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PROGRAM FACTS

State Prekindergarten Program

To identify and prepare educationally at-risk three- to five-year-old children for
school success

Screening component to identify at-risk three-to five-year-oids. Educational
intervention consisting of experiences designed to promote positive self-image and
learning through growth in cognitive functioning, language, and communication
skills, socisl-emotional awareness, and physical health and ability. A planned
program of parent activities including volunieering in the classroom, parent
meetings, workshops, field trips, and health and social support services.

Tiinois Initiatives for Educational Reform

31,326,000 dollars

September 1992 - August 1993

Children who, because of their home and community environment, are subject to
such leaming disadvantages that their performance on a standandized screening
instrument indicates they do not have the readiness skills to be successful in
school.

341 classrooms in 286 sites throughout the city

Three- to five-year-old children (not age-eligible for kindergarten)

One teacher and assistant per classroom

Central office coordinators, eight screening teams, and eight cluster teams which
include a coordinator ard family resource personnel

10,735 children

1986

~2




EVALUATION SUMMARY

This report evaluates the Chicago Public Schools' 1992-93 State Prekindergarten Program. The program
targets three- to five-year-old children who are at risk of academic failure, and provides them with a
learning envifonment designed to foster their language, social-emotional, physical, and cognitive
development,

The $31.326 million program has four essential parts: 1) a screening component to idemiify eligible
children; 2) an educational component to equip these young children with the requisite skills for success in
school; 3) a health component to promote the family's complete physical, nutritional, and emotional health;
and 4) a parent component 10 encourage parents to invoive themselves in their children’s education and to
assist these adults in obtaining the necessary services to secure their famiiy's welfare.

During the 1992-93 academic year, the State Prekindergarten Program served approximately 10,750 three-
and four-year-olds in 340.5 classrooms at 286 sites throughout the city. Almost 55 percent of these
children were African American, about 35 percent Latino, almost 8 percent white, non-Latino, with the
remaining 3.7 percent identifying theraselves as Asian, Pacific Isiander, and Native American.

Staft

State Prekindergarten specifically hired staff qualified for work with young children. ‘Teachers who worked
with limited English proficient (LEP) children were encouraged to obtain a bilingual andfor English-as-a-
Second-Language Endorsement. This year only 34 did not have the early childhood certificate. ‘Those
teachers who want to continue in the program next year had to formally outline their plans for acquiring the
appropriate certification by the July 1998 deadline. State Prekindergarten also sought to staff each
classroom with a teacher and/or assistant who spoke the children's language. This year 24 of the 341
teachers had a Transitional Bilingual K-12 Language Endorsement; 49 teachers and 113 assisiants spoke
Spanish. Given the language diversity in Chicago's school-age children, the program should encourage
more teachers to obtain Language Endorsements and bilingual assistants to become certified as teachers in
early childhood education.

The program sponsored staff development activities throughout the year for classroom, screening, and
family resource personnel. In monthly clusier meetings and special inservices, staff leamed how to develop
appropriate literacy, science, and math curricula; heiped them deal with classroom management issues; and
exposed them to current trends in education. Also, the Department of Early Childhood Educaiion again
held its biannual "Symposium for Classroom Staff Working with Linguisticaily- and Culturally-diverse
Children and Families."

Overall, this year's staff devclopment activities accomplished their goal: They provided staff with the
knowledge, support, and practices to better meet the need of State Prekindergarten students and their
families. Onc broad-based recommendation for improvement was for extensive use of small-group
discussions.




Screening

During the 1992-93 academic year, the staff screened 10,686 children, 10,504 of whatn were eligible for
the program. Only 8,201 of the cligible children could be enrolled because many of the slots were filled by
children remaining in the program a second year (three-year-olds rewming for their four-year-old ycar).

The screening team used a variety of economic, social, cognitive, developmental, and health factors to
decide which children were cligible. The factors used were: 1) a child's inability 0 speak ani/or
understand English; 2) documented proof that a child was abused or neglected; 3) the child came from a
low-income family; 4) evidence of a child's chronic illness; and 5) her/his below-age-level performance on
standardized screening instruments. Together these indicators suggested that children did not yet posscss
the skills necessary for acadenuic success and/or that certain health, home, or community variables unfairly
disadvantaged them vis a vis future academic achievement.

During the 1992-93 academic year, the screening component was restruciured. Previously, screening staff
from cight State Prekindergarten Cluster offices conducted ali screcnings. This year the eight cluster teams
were reorganized into three Developmental Screening Centers (North, Central, and South). Approximately
80 staff members (teachers, teacher assistants, nurses, health assistants, and hearing and vision specialists)
now constitute the city-wide screening team.

Observations revealed that teams generally adhered to proper screening and selection procedures, and that
they did so in an effective and efficient manner. The teams were usually organized, established rapport
with the children, and gave the children clear directions that they understood.

Observers noted several persistent problems:

e Several positions on the screening teams were vacant

¢ Some rooms were not large enough for screcners to interview parents in privacy, and many sites did not
have child-size furniture

e Parents did not come &t scheduled times or came without appointments

e Lack of uniformity in the number of screenings scheduled at various sites led to some being
overburdened and others being underutilized

o Lack of consistent criteria for determining children’s English proficiency

¢ Failure to serve all children in need of intervention because of inadequate funding

The Department of Research, Evaluation and Planning recommends the following to alleviate the above
problems:

e Prearrange, with the principal, proper facilities in which to conduct screening




e Send letters or call parents to remind them of screening appointments

e Allow parents who come without an appointment to wait for an opening or schedule a new datw for
screening

o Provide substitutes for absent screeners

e Allow sites which traditionally have open screening time to advertise throughout the year

o Increase the emphasis on spring and summer recruitment

e Establish and maintain uniform criteria to help screeners determine children's English proficiency

o Continue to lobby for full, adequate funding of this program to service all in need

Education

Observations of State Prekindergarten classrooms showed that most operated according to proposed
guidelines. All observed classrooms had interest centers; nearly all provided activities foi a range of
developmental abilities as well as opportunities for children to actively explore their environment. In most
observed classrooms, teachers responded positively to children, expressing respect and acceptance
regardiess of the children's behavior. Teachers rncouraged language and literacy development through
meaningful experiences such as listening to stories, one-on-one conversations, and peer collaborations.
This year observers found that more teachers facilitated children's keaming by extendding their play, asking
open-ended questions, anxl encouraging students to solve problems for themselves. Too often, however,
adults solved protiems that children could have resolved themselves or avoided situations in which sach
"orobleras" mighi have occumred, thus missing a "teachable moment." Observers suggest that teachers
might engage in ditional open-ended activities and questions to stimulate children's creativity and
reasoning skills.

Many teachers addressed language and ethnic issues by integrating into both the curriculum and classroom
the symbots, rituals, music, and language of African American, Latino, and Asian children. However,
these materials generally mirrored the school's student population. Teachers and as3ictants were
considerably less likely to acknowledge and address gender biases and often overlooked differences in
family composition and lifestyle. Given children's diverse family situations, teachers need to bring them
into the classroom and portray them in a positive light. With the increased focus on including special needs
children, observers saw more pictures illustrating physically-challenged people, and in & classroom with
several hearing-impaired students, the teacher used both oral and signed English.

Overall, children enrolled in State Prckindergarten during the 1992-93 academic year mastered thw
readiness skills necessary for continued success in school. Based on teacher observations, 75 percent or
more of the children mastered the skills appropriate for their age level. The average three-year-old
mastered 15 or more of the SO items at the end of the year than at the beginning. The average four-year-old
mastered 18 more of the items at the end of the year. Both results represent a gain of 1.5 or more standard
deviations from pre- to posttest.
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In the longitudinal study of approximately 14,000 State Prekindergarten graduates, tcachers' ratings of
students’ perfoimance and scores on the Jowa Tests of Basic Skills showed that children who attendod
preschool (the more at-risk children, based on screcning measures) generally performed comparably of
slightly better in kindergarten through fourth grade than a comparison group who did not bave preschool
experience.  However, children's academic performance steadily dropped as their time away from
preschool increased.

Research conducted in the Chicago Public Schools and elsewhere indicates that early intcrvention is more
effective and longer lasting if it continues through second or third grade. Given this finding, the
Department of Early Childhiood Education should push for changes so that every child be served to age
eight through an early childhood unit (Chicago's Challenge: Serving Young Children with Commitment,
Collaboration, and Excellence, 1992).

Health snd Nutrition

As an essential part of the State Prekindergarien's mission and effectiveness, the program provides
mpmhmsi'vclmlmscrviccstowxdledchﬂm The program also coordinates a health component for
parents. Through this dual strategy, the program tries to secure children's physical and mental heaith now
and 10 encourage families to make health life choices, thus promoting and ensuring children's long-term
health,

To this end, State Prekindergarten allocated numerous and multiple resources--personiel, materials,
training sessions, and medical screening. Teachers and assistants promoted proper health and nutrition
habits in the classroom through nutrition activities, by cating healthful meals together, washing hands
before meals and after toileting, and discussing how these and other activitics maintain good health. Nurses
and other health team members followed up in cases where screenings had not been complated or where the
screening or classroom teacher identified potential health problems or risks, giving counseling and referials
when warranted. Health staff also educated parents on good health and nutrition practices, and how/when
to utilize health resources in their communities. Parent mectings and workshops, newsletters, health fairs,
and on 2-on-one counseling constituted the main vehicle for this education.

Although observations document these and other health and nutrition activities, it is difficult 1o mecasure
their effectiveness because changes in families' health and nuirition habits are hard to quantify or to
document over the long term.

Parent and Family Component
Research has suggested that greater parent participation results in better student social adjustment and
academic performance (A.J. Reynolds and Bezruczko, 1993). Because of these findings, State
Prekindergarten placed significant emphasis on parent participation. ‘The program's parent component
cnables staff and parents to work together to better meet the educational needs of students.
The parent involvement component had several crucial aspects: 10 increase parents’ self-csteem and

strengthen family pride and give parents the opportunity to lcarn about their children's needs, growth, and
development.

ix
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To accomplish the former, it heiped parents assess their needs and locate resources benefiting the ernitire
family, By linking parents with service agencies in their communities, the program helped them obtain
information about adult literacy programs, educational rescurces, and medical, mental health, and social
services.

To meet the latter goal, the program sought to involve parents as volunteers in their children's classroom.
While assisting the classroom staff, parents had the opportunity 1o observe how young children leam.
Time in the clagsroom, as well as parent meetings and monthly newsletters, also enabled parents to develop
the skills to encourage their chilcren at howe,

Parents who actively participated in the program expressed their satisfaction. They indicated that this
participation had given them a better understanding of how children leam and develop, and had brought the
family together. Many parenis felt that they were now betcr parents, and that, through these experiences,
they had established closer and more secure tics with their child's school.

vvhile teachers’ records suggest that parents participated slightly less that last year, teacher and parent
questionnaires showed minimally higher figures. Regardless of which figures are conect, the program
should encourage more parent panicipation, Rescarch has shown that parents who are involved with their
children's education at the preschool level tend to stay involved throughout their chiidren's educational
career. In general, children whose parents continue o be involved in their education demonsirate greater
gains in achievement. To achicve this goal, parent participation might be stressed more fully beginning at
the initial parent-school contact--the screening. Perhaps through imovative strategies the program can
better integrate parents into all its aspocts and increase family involvement. Quly through seeking new
ways and si..ging successtul ideas can it wcomplish its goal of involving parents and staff in a joing
partnership. ‘
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INTRODUCTION

This report is an evaluation of the Chicago Public Schools' 1992-93 (FY 93) State Prekindergarten
Program. The School Code of Illinois, amended by House Bill 90, provided for grants to public school
disuictstoidexﬁfychilchmagesmmctoﬁvewmwereatriskofacadcmicfailuncandtoprwkie
appropriate educational programs for the identified children. The Chicago Public Schools (CPS) opened

! their first classes under this grant in February 1986. In fiscal year 1992-1993 (FY 93), the CPS received a
$ 31.326 million grant, an increase of approximately 3 million dollars over the previous year, to continue
its prekindergarten program for at-risk children.

The FY 93 State Prekindergarten Program had four components: a screening component to identify eligible
children, an educational component to prepare at-risk preschool age rhildren for success in school, a health
axnpamwstimulatcmdemouragegowmmphyslcalmalmandabiﬁly. and a parent component to
involvepammsintmechlcaﬁmofmcirdﬁldmnmdassistﬂmmobtaimngmemeemrysewioesw
provide for their family's welfare. In order to maintain a high-quality program, many staff developmeni
oppostunities were provided for each component.

The evaluation design included mmiltiple indicators of possible program effectiveness. The National

Amodaﬁmforﬁnﬁ&xcaﬁdewngaﬂlmw(NAEYOwwﬂwdgﬁdeﬁmsfmappmpﬂm.qumy

programs for young children. MNAEYCguﬂdelimsamimeStaterldmcrgmummmgoalsm

objectives were the standards for assessifig program implementation. The evaluation *process also

conformed to NAEYC's guidelines for the assessment of young children. Data sources used in the
evaluation were observations, staff and parent questionnaires, teachers' ratings of children’s progress, and

children's performance on a variety of assessment instruments, including the Peabody Picture Vocabulary

Test-Revised (PPVT-R), the Pre-Language Assessment Scales (PRE-LAS), and the Chicago Early

Assessment and Remediation Laboratory (EARLY).

The 1992-93 State Prekindergarten Program served approximately 10,750 age-cycle three- and four-year-
olds in 341 classrooms at 286 sites. Sites continued to be selected based on the need in the community,
available space, and support of the schools' principal and local school council,. Some classrooms were
opened at community agencysiteswhemﬂwmdwaslﬁghmdspaccwasmtavaﬂableinthelocal school.




STAFF DEVELOPMENT COMPONENT

In an effort to comply with the goals and objectives of the Department of Early Childhood Education, the
State Prekindergarten Program, as stated in the 1992-93 proposal, strives to do the following:

. assist children in developing a positive self-image and respect for other people

. provide leaming opportunities which are meaningful in the context of the child's experiences and
developraent

. "help parents develop skills that will assist them in working with their children at home through
planned activities that will help them recognize and carry out their role as the primary educators of
their children" (Staze Prekindergarten Program 1992-93 Proposal, p. 20)

. provide activities that develop the whole child; physical, cognitive, language, social, smoiional,
personal, and creative

. promote optimum health of children and families through prevention, early identification and
intervention, and health education

. "develop awareness of cultural diversity through multicultural activities" (State Prekindergarien
Program 1992-93 Proposal, p. 20)

o "enhamethcdeﬁverjofseMceswclﬁldmnmdﬁwirfamﬂicsandﬁrkﬂwSmummuergm

Program with community child-care agencies through staff participation in a series of inservice
training sessions" (State Prekindergarten Program 1992-93 Proposal, p. 23)

Staff Oualificati

In order to accomplish these goals, qualified staff were needed for every position. All teachers assigned to
the State Prekindergarien Program had to have an Early Childhood Certificate (Type 04) issued by the
Hlinois State Board of Education. For teachers working with limited-English-proficient (LEP) children, a
bilingual and/or English-as-a Second Language (ESL) endorsement was desired.

