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ABSTRACT

This post-doctoral study was conducted to investigate
selected features of graduate schools, including graduate schools of
education, and graduate programs in curriculum studies in 25 leading
research universities in the United States. This document describes
the unique features of each of the graduate schools in the
universities in regard to enrollment, faculty and student groups,
tuition rates, school programs, degrees offered, academic
requirements for admission and graduation, doctoral degrees awarded,
student services and housing, finaacial aid, library and computer
facilities; features of the graduate programs in curriculum studies
in regard to enrollment, name of the unit, head and/or faculty
contact, graduate programs offered, entrance and degree requirements,
graduate degrees awarded, goals and strengths of the graduate
degrees; unique research features about each of the 25 programs in
curriculum studies in regard to curriculum research, availability of
research courses dealing with forms of curriculum inquiry, methods of
preparing graduate students in curriculum inquiry, faculty research,
research problems, and forms of curriculum inquiry employed in 1,547
doctoral dissertations published from January 1993 to June 1994,
Graduate programs at the following colleges or universities were
included: Boston College (Massachusetts), Cornell (New York), Harvard
(Massachusetts), Indiana., Louisiana State, Michigan State, Ohio,
Pennsylvania State, Purdue (Indiana), Rutgers (New Jersey), Stanford
(California), Teachers College/Columbia (New York), Georgia,
Illinois, Iowa, Michigan, Minnesota, North Carolina, Southern
California, Texas, Virginia, Washington, Wisconsin, and Vanderbilt
(Ternnessee). Five appendices provide the following: (1) letters and
survey questionnaires; (2) glossary of terms; (3) research questions
and list of selected universities; (4) descriptions of the 25
universities, unique features of graduate schools and graduate
programs in curriculum studies, graduate curriculum research, and
synthesis of each of the 1,547 doctoral dissertations published from
January 1993 to June 1994; and (5) author's curriculum vitae. (LL)
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Abstract

This study investigated selected features of graduate schools, including graduate schools of
Education, and graduate programs in Curriculum Studies in 25 selected leading research
universities of the United States of America. The primary purpose of this study was to describe
the unique features or strengths of graduate programs in Curriculum Studies, research courses
offered by them, ways of preparing graduate students in research, and research problems and

formslgf sumculum inquiry employed in doctoral dissertations published from January 1993 to
June 1994.

Answers to the following research questions were sought in order to address the general purpose
of the study: (1) What are the selected 25 leading research universities which include graduate
schools of Education and graduate programs in Curriculum Studies? (2) What are some of the
unique features about each of the graduate schools in these universities in regard to: enrollment,
faculty and students groups, tuition rates, school programs, degrees offered, academic
requirements for admissions and for graduation, doctoral degrees awarded, student services and
housing, financial aid, library and computer facilities for the period 1993-94? (3) What are the
unique features about each of the 25 graduate schools of Education and graduate programs in
Curriculum Studies in these universities in regard to: enrollment, name of the unit, head and/or
faculty contact, graduate programs offered, entrance and degree requirements, graduate degrees
awarded, goals, and strengths that characterize these? (4) What are the unique research features
about each of the 25 graduate programs Curriculum Studies in regard to curriculum research,
availability of research courses dealing with forms of curriculum inquiry, ways cf preparing
graduate students in curriculum inquiry, faculty research, research problems and forms of
curriculum inquiry employed in the published doctoral dissertations during 1993-94? (5) How do
these unique features (same as listed under 2, 3 & 4) compare with each other among these 25
leading research universities? What are their typical features? -

The descriptive study approach supplemented by a comparative analysis is the methodology used
for the study. The following are the aspects that form the bases of information for this study:
twenty five categories to describe unique features of graduate schools and curriculum programs
identified by the researcher, twelve of them from the Peterson's Guide (1993-95); five categories
to describe the strengths of the exemplary graduate programs as identified by Keim (1983);
seventeen forms of curriculum inquiry identified by Short (1991), integrated in ten by the
researcher; 1547 doctoral dissertations published during 1993-94 by the selected 25 Graduate-
Professional Programs of Curriculum Studies; a survey questionnaire answered by department
chairs, professors and admission officers; directories, catalogs, and information materials (1994)
from each selected university identified by the U.S News and World Report (1991 and 1993) as
"National Top Universities," identified by the Carnegic Foundation for the Advancement of

Teaching (1994) as "research leading universities,” including the widely recognized "Big Ten
Universities".

The 25 surveyed U.S universities were the following: Boston College, Cornell University,
Harvard University, Indiana University, Louisiana State University, Michigan State University,
Ohio University, The Pennsylvania State University, Purdue University, Rutgers University,
Stanford University, Teachers College-Columbia University, University of Georgia, University of
Illinois-Chicago, University of Illinois-Urbana, University of Iowa, University of Michigan,
University of Minnesota, University of North Carolina, University of Southern California,
University of Texas, University of Virginia, University of Washington, University of Wisconsin,
and Vanderbilt University.




The main contribution of this study is to provide recent information about the unique features and
strengths of selected graduate schools, professional graduate programs in Education (especially
Curriculum Studies programs) in the United States of America which may be useful in choosing a
college or university to attend. This report gives important characteristics of 25 leading research
universities in the USA which can be helpful in a student's decision to apply to a particular college
or university. Information on the availability of different research courses in which selected forms
of curriculum inquiry are taught, the identification of the typical ways of preparing future research
leaders in Curriculum Studies, and the examples of 1547 doctoral dissertations that illustrate the
application of ten integrated forms of curriculum inquiry all contribute to the knowledge needed by
students and others to make informed decisions about which university and program to enter.

Results of this study will also be used to improve the knowledge of national and international
administrators (especially from institutions which provide financial aid for graduate study in
education), as well as faculty and student knowledge about these programs. Information will also
help guide decision making concerning the creation or redesign of future Curriculum Studies
programs and the kind of educational research preparation that should be provided to graduate
students. The study provides some guidance and direction for facilitating the development of
similar programs within other Education-graduate programs. Such programs are essential to the
development of educational systems; without these graduate programs, oriented toward curriculum
research, it will be very difficult to provide quality to the other levels of the system.

(on]
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State College, July 30th, 1994

TO WHOM IT MAY CONCERN

On behaif of the Department of Curriculuza and Instruction, College of Education, The
Pennsylvania State University, I am pleased ‘o certify that Professor Carmen L. Rosales-
Dordeily has been with us as a Postdoctoral Scholar in the Department of Curriculum and
Instruction since November 1993. As a Ph.D. Graduate of this Coilege, she had the
opportunity to interact and consult with many of the faculty that she knew across a number
of departments, especially Professor Edmund Siort, who was her official sponsor and
with whom she worked in Curriculum and Supervision, Professor William Toombs in
Higher Education, Professor Francis DiVesta in Educaiional Psychology and Professor
Francis McKenna in Educational Administration, Policy znd International ion.

Professor Rosales-Dordelly was able to participate in graduate classes, talk with students,
attended seminars and courses with the privileges of facuily members, had meetings and
interviews with professors in her fields of interest, and used the facilities of Penn State
libraries while she was engaged in an on-going educatioisi research in the area of
Curriculum Development and Inquiry in Doctoral Programs in sciecting leading research
universities of the United States. The results of this investigation 2re to be presented in
September to T'>nn State University and to her official financial granting agencies under
Posdoctoral Fellow Program: the Organization of American States and the Fundacion Gran
Mariscal de Ayacucho (FGMA-LASPAU).

It is important to say, that we have enjcyed the presence of Professor Rosales-Dordelly.
But, wpeciallyimp;-tamtousismn'afg:nﬁmofconﬁmﬁng our friendship across the
nation states and kilometers that will divide us. She has contributed to the quaiity of life at
Penn State University and we are greaiful with her for all that she has done s build bridges
of understanding between Venezuela and the United States.

Depanment of Cumculum and nstniction The Pennsvivama State Universiy

College of Educanon Chambers Building
w University Park. PA 16802-3203

Sworn 10 and suhoeribed Bete e

Sincere ﬂisffﬂﬂv Of__;":f#ﬁ—‘ W-”—‘:/

/ 7t~

Ty FRAT
Dianne L. Common, Head Q,u 7
Department of Curriculum and Instruction el Coal ,

l Piose V. Manion, - ictary Pubic
Bto Colege Boro, Cenvre County

cc: Rodney J. Reed, Dean, College of Education e B

An Equal Opportunity University




PENNSTATE

m Depactment of Curricufum and Enstruction The Pennsy lvania State Univeraty

College ot Educatien Chambers Building
w University Park, PA 16XG2.3203

State College, September 15, 1994

CERTIFICATION

This is to certify that Dr. Carmen Leonor Rosales, LD. card number: 3.713.225 from
Venezuela has completed with excellence her post-Doctoral Research entitled: "Graduate
School Programs and Doctoral Research in Curriculum Studies in 25 Leading Research
Universities in the United States of America". This research project was conducted under a
grant from the Organization of American States (OAS-OEA) and the Venezuelan
Foundation "Gran Mariscal de Ayacucho” (FGMA) through the Latin American
Scholarship Program of American Universities (LASPAU -affiliated with Harvard
University) with faculty assistance, support, and the use of facilities of The Penusylvania
State University where the project was based and where the project director, Dr. Carmen
Leonor Rosales, held a Post-Doctoral Research Fellowship during 1993-1994.

The results of this study provide the most recent information on the unique features and
strengths of graduate schools, graduate programs in Education and, in particular, graduate
programs in Curriculum Studies. The study focused on the availability of different forms of
curriculum inquiry through the research courses offered, the identification of the typical
ways for the preparation of the future curriculum research leaders, and the application of
forms of cumriculum inquiry in doctoral research throughout the selected leading
universities of the United States of America from January 1993 through June 1994.

The tindings together with the review of the literature could be utilized as criteria by those
authorities, professors, researchers, writers and graduate students, and other professionals
in education, responsible for instituting, executing, and evaluating graduate curriculum and
instructional programs, and research in higher education. These criteria are key factors in
choosing a university or a program by prospective graduate 'students or by national and
international institutions in providing graduate financial aid. They are also unique features
or categories which are taken in consideration by recognized organizations in classifying
universities.

