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Mythic-Archetypal Methods for the Language Arts
by Richard D. Stewart
Lecture

Recent trends in language arts teaching such as whole
language and student-centered instruction emphasize meaning-making
through social transaction as the basis of all language learning.
These approaches offer a welcome change from the teacher-oriented,
sconduit” mciel of instruction still common in most language arts
classrooms. In this model, teachers see students as waiting
vessels to be filled with information through the conduits of
lectures, worksheets,  textbooks, and the like. The work of whole
language and student-centered educators has helped many language
arts teachers overcome use of the conduit model; this has led t.
greater student involvement in teaching and learning. Despite
their benefits, these socially-based methods, which claim to be
more holistic than traditional models, still usually ignore a
major part of students’ lives—their inner imagery, feelings, and
intuitions.

Whole language (Harste, Woodward, & Burke, 1984) and student-
centered instruction (Moffett, 1973) deal almost exclusively with
students’ socially or externally directed mental abilities and
interests, to the neglect of their inner resources. For example,
Frank Smith, a major figure in the whole language movement, “sees
learning as sécial rather than solitary. ‘We learn from the
company we keep,’ he explains” {(quoted in Gursky, 1991, p. 25).

similarly, whole language advocates Harste et al. (1984) feel that
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reading and writing are social processes, and that for teachers,
seeing language as a social event has far-reaching implications.

Thus most students, even those in whole language or student-
centered classrooms, are taught to use mainly their intellectual
and social skills and to ignore their feelings, intuitive
insights, and image-making abilities. Methods like individualized
instruction allow students to learn at their own rate, but even
this technique is geared to gaining information from external
sources. In most teaching situations, little attention is paid to
students’ “inner world” (Vaughan, 1979).

The discussicn to follow will consider approaches to language
arts teaching that are based on “mythic” or “archetypal” ways of
experiencing and knowing. These techniques address students’
inner lives more directly than do the methods discussed above, and
thus can help to promote feelings-sharing, intuition, and imagery
production in the c¢lassroom.
origins of Mythic-Archetypal Approaches

In attempting to balance the decades-old emphasis on mental
skills and rote learning in language education, many teachers and
researchers are starting to address the intuitive, holistic, or
“right b;ain" functions of students (e. g., King, 1990; Roberts,
1989; Vaughan, 1979). One area being explored is the “depth”
psycholégies begun by Sigmund Freud (1963 [1917]) and C. G. Jung
(1966), and developed further in recent years by.James Hillman
(1979), Marie-Louise von Franz (1986), and others. Deptn

approaches to psychology and education deal with states such as
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. dreaming and calm introspection, as well as the normal waking
state that most teaching addresses.

Depth therapies and teaching methods can help people tap into
inner imagery, symbolism and speech to promote increased learning
capacity, creativity, and personal growth. Such access can lead
to profound changes in students and others who make use of,&hat
they learn from their inner “symbolic quest” (Whitmont, 1969). As
educator Robert Sardellc (1985) states, “education is an area ripe
for and in need of the reflections of depth psychology” (p. 423).

A good example of the power of depth approaches in the field

of psychotherapy is provided by Walsh (1976):

After a couple .of months [of therapy], I began to perceive a
constant flux of visual images. One of the most exciting

‘ memories is that of a sudden recognition that these images
exquisitely symbolized what I was feeling and experiencing in
each moment. Here was a previously unsuspected gold mine of
information about myself and the meaning of my experience

(p. 666).

Interest in teaching people to produce such imagery is currently
growing among educators, psychotherapists, sports psychologists,
and physiéians (Korn & Johnson, 1983).

As Witmer & Young (1985) state, the human ability to form
internal images has the potential to help people develop more
adaptive behavior, cope with stress, solve problems more
creatively, and enhance their performance and achievement in many

areas of life. Imagery techniques vary, but they all involve
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turning inward to observe what is going on when the ccnstant
chatter of everyday thinking is stopped, or at least slowed down.
The images that emerge from a quieted mind and body can be highly
meaningful for students and may enhance their creat;vity and
personal growth.

At first glance, much of the contents of our inner world can
be interpreted by referring to people, things, and events in the
outer environment. It is true that there is a personal or
externally derived part of our inner lives that contains bits of
memory and impressions from interactions with family and other
members of society. But if we continue to examine the contents of
our inner experience, for example, after waking up from a dream,
we may find certain imagery that does not fit into a personal
frame of reference. As the Jungian analyst J. L. Henderson (1970)
says, such images “seem to lead a life of their own” (p. 666).
Jung (1966) called these images “archetypal,” and according to
depth psvchologists, they are “the true objects of the inner
world” (Henderson, 1970, p. 667), Jung (1966) coined the term
scollective unconscious” for the level of awareness from which
this imagery springs, because he felt it was common to all human
beings.

Jung based his claims about the collective unconscious on
extensive study of his own mental and emotional processes, and
those of many people whom he interviewed. According to Jung, the
“archetypes,” or archetypal potentials for image-making found in

the collective unconscious provide the basis for worldwide myths,
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imagery, and symbols: “archetypes [are thej universal patterns
behind the most important mythic motifs. Myth follows certain
identifiable tendencies and takes form in similar shapes because
humanity at all times and places has shared a common unconscious
fund of experience” (Birenbaum, 1988, p. 104).

Jung spent a lot of.time studying world mythology and was
amazed to find that mythological images from non-Western cultures
such as ancient India and China appeared regularly in the dreams
and fantasies of modern, civilized Europeans, the vast majority of
whom had never been exposed to these myths (Wilber, 1979). Jung’s
informants did not have the accurate knowledge of mythology that
was revealed in their dreams, paintings, poetry, and journals.
This information was not learned during their lifetimes, so Jung
concluded that somehow certain basic mythological motifs must stem
from innate structures or potentials inherited by each member of
the human race (Wilber 1979).

Jung and others in the tradition of depth psychology (e.g.,
Hillman, 197% and Stevens, 1982) have found that the archetypal
level of the collective unconscious is more basic to our lives
than the personal unconscious mentioned above, where we simply
store experiences from daily iifes

The human brain is millions of years old, and over that vast
expanse of time it necessarily evolved certain basic

‘mythological’ ways of perceiving and grasping reality, just

as our hands evolved in special ways to grasp physical

objects. These basic imaginative, mythological ways of
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grasping reality are the archetypes, and because every
person’s basic brain structure is similar, every person may
house within him the same basic mythological archeﬁypes
(Wilber, 1979, p. 125).
Thus, according to depth psychologists, the collective motifs of
humanity, the gods and goddesses, heroes and villains, deities and
demons portrayed outwardly in the world’s myths are contained, in
condensed form, in the depths of our own being. And “whether we
know it or not, they continue to move us deeply in ways both
creative and destructive” (Wilber,'1979, p. 126). The modern
ﬁythologist Joseph Campbell (1988) has demonstrated the
universality of archetypal themes in many books on cross-cultural
myth and folklore and in interviews on public television.
Likewise, Feinstein, Krippner, & Granger (1988) discuss the
importance of mythmaking as a basis for human development. The
authors’ present the concept of “personal mythology,” which is
derived from the work of Jung (1966), and involves an individual’s
unique forms of mythmaking as a reflection of wider cultural myths
and personal experience. Their approach may be traced to
initiation rites and other practices from ancient cultures and
depth psychology. As Feinstein et al. (1988) state, unlike
cognitive scientific terms like “scripts,” “attitudes,” or
“beliefs,” myth is able to encompass the archetypal aspects of
experience that go beyond early conditioning and cultural setting.
The archetypal level of awareness, as discussed above, involves

the deeper parts of our nature where primal sources of image-
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making, or archetypal patterns, operate to form the collective

motifs of myths, fairy tales, folk epics, and the like.

According to Feinstein et al. (1988), personal mythologies
are the individual’s equivalent of the cultural mythologies of
various nations. An individual’s personal mythology can be seen
as his or her culture’s mythology in microcosm. It is through our
personal mythologies that we interpret sensory experience, give
order to new information, find inspiration and direction in life,
and orient ourselves to aspects of the universe that are beyond
our understanding. This process occurs at the personal level,
just as it does for whole cultures at the collective level.

The notion of personal mythology may be applied to the
mythmaking procedures discussed in the articles in this package.
Developing a personal mythology invelves using a body of personal
myths to.form a system for organizing one’s conception of reality
and guiding day-to-day behavior. By using cross~cultural myths,
fairy tales, and folklore, you can help your students bring their
personal mythologies into clearer focus and inspire them to use
their own or other people’s myths in creative writing.

The aim of this learning package is to help you use such
archetypal or mythological ways of knowing and experiencing in the
language arts classroom, so that your students may learn more
about the collective heritage of their own culture and those of
others, and thus tap into_universal sources of wisdom and
experience. This process can enhance students’ creativity, and

allow them to identify more easily with people from other parts of
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the world. In this way, students can gain a more global
perspective on their lives and an expanded sense of their place in
the universe. As language educator Nancy King (1990) says,
“working with‘myths to stimulate images and stories (metaphor and
memory) enables students from cultures around the world to
_discover more about who they are and continue the lifelong process
of ‘making themselves’” (p. 72}.
Mythic-Archetypal Techniques for Classroom Use

Concerning the value of myth as an instructional tool, Nancy
King (1990) states that myths and folk tales are a powerful source
of wisdom and comfort that can be used to nourish and stimulate
imagery and the expression of students’ inner experience. As
discussed above, the outward-directed awareness of students is
generally stressed in language arts classrooms, so that inner
sources of feeling, insight, and creativity are ignored. But
working with myths can bring students back into contact with these
inward forces. The mythic-archetypal classroom methods described
below are ways to help students access their inner life
experiences in a collaborative learning environment within the
academic curriculum (King, 1990). Several of the pieces in the
package (i. e., King, 1990; Crow, 1983; Crow, 1986) were designed
originally for use at the college level, but may be adapted
successfully to the middle or high school levels as well.

The first piece in this collection, “Fantasy and the Brain’s
Right Hemisphere,” by R. Baird-Shuman, sets the stage for the

articles to follow by introducing you to the importance of myth as
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a function of right hemispheric brain activity. The author
discusses the roots of imagination, feeling, myth-making, and
intuition in the brain’s right or “holistic” hemisphere. Through
the use of myth, fantasy, and fairy tales in the language arts
classroom, you can help students unleash dormant potentials that
have heen suppressed by years of over-emphasis on “left-brain” or
linear forms of thinking in most of their school work. .As Schuman
states, the teacher who is aware of the importance of having the
two brain hemispheres operate in synchrony can go a long way
toward helping students live more creative and fulfilling lives
both inside and outside of the classroom; and myth-méking is a
central part of this process.

The package’s second article, “Myth, Metaphor, Memory:
Archeology of the Self,” by Nancy King (1990), discusses Feinstein
et al.’s (1988) personal mythology approach (outlined above) and
adapts it for use in the language arts classroom. Students create
stories, dramas, and images, share memories and life experiences,
and write narratives based on unresolved life issues. As King
(1990) says, the folk tales and myths provide the stimulus, and
the classwork offers the occasion for students “to discover and
develop their authentic voices in an environment free of premature
judgment” (p. 57). King’s technique involves rewriting, inner
imaging, and reflection by students to uncover the universal
meaning contained in their own personal symbols, and the personal
meaning to be discovered in universal symbols (King, 1990).

The next piece in the collection, “Archetypes and
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Assignments” by Edith Crow, introduces you to the study of
archetypal patterns in literature and ways to teach writing that
are grounded in students’ experience of archetypal themes in their
own lives. Employing the theories of Jung discussed earlier, the
author describes the general nature of archetypes, and provides a
writing assignment that guides students in writing about the
#“archetype of initiation.” This cross-cultural archetypal pattern
reflects humanity’s need for rites of passage into new stages of
life. Students are asked to look at their lives as texts, choose
one initiation experience, and describe it in detail. As Crow
(1986) says, using archetypes in this way can lead students to
define their values and initiate them onto “the path of wisdom”
(p. 10).

The fourth piece in the collection, “Shaping the Self: Using
Steppingstones and Autobiography to Create and Discover Archetypes
in ‘An Illuscrious Monarchy,’” also by Edith Crow, shows you how
to help students use “steppingstones” or “markers” to divide their
lives into significant periods, and write about them by exploring
dreams, fantasies, and “twilight imagery” (images that arise
during the “twilight state” just before sleep). Through Crow’s
journal-writing procedure, “tudents can uncover mythic-axrchetypal
patterns such as the hero’s journey, initiation, and death-
rebirth. Thus, by moving from subjective, unconscious experience
to the objective process of writing, students can see the links
between their innermost feelings, images, and thoughts and the

public world of autobiography and literature.
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The last article in this package, by Fitricia Pirmantgen,
discusses dream sharing in the classroom as a way to help students
uncover the mythic themes underlying their inner processes. The
author’s own work with dreams in the classroom led her to
speculats on the idea that people’s dreams are the primary basis
of a culture’s mythology: “Could it be that our culture’s
folklore and myth are cut off from a primary source--the people’s
dream experiences, which express the cosmic meanings underlying
human life--those same meanings that inspire art and literature?”
(Pirmantgen, 1976, p. 51).

Pirmantgen’s (1976) dreamwork approach to enhancing students’
nmythic-archetypal ways of knowing and experiencing involves three
processes: (1) developing a class's awareness, recognition, and
memory of dream states and content, (2) creative work with
students’ own dream material, and (3) drawing parallels between
students’ dream content and the English curriculum. The author
admits that working with students’ dreams will usually be a
peripheral part of the language arts curriculum. But she also
feels that dreamwork is important because it helps students open
themselves up to an area of their being that is rich in personal
meaning and closely allied to their creative abilities.

In conclusion, the materials in this package address a much
neglected area of students’ lives--their inner intuitive and
image-making abilities and emotional states. 'As Jung and the
other thinkers discussed above insist, mythic forms of knowledge

and experience resonate with the deepest levels of our nature as
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human beings, because they reflect the archetypal or primal forces
within us. As we and our students leafn to access these inner
resources, we may develop in the process a greater understanding
and sense of our oneness with other cultures and with the universe

as a whole.
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FANTASY AND THE BRAIN’S RIGHT HEMISPHERE

by R. Baird Shuman

Fantasy comes from a Greek word, phantazein, that means to make visible. The

. world of fantésy is the world of images and forms, the world of the active imagination, the
world in which the verbal and the visual coalesce. At its best, fantasy commingles the
activities of the left brain, which is dominant in most right-handed people, with those of the
right brain, which is a stepchild of most current educational schemata, and, indeed, of an age

devoted to scientific inquiry and to a reverence for hard, measurable data.

Left Brain, Right Brain

The left brain, or more accurately, the left hemisphere of the brain, is the seat of
human reason. It is responsible for logical and verbal ability in most people. It is rational
and analytical, objective and linear. Scientific and mathematical detail are products of the left
brain. Conventional schools emphasize the measurable, which is also the testable. They
reward those who are dominantly left-brained and not infrequently penalize those who are
right-brained--the dreamers, the intuitive, those who express themselves better through
images than through words. To say that a student daydreams, a right-brain activity, is not a
compliment in most school settings.

The right brain is the center of much human feeling and emotion. Its vision is holistic
rather than segmented or compartmentalized. It works more through synthesis than through

analysis, and it tends to be analogical rather than logical. Its orientation is more to space than
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to time, and it relies heavily on the visual rather than on the verbal.

Ideally, the right and left brains, if trained equally, would, and in some people, do
function in a complementary manner. An Einstein is capable of mastering the mathematics
and other left brain skills necessary for him to pursue physics in depth; however, at the
moment when the "ah-ha" association is made, when the brain makes the intuitive ..ap
beyond the boundaries and limitations of verbal and mathematical activity, the right brain
comes into play and from it comes the intuition and the synthesis that enable an Einstein or
Picasso or a Leonardo to rush beyond the commonplace and to leap boldly into new precincts
of understanding. |

Creative genius is often viewed with suspicion by the society that produces it. This is
understandable. Most creative genius emanates from a hemisphere of the brain that lies
underdeveloped in the vast majority of people. The producté of this hemisphere are not linear
and are not always explainable verbally. Therefore, a predictable time-lag exists between the
time a great artist or a great thinker demonstrates his or her greatness and the time the public
at large is ready to accept it. Thinkers and experimenters at the beginning of a movement
such as cubism or relativity or cybemnetics are, in essence, creating new worlds, and a public
mired in older and surer worlds usually fail not only to understand the new worlds but also
may resist them strenuously and may denounce their creators.

