curriculum director and written and edited by
foreign language teachers, in response to teacher and principal requests for assessment. These criterion-
referenced, discrete-point tests were originally published in 1983 and were recently revised (1993-94).
They are based on DCPS foreign language curriculum objectives. No technical information was
reported.

Parallel Versions in Other Languages: German, Italian, Latin, Spanish

Contact Address:
Dr. Marion E. Hines
Curriculum Director, Foreign Languages
District of Columbia Public Schools
20th and Evarts Streets, NE
Washington, DC 20018
(202) 576-7813
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CAL Oral Proficiency Exam (COPE)
Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

All schools, if they agree to provide test results to CAL for research purposes
Various total and partial immersion programs
Immersion (total, partial, and two-way)
5-6
Proficiency
Listening, speaking
Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,
Lynn Thompson, Lih-Shing Wang

Publication Date: 1988
Test Cost: None
Test Length:' 15-20 minutes per pair of students
Test Materials: COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),

instructions for using the COPE, tape recorder, blank cassette tapes
Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play technique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, program of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, and science equipment.
Test Development and Technical Information: The COPE was developed through a federally funded
research study that identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews with sixth-grade
students and teachers; development and piloting of a trial COPE; and revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam.(COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (1988). The CAL Oral Proficiency Exam (COPE). Project
report addenduM: Clinical testing and validity and dimensionality studies. Washington, DC: Center
for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An oral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washingtcn, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Arabic, Chinese, French, Japanese, Russian, Spanish
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center for Applied Linguistics, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org
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Colorado Proficiency Sample Project (CPSP)

Availability:
Current Users:
Type of FL Program:.
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Colorado Department of Education, Colorado Proficiency Sample Project
FLES, middle school/high school sequential foreign language
4-12
Diagnostic (proficiency, achievement), program evaluation
Listening, speaking, reading, writing, culture
Evelyna Donnelly et al.
1993
Not reported
Not reported
Test booklets, audio tapes
Varies: multiple-choice, short answer, task completion
Varies with skill area. Speakinguse rubric to assign level. Writinguse
flow chart (beginning and intermediate level) and scoring rubric
(intermediate level only). Reading and listeningnumber correct. Culture
completion of cultural tasks

Description: As part of the Colorado Proficiency Sample Project, whose goal is to assess student
proficiency and the effectiveness of teaching in a number of foreign languages, various assessment
materials have been developed and piloted in several school districts. The materials use a unique flow-
chart scoring system where the items or tasks are linked to different levels and thus allow quick
diagnosis of student performance. The tests contain both traditional features (e.g., reading passage
followed by multiple-choice comprehension questions in English) and alternative features (e.g., giving
student a project or creative task to complete).

Test Development and Technical Information: These assessment materials are being developed as
the foundation for the development of Colorado State assessments, as part of the effort mandated by
the education reform law (Law 93-1313, to which foreign languages were added by House Bill 94-
1207). Materials were piloted in several school districts in 1993 and then revised using feedback from
teachers. Future plans include adding more testing materials in order to offer teachers a larger selection
to choose from; creating a high tech dissemination network which will enable foreign language
teachers to obtain even the most recent additions to the bank without delay; and forming testing teams
of teachers already trained in the use of the materials to conduct random testing at different school sites
to evaluate the reliability of the materials.

Parallel Versions in Other Languages: French, Japanese, Russian, Spanish

Contact Address:
Dr. Evelyna Donnelly
Foreign Language and Proficiency Sample Consultant
School Effectiveness Unit
Colorado Department of Education
201 E. Colfax Avenue
Denver, CO 80203
(303) 866-6757
FAX: (303) 830-0793
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Content-Based FLES Pilot: Second Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
FLES pilot program. Toledo Public Schools, OH
Content-based FLES
2
Proficiency, achievement
Reading, writing (ability to copy what they read), listening, speaking
Lori Winne, Nada Kamal, Maria Martinez, Trudy Sumpter
1994
Postage
30 items
Student test booklets, posterboard with vocabulary pictures
Matching, fill-in-the-blank, question/answer
Parts 1-3 (reading/writing)number correct. Parts 4-5 (listening/
speaking)holistic rating

Description: This German test for a FLES program consists of five parts. Part 1 checks the student's
reading ability (word recognition) by asking the student to match the written word with the picture
(animals and body parts). Part 2 checks the student's ability to read short phrases by asking the student
to match the phrase with the picture (weather conditions). Part 3 assesses written performance by
asking the student to count the number of apples that he/she sees and copy the correct number (spelled
out in a list on the page) into a box. Part 4 assesses speaking ability (identification, description) by
asking the student, to look at 20 pictures on a posterboard that represent numbers, colors, weather, body
parts, etc. The student is asked to identify 10 things. The rating the student receives (below average,
average, or above average) depends on the completeness and accuracy of his or her responses. Part 5
assesses speaking ability (answering questions) by asking the udent five simple questions in the target
language about a calendar. The same rating scale as in Part 4 is used to assign a holistic rating.

Test Development and Technical Information: This test (and a test for Grade 1) was developed by
Lori Winne and fofeign language teachers to enable the evaluation of student proficiency and
achievement in a pilot content-based FLES program (1992-1995). Technical information was not
reported.

Parallel Versions in Other Languages: French, Spanish

Contact Address:
Ms. Lori Winne
Director, Foreign Languages
Toledo Public Schools
425 Jefferson Avenue
Toledo, OH 43604
(419) 255-3276
Iwinne.smtc 148 @ uofto2.utoledo.edu
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End of Year German Test

Availability: Unrestricted
Current Users: Barbara Hogan
Type of FL Program: Middle school sequential foreign language
Intended Grade Level: 7-8
Intended Test Use: Achievement
Skills Tested: Knowledge of basic vocabulary and phrases, grammar, pronunciation rules
Test Author: Barbara Hogan
Publication Date: June 1993
Test Cost: Not reported
Test Length: 100 test items
Test Materials: Test booklet
Test Format: Multiple-choice format with stems in English or German
Scoring Method: Number correct

Description: This end-of-year test is based on a teacher-made curriculum for gifted students studying
the equivalent of first-year high school German at the middle school. This test includes some content-
area questions. The test is discrete-point and covers material from the entire school year.

Test Development and Technical Information: This end-of-year test was developed as part of a tests
and measurements class taken by the test author in the summer of 1993. For technical information,
contact author.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Barbara Hogan
German Teacher
Pinkneyville Middle School
5440 West Jones Bridge Road
Norcross, GA 30092
(404) 263-0860
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Ferndale, Michigan: First Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Irma R. Torres
Elementary Foreign Language Program, Ferndale Public Schools, MI
FLES program
1

Achievement
Speaking
Ferndale elementary school foreign language teachers
1992
Not reported
5-10 minutes per student
Test booklet
Oral interview: warm-up and open-ended questions
Number and type of words used

Description: This oral German test is administered to randomly selected first graders at the end of their
first year of instruction. The oral interview includes a warm-up and open-ended questions. The
questions are based on a large, colorful picture that includes people of various ages, several other
objects from familiar vocabulary areas, and various weather conditions. These modified oral
proficiency interviews (i.e., they draw theirinspiration from the ACTFL oral proficiency interview) are
intended to provide assessment data that will be used for both formative and summative evaluations of
Ferndale's foreign language program. The test is administered by an outside expert trained in the
interview procedure.

Test Development and Technical Information: This test was developed by foreign language teachers
(Grades 1-6) in Ferndale Public Schools, MI. Technical information was not reported.

Parallel Versions in Other Languages: French, Spanish

Contact Address:
Ms. Irma R. Tones
Foreign Language Coordinator
Ferndale Public Schools
881 Pinecrest
Ferndale, MI 48220
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Foreign Language Magnet: Immersion AssessmentGerman

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Unrestricted
Foreign Language Magnet Program, Kansas City, MO
Immersion
2
Achievement
Listening, speaking, reading, writing
Committee of immersion teachers
1993 .

Not reported
Oral interview length varies. Listening-43 items. Reading-27 items.
Writing-30+ items
Test booklet, teacher's edition
Multiple-choice, true/false, question/answer
Holistic

Description: This German tzst for use in the Kansas City, Missouri, Foreign Language Magnet
program is in draft form. The final number of items aiid configuration of subsections will be
determined once field-testing has been completed. The four subsectionsspeaking, listening, reading,
and writingare content-based (i.e., items are drawn from the content area curricula) and assess
language achievement.

Test Development and Technical Information: This criterion-referenced test, which is relevant
locally, was developed by a committee of immersion teachers because no appropriate immersion tests
were available. Technical information is pending.

Parallel Versions in Other Languages: French, Spanish

Contact Address:
Dr. Paul A. Garcia
Instructional Specialist, Foreign Languages
School District of Kansas City, Missouri
301 E. Armour Boulevard, Suite 620
Kansas City, MO 64111
(816) 871-6317
FAX: (816) 871-6313
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Immersion Second. Language Writing Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Milwaukee Immersion Schools, WI
Immersion
3, 5, 8
Proficiency
Writing
Milwaukee foreign language immersion teachers
1992 (updated yearly)
Not reported
Two 45-minute segments over a two-day period
Test booklet containing target language prompt and space to write final draft
Essay question (grade-appropriate prompt)
Holistic rating (grade-appropriate prompt)

Description: This writing sample is administered to groups of students over a two-day period. On the
first day, students see a prompt and work on a rough draft. On the second day, students must write their
final draft in the test booklet. They are allowed to use a dictionary. These writing samples are taken at
Grades 3, 5 and 8 to allow teachers to keep a longitudinal record for each student. Samples are rated by
teachers on a 5-point, holistic scale. Focus is on what students can actually do and thus follows current
trends in assessment.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French, Spanish

Contact Address:
Ms. Virginia McFadden
Program Implementor
Milwaukee French Immersion School
3575 South 88th Street
Milwaukee, WI 53228
(414) 327-7052
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Lingua Vocabulary Tests (LLEX)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not reported
List available on request
Not reported
6-12, postsecondary
Measurement of vocabulary size
Reading, vocabulary
Paul Meara

-1994
Not reported
10 minutes
MS-DOS floppy diskette and program manual
Word recognition
Number correct

Description: LLEX is a self-scoring vocabulary test for microcomputers that use the MS-DOS
operating system. LLEX prompts the user with on-screen instructions, then displays a set of test items
one at a time. For each item, the user decides whether or not they know what the word means, and
answers positively or negatively. The complete test consists of 300 items; a different selection is
chosen each time the test is run. When the test has been completed, LLEX displays the score on a range
of 0 to 100. The program also tracks how long the examinee takes to complete the test and records this
data as well. The test is based on the vocabulary of the Council of Europe's Threshold Level. Each test
run presents a random sample of the vocabulary. The test files consist of a random sample of 1,000
words from the Threshold Vocabulary and.a set of 500 imaginary words that conform to the
phonological and orthographic conventions of the language.

Test Development and Technical Information: Current version (1.4) was developed in October of
1994. Further tests are planned in Catalan, Danish, Dutch, and Greek.

Parallel Versions in Other Languages: English, French, Italian, Spanish, Welsh

Contact Address:
Dr. Paul Meara
Center for Applied Language Studies
Swansea University of Wales
Singleton Park, Swansea, UK SA2 8PP

'0792 29531 Fax: 0792 295641
p.m.meara@swansea.ac.uk
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New York State Second Language Proficiency Examination: German

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

New York State public and non-public schools
New York State public and non-public schools-
Middle school sequential foreign language
8

Achievement, placement
Speaking, reading, culture, listening, writing
Teacher consultants and State Education Department staff
1988 (new exam published each June)
Not reported
Informal speaking assessmentvariable. Formal speaking assessment-4
tasks. Listening-20 items. Reading-10 items. Writing-2 notes (of at least
12 words each) and 8 items. 90 minutes
Test booklet, answer sheets, scoring sheet for formal speaking test, scoring
key
Listening and reading sections use multiple-choice items. Writing section
uses notes and lists. Speaking section requires informal classroom
evaluation and formal evaluation of performance on four tasks
Scored by teachers; a sample is then scored by State Education Department
staff

Description: This examination tests all skill areas and is usually administered at the end of the school
year to eighth graders who have completed two units of study. If students pass the examination they
will earn one unit of high school credit in second language instruction. This test measures learning
outcomes at "Checkpoint A" (high school Level 1) of the state syllabus.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French, Italian, Latin, Spanish

Contact Address:
Dr. Alain Blanchet
Foreign Language Specialist
New York State Department of Education
Albany, NY 12234
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Performance Assessment for German

Current Users:

Type of FL Program:
Intended Grade Level:

Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:
Scoring Method:

Restricted
K-12 school districts and postsecondary foreign language departments in
California
Immersion
3-6 (writing component and ACTFL OPI), 7-12 and postsecondary (all test
components and ACTFL OPI)
Proficiency, achievement, program evaluation
Listening, reading, speaking, writing, culture
Marjorie 'Fussing, Project Director; author teams for each language consist
of K-12 and postsecondary foreign language instructors who are ACTFL-
certified OPI (oral proficiency interview) testers or have had OPI training or
have been involved in the Teaching for Competency Project.
1987 (updated periodically)
Varies
Listening (18 minutes)-20 items. Reading (30 minutes)-34 items (low
and intermediate), 40 items (advanced). Speaking (10-30 minutes)
multiple prompts. Writing (20-30 minutes)multiple prompts
Student test booklets, master tapes, scantron answer sheets for listening and
reading comprehension
Listening/readingmultiple-choice. Writingresponse to prompts
The listening and reading items are rated on pre-determined scales (ACTFL/
ILR guidelines), then anchored by a range of readers; the oral interview and
writing instrument are rated holistically.

DeScription: This is a competency test in multiple modalities (skill areas) and is comparable to
versions of the test in other languages. It is not textbook or program specific. The test is being used to
evaluate student progress in foreign language programs in California.

Test Development and Technical Information: The basis for this test is outlined in Intersegmental
Statement on Competencies Expected of Entering Freshmen, Phase I French, German, Spanish (1986)
and Phass? II Chinese, Japanese and Russian (1994). Copies of these two reports can be requested from
the Intersegmental Coordinating Council, California State Department of Education, 560 "J" Street,
Suite 390, Sacramento, CA 95814.

Parallel Versions in Other Languages: Chinese, French, Japanese, Russian, Spanish

Contact Address:
Er. Marjorie 'Fussing
Professor of German
Department of Languages and Literatures

'University of California, Fullerton
Fullerton, CA 92634
(714) 773-2510
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ITALIAN

Beginning Italian Course Examination

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:

Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
District of Columbia Public Schools
Middle school sequential foreign language
7-8
Achievement (end-of-year test), placement
Speaking, listening, structure/usage (grammar, lexicon), reading
comprehension, culture
District of Columbia foreign language teachers under the supervision of Dr.
Marion Hines
Revised 1993-94
Not reported
Part Avariable (each student is interviewed). Part B-45 minutes
Student booklet, teacher's manual, audio tape for listening section
Part Aquestion/answer. Part Bmultiple choice
Part A (worth 25%)number of errors subtracted from 25%. Part B (worth
75%)number correct

Description: This beginning-level year-end course examination is designed to assess skills and content
mastery. The test components include assessment of speaking and listening skills (50%), structure
(40%), reading comprehension (5%), and culture (5%). In the District of Columbia Public Schools
(DCPS), the beginning-level course covers the first half of the Level 1 course content when taken in
middle school (Grade 7 or 8). Students earn one Carnegie unit only after successfully completing the
second half of the course in Grade 8 or 9. The beginning-level course meets for 45 minutes, five days a
week.

Test Development and Technical Information: The bCPS year-end examinations were
conceptualized and edited by the foreign language curriculum director and written and edited by
foreign language teachers, in response to teacher and principal requests for assessment. These criterion-
referenced, discrete-point tests were originally published in 1983 and were recently revised (1993-94).
They are based on DCPS foreign language curriculum objectives. No technical information was
reported.

Parallel Versions in Other Languages: French, German, Latin, Spanish

Contact Address:
Dr. Marion E. Hines
Curriculum Director, Foreign Languages
District of Columbia Public Schools
20th and Evarts Streets, NE
Washington, DC 20018
(202) 576-7813

52 K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY7

1



ITALIAN

Lingua Vocabulary Tests (LLEX)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not reported
List available on request
Not reported
6-12, postsecondary
Measurement of vocabulary size
Reading, vocabulary
Paul Meara
1994
Not reported
10 minutes
MS-DOS floppy diskette and program manual
Word recognition
Number correct

Description: LLEX is a self-scoring vocabulary test for microcomputers that use the MS-DOS
operating system. LLEX prompts the user with on-screen instructions, then displays a set of test items
one at a time. For each item, the user decides whether or not they know what the word means, and
answers positively or negatively. The complete test consists of 300 items; a different selection is
chosen each time the test is run. When the test has been completed LLEX displays the score on a range
of 0 to 100. The program also tracks how long the examinee takes to complete the test and records this
data as well. The test is based on the vocabulary of the Council of Europe's Threshold Level. Each test
run presents a random sample of the vocabulary. The test files consist of a random sample of 1,000
words from the Threshold Vocabulary and a set of 500 imaginary words that conform to the
phonological and orthographic conventions of the language.

Test Development and Technical Information: Current version (1.4) was developed in October of
1994. Further tests are planned in Catalan, Danish, Dutch, and Greek.

Parallel VersiOns in Other Languages: English, French, German, Spanish, Welsh

Contact Address:
Dr. Paul Meara
Center for Applied Language Studies
Swansea University of Wales
Singleton Park,'Swansea, UK SA2 8PP
0792 29531 Fax: 0792 295641
p.m.meara@swansea.ac.uk
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New York State Second Language Proficiency Examination: Italian

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

New York state public and non-public schools
New York state public and non-public schools
Middle school sequential foreign language
8
Achievement, placement

-Speaking, reading, culture, listening, writing
Teacher consultants and State Education Department staff
1988 (new exam published each June)
Not reported
Informal speaking assessmentvariable. Formal speaking assessment-4
tasks. Listening-20 items. Reading-10 items. Writing-2 notes of atleast

12 words each and 8 items. 90 minutes
Test booklet, answer sheets, scoring sheet for formal speaking test, scoring

key
Listening and reading sections use multiple-choice items. Writing section

uses notes and lists. Speaking section requires informal classroom
evaluation and formal evaluation of performance on four tasks
Scored by teachers; a sample is then scored by State Education Department
staff

Description: This examination tests all skill areas and is usually administered at the end of the school

year to eighth graders who have completed two units of study. If students pass the examination they

will earn one unit of high school credit in second language instruction. This test measures learning

outcomes at "Checkpoint A" (high school Level 1) of the state syllabus.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French, German, Latin, Spanish

Contact Address:
Dr. Alain Blanchet
Foreign Language Specialist
New York State Department of Education
Albany, NY 12234
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JAPANESE

CAL Oral Proficiency Exam (COPE)
Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:

All schools, if they agree to provide test results to CAL for research purposes
Various total and partial immersion programs
Immersion (total, partial, and two-way)
5-6
Proficiency
Listening, speaking
Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,
Lynn Thompson, Lih-Shing Wang
1988
None

Test Length: 15-20 minutes per pair of students
Test Materials: COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),

instructions for using the COPE, tape recorder, blank cassette tapes
Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play techfiique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, progiam of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, and science equipment.

Test Development and Technical Information: The COPE was developed through a federally funded
research study that identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews with sixth-grade
students and teachers; development and piloting of a trial COPE; and revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam (COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (19.88). The CAL Oral Proficiency Exam (COPE). Project
report addendum: Clinical testing and validity and dimensionality studies. Washington, DC: Center
for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An ..ral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H. Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistici.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Arabic, Chinese, French, German, Russian, Spanish
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center foi Applied Linguistics, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org
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JAPANESE

Colorado Proficiency Sample Project (CPSP)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Colorado Department of Education, Colorado Proficiency Sample Project
FLES, middle school/high school sequential foreign language
4-12
Diagnostic (proficiency, achievement), program evaluation
Listening, speaking, reading, writing, culture
Evelyna Donnelly et al.
1993
Not reported
Not reported
Test booklets, audio tapes
Varies: multiple-choice, short answer, task completion
Varies with skill area. Speakinguse rubric to assign level. Writingscored
using rubric. Reading and listeningnumber correct. Culturecompletion
of cultural tasks

Description: As part of the Colorado Proficiency Sample Project, whose goal is to assess student
proficiency and the effectiveness of teaching in a number of foreign languages, various assessment
materials have been developed and piloted in several school districts. The materials use a unique flow-
chart scoring system where the items or tasks are linked to different levels and thus allow quick
diagnosis of student performance. The tests contain both traditional features (e.g., reading passage
followed by multiple-choice comprehension questions in English) and alternative features (e.g., giving
student a project or creative task to complete).

