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ARIZONA
STATEWIDE SYSTEMS CHANGE PROJECT
July 1, 1990 to June 30, 1995

The Special Education Section of the Arizona State Department of Education was awarded a five
year federal grant to assist school districts in providing quality educational services for students
with severe disabilities in integrated school and community environments. The project has
emphasized increasing integrated options for students with severe disabilities, expanding the service
delivery model to include transitioning students, and improving the quality of programs for students
already served in public schools. :

The Project objectives were:

1. To build the capacity o." school districts through statewide training opportunities
and school based technical assistance to effectively support individuals with severe
disabilities in inclusive school and community settings;

2. To increase the number of students with severe disabilities served in integrated settings;
3. To modify the state funding formula to promote inclusive educational options;

4. To design an integrated preschool modei, a community college model, and a model
for integrated educational services in sparsely populated rural counties; and

5. To evaluate program implementation and effectiveness.

Key to the change process has been the systematic implementation of a model that reflects

" educational best practices. Districts were selected to become niodel sites based on their willingness
to commit the effort and resources to realize medel elements. Model sites are located in eleven of
the fifteen counties of Arizona and include thirteen districts, four preschools, nineteen elementary
schools, five junior high schools, eight high schools, and two community colleges. These sites
received intensive technical assistance and training to assist with the development and
implementation of inclusive programs. After two years of support, the. model sites served as models
for other programs in the area, disseminated project activities at state conferences; and participated
as peer support cadre members. Peer support cadre members are available to provide three days of
on site training and technical assistance to other districts wishing to implement best practice in the
delivery of services to individuals with severe disabilities and is a mechanism to perpetuate systems
change when the project ends.

Each collaborating LEA had a coordinator responsible for supporting the district and building
personnel in model implementation. District level planning teams were established to examine




- and change administrative policy and procedures as needed. Building level planning teams were
developed to plan school site activities that facilitated inclusion. Project staff also consulted with
student-centered planning teams and assisted in adapting instruction and the curriculum for
meaningful participation by the student.

Extensive training was offered statewide for teams of parents, general and special education
teachers, related services personnel, paraprofessionals, principals, and administrators. Annually, the
project sponsored an Integration Conference, a Teacher Training Institute, and regional workshops.
The secondary impact of these activities has been an increase in the number of students with severe
disabilities educated in public schools with nondisabled peers. The December 1, 1994, census data
indicates that eighty-four percent (84%) of all children with severe disabilitiés are educated in public
schools, and-twenty-one percent (21%) of these children are educated in general education classes
more than forty percent (40%) of the day. Providing on site technical assistance at districts through
the peer support cadre, arranging opportunities to visit model sites, and providing regional training
opportunities to building level teams have been key ¢lements in facilitating the change process in
Arizona.
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INTRODUCTION

Arizona is the sixth largest state in size representing 113,809 square miles. The total population of
the state in 1990 was 3,665,268, which is an increase of 34.9% since 1980.

Eighty-seven and a half percent (87.5%) of the state’s population resides in the two metropohtan
areas of Phoenix (Maricopa County) and Tucson (Pima County). The remaining twelve and half
percent (12.5%) of the population is scattered among small rural communities and the 22 Native
American Indian Reservations that cover 14,000 square miles. Arizona has 227 school districts,
ranging in size from the two largest districts with over 60,000 students each to 10 one-teacher
districts having fewer than ien students. The population distribution, the vast distances to traverse
the state, and the language and cultural differences add to the challeage of delivering educational
services.

The Arizona Departmen! of Education, Special Education Section (ADE/SES) has been the
recipient of two Siatewide Systems Change grants from the U.S. Department of Education. The
first project funded from 1985 to 1988 resulted in moving 400 of the 2000 individuals with severe
disabilities served in separate special schools back to public schools. In order to perpetuate the
momentum initiated by the first Statewide Systems Change grant, the Department of Education,
Special Education Section hired the grant Project Spec:allst to continue the change process once
the grant ended

Subsequently, the Statewide Coordination Council for Systems Change for Individuals with
Significant Disabilities (SCCSC), was established in 1988 to examine the lifelong service needs of
Arizonans with substantial disabilities and to develop strategies to directly promote changes that
improve services. The SCCSC is an interagency organization with representation from the
Department of Economic Security, Division of Developmental Disabilities; Rehabilitation Services
Administration; the University of Arizona, Department of Special Education and Rehabilitation
Services; Arizona State University, Department of Education; Arizona Schools for the Deaf and
the Blind; Arizona Association for Retarded Citizens; the Governor’s Council on Developmental
Disabilities; school districts; private adult and residential agencies; and from Parents, advocates,
aind interest groups. The SCCSC committee focused on establishing a peer support system of
master teachers, therapists, and administrators. The peer support cadre is available to provide
technical assistance, support, and training to peers in other school districts wishing to implement
best practice in the delivery of services to individuals with severe disabilities.

In 1985, at the inception of the first Statewide Systems change Project, twenty percent (20%) of all
students with severe disabilities were educated in public schools. By 1990, seventy-seven percent
(77%) of all students with severe disabilities were educated in public schools. As can be seen,
remarkable changes occurred in Arizona between 1985 and 1990. The State moved from serving
eighty percent (80%) of all individuals with severe disabilities in separate special schools to

educating nearly eighty-one percent (81%) of these students with their nondisabled peers in public
schools.




In 1989, the SCCSC committee decided to write for a second Statewide Systems Change grant.
The focus of this grant proposal was to increase the number of students with severe disabilities
served in public schools, expand the service delivery model to include integrated preschool models,
community college models, and strategies to support students with severe disabilities in sparsely
populated rural schools, and to continue to improve through training and technical assistance the
quality of education services received. In 1990, the Arizona Department of Education, Special
Education Section, received a second Statewide Systems Change grant. The primary goal of the
project was to build the capacity of school districts to effectively support individuals with severe
disabilities in inclusive school and community settings. This was accomplished through:

1) statewide training opportunities,
2) school based technical assistance, and
3) regional model sites

TRAINING OPPORTUNITIES

Extensive training has been offered statewide for teams of parents, general and special education
teachers, related service personnel, paraprofessionals, principals; and administrators. The types of
training offered as depicted in Table 1 were chosen to align with the characteristics associated with
individuals involved in a change process identified as “seasons of change” by Anita DeBoer, Ed.D.
at an inclusion conference in Colorado. The basic premises of the change process include:
¢ change is a process not an event;
the move through the seasons is sequential; . _
the time spent in a particular season depends on individual needs and the supports required; and
different séasons permit different innovations. -

e O 7




uolBIsiA 33318 [IPOIA o
aipes Joddns asad
WOIJ RdUEISISIY [LIUYII]L, o

sjpuapNYs dow
PP UY) A[08 WIqoad o

JUIPN)S U0 punoas
wed) Supuueld Juopmys o
$)jog % SINN - 0) MO} o

8

110ddns o) urjd uopow yuawmajdwj «
yutod siy) 3¥ PIPIAU $INN0SI JO $J0°] o
supwl RS .

uadduy o) spaau yeyM JUjUIINA(] o
JUAMUOIJAUD Suppe) Ysu JeAL) o

['110Y soun g, poo9 ayy 1oy}
aysiundo KAy »
psesnipiud ‘pazidaauy .
YPIM0IB[uMdu JO W] o
JDABI[D_SIUI0II] UOIS|A o

ONINdS

[sno ayey Awi 2wy 0y Apeas w,J}

UAINIM

pasaneIg .
N1 OD 0) K2A )53 YD S, )R A »
S|R{JUISEI -UoU HeUWYF o Smzue ydg .
Jujupeny sapAnde Jupaony - powpPYMIIA0
ytoddng Jojavyag aanusod » | Burajos uayy 1say SupsJnuap) wqosd « ng 3 jsurede Jou - UojSNJUO)) o
$381n0d 1A TAS |  uoywonpa aapsnpouy proddns Juipjing weag . BulumBaq sa3uvy) «
Suyupeay [ruoiBay . | 0) swiwd) AnIOQE(0d pIING - UOIRIOGE][O)) » pasodung Janssai g o
2OP M u®d Juym - {*n xy 3,uop ‘udroaq
weadosd Juaiand ug ssaadoad ou oW . y,ust ) 31 *Seave 03 [1,01 ) aa0udy]
Suuorysanb jjos a3winoouy . SuBuapeyy «
- ssa00ad . MHA J0 Jujod 192110 reopdays.
dUEISISTY [RHUYII], o a3uwyd ur sued) a(oauf « | 30 01ApE 2413 3,u0p tIdURUOSSIP FWOS o a3uwtd 0) Juw)sIsIY o
ssad0ad aymyyiov} sued) Fusuuryd (oad) nyoudq RN -
0) S[ELId)BW Jo AIYIGEJIEAY o Suipingporsip apeoeg o | - pue pruolyes 2013 10 304 asn Jou o « . dlqenadug spaluey)y.

A3)3SMAN] Uopipy [uidadg o

JINWNS

sans
[PPOI MIA 05 UolyeNAU] »
1001531 ] /BuppiomiaN - ['sataaayd Jo (moq ¥ 51 i)
/Impsugs,a0)3aiq . wuoziIay ui upmaddey ponuedio tpayspes Jog o
juonisusay (HSV1ZV £,JRYA JO MHAIOAQ) o SUIIIUOD 10 §ILLIOM OU ‘Bupndadry «
- SIIUILJUO0D ¥ [itosrHd S)OUIg /IHBuUcyBY o ‘ : : Sujuaddey
1S PPPOIN Aq UOBIUISIL] o Sujupesy ssouareny o ssoudaeme ydaouo)) « st o3ucyd a1eMme 24,004 3l0jog .
AIAI440 MOH LAO0ddAS A0 AdAL SHIDALVILS NAAS SHOIAVHIH
 9Iqe],

ADNVHO 40 SNOSVIS

aI




The project through the Statewide Coordination Council for Systems Change (SCCSC) sponsored:

Annual two day conferences

1) “Integration: The Future is Now,” in March 1991,
2) “Valuing Differences,” in March 1992;

3) “Helping Everyone Belong,” in March 1993;

4) “Celebrating Abilities,” in March 1994; and

5) “Building Bridges,” in March 1995.

Annual five day teacher training institutes

Teacher training institutes for which university credit was available were held each June in Casa
Grande on Best Practices for Educating Individuals with Severe Disabilities.

Peer Tutor Conferences

Three peer tutor workshops were conducted on March 3, 1993, for elementary students, on March
4, 1993, for junior high school students, and on March 5, 1993, for high school students.

All conferences were held in Phoenix.
Regional Training
For general audiences

1) “Supporting Individuals with Severe Disabilities in Integrated Settings,” (Safford,
November 13, 1991, Flagstaff, March 30, 1992)

2) “Developing IEP’s,” (Flagstaff, November 13, 1992)

3) “Communication Systems,” (Flagstaff, March 29, 1993; Phoenix, April 5, 1993; Tucson,
May 27, 1993) '

4) “Positive Behavior Support,” (Tuba City, March 18-19, 1993; Nogales, April 22-23,
1993)

5) “Assistive Technology,” (Flagstaff, March 8-9, 1994; Tucson, March 14-15, 1994; Phoenix,
April 12-13, 1994)

11




For building level teams
This includes educators (general and special education), principals, and administrators.

1) “Schools Are For all Kids: The Leadership Challenge,” (Phoenix, April 13-14, 1992; Scottsdale,
September 17-18, 1992)

2) “Collaborative Team Building,” (Kingman, March 18-19, 1993; Tuba City, April 1-2, 1993;
Casa Grande, May 13-14, 1993; Tucson, January 20-21, 1994; Phoenix, March 7-8, 1994;
Flagstaff, April 14-15, 1994; Holbrook, November 17-18, 1994)

3) “Inclusion Strategies: Identifying Appropriate Curriculum and Adapting General Education
Activities,” (Phoenix, January 31-February 1, 1994; Tucson, February 22-23, 1994; Winslow, April
25-26, 1994)

4) “Integrated Related Services,” (Flagstaff, January 7-8, 1994, Tucson, April 15-16, 1994,
Phoenix, May 6-7, 1994) '

5) “Positive Behavior Support,” (10 training days each in Phoenix, Fiscal Year 1990-1991;
Tucson, Fiscal Year 1991-1992; and Kingman, Fiscal Year 1992-1993)

For paraeducators

1) “Paraprofessional Training,” (Phoenix, February 10-11', 1994; Flagstaff, February 14-15, 1994,
Tucson, February 17-18, 1994; Flagstaff, October 19-20, 1994; Phoenix, October 24-25, 1994,
Tucson, October 27-28, 1994)

In 1990, Arizona was also selected to participate in a three year comprehensive inservice training
project through the NIDRR funded Rehabilitation Research and Training Center (RRTC) on
Positive Behavior Support. A state level interagency team with representation from the Arizona
Department of Education, the Division of Developmental Disabilities, the Arizona Schools for the
Deaf and the Blind, and the Phoenix Union High School District were trained by the Research and
Training Center. Positive behavior support training was offered to IEP teams addressing the needs
of students with significant disabilities and challenging behaviors from 1990 to 1995.




Positive Behavior Subport training focused on:
1') basic data collection strategies;

2) child focused and environmental assessments;
3) functional analysis of behavior;

4) proactive strategies including environmental changes, implementing functionally equivalent
- behaviors, teaching coping/relaxation skills, increasing communication skills, revising instructional
formats using prompts, chaining, and/or using a discrete trial format;

5) direct treatmex_it strategies, e.g., differential reinforcement of cther behaviors (DRO), differential
reinforcement of low rates of behavior (DRL), differential reinforcement of alternative behavior
(ALT-R), stimulus satiation, stimulus control, instructional control, shaping, and stimulus change;

6) understanding the cycle of losing control; and

7) reactive strategies/emergency management guidelines which should not be construed as
treatment or as an intervention plan, but as strategies designed to manage the behavior until
positive programming can have the opportunity to affeci change.

Conference and Regional Training Summary

1990-1991 769 - 26
1991-1992 : 990 : 36
1992-1993 1536 41
1993-1994 1618 46
1994-1995 1579 72
Totals - 6492 200

13
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TECHN [CAL ASSISTANCE

To perpetuate and expand the outcomes obtained during the first Statewide Systems Change
Project in Arizona (1985-1988), a peer support cadre consisting of personnel from model sites was
established. The peer support cadre members provided on site training and technical assistance to
other school districts wishing to implement best practice in the delivery of services to individuals

with significant disabilities. The peer support cadre was expanded from 1988 to 1995 through the
following process:

Peer Support Cadre Selection Process

. All potential cadre members were reqtiired to:

1) Participate in a model implementation site
-or-

2) Attend the summer teacher training institute on Best Practices in Educating Students with
Significant Disabilities;

3) Successfully complete a comprehensive competency-based evaluation;

4) Implement programs for individuals with severe disabilities within their agency that reflect
current best practices; and

5) Be recommended for involvement in the peer support cadre by their supervisor.

The Summer Teacher Training Institute was a joint venture of the University of Arizona, Special
Education and Rehabilitation Services and the Arizona Department of Education, Special
Education Section. The training institute was held each June and consisted of 32 contact hours.
Participants could receive two graduate credit hours from the University of Arizona. Training was
conducted by a teacher trainer from the University of Arizona and model site personnel.

Time commitment

A time commitment of three days was required from peer support cadre members. Project Support,
through the Arizona Department of Education Comprehensive System of Personnel Development
(CSPD) grant, reimbursed school districts for substitute teacher costs when the peer support cadre
members were requested to provide on site technical assistance. Peer support cadre members were
also reimbursed for mileage, per diem, and lodging costs, if required.

12




Statewide Systems Change Project
Total Technical Assistance Sites
Visited by Project Staff and Cadre Members

1990 - 1995
o Red Mesa
{1Visit)
® Kayenta
Peach wvists) |Apache
Hackberry Spn.ngs ' Keams
(5 Visits) (12 Vi ¢ Tuba City Canyon Chint
o (4 Visits) (1Visit) M @ \‘;‘l :its)
[ ] oril . s .
(1Visitl Coconlnq ¢ (':'\';?s?t)
Kingman
(4 Visits) Cedar
_ (2 Visits) o]  Ganado
® Seligman (1Visit) Navajo| \x;itg) roct]
Ash Fork indow RO
Mohave Cvisity S fRGStaft | dow bsentrPORK (8 Visits)
visih - g Visits)city P Visits)
(1Visit) (szacgf,g'
e Cottonwood e Sedopa .
12 Visits (2 Vigits) oyemon
Yavépai ber ( olssr'azit\\?qwille
#Chino Valley Snoylake,) (4 Visits)
{2 Visits) e . Abpinee

2 Lake Havasu

(1Visit)
5 Visits!

oit) Verde

) ° Bo\l/:.sgt (3 Visits)
o Parker (3 gits) (1 Visit) . ("’Qgg'i?s)
t= A ® “gCave Creek(2 Visi
Tol esonaricopq Scottsdale (
(3 Visits)e Glendale ¢ ¢ Phoenix (38 Vigits) e
bev." (2 Visits) isit)
(2 Visits) Laveene® ndier _gf Gilbert(1 Visit)
'Z?"?ffa% ® (2 .Visits) :
SMaricopa ¢ pyoren
Casp Gran%zevmm (1°V‘i’3i8°
arvissPinal
I
¢ Marana (2 Visits) . -
o Ajo Tul o Bowie(1 Visit)
(1Visit) 20 Vst Vail (2 Visits) ® Wilicox (3 Visits)
o Pima .(3 az:?: o Benson(8 Viits)
Indian Qasis L
*ovist) Cochise
(3 ViFia] §2CAUCA" Pearce
Sisma visth Visid
(7 Visits)
This information reflects the Project's response to 2 lt% C JE . Bi:baz(uzgx':m)
technical assistance requests from school districts. (11 Visits) {7 Visis)
o
1o
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Location of model sites and Primary Contact Persons

Apache County
 Round Valley Unified Schools
(Springerville)

Coconino County
Tuba City Unified Schools

Cochise County
Sierra Vista Unified Schools

Gila County
Pine-Strawberry Elementary School

Maricopa County
Kyrene Elementary Schools
(Tempe)

Mohave County
Mohave Union High School District

(Kingman)

Colorado River Union High School -

_ (Bulthead City)

Navajo County
Kayenta Unified Schools
Winslow Unified Schools

Pima County
Sahuarita Unified Schools

Pinal County
Casa Grande Elementary Schools

Santa Cruz County
‘Nogales Unified Schools

Yavapai County
Cottonwood-Oak Creek Elementary

Barbara Roth (520) 333-2058

Arlene Tuchewena  (520) 283-4949

William Roach (520) 458-4391
Kathy Bohan (520) 476-3283
Sue Myers

Mary Brownell (602) 496-4681
Fran Brown

Marguerite Bainer  (520) 753-6216
Bridgette Howell (520) 758-9594

Evangeline Wilkinson (520) 697-3251
Shirley White (520) 289-4603

Barbara Smith (520) 625-3502

Linda Irvin (520) 836-2111

Jeanne Molera (520) 287-0800

e

Robin Aitken (520) 634-6743

15
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MODEL SITES

Districts were selected to become model sites based on their willingness to commit the effort and
resources to realize model elements. In 1990, the focus of model elements was to return students to
public school from separate facilities, to increase opportunities to interact with nondisabled peers,
and to focus on functional, community based programs. This has evolved to include successfully
supporting students with significant disabilities in more inclusive settings for greater periods of time
through the use ot a collaborative team model.

Each model site was assigned a project coordinator responsible for supporting the district and
building personnel. The project coordinator worked at each model site an average of two days a
month over a two year period. The first step at each new site was to conduct a needs assessment.

The “School Site Checklist” (Sailor, 1991) and the “Best Practice Guidelines for Meeting the Needs

of All Students in Local Schools Survey” (Fox, 1991) were used to identify implementation site
model element priorities. A memorandum of understanding was then developed incorporating the
identified priorities. (See Appendix A.) District level planning teams were established to examine
and change administrative policy and procedures, as needed. Building level planning teams were
developed to plan school site activities that facilitated inclusion. Project staff also consulted with
student centered collaborative planning teams and facilitated the process of adapting instruction and
the curriculum for meaningful participation by the student. After two years of project support, the
model site served as models for other programs in the region, disseminated project activities at state

conferences, and participated as peer support cadre members in assisting other districts to
implement best practice.

Model sites were developed in eleven of the fifteen counties of Arizona and included thirteen
districts, four preschools, nineteen elementary schools, five junior high schools, eight high schools,

and two community colleges. The implementation plan was individualized across sites and based on
each communities identified priorities.

)



Characteristics of model sites in terms of service delivery types

Number and Percent of Students By Service Delivery Type

** Duplicate count of high school students
Model Components:

Home Class nonacademic model - the student participates in general education classroom during
opening and closing activities and in activities in the areas of art, music, and physical education.

Social integration model - the student is included during general education classroom instruction to
provide him or her with appropriate exposure to nondisabled peers. Does not complete instructional

assignments.

Primary 3% 15% 82% 71
Intermediate 25% 40% 35% 20
Junior High School 13% 1% 86% 64
High School * 30% 40% 30% 119
*Also in '

Community Based 64% 0% 36% 33Hx
Instructional ' '

Program

K-12 100% 9
Number of 50 68 165 283
Students

Totals 18% 24% 58%

Collaborative Team/Supported instruction.model - Special education staff provide support
services within general education classroom instruction.

18
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Model Components:

Co-teaching model - the special education teacher co-teaches alongside the general education
teacher. '

Partial co-teaching model - the special education teacher operates a pull-out program for a portion
of the day, but also co-teaches within the general education classroom.

