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in-Service Workshops and Seminars:

Suggestions for Using this Hot Topir Guide as &
Professional Development Tool

Before the Werkshop:

Carefully review the materials presented in this Hot Topic Guide. Think about how these
concepts and projects might be applied to your particular school or district.

As particular concepts begin to stand out in your mind as being important, use the
Bibliography section (found at the end of the packet) to seek out additional resources
dealing specifically with those concepts.

Look over the names of the teachers and researchers who wrote the packet articles
and/or are listed in the Bibliography. Are any of the names familiar to you? Do any of
them work in your geographical area? Do you have colleagues or acquaintances who
are engaged in similar research and/or teaching? Perhaps you could enlist their help and
expertise as you plan your workshop or seminar.

As you begin to plan your activities, develop a mental "movie" of what you'd like to see
happening in the classroom as a result of this in-service worksnop or seminar. Keep this
vision in mind as a guide to your planning.

During the Workshop:

Provide your participants with a solid grasp of the important concepts that you have
acquired from your reading, but don't load them down with excessive detail, such as
lots of hard-to-remember names, dates or statistics. You may wish to use the
Overview/Lecture section of this packet as a guide for your introductory remarks about
the togic.

Try modeling the concepts and teaching strategies related to the topic by "teaching” a
minilesson for your group.

Remember, if your teachers and colleagues ask you challenging or difficult questions
about the topic, that they are not trying to discredit you or your ideas. Rather, they are
trying to prepare themselves for situations that might arise as they implement these
ideas in their own classrooms.

If any of the participants are already using some of these ideas in their own teaching,
encourage them to share their experiences.

Even though your workshop participants are adults, many of the classroom management
principles that you use every day with your students still apply. Workshop participants,
admittedly, have a longer attention span and can sit still longer than your second-
graders; but not that much longer. Don’'t have a workshop that is just a "sit down, shut
up, and listen™ session. Vary the kinds of presentations and activities you provide in
your workshops. For instance, try to include at least one hands-on activity so that the
participants will begin to get a feel for how they might apply the concepts that you are
discussing in your workshop.

Try to include time in the workshop for the participants 10 work in small groups. This
time may be a good opportunity for them to formulate plans for how they might use the
concepts just discussed in their own classrooms.

Encourage teachers to go "a step further” with what they have learned in the workshop.
Provide additional resources for them to continue their research into the topics
discussed, such as books, journal articles, Hot Topic Guides, teaching materials, and
local experts. Alert them to future workshops/conferences on related topics.
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After the Workshop:

e Follow up on the work you have done. Have your workshop attendees fill out an End-
of-Session Evaluation (a sample is included on the next page}. Emphasize that their
responses are anonymous. The participants' answers to these questiyns can be very
helpful in planning your next workshop. After a reasonable amount of time (say a few
months or a semester}, contact your workshop attendees and inquire about how they
have used, or haven't used, the workshop concepts in their teaching. Have any
surprising resuits come up? Are there any unforeseen problems?

* When teachers are trying the new techniques, suggest that they invite you to observe
their classes. As you discover success stories among teachers from your workshop,
share them with the other attendees, particularly those who seem reluctant to give the

ideas a try.

» Find out what other topics your participants would like to see covered in future
workshops and seminars. There are nearly sixty Hot Topic Guides, and more are always
being developed. Whatever your focus, there is probably a Hot Topic Guide that can
help. An order form follows the table of contents in this packet.

Are You Looking for University Course Credit?
Indiana University's Distance Education program
is offering new one-credit-hour Language Arts Education

minicourses on these topics:

Elementary:

Language Learning and Development

Varied Writing Strategies

Parents and the Reading Process

Exploring Creative Writing with
Elementary Students

Secondary:

Varied Writing Strategies

Thematic Units and Literature

Exploring Creative Writing with
Secondary Students

K-12:

Reading across the Curriculum
Writing across the Curriculum
Organization of the Classroom

Course Requirements:

These minicourses are taught by
correspondence. Minicourse reading
materials consist of Hot Topic Guides and
ERIC/EDINFO Press books. You will be
asked to write Goal Statements and
Reaction Papers for each of the assigned
reading materiais, and a final Synthesis
paper.

1 really enjoyed working at my own pace....
1t was wonderful to have everything so
organized...and taken care of in a manner
where I really felt like | was a student,
however “distant” | was...."”

--Distance Education student

Three-Credit-Hour Courses
are also offered (now with optional
videos!}:
Advanced Study in the Teaching of:
e Reading in the Elementary School
e Language Arts in the Elementary School
e Secondary School English/Language Arts
e Reading in the Secondary School
Writing as a Response to Reading
Developing Parent Involvement Programs
Critical Thinking across the Curriculum
Organization and Administration of a

School Reading Program

For More Information:
For course outlines and registration
instructions, please contact:
Distance Education Office
Smith Research Center, Suite 150
2805 East 10th Street
Bloomington, IN 47408-2698
1-800-759-4723 or (812) 855-5847




Planning a Workshop Presentation
Worksheet

Major concepts ycu want to stress in this presentation:

1)

2)

3) .

Are there additional resources mentioned in the Bibliography that would be worth
locating? Which ones? How could you get them most easily?

Are there resource people available in your area whom you might consult about this
topic and/or invite to participate? Who are they?

What would you like to see happen in participants’ classrooms as a result of this
workshop? Be as specific as possible.

Plaus for followup to this workshop: [peer observations, sharing experiences, etc.]




Agenda for Workshop .
Planning Sheet

Introduction/Overview:

[What would be th= most effective way to present the major concepts
that you wish to convey?]

Activities that iavolve participznts and incorporate the main concepts of this workshop:

1)

2)

Applications:

Encourage participarts to plan a mini-lesson for their educational setting that
draws on these concepts. [One possibility is to work in small groups, during
the workshop, to make a plan and then share it with other participants.]

Your plan to make this happen:

Evaluation:

[Use the form on the next page, or one you design, to get feedback from
participants about your presentation.]




END-OF-SESSION EVALUATION

Now that today’s meeting is over, we would like to know how you feel and
what you think about the things we did so that we can make them better. Your

opinion is important to us. Please answer all questions honestly. Your answers are
confidential.

1. Check ( v ) to show if today’s meeting was
[l Not worthwhile [ Somewhat worthwhile [ Very worthwhile

2. Check (v ) to show if today’s meeting was
(] Not interesting [} Somewhat interesting [ Very interesting

3. Check (v ) to show if today’s leader was
[ Not very good JJust O.XK. J Very good

4. Check (v ) to show if the meeting helped you get any useful ideas about how you
can make positive changes in the classroom.

O Very little (] Some Q Very much

5. Check ( v ) to show if today’s meeting was
(. Too long 3 Too short (] Just about right

6. Check { v/ ) whether you would recommend today’s meeting to a colleague.

L Yes U No

7. Check (¢ ) to show how useful you found each of the things we did or discussed
today.

Getting information/new ideas.

(I Not useful (U Somewhat useful J Very useful
Seeing and bearing demonstrations of teaching techniques.

(X Not useful (J Somewhat useful D Very useful
Getting materials to read.

[ Not useful () Somewhat useful | Very useful




Listening to other teachers tell about their own experiences.
(J Not useful (1 Somewhat useful Q Very useful

Working with colleagues in a small group to develop strategies of our own.
(J Not useful [ Somewhat useful W Very useful

Getting support from others in the group.
L Not useful (J Somewhat useful | Very useful

8. Please write one thing that you thought was best about today:

9. Please write one thing that could have been improved today:

10. What additional information would you have liked?

11. Do you have any questions you would like to ask?

12. What additional comments would you like to make?

Thank you for completing this form.
i0
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Creative Writing in the Elementary School

Overview by Christepher Essex
M.F.A.-Creative Writing, Indiana University

"Children want to write. They want to write the first day they attend schosl. This
is no accident. Before they went to school they marked up walls, pavements, newspapers

with crayons, chalk, pens or penciis...anything that makes a mark. The child’s marks say,
‘I am.”" (Graves, 3)

As the quotation above suggests, most children enter scheol with a natural interest
in writing, an inherent need to express themselves in words. Couple this with the child's
love of stories and nursery rhymes (Who has not seen a goggle-eyed group of kindergariners
lost in the world of imagination as their teacher reads them a favorite story or nursery
rhyme?) and you have the basis for building an emotionally invelving and intellectually
stimulating creative writing program for your students. In this Hot Topic guide, you will be

reading carefully selected articles from various magazines and journals about this important
subject.

The Necessity of Creative Writing

Gail E. Tompkins suggests, in her article of the same name, seven reasons why
children should write stories {these reasons, of course, also apply to writing poetry):

1) To entertain

2) To foster artistic expression

3) To explore the functions and values of writing
4) To stimulate imagination

5) To clarify thinking

6) To search for identity

7) To learn to read and write (Tompkins, 718-21)

With these compelling reasons in mind--along with children's natural interests in
writing and storytelling--it is hard to justify not making creative writing an important part of
the elementary school classroom day. It is important that the reasons for writing be made
clear to administrators and parents, who may automatically categorize creative writing as
merely frivolous play, something akin to recess. Whiie writing certainiy should be enjoyable,
and children should have opportunities to choose their own subjects and methods of writing
, the importance of creative writing in developing children's cognitive and communication
skills cannot be underestimated.

"Though we can identify several psychological, social and cognitive reasons why
children should compose stories regularly, one reason is to me clearly the most significant.
In the process of attempting to get their ideas out on paper so they can be shared with
others, childrer clarify their thinking. The process of encoding ephemeral thoughts into
more permanent form in writing results in a clarification of those ideas.” {(John Warren
Stewig, quoted in Tompkins, 720). The fact that t\iese ideas originate from the child, and
not some exterior source, such as a reference book a chiid might use to write a nonfiction
essay or a novel chosen for a book report, may allow some children to feel less intimidated
and more competent in expressing themselves. "If we want children to learn to write,”
according to Kenneth Hoskisson, "we must use a mode that will be interesting to them and
that will allow them to develop their imaginative and creative powers.” (Tompkins, 721)

It is important to realize, and to commuy,icate this realization to parents and
administrators, that having children write fiction has many of the same intellectual benefits

1 1 Hot Topic Guide 67: Overview 1




as having them write nonfiction. In a creative writing classroom, "children learn to write, to
read, to understand literary and grammatical structures by reading stories, by discussing
their structures, by writing stories based on their structures, by discussing their own
writing, and by repeating the cycle over and over again.” (Tompkins, 721) By being
actively involved with, and actively interrogating their involvement with, the elements that
make up our written and cral communication, these young writers of fiction will gain an
intuitive and intellectual understanding of its operations. This kind of understanding will
elude those who merely observe it in its final, polished, professionally-produced
presentation. Simply put, one can best understand how something is constructed by
attempting to put it together yourself.

Both the writer of fiction and the writer of nonfiction must put forth a similar kind of
questioning of his/her world. Teachers should emphasize that good fiction requires logical
consistency and factual accuracy. Creative writers are asking us to believe in their dreams,
and this requires that they ‘get the details right.” If a student wants to write a story about
a pitcher for the Seattle Mariners, then they should know things like: what the stadium
looks like, what kind of glove the pitcher wears, how high the mound is, etc. Even stories
that are based on fantasy or science fiction, with monsters and space aliens, need to obey
various rules of logic; they need to ‘make sense.’” For instance, what might the monster
eat? What kind of planet would the alien come from? This kind of questioning can open up
many new areas of intellectual and emotional interest for the student writer of fantasy or
science fiction. These are areas that they might not have as easily accessed through other
types of writing. Thus, their understanding of their world is deepened.

Specific Techniques for Teaching Story-Writing

One of the most difficult questions for many Creative Writing instructors to answer
is, "What is a story?™ Most children, by the time they.reach elementary school, have been
exposed, through first being read to, and then by reading on their own, to hundreds of
stories, and they may at this point have an intuitive feel for what 'seems like a story' and
what doesn’'t. But this ‘story-sense’ will vary in degree for each student, and it is not
something that can be relied upon to occur automatically. A sense of what a story is can
be reinforced during our classroom reading of stories, and also, importantly, in post-story
discussion. [f students are led in a helpful way in these discussions, they may begin to see
similarities and differences between books of different writing styles and content and will
tegin to form an idea of the forms and structures that stories generally follow.

In "From Fake to Fiction: Young Children Learn about Writing Fiction,” the first
article in this Hot Topic Guide, Sharon Taberski relates her experiences as a second-grade
teacher struggling with the difference between her expectations of her students' writing and
the reality of it. She set out, as she says, to "research the qualities of good fiction and
then develop strategies that young children could use to integrate these qualities into their
own writing." Her strategies are similar to those used in graduate-school-leve! writing
workshops, but are tailored to the unigue requirements of the elementary-school classroom.

The author of the article, "Using Cues and Prompts to Improve Story Writing” has
students take their growing knowiedge of story structure and utilize it in their own creative
writing, using an easy-to-understand checklist method. Hopefully, once students are used
to the checklist method, they will internalize some of the general concepts of story structure
and rely less on the checklist.

Carla Rensenbrink's article, "Writing as Play," offers a slightly different approach, as
the title suggests. Her approach emphasizes children's personal involvernent and
investment in their writing, and she suggests severai activities that wiil help children keep
their natural enthusiasm for writing.

For many children, one of the most enjoyable aspects of writing fiction is that it
allows them to create "invisible friends” for themselvas in the characters that they invite

i2
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into their stories. However, to the "outsider™ in this relationship- che reader--these
characters may come across as flat and one-dimensional, in a word, unrealistic.

The article, "Using Character Development to Improve Story Writing,” provides specific
suggestions about how to help your students create interesting, complex characters. Also,
importantly, it describes a method of having children evaluate their own work in regards to
the complexity of the characterization.

Specific Teaching Techniques for Teaching Poetry-Writing

To a teacher who has not had much experience reading or writing poetry, it can be a
very intimidating thing to consider working with elementary school students on creating
their own poetry. This is especially so if the teacher has had experience only with reading
the classics of Western literature; formal, sometimes difficult and abstract, written in archaic
language. One very useful thing teachers can do is to look into modern poetry, Luy a good
anthology or two, such as the Norton or Vintage anthologies, and perhaps even try writing a
poein or two in emulation of the poems they find. This exposure to how poetry is written
now wili form a useful background of knowledge when discussing poetry with your
students, and when commenting on their work. The anthologies can also provide examples
of poems for your students. '

In the article, “Poetry Writing in the Upper Elementary Grades,” not part of this guide
but listed in the bibliography section, Ruth H. Freeman suggests useful techniques and
activities to introduce upper elementary students to poetry. She emphasizes reading poetry
aloud to students and having them discuss both the meaning and the formai structure of the
poem. Directing the students’ attention to such techniques as alliteration, she has them
write their own short alliterative poems. She also has the children write short, three-line
poems called ‘terquains’; the first line names the subject in one word, the second line
describes the subject in two or three words, and the last ling gives an emetion relating to
the subject. An example is:

Storms
Horrifying, terrifying
Cestruction.
{Freeman, 240)

Later, she provides examples of haiku {3 lines of 5-7-5 syliables) and has the
children write their own. The attention to syllables and the need to carefully choose and
arrange words in order to meet the form’s requirements can be very useful in developing
children’s language abilities. Freeman cautions educators about the overemphasis on
rhyming poems, which are often the only kind of poetry most children are exposed to.
While entertaining and often musically appealing to hear  aving students write rhyming
poetry is often difficult and unsatisfying. The need to find a rhyming word often restricts
unduly the children’s already-limited vocabulary, and meaning tends to take a back seat in
the resulting poem. As Freeman says, “Rhyme turns fun and challenge into a chore” {241).
While some students are successful at and enjoy writing rhymed poetry, teachers should be
aware of its limitations.

It is important that students have experience writirig in all of the forms of creative
writing: fiction, poetry, and drama. While it is outside the scope of this guide to present
articles related to poetry and drama, you will find severai articles on both subjects listed in
the ERIC bibliography at the back of the packet.

Feedback

Many teachers, particularly those who did not get take extensive college coursework
in English or creative writing, feel unsure of themselves when confronted with giving
feedback on students’ creative writing. They do not wish to stifle students’ creativity or
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expression of themselves, and may even feel that appreciation of writing is so subjective
that comments that are at all critical may be unfair.

"Talking about Writing--Developing Independent Writers," by Iris W. Estabrook,
looks in detail 2t how a first-grade teacher helped one of her students develop critical
thinking abilities regarding his own writing. The reader is given insight into a six-month
period wherein the student, his teacher, and the class worked together in discussing
student-written stories, questioning elements within them, and revising the work. Estabrook
deals with the student's initial resistance to any suggestion of revision to his stories, which
is a very common reaction, even with adult writers. The article shows how, by sharing his
work with an audience (in this case, the other students as well as the teacher) the student
became motivated to continue improving his short stories, and to become a "thoughtful,
choice-making writer." (705)

The writing workshop, long a star. by of college creative writing programs, can also
be adapted to teaching elementary students. Having students read each others’ work and
comment upon it can help both reader and writer. Writers are provided an audience for their
work, which is almost universally appealing, and, for many children, comments by their
peers will be attended to in ways that teacher comments would not. The reader may pick
up on techniques of fiction that might not be apparent from reading a professionally
published book, and will have an emotional investment in reading and understanding the
work that other kinds of reading do not offer. The writing workshop can further the kind of
critical thinking skills that students are already being encouraged to use in other aspects of
their learning.

Many teachers report on being surprised at the insightfulness and quality of the peer
feedback that is a product of the writing workshop. Of course, as with much student
interaction, this feedback needs to be modeled and monitored. Timothy J. Lensmire, in his
book, “When Children Write: Critical Revisions of the Writing Workshop,” comments on his
initial experiences teaching eight and nine-year-oids in the workshop format: “As | shifted
control over aspects of the work of literacy tn children in this third-grade classroom,
children's relations with each other became extremely important for their experiences and
writing in the workshop. These relations included the rejection, by children, of iembers of
the other sex as partners in collaborative work, and peer hierarchies granting those girls and
boys at the top status and infiuence, and those at the bottom the brunt of teasing and
exclusion.” (1-2; None of this should come as any surprise to one who has regularly
worked with children, and this should not be seen as a disincentive to the open sharing of
writing in the classroom, but it is important to consider the classroom management
implications of creative writing work.