Test Development and Technical Information: These assessment materials are being developed as
the foundation for the development of Colorado State assessments, as part of the effort mandated by
the education reform law (Law 93-1313, to which foreign languages were added by House Bill 94-
1207). Materials were piloted in several school districts in 1993, then revised using feedback from
teachers. Future plane include adding more testing materials in order to offer teachers a larger selection
to choose from; creating a high tech dissemination network which will enable foreign language
teachers to obtain even the most recent additions to the bank without delay; and forming testing teams
of teachers already trained in the use of the materials to conduct random testing at different school sites
to evaluate the reliability of the materials.

Parallel Versions in Other Languages: French, German, Russian, Spanish

Contact Address:
Dr. Evelyna Donnelly
Foreign Language and Proficiency Sample r onsultant
School Effectiveness Unit
Colorado Department of Education
201 E. Colfax Avenue
Denver, CO 80203
(303) 866-6757
FAX: (303) 830-0793

56 K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY



JAPANESE.

Fairfax County Adaptation of COPE: Japanese

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
Fairfax County Public Schools, VA
Partial immersion
6
Proficiency
Speaking, listening
Nobuko Kochuba, Nobuyuki Sassa
1994
Not reported
20 minutes per pair of students
One Fairfax County Adaptation of COPEJapanese rating scale per student,
cue cards, manipulatives pertinent to the given situations, instructions for
using the COPE, tape recorder, audio cassettes
Oral interview/role play
Holistic: student is assigned ratings for comprehension, fluency, vocabulary.
and grammar (using the COPE-adapted ACTFL nine-point scale of junior
novice: low, mid, high; junior intermediate: low, mid, high; junior advanced,
junior advanced plus, superior)

Description: The Fairfax County, Virginia adaptation of the COPEJapanese is essentially, in terms

of purpose and procedures followed, identical to the original COPE (see COPE listing, p. 54). Changes

in cue card content were made to align it with the math, science, and health curriculum objectives of

Fairfax County.

Test Development and Technical Information: This adaptation of the COPE was undertaken by
Fairfax County's foreign language coordinator when it was found that the Japanese version of the

COPE did not match their program needs. A new translation and adaptation of the COPE were
undertaken by Fairfax Japanese teachers with permission of the authors of the original COPE. The

adapted version is currently being used by Fairfax County in a partial immersion program. Some

preliminary data have been collected.

Parallel Versions in Other Languages: Original COPE is available in Arabic, Chinese, French,

German, Japanese, Russian, Spanish

Contact Address:
Ms. Marty Abbott
Foreign Language Coordinator
Fairfax County Public Schools - Foreign Language Office
Walnut Hill Center
7423 Camp Alger Avenue
Falls Church, VA 22042
(703) 698-0400
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JAPANESE

Fairfax County Public Schools: Writing Rating Scale for Japanese

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Teted:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Fairfax County Japanese immersion teachers
Partial immersion
6
Proficiency; end-of-year assessment
Writing
Nobuko Kochuba, Nobuitiki Sassa
1994
Not reported
Not reported
Writing rating scale for each student
Rating scale used for rating short writing sample
Holistic: student writing sample is assigned a rating according to,detailed
level descriptions

Description: This rating scale is used to rate writing samples of students in a Japanese partial
immersion program. The teacher selects the topic or picture prompt for studentssomething they had
been studying in class. The students then complete their writing sample by following the Fairfax
County writing process. The writing samples are collected, then assessed by Fairfax County foreign
language office staff by comparing them to detailed descriptions of each level (junior novice: low, mid,
high; junior intermediate: low, mid, high; junior advanced, junior advanced plus, superior). The level
descriptions were adapted from the COPE rating scale (p. 54).

Test Development and Technical Information: The rating scale was adapted from the COPE (see p.
54) in 1993-94 and is currently being used by Fairfax County Japanese immersion teachers under the
supervision of the foreign language coordinator, Marty Abbott. The writing rating scale was reviewed
by Dr. Harold Chu, George Mason University.

Parallel Versions in Other Languages: to be developed for French and Spanish in 1995

Contact Address:
Ms. Marty Abbott
Foreign Language Coordinator
Fairfax County Public Schools - Foreign Language Office
Walnut Hill Center
7423 Camp Alger Avenue
Falls Church, VA 22042
(703) 698-0400
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JAPANESE

Immersion Oral Language Video Interview

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Thst Format:
Scoring Method:

Restricted
Portland Public Schools, OR
Immersion
K-4
Oral proficiency
Listening, speaking
Adapted from the Spanish version by Deanne Balzer and Mary Bastiani
1991
Variable
Varies from 8 to 20 minutes depending on grade level
Questions, two "press-and-peel" pictures, blank video tapes, two camcorders
Question/answer
Holistic

Description: For this oral language videotaped interview, the interviewer asks the student questions
about two "press-and-peel" pictures (one of a school and school yard, the other of a home scene).
Interviews are recorded using two camcorders. As with the oral interview procedure developed by the
American Council on the Teaching of Foreign Languages (ACTFL OPI), there are warm-up questions
and exit questions if the student shows frustration.

Test Development and Technical Information: Test questions were developed based on research
done by Stephen Krashen and Tracy Terrell on children's stages of language acquisition. This test is
used to track students' progress through the stages of language acquisition: pre-production, early
production, speech emergence, intermediate fluency, and fluency. This has been an ongoing process
over several years with changes or additions to questions and pictures as necessary. For additional
information on the ACTFL OPI, see Byrnes, H., Child, J., Levinson, N., Lowe Jr., P., Makino, S.,
Thompson, I., Walton, A.R. (1986). ACTFL Proficiency Guidelines. In H. Byrnes & M. Canale (Eds.),
Defining and developing proficiency: Guidelines: implementations, and concepts. Yonkers, NY:
American Council on the Teaching of Foreign Languages.

Parallel Versions in Other Languages: Spanish (included in this bibliography) and Spanish FLES
adaptation (not included in this bibliography)

Contact Address:
Ms. Deanne Balzer
Portland Public Schools, Richmond Elementary School
2276 S.E. 41st Street
Portland, OR 97214
(503) 280-7802
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JAPANESE

Japanese Oral Language Interview

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not available yet
Test authors
Immersion
K-6
Placement, proficiency, research, program evaluation
Listening, speaking
Hiroko Kataoka, Kathie Carpenter, Noriko Fujii
In progress
Not reported
Six sub-tests with a varying number of items
Pictures, realia
Not reported
Holistic and eventually in conjunction with a rating scale

Description: In this oral interview procedure, two testers interview one child, while the entire session
is videotaped. Initial instructions are given in English to create rapport, lessen anxiety, and make sure
what is expected is clear. The interview consists of six parts. Part 1, the "toybox," contains the warm up
and checks for comprehension of questions, commands, and production of simple sentences. In part2,
the tester engages the child in naturalistic conversation on topics relating to self to verify his/her ability
to use Japanese in a naturalistic, appropriate context. Part 3, the "info gap," solicits the exchange of
information by requiring the tester .and child to compare and contrast (without looking) each others'
pictures (one of home and one of family). In part 4, descriptions, comparison/contrast, abstract topics,
academic talk and content are elicited through use of pictures arranged in groups of four (choose which
of these things doesn't belong with the others). Storytelling is used in part 5 to elicit extended
narrative. Finally, in part 6, two hand puppets are used to check for role/register variation, academic
talk and content by having the puppets act put scenes in a Japanese class and talking with a new kid in
school.

Test Development and Technical Information: This interview procedure was developed by Hiroko
Kataoka to provide a pragmatically appropriate communicative context in order to reliably elicit longer
and varied kinds of Japanese in a consistent context so results from different children would be
comparable, and to tap children's ability to discuss academic content in Japanese. Schools interested in
helping pilot the instrument should contact Hiroko Kataoka. Technical information is not available yet.

Parallel Versions in Other Languages: not yet

Contact Address:
Dr. Hiroko Kataoka
Associate Professor
University of Oregon
Department of Linguistics
Eugene, OR 97403
(503) 346-4014
kataoka@oregon.uoregon.edu
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MCPS Japanese Tests: Grades 3-6

Availability:
Current Users:.

Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:

Test Author:

Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

Unrestricted (to appear in ERIC database)
Pilot tested by Montgomery County Public Schools, MD; other users
unknown
FLES
3-6
Achievement
Listening, recognition of 50 kanji (characters), word recognition in
Hiragana/Katagana
Montgomery County Public School Japanese teachers with Karen Willetts
(Project Associate) and Dr. Myriam Met (Project Director)
1993
Contact the ERIC Document Reproduction Service (1-800-443-3742)
Variable for each of the 16 unit tests per grade level. Listening items-10-15
minutes. Reading itemsup to 10 characters. Writing itemsup to 10
characters per unit test
Teacher's script (in Japanese and English, with interlinear Romaaji), student
answer sheets, end-of-year oral proficiency test score sheet with testing
explanations
Listeningmultiple-choice based on pictures. Readingmatching pictures.
Writingproduction of characters
Number correct

Description: At the end of each of the 16 thematic units of study (e.g., community, family, numbers,
shopping) students are tested on their listening comprehension and mastery of recognition and
production of selected characters (kanji). The tests are criterion referenced and correspond to a
complete guide for the MCPS content-based sequential FLES program in Grades 3-6. Tests were
designed for FLES students who study the language for 25-30 minutes daily.

Test Development and Technical Information: The tests were developed during a pilot FLES
program in MCPS under a Title VI grant for curriculum development from the U.S. Department of
Education (1990-93). MCPS Japanese FLES teachers piloted these tests with their students and
revisions were made accordingly. End of year tests for Grades 3-5 were administered and scored by the
MCPS Department of Educational Accountability. (The Grade 6 Japanese test was not piloted because
funds were cut.)

Parallel Versions in Other Languages: Chinese

Contact Address:
Dr. Myriam Met
Foreign Language Coordinator
Montgomery County Public Schools
850 Hungerford Drive
Rockville. MD 20850
(301) 279-3911
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.JAPANESE

Mimosa Elementary School Japanese (Kindergarten and First Grade)
Program Quarter Report

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Lynne McClendon
Mimosa Elementary School, Fulton County, GA
FLES (30 minutes, 5 times a week)
K-1

Achieliement
Listening, speaking
Nozomi Takeda (K), Noriko Maeda (1), Lynne McClendon
1993
Contact Lynne McClendon
10-11 items on checklist
One report per child
Checklist
students are assigned a rating of satisfactory, improving, or needs
improvement on their Japanese learning skills and classroom participation

Description: This assessment consists of two checklists. The kindergarten checklist includes six
language skill objectives and four classroom behavior objectives. The first-grade checklist includes
seven language skill objectives and four.classroom behavior objectives. Students are assigned a rating
for each objective. In addition, the report includes a brief summary/description of the Japanese program
contents for each level. It provides the teacher, students, and parents with an assessment of students'
abilities at the end of each quarter.

Test Development and Technical Information: The kindergarten and first-grade checklists,
developed by the Mimosa Japanese kindergarten and first-grade teachers in conjunction with Lynne
McClendon, Foreign Language Coordinator for Fulton County, are designed to show parents how their
children are progressing in the language in a relatively new FLES program.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Lynne McClendon
Foreign Language Coordinator
Fulton County Public Schools
786 Cleveland Avenue SW
Atlanta, GA 30315
(404) 763-6797
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JAPANESE

Performance Assessment for Japanese

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:

Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Restricted
K-12 school districts and postsecondary foreign language departments in
California
Immersion-
3-6 (writing component and ACTFL OPI), 7-12 and postsecondary (all test
components and ACTFL OPI)
Proficiency, achievement, program evaluation
Speaking, writing, culture
Marjorie 'fussing, Project Director; author teams for each language consist
of K-12 and postsecondary foreign language instructors who are ACTFL-
certified OPI (oral proficiency interview) testers or have had OPI training or
have been involved in the Teaching for Competency Project.
1993 (updated periodically)
Varies
Varies: multiple prompts
Student test booklets, master tapes, scantron answer sheets for listening and
reading comprehension
Prompts that require written response
Holistic

Description: This is a competency test in multiple modalities (skill areas) and is comparable to
versions of the test in other languages. It is not textbook or program specific. The test is being used to
evaluate student progress in foreign language programs in California.

Test Development and Technical Information: The basis for this test is outlined in the
Intersegmental Statement on Competencies Expected of Entering Freshmen, Phase I French, German,
Spanish (1986) and Phase II Chinese, Japanese and Russian (1994). Copies of these two reports can be
requested from the Intersegmental Coordinating Council, California State Department of Education,
560 "J" Street, Suite 390, Sacramento, CA 95814.

Parallel Versions in Other Languages: Chinese, French, German, Russian, Spanish
Contact Address:
Dr. Marjorie Tussing
Professor of German
Department of Languages and Literatures
University of California, Fullerton
Fullerton, CA 92634
(714) 773-2510
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JAPANESE

Prochievement Interview Procedure: Japanese

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test. Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Falk School Japanese Program, Pittsburgh, PA
FLES
K-5
Program evaluation
Speaking, listening
Richard Donato et al.
1993 (revis0 in 1994)
Available at cost
10-20 minutes
Student observation form, interview protocol
Question/answer
Assigned global rating by interviewer and observer using the ACTFL oral
proficiency scale. In addition, the teacher rates the langL4ge ability of all of
the children individually using a five-point scale adapted from the SOLOM.

Description: Students are interviewed by a native speaker of Japanese using a standard protocol in
which a variety of prompts are used to check comprehension and elicit production about familiar topics
introduced during the school year. The interview sessions are tape-recorded. Students are also rated by
an observer. The students are assigned two ratings: a global rating based on the ACTFL oral
proficiency scale for Japanese (both interviewer and observer) and a rating by the teacher on a set of
five scales for comprehension, fluency, vocabulary, pronunciation, and grammar.

Test Development and Technical Information: The interview procedure was developed in order to
evaluate an experimental Japanese FLES program. It was, therefore, piloted on several students not
included in the study to ensure that tasks and topics were fair and would yield a ratable sample. This
instrument was used in conjunction with four other instruments cited in this bibliography (pp. 113-
116): JFL Teacher Questionnaire: Japanese Program, Language and Culture Questionnaire: Japanese,
Parent Questionnaire: Japanese Program, and Teacher Questionnaire: Attitudes Towards the Japanese
Program. For more information about this instrument and other instruments developed for the Falk
School Japanese Program, see: Donato, R., Antonek, J.L., & Tucker, G.R. (1994). A multiple
perspectives analysis of a Japanese FLES program. Foreign Language Annals, 27 (3), 365-390.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Richard Donato
Associate Professor of Foreign Language Education
Department of Instruction and Learning
University of Pittsburgh
4H33 Forbes Quad
Pittsburgh, PA 15260
(412) 624-7248
donato@vms.cis.pitt.edu
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KOREAN

Korean Tests for the Los Angeles Korean/English Two-Way Immersion
Program (KETWIP)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Similar programs not before 1995
UCLA.evaluation team
Two-way immersion
K-2.

Proficiency, program evaluation
Speaking, reading, writing
Jung Ok Bae and the UCLA KETWIP evaluation team
Pending
Not reported
20-minute oral interview; 50 minutes each for reading and writing tests
Student test booklets, instruction booklet for test administrators, interview
tapes, transcriptions of oral interview data, specifications for tests
Not reported
Readingnumber correct. Writing/speakingcomponential rating

Description: These oral and written Korean assessments are performance-based tests that draw on the
standard Los Angeles Unified School District curriculum. The tests are currently being developed/
piloted in a two-way immersion program in Los Angeles. The tests consist of a face-to-face oral
interview and written tests (writing and reading).

Test Development and Technical Information: These tests are the result of a collaborative effort
between Los Angeles school officials and teachers and the UCLA evaluation team (Dr. Russell
Campbell, Dr. Lyle Bachman) and a graduate student at UCLA (Ms. Jung Ok Bae). Technical
information is forthcoming.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Russell Campbell
Professor
University of California, Los Angeles
Language Resource Program
236 Kinsey Hall
405 Hilgard Avenue
Los Angeles, CA 90024-1411
(310) 825-2510
campruss@humnet.ucla.edu
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LATIN

Beginning Latin Course Examination

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:

Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
District of Columbia Public Schools
Middle school sequential foreign language
7-8
Achievement (end-of-year test), placement
Speaking, listening, structure/usage (grammar, lexicon), reading

_comprehension, culture
District of Columbia foreign language teachers under the supervision of Dr.
Marion Hines
Revised 1._193-94
Not reported
Part Avariable (each student is interviewed). Part B-45 minutes
Student booklet, teacher's manual, audio tape for listening section
Part Aquestion/answer. Part Bmultiple choice
Part A (worth 25%)number of errors subtracted from 25%. Part B (worth
75%)number correct

Description: This beginning-level Latin year-end court:: examination is designed to assess skills and
content-mastery. The test components include asszssmen r speaking and listening skills (50%),
structure (40%), reading comprehension (5%), and culture (5%). In the District of Columbia Public
Schools (DCPS), the beginning-level course covers the first half of the Level I course content when
taken in middle school (Grade 7 or 8). Students earn one Carnegie unit only after successfully
completing the second half of the course in Grade 8 or 9. The beginning-level course meets. for 45
minutes, five days a week.

Test Development and Technical Information: The DCPS year-end examinations were
conceptualized and edited by the foreign language curriculum director and written and edited by
foreign language teachers, in response to teacher and principal requests for assessment. These criterion-
referenced, discrete-point tests were originally published in 1983 and were recently revised (1993-94).
They are based on DCPS foreign language curriculum objectives. No technical information was
reported.

Parallel Versions in Other Languages: French, German, Italian, Spanish

Contact Address:
Dr. Marion E. Hines
Curriculum Director, Foreign Languages
District of Columbia Public Schools
20th and Evans Streets, NE
Washington, DC 20018
(202) 576-7813
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LATIN

New York State Second Language Proficiency Examination: Latin

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Test.d:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

New York State public and non-public schools
New York State public and non-public schools
Middle school sequential foreign language
8

Achievement, placement
Speaking, reading, culture, listening, writing
Teacher consultants and State Education Department staff
1988 (new exam published each June)
Not reported
Listening/writing (dictation)-15 minutes. Oral skills/speaking-7 minutes
per student. Reading-28 items. Language skills-20 items.Culture-20
items. 90 minutes
Test booklet, answer sheets, scoring sheet for formal speaking test, scoring
key
The listening skills and reading sections use mostly multiple-choice items.
The writing section uses dictation. The speaking section requires informal
classroom and formal evaluation of performance.
Scored by teacher; then a sample is scored by State Education Department
staff

Description: This examination tests all skill areas and is usually administered at the end of the school
year to eighth graders who have completed two units of study. If students pass the examination they
will earn one unit of high school credit in second language instruction. This test measures learning
outcomes at "Checkpoint A" (high school Level 1) of the state syllabus.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French, German, Italian, Spanish

Contact Address:
Dr. Alain Blanchet
Foreign Language Specialist
New York State Department of Education
Albany, NY 12234

0
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NAVAJO

Aichini Bizaad [Children's Language] Comprehension Test of Navajo
and English (ABC Test)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:

Test Length:
Test Materials:

Test Format:
Scoring Method:

Not available yet
Pilot version is being used by three school districts in Arizona
Not dependent on program, although dual language programs are growing
K-1
Placement
Listening
Julia Roberts, Herbert Frazier, Julia Johnson, Ann Beck, Frances Butler, Ray
Vernon, Mary McGroarty, et al.
1993still not in final form
Schools will need to assemble their own diorama from instructions ($200-
$300 for materials)
15-20 minutes
Diorama with some moveable and some stationary articles and small toys,
teacher script, student score sheet for each student
Commands, instructions
Number correct; some items are assigned more points than others

Description: This test is used to measure Navajo language ability in a non-threatening manner. The
test consists of a diorama, which is a miniature representation of a traditional Navajo homesite. The
diorama includes a hooghan, a shade house, a sheep corral and a horse corral, livestock figures, and
various items that might be found around the home. Children are asked to point to vocabulary items
and to move objects from one location to the other in response to oral commands from the tester. It is
not necessary for them to speak to the tester. The concepts tested include vocabulary knowledge (14
items), dimensional adjectives (6 items) and quantification terms (2 items), and locational directives
(12 items), all of which are considered important for early success in school.