Dr. Carmen Leonor Rosales has done a remarkable work in the development of her
research project as a Post-Doctoral Scholar in the Department of Curriculum and Instruction
at this University from late November 1993 through September 15, 1994. Therefore,
without hesitation I recommend the publication of her research report. '

Sworn to and subscribed before me

Sincerely, this 7 Aday of_ S 47 19 © -
Ednd C. M | /?g-r,e @ WMoavte o
Edmund C. Short -

Professor of Education ) S —
Post-Doctoral Fellowship Sponsor for Dr. Carmen Rosales lotail Ssal

H",;:uV.MUT‘O“q IT‘:\“YE (‘:&l‘cmy
e e s Jin 25, 1905

Tt arm Al Rt G

B0,
N S

An Equal Opportunity University
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S HIED  (nld) nad-2600
PENN TATE Fax (813 863.7532

m Adnunistravon. Policy. Feundatons. and The Pennssivania State Univeran

Comparative/Tnternational Educauon Rachley Building
w University Park. PA 16802

September 30, 1994
The Organization of American States

To Whom It May Concern:

It has been my privilege to be associated with Carmen Leonor Rosales, Ph.D., and with
her work, “Graduate School Programs and Doctoral Research in Curriculum Studies in Twenty-
five Leading Research Universities in The United States of America.” Dr. Rosales designed and
executed a comprehensive survey of American graduate study in the field of school curriculum
development. Using reliable and expert judgments as to institutional quality, sie selected
carefully a sample that by any standards would be deemed America’s leading universities. Her
respondents, department heads or other distinguished specialists, provided her with timely
information and cues as to the methodological and ideological preferences of their institution’s
research and training facility. In addition, she extended her grasp of the field by constructing a
kind of metastudy of recent doctoral dissertations produced at the twenty-five institutions. Her
effort is systematic and comprehensive. Moreover, it is, I believe, the first attempt to bring
together a “state of the art™ analysis of this specialty.

The utility of the Rosales study for Venezuelan, Latin American, and other scholars in
gestation in the *“Third World,” as for North Americans, is enormous. Few issues of public policy
are more crucial than a nation’s youth. Curriculum studies departments exist to facilitate the
development of the academic, technical, and civic understandings of the rising generation.
Rosales has shown, for the United States, what is being done, where, by whom, and more. The
study provides insighis to the methodological preferences and the sort of issues given precedence
in the several sites surveyed. With the Rosales’ study in hand, the scholar-practitioner will not be
required to rely upon fate in making a decision as to which U.S. university(ies) offers the
program, philosophical orientation, and/or research techniques which s/he or a sponsoring agency
deem of value; a careful perusal of Rosales” work will eliminate much of the confusion or dread in
making the choice of graduate program in this area. Clearly, the work must be published and
circulated widely. Dr. Rosales is to be commended for her contribution.

Swem 10 ard subacrbed before e Sincerely.
-] . c ‘r.—
this :C’ “Yd“‘/’ 19 24/

. .7 . [ '/
&)c" PR ‘—[ [ 7}? a e f‘fz ; ‘Al . %/éd/f’&—s

eyt o

Notattal Seal ) Francis R. McKenna

Rosse V. m (R m S ;l t .
o 1058 ¥, Mestl m Associate Professor of Education

~mmige 1E>qmesdan.25.19%

b Ab h"\"]l' g

An Equal Opportunity University




Florida International University

September 14, 1994

To Whom it May Concern:

Re: Report titled, "Graduate School Programs and Doctoral Research in
Curriculum Studies in Twenty-Five Leading Research Universities in the
United States of America" by Carmen Leonor Rosales, Ph. D.

The above document is an unprecedented survey of Graduate School
Programs in Curriculum Studies. It is a thorough and scholarly work and
will function as an important guide for development of similar programs
in the United States and in other countries. The schools selected for study
have programs which serve as a benchmark against which to evaluate
other programs already in existence or to be developed in the near future.
It places Graduate Programs in Curriculum Studies on an equal basis with
doctoral programs in other educational fields. It is my belief that this
very worthy document should be disseminated throughout the universities
in Venezuela, and Latin America in general. It will also be of interest to
most universities in North America as both a resource and benchmark
guide. | recommend strongly that information compiled in this document
be disseminated in through publications, conferences, lectures, symposia

antd the like. Dr. Rosales is to be complimented on an excelient research
product.

Francis J. Di Vesta, Ph. D.
Professor of Educational Psychology

10

University Park, Miami. Florida 33199

Equal Opporunicy/Equal Access Emplovet and Institution




PENNSTATE

m ) Department of Curnculum and Instruction The Pennsylvania State University
LS College - f Education Chambers Building
Unii 'ind shbscribed
subscribed
w August 30, 1993 before me

this S'“Bayof Syt
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Professor Carmen L. Rosales-Dordelly Notasial Ssal

URB, La Boyera Kesid. Las Rocas-A gata Apto. 132 sV rm ey
Via E] Hatillo FTE a el Cigarral b q,n??s‘:?m Exgtus o 25,1955
Caracas, Miranda 1081 =TT o oA S
VENEZUELA

Dear Prc.essor Rosales-Dordelly:

On behalf of the Nepartment of Curriculum and Instruction, College of Education, The
Pennsylvania State Univers.ty, I am pleased to extend an invitation to you to visit and study with
us as a Postdoctoral Scholar in the Department of Curriculum and Instruction between November
1993 and September 1994. As a Ph.D. graduate of this department, you know many of the
faculty, especially Professor Edmund Short with whom you will be working in Curriculum and
Supervision. I know that our faculty will make every effort to make your visit both academically
and professionally beneficial to you.

During your visit you will have the opportunity to consult with faculty, engage in studies
of your own, and use the facilities of the Penn State libraries. You will be able to participate in
classes, talk with students, and present guest lectures if you wish. I understand that you will
assist Professor Short in on-going research of mutual interest to both of you in the area of
curriculum development and inquiry.

We look forward to your arrival this fall. Professor Short will serve as your official host
and will assist you in getting reacquainted with the Department and the University. He will
make whatever official arrangements are necessary to allow you to use the services of the
University while you are here. Please contact him for assistance in arranging local housing.

We will provide a small work station for your use while visiting the Department. We will
try to do everything we can to make your stay with us as a visiting scholar as pleasant and
productive as possible. I look forward to meeting you and talking with you upon your arrival.

We have requested that the University's Records and Procedures Department send you
the Certificate of Eligibility (FORM IAP-66) which must be completed prior to being permitted
to enter the United States as an Exchange Visitor under a J-1 visa. When your travel plans have
been completed, please notify Professor Short so that we may plan to receive you on your arrival.
FAX 814-863-7602; telephone 814-865-6569; address on this letterhead.

s G

anne L. Common, Head
Department of Curriculum and Instruction

cc:  Rodney J. Reed, Dean, College of Education
Edwin Herr, Associate Dean, College of Education .
A. J. Grill, Assistant to the Dean, College of Education ~ BEST COPY AVAILABLE
Edmund C. Short, Professor of Curriculum and Instruction
Richard Riddle, Administrative Assistant to the Head, Curriculum and Instruction

An Equal Opportunity University ! 1 1




ORGANIZACION DE LOS ESTADOS AMERICANOS
ORGANIZATION OF AMERICAN STATES
ORGANIZACAO DOS ESTADOS AMERICANOS
ORGANISATION DES ETATS AMERICAINS

OFCINA DE LA

SECRETARIA BENERAL DE LA 0. E. A, EN VENEZUELA

APARTADO DE CORREOS: 6452 - TELEFS. 561.82.44 - 561.83.3%
CARACAS - VENEZUELA

DIRECCION CABLEGRAFICA: OEAVEN

VEN CERT. No. 35

CERTIFICACION

La Oficina de la Secretaria General de la Organizacién de
los Estados Americanos en Venezuela, hace constar por medio de la
presente que a la Sefiora CARMEN LEONOR ROSALES DE DORDELLY, -
portadora del Pasaporte Venezolano No. 3713225, se le ha otorgado

una beca de postgrado para la Universidad de Pennsylvania a
iniciarse en agosto de 1993, o en enero de 1994.

Se expide la presente certificacién a solicitud de parte
interesada, en Caracas a los diecinueve dias del mes de
julio de mil novecientos noventa y tres.

Coecrer s - o Zpltle .
LUISA DE TALLEDPO
Encargada

Oficina de la OEA en Venezuela
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=" FUNDAYACUCHO

B Y LAsPAY 25 Mt. Aubum Street, Cambridge, Massachusetts 02138 USA
e Phone: (617) 495-5255 Fax: (617) 195-89%0 Bitnet: LASPAU@HARVARDA BITNET
May 6, 1994

Carmen Leonor Rosales de Dordelly
P.O. Box 10046
State College, PA 16805

Dear Carmen,

We appreciate the time and effort that you and your academic advisor have taken to complete your course
outline. We have examined your proposed course of study and compared it to your university catalogue. We
are pleased to inform you that your plans meet the guidelines established by the Fundacién Gran Mariscal de
Ayacucho (Fundayacucho) for its educational scholarship program. We have approved September 15, 1994 as
your termination of program date. Your funding and, if applicable, insurance coverage will end on the last day
of that month. A copy of the outline will be sent to Fundayacucho with your next progress report.

LASPAU will report to Fundayacucho on your progress three times a year. You and your advisor will be asked
to comment on your performance. Please include information on any conferences, events, or other activities in
which you partake. Both LASPAU and Fundayacucho enjoy hearing about your accomplishments and successes.

You and your academic advisor should feel free to communicate with LASPAU about your academic activities
and funding requirements throughout the year. If you ever have academic difficulties, contact us quickly so that
we can work to resolve them. If you or your advisor foresee that you will be unable to complete your program
by September 15, 1994, inform us as soon as possible, because extensions are difficult to arrange and are often
denied. In that regard, I urge you to begin working on aity projects involving extensive research as early as
possible to allow for unanticipated delays.

As your advisor at LASPAU, I am here to assist you in meeting your degree objectives. We hope your
experience here is rewarding for you both personally and professionally. I look forward to working with you
throughout your program.

Pleasc accept my best wishes for a successful program.