Multi-age classroom model - allows for multi-level instruction, e.g., combined grades 1-3. Focus is
on key concepts to be taught, willingness to accept various types of student activities, and
acceptance of multiple outcomes. ' )

Cooperative learning model - involves heterogeneous groupings of students with a wide variety of
skills working together in a general education setting.

Activity based/community based learning model - emphasizes learning in 'natural settings and uses
functional skills appropriate in both school and community settings.

20




Paraeducators support for general education teachers at each level for each classroom model
used at model sites

educators

' Range 1 1-4 1/school N/A i-3 0-2
No. of school
districts 2 4 2 5 2

Q

No. of para- 2
) educators
Range 1/school 1/school
) No. of school

districts

No. of para-
educators
Range

No. of school
districts

>'s'-;;z.»'l- 2

Bl el

No. of para- S
educators .
Range 1-2
No. of school

districts 3

* all paraeducators are in one school district )

A combination of five classroom practices are utilized at the K-3 grade level.

A combination of three classroom practices are utilized at the 4-6 grade level.

A combination of two classroom practices are utilized at the junior high school level.
A combination on one classroom practice is utilized at the high school level.
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Level of Support to General Education Teachers

Model

Consultap

No. of . :
GE.* 40 14 30 : 12 .10 46 11 0
Teachers
Average
hrs/wk. 6.8 2 6.7 7.5 ri 3.8 1.5 3.5 0
consuit
No. of
GE.
Teachers | -
w/ para- 24 13 16 12 10 46 0 6
educator
support
Average
hrs/wk
of para- 26 21 25 30 5 1 0 10
educator
support
No. of
School 4 2 1 - 2 1 2 2 2
Districts

* G.E. General Education

Model Components:

Consultant model - the special education teacher, whose students have been distributed in general
education classes, works with the general education teachers on a rotating basis. The special

education teacher supports the general education teacher by adapting materials and/or co-teaching.

Partial consultant model - the special education teacher operates a pull-out program for a portion
of the day, but also works with the general education teacher on a rotating basis to adapt materials.
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Locations for the provision of related services

Elementary 62 36 19 77
High School 26*

K-12 9

Number of

Students 71 62 19 77

Chart reflects a duplicated count as students receive related services in multiple settings at the
elementary school level.

* School Districts D and I delivered related services during regular P. E. classes for two years, but
due to staff limitations during the final year, the delivery of these services reverted to the Special
Education classroom.

A process for determining the use of paraeducator support

Kyrene Elementary School District developed a model process for determining at what times of the
day and for which activities a student would need the: additional support of a teaching
assistant/paraeducator. See Appendix B, Guidelines for Special Education Assistant Support.

Techniques for supporting collaborative team meetings by school districts

Collaborative team practices vary across districts and even across school bunldmgs within the same
district. Estabhshmg collaborative teams and the subsequent support system which allows the teams
to meet on a regular basis has been the slowest model element to implement. Formalized distrigt-
wide systems are present at four model sites. Formalized systems at some but not all school
buildings occur at two mcdel sites. Two smaller districts have established district supported
meeting times for collaborative teams but due to low numbers the teams meet on an as needed
basis. Creative strategies developed by districts to support collaborative team meetings include:

1) hiring substitutes two days a week for general education teachers,

2) early dismissal of all students one day a week,

3) coordinating teacher preparation periods by grade level, and

4) collaborative teaming by grade level during grade level elective pod (teachers still
get their teacher preparation periods).

23
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Information on additional personnel required to |mplement a full inclusion model in a rural
unified K-12 school system

Kayenta Unified School District located on the Navajo Reservation serves children ages 3 to 21
years. In the Fall of 1991, children with disabilities were educated in self-contained special
education classrooms. From the Fall of 1991 to the Spring of 1994, Kayenta moved from a self-
contained special education classroom model to a full inclusion model for approximately eighty-six
percent (86%) or one hundred eighty four (184) students with disabilities. In order to accomplish
this, two additional teachers and four additional paraeducators were hired.

Implementation Issues: * R

The Statewide Systems Change grant funded 2.0 full time positions (FTE’s) and the Arizona
Department of Education funded 1.5 full time posmons

Logistically, these vacancies impeded completion and continuity of project activities. Primarily,
consultants were hired to conduct regional workshops while Project staff attempted to maintain the
continuity of implementation plan activities at all model sites when vacancies existed.

Establishing both a district wide commitment to the change process and building level teams
ameliorated the impact caused when model implementation site staff vacancies occurred.
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EVALUATION RESULTS

<

The overall goal for the model sites was to prepare individuals with severe disabilities to function as
independently as possible in integrated adult environments by increasing:

a) the quality of Individualized Education Programs (IEPs) developed by achieving an overall
rating of eighty percent (80%) when measuring each IEP objective on ten factors;

b) the amount of time students with significant disabilities have to interact with
nondisabled peers in integrated school and community environments as measured on -
instructional setting data forms; and - -

c) the overall quality of the program by achieving a rating of eighty percent (80%) on
all designated program quality indicators.

The Student Activity Analysis Form was used to assess a random sample across age levels of
participating student’s IEPs both prior to and following program implementation. The IEP factors
analyzed were adapted from the research of Pam Hunt, Lori Goetz, and Jackie Anderson, 1986.

The Instructional Setting Data Form was used to collect data for a pen'od of one week, Monday

through Friday, for each student in the model site classrooms both prior to and followmg program
implementation.

Information derived from the Program Quality Indicators Guide completed by the special
education teacher at the end of each year the school participated in the project and the School Site
Checklist (Part 3 of the Prototype Evaluation Instrument, Sailor, 1991) were completed annually

~ by the Special Education Director and used in delineating the school district’s accomplishments and
identifying those areas which still needed to be addressed.

Evaluation forms employed at model sites are ‘located in Appendix A.
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Evaluation Results Summary

The individual evaluation results for each school district participating as a model site are

located in Appendix C.
Instructional Settings
Preschool
Pre
N- C
0% 0%
@BCR
HN+
5N: 5:) *3/0 ON-
0% lme
Post

CR= Self Contained

Classroom

N= Special Education

Non Classroom Activity

w/o Integration

N+ = General

Education Classroom

100% C = Community Based
Activity

Number of schools: 2
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Instructional Settings

Elementary

Pre

CR
68%

57%

Number of schools: 15

7 32

BCR
BN+
ON-
@ac

CR= Self Contained
Classroom

N= Special Education
Non Classroom
Activity

w/o Integration

N+ = General
Education Classroom
C = Community
Based Activity




Instructional Settings

Junior High School

Pre

BCR
HN+
IN-
2 ]o]

CR= Self Contained
Classroom

N= Special Education
Non Classroom
Activity

w/o Integration

N+ = General
Education Classroom
C = Community
Based Activity

Number of schools: 5
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Number of schools: 6

Instructional Settings

High School

Pre

83%

Post

1%

N-
16%

ECR
M N+
ON-
gBc

CR= Self Contained
Classroom

N= Special Education
Non Classroom Activity
w/o Integration

N+ = General Education
Classroom

C = Community Based
Activity
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Achievement

Achievement

Achievement

IEP Quality Indicators

3348

60%
50%
40%
30%
20%

oa
RR

Preschool  Elementary Junior
N= N=8 High N=4 -
Number of Sites

High
School
N=5

Program Quality Indicators

yesuegased

LR

]
*

#

N=2

" Preschool i Elementary Junior

N=14 High N=4

Number of Sites

High
School
N=5

School Site Checklist

Elementary
N=5

High School
N=2

Number of Sites
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K-12
N=3

35

@ Pre
M Post

B Pre
B Post

HPre
HPost




SCHOOL PROFILES

School District A is located in rural Central Arizona in a town with a population of 19,000.
Several major employers have moved into the area in recent years, thus contributing to rapid

“growth in the local school system. School District A is an elementary school district with eight
schools. :

School District B is in one of the fastest growing areas of Northwest Arizona. The approximate
population of the community is 22,000. The primary economic supports in the area are from
tourism and the hydroelectric facilities and generating stations. School District B is a high school
district with two schools.

School District C is located in a valley in rural Central Arizona with a population of approximately
6,000. Employment in the area is mainly from retail and from service positions for the tourist
industry. School District C is an elementary district with three schools.

School District D is located in Northeastern Arizona on the Navajo Reservation in a community
with the population of 4,500. The community is considered a growth area in Northern Arizona.
Economic activities in the area include tourism, services, and mining. School District D is a unified
school district with four schools.

School District E is located in Central Arizona adjacent to Phoenix, the largest metropolitan area in

Arizona and has a population of 142,000. School District E is an elementary district with sixteen
schools.

School District F is in Northwestern Arizona and is the largest town in the area with a population
of 13,000. The area is a regional trade, service, and distribution center. Tourism and manufacturing
are the leading industries. School District F is a high schooi district with one school.

School District G is located on the Mexico border, 63 miles south of Tucson, Arizona. The
community has a population of 20,000. School District G is a unified school district with eight
schools. During the 1993-1994 school year, School District G returned all seventeen students to
their district who had previously been placed at a separate special school in the area. The Program
Specialist working with this district died unexpectantly in November 1994. A hiring freeze
prevented filling the vacancy so post evaluation data is unavailable.

School District H is a small elementary rural school in the mountains of North Central Arizona. The
district serves two small communities with a combined population of approximately 1,000. The
communities are rapidly growing vacation and retirement centers with the commercial sectors
dependent on weekend tourists and second home residents.
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School District I is a unified school district with four schools located in the foothills of the White
Mountains. The combined population of the two communities in the area served by the schools is
approximately 6,000. The economy of the area is shaped by tourism, agriculture, construction,
forest service, hunting, fishing, lumbering and retail sales.

School District J is a rural school district with four schools located in Southern Arizona about 25
miles south of Tucson and serves approximately 1,789 kindergarten through twelfth grade students
from surrounding communities. The combined population of the communities in the area is 9000.

There is a large retirement community in the area. The economy relies primarily on ranching,
farming, and retail sales.

School District K is located in Northeastern Arizona on the Navajo Reservation. The population of
the community is 4,000. The community has been designated a major growth center in the area and
is an administrative and educaticnal center. Principal economic activities in the area include

services, mining, and public administration. School District K is a unified school district with six
schools. '

School District L is in Northern Arizona and serves a community with a population of
approximately 8,000. Principal economic activities are diversified and include the railroad, tourism,

a prison, manufacturing, trade, and retail businesses. School District L is a unified school district
with five schools.

School District M is located in rural southeastern Arizona in the largest town in the area with a
population of 33,000. A military base is located in this town and directly impacts the population
base. School District M is a unified school district with eight schools. They elected to establish a
community college model with Project support. The Program Specialist working with this district
died unexpectantly in November 1994. A hiring freeze prevented filling the vacancy so evaluation
data.is unavailable for this site.

PRESCHOOL PROGRAMS

The models of integration for children 3 to S years old included educational settings for normally :
developing preschool children, partial integration for a part of the day in a preschool program which
does not typically have a special education component, and a reverse integration program in which
normally developing peers are enrolied in special education classrooms for preschool children with
disabilities. A self-contained class is defined as children with varying disabilities grouped together in
a preschool classroom where there are no nondisabled children; however, there are regular

kindergarten classes on the campus and provisions are made for social integration at various times
of the day.

The preschool participating sites were all in public school districts and provided a variety of service
delivery models. These models included integrated models, reverse integration models, and one
self-contained model which had scheduled and planned integrated activities with
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kindergarten students. At the integrated sites, half the students had disabilities and half the students
did not have disabilities. The reverse integration sites varied their methods of integration. Some
sites enrolled part-time nondisabled peers while other sites had planned activities with a
Kindergarten classroom. All sites provided related services consisting of speech therapy,
occupational therapy, and physical therapy. One site also provided a Vision Impairment Specialist
and a Hearing Impairment Specialist. Most sites provided services two and a half hours daily, four
days a week, with the exception of one site. This site provided services five hours daily for four
days a week. This site was a fully integrated model. '

Educational distribution of preschool aged children with severe disabilities

ntegrated B 43% 46% 53% 41%
Settings

Self-contained 50% : 49% 41% 50%
Settings '

Special Schools 6% 4% 5% 8%
Home Settings 1% 1% 1% 1%
Number of

Preschool 401 513 - 570 746
Students

From 1991 to 1993, preschool data indicates an increase in the percentage of children in integrated
settings, and a decrease in the percentage of children in self-contained settings and in separate
special schools. The data system for the December 1, 1994 census was changed to coincide with the
federal definition, i.e., children served in the regular classroom for 80% of the day; and self
contained refers to students served in this setting 60% of the day. While preschools still employ the
models of integration described, the more specific higher percentages of time used on the December
1, 1994 census reflects an overali change in the percentage of preschool children served in
integrated settings.
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COMMUNITY COLLEGE PROGRAMS

In Arizona, there are several programs for students with severe disabilities located on Community
College campuses. Students ages 18-22 continue their community based instruction, attend college
courses, and improve their job skills training on these campuses. Students are able to work on their

. IEP goals and objectives in a college setting with typical age peers. These programs give the
students an opportunity to continue to experience growth in their social skills by interacting with
other nondisabled peers. Participants in these programs must meet the community skills and
-admission requirements agreed upon by the participating school districts and the community college
governing board. See Appendix D for letter of agreement. As a result of these cooperative
programs students are able to:

Access selected college facilities and services (e.g., classes, library, cafeteria, student union,
etc.).

Develop the ability to care for personal needs and possessions.
Improve transportation skills. -
Improve social, functional academic and behavioral skills.

Access varied vocational training opportunities at the college (e.g., maintenance, cafeteria,
grounds, laundry, etc.). .

Engage in age appropriate leisure activities.

Participate in extracurricular activities (e.g., football games, concerts, plays, fund-raxsers
student council activities, etc.).

e Membership in campus clubs and organizations.

Arizona’s community colleges are governed by each of the county community college governing
boards and do not have a direct affiliation with the 227 public school districts. This fact compelled
the need for interagency agreements to be developed between the cooperating school districts and
the community college (see Appendix D). Some of the areas the agreements covered included:

Which agency provided and approved the instructors to teach the classes.
Which agency paid the instructors.

Which agency developed the course work and scheduling.

Which agency assumed the liability coverage for the students.

How the tuition fees were determined and how they were paid.

How credits were assigned and by which agency.

How transportation was provided to the students.

How to determine where classroom space would be located for the students.
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The community college programs in Arizona are closely aligned with the district’s transition
programs. In many cases, the funding réquired to develop and maintain these programs was
arranged through various transition grants. Arizona had discretionary funding assistance available
to special education programs which provided the startup costs for the community college
programs that were established throughout the state.

A variety of credit and non-credit courses were developed to meet the needs of the students with
disabilities. They included: Soft Aerobics, DC Module 1-Ohm’s Law, Ceramics I, Word
Processing I, Blueprint Reading, Individual Reading Improvement, Aqua Fitness, Basic Sign
Language, Consumer Math, Sexuality and the Developmentally Delayed, Home Cooking, Art,
Weight Training, and a variety of other offerings.

The community colleges also provided on site job opportunities for the students with special needs.
Many of the students worked in the cafeteria, grounds crew, maintenance crew, custodial crew,
library, and a variety of different campus locations.

Many of the community colleges created campus organizations to assist the students with special
needs who attended the colleges. The organizations were designed to promote social contact
between the students, provide for social integration opportunities, and to provide assistance and
campus orientation to students with disabilities.

DISSEMINATION ACTIVITIES

" Fiscal Year 1990-1991:

National TASH Conference in Chicago , December 1990.

Promoting Best Educational Practices in Rural Arizona Using a Peer Consultation
Model (Project staff)

Annual State Conference “Integration: The Future is Now!” in Phoenix, March 1991.
Presentations by model site staff:
Using Building Based Teams Which Support Students in Regular Classrooms
Integrating Students with Moderate to Severe Disabilities in School and
Community Based Instructional Programs
I Can Understand, Speak, Read, and Write, But I Do It Differently
A Bridge to College
Parent Power-The Pragmatic View

Fiscal Year 1991-1992:

Arizona Director’s Institute in Phoenix, October 1991.
Integration; An IDEAL Way of Thinking (Project staff)

35




Arizona CEC in Phoenix, February 1992.
Best Practices for Students with Severe Challenges (Project staff)
Presentations by model site staff:
Renewed Vision for $pecial Education: Full Inclusion Model
A Bridge to College

Annual State Conference “Valuing Differences” in Phoenix, March 1992,
Presentations by model site staff:
Transdisciplinary Team Reizted Services in the Regular Classroom
Renewed Vision for Special Education: Full Inclusion Model
 Independence and Integration
Celebrating Differences
CBI from Ato Z
The Bridge Project and Beyond
A Rural Modei for Full Integration

Fiscal Year 1992-1993:

National TASH in San Francisco, November 1992.
Developing a Demonstration Site: A Model to Promote Best Practices. (Project

staff)

Arizona CEC in Phoenix, February 1993.

. Creating Successful Integration Opportunities for Children with Severe
Disabilities. (Project staff)

Annual State Conference “Making Everyone Belong” in Phoénix, March 1993,
Presentations by model site staff:
On the Road to Total Integration
Smoothing the Way to Total Inclusion

Peer Tutor Conference in Phoenix, March 1993.
‘Presentations by model site staff:
A Kid to Kid Connection
Circle of Friends
Celebrating Differences
So You Want to be a Peer Tutor?
We’ve Moved!
Meeting the Needs of the Cognitively Challenged with Technology at Home and’
in the Workplace
Facilitated Communication for Peer Tutors
Circle of Friends: The Importance of the Continuing Process
What an Attitude!
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Fiscal Year 1993-1994:

. National TASH in Chicago, November 1993.
Arizona Rural Schools for all Students. (Project staff)

. Annual State Conference “ Celebrating Abilities” in Phoemx March 1994.
Presentations by model site staff:

One Day At A Time

The Emerging Role of the Paraprofessional

He Bites, Hits, Kicks, and Scratches Me and You Expect Me to Teach Him.

Summer Teacher Training Institute in Casa Grande, June 1994,
Presentation by model site staff:
Integrated Related Services
Integrated Preschool Services
Facilitating a Full Inclusion Model at the Elementary Level
Facilitating a Full Inclusion Model K-12 Level .
- Communication Training

Fiscal Year 1994-1995:

Director’s Institute in Phoenix, October 1994.
Building Inclusive Schools (Project staff)

Project Director’s Meeting in Washington, D.C., November 1994.
A Poster Session in conjunctnon with the Arizona Deaf-Blind Project. (PrOJect

staff)

National TASH in Atlanta, December 1994.
A Pictorial Demonstration of Methods to Facilitate Systems Change in Arizona
(Project staff) -
The Process of Inclusion: Creatively Analyzing Classroom Activities to Include
" Students with Severe and Multiple Disabilities. (Model site staff)

Arizona CEC in Phoenix, February 1995.
Including Students with Challenging Behaviors in Typical Classrooms (Project

staff)
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Annual State Conference “Building Bridges: Arizona’s Efforts to Include Everyone” in Phoenix,
March 1995.

Building Inclusive Schools (Project staff)

Presentations by model site staff:

Teaming and Inclusion: a Successful Combination for All Preschoolers

A Rural School Inclusion Model: An Inderdisciplinary Approach

Paraeducators, More Than Just Aides

The Collaborative Consultation Model: What is it? How is it 1mp1emented’7 How does it

promote differentiation of instruction for all students? -

Beyond the High School: Into the Community College

Nevada State Conference “Inclusion ‘95: Making It Happen!"’ in Lake Tahoe, March 1995.
Perpetuating Systems Change

Texas State Conference “Inclusion Works” in Corpus Christi, April 1995.
Perpetuating Systems Change (Project staff)

Wyoming State Conference “ Symposium on The Least Restrictive Environment” in Casper, April

1995.
Perpetuating Systems Change (Project staff)
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SECONDARY IMPACT OF PROJECT ACTIVITIES
ON LOCAL EDUCATION AGENCIES (LEAs)

The Program QGuality Indicators Survey (Meyer, 1992) which looks for overall commitment to
inclusion was sent to all school districts in Arizona in October 1993. The table represents those
school districts who scored seventy percent or better in each of the areas listed.

