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Getting Students to Read Actively

Kenj Kitao

Introduction

1
Reading has been the most emphasized skill in Enghsh nstruegion

Tapanese juntor and semor high schools and colleges (Hashimorod 1977,
Ho. 1990) Fven today it s the most important and major part ol l’ll\iull>|1
mstruction though oral communicative aspects are much more o'm[)h.‘]%mv(l
than the past However. [ question how effectively it s taught (Kitao.
1983). In this paper. T will disceuss the Japanese students” reading prui»l(-n;s
and some of the problems of college English texthooks, p.sent the results
of our rescarch and discuss characteristies of measures of readabnlity. |
will also present teaching methods and techniques which T believe offee-
tive with Japanese students, as well as good exercises and useful activities
and tips tor clss admimstranon to make students active learers in

reading.
Japanese Students” ’roblems in Reading

Many Japanese people believe that they can read Lnglish but cannot
speak 1. However. m my seventeen vears of teaching experience. I have
strong doubt about it (Kitao, 1983) Scholars who have studied reading

activities have had the same doubt (Matsumura, 1984: Tanaka, 1992).
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Many students think that reading English means reading it aloud. Thev

can read aloud {luently hut they do not understand what they are reading.
H T ask students questions about what they read aloud, they have 1o read
it again silently.

Translation has been emiphe zed in college English reading classes
(Konke, 19830 Oagina. 1983). and many stadents read by 1eplicing Enghsh
words with Japanese word by word without having any understanding of
the meaming  After students "translate”™ @ passage into Japanese, f 1 ask
questions about 1t they often cannot answer them

Japanese students, on average. read English very slowly. They can read
50-100 words per minute. and even after a half vear traming designed 1o
increase their reading speed. they eould read 105 words with 5d%
comprehension (Yoshida & Kitao, 1986). They read much more Slowly
than the native speakers of English. whose reading speed 150 on average.,
280 words per minute (Goda. 1976). That slow speed makes it difficult for
readers (o understand relationships among pieces of information in the
passage. as Smith 11982) argues that 1t 1s dufficult o lvnmpre-hr-n(l if people
read less than 200 words per minute.

In my experience. another problem students have is that they give the
same amount of atterition o cach word. that s, they see cach word and
cach sentence as having the same tmportance m the passage When read.
my. students iy o understand ndividual sentences, but they donot
understand the connections among the sentences They do not think abowt
the mam vlea ol a paragraph and how the sentences contribute 1o the de-
velopment of that main ideas They doonot irv 1o understand the passage as
a whole Thev have dificulties summanizing or rcconstructing passages

they have read Students see sentences as extsting independently, without

A
“
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any relationship among them Students often do not understand pronouns
or references which connect sentences. They often do not understand the

writer's point of view,
Research Findings

In order to mvestigate college students” Lnghsh reading proficieney.
the JALT Enghsh Readmg Drojeet made twee parallel tests. JTALT Iing-
lish Reading Test: Forms A and C, cach of which has five sections: a di-
alogue. directions. a newspaper arlicle. an essay and a poem.!

Five or ten multiple chowee or short-answer questions are provided
cach section and cach seetion s worth twenty pomts These tests were
aiven to more than bve hundred college students and more then one hun-
dred Tugh school stadents i Apnd. 1980 and 1in Septentber. 19800 We re
vised Forms A and C shehtiv to make Forms B oand I and admimstered
them to tive hundred college students and more than one hundred students
i April, 1981 and before and after summer vacation, 1981 We admims-
tered Form E again belore and after winter vacation i order 1o find om

how the students” English abrhisy had improved

The students read the famihiar Lteray lovms, an essay and a narative,

most quickiy and read directions and newspaper articies mare: slowly
They read vasier passages laster. There was a high correlation between
readimg abilitv and reading speed There was a higher earrelation hetween
reading alniuy and reading speed among students with higher scores than
among students with lower scores.

Students” reading time decrcased by 200 over a vear The top third of
the students, bosed on ther total seores, were readimg laster than the stu-

dents mthe lower third, and then reading speed fmproved muweh more than
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students with lower scores (Kitao. Kitao. Yoshida, & Yoshida, 1985. Kitao
& Mivamoto, 1982: Kitao & Mivamoto, 1983: Kitao & Yoshida, 1985
Kitao, Yoshida, & Yoshida, 1986, Yoshida & Kitao. 1986},