Sincerely,

. Ferreira
Advisor for Fundayacuchn

enclosure

cc: Dr. Edinund C. Short, Professor .
Dr. James Lynch Jr., Dircctor, Office of International Students

Fundaucién Gran Mariscal de Ayacucho, Venezuela
©  Latin American Scholarship Program of American Universities Affiiated with Harvard University

{ 13




“ _77"- FUNDAYACUCHO

25 Mt. Aubum Street, Cambridge, Massachusetts 02138 USA
Phone: (617) 495-5255 Fax: (617) 495-8990 Bimet: LASPAU@HARVARDA BITNET

diciembre de 1993

Carmen Leonor Rosales de Dordelly

P.O. Box 10046
State College, PA 16805

Estimado Estudiante:

Quienes en Venezuela sabemos quien es usted y que hace, nos hemos propuesto estar més cerca para unir
nuestros esfuerzos, y para hacerle sentir la solidaridad de quieres aqui aplaudimos y apoyamos su empeiio.

Como usted habr4 podido apreciar alli donde se encuentra, las ciudades y las sociedades cambian y se
perfeccionan cuando una minoria con perseverancia y talento se lo propone. Eso, que ya lo han hecho otros
puebios, también vamos a hacerlo nosotros en Venezuela, con ia ayuda que el pais espera de su preparacion
y conocimientos.

Formar talento para que ese talento construya una Venezuela moderna y eficiente, es en pocas palabras, la
razén y fin de Fundayacucho.

Por ello es necesario que desde Venezuela le expresemos claramente el interés que tenemos por sus
estudios. Y por eso es también necesario e importante, que usted recuerde que el destino y el futuro de su
pais, son parte esencial de su proyecto de carrera.

Por eso le escribo. Para que mantengamos viva nuestra misiéon. Y para que sepa, que quienes aqui le
hemos apoyado y creemos en usted no estamos lejos. Estamos al alcance de una hoja como esta. De unu
carta o de una postal, que cuando usted nos escriba, contdndonos sobre sus esfuerzos y sus resultados,
leeremos aqui con los profesores y empresarios a quienes he pedido que me acompaiien para estar en
contacto con usted y con cada uno de los Ayacuchos.

Con afecto, y grandes espectativas por su éxito, esperamos en Fundayacucho su carta,

- &

Leopolde Lépez Gil
Presidente

P.S. Quizds haya recibido ya ésta por correo electronico, pero estamos envidndosela también en hoja
impresa para estar seguros de que le haya llegado.

o Fundacién Gran Mariscal de Ayacucho, Venezuela -
F KC Latin American Scholarship Program of American Unuverslﬁes Affliated with Harvard University

{ 14




- El l{ector. de la
 Universidad Catolica Andrés Bello

otorga el presente

Diploma

A la Profesora Q[ﬂl’mpn aRﬂﬁﬁlgg OQ Emfl)elﬁ

como constancia de habérsele conferido la

MEDALLA DE HONOR

en la TERCERA clase (Medalla de BRONCE )
segun Decreto Rectoral del 25 de Noviembre de 1991
En fe de lo cual firma el presente Diploma en

union del Secretario.

Caracas, 28 de Noviembre de 1991,

El Rector,

s G,

El .Secretario,

l w7 Z\“’ c
ERIC _
: 195




- Tan el XVII Anifersario de su creacion

N L Glnnffere el presente
o Biplomax
RIS ) al ctudarans (a)
Grrmen Posatz

@I omy reconocimienio por sus 15 afins de serficio
- - - = . e
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I. INTRODUCTION AND OVERVIEW

This chapter provides an introduction to this research report. it has been arranged in the following
sections: the background of the ;oblem, the purposes of the study, the research questions, the
need for the study and rationale underlying this research endeavor, the nature of the graduate
school and of university research in the USA and, finally, a chapter summary.

The Background Of The Problem

Despite all the talk about retrenchment, American higher education is "healthy and expanding,”
says the Carnegie Foundation for the Advancement of Teaching. That assessment is based on the
Foundation's new edition of its widely used "Carnegie Classification," which groups 3,600
accredited U.S higher education institutions into 11 categories, based largely on their academic
missions. The updated classification shows that "there is now more higher education than ever in
history," Emest L. Boyer, the Foundation's President, said in an interview. According to him,

“predictions of decline are not supported by the trends"” (The Chronicle of Higher Education, April
4, 1994, p.1).

Carnegie's classification, which dates to 1970, is a key resource for academe. Institutions are
classified according to the highest level of degree they award, the number of degrees conferred by
discipline and, in some cases, the amount of federal research support they receive and the
selectivity of their admissions. The classification "is not an attempt to build a pyramid in terms of
quality.” "It talks about the level of complexity of program," says E.nest L. Boyer, of the
Carnegie Foundation (The Chronicle of Higher Education, April 4, 1994, p. 1).

Attempts to assess graduate instruction began with Hughes (1925) when he was President of
Miami University in Ohio. More than three decades later another major evaluation was conducted
by Keniston (1959) from the University of Pennsylvania who wanted to determine where
Pennsylvania ranked in comparison with 25 other universities. Later assessments were sponsored
by the American Council on Education (ACE) in 1964 and 1969. The findings yielded a detailed
series of rankings and comparisons of leading departments. Roose and Anderson (1970) as well
as Margulies and Blau (1973) and Morgan, Kearney and Regens (1976), using similar research

methodology based on surveys, investigated graduate education to identify leading graduate
programs.




A comprehensive study published by Dressel and Mayhew (1974) presented an analysis of higher
education programs but did not specifically identify the characteristics of the programs. Almost a
decade later, Lancaster (1982) did a comparison and development of models for the Doctor of
Philosophy in Nursing and the Doctor of Nursing Science degrees. Keim (1983) conducted a
study involving the identification of the ten most outstanding graduate programs in Higher
Education as well as the description and analysis of their characteristics by a sample of professors.
Rosales-Dordelly (1983) conducted a comparison of Curriculum Professors' Specialized
Knowledge across the universities of two countries: the USA and Canada. Saylan (1983)
described the perceptions and recommendations of recipients of the doctor of education in
administration, curriculum, and supervision at George Washingtor: University, and Schultz (1983)
studied the doctoral program in higher education at the University of Southern California from
1977 to 1981.

Five years later, Nagel (1986) evaluated the doc oral program in educational administration of
Akron based on the perceptions of those individuals who received the Doctor of Education degree
between 1969-1984. In 1989, Porter from Harvard University, examined the quest for rationality
in higher education—a comparative study of the national system for higher educational planning in
tive public universities in Mexico. Rietzammer (1989) proposed to develop a profile which would
describe the most common practices occurring in the state certified student teaching programs in
Alabama’s institutions of higher education. Bliss (1989) made a comparative study of professional
continuing education and corporate training; this study was a search for "something more" offered
Oy institutions of higher education. Gautney (1989) conducted a comparative analysis of practices
in exemplary programs for non-traditional women students offered by six Philadelphia area
institutions of higher education. A few years later, Stiever {1993) from the University of Oregon,
explored the topic of faculty produc-ivity at a large Northwestern public university.

_ As an important issue, doctoral programs have been the focus of some contemporary researchers.

Gardiner (1993) prepared a profile of student leadership development in American doctoral higher
education programs. Ferrer-Mansoori (1993) focused on the determination of the essential
knowledge doctoral students should acquire in a holistic nutrition education curriculum. Weiss
(1993) produced information useful in the identification of mentoring constructs which are related
to the attainment of career goals of recent doctoral degree recipients in education. Morrison (1993)
studied the effects of learning modules on teaching library skills to doctoral students in education.
Anderson (1993) studied the perceptions, attitudes, concerns, and emotions of selected doctoral
students at Jowa State University. Finally, Sharpe (1993) studied and analyzed the dissertations in
Higher Education Administration at the University of North Texas from 1971 to 1991.
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All the above studies provide, in one way or another, a ground for this study. Several
characteristics, procedures, and orientations were taken from these investigations. It was found,
however, that no studies have been developed, until now, in relation to Curriculum Studies
graduate programs nor to the analysis of doctoral research produced by these programs in top
national universities of the United States of America. Therefore, it seems important to study

questions concerning the characteristics of these graduate programs with a focus on doctoral
educational research.

Burposes of The Study

This study began with a list of leading research universities in the USA which include graduate
schools of Education and graduate and professional programs in Curriculum Studies. From those
major universities, 25 were selected: Boston College, Cornell University, Harvard University,
Indiana University, Louisiana State University, Michigan State University, Ohio University, The
Pennsylvania State University, Purdue University, Rutgers University, Stanford University,
Teachers College-Columbia University, University of Georgia, University of Illinois-Chicago,
University of Illinois-Urbana, University of Iowa, University of Michigan, University of
Minnesota, University of North Carolina, University of Southern California, University of Texas,

University of Virginia, University of Washington, University of Wisconsin, and Vanderbilt
University.

The primary aims of this study were to identify the unique academic and research features and
strengths of the graduate schools, including the graduate schools of Education and the graduate
Curriculum Studies programs in these 25 universities, and to describe the research preparation
provided to graduate students in their Curriculum Studies programs and the prevailing forms of
curriculum inquiry employed in doctoral research produced by these programs.

A survey questionnaire was used to find out what department chairs, professors, and admission
officers think about their graduate Curriculum Studies programs, what the unique features and
strengths of these programs are, how many faculty, how many students are enrolled and how
many were graduated during the last academic year, what the requirements for admission and for
graduation are, what curriculum research courses are available to students, how they prepare
graduate students as researchers, and what forms of financial aid for graduate students are available
in curriculum research. In addition, this survey asked for information about the research problems
that were investigated from January 1993 to June 1994, how many doctoral dissertations in
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Curriculum Studies were produced during that time, and what forms of curriculum inquiry have
been employed in these dissertations.

The study specifically sought 25 categories of information about the graduate schools of Education
and their programs in Curriculum Swidies in these 25 leading universities: enrollment, faculty and
students groups, tuition, programs offered, degrees offered, admissions requirements, degrees
requirements, doctoral degrees awarded, student services, financial aid, research facilities,
computer facilities, identification of the specific unit in charge of graduate programs in Curriculum
Studies, department head or contact faculty, specific enrollment/faculty, identification of the
graduate programs in Curriculum Studies, specific departmental or program requirements, doctoral
degrees awarded in the field of Curriculum Studies (1993-94), primary goals of graduate
programs, main strengths, unique features which characterize the graduate programs,
availability/application of curriculum inquiry in research courses, ways of preparing graduate
students in research, faculty research, and doctoral dissertations (research problems and forms of
curriculum inquiry employed) published during 1993-94.