Apache Round Valley | Round Valley | Round Valley | Round Valley
: Schools Schools Schools Schools
Sanders
Cochise Benson Benson Benson Benson Palominas
Ft. Huachuca | Ft. Huachuca | Douglas Ft. Huachuca | Sierra Vista
Palominas | Sierra Vista | Palominas
Tombstone
Coconino Flagstaff Flagstaff Flagstaff . | Flagstaff Flagstaff
: Tuba City Page Tuba City Page Tuba City
Williams Tuba City Williams Tuba City
Williams Williams
Gila © | Miami Payson H.S. | Payson Unif. | Miami Payson H.S.
Payson H.S. | Pine Pine Payson Unif, | Pine
Pine Pine
San Carlos -
Graham Safford Safford Safford Safford
: Solomonville | Solomonville
Greenlee Duncan Duncan Duncan Duncan Duncan
La Paz ~ Parker ‘ " Quartzsite
Maricopa Balsz Kyrene . Balsz : Alhambra Balsz
| Cartwright Littleton Cave Creek | Chandler - | Kyrene
Cave Creek | Paradise Glendale El. | Kyrene Liberty
Gilbert Valley Kyrene Littleton Littleton
Kyrene Phoenix UHS | Liberty Nadaburg Paradise
Littleton Queen Creek | Littleton Paradise Valley
Paradise Roosevelt Nadaburg Valley
Valley _ Paradise Phoenix UHS
Pendergast ' Valley Queen Creek
Phoenix UJHS Pendergast Roosevelt
Roosevelt Phoenix UHS
' Roosevelt
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Colorado

Colorado -

Colorado Colorado City
City Unif. City Unif. City Unif. City Unif. Unif.
Colorado Mohave Colorado
River UHS UHS River UHS
' Kingman El.
Navajo Cedar Cedar Cedar Cedar Cedar
y Kayenta Kayenta Kayenta Kayenta Kayenta
Showlow Showlow Showlow Showlow Snowflake
Snowflake Snowflake Snowflake Snowflake
.| Pima Marana Flowing Flowing Marana Marana
Sahuarita Wells Wells .| Sahuarita Sunnyside
Sunnyside Marana Marana Sunnyside
Sahuarita Sahuarita
Sunnyside Sunnyside
Pinal Eloy Eloy Eloy Eloy Eloy
Oracle Oracle Oracle Oracle
Santa Cruz Nogales Nogales Nogales Nogales Nogales
Yavapai Chino Valley | Chino Valley | Chino Valley | Chino Valley | Chino Valley
Kirkland Kirkland Kirkland Kirkland Kirkland
Prescott Prescott Prescott Prescott Sedona
. Sedona Sedona
Yuma Yuma EL Yuma El.
Total "
Number of 38 33 41 45 25 .
School
Districts
Number of
counties
represented/ 14/15 13/15 '] 14/15 14/15 12/15
Total '
number of
counties
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December 1, 1994

Census Data

County Number Total Percent No. School | Total
Students w/ | number Incidence Districts number
Severe Students w/ Serving School
Disabilities- | Disabilities Students w/ | Districts
' ' .| Severe '
Disabilities
"1 Apache 84 1433 5.9% 10 11
Cochise 108 2410 4.5% 10 23
Coconino 144 2089 6.9% . 5 8
Gila - 58 1287 4.5% 6 8
Graham . 42 526 8.0% 5 7
Greenlee 10 193 5.2% 3 3
La Paz 16 399 4.0% 2 6
| Maricopa 2296 38818 5.9% 46 56
Mohave 101 - 2428 4.2% 10 13
Navajo 113 2168 5.2% 10 11
Pima 650 11931 5.5% 15 16
Pinal 168 3011 5.6% 15 20
| Santa Cruz 56 659 8.5% 3 7
Yavapai 98 2128 4.6% 13 21
Yuma 142 2259 6.3% 7 9
ASDB, 98 715 2 2
PDSD, :
Coops 130
Totals 4184 72584 5.8% 162 221

Seventy three percent (73%) of all school districts in Arizona have children with severe disabilities
residing within their cachement area whom they serve. There are fifty-nine school districts (27%)
which do not have students with severe disabilities residing within the school district.

Severe disabilities refers to children with multiple disabilities, multiple disabilities with severe
sensory impairments, autism, moderate mental retardation, severe mental retardation, and preschool
severe delays.




SUMMARY

Effectiveness of the Arizona Statewide Systems Change Project

At Model Sites:
Instructional : : - increase amount of
Settings- Amount of | 22% 66% time to interact with
Time in General nondisabled peers
Education Classroom .
IEP Quality 14% 78% 80%
Indicators

- | Program Quality . 16% 90% 80%
Indicators . ‘
School Site Checklist 35% 83% 80%

Inclusion means that a child is enrolled in the general education classroom with individualized
appropriate special education services and supports provided in that environment. Generally,
elementary schools, particularly the primary grades, employed more numerous and varied
combinations of classroom practices to facilitate inclusion. Five classroom practices were employed

at the K-3 level as opposed to three at Grade 4-6, two at the junior high level and one at the high
school level. '

The most frequent service delivery type employed was the collaborative team supported
instructional model at the primary and junior high level. At the intermediate and high school level,
the social integration model and the collaborative team supported instructional model were
employed with slightly more students served through a social integration model.
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Statewide:

Impact of the Arizona Statewide Systems Change Project on the placement of students with
severe disabilities | ,

Placement of Students With Severe Disabilities

Public School
B Special School

Percent of Students

Years

Placements for Students with Severe Disabilities
December 1, 1994

Home/Hospital Residential

1% - 1% General Education
. 10% - | B General Education
Special Schoot R
14% Resource esource
11% D Self Contained
B Special School -
B Residential
Home/Hospital
Seif Contained
63%
43 .
40
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The overall goal was to build the capacity of school districts to effectively support individuals
with severe disabilities in inclusive school and community settings. Factors contributing to the
success of project activities include:

Statewide Training Opportunities

extensive regional training opportunities for building leve! teams
an annual two day statewide conference

three peer tutor conferences, one day each for elementary students, junior high school
students, and high school students

e an annual five day teacher training institute

School Based Technical Assistance

e establishing a peer support cadre to perpetuate systems change in Arizona

Regional Model Sites

e establishing model sites available for visitation in eleven of Arizona’s fifteen counties
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Project Advisory Committee

o establishing an interagency council to promote changes that improve services and
opportunities for Arizona’s children and adults with significant disabilities

Inclusion is a carefully planned program that brings out the best in general and special
educators for the benefit of all students.
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PRODUCTS LIST

Building Inclusive Schools (flyer)
GuidelinesA for Educating Students with Severe Disabilities (manual)

Incorporating the Use of Nonaversive Behavior Management (manual)

Positive Behavior Support Participant Workbook
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The written plan may be long-or short-range involving all or some of
the classes for disabled students. If no such plan exists, the evaluators may
wish to recommend that the *.EA initiate plan development through a
"support team" or LEA Committee involving representatives of all
interested _constituencies (administrators from general and special
education, parents, teachers, related service personnel, PTA, Special
Education Advisory Committee, interested community agencies, etc.)

Where an integration plan exists, the evaluator should use the
criteria in Part 1 for evaluation of plan components in order to determine
whether all areas such as: LRE policy, student placement, physical plant
availability and selection, accessibility criteria, staff assignments,
administrative roles/responsibilities, interagency agreements, site and
staff preparation, and the definition of what integration should"look like,"
as well as how interaction will be facilitated, have been addressed. °

Where specific plan components are missing or inadequate, the
evaluator can use the data to provide input to the LRE support team, if one
exists regarding expansion or modification of the written plan. The

Evaluator may also wish to refer to 2 Background Infor ion, for

- additional interview questions which can supplement written plans.
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PART 1
EVALUATION OF THE LEA'S WRITTEN INTEGRATION PLAN
(If no written LEA integration plan has been developed, proceed to Part 2)

Have the following dimensions been addressed adequately in the LEA Plan?
Check all that apply:
1. LEA policy statement on LRE:
* exists.
e in development, assistance requested.

¢  too broad/noninclusive of students with severe
" disabilities.

¢ needs development.

2. Deﬁmtlon of mtegratlon and rationale for integration for all students
with disabilities: .

e Al components included.
e Missing key features.

e In development, assistance required.

¢ Needs development.

e Rationale not included, needs development.
¢Other.

3. Student selection and placement plans including:

e Factors for consideration (e.g., heterogeneity, age-
appropriateness of class/school for students, geographic
location, etc.) have been delineated.

* No guidelines as yet.
* QGuidelines are in development, assistance requested.
® Process for student placement has been well defined.

e process needs development, assistance requested.
e Other:

4. Physical plan selection criteria and availability:
e Criteria have been delineated and are comprehensive.
* No criteria as yet, need assistance in developing.
e Space availability survey for LEA:
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Complete___ Not yet completed

5. Accessibility of available sites:

* - All sites have been evaluated for accessibility -
(interior/exterior). .

®* No assessment as yet.

. Assessment complete; modifications to some sites will be
required.

* Modification plans developed.

6. Teacher, paraprofeésional and related services personnel
selection/assignment:
* Guidelines for selection/job descriptions are adequate and in
place. '

®* Not in place, heed assistance to develop.

Teachers paraprofessionals and related services personnel

have have not had input into guidelines and
selection process.

Teachers, paraprofessionals and related services personnel
have been assigned.

7. Organization of administrative responsibility across programs:

* LEA/special education, general education, related services
delineated not yet defined

Service delivery plans and administrative responsibilities within
system clearly defined not yet defined (e.g., chain
of command; who will supervise integrated teachers, who does
teacher report to, etc.)

Comments:

8. Interagency agreements and involvement (if needed): Organization
and assignment of related services: '

¢ Interagency agreements (e.g., with health services agency) are

in place and do not present constraints to integration
plan. :

* Agreements need revision for integration to be effective.
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* Related service assignments have been worked out not
worked out :

* Related service personnel are involved are not involved

~ ‘need to become involved in integration
planning

9. Continuity of integrated program across ages/school levels
(elem/mid/hs/postsecondary):

* Plans and timelines exist for classes across feeder schools.
Plans-do not yet exist, no specific timelines in place.

* Plans exist but space unavailable and/or in negotiation.
* No plans, assistance requested.

10. Preparation of ASpecial Education staff (faculty and administration):

* Comprehensive inservice plan has been developed . is
being implemented. is in development.
assistance requested.

* Topics for inservice;
address needs concerning integration.
need expansion to cover integration.

* Resources for inservice (e.g., released time) are are

not, available; assistance requested . (See also Part _
2) :

11. Information/Training for parents of all students with disabilities:

* Comprehensive parent information/traiﬂing plan has been

developed._ -~ _is in development . assistance
requested

* Topics for inservice:
address needs concerning integration.
need expansion to cover integration.

* Resources for parent training (e.g., released time for teachers:
day care for parents) are are not _ available;
assistance requested (See also Part 2.)

¢ Parents are are not currently involved in
integration planning.

. 12. Preparation of General education admiristration:

* Comprehensive inservice plan has been developed.
is being implemented. is in development
assistance requested.
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Topics for inservice
address needs concerning integration.
need expansion to cover integration.

Resources for inservice (e.g., released time) are_
are not available; assistance requested

13. Preparation of school site(s) personnel -

Comprehensive inservice plan has been developed.
is being implemented. is in development
assistance requested.

Topics for inservice _
address needs concerning integration.
need expansion to include integration.

Resources for inservice (e.g., released time) are
are not available; assistance requested

Mechanism is is not in place for ongoing support
to principals concerning integration. '

2

14: Preparation of general education students at all targeted school
sites:

Comprehensive inservice plan has been developed.
is being implemented is in development
assistance requested

Topics for inservice
address needs concerning integration.
need expansion to include integration.

Resources for inservice (e.g., released time) are
are not, available ; assistance requested

(see also Part 2)

Plans have have not been approved by site
principal/faculty. )

Site preparation will will not occur in advance of

move of students with disabilities to site as well as after class(es)
are present.

156. Preparation of parents of general education students:

PTA(s) has has not been involved in or been
made aware of integration plans.

Principals will have responsibility for informing/involving
parents through school bulletins, PTA meetings, etc.
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16. Strategies to facilitate effective integration/interactions on site:

* District and school site practices which will facilitate
interactions have have not been delineated (e.g.,
inclusion in activities across environments, teacher
responsibilities within the school, transportation schedules and
coordinated school hours, etc.) (See Part 2)

* Mechanisms and procedures are in place are being
developed do not exist for creating structured
interaction programs (e.g., peer tutoring, special friends,
regular class placement) to involve general education students
(i.e., in-class assistance for participation, Work Experience,
service credits, elective courses). (See Part 2)

* IEP goals and objectives for students with disabilities do

do not reflect integrated placement and interaction
opportunities. : '

* Each school site has developed is developing its
own integration plan. '

® School site pians do not exist, assistance is requested.

e Other:

17. Evaluation of integration practices:

® Observational data
have been have not been will be
collected to evaluate integration on an ongeing basis across sites.

Collected or - Not Collected or
*Other types of data To Be collected To BeCollected
% of instructional time spent g
in integrated school and
community environments

Attitudinal data (general education
students' attitudes toward students
with disabilities)

Social validity data (e.g., con-
sumer satisfaction from parent,

student w/disabilities, administrator
viewpoint)

Data on rates and quality of social
interaction between students w/disabilities
and general education peers,
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e  Other:

¢ No program evaluation plan exists,
assistance requested.

18 School Site Planning Team Issues:

* A school site planning team consisting of general education and

special education teachers exists at the site is planned for
the site does not exist and is not planned. :
¢ Parents (general, special or both) are are not

included on the school site planning team.

* The school site planning team currently advises the principal on
integration and placement issues of students with disabilities.
This activity ___is planned; unlikely to occur .

61
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PART 2
BACKGROUND INFORMATION

Part 2 is not intended to be used as a format for a single interview of
one individual by the person conducting the evaluation. Given the number
of questions and the scope of areas covered, Part 2 data should be collected
through several observations, discussions with the LRE support team
(where one exists), or through conversations and/or interviews with: the
director of special education, as well as the administrators specifically in
charge of special classes/programs for students with disabilities,
principals, special education teachers, parents of students with disabilities,
advisory committee members, and related service personnel.

Part 2 information will assist in identifying the history and goals of
the LEA or Cooperative with respect to integration; attitudes within the
"LEA or Cooperative toward integration; what résources exist to support
integration; whether space within accessible schools is a problem for the
integration efforts, and whether issues such as transportation and
personnel role changes, site preparation needs, and parent reactions to the
integration plan have been considered. Thus, Part 2 can be used as a
problem-solving tool with a LRE support team. For example, under IV:
Parents of Students with Disabilities: If the evaluator's conversations and
interviews indicate that parents are unaware of the integration plan, the
evaluator would recommend that meetings for parents and/or coordinated
planning with the district Community Advisory Committee (CAC) be
initiated- immediately. The evaluator might also suggest that visits be
arranged for parent representatives to existing nearby model integrated
programs, so that parents can see an integrated program in action, and
acquire information as to how the model could be adapted to meet their
sons' and daughters' needs in their own district.

62
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Part 2 can be used as an overall reference and is not meant to be employed
as one interview. Information may be obtained through observations

and/or a series of conversation /interviews. Items that do not apply should
be skipped. ' .

‘ FOR LEAS OR COOPERATIVES IN INTEGRATION PLANNING STAGES

1. Adminjstrative/Sys_tems Level

A. Governance Structure of LEA :
1. Isthis special education program operated by a single LEA; a

consortium of LEAs (i.e.: a cooperative); or other
(Specify " )

2. If operated by other than a single LEA:

® Are member districts currently involved in integration
planning?

* Will students be selected for integration from all
districts?

- ¢ Will integrated sites be geographically distributed

throughout the region or will only a few districts be initially
involved? ’

* . How many students are targeted for initial phase of
plan?

* What procedures have been established to obtain space and
how successful have these been?

* Will these be the first integrated classes for students with
severe disabilities on district sites? .

* Will students attend integrated classes in their own district
or in another district?

* What proportion of students/classes are now integrated/

what ages and how many are targeted for the integration
transition?

3. If Single LEA operated: |
* Is integration planned to occur district-wide?

* What proportion of students/classes are now integrated/
what age groups? :

* Will students attend their neighborhood (or home)
schools?

63
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B. Policy
: 1.

WS.cval.inatr/AZ.6'91

COMMENTS:

Is there a current district Board of Education policy on
LRE/integration? What does it say? If no B of E policy exists, is
there a Department of Special Education and/or a Community
Advisory Committee (CAC) policy on integration? How recent
are these? Do they indicate strong support for and
understanding of integration? How is integration defined for
students with severe disabilities?

Is there an existing-long range LEA plan for full integration?
Who developed it? Is there a consensus across constituencies
(Special/General Ed. administrators, teachers, parents, related
service staff) regarding this plan or the need to develop a plan?

Is there any kind of an Integration Task Force and/or "LRE
Committee" in the LEA? What is its membership? Does it
include representation from: General/ Special ed. administra-
tion (central office and site), teachers, parents/CAC, community
and related services? If not, is the LEA open to forming such a
committee for this task and granting it decision-making
responsibilities?

Where is the impetus for integration coming from, i.e., who has
been advocating for this? Is this an administrative decision

* alone, or have parents, teachers and other constituencies been

involved? .

What are the general attitudes about integration across
constituencies:

General ed admin: -
Special ed. admin:
‘General ed teachers:
Sped teachers:
General ed. parents:
Special ed. parents:
Students:

Related services:
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6. Is there a consensus on the cieﬁnition of integration and a clear
understanding of its components ?

C. Resources for integration

1. What types of support are or can be made available for the
planned transition? '

* Resources for inservice on strategies, curriculum, etc. to
sped staff:

* Resources for necessary materials when classes move from
one center to several locations:

* Resources for site modifications if needed:

D. Space

1. How many segregated schools (disability only)' currently exist in
- the LEA? Are they homogeneous? (e.g., "seriously emotionally
disturbed "schools; "Severe disability schools"?

2. How many classes/students are in these schools?

3. How many (if any) integrated classes for students with severe
are there now in the district? What are their current locations?
Are they chronologically age-appropriate? Are they within the
boundaries of the natural proportion of students with severe
disabilities to general education students (usually 2-5%)?

4. How many new integrated classes will be targeted for the
planned integration effort? What ages are the students?

5. What level of schools (elem/mid/hs/comm. college) are going to
house the new programs?

6. Are the regular public schools "over-enrolled" (short on space)
at present? What assurances exist regarding the longevity of the
space for Sped classes? Who in the LEA is involved in space

negotiations? Are they/can they participate on the integration
support team? '
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7. Is the available space/classroom centrally located in the target
school in each case? Will students be dispersed throughout the
school (rather than clustered in one wing)? Is the program fully
inclusive (all students placed in general education classrooms?

8. What plans exist for future utilization of former segregated
school sites after integration? Can any of these be utilized as
integrated school sites with only 2-5% of their population
comprised of students with severe disabilities?

. E. Accessibility
1. What proportion of the targeted or potential school sites in the
LEA is accessible at present?
Elem
Mid/JHS

HS

-

|

2. Are all internal areas accessible on each site? If not, what
areas need modification? Which schools?

3. What proportion of students to be integrated at each age level
will require accessible school locations?

Elem
Mid/JHS
. HS

l
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- 4, Which schools’ restrooms have any accessible stalls? Which
require modifications?

5. Whaf plans exist for modifications if there are too few or no
accessible schools available? -

6. How many sped students who do not have severe disabilities are
already attendmg these schools?

7. How accessible are these school sites to community instructional
locations? :

Egrggngg

1. Will the integration plan require any transfers of teachmg or . v
other staff (e.g., from district-to-district employment within the
Cooperative)? Has this process been worked out?

2. Who will be responsiblé for supervision of integrated classes?
School site principal -

District Special ed. administrator
Other

3. If school site principal: Has this role change been planned with
principals and communicated to them? How will special ed.
support be provided for technical assistance?

4. What is the plan for related service delivery on integrated sites?
Will occupational, physical and or speech therapist, etc. have
geographically distributed caseloads? Have LEA related service

personnel been involved in integraticn planning? If not, can
they be at this time?

-~
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5. Are there existing interagency agreements regarding the
number of students needing therapy and/or the number of hours
needed on site for delivery of services? Can these be modified if
they present constraints to integration? '

‘

G. Trapsportation

1. Who currently transports students? Is this the same service as -
that provided for general education students (if any are bussed)?

Are special ed. and general ed. transportation services
coordinated?

2. Have transportation representatives been involved in integration
planning? If not, can they be at this time?

3. How will integration effect routing and length of bus rides for
students with disabilities?

4. Will transportation "drop-offs" and "pick-ups” match the school
hours for regular education students at these schools?. If not,
can this be altered so that schedules are the same?

5. Will transportation be available during school hours if needed
for community programming?

6. How accessible is the public transit system? Is it in close
proximity to the school(s)?

II. Teacher Level
"A. Selection

1. How many Special ed. teachers are needed to sugport the newly
integrated students?

2. Will this be a voluntary move for them? Have they been informed
of integration plans? Have they been involved in planning? If-
not, can they be at this time? Is the union (if any) represented on
the planning task force?

WS.eval.inatr/AZ.691
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Are general feelings about integration positive? What, if any are
special ed. teachers’ concerns? What, if any, are general ed.
teachers' concerns?. '

i

4. Are there plans to move more than one teacher to each site for
possible teaming and support, as well as for making groupings.
or classes more age-appropriate (e.g., preschool, lower and
upper elementary classes)? ' :

5. What criteria are being utilized for teacher selection? Do any of
‘the teachers have previous integrated experience?

6. Are job descriptions being revised? Who is developing these?
Will teachers have input?. .

B. Preparation
1. How much and what types of training will be made available to

WS.evalinatr/AZ.6'91

and/or required of special ed. and general ed. teachers who are
moving to integrated sites?

* Strategies for ability awareness education
(SpEd:___ GenEd: )

* Strategies for teacher integration
(SpEd:__ GenEd: )

* Strategies to promote interactions
(SpEd:___ GenEd: )

* General educaticn curricula
(SpEd:___ GenEd: )

* How a general (elem/mid/hs) school operates

(SpEd:__ GenEd:__ )
* Community intensive programming from integrated school
sites

(SpEd:___ GenEd: )

- ®  Vocational training opportunities

(SpEd:_______ GenEd: )

* Structured interaction programs (e.g., peer tutoring) '
(SpEd:___ GenEd: )

* Parent participation in integration
(SpEd: " GenEd: )

* Heterogeneous groupings
(SpEd:_ _ ___ GenEd: )

* Partial participation in regular class curriculum
(SpEd: GenEd: )

15 69




. Will inservice be provided on a released time or after school basis
or both? : '

What are the timelines for inservicg?