Test Development and Technical Information: In 1989, Julia Roberts, an ESL coordinator at the
Kayenta Primary School, organized a task force of educators and language specialists from around the
Navajo Nation to develop a way to measure the language ability of first-time students, kindergartners
and first graders, upon their entrance to school. The first version of the test was piloted in 1990. The
test was revised and then tried out at numerous other schools in the Navajo Nation. After each piloting,
the test was revised based on comments from the testers. This test is now being investigated in a
dissertation by Ann Beck. See also: McGroarty, M., Beck, A., & E utler, F. (1995). Policy issues in
assessing indigenous languages: A Navajo case. Applied Linguistics, 16, 3.

Parallel Versions in Other Languages: English (tests the same concepts but different vocabulary
items and different props)

Contact Address:
Dr. Mary McGroarty
Associate Professor
Northern Arizona University
Box 6032
Flagstaff, AZ 86011
(602) 523-6273 or (602) 523-6596
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PORTUGUESE

Two-Way Immersion Portfolio Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
California public schools
Two-way immersion
K-6
Proficiency
Speaking, listening, reading, writing
Erminda Garcia et al.
Not reported
Not reported
Varies
Portfolio booklet which contains a copy of the SOLOM, reading rubric
assessment, oral reading observation form, parent questionnaire, student
reading attitudes questionnaire, writing samples with rubric and instructions
for using interactive journals
Matrix, rubric, questionnaires
Scoring varies according to skill being tested (see description below)

Description: This two-way immersion portfolio assessment, or biliteracy portfolio, documents literacy
development in both English and Portuguese and gathers systematic instructional information in a two-
way Portuguese biliteracy program. (Other program types, such as late transitional bilingual and
regular education programs have also used the portfolio.) The literacy information is collected through
student self-reflections, parent questionnaires regarding their child's strengths and interests, writing
samples with rubric scoring, interactive journals with an information gathering matrix, reading log
entries and book lists, teacher anecdotal records, and end-of-year reflections by student, parent, and
teacher. This information may then be passed on to the following year's teacher.

Test Development and Technical Information: This portfolio assessment was initiated by Erminda
Garcia, a bilingual teacher and literacy consultant, and developed under the Title VII Developmental
Bilingual Education programs of Los Angeles Unified School District, Los Angeles County Office of
Education, ABC Unified School District, Long Beach Unified School District, and Santa Monica
Malibu Unified School Districts in California. This portfolio has been adapted by Optimum Learning
Environments, a California state-funded project for special education. It has also been used for other
languages.

Parallel Versions in Other Languages: English, Spanish

Contact Address:
Ms. Erminda Garcia
Division of SEA/LEA Operations and Special Programs
Language Minority Affairs Branch
District of.Columbia Public Schools
Roosevelt Administrative Unit
13th and Upshur Streets, NW
Washington, DC 20011
(202) 576-8850

ASSESSMENT INSTRUMENTS 69



RUSSIAN

CAL Oral Proficiency Exam (COPE)
Availability: All schools, if they agree to provide test results to CAL for research purposes
Current Users: Various total and partial immersion programs
Type of FL Program: Immersion (total, partial, and two-way)
Intended Grade Level: 5-6
Intended Test Use: Proficiency
Skills Tested: Listening, speaking
Test Author: Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,

Lynn Thompson, Lih-Shing Wang
Publication Date: 1988
Test Cost: None
Test Length: 15-20 minutes per pair of students
Test Materials: COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),

instructions for using the COPE, tape recorder, blank cassette tapes
Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play technique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, program of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, and science equipment.
Test Development and Technical Information: The COPE was developed through a federally funded
research study that identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews.with sixth-grade
students and teachers; development and piloting of a trial COPE; and revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam (COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (1988). The CAL Oral Proficiency Exam (COPE). Project
report addendum: Clinical testing and validity and dimensionality studies. Washington, DC: Center
for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An oral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H. Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison' of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Arabic, Chinese, French, German, Japanese, Spanish
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center for Applied Linguist' ;s, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org
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Colorado Proficiency Sample Project (CPSP)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Colorado Department of Education, Colorado Proficiency Sample Project
FLES, middle school/high school sequential foreign language
4-12
Diagnostic (proficiency, achievement), program evaluation
Listening, speaking, reading, writing, culture
Evelyna Donnelly et al.
1993
Not reported
Not reported
Test booklets, audio tapes
Varies: multiple-choice, short answer, task completion
Varies with skill area. Speakinguse rubric to assign level. Writinguse
flow chart (beginning and intermediate level) and scoring rubric
(intermediate level only). Reading and listeningnumber correct. Culture
completion of cultural tasks

Description: As part'of the Colorado Proficiency Sample Project, whose goal is to assess student
proficiency and the effectiveness of teaching in a number of foreign languages, various assessment
materials have been developed and piloted in several school districts. The materials use a unique flow-
chart scoring system where the items or tasks are linked to different levels and thus allow quick
diagnosis of student performance. The tests contain both traditional features (e.g., reading passage
followed by multiple- choice comprehension questions in English) and alternative features (e.g., giving
student a project or creative task to complete).

Test Development and Technical Information: These assessment materials are being developed as
the foundation for the development of Colorado State assessments, as part of the effort mandated by
the education reform law (Law 93-1313, to which foreign languages were added by House Bill 94-
1.'07). Materials were piloted in several school districts in 1993, then revised using feedback from
teachers. Future plans include adding more testing materials in order to offer teachers a larger selection
to choose from; creating a high tech dissemination network which will enable foreign language
teachers to obtain even the most recent additions to the bank without delay; and forming testing teams
of teachers already trained in the use of the materials to conduct random testing at different school sites
to evaluate the reliability of the materials.

Parallel Versions in Other Languages: French, German, Japanese, Spanish

Contact Address:
Dr. Evelyna Donnelly
Foreign Language and Proficiency Sample Consultant
School Effectiveness Unit
Colorado Department of Education
201 E. Colfax Avenue
Denver, CO 80203
(303) 866-6757
FAX: (303) 830-0793

94
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Performance Assessment for Russian

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:

Intended Test Use:
Skills .1,:sted:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Restricted
K-12 school districts and postsecondary foreign language departments in
California
Immersion
3-6 (writing component and ACTFL OPI), 7-12 and postsecondary (all test
components and ACTFL OPI)
Proficiency, achievement, program evaluation
Speaking, writing, culture
Marjorie Tussing, Project Director; author teams for each language consist
of K-12 and postsecondary foreign language instructors who are ACTFL-
certified OPI (oral proficiency interview) testers or have had OPI training or
have been involved in the Teaching for Competehcy Project.
1993 (updated periodically)
Varies
Varies: multiple prompts
Student test booklets, master tapes, scantron answer sheets for listening and
reading comprehension
Prompts that require written response
Holistic

Description: This is a competency test in multiple modalities (skill areas) and is comparable to
versions of the test in other languages. They are not textbook or program specific. The tests are being
used to evaluate student progress in foreign language programs in California.

Test Development and Technical Information: The basis for this test is outlined in the
Intersegmental Statement on Competencies Expected of Entering Freshmen, Phase I French, German,
Spanish (1986) and Phase II Chinese, Japanese and Russian (1994). Copies of these two reports can be
requested from the Intersegmental Coordinating Council, California State Department of Education,
560 "J" Street, Suite 390, Sacramento, CA 95814.

Parallel Versions in Other Languages: Chinese, French, Spanish, Japanese, German
Contact Address:
Dr. Marjorie Tussing
Professor of Getman
Department of Languages and Literatures
University of California, Fullerton
Fullerton, CA 92634
(714) 773-2510
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Assessment Portfolio

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost.
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted (portfolio still in trial form)
Key Elementary School, Arlington, VA
Two-way partial immersion
K-5
Proficiency
Listening, speaking, reading, writir
Evelyn Fernandez, Susan Baker (wilh contributions from other teachers at
Key School)
1995
$10.00
Varies over the course of the school year
Framework for assessment of portfolios and portfolio components
Portfolio
Holistic

Description: This draft assessment framework contains instructions for implementing portfolio
assessment and components of an assessment portfolio for use in a two-way Spanish partial immersion
program. Portfolio components include a student self-portrait, attitudinal questionnaire, writing
samples, student's best work, teacher-selected work, questionnaire for parents, anecdotal records,
miscue analysis, and end-of-unit evaluation.

Test Development and Technical Information: This framework was developed in 1993 and piloted
during the 1993-94 school year. It was revised and put in final form in 1994-95 based on comment.,
from the teachers who piloted it.

Parallel Versions in Other Languages: This framework could easily be used with other languages.

Contact Address:
Ms. Evelyn Fernandez
Spanish Teacher
F.S. Key Elementary School
2300 Key Boulevard
Arlington, VA 22201
(703) 358-4210
efernand @pen .k12.va.us
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Assessment Tasks for Spanish Level I and II

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Unrestricted
Indiana public and private schools
FLES
6-12, middle school/high school sequential foreign language
Proficiency, achievement
Listening, speaking, reading, writing
Team of Indiana foreign language teachers
1993
$6.00 per level (packet) or $12 per language (two levels)
Series of assessment tasks vary in length
Two packets of printed materials for each language and eight audio tapes for
each language
A variety of communicative assessment tasks, including map-reading,
writing a letter to an imaginary pen pal, and situational role plays
Suggested scoring rubric included with each task

Description: The packets include a set of assessment tasks based on the learner outcomes of the
Indiana Proficiency Curriculum Guide. The tasks require students to respond using all four skills:
listening, speaking, reading and writing. These packets also include answer sheets, scoring rubrics for
each task, and a tape script for the audio tapes. The listening/speaking tasks require the use of audio
tapes. The packets are loose-leaf bound, giving teachers the option to select and combine tasks to meet
their particular curriculum needs. Packets are available while the supply lasts.

Test Development and Technical Information: The materials were developed and field-tested by
Indiana foreign language teachers under the general direction of Walter H. Bartz, Foreign Language
Education Consultant, Indiana Department of Education.

Parallel Versions in Other Languages: French, German

Contact Address:
Dr. Walter H. Bartz
Consultant, Foreign Language Education
Indiana Department of Education
Room 229, State House
Indianapolis, IN 46204-2798
(317) 232-9156
FAX: (317) 232-9121
e-mail: wbartz@ideanet.doe.state.in.us

9 7
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Beginning Spanish Course Examination

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:

Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
District of ColuMbia Public Schools
Middle school sequential foreign language
7-8
Achievement (end-of-year test), placement
Speaking, listening, structure/usage (grammar, lexicon), reading
comprehension, culture
District of Columbia foreign language teachers under the supervision of Dr.
Marion Hines
Revised 1993-94
Not reported
Part Avariable (each student is interviewed). Part B--45 minutes
Student booklet, teacher's manual, audio tape for listening section
Part A: question/answer; Part B: multiple choice
Part A (worth 25%)number of errors subtracted from 25%. Part B (worth
75%)number correct

Description: This beginning-level year-end course examination is designed to assess skills and content
mastery. The test components include assessment of speaking and listening skills (50%), structure
(40%), reading comprehension (5%), and culture (5%). In the District of Columbia Public Schools
(DCPS), the beginning-level course covers the first half of the Level 1 curse content when taken in
middle school (Grade 7 or 8). Students earn one Carnegie unit only after successfully completing the
second half of the course in Grade 8 or 9. The beginning-level course meets for 45 minutes, five days a
week.

Test Development and Technical Information: The DCPS year-end examinations were
conceptualized and edited by the foreign language curriculum director and written and edited by
foreign language teachers, in response to teacher and principal requests for assessment. These criterion-
referenced, discrete-point tests were originally published in 1983 and were just recently revised (1993-
94). They are based on DCPS foreign language curriculum objectives. No technical information was
reported.

Parallel Versions in Other Languages: Latin, French, German, Italian

Contact Address:
Dr. Marion E. Hines
Curriculum Director, Foreign Languages
District of Columbia Public Schools
20th and Evarts Streets, NE
Washington, DC 20018
(202) 576-7813
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Biannual Writing Sample

Availability: Unrestricted
Current Users: Healdsburg Union - School District, CA
Type of FL Program: Bilingual/immersion
Intended Grade Level: 2-6
Intended Test Use: Proficiency
Skills Tested: Writing
Test Author: Healdsburg Union School District, K-6 bilingual teachers
Publication Date: 1987

Test Cost: Contact Debbie Clarke
Test Length: 15 minutes
Test Materials: Writing paper, scoring grid
Test Format: Essay
Scoring Method: Holistic: each test is scored by two different teachers, then the two scores are

averaged

Description: Students are required to produce a writing sample in the fall and the spring in response to
a topic. The teacher writes the topic on the board and the students then write their responses. Writing
samples are scored according to grid (0-9). Two topics (one for the lower grades and one for the upper
grades) are determined every other year by language teachers. All students write on the same topic.
Students are assigned a number so that scoring may be done confidentially.

Test Development and Technical Information: First administered in 1987. Topics (two in English,
two in Spanish) are revised every two years. One topic is aimed at the lower grades, and the other is

used for the higher grades.

Parallel Versions in Other Languages: English

Contact Address:
Ms. Debbie Clarke
Bilingual Trainer
Project Puente Outreach, Healdsburg Union Elementary Schools
925 University Street
Healdsburg, CA 95448
(707) 431-3480

9i)
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CAL Oral Proficiency Exam (COPE)
Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

All schools, if they agree to provide test results to CAL for research purposes
Various total and partial immersion programs
Immersion (total, partial, and two-way)
5-6
Proficiency
Listening, speaking
Shelley Gutstein, Sarah Goodwin, Nancy Rhodes, Gina Richardson,
Lynn Thompson, Lih-Shing Wang

Publication Date: 1988

Test Cost: None
Test Length: 15-20 minutes per pair of students
Test Materials: COPE rating scale (one per student), COPE cue cards (Dialogs 1-17),

instructions for using the COPE, tape recorder, blank cassette tapes
Test Format: Oral interview/role play
Scoring Method: Holistic, using the COPE rating scale
Description: Using an oral interview/role play technique with two students at a time, the COPE
measures a student's ability to understand, speak and be understood by others in Arabic. The test
measures primarily cognitive-academic language skills (the ability to discuss subject matter effectively,
e.g., social studies, geography, and science) as well as social language (the ability to discuss family,
recreational activities, etc.). The rater evaluates each student's proficiency in terms of comprehension,
fluency, vocabulary, and grammar using a simplified holistic scale based on the ACTFL Proficiency
Guidelines. Role play/discussion topics include greetings, program of studies, the cafeteria, timelines,
using the library, fire drills, social studies trips, school buses, the movies, social life, a party, a science
project, future careers, an accident, a fight, unfair rules, and science equipment.
Test Development and Technical Information: The COPE was developed through a federally funded
research study that identified the need for oral proficiency tests of Spanish for fifth to seventh grades.
Steps in the test development process included a review of the literature on oral proficiency testing and
of existing oral proficiency measures; observations of immersion classes; interviews with.sixth-grade
students and teachers; development and piloting of a trial COPE; and revisions of the COPE based on
feedback from the pilot sites. The final COPE was then translated from Spanish into Arabic. The COPE
has a concurrent validity index of .62 when compared to the IDEA Proficiency Test (IPT). Test
developers suggest that this provides a fair degree of assurance that the COPE validly measures oral
proficiency as intended.
See the following:
Gutstein, S., & Goodwin, S.H. (1987). The CAL Oral Proficiency Exam (COPE). Project report.

Washington, DC: Center for Applied Linguistics. (ERIC Document Reproduction Service No. ED 331
296)

Rhodes, N., Richardson, G., & Wang, L.S. (1988). The CAL Oral Proficiency Exam (COPE). Project
report addendum: Clinical testing and validity and dimensionality studies. Washington, DC: Center
for Applied Linguistics. (ERIC Dochment Reproduction Service No. ED 331 296)

Rhodes, N., & Thompson, L. (1990). An oral assessment instrument for immersion students: COPE. In
A.M. Padilla, H.H. Fairchild, & C. Valadez (Eds.), Foreign language education: Issues and strategies
(pp. 75-94). Newbury Park, CA: Sage.

Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: Arabic, Chinese, French, German, Japanese, Russian
Contact Address:

Ms. Nancy Rhodes, Co-Director, Foreign Language Education and Testing
Center for Applied Linguistics, 1118 22nd Street NW, Washington, DC 20037
(202) 429-9292; nancy@cal.org
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Cape Elizabeth, Maine: Eighth Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:

Scoring Method:

Contact Suzanne Jane lle
Cape Elizabeth School Department, ME
Middle school sequential foreign language
8

Achievement, placement
Speaking, reading, listening, writing
Suzanne Jane lle et al.
1991 (reviewed and revised annually)
Not reported
One hour
Test booklet
Oral interviewwarm-up and open-ended questions. Reading passage
with open-ended questions in English. Writing/mechanics-10 multiple-
choice grammatical questions. Writing samplestudents have a choice of
two topics and must write a paragraph. Listening comprehensiontwo
passages folloVed by multiple-choice questions in English.
Percentage correct

Description: This test is administered to students in the middle school at the end of four years of
foreign language study. Achievement during those four years may vary. This test allows students to be
placed in the most appropriate level in high school. Students scoring 85% or above are placed in
Spanish III. Students scoring 60-84% are placed in an accelerated Spanish II. Students scoring 40-59%
are placed in Spanish II. Students scoring below 39% are advised to start another language. These
ranges were chosen on the basis of natural grouping within each band in conjunction with teacher input
on student performance.

Test Development and Technical Information: This test was developed by foreign language teachers
(Grades 4-12) in Cape Elizabeth, Maine.

Parallel Versions in Other Languages: French

Contact Address:
Ms. Suzanne L. Jane lle
Foreign Language Team Leader
Cape Elizabeth Middle School
14 Scott Dyer Road
Cape Elizabeth, ME 04107
(207) 283-0999
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Checklist of Spanish Language Skills and Content: First Grade

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:

Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact author
Elizabeth Fucella Burgos
Partial immersion Spanish/English program
1

Achievement, proficiency in language and content areas, mastery of
classroom routines; to provide informatfon to parents, students, and
administrators about progress
Speaking, listening, math, science
Elizabeth Fuceila Burgos
1993
Not reported
Twelve questions
One checklist per student
Question-short answer
Holistic

Description: This checklist is used to assess students' ability to express themselves in the target
language and their knowledge of content areas taught in the target language. It gives students an
individual opportunity to respond to an oral interview about classroom routines and content area.

Test Development and Technical Information: This checklist was developed by the author to fill the
need for an assessment tool in the first-grade classroom. It is used in conjunction with other
assessments, including portfolios of writing samples, attitudinal surveys, and other questions in
interview format about content in science and mathematics. For example, a science and mathematics
log/journal is kept all year in the target language.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Elizabeth Fucella Burgos
Teacher
Abingdon Elementary School
3035 S. Abingdon Street
Arlington, VA 22206

(703) 358-6650

102
ASSESSMENT INSTRUMENTS 79



SPANISH

Colorado Proficiency Sample Project (CPSP)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Colorado Department of Education, Colorado Proficiency Sample Project
FLES, middle school/'nigh school sequential foreign language
4-12
Diagnostic (proficiency, achievement), program evaluation
Listening, speaking, reading, writing, culture
Evelyna Donnelly et al.
.1993
Not reported
Not reported
Test booklets, audio tapes
Varies: multiple-choice, short answer, task completion
Varies with skill area. Speakinguse rubric to assign level. Writinguse
flow chart (beginning and intermediate level) and scoring rubric

(intermediate level only). Reading and listeningnumber correct. Culture
completion of cultural tasks

Description: As part of the Colorado Proficiency Sample Project, whose goal is to assess student
proficiency and the effectiveness of teaching in a number offoreign languages, various assessment
materials have been developed and piloted in several school districts. The materials use a unique flow-

chart scoring system where the items or tasks are linked to different levels and thus allow quick

diagnosis of student performance. The tests contain both traditional features (e.g., reading passage

followed by multiple-choice comprehension questions in English) and alternative features (e.g., giving

student a project or creative task to complete).

Test Development and Technical Information: These assessment materials are being developed as

the foundation for the development of Colorado State assessments, as part of the effort mandated by

the education reform law (Law 93-1313, to which foreign languages were added by House Bill 94-

1207). Materials were piloted in several school districts in 1993, then revised using feedback from

teachers. Future plans include adding more testing materials inorder to offer teachers a larger selection

to choose from; creating a high tech dissemination network which will enable foreign language
teachers to obtain even the most recent additions to the bank without delay; and forming testing teams

of teachers already trained in the use of the materials to conduct random testing at different school sites

to evaluate the reliability of the materials.