Nevertheless, a society with no builders of new worlds, no shapers of new realities is
a static society and will ultimately be a backwaxd society. Those societies that cling most
stalwartly and doggedly to their traditions 2re societies that, over the years, contribute

decreasingly to human progress.

The Hemispheric Orientation of Today’s Schools

Contemporary schools are geared almost exclusively to training the brain’s left
hemisphere. Early in their educations, children are made to know that reason is preferred
over emotion, that analysis is rewarded over synthesis, that hard data are relied on to the
exclusion of intuitions, that the objective is acci:pted while the subjective is suspect, and that

the verbal or mathematical is deemed nore valid than the spatial or artistic. If youngsters
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come into the world, as Wordsworth suggested, "trailing clouds of glory from God who is
their home," the schools for the most part do the best job they can of dispersing those clouds
of glory as early in a child’s life as possible.

A friend of mine spent twelve years doing a longitudinal study of a group of
youngsters who, in Grade One, were designated gifted. When his study was nearing its end,
I asked him what salient conclusions he was arriving at. He responded by saying that several
salient conclusions suggested themselves, but that, viewing the group of students he had
come to know extremely well over the extended period of his study, one nagging question
recurred. I asked him what that question was, and he told me, "I wonder where the wonder
went?"

He went on to explain that most of the students in his sample were doing well in
school, but they were aging at an early age. They were conforming to educational structures
that they had short years before questioned. They were becoming linear in their thinking;
they were rapidly becoming convergent thinkers rather than the independent, divergent
thinkers that most of them seemed to be in the early years of the study. Something had
happened to them, and my friend, Charles Keller, was troubled at what this something was.

That such was the case with this group of students is not to say that all students suffer
the same fate; but it is undeniable that many do. The blame cannot all be laid on the doorstep
of the schools. The stages of development through which young people pass, as Piaget has
pointed out in detail, are quite structured and predictable, and in some of these stages,
regardless of what sort of education they are receiving, children part with some of their own
personhood in order to blend more harmoniously with the group. They do not wish to stand
out, so they conform. This phenomenon occurs in all cultures, and its occurrence is perfectly
natural. It occurs within certain specific ranges of age with sufficient predictability that
generalizations can be drawn from it.

Schools, however, often play along with these stages of development to the detriment
of the full education of children. We could even now be training our young people more
completely were we to understand more fully the ways in which the human brain, as a

physical entity, operates. Increasingly, data are pouring in to suggest the specifics of how the
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brain functions, but not enough educators are paying heed to these data and making

connections between them and their own professional pursuits.

What Do We Know About the Brain?

We know that the brain is, amorg other things, a great computer. It carries on, even
in the youngest child, complex operations that are too sophisticated to be replicated in any
existing manmade machine. Machines can make judgements based on facts, and computers
can storé systematically a staggering array of facts. However, many human judgements are
based on facts combined with intuition, and thus far, intuition has not been programmable
into a computer. For the time at least, people are the masters, computers the servants.

Neurophysiologists and psychophysiologists have shed a great deal of light on how the
brain works. In the last quarter-century, with the help of highly sophisticated
instrumentation, the medical profession has come closer and closer to pinpointing the exac
functions of small sections of the brain that were understood in only the most general terms
short decades ago.

It seems clear to most researchers, for example, that data fed into the mind will be
stored and can be recalled, no matter how remote they are, through proper procedures. Few
people exist who have not sought some specific detail from their memory banks only to find
that they cannot call the detail forth. However, given time and given some diversion from the
quest for this detail, suddenly it will come breaking through into the conscious mind, usually
quite unexpectedly.

Karl Pribram, known for his extensive work with stroke victims who sometimes have
one hemisphere of the brain almost destroyed, has reached interesting conclusions about the
mind’s ability to accommodate distractions and to be selective in what it processes. He notes
that when the elevated railway along New York’s Third Avenue was torn down, the police
began to get late night telephone calls reporting strange occurrences such as suspected break-
ins and suspicious noises. Pribram’s research showed that the calls were clustered around the
specific time that, prior to the dismantling of the elevated, the late-night train passed. In this

case, the unconscious was conditioned to a noise, and its absence caused restiveness.
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Those who examine consciousness and human knowledge soon come to realize that
everything we know of the so-called real world is known only after it passes through the
human brain. Our perception of reality becomes reality for each of us, which is the reason
that perceptions of identical objective realities will differ, why that which is beautiful to one
person will be unappealing to another.

The Literature of Fantasy

Very young children, whose minds are being formed rapidly and whose capacity to
learn is astounding, spend a considerable amount of their time fantasizing. Some may go as
far as to have imaginary friends with whom they carry on extended conversations and to
whose reality they are willing to attest. These friends usually disappear between the ages of
three and four, but until their disappearance, they are real to the child.

During this same period, most children, regardless of their culture, are introduced to
fantastic legends that carry a substantial cargo of the values of the group into which the child
has been born. In western culture, the Mother Goose rhymes, fairy tales by the Brothers
Grimm, Charles Perrault, Hans Christian Andersen, Andrew Lang, and James Stephens, and
Walt Disney fantasies comprise the nucleus of a child’s introduction to literary fantasy.
Imaginary characters people these tales--fairics, elves, leprechauns, dryads, sylphs, wood
sprites, little people and, in some tales from the Arab world, djinn. Many of the stories of.
these tales are wish-fulfillment stories. Some of the characters in them have magical powers,
exactly the kind of powers most young children wish for when they are in trouble and want
to escape it or when they are earthbound and fantasize about flying. Magical qualities confer
power, and children, quite early in their development, feel the need for power as strongly as
any need they expetience.

Children hear rather than read their earliest tales. Often these tales are told to them,
althoagh some of them are read from books. In such reading, children receive their first
informal reading instructio:, learning quickly that pages are read from left to right, from top
line to bottom--unless, of course, they are in a culture in which pages are read from right to

left or are read vertically.
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But regardless of how the tales are presented, they help children to build new worlds,
and these new worlds are extremely visual ones. The underpinnings of literary understanding
are being built in a child’s earliest brush with literature, but also the child’s imagination is
being nurtured by this first real exposure to the literature of his or her world. Probably at
this very moment if you think of a nursery rhyme--Jack and Jill, Little Miss Muffet, Jack
and the Beanstalk--you think visually of it more than verbally. The right hemisphere is
engaged immediately because it is predominantly in this hcmisphere that the inijtial experience
and impact of the story occurred.

Fantasy demands visualization; and in doing so, it engages the whole brain rather than
just the dominant hemisphere. The earliest kinds of fantasy to which most children are
exposed, fairy tales, also demand synthesis, an activity of the right brain. Bruno Bettelheim
in The Uses of Enchantment recognizes that "the figures and events of fairy
tales...personify and illustrate inner conflicts, but they suggest ever so subtly how these
conflicts may be solved, and what the next steps in the development toward a higher
humanity might be" (p. 26). In leading children to a resolution of the conflicts to which
Bettelheim alludes, the fairy tale demands synthesis, demands that children make an
association between the tale and their own inner conflicts and then act on the information to
which making the association has led them.

For young children, this sort of synthesizing is extremely helpful because it allows
them to act out their conflicts in imaginary ways. The earliest literature to which children are
exposed is a literature of violence and often of cruelty. This is true whether one is talking
about the fairy tales of the Brothers Grimm or of Hans Christian Andersen or whether one is
talking about the imaginary world of Walt Disney cartoons. But this violence and cruelty
does children good rather than harm because, as Bettelheim concludes, "The fairy tale
proceeds in a manner which conforms to the way a child thinks and experiences the world;
this is why the fairy tale is so convincing to him" (p. 45). This acting-out in literature
becomes a safety valve rather than a stimulus to violent behavior in children.

Having developed a strong background in fantasy literature even as pre-schoolers,

most children begin school with a good base on which teachers can build. In the early
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grades, fairy tales, fables, and myths should compﬁsé the story-telling and eventually the
reading activities. Early on, probably as early as the fourth grade, selections from some of
the world’s greatest myths will intrigue students, although this early exposure should be
selective and the selections short. For example, from the Odyssey, one rﬁight tell the story
of the homecoming of the hero, Odysseus, after an absence of many years, and of how no
human recognized him, but of how his old dog knew him instantly. This sort of selection
will strike a responsive chord in young children, many of whom have pets and most of whom
are fond of animals.

As students move into the middle school or junior high school years, they are much
taken by fantasy. They devour comic books of the Superman variety, and it would be well
for teachers at this stage fo introduce them to other Superman-like literature such as the
Icarus myth from classical mythology or the Hercules myth. Superman combines the desire
to fly, a chief concern in the Icarus story, with superhuman strength, which could lead one to
the Hercules story. The two classical myths have interesting correspc ndences with the
Superman concept, with which any middle school student will be familiar. Students familiar
with the mythic Superman will come to understand something about the universality and
durability of mythic patterns when they are led back: to classical myths that correspond to
modern ones. Therefor, it is well at this stage of students’ development for teachers to pair
traditional literature such as classical mythology with the popular mythic literature that is a
part of their normal frame of reference.

During the middle school years, students are also passing through the period when
initiation is much on théir minds. They are achieving young manhood or womanhood. They
are passing from one significant stage of their existence to another, and throughout time rites
of this passage have been chronicled in literature. At this stage, much Arthurian legend will
appeal directly to students. Mircea Eliade writes, "The ordeals that the Heroes undergo in
Arthurian Romance are innumerable--they have to cross a bridge that sinks underwater or is
made of a sharp sword or is guarded by lions and monsters.... All these scenarios suggest
passage to the beyond...and when such journeys are undertaken by living beings, they always

form part of an initiation"” (Rites and Symbols of Initiation, 125). The trials of Arthurian
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characters speak directly to teenagers, who are experiencing the same biological awakenings
as the young Launcelot, for example, and who read with a deep sense of identification about
such heroes who face their difficulties and prevail. Their trials are much more taxing than
the trials of a typical teenager, and this overcoming of such substantial difﬁcﬁlty by mythic
characters helps the teenager to develop a holistic view of his own situation and to deal with
it better.

Students who have made the excursion into Arthurian Romance are nicely poised to
begin Tolkien’s Hobbit trilogy, a long work which most teenagers read voraciously with
little encouragement, and T.H. White’s The Sword in the Stone. These are natural

complements to an early exposure to Arthurian Romance and are popular with both male and
female students.

Science Fiction

. Another popular type of fantasy literature is science fiction. The commercial success
of such recent films as Star Wars, Return of the Jedi, and E.T., whose $360 million gross
in te first year and a half after its release makes it the biggest money-making film in
American history, clearly shows the great public enthusiasm for science fiction. Students
read suclh literature with abandon, and they can easily be guided into reading the best of
science fiction, books like Evgenii Zamytin’s We, William Morris’s News from Nowhere,
and such fine writings of David Lindsay as Devil’s Tor, The Haunted Woman, or The
Violet Apple and the Witch. H.G. Wells should not be neglected, particularly The Time
Machine, The Wonderful Visit, and The Invisible Man.

Because science fiction often deals directly with questions of governance in regions
such as outer space, it can be a springboard into Utopian literature such as Plato’s Republic,
Thomas More’s Utopia, or Samuel Butler’s Erewhon or Erewhon Revisited. Certainly the
teacher needs to build sequentially from recent fantasy literature up to some of the classics

which educated people are expected to have read.
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Why Fantasy Literature?

Fantasy literature can be justified as a part of the curriculum because so much quality
literature falls under its rubric. It can be further justified because it is so natural a part of the
literary background of nearly everyone and because it exists in so many forms that examples
of it can be found to appeal to people at any level of literary development and sophistication.

Robert Crossley defends literary study and particulasly the study of fantasy by saying,
“The goal of literature courses, including fantasy courses, is not interpretation but
evaluation. Interpretation is merely an instrumental skill; we interpret so that we may see and
enjoy and judge" ("Teaching the Course in Fantasy; An Elvish Counsel," Extrapolation, 22
Fall 1981, p. 245). He goes on to contend that "the course in literary fantasy should widen
the artistic horizons of our students...rather than rearrange the same old materials, studied
from a supposedly fresh perspective” (p. 247).

It is my contention that a systematic study of fantasy literature can not only wider. the
artistic horizons of our students, as Crossley suggests, but that it can also help the mind to
develop more fully than it will if it is not permitted the flights of fancy, the imaginative
excursions that such literature provides. The study of such literature will jar students out of
linear thinking, will help them to move towards synthesizing ideas, will encourage them to
think holistically rather than compartmentally, and in so doing will communicate to them in
positive ways that right-brain orientation is valued equally with left-brain orientation. The
teacher aware of how the two hemispheres of the brain operate is in an excellent position to
help students achieve a kind of mental growth that will result in their leading fuller and more

productive lives characterized by independent and original thinking.

Tad
(9]




au] ‘suogealqng offeg 0661 O

2.°99 0661 Suradg 'z "ON 0F 'I0A ‘A8010%2As 4 o1stuDtuny] Jo jousnop
UM0 IN0 JO UOZLIOY 197BAAT Y} Y}IM SULId) 0} SWOD puB
Mmouy 03 uxsa[ usd am ‘syjdur jo £pnis v yanoay) pus swadLp
ano ydnoayy 89010j paBmul asalf} yjim pajonpuod andogerp
8 ydnoayy, ‘deajs uy 1a3jua am j8Y3 8Yjdap sy} 0] uBy) plIom
apI8INC 3} 0] JaYJBl dj8[aI YoM ‘Goudios Jo sduipuyy ayy.4q
paodeldsp ‘aq JaAau ued pus ‘usaq jou a8y £ayj sny Y, ‘sWn
-fuudf|Iw 3y} paloyjeam By UBW YoIYm £q s8atoads ayy jo
wiopsIA J8Y) Juasasdad yorym pus ‘1aaalo) jraids wewny ayy.
0} UOWIWOD US3] AABY 78y} 81am0d ‘5aA1{ N0 ul pajedajul
pus paztulooax aq 0} ayaLsd eif) jo sxemod jo aBendus| aan)
-o1d uy sn Juipjag aae Layy, ‘yono} ut yovq sn 3utiq 03 suvaw
8y aJe ‘pwau £[30a1100 uaym ‘Sunp $9j838 ‘syjfw ay3 pus
{82010] pIEMUL 3831} 3IM 1JoN0} 380] LBW Saw ay} jo spusu
-ap ayj} 0} PassaIpPPe ‘SI2USNOIBUOD PIJUILIO-PIBMING IND

‘gajdurexa ased pue
‘quawdojasap asinod ‘K10ay) jo wiic) 8y} ut uoisssadxe dA1j8210 pue
Sutures| o1j0qWLB gaulLIBXD a[oIIe 1Y ], "U0BINPd JaYSY Jo Hiom
-aweyy ay} uryps adusiiadxa priom Jauul sjuspnis jo uorssardxs
pue £1afeuwl a)8[nwl]s pue YsNou 03 Pasn 3q UBd YoryMm }10juIod
pue wopsim Jo adanos [njremod pue ydwr 8 aiv 83[8} pue SYILW

Lrswuing

‘Bururesr o1joqukg ut

81 9INY1ISU UGIU() A WO "I Y IO} “1eyrwiio)s
© pu® 19[[31410)8 B §I AYG ‘UIPSMG PUB ‘YIBWUS(]
‘femuioN ‘wopdury] pajiuf) ‘speus)) ‘sajeig pajpun
ay} ut uoissaidxa aAljealo pue Jurured] dtjoquifs
y3ne) sBY 9yQ ‘UoHBONPH JO ANPISU WCYHI0}G
"ayy 4q paysyqnd Buteq st yotym ‘(8861) Ldsay,
pup uonoInpy up Surypwiiols paioyine-0d g8y
pue ‘sapiae fueld ‘s}00(q 931y} UM S8Y aYG
‘a1BMEB[3(] JO A}1sIaAluf) ay) 38 weidoaq si0uoy
3y} ug aajeay ], Jo Jossdjold 8 St DNIY ADNVN