Assassment

As mentioned above, many teachers view creative writing as 'impossible to grade’,
and think that any form of evaluation is necessarily subjective and therefore often unfair.
Related to this belief, they think that if a students' work cannot be judged fairly, then there
is no way of accurately monitoring their growth and progress. "Assessment: Coliaborating
with Students to Assess Writing Objectively,” by Susan Mandel Glazer, acknowledges these
worries, but argues that assessment can be practical, useful, and fair, providing that the
teacher clearly communicates consistent criteria for the work that will be evaluated, criteria
focusing on writing skills such as description, organization, and punctuation, rather than
relying on the teacher’s general ‘impression’ of the quality of the work, or comparison with
other students’ work. These criteria can be tailored to specific student strengths and
weaknesses, and can be modified as the child's abilities develop. Glaser provides an
example of a "framework," a collection of several of these criteria that she used to assess a
student’s writing.

14
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Publication

Many teachers look at publication, in some form, as being a useful and satisfying
conclusion to a unit of writing fiction. Having a ricely-presented finished version of the
students’ work can often be a source of pride to the student, and a way to share the
specialness of creative writing with his or her famiiy. Publication also provides motivation
for a student to do the extra work of revision and proofreading, for which they might
otherwise be lacking. The article, “Variations on the Culminating Event,” by Harry Greenberg
and Nancy Larson Shapiro, discusses specific techniques that will help teachers present
their students’ work in the best, most attractive fashion. “Publishing Children’s Writing,” an
ERIC Digest by Marjorie Simic, presents other alternatives to publishing as a way of

presenting student work to an audience, such as writing competitions and “the author’s
chair.”

Conclusion

it is hoped that this overview, and the following articles, will help you introduce or
expand creative writing in your Elementary classroom. The materials chosen have been
selected to provide both a theoretical and a practical basis for a quality program. The
articles and books mentioned in this overview are included in the bibliography below, and
may serve as useful materials in designing your creative writing classroom, as will the
additional ERIC bibliography at the back of this packet.

Works Cited:
Books:

Graves, Donald H. (1983) Writing: Teachers and Children at Work. Exeter, NH:
Heinemann.

Gregory, Cynde. (1990} Childmade: Awakening Children to Creative Writing. Barrytown,
NY: Station Hill Press.

Lensmire, Timothy J. {(1984) When Children Write: Critical Re-Visions of the Writing
Workshop. New York, NY: Teachers College Press.

Journal Articles (other than those included in this Hot Topic Guide):

Freeman, Ruth H., “Poetry Writing in the Upper Elementary Grades,” The Reading Teacher,
v.37 n.3, December 1983, pp. 238-242

Tompkins, Gai! E., “Seven Reasons Why Children Should Write Sturies,” Language Arts, v.59
n.7, October 1982, pp. 718-21
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tudents with writing
problems generally in-
clude basic story ele-
ments such as setting, plot,
and resolution in their written
stories. However, they fre-
quently omit a critical element
of good stories, the characters’
internal responses or plans
{(MacArthur & Graham, 1987;
Montague, Maddux, & Dere-
shiwsky, 1990). Internal re-
sponses and plans are story
elements that give life to char-
acters through expression of
emotions, intentions, and
thoughts. If students do not
understand the roles charac-
ters play in a story, they may
not be able to comprehend or
write well-developed stories
(Emery & Mihalevich, 1987).
Explicit instruction in char-
acter development helps
students understand the
importance of characters in
stories. Students can learn to
create characters who are like
real people who have emo-
tions and ideas and can solve
the problems they encounter.
This article presents guidelines
for teaching students how to
develop such characters in
their written stories.

The students are taught the three
churacter attributes that will make
their characters seem like real people.

SUMMER 1993
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Reprinted by permission from
Teaching Exceptional Children v25 n4, Summer 1993

Using Character Development to
Improve Story Writing

Alexandra Leavell * Anne loannides

BEST COPY AVA!LABLE

Expose Students to
Books and Stories

Because most special educa-
tion programs emphasize
basic skills instruction in read-
ing and writing, students in
these programs usually are
not exposed to literature. As
part of our instructional pro-
gram, stories and excerpts
from books containing fic-
tional characters are read
aloud to students. Fictional
characters who are involved in
situations familiar or appeal-

.ng to students seem to moti-

vate them to create similarly
interesting characters in their
own stories. Discussions about
the characters in the stories

- read to them often help

students understand the
elements of character devel-
opment. For example, in a
recent study (Montague &
Leavell, in press), an excerpt
from The Pigman by Paul
Zindel was read to the stu-
dents. The unconventional
behavior of the two young
people who tell this story from
alternating points of view
sparked the students” interes?
The class discussion centered
on developing a character’s
point of view and making
characters the catalysts for
action in stories.

TEACHING EXCEPTIONAL CHILDREN 41
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Focus on
Student Knowledge
and Experience

Students’ prior knowledge and experi-
ence come into play during the writing
process. Students draw on their own
experiences and create fictional repre-
sentations of actual events in their lives.
Explicit instruction in character devel-
opment should be provided at the
beginning of the instructional program.
However, as students become better
able to create and develop characters,
the teacher can become a facilitator or
guide. In this role, the teacher circulates
among students and helps individuals
draw on their own knowledge and
experiences as they compose stories

Provide Explicit
Instruction in
Character Development
Developing students’ understanding of
character attributes and how authors

use these attributes to make characters
seem like real people is the primary

42 TEACHING EXCEPTIONAL CHILDREN

instructional goal. To introduce the
character attributes, the teacher can
draw an analogy betweeri meeting and
becoming friends with someone and
creating characters in stories. The fol-
lowing are techniques for teaching stu-
dents to use three character attributes as
they write stories.

1. Physical appearance. Introduce the
£ tcharacter attribute by saying,

The author helps readers get to
know the characters in a story in
much the same way as a person
gets to know another person. For
example, the first thing I notice
about people is how they look; for
example, how tall they are, the
color of their hair, the clothes they
are wearing, and so on. This is
called the character’s physical
appearance.

Then, write “Physical Appearance”
on a large piece of newsprint. Using
examples from stories read aloud in
class, tell the students to use the
authors’ description of the characters to
imagine or make pictures of i:e charac-
ters in their heads. Next, have the stu-
dents give examples of physical

39
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attributes that could be used to describe
a character for the reader. Write the stu-
dents’ ideas on the newsprint.

2. Speech and actions. Introduce the
second cnaracter attribute by saying,

After seeing how a person looks, I
might want to talk to that person
and get to know hitn or her better.
can find out more about what char-
acters are like by listening to what
they say and observing how they
act toward other characters.
Authors help us know more about
characters by letting us listen in on
their conversations and follow
them around to see what they do.
What characters say and do is
called their speech and actions.

Have the dialogue from previously
read stories available. Let the students
take turns reading aloud different char-
acters’ parts. Then discuss getting to
know characters by listening to what
they say and observing what they do.
Write “Speech and Actions” on a sheet
of newsprint. Elicit a list of action words
as examples of responses characters
might have to story events. Also have
the students suggest verbs that can be

SUMMER 1993



smoke in the sky above their apartment building. They looked a.t one anotherin terror and began to run:
st ag they could. When they got there the;[ saw flameg coming out of the thlrd floor Wmdows. Art; pamcki

@ Figure 1. Thonghts and Emotions Chart.

Thoughi Words R S T

wanted realized ” thought “wished

noticed reasoned hoped feld. -~
—knew needed ,mndereu_‘ believed i
—undersiood——  remembered— mndmd .

Emotions .

happiness . hate . sadness -
~ satisfaction nervousness T boredom ]
—aTRazZemeRy—— :sm*cn ":' - = Jualeus' -
_exmmment—smpﬂse __panig+ -

depression envy - Clover - i .‘compa.ssion

Joy agony frustra.tlon - _sy_mp_athy

used instead of “said” as they write dia-
logue for the story characters.

3. Thoughts and emotions. Introduce
the third character attribute by saying,

Think about the person you know
and like the best. Think about why
that person is different from other

Encourage the students to express
their own feelings and reactions to situ-

friends you have. I know my best ations as examples of how characters Provide S;OI'y thng
friend so well that I can usually tell ~ might feel or act. Discuss the impor- Practice
how she would react to a certain sit-  tance of understanding how the charac-

uation or how she would feel about
it. Authors help us get to know
characters by letting us “get inside
the characters’ heads” and hear
their inner thoughts and feelings.
In this way we are able to figure out
how characters will act in certain
situations.

Write “Thoughts and Emotions” on a
sheet of newsprint. Have the students
generate a list of “thought words” that
canbe used to indicate that a character is
thinking about an event in the story.
Then elicit various feelings that charac-
ters might have. Figure 1 presents an
example of a chart develeped for this
part of the lesson on character attributes.

SUMMER 1993
EKC

ters feel and how their actions often give
the reader clues about their emotions.
When authors reveal their characters’
thoughts and feelings, readers get to
know the characters better. For example,
Jody, the young boy in The Red Porry by
John Steinbeck, reveals his feelings
when his pony becomes ill. Discuss how
readers might identify with story char-
acters and have similar emotions in sim-
ilar situations.

Remind the students to use the char-
acter attributes as they create characters
in their stories. Display the lists of phys-
ical attributes, speech and actions, and
thoughts and emotions for use during
group story writing.
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Before students begin their stories,
remind therm that they are authors and,
as authors, they are responsible for mak-
ing their characiers come alive for the
reader. They should also be reminded to
use the posted lists to get ideas for
describing physicul attributes, speech,
actions, thoughts, and feelings as they
create “real-life” characters. Have them
first write a story as a whole-class activ-
ity. The following guidelines will help in
structuring this writing activity. Allow
approximately 3 days to complete the
class story.

1. Give the students a list of story
prompts or have them generate their
own list. For example, the prompt “and
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the burning building crashed to the
ground” might be selected by the stu-
dents. Write the prompt for the class
story on the chalkboard.

2. Tell the students to imagine char-
acters who might be in a story about a
burning building. Ask them to describe
the various parts these characters will
play in the story. Then have the stu-
dents describe each character’s physical
appearance, speech and actions, and
thoughts and emotions. Write each
character sketch on the newsprint.
These sl.ctches then become the cast of
characters for the class story.

3. Discuss the possible problems the
characters may encounter as the story
unfolds and moves toward its ending.
Write the students’ ideas on newsprint.
Discuss the purpose of conflicts or prob-
lems in stories (to set the action of the
story in motion); the importance of hav-
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ing characters develop plans to solve
some of the problems rather than sim-
ply reacting to the problems; and that
problems can be internal (inside the per-
son) or external (outside the person).
Figure 2 presents a chart developed for
this part of the lesson.

4. Ask the students to develop a plan
for solving each of the problems they
have posed for the characters. Have
them tell how the characters might feel
about these problems and the people
who are involved in creating or solving
the problems (see Figure 2). Also, have
them tell how the characters feel about
themselves. Guide the students as they
tell how their characters will react to the
various internal or external problems. As
the students dictate their responses,
write them on newsprint and display it
in the classroom. Encourage ongoing
revision to help the students understand
the evolving nature of story writing.

5. As subsequent events are added,
ask the students to describe how their
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characters feel and what they are think-
ing as events occur. Ask them how their
characters will react to each ¢vent. Point
out that this reaction may be the next
story event. Provide frequent examples
such as the following:

On their way home, Art and his
buddy saw the huge cloud of
smoke in the sky above their apart-
ment building. They looked at one
another in terror and began to run
home a fast as they could. When
they got there, they saw flames
coming out of the third floor win-
dows. Art panicked.

Ask the students to examine their
own feelings about this event and then
imagine what they would say or do if it
were happening to them. Ask them
whether the characters would have sim-
ilar thoughts and feelings and why they
might have these feelings. Help the stu-
dents understand the relationship
among characters’ thoughts, actions,
and reactions.

As the students share their ideas, the
story may change considerably.
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l 1. What does the character look like? they may not understand the interac-
Encourage frequent stops during the 2. What does the character say in the  tions among the motivations, actions, -
story writing activity to reread what has story? and reactions of story characters.
been written so far. This is an opportu- 3. What does the character do in the  Explicit instruction in character devel-
riity to model techniques for story writ- story? opment improves not only story writing
ing. For example, if there are 4. Whatis the character thinking about skills but also their attitude toward writ-
incorsistencies in a story, a teacher in the story? ing.
might read the story aloud, stop, and 5. What einotions does the character
" say, “Just a moment. I'm confused. I display in the story?
thought this character was supposed to 6. How does the character feel about References
be 12 or 13-years-old, but in this part of what happens in the story?

the story, he is driving & car. Did I mean
to do that?” The students can then
brainstorm about changes sc the story
makes sense.

Then have the class discuss each char-
acter and decide whether or not the
characters are developed well enough
for their parts in the story. At this point,
students can add or delete information
about characters and make any other

Emery, D., & Mihalevich, C. (1987, December).
Motivations and reactions to story characters’ inter-
nal states on primary students’ story comprenension.
Paper presented at the National Reading
Conference, St. Petersburg, FL.

MacArthur, C., & Graham, S. (1987). Learning dis-
abled students’ composing with three methods:
Handwriting, dictation and word processing.

! of Special Education, 21, 22-42.
Teach Students to changes in the story that they agree Mor{‘t,:gn;,o{d.fa Leavell, A (in press. Improving
Evaluate Their Stories upon. This activity is reinforcing narrative writing of students with learning dis-

To help students determine whether or
nct their characters are well developed,
give each student a copy of the final
draft of the story. Make alist of the char-
acters in the story and assign one char-
acter to each student. Have the students
read the story and underline the words
and sentences that answer the follow-
ing questions:
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because the students begin to realize
that they are able to create stories with
interesting characters who think and act
like real people.

Conclusion

Students with writing problems often
have difficulty writing stories because
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(1990). Story grammar and comprehensioi and
production of narrative prose by students with
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SPECIAL FOCUS .7 V&7

- . Story Writing - -.

Using Cues and Prompts to
Improve Story Writing

lthough narrative
writing is empha-
sized in most

elementary school lan-
guage arts programs,
many students stiil have
difficulty with this acade-
mic task. Narrative writ-
ing involves formulating
ideas, creating plots,
developing characters,
and solving problems
encountered by charac-
ters in the story. Students
must be taught to develop
a plan for writing a story,
organizing their ideas,
and writing coherently
for an audience. They also
must be taught how to
revise their stories.
Teaching students to
write stories may improve
their ability to evaluate
and appreciate literature,
plays, movizs, television
shows, and stories told bty

The teacher models the use of the self-monitoring checklist.

Anne Graves ¢ Rochelle Hauge

cuing system is most use-
ful for students who can
identify story elements
and write simple stories
but have difficulty creat-
ing complete and well-
organized stories. If
students do not have the
prerequisite skills, then
explicit instruction in
story grammar elements
or sentence production
should be given piior to
introducing the cuing sys-
tem. The six procedures
described in this article
are recommended for
teaching students how to
use the system.

Assess Students’
Knowledge of
Story Grammar

To determine whether or
not students can identify

others. Story writing can
be therapeutic for stu-
dents because they can imagine them-
selves in the story, create characters, and
develop plots that relate directly to their
own experiences (Brooks, 1987).
Emphasizing content and ideas rather
than mechanics during instruction gives
students an opportunity not only to suc-
ceed in but also to have fun with writ-
ing. When students enjoy the writing
experience, their motivation to express
themselves in writing increases.
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This article provides specific recorn-
mendations for teaching students how
to use a story grammar cuing system to
improve both the fluency and quality of
their stories. The cuing system is simply
a series of steps in the form of a check-
list that serves as a self-regulatory mech-
anism for prompting attention,
memory, and accuracy (Graves,
Montague, & Wong, 1990; Hauge, 1991;
Montague, Graves, & Leavell, 1991). The
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story parts, first read a
short story to them. Then,
ask them about the main character, set-
ting, problem, plan, and ending of the
story. If the students can recall and iden-
tify the story elements, have thern write
a story. To help them get started, have
them select a story starter from a list.
To assess students’ inclusion of story
grammar elements and story writing
progress, teachers can use quality mea-
sures such as the Story Element Scale
(Graham & Harris, 1989) and the Story
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Quality Scale (Graves & Montague,
1991). The Story Element Scale is
designed to provide a numerical rating
of story parts by addressing the pres-
ence and quality of seven story ele-
ments: main character, locale, starter
event, goal, action, ending, and reac-
tion. The Story Quality Scale is designed
to assess story coherence, organization,
sequencing, goals, and outcomes and
the student’s ability to develop episodes
within the story. Sections from these
instruments and other, similar quality
measures can be used as guides for
developing story writing goals and
objectives. Goals can be set and adjusted
based on the results of these curricu-
lum-based measurement tools.

Students who omit story elements
from their stories can be taught to use
the story grammar cuing system.
Students whose stories are complete
may not need the check-off system.
Instead, their instruction might focus on
making sure the events in the story are
logically sequenced, creating an inter-
esting and cohesive plot, and expand-
ing episodes for more sophisticated and
better develuped stories.

Review the Story
Grammar Elements

Before presenting the story grammar
cuing system to students, review the
story elements, including (a) the setting
(where and w} en the story takes place),
(b) the main anil supporting characters,
{c) the problem presented in the story
and a planto solveit,and (d) the ending
or resolution. Use the story grammar
terms that are most familiar to students.
For example, if students already know
the terms problem and resolution, con-
tinue to use this terminology. As part of
the review, make a list of the story ele-
ments and discuss the terms and their
identifying features (Graves &
Montague, 1991). The following illus-
trates how a teacher might present this
review:

Stories usually have the parts that
are listed on this card {see Figure 1].
The setting is where and when the
story takes place. The character or
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characters are the people or animals
in the story. The problem is some-
thing that happens that concerns,
worries, or confuses the characters.
The plan is the way the characters
attempt to solve the problem. The
ending is the last part of the story.In

. the last part of the story, the char-
acters’ reactions to the problem solu-
tion are described; for example:
“Jenny smiled and waved good-
bye to her new friend,” or “The
purple pandas lived happily ever
after.”