Parallel Versions in Other Languages: French, German, Japanese, Russian

Contact Address:
Dr. Evelyna Donnelly
Foreign Language and Proficiency Sample Consultant
School Effectiveness Unit
Colorado Department of Education
201 E. Colfax Avenue
Denver, CO 80203
(303) 866-6757
FAX: (303) 830-0793
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Content-Based FLES Pilot: Second Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
FLES pilot program, Toledo Public Schools, OH
Content-based FLES
2
Proficiency, achievement
Reading, writing (ability to copy what they read), listening, speaking
Lori Winne, Nada Kamal, Maria Martinez, and Trudy Sumpter
1994
Postage
30 items
Student test booklets, posterboard with vocabulary pictures
Matching, fill-in-the-blank, question/answer
Parts 1-3 (reading/writing)number correct. Parts 4-5 (listening/
speaking)holistic rating

Description: This Spanish test for a FLES program consists of five parts. Part 1 checks the student's
reading ability (word recognition) by asking the student to match the written word with the picture
(animals and body parts). Part 2 checks the student's ability to read short phrases by asking the student
to match the phrase with the picture (weather conditions). Part 3 assesses written performance by
asking the students to count the number of apples that they see and copy the correct number (spelled
out in a list on the page) into a box. Part 4 assesses speaking ability (identification, description) by
asking the student to look at 20 pictures on a posterboard which represent numbers, colors, weather,
body parts, etc. The student is asked to identify 10 things. The rating the student receives (below
average, average, or above average) depends on the completeness and accuracy of his or her responses.
Part 5 assesses speaking ability (answering questions) by asking the student five simple questions in
the target language about a calendar. The same rating scale as in part 4 is used to assign a holistic
rating.

Test Development and Technical Information: This test (and a test for Grade 1) was developed by
Lori Winne and foreign language teachers to enable the evaluation of student proficiency and
achievement in a pilot content-based FLES program (1992-1995). Technical information was not
reported.

Parallel Versions in Other Languages: French, German

Contact Address:
Ms. Lori Winne
Director, Foreign Languages
Toledo Public Schools
425 Jefferson Avenue
Toledo, OH 43604
(419) 255-3276
I winne.smtc148@ uofto2.utoledo.edu
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Diagnostic Level 1/2 Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:

Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:

Scoring Method:

Restricted
Prince George's County Public Schools, MD
Middle school/high school sequential foreign language
7-12
Diagnostic (prochievement for students), program evaluation, teacher
evaluation
Listening, speaking, reading, writing
Testing committee of Prince George's County Spanish teachers
1992
Not for sale
Not reported
Test booklets, test tape, answer sheets
Picture clues, multiple-choice, cloze passages, completion, short essay, word
association
Not reported

Description: Prince George's County Public Schools developed this test in all skill areas for use at the
end of Level 1 or the beginning of Level 2. Test topics are in line with county curriculum objectives:
communicating about self, the family, school, shopping, and leisure. Test items are based on classroom
lessons but are contextualized. Currently one form of the test exists. Three forms are planned for each
language.

Test Development and Technical Information: This test was developed through constant interaction
with foreign language teachers during each phase. High school and middle school teachers were first
surveyed to determine learning outcomes for Level .1. A committee of foreign language teachers
developed a set of topics and test item.types. This material was critiqued and expanded. Teachers were
trained in assessment after which they developed test items. All test components have been
administered to students in Prince George's County. Technical information (reliability and validity) is
available for the reading component of the test. Data was still being collected on the writing component
as of January 1995. Test items have been, and will continue to be, field-tested.

Parallel Versions in Other Languages: French

Contact Address:
Ms. Pat Barr-Harrison
Supervisor of Foreign Languages
Prince George's County Public Schools
9201 East Hampton Drive
Capitol Heights, MD 20743
(301) 808-8265
FAX: (301) 808-8291
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Ferndale, Michigan: First Grade Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Irma R. Torres
Elementary Foreign Language Program, Ferndale Public Schools, MI
FLES
1

Achievement
Speaking
Ferndale elementary school foreign language teachers
1992
Not reported
5-10 minutes per student
Test booklet
Oral interview: warm-up and open-ended questions
Number and type of words used

Description: This oral Spanish test is administered to randomly selected first graders at the end of their
first year of instruction. The oral interview includes a warm-up and open-ended questions. The
questions are based on a large, colorful picture that includes people of various ages, several other
objects from familiar vocabulary areas, and various weather conditions. These modified oral
proficiency interviews, (i.e., they draw their inspiration from the ACTFL oral proficiency interview)
are intended to provide assessment data that will be used for both formative and summative evaluations
of Ferndale's foreign language program. The test is administered by an outside expert trained in the
interview procedure.

Test Development and Technical Information: This test was developed by foreign language teachers
(Grades 1-6) in Ferndale Public Schools, MI. Technical information was not reported.

Parallel Versions in Other Languages: French, German

Contact Address:
Ms. Irma R. Torres
Foreign Language Coordinator
Ferndale Public Schools
881 Pinecrest
Ferndale, MI 48220
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SPANISH

First Level Spanish Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Unrestricted
Foreign language teachers in Baltimore County Public Schools, MD
Middle school sequential foreign language
8

Achievement, placement
Listening, speaking, reading, writing, culture
Mark Anelli et al.
1993
Contact Carl Jackson
70 items
Test booklet, speaking and writing prompts sheets, writing sample sheet and
scoring grids for test sections
Listening and reading sections are multiple-choice. Speaking and writing
sections consist of three possible prompts: student must select and respond
to one for each skill area
Not reported

Description: Based on foreign language performance objectives for Baltimore County Public Schools,
this Spanish test is usually administered at the end of Grade 8 (Level 1). It is used to measure
achievement but may also be used as a final exam in first year high school courses. Teachers may also
use the test to assess the effectiveness of their own teaching or to advise students on placement for high
school.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French

Contact Address:
Mr. Carl G. Jackson
Coordinator, Office of Foreign Languages
Baltimore County Public Schools
Towson, MD 21204

(410) 887-4028

.10s'
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SPANISH

FLES TEST: Spanish Version

Availability:

Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Schools on an individual basis if they agree to provide test results to ('AL
for research purposes
Various FLES programs
FILES
4-6
Achievement, proficiency
Listening, reading
Gina Richardson, Lynn Thompson
1988
None
73 items; 40-45 minutes
Teacher script, teacher test booklet, student test booklet, answer sheet
Multiple-choice, true/false
Number correct for each section

Description: The FLES Test is an achievement test of beginning Spanish for students who have
participated in a typical FLES program offered from 1-3 hours per week over a period of 1-6 years.
Listening and reading skills are assessed on topics commonly covered in FLES programs: greetings
and expressions, family relationships, fruits and vegetables, classroom objects, months and seasons,
colors, telling time, numbers, clothing, and days of the week. Test items are both multiple-choice and
true/false.

Test Development and Technical Information: This test was developed as part of a federally funded
research project involving FLES and immersion programs. After surveying existing FLES tests and
curricula, an initial draft version was developed and reviewed by national experts. In response to their
recommendations, the total number of items was cut by 15%. The test was piloted and subsequently
revised. Field-test results show that this test should be used to determine mastery rather than to
discriminate between levels. Overall reliability was satisfactory. For more information, see: Thompson,
L., Richardson, G., Wang, L. S., & Rhodes, N. (1988). The development of the FLES TestSpanish.
Final report. (ERIC Document Reproduction Service No. ED 337 042) and Rhodes, N., Thompson, L.,
& Snow, M.A. (1989). A comparison of FLES and immersion programs. Final report to the U.S.
Department of Education. Washington, DC: Center for Applied Linguistics. (ERIC Document
Reproduction Service No. ED 317 031)

Parallel Versions in Other Languages: none

Contact Address:
Ms. Lynn E. Thompson
Assessment Project Coordinator
Center for Applied Linguistics
1118 22nd Street NW
Washington, DC 20037
(202) 429-9292
lynn@cal.org

I 0 0
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SPANISH

Foreign Language Magnet: Immersion AssessmentSpanish

Availability:
Current Users:
Type Of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Unrestricted
Foreign Language Magnet Program, Kansas City, MO
Immersion
2
Achievement
Listening, speaking, reading, writing
Committee of immersion teachers
1993
Not reported
Oral interview length varies; Listening-43 items. Reading-27 items.
Writing-30+ items
Test booklet, teacher's edition
Multiple-choice, true/false, question/answer
Holistic

Description: This Spanish test for use in the Kansas City, Missouri, Foreign Language Magnet

program is in draft form. The final number of items and configuration of subsections will be
determined once field-testing has been completed. The four subsectionsspeaking, listening, reading,
and writingare content-based (i.e., items are drawn from the content area curricula) and assess

language achievement.

Test Development and Technical Information: This criterion-referenced test, which is relevant
locally, was developed by a'committee of immersion teachers because no appropriate immersion tests

were available. Technical information is pending.

Parallel Versions in Other Languages: French, German

Contact Address:
Dr. Paul A. Garcia
Instructional Specialist, Foreign Languages
School District of Kansas City, Missouri
301 E. Armour Boulevard, Suite 620
Kansas City, MO 64111
(816) 871-6317
FAX: (816) 871-6313
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SPANISH

Fourth Grade Spanish Evaluation: Units 1-5

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test. Format:
Scoring Method:

Unrestricted
Bay City Public Schools, MI
FLES
4 (similar tests are available for 5th and 6th grade)
Achievement
Listening, vocabulary comprehension
Kimberly Dodge and Margaret Skinner
1992
Contact Bay City Public Schools, 910 Walnut Street, Bay City, MI 48706
4 practice questions followed by 50 test questions; 40 minutes
Answer sheets, transparencies, answer key, evaluation letter
Multiple-choice
Percentage correct

Description: At the completion of the fifth unit and coinciding with the end of the third marking
period, this criterion-referenced test of listening proficiency is administered to fourth graders. Using
scantron testing materials and an overhead projector, students are asked to respond to multiple-choice
items read by the teacher by identifying the named item (e.g., a greeting, a shape, a color). Results of
the test, indicating the percentage correct, are sent to parents on an evaluation form which is included
with each student's report card.

Test Development and Technical Information: This test was developed to fill the need to evaluate
the success of the FLES program and student achievement. Finding a method of assessment was a
challenge due to the limited amount of class time and the large number of students each FLES teacher
taught-900-1000 students. The multiple-choice scantron sheet provided a workable solution. The test
is based on the fourth-grade FLES curriculum, which was written by FLES teachers in the district. The
fourth-grade curriculum consists of eight units: Greetings/Names, Numbers/Colors/Shapes, Dates/
Calendar, Weather/Seasons, Family, Body Parts, Clothing, Farm Animals and Animal Sounds. The test
has been found to be an effective tool of assessment for the district. The first year the test was given to
just under 2,000 students. The test continues to be administered every year.

Parallel Versions in Other Languages: French

Contact Address:
Ms. Kimberly Dodge
Teacher
Bay City Public Schools
910 Walnut Street
Bay City, MI 48706
(810) 687-3879
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SPANISH

Glastonbury FLES Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Glastonbury Public Schools, CT
FLES
5
Proficiency, program/curriculum evaluation
Listening, reading, writing, speaking, culture
Elementary foreign language teachers in Glastonbury Public Schools, CT
1994; revised 1995
Not reported
74 items plus 10-item speaking segment for a portion of the students
Test booklet, answer sheets, audio tape
Multiple-choice, matching, filling in information
Speaking-4-point scale for each question. Othernumber correct

Description: This criterion-referenced, situation-based test evaluates students at the end of fifth grade
in all skill areas, including culture. The test is based on a sequential curriculum developed by the
teachers. Test tasks are contextualized; all components of the test are built around an American student
named Becky, her pen pal Maria Morales, and Maria's family. The student is led through a series of
tasks: reading a letter from Maria, going shopping with Maria and her mother, playing a geography
game, listening to a radio program with Maria and her siblings, filling out a camp information form,
and answering a telephone call from a local radio station. The test has been developed to determine
how well students can apply what they have learned during a three-year FLES sequence. The curricula
and test are revised as needed.

Test Development and Technical Information: Developed in 1993, this test was revised and re-
administered in June of 1994. The test was subsequently revised for administration in 1995.

Parallel Versions in Other Languages: There are no other versions, but the test could easily be
adapted for other languages.

Contact Address:
Ms. Jane Graveen
Head Teacher, Spanish
Glastonbury Public Schools
232 Williams Street
Glastonbury, CT 06033

1 1 1
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SPANISH

Grand Blanc Community Schools: Spanish Proficiency Test-4th Grade

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not available yet
Grand Blanc Community Schools, MI
FLES
4
Achievement, proficiency
Listening, speaking, reading, writing
Carol Ashmore, Kathy Kelley, Shelley Lance, Laura Lemke
1995.
Not reported
36 items
Test booklets, audiotape
Matching, task completion, multiple-choice, fill-in-the-blank
Answer key is used to determine whether a student has mastered content
language objectives (i.e., has gotten all items correct) or needs to review.

Description: This Spanish test for a content-based FLES program will be used to test language
objectives through five different content areas: reading/language arts, mathematics, social studies,
science, and health. Sample test objectives include predicting the outcome of a story, using metric
measurement, naming three facts about South Americar. identifying four forms of energy, and
identifying three body systems.

Test Development and Technical Information: This test and the curriculum on which it was based
were piloted in 1994-95. The final form of the test and curriculum will be put into official use in
September of 1995. A test and curriculum were being developed for fifth grade as of January 1995.
These tests and curricula are part of a five-year curriculum and test development project undertaken by
the Grand Blanc school district. Technical information was not available as of January 1995.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Brenda Barnes
Foreign Language Coordinator
Grand Blanc Community Schools
11920 S. Saginaw
Grand Blanc, MI 48439
(810) 694-8211 ext. 216
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SPANISH

Immersion Oral Language Video Interview

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted
Portland Public Schools, OR
Immersion
K-8
Oral proficiency
Listening, speaking
Mary Bastiani
1994
Variable
Varies from 8 to 20 minutes depending on grade level
Questions, two "press-and-peel pictures," blank video tapes, two camcorders
Question/answer
Holistic

Description: For this oral language videotaped interview, the interviewer asks the student questions
about two "press-and-peel" pictures (one is of a school and school yard, the other is a home scene). The
interviews are recorded using two c;.-ricorders. As with the oral interview procedure developed by the
American Council on the Teaching of Foreign Languages (ACTFL OPI), there are warm-up questions
and exit questions if the student shows frustration.

Test Development and Technical Information: Test questions were developed based on research
done by Stephen Krashen and Tracy Terrell on children's stages of language acquisition. This test is
used to track students' progress through the stages of language acquisition: pre-production, early
production, speech emergence, intermediate fluency and fluency. This has been an ongoing process
over several years with changes or additions to question. and pictures as necessary: For additional
information 'on .the ACTFL OPI, see: Byrnes, H., Child, J., Levinson, N., Lowe Jr., P., Makino, S.,
Thompson, L, & Walton, A.R. (1986). ACTFL Proficiency Guidelines. In H. Byrnes & M. Cana le
(Eds.), Defining and developing proficiency: Guidelines, implementations and concepts. Yonkers, NY:
American Council on the Teaching of Foreign Languages.

Parallel Versions in Other Languages: Japanese

Contact Address:
Ms. Mary B. Bastiani
Foreign Language Curriculum Specialist
Portland Public Schools
501 N. Dixon
Portland, OR 97227
(503) 249-2000 x4392
Bastiani@aol.com
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Immersion Second Language Writing Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Milwaukee Immersion Schools, WI
Immersion
3, 5, 8
Proficiency
Writing
Milwaukee foreign language immersion teachers
1992 (updated yearly)
Not reported
Two 45-minute segments over a two-day period
Test booklet containing target language prompt and space to write final draft
Essay question (grade-appropriate prompt)
Holistic rating (grade-appropriate prompt)

Description: This writing sample is administered to groups of students over a two-day period. On the
first day, students see prompt and work on a rough draft. On the second day, students must write their
final draft in the test booklet. They are allowed to use a dictionary. These writing samples are taken at
Grades 3, 5, and 8 to allow teachers to keep a longitudinal record for each student. Samples are rated
by teachers on a 5-point, holistic scale. Focus is on what students can actually do and thus follows
current trends in assessment.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French, German

Contact Address:
Ms. Virginia McFadden
Program Implementor
Milwaukee French Immersion School
3575 South 88th Street
Milwaukee, WI 53228
(414) 327-7052
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SPANISH

Lingua Vocabulary Tests (LLEX)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not reported
List available on request
Not reported
6-12, postsecondary
Measurement of vocabulary size
Reading, vocabulary
Paul Meara
1994
Not reported
10 minutes
MS-DOS floppy diskette and program manual
Word recognition
Number correct

Description: LLEX is a self-scoring vocabulary test for microcomputers that use the MS-DOS
operating system. LLEX prompts the user with on-screen instructions,-then displays a set of test items

one at a time. For each item, the user decides whether or not they know what the word means, and

answers positively or negatively. The complete test consists of 300 items; a different selection is
chosen each time the test is run. When the test has been completed, LLEX displays the score on a range

of 0 to 100. The program also tracks how long the examinee takes to complete the test and records this

data as well. The test is based on the vocabulary of the Council of Europe's Threshold Level. Each test

run presents a random sample of the vocabulary. The test files consist of a candor sample of 1,000
words from the Threshold Vocabulary and a set of 500 imaginary words that conform to the
phonological and orthographic conventions of the language.

Test Development and Technical Information: Current version (1.4) was developed in October of

1994. Further tests are planned in Catalan, Danish, Dutch, and Greek.

Parallel Versions in Other Languages: English, French, German, Italian, Welsh

Contact Address:
Dr. Paul Meara
Center for Applied Language Studies
Swansea University of Wales
Singleton Park, Swansea, UK SA2 8PP
0792 29531 Fax: 0792 295641
p.m.meara@swansea.ac.uk

115
92 K-8 FOREIGN LANGUAGE ASSESSMENT: A BIBLIOGRAPHY
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New York State Second Language Proficiency Examination: Spanish

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:

Scoring Method:

New York State public and non-public schools
New York State public and non-public schools
Middle school sequential foreign language
8
Achievement, placement
Speaking, reading, culture, listening, writing
Teacher consultants and State Education Department staff
1988 (new exam published each June)
Not reported
Informal speaking assessmentvariable. Formal speaking assessment-4
tasks. Listening-20 items. Reading-10 items. Writing-2 notes of at least
12 words each and 8 items. 90 minutes
Test booklet, answer sheets, scoring sheet for formal speaking test, scoring
key
Listening and reading sections use multiple-choice items. Writing section
uses notes and lists. Speaking section requires informal classroom
evaluation and formal evaluation of performance on four tasks
Scored by teachers; a sample is then scored by State Education Department
staff

Description: This examination tests all skill areas and is usually administered at the end of the school
year to eighth graders who have completed two units of study. If students pass the examination they
will earn one unit of high school credit in second language instruction. This test measures learning
outcomes at "Checkpoint A" (high school Level 1) of the state. syllabus.

Test Development and Technical Information: not reported

Parallel Versions in Other Languages: French, German, Italian, Latin

Contact Address:
Dr. Alain Blanchet
Foreign Language Specialist
New York State Department of Education
Albany, NY 12234
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Pendergast School District # 92: (First and Second Grade) Spanish Test

Availability:
Current Users:
Type of FL Program:
Intender: Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length: .

