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ceaticr of Trhe Torget schocl was wifhin a
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osSychicTrls NospLIcl agnd resiasentio: Trectmen center

For onhnildren and adgolescents in cencral Florida. This

was o iccked Fozilizy +hat wos accreditad by the Joint

14
(1

Cemmiss:cr of Accreditaot:cen cof Lcs;z:;; Crgaorizers. The
facilizy nod 3T meds in the rasizZertlicl tr2gtment
cernter. Scudencts were refarred tce the fooilisty for
asych.czric and, or suistonce cbuse sSrobiems. Referrnls

(T
(@]

9}

come s¢ wey =f courit créer. Heclith grd Rekbcoblil

Serv.ces (HESZ. a schocl, porenz, therop.st. or £roem )

I

acute cars aroviders needing sxtended services for
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s gsChcol creres WilTh TNe Taclilitd 1n uctpoer or
b :5: oo el - -usw»—‘,- " - -~ -nnv-l L N B rectTor o s
- - Lnere wls o ~ l:lt—".a.a...-h._ R = A b de b et e e e wno

suzerv.sed the cli:in:ccl arcgram and an educco.cn

director who supervised the education program. Iners
were Five certified teachers on staff. There was g youth
counseizcr and speech therapist available at the school.
The school operated an g muiti-discipliinary approach.

The teachers were a zart of the treatment':eam meetings

1
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self-study that the population of the schocl inciuded
EC rerczert White. % gercent Black. and 5§ nercent
Hispani:z., The bacikgrzunds of these studsnts wers
defired by the education level and employment positions

held by the parents. The mojority of the parents. 51

fo

Fercesnt. wes marnagericil. Thirty gercent was clec:icail.
15 percenrt professicnal, 8 percent mil:tary. and 2
ne directer cocmmented Shaot since

Ty was now cotvered under military

nsuranrnce,

b

“he m:iliczry bockground zcercenctages ned recently

increcsec. rarty-five geczent of the par

0]
3
(1

TS completed
high schccl, 10 gercent had scme coilege without a
degree, 23 gercent held a bachelsr's degree, B sercent

hed scme form of educstion ofter schocl thet was not

ccli=ge. ond B percent had dropped out of nigh school
at scme ZCint., Seczuse students differ in

develigpmental potterns ond learning capabil:ties. the
schocl made every effort to praovide the opportunity
for maximum growth in the student’'s emotional,
intellectual. and sccial develooment.

The students attended a highly structured school For

four hours o day. The students were given the

9
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oppartunity te increase educationel skills and
- knowledge necessary to ossume a place of responsibility
within the community. The education program was a
required and integral part of the overoll treatment
‘plan. The students also had an activity therapy,
which promoted leisure skills and team sports.
Experiential therapy was part of the doily schedule.
This therapy helped with team building, trust, and
Cooperation. Individual and group therapy were a part of
the student’'s doy. The goal at this fFacility was to help
students find more acceptable outlets For stress and
emotions, while ensuring educational continuity.
This'practicum writer did naot have any Formaol

connections with this facility before this time.

This writer has undergone o training process

in order to become a poid employee of the facility. The
writer’s role has been that of a substitute teacher.
This practicum author was the first education

intern at the fFacility. The tutoriol work

with students to help increase strategies

for learning within the context of this setting

created new opportunities for all involved. The

students at this school experienced emotiocnal problems
which result in behavior disarders.

The students locked motivation or sufficient skills or

o 10




krnowiedge to assume responsibiiicy for Thelr acrticns or
Practicum rmeolementoticn ©lon ger2 zdcisscserts Srom
grade seven through grzde nine. These s-udents wers

res.dents af the zZsychiatris Soc: “ty for a gericd of

[

One menti o s1x months depending on the severity of
their orchlems.

The Director of Educaticon {(Moody, 13843 ncted through
records that the students nerformed significantiy

below grace ievel. The “average”’ student in thLs

'1)

-
——

1y

H
pa

-

acl

unctigned st a minimum of twe grade ievels
beicw the ass:gned grzde :n schecl. as indicatsd in
iable L. The teochers noted TRToUgh 0pservotion thot
the stucdents lacked mcrivetior. did not complete work.

and had comprenensicn deficits. The poor grades rece:ived

on an assignment further disccuraged the student From

Try. g. Many times the students had been ocbserved by

teachers o 1c0k in the text For

1

he answers to

itseif. ~The students

main idea within the text. Without Full CDmDFéhEnSlOﬂ
of the material the students could not participate
adeguately in discussions, complete assignments, or
pass examinaticons. Students oftan became discocuraged

and became truant from class. Fozor gttendance Further
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5
Taple 1
A Scmple of Reading Camprzhnensicon
Scecres of Targeted Student Population

Student Age Sex Grade GES* AESw Instrument**
1 16.5 M 10 6.3 12.0 WwJIPB
2 18,8 M 11 B8 WRAT
3 16,11 M GED 4.8 WRAT
4 15,7 M 8 5.7 11.3 WJPB
3 16,1 F 11 14,2 WIRPB
B 17 F 10 3.8 TRBE
7 13 M 7 3B WRAT
8 7 M 10 4.2 8.2 WJPE
13,4 M =1 3B WRAT
10 13 M 7 4.8 PIAT
11 12 M B 1.8 7.2 WJPB
12 16.8 F GED 8.8 13.10 WRAT
13 14 M 8 3B WRAT
14 13,4 F 8 5.5 10.10 WJFB
15 12 F 7 4.5 PIAT
16 13,11 M 7 3B WRAT
17 16,1 M g 5B WRAT
18 17 M GED 7.7 TABE
18 135 M 3 B.2 11.4 WJIPB.
20 18,10 M GED 2.3 TABE

T S T T e e o R e e e s i e e i e T . S i = e, " - - _ - ——— . . — — —— T — — - ——— e — . oo —

*GES/AES Grade Equivalent Sceore/Age Equivalent Score
%% Instrument:

Woodcock Johnson Psychoeducational-WJPB

Wide Range Achisvement Test-WRAT

Peabody Individual Achievement Test-PIAT

Test of Adult Basic Educotion-TABE




compiicated the probiem since continulty 1n education
woulid have increased their overoll understanding of the
subject simpiy by listening 1in ciass.

The students who were part of this practicum project
were ail cliassified with dysfunctional Families. Beuyond
this there were other circumstances that contribute to
poor academic standing. Student A was a i3 year-old
white female in the seventh grade. This student had o
history of skipping schooli. Her grades were Failing
pefore she entered the treatment plan at this focility.
It was noted by her school that she needed o iot of
one-on-one support and had been plaoced irn the Specific
Learning DBisaohbilities {SLD) class for reading. The
student had clinical notes, which 1nqlcated treatment For

depression, suicidal ideation., and bulimia. The student

needed to decl with somatic comploints, her experience
of sexual abuse by a2 step-father, and pnor peer
relations. The student was tested by the focillity's
director of education and o low average Incelligence
GQuotient (IQ) was noted by a score of 81.