Problems of College English Textbooks in Japan

About 300 new college English texttooks are published in Japan each
vear (Rotke, 1982)  Though orai communication and other skills are
emphasized today. about 75% of the coliege texthooks pubhished in Japan
are reading textbooks. and that namber mercases to more than 80% f all
around textbooks that emphasize reading are aincluded  (Daigaku ergo
kvokasho mokuroku, Noo 18, 1993) ; Many of the reading textbooks are ex-
cerpts of Enghsh books with Japanese notes This stvle has not heen
changed much over the last hall century. Many of theny are essavs or liter-
ature. Many of them are too ong and too difficult. They are not interest-
mg. Thev do not have many visual aids Some of them have old passages.
They do not have much to help students comprehend the reading (Kitao.
et al. 1987 Kitao, et al | 198R)

We have analyzed many texthooks in developing our reading textbooks
project, and we believe that good Enghsh textbooks should have carrect
and natural Enghish, though some textbooks, particularly grammar or com-
positton. have some incorrect and - or unnatural FEnghsh Information in the
texthooks shoutd be accurate. Some texthooks are obd and information 1n
them is too old and inacourate The content should be meaningful to learn-
ers Thev should also be interesting to them. Some contents are too child-

1sh or related o the area which college students are not interested inoor

thev have nothing to do with
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Good English Texts

1 have discussed the problems of coilege English texthooks. Then what

charactenstics make a good reading texthook? The following are conclu-

sicns reached by the reading project group {Kitao & Kitao. 1982).

1) Though most college English textbooks have essays and narratives.
students should be exposed to a vaety of literary forms. including dia-
logues. newspaper articles, poetry. brochures, ete. Students should also
read examples of authentic Enghish such as advertisements. menus, pro-
grams and announcements,

20 1t s beat to have reading passages of 1.000 words or less in length,
depending on the level of the students. so that students could finish one
lesson tn cach class

3) Reading passages should be written in standard. modern FEnghsh.
Dialect, stang and old style English may be appropriate lor more ad-
vanced students., but. m general. 1t is better to avoid them o earlier
stages.

4 The difficalty level of textbooks should be slightly beyond stu-
dents” ability (Watanabe, 1990, 1 they are toao difficult. students mmay get
discouraged and give ups if they are too easy. students’ feadimg ability
will not improve.

5) Textbooks should not have any biased information. since many stu-
dents believe whatever they read in texthooks.

61 Reading passages should be interesting and mativating to students.
They should have some information that is new to students. because that
will help maintain the students” interest. and information about other cul-

tures 15 also useful, because many students are interested in other cultures.
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For the purpose of discussion of the reading passage, it is useful if the
lines are numbered

7} Textbooks should hive some exercises to help students understand
the reading passages. These should involve more than translation of the
[onghish reading passages into Japancse. They should help students {ind
the main idea and supporting tetails, and help them understand the rela

tionships among these.

In recent vears. there have been several trends o English reading text.

books They have become more communicative, moere skill oriented. and
have begun to deal with more diverse content areas. particularly science.
There is more emphasis on helptng students by giving them more instruce-

tion. more vocabulary, more visual auds and more exercrses
Readability

The assue of readabibity 1s very important for reading textbooks. Reada-
hiluv reters to how difficuli a reading passage is for readers. There are
many teadability seales, including the ey Readabiliey Seale by Dr. Bd-
ward B Fry (IFrv. 1978) This scale is based on the number of syilables
per word and sentences i the passage  Content and vocabulary are not
considered.

Some computer soltware programs measiare readability. Right Wedter s
ome of them, and 1t determnes readabitity o passages based on such lac-
tors as the pumber of words per sentence and the number of difficult
words mthe passage.

Anather methad of measunng readability is the cloze test, developed by
Anderson (1971, This process mvolves choosing a 250-word exeerpt from

ae passage 1 question and deleting every hifth word exeept in the first




faetiing Stadents o Read Aetiveds

and last sentence. not juelnding numbees Studenis fill 1n those blanks.
amd their responses are scored psing the exact word methoc of seoring,
that is. judging stmdents” answers as correet only 1f they as exactly the
same as the ariginal textand ineorrect il they are diflerent iram the origimal
text. even o the answer makes sense in conext 1 students seore more
than 53% correct, the difficuiiv level of the reading 15 a0 the mdependent
level, which means thar stwdents can read 0 by themselves 1 they get
hetween $4% and 93%. it 15 at the iestructional level. aed stadentz can read
it with some mmstruenon § ey get Tess than §1% 1015 a0 the hustrat:on
level. and they cannot understand 1

In the experience of the readmg group members, b the averige numbhe-
af wards per sentence = 20 words or moresal there age meore than % un-
famliar wotd s, ar b the informanon mthe veading s completely nesw. that
reading s dilhicult, Thus, the difficutty of a passage is not pecessanly
somcthng for which a standard measurement s ouselud lor clb readers.
sice fapmlianay of wonls, newness of mflormation, cte o vary from student
ta student T herefore, students” pereeption of the difficulty of the pastage