Thirty-four teachers (10 percent) did aot have the early childhood certificate. All but seven (who were
removed from State Prekindergarten classrooms) had filed plans for obtaining the appropriate certification
by the deadline of July 1998.

Twenty-four teachers had Transitional Bilingual K-12 Language Endorsement. Forty-nine State
Prekind- garten teachers and 113 teacher assistants spoke Spanish. Every attempt was made to provide
classrooins with at least onc staff member that spoke the language of the children.

Even well-qualified staff profit from ongoing staff development. As stated in Staff Development: Froblems
and Solutions, Elam, Cramer, and Brodinsky (1986), staff development needs to address:

o The demands of the curriculum--Teachers need help to cope with and manage new subject matter.
2
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. The demographic challenge-Teachers need help to undersiand beiter the students of today and
toMOITOw.

o The demands of methodology—Teachers need help because their jobs make new demands cn them;
and because new research and new pedagogical knowledge offer new opportunities for better
teaching and leaming.

. Job-related pressure--Teachers need help because their undergraduate and graduate courses did noi—
and may never--cover a host of real-life, on-the-job problems.

The Department of Early Childhood Education provided the State Prekindergarten Program staff with
continuous opportunities to acquire knowledge, practice skills, and receive the support needed to do their
jobs. Inservices for various groups were conducted to meet this goal.

Screening Staff

In 1992-93 the reorganization of the citywide screening component took place. Up until that time the
screening of Chicago's preschool-age children was conducted out of the eight State Prekindergarten cluster
offices. The reorganization consisted of breaking the eight cluster teams into three Developmerntal
Screening Centers (North, Central and South). Approximately 80 persons made up the citywide screening
team that included screening teachers, teacher assistants, nurses, health assistants, and hearing and vision

Inservices were conducted throughout the year covering a wide scope of topics including:

. Restructuring of the screening teams--The entire screening staff came together to receive information
on the reorganization as well as to share information with each other about the needs and
characteristics pertaining to the schools they were leaving

. Developmental Screening Centers (DSC)--Individually, within each DSC, staff meetings were held
to address the needs of the team. These meetings were held, for the most part, monthly and covered
some of the following: questions and answers that pertain to screening, discussions on procedures,
administrative information that applied to the staff, data entry issues, discussions on prcblems and/or
situations that arose during screening, and the next month’s schedule.

o Health staff issues--The Bureau of Medical and School Health Services along with the Department
of Early Childhood Education held inservices for the State Prekindergarten health staff. Three
inservices were held citywide for the entire health team and other inservices were conducted on an
as-needed basis for either the whole team or particular group(s) within a Developmental Screening
Center. Topics included, but were not limited to:

— Healthy Moms/Healthy Kids Program

— Delta Dental of Illinois Dental Program Services and universal precautions as related to dentai
services

— Using the Student Health Information Computer Program for the tracking of health data
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- Procedures for time management and keeping accurate and confidential records for reporting
and recording information

—~ Department of Health: Lead Prevention Program

-~ AIDS and Chicago Public Schools' policy

~ Universal precautions

~ Washing and cleaning medical instruments.

® Screening procedures handbook--In order to construct an accurate procedures handbook, input was
needed from the screening teams. Screening team members came together to review and discuss the
document which is still in process. Questions and issues were raised and input was given that would
be incorporated in the final writing of the handbook.

* PRE-LAS inservice--Training was provided for those teacher-screeners who were unfamiliar with the
administration of the PRE-LAS test. Teachers leamed how to interpret the rating scale for the
various sections of the test, score each section, convert and interpret those scores, and record the
child's results onto a master roster. The PRE-LAS was administered to a sample of students at the
beginning and end of the schoot year to determine growth in English proficiency.

* Data entry--During the screening process, information was collected on each child and his or her
family. This information was entered into a data base that was kept at each individual DSC until the
end of the school year at which time the data was given to the Department of Research, Evaluation
and Planning to generate reports for administrators, the funding agency, and other concemed parties.
Training was provided to the screening staff members who were responsible for entering the data
into the computers.

Classroon Staff
New Classroom Staff

A two-day orentation inservice was held for teachers and teacher assistants new to the State
Prekindergarten Program. The purpose of the inservice was to ensure that new staff become familiar with
the philosophy, goals, and uniqueness of the State Prekindergarten Program. Principals were notified in
advance and extended an invitaticn to attend.

During the two-day sessions, which lasted from 8:30 am to 3:15 pm, teachers and teacher assistants
participated in small-group workshops and who'e-group presentations. Topics covered included: the
philosophy of the State Prekindergarten Program, team building, family resources, curriculum resources,
budget information and nutrition. In addition, smail-group workshops focused on classroom-planning
activities such as classroom management and field trips.

Suggestions for future inservices were given, as well as the suggestion to have longer workshops to allow
presenters to cover the material without being rushed. The participants, as a whole, found the inservice
worthwhile, providing them with useful information which "took the guess work out of the guidelines and
procedures of the program.’
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Each cluster office conducted monthly staff development inservices. Topics for the inservices were selecied
based on the results of a needs assessment susvey administered to their teachers and teacher assistants.
Even though the inservices were customized to meet the needs of the individual cluster staff, there was
some overlap of topics.

. For the most part, peer implementors and/or their colleagues conducted the inservices, otherwise outside
presenters were contracted. The following were some of the topics covered in the monthly cluster meetings:

Developmentally appropriate curriculum
Lesson plans

Conflict resolution

Child Assessment Profiie (CAP) form
Observation of children

Appropriate field trips

Street safety

Antibias multicultural curriculum
Classroom management through setting up appropriate environments
Creativity in the classroom

Child abuse and rcporting procedures

The responsibility of both the peer implemertors and curriculum resource teachers in relation to staff
developmauwast&nssistwirhtinplmﬁngmimphmemaﬁmofﬁtmaﬂﬂymffﬁwviocmeeﬁngs.
The peer implementors were teachers who volunieered to work with the cluster facilitator and curriculum
resmroeteachemmceamanhaﬁersclnoltou’ganizeﬂwirclusw:s'mmiﬂyimewiccmwﬁngs. The
curriculum resource teachers provided support io peer implementors and the cluster teachers,

Summer Staff Development

During the summer of 1993, teachers and teacher assistants in the State Prekindergarten Program attended
three staff development inservices. Two were held at their respective clusters and the other was held at
Saucedo Elementary School where all eight clusters came together. The focus of the inservices was on
various aspects of antibias curriculum. Within each of the clusters, the topic was examined differently.
One cluster utilized their peer implementors who conducted small-group discussions. Another cluster had
their staff bring a rice or bread dish from their ethnic background to share. Other clusters brought in guest
speakers to address the issue. From the responses given on the evaluation surveys distributed after each
inservice, over 80 percent of the respondents replied that the inservices provided information that they
needed to know and presented ideas for implementing an antibias curriculum in the classroom. A few
teachers commented that they would have liked even more concrete activities to use in the classroom.

The citywide inservice at Saucedo, however, was less successful. The respondents equally rated the
keynote speaker positively and negatively. Those rating her negatively said that she was a poor presenter
who read to her audience for two hours and who had misconceptions of how children view people. Some
participants were offended by stereotypes the speaker used and mistakenly thought the speaker was
endorsing the examples. The group was felt 1> be too large and the video shown was thought by several to
be biased or inaudible.

5

17




While 70 percent of the respondents agreed that the small-group discussions, held after the keynote speaker,
included practical suggestions for implementing an antibias curriculum, others feit that the groups were too
large or the information given was not helpful. The suggestion was made to use teachers from the State
Prekindergarten: Program as speakers in the future. They could expiain what worked for them and give
useful ideas for the classroom.

Overall, over 80 percent of the participants indicated the antibias issues were a good choice for the
inservices. Slightly fewer (75 percent) respondents felt the inservices included useful ideas and covered a
wide range of potential biases.

Family Resource Staff

Family resource saff, including teachers and social workers, attended four staff developruent inservices
throughout the year. School nurses also attended some of these meetings. These inservices addressed the
following:

1. Intemnal issues such as, how the family resource teachers function within the schools and what their
roles and responsibilities are. Small-group formats provided an opportunity for family resource
teachers to share pertinent information with each other.

2. Environmental health issues covering such topics as lead poisoning and air pollutants in addition to
how to best serve families with these and other environmental concemns.

3.  Social service needs--Outside agencies came to speak on health issues for the families including
AIDS and nutrition. Information about how to access mental health and other social services in the
community was also shared,

4. Increasing p..ent involvement--Outside agencies were invited to speak, family resource staff shared
icebreakers that they found effective in getting parents involved in meetings, and parents were invited
to share their ideas and perceptions on what they liked and how to encourage greater parent
involvemert.

Cluster Staff
Curriculum Fesource Teachers

Curriculum resource teachers, as a group, received training on the purpose and use of the Child
Assessment Profile (CAP) form. This gave them a general understanding of the form that would enable
them to provide assistance to teachers who would need help filling them out. Defining job responsibilitics
and reviewing procedures for ordering supplies and setting up resource rooms were also a part of the
inservice.

In addition, the curriculum resource staff met once a month for half-day inservices to discuss issues related
o the classroom and other educational issues. They reviewed educational materials for their
appropriateness in the ciassroom, attended a workshop on Antibias at the Harkness House, participated in a
self-reflection activity which allowed them to look at the reasons why they became teachers and identify
how those reasons could be carried over into their positions as curriculum resource teachers, and visited the
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Museum of Mexican Fine Arts to expose them to another culture and to introduce them to different
resources that are available.

lerical Staff

Clerical staff from all eight cluster offices came together to receive training on such things as telephone
etiquette, on-line supply ordering, and other procedures that would enhance their skills. This provided
continuity among offices and the opportunity to be in a positive learning situation with their fellow
colleagues.

Adopt-8-Classroom Staff

Staff development for the Adopt-a-Classroom Program was done in conjunction with the Chicago
Coordination, Education, Research, and Training (C-CERT) Project. The theme of the project was How
does assessment drive our programs?

“The training component proposed to work with staff from preschool through grade three to facilitate their
discovery of how assessment permits teachers to delineate where children are in relation to their cognitive,
social, emotional, and language development so that twchers can work with parents for the welfare of the
children.” (C-CERT proposal, p. iii)

Teachers and teacher assistants in the Adopt-a-Classroom Program received inservice training once a
month at the Mason Elementary School from 3:00 - 5:00 pm. During these meetings, the program
philosophy and overview were presented, and assessment techniques, i.e., the Kindergarten Curriculum
Guide, the Child Assessment Profile (CAP), observations, and portfolios were discussed.

Special Events
Summer Camp

In the summer of 1993, eight three-day sessions were conducted for a sample of parents and children
participating in the State Prekindergarten Program. These sessions were held at George Williams Camp on
Lake Geneva, Wisconsin. In the outdoors, away from the hustle and bustle of the city, parents were
engaged in a variety of activities that encouraged healthy relationships between themselves and their child
and fostered positive interrelationships with other parents.

Preparation for this experience took place during the month of April 1993, when approximately 200 State
Prekindergarten teachers and their assistants went to the camp to have a weekend planning session. The
objective of the weckend was to have the teachers and assistants plar. activities that their children and
parents could do while attending camp during the summer. The George Williams staff were available to
train the teachers and assistants by giving them ideas of various activities they could do with their parents
and children, having them tour the camp grounds to they would be familiar with the layout, and conducting
a scavenger hunt so that they would become aware of and able to identify things of nature that were in the
environment.

Feedback given on the evaluation of the April planning inservice indicated that the weekend was successful.
High ratings showed that the session was well organized, the camp staff were helpful, and the sessions
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provided an understanding of procedures and responsibilities for the variety of camp experiences in which
they would be involved. Some suggestions for improvement included:

assure faimess in housing assignmenis

allow teachers who have attended two or three times before to reium

have children bring a backpack to carry personal items (baby wipes, tissues, etc.) and to collect
things

Yendor Fair

In the fall, the Department of Early Childhood Education held a Vendor Fair. Classroom teachers and
teacher assistants from State Prekindergarten, Child Parent Centers, and Head Start were in attendance
along with invited Early Childhood professionals from programs outside of the Chicago Public Schools.

The participants' responses on the vendor fair evaluation were quite favorable. They indicated that the
materials displayed were interesting and appropriate for early childhood education and that the vendoss
were very informiative. It was also noted that the vendors provided an adequaie supply of handouts and
sample materials and that there was an adequaie represeatation of vendors.

Overall, the fair was thought to be weli planned and organized, heid in a convenient location and hosted at a
helpful time of year. Some suggestions for the improvement of future fairs were to provide transportation
by each cluster so that travel would not be a problem, allow the vendors to sell at the fair, provide more
music materials, and distribute more freebies.

Week of the Young Child

The national celebration of the Week of the Young Child was held April 18-24, 1993. Activities that week
focused on directing the whole community's attention to the needs of the young child and exploring what
educational, social, and other services are and/or should be available to them,

Many activities were held in the Metropolitan Chicago area organized through the Chicago Association for
the Education of Young Children (CAEYC). The theme for the week was Their Fusture in our Hands:
Our Futre in Theirs and the focus was Strengthening Connections in Every Arena of Life... and, Asking
the Question... Is This in the Best Interest of Children and Families® .

As part of the celebration, the Department of Early Childhood Education sponsored a creative arts exhibit.
The art work was displayed in early childhood classrooms citywide and at four public libraries throughout
the City of Chicago (Austin, Harold Washington, Sulzer and Woodson). The young artists were children
ages 0-8 who participated in early childnood education programs. Parents' multimedia art projects and
hand-crafted work were also included for display.

Admini y' Confer

The Administrators’ Conferetice was held at the Harold Washington Library in conjunction with the Week
of the Young Child. The Administrators' Conference was held for principals and Local School Council
chairpersons from schools having early childhood programs. The keynote speaker, Suzanne Carothers
from New York University spoke on the integration of early childhood philosophy through the grades.
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After the presentation, participants were invited to tour the library and view the exhibit of art work done by
children and parents participating in early childhood cducation programs.

Conclusions and Recornmperndations

'I‘hcgoalto"msumthequdﬁyofsexﬁcechﬁverymdﬁldnmmunirfamiﬁesﬂumghawmpmhmdvc.
appropriate, and ongoing staff development program" (State Prekindergarten Program 1993-94 Proposal,
p. 13) has successfully been met. ‘Throughout the year several opportunities were provided for staff to
come together and receive training on a broad range of topics and issues.