Student B wos a Black femole. aged 1% 1n the sevench
grade. The student hod been taken fram her home as o

toddler by Health and Rehabilitative Services [(HRS) Far

neglect. The student has had many foscer home placements

since that time. She had experienced the crouma oFf

o 13
e Ay




Hurricane Andrew. The student was admitcted to the

facility For depression, homicidal ldeation, conduct

disorder, and was being evaluated for anorexia. The
student had a history of poor academic progress,

Student C was a 13 year—-old, white male 1n the
seventh grade. The student was diagnosed with Attention
Def:cit Disorder with Hyperactivity (ADHD] and severe
impulsive behaviors. The studentc was noted as depressed
and often explaosive. He came From a dysfunctional family
and had been 1n numeroué psychiatric faciiities. The
student had a history of school suspensions. The student
was staffed i1nta the Emotionaliy Handicupped class, and
subsequently into a Severely Emotionaily disturbed (SED]
program. The facility’'s education director noted a full
scale IQ of 80 using the Wechsler Intelligence Scale for
Children I1I CWISC-I1I).

Student D was a i5 year-old eighth grade SLD studenc,
This white male had Falling grudes From Fourth
through seventh grades. The Woodcock-Johnson
Psychoeducational Battery-Revised (WJPB-R) showed a full
scale [IQ of B4. The student had receptive-expressive
language impairmentc deficits, which i1nvolved semantics
and auditory processing. The student had a history of
poor relations with his teachers and had been noted as

emotionally immature. There was a histary of emotional,

|&
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sexual, and physical abuse by this student's step~-father.
There was a lack of parental supervision and nurturance
on the part of the mother. This student was‘ﬁort of the
treatment plan for youth sexual offenders at this
Facility. It was noted in his charts that o possible
biclogical predisposition may exist, since his father was
in prison for stealing and assaultive behavior.

Student E was a 168 year-ocld, white male in an SLD
ninth grade placement. This student has had a histary of
Failing in school and has had a poor attendance history.
The student has had multiple schaool placements. The
student haos had difficulty following school rules,
fighting, accepting authority, and therefore, has had
numercus suspensions. Grades were failing in an SLD
class in a SED school upon entering tha facility. The
WIPB-R showed a Broad Reading score of 58, a grade level
score of 2.5, Passage Comprehension was slightly higher
ct a standard score of 65 and a grade level score of 2.8.
The student had problems in receptive and expressive
language as diagnosed by the speech pathologist at the
Facility. This student has lived in a number of fFaostar
homes after the age of thirteen. There was a history of
saxual abuse at a young age. Dyslexia was noted in the
Forms of difficulty in reading, spelling, and in

reversing letters. This student was part of the




treatment plan i1n the sexual offender’'s unitc art this
Facility. The student had an early history of substance
abuse 1including gasoline, alcohol, and marijuarna. The
student’s natural fFather was deceased and the mother’s
lack of =consistent contact and alcohol abusea often left
this student living in the streets.

Student F was an eighth—grade, white male, who came
from a divorced family. This 14 Jgear-old student had
been to several treatment facilities for depression and
impulsive behaviors. The student had a histary of sexual
abuse and poor school functioning. This scudent was
pre-tested by the practicum manager using the Brigance
Form A. The student passed at the sixth grade level.
This student did not ultimately becomg part of the
practicum project due to his noncompliance in attending
school or failure to complete classrocom assignments.

This writer has identified that the problem exists
due to emotional and behavior difficulries which affect
learning. This notion is supported by research cited
by rorgan and Jenson (1888), which indicated that
significantly more poor readers were malad justed,
antisocial, or neurotic. The problem 1n this setting
is compounded by the fact that many of the students do

Not want to be 1in the program. Lack of motivation and




10
outward oggressiveress toward their treatment program

hindered praogress.

Therefore, the problem that this practicum writer
addressed was ta increase raading comprehansion
deficits in finding the main idea of a text. The
students functioned significantly below grade level
in reading comprehension. With remediation of this
very necessary skill, the student was expected tao
experience increased comprehension in reading and
improved grades within the r~lassrcoom.

Due to the nature of the educaticnal setting in
which this author was placed, the time frames far
implementation varied with each individual student
from three weeks to twelve weeks. Student A
completed three weeks 56 implementation before
release from the facility. Student B had difficulty
adhering to the implementation due to noncampl iance with
the practicum manoger and the rules of the facility.
This student refused to participate after three weeks of
implementation, but Four weeks later attempted to
re-enter the program. This lasted For only ane week due
to her discharge from the facility. Student C
completed eight weeks of implementatiaon before his

discharge fram the facility. Student O completed all




1]

twelve weeks of the program. Student E began later
several weeks into the practicum project and completed
eight weeks of implementation. Student F particirpated
for only one week of the project. The ourcome
objectives for this project were as follows:

1. Over a period of three to twelve weeks each
targeted secondary student will 1ncrease reading
comprehension by one grade level as evidenced by a
comparison on the Brigance Basic Skills Test
Comprehension Form A given as a pretest and the
Brinoonce Basic Skills Test Form B given as o posttest.

2. Over o period of three weeks each targeted
secondary student will increase their paraphrasing
mastery scare hy 10 percent as evidenged by a
paraphrosinag progress chart score. The criteria used to
score paraphrasing ability will be the total “main
idea” and "detail” points earned, then converted 1nto a
mastery percentage as specified i1n the Kansas Learning
Strategies Curriculum for Paraphrasing.

3. Over a period of three weeks each of the
targeted secondary students will i1ncrease their
comprehension mastery score by 10 percent as evi&enced
by o comprehension progress chart score. The criterion
Lo score comprehension will be correct responses to

comprehension questions for the assigned text in the

16
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Barnell~-Loft Specific Skill Series "Finding the Maoin
Idea and "Getting the Facts.”

4. Over a period of three to twelve weeks sach of
the targeted secondary students will display
generalization of i1ncreased comprehension as evidenced
by i1mproved grades in their health book unit checks
and 1mprovement in comprehension as observed by the
teacher. The criterion used to measure 1ncreased
comprehension will be a 10 percent increase in correct
answers to comprehension questions at the end of each
unit of the student’'s health bock text aos compared

with the percent correct before i1mplementation.




CHAPTER 11

Research and Solution Strategy

The main idea concept was not tested on the
October 13978 Florida State Assessment Test [Walters et
al., 1883]). Analyses of District Reading Level Tests
in 13978-13978 indicated that this critical
comprehension area needed more emphasis. Stevens
(18881 noted, by citing research done by Brown and
Smiley, that when the lack of ability to recognize the
main i1dea of passages exists, comprehension as well as
recall 1s hindered. Less-skilled reagers recalled less
information from passages, and that they did recall
was not necessarlly related to the main idea of the
passage. Poor readers lacked metacognitive knowledge
concerning their control of the comprehension process.
In 1388 Stevens published the results of a comparison
study of metacomprehension strategies, comprehension
fostering strategies, and classification skills
instruction. These were taught through computer
instruction, which gave immediate and corrective
fFeedback. The study supported the hypothesis far
troining remedial readers in the i1dentification of the

13

O
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main idea and metacognitive strategies to improve
—ompre2hension of tex:. The students who ‘were trained

performed better thacn peers not only on main idea

questions, but also on generalization to new content
areas. Classification skills training had limited
effectiveness and did naot generalize, A variety of
strategies tao effectively remediate main idea
comprehensian deficits, which alsao pramated
generalization were found in abundance.