J[3S ay3 jo A30[0aYyday
AUOWAN “YOHIVILAN ‘HLAW

Q
1IC
AFuText provided by ERIC

E




LE

pus swiry sefnorjted & 38 aYi{ U] aaury Jydrui 3 JBYM J0J JUNCOIT
07 auoljsue|dxd 83j83I0 pue suorjejaidaajul sayew 1sidojoaydae
ayy ‘sadaid pue s} asay) wiody 1sed sawr} jo sjusuwdl pug
SuT ‘SUIBLUAL S3ULWIBXD 1sidojoayare uy ‘ajqejtasui st SBuueaw
Mau ‘sadusyp £1018 N0 3¢ 0 pUL}SIAPUN M JBYA UBLjA) '89A[ISINO
INOGB AMOUY| 9M JBYM [f}1M UIAOMIBFUL B sjoquiAs Woly dALIap pus
0} 2A18 am Buiuesut 8y, ‘£iowawl pus ‘seap! ‘sapnjtyye ‘aauatrodxs
8,20 38 Y00 Ys91] B Jury{8} W0l poALIap 8 Yolym Sutusaul orjoquuAs
{euosIad 98 0o 0 U0 E3[qBUS JIOF g,au0 jo jsidojoayory,, ue 3ul
-u1003¢ Jo ssad0xd ay |, 'g1gayjufs B 8)BUI 0 puB (‘Burjagy ‘Burjuiyy)
apisut 81 J8YM 19A00SIp ‘(uoyjBurIojul ‘yoreasal “)xa3) spIsINo SI
18YA 8B} 0} MOY UIBI] 0 PadU 0S[8 £%q ], ‘BuruaBal UMO 118y} JNoge
Suiureay a1o|dxa 0} £yunjaoddo ayy paau sjudpnys ‘a10j0.13Y ], '8U0l}
-1sodoad 10 520UdJUBS JO ULIOY BYF UY 10 ‘Aesrysinduyf uocrjBuLIojul
owes ayj Sunuesaidal j8 183j9q 2q 03 PU a(doad 1ayjo ‘410
e [BjUSU JO 1"110] Y} UL 10 ‘K[reryeds voljewriojut Hurjuasgaadax
78 19}}aq aq 0} pua) sjdoad awos,, ‘sABS (8861) Biaqurelg 88 ‘mouy
1 ‘uorsSnasip pus ‘Jurpeal (8013110 ‘UM JO quawdo[aAaap 8y}
aouByud weidodJ SIOUOH dY) ul 83SIN0d Aus ySnoyyry ‘A[ejeaedas
paiemsue 383q 318 Inq ‘pojBlal-12jur ale suorjsanb omq asay,
juorssaadxa aA1}8a1d pus Supuies] arjoquids
yjm op o} ey jpdg ayj Jo £dojoayoay Sa0p JBYM juorssaidxa
aArjBald pue Jufuied dijequuds Jo BaIe YY) up JoeIjuUcd Juruies|
ayj sl JBYM “}0BIJUOD uodn paoide A[jenjnul B Yjim adUBpI0IE Ul
pue a8pajmouy Jo Seals sytoads 07 uoijB[al ut aojoead pue ‘qudisut
‘£108Y} jo juswdojaaap 3y} noqe Suriq 0} swie Yorym ‘duimouy
§JuUapN}S € JO JUdAdUBYUD orpewa)sAs ay) ‘[[e 193Je ‘sl UOIfBINpY
 Buryy umo anof op,, 03 £dusis asygonpoad jou st 31 ‘Aprorjdxa L1aa
uorjedijaed 1127} S3INPNLS YoIYMm JUBUIUOIIAUS UB 918310 03 dABY
oM ‘SpI0Mm Jouut J1aY} a10jdxa 0} §3UapPNYS S8 03 SBurod axe am J|

LOVH.LNOD DNINUVAT dHL

uawdpn( sanjeurad JO 381 JUSWUOIIAUS UB U S3DI0A arjuay)
-ne sey) do[eAap puE IBA0ISIP 03 PIjqBud ale sjuapnis £qaroym
0158220 3} SopLaoxd YIOMSSB[D By} 'SNINWS oY} urBjuo0d 5323 pjo
o1y ], 'SONSS| PIA[0SBIUN UO PISEQ SOLI0S 3)LIM pue ‘gaouatiadxa aji|
pue SelIOWAW S1eys ‘Sajeurt punos pue [Bnsia 2}Ba10 ‘sswBap pue
$911098 @) BUI SJUBPNYS A, "PHOM JIBY3 JO q1ed aae puB a19m oym

Le  8uny Huoy

=2

ajdoad ayj j8 pun ‘saAl] J1aYy) 18 ‘SIAJASWAY) IR JOO| JUOLBYLP pur
sau B 8} 8} 0} Kjruniroddo 8y pasoiin 0B SJUAPNYE ‘80BY PU U SY 1K
aUj} UL L4 PAUTBIUOD [BLIdJBW D1joyquuAS A} A JupjIom pun L)
ayy ojul uniajud Ag “JUBLIUOIIAUD JUIUIBI] DAIJBIOYR[[0D & U SA|]
pue syjdui asn 03 S WN[NOLLIND JIWBPEIE BYY UIYHM saouaniadx.
aji| Jeuut a1ayj} o} s88208 dojaAdp SIUSPNYS djoy 0} Aem au()

‘saA[as aualld 1104
dofosap 09 ‘uo13uaNpa [BIAqI| B JO 110d BB £yuinqaoddo yonur wioyy) oayd
3,uop yoIym s3Iy} Yjm pPauIaouod Apewied aue moda:vfm._oc:.:
8,Aepo} Jo Ausw 00} 1BYY Al104 | pUy "SIAL] UMO Jfaif) ul suone
-1auag ayj usamiaq diysuolje(al oyj Jo suoysanb ayy mmw:,vw 0} _&:
1oy ut Apadeay Jo suorjsonb ssaappe 0 ‘Jotd 8631ppe 09 deowEo;.,.
yjim sunie aq 03 Ajeded ayj dojaadp sjuapmis 18Y) qusjrodut 83|

- Juiuaow
a1[} U1 P0P,0 ¢ 18 BUO|E aq UBD JBY) JIoS B 1S djvAlId B Jurdojaaop

Ajjuaolns jou 218 §HUIPNIS as0Y} ‘dSBI AYY §IBYY J] "WSLIIVILD
puB WSI{BUOIIBI0A Ul PBJsAIdIUl A[211Ud 318 SJUBPNYS JBY} ‘Kepo)
SOpI8 [[8 U0 ‘pBal ap) ‘Juraq uBWINY d|OYM B WLI0J PUB 131130 YIBD L{}IM
9S19AU0D SIA[IS ISOY) daBY 0} M B puy 0} pus os orpqnd ® ?:w

J1es 318atad B yjoq dojaasp 09 SJUIPNYS 10j padul dYY) SI 853IPPB Auaw
-1JI18 J0U S30P UOI}EINPS [BI3Q!] Buly] BUO IBY) PAULIOUAGD Laoa E.;

:a8ay[0) yjnowe(] jo yuapisa.d
yjg{ se uorjeandneur s1y JO UOISBIOO By} U0 UBWIPAALY "Q Saluwp

£q uaa18 yoosads B ur paja|jal s1 doualIadxa Yons Joj pasu oy,
A[esJaArun pue Ajjeanyjnd Kjjeuosiad—sjuasaidal 1 jeym pun
joquids 8y} usamiaq diysuolje|al ayj nogqe ‘st jey) ‘Buiueaw 10y
-wAs pue [l19j8W d1joquIAS Jnoqe seap! J1ayy ssaidxs pue m:c_.ax;
07 SY}AW 88N 0} SJUIPTYS B|BUS SASINOD AU, YIAN WOL,] 21IBOY,
Suijealn, pue  ‘sa1103g ypm Juideld,, ‘eoudttadxfy 0} wito g Jutalyy,
Juotssaadxy pue YAy, S8 YoNs S3[1} dARY oYM :ommwmawv
aA178aI0 pue Sulutes] d1{oqu4S Ul S3SIN0D (e} 03 £yuntaoddo ay)
pa1ajjo 218 weidold SI0UOH 9U} Ul PI[[0IUS SJUBPMIS ‘B1BMEB|3(] JO
AIs18ATU[) @YY} 1V 'SWId) dI[oquIAS UT payonod suolsanb [Brjuassa

- Bursod Aq aanjny oy} pue Juasead ayj uo aaroadsiad papadxaun un

J9JJ0 ‘Sa1INJUd YyInoay] Paj{iISIp WOPSIA JuluTBIUOD ‘S3LI0GS 8S3Y |,
“uewWNY 8 03 SUBAW 1 ey M PUB Pl1oMm J10Y) Buipuesispun jo Lem
® se sa[e} pue sypLw Suy[a) usaq aaey a[doad ‘sade ay) ydnoay],

(61 "d 'zL61 ‘[12qdwe))
*qupds uBuiny a3 JO BIBIIS §S9YDLL ‘9SIPUNOS Iy WO
paysuInou aq [[1 aalje syjdw sjt sdasy pus saysuaL j81)
£121008 3y} ‘A[snoSojuB puy “j|es pasmul 1asim pue tadoap

Lowapy woydvppp ‘iKW 94

Ny

Q

IC

E

Aruitoxt provided by Eic:




1]
Tm” aur0daq 0} padeanooua aiB sjuspn;s 8y} 81 uolssaidxa aA1}8oID

pue Juiuaea] sijoquds uy yiom jo sjjauaq joidxa ayy jo auQ

« 104"+ Buiyjon,
«£191130 PJI0M Y} 3Bl 09 Op NOA OP 19U A "Y[9) daBag),,

«8uiyjou op ajdoad pood uaym

§0YSLINOYJ [1A0 1BYY aaal[0q 1 sdury) adueyd 03 £19 09 yJ1r sem ayg
*a]q83dadae jou 81 aoead o) Jead yoeo (113 pjo-18a4-p| auo uaasd Jul|jiy,

‘WY paJamsus s8]0 ayy ul s[a18 ayj jo au() ,'a[doad a2y p[noo os
pue ajquoa} 3iq 10§ ur aq p[nod ayg ‘a1am Layj s8 sduiyj 4J9[ aaey
pInoys ayg ‘Jno Syoau Iiayj ¥o1s £ay) uaym ajqnoa) ojut 383 j[1s
ajdoad yuryj | 19339q sSuryj 9w 03 paLy} dym syoe[g 0} pauaddey
j8YM auWl pjo} I8Y}B} AN ‘Yyinog ayj ut dn mead [, ‘suem ples ay
j8UM NG ‘1odus 10 ‘[eIudp ‘ssausAlSUajap Aq pawBl} aq 0} Jamsue
s1Y pajoadxa | °Jo pislje Sem 1931M 31} JBYM P3XSB JU3PNI8 3U0 Jo4
‘payo0Ys sBm U001 A} Ul auok1aag ane(d sjuadas ay) axe) 09 auIeD
uoo0s ppnom aydoIisejss jBYM MUY OYM jaUO[B YSnous [[am 1J3]
aAry ays j,up[nod Ay, ‘eovaed 10y Led 09 aorad 91| B Yons Jou sem
uapreul pjo-a1eak-p auo jo ao1ad ayj ‘yuadios ayj )1 SAL] 0} pauIee]
pey auokiaAs jeyj pajsadadng 1oy a ay ], ‘onb snjels ayy 3uiforysep
10J 3B} 0} J3Y Y007} S{¥LI0}IPa ay} Jo auo ng ‘(perng Ajradoid
aq pinod £ayj os pacyroes L[snofassd suapieul ayj [|B JO Sauoqg
9y} dn paaayjed ays) uorssedwod pus ‘Guraep ‘aFeanoo ‘Asaeaqg
103 Jay pasield saarjar 3y} Jo ISOAL ‘1Y) 1] JO uoljdw d10101 aY)
SurjeI0uWsWIUI0D [B1I0}IPD UR S}LIM 0} SBM SY)SB] 3y} JO du() 'S18ak_
fuewl Joj apISAIuUNcd ayj} poziiolld) sey oym juadias awosiea)
B 3uifeis q uorjona}sep Joyjnj woay agdei[ia 19y saAes oym |18
3unof v Inoqe Yy1Lu asauyy e—ishe[g Juadiag ay g, ‘1D IT Jo L1095
ayj pasn  ‘odeanos pur aeay jo suoijou alo[dxs ay, :ajdwexs 10,

‘J{@8 §,9U0 Jnoqe sFpajmouy mau
ul sj[nsal usYo yorym uorjeiroidxa juanbasqns saBINWS YoIUuM
[sl1ejBW pateys Yjim dnoad ay) sapracad L1038 oY) ‘sny, ‘souru
-0sa1 Buinsue ay) Supijou puw saa[esway) ojul L1098 ay) Jurye)
‘L1018 B yjim £joarjor Surjiom sjuapnis o paorpaad s1 uoissaadxe
3A11BaID pur Juluaes] dI[OquUIAS Uf S9[B} puB syul Jo 8sn Yy,

-

*a8ueyd 01 uado AfjBnurjucd pue ‘paisys
‘leucsaad ‘poa.11p St 18Y) Buimous Jo sduaitadxa us Yjim sjusdioiied
seplaoad yifwr ayj o} justayul seapl ayl Yim Lj@aroe Supiop ()

‘80040083 plIoam Jauug aropdxa 03 £daaud
pue ayadsd ayy Joj qusmrysianou sapilaocad sa;8} pus syjdw Sutreay (1)

6G  Supy fouopn

g€

91 uryyim doap o8 03 pue eouortodxa uvuiny jo ads
ouo U0 8NDLJ 07 8IdUAISI| saSBIN0OUS YIAul oYy Jo Ll nduis oy, (y)
*1 9413004 0} uado asorf} ulym
82)8U0831 Y2iym 2348Yd B suIBIU0D 9] "[njramod st [BridjBUL INPLN (8)
‘safe 1oyjo pue sajdoad Joyjo 03 UO13O3UUOD INO
pue ds1aAmuUn ayj 11 208[d 1IN0 JNOQE BVAP] INO DUTWIBXI-OI UBD A
‘pasustiadye pus pazjusdio aq uwd 413108 yorya uf sfem jo uonjou
ano spuBsdxd UMO0 1IN0 UBY] 19YJ0 83N N3 WO} BILI0I8 YIMm dupjaopy (1)
A)sa0A1p
jo uonepwaldde mau v ajqissod sayuw sFutugaw asay) Sulvyg
*£1018 9y YjIm yIom Lay} oy youd uosad yoea £q maue patamsus
axe Yoy aj1] Jo Surusawt ayj) ynoqe suoiisanb asod sajey puv syify (¢)
‘Buiusaw penpiatpul
218219 0} pus ‘A10}8 B 0} UOYIBUL0D [BU0SIAd J9A0DDI PUB JAA0D
-81p 0} sjuapn}s loj ajqrssod 1 sayBW [BLIIBW B} Jo dinjBu ayy, (7)
‘Buy[[e3 JO §3LINJUSD PAAIAINS SBY YOIYM
WopsIM [B1UISS3 UTB)U0D §ILI0}S 38aY) UIYIIm pappsquid seapl ay,, (1)