Model Use of the 5eli-
Monitoring Checklist

To model use of the cuing system, first
provide the students with a card listing
the story parts (see Figure 1). They will
use this card as they plan and write sto-
ries. Then, model the use of the cuing
system in the following manner:

Today, we are going to learn a story
writing strategy called "Story
Check.” Stories usually have all of
the parts listed on this card. As you
plan and write your stories, I want
you to check off each story part.

Listen. I will check each part as |
plan my story. My story will begin
in this way: “One day a surfer saw
a strange creature in the ocean.”
Watch me. I want the surfer to be
the main character, so I will check
“Character(s)” under “Check as 1
Plan.” I want the story to take place
at the beach, so 1 will check
“Setting” in the same column. I
want a great white shark to sneak
up and scare the surfer, so I will
check “Problem.” I want the surfer
to figure out a plan for escaping
from the shark, so I will check
“Plan.” I want the surfer to end up
on the shore watching the shark
swim out to sea, so I will check
"Ending.”

I have made a plan. Now I am
ready to write. Dswing my story
writing, I will check each part again
after I include it in my story. So
when [ write about the surfer, I will
check “Character(s)” in the “Check
as I Write” column. As I write about
the beach and the ocean, I will
check “Setting” in the “Writing” col-
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umn, and o on. Now, help me
write this story and make sure I
check off the story parts as I write

Prompt and Check
Students’ Story Writing

After modeling the strategy for stu-
dents, provide a new story starter and
repeat the strategy with the students.
Call on individual students to tell what
to do as the checklist is completed. At
the end of this practice session, ask, “Did
we use the story-check strategy? How
do we know?” Students might respond
by indicating that the cue card’s plan-
ning and writing columns are checked.
Finally, students will use the strategy
independently. Monitor student
progress and provide assistance as
needed. At the end of the independent
practice session, ask, “Did you use the
story-check strategy? How do you
know?” Students will show their cue
cards and explain what they did as they
planned and wrote their stories.
Students may then read their stories to
the group.

Provide Practice Using
the Checklist

When students have mastered the story
grammar cuing system, make time for
daily story writing practice. As students
practice writing stories, both teacher
and peer feedback can be provided to
assist them in formulating and refining

7
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ideas. At this level, the cue card only
helps students monitor themselves. As
they write regularly and become com-
fortable with the self-monitoririg proce-
dure, the quality of their writing should
improve.

Make Sure Students
Use the Checklist to
Maintain Skills

As students write more, some adapt the
cuing system to fit their individual
needs. For example, if students no
longer overtly use the check-off system
during planning or writing and the
quality of their stories remains at the
improved level, they may be using the
strategy covertly or at an automatic
level. This covert use of the cuing sys-
tem is desirable if writing quality
remains high. However, to maintain
improved performance levels, periodic
reviews of the story grammar elements
and the cuing system may be necessary.

Helping Students
Generalize Skills

Generalization of the strategy to other
situations can be encouraged by having
students use the story grammar cuing
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system in other ‘classes and with other
teachers. The special education teacher
may work cooperatively with the regu-
lar language arts teacher to monitor stu-
dent use of the cuing system in the
regular classroom. Generalization of the
strategy can also be increased by having
students use the cue cards to write sto-
ries at home, Students must be moni-
tored closely to ensure that their
performance levels are maintained.
They can construct individual story-
books and read their stories to one
another. They can then be taught vari-
ous revision strategies to improve their
writing further.

Conclusion

Elementary and secondary school stu-
dents with learning problems usually
need explicit instruction in composition.
They may also need instruction in using
self-monitoring procedures such as the
story grammar cuing system as they
engage in story writing. Students’ con-
fidence and self-esteem can be
improved by providing them with a
strategy that actually improves their

writing. 4 1

25

g ATk SN T A o)

SR et )

References

Brooks, R. (1987). Story telling and the therapeutic
process for children with learning disabilities.
Journal of Learning Disabilities, 20, 546-550.

Graham, S., & Harris, K. (1989). A components
analysis of cognitive strategy instruction:
Effects on learning disabled students’ composi-
tions and self-efficacy. Journal of Educational
Psychology, &1, 353-361.

Graves, A., & Montague, M. (1991). Using story
grammar cuing to improve the writing of stu
dents with learning disabilities. Learniag
Disabilities Research and Practice, 6, 246-250.

Graves, A., Montague, M., & Wong, Y. (1930). The
effects of procedural facilitation on the story
composition of learning disabled students.
Learning Disabilities Research, 5, 88-93.

Hauge, R. (1991). Improving narrative composition of
learning disabled students: The use of story grammar
cues. Unpublished master’s thesis, Department
of Special Education, University of California,
Santa Barbara.

Montague, M., Graves, A., & Leavell, A. (1991).
Planning, procedural facilitation, and narrative
composition of junior high school students with
learning disabilities. Learning Disabilities
Research and Practice, 6, 219-224.

Anne Graves (CEC Chapier #555). Associate
Professor. Department of Special Education. San Dicgo
State University, Californin. Rochelle Hauge (CEC
Chapter #518), Special Education Teacher, Orcutt School
District, Santa Barbara, California.

Copyright 1993 CEC.

SUMMER 1993




ey

s Jopeal 2y} JO Ssaudleme SiY WOL) pawwd)s AJLIe[d Yjtm uIaduod s,MayiieN
‘(6461 ‘A10jeI0qR] 553203 Bupu
anysdurey mapN jo Ayssaatun ‘saded paysiiqndun) ,seap 31 ayjewr oy Assawn 31 Suy
-jew,, se paqLossp supjne) YOIWICOOW 45N JeYm Im 3[qRIIOJUIoD Sem MAUNe
jew JY3w ay suoistaal Bunsa83ns ‘aapjentul ay) Yooy uajjo ay ‘uonsanb
15113 5,1940e3) s1y 03 ,,‘yeyy adueyo 1sn{ 1,1, ‘Buipuodsas £q os op 03 ssauduym sy
pazi[eqlaA pue 2dua1dju0d 3Yj INOY3noaYy) pasiaal MIYNEN ‘uoisiAal ‘Bunaaw ay)

30 asodand ay3 jo Surpueysiapun ue sajedtpuy [puad spy Suofe SuiBuaq Ll dung
‘Buntim noqe sjdasuod jueptodiug [e3aaas pazijeusajug

sey 3y Jely) SMOYS 1a1oea) SIY Yitm adUa1ajuod styj Suunp io1aeyaq s,mayep

,woddod jo sasayd
poo2 a1 soo] £ayy,, o) SuiBueyo |, ‘st aiayy ¥y SYOO] 31, INO SISSOI I ‘ISUIS
aouajuas ur adueys ayy yim ajqeytojwodun maypel ya| sey Juipear up aFueyd
341, ,,'000’6,, JO peajsut ,,poo8,, speas mou ay Jurpodep LmoyjIp sty ut Inq ‘000’6,
uapum Ljjeuiiio pey ay ,, woddod jo sadard pooB st azavyy axy $3oo[ 3f,, ‘speas
mayyiely ‘Jo1yy uroodod ayj yim dn ysjeo astjod ayy se ‘K103 ayy uj 13je]

‘andojerp ayj a10jaq
,.pres ajdoad ayy,, sppe ay se 1ayde3) sy §[]1a) MaUNEN ,,‘teuy pies ojdoad ay—,ou,
ayy jo yuoyy ur Sunpawos jnd o3 108 aa,] usyy wayy o3 sy Jurfes are uswadijod
3y j|,, "adu3juas SIY Jo pua ayj je , pres uawedijod a1y, JNO SISSOID MAYNEN

4133329 31 341] nok op a1ayp pud ay; pue SutuurBaq ayy 3 ,,pres uawaotjod ayy,,
303 24,n0X "adIm) 213y jeyy 103 3, nok mou og,, “1aded ayj je sx00] [03s1Ig S
,'SIU) pasau | HUIY) 3,Uop ],, ‘SI2A0DSIP pue UOISIADI S| Speal
-a1 uay) ,,/pres uawadijod ayj,, Jo 10aej ur , Aay;,, Suruopueqe ‘saop MayneN
., uayy uawadyjod, ajim pinoys nodk juryy | ', A3y, aq pnod 31 0s 4O,
,."0M] 1SED] JB Ssey 1ed auQ)y,,
4213y} a1am
uawadtjod Auew mopy,, ‘spuodsal [oistg S ,,‘teuy pies uewadtjod ay; ‘oN
~419319q aq jey; pinom
¢ Aoy, 01 sty a8ueyo am pino),, ‘Juawnod oy sdoys maynepy ,,‘uewadtjod ayy pres
1] paxoo] Jary) sy jeym moux nok op pies ay,, ‘aasyy, 1xdey) spear ay sy
“Mmaype £a pajeniul UCISIADL 3D10YD pIOM
e 10j Aem ayj 3uope Suiddoys ‘Suiquosuen pur pnoje Surpear snupuos Leyy
,,'19qqo1 ayj yoed
£lqeqoxd pinom Layy asned, L1aqqoa ay3 se 3wy dwes Y IF ayew j,ued | 3ng go:zL ¥
axew oy ujod sem |,, ‘sureidxa maynepy aptum Jurddoo senupuod Jaydeay ayy,
., 00'8 18 paq o} 03 | sawnawios aje] s] 0P LT Isned, ‘Yean,,
,'stuated ayj a1ojaq paq o3 Jurod uaip[iyd auy aAeYy NoL mou asnedaq ‘sag,,
'Sise mayjjely ,,;asuas asows
ajewt jeY) saoQ,, ,, W u e 00:11 1€ paq 0} juam sjualed sy pue paq o} juam £ay} oS
‘00:8 SEM 3[ ‘paq O} v.. O} UIIP[IYD Y3 [[e J0j AW} Sem J} UOOS,, ‘SPeal MayNe
.4 ABS }1 S20D jeym MON,, ‘syse [0Islag ‘S
*A103S SIU O} SPPE ‘INO SISSOLI ‘SISLAD MIYNRIA
", 38ueyd nok pinom Mo,
'suteidxa maypep ,,'pood punos 3,usaop i,
‘$yse [osug ‘s L.eAUM.,

¢l

#0401 ’00:11 SeM 3] *paq 0} 03 03 WAy, jo [jb 10) W) Sem )y uoos, ,,

‘8pEal 3y SB SUNUWOD MAYNRI ,,'95UBS YOnw SajeW SIY) NUIYY J,uop [, "1ayoeay
-$14 0j pnoje 3utpear sanuyuod uayy ,,‘pue,, sasesd ‘1aded ayy saxyey maypep
& 4310 Jo jed se 31 daay
mm.a 3DURUAS Jayjoue siY) axeur 03 juem nok oq,, "Ino syujod |oisig s ,,'Buo] Anaxd
Ty8.4BU3 duduIs e 5,311, ‘proje Buipeas pue Buiddod sanupuod 1aydeay ay
i ,'3uwos,, 0y ,,0wo),,
# 8ujuey> ‘saop oy ‘s1amsue magnepy ,,’s, ue o) 4, spyy aSueys sof ILL,

w,.m .dn awos Zeq |1, 4oy; Aes jey) sao(,, “yse 0}

s sdojs (01512 'Sy "Profe £103s aY) peas Maynepy pue ays ‘Saitim jois1ag ‘S sy

. ‘K103 ayy jo Zuypeas

{.Inja1ed © 10j uosea: v apjaczd pue adaid ay) BuidAj uy pre jjim £dod ysaj e ngq jujod

€141 38 djqesaydpap Ljpdsey st Bupads apauoyd s,maynepy ‘saded jo asard mau e

< uo 3uy[jads jeuonuaauod ojuy L103s §,mavjey aquosuery o) suidaq loIstig ‘s

@ .,'In0qe s, 1a3deyd ayy jeym mousy 3,uop ajdoad ayy aspmiayio asnes,

.ﬁ:o saweu a3 ynd ysnf noA jj asuas azow saxew 37 yupy) [, ‘sujejdxa Mayep ,,‘sEM

St saydeyd jeym pue siaydeyd sy jo saweu sy jnd pue 3uoje juam jsn| |,
's3n 193deyod pue s1aideyd jo asn ay; ‘Sunum spy ut Juswdojaaap mau e moge

181 0} Wiy syse [03s1ag 'S pnofe ada1d spy Buipear saystuy maynepy uaypm
. 'suidaq [ois12g 'S ,,¢9u 0) 1038 10K pear 03 axy| nok PINOAA,,

. - 'puey u} [puad ‘sawod mayijely plo-1ead
v "XIS "19p10j Bunnm sty woyy L103s s,maynepy Suofe surq ‘oysug epuaig ‘19Ydea)
,ﬂ Y], “wooIsse]> apeid puodas-1sily aYY JO J| PP AY) uf s]qe} B J2 Jaawu Kay],

N 'Spou mayjely “sise
Jayded) ayy ,,yAepoy £103s uroadod 1nof jnoqe asusiajuos e aaey oy 1] nok pnopy,,

_ SIDIIAA
yuspuadapuy Surdojaas(
—3unip moqy Sunyre,

7861 190 ‘auizebei suy sbenbBueq
woJy voissiwied Aq peiunday

3001q8IST A\ S

C

Aruitoxt provided by Eic:

D
ER]




® ek

669 s19)1IM Juapuadapu| Suidofpsag—adunipm ineqy Supyel

41038 sy Supeas §

alam nok J1 mouy 03 i p,nod as[a Sunpidue a1ayy §],, ‘IDUIIJUOD 3y UJ mayp e E
paAjoau; 1aydeay ay], ‘adudiajuod unum §,plIY> Iayjoue oy paudsy maynepyl
‘loistag SN 298 01 Buntem ayp ‘Bunnm S1330 SSMOSIP 0) P3| aq PINod ay}
‘Bunum umo sy Yiim swiaqoad asay aafadtad jou pmod maypey YSnoyyy
*A1038 1Y JO JUUOD 3Ly uy uop

~euntojuy Suikjure(> 10§ pasu 3y 33s o} ajqeun [[ys ‘Sunasw siyy wory Leme paxjem}
MIYLRA ,,¢3)es 3q Auung s8ng pnom Aym asimIay)o Inq 1eyy sn [{3) 3,upp ij,,
LAY SN (3331 PIp Bldyp foqorayy,,

‘papuodsar mayypepy ,,'10q01 3yy,, b

,4Dud 3y} je paysews 303§

1eyMm “A103s anek ynoqe uonsanb auo aaey |, ‘paxse |oispg ‘S ‘Auung s8ng pasey)

ayji astaal 0y ssauurfimun spy pajiaiyxa ureSe mayinepy Iaje] sep jeraaag

"pake;s 31 08 puy sl )| moy 3
juem [, ‘8unuawwod £q uorssnosyp ay) papus mayne Sunum sty ur safueyd Lue
3unjew Jnoyim Lusysisuodur yoea Leme Supureidxa ‘L1oys s1y papuajap Ajjsejpeass
mayne Juruonsanb ySnorys suorsnyuod pue suonyadar ayy jo awos Ino 1uod §

Y[ "00q I3Yioue paA0] AY Yonur mOY I13A0 U IIA0 PRWIE[IXd Pue a10y$400q e
Paiisia jooq e ydiyam u joid Buisnjuod ‘aannadal e paajoaur L1038 s,maynep ¥
*s133d 2213 pue Iayoeay 1Y Papn{dUl YIIYM 3dua1aju0d dnoid3

[lews e uf adard , paysiuyy,, B paieys mayjejy UdYM Idje] S}99mM OM} 39S UBD M3
se a3uey> o) uado se Supum SIY JO JUUOD 3Y) M2JA JOU PINOD MIYNBIN 194 7
Bunum 1ay5e apewiy

sadueyd 03 Sunum Buninp auop suorsiaal ‘uippe pue Ino Suissold 0) aInsela ‘proMA
0} 13313 woy—3uimoid sem Junum sty Suisiaar ul Apqixey s,mayney

('sa0p ap)
Jur it auam pue uad Aws asn o) Juepy :jojsug SW

*a13y3 ,,ples,, aq pinoys a1y ‘Sunyy suQ :mayyow

(‘ureBe sdojs ‘uo spea1 ‘saop Mayiey)

4IN0 3 §5030 OF JuUBM :J0ISUE ‘SW

"21343 3q PIROYS .V, JEY) UIY) LU0P | mayuy

'g 19O ‘13)e] H99Mm B 3dUAIBJU0d Suniim S1Y 03 1240 paLed—padueyd

pue passnosip ‘pear-a1 aq Lew Jupzm jei—adessawt ay ], ‘Sunlm jo mala w:_mo_m» x
-9p s,mauie uf aduedTudis Jeaid yons Jo 34 ‘UOISIAAL jjewS B Yons sem 3
“13pjoj Buntim siy 03 L1038 spy Bunwniai a10jaq sadueyd asay; apew mayRepy

3y} ‘a4, Jeyy xy 13paq | pue 308105 L|qeqoxd | *,u, Aue j,usem azayy punoy |,

H98ueyo 03 3ujo8 arnod yuiyy nos yey; pun
nof Sunpdue azayy sem £103s 1ok Sutpear azam nuA uaum xQ,, -adatd S1y 0} uol
-eunrojus azow ppe 0} Apear 3ujaq jo ulis ou apeus nq Apayy pa.ier maynepy K10
SIY JO JUSIUOD Ay} PassNOSIP [03SHIG S pue 3y ‘Suipeal paysing mMaiejy uay s
‘PI0OMm 3yjoue woiy Surssnu 12339] e JuNOU ‘Uo LAl Maypel ,,'38ueyd 0) Juem A
nof s8ujuy puy no asnedaq ‘190 K1oys ok pear 0} pooB s Am s,3e4) SaWE:
-2W0g,, ‘PAUIWWIOD [0ISHg ‘SN ,,'3,, Surssyw ayy Suidjiou pue (,yi,, ‘1aRLIM) 241,