Staff development was received by screening staff, new classroom teachers, cluster staff, and family
resource, cusriculum resource, and clerical staff. These planned staff development inservices provided the
knowledge, practice, and support for staff to more effectively and successfully meet the goals and
guidelines of the program. In addition to staff development inservices, special events were conducted
throughout the year including: Summer Camp, the Early Childhood Vendor Fair, Week of the Young
Child, the Multicultural Symposium, and the Administrators' Conference.

According 10 evaluation results, participants of the training sessions and special events generally found
them to be organized, informative, appropriate, and useful. The suggestions made for improvement of
fummhncwiouhwludedpmvicﬁngmomcamtewﬁviﬁwmuseinmcdassm.maﬁtodngtlwsizeot‘
small and large group discussions, and using program teachers as speakers.

In addition, it is important that teachers continue to be encouraged to seek their earty chikdhood certificates.
Tocﬂwdvdymeaﬂmrmdsofhwmaﬁngmm&mofdﬁl&wﬁnmm&uﬁﬂwpuﬁngmckmm
teachers should also be encouraged to obtain a Transitional Bilingual K-12 Language Endorsement or
English as a Second Language (ESL) training.

Finally, staff development should continue o be an integral part of the State Prekindergarten Program.
Focus should continue, not obly on topics identified by staff through needs assessments, but also on current
educational issues being discussed in the research literature,




SCREENING COMPONENT

The screening component was evaluated to assess whiether it was conducted consistenily throughout the
city, according to proposal guidelines and procedures, and to determine whether it comrectly identified those
children who were at risk of academic failure. All children brought by parents who wished te enroll them
in the State Prekindergarten Program were screened.  Staff screened 10,686 children for the 1992-93
program and 10,504 were determined to be eligible.

Screening Procedures

The screeiing team used a variety of economic, sacial, cognitive, developmental, and health factors to
determine which children were eligible for the State Prekindergarten Program. Factors used were 1) the
child's inability to speak or understand English; 2) documented proof that a child was abused or neglected;
3) low family income; 4) child's chronic illness; and 5) child’s performance on standardized screening
instruments indicative of a developmental delay. Considerable research studies have shown that these
factors are often associated with academic failure.

Screening teams were housed at three centers located in the north, central and south sections of the city.
The tcams were comprised of teachers and assistants trained to administer and score the screening
instruments and work with children and their families. All screening teams had at least one hilingual
member to enable children t0 be screened in their dominant language. Usually, school personnel of
memberss of the commurnity translated when a child or parent spoke a language other than English or
Spanish,

Teams conducted screenings at designated sites throughout the city all year. To initiate the process,
parents wishing to enroll their child in a State Prekindergarten classroom, completed a preliminary
registration form at their neighborhood school or subcontracting site. Teams used this information to
schedule screening appointments for the parent and child.

Staff from the Department of Research, Evaluation and Planning observed each of the screening teams at
least once during the school year. Observations of the activities revealed that proper screening and
selection procedures were followed and that screeners were gencrally effective and efficient. They were
usually organized, established good rapport with the children, gave clear directions, and made sure the
children understood those directions, gave few hints, and followed proper testing procedures. However,
based on the observations, some sites were better organized than others - parents and children did not have
as long a waiting time, and a majority of the parents and children showed up for their appointments.

Observers noted continuing problems with inadequate space available for the entire screening team. Some
rooms were not large enough to ensure privacy for parent interviews and sufficient child-size furniture was
not available at some sites. This often caused delays in getting started as other tables were brought in, or
teacher screeners borrowed them from the State Prekindergarten classroom. A long wait may have affected
children's performance during screening and did delay the remaining appointments for that day. Although
screening teams and coordinators said they made every effort to work with principals to obtain adequate
screening facilities, space and appropriately-sized fumiture continued to0 be a problem in some sites,
especially overcrowded ones.
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The screening workload was another concern.  Screening at subcontracting sites was left until last because
screemng teams were very busy and the children at subcontrating sites were already receiving some
services. As a result, screening at some swbcontracting sites did not take place until well into the school
year.

Screening Results

Results of the screening are presented in Tables 1.1-1.3. Table 1.1 gives the demographic information on
the 10,686 children screened. Tabie 1.2 presents information about the chiidren's health and social-
emational development. Table 1.3 shows how they performed on various measures of fine and gross
motor, language, and cognitive development.

Demographic Informagion

The demographic data for children screened for the 1992.93 school year are similar to those of previous
years. As Table 1.1 shows, a few more boys than girls were scieened. Of the children screened, haif came
from single-parent houscholds. More than three-fourths of the children reached by the screening program
had not been enrolled previously in a preschool or day-care program.

Approximately 54 percent of the children screened were African American, 34 percent were Latino, seven
percent were white, non-Latino, and three percent wese: from other ethnic backgrounds. The primary home
languagcformcmajoﬁtyofﬁwclﬁldtm(&pemn)wasﬁlglislh Spanish was the dominant home
language for 29 percent of the children. More than one-third of the children were desigmated fimited
English proficient (LEP) at the time of screening. Screencrs used information from the Home Language
Swvey(HLS)wassistﬂmnMdetammngifadﬁldwasLEP. Many screeners expressed concern about
how to determine English proficiency based on the HLS. Because they had no clear, uniform criteria for
dewmhﬁnangﬁmpmﬁduwy.wmemmoﬁcnusedMMMjugmaﬁafwrwhngwﬁnmmm
and child. Saneﬁmcsclﬂldmnwtnoﬁvodixxatnnewimmadlﬂtwinspokcalmguageotmrthanl’nglish
werc listed as LEP,

Hezlth Data

Screening team members collected health data about each child from the parents. Children received points
because of high-risk factors present during pregnancy and birth. Approximately 20 percent of the mothers
reported that they used drugs, alcohol or tobacco materials during their pregnancy. Mothers of 11 percent
of the children screened had not received sufficient prenatal care and approximately 15 percent of all
mothers were at risk because of their young age. Approximately 41 percent of the mothers interviewed
stated their children experienced some type of birth trauma, usually a cesarean section. Other risk factors
at birth such as low birth weight and failure to thrive were less common (10 and 5 percent, respectively).

As shown in Table 1.2, most children passed the vision and hearing tests at the time of screening (53
percent and 56 percent, respectively). Approximately 33 percent of the children, however, were unable or
unwilling to participate in the hearing or vision screening because of shyness, immaturity, or other factors.
In addition, 12 percent were not screened for vision and 11 percent were not screened for hearing because
the technicians were absent. Enrolled children who were unabie o be tested at screening were successfully
retested during the year. Fewer than two percent failed the vision or hearing test.
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Social- Exotional Assessment Results

An assessment was made of cach child's social-emotional development based on the screener's observation
of the child's behavior at screening and the parenis' reports of home behavior. The results are given in
Table 1.2. Selection points were given for behaviors indicative of developmental delays. The higher the
number of selection points, the more behavioral indicators of immatwity the child exhibited. Only 16
percent of the children screened received no selection points in this category. Thirty-six percent reccived
one or two points for behaviors indicative of social-emotional immaturity. These results are similar to last
year's results.

Chicago EARLY Assessment Results

The screening assessed the child's anguage and readiness skills using the Chicago Early Assessment and
Remediation Laboratory (EARLY) and the Expressive Language Supplemeni. A Spanish version of the
EARLY was administered by bilingual screeners 1o any chikd whose primary language was Spanish. The
EARLY is a normed screening instrument that yields scores in the arcas of gross motor, fine motr,
language and concepts, visual discrimination, and memory. The Expressive Language Supplement
provides additional information on the language development of the child. The most weight in detemmining
whether a child was iikely to be at risk was given to a child's performance on the EARLY. According to
the EARLY manual, remediation should be offered to children in any areas where they score at or below
the 30th percentile. The data in Table 1.3 indicate that 71 percent or more of the screened children scored
at or below the 30th percentile in each EARLY area except visual discriminagion, Consistent with past
results, chiidren were weak in language. Over 74 percent of all children screened scored at or below the
20th percentile on tie language section of the EARLY. A total of 16 percent of the children were unable to
complete the EARLY. This percentage has increased each year over the last three years.

The Peabody Picture Vocabulary Test-Revised®PVT-R), a measure of reccptive vocabulary, was
administered a: the time of screening. The Test de Vocabulario en Imégenes Peabody(TVIP) was
administered to Spanish-speaking children. Results on the vocabulary test corroborated the findings of the
EARLY screening that most of the children were very weak in language. As shown in Table 1.2, the
median standard score on the PPVT/TVIP was 70, the same as last year. On a national scale, this score
translates to a percentile rank of two. Over 60 percent of the screened children scored below the 10th
percentile; less than five percent scored at or above the national median (S0th percentile).

While the PPVT-R/TVIP was not used to determine ¢ligibility for the program, it was given to each child to
address his/her receptive language ability, provide data about the validity of the screening process, and to

collect baseline data for evaluating the effectiveness of the State Prekindergarten Program. The PPVT-
R/TVIP is given again in the spring to the ¢hildren enrolled in the program,
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Table 1.1
Demographic Information on Children Screened for 1992-3 Program

(N = 10,686)

| Category

it

Subcategory

White

African American 5,796 54.2
Latino 3,668 343
Asian/Pacific Islander 309 29
Native American 9 0.1

Limited English Proficient 3,888 36.4
English Proficient 6,457 60.4
Not Reported 341 3.2
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Single Parent 5,409 50.6
Other Aduit 218 20
Not Reported 368 34

Nove 8,263 77.3
Private Preschool 317 3.0
ESEA Chapter 1 15 0.1
Special Education 15 0.1
Head Start 390 1.6
Other State Funded 41 0.4
Title XX 28 0.3
Other Preschool 829 7.8

Head Start Guideline

Free Lunch Guideline

Not Low Income
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Table 1.2

Health Information and Social Emctional Development o Children Screened for 1992-93 Program

(N = 10,686)

e —
-

S

Unable to Complete Testing

32.6

Not Screened

%

Y

12.2

Substance Abuse by mother 2,229 209
Mother Under 18 or Over 35 Years 1,584 14.8
of Age

Other High Risk Pregnancy 3,639 34.1
Birth Trauma 4,386 41.0
Low Birth Weight 1,029 9.6
Failure to Thrive 523 49
Chronic H..11th Problems 1,329

None

One 1,874 17.9
Two 1,947 18.6
Three - Four 2,825 27.0
Five - Six 1,465 14.0
More than Six 669 6.4
Unknown 229 2.1
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Table 1.3
Information on Language, Motor, and Cognitive Development on Children Screened for 1992-93 Program

(N = 10,686)

15t-9th Percentile 6,617 748

10th-39th Percentile 1,758 199
40th-59th Percentile 280 32
60th-89th Percentile 174 1.9
90th-99th Percentile 20 02
Unable to Complete Testing 1,813 17.0
Unknown 25 03

at

Category Score Pex?’c(')a‘:ﬁlc
Gross Motor 20th 7
Fine Motor 20th 76
Language 20th 74
Visual 30th 58
Memory 20th n

Eligibility

Screeners gave children selection points for a variety of risk factors. A minimum of 15 selection points
were required to qualify for the State Prekindergarien Program. Children with the highest number of
selection points were considered the most at risk and were enrolled in the program first. Based on the
comprehensive screening procedures and selection criteria, 98 percent of the three- and four-year-olds
screened for the 1992-93 program were eligible. Not all of the 10,504 eligible children could be served,
however, because of the limited availability of space and funds. Only 8,201 children were enrolled because
over 2,000 of the children were last year's three-year-olds retumning for a second year. Children who could
not be enrolled were placed on waiting lists.
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Concl g

During the 1992-93 school year 10,686 children were screened. Most screening teams effectively identified
at-risk children throughout the city, with resulis supporting the premise that children admitted into the
program were at risk of academic failure. Observations of the screening process indicated that screeners
attended competently to the needs of parents and children. All eligible chiidren could not be enrolled in the
program, however, because of limited space and funds.

Review of the screening results and evaluation data raised several concems. Details of these concems and
suggestions for remediation follow.

Inadequate andlor inappropriate space was a problem at many sites. 1If screcning is held at an already
established site, the State Prekindergarien class could be canceled on the day of the screening. In addition
wﬂedngupspace.ﬂﬁswmmmmssmanstaffmpmﬁdpaemmﬁMymﬂcscmﬂng It would
also ensure the availability of child-sized fumiture. If screening is done at & new site with limited facilities,
screeners should try to negotiate in advance with principals for a time when appropriate space could be
made available in the school o to use space at a nearby site, i.c., a church or park building.

Incomplete screening teams, walk-ins, and parents who failed to show up for appointments or came
without the necessary documentation slowed up the screening process. Remind school clerks, perhaps by
sending a letter, of the information they need to give parents regarding screening. Also, when parents call a
school for information on the program, the clerk should refer them to the appropriate screening team or
clusier office t0 make an appointment. Waik-ins on the day of screening slow down the process and.
increase waiting time for lamilics. Substitutes are needed to fill in for absent team members or for
members who are on leave.

Children at subcontracting sites were often not idensified for the program uniil mid-year or after.
Gemmﬂyﬂwpmentsofclﬁldtmatmbconﬂacﬁmsiﬁcswemworﬁngmﬁitwasdifﬂcultwﬂndaﬁme
when both the parent and the screening team could be present. If subcontracting sites revised their entrance
forms to include the information needed by the screening team, screencrs could obtain family data and
health histories from the site administrators on the days they came to screen the children. Any additional
questions could possibly be handled by phone. This streamlined procedure should reduce the amount of
time for screening at subcontracting sites.

Some existing public school sites did not achieve full enrollment until mid- year. Schools should
advertise for children in the community throughout the year. Screenings conducted in the summer would
help ensure full classes in the fall at both public school and subcontracting sites. The emphasis on spring
recruitment and nonstop summer screening should continue. In addition, clerks should be reminded to give
interested parents complete and accurate information so they come to the screening with the necessary
documentation.

Many children either do not receive a vision or hearing test at the time of screening or are unable to be
assessed because of the vision or hearing technician’s absence or the child's immaturity, inability to
follew directions, or frustration with the screening process. These children are given selection points and
then re-examined within six months of enrollment in the program. Perhaps children could be given a less
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rigorous initial screening by trained teacher assistanis rather than technicians. Children with possible
severe problems or concems could be referred then for appropriate follow-up. Children who were unable
would continue to receive selection points. Either these children or all children would receive a more
comprehensive screening from the technicians after enrollment in the program.

All children who need the early intervention do mot receive services or do not receive the full
intervention. Screening only determines the child's eligibility for the State Prekindergarten Program.

Children are not enrolled immediately following the screening, and, in some cases, there is a delay of
several months or & year before an opening becomes available at a given site. Program administratoss,
educators, and parents should continue to lobby state legislators to fully fund this early intervention

program.

Lack of clear-cuz criteria resulted in ureven application of selection points for English proficiency.
Uniform procedures for identifying children who are limited English proficient are needed.
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EDUCATION COMPONENT

The State Prekindergarten Program was designed as an intervention program to help reduce the number of
students entering kindergarten at risk. To determine the program's effectiveness, the evaluation of this
component examined whether the prekindergarten curriculum met the needs of the students. Information
from the evaluation also provided baseline data for future studies.