13 HmporLant.

Teaching Metha ls and Technigues

I helieve that 11 s impe rant e asoad translation m the weachimg of read-
g, and | use vanous steategies whieh 1 think help students learm to read
Enclish Tt still avonrd translation O cowrse. the reading isell s most e
pottant. and Ly o have stndenes “ead a passage a beast onee during the
elass peniod, and mote often i there 1s nme

I Belore students actually start readimg. | often have them de pre

reacdhing exercises. Drereadimi exercises have vanons forms, but their pur-
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puse is Lo prepare students to read. o activate the knowledge that they
already have abkout a subject or 1o give them an dea what the 1eading s
about. so that they can anucipate whai they are going to read For oxan-
ple. L might ask students questions about the subjeet which they are Likely
o know the answer to. I might ask them what they know about the sul-
fect. Sometiies L have them read the title, headings, and perhaps the [irst
lines of the paragraphs and identify the topies that the reading covers
(For advanced students, | have them provide the opics themselves: for
elementary or intermediate stndents. | give them a list of tapies (o choose
from}) These and other precreadine exercises help prepare students 1o
l(‘.‘l({.n

21 1 encourage students to increase therr reading speed, so that they

can olmain more information and grasp the mearing of the reading passage

quickly. 1 also give students skimming questions. in which (hey guickly
lonk for the overall meaning of a paragraph or reading. or scanning exer-
cises. i which students search quickly for speciiie pieces of informaton,
such as names or dates. Another way of helping students inerease therr
reading speed is to have them keep track of the words for per minute that
they read. This is done by informing students of the number of words
the passage. having them keep track of the Gme it takes them o read the
passage, and using a reading speed chart' 10 caleulate the wumber of
words they read per minute. 1 students keep a chart of the resulis, they
can see their improvement over time, and it eacourages them o read
faster.

An easy way {to tme students” reading is to draw the figure helow on the
blackhoard, and ther tell students 1o start reading. Waile the studenis

readd. keep track of the time. pointing at the seconds and writing i the
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numbers of the minutes.
Minules : Seconds
{1 30
10 40
. 20 o0
When the students fimsh reading. they should note the time elapsed. re-

cord it in their time record chast. and look up or ealeulaie the numher of

words per minute.” This makes it easter 1o compare the reading speed with

even different readings (Kitao. 19931 1 have students keep their reacing
e six times for each reading. and they GI1 in the dne record chart
They make a copy of the time record ehart for me atthe end of the course.

3} The vocabulary of a readmg passage should net he oo difhealt
For wards that students might not know. ur words that have a cultural
background students might not he familiar with. | provide casy expiana
tions in English. rather than translations i Japanese. Teaching students
how to use English-English dictionanes s also very mimportant. | give stu-
dents a lesson in using an English English dictionary. with examples us.
g a page from a dietionary.® In addition. it is useful w teach students (o
figure oul meanings of unknown words from context. The meaning of an
uniknown word might be understandable hecanse the unknown word 1s con-
trasted wilh something else. hecause examples are given. because a paral-
lol is drawn with something else. ele ’

4) Lines in the passage should he aumbered. This makes it easier 1o
discuss the passage with students and to direet the students” attention Lo
paricular places in the passage

5) When cheeking studemts” comprehension and evaluating them. 1 do

so without translation. Comprehension questions. iacluding short-answer,
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multple cheive, and true Lalse questions, are useful for this purpose. bu
the gquestions and answers i allan Enghish

B Instead of tving o wnderstand word In word or sentense by sen-
tenee, s potbant lor sindents o omdersiam] areadimg passage para-
graph by patagraph T emphasizs the distinetion among patagraphs. 1 put
wider space between patagraphs than between hnes watlim a patagraph |
ask students about the mam deas of paragraph. ask tiiem o snguest tigles
lor the paragraphsand o ask them o dimd ape sentenees Lor the pina
yraphs.

I there s coongh tes, Toesplam o <tiebents the introduetnom, disens.
stor. aned cvmetusion of paragraphs and point out examples of these e the
reading passages [ also wach stndents about ivpical wavs ol orgamzing
paragraphs i nglish. such as companson and conteast, cause and effee,
and personal opimon. o addiion, T teach them about wansitions, such as
words that istreduce cosequences (oo therelore). addiGonal infornmation
Canel. 1 addinzond, or causes {beeauwse, due 103"

71 Understanding the relationships among picees of information is also

mpotiant I arder o help students see these relationships, | provide sueh

activihies az relerence exerdises (asking stodents (o locate the antecedems

af propouns). outhne esercises tatlines witlk hlanks ot students 1o Gl
in), and clase exereises.