“  :suoseai Suimof|oj 8y} J0J }I0M SSE[d puB sjuswuisse
Jo siseq 8y} se 89(B} pue ‘syjdul ‘sat0}s p{o asn 03 ASOOYD |
“WOO.ISSB[D [BUOI)RINPa 3Y)
Jo 1%8ju0d ayj uryym £18A008Ip-Jias jo Aauanof 8 uidsq sdiay yarym
‘{iowawr seje[nuuys sioydejowr ajeald o} syjdw yjim 3unjlom
18Y3 @491[3q | ‘uorjBurIojul d1jioads JurjBaal Jnoyjim [9A9] [suosiad
8y} Je PassnosIp a( 0 SINSSI A}BWIGUI SMO[{B OS[B 41078 JO puly
s1y} Sulreyg "JuUsWI)SAAUL |BUOLIJOWD puB ‘SINSS] [BIONID ‘Sjudwow
Sui[[e} JO aaBME 2UIO03G UBD BUO ‘B[B} U0 yjAw v 0} asuodsaa
orroydejowr B Jurjeasd £g -uoljewaojul djerrdoaddeur Buijeansa
moypa aey 1o yfw yduiueew Kjjeuosiad e Suie} £q Aem
oiqnd e ur [BlId)BUI [BIJUSPLIUOD [[8) ‘B10j818Y} ‘UBD BU() “(A10WDW)
sjeAllg puv ‘(aoydejaw) jeuosiad ‘(yidw) oyqng :Surjja1£103s
pue SunjewLios jo 8[aAd] 991y} 9IBIUSIAJIP 0} [TYasn St ]
(g'd) ,'3j1[ InoA 07 Juatusjioxe pus aarpadsiad ppe
ued £80[0Yy LA ‘aanIng ayy pue js8d ay) jo SaUI[IN0 Y] Ul 10[0D BM
uaym juesaad ayj ur papunoid sui0daq Sp| (97 03 A103S ® 3aRY 0}
st uosaad B 8q O], ‘ONam (£1,61) X0 La[|eA dUUY puB Uy Weg

KJOWHIN ANV JOHdAV.LIW ‘HLAW

"8.19A188q0 paurely jo s3ul
-uideur] ayj Yyjim uoljBuiquUIod ut sjoej umouy Juisn ‘A10is 18die| e
ajeald 03 10y1e90] usaom aie suorjeus|dxe asayy Kjenjuaay adejd

Liowapy woydmady ‘y1ky 89

Q

IC

E

Aruitoxt provided by Eic:




A

uBdIAWY WO} gollo}s [BaaAes Jupredy JaYy 'goA[asWAY} UlJ]
aoeds pus auilj uf 9j0WAI 08 sajdoad 88aY} Y}1m [99] Kayy diysury oy}
Aq postadans axe £oy) J84} ‘SaanJN> PO PAIY, WOL) 8211038 ypa
Supjlom 1978 PajUAWILIND 3ABY gjuapnis Aus |y ‘pauatradxd uswny
UOWIWI0d JO [9A3] 3y} 38 gade puB SaINYND I8YI0 Y}iM pus GEINEE
. -waY) UIY}IM SUOIIIUU0D dYBUL 0} uidaq ey} ‘Gurusawt arjoqui4s
[B8JaAIUN pUB {puogiad jo aigme aiouw aui009q SjUAPNIS 8Y
. ‘g3 I0M
11 Moy pue plIom ay3 Jjo suorjdeoad 8,0U0 3334 PIIYD © 58 umouy
§BY QU0 jBYM UO pageq suorjdwnsse moy aufwexa o} pus ‘praom
ajerpawwl §3u0 aduByd 10 a81vjue sdiysuolje(al Moy 19pIsuod
09 ‘Aprungaoddo pus ‘@d10yd ‘wopaal) sfvsyje uorpigod [B1I0S 10 ade
MOy J0A0081P 0} {10381y L1 Suy xenorjred v je uswiny oq % sugawl
178U M U0 J03[J21 puB ‘gsnostp ‘a1eys 0} saur(diosip JusIaylp Auswt
wioa] 9WIed oym sraquewl dnoid SMO[jB JUSWIUOIIAUD OIWLBPEIE
ug uyPm Liourauwt 10 goydejouwn ‘Yifur ydnoayy sali0s Surpay,
‘gjuawow [nyauwreys 1o JuissBLIBqUd umo a1ey}
Jaquowax Koy} S8 ‘uorsseduwiod yjim sinuunt £10}s Jroyj areys
Kay) woym yjm dnouad ayj uaym Aperoadsa ‘sa[qloy 1sed jo jueia[o)
alowl pug ‘malA Jo gjurod ajdy[nut 298 0} djqe doul ‘aAIsua)op
gso] 2Wwooaq sjudpNys Kuwepy rodueyd uewd uoilde juesaxd pue jsed
1no jnoqe aarpadsied yey} uorjiuSooal 1 319y} ‘9S00Yd £ayy yoIym
oSOy} pue Wa} 10j Uasoyd are Yorym SyAUL Y)IM YI0M SJUSPMIS
gy ,/Seanjonys dljjdw jgursjul Jo UOTIN[0AR SNONUIIUO0D B ST 3I3YY
‘yyeap 0} uorjdesucd woiy uorjewaojsue} [82130[01q snonuijuod
® §1 819} S8 JSN[ 'PaidjunodUd 318 gsaoustiadxs mau se pagdud|
-jeyd Buraq A[juBsuod 318 Ayjeaa euosiad 13pIo JBY} sy3fw 3uy
-pin3 ay3,, (886 1) 1e8uean) pue “Jeuddiry ‘urejsud g 03 Bu1paoddy
- [ ouIr) 8y} Je 8d10yd JaY30
ou pey | 3[9J I, 10 984} 3UOP pupey I ysw [, 10 ~Kx10s L, ‘Kes
01 SoA[eSWAY) Moj{e Koy} pue aanyoid 1adae| oy} 898 01 ui8aq Aay}
“1eyjey ‘suotjoe Juoim £yisnl £oy) 18y} jou st i1 ‘Gurpuejsiopun
1odoop pUE Mau Y}im SaA[SWAY] 18 300] SOUIT}AUIOS UBI SHUSPNIS
‘Sa1.10)8 Ul 819j08.1BYD JO S3PIS aarjedou alow ‘18318p 3Y) qdadoe
pue agpajmonjoe o} Suruara| jo s58204d 8} JO qaed sy ‘sa9ysis Aidue
10 ‘S19Y}01( SNOIASP ‘519Y18J Surresurwop ‘s1ayjout snojesf jo 183Y
10 peBal Koy} uaym ‘{[9AIXa[J81 UWBPU0d UBY} Jeyjea ‘azpyjedwd
o} uidaq Aay], 'SoA[eS jedixopeted pue xojduiod umo I3y} 1noqe
alow puejsiapun o} uiBaq £ay3} ‘sanssi SwW0S3[GNOT yym agddea’
sjuapnjs sy ‘(Yieop Suroey ‘pio Suimosd ‘ajif ® durjeard ‘ajews B

19 u1y] KOUDN

) wu

Auisooypd ‘dn Suimoad ‘uioq Suraq) senssi pus 8JUAAD SRJI] pAu0-]
-u0d puB paouariadxa dABY £3LINYUAD BYY y8nouayy sduraq uvuiny
MOy JBaYy PuB pBaL oM 5B ‘sguy[aaj Yjtm seopi pus ‘purul y3m ieay
1o2uu0d A[3101[dxa 9p) "suojoeal pue sasucdsal uswny] SNOLIBA puy
asaaAlp Sutiojdxa Ayngesodand £q uopjusjul aepnarjaed B 10) yihum
Jjo uorpendiusu ajqussod Junodde ojul 3B} am ‘plIom U} 1340 [ju
§9INJ[ND pUB SALIJUN0D WO §3[B} puB sYIAW YJIm HI0M BM BY

(g'd) "ouBwNY 10Ul UBIP|IYD IR0 HYEBW

0} aaxes foyj Ji Ajuo jusjproduwiy ou8 onowiyje ‘Bunam ‘duipedy
‘suuewryary pajeonpa ‘siyjed

-oyoAsd pajiys 'siajsuowt pauIes| aonpoad IaAdu JsSTIU 5}10)J3 INOX
‘ugwIny awodaq 8juapnys djay 819ydway J8Y] 1 jsanbax AN
‘uofjeaNpa jo sNOPIdSNS wWe | ‘08

'5938npuad

a8aj(o0 pue yooyss ydy £q pauinq pus j0Us S3iqB puUB USUWIOM
‘sasinu paursty £q pajiry sjusju]

-susp1sfyd pajeonpa £q pauostod uaap{iypd

‘gieauldua paulsdf £4q j|ng s19qUIBYD 5B

1§S8UYLIM p[NOYS

uBW OU JBYM MuS 88 A "dured udljBIUIIU0D ¥ JO J0ATAINS B W |
‘g1ayouBa], 183 (]

:aguaj[eyo 3y} s8je|
-norjie ApIesp (1,861 ‘SH8qoY B 814940y Ul pajio) jjoulh wisy
*£13UN0D PAZI[IAIY BUO JO [[BJUMOP 33 3] 0} usaoxd Lpeaaje s8y
yorym jids Jeey-pujui 8 $o3BIN0JUD SISAYJUAS UI0I] UOIFBZLIOUIBLL
10 ‘Buryuiyj juadreaucd wosy Jupiuiyy quadIaalp ‘£}A1N0R OIISIIE,
woay £J1Aljde JBnjosj[aiul, Surjeiedag "sga001d [BUOKIEINDA 3y} JO
118d Jualeyul ue sB sdurpueisiepun pue ‘gapnjiyye ‘s8apt ‘sul]en]
‘gyydnoyy ayesdajut 0} 8Lem Jo £1011BA B 3S1ASD ‘B10J0I0Y) “ISNUI O
‘wopsim Yiim snowtKuouAs jou st a9pajmouy] ‘ondodsiap B ypm
poeoej uaym K3uae(d 10 ‘938IN0D ‘uorssed Wod Y} JOBII [[1M SUDZNLD
7By} 92juBJIENd OU S J[96}1 JO pUB Ul UCKHEBINDD jey) ‘Auswaar) ||
xBpA PlIopy-ead Surdpngs woly ‘az1uS0031 0} PA310) UsAQ AL O

"WIOPSIA

pue uorssedwod premoy do)s e aq ued pus Juatido[aAap-}{as s1BYMY
ogpa[Mouy Mau Sy, ‘uBWINY 8¢ 03 SUBAW 1 1eym ‘Ajaed]d aiow
11q B ‘puBjSIapun 0} pue JolaBydq uvIny ajqissod jo aduela 8y} e
¥00[ 0} “JuBWIOWE 3Y] 10} BPISEB UoKjIpEL] pUB uorjuaauod jnd 63 sjuap
-ngs 10§ apqrssod sy y—3uljeay pus ‘Guiuuno ‘Aaud ‘AK1aa81q ‘pad.d
‘fsnojes{ se yons sawdYy} Sur10400—saIN}Nd Auew Wolj saje)
pue syjdw Suypeal ¢ ‘suorjoeal 1dYj Jo Apxajdwod ayy Jo aieme

Liowapy woydvpppy Ik 09

IC

PAFullToxt Provided by ERIC

E




&y

asua) “aay Jay J8 Jupjoo] I1BYD oY) Ul 188 3YS MON "9A[}BY[D} puB
pexe(al uaaq sAem(e pey aYys aidym $90UDJ9Ju0D SNOLARLd [B.IADS
pey ap ‘sut [[3 03 ajearad pue jueptodwr Juijawos pey ays i)
£1e101008 oY} Yjm adessow v Julaed] ‘gorjjo Aui ug awl 33s 03 Juall
-quiedde ue apeu ays ‘sse[d Ul saded 1oy aw aa1d uByj I3Y}18Y
"IoqUIdWIal 0} J[9818Y pamoj(e per| ays 8L}
mou ‘Kemeu o3 jou p[nom £10waur 9y} JBY} SBM ‘1043MOY 18Y 0} 1BI]D
SEM JBYA 1OYI0Iq JOY yjim 31 Jn0qe Pax[e} 1ol pey pus sua
-11adxa 9y} Jnoqe duokue pjoj 12aau pey aYs 1By} pajou ays ‘raded
18y uj "jusploul Ay Moqe 3j0IM Y8 ‘A[penjusAg ‘puiul 13y jo Ino
11 nd jou p[nod dYys punoy 3ys 1oded 1aij'uc pasom ays se ‘aposide
ayj pledoasip 0} pauy} ays ySnoyjjy "uasoyd es ays pey 3y 8y}
peddojs aAey p[nod pue satj[nqayj uayl 1aguol)s sBm ys Jey} a3pa
-MOUY U[B}IAD 9} 8BM JUBPIdUL BIGY Suriequewea ut ured 18y jo
Kyu1eaas ayy Jo yed ‘diay 19y 103 seold siy Surioudy Keme payjem
pey ayg ‘jydy e ul Jsyjorq 199unof 18y painfur pue paxydeije
peY SSI[1iq UdyM a1Il} 3y} palaquiatlal juapmys ayj ‘jlastay uwyy
19Y{}0 SUOAUB 10} UIBUOD JO HOB] BRUYIBIY moge UM a[IyM
A "padByans Arowaul 1yured e
‘93edp Y3anoj ayj Jo Fur{Iomal jusjonial £1aA Joy Suringg ‘paioud!
‘g1ed 150UI BY} 1O} ‘DIdM FOUDLIACEXD [puosiad jnoqe ajlim 0} pue
galiowaul axeys o} suoy}ssBang ‘sotueyoaw Juljlim Buraoadwi uo
Apaeurtad pasnooj ays ¢ J1esAui pue 1030y 182d ayy £q uajim sjjelp
9341} 7811} 94} UO SJUBWWIOD 0} asuodsau uf ‘s1eded say Furyiomal o}
pesn jou sem juapnis i, S, ‘spuaurtuod Lw Aq pakouue A[qisia
 §BM 9YQ "JUSWIAA[OAUL euostad yonur Jnoyim ‘K(rioyredns 9304M
juapnis ay3 soded ayj Jo suolsIaA 93143 3811} 343 Uf ‘quawysiund
se Jopids B 0jul, 13y suIny usyj oM ‘guayjy ssappod 2y} payep
oym uBwWINY dY—auYdeIY JO £1018 ayyy 9soyd uswom Junok auQ

2N PUD DUBYY ‘duyonay,, [T jduoxy

suorpapal
1oy} Jo Ayrpenb ayj yaim paysijes we | J1JUN SLIMBL DIOW OM] IO
auo JWIGNS [[Ix Aj1lourn ajqeazls 8 ‘ing 1eded ayj Jo UCISIBA [BUY)
2y} §9INIYSU0D JRIp PaIY} sty ‘450Ul 10,] "}I 8YIOMAL OYm ‘JUBpnis
ay) 01 Jaded ay} uInjal uayj ‘suorjoouu0d pue ‘3 uorjsanb xa[dwod
a1ow ‘uorjoajel 1adasp a0y paau ayy no qurod | ‘aw1 0} SUOISIdA
yjoq spwqns pue soded ayj sejlamal usyj juspnis ay[, 'Sisel}

g9 Juny HOuDN

4

a9y 10 sty padojaaap 8By JuUIPNYS aYj [[aM MOY uo SHUAWIUND OYMm
1013 193d € 03 uaa1d st raded I8y 1Y, quawdpnlnoym el
|o sseadxo 01 pue HuIoEUAd 1BUUL JO BIBME 2] 0} wayy aduapey §
‘alur) auies ay} 1y "uotjs.iojdxa a3yl Jo jaed g8 s[oqui4s [euolsudulp
-92J1} JOTLIISUOD JO/PUE ‘SjUdWINIISUT [BIISTU UO astaoadunl ‘saide
-wit jured 0} padeInodus are sjuapnig £1078 a7 Y}Im UO01PBIUY
wolj 28118 YoIyMm seouartadxa pue ‘sapnjijje ‘sdul|se) ‘seaplt ‘sald
-owaw yInoay) £109s pajoa|as iy} pue SAA[OSWAY] uaamlaq suoty
-7ouu0d do[arap 07 SjUBPNYS YSB | "UIYIIM SaAL] 3[B] 10 yrfut uasoyd
ayp yorym ur sfem Sutiordxe 1aded 8 ajam 0} puB ‘J[aSAU0 UIYHM
83)8UO0SAI YOIym 918} 10 Yjfwr B 303[as 07 8l quawudIsse JIomawoy
[erjur ayy, ,-souatiadxy 0} wWioy Suialn),, pajjeo @sinod B Junje)
§jUapnys 09 3A18 [ JuaUNIFISSE UB J3PISU0D ST 3] ‘017011d Uf 310M UOLS
-521dXa DA1}BAI0 PUB ULLIBI] D[OqUIAS UL SBIPNIS MOY axojdxaqy,