The educaticn component was evaluated through interviews, questionnaires, on-site observations, teachers'
ratings of children's readiness skills and pre- and posttesting in language development. The evaluation
documented the number of children served and provided infonmation regarding demographics,
characteristics of the intervention, and the immediate and long-range effects of this intervention on the
children's physical, cognitive, and affective development. Questionnaires were distributed to parents and
classroom staff to get their impressions of the program and to acquire data about the home and classroom
environment of the enrolled students.

The State Prekindergarten Program served almost 11,000 three-to-five-year-old children in 341 classrooms
at 286 sites during the 1992-93 school year. Table 2 presents demographic and health information an
children enrolled during each full year of program operation. In 1992-93, approximately SO percent of the
enrolled children were African American and 36 percent were Latino. The percentage of enrolled African
American children has been relatively stable for the last three years. The percentage of Asian children
enrolled has increased slightly. The percentage of enrotled white children decreased this year from over 11
percent to just under 10 percent.

The percentage of English-speaking children increased substantially this year from 53 to 65 percent. Two
scenarios may explain this change. The method of reporting changed this year. The home language was
reportedbyteachersatﬂleexlofﬂleyearixmadofbyscremersattheﬁmeofscmemng. A second
possible explanation is that last year, the home language of 15 percent of the children was unknown. This
year the home language was not reported for less than four percent of the children. Perhaps the children
whose home language was not reported last year were English-speaking because the percentage of Spanish-
speaking children remained almost the same.

Approximately 80 percent of the enrolled children each year were from low-income families and were
eligible for the free lunch program. This year low-income families were divided into two different groups:
low income qualifying for the federal lunch subsidy 2nd low income qualifying under the Head Start
guidelines. The Head Start guideline for low income is a substantially lower figure. Consequently,
children who qualified under the Head Start guideline received more sclection points than those who were
only eligible for the federal free lunch program.

Information obtained from screening records on "Previously Attended Programs" and "Family Structure”
was incowaplete. Consequently, valid conclusions on these variables could not be made.

Information on children's major health problems was collected during screening. During the school year,
nurses and health assistants provided follow-up services to these children and to children whose health
problems were missed at screening but were identified later by the classroom teachers. Over 90 percent of




the enrolled children were listed as not having any chronic heaith problems. A very small percentage of th:
children had a vision problem (0.4 percent). Less than 0.1 percent were listed as having a hearing problem.
Although six percent of the children were identified with chronic healih problems such as asthma, epilepsy
or chemical dependency, the health staff indicated that the number is actually much higher. The reported

numbers do not include children who may have serious health problems but whose health records were not
entered on the computer.
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Table 2
Demographic Statistics on Enrolied Children

(By percentage)
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English 79.6 78.8 73.7 78.0 70.0 67.5 67.2

Single Parent | 59.6* 46.4* 42.7 384 278 21.7 21.5

Deficit

Other - - - - - 119 59
Problem

* Data on first-year students only; information on second-year students were not available.
*%Percentages total more than 100 because a child may have more than one type of health problem.
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Types of Programs

The State Prekindergarten Program has grown substantially since it opened in 1986 with 76 classrooms
serving 2,355 children. The number of classrooms has increased more than fourfold since it began in 1986.
During the 1992-93 school year, approximately 10,700 children were served in 341 classrooms. The
Dcpmunauofﬁaﬂyaﬂmwwcaﬁmoﬁmdavaﬁewdpmgnmmdmm&nvaymodehmm
effontoservcasmmycmldnmaspossiblemﬁtomectmcdivemmedsofchildmnmdfamﬂies.

Regular Day Option

The State Prekindergarten Program served children ages three and four years and five-year-old chikdren
who were not yet age-cligible for kindergarten. The most common delivery model was a program that
served between 17 and 20 children daily for two and one-half hours either in the mosning or the afteroon.
The classroom staff (a teacher and an assistant) and parent voluntcers provided a developmentally
appropriate program for the children.

Extended-Day Option

Becauseofalackofspaocandovemmwdinginmemas.sevemlsiwsimplemmdmeexmrbd-day
option during the spring of 1990. Ttnixﬁﬁalplanwastopmvidcmmforthwcclﬂd:wmﬁlspwein
the building became available or until modular units were insialled. In a few cases permAancnt SPace was
found, but the need for the extended-day option continued with 18 classrooms during the 1992-93 year.
Preschool children attended school daily from 2:45 pm--5:15 pm in classrooms used during the regular
school hours by prekindergarten or kindergarten children. The extended-day teachers received inservice
training and funds were allotted for fumiture, equipment, and supplies.

Demonsiration Center

While providing children with a developmentally appropriate program, the Demonstration Center allowed
bmhmwaMupeﬁamdeaﬂydmmmdeduwmﬂwoppmmmywobuwcmddiscuuewnplaw
practices. The Demonstration Center also was used to pilot innovative projects and ideas. The center
contained four classrooms. Many of the children were bused to the center for the all-day sessions (8:30 am
- 2:30 pm).

Coliaborations

Integrated Preschool Demonstration Cengers, Children with special needs and State Prekindergarien
students were taught in the same classroom setting at the Integrated Preschool Demonstration Center. A

State Prekindergarten teacher, a special education teacher, and an assistant planned an appropriate program
to meet the needs of all the children. mnnegratedeschoolDanmstmtimCentcrwascbvelqwdas 1
cooperative effort of the Chicago Public Schools and the not-for-profit community ageicy, El Valor
Corporation. The program was housed at El Valor. The goals of the project were the socialization of ali
child:en, the development of concepts in the children's first language, and the involvement of parents as an
integral component of the program. Students attended half-day sessions. A second classroom,
implemented at Stock School in the 1990-91 school year, used the integrated approach to serve students




with special neceds and Siate Prekindergarten children in the same classroom setting. Another integrated
classroom opened in 1992-93 at Beard School.

Coluinbus-Marvville Project. The State Prekindergarten Program supports a preschool classroom at
Columbus-Maryville Hospital. Preschool-age children whose mothers are enrolled in the Haymarket Drug
Addiction Program at Columbus-Maryville attend the State Prekindergarten Program. In addition, the
classroom is open to children who have been removed from their family's custody by the Departmens of
Children and Family Services (DCFS) or who, for some other reason, i.c., abandonment, have no one to
care for them. The Columbus-Maryville placement for children is ofien a temporary one--pethaps a day,
perhaps four months. Consequently, enrollment numbers in the preschool classroom vary greatly and the
turnover in the number of children served is high.

M Project; The CPS Department of Early Childhood Education collaborates
wxﬂlﬂleNaﬁmalAssoaanonforPematalAddwumewch Education (NAPARE) at Mary Thompson
Hospital to offer a State Prekindergarten program for children whose mothers attend the center.  Mary
Thompeon Hospital is a residential and outpatient drug treatment center. Some children live there with
their mothers while others commute to State Prekindergarten as their mothers come for daily classes and
drug supervision. Lutheran Welfare Services provides day care for infants and toddlers and wrap around
services for the preschoolers whose mothers are attending the treatment center. Children at this facility are
generally enrolled for a longer time period than at the Columbus Maryville site.

Together We Grow, Family Focus and the State Prekindergarten Program coilaborate at Mason and
Dvorak schools. The State Prekindergarten provides an all-day program for children whose parents take
GED classes at the centers. Parents of State Prekindergarten children see them during the day at
mealtimes. Family Focus also collaborates on this project by providing the day care for infants and
toddlers whose moms are attending the classes.

Infant Toddier Day Care Center. The State Prekindergarten site at Orr High School assists young moms
who are still completing high school. Orr runs a day-care facility for its students who have recently had a
baby. The program enables these young women to stay in school by providing on-site child care for their
children aged six weeks to three years. Mothers with children older than three are encouraged to send them
to the State Prekindergarten class there. In addition, children from the Infant Toddler Program are enrolled
in the State Prekindergarten classroom when they become age-eligible. Jane Adams Hull House provides a
day-care program for the infants and toddlers and wrap-around care for the preschoolers.

Subcontracting. The subcontracting program began as a pilot project during the summer of 1990 and
continued through the 1992-93 school year. The State Prekindergarten Program coordinated
developmentally appropriate prekindergarten programs for children who already received day-care services.

Subcontracting became necessary because there were many areas of the city with large numbers of chikdren
who needed preschool services but no available spaces in the public schools. In addition, many working
parents needed the wrap-around services of a day-care program. The pilot project was so successful that it
was expanded every year. In 1992-93, new classrooms and new agencies were added to bring the totals to
59 classrooms in 31 agencies, serving over 1,000 children.
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Classroom Qbservations

Staff from the Department of Research, Evaluation and Planning visited 245 classrooms to determine the
degree and effectiveness of program implementation. The obscrvations lasted an average of 62 minutes.
They fulfilled this evaluation activity as stited in the State Prekindergarten Proposal (p. 55): “"Evaluators
will conduct classroom observations with a structured instrument reflecting the goals and procedures
suggested in the proposal and emphasized in the inservice sessions.” The guidelines of the National
Association for the Education of Young Children (NAEYC), as expressed in their Developmentally
Appropriate Praciice in Early Childhood Programs (1988), were also part of the evaluation criteria. In
general, the observations revealed that classrooms were arranged and activities conducted in accordance
with NAEYC and State Prekindergarten guidelines. Discrepancies were brought to the attention of the
program and cluster coordinators.

The majority of the cbeervations were made during the morning, although some afternoon and extended-day
classes were observed as well. The average class size was 16.6 and the average number of students in
attendance was 14, for an attendance rate of 85 percent. Instruction was provided completely or almost
completely in English in 71 percent of the observed classrooms. In 19 percent of ihe observed rooms
instruction was provided in predominantly English with some Spanish, and instruction was predominantly
Spanish in 5 percent. Language of instruction information was missing on five percent of the observations.

During 41 percent of the observations, no parents were present. One parent was present during 29 percent
of the visits, and two parents in 15 percent. Parenis talked to children one-on-one during 43 percent of the
observations.

Observers focused their attention on four areas: the learning environment, teacher-student iﬁeractims, the
curriculum, and literacy development.

Larning Environment
According to NAEYC guidelines (pp. 3-4), in a developmentally appropriate leaining environment:

1) all areas of a child's development; physical, emotional, social, and cognitive are provided for
through an integrated approach;

2) teachers prepare the environment for children to leam through active exploration, [manipulation,
experimentation], and interaction with aduits, other children, and materials;

3) leaming activities and materials should be concrete, real, and relevant to the lives of young
children;

4) programs provide for a wider range of developmental interests and abilities than the chronological
age range of the group would suggest.

Nearly all the interest centers in the observed classrooms provided an appropriate leamning environment.
They were fully equipped and materials were accessible to children, in good condition, well maintained, and
provided for variety in chronological and developmental age range. Housekeeping, blocks, manipulatives,
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and art and reading centers were available in almost all of the observed classrooms. Thus, the following
objective, as stated in the proposal (p. 56), was met: "In at least 90 percent of the observed classrooms,
interest centers will be established and used to promote leaming."

Interest centers observed in use included housekeeping (56 percent of the observations), blocks (55
percent), art (48 percent), and writing table (18 percent). Science centers were least likely to be in use
during an observation (6 percent). However, centers that were in use provided teacher-supported play and
opportunities for active exploration. Science centers included aquariums with fish, turtles, frogs or crabs.
Some had hamsters or other live animals, More ¢laborate centers had materials that encouraged children to
formulaie ideas and test ssmple hypotheses with scales and weights. Although interest centers were well
established in the classrooms, their variety did not always encompass all that the proposal suggests (p. 32):
inierest areas will include "housekeeping, blocks, books, music, science, art, woodworking, manipulatives,
and sand and water play." Woodworking, sand and water play, and science areas, although often present,
were rarely observed in use.

Evaluation staff reported problems with the physical environment at only a few sites, Some obeervers
noted dirty floors or windows, cold classrooms, or the lack of a bathroom attached to the room.
Extended-day classes were sometimes conducted in kindergarten rooms that were not well equipped or
which had materials that were off limits to the prekindergarien children.

Interactions

NAEYC guidelines clearly state that "tix cevelopmental appropriateness of an carly childhood program is
most apparent in the interactions between adults and children” (p. 9). Suggestions include (pp. 9-11):

1) Adults respond quickly and directly to children's needs, desires, and messages and adapt their
responses to children's differing styles and abilities; ...

2) Adulis provide many varied opportunities for children to communicate; ...

3) Adults facilitate a child's successful completion of tasks by providing support, focused attention,
physical proximity, and verbal encouragement; ...

4) Adults facilitate the development of self-esteem by respecting, accepting and comforting children,
regardless of the child's behavior,

Teachers were observed talking one-on-one with children in 82 percent of the coserved ciassrooins. In
general, almost all interactions between teacher and child were positive. In 75 percent of the observed
classrooms (compared to 90 percent in 1992 and 85 perent in 1991), teachers responded positively to
children, expressed respect and acceptance of children regardiess of behavior, used positive guidance
techniques, and provided opportunides for children to cooperate, work together, and solve inierpersonal
provlems.,

Seventy-four percent of the observed teachers helped children work out their conflicts in acceptable ways

such as redirecting and encouraging appropriate behaviors. Some teachers and assistants used physical
gestures, such as touching or hugging, to praise and promote children's self-esteem.
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Chrildren and staff had additional opportunities for positive social interactions at mealtime, During meals,
however, the teachers conversed with the children only SO percent of the {ime and sat with the children 37
percent of the time.

In sum, child interactions almost met the proposal objective that "in at least 80 percent of the observed
classrooms, children's ard teachers activities will promote both recepiive and expressive lunguage
development” (p. 56).

Curriculuan

NAEYC's guidclines for a developmentally appropriate early childhood curriculum include the following
(op. 5-7):

1) Teachers provide a variety of activities and materials; teachers increase the difficuity, complexity,
mddullmgcofanacﬁvityasclxildnnamixwdewimitmdascmkh'endevdopumemmding

2) Adults provide opportunities for children to choose among a variety of activities, materials, and
equipment; and time to explore through active involvement. Adults facilitate children's engagement
Mmmawxialsmdactiviticsamexte:ximeciﬁld'slcanﬁngbyaﬁdngqucsﬁmormaldns
suggestions that stimulate children's thinking; ..

3) Adults provide opportunities for child-initiated, child-directed practice of skills as a self-choscn
activity. ... Repetition that is initiated and directed by the child, not adult-directed drill and
practice, is most valuable for assimilation; ...

4) Multicultural and nonsexist experiences, materials, and equipment should be provided for children
of all ages.

In addition, the State Prekindergarten Proposal states (pp. 32-33) that age-appropriate activities will be
designed "to develop fine and gross motor skills and visual perception, ... to improve children’s
understanding, reasoning, and conceptualizing skills, ... and to nurture critical thinking, creative expression,
and cooperative leaming." Another objective (p. 20) is "to develop an awareness of cultural diversity
through multicultural activities."