Direct Instruction in various strategies and
concepts had ample research to prove its effectiveness.
Carnine et al. (13301 cited research done in direct
instruction of categorizing text, summarizing skills,
metacaomprehensiaon training, vocabulary instructiaon with
the use of mnemonic keyword method, and visual-spatial
displays. Direct instruction of self-questioning
techniques and strategy skills yielded marked
impraovement in multiple measures of moin idea
camprehensiaon aver the control groups or those using
basal readers. Direct instruction using camputer
gssisted instruction yielded higher motivation of
students and greater retentiaon than groups that did not
use direct instruction brinciples.

The method of categorizing text has been shown to

be an effective method far teaching the main idea.

21
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Carnine et al. (1980) cited Williams, who designed a
method of teaching main idea comprehension to middle
schoocl learnming disabled (LD) students. This methad
involved categorizing text based on the level of
importance. The students who received training in this
method autperformed the non-LD control group in finding
main-idea sentences within a text and in noting unusual
details. UWalters et aol. (13893] noted that thers are
three levels on which to understand what the authaor is
saying: the factual level, the inferential level, and
the critical level. By teaching paragraph patterns,
"the students learned to identify tne main idea and

various levels of understanding (Figure 1:15 3.

Visual Concepts

main idea first main idea First
details details
main idea repeated

- ldeas
; ; main idea last » key word, main ideag

mentioned
main idea in middle
L details

Figure 1
Paragraph Patterns
(Walters et al., 1989)
Substantive research has supparted the usae of visual

notetaking, especially for visual learners,
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Hickey and Braun (19203 cirted Stein, who showed

thot visual and graphic displays use the lef- and right

sides cf the brain, thersby lnereasing the chances of
reccll, The "T-l:ne” (Figure 2:16 1 and the
"Stick-Person” (Figurs 3:17 apprcach were bhoth
developed by Stein specifically For visual

notetaking of social studies text

Uisual Notetaking

Berscn dcte olace

Figure 2

The ”T-line” ARpproach
(Hickey and Braun, 19903

Semcntic. mapping or frames have also been shown to
improve At Risk styudent's comprehension in content area
(Diming and Kolar, 1980]. These authors cited a
research study done by Darch and Carnine, which used

visual spotiagl displays to improve literal

comprehensian cantent. This study also compared the

results, after nine days,of a subject group with thaose

23
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of a control group using the same canmtent. The

visual d-osplay grour scered higher on quizzes ard on

a posttest than did the control group. Uisual displays
promocted comprehension and helped the students to
structurs information. A similar study by Lovitt et
al. was cited by Dimino and Keolar (19803. The Lovitt

study showed that, after a 12 week implementation, LD

Uisual Notetaking
ideacs - brain
words - mouth
actions - hands
feelings - heart
visions, hopes - eyes

weaknesses -
Achilles heel

dates — under the figure

background information/family history at roots

Figure 3

The "Stick-Person” Approach

students scored higher than non-handicapped peers.
Dimino and Kolar €1930] found that students liked this

instructional strategy, found the material easier to

24




understond, and displayed positive attitudes.

Metocecamprehension strategies have olsc been Found
to be effective in main-idea-comprakension strategies,
Carnine =t al., 18301 c:ited research by Jenkins et al.,
Chan and Cele, Bean and Steenwyk, and Patching et al,
which showed that the methods of direct instruction of
summcerizing skills and self-questioning skills yielded
marked improvement in comprehension and generalization
when compared with control groups which used
workbock~with-Feedback strategies, read~and~reacd-aloud
procedures, or no intervention. Rule-based direct
instruction strategies also huilt intuitive and
Critical thinking skills as evidenced by standardized
paragraph comprehension tests and writing samples of
experimental groups taught metacomprehension
strategies,

One of the mast popular and effective metheds noted
in fesearch literature for tecching reading
cComprehension is the SQ3R method. Harris et al. ClSBSJ.-
noted that this method was developed by Robinson in
1361 and needed to be taught through direct instruction
and practiced under supervision. This method can be
used with any reading material. The staps are as
follows: |

l. 5 - skim or survey headings and summarize
quickly to get the general ideas

29
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2. @ -~ guestion (look at the heading and turn it

intc a guestion, then write it downl

r2cd the entire section and try to answerc

the guestian

4. R - recite from memory the gnswer %o rthe
questicn and write the answer down,
Do this for ecch headed section.

S. R - review the lesscn to organize i1deas and
Tecite them tc remember them better.

W
M)
I

Clson and Platt (13882) noted that this method helps the
students structure the key points and vacabulary,
paraphrase the passage, and identify the main idea.
Another strategy that used a mnemonic to help the
students remember the self-questioning steps to gain
comprehension in texthooks was the TELSQA method

(Hickey and Braun, 1930). This technique was developed

by Tame ard Martinez.

1. Title - ncte what the material will inciude
2. Evzamine the reading material
3. Locok fFor different words, find out
what they mean
4,

self-Question and check fFaor understanding
by asking a questian and answering it
5. Answer the comprzhension questions at the
gnd of the chapter
This strategy is aften used with social studiss texts.
which have guestions a2t the end of each unit. Schumaker
et al. (1888] of the University of Kansas have

develaped a parophrasing strategy based an the

mnemanic R-A-P.

1. Read the paragraph ,

2. Ask "What was the mcin idea and details
in this paragraph?”

3. PBut thke main idea and details into your
owri werds.,

BEST COPY AVAILABLE
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This strategy is one that needs to be taought using cue
cards as prompts {whizh eventually are.Eadedl, teacher
modeling, verbal rehecrsal, cantrolled practice, and
feedback. The student would be taught this strategy
Over a period of weeks in steps cutlined in the
handbook. There are paraphrasing score sheets pravided
for the teacher ta evaluate the student using specific
guidelines outlined in the handboaok. The student would
work toward an 8C percent mastery score. A Paraphrasing
Prugress Chart is also pravided for the student ta
chart results and ga:n visual Feediack of efforts. This
curr:iculum can be used with various commercially made
materials Ffor use with guided practice and pre and
pasttest evaluatians.

Many of these types of strategies.mug be
incaorporated into computer assisted instruction [CAI)
or practiced with the use aof the computer. Roberts
{18311 ﬁoted that by upper elementary age remedial
Students’ failures have resuited in a motivctional
deficit. Good software can activate a student's desire
to participate, gives multi-grade levels, gives
immediate and carrective Feedback, and has a
measurement component that records mastery of each
section. Remedial students not only become invalved in

computer reading programs, but have been shown to
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experience success, where atherwise they might haove
failed to reach the:r gocls. Rcbherts (18811 cited
Marsh, who noted principles of student success using a
computer for instruction: Fear of embarrassment ar
correctives were non-threatening, enhanced interaction
with the material, gave writing and reading a purpaose
related to the real world. Robarts (13811 cited
Cochran-Smith et al. as having noted that unmotivated
and undercchieving‘students often withdraw from
teachers and peers in the schocl environment.
Nonetheless, studies have shcown that the computer
experience increased social interaction bethen peers.

Interactive discussion and activities play a
crucial role in the implementation of the Interactive
Model developed by Bos and Pnders (18831 to aid LO
students with compreﬁension deficits. They used
well-documented research that metacognitive
difficulties were often connected to reading
difficulties. They wanted to move away from the
decoding remediaticon to more recent research, which
promoted comprehension in content area subjects by
combining various instructional models. Learning
disobled students have difficulty in comprehensian
because they lack the cognitive and metacognitive

strategies for dealing with the text. This model was

25
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based in part on thke schema theory, which shcwed the
importance of activating background knowledge €0 Find
relectionships among concepts. Weisenback {19881 used
canceptual-webhing ags a background building technique
that was similar to brainstorming. Students would take
a topic and brainstorm all related ideas or concepts,
then draw lines between the ones that were connected in
some way. Students were encouraged to bring in objects
to touch and discuss that would help activate prior
knowledge, which was especially helpful For
tactile-kinesthetic learners.