Test Materials:
Test Format:
Scoring Method:

Contact Julie Mariscal
Pendergast School District #92, Phoenix, AZ
FLES (distance learning)
1, 2
Achievement, program evaluation
Listening comprehension, vocabulary
Pendergast School District teachers
1993
Not reported
15 items
Test booklet, teacher script
Multiple-choice
Number correct

Description: These tests are used in conjunction with the ASSETAmigos Program, a video program
for learning Spanish. There are two tests: one for first grade, one for second grade. Students are given
these tests before and after participating in the program each year. Note that these are beginning

vocabulary tests. Vocabulary has been selected from key vocabulary used in the Amigos lessons. These

tests accompany lessons 1-15 (for Grade 1) and 16-30 (for Grade 2) of the Amigos Program.

list Development and Technical Information: Developed by teachers at the Pendergast School in
Phoenix, Arizona in June of 1993 for the ASSET Amigos Program. For more information about the

ASSET program, write to Ms. Addie Kinsinger, ASSET KAET, Arizona State University, Box 871405,

Tempe, Arizona, 85287-1405.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Julie Mariscal
Pendergast School District #92
3802 North 91st Avenue
Phoenix, AZ 85037
(602) 877-1647
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Performance Assessment for Spanish

Availability:
Current Users:

Type of FL Program:
Intended Grade Level:

Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:

Test Materials:

Test Format:
Scoring Method:

Restricted
K-12 school districts and postsecondary foreign language departments in
California
Immersion
3-6 (writing component and ACTFL OPI), 7-12 and postsecondary (all test
components and ACTFL OPI)
Proficiency, achievement, program evaluation
Listening, reading, speaking, writing, culture
Marjorie Tussing, Project Director; author teams for each language consist
of K-I2 and postsecondary foreign language instructors who are ACTFL-
certified OPI (oral proficiency interview) testers or have had OPI training or
have been involved in the Teaching for Competency Project.
1987 (updated periodically)
Varies
Listening (18 minutes)-20 items. Reading (30 minutes)-34 items (low
and intermediate), 40 items (advanced). Speaking (10-30 minutes)
multiple prompts. Writing (20-30 minutes)multiple prompts
Student test booklets, master tapes, scantron answer sheets for listening and
reading comprehension
Listening/readingmultiple-choice. Writingresponse to prompts
The listening and reading items are rated on pre-determined scales (ACTFL/
ILR guidelines), then anchored by a range of readers; the oral interview and
writing instrument are rated holistically.

Description: This is a competency test in multiple modalities (skill areas) and is comparable to
versions of the test in other languages. They are not textbook or program specific. The test is being
used to evaluate student progress in foreign language programs in California.

Test Development and Technical Information: The basis for this test is outlined in Intersegmental
Statement on Competencies Expected of Entering Freshmen, Phase I French, German, Spanish (1986)
and Phase II Chinese, Japanese and Russian (1994). Copies of these two reports can be requested from
the Intersegmental Coordinating Council, California State Department of Education, 560 "J" Street,
Suite 390, Sacramento, CA 95814.

Parallel Versions in Other Languages: Chinese, French, German, Japanese, Russ:tw
Contact Address:
Dr. Marjorie Tussing
Professor of German
Department of Languages and Literatures
University of California, Fullerton
Fullerton, CA 92634
(714) 773-2510
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Pulaski, County Elementary School Kindergarten Spanish Progress
Report

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Lucia Turk
Pulaski County Elementary School, GA
FLES (30 minutes a day, 5 times a week)

Achievement
Listening, speaking
Lucia Turk, Jennifer Thompson
1993
Contact Lucia Turk
15 items on checklist
One report per child
Checklist
Students are assigned a rating of attempts or shows understanding for each
objective on checklist

Description: This assessment consists of 15 language skill objectives in the form of a checklist.
Students are assigned a rating for each objective. Provides teacher, students, parents with an assessment
of student's abilities periodically.

Test Development and Technical Info: mation: Developed by the kindergarten Spanish teacher and
classroom teacher to provide a measure of student progress for parents, administrators, and students in
a relatively new FLES program.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Lucia Turk
Spanish Teacher
Pulaski County Elementary School
715 Broad Street
Hawkinsville, GA 31036
(912) 783-3531
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Spanish Beginning Level Test

Availability:
Current Users:.
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not available yet
Broward County Public Schools, FL
FLES
2-3
Achievement
Listening, reading, culture
Broward County Public School Spanish teachers
1993
Not reported
One or two class periods; 90 items
Student booklet, teacher's manual, scantron answer sheet
Multiple-choice items
Number correct

Description: This Spanish test for a FLES program consists of four parts and assesses, listening,
vocabulary, reading, and culture. All items are multiple-choice and allow for use of scantron answer
sheets. Test items are based on the Broward County FLES curriculum.

Test Development and Technical Information: This test was devzloped by a committee of Broward
County Spanish teachers in conjunction with the research department of the Broward County School
Board. In 1993, a preliminary form of the test was piloted and revised. The revised version is being
field-tested during the 1994-1995 school year. Technical information pending.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Vilma T. Diaz
Director, Multicultural and Foreign Language Curriculum
The School Board of Broward County
600 Southeast Third Avenue, 12th Floor
Fort Lauderdale, FL 33301
(305) 765-6680

ASSESSMENT INSTRUMENTS 97



SPANISH

Spanish Intermediate Level Test

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not available yet
Broward County Public Schools, FL
FLES
4-5
Achievement
Listening, reading, culture
Broward County Public School Spanish teachers
1993
Not reported
One or two class periods; 90 items
Student booklet, teacher's manual, scantron answer sheet
Multiple-choice items
Number correct

Description: This Spanish test for a FLES program consists of :our parts and assesses listening,
vocabulary, reading, and culture. This test is used as a pre- and post-test to determine student progress
in Spanish. All items are multiple-choice and allow for use of scantron answer sheets. Test items are
based on the Broward County FLES curriculum.

Test Development and Technical Information: This test was developed by a committee of Broward
County Spanish teachers in conjunction with the research department of the Broward County School
Board. In 1993, a preliminary form of the test was piloted and revised. The revised version is being
field-tested during the 1994-1995 school year. Technical information pending.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Vilma T. Diaz
Director, Multicultural and Foreign Languages Curriculum
The School Board of Broward County
600 Southeast Third Avenue, 12th Floor
Fort Lauderdale, FL 33301
(305) 765-6680
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SPANISH

Spanish Oral Proficiency Assessment (SOPA)

Availability:

Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:

Scoring Method:

Schools on an individual basis if they agree to provide test results to CAL
for research purposes
Various total and partial immersion programs
Immersion (total, partial, and two-way)
1-4
Proficiency
Listening, speaking
Nancy Rhodes
1992
None
10 minutes per pair of students
Small pieces of fruit (plastic or rubber-eraser type), picture sequence of
science concepts, storybook with attractive pictures, the modified COPE
rating scale, tape recorder, blank cassette tapes
Listeningphysical responses to commands. Speakinginformal questions.
Science concepts and language usagedescription, telling a story
Holistic, using modified COPE rating scale

Description: The Spanish Oral Proficiency Assessment (SOPA), a lower-level version of the CAL Oral
Proficiency Exam (COPE) to be used in Grades 1-4, consists of four parts: listening comprehension,
informal questions, science and language usage, and story telling. Two students are assessed at a time
by one or two testers in a non-stressful, friendly environment. The listening section is based on
commands and physical responses using fruit manipulatives. The informal questions assess
comprehension and fluency fOr basic language concepts. Science concepts and language usage are
measured by the students' description of a series of four pictures showing the stages of a seed growing
into a tree. In the final part of the assessment, students are asked to tell a story in Spanish (one they
already know in English) by describing what is happening in the pictures. A modified COPE rating
scale (see COPE description) using only the six junior novice and junior intermediate levels is used.

Test Development and Technical Information: This test was developed in order to assess immersion
students' speaking and listening proficiency at Woodland Elementary School in Oak Ridge, Tennessee.
Data are currently being collected for reliability/validity.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Nancy Rhodes
Associate Director, ELME Division
Center for Applied Linguistics
1118 22nd Street NW
Washington, DC 20037
(202) 429-9292
nancy@cal.org
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Teddy Bear Test: 5th Grade Level

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Restricted until test has been finalized
Putnam City Schools, Oklahoma City; OK
FLES
5

Proficiency, program evaluation
Listening, speaking, reading, writing
Peggy Boyles
1994
Not reported
10 pages
Test, pictures, answer sheet
Short answer, matching
Not reported

Description: This test is based on the ACTFL Guidelines (Novice Level) descriptions and draws on a
proficiency-based curriculum. The test used authentic materials and solicits student responses for all
skill areas in order to assess what students can do with their second language. Students see several
diff-rent pictures of teddy bears at work and at play and are asked to answer questions about/he
pictures. The purpose of the test is to provide a thematic context for synthesizing novice-level
vocabulary in a proficiency-oriented test and to provide an opportunity for students to personalize
answers in a testing format.

Test Development and Technical Information: This is the second draft of the Teddy Bear Test. The
first draft was field-tested in 1993 with 300 students. The second draft, after revision, was administered
to 1,572 students in May 1994. For a discussion of the high school level Teddy Bear Test, see: Boyles,
P. (1994). Assessing the speaking skill in the classroom. In C. Hancock (Ed.), Teaching, testing, and
assessment.' Making the connection. Northeast Conference Reports. Lincolnwood, IL: National
Textbook.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Peggy Boyles
Foreign Language Coordinator
Putnam City Schools
5401 NW 40
Oklahoma City, OK 73122
(405) 495-5200
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SPANISH

Third Grade Listening Test: Spanish

Availability: Restricted
Current Users: North Carolina public schools
Type of FL Program: FLES
Intended Grade Level: 3

Intended Test Use: Achievenient
Skills Tested: Listening
Test Author: North Carolina Department of Public Instruction and foreign language

teachers
Publication Date: 1991

Test Cost: Not reported
Test Length: 40 items; 45 minutes
Test Materials: Answer booklet, video tape of test items
Test Format: Multiple-choice
Scoring Method: Number correct

Description: This multiple-choice Spanish listening test is for third graders who started foreign
language instruction in kindergarten. The test contains 40 items, which are delivered via videotape. The
answer booklet is multiple-choice, using graphics rather than the written word. On their answer sheets,
students fill in the bubble under the graphic which matches the statement or answers the question. This
test is available for purchase to school districts throughout the state. This test is used on a voluntary
basis.

Test Development and Technical Information: This test was developed by a representative group of
elementary Spanish teachers who worked in conjunction with the Department of Public Instruction.
They identified a common core of vocabulary and structures to be tested and developed the test items.
The test was field-tested for two years prior to being administered. Reliability/validity information is
available upon request.

Parallel Versions in Other Languages: French

Contact Address:
Dr. Fran Hoch
Chief Consultant for Middle School Education
North Carolina Department of Public Instruction
301 N. Wilmington Street
Raleigh, NC 27601-2825
(919) 715-1797
Fax (919) 715-2229
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SPANISH

Two-Way Immersion Portfolio Assessment

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
California public schools
Two-way immersion
K-6
Proficiency
Speaking, listening, reading, writing
Erminda Garcia et al.
Not reported
Not reported
Varies
Portfolio booklet which contains a copy of the SOLOM, reading rubric
assessment, oral reading observation form, parent questionnaire, student
reading attitudes questionnaire, writing samples with rubric and instructions
for using interactive journals
Matrix, rubric, questionnaires
Scoring varies according to skill being tested (see description below)

Description: This two-way immersion portfolio assessment, or biliteracy portfolio, documents literacy
development in both English and Spanish and gathers systematic instructional information in a two-
way Spanish biliteracy program. (Other program types, such as late transitional bilingual and regular
education programs have also used the portfolio.) The literacy information is collected through student
self-reflections, parent questionnaires regarding their child's strengths and interests, writing samples
with rubric scoring, interactive journals with an information gathering matrix, reading log entries and
book lists, teacher anecdotal records, and end-of-year reflections by student, parent, and teacher. This
information may then be passed on to the following year's teacher.

Test Development and Technical Information: This portfolio assessment was initiated by Erminda
Garcia, a bilingual teacher and literacy consultant, and developed under the Title VII Developmental
Bilingual Education programs of Los Angeles Unified School District, Los Angeles County Office of
Education, ABC Unified School District, Long Beach Unified School District, and Santa Monica
Malibu Unified School Districts in California. This portfolio has been adapted by Optimum Learning
Environments, a California state-funded project for special education. It has also been used for other
languages.

Parallel Versions in Other Languages: English, Portuguese

Contact Address:
Ms. Erminda Garcia
Division of SEA/LEA Operations and Special Programs
Language Minority Affairs Branch
District of Columbia Public Schools
Roosevelt Administrative Unit
13th and Upshur Streets, NW
Washington, DC 20011
(202) 576-8850
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SPANISH

West Central Elementary Spanish Program
(Kindergarten and First Grade) Nine Week Grade Report

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Contact Dee Anna Rittenhouse
West Central Elementary School, Rome, GA
FLES (30 minutes a day, 5 times a week)
K- I

Achievement
Listening, speaking
Dee Anna Rittenhouse
1993
Contact Dee Anna Rittenhouse
11 items on checklist
One report per child
Checklist
Students are assigned a rating of excellent, satisfactory, improving, or needs
improvement for their Spanish learning skills and classroom participation.

Description: This assessment consists of two checklists, one for kindergarten and one for first grade.
The checklists include nine language skill objectives and two classroom behavior objectives. Students
are assigned a rating for each objective. In addition, the report accompanying the checklist includes a
brief description of the kindergarten or first grade Spanish program contents. Provides teacher,
students, and parents with an assessment of student's abilities at the end of each nine-week marking
period.

Test Development and Technical Information: Developed by the Spanish kindergarten/first grade
teacher in order to assess student achievement and provide feedback to parents and administrators in a
relatively new FLES program.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Dee Anna Rittenhouse
Spanish Teacher
West Central Elementary School
402 Lavender Drive
Rome, GA 30165
(706) 235-8836

'40
ASSESSMENT INSTRUMENTS 103



SPANISH

What Do You Think? Language and Culture Questionnaire

Availability:

Current Usets:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:

Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Schools on an individual basis if they agree to provide test results to CAL
for research purposes
Various total and partial immersion programs
FLEX, FLES, and immersion
4-6
Attitudes toward language and culture
Attitudes
Rebecca Oxford, Nancy Rhodes, Gina Richardson, Lynn Thompson, Lih-
Shing Wang
1988
None
53 statements and 20 multiple-choice items; 25-30 minutes
One questionnaire per student
Likert scale rating of 53 statements, multiple-choice
Subscores by item type

Description: This cultural attitudes questionnaire addresses students' cultural awareness, sensitivity to
other ethnic groups, and desire to study other languages (Spanish). The questionnaire includes 53
statements that students must rate on a five-point Likert scale ranging from disagree a lot to agree a
lot, as well as 20 multiple-choice questions. Categories covered in the questions include the need for
achievement, attitudes toward Hispanics, interest in foreign language, interest in Spanish, parental
encouragement, instrumental motivation (i.e., usefulness of Spanish), and Spanish class anxiety.
Sample statements to rate are "Learning Spanish is fun," "I would like to know Spanish-speaking
people better," and "I would rather spend my time on subjects other than Spanish."

Test Development and Technical Information: This questionnaire, adapted from the work of Gardner
and Smythe (1974) and Snow (1985), was developed as part of a federally funded research project to
answer the question, "How do different language programs (FLES, FLEX, and immersion) contribute
to the development of attitudes toward other languages and cultures?" For further information, see:
Rhodes, N., Thompson, L., & Snow, M.A. (1989). A comparison of FLES and immersion programs.
Final report to the U.S. Department of Education. Washington, DC: Center for Applied Linguistics.
(ERIC Document Reproduction Service No. ED 317 031). Technical information is available upon
request.

Parallel Versions in Other Languages: none

Contact Address:
Ms. Nancy Rhodes
Co-Director, Foreign Language Education and Testing
Center for Applied Linguistics
1118 22nd Street NW
Washington, DC 20037
(202) 429-9292
nancy@cal.org
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Lingua Vocabulary Tests (LLEX)

Availability:
Current Users:
Type of FL Program:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Not reported
List available on request
Not reported
6-12, postsecondary
Measurement of vocabulary size
Reading, vocabulary
Paul Meara
1994
Not reported
10 minutes
MS-DOS floppy diskette and prOgram manual
Word recognition
Number correct

Description: LLEX is a self-scoring vocabulary test for microcomputers that use the MS-DOS
operating system. LLEX prompts the user with on-screen instructions, then displays a set of test items
one at a. time. For each item, the user decides whether or not they know what the word means, and
answers positively or negatively. The complete test consists of 300 items; a different selection is
chosen each time the test is run. When the test has been completed, LLEX displays the score on a range
of 0 to 100. The program also tracks how long the examinee takes to complete the test and records this
data as well. The test is based on the vocabulary of the Council of Europe's Threshold Level. Each test
run presents a random sample of the vocabulary. The test files consist of a random sample of 1,000
words from the Threshold Vocabulary and a set of 500 imaginary words that conform to the
phonological and orthographic conventions of the language.

Test Development and Technical Information: Current version (1.4) was developed in October of
1994. Further tests are planned in Catalan, Danish, Dutch, and Greek.

Parallel Versions in Other Languages: English, French, German, Italian, Spanish

Contact Address:
Dr. Paul Meara
Center for Applied Language Studies
Swansea University of Wales
Singleton Park, Swansea, UK SA2 8PP
0792 29531 Fax: 0792 295641
p.m.meara@swansea.ac.uk
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ALL LANGUAGES

Performance Assessment for Foreign Language

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Restricted
Not released yet
Middle school/high school sequential foreign language
All levels
8-12
Proficiency
Listening, speaking, reading, writing
Erwin Petrie and a committee of New Jersey foreign language teachers
Pending
Not reported
Test length varies because teacher uses this report to construct own
instruments or may use some of the model assessments
Report
Guidelines, sample tasks
Varies

Description: This report provides guidelines for performance-based assessment in the foreign language
classroom. Specific examples of performance-based assessment tasks for each skill area are provided
as well as model rubrics for evaluating student performance.

Test Development and Technical Information: Developed by a committee of foreign language
educators representing New Jersey middle schools and high schools. Currently being reviewed by the

New Jersey State Department of Education prior to general distribution to foreign language educators

in New Jersey.

Parallel Versions in Other Languages: This report serves as a model for all foreign language
assessment.

Contact Address:
Mr. Michael Ryan
Curriculum Coordinator
New Jersey State Department of Education
240 State Street
Trenton, NJ 08625
(609) 984-1805
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Portfolio Assessment in Foreign Language

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
Evansville-Vanderburgh School Corporation, Evansville, IN
Middle school/high school sequential foreign language
Beginning, intermediate, advanced
7-12
Proficiency
Listening, speaking, writing, culture
Sandra Singer et al.
1993
Reproduction cost
Varies over the course of the instructional period
Teacher's manual to help guide teacher in portfolio construction and
evaluation, student contributions
Portfolio
Holistic

Description: This handbook for language teachers outlines the purpose of portfolios in the for...ign
language classroom and gives guidelines and examples of how they may be evaluated. Sample student
contributions, classroom activities, and teacher lesson plans are included along with other helpful
information and materials.

Test Development and Technical Information: This handbook is the result of the combined efforts of
Sandra Singer and a number of high school foreign language teachers to develop guidelines for
portfolio assessment in the foreign language classroom. Samples of student and teacher materials are
included. These guidelines were piloted in the classroom. Technical information was not reported.

Parallel Versions in Other Languages: Appropriate for all languages

Contact Address:
Ms. Sandra Singer
Supervisor of Foreign Language
Evansville-Vanderburgh School Corporation
1 SE Ninth Street
Evansville, IN 47708
(812) 435-8424
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FLES Program Evaluation Inventory (FPEI)

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
North Carolina public schools
FLES
K-8
K-8
Program evaluation
Program effectiveness, satisfaction with the program
Audrey Heining-Boynton
1989
Not reported
No more than 10 minutes per form (there are 5 different forms)
One form each per FLES teacher, principal or administrator, student,
elementary classroom teacher, and parent
Questionnaire
Not reported

Description: This inventory of five questionnaires allows FLES teachers, principals and .

administrators, students, elementary school teachers, and parents to rate their elementary school foreign
language program. Each questionnaire was developed based on historical research of FLES programs
as well as on the demands of current FLES programs. For more information, see: Heining-Boynton, A.
(1990). The development and testing of The FLES Program Evaluation Inventory. The Modern
Language Journal, 74 (4), 432-439.

Test Development and Technical Information: Twenty-five FLES teachers and administrators
pretested the FPEI. The instrument was revised based on their comments and piloted in Wake County
Schools (Raleigh, NC) in the spring of 1989.

Parallel Versions in Other Languages: Appropriate for all languages

Contact Address:
Dr. Audrey L. Heining-Boynton
Foreign Language Education
University of North Carolina
CB #3500 Peabody Hall
Chapel Hill, NC 27599-3500
(919) 966-3291
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JAPANESE

JFL Teacher Questionnaire: Japanese Program

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Falk School Japanese Program, Pittsburgh, PA
FLES
First through sixth year
K-5
Program evaluation
Teachers' attitudes
Richard Donato et al.
1994
Available at cost.
Not reported
Questionnaire, open-ended questions
Reflective essay
Compilation of responses

Description: This questionnaire collects the language teachers' reflections on their overall satisfaction
with the program, their feelings of frustration and accomplishment, their recommendations for possible
changes in future years, and their relationships with other members of the school community.