In 81 percent of the classrooms, State Prekindergarten teachers did provide meaningful oppostunities in
which students could manipulate and experiment with de .lopmentally- and age-appropriate concrete
materials, an increase from last year's 72 percent. However, while teachers actively created a suitable
environment, evaluation staff saw them truly facilitating leaming and helping students discover in only 55
percent of the observed classrooms. Moreover, teachers were not often observed extending play or
encouraging students to reason beyond a simple level. In 48 percent of the classrooms visited, teachers
were observed clearly inspiring children to develop problem-solving techniques. However, 00 often adults
solved problems for children or avoided situations in which such "problems" might occur instead of using
the conflict as a "teachable moment." In 67 percent of the observed classrooms, children were given
numerous occasions to choose from a broad array of possible activities.

Using NAEYC's and the Department of Early Childhood's guidelines, a truly antibiased classroom would
give children a multitude of chances t0 actively engage with others having physical, ability, and cultural
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differences. More importantly, this classroom would affinm children for their uniqueness and nourish their
self-esteem. In the observed classrooms, many teachers addressed the issue of an antibiased environment
by incorporating into the curriculum and classroom the symbols, rituals, music, and language of African
American, Latino, and Asian children. Teachers decorated their classrooms with photos and other pictures
repregenting various cthnic backgrounds and occupations. Some teachers used music, food, and holiday,
activities to legitimate cultures other than the white mainstream culture. Teachers also used music, doils,
cooking utensils, costumes, and books depiciing their students' different ancestries, historic legends, and
ewwiic experiences. However, as in previous years, these materials generally misrored the school's student
popilation,

Observers found teachers inadvertently reinforcing traditional gender divisions instead of directly
confronting them. Girls were seen playing in housekeeping while boys played in the block center.
Moreover, teachers continued to divide their classrooms by gender even when the division was irrelevant to
the activity. To wash hands or go to gym of an assembly, girls formed one line and boys another. This
unneeded separation only tells children that an important distinction exists, a distinction that research has
shown may severely impede the later academic performance of giils.

Several classrooms integrated children who were physically challenged into the State Prekindergarien
classroom. Extra staff were provided to assist the children so they could participase in classroom activities.
Another ciassroom had several hearing impaired children join in classroom activities for part of the day.

Although progress has been made in many curriculum areas, the program does not seem (o have completely
met the objective (p.56): "Classroom ... observations will confirm that the program operated as iniended in
the proposal.” Further work is needed in nurturing critical thinking and creative reasoning and in
developing an awareriess of cultural diversity.

Literacy Development

NAEYC defines appropriate practice for early childhood language development and literacy as follows (p.
55):

Children are provided many opporturitics to sce how reading and writing are useful before
they are instructed in letter names, sounds, and word identification. Basir skills develop
when they are meaningful to children. An abundance of these types of activities is
provided to develop language and literacy through meaningful experience: listening to and
reading stories and poems; taking field trips; dictating stories; seeing classroom charts and
other print in use; participating in dramatic play and other cxperiences requiring
communication; talking informally with other children and adults; and experimenting with
writing by drawing, copying, and inventing their own spelling.

In addition, the State Prekindergarten Proposal underscores the importance of language development (p.
33): "Language development is a major part of the program, and emphasis is placed on communication
and literacy skills. Planned and informal language activities are emphasized through leaming experiences
which encourage free expression and spontancous speech while considering the children's interests,
abilities, and needs. A literacy rich environment facilitates story dictation, dramatization, and writing."
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Table 3 presents percentages of language development activities observed in classrooms in 1992 and 1993.
Unfortunately, all the activities except one (Children taking books home) were observed less frequently in
1993 than in 1992. In addition, writing tables were observed in oaly 35 percent of classrooms and most
had only minimum materials (paper and pencils). Although reading areas were cbeerved in most
classrooms (90 percent), few teachers actively integrated literacy materials into all activities.

Table 3

Language Development Activities Obseived 1992 and 1993
(by percentages)
Activity 1992 1993

Groups of children working together 42 36
Teachers asking open-ended questions 70 62

Shared reading activities 25 17
Labels in English 70 64
Experience charts 13 11
Children taking books home 60 67
Children looking at books 42 39

These results indicate that State Prekindergarien teachers need to do more to meet this objective as set forth

in the program proposal (p. 19): "To increase receptive and expressive vocabulary and the ability to
commuiiicate, ... to increase attention span, to develop an interest in literature, and to begin recognizing
symbols for words.” Language development can be promoted by encouraging children to talk with ane
another, express their feelings verbally, and solve their own problems. Teachers can provide more
opportunities for children to collaborate with one another and incorporate a variety of literacy props into il
arcas of the classroom. Examples of prope include phone books, address books, magazines, cookbroks,
notepads, checkbooks, and menus in the dramatic play areas; block buildinig and architectural books and
magazines in the block areas; and games which use literacy concepts (such as Lotto and Alphabet Bingo) in
the game area. As numerous professional articles have concluded, "For children who are ... [nok] privileged
by the support of [litcrate] home resources ..., the resources of the preschool are even more iraportant”

(McGill-Franzen & Lanford, 1994, p. 273). The price society must pay for not preparing these children
well for future success in reading and writing is unacceptably high.

Children's Progress

The best indicator of program effectiveness is the change that occurs in the children. Children enroiled in
the program were assessed by teacher observation, using the EARLY a checklist of developmental
milestones, and the Peabody Picture Vocabulary Test-Revised or the Test de Vocabulario en Imdgenes
Peabody (TVIP). The growth assessments of the enrolled children were examined to see if the program
met the physical, cognitive, and affective needs of the children. Results from each of these measures are
presented in Tables 4-7.
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Attainment of Readiness Skills

The EARLY was initially administered at screening and used to determine eligibility for the program.
Throughout the year, during regular classroom activities, the teacher observed the child's mastery of each
skill on the EARLY as well as other readiness skills. This year a new format of the checklist of
developmental milestones was piloted. The new format, the Child Assessment Summary Form, grouped 50
milestones into 10 developmental areas. Five milestones, reprtedly arranged from easiest (#1) to most
advanced (#5), were included in each area. Based on their observations of the children in regular day-to-
day activities, teachers noted items that children mastered and compleied the form twice during the school
year. Observation 1 was marked approximately one month after the child enrolled. Information from the
Chicago EARLY, obtained at screening, informed that rating. Observation 2 was marked at the end of the
year. A Class Progress Chart, listing students and milestones on the horizontal and vertical axes pemmitted
teachers to keep track of and plan for children's progress throughout the year.

Because the Child Assessmen: Summary Form was a new instrument, several analyses were performed to
verify its integrity and appropriateness. Validity was established by using skills from the original Child
Assessment Profile which had been developed by a team of early childhood teachers, reviewed by leaders in
the early childhood field, and then used for three years by over 300 teachers each year. The data coilected
by these forms on over 25,000 children enabled researchers in the Department of Research, Evaluation and
Planning to identify tasks that were easy for children to master and those that were more difficult. Equipped
with these data and information from the research literature about how children develop, department staff
designed the Child Assessment Summary Form to broadly cover the range of proficiency for 2 1/2 - § i/2-
year-olds in several developmental areas. The draft form was reviewed by early childhood teachers and
leaders before being piloted during the 1992-93 school year.

Most teachers were instructed to mark the highest numbered milestone on which tie child consistently
demonstrated mastery. However, to test the hypothesis that the items were amranged hierarchically within
each area, a sample of teachers marked every milestone their students had mastered. Results from this
sample were analyzed using the Rasch model. Figure 1 shows the reliability or rigidity of the instrument.
The items on the Child Assessment Summary Form establish a scale or ruler. The ordering of item
difficulty is almost exactly the same on the posttest as on the pretest (comelation > .9). If the scale didn't
have this rigidity over time, it would be useless as a measure of children's progress.

Rasch analysis of these results also confirmed that a developmental hierarchy was demonstraied by
teachers' ratings. Table 4 shows the ordering of milestones within each category on the prerating
(Observation 1) and the postrating (Observation 2). In four areas the order was not as expected. Reading
(3 was more difficuit than 4), Play (3 over 4), Fine Motor (4 over 5), and Emotional Growth {1 over 3 and
2). More impontantly, the Rasch analysis demonsirated that the scale established by the Child Assessment
Summary Form was essentially invariant from Observation 1 to Observation 2 and that individual chikdren
conformed to this pattern. The most difficult items on the prerating were the most difficult on the post.

Similarly, the easiest items on the prerating were still the easiest on the post. The only exceptions were
Writing (2 and 1 flip-flopped), Play (S and 3 flip-flopped), and Social Development (4 and 3 flip-flopped).
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Figure 1: Bicalibration Plot of Pre- and Posttest (Child Assessment Summary Form)
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ﬁgusthowsmwclﬁldmn'sabilitiosandtaskslimdupmakaschanalysis(menﬂertmtequateswh
dlildwiﬂlascommalimarscalcwhexethedistamcbetweenanytwoscomsismesamecverywherem
the scale). mmisagoodspreadofbomdﬂchen'sabilitymditcms. The items separated children into

the children's ability distribution but spread over the entire range to give the variable good coverage. On
the posttest, the tasks line up almost exactly the same on this ruler (Child Assessment Summary Form) but
the children's ability distribution has moved considerably higher. In other words, although the order of task
dﬁcmwmﬂwChildAssammSwmalyFormisessm' y invariant over time and children, the
children's relative capabilities change. First, the children are more capabie on the posttest than the pretest.
'I‘hisistobeexpected.ifaﬂybecauseﬁlechildzmareolder. The ordering of children by ability, however,
also changes. Gﬁl(henwmwerememostcapablemmepmestmaynotbeﬂ\emostcapablemme
posttest. lnfact.wpemanofﬂnc}ildmnmveddwrlﬁghermbwamﬂncanimmﬁmpmestto
posttest. Fumwrmalyswmbeingcaxmaedwdeemkwhowmmhofﬂnmmamisbecausecf
family background, other sociocultural variables, and the intervention itself. Rescarch staff are exploring
answerstomeqwsﬁmofmnhermcdassroompracﬁcesmmmeffecﬂvcmanotlwtsandwhy.or
w}mherthcpmgmmworksbctterforsomemdemsmmforomets.

TableSgivesthepercemagcofclﬁldxmwtnmastcmdeachitanatdlcbegimﬁngofmeirprescmd
expexiemeandatﬂnmdoftlmtyearorwhmﬂnydmppedmt In terms of the developmental areas,
results were as expected. The most difficult arcas were writing, oral language, math, and number. The
easicstarcaswemﬁncandgmssmotor.play.andsocialandanoﬁmaldcvdopnmt At the end of the
year, 90 percent or more of the three-year-olds mastered the first item in all arcas except writing where only
74 percent mastered the first item. QﬂyummdAﬂtmm'smmmdﬂnsecmﬂitanomﬂL
MasterydmppedtoappmximatelyﬁOpemuﬁmﬂmﬁﬁrdhan.%pemnmﬂrfwﬁhmdISpemaum
the last item in each area. malla:eascxceptwﬁﬁng.%pemunormoteofmcfmr-year—ddsmastcmdﬁu
first item by the end of the year. Figlny-ﬁvepementormaemastcredﬂnsecmﬂimn. Three-fourths (70
perccmforwriﬁng)ofdwfwfsmastcmdﬂleﬂﬁrdimnmeachcategoly. There was a big drop in the
percentage of four's who mastered items 4 and 5 (approximately 55 percent and 40 percent, respectively).
A centain percentage of four's mastered everything. Further study is needed to determine if this is because
meitcmsamtooeasyorteachersaxemtmmﬁngmeskillscmtly.

Table 6 shows the average number of skills mastered overall (maximum is 50) and in each developmental
area (maximum is 5 in each area) at the beginning and end of the schocl year. Overall, the average three
year old mastered 15 more items at the end of the year than at the beginning. This is a gain of about 1.5
stardlard deviations over 12 or fewer months. (Many of the children entered the State Prekindergarten
Program after the start of the school year; several as late as January to March.) The average four-year-old
mastered 20 of the 50 items at the beginning of the year and 38 at the end. This represents a gain of aimost
two standard deviations over the year. Four-year-olds, however, were more likely to have been enrolled
since the beginning of the school year because they were given preference over three's for enrollment.




Figure 2: Pretest Measurement Summary (Child Assessment Summmary Form)
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Because the skills are more or less invariant but with good spread (easy to difficult) both overall and within
each developmental area, markers can be identified that generally appear during normal development.
This, in tum, allows for identification of developmental discrepancies among children that may be too
subtle to be detected by conveniional measuring methods.

Children's performance on the Child Assessment Summary Form provides information that suppoits two
hotly debated theories of child development - maturation versus leaming (engaging in planned, appropriate
activities). To support the theory of maturation, examine the average pretest scores of three-year-olds
(15.4) and four-year-olds (20.4). Neither group has had the benefit of a preschool experience yet the four-
year-olds scored higher than the three-year-olds. To support the leaming theory, compare the average
posttest scores of the three-year-olds (29.8) with the average pretest score of the four's (20.0). Both groups
were about the same age (both groups are just ending age cycle three) but the three-year-olds had a year of
preschool experience. That year of preschool made considerable difference.
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Pegbody Yocabulary Test-Revised

The Peabody Picture Vocabulary Test-Revised PPVT-R) or Test de Vocabulario en Imdgenes Peabody
(TVIP) was used 0 assess recepiive vocabulary growth in the children's native language. Two English
forms (L. and M) and one Spanish (S) were available.

The PPVT-R/TVIP was administered at screening and again in the spring. Because the test was given
every spring, children who had been enrolled for two years had two spring scores. The latest spring
administration was reported as the posttest. The time between screening and entry into the program, as
well as the time between eniry and spring testing, varied substantially among children. Therefore, the "pre-
post interval” was not consistent and represents varying amounts of instruction. In addition, levels of
attendance also varied widely. For these reasons, the spring standardized PPVT-R/TVIP scores were
analyzed as a function of the PPVT-R/TVIP scores at screening plus other variables to assess the impact of
the program on language developmeri.

Table 7 presents the screening and spring 1993 PPVT-R/TVIP scores. These scores are reported
ssparately according to form because statistical analyses revealed that Form M was eesier than Form L for
the children served in this program.

Although children who entered the Siate Prekindergarten Program were very weak in language, the
prograin seemed to have a positive impact on their language development. As last year, the median scores
for children who took the English Form M for both the pre- and posttest administrations went from the first
to the fifth percentile. Gains for children who took the English Form L at screening and Form M at the end
of the 1993 school year were somewhat higher than last year.