SHSNOJSHY OML ‘- LNEWNDISSV INO

‘uoissaidxa Jo 2583 puB ‘AJALjRAId ‘“Ayreurjuods ‘Ay11q
-1xa]} adevanodus 03 puv ‘sarjI[iqissod 1opisuod 0} dwl} ajdoad aaid
03 suorjnjos woj pajeaedes are sansst pus suol}sany 'sawiodIno
[BULJ UO SB [[dM SB ‘FuiuIBd] JO ssa50.1d 8y} U0 SNI0J BIUSPNIG Al
-SSOSSE PUB UO[JOB[Ja1 [0 10] £3108d 8D dYF 3BAL}NO PUY ‘sassad
-01d aiojdxa ‘s1aded 23iam ‘sprafoxd ayatdwoo pue ueld ‘suoysanb
[My3yBsut yse 09 papaau s[{s dojaaap 0} §3UPNYS SMOJ[B WN[NOLI
-IND DIWIOPEIB UB UIY}IM sduar1adxa siy} Suragy "jusWIYdLIUS [BTY)
-121ds puB ‘uo1joBISHUI [BUNUILIOD ‘uoissaadxe [ENPIAIPUT 10] MO[|B
ey} s£Bm ur—uiea] £9Yy) 18y M YjIm pus mouy £ayjjBym Yitm—auae
K3y} Ol 08UUOD PUB dUIQUIOD 0} £yunjroddo ayj pasu §3uspnig
~aantud, wayy [2q8] 03 ‘pusy jo
N0 WaYy} SSTWSIP 03 JapaBy JI S33 B ‘asned wayj saald ‘saA[aswaly]
woay juatajyip A1ea o ‘jdoad jo S3LI0}S uipsal jByj a3pajmour]
o8 SjuspMIs jsow ‘syjpfwi yjim Jupnpiom suspnis jie Aq sa313ap
swes ay: o} peoustiadxe jou st Jurured] Siy) ydnoyijy "jooj 0
MOY PUEB 213UM UIB3[ 3Mm JI ‘puUn0yaq 03 Ausduioo s1aa3Y,], "SAA[asIN0
£q s[em jou pAdU BM ‘BUO[B JjEM fLewr am ydnoy,, d1aymAIans
s3uraq uswiny [[ £q usye) Aeuinof pareys ayj jo qred sB SaAlf J19Y}
eouariadxa ued £ayy, ‘K[ouo| pue paje[os! oS {90 03 pasu xauof ou
Kavy) yeyy esuas Juidoeasp B sl oy, . P2A011Sap aM JBYM MOLY
LUPIP I ‘Pon) A, ‘ured 18019 1M pIes juspnis auo ‘sdnoad ueipuj

Liows g Yoydopp g ‘YIKW 69

Q

IC

E

Aruitoxt provided by Eic:




oI} 1xdu 19139q op [ nok
adoy puw uayy pIp noK jeym 03pajmouyou 8} Op uBd nok {|v sud ay
afiuuyd 4,uBd NoY,, ‘sIUIPNIS B1]] JO dUO pIEY /098 s1gak aay RBM JBYL,

L oul putyaq pafj pusy duo

31 paddoels aaey pnod | 8qooq Jo young 8 £q dn quaq 793 131019
3[111] A1 70| puB BMB UBI | '[RJAME 05 SBM PIp | 18UM INg,, JN0 1810q dYG

"uojos jo

asanoo s1yj Suiolojuiaa ‘quawaaide ul pappou dnoadayy,  op ued nok

[[B 8,78Y,L, "MOU 10] P|nod noA 1809 ay} pip nok ‘Jou Jf ‘mouy nofk 49]

18y ‘188105 pus 2ardio) 03 SIUBM Y J] "A0W JX2U dYj BYBLU 0F WY

0} dn 831 ‘y8nolyj Jurod axnok jBym aqLIOB3P 81 op 0} dABY nof ||V

‘|93 no& ajquIoy moy mouy wiy o] ‘Keid sy Suppew ‘aded 1nok

Surjiam jnoqe ‘pauaddey jeym wiry 1193 18n[ ‘udy) [[9M,, ‘pooade ayg

~ABm ano£ uy Buped aq 0y 108 891 “Jaquawal tjroq nok nq—irinoqe

}[B7 3,uoMm NOL 31 INOQB H[BY 3,UBD R "MOUY no& smouy 3 "pIp nok

18U M Smouy APBal|B J2Yj01q INOK,, ‘330ds duodwos uay |, ‘d3ewses|d
118y} y3im Suofe SujdBnaye sem dnoud oy jy se ‘adud|ls sBM a1oU) utedy

o waqoad Aw g3y jyuted ayy

s3ey A\ ‘dn BupyiL1oad ssow sn{ pinom spyj Jnoqe Juiyieg, ‘smou [jam
£1381d uops 108 am ‘sapisag ‘j8Y) Op LUP[NOI |, ‘PEIY 131" HOOYS AYS

JLaepd anok

Iayjoaq 1nok puss jou Ayp,, ‘pajsedsng auoawos udyy, uolvnis
ay} pelopisucd ssu[d ay) S[m edud|is ajqeuojuedwod B SBM 3IdY],
PIP 118Y# TN0YE [njMB 009 [33] I, "PIES 3YS ,‘ON,,

W 1943019

anok ypm sduifea) anok poaleys nok a8, ‘sem uoijsanb xau
ayj uaya pasiading paxoo[ ays ‘pusy] jo N0 pauUWIPUOD 9q 03 Junoadxy
59K, ‘JOLIq B 8B DU I UBYM ‘1oMBUE IO

.mo:.Eo
® aABY pIp £[[Ba1 8YS 'p[NOd | 389q SB Moy Jay Junie| ‘papiws

pue 1ay }8 paxoo| ‘saks Aw pauado | -aut uo safa 1oy [99) pINod |

‘autwl paso | ,jedudliadxa {gal B U0 paseq sty}
8[,, ‘Sem poyse ugnsanb §saly ayy UdYM -sake 1oy pausdo A[mofs
ajdoaq 'PopB} SPIOM JSB| 3y} UdYM 3DUD[IS SBM d13Y, ‘saouds ay)
[{e pajjy uied ‘[njIamod a1am Splom I ‘fefd 1oy 1vay pue s343

100 9S00 0} SN Payss ays ‘sjoafoxd areys 03 AWED dW) BYJ USYM

‘po0}SIaPUN |[OM | UOTIBIISTU] B UM
sdajs ay) umop Jupdueq ‘90yjo Lwr o] pue 1dLIds ay3 }007 AYG , pus?s
-1apun j,uop Nok jBYm ‘}S313jul 3S0| N 1AM ‘nok seaow jBYM
0} uonuajye A8y 1opiodas adey B 0jul SIDI0A JUBIIYJIP Ul sqred ay)
peas o4 95Nl }1 a18YS 07 JUBM J,UOD NOA J| ‘opBUI 5q 03 PadU sagduwey
alaym JBaY [|IM NOX "PBAL 9 0} UM SPIOM WOL) JURIDJIP S
uayods aq 03 UM [BLIIJB[Y ‘PNO] INO 9du1os anok peal 07 paau noy,,

«LPUY TBUYM,

gy  Sury LOuoy

b

Jisuorjsaddns
ou108 1831 0 APUaL NOK D2y, "210Y) A[1BD[D SBM adaayd juuonowd ay)
1NQ ‘UDADUN PUT PIBMYMD SBM ] -qdp108 191 pBAL | PaIB]S BYS UM

11 pudy "asayy, ‘aw je Ljjusyap poseid pue

‘spusj w1 oju} jduosnust 8 45NIY) ‘pauan)as oys 1938| sABp 2D,
“jno pauio}s puw djoy ou a1 NOK 3t 6P JUBD |, "pudY 124 jooys 24§

. plom v Les
7,U0M ] 'UO0ISIBP IN0A 83 83d10YD Inok Jnoqe yuryj 03 dl) dABY NoX,,
LS8 £a4) J1 UM,

~100foxd ayy Jo punoadyduq

9] mouy 0} 8UY dUO ON 'BUBIS Y} FuiuBuury ‘paso(d 8943 Ino

oABY 8N J0 18013 , 3|ym JdLIOS dYj puAL 0] SSED AYj Ul a|doad awos
yge ued nox ;Ae[d oipel B 0UY 1 UING PUB JUBPLAUL AY) ayey jou Ayp,
-108uB Y14 PaoB] PadioA 10y ‘payse ays juedw nok op 18YM,,
-pajsaddns £pindb 1 198y,
Jaur Surieyjoq sjeym mouy nox,,

: ‘A[snofnpasoul 3w 38 pax0o|

ayg N0k £1843j0q J8YM,, "OU[IF L NOK 815319%UT JBYAY,, 1OMmSUB

ON NoK 07 s:3398W JBYM ‘uoyjsanb ® aasy nok (yuu nok diay

7,u8D [, “191] 9SIAPB 0] 3W! pojuBM puB suoganb ou pey aYyg 88In0d

Ay ul yiom ay} £q pasiel uorsanb 8 woij Burajeas joofoad e 2an)

-2NIJ8 0 POYSE SI JUIPNYE OB "88R[d 3] 10] JuawudIsse Y10M3woy|
{Buy 8y} 1N0QE SILLIOM I3y AQ PaWBL) SBM UOISSNISIP quanbasqns 1n()
:.x—m&
11,84 uaiy) pue soded anod ysiuy owr 7] "dUOP A, 0M jBYM JwWwpe
am Q0UO0 SIA[OSINO L)IM [8OP oM MOY ST SIOjjBW fpPrsuyin j8ym
Ing ‘SNOjOAIBW UBY)} S53] SBM | SdUIN) JN0QE SILI0IS JO S0 noX 199
pinod [ mouyi nok ‘A31ys Sutyipios op 03 uosaad f[uo ayj judie noy,,
‘f1da1 03 pajjodiwod 9[o) pus s349 1oy ul
guopjsanb oty 098 pinoa | *1Y431y ay3 jnoqe pedl psy | usyy K¢ 'possad
-dBal ays 1978| senuiw dwog Jaded ay) peal o) usdaq [ "}y9] aYysg
0 8] 31 PB8Y UBD NOYK,, "Ys9p Awl uo 3! paoejd usyj pue pajByIsay oYg
aadud ayj yoeq 1oy 3a83 | 'S3Y,,
LLMON oW Yiim 91 3xe) 3snf pinod | usdw nog,
‘spaom Awl Suiasl[aqsip ‘aw 18 payooj ayg
10 In04 10 J1pas0 |0 NOA 3AL3 pus mou nok 0331 wanjalf],} ‘| puddl
70U [ J8y}81 P[nom nok j| ‘seduBiio [B1UBIEQNS dpBLL aa,nok aao119q |
‘1930 ay) uel]} J1e8u0| yonu st sodad s1y3 je1f) 098 |, "djoy 03 panti |
“Josdn £j1eajo 5uM o8 Inq ‘uo Suied sem
1BYM amouy JUpIp ] "@AB3] 09 dn pooIs AYG -pad43 Ajpeau aded afed
.ugaljy © aw papuey ayg 218 dul pjo} nok | aaded ayy 9j0um |,
"PoySE [ 4} INOQE B [{8) 0} 31| NOL P[NOM,,
89K, ‘pres pus poydis ays uayJ, ddUd[IS A0 ,ON,,
‘paainbur wajqoxd 8 319y 8],
-alowt K88 0} 18y 10§ Pajiem | -9dud|ls ur 188 3Yg ON,,

£2W1) 210W Padu nok o(], ‘payse | pus Jaded
19y Burystury ajqnolj Juiaey sem ays jysnoyj ] ‘urepddun pus

Liowoapy Yoydorapr aCp|y ¥9

Full Tt Provided by ERIC.

Q

r




A

uy ‘sFuijoay pue ‘seapt ‘sydnoyy jo uoreadaur ayy ajowoad yorym
saljialjoe [(B a1 JuryBwifio)s pus ‘Gupjewadew ‘Bulf[23410)g

NOISSHUIXH HALLVHUD 4O HNTVA HHL

«(o1snut 10 Surjlam) uoissaidxa sa[3Bald ul os(e
INnq yjew pus dIUBIS Ul [UO JOU SISIN0D 3YB} 03 PAP33U 3Y ‘adud)
-[90X@ JO [2AD[ UBSOYD SIY 38 UOIPUN 03 13PIO U ‘y8Y) Jaswiy J10j
pa10A0dsIp o ‘Buluaeal sem 3y JBYM UI PaYSaLajUy 8q pue sopead
poo8 aagy 07 pajuBMm Y JI adUB[R( 18319q B YilM Jlaswiy apiaoad 0}
pey 2y $8Y} papn[ouod juspnis aysj ‘aur yjiaJurjeaul e Jo 981n0d ay}
Ul ‘S9SIN0D [BIIUYID) PUB 3DUBIIS A|UO Burfpnis jo 1sak B IBYY

-os[8) Suyacad 0} 8a0] Aw {{B PajBIIPaP dABY | JBY] UOISIA
78Y} 81 9] 'S1Y 5BM 9] PUB MOpBYS AUl MBS | ‘InoYy }IBp B uj ‘auw0ddq
JoAQU [[14 ] 3a[0Sa1 | JBYM BJUBSALIdRL UOIYDISIAY ‘Suiop sea | JB8YM
Surzijeaa ojul payooys sBM | [JUn yjed j8y) umop sdojs Suriredsap
maj B 3003 [ ‘pliom ayj Jo £of [ginjsu ayj pue SIdY30 JO anpea
ayy 10 paedoasip s13ayiede jo yied B Jo puad oy e 83l UOYPIYOISUY

:popn[ou0d yarym taded e 3j01m ay
201Jj0 SPJI00AI By OUI POPURY BQ 03 NP dI3m sopBIT d10§0q ISUL

‘Aep j8tj) 03 prem.10j Jupoo] we | 'SSIUNIBP Jauul 18998313 L jo
JresAwradand jim | ‘uoyiydIsiag 03 uo1OBAL aja|dwod Aw LI .mzacc
1 uayp ‘9jedissip 0} pojle)s Apualje SBY UO1}BIISIY Aur ‘uayey
mou 3aBY | 18y3 deqs 9S1y Sy} Yirp "d4ow pus atouwr dn dw Bursopd
sB uoljBIISNY LW puB ‘pooudlIadxd 18Ad dABY | FUAD 8upeaisny
Jsow 9y} sem S|[iYS uoljBdIUnNWIMWEd AW jO Suryoojq ayy, ‘Jjesdw
ssoadxa 03 Apiqe snotaoxd Lw jJo awos utedas 01 pejle)s daey |
*aaxj 9q uo0s [{im | ‘Junjiom dody | ji 1ey) mouy | puB a[138q 181y
al) oM 3ABY [ NG ‘PaOAd YA BY) |[B Y3iM Bul[8Ip Ul papaddans
jou aaey NS | (oI Lwr 03) Yrhwt 8y3 jo sousoyiudis ay) urejdxa
01 uidaq 0} Joisea S I ‘JBY) JBYY (“UIPNIS Y)Y £q pajeudisap se
£poq aje1adosdds 10130 SUIOS 10 [1IUNOD UMO] BY] JO SISQUIBUL 8B 3101
uy Buualsy| SSBJO 31 Yia 1aj0818YD UL ‘uorjpjuasad (810 UL S}BUW
uaY] SjUIPNIS DY, "JuBAD 10 uoyysanb Jujqnor} e puwisispun 03
JapJo ut ajlf 112y uo yoeq Sutyoo] ‘Juawrowt queaijiudis 8 18 ‘938 p[o

ul 1879B.1BYD 0Y) 2Jom £3Y] JI S8 YJAW UDSOYD 113y UL 1370TIBYD B Jo
£ydeidorqoine uv JLIM 0 dABY SJUBPNIS Juawudiese Sulim puodas
a3 10,) ‘Ud)LIM SBM Juiusawl JNOYjIM uBW Y3 JO £10s ayj Ajjeny
-uaay] ‘pateaddesip £3ues Lw 1o L3 NOLYHIP Kw soyqto un Suysnd
daay pnom § ey} paa[osal | yaded uoyjyorstig ay3 yum A3nd
-itp Bupuetiadxs uedaq | uayp) "ojqeIAU[nA Futaq jo poueds sem |
asneoaq 0s op 09 K3111q8 AW 90| peY | 'U0{}BdIUNWILI0) JBY] 03 Jjastly