The Interactional Model was alsa based on the
psycholinguistic thecry of reading, which used language
cues for comprehending the text. The model also used
the theory of concept aof learning and development. It
gave examples and non-examples of infarmation as well
as organized the material into superordinate,
coordinate, and subordinate concept levels.
Furthermore, the model also used the scciocuitural
theory of cognitive development which showed that
problem solving and proctical activity interactions
increased cognitive functioning. This model focused an
both the content and the strategies to lemarn the

content, The model had Five steps:

1. Review text for textual clues
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2. List key concepts

3. Crganize maoterial into categories

s intercctive discuss:ons and activities to

facilitate cantert knowledge and ccmprshersion

3. Use semanti:c feature analysis such as charts,

semantic mapping, and classification frames.
Interactive methads supported research findings by
Mclaughlin (18821, which showed that positive fesedback,
especiolly in written form, increased the gquality and
guantity of work done by behavior-disordered students.

The teaching strategy Re@uest developed by Manzo
and described by Weisenback {1988) used a
teacher-student interactive method. The teacher and
the student read a passage and alternately
asked/answered gquest:i:ons related to the material. This
method incorporated concepts of comprehension
monitoring and metacognition. The exchange of roles
between tle student and the teacher was found to be
a strong motivating factor. The teadcher was able to
ask both implicit and explicit infarmation, which
helped to develop critical thinking skills.

Other methods which have been noted to have direct
bearing on reading comprehension were reviewed. The
whole language approach described by Olscn and Platt
(1982) stressed active learning, whereby the students
selected the octivities, books to read, and topics an

which to write. Materials used were said to he

Functional and lesson plans were often thematic. Silent
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reading and shared sustained reocding were encouraged.
Hunt (13902 noted that teaching practices :in reading
have focused on acquisition-of-skills rather than
acquisition-of-meaning or comprehension. Tha whole
language apprcach may have the potential to eliminate
this problem. The holistic approaches to remediation of
reading difficulties were reviewed by Rasinski (13883].
Repeated readings were found to increase comprehension,
but also brought about boredom. Taped recordings
helped students in word recognition, and if repeatedly
played, comprehensicn impraved. fhaose—cued texts and
neuralogizc.-rmpress methods wera not often used due to
teccher “ime restraints. Rasinski (13833 did nate,
howevsr, =Zhat morked phrases helped students tc process
the tex:t maore meaningfully. Down and Morin (13803]

found =hc: repected readings and neurological impress,

(r

. o
Wwere nore =2r.eC

ive [F used &laong with precisian

- )
bacching.

8

e teccher zcould monitcro improvement and
could design ar individuolized srogram For impraving
reading fluency and comprehensicn. The
neurological-impress strategy involved new passages to
be read aloud simultanegusly with the teacher for ten
minute sessions. The students maved their fingers
beneat.. the words as the teacher read at a quick pacs.

Repeated readings continued until the decoding of words
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was automatic. The students could then cancentrate an
comprehension. The research to Support reading fluency
s a remediation for comprehension showed that
repetitions and hesitations broka up the thought
process, thereby hindering comprehension., It was found

that if the passage were read quickly (with Fewer

hesitations), comprehension improved. Similarly, thase
proponents of vocabulary-building as a mecns ta
increase comprehension noted that one cannot understand
a text without knowing what the words mean ([(Nagy, 13887,
Ncgy continued to say, however, that not agll vacabulary
instruction teaches comprehension, and comprehension aof
the text does not require in-depth knowledge of every
word in the text. Vocabulary increasad through much
reading ond interaction with others, Highlighting the
terms needed to understand a text would be sufficient
to increase overall comprehension of that text.

In preparation Far this practicum praject, a review-
of the literature revealed a substantial number af
reading comprehensian remediation strategies and
theories. The goal of this practicum author is
to help the students learn a strategy Ffor understanding
and remembering what they read, ta help them retain
learned skills, and to help them apply these skills tag

other areas of their lives. Generalization is an
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important goal for this practicum author.
Generalizatiaon cannot accur, hawever, if the
student does not retain the skill or have the
opportunity to exhibit the target raspanses under
different conditions. Brigham and Snyder (13861 noted
that eoch acti+ ity which is planned in teaching a new
skill should include a sequence of demonstration,
practice to mastery, and generalization. Brigham and
Snyder (13986) also cited Ysseldyke and Oena, who noted
that students have the most'success when they are
involved in the learning process. Teachers can
motivate their students by giving them choices. Hunt
(1830) naoted research done by Bristow which Found that
teaching structures which did not allow a sense of
contral can contribute to overly passive behavior or
even hostile behavior. Students need to Feel that they
have some control over their reading enviranment.

This practicum manager chose a combination of
the researched strategies to meet the ocutcame
objectives proposed. A matacognitive strategy for
Finding the main idea within a text, Ihe Paraphrasing
strategy (Schumoker, Denton, Deshler, 13883 was
used with direct instructicn, madeling, verbal
rehearsol, and immediate feedback. The sco}ing chart

and progress chart provided made this straotegy
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QrTrastive Tcor monltoring purncses. In cdditicn, this
Stritery was aozle Tt he used with MmNy commersz:iclliy mode
mET2rlo.s. This sctudent used the Sarnell-isofs

Spec:ific Skills Series Far guided oractice and
evalivaticn., This procoticum mencger affered the

studernts ¢ choice of low-level, nigh-interest Newberry

Hcnor Awcrd hosks to read independently. The use aof a
Journal [Appendix A:5¢ 3] exposed them to the use af
semontic magpping and frames to argarize characters and
~-M3CTLanT comprenension concapts, The Journal alisa
cortoinred a section for “hem to write any words that they
Siven the opportunity co

discuss The:is ‘cur-cl and =z leck u2 any werds 1n an

I

StTitna&ry at =2ech sessiar.  Each book hed a

Corrasperding pLec twares oub
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Communicztiagns, Inc.. These sofrtware programs included
Sectians cn comprehensicn, seguence, and vocabulary, as

. welil as 2 motivating crossword ouzzie. The software

'™

gave immedicte feedbock, and 2 srinccut of ecch

[9)

Sessi3n’'s scere wes srovided., Since this orazticum
student realized thet the computer is a mctivating and
effective medium, odditional software published by
Morning Star Inc. {"Reading Comprshension: The Main

Idec”] was used as an incentive and os a chaoice at

gach session. Finally, this cracticum manager
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provided a "Fun Box” of comprenensicn-building
gorivities fo- the student =c use aftsr the
instruction lesson hod ended. in grder thaot
genercziizotion wes taught, this practicum manager wrlil
incocrpooratsed possages from the students' health
textooek with the zracticing of the paraphrasing
strazegy.