Table 7
Results of Peabody Picture Vocabulary Test-Revised
Pretest Posttest
Form N
(Pre-Post)
11 Median Median
Standard Score Percentile Standard Score Percentile

L-M 210 50 ist 79 8th

M-M 4047 62 1st 76 5th

S-S 993 78 7Tth 91 27th

Children who took the Spanish Form S, on average, went from the 7th to the 27th percentile. This was a
considerably bigger gain than last year's. Overall, the PPVT-R/TVIP gain scores this year were higher
than last year's.
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PRE-LAS

Dusing the 1992-1993 school year, the PRE-LAS test, which measures a child's English proficiency, was
administered to 509 children from 25 schools in the State Prekindergarten Program in November 1992 (the
“pretest”) and May 1993 (the "posttest”). Approximately 57 percent of the children iesied came from
Spanish-speaking homes; 29 percent, frora English-speaking homes; and 14 percent, from homes where a
language other than English or Spanish was spoken. Because of the differences in children’s language
backgrourxis, the data were analyzed as a whole and according to ianguage background.

Test scores ranged from 0 to 99. Taking both age and score into consideration, each child was assigned an
English proficiency level from 1 to 5. Children with a Level 1 or 2 proficiency were considered noa-
English speaking, Those scoring Level 3 were regarded as limited-English-proficient speakers while Levels
4 and 5 represented fluent English speakers.

Pretest. Almost 70 percent of the students who took the pretest have scores that produced a rating of
cither Level 1 or Level 2, categorizing them as non-English speaking. Consistent with previous years,
several children (36 percent) from monolingual English-speaking homes were categorized as "non-English
speaking” on the pretest.

An additicnal 12 percent of all the children were rated as Level 3, limited English proficient. Half of the
children falling in this category came from English-speaking homes. The percentage of children whose
scores indicated fluent monolingual English competency, then, was approximately 18 percent.

Of the students whose linguistic background was English, less than half produced scores which would have
indicated they were fluent speakers of English. Although these scores may seem alarming, they simply
reflect the already documented slow language development of the at-risk students in the Prekindergarten
Program.

Posttest, The posttest scores showed some improvement. The number of students who scored in the non-
English-speaking levels decreased while the percentage of those scoring in the levels indicating limited
English or fluent English proficiency increased. In fact, the scores rendering Level 4 and § resuits
increased by 12 percentage points, compared to 11 percentage points last year, from the pre- to posttest.
The charts on the following page summarize these test results.

To have a more accurate picture of a child's progress over the school year, each child was also assigned a
gain score, the raw score from the posttest minus that of the pretest. The gain score reflects the difference
between the child's performance at the beginning and the end of the year. In terms of gain scores, children
from both groups performed slightly betier this year than last. The gain scores for native English speakers
and nonnative English speakers increased by 2.4 and 2.2 points, respectively.
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Table 8.1
Mean PRE-LAS Scores and Levels

1

| Native English Speakers
| Nonnative English Speakers

- et au dee an ulll an wn of

As expected, the students who came from English-speaking homes consisiently averaged beiter raw scores
and cnglish fluency levels. However, the nonnative English speakers (including both Spanish-speaking
students and those categorized as "other") showed a slightly higher mean gain score, i.e., increased English
competency.

Table 8.2
Percentage of Students in PRE-LAS Levels
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The chart above separates the level scores into their three categories of meaning: 1-2, indicating non-
English-speaking students; 3, indicating students with limited English proficiency; and 4-5, indicating
fluent English speakers. (As discussed 2bove, levels are a function of score and age.)

Although the students who spoke English as a second language showed a higher mean gain score, the above
chart shows that children who were native English speakers made greater progress in terms of their "level"
scores. As in previous years, the students who came from non-English-speaking homes also showed
progress within the levels established by the test, but less progress in moving between them. The
percentage of ckildren from non-English speaking homes who exhibited the competency of a fluent English
speaker in the posttest increased by seven percentage points, while the percentage of children from non-
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English-speaking homes considered non-English speaking according to their level score decreased by 18
percentage points. ‘

When the children tested were examined as a whole, the largest group showed appreciable progress from
the pre- to the posttest, improving their scores by more than 10 points. Sixty percent of the children whose
native language was not English and 44 percent of the children from English-speaking backgrounds showed
an appreciable gain over the course of the year. This finding reinforces the mean gain score results
examined earlier: the children from non-English-speaking homes made slightly greater progress in their
English competency during the year in the State Prekindergarten Program.

Conglugion, In summary, the average child in the State Prekindergarten Program who took the PRE-LAS
test showed an appreciable progress in the mastery of English over the course of one school year.
Individual scores showed the most improvement in children who came from non-English-speaking homes
whereas increase in PRE-LAS level was most common among native English speakers. Because the PRE-
LAS was only administered in English, overall language development for nonnative English speakers
cannot be extrapolated from these resulis. However, approximately 30 percent of the children tested could
be considered fluent speakers of English by the end of the year.

The results alsc show some improvement over last year in terms of progress made. The average gain
scores increased slightly and the percentage of children showing appreciable progress increased.

Longitudinal Study

Each year the Department of Research, Evaluation and Planning asks teachers to evaluate the progress of
their students who attended State Prekindergarten. Teachers rate children's performance in areas such as
math, reading, behavior, promotion status, language, and self-confidence. Staff analysts then use this
information to assess the impact of preschool experiences on students’ long-term academic progress. This
section analyzes the information obtained from teachers' ratings of these children.

This year a random sampie of approximately 18,000 former State Prekindergarten children was included in
the follow-up study. Teacher ratings, however, were received for only about 14,000 children.
Demographically, the sample at each age level was similar to every other age level and to the population of
children currently enrolled in the State Prekindergarten Program. (See Table 9.1.) The number of boys
and girls was approximately equal. The largest differences occurred at kindergarten, third, and fifth grades
where one of the sexes made up 52 percent of the group.
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As indicated eariier in the report, the percentage of African American children enrolled in the State
Prekindergarien Program has decreased each year, This same trend is evident in the longitudinal sample.
The Latino population has increased over the years. The percentage of low income enrollees varied from
78 percent of the kindergasten group to 87 percent of the third graders. Ther: was no consistent trend in
the percentage of low income students enrolled over that time period.

Table 9.2 shows the percentage of children at cach grade level who were rated by their teachers as average
or above average on a variety of measures. As in previous years, teachers' ratings were generally less
positive the further children were from their preschool years. Note, however, that the drops from first to
second grade and from fourihi to fifth grade were not as great as they were between other grade levels. In
fact, teachers rated a higher percentage of fifth than fourth graders as average or above average in reading,
readiness for next grade, understanding the meaning in stories, seli-confidence, and completion of tasks.
Teachers rated a larger percentage of second graders than first graders as average or above average in
reading, motivation, following directions, understanding the meaning of stories, and self-confidence. The
differences here, however, were not as great as between the ratings of fourth and fifth graders.

At every grade, ratings in reading were the lowest. Ratings in math were quite high except for fourth and
fifth graders. Ratings in self-confidence, plays/works well with others, and behavior were consistenily high
across each grade level.




Table 9.2

Percentage of Preschool Graduates Rated Average and Above Average by Their Grade School

Teachers
Category Kinder- First Second Third Grade | Fourth Fifth Grade
garten Grade Grade (N=1660) Grade (N=567)
(N=5179) | (N=3981) | (N=3023) (N=1188)
Reading 78.7 734 74.7 68.6 65.8 70.0
Math 83.8 81.8 80.9 73.2 67.1 64.2
Language 85.1 81.3 80.4 74.4 72.8 75.0
Behavior 83.2 81.4 79.3 77.3 74.6 76.3
Readiness for 84.3 771 73.0 68.5 71.6 70.9
Next Grade
Plays/Woiks 88.0 85.7 82.7 81.2 80.8 80.9
with Cthers
Motivated 86.3 80.8 8i.2 77.2 75.1 72.8
Follows 83.9 714 71.9 74.0 72.1 971
Directions .
Story Meaning 86.1 78.5 78.6 73.3 72.0 78.0
Self-confidence 86.5 80.4 g1.1 76.5 76.7 78.3
Completes Tasks 84.3 76.1 74.4 69.7 67.3 68.4
Promote 844 71.9 76.5 72.9 72.0 73.7
Promote with 10.0 12.3 14.1 16.4 18.5 17.8
Supplemental
Help
Promote with 2.1 24 39 44 56 49
Special
Education Help
Refer to Special 0.2 1.1 14 19 1.5 1.2
Education Class
Refer to 2.8 2.5 1.5 22 09 0.3
Bilingual Class
Retain at Grade 0.5 38 2.6 2.2 1.5 2.1
Parent 774 78.9 77.1 71.2 78.3 78.1
Involvement

Concerning promotion status, staff evaluators compared the number of children promoted outright; those
promoted with supplementary help; promoted with special education services; and retained. Evaluation
results showed that the closer in grade that children were to preschool, the more likely they were to be
promoted outright. This pattern of greater, positive effects closer in time to preschool enollment was

repeated in all areas that were examined.

Staff analysis also compared the number of children receiving special education services with those needing
only the services of extra academic help. While the percentage of children in each cohort receiving these
services increased over time (except from fourth to fifth grade), the percentage of children being refer.ed
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for special education services did not increase as much. The percentage of children at each grade level who
were to be referred for possible placement in a special education, self-confained classroom remained
relatively constant at 1.5 percent.

This study also analyzed changes in parent support. These findings deviated from the previously mentioned
paitemns. According to teacher ratings, parent support remained almost constant at 77 to 78 percent at each
grade level.

While teachers’ ratings of State Prekindergarten graduates may not be as positive as hoped, especially in
the middle grades (fourth and fifth), they are encouraging when two factors are considered. First, these
children were expected to be low-achievers. Based on a comprehensive screening process, these children
demonstrated one or multiple (usually the latier) characteristics which suggested they were at risk of being
less successful than their peers in school. In addition, these results are in keeping with the findings cited
carlier from other research studies - one or two years of a preschool or other early intervention do not
compensate for the factors that placed these children at risk.

While the Department of Research, Evaluation and Planning monitors the yearly academic progress of
children who at one time attended the State Prekindergarten Program, the Department also examines, for
comparison purposes, the progress of students screencd for the program but who never received its
services. Much research in early childhood has documented the initial effects of early intervention
programs; however, the current literature suggests mixed findings on their long-term impact: Some stidics
(c.g., White, 1985) reveal initial positive IQ effects that fade by approximately third grade; others conclude
that these positive cognitive effects remain stable over time (Ramey & Campbell, 1991); while still others
suggest that the initial effects of positive social competence increase with time (Bemruta-Clement et al.,
1984). Analysig of children’s progress in the Chicago Public Schools found similar, unclear long-term
benefits of the preschool experience alone. In the report, Evaluation of the 1992 State Prekindergarten
Program, analyses of longitudinal data showed that family income and parental involvement accounted for
a significant proportion of the variance in Iowa Tests of Basic Skills reading and math scores. ""Whether or
not a child had attended State Prekindergarten did not significantly or consistently impact his/ber long-term
academic progress" (p. 34).

Table 9.3 shows the mean ratings for children from State Prekindergarten Program and children in the
comparison group (screened and found eligible but never enrolled in State Prekindergarien). The mean
ratings (i=low, S=high) arc given for each group of children from kindergarten through fifth grade. Again
this year, no clear pattern emerges between the two groups. The State Prekindergarten graduates receive
substantially higher ratings than the comparison group in 15 of 66 comparisons while the comparison
group receives substantially higher ratings in 14. All of the other comparisons are close—essentially little
or no difference. Even when potentially confounding variables, i.e., gender, ethnicity, income, etc. are
considered, no clear trends or patterns which may explain the findings are evident. (See Table 9.1 for the
demographic characteristics of children in the comparison group.) The results are mildly encouraging
though when one takes into account the assumption that the comparison group overall was not as highly at
risk as the State Prekindergarten group. The truth of this hypothesis is bolstered by the knowledge that the
most at-risk children were enrolled first at each center.
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Essentially, the results support what previous research has also shown: children's gains from aitending
preschool evaporate over time, with substantial effects lasting only into first grade. More importanly, it
was found that at-risk swudents may need continued --not isolated-- academic support t0 succeed in school.

They may require an educational program that continues throughout their early years in school, solidifying,
maintaining, and building on the benefits of preschool. These findings were identified in the longitudinal
study of children from Child Parent Centers. Findings from that study indicate that preschool and
kindergarten interventions, in and of themselves, are not enough to improve childre:y's school adjustment in
grade five. Only children who received four or five years of continuous intervention services were superior
to a comparison group of children on academic achievement, evidence of grade retention and teacher
ratings" (Reynolds, et al. 1991).

The State Prekindergarten Program continued to serve academically at-risk children through a -
developmentally appropriate, child-centered program consistent with the standards established by the
National Association for the Education of Young Children. Most of the children (84 perceni) came from
low-income homes, and one-third were limited English proficient. As the program expanded over the past
few years, cvery effort was made to include all eligible children. Extended-day classrooms (2:45-5:15) and
modular units opened in many arcas where space was not available in the schools. Children who needed a
full day program were served through a subcontracting program with 31 child-care agencies throughout the -
city. Special needs children were integrated with at-risk children at three sites. The CPS Department of
Early Childhood Education collaborated with several other agencies in order to better meet the needs of
children and families. State Prekindergarten classrooms were opened to serve children whose mothers were
attending high school, GED classes, and drug treatment programs or who had to leave their homes and
were temporarily being housed at Columbus-Maryville. Teachers and assistants who spoke the language of
the children were employed whenever possible 1o provide a literacy-rich environment in the child's home
language.

Observations of Stat. Prekindergarten classrooms showed that the program generally operated according to
proposed guidelines. Interest centers were established in all observed classrooms, and nearly all provided
opportunities for active exploration and a range of developmental abilities. Some teachers were observed
facilitating children's leamning by extending play, asking open-ended questions, and encouraging students (o
solve problems for themselves. Sometimes, however, adults solved problems children could have solved
themselves or averted situations in which such "problems"” might cccur.

In three-fourths of the observed classrooms, teachers responded positively to children, expressing respect
and acceptance regardless of the children's behavior. Teachers were observed talking one-on-one with
childrenn and using physical gestures, such as hugging or touching to promote children's self-esteem and
confidence.

Teachers encouraged language and literacy development through meaningful experiences such as listening
to stories, one-on-orv: conversaticns, and peer collaboration. Their efforts to provide literacy-rich
environments varied from site to site. Many techniques, however, were observed less frequently this year
than last. Shared reading activities, teacher-facilitated discussions using openi-ended questioning, labels,
experience charts, and children looking at books were observed less frequently in. 1992-93. Children taking
books home from the lending library was observed more frequently. Although some classrooms established
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writing centers, few were observed in use. Dictated stories and story dramatization also were observed
infrequently.