Who will deliver the inservices?

Have teachers had (or will they have) opportunities to visit model

integrated programs in the LEA or elsewhere? Can this be
arrarged? '

When will teachers be informed that they have beea selected for
inservice? Will this allow for time for them to be involved in
advance site preparation activities as well as curricula activities
(such as compiling inventories of schocl and community sites)?

Is released time support available for either or both of these
activities?

C. Staffing

1. How will paraprofessionals be selected and distributed across

sites?

2. What will the ratio of teachers and paras be for each class in

" WS.evalinstr/AZ.691
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III. Students with Severe Disabilities

A. Groupings and Selection
1. What are the current age ranges of students at segregated
schools (if any)? Are these chronologically age-appropriate (i.e.,
do they correspond to regular public school age ranges)?

Preschool 3-5 (approx.)
Lower elem - 6-8

Upper elem 9-11
-Med/JHS 12-14

HS | 15-18
College 19-22

- _ 2. Who will be involved in regrouping of students (as needed) for

integration according to several criteria including:
* Age-appropriateness '
* Heterogeneity (different disability categories represented)

* Neighborhood schools or school in closest pfoximity to

students' homes (school students would attend if a general
education student). ot

3. How are the first students to move being selected? Have parents
. been involved in planning? Are all parents aware of the LEA's
integration plan? If not, when will they be informed and be
invited to participate in planning?

4. Are the number of targeted classes planned for each site within
natural proportion guidelines?

5. Will all students with disabilities in the LEA have the

opportunity for integrated placement now or in the future? What
are the timelines for this (how long-range is the integration
plan?)

WS.eval.instr/AZ.691
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6. = Do students havé current IEP objectives which reflect integrated
opportunities and interaction with general education peers
" across domains/activities?

IV. Parents of Students with Disabilities

des toward Inte

1. What is the general feeling-among parenfs about integration?

2. What concerns do parents have? Have these been addressed in
the plan? How? -

3. Are parents participating in planning? If not, can they?

4. Isthe CAC for Special ed. involved in planning?

5. Isthe PTA involved?

6. Are there any existing parent support groups at segregated
schools (if any); if so, what is their position about integration?

7. Have parents been provided with opportunities to visit model
integrated programs in the LEA or outside of it?

2
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8. What types of "inservice" will be offered to parents and

guardians regarding integration? Will they be included in the
teacher inservices?

V. School Site Planning (for each school site)
A. Administrative Consideration

1.

Is the principal supportive of integration? Was there a choice
about class location at their sites? What is the principal's
involvement in the class placement process?

Will the principal have the same responsibilities for the

‘programs for students with disabilities as he or she would for

any other programs in the school, or will the programs be
separately administered by district or county special ed. staff?
(If the latter, can this be changed?)

- "

Does the principal have any prior experience with special ed.
programs? What types?

Will inservice or technical assistance be available from the
special ed. administration for the principal prior to the move?
Who will provide ongoing support after the move?

What are the principal's concerns about integration, if any’(e. g-»

safety/emergency proced. -es)? Have these been addressed in the
plan?
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6. What is the principal's perception of integration and the extent
to which students with severe disabilities will be participating in
the daily life of the school? Is s/he open to students participating
in all environments (e.g., general education classrooms,
cafeteria, auditorium, yard, hallways, locker rooms, gym
restrooms, home ec. rooms, library, computer room) and
activities (e.g., assemblies, lunch, recess, nonacademic
subjects, etc.)

7. What type of inservice or site preparation activities would the
principals like to have in each school for their staff and student
body? '

8. What types of information does the principal think staff and

students will need prior to and after the class/students move into
the school? : :

3]

- 9. Are there regular faculty meetings in the school? Can

presentations be made to faculty by the special ed. teacher(s) at
one or more of these meetings?

10. What is the "hierarchy" of the school and what do special ed.
teachers new to the site need to know about school rules and
protocol?

B. Ge 0 i uden

1. What is the student enrollment?

74
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2. What are the major student organizhtions? (mainly secondary)

3. Is thece a school newspaper or bulletin in which articles about
integration can appear before and after the move? Also, is there

a parent newsletter, or, how will general ed parents learn of the
new program? '

4. Secondary: Is there an elective course structure and/or service
units or credit for student work experiernce in the school, which
could be utilized to facilitate peer tutoring or peer assistance

_ \ programs? '

5. How should or can general ed students best be recruited for
these peer programs? Which of the following vehicles are

available:
® bulletin
* announcements : _ '

® bulletin boards

* through guidance counselors/electives

* through meetings with individual faculty

* through student government meetings

¢ through student clubs _

* through presentations to individual classes or grades

through general education class participation/assistance
* Other:

6. What is the school schedule ior general ed. students? If it is not

the same as special ed., can special ed. change to match the
schools' hours?

7. How is lunch period organized? Is there more than one? Can

students sit anywhere, or are tables assigned to grades?
(elemen.)

8. How are recesses organized (elementary)? When do they occur?
Who supervises?

-1
!
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9. How are special subjects organized, e.g.:

e Gym/PE
e Art
¢ Music

e Home Ec.

¢ Library

¢  Other

Are there special subject teachers?

C. Staff .
1. How many and what types of staff are there on sice?

General Ed teachers '
Special ed. teachers
Paraprofessionals
Administrator
Counselors
Bilingual/LEP teachers
Special subject teachers
Librarians
Nurses
Janitorial staff
Cafeteria staff
Secretarial/Officestaff
Securitystaff
Social workers
Others:

RRARRRNRRRANRE

2. Are staff organized into departments? Is special ed. a separate
department?
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Are there regular (integrated) faculty meetings? When? What
other committee responsibilities or other roles do teachers have?

How are prep and lunch periods organized and scheduled? Will
special ed. staff have the same periods?

What is the general staff attitude about integration? Are they
supportive, concerned, unaware? What concerns do they have?

How do staff feel about organized disability awareness education
for themselves and their students? What information about the
students and program do they want? '

How open is the school to the long-range possibility of a fully
" inclusive program for all students with disabilities (general
class placement?) .
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Part 3: School Site Checklist
Complete Implementation
Partial Implementation
Planned
No Plan
Will Not Be Implemented
D —

SCORE CODE: -

A B 0O
mHouonH

1. PROGRAM DESIGN & OPPORTUNITIES The major program design components and the
FOR LEARNING BY STUDENTS WITH  social-environmental context for teaching and
DISABILITIES learning activities.

1 2 3 4 5

1. Students are given opportunities to make choices,
provide input and so forth (e.g., asking a student where
he or she would like to sit). ‘

2. There is evidence of transitional planning to prepare
-students for the demands of subsequent environments.

3. Student transitions are facilitated by regular contact

between “"feeder” and "next" programs/schools, Vo-
Tech, Voc-Rehab, etc.

4. Students spend increasing amounts of time in the
community for training as graduation approaches. : Y

5. The schedule reflects a variety of situations for each
" learner, including independent work, small group,
one-to-one instruction, socialization, and free time.

6. Each student spends most of his/her time engaged in
active learning activities, with "down time"
comprising no more than a few minutes at a time
between activities.

7. The program reflects a balance between safety
concerns and normalized risk-taking based upon
students age.

8. Each secondary age student participates in a
competitive job or job training for part of the school
day. .

9. Community based instruction is provided daily.

10. Students participate in a range of regular education
classes and activities on an ongoing individualized
basis (music, art, home ec, physical education, etc.).

11. Students with severe disabilities are included in age-
appropriate general education hometooms.
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Part 3: School Site Checklist

SCORE CODE: I = Complete Implementation
2 = Partial Implementation
3 = Planned
4 = No Plan
5 =

Will Not Be Implemented

1. PROGRAM DESIGN AND OPPORTUNITIES FOR LEARNING (continued)

1 2 3 4 5

12. Students atterid school that is balanced according to the

natural proportion (i.e. according to the approximate

prevalence of a disability in the general population).
13. School is the one students would attend if nondisabled.
i4. Students use school enrichment areas {e.g., library) on

a regularly scheduled basis.
15. Program includes planned daily interactions with

same-age, nondisabled peers.
16. Students have same school calendar and hours as their _

general education peers. : ﬂ
17. Students have access to and are encouraged to

‘participate in extracurricular activities typical for
their age range along with nondisabled students.

18. Adaptive equipment is also used by nondisabled peers.

19. Care-giving interactions and natural routines
(eating, going to the bathroom, etc.) are utilized as

opportunities for instruction for students with severe
disabilities.

20. Students with severe disabilities are physically
positicned according to individual needs throughout
the day and various instructional programs.

21. Changes in activity and position are explained or
otherwise communicated to students (rather than just
pushing a wheelchair to another location, etc.)

COMMENTS:

WS.eunl/ Pt 3 . Site Survey )




Part 3: School Site Checklist

SCORE CODE:

1 = Complete Implementation
2 = Partial Implementation
*3 = Planned
4 = No Plan
5 = Will Not Be Implemented
. . Systematic instructional practices and
2. SYSTEMATIC INSTRUCTION AND procedures to measure student performance in
PERFCRMANCE EVALUATION data-based, community-referenced programs.

1. 2 3 ] 4 5

22. Instructional strategies are individualized.

23. Instructional schedules for individual students reflect
sufficient time to meet student goals.

24. Each student receives appropriate positive
reinforcement and feedback.

25. Alternative communication modes and adaptive
equipment devices are used as needed for instruction
for individual learners .across all programs areas and
locations.

-

26. Behavior problems are viewed as instructional needs,
indicating areas where skills for more appropriate
behaviors must be acquired and practiced.

27. Nonaversive behavior management plan is specified
and integrated into 1EP.

28. Utilizes positive programming and other non-aversive
strategies in behavior change programs.

29. Data on student performance are collected weekly and
include information on levels of assistance provided
where appropriate.

30. Medical records are up-to date, including information
on medications and monitoring of any effects of
medication on students.

31. School personnel are trained in specified feeding
and/or positioning programs.

32. Students participate in heterogeneously grouped
instructions, with both disabled ‘and nondisabled
peers. .

33. New skills are taught in the context of naturally
occurring activities and daily routines.

80
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Part 3: School Site Checklist

Complete Implementation
= Partial Implementation
Planned

= No Plan

" Will Not Be Implemented '

SCORE CODE:

v A oD~
] i

2. SYSTEMATIC INSTRUCTION AND PERFORMANCE EVALUATION (continued) .

1 2 3 | 4 5

34. Principal is ultimately responsible for
implementation of the program, which includes
supervision and evaluation of the program staff.

35. The setting is normalized for students' chronological
ages (e.g.,) decor/decorations, furniture, wall
displays, etc.

36. Classrooms are close by those for same-age
nondisabled peers.

37. Students eat lunch in the cafeteria with same—age
nondisabled peers.

38. - Pupil teacher staffing ratios are adequate and
appropriate to meet individual needs.

39. Each individual child has needed adaptive equip.ment.

40. All equipmeni; and individual prosthetic devices are
kept in good working order.

41. Technological adaptations are used for instruction

and evaluation (e.g., VCR, computers, optacon, laser
cane, etc.). _

42. The general facilities are accessible for persons with
disabilities.

43. There is adequate space for program needs.

44. The general school classrooms (such as shop, computer
area, home ec, etc.) are accessible and/or adapted for
use by students mth multlple disabilities.

45. The school ensures accessibility of community
training environments.

(0 0]
s
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Part 3: School Site Checkhst

1 = Complete Implementation
Partial Implementation
Planned '

No Plan

Will Not Be Implemented

SCORE CODE:

1
2
3
4
5

2. SYSTEMATIC INSTRUCTION AND PERFORMANCE EVALUATION (continued)

1 2 3 4

46. Instructional arrangements, materials, and activities
are age-appropriate.

47. Instruction to teach new skills takes place in actual
_community environments, when appropriate.

48. Instructional cues are designed to be closely related to
natural cues available in community environments.

49. Instructional cues are designed to be closely related to
natural cues available in community environments.

COMMENTS:

”

3. IEP DEVELOPMENT AND PARENT Features of the Individualized Educational
PARTICIPATION Program (IEP) and the process for parent
participation and home-school collaboration.

1 2 3 4

50. There is active parent or primary care-giver
involvement in assessing student needs and
designing the IEP.

51. Appropriate personnel attended and signed IEP.

52. Parents or primary care-givers are encouraged to help
identify individually effective instructional strategies
(e.g., effective reinfoicers).

63. Families are assisted in accessing community
resources. -

54. Student records are shared with the family while
maintaining confidentiality.

WS.eval/Pt 3 . Site Survey 8 2
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SCORE CODE:

o —

Complete Implementation
Partial Implementation
Planned

= No Plan

= Will Not Be Implemented

1
2
3
4
5

art 3: School Site Checkli

= O W A/ ANA S

st

3. IEP DEVELOPMENT AND PARENT PARTICIPATION (continued)

55. Parents or primary care givers receive a formal report
on their child's progress. '

56. The IEP specifies present levels of functional
performance referenced to environmental activities.

57. Each IEP is consistent and integrated with IHP goals.

58. The IEP specifies mastery as performance in criterion
situations in actual environments without teacher
assistance. ’

' 59. Each IEP includes objectives for functional skills
needed for community settings in the future (e.g.,
when employed).

60. The IEP includes objectives for functional skills that

- are immediately useful in community settings (e.g.,
at home, in a store, etc.).

61. Each IEP includes objectives to develop leisure activity
skills reflecting the learner's personal preferences.

62. Each IEP includes objectives to develop domestic
living skills (e.g., household chores). :

63. The IEP or ITP for any student aged 14 and 6lder
includes emp)~yment training objectives.

64. Each IEP includes objectives to develop social skills.

€5. Related services are specified and have goals and
objectives.

66. Each IEP includes at least one measurable behavioral
objective involving interactions with a peer or peers
who do not have a disability.

: o
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Part 3: School Site Checklist

Complete Implementation
Partial Implementation
Planned

No Plan

Will Not Be Implemented

SCORE CODE:

1
2
3
4
5

‘3. IEP DEVELOPMENT AND PARENT PARTICIPATION (continued)

1 2 3 4

67. Extet;ded school year is considered and discussed by
IEP team.

68. Documentation of appropriate surrogate parent
training is on file.

4. STAFF DEVELOPMENT AND TEAM Staff qualifications and ongoing training
COLLABORATION opportunities and expectations for staff
' ' development, including team collaboration,
leadership, and aduvocacy.

1 2 3 4
69. Ability awareness occurs in general education
curricula.
70. The general education and. special education teacher
share responasibilities for the student.
71. School site team collaboration is involved in both
planning and delivery instruction.
' 72. The special education teachers attend faculty meefings
with general education staff.
73. The special eduction teachers participate in general -

ed. supervisory duties.

74. The special education teachers participate in
: extracurricular responsibilities (e.g., chaperones
dances, works with student clubs).

75. The special education teachers follow school protocol;
keep principal or appropriate administrator (e.g.,
department head) informed on an bngoing basis.

76. All team members who work with particular
individual students meet to discuss progress, program
changes, and specific educe .ional issues.

77. Related service staff are involved in functional
assessments in natural settings.

84
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Part 3: School Site | Site Checklist

SCORE CODE: 1 = Complete Implementation
: 2 = Partial Implementation
3 = Plenned
4 = No Plan
5 = Will Not Be Implemented
b — —— —

4. STAFF DEVELOPMENT AND TEAM COL_LABORATION (continued)

78. The special education teachers' evaluation includes
positive public relation skills with general education
staff.

68. Special education teachers take lunch breaks and/or -
prep periods in same areas as general education staff
at least once per week.

80. Special education teachers arrange meetmgs with
general education staff as necessary for ongoing
integration and maintaining continuous
communication with involved faculty.

81. Instructional programs are written so that substitute
personnel would understand how to teach them.

82. Students’ programs are designed to include
. instruction of functional activities in many school and
nonschool settings.

83. Paraprofessional personnel are provided with relevant
ongoing, systematic training.

84. Related service personnel provide integrated therapy
services in a context that includes particigation by
nondisabled peers.

85. All professional personnel are appropriately certified.

86. There is a defined plan or process for supporting staff
in implementation (i.e., time for team planning
meeting).

COMMENTS:
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Summary: .

Site Survey Plan
School District Date Completed
Program ' By _

1. PROGRAM DESIGN AND STUDENT OPPORTUNITIES FOR LEARNING

The major program design components and the social-environmental context
for teaching and learning activities.

Strengths:

Deficiencies:

. Comments:

2. SYSTEMATIC INSTRUCTIONAL PRACTICES AND PROCEDURES TO
MEASURE STUDENT PERFORMANCE IN DATA-BASED, COMMUNITY-
REFERENCED PROGRAMS :

Strengths:

Deficiencies:

Comments:




3. IEP DEVELOPMENT AND PARENT PARTICIPATION

Features of the Individualized Education Prograni (IEP) and the process for
parent participation and home-school collaboration.

Strengths:

Deficiencies:

Comments:

4. STAFF DEVELOPMENT AND TEAM COLLABORATION

Features of the staff qualifications and ongoing training opportunities and
expectations for staff development, including team collaboration, leadership, °
and advocacy..

Strengths:

Deficiencies:

Comments:
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Survey of Practices
Related to the Provision
of Inclusive Educational

Programs

Arizona Statewide Project inservice
1994

The “best practices” used for this survey are based on (with modifications)

Implementing Best Practices for all Students in Their Local Schools - Vermont
tatewi tem rt ject (Fox and Williams, 1991). They are

organized into nine areas including: .

-School climate and structure
Collaborative planning

Social Responsibility

Curriculum Planning

Delivery of instructional support services
Individualized Instruction

Transition Planning .

Family-school collaboration, and
Planning for continued best practice
improvement

While a total of 54 “best practices” are discussed in the Vermont guidelines,
only selected ones are included in this survey. ,

Directions for completing survey

Step one Read through all of the items prior to completing the survey.
Having knowledge of all of the items is critical to your review and
evaluation of each.

Step two indicate in column B your belief as to the importance of the item in
column A. If you agree that the practice is important to the
implementation of an inclusive educational program circle the
letter A (for agree). If you do not think that the practice is
important to the implementation of an inclusive educational
program circle the letter D (for disagree). If you do not have an
opinion circle the letters N.O. (for no opinion).




Step three Indicate in column C your opinion as to the degree to which your
school needs improvement in its implementation of that practice.
Circle the letter H if you feel your school has a high need for
-improvement in its implementation of that practice. Circle the
letter M if you feel your school has a medium need for
improvement in its implementation of that practice. Circle the
letter L if you feel your school has a low need for improvement in
its implementation of that practice.

Based on the analysis of this survey, you may develop a focus for a school
based plan however this exercise is designed to give you a tool for going back
to your school and implementing such a process with a range of individuals
who need to be involved in any activities related to school improvement.

SCHOOI. CLIMATE AND STRUCTURE

Improvement

1. The school has a philosophy which was developed

by staff, administrators, board members, family

members and others seen as having an importaiit A D NO H M L

role in the schools operation -
2. The schools philosophy is written and readily

available.

A D NO H M L

3. The schools phikosophy is often discussed and
used as a “living document® forming the basis for
decision making and policy development A D NO H M L

4. The achool's code of conduct for sttidents and
staff emphasize positive behavior and is applied '
in a falr manner, taking into account the unique A D NO H M L
needs of individual siudents

§. The roles and responaibiiities of all school staff
(including related service and contracted .
pere:nnol) are defined interns of all students A D NO H M L
needs.

6. The achiools proiessional development includes
inservice training, support for preservice training,
requiarly scheduled obesrvation and feedback A D NO H M L
from peers and administrators, paer coadtlng
| ___menforing, and technical assistance.

7. The school has developed an instructional
support system to develop classroom
accommodations for students prior to a referral A D NO H M L
for chapter or special education.
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Best .
Praclice

COLLABORATIVE PLANNING

Imponanco of Best
Practice

improvement

8. The school should provide opportunities for
school staff, students, family members and
others to bacome proficient at functioning in a
collaborative manner (l.e. share responsibllity
and resources, make decisions by consensus,
use a structured meeting agenda format, rotate
roles.of members, etc.)

H M L

9. The school should provide time during school
hours for student planning teams and other
instructional suppoit teams to meet

‘D NO

10. Student centered planning teams should be used
to plan for the educational needs of students with
significant disabilities

D N.O

11. Studant centered planning teams should include
teach-.5 parents, students, other appropriate
supp.oi staff, and administrators

D NO

SOCIAL _RESPONSIBILITY
St A L L B0 s o i otumr: R L DD s ae0as
Best Importance of Best Degroe to Which you
Practice Praclice School Needs
improvement
12. The schoois curriculum shoulkd provide structured
opportunities for students to learn about and
eciate individual differences among people D NO H M L
13. The achools curriculum should provide
oppartunities for all students to participate in age
appropriate school sponsored extra-curricular D NO H M L
activities (e.g. tield trips, sports teams, clubs,
dances, assembiies, etc.)
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CURRICULUM PLANNING

< CatUhrea::

O A

Best
Practice

Importance of Best

Practice

DongaW

14. The school’s curriculum should be developed by
teachers, students, parents, administrators, and
community members

15. The school's curriculum should identify age
appropriate content and be process oriented with
goals and objectives which promote meaningful
participatior In age appropriate activities in home,
racreational, educational, work and community
environments

16. The process of identifying appropriate curriculum
for a student with significant disabilities should
include an analysis of the student's skiils,
interests, and preferences

17. The process of identiftying appropriate curticuium
for a student with significant disabilities should
consider skills and adaptutions needed for the
student to function in specific home, school,
work, and comm 90

18. Students with intensive needs in basic skill and
social areas should have pald work experiences

in integrated community settings prior to leaving
school

D NO
0 NO
D NO
D NO
D NO

School Needs

improvement
H M L
H M L
H M L
H M L
H M L

Dest

DELIVER OF INSTRUOTIONAL SUPPORT SERVICES
288 38 : orBost.m

Dogmtomwhyw

Practice Practice School Needs
Improvement
119 Instructional support staft (sped, chapter, etc.)
should be incorporated into ongoing school and
| _community activitles . D NO H M L
20. Decision to provide support out of the regular
class setting should be a taam decision and one
which is made only after it is demonstrated that D NO H M L
the instruction cannon be provided in the class
|___with supplemental support and accommodations
21, For students with needs which cannot be met
through ongoing activities, pull out should be
scheduled during activities which the team D NO H M L
-_determines o be lowest priority for the student.