In seeking to identify typical features and strengths-among the 25 institutions, the information
obtained was summarized and described in five categories: research, facalty, students, curriculum,
and environment. The forms of curriculum inquiry referred to in research courses and applied in
doctoral dissertations were defined as follows: philosophical, historical, scientific,
phenomenologicai-hermeneutic, ethnographic-naturalistic, theoretical, evaluative-normative,
integrétive-review-synthesis, deliberative and action research.

The study gathered information about these institutions and their Curriculum Studies programs not
only through the survey questionnaires but also through a descriptive and comparative analysis of
pertinent information in their most recent university catalogs, directories, and related published
materials. Many of the descriptive characteristics of graduate schools identified by the 5's Guide
for Graduate Professional Programs (1993-94) served as a basis for the categories used to seek
information about and to compare the graduate schools in the 25 selected universities. Five
categories of strengths which characterize exemplary programs as identified by Keim (1983) were
applied to graduate Curriculum Studies programs. Twenty-five 1993-94 (and 1995 when
available) university catalogs were reviewed to identify unique features of each university, graduate
school and/or graduate programs in Curriculum Studies, their research courses and ways of
preparing graduate students to conduct inquiry. Ten integrated forms of curriculum inquiry based
on Short (1991) were used as a guide to study the total of 1547doctoral dissertations in Curriculun
Studies produced Ly students in these universities during 1993-94.
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In summary, this study intended to deiermine whether these graduate Curriculum Studies prograr::
have typical features or strengths, whether they provide a common research preparation to
students, and whether their doctoral dissertations focused on similar research problems and utilized
similar forms of curriculum inquiry.

Research Questions

Answers to the following research questions were sought in order to address the general purpose
of the study:

1

03]

3

@

What are the 25 leading research universities in the USA which

include graduate schools of Education and graduate programs in
Curriculum Studies?

What are some of the unique features about each of these graduate
schools in these universities in regard to: enrollment, faculty and
students groups, tuition rates, school programs, degrees offered,

academic requirements for admissions and for graduation, doctoral degrees awarded,

student services and housing, financial aid, library and computer facilities?

What are the unique features about each of the 25 graduate schools
of Education and graduate programs in Curriculum Studies in regard
to: enrollment, name of the unit, head and/or faculty contact,

graduate programs offered, entrance and degree requirements,graduate degrees
awarded, goals, and strengths that characterize their programs?

What are the unique research features about each of the 25 graduate
programs in Curriculum Studies in regard to curriculum research:
availability of research courses dealing with forms of curriculum
inquiry, ways of preparing graduate students in curriculum inquiry,
faculty research, research problems and forms of curriculum inquiry employed in
published doctoral dissertations during 1993-942?

the
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(5)  How do these unique features (same as listed under 2, 3 & 4)
compare with each other among these 25 leading research
universities? What are their typical features?

The Need r"or The Study

Despite growing interest in graduate education and the continuous expansion of its scope,
comparison of school curricula across institutions has remained a neglected field of inquiry.
Scholars in higher education who have tried to examine differences in curricula across national

“systems tend to use checklists of curriculum-related issues rather than adopting a particular theory
of curriculum. However, an eclectic checklist of questions without reliance on a curriculum theory
cannot serve as a basis for systematic studies in comparing curricela. Thus, the need for a
theoretical framework was perceived, and the decision was made to adopt Short's 1991 approach
to seventeen forms of curriculum inquiry (integrated in ten), Klein's model for curriculum research
(1983) and Foshay's curriculum matrix (1987) to analyze if those curriculum forms were
employed and if the concepts and components of the curriculum field, identified by Klein and
Foshay, were treated in doctoral dissertations from January 1993 to June 1994.

After an exhaustive investigation, no study was found covering the research questions treated in
this paper encompassing leading graduate schools, including unique features of Curriculum
Studies programs and the educational research preparation provided, as well as the curriculum
inquiry forms utilized in doctoral dissertations.

The 25 universities selected in this study are recognized by scholars all over the world because of
their excellent programs in fields such as Law, Medicine, Business, Engineering, among others.
This study is meaningful in the sense that it demonstrates how important are graduate programs in
Education in these prestigious institutions. Graduate programs in Curriculum Studies are also a
priority for the top research universities of the United States of America.

This study is also important in providing the most recent information on graduate schools, graduate
programs in Education and, in particular, graduate programs in Curriculum Studies in these
universities. The emphasis is on the unique features and strengths which are key factors in
choosing a college or university and characteristics which affect the student's decision to apply to a
particular college or university. Results of this study will be used to improve the knowledge of
national and international administrators, especially from institutions which provide financial aid
for graduate study, and faculty and student's knowledge about these programs in different No.ih
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American universities. The results of this study will help prospective graduate students in choosing
a university or a program for graduate studies in Curriculum Studies. They will be criteria to
evaluate existing programs in the field.

The need for this study is related to the importance of recognizing the duty of each university to
provide an environment in which research and free inquiry would thrive and to make available to
society the results of such activities. This investigation is related to the importance of recognizing
that creative activity or research applied in the fields of education is indispensable if the university

teaching is to have the relevance, freshness, and effectiveness expected of a distinguished
institution of higher leamning.

This study focused on the availability of different forms of curriculum research through the
research courses offered, the identification of the typical ways for the preparation of the future
research leaders, and the application of forms of curriculum inquiry in doctoral research throughout
the leading research universities in the USA. Information provided in this study may help guide
decision making concerning the creation or redesign of future Curriculum Studies programs and
the kind of educational research preparation that should be provided to their graduate students.

The study is needed to provide some guidance and direction for facilitating the development of
similar programs within Graduate Schools of Education. Such programs are essential to the
development of educational systems; without these graduate programs, oriented toward curriculum
research, it will be very difficult to provide quality to the other levels of the system.

A study of this nature is required to provide a set of typical features for a prototype program of
Curriculum Studies in Education. Such programs do not exist in many universities, especially in
Latin American countries such as Venezuela. Where there are resemblances, they tend to disappear
or are hidden under different names or fields of study. The results and the procedures used in this
study will be of interest to these institutions in the development and evaluation of their programs.
The research procedures, the results, and a model survey questionnaire used in this study may also
provide some guidance for future comparative studies.

The findings of this paper, together with the review of the literature, will be useful for planning,
managing and creating similar graduate programs focused in Curriculum Studies. Specifically, to
Venezuela and other affiliated Latin American countries in the Organization of American States
(OAS), this study is useful in providing recent and important information to be published in their
journals and magazines. This information is relevant not only for the creation of similar schools in
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those countries, but also because it provides some criteria for the evaluation and redes.gn of the
existing programs.

The results are needed as guidelines for the financial institutions such as the Venezuelan
Foundation Gran Mariscal de Ayacucho (FGMA) and the OAS itself for students' selection and
placement in those recognized universities of the United States. These guidelines also could help
prospective graduate students in choosing an institution.

In regard to the forms of curriculum inquiry utilized to provide research preparation to the graduate
students of education, no study has been previously undertaken which compares research courses,
forms of curriculum inquiry that are taught or employed in doctoral research. Scholarly inquiry is
a specialized intellectual activity which is essential to the academic profession. Therefore, it seems
worthwhile to study the significance and value of curriculum inquiry that has been part of these
graduate programs.

According to Wodarski (1991), most universities want to develop into major research universities.
Therefore, the administration should address as a short-term goal the achievement of research
stature and as a long-term goal the maintenance of that stature. In this sense, there is a need to
quantify these goals in terms of the number of publications and the number of grants submitted.
This study attempts to quantify and compare among leading research universities in the USA the
number of doctoral dissertations from Curriculum Studies graduate programs produced in 1993-
94. Therefore, it is worthwhile to develop target goals of this kind. The findings together with the
review of the literature could be interpreted as ideas for planning, managing and creating graduate
programs focused in educational research. The resuits of this study and the procedures used are of
interest to higher education institutions, with graduate programs in education, in the development,
evaluation, and improvement of their research programs.

The ideas discussed and analyzed in this study are not only of some interest to graduaie
professional Curriculum Studies department chairs, professors, graduate students, and admission
officers themselves, but also of significance to other academic and administrative authorities,
interested in improving the strengths of their programs and in maintaining or elevating their
national prestige, and to those interested in creating similar or better programs in other universities.
This study is important to those researchers, writers, faculties, graduate students, and other
professionals in education responsible for studying, instituting, and executing curriculum and
instructionai programs and research in higher education.
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In conclusion, this study is needed to provide a comprehensive summary of the main features of
these renown universities in the USA that have graduate programs in Curriculum Studies. A
summary of the most well known curriculum inquiry forms should be used to guide appropriately
the professors and graduate students in their own research or in classifying or analyzing others’
research. The study provides the synthesis of the most recent research problems or questions
being developed, and forms of curriculum inquiry employed in doctoral dissertations. A model
survey questionnaire for future descriptive studies of this nature and information provided in this
report will help in guiding decision making concerning the emphasis on inquiry in the future
educational research courses for graduate students.

A graduate school is a group of professors whose function is the granting of a graduate degree to
someone who is already a college graduate. A graduate school may be a professional school where
the academics constitute a profession. According to Toombs (1993), the work of college and
university faculty in all dimensions meets the elementary criteria of a profession: foundations in
theoretical knowledge, a body of skill in the use of that knowledge, and a requirement of wisdom
in applying both knowledge and skill to particular circumstances.

The term "graduate professional school” denotes a school which grants graduate degrees, i.e.,
Master's degrees and Ph.D (Doctor of Philosophy) degrees which are professional degrees.
These degrees originally used Latin or Greek and were called Magister Artium and Philosophiae
Doctorum. Thus, a person who attains the Ph.D. is literally “a teacher of the love of wisdom"
(Falk, 1991).

Many universities also grant the Ed.D. degree, that is, the degree of Doctor of Education and there
are some other doctorates such as the D.S.W,, i.e, Doctor of Social Work or the D.P.A,, i.e.,
Doctor of Public Administration, etc. All of these degrees have about the same requirements but
lack the prestige of the Ph.D. degree. While the evidence is hardly convincing, it is nevertheless
commonly believed that the Ph.D. degree is harder to attain than the Ed.D. or other doctorates and
that Ph.D. holders are "scholars". Because this is believed, the oldest of these degrees, i.c., the
Ph.D., is generally more acceptable to academic departments (Falk, 1991, p.14).