Mmymadnmaddmedhnguagemﬂeﬂnﬁcismsbyﬁmmaﬁnghﬁobdhﬁcamicﬂmm
classroom the symbols, rituals, music, and language of African American, Latino, and Asian children.
These materials, as in previous years, generally mirrored the school's student population. Teachers were
less likely to eliminate gender biasc:. Unnecessary gender distinctions were introduced by activities, iec.,
instructing children to form lines of all boys and all giris. With the increased focus on including special
needs children, observers saw more pictures and dolls illustrating people with handicapping conditions.

Overall, children enrolled in the State Prekindergarten Program for the 1992-93 school year demonsirated
mastery of the readiness skills necessary for continued success in school. Based on teacher observation, the
average three-year-old mastered approximately 30 percent of the skills on the Child Assessment Summary
Form at the beginning of the school year and 60 percent at the end. The average four-year-old mastered 40
percent at the beginning and 76 percent at the cnd. Many of the children, especially in the three-year-id
gmup.didmbeginxhodecmanbencamqmﬂyﬁﬁsgainm:nmpmunﬂneﬁeaofath
year of intervention in some cases.

Language skills, although one of the weakest areas, showed marked improvement. Mastery of language
skills on the Child Assessment Summary Form and scores on the Peabody Picture Vocabulary Test -
Revised improved. On the Child Assessmens Summary Form, the changes in average number of skills
mastered from the beginning to the end of the year wa oral language, literacy/reading, and literacy/writing
were greater than one standard deviation. Gains in receptive language indicated by children's scores on the
PPVT-R/TVIP at screening and the end of the 1992-93 school year increased slighily (from the first to the
ﬁﬁhpemwﬁle)fordﬁlmmwhowokﬂwmstmmgﬁsh.mmmasedmbsmﬁanyfadﬁldrmwmm
the Spanish version (from the 7th to the 27th percentile).

Results of the PRE-LAS showed that the average child made apprecizble progress in mastery of English
over the course of one sciool year. Individual scores showad the most improvement for children who came
ﬁomm&:gﬁsbspeaﬁnglm&swlwmashwmameRE-LASkvdwumoammmmmgmﬁvc
English speakers. Because the PRE-LAS was only administered in English, overall language development
for nonnative English speakers cannot be extrapolated from these results, However, approximately 30
percentofthechildxmtestedcotﬂdbcconsidcmdﬂmmspeakcrsofEnglishbyﬂaemdofﬂnycar.

Resulis of the longitudinal study confirn what other research studies have shown: the further one geic
from the early intervention, the more diminished the effect. The closer in grade that children were to
preschool, the more likely they were to be promoted without requiring extra special education or
supplemental help. In the areas of reading, math, and language, students' performance followed the same
pattern: teachers rated children's academic performance increasingly poorer as their time away from
preschool grew. Although more positive long-term effects are desirable, the data are encouraging. In
general, children who attended preschool (the more at risk children based on screening measures) performed
comparably or better in kindergarten through fifth grade than children who did not have a preschool
experience (the comparison group).
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Based on evaluation findings, several changes in program implementaiion were suggested. The findings
and suggested recommendations were shared with program administrators throughout the year.
Recommendations suggested by the data are:

Provide additional open-ended activities anc questions to further stimulate children’s reasoning and

Continue 10 emphasize language development. Because participants were chosen on the basis of being
most at risk of academic failure resuiting from leaming and/or economic disadvantages and language
was their weakest area on screening measures, the urgency to improve literacy development as a major
component of the curriculum cannot be overstated.

Continue to provide support and inservice training for teachers on practical ways to implement literacy
materials and whole-language activities across the curriculum.

Incorporate children's diverse family situations in the classroom and portray them as positive.

Push for impiementation of early childhood units serving children through age cight. Research studies
conduaedinttwaﬁcagoPublichiods(CPS)amlelse\\dlexehaveslnwnthatifmeeaﬂyhnewaﬁm
is continued through second or third grade, its cffectivencss is strenger and more lasing. This was also
ammmﬂaﬁmﬁmﬂnCPSSxmeﬁntmduﬁsT&skFomcmBmyEmcaﬁm(Gﬁcago‘s
Challenge: Serving Young Children with Commitment, Collaboration, and Excellence, 1992) and was
the main thrust of the concept paper presented to the Education Support Commiitee of the CPS Board
of Education in May 1994 (Opening the Windows to Leaming, 1994). The commiitee authorized the
Department of Early Childhood Education begin implementation of these units.
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HEALTH AND NUTRITION COMPONENT

As an essential part of State Prekindergarten's mission and effectivencss, the program provides
comprehensive health services to enrolled children.  Available services range from medical, dental,
nutritional, and mental health to preventative health and early intervention services. In conjunction with
this goal, State Prekindergarten also coordinates a health componeni for parents. Through this component,
ﬂnpmgmmuieswemmadmtfamﬂymanbetsabwtmuiﬁmmdmmalmissucs. It hopes to
teachadultfamilymanbersmesldﬂsmcessarysoﬂlatmeycandimctfamilyhealmcamdecisims. Using
thisdualsuategy,ﬂwpmgmmnieswbmhmmbﬁshchﬂ(hm'sphysicalmdmemalltalmmwandto
emouxagetlmfamilicsmakehealmylifectxicw.clxicesmatwillhelppmmoteandensumchildmn's long-
term health.

Tommmmmmmmmmmmmamwmmmﬁm&
annuﬁﬁaﬂmdghmgimmdsdndmw.dxmﬁwmdpncﬁcdmm.dgmmmm,m
cight vision and hearing specialists. These health professionals woik as a team within each of the cight
clusters. Mvidnﬂyandwlbcﬁvdyﬂnyemcawwhchsmmﬁmdpum.scmdﬁhmfa
visuﬂmﬂltaﬁngpmuun&followupmdﬂldm'sknmmmmdwmmmmmmandactua
mmfammmmmﬁ,mfemgmwmﬁammemmmw

-ﬂmgmaﬁnywﬁnwmmmkedwimdﬂmmm,mdmmsm“ﬁmways,

promoting better health and nutrition for the families served. They screened children, took students’ health
mswm,mwwdmmﬂsmmm.mmpmmmmmgwmmm
followed up on health problems. Given their wide-ranging dutics, health staff indicated they would like
additional information on alcobol and drug problems and prevention, nutrition, attention deficit disorders,
leaming disabilities, and parental stress management.

Screening Services

Vision and Hearing Screening

Eachcm].dismq\ﬁmdtolwcavisimmdheaﬁngscreexﬁngbefmbeingenmﬂedinStaterkitﬂergmL
Specialists from the health team, specifically trained in these areas, administered the tests to determine
hearing/vision acuity and to screen for other possibie probliems. Classroom and health staff encouraged
parentswbepmsentduﬁngmescmexﬁng,h)ﬁngmatﬂwirpmsamwmldmakechildrmwcmeumghto
complete the tests. Health staff followed up on all children that could not or simply refused to take
mc/bothtests,makingasecaxlaﬂempttotestﬂmwiﬂﬁnsixmmﬁmofﬂwirbeingamﬂedmme
program. Additionally, all children who failed vision and/or hearing screening were referred for follow-up
treatment.

Dental and Lead Screening

During the year, the health staff screened children for both potential dental problems and high levels of lead
in their bodies. For lead screening, a Board of Education health team sent one nurse and one assistant,
along with women from the Board of Health, to draw the children's blood. Two women drew the blood,
while a third wotnan kept the records.
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Inﬂnpasnlcadscmc:ﬁngpmcedmmhadsomcﬁmwﬁiglnabddﬂdmx Thic health staff lined children
up.callingﬂunmcbymetodmwblood.Becauseofttnsmallspweavailablcforscrwﬁng,dﬁldm
stood in fine and witnessed as the health team drew blood from children about two fect away. They saw the
needles and heard children cry, heightening this already anxiety-provoking situation. These problems were
called to the health team's attention and this year they occurred less frequently.

Tuberculosis Screening

The State Prekindergarten Program encourages parents to volunteer in the classroom. However, before
parents can volunteer, they must have a tuberculosis test. Spread through germs by coughing, even today
TB is considered a potential and increasing public health risk. This requirement then protects the heaith of
all students and aduits. :

Nutrition Services
Nuirition in the Classroom
Classroom Megls: MSmumkimcrganumgmmplwidedﬁeemcalsforaucmldrwmgmﬂessof

iheir eligihility for the School Breakfast and Lunch Program. Children in moming classes received
breakfast and lunch, widle those in afternoon sessions were served lunch and a snack. All-day programs
served breakfast, lunch, and snacks. Extended-day children were served a three-component snack. As part
ofitsplﬁlomy.mcpmgramadvocawsﬂmmealsbescwedfmﬂystyle.inttzcluswm(ascppowdw
gdngwﬂnlundnoan),andmggestsﬂmmﬁsitmmmuimmmdmgngemmomvmﬁm
throughout the meal. It also recommends that staff involve children in mealtime activities, from setting the
table and preparing food to serving it and cleaning up alterward. In response to recommendations from the
Ilinois State Board of Education Program Review team, the State Prekindergarten budget provided free
meals for two parent volunteers per class session.

Nutrition Educstion for Children. The State Prekindergarten Program sees educating children about
nutrition as an integral component of its total mission. To this end, teachers designed mutrition activities
for the students and carried them out in their classroom. Through these various hands-on activitics,
children were instructed in basic hygiene practices and food safety; the different kinds of foods that people
eat in the United States and in other parts of the world; how food contributes toward helping children grow,
mminhealmy,andhavelotsofemrgy;lwwvaﬁwsfoodsmpmpared;amitnwfm“xyradicallym
size, color, shape, sound, and taste. To conduct these weekly activities, State Prekindergarien provided
each teacher with monies targeted specifically for weekly nutrition activities.

Nutriti ion for Classr and R
Throughout the school year, State Prekindergarten's nutritionist held inservices for classroom and resource
staff. At these meetings, she discussed crucial nutrition concepts so that classroom staff and students could

prepare more nuiritionally balanced meals and snacks. Topics included the proper proportions of different
foods for children and ideas for appropriate snacks.
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This year the nutritionist also held an inservice for State Prekindergarten nurses and social workers. It
dealtwimaspectsmdissmsmnﬁngobesedﬂdrmmdﬂﬁrfamﬂies. At this meeting, they discussed
lnwwdeﬁmobesitymdﬂdrmitsphysical,annnﬂ,mlsocialmmiﬁcaﬁom.uxlpoexibkopﬁaufw
intervention, treatment, and referral. Also discussed at this meeting were the various state and federal food
pmgramsavaﬂablcwkw-hnanefamﬂics.mdwmisdigibkforeachpmgmm. The nurses and social
wowkcrswhoanmdedmcixwviocmnarkeduutﬁnyhadleanwdagreatdcalabwtsoplevalemand
pomﬁallylife-ﬂmtmingahealmmasob&city,uﬂixxﬁcamdthatﬂwymﬂdgmaﬂywwdam
further inservices to address other childhood problems.

Health Servi
Classroom Staff Inservices

mBumauofMedicdandendHeMSeMwe,mcmjmmmwimﬂnDepamnanofEaﬂy

'd%dedwaﬁm.caxh:ctedhsewiccsfmStamekirdcrgmmmffmﬂpamm. Theoughout the
year,ﬁthca}thwamemcaedchsmmmstaffabmtimpawnmalmm“fayism. At ingervices and
clustermeedngs.ﬁwydisamedﬂnhygiemcwayofwastﬂnghmdsmdofmezing(ctikhmmmw

recogmm.anducatfoodpasunngandotherfood-bmuﬂlrma The hesith team also explained why
cmldrenmustbeimmmﬁzed,meMgﬂlofﬁmcaninfmddﬁldisomtagimsforspeciﬁcdiseasw,md
mwlmgpalmtsstmldkwpchil&mwtofschooL

Follow-up and Suppert in the Classroom

Nurses affiliated with State Prekindergarten performed multiple dutics. Throughout the year they trained
clasmmﬁaMMasﬂwpﬁmipﬂMmswmfmﬂtm.meapamnmwﬁng&madcmm
auoneddﬂldmhadwcdvedﬂwmoessaryimmmﬂzxiam,mdwmmvewﬂlcums. When necessary,
nurses made referrals and did follow-ups with the parents' approval. To support these efforts, nurses
wakedclosclywimdﬁeMMnmmﬂtyagmﬁesmdlasﬁtGﬁcagoHealﬂxDepmmmtmdm
cmnmmﬁtydocmrs,andalsomadcmfemlstoaudiologistsandpaﬂxiogjsts.

Services for Parents and Families

To encourage parents' participation, many health activities specifically targeted parenis of State
Prekindergarten students. As part of this effort, nurses, along with the family resource team, visited the
schools and met with parents. Nurses also informed parents that other family members were invited to
~ttend these meetings.

Parent Meetings

As one of ifs principal duties, the health staff educated parents. Throughout the year, the health team
attended parent meetings, speaking to them about important health and safety issues. At these meetings,
parents leamed about nutrition and food safety issues, about how to recognize dif ferent childhood illnesses,
and where to tum in emergencies. Parents stated that they enjoyed those meetings that dealt with common
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health problems, as well as those covering HIV, drugs and drug-dependency, community and school
violence, putrition, and child development.

Health Fairs

This year, a8 in previous years, the clusters held health fairs for parents. Parents could weigh themselves,
get their biood pressure checked, and receive vision and hearing tests. Several agencies gave out
information regarding nutrition, HIV, lead poisoning, dental care, and cancer. At onc cluster, women over
40 were given a certificate for a free mammogram. Several clusters had exhibits on pediatrics and mental
health. Planned Parenthood, onc of the agencies present, distributed literature about family planning and
contraceptives, and condoms. The National College of Chiropractics had an exhibit staffed by intemns, who
examined individuals’ posture and bone struciure as signs of bone diseases needing attention. While at
severalbomhspuemscmldmlymSpanishmnslatorswmlpﬁm.pammsspealdngocherlanguagw
could count on no such help. Most, instead, had brought children to transiate for them.

Parents expressed both positive and negative comments about the fairs. Some felt that too many booths
gave out only written material. They would have preferred that more testing be done.  They also indicated
that, at those booths where testing was available, the waiting lines were long. Other parents enjoyed the
information pertaining to childhood health and development.

Health Newsletier

This year State Prekindergarien also published health newsletters. They dealt with a wide variety of heaith
issues and offered parents various health tips. Newsletters suggested activities parents could do at hame to
reinforce nutrition and health concepts that their children leamned in school.

Mental Health Scrvices

mwnmmmmmmmwmmmmmwmmmes.m
heaith personnel from the various agencies came out to schools, talking to classroom staff and parents
about their specific needs. The service most often requested concerned how to manage parental stress.
Parents who found themselves under a lot of stress and expressed fear that they would take it out on their
children were quickly referred for counseling and other preventive services. This service attempted 10 help
parents recognize when they were under severe stress, cope with it, and find beneficial ways of dealing with
their children.