Test Development and Technical Information: The questionnaire was developed in order to evaluate
an experimental Japanese FLES program. This instrument was used in conjunction with four other
instruments cited in this bibliography: Prochievement Interview Procedure: Japanese (p. 62),
Language and Culture Questionnaire: Japanese, Parent Questionnaire: Japanese Program, and
Teacher Questionnaire: Attitudes.Towards the Japanese Program. For more information about this
instrument and other instruments developed for the Falk School Japanese Program, see: Donato, R.,
Antonek, J.L., & Tucker, G.R. (1994). A multiple perspectives analysis of a Japanese FLES prOgram.
Foreign Language Annals, 27 (3), 365-390.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Richard Donato
Associate Professor of Foreign Language Education
Department of Instruction and Learning
University of Pittsburgh
4H33 Forbes Quad
Pittsburgh, PA 15260
(412) 624-7248
donato@ vms.cis.pitt.edu
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JAPANESE

Language and Culture Questionnaire: Japanese

Availability: Unrestricted
Current Users: Falk School Japanese Program, Pittsburgh, PA
Type of FL Program: FLES
Intended Test Level: 3 versions (K-2, 3-4, 5)
Intended Grade Level: K-5
Intended Test Use: Program evaluation
Skills Tested: Attitude, culture
Test Author: Richard Donato et al.
Publication Date: 1994
Test Cost: Available at cost
Test Length: K-2-10 questions. 3-4-17 questions. 5-22 questions and open-ended

response
Test Materials: Questionnaire
Test Format: Likcrt scale, multiple-choice responses, open-ended questions
Scoring Method: Compilation of responses

Description: This age-appropriate language and culture questionnaire gathers information about topics
such as student attitudes toward school in general and the study of Japanese in particular. Three
versions of the questionnaire were written to accommodate learners' attention spans and reading
ability.

Test Development and Technical Information: The questionnaire was developed in order to evaluate
an experimental Japanese FLES program. It was adapted from a similar questionnaire written by
Gardner and Smythe in 1981. This instrument was used in conjunction with four other instruments
cited in this bibliography: Prochievement Interview Procedure: Japanese (p. 62), JFL Teacher
Questionnaire: Japanese Program, Parent Questionnaire: Japanese Program, and Teacher
Questionnaire: Attitudes Towards the Japanese Program. For more information about this instrument
and other instruments developed for the Falk School Japanese Program, see: Donato, R., Antonek, J.L.,
& Tucker, G.R. (1994). A multiple perspectives analysis of a Japanese FLES program. Foreign
Language Annals, 27 (3), 365-390.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Richard Donato
Associate Professor of Foreign Language Education
Department of Instruction and Learning
University of Pittsburgh
4H33 Forbes Quad
Pittsburgh, PA 15260
(412) 624-7248
donato@vms.cis.pitt.edu
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JAPANESE

Parent Questionnaire: Japanese Program

Availability: Unrestricted
Current Users: Falk School Japanese Program, Pittsburgh, PA
Type of FL Program: FLES
Intended Test Level: First through sixth year
Intended Grade Level: K-6
Intended Test Use: Program evaluation
Skills Tested: Parents' attitudes
Test Author: Richard Donato et al.
Publication Date: 1994
Test Cost: Available at cost
Test Length: Not reported
Test Materials: Questionnaire
Test Format: Multiple-choice, open-ended questions, rank ordering, yes/no questions
Scoring Method: Compilation of responses

Description: This questionnaire for parents of students in a Japanese language program collects basic
infom ation about topics such as previous language study, parents' ecouragement of their child's
study, their awareness of their child's progress in the language and culture, and their satisfaction with
the program.

Test Development and Technical Information: The questionnaire was developed in order to evaluate
an experimental Japanese FLES program. This instrument was used in conjunction with four other
instruments cited in this bibliography: Prochievement Interview Procedure: Japanese (p. 62),
Language and Culture Questionnaire: Japanese, Language and Culture Questionnaire: Japanese, and
Teacher Questionnaire: Attitudes Towards the Japanese Program. For more information about this
instrument and other instruments developed for the Falk School Japanese Program, see: Donato, R.,
Antonek, J.L., & Tucker, G.R. (1994). A multiple perspectives analysis of a.Japanese FLES program.
Foreign Language Annals, 27 (3), 365 -390.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Richard Donato
Associate Professor of Foreign Language Education
Department of Instruction and Learning
University of Pittsburgh
4H33 Forbes Quad
Pittsburgh, PA 15260
(412) 624-7248
donato@vms.cis.pitt.edu

1.36
PROGRAM EVALUATION INSTRUMENTS 115



JAPANESE

Teacher Questionnaire: Attitudes Towards the Japanese Program

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Falk School Japanese Program, Pittsburgh, PA
FLES
First through sixth year
K-5
Program evaluation
Teachers' attitudes
Richard Donato et al.
1994
Available at cost
Not reported
Questionnaire
Questionnaire
Compilation of responses

Description: This questionnaire collects information about how the non-foreign-language teachers feel
about the introduction of a FLES program, their perceptions of students' reactions to it, ways in which
they integrated material from the program into their own content classes, and their recommendations
for the continuation of the program in future years.

Test Development and Technical Information: The questionnaire was developed in order to evaluate
an experimental Japanese FLES program. This instrument was used in conjunction with four other
instruments cited in this bibliography: Prochievement Interview Procedure: Japanese (p. 62), JFL
Teacher Questionnaire: Japanese Program, Language and Culture Questionnaire: Japanese, and
Parent Questionnaire: Japanese Program. For more information about this instrument and other
instruments developed for the Falk School Japanese Program, see: Donato, R., Antonek, J.L., &
Tucker, G.R. (1994). A multiple perspectives analysis of a Japanese FLES program. Foreign Language
Annals, 27 (3), 365-390.

Parallel Versions in Other Languages: none

Contact Address:
Dr. Richard Donato
Associate Professor of Foreign Language Education
Department of Instruction and Learning
University of Pittsburgh
4H33 Forbes Quad
Pittsburgh, PA 15260
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ALL LANGUAGES

Oral and Written Assessment Technique

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:

Test Materials:
Test Format:
Scoring Method:

Unrestricted
Donald Houghton, Jr.
Middle school/high school sequential foreign language
Beginning, intermediate
6-12
Achievement
Speaking, listening, reading, writing, grammar
Donald Houghton, Jr.
Not reported
Not applicable
Eight to twelve questions answered orally; the teacher may prescribe any
number of questions to be answered in writing
List of questions compiled by teacher
Short-answer questions
Score obtained by assessing verbal accuracy, completeness/sophistication of
response, evidence of practice and preparation, and written/grammatical
accuracy

Description: This technique is divided into two parts: an oral section, in which students answer
questions posed to them by their classmates, and a written section, during which they supply written
answers to some of the questions that they had prepared for the oral part of the exam. The technique
thus comprises listening, speaking, reading, and writing portions. Whatever material has been covered
in class during the period for which the students are being assessed is turned into as many questions as
possible by the teacher and students. These questions (which may be as many as 60) are compiled in
list form and distributed to each student in advance of the test date. The list is reviewed, and each
student prepares his/her personalized answers. It is useful to give examples to the students of a basic
answer (I'm wearing pants) and a more complete answer (I'm wearing a shirt that my mom bought me
for my birthday and my favorite yellow skirt) so that the more capable students can set higher
standards for themselves as they prepare. The assessment procedure that follows is in two parts. The
first part requires each student to respond orally to questions posed to him by his classmates; each
student in turn comes before the class without any papers and answers questions that his classmates
have chosen from the pre-established list. The real advantage of this arrangement is that the teacher is
free to sit in the back of the classroom, listen to the evaluative process as it is conducted entirely by the
students, and take notes and award points unobtrusively. The teacher intervenes only to repeat a
question that was pronounced incorrectly, or to tell the student being assessed when she/he has
answered enough questions (6-12, depending on the class size and time available). To offset the
intimidation factor of coming in front of the class, the students are allowed to pick their own
questioners and are told that they may opt to replace two questions. The second part of the process is
written; students provide complete sentence answers to a given number of questions from the original
list. Again, they are given a certain amount of choice as to which questions to answer (for example, the
directions might be to answer any 35 of the 50 questions on the list).

Test Development and Technical Information: This technique was developed by Donald Houghton
for use in the classroom.

Parallel Versions in Other Languages: Appropriate for all languages

Contact Address:
Mr. Donald Houghton, Jr.
Editor, Tongues Untied (a collaborative forum of modern language teachers)
George School
Box 4300
Newton, PA 18940
(215) 860-6811
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Voice Mail Oral Proficiency Test

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:
Test Format:
Scoring Method:

Unrestricted
Jonathan Keesling
Middle school sequential foreign language
Adaptable
6-9

Oral proficiency
Speaking, pronunciation
Jonathan Keesling
Not reported
Not applicable
Variable; student may re-record his/her response
Prepared text for students, voice mail box
Oral reading of text
Not reported

Description: Students dial the number of a non-dedicated (no phone rings) voice mailbox and read into
the phone. an assigned text. This system is useful because certain voice mailboxes can hold many
responses at a time and can handle several calls simultaneously. Students have the flexibility to call at
whatever hour they choose and can listen to their own message and re-record it if they wish. The
teacher can listen to the responses as often as needed in order to catch every detail. Certain voice
mailboxes can record the date and origin of each call. Note that this teacher has used this technique to
assess pronunciation, but many other spontaneous speaking tasks could be assessed as well.

Test Development and Technical Information: Developed as a means of facilitating the testing of
speaking and pronunciation skills of the author's students. For further information on how to set up a
similar system, please contact Mr. Keesling at the address or telephone number listed below.

Parallel Versions in Other Languages: Appropriate for all languages

Contact Address:
Mr. Jonathan Keesling
Spanish Teacher
McLean Middle School
3816 Stadium Drive
Fort Worth, TX 76109

(817) 871-2356
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SPANISH

Cube It

Availability:
Current Users:
Type of FL Program:
Intended Test Level:
Intended Grade Level:
Intended Test Use:
Skills Tested:
Test Author:
Publication Date:
Test Cost:
Test Length:
Test Materials:

Test Format:
Scoring Method:

Unrestricted
Doerfler School Spanish teachers, Milwaukee, WI
FLES
Beginning
4-5
Achievement
Listening
Barb McDonald
1992
Not reported
Up to two items
3 sets of 10 unifix cubes per student. Ea Ch set must be of a different color.
For example, blue cubes each have a value of 1; white cubes 10; and green
cubes 100.
Game
Holistic: satisfactory, unsatisfactory

Description: This assessment game can be used to assess students' comprehension of Spanish numbers

and mathematical place values. The teacher has a box with 35 slips of paper in it; each slip has a

number on it. The teacher pulls out a slip, says the number twice in Spanish, and gives the students

time to put the correct cubes together signifying the number. Each student must form numbers using

the correct combination of cubes. For example, to form the number 52, students would connect five

white and two blue cubes; to form 374 the student would connect (in the correct order) three green,

seven white, and four blue cubes. A student receives a check (satisfactory) for a correct response. The
following day, all students who did not receive a check from the previous day have another opportunity

to do the number. correctly.

Test Development and Technical Information: This technique was developed by Barb McDonald in

1992.

Parallel Versions in Other Languages: Appropriate for all, languages

Contact Address:
Ms. Barb McDonald
Spanish Teacher
DoCrfler School
3014 W. Scott Street
Milwaukee, WI 53215
(414) 645-8600
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SPANISH

Setting the Table

Availability: Unrestricted
Current Users: Doerfler School Spanish teachers, Milwaukee, WI
Type of FL Program: FLES
Intended Test Level: Beginning
Intended Grade Level: 4-5
Intended Test Use: Achievement
Skills Tested: Listening
Test Author: Barb McDonald
Publication Date: 1993
Test Cost: Not reported
Test Length: Varies
Test Materials: Two sets of laminated place settings with magnets attached to the backs of

each piece
Test Format: Instructions/commands
Scoring Method: Holistic: excellent, satisfactory, unsatisfactory

Description: After having studied the parts of a place setting in Spanish, students are required to set
the table in the order given and in the correct place. For example, the teacher may say (in Spanish),
"Put the spoon to the right of the knife. Next, put the napkin on top of the plate," and the student is
required to demonstrate his or her comprehension by following the teacher's instructions. Two students
can participate at a time. Students do this individually in front of the class using magnetized
blackboards. This activity'holds the attention of the rest of the students and serves as a review for them.
A variation of this test is to have the students correctly set the table in the "American way," then in the
manner in which it is done in Hispanic countries.

Test Development and Technical Information: This activity was developed by Barb McDonald to
test cultural and linguistic knowledge of students during the 1993-94 school year.

Parallel Versions in Other Languages: Appropriate for all languages

Contact Address:
Ms. Barb McDonald
Spanish Teacher
Doerfler School
3014 W. Scott Street
Milwaukee, WI 53215
(414) 645-8600
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Portfolio Evaluation
Profile of a. Bilingual Child 199_ - 199_

Child's Name Grade Level
Last First

District School Teacher

First Language (L1) Second Language (L2) Date

'Curriculum/
Assessment Areas

Does Not Meet
Standards

Meets
Standards

Exceeds Standards

Oral Language Ll L2 Ll L2 Ll L2

Written Language Ll L2 Ll L2 L 1 L2

Reading Li L2 Ll L2 Ll L2

Overall Profile Summary LI L2 Ll L2 L1 L2

Pieces of Evidence for Curriculum/Assessment Areas

Curriculum/
Assessment Areas L1 Date Completed L2 Date Completed

I. Oral Language 1.1 1.10
1.2 1.20
1.3 1.30
1.4 1.40

II. Written 2.1 2.10
Lingua 2.2 2.20

2.3 2.30
2.4 2.40

III. Reading 3.1 3.10
3.2 3.20
3.3 3.30
3.4 3.40

Margo Gottlieb, Illinois Resource Center, 1855 Mt. Prospect Road, Us Plaines, IL 60018

14 4



SUMMARY OF A BILINGUAL CHILD'S PORTFOLIO:
DEVELOPMENTAL CRITERIA

CHECK THE CRITERIA THAT APPLY TO THE CHILD'S PERFORMANCE IN THE FIRST (LI) AND SECOND (L2) LANGUAGE AS DEM(

PORTFOLIO AND MARK THE PORTFOLIO'S OVERALL DEVELOPMENT.

OVERALL DEVELOPMENT:

L1 L2 L1 L2 L I

DOES NOT MEET STANDARDS MEETS STANDARDS EXCEEDS ST

Criteria:

demonstrates little creativity,
versatility and imagination

exhibits few reasoning strategies

demonstrates considerable demonstrates wid
creativity, versatility and creativity, versatil
imagination imagination

exhibits a variety of reasoning exhibits a full rep
strategies reasoning strategi

links skills /ideas /concepts loosely links skills /ideas /concepts and integrates knowle

together forms meaningful patterns it to new situatior

reflects negative attitude toward reflects neutral attitude toward reflects positive a

learning learning learning

reveals intermittent interest in reveals sustained interest in reveals sophistica

interacting with environment interacting with environment with environment

appears overwhelmed and
frustrated by problems

engages in scattered attempts
of self-reflection under guidance

communicates little progress and
limited growth

involves parents in the learning
process only when required to
do so

145

seeks immediate solutions
to problems

engages in self-reflection and
analysis of learning under
guidance

communicates relative progress
and sporadic growth

involves parents in the learning
process to a limited extent

wrestles with prc
enjoys the challei

engages in self-r4
-analysis of learni

communicates cl
and consistent gi

involves parents
process to a grea
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Student Self Assessment
of Foreign Lan ua Performance

Grade Male Female

Read the descriptions of tasks that you can do as a result of completing level 1. Check the
appropriate areas that indicate how you rate yourself.

Description
Language

I can do the following:

1. greet someone, and ask the person how does
she/he feel.

2. tell someone my name, where I live, and my
age.

3. tell someone a little information about my
family.

4. question someone if it relates to me, my family,
my school.

5. describe my best friend.
6. discuss 3 countries where the foreign

language is spoken and tell a few interesting
points about these countries.

7. understand and respond to questions asked to
me about my name, age, where I live, and the
music I like.

8. read a simple short paragraph if it is about
someone who is discussing him/herself,
school, or friend.

9. write a note to a pen pal telling about myself.
10. write my teacher and describe a typical day

from the time I get up to the time I go to bed.
11. write the correct endings on verbs, when

requested, because I understand which
endings go with specific subjects.

12. read, write, and tell the time.
13. order something in a school store

a restaurant
a department store.

14. Describe other tasks that you can perform.

Yes
(no

assistance)

Yes No
(with

assistance)

Comments

15. Which of the above descriptions are you willing to demonstrate? List in priority order.

LJ

Prince George's County (MD) Public Schools
Foreign Language Office
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Bibliographies and Test Collections

Educational Testing Service. (1993). The ETS test collection catalog. Volume" 1:
Achievemeut tests and measurement devices (2nd ed.). Phoenix: Oryx.

This volume lists foreign language tests and other achievement tests that are com-
mercially available and familiar to the Educational Testing Service. Although this vol-
ume was published in 1993, the auljority of tests date from the 1980s or earlier.

Lapkin, S., Argue, V., & Foley, K.S. (1992). Annotated list of French tests: 1991
update. The Canadian Modern Language Review, 48 (4), 780-807.

This annotated list contains descriptions of French tests (immersion as well as core
French [FLES]) that are currently being used in Canada.

Ontario Ministry of Education. (1980, 1987). Ontario Assessment Instrument Pool
(OAIP), French as a second language, Parts I and II. Toronto: Ontario Govern-
ment Publications Centre. (880 Bay Street, 5th Floor, Toronto, Ontario M7A 1N8
Canada)

This collection of French as a second language assessment instruments -was devel-
oped by the Ontario Ministry of Education in conjunction with the Ontario Institute
for Studies in Education. It provides instruments that measure the French language
communication skills of students in core French programs at Grades 6 (FLES) and
10 (middle school sequential foreign language instruction). The collection is com-
posed of assessment instruments involving a large variety of tasks, including speak-
ing and writing exercises, listening tapes, reading passages, and dialogues. Each
instrument is referenced to one or more objectives that are listed in an outline of sec-
ond language communication skills. The instruments are accompanied by suggestions
for use with groups of students identified by grade and cumulative number of hours
of French as a second language. The estimated difficulty level of each instrument is
also included.

Thrond, Mary A. (1994). Meaningful assessment: An annotated bibliography.
Unpublished report.

This bibliography contains detailed summaries of recently published articles on
assessment. For a copy of the report, write to: Mary Thrond, Associate Director for
Program, Concordia Language Villages, Concordia College, 901 S. Eighth Street,
Moorhead, MN 56562.
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Teacher Training for Assessment

Articulation and Achievement Project (a collaborative project of the College Board,
The American Council on the Teaching of Foreign Languages, and the New
England Network of Academic Alliances in Foreign Languages and Literatures,
1992- )

These organizations have collaborated to develop articulated standards and student
achievement levels for foreign language education in Grades 7-14.. The work has
focused on the crucial student transitions between middle school and high school and
from high school to postsecondary education. To add to their articulation framework,
which clearly defines learning outcomes for each level, including expectations for
cultural and literary competence, the participating faculty have developed and are
refining matching classroom assessment strategies. The articulation framework was
piloted in 12 secondary and postsecondary sites in New England in the 1993-94 school
year. For more information about this project, contact Dr. Donald Reutershan, Foreign
Language Consultant, Maine Department of Education, State House Station #23,
Augtista, ME 04333.

Lorenz, E., & Met, M. (1991). Assessment in the immersion classroom. Rockville,
MD: Montgomery County Public Schools, Division of Academic Skills, Office of
Instruction and Program Development. (850 Hungerford Drive, Rockville, MD
20850)

The purpose of the video tape and manual is to provide general background informa-
tion for foreign language teachers who are, or soon will be, teaching in total, Partial,
or two-way immersion classrooms. Assessment in the Immersion Classroom is the
10th in a series of video programs and highlights special considerations for immer-
sion teachers while planning for, implementing, and interpreting assessments in the
immersion classroom. The program describes how to plan for assessment of content
and language, use a variety of assessment tools, and evaluate the effectiveness
of instruction.