Whether a candidate enrolls in a program leading to the Ph.D. degree or any other academic
doctorate, the requirements are almost always the same. The first of these is that the candidate
must be a college graduate and have shown at least some promise as a student. Acceptance does
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not deperd only cn grades in college. The prospective candidate for a graduate degree is also asked
to take an aptitude test generally of the multiple choice kind which deals with a great deal of subject
matter called the Graduate Record Examination (GRE). This test is scored by an educational
testing service operating nation wide. The score attained on that test, together with a review of the
candidate's transcript, will determine whether a student may enter the graduate school as
"matriculated,” i.e., accepted for a possible degree (Falk, 1991, p.15).

At least 60 credit hours of graduate work are necessary in order to cocmplete the requirements "for
course work." This generally takes a minimum of two years of full time study. These classroom
courses must be passed before taking the "prelims,” i.e., the preliminary examinations. The
"prelims" follow the completion of the course work but precede the writing of the dissertation.
These examinations are also known as "comprehensives"” or "comps." These examinations
typically last for two days and are normally designed to "cover” several areas. The theory here is
that the candidate must demonstrate that he has a good knowledge of the subject matter s/he has
studied so far and that s/he should therefore be admitted to formal "candidacy," i.e., permi‘.cd to
write a dissertation.

In addition, a reading knowledge of a foreign language has traditionally been required by most
departments before the dissertation may be begun. Reading examinations are held by the foreign
language department. Some academic departments have dropped the language requirement
altogether and substituted a knowledge of computer science and statistics, a substitution which is
almost always true of departments granting the Ed. D. degree.

There are a number of Ph.D. candidates who do not take the M.A. degree but go directly to the
Ph.D. That means that these candidates never take the M.A. examinations nor write a thesis. They
satisfy the course work and language requirement and leave it at that. This can, of course, be
advantageous because it saves a lot of time. It can also be disastrous to those who never finish the
doctorate and then have no advanced degree whatever. Those who seriously wish to pursue the
doctorate are assigned an advisor by the department. Such an advisor will discuss with the
candidate what courses s/he might take, when to take the various examinations, and how to deal
with a variety of problems confronting graduate students.

A professional graduate school focuses not only on specialized common bodies of knowledge but
also on research which it is a very important part of graduate program. Usually, it takes a doctoral
candidate two additional years, as the minimum, to accumulate her/his research and write her/his
dissertation. A doctoral committee of three or four members evaluate the dissertation project and
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final presentation. This means that a doctoral candidate must not only write a dissertation, s/he
must also master academic politics to have a smoothly functioning committee with a challenging,
rewarding, and interesting process.

The real reason for this insistence of the profession on academic research and publication is that the
advancement of knowledge in this world requires it. America, particularly, depends on the
American professoriate (and graduate researchers) to produce new knowledge in every field of
endeavor. Therefore, higher education in the United States is uneven so that graduates of
numerous universities have a great variety of educational research experiences (Falk, 1991).

Universities are operating in new complex environments in ter.as of knowledge and technological
explosions. Within the last two decades, the economy has changed because of the increasing
development of information technology. Therefore, universities must be appropriately equipped
(i.e., libraries, computer services) and increase graduate research to deal with the issues that force
change in the educational process of all levels.

Today, quality graduate education requires quality graduate research and most U.S universities
want to develop into major research institutions because, by doing this, not only will the university
have an increased prestige level, but also it will attract the best students, other competent
researchers, and more ou’side funding. Research and scholarship enhance effective teaching and,
together, these support creative environments for faculty and students to study subject matters and
discuss complex philosophical, theoretical, and methodological issues in a field, thus adding to
their abilities to secure support (Wodarski, 1990). As U.S universities march toward scholarship
and technological transfer activities, university administrators (and professors) try to provide an
environment that facilitates scholarship and research and attains support from the various
constituencies supporting research (Wodarsky, 1990).

In general, the U.S graduate schools are playing an important role in the active expanding research
programs in the University. "This helps to raise millions in research grants for their projects”
(Wodarski, 1990, p.34). To meet their public service mission, U.S higher education is trying tc
develop an active expanding research program. Universities are trying to utilize every available
opportunity to increase the scholarly activities of faculty members and graduate students.
According to Wodarski (1990) the first requisite is for the administration to elucidate a philosophy
of supporting research. This philosophy also should emanate from the deans and department
heads so that faculty members feel there is consensus about the development of research on
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campus. "Universities need to utilize every available opportunity to increase the scholarly activities -
of faculty members and graduate students” (p.18).

Doctoral degrees and development of research are the most important criteria to describe strengths
of leading universities. The Carnegie Foundation for the Advancement of Teaching (1994)
considers doctoral degrees and research as two important factors to classify 3,600 accredited U.S
institutions of higher education. Carnegie's classification, which dates to 1970, is a key resource
for academe. Campus officials use it to analyze their institution's niche among the nation's
colleges and universities, and researchers use it to assess the changing state of higher education.
Institutions are classified according to the highest level of degree they award, the number of
degrees conferred by discipline and, in some cases, the amount of federal research support they
receive and the selectivity of their admissions.

The selected umniversities for this study fall in the Carnegie's classification as "Research I"
universities or "Doctoral I" institutions.

In Carnegie's classification, "Research I" universities are characterized by offering a full range of
baccalaureate programs, are committed to graduate education through the doctorate, and give high
priority to research. They award 50 or more doctoral degrees each year. In addition, they receive
annually $40 million or more in federal support. "Research II" universities include the same
criteria except that they receive annually between $15.5 million and $ 40 million in federal support.

The "Doctoral I" universities, in addition to offering a full range of baccalaureate programs, have
the mission which includes a commitment to graduate education through the doctorate. They award
at least 40 doctoral degrees annually in five or more disciplines. "Doctoral IT" follow similar criteria
but they award annually at least 10 doctoral degrees—in three or more disciplines—or 20 or more
doctoral degrees in one or more disciplines.

Reputation, due to recognized faculty and research, is a relevant factor for prospec ive graduate
students in choosing a college or an university and for providing financial aid or support by
appropriate institutions.

According to Keim (1983), faculty is the most common strength of graduate programs:
characterized as productive, research oriented, stable and dedicated, with diverse inw.ests and
backgrounds, who had published widely, given many speeches and papers for conventions and
consulted throughout their academic careers. Curricula is the second most common strength with
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these distinguished qualities: competency based interdisciplinary program, a core of required
content, a cohesive academic program, an excellent educational experience, and small classes and
seminars with much discussion and criticism. Research as the third most typical strength should
have the following qualities: emphasis on inquiry, extensive research data available, reputation for
research in higher education, and national visibility because of research. Students are the fourth
most common strength to describe graduate education programs, and these include: placement,
national recruitment, a strong alumni network, and excellent candidate selection procedures. The
best libraries in the nation and closely related enterprises of a national scope are also strengths of
graduate programs.

Dressel and Mayhew (1974) suggested several characteristics which the ideal faculty member in
higher education should have, including competence (Ph.D. or graduate degrees) and experience in
teachiiig in the field of higher education, practical administrative experience, research productivity,
and personal capabilities in interacting with individuals. Without hesitation it can be concluded that
a leading program must have outstanding, creative, experienced, productive, and research oriented
faculty.

Summary

In this chapter, the background of the problem, the purposes of the study, the research questions,
the need for the study, and a general description of graduate schooling and research in American
higher education were presented as they relate to the study.
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II. CONCEPTUAL FRAMEWORK

This chapter provides a conceptual framework for this study; it has been arranged in sections that
address the following topics: toward a framework for curriculum inquiry; diverse forms of

educational research; the preparation of the curriculum researcher; curriculum studies and the
future; and a chapter summary.

Toward A F  For Curriculum [nqui

What is Curriculum? According to Huebner (1966), “a framework that provides a possible
program for inquiry into the curriculum requires some statement of how the words curriculum and
inquiry are to be used" (p.146). Accordingly, he defines curriculum as events which encourage
the search for actions or events and defines inquiry "as the process that leads to the continual
development and refinement of a language set used for a specific purpose” (p.146). For this
author, development and refinement implics a dual process of creation and criticism. The inquiry
process consists of two separate functions: "creating or developing new language statements and
criticizing these language statements," both functions, however, may be combined in multiple
actions or may involve a dialogue between different people.

The curriculum as a field of thought and action has always been difficult to conceptualize. The idea
of curriculum has been differentiated across a wide range of meanings. A common view holds that
curriculum is the "body of courses that present knowledge, principles, values, and skills that are
the intended consequences of formal education” (Levine, 1981). Perhaps the simplest framework
for looking at the curriculum is provided by four questions about purpose, content, organization
(learning experiences, strategies), and evaluation (Tyler, 1950). Curriculum can also be thought of
as what students have an opportunity to learn under the auspices of schools.

According to Toombs (1993), application of the concept of "curriculum" spread in the United
States, but it did not achieve the refined meaning, precise definition, or consensus among
professors that standards of professional practice normally require (p.176). In higher education,
the term curriculum is reserved for an institution's entire educational program. It is the locus of

corporate responsibility for learning that engages faculty, trustees, adrinistration, and students
(Toombs, 1993).

A broad conception of curriculum becomes a useful orientation for the study of doctoral
dissertations produced in 1993-94 because it brings together the interplay of individual, group, and
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societal concerns. Curriculum is the point at which knowledge, the interrelations of teachers and
learners, the economic, political and social structures of society intersect and interact. It is in
addition, the point where actions and intentions come together, and this is where teachers operate
on a day-today basis (Kirk, 1989). The concept of curriculum useful for this study encompasses
all the sectors of the institution involved with the process of teaching, learning, and governance
(leadership). Curriculum includes four commonplaces: subject/books, teacher/parents, student,
environment (and resources), and it covers the five phases of the process: diagnosis of needs,
decision making, planning, implementation, and evaluation.

The structures of curriculum knowledge identified by Rosales-Dordelly and Short (1984) and with -
the above concepts in mind, three additional sources of information provided guidelines to
ascertain if the research problems investigated in doctoral dissertations (1993-94) fall in the field of
curriculum and instruction: a research model presented by Klein (1983) which describes the
perspectives, elements or variables, and factors involved in curriculum; the curriculum matrix
presented by Foshay (1987) includes three major componenis: purpose, substance and practice;

and the three levels of questions addressed in the field of curriculum research and practice (Short,
1991).