51 Another important skill 15 understanding the sequence of vvens or
ideas 1 the reading passage In argamization exercises. stidents are given
a list ol statements based an the reading passage. and students are asked
Lo put the statement either e the opler that the infommatian appeared in
the passage o in cheonological arder
91 For cettain readings, at s important to visuatize deseriptions, and |

o




Gotting Students 1o Reid Actively 59

provide visualization exercise. Students may need toodraw a simple sketeh
ar map Lo shaw Ltheir comprehension.

[y Relating what Tas heen read tostudenis" vawn experiences, opiatons,
and ideas is important. and | give stuelents discussion questisms which

hielp them Jdo s,

*lass Management for Active Reading

I give students a pretest at the hegine g of the class and a pasttest al
the end of the elass, using JALT English Reading Test: Forms G an
which are machins gradabie forms  Based on the results of (he test. |
assign sceats [0 there are, lor example. six rows, starting with the students
with the highest scores. | assign students to the Tiest. third, and Difth rows.
and then the second, fourth, and sixth rows. That way. students {rom the
higher half «f the class are nnterspersed with stadents fron the lower hall
ol the class. It is important that students do nat know how seats are
assigned. Before | used this type of scating plan, the student who got the
lowest seore wrote in the exit queshonnaire that she was intimidated in
my class because she had wsinin the seat where evervene knew the worst
student sal

Aflter all seats are assigned, T make a seating vhart (See Appendix A) T
has the stwdent numbers and names, allowing me (o take 1oll in only g low
srconds. boean use a seating charl for each class to keep attendanee and
whatever other reeards 1 want 1o keep for cach class. such as whether a
particular student has answered questims carreetly and whether he she
chid homewark. Since the seating ehart has more space (o write than aroll
book. 1 is casier Lo keep infoarmation,

This arrangen-nl adso albaws me o direet more diflicull questions 1o
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students witli higher proficiency. and less dillicult questions to students
with lower proliciency.

At various times during the year. | have students change their seats. but
I keep them within the same rows, so that the upper-level and lower-level

students are still interspersed.

Suggestions for Pair and Group Work

Pair and group activities encourage students 1o study hard. to be in-
volved. and 1o actively participate 1o their own learning. They remember
more from such activities than in a lecture class. where they just listen to
the leacher Students also enjoy warking with other students.

One way students can work in pairs is 10 have one student read aloud
while the other listens The reader then reads comprehension questions,
and the listener answers them without lovking at the text. They can dis-
cuss their opinions about the reading or their related experiences.

Either in pairs or in groups. students can also compare their answers to
questians. If they find that they have diflerent answers. they can look back
at the main text and determine which answer is correct.

1 form groups by putting two pairs together. Four seems to be the hest
number {or group activities I there are more than {our students, the group
is too large. and it 15 easy {or one student 1o avoid participating. When |
start group projects, 1 assign students 10 groups and also tell who will be
the leader of cach group. {or example. the student with the smallest stu-
dent number in the group.

Students can also do group presentations about reading passages. De-
pending on the teachers” assignmént, groups can either do presentations

that only include the content of the passage. or they can supplement the
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information in the reading with their own reaction. additional information
{from library research, ete. For the presemation. students can also make
visuals to make the information easier to understand. According to stu-
dents” feedback. they wark barder for presentations than fur other types of
assignments.

As a summer assignment. | have students read and answer gquestions
from an English reading textbook For this assignment. | make groups of
three students with high, medium and low proficiency. During the fall
term. | mive students a series of fests on that textbook. Students take the
tests individually. but the score ¢ach student recerves is the average ol the
three studenls who are working together. This {furces the three students 10

work logether and help each other to ebtain-high scores Students with

high proficiency liked it. but [or anes with low prufﬁ'ien(ty. it was a great

deal of pressure.
Other Activities for Motivating Students

One way of motivating students is by giving them [requent quizzes This
encourages them ta keep up with the class and gives them concrete goals.
I give a quiz every week. and alter students have finished taking the quiz,
1 ask them tu exchange papers and grade eack others’ quizzes. This way.
students understand the correct answers and see how well they have done.
Using computer grading is also convenient for giving students lecdback
on the results of their tests. and it prevents cheating that might occur
when students grade each uthers” tests Frequent feedback is very impor-
tant in language instruction. and many students get lrustrated in classes
where they do not get any {eedback during a year.