The sclution strategy, therefore, involved a
mult:-modol approach to iearning. Students had
the cpportunity to use toct:ile-kinesthetic, oral,
visual, and gural modalities. The students
recerved cne-to-cne Iinstructicn with motivating
materials. Ire students were given some control
over zheir recding activities. The studencs
deveicped metzcogniz.ve strategilies that will generalize

tg cther areas of their lives.
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Impiementactian of this scluticn strategy
i invclivaed zreparaticn ofF several kinds of macer:iais,. The
| . ~

Appls IIE comouter was Set up 1N 2 canference cccm

where this oracticum manager and the students

werked., A gsrevisw of the software arnd a software check

r"

ed for the

p-

li1st was made. A printer was instnl
purposes cof reccrding the student’s progress.

Parachras:ing score sheets and progress charts weres

r1)
0
"

dupli:cated and ziaced in each student’'s porctfglio
charting purposes. A "Fun Baox” of comprehensicn
learning matericols was compiliied to use as an
educctioncl incentive for completion of the day’s work.
Certain high interest, low reading level Newberry Hanor
Awarc books were purchased by thls practlcum mancger

tc use 1n conjurction with Sunburst Communications Inc.
nese books were as follows: The West:ng Gome
by Eilen Raskin, A Wrinkle in Time by Madeline L’Engle,
Isignd of the Biuye Oglohins by Scott J'Dell, M 1 cf
Lhe Mounta:in by Jean Craighead George, 1 It €2 =

-

sSciTuw

[0}

re.

by Armstrong Perry, ond Sgunder by Wiiliam H.
Armstrang. Journals for the students tg use uwere
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prepared (Appendix A:56]. Other materials such as the
Brigance Reading Comprehension Form A and Form B, the
Barnell Loft Specific Skills Series, the software from
Sunburst Communications and Morning Star'’s Reading
Comprehension: The Main Idea, and school supplies uwere
obtained from Florido Diagnaostic and Learning

Resources System. This preplanning and these materiols
allowed this practicum writer to help remediate the
deficient comprehension skills of the targeted
secondary students at this facility.

Since this was o locked facility a schedule of
implementotion dates needed to be set by this praoacticum
manoger's mentor. The mentor was responsible Far
assi1sting this practicum manager in ghoasing students
needing remediation, providing a schedule, and a work
space. A youth counselor wos availoble outside
the workspoce. A contract of agreement waos signed
outling the responsibilities of the Nova student and the
practicum site facility. Permission For students to be o
part of this ﬁroctlcum was obtained by the mentor Ffrom
the parents,

Each session lasted approximately Fifty minutes.
However, due to counselling, restrictions, and schedule

problems students often did not have fifty minutes.
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The students were seen individually fer two sessions

l““

Fer week. Since ecch studert's stay 2t the Faciiity

18

varied. the lost sess.ian with =ach student used

the iesscn plans of week Twelve, Session Tuwo. The
following timeiine was Followed by this pracrticum
manager :

Week gdne. Sessicon One

1. Met the student and introduced the program.
The student signed a "Commitment to Learn” contract
(Appendix B:63 3.

€. The practicum manager administered the
Srigance Recding Comprehension Test Form A as a oretest
in order to determine drade level apprapriate materials
To be used,

3. The sctudent selected a book Srom the
Newberry Honer Award .selection. They were given a
Journcl to use while reading the back. The oracticum
mgonager discussed clues and keeping the journal with
the student.

%. Helped the student to set gcals.

week Jne, Sessian Tuwo

-

1. Introduced The Pgrgphrasing Strateqy.

2. The student did one unit fram the

Barmell Loft "Finding the Main Idea” and charted.

o :}8
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Barnell Loft "Finding the Main Idea” and charted.

3. The student made cue cards with colored
markers and index cords while working through Step Two
of the paraphrasing handbook.

4, If the student read from the Newberry
Honor Award book, reviewed the journal.

S, The student had o choice of any activity
from the Fun Box, if time remained.

Week Two. Session One

1. Revieued Step Twoc of paraphrasing.

2. The student worked through the next
unit in the Barnell Laoft "Finding the Main Idea” and
charted the praogress.

3. Uorked through Step Three - Modelling in the
paraphrasing handbook.

4, If the student read more from the Newberry
Homor Award book, raviewed journal.

5. Student had choice of Fun Box or working with
the computer with Sunburst software or Morning Star
saftware, if time remained.

Wweek Twg, Sessign Twg -

1. Reviewed steps learned in paraphrasing.

2. The student warked throcugh cne unit in
Barnell Loft "Finding the Main Idea”. Charted progress.

3. uworked through Step Four - Verbal Rehearsal in
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the poraphrasing handbook.

4. If the students read more fFram the
Newberry Honor Award book, reviewed Jjournal.

S. Student had choice of Fun Box or the computer
with Sunburst or PMorning Star software, 1f time remained.

week Three, Session One

1. EReviewed steps of paraphrasing stratcegy that
were taught.

2. The student completed one unit from the
Barnell Loft "Finding the Main ldea” and charted

progress.

3. Reviewed verbal rehearsal by using o cassette
player, o video tape of the student, and verhal
rehearsal game. Some students objected to this and would
not cooperate with the tape recording. The tape recorder
was eliminated as a medium 1n that case.

4. If the student read more from the Newherry
Honor Award book, reviewed journal.

S. Student haod a choice of a comprehension skill
activity from the Fun Box or on the computer, 1f t.me
ocllowed.

Week. Three, Session Two

1. Reviawed steps of parophrasing strotegies by

ollowing the student to record them into a cassette

ployer aond hear it played back, 1f they did not object.
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2. The student did one unit from the Barnell

Loft "Finding the Main Idea” and charted progress.

3. The student nod controlled practice and
feedback by using the paraphrasing strategy with
paragraphs from a unit in Barrmell Laoft "Getting the
Facts”,

Y. If the student read mare from the Newberry
Haonaor Award book, reviswed journal.

3. The student had a choice to work with
comprehension skill activities Fram the Fun Box aor with
the caomputer, if time allowed.

Week Four, Sessian One

1. Reviewed paraphrasing steps by having the
student do a cortrolled practice and feedback lesson
using the Barnell—Loft "Getting the Facts”.

2. The student had grade-appropriats
practice and feedback by using one unit from the
Barnell Loft ”Finding the Main Idea” and charted
praogress.

3. If the student read more from the Newberry
Haonor Award book, reviewed journal.

4. The student had a choice to wark with
comprehension skill activities from the Fum box or with

the computer, if time allowed.

Week Four sion Tw




Repected steps from Week Four, Sessian One.

Week Five, Sessign One

Repeated steps from Week Four, Session One
week Five, Sessipn Twg

Repeated steps from Week Four, Session One
Week Six, Session One - Midpoint Evaluation

1. The practicum manager and the student
reviewed the results of the progress chart and noted any
goaols met. If goals were clready met, new ones were
set. Increased level of work. If progress was not being
made through practice, retaught strategy.

2. The practicum manager and the student
reviewed the printcuts of the comprehension skills on the
Sunburst software related to the student's chosen
Newberry Honor Award bocgk. If the student
completed the book, the student was able to play
the crossword ‘puzzle game on the software. The student
chose another book if desired. The student was given
the option of the practicum manager reading orally from
a new book as part of the free choice option, if
significant progress was not being made or if the
student preferred this as a change.

3. The prﬁcticum manager and the student

reviewed the printouts of the comprehension skills aon the

Morning Star softwore. A decision te chanmge levels
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waos made based on the student’'s mastery scores.