[y

spy a8vnBue 869

pilom 3y je 8uiddojs ‘1aydea) siy o adard sy pear maynep | JaqopQ uQp
'umo siy uo op jou pip 3y Jurgowos ‘Sunuum sy peal-ar 0} Ljjuniod
.do ayy wyy aae3 spyj ‘pnoje adaid ,paysjuyy,, sy pear o) padeinooua Adwis sem
MmaqUEW 1511 1V "3unum siy jo judjuod ayy jnoqe suoysanb oy maynepy asodxa
oy uedaq Ajjenpeid [ojsag ‘SN ‘uojsiaal 10§ 2105 € sB AdUAPNE jo asuas Suidoprap
e premoy Kj1apoe Arejijos e se Sunam jo maja siy woiy Leme maynej peaj o,
“Jlasuiny ueyy 1ayjo a>ualpne ue ‘jo
§53UIIEME IO ‘10j paau ou Buy[asy ‘Ajasnjosd ajoim mayirey "Buoim usyos p,ay 3193
ay 3ui|ads e 3021100 10 uoyeULIO) S,30332] B daordwt 0) Sunam Buunp auop sainsela
pIom 10 13} | JO PajS(SU0d SUOISIAdX SIH ‘s3unpm 1ayy Jo Yi3ua) ayy uo suoysanb
pue sjuawwod o} pajiwyl Apds azam Juntm Sunnp s1aad siy YPIm suoydesa)
Ul ,,"3ullIM Jo BlppIw By ul wi] ‘§[ey J,ued [, 10 ,,'}91095 B § )], St \Jons sasuods
-a1 Yiim jaur 01doy siy Jnoqe [ojsiag S woly suoysand) ‘s1aad 10 Iayoeay 13yjra
yum Suntm siy pateys Lja1er mayep Inoy ue ueyy 10w 10§ Suplim SIY anulyuod
pur ainujw 1ad spiom uazy31d Jo paads e yoear 0} WY 10§ ensnun jou sem 3
19quidydag ul 3j01m 3y Sy ‘pamoy BunlIm s, My ‘S|IIS UO 13je| PUR JU3UOD JO
juawdo{2A3p Y} U0 38ty Pe3IND0] Yoiym asagdsowne doyssiiom Sunm sy yj
ALEIY
uaddey [i1m jeypy,, ‘,Linoqe ajum nok |[Im jeypy,, ‘suolisanb azous syse o) uedaq ays
‘pado[aAdp isnay sy ,,'00) Paleds Ud3q JABY PINOM | 313y} Uaaq pey [ Ji quiyy |, 10
Axoods jo pury st siyL,, se yons sjuawuiod aayisod Yiim ylom Iayy paydasde ays
peaisuj ‘suolisanb maj paxse |oislg "SI [00UDS JO S}3am 0M) is1 ayy Suunq
‘Bunium 11ay) jo Juajuod
ay} Inoqe Jufyy 0} uAIpYd ayy adenodua 0y sadUAIJUOd Suniam euuiojur Suipjoy
‘wa\} Suowre paje[naIpd 13t dedy 1Y, ‘SuniIMm 113y} 03 Aem awos ug pautepad suoy
~es12AU0D 113y} urpiaoad ‘Bunm 10 Suimerp ajiym ey 0y 321y os[e a1aM UAIP[IYD
ayy 'o1doy jo aztous e je aauie 03 s10qy3iau Yym pavjel 1o samnyard malp uaip
o 3y Jo Auepy -AJiep 2j01m ssep s,mayne [ooyds jo Lep isiyy oy uo SupuuiSag

61 13qWIdACN] - ¢ Jaqudag

“S[[1YS 3saYy
dojaaap s1aj1am BuruurBaq 1ayzo diay ues am moy 13400s1p osje ews am snyJ ‘sypxs

Junum [eonud sty padofaasp ay moy 3ss [{Im am syjuow xis asoyj Juunp pasua
-padxa maynepy suoneniis LepAiana pue sjuaad yrewpue| swos Supen Ag

“Bunum syy noqe ey o} padeinodua sem ay

A13UM UIOOISSE]D B Ul UCHIRIIUL JO SYIUOW XIS JO SI03J3d Ay wiiy Yim 1y8noig sy
"a10w yonw pue jouad siy Jy3noiq ay 13yoea) SIU Yim W MSYNBN Uaypm

‘saduantadxa 1a1f1ea 1Y JO IXaquod ayy

ut aposida s{yy 1ap1suod am 1 Bursudins jou st Sunuum sy Suissnasip ut payqIyxa

3Y [ipis 3w J9x "uaspliyd ape1d Arewrid yyum y1om oym Auew oy astidins jueseard
® se awod Aew aduatajuos Bunum Arenigag suyy ur adueunojsad s,mayepy

‘11 peal ay se A10§s siy

up santienb asayy 105 paxoo} ay "onstjeal pue [es130] ‘Juasisuod aq joid ayy jeuy wiy
0} juepodwr sem 3] "asuas axews K103s SIY JBY) PAUIIDUOD OS[E SEM MAYREN

putw ul jlaswiy uey; 1ay)
Iapear e yym ‘A103s siy uf s1axeads ayy paynuapt pue siaydeyd ayy papn o ‘spaacy

IC

E




LY
aH ‘£103s spy Jo Bujpua ayy Suisiaal sanuW [RI2A3S Juads MIYNBN £18dS Jjoiyy
0j pawna1 Loy 1235y "suonsaB8ans 1jaYyy uj 1Sa12jul POMOYS MIYNIBIA “dAeD| JS1w
ays 10 soq 3y} Yim spudry axew Jy3nu ays—sapyiqissod ayj passndsip 2oud
-12ju00 3y} 0} Pa[[ed uAIP|IY> a1y ayy , ;dwed shoq ayy 03 103 ays uaym pauaddey
1BYM,, ‘PaYse sy dnosd ayy 03 L1038 SIY peal Mayjiepy 10y 'dud1dju0d dnoid
jlewss & Supnp Aep jxau ayy L1035 , pue|sfoq,, S| 3s|Ad1 0} PANULUOD Matiely

‘[eWs (221 Ul 31 J11AM pUE ‘S {I] ‘a18Y IvW SN © e ISN( (jo)sig SW
41 ppe | pInoys a1aypy  imaeiy
“dpay Ju8yw 3y quivy | oisg S
431 Ppe pinoys | yupp nokoq  maynvw
-ains j,usem A[|eal | INq ‘Jo YOS :[0jSLg ‘SW
Jowoy
Je 5,5ys || punos jeyj saoq ‘(A10i8 Sy WOy speds ay) HOO|—3NOY
Jutogy Aeme Sujuuni ays sem
a19ym ‘st Sutuaysy| sem [ uaym pazapuom | Buny 1ayio ayy 3 e ineqe
aq 0) 3uo3 5,31 mouy | Aeme YS1 MON "Mmayliey 192199 Ydnut SpUnos Jeyl :Joisug ‘sW
(,, 319519y 03 pies (113 e Lep suo,, 0} , jlashw 0} pies | Aep auo,, 5381431 3H)
-asa Sunyiawios o3 spiom asay) aBueys |11 ‘oM MNP
Ja1ay) Supsnjuod jey) s] HIS © inoqe §,3) uappns ¢ jo jle 1nq nok
moqe aq o} Sujod sem sy y3noyy | '(113 e 03 nok woyy saSueyd 1 uayy
‘noqe Sunum a1,n04 nok saf ayy| spunos jeyy os ,‘JiasAwr of ies | Kep
au0,, ‘aj0im nox "K1ojs anok jo SujuwmBaq ayy Jnoqe uonsanb auo aaey | :jojsug SW

imaynsN

., puesfoq,, ur Jjas1ay
Surpuy pue Leme Suruuni 13 e ynoqe ystiqnd o3 payuem ay adatd e aieys o3 [03sHG
‘S UMM jawr 3y g Joquaddq uQ Sunum spy ssnosip o) 1ayoea siy Yiim jpau
0} PANURUOd MAYNE SuonoeIdjul 13ad [euntojur 3urdojaasp siy yitm 3uoly
‘ool
-josun ‘Auua{ o) 2031d sy peas maypey Aep awes jeyy . noqe Sunum nok are
1Y, ‘Auuaf payse ay ¢ 12qwada uQ "1oqy3diau iy o} ,iInoqe LM 0} Buro8 w
1EUM Mouy| 03 JuBpy,, ‘Pa12JJO MAYNEJN T J2qWIda UQ 'Suoyde pue suonsanb 1oy
Ppowt 03 ue8aq ay “}je BuPM Iy 0 Wiy pasodxa s10qYS31au s, MY S
-A103§ 134 O) U)SI| O} MIYNEN %SE U0 pInom Luua( ‘SUOLIESIDAUOD Jeljulls
uj WYY 2A[OAUI 0} PANURLOD SI0QYSI0U 5,MAYNTA $1I0M [BIADS JX3U YY) 1340
*sSNISIp pue aleys o} ssauduijim siy Surarojutal
‘eapy s,Mune paidecoe Luuaf ,isiods ayy 10j doelq Yitm 3} 1240 03 nok 3,uop
AUM,, ‘PAI2JJ0 MaYNEN "WIY {IIM Suimelp fewjue 19y paieys ‘Ioqydrpu s,maul
- ‘Auuaf ‘portad SBunum sdep sawes ayy Juung ‘Burmerp 1Y) moqe s1YI0
..M j[ey 0y ajqeidasoe sem 3 punoj Jnq suonsaddns swirl pardafer maynen

aamatd Aw 8, j1—jery) Inoqe 13yjoq 0y dAeY }LUOP NOX ‘MmIyHPW

*21qqo8 a1qqo8 08 wiy ajew usad pNod Nox I
-0y 3uo8 w,] maypvW
*¥oau
sy umop Su1o3 Supy; v Yim ‘3 umerp aaey pinod nok Lem Jajoue 31941, g

:193e] sAep maJ e Suimo[j0] Y3 Se Yons sjuapioul Y3noryy MIYNERN 0} Jea)d aweddq
Suimelp pue SuniMm SIY JO JUIJUOD Y} Ul PajsaIajul alam stoqy3iau siy ey,
“MAYNBI PUR IIMOJ UL MaKIIsW

¢£1038 1n0£ jJo awreu Ay S,)EYM aupy
Jueat nok op IBYM mayj vy

9F

{3unium nod ase Liois jeyp T

Wi tasdins £q mayne 1ySned iy jeas mau sy up Kep isny ay) ug ‘s1oqy3iau moau
aMANIEN £q yua1u00 jo suoysanb ypm paoeydar AppPinb sram y8uaj jo suoysang)

,.__ﬂ.._.

ST Arenaqag - 61 13quiaaoN

‘papuedxa , Mje} Sunum,, 0y amsodxa

£19Y0ea) sty puodaq maynepy pal Supuam o) pajejarun Afjoym yuswdojaasp v

i »iuo nof are saded Auew
dmoH,, 10 ‘., ja8ed p1pyy anodk s ey, /,010eq a3 uo Buniim uaaq nok aaeyy,, ‘se yons
.rw...fwco_ U0 S)uduwIwod 03 pajiwif 1S a2am s1aad SIY YIIM SUOLIESIAUOD SIH
Al

. ‘proje 41038 s1y Jeay o) Lyrunpoddo ayy pajuem ay 124
¥ &..m::ti sy Supunsal a10§aq 3u0 10 Jtem Jou pip ‘asuodsas ou payadxa ap *4ayoea;
_ _....m.E 0} $3L10s SIY peal 0} 13)j0 03 uedaq maypejy pouad sy jo pus ay) IeapN
it *3unum jnoqe yjey 0y unBaq pey ay 'sIdYJ0 pue umo SIY ‘Sunum noqe payse
.w.w:_op suoysanb preay maynep ,,'10qo1 3yj 31 smouy £poqAiaag,, ‘JuaWWOd siy
¥ U adudipne jo asuas Juidojaasp siy passaidxa mayyepy awn ey o3 dn pajapows
..w..:wwu PUE Ul PAAJOAUL UI3Q peY 21 JeY) ‘[NJSSAdONSUn pue MysSacdns yjoq ‘suon
W -OBI3jUL 3 {[e ul ‘M3Y}RA O} [edl 2pRUl 3G O} peY 22U3IpNY ‘sawil) Auew jnq aduUo
R .%E. isn{ jou ‘Bunuam s1y moqe ey 03 pey maypep days SIY) ayew 03 12pI0 uj
i ‘Sunnm sy yim jjeap ay Aem ayy uj ySnozypyealq e jnq uoijeuriojul s,£1018
;.m...,aﬁ ul 28ueYo S)I JO SWII) UT JOUIW SBM UOISIA3L JUIIU0D 11 S, MaYle
{8
o 34811 axe nok uiy; § asne), "Iaiaq 3q pinom jey3 YUYy | ‘yeas IMIAYPOYW
e’ L1! JO peajsu) paysews 108 040 3y 31LM 0) Ja112q 3G I1 PINOAL "PaYseWs
,, 1108 3 Kep auo pue 11eyd uazig a3 up umop jes 3y (L1038 3y) wioxj Suipeas) :joysug SW
8 \ ) ‘fuung s3ng

,-!5_ Jreyd> ayy -Auung sSng 193k 03 Jupnom Jreyd gy ‘Jou asINOd JO  mAPW

‘areyo ayjy sem )y ~r_w=O£u 1 eyy Mmouy Lupip | ‘jojsug ‘SW

3 10401 243 5,11 smou) Apoqhrarg  mayyvp
i3 ipaysews
M ...a.ow # Jo peajsuy paysews j08 jogor ayy Aes 03 JeaPd 31 AEW JRY) PINOA [oISHg SW
wr Joquiayl  amaynuy
b5 ipaysewss 103 yeypy :jossig S
{(Are1q1] woaassep ayy 10j yooq e oyuf Juipuiq pue Suid4y) uonedyqnd 10}
ung s3ng sy aredasd oy saydea; s1y yym jawt MaYNeK of 12qoPO uO

1} daoys £u
3 U 's19130 JO voisiaal pue 3uruonsanb ‘Suissnosip ayy 0y pasodxa
+ Sem 3y a4 | ‘a01u 8,31 quny [, 1o ,,pooS,, sjudWWod ay) of pajrwy] sem suojjoeIajul
§E198313 03 uonnqINUOd s, MR "AI0IS S,PIIYD 10U SSNISIP 0} AIUDIBJUOD dN0I3
-u %:ut pajedionaed pue s19ad 10 Jaydea) Y3im 5311018 212y BurssNoSEp UAIP(IYD 13430 0)
LERPRUDISY maynepy 12quaaoN A[1ea pue 13qOP(Q UJ SUCISEI0 JAYIO [EI9AIS UQ)
. ey a1 ‘Butpua Addey e sem 31 31 pue 31 punoj ay azaypm,,
LMmouy 03 31| noA pinom s3uryy jo spury Jeyp,,
.’S8unyy 1330 awos mou| 0} afi| pinom |,, ‘papuodsar maynep

Q

Aruitoxt provided by Eic:

E




MO({0] 0} sem ,,pus dYj,, ,, SPudLiaid 108 3Y Moy ‘MO [ (MM | PINCYS IS[D Jeym
‘[leqmoug Jnoqy,, ‘pnofe jaswny o3 axods aH ,,'ys,, pasesa pue dn paxoo| ‘paddoss
,,/Ul,, 9101M MIYBJN JUIPIDUL Y} JO UOISNPUOD A 3V ‘Buiuiow jey; awoy
J© PalIndd0 pey jelj JUIPIOUL uv [edA3I 0) pANUNUOD £10ys s,jjeqmoug ,¢1ad jo pury
1eUM,, ‘0) A[oNI[ sem aduaipne siy Aem ayy ‘Jpaswiy Supjse wyy auidew) ued apy
,,1e3,, 01 ,39d,, pasiaal pue 1 peai-al ‘ped| siy Bunm 19)e paddois 3l ,, llegmous
paweu st jad s,uuy,, Yitm Sunum jo aoard mau e ueSaq mayne 9 [dy uQ
*3)0IM
ay se jlasuyy Bupyse sem ay suonsanb ayy ojur y3isut ap1aoid Supam 1335 pue Su;
-ANP WY WOIJ SUIWWIOD [RUOISEDI0 PUE IPEW MOU 3Y SUOISIASL JO SPUD] Ay,
‘BUnjIIM SIY JO JUIIUOD 33 U SIDIOYD Yim Bur88najs 1ajum
ynpe ue Supquasal ‘areyd siy vy suopsod PIYs 10 praye ales ‘Bunum s1oqydiau
siy a1eys ‘[1puad sy uadieys ‘peal-al pue 1aded s1y 311 03 Sunum Sunnp Auanbay
paddoys ay ‘saueyd syawisod jo peajsut sa3ueyd JUIJUOD pIEMO) PaJIILP Jsow pue
S2INSLId URY) JIYJRI S3TI0 SSOID {[e ‘Suoisiaal Auew se sawp dAl O} 1N0J Yjim y18ua)
sjqesedwiod jo 2091d € 230IM Y YdIBN Uf ‘Apuanbaijur Supum spy jo moy Ay
Suryealq ‘SBurjjads 10 UOHEULIO) 121)9] 021100 O} SANSLIS I 10 OM) 1M spiom
0OL O 0 JO S3TI03S 1M MOYNEIA MES UOISSIS Sullm 19qO0 eo1d£y v “s101a®Yaq
Sugjlam SIY Je OO] © UY punoj aq Ued SUUOUI XIS §Se[ Y J2A0 PASE Uaaq pey pue
payse pey ay suonsanb ayy yjoq szijeuraut 0} Age 8uimoid sty jo adusplay
-S3DUIBJUCD SIY UI JULI[2I-][S DIOW WL dY Paseaidap SIYIO YIIm suon
-3e1a)ul SISV -sanfenb asay} asd[yde 03 A0y jo sopjjoads ayy Ioj duarpne siy uo
aouspuadap Jawio) s,mayNely sem padue |2 Jeyp "pautewal £103s woddod sy ut
W3nos maypepy wsieas pue 2130] ‘Aoudisisuod 31 10 UOSEAL € JEY} OS S3OUIIYUOD
dnoi8 jjews pue Suueys jelo ‘Surysiqnd ySnony fear paurewal doudlpny
’ *SIIM
Auew 10j woossep ayy padeuew ‘ssadoid Sunum ay) jo asn ay} ul paupenun
“3aydeay juapnys e pue utede aduo padueyd sem juawaduesie Junjeas ayj, jooyos
JO SUJUOW 3SB{ YY) Ul JEYMBWOS JjO paiadey suolriderajul 19ad pue 19yded} 5,MIYNEWN