Only those dissertations (classified in Dissertations Abstracts International in Curriculum and
Instruction) focused on the above mentioned aspects or research problems in the curriculum field
were included in this study. An additional five categories to describe the strengths of the
exemplary Graduate Programs as identified by Keim (1983) were utilized to describe strengths of
each university (Appendix D).

The research model proposed by Klein (1983) consists of three parts: five perspectives on
curriculum, nine curriculum elements, and nine qualitative factors affecting curriculum. The five
perspectives on curriculum were: ideal curriculum (v:i .es, beliefs, what ought to be included in
the curriculum and how it should be implemented), formal curriculum (how state and federal
officials, district and school personnel, textbook publishers, lay groups, and professional
organizations view curriculum), instructional curriculum (reflects what the teacher hopes, values,
believes, and expects to offer his or her individual students. Curriculum at this level is dependent
upon the teacher's professional skills and abilities and personal perceptions about education),
operational curriculum (decisions made when students and the teacher interact in the classroom)
and experiential curriculum (the student selects and reacts to what is offered based on interests,
values, abilities and prior experiences). The second part of the model identifies the dimensions of
curriculum design or nine curriculum elements: goals and objectives, materials, content, learning
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activities, teaching strategies, evaluation, grouping, time, and space. And the third part is the
qualitative factors: description of present practices, decision making, rationale, priorities assigned

to the curriculum, attitudes, appropriateness, comprehensiveness, individualization, and barriers
and facilites.

Foshay (1987) points out that the curriculum as a field for study and action consists of three main
dimensions: purpose, substance, and practice. That is, the intention to accomplish something (a
purpose), by offering some experiences (the substance), and by fitting the learning method to
actual students (educational practice). Study of the curriculum consists of dealing with the
manifold interactions among these three dimensions, as well as studying the nature of each part.
However, it is in the interaction, not in the parts separately, that the curriculum exists.

Short (1991) proposes that problems related to curriculum research and practice in education
should be addressed distinguishing the kinds of questions associated with various kinds of
curriculum problems. According to him, curriculum practice can be defined as all those practical
activities concerned with conceiving, expressing, justifying, and enacting educational programs.
Curriculum inquiry can be defined as all those research activities undertaken to generate knowledge
needed to carry out curriculum practice. He identifies three levels of questions in various domains
of curriculum practice and inquiry. The levels of questions are within curriculum practice,
curriculum inquiry and meta-inquiry. The domains and subdomains are: curriculum policy
making and evaluation, curriculum program development, curriculum change and enactment.

According to McCutcheon (1988), the intended (or overt) curriculum is composed of two parts:
the formal curriculum, and the teacher-created (sometimes student-influenced curricula). The non-

intended curriculum is the hidden curriculum. Both types of curriculum are frequently researched
at the graduate level.

All the above conceptions are part of the theoretical background for this study. On their basis, the
curriculum information materials and survey questionnaires, utilized for this study, were integrated
to summarize the information by each university in regard to unique features, strengths of the

programs, doctoral research and ways of providing research preparation to the students (Appendix
D).
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What is Curriculum nquiry?

The difficulty and ambiguity in defining curriculum research or inquiry is partly a result of our
limited understanding of the concept itself. According to the International Encyclopedia of
Education (1985), “"simplistically, curriculum research is an umbrella term for the application of
research techniques to problems of understanding posed by curriculum proposals, activities, or
consequences. Most established traditions of educational research lend themselves to curriculum
problems, and both quantitative and qualitative methods offer strong contributions" (p.1257).

" Curriculum inquiry is defined as the art of doing research, the art of "critiquing"—i.e. critically
disclosing the quality of a curriculum through literary devices such as metaphor, thick description,
alliteration, etc. with a view to developing.deep appreciation and personal understanding.
According to McKeran (1991), curriculum criticism finds similarities with ethnographic styles of
evaluation, case study methodology, and illuminative evaluation (McKernan, 1991). Kirk (1989)
proposes a conception of curriculum inquiry which can be framed by the notions of structure and
agency. "If curriculum is identified by the features of knowledge, interaction and context, then
curriculum inquiry will seek to investigate how knowledge is mediated through social interaction
which in itself is both constituted in and by social structures. The concepts of structure and agency
relate directly to social change, or to the production and reproduction of social life" (Kirk, 1989,
p-44).

Short's conception of curriculum inquiry is a phrase currently in favor, having supplanted the
phrase curriculum research or ways in which the curriculum questions are to be adequately
addressed to solve problems of decisions and action judgment and enactment (Short, 1991, p. 8).
In this study, based on the book, Forms of Curriculum [nquiry (Short, 1991), ten integrated forms
of curriculum inquiry were identified: philosophical, historical, scientific, phenomenological-
hermeneutic, ethnographic-naturalistic, theoretical, evaluative-normative, integrative-review-
synthesis, deliberative and action. These forms of inquiry are ways of answering questions in the
field of curriculum. These alternative rnodes of inquiry appear to share some things in common
but their differences must also be recognized. According to Coomer and others (1983), whatever
the differences among the alternative modes cof inquiry proposed to meet limitations of the
dominant view, there are some commonalties that unite them or there is a tendency to move in the
direction of dichotomous thinking when alternatives are examined, for exampie, quantitative versus
qualitative, objectivity versus subjectivity, etc. In general, these forms or modes of inquiry refer to
ways of creating knowledge. They are not merely research techniques. Aithough this is not the
only way of organizing knowledge, it is the most comprehensive and well-articulated framework
for organizing the modes of inquiry according to epistemological differences (Coomer, 1989).
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On the other hand, Goodlad (1991) describes the "wonderful world of curriculum inquiry” by
dividing it into "three directions: first, curriculum theorists must raise their own institutions' level
of consciousness about fundamental principles in the curriculum development processes; second,
curriculum researchers must align themselves with curriculum decision makers in other educational
institutions; and, third, curriculum inquirers must study actors, actions, and the consequences of
actions in natural setting" (p. 164). And he concludes, "the trade-off is that we must give up some

of that wonderful world of curriculum imagining in order to do work of public significance" (p.
165).

According to Stenhouse (1985), "research is systematic and sustained inquiry, self-critical and
planne.d inquiry, which is subjected to public criticism and to empirical tests where these are
appropriate. Where empirical tests are not appropriate, critical discourse will appeal to judgment of
evidence—the test, the document, the observation, the record” (p.18). As an inquiry, it is fourded
in curiosity and a desire to understand (p.8). Stenhouse concludes by asking: what counts as
research in education? He means by research in education, "research conducted within the
educational intention and contributory to the educational enterprise” (p.18). Research is
educational to the extent that it can be related to the practice of education. But two puints seem to
Stenhouse very clear: “educators must inevitably be intimatély involved in the research process;
and researchers must justify themselves to practitioners, not practitioners to researchers” (p. 19).

Short in his book, Forms of Curriculum Inquiry (1991), considers that "curriculum inquiry is a
species of educational research or inquiry. As such, it addresses particular kinds of educa‘ional
research questions related to formulating policies, developing curriculum programs, and enacting
these policies and programs” (p. 2). In relation to the structure of inquiry, Short adds, "a field of
inquiry is usually composed of several domains of inquiry, each of which may involve the use of
several different fcrms of inquiry” (p. 4). He assumes that there are multiple forms of inquiry
necessary in fields of practical inquiry because of the kind of questions that are asked. "A number
of forms of inquiry have been identified, formalized, and utilized in attempting to address different
kinds of curriculum questions" (p.13). According to this author, a form of inquiry is not just "a
method of research in which established procedures are followed and from which conclusions
inexorably follow" (p.14). It is a way that particular kinds of questions must be addressed. That
is, "different kinds of questions call for different procedures, different data-gathering techniques,
different methods of analysis, different logic or reasoning processes to establish- justifiable
knowledge claims, etc.” (p.15).

O
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Today, in graduate schools there are a number of curriculum research cou rses; courses which deal
with alternative approaches for conducting research and inquiry in the curriculum field. They are
concerned with conceptual, methodological, and technical issues pertaining to various forms of
disciplined inquiry, from philosophical to scientific to humanistic and interdisciplinary approaches.
Harvard University, for instance, considers five approaches to curriculum inquiry in which each
student should demonstrate competence. These approaches are designated: philosophical,
historical, quantitative (use of conventional science paradigms, including statistical analysis of
data), qualitative (e.g. ethnography and description), and clinical (theory building and the
application of theory to the analysis of an individual case), (Graduate School of Education Catalog,
Harvard University, 1993-94, p.31).

This study is concerned with, among other things, the curriculum inquiry courses offered by the
graduate professional programs of Curriculum Studies, the kinds of research questions and ways
these questions are required to be addressed by doctoral students in their dissertations, the
problems or questions that are being researched by the professors, and the forms of curriculum
inquiry that have been utilized by them in their research reports and publications. In this study, ten
integrated forms of curriculum inquiry, based on those described in Short's book (1591), were
identified and used to classify information provided by respondents about forms of inquiry. They
were: philosophical, historical, scientific, phenomenological-hermeneutic, ethnographic-
naturalistic, theoretical, evaluative-normative, integrative-review-synthesis, deliberative and action.
To give a definition of each form of curriculum inquiry is not easy because each form depends on
the kind of question that is asked. However, an attempt has been made to highlight the main
features of each one.

The philosophical form of curriculum inquiry involves clari'fying, justifying, and critiquing
knowledge that is relevant to the making of curriculum choices and/or to the developing of
cwriculum proposals or positions. Philosophical inquiry is an important part of all curriculum
research because the cor.ceptual structures determine the kinds of curriculum policies and the kinds
of empirical and normative research questions we regard as significant (Coombs and Daniels,
1991). According to Haggerson (1991) critical philosophical inquiry has its mission: clarification,
clucidation, enhancing understanding, comprehension, providing alternatives, going beyond,
leading to rationality, justifying curriculum policy recommendations, and ultimately improving
educational practice. Haggerson argues that we can plan and implement good curriculum only if we
have a clear notion of where we are going. According to him, the critical standards for self-
reflection can be summarized as: informed, fair, responsible, usable, palatable, provocative,
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situational, and historical. If the criticism meets these standards, the critic is more likely to
accomplish the purposes of good critical philosophicai inquiry. The philosophical essay has been a
major form of curriculum inquiry throughout the history of curriculum studies. The essay is a
portrayal of the author's way of reflecting. In that sense. the writer must be a connoisseur of the
topic about which he or she is writing (Schubert, 1991).