Concius {R fati

The State Prekindergarten Program allocated numerous resources -personnel, materials, training sessions,
and medical screerings- 10 promote and ensurs good health and nutrition for the chiluren and families
served. Good health and! nutrition practices were modeled in the classroom through nutrition activities,
eating healthful meals tog:ther, washing hands before meals and after toileting, and discussing the reasons
for these and other activitics to maintain good health. Nurses and other health team members followed up
in cases where screenings Lad not been completed or where the screening or classroom teacher identified a
potential health problem or qisk. Counseling and referrals were made when warranted. In addition, health
staff educated parents on god health and nutrition practices and how/when to utilize the heaith resources
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in their communities. Parent meetings and workshops, newsletters, health fairs, and one-on-one counseling
were the main averues for this communication.

Mﬁmghdommmﬁmmppomdnmmmofﬂwscmmyandvaﬁedacﬂﬁﬁes,ﬁﬁkwkhmexiﬁs
to show their effectiveness. Intuitively, one would expect these activities to have a positive impact but the
evaluation collected very little empirical evidence to support that assumption. Thds is mainly because of the
difficulty of reliably measuring changes in families' health and nutrition habits and following their long-
range health histories.

Health records indicate that most of the children who did not receive visica or heazing tests at the time of
screening were given one within six months of enroliment in the program. Also, parents' responises
evaluation surveys about the program, the parent meetings, and the health fair were generally favorable. In
fact, some parents made unsolicited commenis on the end-of-the-year Parent Questionnaire about ways the
pmgmmhaduuﬂedﬂmmo&ainmededhwmmusmwnﬂmewpmpmemﬂﬂﬁermeﬂ&

Next year, questions specific to families' health and nutrition practices should be included on the Parens
Questionnaire. In addition, 2 review of health records for chikiren in a smail sample of classrooms and

inmrviewswimmeofdwirparemswmﬂdpmvidcﬁmhcrcvidmocofmehealthtcam'sacﬁviticsandits
effectivencss.
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PARENT AND FAMILY COMPONENT

Parent participation was an important component of the State Prekindergarten Program. It provided the
oppommityforstaffandpaxentstoworktogemertoaﬂmroemeemcaﬁmofﬂwtotaldxﬂdmditamﬂed
pareats to better understand their children's needs, growth, and development.

The parent involvement program also sought to increase parents’ self-esteem and strengthen family pride.
It helped parents organize and assess their needs and locate and take advantage of resources that could
benefit the entire family. The program linked parents with resource and service agencies in their
communities and provided them with information about adult literacy programs, community educational
resources (e.g., colleges, libraries, and museums) and medical, mental health, and social services. Family
resmmcstaffalsoamuagedpmntstoparﬁcipatcinsclndorgarﬁzaﬁonsandtostayinvolvedinﬂw
education of their children beyond preschool.

A major goal of the parent program was to involve parents as volunteers in the classroom. Voluntecring
gave parenis an opportunity to obseive how young children leam and provided assistance to the teaching
staff in a variety of ways. The program also helped parents develop skills that assisted their children at
home. This was accomplished through parent meetings and information sent home by the teaching staff.

A family resource staff comprised of teachers, assistanis, social workers and social service assistants
worked with parents to meet the objectives of the parent education and involvement component of the State
Prekindergarten Program. Each staff member served an average number of fifieen schools. They also
worked in conjunction with the teaching staff to provide an educational program that explained the general
classroom volunteer requirements and helped parents develop skills that assisted them in working with their
* children. Supportive mental health services were given to parents to meet their own emotional needs as
well as their children's.

Soon after school started, family resource staff scheduled orientation meetings to give parents information
about the program. Slides were shown of children involved in activities in the classroom and parents on
field trips. The pictures were a way to inform parents how they could assist in the classroom and also
show the kinds of activities in which parents couid participate. One cluster asked parents to complete a
"Parent Talent and S«ill" form so their talents could be utilized when they volunteered. Family resource
staff encouraged the parents to give them suggestions for meeting topics. Crafts were exhibited at the
meetings to show the kinds of things made during the previous year. These ranged from children's
educational games to jewelry or decorations for the home.

Generally, meetings were held twice a month in each school. The objective of one of the meetings was
paren: educatior. Sometimes an outside person from the community spoke to the group. Topics such as
disciplining childrer:, nutrition, budgeting, health, literacy, etc. were covered. Family resource teachers also
spoke to the parents about child development, curriculum used in the classroom, and antibias and
multicultural education. One family resource teacher, a licensed CPR instructor, taught CPR to the parents
and awarded them a certificate at the completion of the session.

During the second monthly meeting, parents met to make a craft item. Thesc workshops gave parents and
teachers an opportunity to get beiter acquainted. Parents enjoyed meeting cne another, shared concems
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abwtmdrdﬁldmmdobtaimdmfomaﬁmwlmpmdrfamiﬁcsmdﬁnmsdves. The average
attmdanceatbmhtypesofmeeﬁngswaseigltwtenpmmmmwngbahmodwmmﬂfamcm_

Famﬂymswmestaffamngedavaﬁmyofﬁdduipsammdmccitymhmodmmwtoeducatimal
attractions. nwywemmkmmdtyoolkgaindwirmigtMImdmmfamﬂmabwtclwoffaed
(heclustzrwokpamntsmthosmeuiogySchoolatTmmanCollegcwhmmcylcamdabwtme
program and received free services such as hair styling, make-up demonstrations, manicures, eic.

ClustcrsjdmdtogeﬂwrandheldtealmfaimatMaloolmXCollcgemthcmﬁhsideandemedmeg
College on the south side. Many exhibitors were present to give health care information and personmel
tested biood pressure, hearing, vision and cholesterol. Over 1000 parents attended these fairs. One cluster
held a multicultural fair at Malcolm X College, also. Siies throughout the cluster were chosen to participate
wiﬂafooduxlmuiﬁmalwﬁviﬁes,musicamldmmaﬁuﬁanlmguasearts.ormathmdscieme. Parents
were involved in the planning and it was well attended.

Other field trips included an all-day retreat for parents at a center outside the city, ethnic museums,
farmer's maskets, etc. Manypamntshadruvenmmdwmeofﬂwﬂmsommpsgaveﬂmﬂw
oppomnﬂtywvisitmdpcmapsmmwimmcirdﬁldmn

BecausepareminvdvunatwasmhnponmpanofﬂwStaterldndergamangram,mfo:maﬂmwas
obtained from several sources. One source was the family resource staff. Another source was the records
kept by the teachers throughout the year. Teachers and assistants who responded o0 the questionnaire also
provided information about pareni involvement. In addition, staff from the Department of Research,
Evaluation and Planning developed a parent survey to obtain parents' impressions and concems about the
total prekindergarten program.

Famﬂymsmmcstaffmanbemmspmdedmame&asscssmeminﬂnsprmgofW%. Finding new
smtegieswsupponclassmomsmffmmngaddiﬁmalwaysminvdvepamminawod:ing
relaﬂmshipwiﬂﬂtnsclnolwemlimdaslﬁghptiodﬁw. Another goal was expanding literacy activities
for children and parents. anﬂymmestaﬁmggwmddevehpingdimctoﬂwofsewicesincachmof
the city which would include libraries, park districts, YMCAS and other community resources. The
nnmbuofdmaseMmmoﬁdedwfamﬂiesvaﬁedgmaﬂydepmﬁngmﬁwmmmmﬂn
families’ needs.

One staff member said that the limited space for parent meetings seldom provided a comfortable setting for
discussion and activities. Another issue for some of the parent resource staff was servicing schools where
they did not speak the parents' language. When asked what topics they would choose 10 learn more about
to strengthen their professional growth, family resource staff listed multicultural education, community
resources for referrals, nutritional needs, and computer skills.
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Teachers reported on the ways children's parents participated in the program. This information was
collected on the Child Assessment Summary Form (CAP) for the parents of 10,735 chikiren enrolied in the
State Prekindergarten Program. According to teachers, 88 percent of the parents participated in at least
one activity and many participated in two or more. Table 10 shows the number and percentage of parents
who participated in each type of activity.

Table 10
Parent Participation as Reported by Classroom Teachers on the Child Assessment Summary Form

(N = 10,735 participating pacents)

Activity Number of Families | Percent of
Volurdeered in classroom 5535 51.6
Attended student field trips 4650 43.3
Participated in parent classes, 5404 50.3
meetings, and workshops

Provided reinforcement at home 5250 48.9
Attended parent-teacher 7034 65.5
conferences

Participated in other ways 1274 11.9
Did not participaie 1263 11.8

*Percentages total more than 100 because of multiple responses.

Although the number of families in the State Prekindergarten Program increased, teachers reported that a
lower percentage of parents participated in FY 93 than in FY 92. The number of parent volunteers in the
classroom was down four per:entage points. Parent participation in meetings, workshops and classes was
down 14 percent. Teachers reporied 65 percent of the parents attended a parent-teacher conference,
compared to last year's figure of 71 percent.

Information received from the teacher questionnaires stated that over 60 percent of the teachers feli that
parent participation at school was good; in fact, 36 percent responded that it was very good in their
schools. An even higher number, 70 percent, stated there was good parent support with school work at
home. The teachers responded much more positively in FY 93 about parent volunteers in the classroom
than in past years, siating that 68 percent of the parents were consistenitly helpful and found appropriate
ways to assist. Fifty-four percent said they had a parent in the classroom every day, and an average of 20
parents per classroom volunteered throughout the year to accompany the class on field trips.

When asked to indicate the program' goals of most importance to them, a majority of the responding
teachers mentioned ones that included parents. Teachers indicated increased cooperation between parents
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and school {62 percent), greater parent understanding of child development (80 percent), and increased
parent volunteering in the classroom (67 percent) were top priorities.

Teachers were asked for suggestions on ways to improve parent assistance in the classroom. "Make
parents feel wanted, welcome, and useful” was one teacher's response, and this was echoed by several
others. The responses given most often (37 perwneach)wc,mtotcachpmnmﬂwimpomwed
devekmmmﬂymﬁﬂeacﬁﬁﬁesforymngdﬁldtmmmwassistﬂlcmacherinmcclasswom
through parent volunteer workshops. Many teachers said the family resource teachers could conduct these,
but several teachers said they would like to be a part of it also. Quite a few teachers strongly recommended
mandatory assistance by parents in the classroom. Many felt the screencrs should explain the irnpostance
of the parents' role in the classroom during the initial interview. Several teachers also said they felt that
smncofthcartsandcraﬁprojccxsmademringpuentmeeﬁngscﬁdmtalwaysbeneﬁtmcgoalsofthc

program.

In the spring of 1993, 1,336 parenis in a random sample of classrooms responded to the parent
questionnaire. ‘The questicanaire gathered information regarding parents’ opinions and experiences
conceming the following aspects of the program:

e parents' participation in the children’s program

¢ the program's impact on the children

o the effect of the program on the child-parent relationship

o the program's impact on the parents' own lives

Teachers did an excellent job communicating with the parents through newsletters because 93 percent of
the parents resporkied they had received them regularly and they were wiitten in the native language of the
parents most of the time. This year 78 pemexnsaidﬂwylndanewedasclwomfmmmmau
percent said they had reccived a home visit. Sixty-seven percent said they had volunteered in their child's
classroor at ieast once (73 percent last year). Although the percentage of classroom volunteers decreased
somewhat, volunteers are receiving more training in how to help in the classroom. Ninety percent said they
received some guidance from the teacher or assistant when volunteering in the classroom (74 percent in FY
92).

Impact of the Program on the Children

The parents’ responses to the questionnaire indicated support and satisfaction with the program. Parents
were asked questions pertaining to the educational objectives of the program and the responses were
generally positive. An overwhelming majority (93 percent) replied they were generally pleased with their
child's interest in leaming and getting along with other children. Eighty-eight percent said their children
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were more independent and generally finished the projects and tasks they started. Ninety-two percent said
their children talked more and became excited about reading and listening to stories. Ninety percent said
they thought their children would do well in school. When asked how often they read to their child, 84
percent of the parents replied at least several times a week.

Effect of the Program oil the Child-Parest Relationship

A State Prekindergeiten meeting or workshop was atiended by 63 percent of the respondents, and, of those,
74 percent said they had enjoyed them and found the information helpful. Eighty percent answered that the
program helped them understand their child's neexs better and increased thez: parenting skills. One parent
replied, "Tm more concemed about my child's needs now." Several parents also responded that they have
become more involved in their child's school because they were encouraged to volunteer in the State
Prekindergarten Program.

Effect of the Pregram on the Lives of The Parcnts

*The Program has helped me in 2 lot of ways. It has helped me leam the right way to talk to my kids and
play with them and be a good pareni. The Frogram has made school a good and fun place for me and my
kids." This was how one parent summarized the effect the Statc Prekindergarten Program had on her
family. Arother parent wrote, "The Program has helped my family to communicate more frequently and
helped my children to express thzmselves and their experiences better. Many parents wrote that they had a
better understanding of child developmeni since their children had been enrolled in the program. They saw
the need to do fun activities with their children. One parent said that the program helped him/her leam
where the public library was in the neighboihood  Sixty-five percent of the parents replied ihey had
received information about community resources from the schood or teacher. Parents' replies on the
questionnaire indicated they feit the State Prekindergarten Program was excellent and helped the whole
family in many ways. '

Conclusions and Recommendations

Parent support and involvement were an essential component of the State Prekindergarten Program, and the
parents wiy; were involved benefited greatly from it, as did their children. The majority of parents were
very pleased with the program. They indicated their children's language skills had increased, social and
cognitive skills were leamed, and they talked more with their children. In addition, several parents
commented about their children's increased knowledge of English. Parents said they developed a better
understandiing and relationship with their children. They also stated their children were more confident,
responsible, and cooperative.

The parcuts' replies also pointed out benefits to the family by bringing them closer together, and increasing
their knowledge of child development. They leamed better parenting skills, and a closer tie between home
and school was established.

Teacher records taken from the CAP forms showed less parent participation than last year, although results
from teacher and parent questionnaires showed higher figures. No matter which figures are correct, more
parent participation is desirable. The family resource staff indicated that they would like more strategies to
increase the number of parents involved. Teachers would also like more parent participation in the
program.
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Reseuchhasstnwnﬂutpuentswmbememvdvedwimmdrc&ﬂdtm'semca&onmﬂmpwschoollwd
mﬂwmykwdvedwimﬂwirdﬂdtm'smmmmglmtﬂﬁrdeym(Rcym 1992). In
Mdﬁmmmmwﬁmmbchwdvedmmmeﬂﬁh&muugﬁmh
achievement. Peﬂupspmempmﬁcipaﬁmtudsslnﬂdbccmaimdmmﬁxnyﬁomﬂthﬁﬂalcama
screening. Pemapsanempmsixmmcpm’emcompowmbyﬂnaﬁmstaffismdedtoseekitmaﬁve
ways to increase family involvement. Seeking new ways and sharing successful ideas to involve parenis in
a joint partrership is a goal for the total staff to consider. ,
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