Library research preparing {or an oral presentation is challenging for
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many students. When the class dees a reading. 1 assign two studems 1o go
to the library separately o get more ibrmaton about some (opic related
ta the reading from the hbrary and do a presentation on what they have
[ound i class The regson b have two studemts work an the same wpic
sepatalely s o enconrage compelition between them. (This can also he
done as ar assignment for twn groaps rather han tweonadividuals.)

Readiags are most snecesslul il there are meaningfu! activities related
o them. The most saceesshul reading passage 1 have over used is a recipe
for pancakes. 1 gave students the assignment t¢oead the recipe, make pan-
vakes at bowe, and write a report about their expenienee. They really en-
joved doing this. beeasse they could Tind out in a conerete way whether
they understens] the meanimg of the reading. Some students wrole in their
reports that 11 was the fiest (une they had ever used English (o actually do
something

Simitar activities can he done with any kinds of directions of instrue-
tons Students like 1o do o such activities as follow directions on a map or
{ollow wstructons for erigami They secem o enjov doing the activity i
sell and also havmg a objective way of secing whether they have under-
stood the instructions.

Realia is pariewtarle mteresting and motivating for students. and o ecan
be used as the basis lor a wide varety of activities, For example. stndents
ean nse 2 menn as the basis {or a role play ahout ordering in a restaurant
They can be given a certain amount of money and decide what they would
orlder. Thev ecan use elassaiflied advertisements for apartiments for rent o
discuss the advamages aml disadvantages of the vanous apariments and.
grven what they can pay for rent. decade which apartment would tie best.

Students enjov the opportunity v do activities with authentie English. In
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addinon, realia provides cultural information about English-speaking
countrics For example. from menus stuelents can learn about what kind of
food Americans eal. what the price ranges are dilferent kinds of res-
tauranls, ete

Duning the last five minutes of Glass, 1 oask students (o give me briel
wrlten leedback about the class. U ask them o address vanous questions,
such as what they have learned in that elass, what three imponant things
they learned in that class were, or whatever 1 would Like to know about
what or how well they are learning. Sometimes 1 ask students o write
their comments on the class. and T ouse their feedback 1o make the class

heuter

First Day of Class

In organizing an active class. (he hrst day s msportanc 1F i goes well,
it establishes the tone for the entire course and the course will be well
organized. { the first day goes badly. the course will be disarganized. and
it will take much more time and effort to adminster well.

In mwy reading elasses. | abways hegin by explaming reasons {or stwdy-
ing LEnglish. | give general reasons o study English and specific reasons
to du it in college. Enghish is an internatuonal lancuage. and it is useflul
for communicating with boih native Enulish speakers and with nonnative
speakers who speak English.

Then | explain the goals of the courses. The first goal is o increase
reading ability by learning 1o read varicus hiterary larms. improving read-
ing skills. icreasing reading speed, and learning 1o understand the main
ideas of paragraphs and entire passages better. and understanding details

and how they relate to each ather. The second goal is ey learn about
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American cubture. which includes the background of Americans, the daily
life of Americans. and practical Enghish used in the United States Col-
lege English courses should include both developing language skill and
learning aboul a conlent area.

I always make it clear 1o students how [ will evaluale them. since they
are most interested in grades | evaluate with elassroom activities, quizzes.
projects, reports, and tests | make it clear that | will never give a ques-
tion that requires them lo transtate an English passage inlo |apanese, ||u‘l
that I will give all questions in English and they need 1o respond in fing-
hish They are used to studying reading passages and translating them inlo
Tapanese. but | make it elear that such study will nov help them carn high

grades.

L also explain to students how they should study for my reading classes.

Since | give many assignments and projects, as well as many activilies in
class. [ emphasize that it is important 1o fallow my directions in any work
that they do. [ emphasize that they necd 10 1eview what they have leamed
as well as stndving {or the coming classes. Of course. 1t is important lor
them 12 study for quizzes, which T have in every class.

In order 1 adininister the classes smoothly, | require students 1o bring
pencils and an eraser for a computer quizzes. a black ballpoim pen 1o ake
quizzes and a red ballpoint pen o grade other students’ quizzes. | ask
them 1a use 136 size notehooks with two holes 1o write responses 1o my
gque aons abont the class or feedback during the last live minutes of class.
I collect these notehooks, and sinee they are all the same size, it 1s very
casy for me tn handle them

Finally. | give the students nine hints about how o get the most out of

the class They ate 1) 1o he open to dillerent cultures and ways 10 hife.