¥, The student was asked to use the
paraphrasing straotegy from an uncaovered unit in the
student’s health book text. This evaluation will
test generalization of the strategy.

5. The student hod free choice of comprehension
skill activities from the Fun box, using the computer,
or having the procticum manager read orally, if time
allowed.

Week Six, Session Two

1. The student completed one unit from the
Barnell Loft ”"Finding the Main Idea” and several
poragraphs from the student’s health book text using
the pafaphrasing strategy. Charted progress.

2. The student worked on the Morning Star
saftware at the appropriate level.

3. If the student read from the Newberry Haonor
Award hcck, reviewed journal.
| 4. The student had free choice of comprehension

skill activities From the fun box, the computer, or can
| be read to by the practicum manager, if time allowed.
| Week Seven, Sessign One
‘ 1. The student completad ons Barnell Laft

"Getting the Facts” unit and several paragraphs in the

student’'s healtﬁ book text by using the paragraphing
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strategy. Charted crogress.,

Z. The student werked with the Morrnirmg Star
cempucter scftwore.

3. If tre stucdert recd Frem the Mewterrcy Henero
pward book., reviswed Jjcurnal.,

4. The student chase Ercm_o caomprenension skill
gctivity 1n the fun nox, used the caomputer, ar
wes read tc by the practicum mancger.
weel Seven. Session Tuo

Repeccted lssscn plan from week Seven, Sess:ian One
week Zight. Sess:an Cne

1. The student red the checice to do 2 unit From
the Barnell Loft "Finding the Main Idea” or "Getting
the Facts” using the zaraphrasirg strategy. The

student clso used the parachrasing strategy on

several paraograpns from the student’'s health baok
Text.
€. Repgected steps twa chrough four of Week Seven,
Sessian Cne.
Week Eight, Sessign Tw

Repeated lesson plan from Week Eight, Sessiaon One.

‘Week Nine, Sessign QOne

Repeated lesson plan from Week Eight, Session One.

Nin

200 u

Repected lessan plan from Week Eight, Session One.

O

LRIC
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Week Ten, Sessian One

Evaluated mastery level using paraphrasing
strategy. If the student reached mastery level of
BC percent., the student was plcced an maintenence.
The student chose either the caomputer or paraphrasing
strategy using the Barnell Loft series as practice,
warked from the health book text. If mastery level was
not reached lesson plans from Week Eight, Session One
were used.
Week Ten, Session Two

See Week Ten, Sessiaon One.

Week Eleven, Sessiaon One

See Week Ten, Sessiaon One.

Week Eleven, Sessiaon Two

See Week Ten, Sessiaon One.

Week Twelve, Session-0One

See Week Ten, Sessian One.
Week Twelve, Sessicn Two

1. The practicum manager administered the
Brigance Reading Comprehension Test Farm B as a
posttest. |

2. The praocticum manager cnd the student
evaluated the progress made and goals met.

3. The student had free choice of

activities provided by the practicum manager.

——
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The last week of imglementation the procticum

monagers hod on
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an an the 3rigance sSgs:ic Skilis Test
ns.cn Form A given as a pretest a2nd the

-

Basiz Skiils Test Farm B given as a oposttest.

The Br:gcnce Test was develoced oy Albert H.

3r.gance

in Mae 2F 1878 as o resource Sor tecchers needing
QsSsistance LN assSessing proceduras and LNSTructic

SLanNning. .T 15 o criterlion-rergrsnced Test Tnhac

)

uses performance terms in the form aof o grade level
proficiency. &Sk:lls tested were in a deveiopmental and
sequential hierarchy. No specialized training was
reguired to administer the test. Teacher prompts were

iven., The Brigance has been field tested and
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critiqued in over sixteen stotes at more than 100
sites. The Brigance was designed to meet PL34-142
requirements. Student A was pretested at a grade level
three. Because this student left the faocility without
advanced notice no post-test was given. Student B
pre-tested at graode level four. Due to this student’s
non—campliaonce no past-test could be given. Student C
was pre-tested at below third grade level. Eight weeks
after beginning implementation this student post-tested
at the eleventh grade level. Student O pretested at
below third grade level and post-tested at the Fifth
grade level aofter tuwelve weeks of implementation.
Student E pretested at below third grade level and
post-tested at the tenth grade level after eight weeks of
implementation.

2. Qver a period of four weeks each of the targeted
secondary students were to increase their paraphrasing
mastery score by 10 percent as evidenced by a
paraphrasing pragress chart score Appendix 0:67 3.

The criteria used to score paraphrasing ability was

the total "main-idea” and "detail” points earned, then
converted into a mastery percentage as specified in the
Kansas Learning Strategies Curriculum for Parophrasing
(Appendix D0:67 3. The Learning Strategies Curriculum

designed by Schumaker, Dentan, Deschler of The

48
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University of Xansas in 1584 wos designed to enable

==

students Iz : “fect.ely meet the demands of curriculum
by using strategies which w..l gererallze ints cther
curricular areas. The Paraphrasing Strategy was Fil=ld
tested in the Blue UValley School District in Kansas.
This strategy is built upon recent research that shouws
that when stud=znts learn how to learn, their
performance level increases. This strategy required
the student to actively interact with the reading
material. Student A did not meet this goal due to the
short imglementation period. The student did increase
the paraphrasing mastery score by an average of seven
percentage points after only three weeks implementation.
Student B was generally non-compliant when it came to
this portion of the program. The student also would not
record privately in a tape recorder. After a time away
from the program, however, the student consented to
writing this portion of the work. Although work was
given, none was completed. Student C increased
paraphrasing mastery from 66 percent to an average aof 82
percent after eight weeks implementation. Student O
increased from 52 percent to an average of 84 percent
after tuwelve weeks implementation. Student E incrsased
paraphrosing mastery from 60 percent to an average of 89

percent over an eight week implementation. Therefore,
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all students, who had a minimum of four weeks

implementation met the goal of i1ncreosing their mastery
score by 10 percent. The graphs of each student moy he
seen iIn Appendix D:67.

3. Over o period af four weeks each of the
targeted secondary students was to i1ncrease their
comprenension mastery score by 10 percent as evidenced
by a comprehension progress chart score. The criterion

’ to score cohprehensxon was COorrect respaonses co

| comprenensian questlpns for the assigned text i1n the
Barnell-Loft Specific Skill Series ”Finding the Main

| Idea and ”"Getting the Facts.” These materials were
recommended for usage with the paragraphing strategy.
Each unit contained five paragraphs gnd ten guestions.
The students then used the poraphrasing progress

chart (Apendix D:B573 provided with the Learning
Strategies Curriculum handbook. The teacher noted the
student’s proficiency i1n paraphrasing by using the
paraphrase score sheet (Appendix E:753 in the same
handbook. This kind of direct feedbaclk allowed

the students to see their progress at a glance. It
also allowed the teacher to increase or decrease levels
accordling to the students  progress. All students who
were part of the i1mplementation nrocess for at least four

weeks met the gool to i1ncrease comprehension scores by 10

)
()
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percent as Table 2 below shows. Student A did not meat

this goal for two reasons. One, the student was part

of

the project for only three weeks. Secondly, the student

was experiencing 100 percent comprehension from daoy one.

The practicum manager challenged the student by moving

into the next level Barnell-Loft book, thereby decreasing

comprehension results.