Northwest Regional Educational Laboratory. (1994). Using portfolios in assessment
and instruction [Video]. Los Angeles, CA: IOX Assessment Associates. (5301
Beethoven St., Suite 109, Los Angeles, CA 90066)

This video program is one of 14 video-based instructional packages in NWREL's
Classroom Assessment Training Program. Intended to help educators understand issues
in designing or selecting a portfolio system, the program gives practical suggestions
for effective day-to-day use of portfolios. Materials in this instructional program are
a video, a trainer's guide and background reading, and camera-ready handouts.
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Books on Assessment and Assessment Design

Goodman, K.S., Bird, LB., & Goodman, Y.A. (1992). The whole language catalog
supplement on authentic assessment. Santa Rosa, CA: American School Publish-
ers. (1221 Farmer's Lane, Suite C, 95405)

This collection of articles, assessment forms, and procedures is intended to provide
whole language classes and those considering shifts toward whole language classes
with a sense of what the issues are and what other educators are doing to make
assessment authentic, realistic, useful, valid, and fair. Sample assessment methods
include descriptive guides and forms for observing student learning, anecdotal records,

holistic checklists, learning logs, and portfolios.

Goodman, K.S., Goodman, Y.A., & Hood, W.J. (1989). The whole language evalu-
ation book. Portsmouth, NH: Heinemann.

This book consists of articles by whole language teachers on how they carry out
assessment in their classrooms. Articles that provide the research and theory base for
whole language evaluation are also included. Many of the ideas are applicable to for-

eign language assessment.

Hancock, C. (Ed.). (1994). Teaching, testing, and assessment: Making the connec-
tion. Lincolnwood, IL: National Textbook.

This volume of the Northeast Conference Reports explores ways in which foreign
language professionals can effectively answer the question: Do my teaching and
assessment match? The chapters deal with aspects of the challenge of establishing
stronger bonds between the ways we teach and assess foreign language students. An
annotated bibliography of recent articles on assessment is also included.

Harp, B. (Ed.). (1994). Assessment and evaluation for student-centered learning (2nd
ed.). Norwood, MA: Christopher Gordon.

This text answers many important questions about how the collection of data on stu-
dent learning and the interpretation of those data should be handled. The book be-
gins with an examination of the basic principles of whole language instruction, as-
sessment, and evaluation. Pa.t assessment practices are examined and guiding prin-
ciples for future practice are offered. Sample assessment instruments and techniques
and suggestions for assessment in a variety of classroom settings are examined.

15J
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Herman, J.L., Aschbacher, P., & Winters, L. (1992). A practical guide to alternative
assessment. Alexandria, VA: Association for Supervision and Curriculum Devel-
opment. (1250 North Pitt Street, 22314)

This book guides teachers in the creation and use of alternative measures of student
achievement. A systematic integrative and iterative process model is presented, which
links assessment with curriculum and instruction based on contemporary theories of
learning and cognition. The purposes of assessment are reviewed and a substantive
rational for using alternative measurements is provided. Although the guide does not
directly address foreign language issues, much of the information is applicable to for-
eign language assessment.

Hill, B.C., & Ruptic, C. (1994). Practical aspects of authentic assessment: Putting
the pieces together. Norwood, MA: Chistopher-Gordon. (480 Washington Street,
02062)

The focus of this text is on specific and practical aspects of assessment and evalua-
tion in elementary classrooms. The authors explain how to collect and record infor-
mation from multiple sources on an ongoing basis (e.g., portfolios). Over 120 repro-
ducible forms are included.

Maillot-Bernard, I., & Cashman, D.M. (Eds.). (1990). Canada's languages: A time
to reevaluate (Proceedings of the 1988 Official Languages Education Conference).
Winnipeg, Manitoba: Canadian Association of Second Language Teachers.

This volume of conference proceedings includes a number of articles of interest: "Per-
formance-Oriented Assessment in Core French" (Brigit Harley) and "Oral Commu-
nicative Achievement Testing in the Core French Program" (Nancy Pynch-Worthylake)
among others. Copies of this volume and other materials dealing with language teach-
ing and assessment may be obtained by contacting the Canadian Association of Sec-
ond Language Teachers, 1574 Main Street, Winnipeg, Manitoba, R2W 5J8 Canada.

Selected Papers/Articles on Assessment

d'Anglejan, A., Harley, B., & Shapson, S. (1990). Student evaluation in a multidi-
mensional core French curriculum. Canadian Modern Language Review, 47 (1),
106-24.

Many basic concepts in evaluation are reviewed as the authors try to identify the most
effective evaluative strategies for core French classes (sequential French instruction,
similar to American FLES classes). Formative and summative testing, validity, reli-
ability, and closed versus open-ended formats are reviewed along with other
useful concepts.
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Baker, E.L. (1994). Making performance assessment work: The road ahead. Edu-

cational Leadership, 51 (6),- 58-62.

This article talks about the collective (establishing national standards) and individual

responsibilities of foreign language professionals. On both an individual and national

scale we are faced with two challenges: determining the form of assessment accord-

ing to purpose and evaluating the quality of the assessment tool or practice.

Boykin, K. (1991). Creative wri...ng testing. In R.M. Terry (Ed.), Acting on priori-

ties: A commitment to excellence. Dimension: Languages '90. Valdosta, GA: South-

ern Conference on Language Teaching. (ERIC Document Reproduction Service

No. ED 348 850)

By being creative in preparing tests and by allowing creativity on the part of the stu-

dents, teachers can incorporate many of the principles associated with proficiency-

oriented instruction into a traditional testing forMat. The testing strategies suggested

in this article are based on four preinises: 1) testing in context is better than testing

with a series of unrelated discrete items; 2) students prefer contexts that are familiar

to them; 3) vocabulary assessment without lists of words to be translated is good;
and 4) today's students respond well to visual stimuli. The author includes a bibliog-

raphy of articles that support these premises.

Clementi, D., & Sandrock, P. (1994). Putting our proficiency orientation into prac-
tice through meaningful assessment. In Report of Central States Conference on
the Teaching of Foreign Languages (pp. 91-102). Lincolnwood, IL: National Text-

book.

The difficult question of how to put performance-based assessment into practice in

the language learning process is discussed. Guidelines and frameworks for assess-
ment are presented based on the premise that teachers find focus in the curriculum

and students find focus in assessment. A three-pronged assessment framework, in-

cluding a thematic unit, a portfolio snapshot, and summative evaluation are proposed.

Foreign language assessment in the elementary school. (1991-92, Winter). FLES

News, p. 3.

Guidelines for effective assessment, developed by participants in the Foreign Lan-

guage in the Elenientary School Symposium (December 14-15, 1991, Center for Ap-

plied Linguistics) for future assessment work, are listed. These guidelines are based

on the assumption that the purpose of language instruction is to prepare students to

use language with cultural under,standing and knowledge in real-life contexts.
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Genesee, F. Assessment alternatives. (1994, October/November). TESOL Matters,

Outlines the history, focus, and use of traditional standardized testing in the field of
language teaching in light of the recent movement toward alternative assessment. Con-
cludes that standardized testing has its place, but alternative approaches allow teach-
ers to focus on areas where traditional tests have been deficient.

Heining-Boyton, A.L. (1990). The development and testing of the FLES program
evaluation inventory. The Modern Language Journal, 74, 432-39.

Discusses both historical and contemporary shortcomings of FLES.programs and the
need for reliable program evaluation tools. Describes the development of the FPEI
(Foreign Language Program Evaluation Inventory) and its use in a pilot study. Sample
forms are included. (Note: The FPEI is described in this bibliography.)

Hendrickson, J.M. (1992). Creating listening and speaking prochievement tests.
Hispania, 75, 1326-1331.

Prochievement tests, hybrids of proficiency and achievement tests, assess students'
linguistic and communicative competence and provide a means for formative evalu-
ation of 'student progress. Assessing SpaniSh listening comprehension/speaking pro-
ficiency, creating listening/oral proficiency test formats, and scoring are described.
Guidelines for test creation are included.

Herman, J.L., & Winters, L. (1994). Portfolio research: A slim collection. Educa-
tional Leadership, 52 (2), 48-54.

A review of the literature on the effectiveness of portfolios as an assessmentlool shows
that there is very little evidence to date. Most articles explain the rationale for port-,
folio assessment; present ideas and models for how portfolios should be constituted
and used; or share details of how portfolios have been implemented in a particular
class, school, district, or state. Relatively absent is attention to technical quality, to
serious indicators of impact, or to rigorous testing of assumptions. The authors do
conclude, however, that the use of portfolios has a positive effect on instruction and
learning, and efforts can be made to overcome technical and empirical issues.

Hewitt, C.B., Ryan, J.M., & Kuhs, T.M. (1993). Assessment of student learning in
foreign language. Columbia, SC: South Carolina Center for Excellence in the
Assessment of Student Learning. (ERIC Document Reproduction Service No. ED
358 162)

As part of a series of documents on assessment of student learning in various school
curriculum areas, this report describes assessment of student learning in the foreign
language classroom in South Carolina. The report begins with an overview of current
curriculum goals in foreign language education and the status of assessment practices
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in this area. Subsequent sections describe methods of assessing foreign language learn-
ing in listening, speaking, reading, writing, and culture. The manner in which cur-
riculum, instruction, and assessment are combined and the relative interest in each
differ by grade level.

Lindholm, K. (1994, April). Standardized achievement tests vs. alternative assessment:
Are results complementary or contradictory? Paper presented at the annual meet-
ing of the American Educational Research Association, New Orleans, LA. (For
a copy of this paper, please contact the author at School of Education, San Jose
State University, One Washington Square, San Jose, CA 95192-0074.)

This paper reports on the results of a study that compared and contrasted a traditional
achievement approach with an- alternative assessment approach in evaluating the
progress in reading by native English-speaking and native Spanish-speaking students
in Grades 1/2 and 3/4 in a two-way immersion program. Data included a standard-
ized reading achievement score, a teacher-rated reading rubric score, a student rating
of reading competence, and parent frequency of reading to child at home. The results
are discussed in terms of the complementary roles played by standardized and alter-
native assessment approaches.

Robison, R.E. (1992). (1992). Developing practical speaking tests for the foreign
language classroom: A small group approach. Foreign Language Annals, 25, 487 -
96.

The Columbus (OH) Public Schools Level I Foreign Language Oral Assessment
Project is reported. Using a small-group or team approach, the oral production of large
numbers of students can be evaluated quickly and efficiently with brief, real-life
examples nom the body of tasks students have previously been assigned. (Note: See
entry in this bibliography.)

Rudner, L.M., & Boston, C. (1994). Performance assessment. The ERIC Review, 3
(1), 2-12. (To obtain a copy of this issue, call 1-800-538-3742.)

This article provides basic definitions of types of assessment. The entire issue, in fact,
is useful for foreign language teachers, because it contains information on alterna-
tive and performance-based assessment and lists resources.
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The tests in this section represent a sample of available instruments that are used in a
number of foreign language immersion programs. Their inclusion here does not neces-
sarily mean that they are recommended. Note that many of these tests, although they
are still in use, date from the 1970s or early 1980s.

For immersion programs, there are a number of commercially available instruments
that have been developed in Spanish (and English), and only a few in other languages

(see Basic Inventory of Natural Language, next page). Immersion programs that teach
in a language other than Spanish sometimes translate commercially available tests or
simply test for content area skills in English. Language skills are often assessed using
non-commercially-available instruments such as those listed earlier in this bibliography.
French immersion teachers: see Lapkin, Argue, & Foley (1992), described on page 130

in the Resources section of this bibliography.

Other than tests that accompany textbobk series, no FLES or middle school
sequential foreign language program tests are commercially available. These programs
rely latgely on teacher-made, district-made, or state-made materials to assess students'

language proficiency.
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Test Title: Aprenda: La Prueba de Logros en Espanol
Publisher: The Psychological Corporation
Address: 555 Academic Court

San Antonio, TX 78204-2498
Telephone: 1-800-228-0752
Publication Date: 1990

Description: This K-8 test is designed for students whose primary language of instruction is
Spanish. It parallels the Stanford Achievement Test Series in that it assesses primary
educational objectives at each grade level.

Test Title: Basic Inventory of Natural Language
Publisher: CHECpoint Systems, Inc.
Address: 1520 N. Waterman Avenue

San Bernardino, CA 92404
Telephone: 1-800-635-1235
Publication Date: 1979, 1987

Description: The BINL is an individually administered test designed to measure oral proficiency
in English, with versions available is 32 languages including Chinese, Japanese,
Portuguese, Spanish, and Vietnamese. Two forms are available for elementary grades
and two for secondary grades. Pictures are used to elicit natural speech, which is then
analyzed for fluency, average length of utterance, and level of syntactic complexity.
Scores are then classified as non-English (or other language) speaking (NES), limited
English speaking (LES), fluent English speaking (FES),-and proficient English
speaking (PES). The test takes up to 10 minutes to administer.

Test Title: Bilingual Syntax Measure NI
Publisher: The Psychological Corporation
Address: 555 Academic Court

San Antonio, TX 78204-2498
Telephone: 1-800-228-0752
Publication Date: 1975, 1978

Description: The BSM is used to identify students' mastery of basic oral syntactic structures in
English and/or Spanish. In both tests, the tester asks a student to respond to questions
about pictures. The tester rates the student's speech according to the complexity of
linguistic structures used and assigns a rating using a six-level scale. These tests are
used in Grades K-12.

Test Title: BOEHM Test of Basic Concepts, Spanish
Publisher: The Psychological Corporation
Address: 555 Academic Court

San Antonio, TX 78204-2498
Telephone: 1-800-228-0752
Publication Date: 1986

Description: The BOEHM is used to identify student mastery of basic concepts vital for success in
early school achievement. The test, which is administered orally, may be given
individually or to small groups. It is used to help identify students who are deficient
in certain concept areas. The test is usually administered in Grades K-2.
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Test Title:
Publisher:
Address:

Telephone:
Publication Date:

Description:

Test Title:
Publisher:
Address:

Integrated Assessment System in Language ArtsSpanish Edition
The Psychological Corporation
555 Academic Court
San Antonio, TX 78204-2498
1-800-228-0752
1992

This is a process-oriented test for Grades 1-8 that encourages students to use higher-
order thinking and process-writing skills to produce a written response to a passage
that they have read. The reading passages in the test represent real Spanish language
use (i.e., they were not translated from English). The student writing sample is scored
on a four-point scale for three dimensions: (1) response to reading, (2) management
of content, and (3) command of language. Scoring guides containing model student
responses are available for each prompt and can be used for local scoring. Student
papers may also be sent to The Psychological Corporation for scoring. The
assessment system is also available in English language arts, science, and
mathematics.

IDEA Oral Language Proficiency Tests (IPT I and IPT II)
Ballard and Tighe, Inc.
480 Atlas Street
Brea, CA 92621

Telephone: 1-800-321-4332
Publication Date: 1979 (revised 1990), 1983

Description: These two individually administered tests are used for judging Spanish or English
language proficiency (vocabulary, comprehension, syntax, and verbal expression) in
Grades pre-K-6 and 7-12, respectively. The tester administers the test until the
student has missed a given number of responses: he/she is then placed at that level
(six levels of difficulty are defined) and does not continue the test. This test is often
used for program placement.

Test Title: La Prueba deRealizacion
Publisher: Riverside Publishing Company
Address: 8420 Bryn Mawr Avenue

Chicago, IL 60631
Telephone: 312-693-0040
Publication Date: 1984 (revised 1991)

Description: This is a Spanish version of the "three R's" test, which is used for Grades K-9. (There
are different levels of the test for each grade.) Designed to assess content area
achievement of students whosebative language is Spanish, this test helps determine
students' literacy level as well. Subtests of this instrument include reading
comprehension, vocabulary, study skills, grammar, punctuation, capitalization,
spelling, math computation, math problem solving, social studies, and science.
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Test Title: Language Assessment Scales (LAS-0) 1 and 2
Publisher: CTB/McGraw-Hill Publishing Company
Address: 20 Ryan Ranch Road

Monterey, CA 93940
Telephone: 1-800-538-9547
Publication Date: 1982 (revised 1990)

Description: These tests are designed to measure the Spanish and/or English oral -proficiency of
students in Grades 2-6 and 7-12, respectively. The test consists of two components:
oral language and prOnunciation. The subsections of the oral language component are
vocabulary, listening comprehension, and story retelling. The pronunciation
component consists of two subsections: minimal sound pairs and phonemes. The tests
are administered to students individually. Both long and short forms of the LAS-0
are available depending on the needs of the school district. Both forms of the LAS-0
use the same pronunciation component.

Test Title: Language Assessment Scales (LAS-R/W)
Publisher: CTB/McGraw-Hill Publishing Company
Address: 20 Ryan Ranch Road

Monterey, CA 93940
Telephone: 1-800-538-9547
Publication Date: 1988 (revised 1993-94)

Description: This group-administered test is used to place or reclassify students by measuring
Spanish and/or English reading and writing skills necessary for functioning in an
academic environment. There are three levels of the test, which cover Grades 2-11.
Two forms of the test are available at each level, so pre- and post-testing are possible.

Test Title: Pre-IPT
Publisher: Ballard and Tighe, Inc.
Address: 480 Atlas Street

Brea, CA 92621
Telephone: 1-800-321-4332
Publication Date: 1989

Description: This test is used with children ages 3-5 to assess four areas of Spanish and/or English
language proficiency: vocabulary, comprehension, syntax, and verbal expression.
Like the IPT, the Pre-IPT is administered until the child's level is identified by the
number of errors he/she has made. This test assesses proficiency holistically by
assigning students to one of five levels based on their performance.

Test Title: Pre-LAS
Publisher: CTB/McGraw-Hill Publishing Company
Address: 20 Ryan Ranch Road

Monterey, CA 93940
Telephone: 1-800-538-9547
Publication Date: 1976 (revised 1985)

Description: This test is designed for use with pre-kindergarten through first-grade students. It
measures overall Spanish proficiency through six subtests, which measure receptive
as well as expressive ability. The Pre-LAS, like the LAS, examines overall Spanish
language performance. The test is individually administered.
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Test Title: The Woodcock Language Proficiency Battery (WLPB)
Publisher: The Riverside Publishing Company
Address: 8420 Bryn Mawr Avenue

Chicago, IL 60631
Telephone: 312-693-0040
Publication Date: 1981 (revised 1991)

Description: This individually administered battery of multiple-choice tests is designed to
determine language proficiency in Spanish or English (placement) and to assist in
instructional planning. The battery includes three oral subtests, three reading subtests,
and two written subtests. All subtests rely on listening and speaking skills. Some
written stimuli are used but, for the most part, the examiner asks questions and the
student responds orally rather than in writing.

Test Title: The Woodcock-Munoz Language Survey
Publisher: The Riverside Publishing Company
Address: 8420 Bryn Mawr Avenue

Chicago, IL 60631
Telephone: 312-693-0040
Publication Date: 1981 (revised 1991)

Description: This individually administered test provides an overview of English and Spanish
language ability in the areas of oral language, reading, and writing. Oral language is
assessed through the use of picture vocabulary and verbal analogies. Reading skills
are assessed through letter or word identification. Writing is assessed through a
dictation exercise. Use of the English form in conjunction with the Spanish form
enables examiners to ascertain which of the two languages is stronger. Information
regarding the subject's proficiency in each language is compared to others at the
same age or grade level. Based on their performance, students are classified into one
of five levels of proficiency.
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Key
Assessment Ins3`rument Type
Ongoing/end-of-year assessment = assessment administered

during the course of the year to monitor student progress or .
as a final assessment at the completion of the school year

Program Evaluation = instruments used to evaluatethe
effectiveness of a foreign language program

Placement = assessment instruments used to place students
at the appropriate level

Programs
ALL = All programs
FLES = Foreign language in the elementary schools
IM = Immersion programs
MSFL = Middle school sequential foreign language

Assessment Instrument Focus
Achievement = assesses student's mastery of course content
Proficiency = assesses student's overall language ability

Grade Level
K = kindergarten
1-12 = numbers correspond to grade level in elementary

through high school
Postsecondary = refers to years of study that follow
completion of high school

Ongoing/End-of-Year Assessment
Modality: Listening
FRENCH

Fifth Grade French Listening Comprehension Test 25
(FLES) (Proficiency; 5)

Fourth Grade French Evaluation: Units 1-5 28
(FLES)' (Achievement; 4)

Third Grade Listening Test: French 39
(FLES) (Achievement; 3)

SPANISH

Fourth Grade Spanish Evaluation: Units 1-5 87
(FLES) (Achievement; 4)

Pendergast School District # 92: (First and Second Grade)
Spanish Test 94
(FLES) (Achievement; 1-2)

Third Grade Listening Test: Spanish 101
(FLES) (Achievement; 3)

Modalities: ListenineSpeaking
ALL LANGUAGES
Grand Blanc Foreign Language Program Behavioral Objectives:

Grade 1, Grade 2, Grade 3 3 .