PAFullToxt Provided by ERIC

Gewting Studemis to Read Actuvely

2 ) pay attention to dilferent literary form: wrsonal writing sivles, 3}
make use of any visual aids that go along with the reading passage. 4)
avoid translation. 51 use an English-English dictionary, if they need a
dichonary, 61 use the exercises to help them understand the reading pas
sages. 7} time their reading. and keep a record of theiu times. 8) read in
English outside of class. and 9) study more aboat American culture out-

side of class.
Independent Reading

Though teachers work very hard 1o icach effectively, the time of in-
struction in elass s limited. [Uis important lor students to read as much as
possible 10 improve their reading proficiency. more than they can possibly
read in class. T give students independent reading projects. and 1 have

done three (ypes of projecis.

Independent Reading fram the ESL Corner

The ndependent reading praject that | assign makes use of graded read-
ers and easy reading books in ESL Corner in the library, which has more
than 1.000 bouks now ! give students a list of all the books available. a
handout entitled “Pleasure Reading™ (Appendix B) which explains how to
use them and the reasons for domng independent reading. and book report
forms (Appendix C), which students (il in to give feedback to me and the
rest of the class. In this projeet. I emphasized reading tor pleasure, under-
standing the plot and main ideas but not details. and avoiding using dic-
tionanes. Students filled in book r orts. and based on those. students had
discussions. exchanging information in groups and with other members of

the class. and | gave summanes of popular books 1o encourage them 1o
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read more hooks. T gave extra paints {or stedens if they read exira books

(Kitan, 1989, Kitao. et al . 199,

Computer- ssisted Instraction (07:11)

Computers are uselul for self study. Doshisha University has heen using
campaters for Enghish nstruenon simee 1988 (Ishihara. Kitae, and
Yamauchi. 19920 Ko, 19910 Koo, 199020 Kitae, 19920 Kiao, 19934
Kitao, Ishihara and Yamaoeht, 19920 Unee we hasve pit the material it
the computer and iulorm the stadents what 15 avartable, they can study
any ime they want wath their oown pace We have collecied a great deal of
CAL matenial dor weaching readme, and we can probably give twe magor
reading courses using our malerials

Wi have found several advantages ol using CAL W teach reading Swe

dents can cover much mote material in the same amoun of time. compared

te convenmenal reading instrictum They can get immediate feedback as
1 how well they have understiudd the material and how List they are wark-
mg. I they have read the same matenal as their elassmates. they can Lol
ot how well they have dome comparsd o their classmates They enjoy
reading usmg this method ol instoiction, and they work actively,

Teachers can alsu see how well students have done and decude what
matertal and hess much material o give o individaal students We can
alse see what problems mdividual stodents are having and consult with
them

[C s alsa convement o gse compuiers as hulletin boards | ean give
assignments or information wesirdents through computers | put the List of
English gunled readers, which 1s 22 pages [ong, o the computer, and stu-

dents can check ot anviime when the camputer rooms ane open.

20
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eeespapers for Fatensive Reading

{ angr )

Newspapers are also useful as material lor indepemlent readme. Tantro-
duce newspapers by explammg their vsefulness o students and giving
them informatien en bow pewspapers are organized, how o read head.
hines, what tvpes of aricles there ares what types of information is -
cluded in the lead of a news articke et "

Aftes mlormation alwat newspapers has been imroduced. | assign s
dents e read at least e shorc new spaper arto-le cach day Studens keep
a journal about what they are readime. meluding Nerox cogaes ot the am-
cloes that they have real aned sumnmeaics o the arneles tnstead of keepimne
a diarv. tudents can o presentatims. m wroups of as dividuals, about
the artieles that thee have read 3 Studems can be assigned o fallow apar-
tieulan topre over a peted of e

Kitao and Kikao 119804, 199200 iclude exercises that can b used for
different tvpes ol mewspaper arbicles. weluding news arneles, features,
::y:-rls news. Busipess news, and cofumns Usig these exercises, studenns
study the charactensties of different tvpes ol ameles T addinon, Riao
and Kitao (1980h, 1992h) has a review exercise that ean be used wnh a
pew.spaper. Students follow the insttuctons and dentily vharactensties of
NewspApers aml headlines, various fvpes ol artieles and their characters-

nes. and sooon 10 ean be used as a review of as o test.
Summary and Conelusion

In summary. we necd to choose of make casy readimgs G feach reading
effectively. Those readings need s be wel] organized. b have canerete
ideas vp informaten, and o be withen o ehosen o sait the geals of the

class The number of worls in the reading passage should also he speci-
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fied. so it can be used 1o calculate students’ reading speeds. Readings
should have exercises which help students understand the reading passage
and production exercises which help students improve their proficieney in