INDIVIDUALIZED INSTRUCTION

<Ot R

BRI LR AR |

Best
Practice

Importance of Best
Practice -

Dagree to Which ynu
School Needs
Improvement

22. The school should provide all students with the
opportunity to set parsonal goals and to plan, with
parents and teachers, how their goals will be
addressed during the school year.

NO

H M L

23. The school should support staff to become
skiled with a range of instructional strategies to
onable them to betlar match approach o student
leaming styles.

NO

| 24.” A variety of instructors should be available to
students within the general education setting to
better provide and individualized approach. -

N.O

leaming groups, large groupe, small groups,
multi-age groups, eic.) should be avaliable 1o
better_individualize instruction.

35. A variety of instructional groupings (cooperative |

NO

26. Each lesson should have a written pian which is
ammtadllnwucﬁondmwmagudo.

NO

27. Student progress should be monitored and
analyzed on a regularly scheduled basis (for all
students)

N.O

28. Dacisions 1o modify Instructional groupings
methods, or materials should be made on the
basis of measures of student

N.O

20. A current schedule of dally student activities
which describes what is being done, when, and
with whom, shouid be available and readily
accessible.

NO

Improvement

30. There should be a smooth process in piace for
the movement of students from one grade to
another, ons school o another, and from school
|___to post schiool life.

NO

31. Transition plans are a part ot the IEP for al
students 16 years of age and oider and are
considered for all student when transitional.
issues are noted

NO

32. Transition plans are based on the interest-and
preferences of the student and tamily

N.O
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FAMILY- SCHOOL COLLABORATION
s Caibmn AL e Ut R

Practice Practice

Best Importance of Best

Dogroe to Whlch you
_School Needs
" Improvement

33.-Schools should provide families with the freedom
to visit the school and to communicate reqularly
with school staft on topics important to both the A ») NO
| __family and school

[34. There should be Information available to families
which will assist them to access informal suppat . .
networks and connect with community resources A D NO
(e.g. day care programs, recreation programs, .
respite, vocational rehabilitation, and mental
health services.

35. Families should bs involved in advisory, decision
making, and advocacy activities of the school.

38. Families should be included in the decision
making process to determine the high priority
educational needs of thelr children and how and

where their children will be taught.

i

PLANNING FOR CONTINUED BEST PRACTICE IMPROVEMENT
AND THE DEVELOPMENT OF THE SCHOOL
As A “COM!IUNITY OF LEARNERS"
Best : lmpomaco ol Bost Degree to Which you
_ Practice Practice School Needs
_Improvement
37. A plan for school improvement, based In part on
evolving notions of best practice, should be
develoned and revisited on an 2anual basis A D - NO H M L
38. There shouid be a process in place for continual
dialogue related to the schools mission and
- philosophy A D ) H M L
39. The community of familles and others as
prlato should be invoived in the schools :
improvement and renewal A D NO H M L
40, Tachon should have continuous opportunities
for technical assistance and professional
development (paid coursework, workshops, and A D NO H M L
other training activities)
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ADDITIONAL PRACTICES THAT YOU WOULD RECOMMEND
AS BEST PRACTICES FOR PARADISE VALLEY

....................... Best" Importance o’ Bast Degroo = Whlchyou
Practice Practice School Needs
Improvement
41,
A D NO H M L
42, :
A D NO H M L
43, }
A D NO H M L
44
A D N.O H M L
45,
R A D NO H M L
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MEMORANDUM OF UNDERSTANDING

Purpose

The purpose of this memorandum is to establish the conditions, procedures, commitment of fiscal and hgman
resources, and program design for a joint effort between ' . ‘and the Arizona
Statewide Systems Change Project for Individuals with Severe Handicaps.

Term

The term of this formal collaboration between
(hereafter known as the LEA) and the Arizona Statewide Systems Change Project for Individuals with Severe
Handicaps(hereafter known as the Project) is from _through

The LEA and the Project may enter into another memorandum of understanding at a later date to extend the
collaboration effort. : '

Collaboration Goals

The LEA and the Project are committed to deveiop, implement, and evaluate approaches to prepare students

with severe handicaps to function as independently as possible in the school and community. The LEA and
the Project agree to the following goals:

1. Provide instructional activities that prepare students to function in the school and community.

2. Involve parents in identifying the skills necessary for their child to function as independently as
possible in the home, school, and commuaity.

3. Develop awareness and support for integration of students with severe handicaps.

4. Facilitate the movement of students with severe handicaps to the least restrictive placement
alternative. :

5. Evaluate all aspects of the project.

6. Develop training for appropriate audiences.

7. | Share the information gained from this collaboration effort with others.

Model Implementation

1.0 The LEA will:

1.1 Implement a locally referenced curriculum to teach chronologically age appropriate

functional skills based upon input from parents, teachers, nonhandicapped peers, and other
interested parties.

1.2 Implement a chronologically age appropriate functional life skills curriculum in
classroom(s).

1.3 Provide instruction in a wide variety of heterogeneous integrated school and community based
environments.

1.4 Use an integrated consultative therapy model within nonclassroom/community based instructional
settings.

Ry
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1.6

1.7

1.8

1.9

1.10

1.12

1.13.

Provide systematic data based instruction.

Locate target classes on an age appropriate regular school campus
by

Assign to the program

1.71 - full-time teacher(s)
1.7.2 instructional aide(s)
1.73 other personnel

Reallocate monies and devise the means to make actual cash availabie to the instructional
staff/students for community-based instructional activities.

Establish a continuum of integrated school and community based programs across ages/school
levels (elementary/middle school/high school/postsecondary).

Establish a district level Advisory committee and planning teams at each school site which
include principals, teachers, parents and other interested personnel.

Agree to the use of planning time and/or to securing release time for administrators, teachers,

_therapist and instructional aides to conduct ecological inventories, participate in training and

planning committees, and participate in dissemination activities of the Project.
Assume the financial responsibility for substitutes for school personnel not to exceed five days.
Agree to allow visitors to observe the school and community programs.

Agree to allow staff involved in the Project to participate in the peer support program to provide
technical -assistance to other districts wishing to implement a functional life skills curriculum
and/or a community-based instructional program.

Collect and/or permit the collection of data to measure overall effectiveness of Project activities.

Develop policy and procedures on community-based instruction to include, but not limited to,
the following:

1.16.1  Staff to student ratios for nonschool instruction

1.16.2 Emergency procedures

1.16.3 Legal policies regarding off campus training, i.e., parent permissions, transportation,
revolving accounts, use of paraprofessional staff, insurance liability.

2.0 the Project will:

2.1

2.2

2.3

24

25

Assign one Project staff member as a consultant to the LEA.

Provide technical assistance to the LEA beginning

. and
continuing through

Facilitate development of a comprehensive inservice plan.

Provide on-site training and technical assistance to administrators, teachers, and instructional

_aides based on the individual needs of students and stalf at target sites.

Acknowledge the contribution of the LEA in all presentations and publications concerning the
Project.
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2.6 - Invite LEA personnel to participate in dissemination activities of the Project.
2.7 Collect or assist in the collection of data.
2.8 Participate in planning committee meetings at least twice a month.

Resolution of Disagreements

In the event that misunderstandings or differences of opinion occur with regard to policies and procedures
necessary to accomplish these objectives, the teacher(s), his or her local supervisor, and the Project coordinator
will meet to reach an amicable solution. In the event that a resolution is not achieved, the Project Director and
the LEA Director of Special Education will meet on the issue.

Amendment

Any provision of the Memorandum of Understanding may be altered or amended by a written agreement signed.
- by both parties. ' :

Date : " Date
| Date ‘ W—_

Date

Date

Date
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Aruitoxt provided by Eic:

DISTRICT:

CONTACT PERSON: CONSULTANT

Memo of Understanding
Discussion Items

DATE:

A. Space

1.

How many segregated schools (disability only) currently exist
in the LEA? Are they homogeneous? (e.g., "“seriously
emotionally disturbed” schools; "Severe disability schools")

How many classes/students are in the segregated schools?

How many (if any) integrated classes for students with severe
disabilities are there now in the district? What are their current
locations? Are they chronologically age-appropriate? Are they
within severe disabilities to general education students (usually
2-5%)2 ‘

How many new integrated classes will be targeted for the planned
integration effort? What ages are the students?

Is integration planned to occur district wide?

what level of schools (elem/mid/hs/comm. college) are going to house
the new programs? )

Are the regular public schools "over-enrolled" (short on space) at
nresent? What assurances exist regarding the longevity of the space
for SPED classes? Who in the LEA is involved in space negotiations?
Are they/can they participate on the integration support team?

Is the available space/classroom centrally located in the target
school in each -case? Will students be dispersed throughout the
school (rather than clustered in one wing)? Is the program fully
inclusive (all students placed in general education classrooms)?
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ERIC

Aruitoxt provided by Eic:

What plans exist for future utilization of former segregated school
sites after integration? cCan any of these be utilized as integrated
school sites with only 2-5% of their population comprised of students
with severe disabilities?

Staff

What Types of Staff are there on site?

Counselors Librarians
Bilingual /LEP teachers Nurses
Special subject teachers Others:

Are staff organized into departments?
Is special ed. a separate department?

Are there regular (integrated) faculty meetings? When? What other
committee responsibilities or other roles do teachers have?

How are prep and lunch periods organized and scheduled? Will/do
special ed. staff have the same periods?

What is the general staff attitude about integration? Are they
supportive, concerned, unaware? What concerns do they have?

How do staff feel about organized disability awareness education for
themselves and their students? What information about the students
and program do they want?

How do staff feel about students attending their neighborhood (or
home) schools?




ja,

11.

12.

13.

14.

ERIC

Aruitoxt provided by Eic:

How open is the school to the long-range possibility of a fully
inclusive program for all students with disabilities (general class
placement?)

Who will be responsible for supervision of integrated classes?

School site principal
District Special ed. administrator
Other

If school site principal: Has this role change been planned with
principals and communicated to them? (If not school site principal,
can this be changed?)

Is the principal supportive of integration? Was there a choice about
class location at their sites? What is the principal's involvement
in the class placement process?

Will special education support be_provided to the principal prior
to and after the move? How? By whom?.

What is the principal's perception of integration and the extent to
which students with severe disabilities will be participating in the
daily life of the school? Is she/he open to students participating
in all environments (e.g., general education classrooms, cafeteria,
auditorium, yard, hallways, locker rooms, gym, restrooms, home ec.
rooms, library, computer room) and activities (e.g., assemblies,
lunch, recess, nonacademic subjects, etc.)

What is the plan for related service delivery on integrated sites?
Will occupational, physical and or speech therapist, etc. have
geographically distributed caseloads? Will they have 1% - 2 hour
time blocks scheduled at each gite to facilitate integrated related
services/ community based instruction?
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To be answered only if plan involves moving students from a seqregated
placement '

C.

O

ERIC

Aruitoxt provided by Eic:

Groupings and Selection
what are the current age ranges of students at segregated schoqls
(if any)? Are these chronologically age-appropriate (i.e., do they

correspond to regular public school age ranges)?

Preschool 3-5 (approx.)

Lower elem -~ 6-8

Upper elem 9-11
Med /JHS 12-14
HS . ' 15-18
College 19-22

Who will bé involved in regrouping of students (as needed) for
integration according to several criteria including:

Age—appropriateness

Heterogeneity (different disability categories represented)

Neighborhood schools or school in closest proximity to

students®' homes (school students would attend if a general
. education student).

How are the first students to move being selected? Have parents been
involved in planning? Are all parents aware of the LEA's integration
plan? If not, when will ‘they be informed and be invited to
participate in planning?

Are the number of targeted classes planned for each site within
natural proportion guidelines?

Will all students with disabilities in the LEA have the opportunity
for integrated placement now or in the future? What are the
timelines for this (how long-range is the integration plan?)
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INTEGRATION PLANNING CONSIDERATIONS

A. Transportation

1.

Who currently transports students? Is this the same service as that
provided for general education students (if any are bussed)?
Are special ed. and general ed. transportation services coordinated?

Have transportation representatives been involved in integration
planning? If not, can they be at this time?

How will integration effect routing and length of bus rides for
students with disabilities?

Will transportation "drop-offs* and "pick-ups" match the school hours
for regular education students at these schoois? If not, can this
be altered so that schedules are the same?

Will transportation be available during school hours if needed for
community programming?

How accessible is the public transit system? Is it in close
proximity to the school(s)?

B. Accessibilit

1.

What proportion of the targeted or potential school sites in the LEA
is accessible at present?

Elem
Mid/JHS
HS

102




2. Are all internal areas accessible on each site? If not, what areas
need modification? Which schools?

3. what proportion of students to be integrated at each age level ‘will
require accessible school locations?

Elem
Mid/JHS
HS
4. Which schools®' restrooms have any accessible stalls? Which require
modifications? -
C. Personnel:
1. How are special subjects organized, e.g.:
“ e Gym/PE
. Art )
. Music
. Home Ec.
. Library
. Other .
Are there special subject .teachers?

2. Are there plans to move more than one teacher to each site for
possible teaming and support, as well as for making groupings or
classes more age-appropriate (e.g., preschool, lower and upper
elementary classes)? :

D. Class Schedule

1. what is the school schedule for general ed. students? If it is not
the same as special ed., can special ed. change to match the schools’
hours?

2. How is lunch period organized? 1Is there more than one? Can students

O
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-

Class

How are recesses organized {elementary)? When do they occur? Who
supervises?

What are the major student organizations? (mainly secondary)

How will students be included in general education or special subject
classrooms? On basis of age appropriateness, individual needs and
in accordance with natural proportions?

Location

What factors will be used to determine location of classrooms for
individuals with handicaps?

Peer Programs

1.

How should or can general ed students best be recruited for these
peer programs? Which of the following vehicles are available:

bulletin

announcements

bulletin boards

through guidance counselors/electives

through student government meetings

through student clubs

through presentations to individual classes or grades

- through general education class participation/assistance
other:

Secondary: Is there an elective course structure and/or service
units or credit for student work experience in the school, which

could be utilized to facilitate peer tutoring or peer assistance
programs?
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INSTRUCTIONAL SETTING
GROUP DATA SUMMARY FORM

Average - Average
Age Number of Average Number | Number Percent
; Data Number Range 15-Minute of of , of
| Collection of of Teacher Intervals/Day Minutes/Da Minutes/ Time

Dates Students | Students Initiais CRIN-|N+| C ICRIN-|N+| C Day CR | N- . N+

ddd958, 12/86
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FORM 3

J ' STUDENT ACTIVITY ANALYSIS * TA #
STUDENT: OBSERVER:
AGE1 : DATE!TIME:
TEACHER: PRE/PROBE/POST:
- DESCRIPTION OF ACTIVITY
DATA CODE: : (ACTIVITY/DOMAIN/TIME IN ACTIVITY)

Domain: D « Domestic, V = Vocaticnal: C = Community: L =« Leisure/Recrestion

1-INDICATOR OBSERVED
0-INDICATOR NOT PRESENT
N/0-NO OPPORTUNITY TO OBSERVE INDICATOR

Examples Lunch’
tickets to office,
v, B1:15-18:30

INDICATOR DEFINITION

]

Functionatl:

1. CRITICAL LEADS TO A MEANINGFUL OUTCOME,
ACTIVITY (independence, intsgracion,
ete. ).

;lz. NATURAL PERFORMED IN A NATURAL SEQUENCH
| SEQUENCE {e.8., diepereed rather than
: naee trials).

Age Apprdpn’ate:

——
———

3. MATERIAL  |APPROPRIATE YOR STUDENT WHO Is )
SAME AGE NONDISABLED. : -J

4. ACTIVITY  |APPROPRIATEZ YOR STUDENT WHO 1S
: SAME AGEZ NONDISABLED.

Quality Inetruction:

3+ TARGETED  JACTIVITY/SKILLS TARGETED IN

IN 1EP STUDENT*S 1EP.

6. CHOICE STUDENT CHOICE PROVIDED.

7. ACTIVE EXPECTATION POR STUDENT TO
PARTICI- ACCOMPLISE SOMETHING,
PATION {e.g., to turn the toy on Sx).

8. ADAPTIVE 17 USED, IMPROVES PRYSICAL
EQUIPMENT |FUNCTIONING OF THE STUDENT.

9. BEHAVIOR 17 USED, STRATEGIES FOLLOW
MANAGEMENT |LEAST RESTRICTIVE TECENIQUES
' (e.g., a0 punishment).

o -

10. DATA -+ {COLLECTED ON DAILY OR WEEKL
PROBE SCHEDULE. . :

11, SYSTRMATIC {SPECIFIC INSTRUCTIONAL

-4 hl
: INSTRUCTIOH|PROCEDURES USED, i U

P

1

———

——— e e———— e
——— ———

{““vpred from P, Huac. L. Gosts, & J. Aadereon (1986). The quality of IEP objsctives sesociated with placemsst on integraces

E lC‘nu segregated achool sites. Jourmal of the Aseccietion for Parsons with Ssvers Handiceps 11(2). 125-130. TA2-32
S




C—
" ,/‘ ".
(ACTIVITY/DOMAIN/TI'T N ACTIVITY)
Dowain: O =~ Domestict V = Vocaticnals €  Commmatyt L = ' rieusu.a.creazion
1
INDICATOR DEFINITION TOT?
Integration:

12, PROXIMITY |[SAME AGE NONDISABLED STUDENT(S)
IN SAME ROOM/AREA.

13. INTERACTION{SAME AGE NONDISABLED STUDENT!(S)
INTERACTS WITH STUDEXNT.

14, RELATION- [SAME AGE NONDISABLED STUDENT(S)
SHIP IRTERACTS WITH STUDENT AS
FRIEND OR PEER 2UDDY.

Generalization:

15. TAUCHT FACILITATES STUDENT'S ABILLTY
ACROSS TO FUNCTION 1IN VARIETY oOF
SETTINGS & |ENVIRONMENTS.

MATERIALS

16. NATURAL TAUCHT IN SETTINGS WHERE 1T
SETTING UILL BE USED BY STUDENT.

—

STUDENT IEP OBJECTIVES (SUMMARY):

ACTIVITY ANALYSIS SUMMARY

PUNCTIONAL: INTEGRATION:
POINTS FROM IYDICATORS | - 2 or 1 POINTS YROM_INDICATOPS 12-1s or t
ALL PUSSIBLE POINTS FAOM 1 - 2 ALL POINTS FROM 12-14
AGE-APPROPRIATE: CENERALIZATION:
POTHTS FROM INDICATORS 3 - & o t POLNTS FRCM INDICATORS 15-16 o g
ALL FOINTS POSSIBLZ FROM 3 - & ALL POINTS 730M 15-16
QUALITY INSTRUCTION:
Q DO ACTIVITIES REPLECT ALL DMAINS?
ERIC  201vrs rom moreatons 1y o t 111
ALL P01NTS P0SSIBLE FR0M $.11 1es N0
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DIRECTIONS FOR USING THE STUDENT ACTIVITY ANALYSIS FORM

The Student Activity Analysis Checklist® was developed for providing
classroom consultants, teachers, and/or sdpport staﬁf with information concerniﬁg
individual student activities. The checklist was derived from items'generally
thought by special education professionals to be indicators of quality student
activities or programs. Not all indicators are appropriate for all student
activities. For example integration indicators are not appropriate during
toileting. Nor is it essential for all indicators to be present during gggg’
activity. The purpose of the checklist is to provide a picture of the types of
classtobm activities and indicators present for individual students. These data
can be used for targeting new, student activities that include more of the
indicators, altering existing student activities to include more of the
indicators, targeting areas for change within a classroom (e.g., technical
assistance for ° 2achers on funétional. age appropriate student activities).
and/or evaluating the effectiveness of staff inservice training sessions.

The Student Activity Analysis Checklist can be completed for each student or
selected students in the classroom. The following are instructions for
completing the checklist. Definitions of indicators, examples and a sample

completed checklist are included in this handout.

' Heading

Fill in the student name (or code if desired), age, teacher name, observer
(consultant name), technical assistance number, date of observation and time of
observation Indicate whether this data set is a pretest, probe or posttest.
Indicators

In the far left column is a list-of 16 indicators of best practices divided
inﬁo areas of functionality, age-appropriateness, quality instruction,
integration and generalization, A brief definition for each indicator shows how
it pertains to specific activities. Detailed descriptions and examples are

provided'in the following pages "Indicator Definition and Examples."

‘Adapted from P. Hunt, L. Goetz, & J. Anderson (1986). The quality of IEP
objectives associated with placement on integrated versus segregated school

sites. Journal of the Association for Persong With Severe Handicaps 11(2), 12S-
130.