(FLES) (Achievement, Proficiency; 1-3)
Second Language Acquisition Checklist 4

(IM, FLES) (Proficiency, adjustment to second language
program; K-4)

Stanford Foreign Language Oral Skills Evaluation Matrix
(FLOSEM) 5
(ALL) (Proficiency, curriculum planning; K-I2)

Student Oral Proficiency Rating (SOPR) 7
(IM, FLES, MSFL) (Proficiency; K-12)

ARABIC
CAL Oral Proficiency Exam (COPE) 9

(IM) (Proficiency; 5-6)
CHINESE
CAL Oral Proficiency Exam (COPE) 10

(IM) (Proficiency; 5-6)
FRENCH

CAL Oral Proficiency Exam (COPE) 16
(IM) (Proficiency; 5-6)

Seabury School Report:" French 36
(FLES) (Achievement; K-6)

Seabury School Report: French (checklist) 37
(FLES) (Achievement; 2)

Test de Comprehension et de Production Orales en Francais
Immersion/3e Armee 38
(IM) (Proficiency; 3)

GERMAN
CAL Oral Proficiency Exam (COPE) 42

(IM) (Proficiency; 5-6)
JAPANESE

CAL Oral Proficiency Exam (COPE) 55
(IM) (Proficiency; 5-6)

Fairfax County Adaptation of COPE: Japanese 57
(IM) (Proficiency; 6)

Immersion Oral Language Video Interview 59
(IM) (Proficiency; K -4).

Japanese Oral Language Interview 60
(IM) (Proficiency, research; K-6)
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Mimosa Elementary School Japanese (Kindergarten and First
Grade) Program Quarter Report 62
(FLES) (Achievement; K-1)

Prochievement Interview Procedure: Japanese 64
(FLES) (Proficiency; K-5)

RUSSIAN
CAL Oral Proficiency Exam (COPE) 70

(IM) (Proficiency; 5-6)
SPANISH

CAL Oral Proficiency Exam (COPE) 77
(IM) (Proficiency; 5-6)

Immersion Oral Language Video Interview 90
(IM) (Proficiency; K-8)

Pulaski County Elementary School Kindergarten Spanish
Progress Report 96
(FLES) (Achievement; K)

Spanish Oral Proficiency Assessment (SOPA) 99
(IM) (Proficiency; 1-4)

West Central Elementary Spanish Program (Kindergarten and
First Grade) Nine Week Grade Report 103
(FLES) (Achievement; K, 1)

Modalities: Listening /Reading
CHINESE
MCPS Chinese Tests: Grades 3-6 11

(FLES) (Achievement; 3-6)
JAPANESE
MCPS Japanese Tests: Grades 3-6 61

(FLES) (Achievement; 3-6)
SPANISH

FLES TEST: Spanish Version 85
(FLES) (Achievement, proficiency; 4-6)

Modality: Speaking
ALL LANGUAGES
Columbus Public Schools Level I Foreign Language Oral

Assessment Kit 2
(MSFL) (Achievement, proficiency; 8-12)

Student Oral Language Observation Matrix (SOLOM) 6
(IM) (Proficiency; K-12)

FRENCH
Ferndale, Michigan: First Grade Assessment 24

(FLES) (Achievement; 1)
Maritime Oral Communication Assessment Portfolio

(MOCAP) 33
(IM, FLES, MSFL) (Proficiency; 6,9)

GERMAN
Ferndale, Michigan: First Grade Assessment 46

(FLES) (Achievement; 1)
SPANISH
Ferndale, Michigan: First Grade Assessment (FLES) 83

(Achievement; 1)

Modalities: Speaking/Writing
FRENCH
Communicative Assessment Units for French Immersion 20

(IM) (Proficiency, achievement, diagnostic; 3,6,9)

Modality: Reading
MULTIPLE LANGUAGES
Lingua Vocabulary Tests (LLEX) 32, 44, 53, 92, 105
(ALL) (Achievement; 6-12, postsecondary)

Modalities: Reading/Writing
FRENCH
Evaluation de la Comprehension et de la Production Ecrites en
Francais Immersion/6e Ann& 23
(IM) (Proficiency; 6)

Modality: Writing
FRENCH
Immersion Second Language Writing Assessment 31

(IM) (Proficiency; 3, 5, 8)
GERMAN
Immersion Second Language Writing Assessment 48
(IM) (Proficiency; 3, 5, 8)

JAPANESE
Fairfax County Public Schools: Writing Rating Scale for

Japanese 58
(IM) (Proficiency; 6)

SPANISH

Biannual Wilting Sample 76
(IM) (Proficiency; 2-6)

Immersion Second Language Writing Assessment 91
(IM) (Proficiency; 3, 5, 8)

Modality: Attitudes
SPANISH
What Do You Think? Language and Culture Questionnaire 104
(IM, FLES) (student attitudes; 4-6)

Multiple Modalities
(= more than two modalities (might include listening,
speaking, reading,. writing, grammar, and culture])
ALL LANGUAGES
Student Self-Assessment of Foreign Language Performance 8

(ALL) (Proficiency, achievement; listening, speaking, reading,
writing; 6-9)

CHINESE
Performance Assessment for Chinese 12

(IM) (Proficiency, achievement; speaking, writing, culture; 3-
12, postsecondary)

FRENCH
Assessment Tasks for French Level I and II 13

(FLES, MSFL) (Proficiency, achievement; listening, speaking,
reading, writing; 6-12)

Beginning French Course Examination 14
(MSFL) (Achievement; listening, speaking, grammar, reading,
culture; 7-8)

Beginning Level: La Vie Scolaire et Parascolaire (Life In and
Out of School) 15
(FLES) (Proficiency, model for assessment; listening,
speaking, reading, writing; 3-6)

Canadian French Immersion Achievement Test (FIAT) 17
(IM) (Achievement, diagnostic; reading, spelling, mathematics;
1-7)

/-
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Cape Elizabeth, Maine: Eighth Grade Assessment 18

(FLES, MSFL) (Achievement; listening, speaking, reading,
writing; 8)

Colorado Proficiency Sample Project (CPSP) 19

(FLES, MSFL) (Achievement, proficiency; listening, speaking,
reading, writing, culture; 4-12)

Content-Based FLES Pilot: Second Grade Assessment 21
(FLES) (Proficiency, achievement; listening, speaking, reading,
writing; 2)

Diagnostic Level 1/2 Test 22
(MSFL) (Proficiency, achievement: listening, speaking,
reading, writing; 7-12)

First Level French Test 26
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

Foreign Language Magnet: Immersion Assessment
French. 27
(IM) (Achievement; listening, speaking, reading, writing; 2)

French Language Test Package for French Immersion 29
(FLES, IM) (Achievement; listening, speaking, reading,
writing; 6-9)

Grade 8 Core French Test Package 30
(MSFL) (Achievement; listening, speaking, reading, writing; 8)

New York State Second Language Proficiency Examination:
French 34
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

Performance Assessment for French 35
(IM) (Proficiency, achievement; listening, speaking, reading,
writing, culture; 3-12, postsecondary)

GERMAN
Assessment Tasks for German Level I and II 40

(FLES, MSFL) (Proficiency, achievement; listening, speaking,
reading, writing; 6-12)

Beginning German Course Examination 41
(MSFL) (Achievement; listening, speaking, grammar, reading,
culture; 7-8)

Colorado Proficiency Sample Project (CPSP) 43
(FLES, MSFL) (Achievement, proficiency; listening, speaking,
reading, writing, culture; 4-12)

Content-Based FLES Pilot: Second Grade Assessment 44
(FLES) (Proficiency, achievement; listening, speaking, reading,
writing; 2)

End of Year German Test 45
(MSFL) (Achievement; knowledge of vocabulary, phrases,
grammar, and pronunciation rules; 7-8)

Foreign Language Magnet: Immersion Assessment
German 47
(IM) (Achievement; listening, speaking, reading, writing; 2)

New York State Second Language Proficiency Examination:
German 50
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

Performance Assessment for German 51
(IM) (Proficiency, achievement; listening, speaking, reading,
writing, culture; 3-12, postsecondary)

ITALIAN

Beginning Italian Course Examination 52
(MSFL) (Achievement; listening, speaking, grammar, reading,
culture; 7-8)

New York State Second Language Proficiency Examination:
Italian 54
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

JAPANESE
Colorado Proficiency Sample Project (CPSP) 56

(FLES, MSFL) (Proficiency, achievement; listening, speaking,
reading, writing, culture; 4-12)

Performance ASsessment for Japanese 63
(IM) (Proficiency, achievement; speaking, writing, culture; 3-
12, postsecondary)

KOREAN
Korean Tests for the Los Angeles Korean/English Two-Way

Immersion Program (KETWIP) 65
(IM) (Proficiency; speaking, reading, writing; K-2)

LATIN
Beginning Latin Course Examination 66

(MSFL) (Achievement; speaking, listening, grammar, reading,
culture; 7-8)

New York State Second Language Proficiency Examination:
Latin 67
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

PORTUGUESE

Two-Way Immersion Portfolio Assessment 69
(IM) (Proficiency; listening, speaking, reading, writing; K-6)

RUSSIAN
Colorado Proficiency Sample Project (CPSP) 71

(FLES, MSFL) (Proficiency, achievement; listening, speaking,
reading, writing, culture; 4-12)

Performance Assessment for Russian 72
(IM) (Proficiency, achievement; speaking, writing, culture; 3-
12, postsecondary)

SPANISH

Assessment Portfolio 73
(IM) (Proficiency; listening, speaking, reading, writing; K-5)

Assessment Tasks for Spanish Level I and II 74
(FLES, MSFL) (Proficiencl, achievement; listening, speaking,
reading, writing; 6-12)

Beginning Spanish Course Examination 75
(MSFL) (Achievement; listening, speaking, grammar, reading,
culture; 7-8)

Cape Elizabeth, Maine: Eighth Grade Assessment 78
(MSFL) (Achievement; listening, speaking, reading, writing; 8)

Checklist of Spanish Language Skills and Content: First
Grade 79
(IM) (Achievement, proficiency; listening, speaking, math,
science; 1)

Colorado Proficiency Sample Project (CPSP) 80
(FLES, MSFL) (Achievement, proficiency; listening, speaking,
reading, writing, culture; 4-12)

Content-Based FLES Pilot: Second Grade Assessment 81
(FLES) (Achievement, proficiency; listening, speaking,
reading, writing; 2)

Diagnostic Level 1/2 Test 82
(MSFL) (Achievement, proficiency; listening, speaking,
reading, writing; 7-12)

First Level Spanish Test 84
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)
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Foreign Language Magnet: Immersion Assessment
Spanish 86
(IM) (Achievement; listening, speaking, reading, writing; 2)

Glastonbury FLES Test 88
(FLES) (Proficiency; listening, speaking, reading, writing,
culture; 5)

Grand Blanc Community Schools: Spanish Proficiency Test-
4th Grade 89
(FLES) (Achievement, proficiency; listening, speaking,
reading, writing; 4)

New York State Second Language Proficiency Examination:
Spanish 93

(MSFL) (Achievement; listening, speaking, reading, writing,
Culture; 8)

Performance Assessment for Spanish 95
(IM) (Proficiency, achievement; listening, speaking, reading,
writing, culture; 3-12, postsecondary)

Spanish Beginning Level Test 97
(FLES) (Achievement; listening, reading, culture; 2, 3)

Spanish Intermediate Level Test 98
(FLES) (Achievement; listening, reading, culture; 4-5)

Teddy Bear Test: 5th Grade Level 100
(FLES) (Proficiency; listening, speaking, reading, writing; 5)

Two-Way Immersion Portfolio Assessment 102
(IM) (Proficiency; listening, speaking, reading, writing; K-6)

Program Evaluation
Modality: Listening
FRENCH
Fifth Grade French Listening Comprehension Test 25

(FLES) (Proficiency; 5)
SPANISH
Pendergast School District #92 (First and Second Grade)

Spanish Test 94
(FLES) (Achievement; 1-2)

Modalities: Listening/Speaking
FRENCH
Seabury School Report: French 36

(FLES) (Achievement; K-6)
JAPANESE

Japanese Oral Language Interview 60
(IM) (Proficiency, research; K-6)

Prochievement Interview Procedure: Japanese 64
(FLES) (Proficiency, achievement; K-5)

SPANISH

Spanish Oral Proficiency Assessment (SOPA) 99
(IM) (Proficiency; 1-4)

Multiple Modalities
CHINESE
Performance Assessment for Chinese 12

(IM) (Proficiency, achievement; speaking, writing, culture; 3-
12, postsecondary)

FRENCH
Colorado Proficiency Sample Project (CPSP) 19

(FLES, MSFL) (Achievement, proficiency; listening, speaking,
reading, writing, culture; 4-12)

Diagnostic Level 1/2 Test 22
(MSFL) (Proficiency, achievement; listening, speaking,
reading, writing; 7-12)

First Level French Test 26
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

Performance Assessment for French 35
(IM) (Proficiency, achievement; listening, speaking, reading,
writing, culture; 3-12, postsecondary

GERMAN

Performance Assessment for German 51
(IM) (Proficiency, achievement; listening, speaking, reading,
writing, culture; 3-12, postsecondary)

Colorado Proficiency Sample Project (CPSP) 43
(FLES, MSFL) (Achievement, proficiency; listening, speaking,
reading, writing, culture; 4-12)

JAPANESE

Colorado Proficiency Sample Project (CPSP) 56
(FLES, MSFL) (Proficiency, achievement; listening, speaking,
reading, writing, culture; 4-12)

Japanese Oral Language Interview 60
(IM) (Proficiency, research; K-6)

Performance Assessment for Japanese 63
(IM) (Pioficiency, achievement; speaking, writing, culture; 3-
12, postsecondary)

KOREAN
Korean Tests for the Los Angeles Korean/English Two-Way

Immersion Prograni (KETWIP) 65
(IM) (Proficiency; speaking, reading, writing; K-2)

RUSSIAN

Colorado Proficiency Sample Project (CPSP) 71
(FLES, MSFL) (Proficiency, achievement; listening, speaking,
reading, writing, culture; 4-12)

Performance Assessment for Russian 72
(IM) (Proficiency, achievement; speaking, writing, culture; 3-
12, postsecondary)

SPANISH

Colorado Proficiency Sample Project (CPSP) 80
(FLES, MSFL) (Achievement, proficiency;. listening, speaking,
reading, writing, culture; 4-12)

Diagnostic Level 1/2 Test 82
(MSFL) (Achievement, proficiency; teacher evaluation;
listening, speaking, reading, writing; 7-12)

Glastonbury FLES Test 88
(FLES) (Proficiency; listening, speaking,reading, writing,
culture; 5)

Performance Assessment for Spanish 95
(IM) (Proficiency, achievement; listening, speaking reading,
writing, culture; 3-12, postsecondary)

Teddy Bear Test: 5th Grade Level 100
(FLES) (Proficiency; listening, speaking, reading, writing; 5)

Modality: Attitudes
ALL LANGUAGES

FLES Program Evaluation Inventory (FPEI) 112
(FLES) (satisfaction with FLES program; K-8)

JAPANESE

JFL Teacher Questionnaire: Japanese Program 113
(FLES) (Japanese teacher attitudes; K-5)
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Language and Culture Questionnaire: Japanese 114
(FLES) (student attitudes; K-5)

Parent Questionnaire: Japanese Program 115
(FLES) (parent attitudes; K-5)

Teacher Questionnaire: Attitudes Towards the Japanese
Program 116
(FLES) (teacher attitudes; K-5)

Placement
Modality: Listening
FRENCH
Fifth Grade French Listening Comprehension Test 25

(FLES) (Proficiency; 5)
NAVAJO
AlchInf Bizaad [Children's Language] Comprehension Test of
Navajo and English (ABC Test) 68
(ALL) (Proficiency; K-1)

Modalities: Listening/Speaking
ALL LANGUAGES
Stanford Foreign Language Oral Skills Evaluation Matrix

(FLOSEM) 5
(ALL) (Proficiency, curriculum planning; K-12)

Student Oral Proficiency Rating (SOPR) 7
(IM, FLES) (Proficiency; K-12)

JAPANESE
Japanese Oral Language Interview 60

(IM) (Proficiency, research; K-6)

Modality: Speaking
ALL LANGUAGES
Student Oral Language Observation Matrix (SOLOM) 6

(IM) (Proficiency; K-12)

Multiple. Modalities
FRENCH
Beginning French Course Examination 14

(MSFL) (Achievement; listening, spe icing, grammar, reading,
culture; 7-8)

Beginning Level: La Vie Scolaire et Parascolaire (Life in and
Out of School) 15
(FLES) (Proficiency, model for assessment; listening,
speaking, reading, writing; 3-6)

Canadian French Immersion Achievement Test (FIAT) 17
(IM) (Proficiency, achievement, diagnostic; reading, spelling,
mathematics; 1-7)

Cape Elizabeth, Maine: Eighth Grade Assessment 18
(MSFL) (Achievement; listening, speaking, reading, writing; 8)

First Level French Test 26
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

New York State Second Language Proficiency Examination:
French 34
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

GERMAN
Beginning German Course Examination 41

(MSFL) (Achievement; listening, speaking, grammar, reading,
culture; 7-8)

New York State Second Language Proficiency Examination:
German 50
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

ITALIAN

Beginning Italian Course Examination 52
(MSFL) (Achievement; listening, speaking, grammar, reading,
culture; 7-8)

New York State Second Language Proficiency Examination:
Italian 54
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

LATIN

New York State Second Language Proficiency Examination:
Latin 67
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

SPANISH

Cape Elizabeth, Maine: Eighth Grade Assessment 78
(MSFL) (Achievement; listening, speaking, reading, writing; 8)

First Level Spanish Test 84
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

New York State Second Language Proficiency Examination:
Spanish 93
(MSFL) (Achievement; listening, speaking, reading, writing,
culture; 8)

Guidelines for Developing Assessment
Materials
Multiple Modalities
Performance Assessment for Foreign Language 108
(MSFL) (Proficiency; listening, speaking, reading, writing;
8-12)

Portfolio Assessment in Foreign Language 109
(MSFL) (Proficiency; listening, speaking, writing, culture;
7-12)

Classroom Assessment Activities

Modality: Listening
SPANISH

Cube It 120
(FLES) (Achievement; 4-5)

Setting the Table 121
(FLES) (Achievement; 4-5)

Modality: Speaking
Voice Mail Oral Proficiency Test 119

(MSFL) (Proficiency; pronunciation; 6-9)

Multiple Modalities
ALL LANGUAGES
Oral and Written Assessment Technique 118

(MSFL) (Achievement; listening, speaking, reading. writing,
grammar; 6-12)
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ERIC Clearinghouse on Languages
and Linguistics

ERIC (Educational Resources Information Center) is a nationwide network of
information centers,- each responsible for a given educational level,spopulation, or
field of study. ERIC is supported by the Office of Educational Research and
Improvement of the U.S. Department of Education. ERIC's primary role is to pro-
vide ready access to current information on education.

The heart of ERIC is its databasethe largest education database in the
world--containing more than 800,000 records of journal articles, research reports,
curriculum and teaching guides, conference papers, and books. The ERIC database
is available online, on CD-ROM, and through electronic networks such as
the Internet.

ERIC offers free reference and referral services through its specialized clear-
inghouses. The ERIC Clearinghouse on Languages and Linguistics (ERIC/CLL),
operated by the Center for Applied Linguistics, provides information on second
language learning and instruction (including all commonly and less commonly
taught foreign languages and English as a second language), bilingual education,
cultural education in the context of second language learning, and all aspects of
linguistics. Clearinghouse staff are available to answer subject-specific questions,
provide ERIC publications, help locate ERIC documents on a particular topic, and
make referrals to other sources of information.

ERIC/CLL produces a variety of free and low-cost publications on topics
within our scope, including monographs, annotated bibliographies, ERIC Digests
(1500-word research/information syntheses), and a semiannual newsletter, the ERIC/

CLL News Bulletin. A complete list of publications is available on request.

For additional information, contact the ERIC Clearinghouse on Languages
and Linguistics:

ERIC/CLL

1118 22nd Street NW

Washington DC 20037

Tel: 800-276-9834

Fax: 202-659-5641

e-mail: eric@cal.org
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