speaking English. 1T a reading passage has diflicult vocabulary. there

should he explanations in easy English. Teachers should provide a read-

ing speed chart and time record chaet and encourage students 10 keep

track of the increase in their reading speed in words per minute. Though
reading fast 1s important. understanding should he emphasized more. 1t is
not easy to lind very good materials {or reading. and it is very time con-
suming to make them Working with other teachers and sharing work will

inevitably improve reading classes

Notes

In the JALT Reading Research Project. 1950 1981 (K Knae, ¥ Brodenek. 13
IFugiwara, M Inowe, 5. K Kitao, . Miyamoto, and 1. Sackett} developed sever
al reading: tests
*These estimates are based on a catalogue compiled by sixteen publishers of
college English textbooks

*A lesson about prereading activities appears 1n Kilao, K . Broderick. V. Fu
fiwara, B Kitao. 8 K| Mivamoto, 1. & Sackett. 1., (1985 American Patterns.,
Reading, MA. Addison-Wesley

"The following texthooks have a reading speed charl.

Kuan, K, Bradenek, ¥ . fugiwara, 3. Inoue, M. Kitao, 5. K. Mivamots, H. &

Sackeu. 1. (1982) il American sampler. Reading MA - Addison Wesley
Kitao. K.. Bralenick, V., Fujiwara. B.. Kitao. S K . Mivamoto, H . & Sacketr. 1.

(1985) American patierns. Reading. MA Addison-Wesley
Kitae, K. Broderick. V' . Fujiwara, 5. Kitao, 5. K. Mivamoto, I, & Sackett, 1.

(1985) American vistas Reacling. MA: Addison-Wesley.

Kitao. K.. Brodenck. V.. Kuao. S0 K. Myvamoeto, . & Mivazaki, | (1985).

American holidavs Tokvo Eichosha
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Kitaw, K. Broderick, Vo Fugiwara, B Knao, 5 K. & Sackett L (1985)
Anrerscan mosme. Tokyo Eichusha
Kitau, K Broderick. V. Kitao. S K. Mivamato. 11, & Miyazak 1 (1989} ol
ddrvs i the United States, Tokyo: Fa-hnsha.
Kitan. K., & Kitao. 5. K (1986). Americun reftechuns, Tokyn I<achozha
Kiwo, K & Kitao, 5 K (1986) Amerecan potluck. Tokyo Asa DPress
Kitao, K. & Kiao, 5. K (1989) Colomal s, Vokvo. Gane Shobo
Kilan. S K & Ketao K (1989) American parorama. Tokya, Asahi 'ress
Kitao. 5 K & Kitwn, K (1980) cdmertcan ph hreork. Tokyo Asaln Press
Kitan 5 K. & Kitao, K (1991} Amerrcan portrdit. Tokyo Asahi Fress
Kifao, S K & Kuao, K (1993) American pictures, Tokyo Asah 1'ress
Kiaw, 5 K. & Kitao, K (1993) Freats and Irends in American historr. Tokyo San.
shusha
Kiae. S K & Kitan, K (1994} Readings an scownee, Tokvo Asahi Press
*A ume record chart ineludes the titles of the reading passages aquel the number
of words in cach passyie. Studems Gl in the tme it akes them o read the pas
sage and caleulate the numher of words they redd per nunute. using the reading
speed chart Tixamples of time tecord charts arc found i the textbaoks histed
above
“An example in such a lesson appearsan Kitae, K . Baodenck, v . Fugiwara, 1.
lnoue. M. Kiao, 5 K Miyamoto, 11 & Sackett, 1. (10833 An Amerrcan sampler.
Reading. MaA. Addison Wesley

“Examples of such lessons appearim the follusimg texthocks

Kitaw, K. LBrodenck, V. Fupwara B Kitao, 5 K. & Sackett, L {1980}
American mosare. Tokyo Fichosha

Kitno. K . Braderick. V' Fujiwara. B Kitao, 5 K . Mivamotu 11, & Sackett. 1.
(1985) Amencan patterns Reading. AMA. Addison-Wesley.

Kitan, 5. K . & Kitaw, K (1994) Developing readmyg strategies. V okyo. Eichasha

Floxamples of lessans teaching aboul parts of paragraphs, rigaszation af para

graphs. and transitions are included in the follawing textboaks.

Kitao. S. K. & Kitaw, K (1988). Writing Fnghsh paragraphs. Tokyo [ichusha.