L9 Supy LouoN

Jo 9001d B Jwwod Jsnw uostad B {£]9A1120550 2judIUNUILIODd 07 LLjiqu
snotaaad Aw Jo yonut 180] pBY | 'UM{VYS £|2.49A3S PlIOM o) Ul L)
Lw pus qany uddq pey | “aBaf jsud ay) Julan( ‘pauing pey [ yorym
jloutan} Jouur dn payea asueatjiudis juuosiad Juiasy sv pajoodjos
1 Y1dw ayJ, -aur 10§ 3 noyjjip £|0WalIxo a1om sjudwudisse (1w ay,,

19304M 8Y 351N0D aY] JO uoljen[BAa [RUl} S|
uj ‘SupLm siY Jo UOISIAA £uB YjIm Paljsijes ]9) 1aadu ay '193Satuas
a4y} Surinp syeap juanbasqns saayy ojidssp pue ‘s yym pue
J0jn3 1ead SIY Y}1m S90UaI9ju0d Luew a31dsa(] ‘U0IIBN[BAS WLS-pll
sty 0} Juip1020B ‘SH00NS JNOYIM JNG—3[B) B[} 07 LUOI}PAUUO0D SIY
no aingij 09 3uiig 1JBap 1841} 9Y3 U0 payIom oym ‘yofeur saisyd v
‘JUBpN)S PaYIUIOD PUB STNOLISS B SBM 3] "Wl U0 193] [njtamod
B 4yons pey £1038 ay) Aym pusjsiapun jou p[nod ay jaf—yjiom
03 yorym yjm £109s e Juisoor]d 10j UoOl}BISPISUOD £1BSS300U B ‘YA
3y} £q pandinu Ljdesp sem juapnis ayj ‘Guiuurdaq a1} woay

‘Apoq umo s1y Junwunsuod ‘paip ay [1jun {[n} Jutjas) 10 uorjoeysijes
moym ‘A[renurjuod 483 03 ‘pooj 9ARIO 0} UOYJUIISIIF PoUWapuod
§9180) ‘UO1}28 S1Y IO "Uutyjim pafamp oym ydwku ayy Juif(1y ‘sa1a)
0} PaIoBS S9a1} JO 9A0.3 9y} UMOP IND OYM uRBUI 3y} ‘UOY ST
Jo £1031s ayj asOYyd SSB[D JWIBS 9} Ul JUIPNIS I3 jouy

LJUOYYOISILTy Jo ddmoy ay ], iz d)dwnxyy
Syquey], 'sAnd nok ‘'syueyy,,
‘pies uayj pus paudjsi{ ays se A[JuUs[is jBs ayg ‘airvys 0} pajuem
ajdoad yorym satiowaw LuBw pPoayoAs £10]S SUBWOM dY)} IBY)
J83[0 88M J] "JoLI3 puB [BABJIJA( JO SBLI0}S UMO JIdY) P[0} S43YI()
« I8} 03 3[qE 9q 03 JoI[a.l
B ONS sem 3] ‘{[eqjooj mau Lw ursof 10} ‘00} L1108 sBM BY piBs
9} "A1108 sBM ] WY p1oj | ‘anjq 8y} jo jno ‘A8p auq) awury Suof v 10)
3L Jnoqe y[e) J,uUpIp am Wool awes 8y} pateys am ydnoyy usayg ‘dn
PaYdINIs aq 03 [8idsoy ayj 03 wily axe) 03 pey syuated Ay ‘dn maay)
puB 3pISINO UL | PoO[q aY] [[2 MES | uaypy "jno painod poojq pue
aka sy 11y 3y [{a} ay Sy 100y ayj) 0} umop wiy paysnd | souejeq
81Y 180} Y UaYAA "PIBY WIY MY | PBW 0S SBM | *}1 150] pue Suryse
oYM [[Bqjooy Aw Yoo} 8y 1373e Jydyj 8 ojui 08 | pue 1ayjoiq Lw
uaym Jsquawal |, ‘Kes 0} dulod sem ay jeym noqe Juryj o} awir)
Jieswiy mofje 0} jou j1 s ‘Ayoinb dn ayods juapnys £ys Jayjer y

« UMOD WY 191 Jupey nof ysim nok
moy ‘aae nok L1108 moli Jayjoaq anof (3], ‘patsaddns juapnis tayjouy

. . baSwE UOQQBQQE J\?CQ a9

Q

IC

E

Aruitoxt provided by Eic:




N3 7
usaa ‘sjuaaa ‘adoad ‘sjuaredpusad £q po} 5311098 P[O rlaquIaudd
0} Apiqe Jieyy peuadsap pus ‘pauadamys ‘parorduil pey 3sIn0d
119y} ul ¥I0M 3y} MOy INoqe 3j0im Wayj jo Luew j8Y} pasijou |
.908.1M00 Au1 Jurye) sjuapnis £q UBYILIM SUOLIEBN[BAD PA|IBIAP OU3
18 SUrj00] B{iYyA PAAIBSqO | ussyjed B £q ‘19jsawWas aUO JO pus Ay}
18 yjon1ys s8m | ‘Llowawr ut ojul fLem e ypm Juyddnns sfiym
‘mouy 0} MOY mouy Juptp | pus G
A1188 Aw 0GB MO 0] papiasu pUB PAjUBM ] 30X Al Yjim uo 139
-a8ueyo ,uBd NOA JBYM ynoqe jadioy, 0} PO} 88M | ‘gaul) Pnoyp
AjowaI}xa uo }oBq Joa}yal 03 Jugjjimun 10 pesp aJom SIBSaUIM YY)
J0 jsout {82A1JB[d1 UO A3 | P[NOD 10U ‘pnpe us se jsed umo Lur ojut
y08q 083 J0U P[NOJ | 08 ‘SAAI] UMO ITaY} Mau{-eanynd ayj ul asoyj se
aanyno uaard e ut ajdoad jo saAl| AU} MOUY 184U ued 9s1dojoayors
ayp 8B Jsnp ‘pawaas Y jde aiow aYy ‘K3opeue ayj paiodxa | aiow
ay, ' SIuBULIAL PUB §3U0(G,, UMO £ 98 Suiyoo[ sem | ‘sainjno jsed
JO sjuBUUIa pUB SaU0g 38 3UR{00] JO pedjsuf js130[0aydas us Y|
{39 03 usgaq | ‘aarjdeo sl play YoIym sawayy Yy pus auw pajeI}}e
o1y S31103S 3y} 38 Pasjoo] | SV . pouaddey Suryjauos, j8yj asuas
Jurnoal ® pue ‘saticudul Amopsys ‘s8urfea) sndea ‘sojoyd jo
sooaid pue sjiqatam pey 1 [[2 104 ‘pooyp[1yd Au1 JnOGE 3I0W MOU 03
pajue | ‘s3uruuidaq L1183 Au1 0} 588008 uredau jystw | Moy axopdxa
07 uedaq [ usym jnoqe dwed J|ag ayj jo £3ojoayaay,, uLId} Y[,

JATES AHL 10 ADOTOTHOUV

‘SNJ0J [BUOIIEINPA 118}
‘uapim usyj Jayjed “w0118U 0} pa8eaNodus A[[BNSN 318 OYM SJUBPTIS
10j 9ouartadxa [Buocl}BINPI jnyramod e gaptaord uotssaidxa aane
-o15 pue Suiures] sjoquifs jo [BHIAJBW By} YIIM Suiuaes| aaijelo
-qe|{02 Jo anbiuyoaj Suryoea) ay3 Jo UCKBUIqI0d AY L, -gpout aA1311ed
-w00 B Ul Ajureus }.10M pue ‘sesapl {nj3uiuBaw AEBY 03 saA[asway)
1SN} jou op ‘“fuiyy 48y} JEYM poSE WOP[SS A8 ‘sygaf puodss
pue 781y 8y3 ul asoy} {eroadsa ‘syuspngs ‘suopniysul Auew uj
“UOISTA UMO I13Y[} 03 32104
orjuayjne aA13 snyj pue ‘adud[feyd pus ‘“p10ddns ‘uorjsanb ‘urejsns
‘pusjxa 0} Japao ul dnoad adae[ oY) UM PauIBIUOD SBDINOSII
3(}3 9sn 0} moy Jo a3pajmouy pusy 3ISIy ured sjuapys 8y, ‘dno.d
awres syj Uryjim sIaylo Jo y1om guirdojaaap oy} pue ssadoud [guol}
-eonpa Jo a1ems A[3101{dxa aq 03 UIBI[ SHUBPTYS ayj ‘A|snosuejnuilg

69  Supy LOouopN

Sp
-gasuodsaa onjuayjne pus auinuaf Jayjo YoBa 13)J0 0} padenodud
al8 SJUAPNIE 319U M JUSWIUOIIAUS UE d78dId 0} dayy |[8 sj09foad [vuy)
ul su13ouo0d [euossad jo uorjelojdxa ayj pus ‘suorjsanb pajetaudd
-j18s Surugap ‘siojny 1ead ypm suorpesaju] ‘suoljsanb umo aioyy
WoL) S3A[0A YoIYMm Hiom donpoud o} ‘djqisuodsar pue a|qejunodds
ploY 29 0} pasu 3y} WUI01} JJAud( SIUBPNYS JBYJ SMOYS (10lABY
-9( WOO0JSSB[D JO UOITBAIBSQO £} NOBJ BUISSNISIP puE ‘Suoijen|eas
quapnjs Suifpnjs ‘sesuodsal juapnis. 0} Furualsi]) yaaeasas anQ
£)1812A1UN BY3 9ABS[ £3Y} 810)Ja( SIUAPNIS Jjay}) JO [|B8 J0j BdudLIadxd
Sutuaes| L1essadau B se ssadoxd SIY) S99 BIBMEB[3( JO FYIERET
-fup] 9y Jo A3 noej wvadolr sI10UOH Y, ‘3uiuies] 8A118.10q8{[0D JO
aousadxa oy} Y3noay) S1 J29[Jo1 pue ‘BGLIOSP ‘DAI8S]0 07 SFUSPNYS
yovay ‘ouur) aures ayj 18 ‘pue saa[as ajeatad dojaasp 0} Lem auQ
*w00.1SSBIO A}ISI8ATUN B Ul
s1oyeonps a1 am ‘Buryjes ornadesay) e ut sisideaayy jou ‘|8 19358
‘are apA (SIIIME [BNI03[[YUL Jo Juawdo[dA3p 3Yy) ‘[[8 3A0q8 ‘SaN[EBA
YoIysm JUSLIUOIIAUS [BUOIJBINPA UR UL SIY] Op 8Mm Op Moy ‘Ing
‘saajas ajsatad aray) dofaaap o3 syuepnys diay 07 £)1SI8AIUN BY) JO
aoe(d a3 ST 91 JBY]} ‘}08.LI00 SEM UBWIPIDL] SSWE JBL{} 9431[3q |
‘jualaljip Afssjiueul
mq ‘asiom 10 183)9q AjlIessadau joN ,A109S Inok, woij pajery
-uaiayip se £103s Aw,, tuoissaidxa ut 301043 JO 3[04 8Y] pueisIdpun
0} urdaq sjuapnjs ‘souaiajyip jdedoe o3 Suiuaea] jo J1ed SY "plIom
1auur 1o ‘ayoAsd pue pulwl ayj} saysinou put sazidiaua Juidewl
ySnoayj sesuodses [Bulajul Huijesa) “juswdojaasp pus ymoad
‘a3pamouy Jayjanj 1oy [vrjuajod ayj 31 yjm S9LLIBD uorjdaoaed
s1yy Jo Suumys ayy ‘Aojsiy Jowad aeyy 03 Juipaodoe aouspiadxs
ay) aateotad Jausyst] ay) pue J3[[d} 8y} ydnoyjly -uoneuiewl
ay} a9e8ua snyj yorys safew] [BUIBUL 31D 03 syuedidied ayy
ajqeus £103s B 0} Sutuais ayj pue jo Bulffey ayy ylog Aem auies
sy} A[3oexa ur pajeadar aq ued Suy|(a) ON "SutaBys ayj uy pajsdaul
st Jo[{9} 9y} Jo Suryjawios (asuds 3sv8ae| ayj ul A103S piom ayj
asn | pue) p|o} st £10s ® a1y yoey ‘A[snolaaid ueyy plaom ayj ut
sor[d pue jJO M3IA 5,3U0 PUB J|9S3UO JNOGR SI0W SMOUY BUO dlsnul
jo @0a1d 10 ‘Buos ‘queyd B sasodwod ‘anard quawdaoW B $8IBAID
‘euIBaD € SoYeW ‘A10)S 8 $3)1IM J0 S[[9) AUO 13}y 'BSUSS [BIOW pUB
[€21432 pue ‘A}1S0LIND ‘paau ‘uoijoeal ‘ucijINul uUMO sy} uo puadap
0} UJes| SJUSPNIS ‘SIDI0YD 3SAY) SBW UBD BS[d AUO ON 'Pajald
-Wo? 3G 0} IOM 3y} S[qBUS YDIyM SIDIOYD 3Bl 0} ‘SAATBUIR}E
218910 0} Sey Jaj[aj/eyeut ayy ‘Suif[e} 4o Surjvur jo ssadoad 8y

Liowapy oydviajy ‘iKW 89

Q

IC

E

Aruitoxt provided by Eic:




(181-081 dd)
‘Jloswiiy sdyew pus Joofoad umo siy,, “qaed ut ‘st uostad L1oagq "juBU
-{U11310p ujBW UMO BIY| 8] ‘uossod (B2l ¥ 81 91 88 lvjOsul ‘uostad
ay], , uosiad 21} 0} jeUIdIXD §DDIO) £q Ajuo pourwiajop, saydu
ageayd sU{} aIOYM  pauruIdlap Aqjny,, 58 uosiad ayj Jo yuiyy 193u0]
ou uwd opy ‘(919 Jremodfiim, 1o ‘y18uanye-0d0 siy ‘fpqisuodsad
jo Cuijeay s1y “18aj J0 2384100 81y ‘JlRsuilY 10) sjeod siy Jupnpul)
81 Apuaaje ay su uostad ayj st 8dIOYD JO JUBUIWIAIOP ULBUL B YOI M
uy [enplatpuy ayj Joj 8ad10yd jo 01498 [BNUIJU0D B BI dJIT Jlasiuly
uosaad ayj Jo uorjBald B 088 81 )1 A[148d ‘PUBLRL0JRq 2193, 61 j8YM
jo asuejdatos pue Juiidaooun ‘£10A0081p (9A1102fqNS 10 3A1103{Q0)
£q £[3a8d £{uo pooyynpe ojui 8m013 ‘J{98 10 ‘210D JaUU] 81U} JDAIMOY

1591818 (ZG6T) MOISBIAL 3] [BYIA
pue Ayj[eay e jo sjuauodurod £ressadeu pue juslrodwl are yoIyMm
‘Juyjiey 41038 pur Bupjeurf103s 10j gaiiiqe pus serjoeded ey
dojaaap 0g syuepnys sd[ay 13yoea} a3 ‘41038 81} JO (WOC0ASSB[O 3Y} JO
apISINO) 88N Jayjing woiy £1098 ayy jo Buife) pue Jupjeul ayy But
-peredas £g 's19}0 puB S3A[aSWAY] 0} [rydulugaw pue ‘ajB[noijee
‘Jua1ayod a1 YoIym sfem uy agpajmou siyy ggaadxe udyj 0} pue
‘£yiunuIuIod 03 j|os pue ‘s[oym o3 jaed ‘apisqno pus apisul ‘Jut[es)
pue jydnoyj PaUU0D 0} UIBd] syuapnis djay o3 sf L1033 §3u0 JO
Burq[2} 84} U0 STN00J 0} AeM BUO ‘JUIWUOIIAUD [BUOI}BOTIPD UB UIYNM
(8911079 118y} 0} SS8208 dojasap 03 adoad d[ay am op MO 51 uoly
-sanb ay ], ‘£1039 Y] sMmouYy ayoAsd ayj A[uc ard[eq | ‘A1snodofsuy
“wgalp 8y} jo Juiueawr 8y} SMOUY J9WEIP Y} Kjuo jBY} pauls)
-urew oy ,A}1[@al A[U0 Y3 81 [ENPIAIPUL YL, ‘ptes (6L67) Sunp