6F

¢ aunf - 97 Aren1qaj

“I34NJ (]IS MOI3 SaNIIqR S, MAUNBIN MES [00YdS JO
SYuOW My 3se] Y], JaIHM judpuadapul ue Suiwiodaq oy Aem sty uo sem dH
“SUOISIDAP aYyy aews pur suonsanb
a3 ySe 0} J[NPe IO PIIY IaYjoue Jo aduasaid ayy Uo JuIPUIdap (NS Sem MAYNE IPA
‘UM 112Y) JO JUIJUOD 3Y) JNOqe SUOISIDOP el ‘JaSWIY I23e| pue ‘SIauj0 diay
03 suonsanb asayy asn pue ‘1 ynd 1231am Funok ayjoue se ,'A103s a3 ul suoysanb
ay) puy, 0) 3|qe sem Majely 19a1ed Junum siy ut ywurod suyy 3wy cA1oysyy syl
uedaq am YIIyM Yaim adudIajuod L10js woddod Gz A1enigay ayj ul mes am sanyjIqe
aip dofaaap 03 wily pajqeus s3dUDMAIXI 3DUAIAJUCD pue Sunum s,mayleN
..43eqs Jsye op Aoy pip jeypm “wiy
19y ues K3y (ieyy mouwy | PInom moy asne)), (adju 13430 3y 0} pauaddey jeym
1191 no£ 3,uop Aym,, ‘£103s §,Auejji], JO JUDIUOD 3} IIPISUOD pUE SATULUI [BIIADS 10}
dois o) wiy panmbaz suonsanb prepues asay) puokaq 3unien ,,4A1038 104 a1 nok
oQ,, *,,2e3p! 3y} 193 nek pip a1aypy,, ‘sdwny Auew payse preay s,y suonsanb ypm

§h

...mh.. uopssnosip ayy uvSaq moyue ‘Auegjil Yim 20ud12ju0d 433d v dArYy O} maynepw
i podise [0iskg “SW 01 Areruqay uQ Sunuam suaipjiyd 1ayio jo suonsanb Sunyse
w.m_.”.. aopoesd o} Litunptoddo ayy uaald sem 2y se pasoxduil s|Bis 22uIBJU0D S
I 10 sem £103s sy Aes 3,up[nom | UL $,04M SE PINOM | 2DUDIDJU0D § Auag
.Sw Je sem [ J] ‘210w [|3) poys af,, ‘¥ 0} pajoeas pue Lreiqy ssep ayy woly Arojs

m_‘ pausyqnd s,piiy> 13yjoue peal ay Aep awes ayy uQ ‘Sunum o} Sutwnial azojaq uoy
g, -oeal s L Auua( 10§ adua|Is ul pajiem WAy pue adald Siy peal MIYJIA SUDISEIDO JIYI0
S uo axjun “Auud( 03 L1038 S|y pear o) paiasjo uge8e aduo ay ¢z Lrenue[ uQ "IjUIM

b *13Y MOj{[0j ||1m uoo]jeq
.9y inq 03 3131 [1If qew 1,1 ‘Aeme uni J,Uom 3| "ley) Inoqe YUYy <. “ABY | My
1408 tucojjeq ayy 10 |jif o) pauaddey] yeym §3) nok J1m mou oG :jojsug S

‘UORENURUOD 8,430y Ay} J0) sLIPI IsILAYdI L[[eso0 0] wiry Suiqeud ‘saliols siy Jo
. JU3JUOD 3y} Jnoge uofjeuLojul atow Joj ssaxd 0y santunyioddo asayy asn pinom [0
b3 -sug sy “yuowdoppaap sjoid ay inoqe uoysanb e yim puodsas uajjo pinom sxaad
G STH ,couaddey [im jeym ssansy piej os 103 | jeym 23s 0} JUBM,, 10 ‘,,9)01M | JeYM SI
P SIYY ‘Auuaf,, ‘Se Yons SUOHesIaAu0d ul way) Buiajoaur £q yiom SIY 0) uonudE 113
Buypes “1ayoea) pue sicqydiau siy o) Suniasm sIY peal 03 13jJ0 0) PINULUCD MIYNEW
[ 101d sy jo juswdoppaap ay) 1noqe Yungy 01 awr sty 3uisn ‘peas-al 0} Junum
i .m.cczv paddois £juanbayy 3l 'a10§aq se Appinb se ajoam 1a8uo| ou mayney
P “Joaeyaq Sunum
)y y03)ye 0) uefaq sadualIadXd BIUIBJUOD S,MaLNE "PauspIim 0) pasodxa sem ay
suoysanb jo aB8uer ayy ‘umo sty uey; padojaaap a1ows axam S|(1YS IdUAIIJUOD BsOYM
szaad 0) maypepy asodxa 0y [03sug ‘S Aq panpnys Ajjnjared sem sdnoid ssayy
i J0 uonisodwod a3y, “aouatpne 13y} 0} asuodsas ut Suisiaal s1a3uum Sunod 1ayyo Sut
-AJ25Q0 pue SjusWWOd pue suolisanb ‘satioys s1ay30 03 Buruaysy| ‘swy sy Juunp
£ s3dualayuod dnoil [e1anas papuaje os[e dH ‘sadualdju0d 133d pue Jayded) [Puuio)
% pue jeurtoju] ut ajedidnied o PanuURUOD MIYIIRIN SYIIM [RIIA3S JXBU B3 JBAQ
’ ‘351421 0) MO\ pue jeuym ynm diay
ayads noypm Sunam siy 10§ UOHOAMNP pulj o) djqeun [1s 34 ey Sunum 03 aaY
-da2ax mou sem Jf] 'suonsad3ns pue suoysiab oads s,8oustpne sy uo juspuad
.-ap £]aS1e] a19m suolsiaal §,MaYjjelN "uoneuLiojul Sutkjurep 10 [euolippe 10§ Spadu
JS1apeal sit JS1es 0) 9S1ABI 0} DIISIP MU §,MIYIRIA MOYS SIDUIIAHUOD ISAY],
3 -ureS8e asuo asyaai 0y uedaq ay
A% e payjdar maynepy ,,/pud ayy uo 31 ppe 1] "ul 3t Ppe {],] (MO 0) Juem NOR,,
1 ,,Audis ayy a8ueyd Layy pip
Wk Mop guBys ays jured £oya pip ‘lam "poo8 Jo pury s Uiy [, ‘paramsue SUYD
N. , pakes
s a1aym MOW) NoA 3aq | MON 'PaSueiys | 1eyMm adg,, ‘JUIWLOD 3} YIIM 32U3I3Ju0d
B3y pauado maynejy ‘L1038 pasiaal 5,MIUREN 1eaY 03 PI|quuasse dnoa8 ayj,
ey 'shoq auj yim
- %uvavﬁu Supew pue , pueisfoq,, 10§ udis oy 3urBueys apnpur o1 padojaadp joid
i a3 yopym ur saouajuas [e1aaas pappe pue 1 1942 Aiiddey paay] ays pue,, paserd

m, |

E\.

IC

Aruitoxt provided by Eic:

.




TG

03 saSueyo snooj ayy Ajjeurd ‘sSunam jo yiSual auy ur pajsalalul swodaq sHuIpN)s se
asealdu] suojoesdjuy 129 ‘Sutjjads 1pa11od ‘ajep ‘awieu 10j paau aYy—sjuIpnis 1Yo
ay) £q auop Suppm 3y} JO SOTURYIIW Y} YYIM J9swly uIdduod Lew 3y 1aje7] 20ud
-jpne ue papraoid Aja1aur sey 3] ‘suolsanb Aue yse 10 sjuaWWOd Lue xew ), usaop
aH ‘Sunum sayjoue 0y Supuasy Ajdwis £q syeys saam ayL “se oy suonsanb
njdiay 1sows ayy puy o) 108 s Iayjoue o} uaisi 01 LNIqe ay) je saApue Ay a10jaq
sysodajiws je1aaas ssed s[jiys 2duaiajuiod sjH ‘Suppuodsaz pue Supise saonoead ay se
pue a3ueyd> sjuswwd pue suonsanb ,siayjo s1eay ay se uopesnsiydos up dojpasp
sayew 2y S)udWWOd pue syse 3y suonsanb jo sadAy syl ‘sinMUM I3Yjo jo Ylom
ay) uo Inq Supiim UMO Sy UOC Jou IS Mau SiY dziuN 0) suiBaq 1M Ay
Bupum
ssnasip 0] moy swrea] Ajjerperd pue spuodsar pue suajsy ay se JajLIM ) Ym
suoyjoeIajul Sjeniul 03 anunuod s13ad pue Iaydedy sy powad spyy ynoySuony)
‘uojstaal y3nonyy unpm ay) asoadwr £ay) Moy saarasqo
pue Supim Jnoge ey Jaydeay pue s1aad sty s1eay ay Yorym uf sadussajued dnoid
jfews pampnys A[nysnoy) Ul pasjoAul st a "aduaipne jo asuas siy Jujuspim
‘1931dm 3Y) Yiim e pue suopisanb yse oy uiBaq sjuapnys layio ‘srymueay
-jo1d ay3 jo yuawdojaasp ayy asireayax pue ssnosip o) Aiunyioddo
ue sam ayy saa1d ¢, xau uaddey [im Jeyp,, ‘vonsanb sy ‘payoopraso Ljsno
-1a21d $3113A00SIp-J[0S AEW O] ‘JIOM SIY PEaI-al O} WY Ped] SajHM JuUIPNs ay; se
suoridnuajup s 13yoea) 3y, ‘spoya sty spoddns pue suaisi ‘suopsanb ayoeay ayy
S I0M SIY JO JUIUOD Y3 OF PILIN} S| UCTIUA)IE §IMIM ], "IILLM 3Y) YIIm 20[0Ld
3y} SoABD] )04 3SIARI O} MOY pue Jeym aploap 13j1m ay) sdpy Jayoea) ay, *saSueyd
ydesfered 10 asuajuas Suipnppur ‘suoisiaal x2jdwod aiow 0} ‘safueyd piom
10 19339] S€ YOS ‘uolsiaal Jo sytun aduats wozy syrom ayg “ssadozd jey) jo wred yuey
-sodury ve se uoistaal Supysijqessa ‘ssadord e se Supum 3uisodxa uo ysiy je pasnd
-0J are 13)1IM BY) YHM SUOIPRIIUY JBH "2[qISIA JSow S| 1ayoray ayy ‘Afjeny]
‘Jeo3 awies ay) piemoy Juraow ur moj[o)
syuapms djay Aew s1ayoea) jey) sdajs sofew awos 535383ns juawidojaaap s,mayneN
yo aduanbas ayl ‘Iaum Supjew-adtoyd ‘(nySnoyy e se aduspuadapur 1ajedsd
03 wy pea] ul paajoaul pue 0y pasodxa sem mayely ey Supum ay; usas aaey oM

suopedyduy
‘WOOISSE]D SIY 10 MAYNEI 0} PAIIWISaL aq Jou padu

aouspuadapu; Suimai siyy 0) paj Yoiym SuolIRIdIUL pur suotieniis ay], ‘Jooyds Jo
1ea4 181y S1Y ur f|snopusawal) umold pey 1ajlam e se aduapuadapul s,Mauney

31 Jn0qe YUY M) aarY IsB{ nOX §1n0 SUIYIPWOS $SOID 10 }j seId JSn|

My
Juanm Apealfe s 31 ad00 31 d3ueyd A1) PMOd MO 4a124pasaYy
g1 a8ueydy  mayv
. Lop
pnoys uos1ad ay ujys nok op jeym sued awos up JuIsSnjuod st JI puUy 4ayoupasay
-syred awos uy Sujsnjuod
s 31 saupawos pue Aro}s 1ok ayi| nok op pue eapt ayj 193 nok pataypy  lmeyuEW
yse nok op suonsanb jeym dayoanasay

*awos o} dn
PajAus U3aq AA,] uay] ‘suolysanb ay) jo swos mouxy pinoys | suesw ey
pue s$jooq aany paysiiqad | *asuasjuod € 0} juam | K10)s mod jnoqe suon

-sanb xyse Aayy sawpawog , ¢ £1018 1nok axyy nok oq,, 'Aes Layy sawnawog

...:2::2
$92u313ju0d Supum ¥ uj yse Jo 1§33 ajdoad op sBuiyy Jo spup 1eyYp, 4IILISIY

*A103s yey; ysijqnd
. 0} Apeas 328 aw sdppH oy v 23ueyd | sawpawos pue seapy aw saard jsn|

{noA djay 3ouaiajuod Sutilim v 8a0p MO :4ayIpIsay

imay oW

“A1096 Inok noqu ey isnf nox  maypop
190ud12juod Bupiim € sT jeYM 4IyIvAsIY

:ssa001d Bunam ayj noge maratajuy ue
jo uopirod e up Lem spy 31 passaidxa mayyey UOISIASI JO 3]0 Ay} jo MalA paSueyd

,,-a1ow Aue
auo spyy ysgiqnd o3 juem uaaa j,uop |,, ‘@duanedus s1y pamoys auo) s,mayen
. "payse [o1spg ‘S L) Sutpeas ysiuy o) aw juepy,,
. ,,913Y punore 3ujsnjuod jo HoS 8,31 YUy}
L, ‘mayney 4q paydnuajul Juiaq a10jaq Sa0udUIS MIJ € peal [0)SHg 'S
: LW ystiand am aiojaq
131 ut 33ueyd oy yuem p,nod Sunphue saiayy J1 uny 3 ysyqnd oy yuem pus noA i
"nok 03 STy pral aw 3377 5143 19qUAWAY,, [} 0} 140 WY pajjes pue 1ap[oj Junum
814 wouy 31 pajnd [ois|g ‘S X00q JaYjoue PIAO] JeY} J00q 3Y) INOqe UIPLM p,aYy
£103s a3 ysijqnd 0y pajueam (s pue Sunum paxy Ajjeas ay pres apy "looyds jnoqe
djou e [0)sHIg ‘S ACIM Mayjlely 1eak [ooyds auy jo pud ayy teapN ‘aun| Apea ul
K105 awtes ayy 03 uondeas sy 0} Liois jooq 12qoIQO SIY YIm uondeysnes sty Juried
Y ~wiod £q uaas 3s2q sdeyiad s1 sppys Sunum [eoyUd s, Mayely Ul YmoaS ayg
_ JEsuny uim
andorerp e aaey 03 a|qe Surwodaq sem ay jey) sdem Luew os up pue sawyy Auew
0s 3upum sy JO JuIUd 3Y) Jnoqe pay[e) pey 3H ,,'A103s ayy ur suonsanb ayy puy,,
10 51do} S1y sSNOSIP 0} §18Y30 Jo sauasad ayy uo papuadap 138uo| ou mMayne
,.'d11} piay e uo Juam
am Aepi1ajsag,, JO 10Ae) Ul Pasesd sem YoIYm ,,‘Aep Liowr sem Aepuoly Jse,, ‘aium
il 03 pase1a sem ,,'j0 auo Lepoy,, ‘Hoya 51y st £z A Jo Sunum Sutuuiaq s,may;
[% -1elq up 23s am se sspoord Bunpapes-j[as ‘Jua(ls e awedaq SUOHESIAAU0D Juinsns

ny.

S_vcm:tsoncw:_:ugsoaﬂm.c:\s:um_:E&wf..uu_oxuu_mo.m:_v._mmw._:meE
f uoysanb o) JuiuuiBaq sem mayjpejy suonsanb reuonewrtojur 0) uonippe ug
158 ‘2ouanbas [aj0w 0) 13jem
7 TeupBiio ayy uy Sussiw uaaq pey jey; 1ajem auy woay adessa s yueydara aigy uo uoy
25 -euLiojul papnpu ,,‘asoys uc wiy ind pue wiy jo2 pue awes jecq e uayj ysnf,, ‘uots
Byl 1A pasiaal ay] ,,ueydage ayy inoge jjoy 03 Jo810j |, ‘pnofe yuiy; oy pasned ay se
_w : 0 PassoId sem , ‘[210W 3yy je,, ‘3)1ImM 0} UEBaq MIYNEIN I0UIJUAS §xaU YL ‘Iajem
(B W u jueydsa ayj Butpuens 1oz MaN apisino isn Iajem 3y ojuy paysesd aueld
I} saueydage ayy ‘ajoim ay se jlaswry Suruonsanb mayyepy sn smoys ureSe o
\-MON 03 paj[aaen) pue juny sy paoed oym jueydape ue jo Liols gp Aepy siy
f ‘uonjeusiojup Suikjrre]d 10 [euonippe ‘pajreiap alow 1oj jsanbai jepuajod $,90ua
(K3 ~1pne S1Y puru ug saey 0} pauraas 3} ,,'uonedea Aw Jnoqe pey | uoneuLIojul 3Y) jje
BAeyL,, uswuIod ay) yiim Jayoed) siy o} a23id paysiuyy, ® papuey ay se 1aje| sAep
- 4380 s,uuy Jnoqe ajdoad 13y 0y any
% I pmom asja jeypm,, ‘Jaswity passe mayijely [Hun ainjuaape Sunwows s jjegmoug

IC

Full Tt Provided by ERIC.