1liz




Activities

The checklist provides space to describe 10 activities for each student.
Each description should include a brief statement of the activity, the domain
reflected by the activity, and the amount of student time in the activity.
Abbreviations for domains are included in the headings of the data collect;on
sheer (D=domestic, V=vocational, C=community, L=leisure/recreation).

Score

Each activity is compared to all indicators and scored as follows:

-

1 - indicator observed
0 - indicator not present

n/o - no opportunity to observe indicator (do not count)

All toxes shquld be completed with either a 1, 0, or n/o.

whén tﬁe observation is complete, total :the number of\callies across all
activities for each indicator and enter in the total column. Divide the total
number of points achieyed (all 1's) by the total number of points possible (all
1’s and 0’s) for each area (functionality, age appropriateness, quality
instruction, integration, and generalization). If n/o has been used, do not
include that item as a possible point. Tallying procedures are further
illustrated on page 2 of the sample checklist.

Data Summary Format

The following illustrates how to summarize data from the Activity Analysis

Checklist. Note that N refers to the number of activities (which can include up

to 10) and that the number of points possible may vary from pre to probe or post.

Q
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Data collecte& Octobsr 87 (Pre); March 88 (Probe); and May 88 (Post)

Student Activity Analysis

(N refers to number of activities evaluated)

Pre Probe Post Pre Probe Post Pre . Probe Post
Indicator N=5 N=5§ N=6 N=§ N=$§ N=3 N=§ N=§ N=5
Functional 3/10 6/10 g9/12 6/16 8/10 S5/6 7/10 7/10 . 8/10

302 602 752 60% 802 832 702 .702 802
Age- _ 4110 6/10 11/12 9/10 10/10 6/6 5/10 7/10 9/10
appropriate 402 602 922 902 1002 1002 502 702 902
Quality 10/17 12/17 22/30 12/17 15/20 11/15 10/25 12/20 1425
Instruction 582 712 732 702 752 732 402" 602 562
Integration: 0/18 2/13 4{18 1/12 2/15 1/9 0/1s 3/1s 0/15

0 152 222 82 132 112 0 202 0
Generali- 1/10 4/10 11/12 7/190 8/10 . 576 4/10 5/10 8/10
zation 102 402 922 702 802 8132 402 S0Z 802

-4
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- INDICATOR DEFINITION AND EXAMPLES

The following are general examples for most cases. . There are always those
excepticns td the general case, in which the indicator criteria cannot be met.
Tor example, a parent may request that a particular activity occur in isolation

or in anm unnatural context. Nor is it necessarily appropriate for all indicators
to be present during each activity.

FUNCTIONAL The activity must lead to a meaningful outcome and be performed in
a8 natural sequence.

Criticals The activity leads to a meaningful outcome such as independence,
integration, socialization, etc.

Meets criteria Does not meet criterii
Zip pants ' Stack blocks

Cross streets safely . Sort coréred‘chips
Develop pincer grasp by Put pegs in holes

using spoon

Guidelines:
1. . Recreation/leisure tasks are critical activities

Natural sequence: The activity is performed in a naturally occurring
sequence of events. ' '

Meets criteria Does not meet criteria

Read and follow directions Button p.j.'s after lunch at school
of a recipe when making lunch desk

Sort clothes by color when doing Sort clothes by color, in

laundry - . isolation, in order to learn

color identification

Wash hands before lunch Turn pages of book (10 trials) during

a nonrelated story time activity
Turn pages of book during

story time

o " NEST COPY AVAILABLL




AGE APPROPRIATE: The materials and activities would be apptopriate for a
nondisabled peer of the same chronological age.

1 Material: It would be appropriate for a nondisabled student who is same age
to ugse the materials.

Student's age Meets criteria Does not meet criteria

3-5 years Reach and grasp socks Reach and grasp rattle
when dressing

6-9 years Roll ball back and Make a tower of 3 Stuthd
forth to nondisabled blocks
peer
9-12 years Strengthen pincer grasp Strengthen pincer grasp
grasp using clothes using 1 piece knob puzzle
pin on a line
Guidelines: : . ;
1. If the task does not require instructional materials (eg, greeting a

peer), consider the items present in the instructional setting as the
"materials.”

2. Score prostheses as age appropriaté.

3. Score adaptive devices (including communication boards and books) as
age appropriate.

Activity: It would be appropriate for a nondisabled student of the same age
to perform the activity.

Student's age Meets criteria Does not meet criteria
3.5 years Blow bubbles during Lick peanut butter
group music time - from tip of nose

during speech therapy

6-9 years Play a board game Play "peek-a-boo* on the
with a nondisabled playground with a nondisabled
peer peer '

10-14 years Operate a vending Participate in "opening circle"
machine or "morning circle" activities

(singing primary level songs,
putting clouds on the weather
bulletin board, etc.)

Guidelines:

1. Score mobility systems as age appropriate.

2. - Academic skills taught in the classroom are age appropriate if
nondisabled students of that age would be using the skill in their

classrooms. 116




- !
. QUALITY INSTRUCTION: The ac:ivity or skills in the activity are targeted on the

student's IEP; student choice ia provided; student participation is expected
and data are collected Adaptive equipment is used to improve the student’s

‘participation and behavior management strategies follow least reatrictive
techniques.

Targeted ir TEP: The activity or skills in the activity are targeted ir
student’s IEP, ' : '

~Meets criteria . Does not meet criteria
Recess includes objectives to Recess does not include student
develop social skills objectives
Classroom chores include Classroom chores do notr includ
vocational training objectives student objectives :
Integrated music includes social Integrated music does not include
and communication objectives student objectives

Choice: Student choice is provided during the activity.

Meets criteria Does - not meet criteria
Choice of which task to do first No choice provided
Choice of person to interact with No choice provided
(instructor, peer buddy, other

student) '

Choice of food eaten from plate No choice provided
Choice of game to play at recess No choice provided

Active participation: There is an expectation for student to accomplish
something during the activity,

Meets criteria Does not meet criteria

Grasp spoon Fed by someone, if capable of
at least minimal self feeding

Choose food to eat Menu, portions, and order of
items to eat are selected by staff

Turn on toy Toy turned on for student

ok
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Adaptive equipment: Adaptive equipment, if used, is used to improve the
physical functioning-of the student,

Yeets criteria Does not meet criter:a -
Use of prone stander during music Student prlaced in prone stander during
so student can see teacher and music to keep her from running away
push keys on electrical

keyboard

Guideline:

1. If adaptive equipment used incorrectly, mark O.

Behavior management: Behavior management sttategies{ if uged, follow least
restrictive techniques.

Meets criteria Does not meet criteria

Teaching appropriate behavior Overcorrection, e.g., repetitive
and redirecting inappropriate movements until person is visibly
behavior distressed

Changing student's environment Spraying water on face

Changing reinforcement patterns Squirting lemon juice in mouth

and ratios to student
Retaliatory, corporal punishment

Guideline:
1. ~Punishment procedures should not be used.

Data: Student performance data are collected on a &nily or probe schedule.

Meets criteria Does not meet criteria
Daily data - Quarterly grades
Probe data 2x a week Monthly tests




Systematic instruction: Specific instructional proceduree are used for
teaching students.

Yeets criteria Does not meet criteria
Frompt procedures are described Procedures are not defined or
in a written format described in a written format

Antecedent events (cues) are
Zescribed in a written format

Consequences (corrections) are
described in a written format

INTEGRATION: The activity includes nondisabled peers who interact with the

student. Peer buddy or friend relationships are foastered during the
activity.

Proximitz: Same age nondisabled student(s) are in the same room or area as
the student with disabilities, : '

Meets criteria ) Does not meet criteria

Eat lunch in school cafeteria Eat lunch in classroom - no peers
during regular lunch time . available

Use playground equipment during Use playgrognd equipment during
recess separately scheduled recess - no

peers available

Eat lunch at fast food restaurant, Eat lunch at city park during school
cther people are at restaurant. hours - no peers available

Interaction: Same age nondisabled student(s) interact with student.

Meets criteria Does not meet criteria

Play a card game with a Play card game with the teacher
nondisabled peer

Shoot baskets on playground ' Shoot baskets on playground alone
with a nondisabled peer

Take attendance slip to school Take attendance slip to office with
cifice with nondisabled peer teaching assistant




Relationships: Same age nondisabled student(s) interact with astudent as a
friend or peer buddy. :

Yeets criteria Does not meet criteria

Play video game with a ) Play video game with a nondisabled
nondisabled peer peer who instructs the student
Listen to music with a ' Wash tables in cafeteria with
nondisabled peer nondisabled peer as the supervisor
Sit next to nondisabled peer in Sit next to nondisabled peer in
class, sharing class materials class so peer can keep student
{book. keyboard, etc.) occupied

. GENERALIZATION: The activity facilitates the student’s ability to function in a
: variety of environments and is taught in a variety of settings and in a

manner that reflects the way the skills will be used in the natural
environment. )

Taught across settings and materials: The activity facilitates the
student’'s abllity to function in variety of environmentsa.

Meets criteria ] Does not meet criteria

Point to a picture of a glass Imitate S speech sounds

in a communication book to modeled by speech therapist
request a drink of milk while

eating lunch and snack Improve hand-eye coordination

by putting pegs in holes
Improve hand-eye coordination

through the performance of Eat lunch in the classroom
toothbrushing and haircombing
sequences Wash at the classroom sink

Eat lunch in the cafeteria and
in two local fast food restaurants Put on shirt, pants, and shoes

in the classroom
wash hands in the school bath-

room, the store bathroom, and
the restaurant bathroom

Guideline- :

1. The acquisition and the generalization of a single objective may be
split into two objectives. Link them to,ether and rate them as one
objective.

120




Natural setting: The activity is taught in gsettings where it will be used
by the student.

Meets criteria Sces not meet criteria
Eat in the local fast food Zat in the classroom
restaurant

Stamp and seal envelopes in
Stamp and seal envelopes in the classroom

the school office

: Buy items at the classroom “store”
Buy items at the grocery store

Guidelines: .
1. Communication, motor, and preacademic/academic objectives taught only
- in a tutorial one-to-one instructional setting do not meet the criteria

2. Interaction/parallel play/social objectives are always taught in the
natural setting and meet the criteria

3. "Toileting" is always taught in the natural setting

TA3.98
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| Program Quality Indicators
. Evaluation Guide

Circle the number which best corresponds with the program status.

Scoring Codes: 0 = Not implemented
1 = Partially implemented
2 = Fully implemented for all students
* = These items not applicable for elementary
programs/students under age fourteen.
1. Fcological inventories are conducted to determine
the skills necessary to participate in each
community based setting. ' 0 1 2
i 2. Parent interviews and ecological inventories are _
used to develop IEP objectives. 0 1 2
3. Ai! IEP objectives are functional and based on real
life activities. 0 1 2
4. . Objectives from all curricular domains (domestic

living, vocational, recreation/leisure, and
community functioning) are representcd on the
student’s IEP. 0 1 2

3. IEP’s delineate adaptations necessary to facilitate
the students participation in activities. 0 1 2

6. Basic skills (communication, social, adaptive behavior,
motor and academic) are taught within the context of the
functional activity. 0 1 2

7. The transition planning team includes parents/guardians;
current teacher; representatives from the next environment
(teacher/adult service agency DDD/RSANendor); related
services personnel; and the administrator for involvement in
all IEP’s. _ 0 1 2

£ The IEP reflects the integratibn of therapy goals into
classroom, home, and community activities. .

9. Direct services when indicated are provided in the classroom,
home, or community and is reflccted in the IEP. 0 1 2

10. Therapists corsult/train parcnts and staff to implement therapy

activities throughout the day and monitor programs on a regular
basis. 0 1 2

Q 122




11.
12.
13.
14.
15.
16.
17.
18..
19.

20.
21,
22.

23.

24,

25.

26.

27.

Skills are taught in the settings in which they occur and within
the natural context.

Instruction in the community is systematic and is conducted on a
frequent regularly scheduled basis.

Community bascd training involves small groups of no more than
three students.

Materials, tasks, and instructional settings are age appropriate
(classroom looks like a "typical® classroom).

Students are expected to behave and dress like age peers.

All students fourteen years or older are rotated through at least
two work training experiences a year in a variety of areas, e.g.
housekeeping, food services, grounds maintenance, clerical.

Job placements are located for all exiting students.

Students who' are indcpendent at work training placements are
moved to new work placements within one month. '

A master schedule describing what each student is doing, when,
where and with whom is posted in the classroom.

Data is taken on all IEP goals.
The data keeping method is unobtrusive.
IEP program changes are data based.

A transition plan addressing subsequent environment {raining
(preschool and elementary school transitions), future vocational
and living arrangements, financial, and medical needs for students
exiting school is developed.

All families with students age fourteen and above have applicd for
DES/Division of Developmental Disabilities services.

All students with handicaps have the opportunity to interact with
nonhandicapped age peers throughout the day, e.g. on the school bus,
in the cafeteria, at recess, in the halls and restrooms, at assemblies.

Students share one or more classes such as Art, Music, P.E., Home
Econoinics, Industrial Arts, or Library time with nonhandicapped
age peers.

Participate in school activities like their nonhandicapped peers,
c.g., clubs, dances, sports cvents, student council, the same
school jobs/ responsibilitics, proms, awards ceremonies, and fund
raising activitics.

123
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28. Participate in graduation ccremonies with age peers. 0

.29, Have their school pictures interspersed with peers in the yearbook. 0
30. Classes are located and dispersed on regular age appropriate campus’. 0

SUBTOTALS

SCORING PROCEDURE: Add the individual scores to obtain the total score.

TOTAL SCORE

= X 100

Total No. Applicable Items X 2

Name of person completing cvaluation guide: Date:

Name 'of School/District:

%
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ARIZONA PROGRAM QUALITY INDICATORS SURVEY FOR STUDENTS WITH SEVERE DISABILITIES

SCORE CODE: 0 = No evidence of this quality indicator.
’ 1 = Some evidence of this quality indicator for most
students with severe disabilities.
2 = The quality indicator is clearly evident for all
students/staff, including programs for students
with the most severe disabilities.

. SCORE COMMENTS
L PROGRAM PHILOSOPHY -

1. The program philosophy articulates a strong
commitment to services and supports that enmable -
students to be educated in regular classrooms with
nondisabled peers.

2. The program philosophy emphasizes the goal of
maximum participation for all students in typical school
and community activities regardless of skill level.

3 The program philosophy emphasizes the importance of

- family .involvement and home-school communication

structures that are culturally responsive and that
empower families, '

4, Intervention for challenging behaviors involves teaching
replacement skills and uses a nonaversive approach.

S The program philosophy emphasizes integrated therapy
rather than a pull-out direct service model.

6. The program philosophy supports ongoing staff
davelopment activities based on a periodic survey of all
staff needs, e.g. regular education teachers, related
service personnel, paraprofessional staff and special
cducation teachers.

7. The program philosophy emphasizes sharing its own
innovative and effective efforts with other services In
the region through interdistrict and interagency
cooperative activities,
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SCORE CODE: 0 = No evidence of this quality indicator.
1 = Some evidence of this quality indicator for most
students with severe disabilities.
2 = The quality indicator is clearly evident for all
students/staff, including programs for students
with the most severe disabilities.

PROGRAM DESIGN AND. STUDENT SCORE COMMENTS

OPPORTUNITIES FOR LEARNING

Students are given opportunities to make choices,
provide input, and express their preferences and
feelings as is appropriate for chronological age/grade
level expectations (e.g., asking a younger student where
sfhe would like to sit; giving an older student a choice
of which activity to complete first). )

The daily schedule reflects a variety of situations for

each learner including independent work, small group,
large group, ome-to-one instruction, "socialization,
incidental learning opportunities throughout day to
promote learning and free time that includes
opportunities for peer interactions.

Each student attends the same school he or she would
attend if s/he did not have a disability and has the same
options to attend other programs (e.g., a magnet school)
that are available to nondisabled peers.

Students enrolled in different subject area classes
throughout the day with their regular education
classmates are engaged in meaningful IEP-related
learning activities supported by necessary adaptations
for full participation.

Students use school enrichment areas (e.g., library,
computer lab) and participate in grade level activities,
i.e., school dances, graduation, class field trips, sports
and events on a regular basis.
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SCORE CODE: 0 = No evidence of this quality indicator.

* ' 1 = Some evidence of this quality indicator for most

| : ' students with severe disabilities.

2 = The quality indicator is clearly evident for all
students/staff, including programs for students
with the most severe disabilities.

SCORE COMMENTS

Caregiving interactions and natural personal
management routines (eating, going to the bathroom,
grooming, etc) are utilized as instructional
opportunities and are carried out in a chronologically

age-appropriate ways respectful of student dignity.

All students regardless of level of' expressive
communication skills are taught appropriate
communication and social skills to interact with peers.

Students with disabilities have developed friendships
with nondisabled peers that extend beyond school hours
resulting in spending time at each other's homes, going
to parties/games together, *hanging out" after school,
slumber parties.

Students aged 18-21 years receive educational services
on community college campuses.

All students aged 3-S5 years are served in preschool
settings with nondisabled peers.

There is evidence of longitudinal planning to prepare
students for the demands of subsequent environments
including contact between sending and receiving
teachers, interagency representatives for secondary
students (e.g., community college and adult vocational
rehabilitation agencies.).

Related services focus on functional outcomes and are
provided in natural settings within the classroom,
community and home environments.
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SCORE CODE: 0 = No evidence of this quality indicator. :
- 1 = Some evidence of this quality indicator for most
students with severe disabilities.
2 = The quality indicator is clearly evident for all
> studeats/staff, including programs for students
with the most severe disabilities.

SCORE COMMENTS

20. A community based instructioral program is developed
by conducting parent interviews, identifying local
resources and developing functional age-appropriate
activities within the IEP. -

11 18 SYSTEMATIC INSTRUCTION AND
PERFORMANCE EVALUATION

21, Ecological inventories/discrepancy analyses are used to
provide input into the design of age-appropriate
individualized education programs,(IEP's) including the
same-age general classroom environment/s and/or the
four environmental domains of home/personal
management, Jeisure/recreation, vocational, and general
community.

22. Each student uses an appn;priate daily individualized
schedule to anticipate activities, i.e, symbol shelf,
picture, facilitator, written schedule.

2. Challenging behaviors are viewed as
instructional needs, indicating areas where skills for
more appropriate replacement behaviors must be
taught. ' :

A Data on student perfoninance are collected on a regular
basis for each IEP objective, and those data are used to
make program changes as needed.

25, New skills are taught in the context of naturally
occurring activities and daily routines, inciuding
interactions with peers and adults in a variety of typical
environments.
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SCORE CODE: 0 = No evidence of this quality indicator.
1 = Some evidence of this quality indicztor for most
- students with severe disabilities.
2 = The quality indicator is clearly evident for all
students/staff, including programs for students
with the most severe disabilities.

Iv. IEP DEVELOPMENT AND PARENT
PARTICIPATION SCORE COMMENTS

26. There is active family involvement in assessing needs
and identifying priority IEP goals and objectives,
including the provision of interpretation and translation
services for families who speak English as a second
language.

27. Parents receive a formal report on their child's progress
on a quarterly basis in a manner parallel to the report
card received by same-age, nondisabled peers.

. 28. The IEP includes primary objectives for critical skills
: that are immediately useful in daily life and the
community (e.g., at home, at school, in a store)

29. The TEP for any student 14 and older includes a plan
for a minimum of two vocational experiences a year.

30. Each TEP includes at least one objective involving social
interactions with peers who do not have a disability.

V. STAFF. DEVELOPMENT AND TEAM
COLLABORATION

31 All team members who work with students meet
together at least once a month to discuss progress and
program changes, including participation of the general
class teacher.

32 Special education teachers are knowledgeable about the
instructional practices and curricular content in general
education programs for students who are the same age
as thelr own students with disabilities.
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SCORE CODE: 0 = No evidence of this quality indicator.
1 = Some evidence of this quality indicator for most
students with severe disabilities.
2 = Tae quality indicator is clearly evident for all
" students/staff, including programs for students
with the most severe disabilities.

SCORE COMMENTS

The school principal has received training directly
relevant to serving students with disabilities and their
nondisabled peers together in classrooms & community
enviromnents.

All profwsional staff have attended a regional or
national professional conference within the past year
and have opportunities to share innovations with
colleagues.

The general educator is a full member on the student's
team and assumes responsibility for making the stndent
feel a valued member of the classroom.

General education paraprofessional and related sexvices
personnel receive training and technical assistance each
year to develop their skills in using varied instructional
strategies and curricular adaptations that enable
students with disabilities to attend general educa¢’on
classes.
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Iv.

37.

8.

39.

Adapted from Program Quality indi
A Checklist of Most Promising
Programs for

SCORE CODE:

0 = No evidence of this quality indicator.

1 = Some evidence of this quality indicator for most
students with severe disabilitics.

2 = The quality indicator is clearly evident for all
students/staff, including programs for students
with the most severe disabilities.

FACILITIES AND RESOURCES

Students travel to and from school using the general
cducation transportation system that is accessible for

use by students with disabilities.

Students eat lunch in the cafeteria as part of a group of

same-age, nondisabied classmates.

General school classrooms (such as shop, computer
arca, home ecconomics, etc.) are accessible andfor
adapted for use by students with multiple disabilities.