Table 2

Main Idea Comprehension Probes

" — o ————— - — ———————— —— o T ————————— ——— v ——————

Student Pre-test Mean Mode
A 100 84 100
B 60 786 80
C 40 86 80
0 ' 40 87 100
E 60 a0 100

——— e s > — —— ———— —————— ——— i T " o — i, g — o 7 — ——— . ——y—— S —— ———

Y. Over a period of four to twelve weeks each of
the targeted secondary students were to display
generalization of increased comprehension as evidenced
by improved grades in their social studies classrocom
and improvement in comprehension as observed by the
teacher. The criterion usad to measure increased

comprehension was te be a 10 percent increcse in
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ceorrect answers to comprehensicn guestions at the end of
gcch unit of the student’'s social studies text 2

. .

compores Wwiln The per

0

gnt correct kefcre implementot.icon,

Circumstonces beyond the o

3

acticum maneger’'s cantral
prevenced measurement of this chjective. Upcn starting
the project the grocticum manoger reguested saocial
stud:es comprerension grades in arder to mcocke a
comparison ot a later date. These were
not supplied. In addition. five weeks intao the
implementation the students were changed to o new
currciculum for the summer, which did not offer
camorenension checks in the traditional sense. In
additzon. students I and E cece:ved a new teacher
mid-way through the program eliminoting the possibility
for teachner aobserwvaticn as a basis for ccmpZriliscn.  1The
new teacher had transferred fram the other
unit. therefore, compc:isans for students A, B, and C
could not be mode by the newly assigned teachers of these
students,

S, Students weres enccurcged to cead high
interest, low level reading books. These books had
computer software published by Sunburst

Communications, Inc. that tested comprehensiaon,

vocabulaory, segusncing, and had a crossword puzzle
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to reinfzrce vocakulary and camprehension Facts.

These crograms hef o stuydant mrogress reZcrt that

was printad cut 2och time the student usac the

progrom sa thot progress was charted.  Student A& and

C did nct use the scftware. Student 4 was released fram

the Fac:lityu cnly three weeks inte the program. Student

C wes on unit restricticn and in-school suspension so

aoften that the student was not able to have access to the

computer. Student B used the software for comprenensian
and vocobulary and did well on the first atcempt. The
student was not enthus:iastic tg use the ccmputer.
Student D enjoued the use of the scftware

and rece:ved 100 spercert con all acttempts with the
excenticn of sequence. because the student had not
ccmpieced the bcok bu the end of implementacion. Student
E enjoued the use of the computer. The student

was able to try all lessons in the saftware. This
student had to have multiple cttempts at each of the
lesscns 1n grder to recch mostery. The use of the

sofzware was difficulc due ta time restraints 1n using

the computar because it was located in a class being used

by o teacher. Further, these students
needed to be monitored by ancther personnel as well as
the practicum manager, and cne was not always available.

8. Students were to use computer software

93
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published by Morning Star inc. entitled ”Reading
Comprehensiaon: The Moin Idez” as o part af the lessan
pian or as ar incenctive for werk:ing hard. The
software incliuded Figt:icnal and foctuol material and
randomized the arder of multiole choice selections
for repeated usage. The software included modei:ing,
gurded pract:ce, gngoing review, tssting for mastery, -
and corrective feedback as a reinforcement strategy.
This software taught o strotegy for accurately
summarizing information, used literol and inferential
items, and hed four levels: nicture. sentence,
paragrapnh. ond short passage. The instcuctional
method was a model-lecd-test format. This software
glso included ¢ teccher management sustem which to
provided a printout of the student’'s progress for
charting. The criteria for mastery was 75 percent on
three consecutive sets of eight items. The student
advanced to a higher level each time mostery was met.
The students tried to improve their own best scores. The
students. again, had difficulty having access to the
computer due to time and location constraoints. Students
D and E were able to successfully master the twa
introductory/instructional levels of of the software.
7. Students were also encouraged to keep a

Journal of what they read in their Newberry Honor

8]
NS
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Award back. The Journal was to include vocaobulary

words the student did not know. The student was

given the apportunity to look them up an an electranic
dictianary. There were pages for information an

each aof the main characters. There was a page

fFor o shart summary of the main idea in ecch chapter.
There was a paoge to answer the who, what, when,

where, why, and how of the book. Students were
encouraged to write their own ideas and predictions

in the miscellaneaus note section. Regular reviews

of the Journal served to evoluate the students
understanding, paraphrasing ability, and motivation.
Student A had great interest in the book A Wrinkle in
Iime by Madeleine L’'Engle. This student kept the journal
well and often looked up vocabulary wards on the
electronic dictionary. This student was discharged early
into the implementation praocess, but was so maotivated in
reading the book that the practicum manager made a gift
of the book to the student. Student B completed the |
reading of the book [y Side gf the Mguntgin by Jean
Craighead George and summarized parts arally to the
practicum manager. This student did not keep the journal
and eventually lost it. Student C was not motivated

to read the book chosen, Sgunder by William H. Armstrong,

independently. On days the student was unable to
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concentrate aon wark due to emotional praoblems aor results
of medication, the practicum manager read toc this student
orally. The Jjournal was not kept and eventually last by
this studant. Student O was highly motivated and nearly
completed the book Sounder by the end of implementation.
A regular review of the Jjournol was aoften not possible,
since rooms were to remain locked and the student often
forgot the journal befaore school began. The book was mads
a gift to the student upon campletion of the project.
Student E had similar problems remembering the journal
befcre school began earlier in the day. This student
read at least half the book befaore the practicum project
ended.

In conclusian, the practicum project was worthy in
that the majority of the student’s did show progress in
comprehension and in -the paraphrasing strategy. The
project may have had better results given a regular
classroom routine. Due to the emotiaonal problems
these students werae having to deal with as part of the )
treatment process and tha_results of medicatian, the
students were often not able to work effectively.

Time canstraints in working with séudents,
who needad to be pulled for other treatments or could
not work as a cansequence of behavior made

implementaotion difficult. Starting and stopping

el 56
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students at different places in the implementation
process proved to be challenging. flotivating students
to complete the process often took much longer than the
time originally allotted. This project attempted to deal
with many issues at once, namely, increased main idea
comprehension, i1ncreased parophrasing strategy,
increased interest in reading, and generalization.
Given the nature of this facility, the emotional
make-up of the students, and only o bi-weekly contact
with the practicum manager, the cbjectives were many
arnd gools were set high. This pFOJECt has shown that
main-idea comprehension and paraphrasing strategies do
work with emotionally-handicapped students given a
consistent program toward that effory. This practicum
manager also witnessed expressions by the students,
both surprised and elated, that they had the ability to
obtain such high scores. This practicum manager noted
increased effort and self-challenging behaviors on the
part of the students as the project progressed.
Positive and immediate feedback were key to the success

of this project.
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Recommendations

The Director of Education at the facility has
requested a copy of the proposal and final report from
this practicum writer so that the educational department
gt the faocility may use the results when evaluating their
program. The results of this implementation have been
successful; therefore, the Dirsctor may use
this study as part of an 1nservice training
program to teachers at the facility.

Since this was the first educateon i1ntern this
facility had, the success of this i1nternship has
opened doors to other intern relationships. This
practicum manager may be able to facilitate other
practicum students 1n working at this focility by being
a contact person.

This student has gained o position 1n the
public school system in the special education area. The
results of this practicum implementation have helped this
student in gaining teaching experience and benefitted from
the successes and failures of the implementation.