Q

@ -

r




‘uoSuipang uy JuouLiap fo Apsiaaiun ayi jo wira8oid
Sutjripg HowiIa A HIN Y4 Y1100 JUDISISSY 42403824 U §1 4004qVIST "M SH]

Y
Jnoqe juryy 03 aaey isn{ nox,, ‘ssa001d Bunlim AYj pue UOISIAAIL JO MIIA SIY S3Z1[eq
-IoA 19JuIMm 9Y) Uaym juads []om dwiy 1 3i $ZIEa 2UQ Junum jnoqe Sunyey jo
SII{s Y3 azijewsajur pue adyoe1d ‘UdIst| 03 AWl Yitm pajY ‘ssa301d mols € S1 3]
‘Bupjuryy sy puedxa 0) yoeq s3I udY} ‘Junjuny yuapuadapur 0} yied siy
$MOJ[0j J331m aY] -anSofelp [EUId3UL SIY JO YIMOIZ Uy Pre [[1M s19ad pue 1ayoea)
Ujtm suonoeIajul panunuod se ‘utpusun 3a£ pue a3aidwod st Lsumnof ayL
'$1931IM JOUI0 Y3tm SulLIajuod sem 3y uaym pip Aay) se uonednsiydos
U1 mo18 yym sfeap ay sansst ay], -aduasaid [esrsAyd saatjoue jo paau dyj Inoyiim
JPSWIY Y3Im (e} 03 SuIBaq 1931Im Y], JYS31S Ojul SIWO0D UOREBUNSIP 33 Aimols
LUy nok op jeypy,, “se 0y sdeysad
1daoxa Jamb aq ‘a1al) 2q O} S J[0I §,I3UAASI YL WA S1aMSUE pue suonsanb
ayy syse Ja31Im YL ‘JPSWIY Yaim anBofetp a[qipne ue daey o3 asuasaxd 1Py Suisn
‘Staad 10 Joyoeay SIY Y3IM 199w 0} jlem Aew o ‘Jlaswily jo suonsanb xse oy syeys
1M aY; se ‘a[qrstaul Ajreau Ja4 ‘Juasaid ale IaYdea} A3 10 SjUapNMIS BYIO
Jo yred ® jou ST Inq PaInPONLSs aarYy Aew 13yded) 3y} YoIym suondeIdjul
19ad ur wayy sadyoexd ay LY, 19YOea} Y3 WOl duTpmMI [NJaIed YHIM ‘s@uyysawt
'dnoi8 [jews up ‘suonsenb syse JIuM YL JUUOD S} JO SOYAdS Yy 137e] UAYY
pue a0a1d 11y jo oidoy auy o3 Ajduurs 381y ‘SuiIm | SIBPNJS J9YI0 Jo JUdU0D A3

o

™2
Lo

Q

Full Tt Provided by ERIC.

r




Assessment techniques and strategies for the classroom teacher

A framework for observing,
describing and summariz-
ing writing.

Nine-year-old Claire has given me

permission to share the following
piece of writing with you.

Collaborating with Children
to Assess Writing Objectively

opinion about a child’s writing?”
Nothing is wrong, as long as you are
aware of the fact that opinions are
values - your values — and your opin-
ion might not be the sarme as other
teachers’. I shared Claire’s writing
with a colleague, who commented.
“Does this child really believe that

/?‘/@ ﬁ

m"%&
m,ﬁ%

writer’s block is an .
illness? Her teacher
really needs to talk
to her about that!” I
thought the com-

saio| ment was ridiculous,
m n k "“(W but this teacher was
3 "p"‘"‘ serious. She saw no
I“?‘)‘I o; W f heve humor in Claire’s

Yoiberd " writing. I spoke with

l:q;: zn.qﬁ'?,' Claire about her

w-s writing and she

Wi e(‘éo /g ?ﬂ
3«fISf‘z// /m/e, IT')

thought it was just
great. She said, “I
like the way I used

After reading Claire’s creative
writing, I thought to myself: What a
delightful child! She knows so much
about poetic humor! She writes so
well that it’s easy reading.

My immediate response to the
child’s work was a biased critique of
her product. My feelings and values
pushed me to make a subjective
evaluation. If you reread, you will
most likely agree that the words
“delightful,” “so well,” “easy read-
ing,” are opinions. These, and words
like “very good, terrific, well writ-
ten,” are opinions often used to as-
sess children’s academic products. If
Claire had heard my thoughts, she,
too, would have looked upon the
words as an assessment, for I am
the teacher and she is the student.

Now you might be asking your-
self, “What's wrong with a teacher’s

my mom’s words in
the story. That'll make her happy,
for sure!” A review of all three opin-
ions clearly demonstrates that each
reviewer looks at Claire’s writing dif-
ferently.

Who is correct? All were correct. All
judged the writing based on individ-
ual expectations. All were also incor-
rect, for the judgements, evaluations
and critiques of Claire’s writing were
based on each individual “personal”
framework. The frameworks or ex-
pectations were different and so was
the language for talking about the
writing.

The language of assessment must
be consistent. Consistency provides

Susan Mandel Glazer is Director of the Center for
Reading and Writing at Rider College,
Lawrenceville, NJ, and 2 Teaching Editor of
Teaching K-8,
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learners with guidelines for growth.
It permits them, as well as adults, to
talk about the writing in consistent
waves. Consistent assessment re-
quires frameworks for looking at
children’s products. Frameworks
provide language that can be used
consistently to describe children’s

uled conferences, children learn how
to use the audience awareness tool.
The first time Claire and I confer-
enced, I placed the audience aware-
ness framework next to her story.
“Claire,” I said, “this is a framework
that will help you and me look at
your writing. It will help both of us

24 Madiae

The writisg to)le eut the tepic.

esotenss Structures Meld the roased A
waducutand the wwiting.

describe the writing so we
can summarize the ele-
ments that make you a
good writer.” We begin

Die 1108 Inslies WIS wATie Slak using the framework by lo-
mmmemem— | BEnget | cating and reading one le-
e o, b, W’{ ment at a time out loud to-
ada 1ntaceut, gomisol goeed | gether. Claire wrote the
- e |k Gl ik comments about each ele-

wcitiog 1nelvine @1 .
" oy Swcly . | mentdiscussed (atleft).
o e i’:{w&‘*“‘r% This framework was

o veole sumd latorsetion. & Gt o e, L | ysed many times by
T N JF se o Jugim— | Claire. She used it inde-
DI BRI e
ovevises Teedsrs that o eeel ) er . -
14 resstes. covered that she learned

—_— v ot | to name the elements as

103 naivs the %.E?,?f' { %<, | described in the formal
uavceand e Idoss. Amdin. fiass o clo | language of the frame-
iee tovee . Geed TR R vk work. That excited me, for

R )""*‘,".:f.‘ Ib‘.‘#‘»\,ﬁ;“?u”:‘“ 1 confirmed for myself

that the tool for assessing
was also a tool for learn-
ing. As time progressed,
Claire used the language
of the framework as she

constructed her stories.

duabut i wiidh b Feep, o Afimia cfsno | On one occasion, I heard
“L‘)-"'“‘“*“-“’*W . " 2 Sicia s i e | her say, “I think that I will
u?:?::i)}ﬁm“__m:_m;z_&__ use at least cne adjective

Sorms of plece ot wities:

to describe the characters

Boesun for wcitings,

in my stery. Adjectives are

writing. They guide us to observe,
describe and, finally, summarize
children’s behaviors, growth and
needs. They permit teachers to ob-
serve children’s growth, but can also
be used by childven to assess their
own writing.

A framework for observing, de-
scribing and summarizing writing.
You might agree that Claire seems
aware of an audience. “Aware of an
audience” means many things. The
elements that define audience aware-
ness - put into chart form - become
a framework for observing, describ-
ing and summarizing Claire’s work.

Using the framework. I consider
assessment frameworks tcaching
tools as well. At individually sched-

vocabulary words that
help a person understand my story
message.” How wonderful to guide
children to look at their finished
product and also learn the language
of writing at the same time!

What next? This framework is a
simple one. As children grow and
learn, frameworks may be con-
structed more intricately. More of
the elements of the English lan-
guage that make writing exciting, in-
teresting and sophisticated can be
included when children are ready for
them. The more extensive the
framework, the more children will
learn about the language of composi -
tion. Descriptors will replace opin-
jons and assessment will become an
objective part of the teaching/learn- !
ing process. v
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Publishing Children’s Writing

by Marjorie Simic

To make writing publie, the writer must have an
audience. The audience becomes the writer’s
stimulus—the purpose for writing. If children do not
have a purnose for writing (i.e., an intended audience)
then writing becomes an “exercise” for a non-
communicative event. Children who have not published
do not write for an audience, but instead wnte fora
critical reader—the teacher.

Publishing for early writers may mean reading their
writing to teachers, a group of children, a friend, or a
parent. Publication may mean showing or displaying
the work. Writing can be displayed on bulletin boards,
on classroom walls or in the hallg, mailed to pen pals,
sent home, or published in “real” book form. Publishing
*“real” books is a child-centered production, where the
child designs the book cover and illustrates the book,
has a dedication and title page, and may even have a
page written “about the author.” Students model
bookmaking just like real authors.

Writing Competitions

Some schools or school districts have writing
competitions. The author of the best handmade book in
each classroom gete to attend a conference for young
authors. Some schools arrange for all children in the
school to attend the conference. A clildren’s book
author may be contacted to talk to the young authors, -
and workshops on writing may be conducted in which
children share ideas about being authors with each
other. The children’s books are displayed, then put in
their school libraries for others to read. Copies are
sometimes made and placed in public libraries to reach
others in the community.

Some people question the need for and value of writing
competitions. One may think the rewards for bucoming
an author are publication and the self-satisfaction that
comes from sharing one’s idea. But acknowledgement of
good writing, whether it is peer or adult, helps build an
awareness of the importance of writing.

Marjorie Simic is an Educational Specialist with the

Indiana State Department of Education.

Calkins (1986) and Hansen (1987) support rewards but
also see the need to celebrate throughout the school
yesar. They encourage teachers not to wait until the end
of the school year to celebrate suthorship. The
ceiebration should take place saslv in the year and
continue throughout the achool year. Make scissors,
markers, crayons, paper. and other bookmaking
materials and technirues available in September to
encourage and excite students about publishing.
Schedule author conferences periodically and invite the
public in to browse. Events can be centered around
completion of a topic, celebration of holidays,
“awareness” weeks, or featured students, careers, etc.
These celebrations of authorship to the process writing
curriculum generate exciternent about writing, and
they promote more writing in classrooms.

Classroom Environment

How teachers choose to make student writing public
may not be as significant as the attitude instilled in
students during writing (Balcer, 1990). “That means
treating students to that final and ultimate writerly
pleasure of finding their words come alive in the faces
of their listeners and their readers” (Willinsky, 1985).
The classroom atmosphere determines the amount and
kind of risks taken in writing. Children need to feel
support and acceptance from teachers and peers to take
the kind of risks involved in the process of producing
good writing. When children feel safe from eriticiem,
they become eager to write and to share their writing.
The class becomes a community of writers.

During publication, children cen play both the roles of
author and audience to other children’s pieces. Instead
of questioning the teacher, they can question each
other for clarity of meaning. Children as authors use
the ideas of their audience when revising their writing.
As audience, they have the opporturity to see their
ideas used by other students in their revised stories.
Shifting from author to audience and back encourages
children to become perceptive readers and writers.

1t is aleo important that children confer with each other
as they write. Some time should be set aside daily for
children to read orally what they have written or are in
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the process of writing. Older children who are
experiencing difficulty with writing may find it less
threatening to share their writing with younger
students. The benefits of such sharing are twofold: the
older student gains the confidence and esteem needed
in order to continue hig/her writing, and the younger
student sees, early on in his/her learning, the '
connection between reading and writing.

The “Author’s Chair”

An integral part of the publication stage is sharing.
Graves and Hansen (1983) refer to this sharing as the
“guthor’s thair.” As writers, children struggle to put
their thoughts on paper, and they talk about these
thoughts with other writers. As readers, they compose
messages and ask questions about published books.
They play, they invent, they mimic, when they compose
in reading and writing and sitting on the author’s
chair.” Use of an author’s chair gives children feedback
on their writing, models conferencing, and develops &
sense of “community” for writing and authoring '
(Graves and Hansen, 1983).

Hansen (1987) says young authors need to respond to
other authors if they are to make the important
connection between reading and writing. “Authors who
ghare their own writing and who ask other authors
questions experience connections between reading and
writing,” states Hansen. She describes 4 different
response situations: (1) response to unfinished pieces;
(2) response to an author’s published piece; (3) response
to other student’s published books; and (4) response to
books by professional authors. These situations all need
to occur in the classroom for children to develop a sense
of authorship.

Harste (1988) sees his “author’s circle” as “crucial in
helping authors develop the sense of audience so
essential to becoming a writer who can successfully
communicate with others.” This sharing and
responding helps students develop a reader perspective
on their writing among readers they know and trust.
The child receives opinions and ideas from many
children, whereas during individual conferences, the
author receives the cornments of only one person.
Children learn how to be helpful responders in an
author’s circle. They learn how to discover good
qualities in a piece, and how to ask good questions
-about the content. Additionally, circle participants
learn that their ideas are valued when many of them
later turn up in the work of the authors they have
helped.

In the process of revision, children become responsible
for corrections. A piece ready for publication must
contain correct spelling, punctuation, grammar, and
good handwriting. It is important that the writing not
O ~ @ taken away from the writer during the publication

stage. Final decisions about content, title, and 80 ou,
must be made by the author who must also attend to
conventions. When involved in group publication, the
suthor should renain in control of publishing decisions
about illustrations, layout, form of publication, ete.

Eansen (1987) fr:els that students who attend to their
own misspellings, errors in punctuation, grammar, and
#0 on during the editing stage of publication learn and
remember mece of the mechanics of writing than if the
errors are found for them. Calkins (1988) believes that
even adult writers who are writing for publication must
release their work at some point to have it corrected by
editors. She argues that, as writers, we no longer want
to “own” those errors. If teachers choose to do the final
edit, they are taking the “ownership” of the writing
from the writer, and they should be aware of the offect
this may have on future writing for students in the
classroom.

Teachers need to know their purposes for having
children write. Ultimately, the goal is for students to be
able to express themselves and what they are learning
through writing that clearly conveys meaning to the
reader. Realistically, teachers must give students
support and encouragement to “make their best better,”
and in 8o d.ing, children must be allowed to be ,
responsible for all the components of publication. a
Making writing public brings an additional dimension :
to reading and writing. Writers view themselves as
authors and value the interaction with their sudience
in the process of writing. A cooperative and caring
environment that invites children to share and to
respond is the type of supportive environment in which
children’s reading and writing can flourish.
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How fo Read an ERIC Abstract
and Find Related Articles on this Subject

The ERIC educational resource database includes more than 800,000 bibliographic records.
Educational resources listed in the ERIC database are of two types: EJ, journal {magazine)
articles, which are easily found in most Education libraries, or through interlibrary loan; and
ED, documents such as Master’s theses, which are available at any library that has an ERIC
microfiche collection. ED documents can also be ordered directly from ERIC Document
Reproduction Service by using the form at the end of this bibliography section.

You may also wish to perform your own ERIC database search, to retrieve the most current
information on your topic. This is easily done at any Education library; it may aiso be
available to you online through your university computing system.

In the following bibliography, we have selected some recent relevant articles that you may
wish to read for your further knowledge, or to use in a Distance Education
Application/Research Project. ERIC abstracts are easy to read, once you are used to the °
system, which is detailed below.

Sampie ERIC Abstract

Note that this abstract has an EJ accession number, which means that the work abstracted is a journal article.

ERIC Accession Number—
identification number sequentially
assigned 10 articles as they are Clearinghouse Accession
processed. Number
EJ466919 EC606287
Article Titte — Family-Centered Techniques: Integrating
Enablement into the IFSP Process. Andrews.
Author(s) — Mary A.: Andrews. James R. Journal of Childhood ~#—— Journal Title
Communicauon Disorders. vi5-nl pdi—46 1993 ~

Reprint Avallability — (Reprint: UMI) Volume MNo., Issue Na., Pages

Descriptive Note —~ Note: Theme [ssue: Service Delivery to Infants and Publicaton Date
Toddless: Current Perspectives.
[SSN: 0735-3170 ~4————— [SSN
Major and Minor Descriptors— —= Descriptors: Child Reanng: *Communication {International Standard Senal
subject terms found in the Disorders: *Early Intervention: Number)

Thesaurus of ERIC Descrplors that

charactenze substantive content ¢ Family involvement: Individual Development;
Only the major terms (preceded b): ?b)ecuvcs: .Pmnllng Sl_ulls: Skitl Development:
an astensk) are printed in the Teamwork: Young Children
Subiect index of Current Index o Identifiers: *Enabler Model: Family Needs: <——————— Major and Minor (dentitlers—
Joumals in Education (CLIE). *Individuaiized Family Service Plans terms (ound n the Identifier
Authority List that charactenze
This aruicle descnbes techniques. used in a family- proper names or concepts "°l, yet
. . represented by descriptors. Only the
Annotation centered early intervention project. that bothassx‘st n major terms (preceded by an
accomplishing the goals of the Individualized astensk) are prnted in the Subject
Family Service Plan process and create opportunities Index of Current Index (o Journals
for families to display their present competencies Educanion.

and acquire new ones to meet the needs of their
children with communication disorders.
Annotator's lnitials — (Author/JDD)

Ngta: The format of an ERIC Journal
Artcle resums will vary according 10
the source from which the database
is accessed. Tho above format is
from the printed index, Cumert index
{0 Joumnals n Education.

1/95

5N

PrQY COPY MUALLAOLE




Q

Aruitoxt provided by Eic:

ERIC

The Following Abstracts of Articles on Creative Writing in the Elementary School

have been Obtained Directly from ths ERIC Educationz] Resources Database.
Special Sactions on Poetry, the Gifted, and Using Computers Follow the General Section

AN: EJ429714

AU: Greens,-Beth-G. .

Tl: Reading, Writing, Publishing (ERIC).

PY: 1891

JN: Journal-of-the-Wisconsin-State-Reading-Association; v33
n1 p93-4 Win 1991

NT: Themed Issue: Whole Language.

DE: Elementary-Secondary-Education

DE: *Audience-Awareness; *Creative-Writing; *Elementary-
School-Students; *Secondary-School-Students; *Writing-for-
Publication

AB: Cites the benefite of publishing student writing. Defines
informal and formal publication. Discusses how students
consider the audience. Offers further information on publishing
student writing. {PRA) :

AN: EJ429392

AU: Marzollg,-Jean

Ti: Bookmaking Made Simple.

PY: 1991

JN: Instructor; v100 n8 p36,40-42 May-Jun 1991

DE: Creative-Teaching; Elementary-Education; Experiential-
Learning; Teaching-Guides; Teaching-Methods

DE: *Childrens-Litereture; *Clags-Activities; *Creative-Writing;
*Student-Publications

AB: A children's book author describes how to help students
blend bookmaking techniques and the writing process to
create @ classroom hardback library full of unique publications.
The project requires inexpensive, easily accessible materials
end results in impressive finished products. (SM)

AN: EJ425086

AU: Balcer,-Bernadette-T.

Tl: Give Your Students a Reason to Write. Help Them Get
Published.