The school provides tramsportation to community
‘training environments. '

SCORE

COMMENTS

cators (PQI):
Practices” in Educational
Students With Severe Disabilities - March 1992 by

Luanna H. Meyer, Joanne Eichinger, & June Downing

13%




-

POl SUMMARY SCORES

Program Date Compicted
By
Total | Actual ~ ~ Percentage
Areas and Items Possible Score Program Score Achieved

8 PROGRAM PHILOSOPHY,
items 1 through 7 14 - %

lI. PROGRAM DESIGN AND (
STUDENT OPPORTUNITIES
FOR LEARNING,
items 8 and 20 26 %

1ll. SYSTEMATIC INSTRUCTION
. AND PERFORMANCE
EVALUATION, ‘ :
items 21 through 25 10 %

IV. [IEP DEVELOPMENT AND
PARENT PARTICIPATION, .
items 26 through 30 10 %

V. STAFF DEVELOPMENT AND
TEAM COLLABORATION,
items 31 through 36 2 %

VL. FACIiLITIES AND RESOURCES,

items 37 through 40 8 —— _ %
OVERALL PQI SCORE 80 . __%
INSTRUCTIONS
1) . Add the number of points received for all items withia cach arca and record under actual program
score. .
2 Divide the actual program score by the total possible score and multiply by 100 to get the percentage
achieved.

J) To obtain the overall PQI score, add the actual program scores for areas [ to V1. Divide this number
by 80 and multiply by 100 to obtain the overall percentage achicved for your program.

8
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APPENDIX B

USE OF PARAEDUCATOR SUPPORT




SPECIAL EDUCATION ASSISTANTS

PURPOSE: Process for school teams to use to:
« determine the need for the school system to receive special education assistant support
to meet the IEP of the student(s) who otherwise would need to be placed ina
setting more restrictive than resource.

e determine the number of hours ner day when special education assistant support
is needed at the school

¢ supervise/evaluate the assistant
TIMELINE: e Gather data to present at the MDC meeting placing the student in a resource

~ level of service, or at an addendum meeting for a resource student being
considered for a more restrictive placement.

o If assistant support is determined to be necessary, monitor in an on-gaing-
fashion to be sure that assistant support is occurring appropriately; revise the
plan as necessary.

o Use the same decision-making process to revisit the decision and revise the -
plan at each annual IEP review.

STEP . ACTION _ PERSON(S)
: RESPCNSIBLE
1 Look at specific student needs as reflected in current assessment * Evaluation Team

information and IEP Present Levels, Goals, and Objectives.

2 Review "Guidelines for Special Education Assistant Support", Evaluation Team
including examples and non-examples of appropriate reasons for
assistant support as well as potential risks to consider.




ACTION

Look at student's entire day and analyze:

a) times/activities when the student can participate in the regular
classroom setting with appropriate modifications without additional
adult assistance. (Consider such modifications as: adapted materials,
adapted instructional techniques, different goals for participation,
parallel activities, behavior plans, etc.. For current resource students,
be sure that these modifications, which are less intrusive than
additional adult assistance, have been put in place, where possible.
For new students, consider a period of time trying less intrusive
interventions before considering additional adult support.)

b) times/activities when co-teaching, itinerant services in the regular
classroom, pull-out into a special education setting, or supervision
during non-instructional times can be carried out by current school
staff;

c) times/activities other than a) and b). These should be the times or
activities during the day when additional support will be needed at the

school to maintain the student appropriately in a resource level of -

service.

Irform Special Programs Director of the likely request for special
education assistant hours to allow the school to provnde a resource
placement for the student

Discuss the mformatlon gathered in Steps 1- 3 with the MDC team.
Get input from parents, and make the decision about the need for
assistant support.

If assistant support is determined to be necessary, briefly describe the

reasons for the decision in the LRE justification. One example of a
statement could be: "Additional support from an assistant is
necessary to meet the student's needs in the areas of behavior,
toileting and supervision during non-instructional times such as
recess."

Do not write wording such as "full time assistant*, or "4- -hour/day

assistant support”. Such spec:f icity is not necessary and will reduce
the school's flexibility in revising the plan for the assistant's use.
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PERSON(S
RESPONSIBLE

Evaluation Team

Building
Administrator or
Case Manager

Muiltidisciplinary

Team

Multidist:iplinary
Team




{ STEP  ACTION . PERSON(S)

RESPONSIBLE
7 Complete the "Request for Special Education Assistant Support"and  Building
submit to Special Programs Director. Administrator or
' Case Manager
8 Make a plan for the utilization of the assistant, including responsibility " Case Manager, in
for training the assistant, day-to-day supervision of the assistant, role  collaboration with
of the assistant in the planning team, and role of the assistant in regular educator(s)
communication with parents. Include ways to monitor potential
~ harmful outcomes, ways to fade assistant support when possible, and
- opportunities for revising the plan.
9 Determine responsibility for evaluating the assistant. - Building
' Administrator and
Case Manager

601dnasst sup042194mbmw




1.

SUGGESTIONS FOR UTILIZATION OF SPECIAL EDUCATION ASSISTANTS

Duty: Avoid putting a special education assistant on the duty schedule if possible. They are allocated

at your school to provide for specific needs of the system because of specific students. Often, they will

already be supervising a special education student or students during the times when duty staff are
required, and may need to travel to another-school to assist with students there. .

Role: A special education assistant is assigned to your school to help the school system meet the needs
of specific students. The assistant is not a particular student's assistant (Johnny's assistant), or the
assistant of the regular or special education teacher who teaches that student. Please assist in
educating parents and teachers about the role of the assistant.

Ongoing evaluation and review: Constantly review how the assistant is being utilized to assist the
school system. Be on the alert for negative outcomes (i.e., student dependence) and remove assistance
whenever the student no longer needs it during a certain activity. When situations change at your
school (a student moves, or the school no longer needs aide assistance for a student), alert the Special
Programs office so the aide allocation can go to another school where a need has come up.

$0302SUGUTILO42IMMW 1 4 3




Request for Special Education Assistant Support

Student Name Date

School Grade

1. Student needs/characteristics for which assistant support is required (refer to current
assessment information and IEP Present Levels, Goais, and Objectives; be sure to review
“Guidelines for Special Education Assistant Support"): ‘ : !

2. Analysis of Student Schedule:

a) times/activities when the student can participate in the regular classroom setting with
appropriate modifications. Be sure that these modifications, which are less intrusive than
additional adult assistance, have been put in place, where possible. (Look at academic,
non-academic times including lunch, recess, music, etc.):

b) times/activities when co-teaching, itinerant services in the regular classroom, pull-out into
a special education setting, or supervision during non-instructional times can be carried
out by current school staff:

¢) times/activities other than a) and b). These should be the times/activities when additional
support will be needed at the school to maintain the student appropriately in a resource
level of service: :
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(78}

Number of hours of special education assistant support needed (report as hours per day or
hours per week): :

e

4. Briefly describe a preliminary plan for how the team is thinking of utilizing the assistant.
Remember, the assistant is to support the whole school system. He/she can work directly
with the student, or assist with other students or tasks so that certified staff can work with
the student:

Assistant Training plan:

Assistant Supervision plan:

Assistant's role in planning team:

Assistant's role in parent communication:
Plan to monitor potential harmful outcomes:

Plan for fading assistant support:

Principal or designee

Regular educator ' Special educator

Other _ ' ' ' Other

SUBMIT TO SPECIAL PROGRAMS DIRECTOR

60dn | astEm042294mbmw
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~ b) times/activities when co-teaching, itinerant services in the re

t Name VY . : . Date \J
Gianeser HariaTary | <
School v Grade

Student needs/characteristics for which assistant support is required (refer to current
assessment information and IEP Present Levels, Goals, and Objectives; be sure to review
"Guidelines for Special Education Assistant Support"): o
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Analysis of Student Schedule

| -8) times/activities when the student can participate in the regular classroom setting with

appropriate modifications. Be sure that these modifications, which are less intrusive than
additional adult assistance, have been put in place, where possible. (Look at scademic,
non-academic times including lunch, recess, music, etc.): .
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3. Number of hours of special education assistant support needed (report as hours per day or
hours per week): ‘ .

B avno @ doy T 30 rowdio @aa -Qbm%%
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4. Briefly describe a preliminary plan for how the team is thinking of utilizing the assistant.
Remember, the assistant is to support the whole school system. He/she can work directly
with the student, or assist with other students or tasks so that certified staff can work with
the student: : . .
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Assistant Supervision plan:‘&_a.‘._,,d._&,;jgﬂ S trvisor, T llo-Sus Blaor asst. 71¢g7he
Assistant's role in planning team: 4 s tasns, Foarm ) mip ; _.z
Assistant's role in parent communication: (
Plan to monitor potential harmful qutcomes: [
Plan for fading assistant support:
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Erincipal or dé€ignee
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Regular educator ’ Special educator

SUBMIT TO SPECIAL PROGRAMS DIRECTOR
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- GUIDELINES FOR SPECIAL EDUCATION ASSISTANT SUPPORT

Examples of Student Characteristics/Needs Which May Require Assistant Support in Order for the
Student to Benefit from a Resource Placement '
1. The student frequently behaves in a manner that is dangerous to self or to others.

2. The student is young and/or very dependent and needs supervision for safety during
non-instructional times (recess, lunch).

3. The student frequently engages in behavior that consistently and seriously disrupts the
learning of others and has been resistant to interventions.

4. The student has physical disabilities which seriously affect independence in self-care.

5. The student is hearing impaired, communicates through sign language. and requires an

interpreter-aide to have equal access to the opportunity to learn.

Potential Risks to Consider:
1. An assistant may encourage dependence, and limit the growth of independence.

2. Adult proximity to the child may limit opportunities for the child to interact with and establish
relationships with peers. .

3. If a student is seen by others as always being shadowed by an adult, the result may be more
stigmatizing than a self-contained placement.

4. Assistants are not trained as teachers and the potential exists that students will receive
inadequate instruction.

5. There is no existing assistant training program to train potential assistants for special
education students.

148

60002 A SEUPTOL2294MW

BEST COPY AVAILABLE




0el

P04 NYX INONO10D

"UOISIDP S NSIP
AP jo Busitm ul way AJnor ‘saotasas ajepdosddem sanbas

o} anunuod sjuased §j -ojeudosdds o18 papiaod 8uinq saotalas
1 1m1f) AOUIPIAD St s ‘s]eod J3] uo ssoxord Suiyew

st pLyd 1o J1 ey Buipuvissopun ug spuased 1sissy ‘sjeod
3 S.pIngd 3121 190us 03 9oeld ont jnd aq ues e poddns
juejsisse uet)) Jo sem Uo Juawaa13e 1peas o) idwape

pur ‘aptaoxd uea foorjos aiy) saotasas apepdosddn moqr womp
aunpd o) sjudind i ylop JJURSISSY 0] SOANRIIN|Y

"JLISSAIMS LUST pINgo M
SA\OUS BIBP 219UM W001sSE[D JenSas i ug sa11ANI8 oly1ods
3urmp wioos 95mosas s oput no-jnd djqissod ‘Iojavijaq
LJudpIs pood,, o sji1ys Apms uo uapms. ay o) paptaosd
UOTIINNSUY JUNUDA[0AUS Juated Yia Jjes 321n0S01 pue
1endas £q paruswajdun pue pauruerd Apuiof sueyd sotavtaq
10 suejd uonaidwios Yiop TTUEISISEY 0) SOANIEUIIIY

"2[q1sea) Lust Bunjoeai-0d so uoneidepe wnmoLLND

uatim spotsad jruonousul Sutmp woos amosaz ay

ot mo-jind ajqissod *Gunponaj-oa *paaj ruonpnnsug juasad
SJUIPIIS D)) 10U O] JJU}S DIINOSDI pue NS A WnfadILND
woossse[d Jo uoneldepy  TJUEISISSY O SOANEUISIY

"aierdosdde oq you Lew Jo Kews djqefieAs SANAIS

Jeuoneanps Jo 33ues Sjoim S ‘uejd UOHEINPF [enplApl]
sjuapis a1y uo Suspuada(q  FUEISSSY 01 STAIEUINY

SatIqusIp oYM

sjuaps 10) papiacsd e o) [enba Suiuses) o) ssavu apiaosd
pue s3A120{qo pue s|po J uo ssas8vid ayowr yuapiys

o dian o1 payoxlxa aq Ajquuosess ued youm Apjiqusip

B I[HAM WUDPINS ¥ 10] $301A135 ap1aoad o) st Ajjiqisuodsas
SJOOYDS AL, "UONENHS [BUONDNSUL || B W0 Jjouaq

A[oN1 150w pinom ‘1ou 30 pajqasip WOpMS AUy SapIs
Palqusip-uol 10) paplaod yuf uep Sunus] Joj douwyd 19))15q
1 IAL0 (2L JUAPIS PA|QuSIP B 0] $9I1AIDS aptaoid o) jootjrs
arpqnd ¢ 1o) *ajgrseaj sou ‘opeidosdde jou 1)) Boheg

"SJUApN}S 9591} JO SPadu oy
123ut o) uepd soraeijaq pagjipotu ¢ 2ptaoxd o) 110301 Y1om 0)
pardadxo ase yeis uolzonps [eroads pue senday ‘santjiqesip
1A SpUapms 07 suajqosd passjunosua KJuowriod a1e asayy,

s vonuonpa [esoxls pue sepngal oy

4q sapado) mo patwies pue paudisop ‘ayauny 1o ynySuruzoty
$9AN931q0 yiA ‘wiesBoid payipowt B dawy 0) Juspnis

atf} 10) ensdosdde ssow sty) uaps oY) Jo Supwses [eat W
ynsal jou Aeut Aanoe ey ‘wiayy axy Suryoo] ut pue Suiop 218
SIUAPAIS 121410 O 1E1A BUIOP LT UDPIYS BY) ISISSE 0) Qe 3q
Kews yuapms oy Aq Sunps ‘sse|d 2y ul Jinpe enxa ue SN

"Jooyos swioy] Jiay)
12 JOJ pajepounuode 3q ued sotouedalosip Juedyuds yim
SIUIPIIS LI} OS SIN[ILS} 29IN0SII J0] SPLO| 9500 98e10AL UL
10Mm0] 10] smofjuz [opour uoneonpy joeidadg spualky saping
“Juapnis pajqesip yoed 10) wesdoad patjtpow e aptaoid o)
1oaio) Suryiom (s uoneanpa puiaads pue anndas Aq spaau
ASAU) 1) PAEPOWNOIN: SALAJE S| [2POUE uosuanps| proxlg
sauatly ‘sajew 2w 1Sy umy) [9AD] JOMo] Aflueatiudis

B 12 3U1A31]o0 3 |{ia AN[IQESIP. B (AN JUSPIS B ‘Uotuyjop Ag

‘ueld uoneanpy fenplatpu]

alf} ul pauIINo se saYsSuAoete]d untues] jenpiaput

1103 £q pouruLap 518 SpoSU [euonwoNpd 31| ‘dnoid ey
Ut diys1aquIaLt JIS) UO POSE SPIJU [BUOHITINPI UOURUOD AR
1ou op sisoudelp [rotpaut Jo KNjIqestp jeuotiesnps semonaed

e i sdnoid Jo siaquusut 218 ot senplatpu] DwGopTy

‘tmosd
1EUOHIBINPA UIUINEUS DXRUT O) PINID M) JOJ JOPIO T papadtt
SUIUMSISSY (1] w ) weay jootjos 10 suonxd Jo jatjag] p

JOTABHDG YSTI-UO 10 tond[diiod ysey tptn sanI(] €

“utuonjaung joa2] a8esoprsd axiy aq

o1 82_% 10 ajeunxosdde Ezou JueIsisse| | © jo uolppe a1
A YOIIAL NG “SHIRUT AT UL SomO] [dAD] 1 je Sutuotduny
riuawdoaap 10 ‘((pad] sntuapearasd e Sutuorouny
Toupedsapury e ‘[aaa) opesd pug e Suwonsuny Joprad o e

*'2°1) (249} apesd mojaq Apueatiudis Sutuonouny suapeay -z

(aHQV ‘awoipuks
sumo(] ‘ANjiqustp [utiohowsa ‘uoNEpILIal [eIuatl *-911)
stsouSerp feorpautt 20 K1o8aywo Anqiqesip sepmoanyed Auy |

(1s0ddns Jueisisse e2x2 INOYIIA 10§ PIIEPOUNUOIIE K[InyssdINS SPIdU UL Jo KNSIAIP JO JUIXI DY) PUL IILNSIP Y} SSOIIY $IUILINIXI U0 paseg) :sapdexd-uoN

Q

Aruitoxt provided by Eic:

E

e ————




APPENDIX C

SCHOOL DISTRICT BAR GRAPHS

151




" %004

JUBWAANYIY

%0L %09 %05 %0E %0z %01 %0
| | |

(1) Leyuawall

_(2) Keyuawalg

1661 ides - aid O
£661 AeW - 1sodm

%86

ybiH Jownp

whouwo_vc_ Aend 43l
V Jou3sig jooy3ds

Aruitoxt provided by Eic:

E\.




Aunioy

peseg unwo) = O
Wo0183e|D Lojenpl
1e10UB89) % +N
uoneIBoju| oM

Ayanoy woossselo uoN
uojieonp3 leppeds = -N
wooisse})

pouLEjuoD §0S = ¥O

1661 Wes - a4
y661 Aoy - 1sod @

. auny jo Jusdiad
%00} %06 %08 %0L %09 %05 %0y - %0€ %02 %0} %0
|

+N (1) Aejuawaia

0 (1) Aeyuowsely

2 (2) Aiejuawiaiay

-N (2) Aeyusws|3

+N (2) Aiejuowiaig

39 (2) Aejuawal3

sBunyeg feuononysu)
. V usig looyds ,

FullText Provided by ERIC




. aG1

awy jo yusded

%09 %05 %0Y w0
_ |

9 - 100y9s YbiH ¥r

Aoy

poseg AUnWwo = 9
woossse|) uoleanps
[esoued) = +N
uotiBeju} oM

Aoy Wwooisseld
uopN uoijeonpy
_N_O&W =N
WooIsseD

pouIeluoD J1es = HO

+N - 10040S UbiH ¥r

-N - 1004oS UbIH dr

1661 1des -aid0O
v661 ABW - 1SOd

.

¥0 - 10049S UBIH Wr

sBumag [euononsy|
v 10LISI 100Y2S

Q

IC

E

Aruitoxt provided by Eic:



QC

L o»

JUAWIANYIY

(1) Aeyuawiay

(2) feuawag

Zesides - a3
661 ey - 1504

1o
| 1e21pu| >.:.m:0 wesbos
V 32143817 |00YdS ’




191

1661 1des - a1d 0
¥661 Al - 1SOd B

JUBWAAINIY

%00} %06 %08 %0L %09 %05 %0Y %0€ %0 %01 %0
!

:mEme_m

129y s jooyds . . .,
Vv 10U3SIq [00YOS

“
.\) |
IC

i
3
iz
}
:

E




£91

peseg Aunwwiod = D
u1001SSE(D Uoijeonp3y
eI2UD9) = +N
uoyesBajul oM

Aumoy wioosssel uoN
uojeonp3 je10eds = -N
wooisse|d

pauIBjuoD Ji8s = HO

awi) o yuadad

%00} %06 %08 %0L %09 %05 %0V %0€ %02

%01 %0
]

Z661 ‘Wes - a1dO
y661 Aew - 1sod

-

| sBumag jeuooniIsu
: g 1913s1q 100438

291

0 - 100Yos ybiH
+N - 0040y ,a_.x
-N - 1004oS UbtH

HO - 100y0S UbiH

Q

IC

E

AFulToxt Provided by ERIC




c

Z6611deg -a1d
+661 Aepy - 1SOd It

JudAANYIY

%01

.
ld

%0

jooyss ybiy
g Jouisiqg jooyds

Jojeoipu|
Aend wesboud |1BIOAO

Jojeaiput Antend 43|

S

=

FullText Provided by ERIC




2931

Aoy

peseg Ajuntuiuod = 9
wooIsse|d

UOHeONPT 18I0UBD) = +N
uojeiBaju

o/m Aoy woossse|D
UoN uoijeonp3 e1oeds = N
wooisse|d

peule|uo) JIeg = ¥D

Z661 1deg - aid O
£661 Aely - 1sod m

%001

%06

%08
|

%0L

aunj Jo Juanad

%09 %09 %0V
| |

%0¢ %02 %01 %0
1 | | |

sbuijeg feuononssuy
0 1ouU3sI] j00YIS

291

L 0 - Aejuawa|3

+N - Aeyuawalg

-N - Asejuawsig

¥D - Aiejuaws|gy

§

IC

Aruitoxt provided by Eic:

E\.



JUBLIRARIYIY

Zesiides -aidn
£661 Ao - 1S0d

| Aejuswialy
. O PUISIg |00YdS _

ISIMoayQ alls |100yas

Jojeaipuy
Aend weiboid (eJaA0

Joyeaipu Anend 43t

FullText Provided by ERIC




1w
i

awij Jo Juadsad

%00} %06 %08 %0L o\omw
| | J

%0$ %0¥ %0¢ %02 . %0} %0
| - i |

Aoy

paseg Ajuniwiod = O
wooIsse|D

uoyeoNP3 |BISURS = +N
uoyjesBajus o/m

Aoy woo1sseD UON
uojjeonpy (e108dS = N
woossse|d -
pouIejuo) jies = ¥O : 2 - jooyosaid
%001 +N - |[00Yyosaid
%001

“N - [00Y0said

>

y661 judy - 2140
G661 ‘Uer -1S0d @

¥ - 100Y9s3id

sbujeg feuonoNSu|
) a oulsiqg 10oyds

IC

PAFulToxt Provided by ERIC

E




¥

awi) jo Juadsad

%001 %06 %08 %0L %09 %05 %0 o\omn o\omw o\om- o\A_vo
I | L ) J A

9 - Aewnd

Austioy

peseg Ajunwwod = D
woossseD

uoleaNp3 |810URD = +N
uoijesBaju) om

Aymidy Wooisse;d UoN
uoyjeonp3 |e10eds = N
wooJsse|D

pouleluod §os = YO

+N - E.mEtn_

N - Aewud

%00} |[Pmeromeron : " : = = " oo - aNE_._&

2661 des -aidO
¥661 AeN - 1sod B

2 - ajeIpaLLIBIYY

+N - ajeipawau|

-N - ajeipausay -~ .