The historical form of curriculum inquiry deals with telling real stories; it is narrative and
interpretative. Examples are histories of courses and school programs, biographical renderings of
the lives of significant curriculum workers, among others. Curriculum history is "the scholarly
attempt to chronicle, interpret, and ultimately understand the processes whereby social groups over
time select, organize, and distribute knowledge and belief through educational institutions”
(Kliebard and Franklin, 1983). According to Davis (1991), history is an artful engagement of mind
with the past of life. The resultant story has always been accorded a special literary status.
Nevertheless, a basic expectation of history is not only that it informs but that its meanings are
carried by an enriched and enlivened narration. The told stories of curriculum history are guided
by the same historiographic canons that apply generally. A main feature that should characterize the
histcrical approach to curriculum is authority. The curriculum story told must be supported by and
traceable to valid historical evidence. Other characteristics are: significance, representativeness,
chronological perspective and an stimulating and interesting style.

The scientific form of curriculum inquiry deals with explanations—the why of things—not inert
facts. Scientific research consists of facts-in-context. Its basic approach to understanding
educational phenomena is the experiment. However, "within scientific forms of inquiry, political
inquiry or sociological inquiry or 'natural science' inquiry might well have been included” (Short,
1991, p.21). According to Foshay (1991), science involves the experimental approach, facts of
observed phenomena, but also deals with explanations—the why of things—the that what might
be. To this author the scientific inquiry encompasses three types of strategies: (1) experimental and
quaisexperimental, (2) ex post facto or casual comparative, and (3) descriptive. Scientific
methodology is concerned with procedures for development and testing of causil hypothesis using
observation, measurement, cxperiment; and theory building. A scientific approach tc the
curriculum uses the scientific method and undertakes basic ¢xperiments that define the
contemporary science, thus learning something about what it is to think like a scientist. According
to Foshay (1991), however, there are as many methods as there are problems, and when we
consider a scientific approach to the curriculum , we must begin, not with science but with
curriculum.
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The phenomenological/narrative/hermeneutic is a form of curriculum inquiry which deals
with life-world perceptions and the imagination (from the inside out); this form of research may
also take the form of narrative inquiry (personal history, biography, case study, storied experience)
and of aesthetic inquiry (aesthetic criticism of experience). In this sense, Doll (1993, p.131) adds
that "this hermeneutic view where we engage ourselves in conversation with our histories provides
with a concept where curriculum is not just a vehicle for transmitting knowledge, but is a vehicle
for creating and recreating ourselves and our culture”. "Researchers frequently use what they call
the interpretive sociology approach, the psychoanalytic approach, symbolic interactionism, human
science, linguistic analysis, the subject dialectic method, the autobiographic methed, and other
forms of interpretive inquiry" (Short, 1991, p.21).

Phenomenological inquiry is a form of interpretive inquiry which metaphorically represents that
which is primary in human experience. Phenomenological inquiry functions for the purpose of
_investigating the unique human perceptions of individual people whose descriptions of these
perceptions appeal and illuminate the perceptions of others. Its value is that it can serve to raise the
level of consciousness about life experiences. In so doing, phenomenological inquiry has
pedagogic implications (Berman, 1991).

The ethnographic/naturalistic form of curriculum inquiry focuses on understanding a given
social setting and looks at relationships within a system or culture. It requires the ability to observe
behavior and sharpen the skills necessary for observation and face-to-face interviews (qualitative
research, understanding culture and experience). According to Eisner (1990) descriptive research
in education has as its primary purpose a revealing of the human dimensions of some educational
phenomena. This sort of description ordinarily calls for face-to-face involvement with other
persons in which both the personal and professional ethical perspectives may come into play.
According to Otto (1985) the ethnographer's attention is directed toward the hidden curriculum
which is taught implicitly rather than explicitly; the ethnographer puts emphasis on people as
experts in what the researcher is trying to discover.

Critical ethnography in the field of education is the result of the combination of three traditions:
feminist research, neo-Marxist critical ethnography, and Freirian empowering research. In this
sense, critical feminists, drawing on neo-Marxist theory, are struggling with the ways patriarchy
intersects with social class and race in women's oppression. Freire's work has inspired critical
pedagogists, if not critical ethnographers, to explore the relevance of emancipatory approaches to
educational settings in the U.S (Anderson, 1989). |
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The theoretical form of curriculum inquiry proposes to view obstinately the process of
curriculum development. According to Grove and Short (1991), “the purpose of theoretical inquiry
in curriculum is to create and critique conceptual schemes by which the essential nature and
structure of curricular phenomena and processes can be made intelligible. According to Grove and
Short, theoretical inquiry related to curriculum provides the conceptual tools with which all other
kinds of practical inquiry and ordinary curriculum curriculum activities are comprehended and
articulated” (p.212). The business of theoretical inquiry in curriculum, according to these authors,
"is to create and critique conceptual schemes related to curriculum phenomena and processes and
thereby enable curriculum thought and pra-tice to distinguish between vital, fruitful language and
reified, stifling language" (p. 211). Some of the most familiar examples of curriculum theory are
Tyler's approach (1950), Macdonald (1986), Walker (1971) and Goodlad (1979).

According to McNeil (1992 ) curriculum organization is treated as a pedagogical activity rather than
a study of managerial arrangements (although managerial organization influences the organization
of content, events, and meanings). Pedagogical erganization addresses the problem of how best to
arrange and interrelate areas of knowledge and experience—the sequencing of learning and the
connecting of ideas and meanings. Most pattems of curriculum organization fall within particular
curriculum orientations: academic, social reconstruction, humanistic, and technological.

The evaluative/normative is a form of curriculum inquiry which deals with situational
assessment, critical, and normative inquiry. This form addresses questions having to do with the
values and norms underlying curriculum and- their application to the various components of
curriculum. Critical research, according to Kincheloe (1991, p.19) must meet five requirements:
(I) it must reject positivistic perspectives of rationality, objectivity, and truth; (2) it must be aware
of the interpretations of educational practices held by those who perform educational acts.
Teachers who become critical researchers will hold this consciousness of the relationship between
personal values ard practices as a goal of inquiry; (3) critical research must attempt to distinguish
between ideologically distorted interpretations and those which transcend ideological distortion; (4)
critical research must reveal those aspects of the dominant social order which block our attempt to
pursue rational goals; and (5) critical research is always guided by an awareness of how it relates to
practice. Indeed, critical researchers as researchers cannot avoid the political role of promoting
critical self-reflection in the society and change is a fundamental goal of the critical researcher.

Moreover, research ability provide the vehicle by which researchers reach the emancipatory goal of
learning to teach oneself.

43
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And finally, the integrative/review/synthesis form of curriculum inquiry deals with ways of
assembling sets of curriculum information that integrate diverse materials into a particular
conceptual framework so that some new perspectives or relationships are introduced. According to
Marsh (1991), the integrative inquiry is a form of inquiry that yields integrative knowledge. That
is, the type of knowledge that trings together what is known from various, perhaps disparate
studies, that may be relevant to the particular needs of practice. Through integrative-review-
synthesis inquiry, "ongoing or previously done studies are screened and synthesized for the kinds
of knowledge that will help address those problems which are at hand and about which planning or
action decisions must be made" (p.271). In doing integrative inquiry, primary activities are
suggested in Short's book (1991) which are guidelines in the synthesis/ interpretation process.
This form of inquiry is not yet at a level of sophistication where issues of criteria have been
resolved. However, "integrative inquiry is likely to be a major tool for curriculum researchers to
develop and refine over ensuing decades” (Marsh, 1991, p. 280).

The deliberative is a form of inquiry about weighing the merits of various courses of action
related to curriculum policy, program development, and other curriculum activity in specific
situations of practice. "Within deliberative inquiry, particular forms of inquiry might have been
designated differently as, for example, policy inquiry, development inquiry, or implementation
inquiry or perhaps deliberative inquiry of the evaluative, prescriptive or interactive types” (Short,
1991, p. 21). According to Harris (1991), deliberative inquiry is a "formal process of inquiry
about curriculum policy, program development, and other curriculum activity in specific situations
of practice, which is informed by asking and answering subsidiary questions, through the multiple
forms of inquiry" (p. 285). This author, adds "the judgments, decisions, and commitments relate
to policy questions about what should be téught, to whom, and under what guidelines of
instruction; ideally they are based on thoughtful examination of alternatives, in the context of
values of knowledge" (p. 285). Deliberative inquiry is a policy and action-oriented form of inquiry
which links the interrelated tasks of doing practical curriculum activity with conducting formal
curriculum inquiry. The characteristics, purposes and guidelines for doing deliberative inquiry are
presented in Short's book (1991)

The action is a form of curriculum inquiry which deals with research undertaken by practitioners
in order that they may improve their practices. The goal of the researcher does not involve the
identification of cause-relationships between variables. Educational action research is on-going in
conception rather than aimed toward the achievement of generalizable conclusions. There are threc
approaches to action research; scientific, practical and critical. McKernan (1991) considers action
research as a process initiated by teachers and other educational practitioners in response to a
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practical problem confronting them. For this author, action research is the study of a social
situation with the purpose of improving the quality of action within it. Oja adds,"between 1953-57,
interest in action research in education declined. University scholars attacked action research as
methodologically poor and unscientific, and researchers withdrew to the universities to produce
studies more acceptable to their .olleagues” (Oja, 1989, p. 5). According to Oja (1989)
practitioners, too, questioned whether action research lived up to its promises of helping them
improve school practice and began to use other action-oriented methods of inquiry, such as
evaluation. To this author, the key characteristic of action research past and present is
collaboration, which allows for mutual understanding and consensus, democratic decision making,
and common action. That is to say, participants work together on all phases of a project which
provides mutual benefits. Thus, practitioners and researchers set common goals'and mutually plan
the research design, collect and analyze data, and report results; both assume equal responsibilities
to identify inquire into and resolve the probiems and concerns of practitioners; both will
communicate frequently and openly throughout the process to avoid possible conflicting
perceptions and assumptions which result from their different positions in the field. However, the
best is when the practitioner her/himself is both a researcher and a teacher ( Oja, 1989, p.12-13).