PY: 1980

JN: Learning; v19 n4 p52-55 Nov-Dac 1990

AV: UMI

DE: Authors-; Elemantary-Education; Elementary-School-
Students; Instructional-Innovation; Teacher-Roie; Teaching-
Methods; Writing-Skills

DE: *Class-Activitias; ®*Craative-Writing; *Writing-
Composition; *Writing-for-Publication

AB: Provides guidelines to help teachers set up publication
programs for young writers. Whether or not they get
published, students benefit from thet goal because thsy ere
more motivated to be creative. Steps to motivate students
towerd publication include essessing tha market; shaping
writing sessions; editing; and praparing for submiseion. (SM)

AN: EJ418024

AU:; Sklar,-Daniel-Judah

TI: Playmaking: Children Writing and Performing Their Own
Plays.

PY: 1990

JN: Teachers-snd-Writers; v22 n2 p1-7 Nov-Dsc 1990

AV: UMI

DE: Drama-; Drametice-; Elementary-Educetion; Learning-
Activities

DE: *Creative-Writing; *Playwriting-

AB: Provides an excerpt from the author's book by the same
titte in which he shares an socount of how a playwright guides
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the children from start to finish in writing and performing their
own plays. (MG)

AN: ED321295

AU: Marley,-Bernard-M.; Marley,-Linda-G.

TI: Big Foot to the Rescue or Story Starters: A Component of
Whole Language.

PY: 1990

NT: 7 p.; Paper presented at the Annual Conference of the
Indiana State Council on Reading (Indianapolis, IN, March 29-
31, 1980).

PR: EDRS Price - MFO1/PCO1 Plus Postage.

DE: Classroom-Environment; Elementary-Education; Reading-
Writing-Relationship; Whole-Languags-Approach

DE: *Class-Activities; *Creative-Writing; *Prewriting-;
*Writing-Instruction

AB: The creative writing process, like any writing process,
begins with e prewriting ectivity. Story starters are one such
activity which teachess can use to bagin the creative writing
process with their students. For example, lerge cartoon-like
characters made on an opaque projector can be used to
initiete discussion. The second step requires a drefting of
ideas into story form. Thirdly, the youngsters use their peers
in revising their storiss. The vyriter is responsibla for
responding to the criticism and for making the sesential
corrections. Next, students rewrite their stories and proofread.
They are encouraged to use a dictionary or get help from a
peer. Noise levels may be louder than usuel, but learning is
taking place. Once all corrections have bsen made, the
publishing process begins. Given psper with an outline of the
cartoon-like character on it, students write the final copy
within the dréwn character. They illusirate the paper and
make covers for their books. Completed books are shared with
the class. (SR)

AN: ED321265

AU: Vilscek,-Elaine

TI: Sensing Story Elements and Structure in Good Literatre,
the Modsis for Children's Writing.

PY: 1990

NT: 26 p.; Paper presented at the Annual Southwest Regional
Conference of Authorship {18th, Alberquerque, NM, February
8-10, 1990).

PR: EDRS Price - MFO1/PC0O2 Plus Postage.

DE: Authors-; Creative-Writing; Elementary-Education;
lilustrations-; Writing-Instruction; Writing-Skills

DE: *Childrens-Literature; *Reading-Writing-Reletionship;
*Writing-improvement

AB: Quaglity children's literature can model a wide range of
effective writing end illustrating techniques. When exposed to
good models of writing, children can be encouraged to refiect
on how authors and illuatrators have shaped a story, and
literary elements, story structure, and design can be identified.
As children progress in their understanding of story elements
and structure, they should be exposed to veried styles of
authorship. Their awareness can be heightened by engaging
them in craative responses to good books. As they internasliza
these models, they begin to take risks with them in their own
writing. Tha valuing of euthorship can be promoted through
the creation of a writer's studio which includes: eome
things/ways to highlight the techniques and story craft
employed by an adult author or lllustrator of renown; some
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things/ways to highlight classroom student euthors and
illustretors; and varietias of tools for writing and illustrating.
(Periodicals that publish children's original work, publishers'
addresses, books on children's authors and iliustrators, multi-
media production companies, end instruction charts in literary
elemerits of story and design are included. Twenty-four
references, including children's books, ere attached.) (MG)

AN: EJ403265

AU: Erdman,-Michael; Gaetz,-Thomas

Tl: Using the Process Approach to Teach Writing and Postry:
An lwvestigation of Bementary Students’ Attitudes.

PY: 1988

JN: Educational-Research-Quarterly; v12 n3 p51-56 Jul 1988
AV: UMI

DE: Creative-Writing; Elsmentary-Educetion; Grade-2; Grade-5
DE: *Elenientery-School-Students; *Poetry-; *Process-
Education; *Student-Attitudes; *Teaching-Methods; *Writing-
Instruction

AB: Surveys of two second-grade and two fifth-grade classes
(45 and 40 students, respactively) assessed offects on
student attitudes of using the process approach to writing as
the core of poetry instruction. The approach worked for both
grades for poetry, but only for fifth graders for other creativa
writing forms. {TJH)

AN: EJ370907

AU: Ellie,~-Normandi

Tl: The Guestion of Publication: An Open Letter to Teachers
and Parents.

PY: 1988

JN: Childhood-Education; v64 n4 p206-08 Apr 1988

AV: UMI

DE: Comparative-Analysis; Elementary-Education; Teaching-
Methode

DE: *Childrsn-; *Creative-Writing; *Talent-Development;
*Writing-for-Publication

AB: Suggaste ways of encouraging young children to write
that are preferable to forcing them to try to have their work
professionelly published. Points out negative aepects of young
children writing for publication, end offers more constructive
alternatives. (SKC)

AN: EJ368636

AU: Zancanella,-Don

Ti: On tha Nature of Fiction Writing.

PY: 1988

JN: Language-Arts; v65 n3 p238-44 Mar 1988

AV: UM

NT: Themed Issus: Literary Discourse as 8 Way of Knowing.
DE: Elementary-Schools; Fiction-; Middie-Schools; Seif-
Disclosure-Individuals; Teesching-Methods; Writing-Instruction;
Writing-Skills

DE: *Creative-Writing; *Narration-; *Story-Telling

AB: Notes that aithough fiction writing is a somewhat
problematic part of upper elementary/middle school writing, it
is important for children to be able to compose good fiction.
Suggests two methods to benefit young writers: (1) expose
them to a wide range of good fiction, end (2) preserve thair
right to create personal fictions. (NH)

AN: EJ368624

AU: Greeves,-Adrian

Ti: Lesrning from an Owl.

PY: 1988

JN: Use-of-English; v39 n2 p9-20 Spr 1988

DE: Crestive-Davelopment; Creative-Exprsssion; Creative-
Teaching; Elementary-Education; Foraign-Countries; Seif-
Esteemy; Student-Writing-Models; Teacher-Student-
Reletionship; Teaching-Methode

DE: *Creative-Writing; *Writing-instruction

AB: Describes one creative writing teacher's use of an owl as
8 focal paoint for writing activities and how tha writing
activities aided the students' personal and creative
development. Provides samples of student writing. (ARH)

AN: EJ300573

AU: Young,-Alan

TI: Learning the Craft: Creative Writing and Language
Development. ’

PY: 1984

JN: Journai~uf-Aesthetic-Education; v18 n1 p51-58 Spr 1984
AV: UMI

DE: Elementary-Secondary-Education; Higher-Educetion

DE: *Creetive-Writing; *Language-Acquisition; *Teaching-
Meathods

.\B: Creative writing should be an integrai part of any total
language or English course of study at all levels of education,
from primary school through higher aducation. Provided are
specific exarnples of methods which teachers can use to heip
studente develop thair language skills and write creatively.
(RM)

AN: EJ279420

AU: Walshe,-R.-D.

TI: The Writing Revolution.

PY: 1982

JN: English-in-Australia; n62 p3-15 Oct 1982

DE: Creative-Writing; Eiementary-Secondary-Education;
Instructional-Improvemant; Revision-Written-Composition;
Teaching-Methods

DE: *Theorias-; *Writing-Instruction; *Writing-Processes
AB: Deccribes the features of a procass moda! of writing and
efforts to translate the theory into practice. (JL)

AN: EJ269736

AU: Tompkins,-Gail-E.

Ti: Seven Reasons Why Children Should Writa Stories.

PY: 1982

JN: Lenguags-Arts; v69 n7 p718-21 Oct 1982

AV: Reprint: UMI

DE: Cognitive-Development; Creative-Development;
Elementary-Education; Self-Concapt; Writing-Composition;
Wiriting-Raseerch

DE: *Cless-Activities; *Creative-Writing; *Teaching-Methcds;
*Writing-Exercises

AB: Writing researchers suggest that children should write
stories in order to (1) entertain, (2) foster artistic expression,
(3) explora the functions and values of writing, (4) stimulste
imagination, {5) clarify thinking, (6) search for idantity, and (7)
learn to read and write. (HTH)

AN: ED273968

AU: McClain,-Anita

Ti: | Can Teach, They Can Write! Student Toachers and
Primary Chiidren Pattern Books as Models for Creative Writing.
PY: 1986

NT: 14 p.; Paper presented et the Annual Meeting of the
Northwest Regional Conference of the National Council of
Teachers of Englieh (Portland, OR, April 27-29, 1986).

PR: EDRS Price - MFO1/PCO1 Plus Postage.

DE: Comparative-Anaiysis; Creative-Activities; Croative-
Teaching; Critical-Thinking; Elementary-Education; Methods-;
Primery-Education; Reading-Aloud-to-Others; Story-Grammar;
Wiriting-Instruction

DE: *Childrens-Litereture; *Creative-Thinking; *Creetive-
Writing; *Models-; *Prewriting~; *Student-Teechers;
*Teaching-Methods

AB: To encourage children's creative writing in a classroom
eetting, student teachers used two types of children’s books
as modele: (1) a traditionally etructured picture book in which
the etory maintsins strong development of plot, setting, and
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characters es in "Peter Rabbit”; and (2) a predictable pattern
book that develops a repetitive pattern as in "in s Dark Dark
Wood." In both cases, the teacher read the book aloud,
discussed the book with the class, and drew a chart on the
board illustrating the story grammar. The undergraduates who
taught both lessons self-evaluated the pattern book lesson as
being more poaitive and effective than the lesson using a
traditionslly structured book. The student teachers' preference
for the pattern book was the result of positive reactions from
the children in terms of creativity and independence in easily
writing their own pattern stories. The pattarn storigs written
by the primary childran reflected more creative and critical
thinking in terms of story development than the stories they
wrote in a traditional format. (Examples of the children's
stories ara appendsd.) (SRT) -

AN: EJ373362

AU: Otten,-Nick; Stelmach,-Marjorie

Tl: Creative Reading/Creative Writing: What Do They Writs
sbout?

PY: 1988

JN: English-Journal; v77 n2 p80-81 Feb 1988

AV: UMI

DE: Death-; Sacondary-Education; Studant-Motivstion; Writing-
Instruction

DE: *Creative-Writing

AB: Suggests that ciasiroom writing reflect topics that
teenagers write about pirivately, such as powerful events,
dreams, or rejected lovs. Includes a sampla student essay on -
ths Challenger disaster. {ARH)

AN: EJ261472

AU: Jacobsen,-Mary

Ti: Students Write Stories: Insids-Out and Cutside-in.

PY: 1981

JN: English-Quarteriy; vi4 n4 p41-48 Win 1381-82

DE: Fiction-; Group-Activities; Higher-Education; Newspapers-
DE: *Creative-Writing; *Prewriting-; *Teaching-Mathods;
*Writing-Composition; *Writing-Instruction

AB: Describes how students can be ericouraged to draw upon
their imaginations and upon their obgervations of and
speculations about tha outsida world to writa thair own ghort
fiction. (AEA)

AN: ED354522

AU: Daiute,-Colette; Dalton,-Bridget

Ti: Collabovation batween Chidren Learning To Write: Can
Novices Be Masters?

CS: Nationa! Center for tha Study of Writing and Literacy,
Berkeley, CA.

PY: 1992

NT: 60 p.

PR: EDRS Prico - MF31/PCO3 Plug Postage.

DE: Educational-Ressarch; Elementary-School-Students;
Grade-3; Peer-Evaluation; Parsonai-Narratives; Primary-
Education; Story-Telling; Urban-Education; Writing-Research;
Wiiting-Skills

DE: *Cocperative-Learning; *Creative-Writing; *Literacy-;
*Wiriting-instruction

AB: A study explored the role of peer collaboration in literacy
developmant ae a case study in the broader inquiry on tha
social nature of learning and cognitive development. Fourteen
low-achieving 7- to 9-year-old children in a third-grade urban
classronm used a word processor to write four stories
individually and three stories collaboratively with s partner
over 4 period of 3 months. The individus! stories, the
colleborative stories, and the transcripts of their collaborative
processes were analyzed to identify children's expertises as
writers and to trace any transfer of knowledge between
partners. Rasults showed that aimost all of the story siements
added after collaboration had basn the focus of children's talk

)

v

as they composad together. All children showed the ability to
give and receive inforrnation via transfer. Certain affinitiss
with expert/novice paire were demonstrated among the
children work teams. A cass study of two students’
collaboration over time illustrates how children bring diversa
expertises to bear as they teach each other how to write
stories. The literacy learning process involves intense
engagement among peers who share their relative expertises
as they focus intellectual and social energies on the text they
create together. Furthermore, the repetition and co-
construction charactarizing novice paer interaction may be a
uniqua benafit of peer collaboration. (Ten figures and three
tables of data are included. Contains 70 references.) (HB)

AN: EJ458626

AU: Heller,-Carol

AN: EJ478599

AU: Barchers,-Suzanne

Tl: A New Leaf.

PY: 1993

JN: Learning; v22 n2 p76-77 Sep 1893

AV: UMI

DE: Creative-Taaching; Elementary-Education; Teaching-
Methods; Writing-Instruction

DE: *Creative-Writing; *Journal-Writing; *Wiriting-Composition
AB: Notebooks and journals can help interest studente in
writing. A sample activity suggests that teachers begin the
year by reading & poem about notebooks then discussing
school supplies and writing. Discussions can examine creative
things to write cn, creative word choice, cre:.tive use of
notebooks, and turning favorite words into art. (SM)

AN: EJ464066

AU: Ciark,-Mary-Louise; Montague,-Marjorie

Ti: Applying Story Writing Stwrategies in Reguiar Classroome.
PY: 1993

JN: Teaching-Exceptional-Children; v25 n4 p50-51 Sum 1993
AV: UM}

DE: Cooperative-Learning; Creative-Writing; Elementary-
Secondary-Education; Interaction-; Mainstreaming-;
Reinforcement-; Student-Evaluation; Teaching-Methods

DE: *Classroom-Environment; *Learning-Problems; *Writing-
Composition; *Writing-Instruction

AB: This article presents several recommendations for helping
slementary and secondary school students with learning
problems to apply story writing strategies. Recommendstions
include creste an environmant for writing thst nurturas
developing writers; encourage teacher and pser interaction
through a variety of colleborative activities; and monitor and
reinforce strategy application. (JDD)

AN: EJ464062

AU: Montague,-Marjorie; Graves,-Anne

Ti: Improving Students’ Story Writing.

PY: 1993

JN: Teaching-Excaptional-Children; v25 n4 p36-37 Sum 1993
AV: UMI

DE: Creative-Writing; Elementary-Secondary-Education; Story-
Grammar; Student-Characteristics; Writi'v1-improvement

DE: *Language-Handicsps; *Teeching-Ma.hode; *Writing-
Composition; *Writing-Instruction

AB: This article introduces a special section of four papers
featuring strategies for improving the story writing skills of
slementery and secondary students who have problems with
written language. it outlines the elements of story grammar,
describes characteristics of students with writing problems,
and notes the stretegies presented in the four papers. (JDD)
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AN: EJ461026

AU: Bailey,-Dora-L.; Ginnetti,-Philip

Ti: Formulating Fractured Feiry Tales: A Model for Using
Process Writing in the Classroom.

PY: 1993

JN: Ohio-Reading-Teacher; v27 n2 p3-7 Win 1993

AV: UMI

DE: Creative-Wiriting; Elementary-Education; Teaching-
Methods; Writing-Processes; Writing-Strategies

DE: *Fairy-Tales; *Writing-Instruction

AB: Presants a three-phase stretegy whereby teachers can
introduce the writing process to children at almost all grade
levels by involving them in writing fractured fairy tales or feiry
tales with e twist. Appends a sample fractured fairy tale. (SR)

AN: EJ456150

AU: Johnson,-Terry )

Ti: Structure and Economy in Writing Narretives: The Teachar-
Librarian end the Writing Process.

PY: 1992 )

JN: Emergency-Librarian; v20 n2 p20-27 Nov-Dec 1992

AV: UMI

DE: Childrens-Literature; Creative-Writing; Elementary-
Education; Grade-6; Teaching-Methods

DE: *Media-Specialists; *Revision-Written-Composition;
*Story-Grammar

AB: Examines current sducational thinking ebout the
development of children's writing, story structure end its
functional components, and economy in writing. Strategies
that teachers and teacher librarians can use to improve
students’ work are suggested, and an annotated bibliography
of seven childrens’ stories is provided. {eight references) (EA)

AN: EJ455162

AU: Wall,-Shavaun; Taylor,-Nancy

T!: igniting the Writing Revolution at Home.

PY: 1992

JN: PTA-Today; v18 n1 p13-16 Oct 1992

AV: UMI

DE: Elementary-Secondary-Education; Family-Involvement;
Study-Habits

DE: *Creative-Writing; *Home-Study; *Parent-Participetion;
*Parent-Student-Relationship

AB: Presents idaas to help parents enhance their children's
creative writing at home by building upon what they learned at
school. Suggestions include modeling respect for written
words, reading aloud, providing good tools and a comfortabla
location, seiecting topics, hearing the message behind the
written words, end publishing tha child's work. (SM)

AN: EJ450860

AU: Cramer,-Ronald

Ti: Writing Workshop. Focus on Fiction.