%004 HO - aRIpauLIBY|

mm:_zww jeuofjonasu|
- - @iduIsig joouds | |

IC

E




C N\. .H aun| jo juadied w, NL H

~

%001 %08 %08 o\ooN %09 %09 %0v %0¢ %02 o\o_o— %0
| | ! | ,

I | !

O - 10042s 3IPPIN

Aoy

peseg Ayunuiuo) = 9
woonsse|n | -

uoeanp3 [BIUSD = +N
uoyeiBo) o/m

Aoy woosssed uoN
uolieonpg [e199ds = N
woorsse)d

poulejuo Jes = 4o

| . . - alpp!

+N - 10042S 3IPPIN

N - (00YoSs 3IPPIN

Z661 'Wdss -a1d0O
p661 AeN - 1sod

O - 100yds y6iH

+N - 10049s ybiH

B -N - 100405 UbIH

%001 y9 - 10042S ybiH

sbuipeg feuonanisu|
. : adnsiqg jooyds

A e Provided by R

E\.




| NJA

# .
JUBWAAYOY
%0
Aewng
%)
sempALINU|
%.6
Ze61des -ad0
p661 Aey - 1sod |
100428 APPIN
%
10040S UBIH )

s5103e2ipul Anjend d3i
Qi 10111 100498 _ _

Q
IC

E




[ooyosaid

Z6611des - g
661 ABW - Isod

ajelpatLajug .

Joyeaipu| Ayjend) wesboid

ad PHysIg [ooyos :

Q
IC

E




e

JUSWBANYIY

Z661'Wes -adO
$661 ke - 1s0d I

j0je21puj Ayjend) wesboad
- @¥ds1q 100Y2S

"100YdS 3PPV

looyos ybiH

Q

FullText Provided by ERIC

E




- - - e -

€8
b JUaWaANYIY
%05 %0
Zesldes - a4 )
£661 ke - 1504 M

: ISI493YD 3YS |00YOS
@ 191Is1g [00YdS

FullText Provided by ERIC




¥81
C8T

awiy Jo Juaolad
%001 %06 %08 %0L %09 %05 %0v %0¢ o\omw ..\om— %0
] | | | | ] |

Kuanoy

peseg Apunuiuod = O
wioosssed

UOHBINPS (BIUNO = +N
uoyeiBoy om

Aoy woossserd uoN

uolieonp3 jeroeds = N [ 1 u-() aaEwEo_w

woossse|)
: PoUEUR) oS = ¥

2661 \des - aidD
¥661 AeW - 1sod

0 - (2) Aeyuswiaa

] 4N - 2) Areuawse)3

-N - (2) Aseyuawal3

R RS N S AR
Ty

sBuigeg jeuoijonsuj )
3 301381 |00YdS

Q
ERIC



awil| O Juedled .
%004 %06 %08 %0L %09 %06 %0 %0¢ %02 %01 %0
| | ] | i ] ] | J

\. Xy
A ] 5 - (¢) kiewawa)3

Kumioy

peseg Ajunuiuio) = O
Wooss D

UOHEoNP] 1RIUSD = +N
uonesBepif

o/M AJIAjoY UOISIED
UON uotieonp] 1#108ds = N
WooIs8D

peureiuo) HOS = YD

D - (¢) Aieyuawal3

2661 des -aud O
€661 ke -1sodm

2 - (¥) Aieyuawalg

+N - (p) Aeawa|gy

N - () Aeyuawd)3

¥0 - () Kiejuawaly

sBumas [euononasuj .
3 0u3Siqg j00YydS

FullText Provided by ERIC




awny Jo yuadsag

Aoy

peseg Ajununuod = 9
woossse|D Uoljenpy
1810090 = +N
uoijeiBopu) oA

Apayioy woorese;d UoN
uofjeonp3 e10eds = -N
wooisse|d

PaUIBIUOD JOS = YD

O - 10049S 3IPPIN

+N - {00U2S 3PP

Z661 ‘Wos -d
p661 ey - 1s0d @

el <N - [00UOS PRIV

3

YO - 1004OS 3IPPIN

: sbuijag jeuononiisu|
, . 3 Jo13s1Q |00YdS .

Full Tt Provided by ERIC.




0R
8

T T EYE TR

Z661°1d3s - Aud O
$661 Ao - 10418

siojedipuj Aijend 43l
jJouIsIqg I00YdS

i Aeyswalg

Z Aeyuawiglg

¢ Aejuawa|g




?
oo

JUIWIANYIY

z6611das - aidn
$661 Aey - 150d |

siojeaipu| Ajend d3i
3 3101381Q 100YdS

@p

¢ Aeyawsyy

10042S 3IPPIN

Q

FullText Provided by ERIC

E




o

Z661Mes - a1d g
v661 Ao -1sod @

JUBWBAAIYIY

: J0)ed1puj filjenp wesboid
: 3 u3sIq jooyds :




[

JUAWIBABIYIY

%05

¥ Aigluawsiy

Ze61dag -4
p66) Ao - 1504 8

100Y0S 3IPPIN

1ojeaipy| Ayjend weiboid
¢ pouIsig |ooYyds . .




Ze61des -a1d
¥661 Aoy - 1504 W

JUIWAABIYIY

%08 %08 " %0 %09 %0S %0b %0€ %02 %04 %0

1SI499YD aYIS [00Y9S :
3 IuIsIqg [00YdS

Q

IC

E

FullText Provided by ERIC




| | 0n?

| : aw] jo uassad

%001 %06 %08 %0L %09 %05 %0¥ %0€

%02 %04 %0
1

Aoy —
peseg Alunwuwod = 9

wooisse})
uoleINp3 [BIUD +N
uoyjeiBaju) om
Aoy wooisse;D UON
uojieanpy jeioeds = -N
Woolsse})
pauiejuog oS = ¥O

D - looyds Yot

+N - [004oS ybiY

-N - 100u2S ybtH

¥9 - 100yos UbIH
661 ke - 3140

661 Aely - 1SOd M

mwc_zww [euononAsuy|
4 0Uisiqg jooyds

Ry




zes1ides - 14O
¥661 Aen - 104 @

RIWAIYIY

%001 %06 %08 %04 %09 %05

: jooyog ybiy

410U1S1Q 100Y9S

ISINo8YD 3l 100YdS

Joyeoipuy
Anenpd wesbosd |1.IDAC

FullText Provided by ERIC




awiy Jo yuadsad

%0S %0% %0¢ %02
| ] J J

e

%01 %0
g |

%001 %06 %08 0L %09
. . |

Aoy

poseg funwwo = o
wooisseld

uolieonp3 (LI = +N
. uotesBejuy

ofm Auajoy wicossseln
UON tojeonp3 e10eds = N
wooisse|d
peujeuo) Jjog = ¥O

+N - Aejusuwaly

2661 Wdos - aidO -N - Leusweiq

661 Ae - 1S0d M

HO - Aejuawalg

sBumag feuononysu)
H 12i4381Q 100428

At Toxt provided by emic



", C
~y
203
JUBWIBABIYOY .
%001 %06 %08 %0 %09 %05 %0¥ %0E #02Z %0} %0
1110949 alig |00YdS

%004
z661 few - adO Joyeatpuy
v651 kSN - 1904 W Anjenp weibold HieJano

%004

Jojeotpu; Aiend 431

8-} sapelo)- siojeaipuj Apend
. H 1013813 [00YdS

Q

PAruntext provided by eric

E




@

W
988

aunj jo juadiad

%001 %06 %08 %0L %09 %05 %0V %0¢ %02 %01 %0
J _ | | |

9 - Aiewud

Aoy

poseg Apunwwe) =9

T wioolssei)
uofjeonp3 (Rsed = +N
uoije:6eu) oM

Aj1ow Wo0Jsse|D LON
uojjeonpy (eieds = N
woossse|D

pauBiuo) #oS = ¥O

+N - Aewtd

-N - Aetiid

u0 - Kewud :

2661 'Wdag -aid O
€661 Aejy -S04 M

0 - ajeIpauLdY]

+N - djeIpaudu|

-N - JieIpsuLIalu|

O - sjeipausiyy

R T R TR R ST R s

sBunicg [euononisuy .

1 JoL)SIQ [00YdS ’

Full Tt Provided by ERIC.

E




: awi] Jo yuaalad

woorsse))
uoyieonp3

1eIUeD = +N
uoljeiBep om

JAlIOY LWOOISSEID UON
ijeonp3 (e10eds = -N
wooIsse)
PoUIeIUOD JOS = D

O - 100y9s YBIH

+N - 1004oS YbIH

Z661 "Wag -ad 0
¥661 fey - 1504

-N - 100YoS y6IH

e ——— o - looyos yb
%004 S S HO - 10049S UBIH

~ sBunyeg [euononLsu| :
i PUISIQ jooYds

Q
IC

E




Zesides - ad g
£661 kep - 1sod |

judanaIydy

- Asewd

a2

_ Jojeapyy
Aniend weiboid {[BISAO

Jojeoiput Ayend 431

Q

FullText Provided by ERIC

E




Zesides - adn
£661 fey - 1504 W

~

JUBWIAAIYOY .

Jojeodipuy
Ayend weibold |1eIdnO

s0eatpuy Ajend 43l

jooyog ybiH- -
130MSIQ 00YDS . \

FullText Provided by ERIC

E




Zesiideg - aid
€661 few - 1sed |

JUaWAABIYIY

%09 %05 %0t %0t

Isipioay) ajis [ooyos
[ JoUISIg jo0Y2S

o

o\

Q

FullText Provided by ERIC

E




)
-
g8 ]
&e)

=i

(AR 4

aw] Jo Juaasad

%001 %06 %08 %0L %09 %09 %0p %0¢ %02 " %01 %0
| _ | I | | B S T A |

Aoy

peseg Ajjunwwod =
woolsse|)

uofjeonpg |eJeuUeD = +N
uoyjeiBaju) o/m

Aanoy wooisse) uoN
uoljeonpg |eioeds = N
wooLsse|)

peulejuo) #es = HO

9 - Aejuswa|gy

+N - Alejuawa
%8 N ¥ _m.
aid0O

¢661 ke - 1sodm

-N - Asejuawiaig

: %001 “¥D - as%sm_m

SRSESACTREREERT

Bunjag jeuononssuj :
r 3ouysiqg [ooYyds

Q

Aruitoxt provided by Eic:

E




alul] jo juddiad

%001 %06 %08 %0 %09 %05 %0F %0 %02 %01 %0

Amnoy

peseq Ayunwwod =9
Wwooisse|D uojjeonp3
1e10U0D) = +N
uoyjeiBoju) o/m

AUAIOY WO0ISSE|D UON
uojjeonp3 jejoeds = -N
woossse|D

peulejuod jjes = ¥O

%001

340
2661 '1dag - 1504 |

%001

T . sbunyeg feuononnsuy
. f 3o13SIg [00YIS 4 .

0 - [00yos YbiH

+N - 100yoS yBiH

-N - 100yos ybiH

D - 10040 UbIH

0 - |00YdS 3IPPIN

+N - [00UOS 3PPIN

-N - [00U2S 3IPPIN

"D - 100Yds 3IPPIN

Aruitoxt provided by Eic:

E‘




o]
(&N
c

awi] Jo Juaaad

%001 %06 %08 %0L %09 %05 %0¥ %0¢ %02

%001

\Joo—

Aoy
peseg Aunwwio) = o
wooisse|n uoyeonpy
|RIGUOO) = +N
uojjeibeju; om
Aaoy wioorssed uoN

uotjeonp3 |ejoeds = -N 3 : A
woossseln o0 % SRR
paulejuo) JIag = 4O

N,
=

X
7

-

957

S
SRR
AR

i
37
2%
7

o

fgm

o
5%
S
S

i

%
533

Z661 Aewy - aud g
661 Ae - 1s0d @

2
oia

R
S

sBuyjag jeuonanisu)
¥ J013SIq [00Y2S

N2
w2
2

%01 %0

0O - [00ydsald
+N - [00Yosald
-N - jooyasaid

O - jooyosaig

0 - ieud
+N Aewud
-N Kewiid
4D - Kewg

0 - ajeIpaway|
+N - ajeIpowaju|
-N - 9jeIpawalu|

HO - deipawaiul




Aoy

paseq AUNWWIOYD = O
100iss8|D

UoIeINPT |RISUSS) = +N
uopeiBejuj

. O/ Aoy woo1sselD
UON uolieonp3 je1oeds = N
woosssen

PoULEIUOD HOS = ¥O

2661 1des - aud O
€661 ke -1sod

3w Jo Juddsad

%001 %06 %08~ %0L
! ! ] |

%09
.

%08

%0v

sBuijag jeuononysuj
¥.101381Q [oo0Yds

%0¢
|

%0¢

%01 %0

|

528

0 - ubiy sounp

| +N - :O_I Jownp

-N - UBiH sounp

¥O - ybiH Jowne

D - 100yYos ybiH
+N - jooyos ybiH
-N - 100408 ybiH

D - 100498 YBIH

Q

Aruitoxt provided by Eic:

E




AV
(o4t

awiy Jo jusdsad

%001 %06 %08 %04 %09 %0S o\o_ov %0¢ %0¢ %01 %0

|00Yosald

Krewud

2661 1das - aid O
661 Aep - 1504

aleipawau|

siojealpu) fyend d3i . _ |
| S M 31913SIq [00YIS .

Q

FullText Provided by ERIC

E




AV
2

'
\ev

Z6611d3s -d O
p661 A - 1s0d

0
(A
2

JUBWIBABIYIY

%001 %06 %08 %04 %09 %05 %0t %0€ %02 %01 %0
|

. siojedipuj Aijend d3i
W Jo1S1Q |00Y9S .

Y6 Jolunp

100408 YBIH

Q

FullText Provided by ERIC

E




Zeslides -axd 0
661 Ae - 1504 B

%00}

JuaLAABIYIY

j00Y9Said

Aewud

alelpauLsau|

Joyeaipu] Ayjend wesboad _
M 10M3SIq [00YIS

Q

FullText Provided by ERIC

E




-

a0
2

¢

judwadaaiyay

Z66i1des - 21d
p661 Ae - 1sod |

-~

Jojeaipuj Ajjent) weiboud
A PUISI] [00Yds :

100YdSs 3IPPIN

Q

FullText Provided by ERIC

E




Jua WYY

Zes11des - a4
¥664 fe - sodm

ISIMO3YD 3§ jooyds
pu3siqg |00Yyds




e
]
™
c
2

c
~

au} Jo Juaniad

%001 %06 %08 %0L %09 %065 %0 %0¢ %0¢ %01 %0
! | I | | | l J o

9 - Mejuswalg

Aoy

peseg Alunuuio) = O
WwooIsseD

uoijeanp3 (e1eUe = +N
uoyjesBoju)

oM Aoy wooisseld

UON uoesnpy (eoeds = =N
woossse|)

paulejuod JIeS = ¥O

+N - lejuawolg

-N - Aejuswa|g

z661 fen - 3140
$66+ Aey - 1504 B

%00} o - Lejuswalg

sbumag feuononnsuy)
730u3siq [o0YdS

Aruitoxt provided by Eic:

E\.




Zs6t-fep - a1d 0
v661 key - 1504

JUIWIANYIY

%0.L %09 %05 %0b

: si0jeatpu] Ajtjend)
1 310U381Q [00YdS

AP
(o4}

I1S1499YD 3jig 100Yos

Amenp

Jojeolpui
weibold jlesono

Joyeodipu; Anend 431

FullText Provided by ERIC




‘APPENDIX D

COMMUNITY COLLEGE
LETTERS OF AGREEMENT




MEMORANDUM OF UNDERSTANDING

g

This Agreement made this _2S0-day of Jeeeer- |, 1993,
by and between the Maricopa County Community College Disfrict (hereinafter referred
to as MCCCD), for and on behalf of Phoenix College, and Phoenix Union High School
District #210 (hereinafter referred to as Phoenix Union), wherein for and in
consideration of the mutual promises and covenants hereinafter set forth, do agree:

Phoenix College will provide classroom space for a group of eight
(8) to twelve (12) Phoenix Union students from August 20, 1993 through May 20. _
1994, each day the college is open for regular classes at no cost to Phoenix Union. The
location and the size of the room(s) is subject to availability on the campus.

vhoenix Union will. provide transportation for the. students to and
from Phoenix College and on field trips or excur_slons. .

Phoenix Union trained personnel will supervise and monitor the’
students at all times while on the Phoenix College campus and in all classes, unless
waived by the instructor. Phoenix Union students may attend a class independently with
routine monitoring by the Phoenix Union personnel if they have completed 100% of the
skills identified by both parties. Phoenix Union will maintain an adequate
student/supervisor ratio as may be determined from time to time between the parties.
Phoenix Union personnel will always supervise and monitor students during: Fitness
Center and Weight Training classes. - -

Phoenix Union shall provide all reasonable medical information
requested by Phoenix College’s Fitness Center staff. '

To the extent permitted by law, Phoenix Union shall indemnify and
hold harmless the MCCCD and Phoenix College from -any and all claims
arising from participation of its students in classes, activities and workshops on the
Phoenix College campus, including, but not limited to, activity at the Fitness Center.

In Witness whereof, the parties, acting through their authorized signatories,
have set their hand the day and year first above. :

Maricopa County-Community College District Phoenix Union HiQh School District 210

/jylﬁ/ﬁ//f‘ S s pacens

Richard S. Young ~” Kenneth E. Wissinger
Assistant Legal Counsel Assistant Superintendent /
Authorized Signatory ' Business and Operations

Authorized Signatory
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2/2 Draft: JIB
2/4 Reviewed: DH, JG, TD: no changes
2/4 Referred to PUSD for review

PRESCOTT UNIFIED SCHOOL DISTRICT
AND YAVAPAI COLLEGE

LETTER OF AGREEMENT

REGARDING PUSD “BRIDGE PROJECT"

PRESCOTT UNIFIED SCHOOL DISTRICT (hereinafter referred to as “PUSD")
and YAVAPAI COLLEGE (hereinafter referred to as “YC”) wish to offer non-
credit courses for selected high school students who are participants in the
PUSD “Bridge Project.”

Whereas, PUSD and YC wish to jointly offer non-credit courses for selected high
school students (hereinafter referred to as “STUDENTS") participating in the
“Bridge” grant project, and,

Whereas STUDENTS will benefit from having cooperative educational activities
jointly sponsored by PUSD and YC,

This agreement is established according to the following conditions:
PUSD

1. PUSD may recommend instructors to teach non-credit courses
covered by this agreement.

2. STUDENTS are subject to applicable YC policies and administrative
procedures, and will be 18 years of age or older.

3. PUSD and YC may offer non-credit courses which may be taught by
PUSD employees during their normal PUSD work schedule. In this
event, PUSD employees will be compensated by PUSD while
instructing for YC, and all regular employment benefits and conditions
of employment are the responsibilities of PUSD.

1. YC is responsible for decisions relating to teaching of non-credit
courses, including but not limited to, which non-credit courses will be
taught and any matters related to course approval and scheduling.
Non-credit courses covered by this agreement are subject to YC non-
credit policy and administrative procedures.

2. The Dean of Instruction, Prescott Campus, or designee, is responsible
for decisions relative to this agreement.
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General

Date:

Approval or disapproval of instructors for YC employment is the
recponsibility of the YC Dean of Instruction, Prescott Campus or
designee. In order to become YC non-credit course instructors,
employees from PUSD will sign YC non-credit course instructor
contracts. These contracts will establish an employer-employee
relationship between PUSD and YC. Such instructors are governed by
YC policies, administrative procedures and other college regulations
while teaching YC non-credit courses. _

YC provides general liability insurance coverage for the STUDENTS.
PUSD employees who teach non-credit courses per this agreement
are also covered by YC general liability insurance.

In the event PUSD employees are teaching a non-credit course and
are doing so during their normal PUSD work schedule, YC will, in
accordance with approved non-credit program budgeting procedures,
determine student fees for the non-credit course by not including
instructor expenses as part of the course budget.

. In the event equipment is provided by YC for use in non-credit

courses, PUSD assumes no liability for equipment owned, maintained,
or operated by YC. Likewise, in the event equipment is provided by
PUSD for use in the non-credit courses, YC assumes no liability for
equipment owned, maintained, or operated by PUSD.

This agreement may be terminated at any time by PUSD or YC by
stating, in writing, the desire to terminate the agreement. Such notice
of termination must be directed to the below-named representatives,
respectively, no fewer than 60 days in advance of the desired date of
termination.

Unless termination of the agreement occurs.as per the above,
previous paragraph, this agreement will be in effect until June 1, 1992

Date: _

Signed: YC Representative Signed: PUSD Representative
Mr. Dann Hann

Name Typed Name Typed

Vice President for Title
Administrative & Financial

Services
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Preparation of this document was supported by Cooperative Agreement
No. H086J00006 to the Arizona Department of Education from the U.S. Departmert. of Education.
The opinions expressed herein do not necessarily reflect the policy of the U.S. Department of Education
. and no official endorsement of the Department should be inferred. .
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