NOISNI'TONOD

‘(punos ‘uawt
-anow ‘spaom ‘wjiy-jured ‘AB[o) BIpaw pus (sduep ‘ewsap ‘d1snul
‘f1afeun [BnsiA ‘aanjdnos ‘Ai038 0YS ‘£1790d) suiio} jo Ljdriea
e ui passaadxa aq ued sgurueaul dsauy YoIYM Ui sfem aiojdxa 0}
sjuapN)s sa88aN0dUd YIIYM souariadxa [erjuatiadxa pus [enjdaducd
8 sopiaoad uorssardxe 9al3BaID "S|OqUIAS [BSIDATURN UL PAIBAOISIP
aq 0} Surusaur [euosiad ayj pue ‘sjoquiks [euosiad s1y 10 I8y
uy jusaayul Surusaul 3y} ISA00SIP 03 JuUapN)}S Y} SAjqBUD 1 ‘HI0M
-awresj (8Njdaduod s]BNPIAIPUl UB U0 SBSNS0) Suiuaes] oijoquifg

(gy -d) 'sanierjuajoed s31
pusB J{3say1 Jo suotjdasiad sauo s1aj|e s3daou0d Surousyua-yjmoi3 uo

1L, 8uy LOuon

0Q
Pa1ajuad uorjejuaiio [enjdasuod @ ‘sny, ‘[apow [8njdaduod Lue toj

onyy .mv_o: ‘a8 pinoam 1 ‘opdwutad sy ], ‘suoydoasad spuo soduys
pue ‘s10jje ‘dn suado ‘spiom Jorjj0 uj “yromowey) [Bndaduod gouQ

'SAYLIM (2861)

YO pB[[Ip ‘81deouod Surueyua-ymold JO UOIBSNOSIP SIY U]
_ ‘Aurjpajal pus ‘Buiqiinsap
Suyatasqo £[aa1poe £q 10 Jurjedioraed £[pAa1j08 £q 1aYjays ‘'os op 0}
Kyungaoddo ayy aAey [[8 ‘s[jiys sdojasap pus adpajmouy| salmbde
Juapnjs auo uay -orqnd s1 Juiuaesy |8 ‘poyjowr uyyoeay m.ﬁ 88
Suiuaea] 2A1JBIOQRB[[0D YA WSO A[a18w 8t [BOS ds0yMm S0y
woy ‘Guiuied] 9y} puojxs 03 3JIN dYJ WO dA[0Ad YOIym sjuaw
-w0d puB suoysenb ajsrjuaId P sjuapnig sdofdasp £Jrunwwod
Jo 9suas y 'spjojun siauanofos moj[ej Suiaq jo asuas e ‘sisad yjim
{er1a38W BIY} 31BYS A3y} UBY AN {SUOISN[IUOD 0 SLUOD J OP MO} Qsm.;
Jo sjutod peoixopeaed pue Suijoijuod Jo 9SUIS dYRUW | OP MO} w_m.&
[ Op MOLI ¢HUIY} J Op 1BUAL :S3A[8SWAY] Yse 0} uaed] £ay ], ‘Butaq
uswiny B aq 0} Wayj 03 SUBAW J1 1BYM pue ‘wayj 0} s1djj8W ,E.sa
‘axe Aoy} oym Jo Suiyjawios SOA[aSWaY} 10j 19A00SIp 03 Ajunjaoddo

a3y} S3UaPNJS SI3JJ0 M3IA Jo sjulod UMO JdY] w0y s3L10)s Julfa],

ONINYVI'T HALLVYOUVTIO00

ugm
1y3noim Louedaldsip yons satjnoyJip ayj aiojdxa vy Lem ou ?:.u Moa
‘Mara [BUIIYXD Siyj jsutede palsajoad sBY JUAPNIS dUO UBYF IO
*aydoad 13Y}0 JO UOISTA PUB ‘SIUBWWIOD ‘SUOI}O3]JB1 dY) £q PAII3JJE SI
Surpue)sIopun-j|9s Moy Je 00| 0} padeinodus ale sjuapnig uwt_v
‘op uayjo pue ‘Aeul searjoadsaad umo J1dY ], 'S13Y10 Aq P[0} SALI0}S are
Spualyj pue ‘s1ayoea) ‘seAljelad ‘sjuaaed 4q wayy jnoqe Eo.a SO1107S
1843 ‘yjnag 118Y) aq J0U el SIA[ISWAY] NOYE. P[0] U] dABY .mmﬁ
J8yMm JBY} BIp! Ay} Jnoqe quiyj 03 urdsq ued sjuapnig ‘plIOM ayj
ug 9oe(d 19y Jo s1y Suipaedas suorjdwnsaid pue suorjdwnsse uol;
-sanb 03 fH1qissod a3 sey JuUspNnIs v J[3G oYy} Jo sL3oj0adIy,, SY .
aoydejow JO U01}82ID
ay} ySnoayj Jo Sunequiswal 0P Y3nolyj 19y .wEEm.Somh
sem Arowaw umo Awi 0} SS9308 jey} pataacosip | Supjewlerd
pue ‘SunjewsSeunt ‘Guijum ySnoay], Krowsw 0} s53008 ajeard
ySiwu soydejew pue ypfw yorym ui sfem ‘A[aarpe ‘aiojdxa 03
uedaq | -ow 09 uado Lem e aq JyTdiw s1yj ji paiapuon | ‘sarewjydiu

Liowapy doydopppy ‘iKW QL

Q

IC

E

Aruitoxt provided by Eic:




28

‘91161 2rEmBR(]
“yaemap ‘assme[a( Jo £jisiaAtun ‘wigafosq siouoy ‘Sury Luey :sisanbas jundey

"FupIp a0} MON "puiw d1Youn1d} Y L "(8861) U ‘310quadg
‘S lIAXT
“WnNL0y JOUOTIDA] “WLI0jad JB[NALLING “(L861) "D ‘sjreqoy @ 'y ‘siHaqoy
‘181ql] UBdLIBWY MIN
1ouBig 10X MO "A407s umounoLFunpaL (ELE61) 'V ‘x04-£o1jBp B "G ‘UddY
“BA0JY) 10X MAN ‘Spoquids s1yf pup uDp “(6L61) ‘D D ‘Gunp
‘§§91 UO1JBINPS JO 2I0J1ISUT W{OYYD0]G (W{OYHD0YE,
“Advaayy pup uonponps uy Juryowlio}s *(8861) N ‘Buiyy 2 "y ‘018430
‘¥ ‘g ‘Adojoyolsg onsiuvwunyy jo ppusnop ‘£10ayj uonealjow 03 uolng
-11j1uy B 11018ZI[BN}D6-}]08 JO SUOIEPUNO) renidanuod) (g861) " ‘A Il
‘1,861 1snIny ‘e8a(j0) Ynowre(q ‘yodadg |sandneuy (L861) ‘[ ‘uBwIpAVLY
'09-62 ()82 ‘£oj0yoksq ansuvwnyy Jo jouinop ‘Juaudo(aAdp ustuny
pue SupyBw-yik}y (8861) “( ‘8duein B S audduy] @ ‘s
‘Bupjip/weuBg 10X MIN 4q 2017 0F sy *(ZLET) P ‘IeqdwiB)

SADNHTYIAUY

-uewiny 8q 03 sugaw §1 jeyM jo Surpueisiopun suosiad
yowa SurBae[ua SNy} ‘BPISIN0 IB Oy dSOL]) Y}IM SBL101S BPISUL 1dY()
a18ys 0} §JU3PNYS 10j 2[qiss0d 1 O}BU aM ‘WN|HOLLIND SaIjiuTWINY
ayj jo jied ase uorssaidxa aarjBald pus Fulures| oloquIAs uaym
seapsway) Suryeuw,, jo ssadoid 3uoj-aji| 9y} SnULU0d 03 pue ‘ate
£ay3 oym Jnoqe aiour 18A00sIp 03 Apunyioddo ayj saey Kay ‘suwny
awBs ayj 1y 'S[[IYS OIUIAPLIE I3} BUOY 0} pus plI0om ayj punote
§9IN}[ND WOl S3L1038 ajeaidde 01 sjuapnys sajqeus (L10waut pue
toydejaur) seri0)s pue safewt ajeinuil}s 0} sydw yim Juiyiop

KLeowapy woydojapy ‘WK 2L

O

IC

E

Aruitoxt provided by Eic:




ARCHETYPES AND ASSIGNMENTS: WRITING ABOUT PERSONAL ARCHETYPES
AIDS STUDENTS IN WRITING COMPOSITION PAPERS AND UNDERSTANDING

LITERATURE

by
Edith Crow
Yavapai College

Prescott, AZ 86301

Speech for

Conference on College
Composition and Communication
New Orleans, Louisiana

Mar. 14, 1986

This Document Available through the ERIC Database; Document #ED274981




Archetypes and Assignments: Writing about Personal Archetypes
Aids Students in Writing Composition Papers and Understanding Literature

If we belieQe Miriam T. Chaplin’s 1986 call to convention for the Conference on College
Composition and Communication, then we as educators profess that, "education occurs
through perpetual intellectual movement along a developmental continuum.” Sometimes our
students begin at an extreme edge of the continuum, but our challenge as professors is to
"lead out” (the Latin root of the word) the students as we engage them in a spirit of inquiry.
One way to achieve this engagement is to combine the study of archetypal patterns with the
reading of literature and structuring of assignments based on an archetypal schema. After
explaining this approach, I will define archetypes, particularly the archetype of initiation,
present a sample writing assignment, and share some student responses to that assignment.

In the northern Arizona, rural community college district where I teach, sometimes I
despair of my students’ engagement in the thinking process and the thinl&ng skills of
summary; I work initially t§ insure their mastery of the literal level of meaning in literature.
Last semester’s revelation was that some who read this passage in Crane’s "The dpen Boat"
were unsure what it meant: "In the shadows, face downward, lay the oiler. ...The land’s
welcome for it [still and dripping shape] could only be the different and sinister hospitality of
the grave."! "Did the oiler really die?" ask the students. Our students are traditional, non-
traditional, . .ative Americans, Spanish-speakers, and senior citizens of average ability to
superior ability, yet they all struggle to understand how a sentence such as the one above
could possibly relate to them.

While my students are reading "The Open Boa " by Crane, I discuss archetypes and
define initiation experiences. I ask them to ferret out initiation experiences in their lives and

select one about which to write. This assignment is the first one in English 102, the second
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course in our composition sequence. Not only does the assignment allow me to diagnose
students’ weaknesses and their ability to focus on a thesis, but I also learn something about
them without having them write autobiographical pieces. The initiation experience and the
lesson(s) learned become the thesis focus of the paper, not the student’s entire life.

To unify this course in composition and literature with the schema of archetypes has been
successful because the schema allows students to relate their personal experiences to texts
outside themselves; the schema helps them to understand that their significant life experiences
are the stuff of which literature is made. Eventuaﬂy I attempt to stimulate divergent thinking
as they respond more critically to literature.

This approach is grounded in the theory that engagement in a topic, whether reading or
writing, is essential for the learner to make meaning. As Janet Emig says in "Writing as a
Mode of Learning," " we are acquiring as well some empirical confirmation about the
importance of engagement in, as well as self-selection of, a subject for the student learning to
write and writing to learn."> When the student cares about an idea, the engagement in the
topic is more complete; according to Polanyi, there is a "fusion of the personal and the
ubjective as Personal Knowledge...into every act of knowing there enters a passionate
contribution of the person knowing what is being known, and...this coefficient is no mere
imperfection but a vital component of his knowledge, "

From my observation, most students become passionately engaged in literature with the
schema of archetypes. I can then move from this initial assignment to essays of literary
criticism, such as character analyses, poetry explications, and thematic implications.

Students see interrelationships, what Buckler means when she says: "Logically, then, one

can conclude that creating a work of literature, reading it, and writing about it are simply
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different manifestations of the same vital human function--the mind’s effort to create meaning
from experience."*

Our students need a hook to engage them in creating meaning--or else they ignore the
literature assignment and avoid class when we discuss "The Open Boat." Archetypes can be
that hook. "Archetype" is defined in the broadest sense by Estella Lauter as "the tendency to
form mental images in relation to repeated experiences. "5 She says that these "images give
rise to rituals and stories if the experience is powerful enough, and these in turn become
mythic if they are widely shared."®

Archetypes are basic patterns from which copies are made. According to Jung, an
archetype is the following:

a figure, whether it be daemon, man or process, that repeats itself

in the course of history wherever creative fantasy is fully manifested.

If we subject these images to a closer investigation, we discover them

to be the formulated resultants of countless experiences of our

ancestors. They are, as it were, the psychic residue of numberless

experiences of the same type.’
A corollary to the theory of archetypes is that "literary expression is an unconscious product
of the collective experience of the entire human species."® The metaphors we choose to
describe our experiences may diffzr, but we are all initiated into new knowledges,
experiences, death-rebirth, undertake various tasks, and have some explanation for our
origin/creation myth. Thus, when someone like Thoreau talks about going to Walden Pond
in 1845 to "live deep and suck out all the marrow of life," we can assume he will sound the
depths not only of the pond but also of his inner life.

When I say archetypal patterns, [ do not attach solely male images to the patterns.

Although Jung has been criticized by some for speaking of males, I would agree with Annis

Pratt:




On the one hand, my sister critics have urged me to avoid the
Jungian-archetypal mode on the grounds that Jung has so grossly
erred in his allocation of stereotyped characteristics to male

and female that his concepts are totally invalid for our

endeavor; on the other hand, I find that the insights of Jung,
Frye, and Campbell, if turned upside down to admit of women as
human participants in the quest for identity and rebirth
experience, are helpful in the elucidation of the psycho-
mythological development of the female hero.'

Given that both men and women undertake journeys, most will encounter numerous
initiation experiences in their quests. I assign my students the task of selecting one initiation
experience about which to write. I prepare them to write with the following assignment.

Role Biographer of your life. You are in your
80’s and considering the significant events
of your life span. Evaluate the lesson(s)

you would transmit to your grandchildren
regarding one initiation experience.

Audience Peers, English instructor.

Format Multi-paragraph, thesis-controlled essay
(500-1000 words)

Topic One selected initiation experience. Define,

describe, and state knowledge you learned
from the experience. Remember to use strong
verbs and words that relate to sense
experiences. Avoid abstractions without
explaining them ("Life is reality.”) So
what? Show the reader your particular reality
("I was thrown to the ground by the entire
football team, and they poured Gatorade all
over me.") This essay will be evaluated in
terms of its content, organization,
development, expression, and mechanics.
(Assignment sheet attached)

In addition to providing a checklist for this paper, which details more specifically the
above five criteria for grading (see attachment), I explain and define initiation carefully. I
read Lionel Trilling’s definition of initiation in literature:

This usually takes the form of an initiation into life, that is, the
depiction of an adolescent coming into maturity and adulthood with all the




attendant problems and responsibilities that this process involves. An
awakening, awareness, or an increased perception of the world and the
people in it usually forms the climax of this archetypal situation (e.g.,
Holden Caulfield, Huckleberry Finn, Stephen Dedalus, Eugene Gant, The_
Awakening by Kate Chopin."

Dictionary definitions include this idea of awakening to new knowledge; often a special
ritual is required. Webster’s New World Dictionary, 2nd College Edition (1980) defines
initiation as "the ceremony by which a person is initiated into a fraternity." The American
Heritage Dictionary, New College Edition (1979) indicates initiation is rudimentary
exposure, instruction, or a ceremony, ritual, test, or period of instruction with which a new
member is admitted to an organization or an office or to knowledge."