These results can also be shared with fellow teachers

51

o8




52
These results can olso be shared with fellow teachers
onAthe team, and meoy also be incorporated into a
focilitated class at the Orlando Nova University site

cs a guest speoker of a straotegies cless for behavior

disorders.
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The 5 W's & an H can help you to summarize a chapter or a
whole book. Answer your 5 W's and H by putting key words
in the block below the appropriate question,
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CHARACTER -
+ RELATIANZNIFS

Place the name of your main character(s) in a triangle.
Put the names of other characters in circles.
Draw lines between the characters that have a relationship.

On the lines write what kind of relationship they have.
(Example; friend, mother, brother, etc.)
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[{Fl Write the main idea of each chapter that you read,
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Remember

to do it as soon as possible so that the ideas are fresh in
(Hint: R-A-P, SW's & H)

q}l your mind.
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Appendix B

Student Contract to Leacrn

70




STUDENT
COVTIRACT

10 LEARN

I would like to learn a strategy that would help me with

understanding and remembering what I read. I will come
prepared to work to the best of my ability. When I

complete my work my teacher will have "free choice"

activities from which I may choose,
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Appendix C

R.A.P. Tee-Shirts




BEST COPY AVAILABLE
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Appendix D

Porzpohrasing Progress Chart

Reprinted with permission.

Schumoker. Jean B.,, Pegi H. Denton, Donald D,
Deshler. TIhe Paraphrasing Strategu. Lowrence
Kansas: The University of Kansas, 13988.
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Student’'s Name: Sample Form

PARAPHRASING PROGRESS CHAR'T 68
Goal-Setting Section Step 2 | Step 3| Step 4 | Step 5| Step 8 | Step 7 | Step 8
Goal Date:
Date Completed:
100
90
MP 80
MC 70
o
s 60
Q
7
3 50
3
c
o
o
o 40
a
30
20
10
0
(1 254 56 78910 |1 234586782910 (t 23 45,
Pre- Controlled Practice Grade—Appropriate Post- Maint.
test Attempts Practice Attempts test Probes
Key:
@ —® Paraphrase Percentage MP — Mastery Level for Paraphrasing
%W Comprehension Percentage MC -+ Mastery Level for Comprehension

79 63




Student’s Name: S‘}‘Mdﬁn”/' A

PARAPHRASING PROGRESS CHART 69
Goal—Setting Section Step 2 | Step 3| Step 4| Step 5| Step 6 | Step 7 | Stap &
Goal Date: 5//02/9‘/
Date Compieted:
~ 24 Rl BB
a aw gy
100 v
% ‘\.
MP 80
MC 70
i
o
s 60
Q
on
@ 50
3
<
o
3]
o 40
Q.
30
20
10
o
L123456780101L1234587891O| i1 2 3 4 5,
Pre- Controlled Practice Grade-Appropriate Post- Maint.
test Attempts Practice Attempts test Probes
Key:
@—@® Paraphrase Percentage MP — Mastery Level for Paraphrasing
%k Comprehension Percentage MC -= Mastery Levei for Comprehension
63




Student’s Name: S+b¢d6ﬁ+ B

PARAPHRASING PROGRESS CHART

70

Goal-Settigg Section Step 2 | Step 3| Step 4 | Step 5| Step 6 | Step 7 | Step &
Goal Date: 5//&/9? )
Date Completed:

Percentage Score

=TT

20

P

10

non-compliant 0 —L

|1 234 5678910 (123456738910 11 2 3 45,
. Pre~ Controlled Practice Grade-Appropriate Post- Maint.
test Attempts Practice Attempts test Probes

Key:
®—® Paraphrase Percentage

MP - Maatery Level for Paraphrasing
*—N Comprehension Percentage

MC — Maatery Leve! for Comprehension

63




Student’s Name: S'IL(/Lden-i— CI ‘ ‘

PARAPHRASING PROGRESS CHART

71
Goal-SettinLSection Step 2 | Step 3| Step 4 | Step & | Step 8 1 Step 7 | Step 8
Goal Date: Shaly
Date Completed:
~ 6 OT qxn
100 Q A AL aQ
90
MP 80
I -y
MC 70
o
o 60
Q
(7] ﬂ
> 50
=
o
@
o
e 40
a
30
20
10
0 .
L1_23450739101|1234507ao1q (1.2 3 4 5
Pre—~ Controlled Practice Grade-Appropriate Post- Maint.
test Attempts Practice Attempts test Probes
Key:
®—@® Paraphrase Percentage MP — Mastery Level for Paraphrasing
% Comprehension Percentage MC - Mastery Level for Comprehension
63




I '™™'™'™'lUI It e
Student’s Name:_SiMd_@ﬁLL_
72
PARAPHRASING PROGRESS CHART
Goal—SettinQ Section Step 2| Step 3| Step 4| Step 5| Siep 6 | Step 7 | Step &
Goal Date: 5/ialay
Date Completed: l
\ _ Xy oS~
5 A 2ZA3533@gy Y IV
100
o0 | N
MP 80
MC 70
]
s 60
9 .'
0 i
& 50
3
(=4
o
o
s 40
a
30
20
10
o 1
1! 234566 78910 (1234586788910 (1 2 3 48,
Pre- Controlled Practice Grade—-Appropriate Post- Maint.
tost Attempts Practice Attempts test Probes
Key: _
©—@ Paraphrase Percentage MP — Mastery Level for Paraphrasing
%K Comprehension Percentage MC -= Mastery Level for Comprehension
63




Student’s Name: S][ u.d ﬁﬂ‘}' E

v ededencs el o

PARAPHRASING PROGRESS CHART 73
Goal-—Setting Section Stop 2 | Step 3| Step 4 Step 5 Step 6 | Step 7 | Step 8
Goal Date:
Date Completed:
-_ S X O S ¢
1005 2 238354 Wiy L
90 l
MP 80 -
i | '
MC 70
[
s 60
Q
N
[
o 50
3 1
[ E
[
Q
o 40
o ; -
30
20
10
0
1123450739191[1234507091_01 L1 2 3 ¢ 5
Pre- Controlled Practice Grade-Appropriate Post- Maint.
test Attempts Practice Attempts test Probes
Key:
@—8@ Psraphrase Percentage MP — Mastery Level for Paraphrssing
% Comprehension Percentage MC -= Mastery Level for Comprehension
50
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Appendix E

The Paraphrasing Score Shast

Reprinted with permission.
Schumaker, Jean B., Pegi K. Oentan, Donald D.

Deshler. TIhe Pgrgphrgsing Strgtegy. Lawrence
Kansas: The University of Kansas, 1988.
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PARAPHRASE SCORE SHEET

Student's Name: Date:

Maint. Probe+:
_Notes

0 N .
. ) o’ o (& @ O ‘.‘\\o o2 W o )
M D wet ‘\10“‘ A X ¥ W <o 0%
E W N

Pretost: Posttest: Practices:

Passage:

Paragraph 1

Paragraph 2

Paragraph 3

Paragraph 4

Paragraph 5

Calculating the Score:
Score Toward Mastery |_Score

{maximum 1
per paragraph)

Main Idea (MI) Points

f 2
Detail (D) Points o ranr2ah)

D ————— ——————

1

Total Sccre Toward Mastery _
No. Paragraphs X.3

82

Total Score Toward Mastery

n
*