PY: 1992

JN: Leerning; v21 n1 p60-62 Aug 1992

AV: UMI

DE: Child ‘ens-Literature; Elementary-Education; Writing-
Workshojss

DE: *Creative-Writing; *Fiction-; *Reading-Wiiting-
Relations hip; *Whole-Language-Approach; *Writing-Skills
AB: Pressnte five ways elementery taachers can enrich their
students fiction writing abilities: teach students .. incorporete
their own experiences; enccurage students to do research;
giva studunts chances to read and discuss fiction related to

their writing; end help students recognize story slements.
(SM)

AN: EJ448324

AU: Stewig,-John-V\'arren

Ti: Helping Children Be Thers, Then. Historical Fiction as e
Base for Children’e llictien Writing.

63

PY: 1991

JN: Journal-of-Teaching-Writing; v10 n1 p73-86 Spr-Sum
1991

DE: Class-Activities; Creative-Writing; ¥ .mantary-Education;
Junior-High-Schools; Writing-lmprovement

DE: *Childrens-Literature; *Writing-Instruction

AB: Describes how to use children's books as the besis for
writing sessions. Focuges on having children write fiction after
reading and listening to historical fiction. (SR)

AN: EJ439261

AU: Sautter,-R.-Craig

Tl: Writing as a8 Community-Building Activity.

PY: 1991

JN: Schocl-Community-Journal; v1 n1 p21-26 Spr-Sum 1991
NT: Single copies available from Subscription Office, The
School Community Journal, 121 N. Kickapoo, Lincoln, IL
62656 ($4.00).

DE: Elementary-Secondary-Education; Journal-Writing; Self-
Expression; Trust-Psychology

DE: *Cooperetive-Leerning; *Creative-Writing; *Pear-
Raletionship; *Student-Participation

AB: Teachers can gradually develop the emotional and
interpersonal infrastructur- of their classroom communities
through a creative progrem encouraging youngsters to write
all tha time and raad to each other what they have written.
The writing procass invoives four steps: brainstorming ideas,
writing the rough draft, polishing the final draft, and reading
and communicating a finished piece to others. (MLH)

AN: EJ436318

AU: Kaminski,-Robert

Ti: Legends for Sale, Poems for Free: Whole Language
Activities Can Be Inspirad by Risk-Teking end Scene Changes.
PY: 1991

JN: Emergency-Librarien; v19 n2 p21-24 Nov-Dec 1991

AV: UMI

DE: Class-Activities; Eiementary-Secondary-Education; English-
Instruction; Grede-5; Grade-8; Writing-Evaluation

DE: *Creative-Writing; *Legends-; *Oral-Interpretetion;
*Poetry-; *Whole-Language-Approach; *Writing-Exercisas

AB: Describes two classroom activities that were developed to
promote a whole language approach to listening, speaking,
reading, and writing. One involved fifth grade students who
wrote legends that other students paid to reed arvi evaluate,
and the other involved an eighth grade English class who gave
free poetry readings in @ coffes house setting. {LRW)

AN: EJ434894

AU: Millar,~-Jemese-G.; And-Others

Tl: Whole Language—inside and Outside)

PY: 1991

JN: Pathways-to-Outdoor-Communication; vl n1 p14-15 Fall
1991

NT: Prior title was "Outdoor Communicator.”

DE: Elemantary-Educetion; Grade-4

DE: *Creativa-Writing; *Outdoor-Education; *Poetry-; *Whole-
Language-Approach

AB: Dascribss a teacher's efforts to create an anthology of
poems writtsn by fourth grade students. Whole language
activities progressed from poetry reading and group writing to
individual writings based on outdoor themes. Presents
examples of studaonts’ poetry. (KS)

AN: ED370130

AU: Ediger,-Marlow

Tl: Creative Writing in the Language Arte.
PY: 1994

NT: 5 p.

PR: EDRS Price - MFO1/PCO1 Plus Postege.
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DE: Class-Activities; Creativity-; Eiementary-Educstion; Poetry-
; Writing-Assignments

DE: *Creative-Writing; *Language-Arts

AB: Pupils need to express themselves in creative processes
and preducts in the languege arts curriculum. Too frequentiy,
teachers raquire behavior which involves conformity on the
part of learners. Specific objectives many times delimit pupils’
opportunities to express original ideas that come from within
the involved learners. Many activities can assist pupils in
achiaving objectivas: (1) summarizing the content of filmstrips
using divarsa forms of varse; {2) telling and writing of original
"tali tales™; (3) writing poems emphasizing syllabification after
viewing s get of stimulating pictures; (4) writing additionai
content, e different ending, or modifying a part of the content
of library books or textbooks; (5) writing an advertisement to
convince others to read a library book; (6) interviewing &
selected character in the library book; and (7) drawing pictures
and captions relating to the content read. Pupils, with teacher
guidance, need to chaosa vital objactives, learning activities,
and appraisal procedurss refiecting the concapt of creativity.
(RS)

Postry
AN: ED361747

AU: Rsid,-Gem; And-Others

Ti: Teaching Poetry Tips: Teaching English without Desks.
CS: North Dskota Univ., Grand Forks. Center for Taaching and
Learning.

PY: 1993

JN: Insights-into-Open-Education; v26 n3 Nov 1993

NT: 7 p.

PR: EDRS Price - MFO1/PCO1 Plus Postage.

DE: Creative-Writing; Elerr entary-Education; English-
Iinstruction; Grade-2; Grade-6; Instructional-Effectiveness;
Teaching-Methcds; Units-of-Study

DE: *Poetry-; *Time-; *Time-Managament

AB: This issua of "Insights into Open Education” presents two
short articles dealing with teaching poetry and Englich
instruction. The firgt article, "Teaching Poatry Tips" (Gem
Reid), discusses the author's experiences conducting a week-
long poetry workshop for a class of 30 second graders. The
second erticle, "Teeching Engiish without Desks™ (Marlow
Ediger), discussas a student teacher's implementation and
evaluetion of a unit on creative writing {using "learning
stations”) for a sixth-grade class. (RS)

AN: EJ441035

AU: Morice,-Dave

Tl: Postry Poker: Misfit Improvisations on Language.

PY: 1992

JN: Teachers-and-Writers; v23 n4 p1-6 Mar-Apr 1992

DE: A<ult-Education; Creative-Teaching; Crestive-Writing;
Elementary-Secondaery-Education; Higher-Education

DE: ®*Educationsl-Games; *Instructional-innovation; *Poetry-
AB: Describes how to use "Pootry Poker,” a strategy that
allows the student to write e poem by playing cards.
Discusses how each student/player is dealt five cards on
which ara written one sentence of poetry per card end how
the student/player then muet arrange the cards into the order
desired to form s complete poem. (PA)

AN: EJ445264

AU: Fina,-Allan-de

Ti: Sweet Rhymes by Dorothy Aldie.

PY: 1992

JN: Instructor; v101 n7 p48-49 Mar 1992

AV: UMI

DE: Childrens-Literature; Descriptive-Writing; Elementary-
Education; Lesrning-Activities; Teaching-Masthode; Writing-
Skills

DE: *Craative-Writing; *Postry-

61
BEST COPY AVAILABLE

AB: Presents two children's poems about candy, by Dorothy
Aldis. The article describes a teaching unit on the poems, the
poet, and her use of and rhymes. Activities include writing
rhyming words, writing rhyming poems, rhyming a recipa, and
creating collages. (SM)

AN: EJ475082

AU: Bates,-Merilyn

Ti: Imitating the Greats: Art as the Catalyst in Student Postry.
PY: 1993

JN: Art-Education; v46 n4 p41-45 Jul 1993

AV: UMI

DE: Audiovisual-Aids; Creative-Writing; Educational-Strategies;
Elemantary-Secondary-Education; Painting-Visuai-Arts; Self-
Exprossion; Teacher-Behavior; Teaching-Methods; Writing-
Composition

DE: *Art-Education; *Class-Activities; *Creative-Development;
*Interdisciplinary-Approach; *Poetry-; *Visual-Arts

AB: Arguss that studant craative writing is stimulated by
painting and other visual art. Describes a seven-step process
in which students view painting and other visual arts and then
write poetry. includes suggested artworks and axcarpts of
poetry written by studsnts. (CFR)

AN: EJ418025

AU: Roberts,-Len

Ti: How to Start a Poam and Then Continue (t.

PY: 1950

JN: Taachers-and-Writers; v22 n2 p9-12 Nov-Dac 1990
AV: UMI

DE: Creative-Writing; Elementary-Education; Writing-
Ingtruction; Writing-Processes

DE: *Imagery-; *Poetry-; *Writing-Exercises

AB: Stressas the importance of using imagery when having
beginning writers write poetry. Discusses additionat
techiniques of stressing the unusual, continuation words, the
fiva sensas, and repatition of a word or phrase. (MG)

AN: ED331093

AU: Worley,-Demetrice-A.

Ti: Freedom within Boundariss: The Use of Structured and
Looee Structured Poetry.

PY: 1990

NT: 17 p.; Paper presented at the Annual Meeting of the
lllinois Association of Teachers of English (Springfield, IL,
October 26-27, 1990).

PR: EDRS Price - MFO1/PCO1 Plus Postaga.

DE: Class-Activitiss; Classroom-Techniques; Creative-Writing;
Elementary-Education; English-instruction; Middle-Schools;
Teaching-Mathods; Writing-Processes

DE: *Poetry-; *Writing-Instruction

AB: Often when teaching creative writing to grade echool snd
middie school students, teachers encounter two problems:
students state thet they do not have enything to write about,
or students keep their poetic voices quiet and imitate the
sxamples thet they are givon. If students are encouraged to
mentally creste images of poetic forms and to write poetry
within loose versions of the forms, they are more receptive to
poetry. In addition, when students visualize the forms before
they write, they have a gsenso of where they are going before
they get thore. In order for students to see poetry as living,
breething words which have a connection to them, educators
need to give students examples chosen from the middie of the
poetry spectrum. Students in the third through eighth grades
respond bast to quetrains and sonnets. The quatrain works
well ss an exemple to use to explsin how stanzes cen creata ®
poem. If teachers sxplain to studants that what goes on
within the sonnst is ss irnportant ss, or even more important
than, its formal elements, they cen encourage students to see
that ths meseage within the sonnet is what is most importent.
Seesing e visua! represantation of the postic form silows
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students to visuelize what a poem looks like; they then have &
schema to tap during their creative process. Studsnts can
then ba given a sample poem to discuss in small groups.
(Three figuras are included.) (MG)

AN: EJ289454

AU: Freemen,-Ruth-H.

Ti: Poetry Writing in the Upper Bementary. Grades.

PY: 1983

JN: Reading-Teacher; v37 n3 p238-42 Dec 1983

AV: UM!

DE: Childhood-Interests; Intermediate-Gredes; Language-Skills
DE: *Childhood-Attitudes; *Crasative-Writing; *Language-
Usage; *Poetry-; *Teacher-Role; *Wiriting-Instruction

AB: Notes that postry writing can be a natural and interesting
part of the language arts curriculum. Offers an approach to
teaching poetry to intermediate grada students that leacds
them to accept end lika postry. (FL}

AN: ED265566

AU: Collom,-Jack

Ti: Moving Wincows: Evaluating the Poetry Children Write.
PY: 1985

AV: Teachers & Writers Collaborative, Department MW, &
Unicn Square West. New York, NY 10003 ($9.95, plus $1.00
postage and handling fur first copy, $0.50 for

each additional copy).

NT: 180 p.; Funding for this publication provided by Tha New
York State Councii on the Arts.

PR: Docurmnent Not Available from EDRS.

DE: Elementary-Secondary-Education; Figurative-Language;
Imagery-; Metaphors-; Student-Motivation; Symbols-Literary;
Wiriting-Evaluation; Writing-instruction

DE: *Creative-Writing; *Poetry-; *Teaching-Methods

AB: Beyond providing insights into evoking, evaluating, and
encouraging children's poetry, this book may give other poets
and writers insights for their own writing. The 17 chapters
discuss the following topics: (1) teaching poetry in the
schools; (2) relating pers=nal memories in poetry; (3) writing
poems about animals; (4) using the chant; (5) writing poems
collaborativsly; (6) candor and innocence; (7) energy in poetry;
(8) poems with the eslement of surprise; (9) rhythm, rhyme,
and other eounds; {10) poetic "moves" or play with meaning;
{11) creating poetry with an emphesis on factual details; (12}
metaphor and surreal ianguege; {13) concision, shapeliness,
and understatsment; (14) adult-like thought and fesling in
children's poetry; (15) empathy; (16} other methods to use in
writing poatry; and (17) evaluating children’s poetry. The
appendix contains eight poems by such poets as Denise
Lavertov and William Carlos Williems. (EL)

Gifted

AN: EJ431049

AU: Jampols,-Ellen-S.; And-Others

Ti: Using Mental imagery to Enhance Giftod Elementary
Students’ Creative Writing.

PY: 1991

Ji: Reading-Psychology; v12 n3 p183-97 1991

DE: Grade-4; Grade-5; intermediete-Gredes; Reading-
Reeearch; Writing-Ability; Writing-Assignments; Writing-
Research

DE: *Creative-Writing; *Gifted-; *Writing-instruction;
*Writing-Processas

AB: Examines tha effacts of mental imagery instructios on 37
gifted fourth and fifth grade students® creative writing snd
development of imagery vividnass. Finds that treatment
subjects significantly outperformed control subjects on
originality and use of sensory deecriptione but not on *writing
length. (MG) :

6o

-

AN: EJ481436

AU: Jampole,-Ellen-S.; And-Others

Tl: Academically Gifisd Students’ Use of imagery for Creative
PY: 189

JN: Journal-of-Creative-Behavior; v28 n1 p1-15 1994

AV: UMI

DE: Eiomentary-Educatior; Imagination-; Instructional-
Effectiveness; Writing-improvement

DE: *Academically-Gifted; *Creative-Writing; *Creativity-;
*imagery-; *Teaching-Methods; *Writing-Instruction

AB: This study evaluated the use of guided imagery practice
to enhence creative writing with 43 acadsmicelly gifted
students (stratified as either high or low creativity) in grades 3
and 4. Groups receiving the guided imagery practice
{regardless of original creativity lavel) generated more original
writing, which contained more sensory descriptions than
comparison groups. (DB)

Computers

AN: EJ464065

AU: Montague,-Marjorie; Fonseca,-Fionelle

Ti: Using Computers to Improve Story Writing.

PY: 1993

JN: Teaching-Exceptional-Children; v25 n4 p46-49 Sum 1993
AV: UMI

DE: Creative-Writing; tlementary-Secondary-Education;
Teaching-Methods; Word-Processing; Writing-improvement
DE: *Computer-Assisted-instruction; *Learning-Problems;
*Writing-Composition; *Wiriting-Instruction

AB: This articls discusses the advantages of using computer-
assisted composing (CAC) to teach composition to elementary
and secondary school students with iearning problems. It also
describes the sffects of CAC on student writing and offers
several caveats for teachers who plan to use CAC in their
classrooms. (JDD)

AN: EJ489327

AU: Reissman,-Ross

Ti: "Can't We Plessessase Keap Writing? "™ Two Favorite
Computer Lab Activities.

FY: 1993

JN: Writing-Notebook:-Visions-for-Leerning; v10 n3 p35-36
Jan-Feb 1993

NT: Special Issue: Writing in the Language Arts.

DE: Elementary-Secondary-Education; Writing-instruction

DE: *Computers-; *Creative-Writing; *Writing-Assignments;
*Writing-Exercises; *Writing-Laboratories

AB: Offers 2 favorite writing activities for the computer lab:
(1) students write about 100 words of the beginning and end
of a favorite fiction book, while another student fills in the
middle; and {2} students choose from 1 of 3 plot twists, write
at least 5 sentences, and then writa 3 more plot twists for tha
next student. {SR)

AN: EJ463675

AU: Boehm,-Diann

Ti: Creative Writiryg at its Bast with Kid Works 2|

PY: 1993

JN: Writing-Notebook:-Visions-for-Learning; n10 v4 p13-14
Apr-May 1993

NT: Focus on Writing as a Tool for Thinking and Learning.
DE: Eiamentary-Sacondary-Education; Teaching-Methods
DE: *Computers-; *Computer-Software-Reviaws; *Creative-
Wiriting; *Writing-Instruction

AE: Details the creative writing software program called "Kid
Worke 2" and claims that it is a solid and useful means of

inspiring and fostaring creative writing among young students.
(HB)
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AN: EJ461892

AU: Reissman,-Rose

l Ti: Using Computers. Tha Piot Thickens.

ﬁ PY: 1992

JN: Learning; v21 n4 p43 Nov-Dec 1992

AV: UMI ’

DE: Elementary-Education; Story-Grammar; Teaching-Methods
DE: *Class-Activities; *Computer-Assisted-Instruction;
*Creative-Writing; *Word-Processing; *Writing-Instruction
AB: The article describes how to use a word processing
program and add-on story starters for different genres to
enhance elementary students' creative writing skills. Teachers
input story statters, then students select a genre and add on a
story version in that genre. Students can aiso develop their
own story starters. (SM)

AN: ED331044

AU: Yau,-Maria

Ti: Potentisl and Actual Effects of Word Processing on
Students’ Creative Writing Process. No. 198.

CS: Toronto Board of Education (Ontario). Research Dept.

PY: 1991

NT: 43 p.

PR: EDRS Price - MFO1/PCO2 Plus Postage.

DE: Classroom-Research; Computers-; Elementary-Education;
Elementary-School-Students; Fereign-Countries; Literature-
Reviews; Naturalistic-Observation; Writing-Research

DE: *Creative-Writing; * Teacher-Role; *Word-Processing;
*\Writing-Processes

AB: A study examined the subtls impact of word processing
{used slone) on the way students approach their writing tasks.
Nine slamentsry school teechers were trained in techniques of
naturalistic observation and received a kit containing important
guidelinas for theis observational task, daily log sheets, and
journal forms. Tha teachers then observed their students’
spontaneous word processing behavior over a six-month
pariod. The three conventional writing steges (planning,
composing, and editing and revising) were used es the
framswork for anelysis. Resuits indicated that to tap the ‘ull
potential of word processing technology to enhance studsnts’
writing skilis, several conditions must be met: (1) a teacher
must be actively involved in the process both as instructor and
facilitator; {2) the word processor should be employed in
conjunction with, rather than in place of, other writing tools;
(3) teechers and students shouid have enough access to
computers and printers to ensure that the word processor can
be fully integratad into writing clesses; and (4) teachers need
to be supported and facilitated. (Forty-nine refarences are
attached.) (RS)
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