Most definitions include either the idea of a passage of a young person from ignorance
about the external world to vital knowledge or an important self-discovery and resulting
adjustment to life or society. Jaffe and Scott, with reference to literature, indicate that "a
character, in the course of the story, learns something that he did not know before,
and...what he learns is already known to and shared by, the larger group of the world."
Brooks and Warren see initiation as a discovery of evil. Leslie Fiedler emphasizes self-
understanding: "An initiation is a fall through knowledge to maturity; behind it there persists
the myth of the Garden of Eden, the assumption that to know good and evil is to be done
with the joy of innocence and to take on the burdens of work and child-bearing and death.”

Usually an initiation story has a young protagonist experiencing a change of knowledge
about the world or himself, or a change of character: "An initiation story may be said to
show its young protagonist experiencing a significant change of knowledge about the world

or himself, or a change of character, or of both, and this change must point or lead him

towards and adult world. It may or may not contain some form of ritual, but it should give
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some evidence that the change is at least likely to have permanent effects.”

If a character is brought to the threshold of maturity but does not change, the effect of
the initiation experience is often shocking. Self-discovery may develop as a charc .ter is
struggling for self-definition. A decisive initiation moves the protagonist firmly into maturity
and understanding as a result of self-discovery.

For this writing assignment, the student is to look at his or her life as text and find one
initiation experience. The student should describe it vividly with an effective lead. The
lesson or knowledge acquired will probably be part of the thesis focus. The class engages in
a workshop with the checklist and determines if the thesis focus is clearly stated and also
critiques the other elements of the paper. A third attachment to this paper indicates a
student’s first effort to respond to this assignment; although her details are weak, she does
state a central idea. Subsequent drafts could improve the paper, but the framework exists.
This particular student has since continued with an American literature course; before she
wrote this pﬁper she freely admitted that she disliked reading literature. Yet by the end of
this course she wrote an acceptable.critical analysis of the use of color images in Stephen
Crane’s "The Blue Hotel."

Another paper on an initiation experience, which is on the topic of a young boy’s first
experience with death, reveals more flair with the language. [Show overhead transparency of
paper.] This student, a re-entry male, became engaged in reading literature and plans to take
more courses, even though he is in a banking and finance progﬁm and no more literature is
required. What better skills for life could we be giving our students than a way to relate
passionately to the world around them? These affective ares are those behavioral objectives

so hard to quantify, but what could be more important?
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We ha-ve defined archetypes and initiation and explained the’rationale for this approach.
Bettina Knapp in A Jungian Approach to Literature says initiation is defined from the root:
"to go within."? This pattern is part of an anthropological approach to myth and
storytelling, manifestations which are centuries old. As Robert Johnson says, "a person who
grasps the inner meaning of a myth is in touch with the universal spiritual questions life asks
of all of us."?

All people must grapple with these questions; oftza the rite of passage is accompanied
with a ritual ceremony. Most of our students today are not engaged in these rituals, but we
can gently nudge them into thinking about the implications of universal questions. We need
to help them through tranéiﬁon rites; premodern man had formal structures for this
transition, which was obligatory for all youth of the tribe:

To gain the right to be admitted among adults, the adolescent has to pass
through a series of initiatory ordeals; it is by virtue of these rites, and

the revelations that they entail, that he will be recognized as a

responsible member of society. Initiation introduces the candidate into
the human community and into the world of spiritual and cultural values.*

To lead our students into the realm of defining values may be the most significant skill
we transmit as we "lead them out"--or educate-- them. Writing about the archetype of
initiation is one way to begin this education. We will also be giving our students life skills
to analyze and assimilate experiences. We will be initiating our students, not only into

knowledge, but on to the path of wisdom. I agree with Nancy Fisher® that this function is a

significant role of education.
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SHAPING THE SELF: USING STEPPINGSTONES AND AUTOBICGRAPHY TO
CREATE AND DISCOVER ARCHETYPES IN "AN ILLUSTRIOUS MONARCHY"

by

Edith Crow

The private life of one man shall be a more
illustrious monarchy, mcre formidable to its
enemy, more sweet and serene in its influence
to its friend, than any kingdom in history.!
Ralph Waldo Emerson

In "The American Scholar" essay, an address presented to the
Phi Beta Kappa Society at Harvard in 1837, Emerson discusses the
influence of the private life and suggests that "a man, rightly

‘ viewed, comprehendeth the particular nature of all men. "2 Is

this concept a forerunner of Carl Jung’s thecry of archetypes?
Is Emerscn saying that as we explore ourselves, we will learn to
understand others? Or, in the language of the 1983 Call to
Convention of the Conference on College Composition and
Communication, we can assert that

students grow as they learn to move cutside themselves

to become more themselves. It is a process of emergence,

divergence, and convergence of worlds in motion.?
Emerson was noted for distinguishing the world of "Me" from
everything else, the world of "Not me." Yet he also said that it
is "one soul that animates all men."!

This world--this shadow of the soul, or otner me ~--

lies wide around. Its attractions are the keys which

unlock my thoughts and make me acquainted with myself.

I run =agerly to this resounding tumult. I grasp the
e hands of those next me [sic], and take my place in the




ring to suffer and to work.’

Although Emerson speaks of "man," this argument is that he was
using the word to speak of generic man; I shall refer to all
people in this discussion of a method for the quest of identity .
in unraveling a student’s autobiography.

Thoreau executed some of the practical applications of the
theory of microcosm and macrocosm in Walden. As private and
public worlds collide, clash, and sometimes mesh, we can see how
the journal can be a tool to develop an autobiography.

Techniques such as Ira Progoff’s "Steppingstone" exercise can
facilitate the journey into oneself. The journey will frequently
yield experiences that can be defined in archetypal patterns,
such as death-rebirth, initiation, or quest. Archetypes are
basic patterns from which copies are made. According to Jung, an
archetype is the following:

a figure, whether it be daemon, man or process, that

repeats itself in the course of history wherever

creative fantasy is fully manifested. If we subject

these images to a closer investigation, we discover

them to be formulated resultants of countless

experiences of our ancestors. They are, as it were,

the psychic residue of numberless experiences of the

same type.®
A corollary to the theory of archetypes is that "literary
expression is an unconscious product of the collective experience

7

of the entire human species." The metaphors we use to describe

our experience may differ, but we are all initiated into new
knowledge, experience death-rebirth, undertake various tasks, and
have some explanation for our origin/creation myth. Thus, when

someone like Thoreau talks about going to Walden Pond in 1845 to




"live deep and suck out all the marrow of life," 8 we can assume

he will sound out the depths not only of the pond, but also of

his inner life.

At the outset, I want to clarify that when I‘say archetypal
patterns, I do not attach male patterns to the quest, initiation,
or death-rebirth patterns. Although Jung has been criticized by
some as speaking of males, I would agree with Annis Pratt in
"Archetypal Approaches to the New Feminist Criticism":

On the one hand, my sister critics have urged me to
avoid the Jungian-archetypal mode on the grounds
that Jung has so grossly erred in his allocation of
stereotyped characteristics to male and female that
his concepts are totally invalid for our endeavor;
on the other hand, I find that the insights of Jung,
Frye, and Campbell, if turned upside down to admit
of women as human participants in the quest for
identity and rebirth experience are helpful in the

elucidation of the psycho-mythological develcpment of
the female hero.’

Who is this hero? The "thinking reed," a human being. Author-
editors Pearson and Pope in Who Am I This Time? distinguish
"Hero" as an active quester and heroine as a passive one.? For
the purposes of our discussion, we will assume the hero is an
active searcher, which is the archetypal pattern. He/she possess
both anima and animus. A representative example is Mrs. Ramsay,
a quester in To the Lighthouse

who calls up from within herself sufficiently
androgynous powers to fertilize her childish husband.
As a result of this psychic effort, she plunges down
to a world where, as Jung described it, the true self
calls into balance both male and female, anima and
animus, resident in the personality. Having been
able to complete this rebirth journey, Mrs. Ramsay
dies....In Woolf, as in Lessing, the quest of the hero
passes through sexuality and what Simone de Beauvior
would term imminence to a level which at one and the
same time comprehends and transcends male and female




categories. !

The level, whether transcendent or a deep well, is a stage

beyond male or female. Joanna Field in A Life of One’s Own calls

it psychic bisexuality."? Charlotte Painter in the Afterward to

Revelations defines that as Field’s distinctive ability:

She was able then to see that her happiness depended
entirely on developing skill at balancing these two

when one or the other needs to be brought into plan,
and as the demands of life’s ever-changing situations
arose, she could call upon the rational narrow-
focused, analytical, "masculine" side of her mind, or
the wide-focused, yielding, receptive, "feminine
side." 1In such a context, this familiar terminology
which has angered feminists who do not wish to be
stereotyped, now becomes disarmed; it is merely
descriptive, not restrictive.®

To discover within ourselves when and how to call upon these
functio..s, I propose the Steppingstone technique of Ira Progoff.
In At a Journal Workshop, he defines a Steppingstone as a

specific occurrence or situation which comes to the

fore of our minds when we go back over the past and

review the movement of our lives.!

Progoff details a specific method to follow in developing the
Steppingstones or markers. Afcer establishing the "now Moment, "
he suggests listing no more than twelve and no less than eight
significant periods into which one’s life can be divided.

A Steppingstone period is a unit of Life/Time, a

period in our life in which many varied experiences

are contained. The period as a whole is symbolized

by...the particular Steppingstone event which

represents the primary and governing quality of

that time in our life.P

After the Steppingstones or markers have been listed, the

writer develops a brief response for each one; the response

begins with the phrase, "It was a time when..." Using this




technique, I started a course in aviation literacure in the fall
of 1981 at Embry-Riddle Aeronautical University in Prescott,
Arizona. The results of the exercise astounded me. Initially,
my idea was to teach students to keep a subjective journal as
well as an objective, written log of flights. I was not
expecting to p;oduce another Antoine de Saint-Exupery with a
prose style like Wind, S8and, and Stars, but I wanted my students
to be able to articulate their multiple experiences. I
hypothesized that one of their Steppingstone periods would have
something to do with their choice of career (aviation): their
quest. In all cases I was correct. The rest of their choices
dealt with death-rebirth, initiation, etc. One student wrote of
his plane icing up while he transported the Doobie Brothers to a
singing engagement: he transformed his understanding of the
momeat to a death-rebirth pattern. Another student wrote of the
death of his brother, an initiation experience he had never
discussed before.

My theory behind this course was that as I could aid my
students in seeing that their significant life experiences were
the stuff of which literature is made, they might acquire more
interest in literature, something woefully lacking in students
today, as everyone tells us. My supposition ﬁfoved to be
correct: personal as well as critical patterns emerged into
initiation, journey, death-rebirth, and quest patterns. Students
read avidly to see what metaphors others used to Qescribe their
similar experiences. I have not only tried this approach on a

mixed group of pilots, but I have also found that it works with




1

re-entry women and men as well as traditional students. Everyone
has a story to tell. 1In the fall of 1977 Diane Ranney and I
taught an experimental course at Yavapai College entitled
"Women’s Autobiographies." One student in that class produced
eleven pages in response to a final question about mothers, an
archetypal character. We spent much of that semester on the
pattern of mothers: the students’ final examination question was
to write about Anne Sexton’s poem: "A woman is her mother;
that’s the main thing."

Another semester I had a young student in an independent
stﬁdy course who wrote the last chapter in her autobiography.

She developed an acute sense of time as she realized how she
could change her life now to avoid the conclusion she had
created. Perhaps this sense of time is different; we create, but
we also discover and change, not only what has happened, but our
angles of vision that illuminate different aspects: our
perception of time is multifaceted. Joanna Field said of her
journal that the "growth of understanding follows an ascending
spiral rather than a straight line.n"’

To del&e into that inner life--pursuing dreams, capturing
twilight images, doing free writing, brainstorming, fantasizing,
dialoguing, creating patterns, what could be more engaging?

Marty Martin hypothesizes that Gertrude Stein might have said
that the inner life is the individual:

But it is that inner life it is that one it is that
thing--that is the actual life of the individual."

We can use the diary or journal to "lower the barrier to the

70




primal self...to function positively as part of the total being"®

Joseph Campbell considers

imaginative work as a quest, and the artist as a quester.
"In all the myths of adventure the hero starts out
innocently looking for something lost or following an animal
into the forest, and before he knows it he is in a place
nobody has ever been before that is filled with monsters or
demons that may destroy him." And having entered the
regions of the unconscious, the artist responds "to the need
to escape from this danger and chaos...and deals with his
rinterior difficulties’ by organizing his life on a higher °
level than before."?

Art, not just poetry, as Frost has said, can be a "momentary stay
against confusion." We create order--or patterns. For example,
Emerson, on seeing shells at a beach, was excited to take them
home. But when he arrived there, the shells had lost their

composition. To see them wet on the beach was part of the order.

Journals--leading to autobiography--can help us to see patterns.
‘ Virginia Woolf said in A Writer’s Diary in 1934:
0dd how the creative power at once brings the whole
universe to order. I can see the day whole,
proportion.d--even after a long flutter of the brain.?
I suggest that those patterns are often archetypal, rooted deep
in the unconscious. Florida Scott-Maxwell, writing of her

imminent death, said:

The most important thing in my life was the rich
experience of the unconscious. This was a gift life
gave me and I only had the sense to honor and serve
it. It taught me that we are fed by great forces,

and I know that I am in the hands of what seemed
immortal.?

Death-rebirth: great forces. As we develop our Steppingstones
and create our autobiographies, we find that we join in a
procession of voyagers that is centuries old. 1In the 1983 4 C's

. Conference Call to Convention, it speaks about writers who shape




and reshape our individual and collective victories and
visions."® So, too, we are about the business of trying to
understand our place in space on this planet Earth. Thoreau
lived at Walden for over two years. He kent copious journals;
Edward Abbey, who has written 17 journals, says, "I don’t know if
T1'11 ever catch up to Thoreau."?® Thoreau transformed the
experience of sounding the depths of Walden Pond to sounding the
depths of his own self; he later re-created or imposed order on
those experiences and produced Walden, one of the most
affirmative death-rebirth books in literature. He caught a
universal process and the book has what Philip Wheelwright says
is the very essence of myth: "that haunting awareness of

transcendental forces peering through the cracks of the visible

universe."®

How to capture chese forces? By working with the visible
universe. Two assumptions to this journal and autobiographical
approach exist. Learning is most vital when it relates to us.
By moving from the subjective to the objective, learning can

occur. This premise is Ken Macrorie’s in Searching Writing as he

teaches students the I-search method® rather than the research
method, w.iich has been known to produce yet another lifeless,
dull research paper on child abuse or abortion.

The second premise is that the initial spark of what relates
to me as a journal writer may move me to study essay models and
literature; I will relate my private world to the‘public one.
our quest becomes personal, as Mary McCarthy says:

Oh, I suppose everyone continues to be interested in the




quest for the self, but what you feel when you’re older,
I think, is that--how to express this--that you really
must make the self. 1It’s absolutely useless to loock for
it, you won’t find it, but it’s possible in some sense
to make it.*

As we make this self, we reveal layers of being, embarrassing
emotions, fears, hopes, failures, triumphs. No one should value
our experience with a grade, an essential requirement for this
process to work at all. We must feel free to select randomly the
steppingstones of our lives. We will not try to be as a Benjamin
Franklin, who wrote his autobiography as "a conscious literary
creation presented for our emulation, "¥ according to Jesse
Lemisch. Next time we will perhaps choose Jdifferent
steppingstones. But it is my conténtion that whatever markings
we choose, they will be archetypal patterns, situations, or
characters. Perhaps we may even make it our business to create
some of them into stories or poems, imposing yet another order.
No one could expect more of a private life than it be "sweet and
serene... an illustrious monarchy." Each of us is illustrious,

-and our autobiography reflects that uniqueness. Joanna Field
said we create a

life, not as slow shaping of achievement to fit my

preconceived purpose, but as the gradual discovery

and growth of a purpose, which I did now know.
To be about the business of questing, searching, and discovering

should keep us all busy as we déily compose our autobiography.
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