Kitio. 5 K. & Kitao, K (A990).  Undderstandmg fonghsh paragraphs. Tokyo
ichosha

Kitan, 5 K., & Kuao, K (199 Busic FEnghsh paragraphs Tokyn Eichasha

Kitao. % K. & Knao. K. (1993) From paragraphs lo essuys. Tokya Eichosha
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"The list of CAl matenals I developed hefore March, 1992, 1 on the {loppy
disks attached 10 Eelasawa, ot al | 1492, and Nozawa, Shimatans, & Yamamatn,
1993,
"lLessons related 1o newspapers are metuded inthe ollowing texibwoks
K. S R and Kitao, K G989} Readrng Fmghah newspapers Tokva, Kinthara
Shoten.
Kitio. 5 K, amd Kitao, K 8992 Oderstandng English acuspapers. Takyo Kiri-
hara Shoten '
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Appendix A

Seating Chart

jlii Kin

21 lrnn

A0 Tateno 23 tuda 31 Hara

El 1 Ashida

20 e

Mt Il 29 Irie

A2 hai 20 suzakr 28 Tanalwe

:Il Kita :l” Inami :‘_‘7 Ishida

1O Tagawa 18 Yoneda 26 Il

4 RKitaa 17 Tman 25 Clhe

S heamy 3

S Kieda

2 Tokuda

7 Kisha

3 Kitami

35 Kizu

:."al Kida

tli.'} Kisha

S akabe 110 Kende 18 Haton

KR

:lii Nish

EI.": Ao

n

il.'} Hata

2 Asara

1 Haor
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Appendix B

Pleasure Reading

I is fun o read English hoadks Yo will ol iformation that vou
might not be able 1o een tran Japanese books You will find that some of
the bewks which von way have read in their Japanese tamslations soumld
ifferent amel are soanetimes more mieresimg, than e eir sanshated ver
sions

Now many English books havie vou read smee yon started studving La-
ehish several vear- ago® Wha' N even one' Wello mavhe that's not sur-
prisiny You may have been oo by ~tnedving 1o gor gonad wrades amd
pass collems entaanee exams Now vou have more free e Why don
vorr teaed bnghish books?

Some of von may have tneed oo read English leehs bt may have saven
up. Some books are very diltoeult here are mamy Fnehish hooks e our
Lrbrars . s vean can iy e read them it you have the confolence

Even if von de met have thes coniidenee s read the English ook e the
Bhrary vou ean engoy reahng Enelish books There s “Enghsh asoa
Secand Lanveage Corner™ m the sevtive of Foglisk oeds i onr bibrary
There are several shelves and abont 960 Looks of veoeas types They -
chidde mysteries bographes, classes. seweoare betons plays nonfiertion,
anel adventnre They are divided mio four levels acearding fo the leve] of
there vaeabulalary The casiest Tevel s eclemenias () whieh e only
A0- 1000 wopds The ~econd s Yo itermesdiate (110 at the 1000-2.000
word level The tlnd s dneh intevmediates (UL wehieh has 2303000

words The ehest Tevel advaneed (A s 3om-7.000 words Even the

books of the advanced level ane mueh caster than anbinary Encehish hosks
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 vou decule ta rearl same of these lhoks, 1 0s a0 good adea 0 read
h‘llllll'lllillg van are interested o, the kind ol hook vou gt ¢.n|1|]:|1’i[_\-
read an Japanese For example, i van like to read Sherlock Holmies in
Tapanese translation. tey reading ome of s books in Eaglish, Bead the
hiest couple of pages aned Timnd oncal e is the nght level T sou 10 wo
diffienlt. uy something casier The four levels will help vou 1o decide
which hooks 1a real

Aier yane clionse g hook. the most imponant thimig is that yon enjoy
rt‘ild!ll_t.{ i _lI.ISI iy o mnderstand the [lllll Foven if vou lind some wartls
vou do not understnd. don’t use a dictionary immediaely Guess the
meatemg fiom the comtext B s uot important 1o understand evervihing
writtten m the hook 1s more unportant that yon engov readhimg and under-

stand the overall weas TE you iy reading several hooks cow wilk jinprose

vout reading ompnehension
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Appendix C
BoolReport

Class  Student Name
Title

Publisher Publiecation Year
Level . # of Pages

Tome

Main characters
Minor characters
Time penod of the story

[.ocation of the story

Time Required to 1<inish hours

Joring 1234586 Interesting
2

Childish 1 Not Childish
Uiseless 123471 Liseful
Unsatislactory ! Satislactory
Not recommended : ! Recommended
Organization Paor 123456
Grammar ilficult 123456
Voeabuiary Bifficult 123456
English (as a whole) ~ Dillicult 123456
Prior knowledge assumed Much 123456
Comprehension {content) ilficult 123456
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Gaad
Fasy
[Laxy
Basy
Liule

Fasy
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