Curriculum inquiry that is action oriented is a form which is developed by researchers to satisfy the
needs of the sociopolitical individual who recognizes that in science, s/he can find the most reliable
guide to effective action and satisfy the needs of the scientist who wants her/his labors to be of
maximal social utility as well as of theoretical significance (Oja, p.3). Practitioners, on the other
hand, have to be involved in action research not only to use the tools of social science in
addressing their concerns, but also because their participation would make them more aware of the
need for the action program chosen, and more personally invested in the problem of change. In
this sense, Kincheloe (1991, p.108-109) presents a set of tentative guidelines for action
researchers: (1) constructing a system of meaning involving both, teaching and research, (2)
understanding dominant research methods and their effects, (3) selecting what to study, (4)
acquiring a variety of research strategies, (5) making sense of information collected, (6) gaining
awareness of the tacit theories and assumptions which guide practice, and (7) viewing teaching as
an emancipatory, praxiological act.

The focus of action research in any country should be that teachers use action research to make the
school a center for inquiry rather than a distribution center for knowledge. Through their
investigations, teachers could find better ways of teaching a diverse student population, the skills
and knowledge they need in society while simultaneously contributing to their own intellectual
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health growth, and professionalism. In this sense, cooperative research or school-university
collaboration is important to increase quality of educational programs.

The general characteristics of action research, according to Oja & Smulyan (1989, pp. 12-25) are
the following: collaboration, focus on practice, professional development, communication,
leadership, spiraling cycles of planning, executior;, and reconnaissance (in order to evaluate and
perhaps modify the plan), and school context or environment which enrich or contribute to the
effectiveness of action research projects. It should be noted that the forms of inquiry identified in
this list and described in this report are "not all of the existing ones that might be utilized nor are
they as finely distinguished as to type as might be possible" (Short, 1991, p.21).

Thel e Curriculum Inquiry in Educa

Educational research is predicated on the supposition that research is vital to the improvement of
educational practice. However, the idea that research is a necessary basis for good teaching is not
universally admitted. Some authors counter with an interesting suggestion of keeping research and
teaching in mutual and fortifying interaction. To these, the American graduate school was one
response, associating research based teaching with the training of professional researchers
(Stenhouse, 1985, p. 115). According to Stenhouse, "the knowledge we teach in universities is
won through research; and he has come to believe that such knowledge cannot be taught correctly
except through some form of research-based teaching” (p. 116).

In general, each form of curriculum inquiry is important to education. Eisner (1984) emphasizes
the need to create a critical language for describing educational practice. A language of criticism
will not provide prescriptions, but it can illuminate precisely those aspects of classroom life that
propositional discourse cannot locate. According te this author "for the language of criticism we
need, the philosophical and political space must be provided for new forms of disclosure to be
developed. Educational research will come of age when we muster the courage to move ahead in
both domains so that we can, without qualification, doubt or hesitation, say with confidence that
educational research truly does inform educational practice” (p.452). In that sense, Casanova
(1989) emphasizes that the researchers need to recognize teachers' needs and problems, listen to
their questions, and assume a more respectful attitude toward teachers and practice. Short (1985)
advises that since little agreement exists on even a few priority research questions "the importance
of identifying significant research questions cannot be overstated; careful inquiry into this matter
makes the difference between a vigorous and productive field of inquiry and one that is all the time
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reinventing the wheel or is totally unresponsive to knowledge needs of those engaged in various
curriculum activities" (p. 241).

Training the Curriculum Inquirer: Graduate Studies

To train the graduate student as curriculum inquirer, as the seeker, the questioner, the researcher,
"one can combine inquiry-learning and instruction appropriately only by using the inquiry to teach
the student to question the instruction” (Stenhouse, 1985, p. 119). In order to be able to prepare
appropriately graduate students as researchers, two parallel activities need to be pursued:
instruction which simplify our grasp of a realm of knowledge and meaning, and learning by
inquiry or discovery, which enables us to understand how to utilize such a representation of
knowledge, to assess its limitations and to develop the means of pushing outwards beyond these
limitations (Stenhouse, 1985, p.118).

Stenhouse in his book, Research as a Basis for Teaching (1985, p.125), explains categorically that
"in this country, since the 1950's, the received doctrine has been that the core of education for
teaching lies not in research in education, but in the application to education of the conclusions of
research in the 'contributory disciplines' of philosophy, psychology, and sociology. Most of
those teaching these disciplines to teachers have not been able to share a research base with their
students. All too easily philosophers, psychologists, and sociologists, whose researchers are
problematic in their own fields, become—only sometimes against their wishes—authorities in
courses for teachers."

This study focuses upon doctoral curriculum research in the national prestigious universities
located in different surveys from the U.S. News and World Report (1991-1993). Twenty-five
universities were identified which offer the graduate professional programs in Curriculum Studies
which include in their academic contents, courses on curriculum inquiry or curriculum research. Of
these, Louisiana State University alone offered a graduate program in research methodology, or
research per se. One might have an interest in this issue from either of two opposing viewpoints.
First, the individual could be interested in how the curriculum inquirer should train himself, and
second, the university might like to develop a training program to prepare curriculum inquirers
using different approaches: academic training, seminars, courses, and learning by doing-it-
yourself training.

Twenty-five leading universities were recognized to offer courses and seminars pertaining to
curriculum inquiry. For each university the codes and titles of research courses, the ways of




providing research preparation to the students, and the forms of curriculum inquiry focused in
courses, seminars, and in doctoral dissertations together with the names of the universities and
graduate programs are listed in Appendix D.

Research courses are usually offered for Master's and Doctoral degree students. Curriculur-
inquiry activities of a holder of the Master and Ph.D. degree are in teaching, research, and
consulting. The academic curriculum at this levels consist of courses, seminars, and research in
education. In addition, students may attend current conferences listed in journals and booklets
which are distributed among faculty members periodically. In general, research courses and
seminars respond to the need for feedback and interaction among the various people at various
levels who are involved in the field. Sometimes, seminars present a "canned"” analysis rather than
a sense of the needed interaction in curriculum research forms. Naturally, the content of the
seminars and courses listed for each university varies with the title of the subject to be covered.
The advertising catalogs and graduate programs brochures describing each course quite commonly
cover the same topics: title, dates, sponsor; the need for the course and an overview of what will
be covered; who should attend (a guide for pre-requisites to discourage inappropriate attendance);
structure, what pedagogical methods will be used; concepts and issues (overview of the reasons
for the subject matter); workshop leaders (biographical information); registration forms (blanks for
the registration to fill out and return; statement of date and time, other detailed information) and
expanded program of topics to be covered. '

Graduate research guided by problems or questions will contribute primarily to the understanding
of educational action through the construction of a theory of education or a tradition of
understanding. According to Eisner (1993) an important potential consequence for educational
research relates to the education of doctoral students. As the relevance of different forms of
representation for understanding schooling grows, schools of education will be pressed to develop
programs that help students learn how to use them. Film, for example, will need to be regarded
not only as a way of showing pictures but as a way of understanding some aspects of schooling,
teaching, and leaming that cannot be understood as well as in any other way. Thus, the refinement
of both artistic and scientific sensibilities is relevant for enlarging human understanding.

Another important consequence for educational research deals with features of acceptable
dissertations. In the future they are likely to take on forms that only a few now possess. Today
the climate for exploring new forms of research is more generous than it was. Discovering,
however, how such forms of understanding are secured and the kinds of meanings they make
possible is a core theoretical as well as practical problem (Eisner, 1993, p.10).




35

Doctoral dissertations are a requirement sine qua non for all doctoral programs. Doing research is
one of the main features of a professional. According to Carr and Kemmins (1986) "professions”
are usually characterized by reference to three distinctive features. The first was that “professions"
employ methods and procedures based on theoretical knowledge and research; the second was that
~ the members of the profession have an overriding commitment to the well-being of their clients; the
third was that, individually and collectively, the members of the profession reserve the right to
make autonomous and independent judgments, free from external non-professional controls and
constraints, about the particular course of action to be adopted in any particular situation. To these
authors, (Carr and Kemmins, 1986) “"emancipatory action research provides a method for testing
and improving educational practices, and basing the practices and procedures of teaching on
theoretical knowledge and research organized by professional teachers” (p.50).

In general, everyone involved in education should be encouraged to be an inquirer, to make careful
observations of his experiences, to reflect upon them, and to seek greater understanding of them.
But not everyone is likely to be a successful researcher in the sense of identifying critical problems,
bringing to bear on them the relevant ideas and facts of earlier studies, designing efficient and
sophisticated investigations, and the like. Research is a specialized activity requiring specialized
and highly competent personnel. Therefore, the selectivity of admissions for doctoral degrees in
accredited universities is very important for the quality of their programs, and it is one criterion for
achieving prestige.

Curriculum Studies and the Future

The field of Curriculum Studies, in general, is concerned with the study and improvement of
schools. This area includes the study of the aims to which schooling is directed, the organizational
structure created to achieve those aims, the kinds of curricula that are provided to students, the
ways in which curricula are taught, and the forms and methods used to evaluate programs,
teaching, and the outcomes of schooling. The aim of Curriculum Studies Graduate Programs is to
prepare generalists who can study and improve schools from a holistic, integrative perspective.
Therefore this field has a promising future.

Given the importance of the field of Curriculum Studies, in addition to Master's degrees programs,

and specialist certificates, two types of doctoral degrees in Curriculum Studies are offered by the
Schools of Education among selected institutions: the Ph.D. and the Ed.D. which are the highest
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degrees conferred by the universities. Both degrees emphasize the acquisition of appropriate
research and inquiry skills, but the application of these skills is expected to differ.

The Ed.D. student is trained to use educational inquiry skills to solve contemporary educational
problems, while the Ph.D. student is trained to contribute to the general and theoretical knowledge
about educational issues. Both doctoral programs place strong emphasis on the acquisition of
inquiry skills and on the collaborative and interdisciplinary study of issues mutually engaging and
faculty members. The Ph.D. degree in Curriculum Studies is generally designed for students who
are preparing for (1) direction of research work in public school systems or specialized institutions,
(2) teaching roles in education in colleges or universities, and research connected with such
teaching; or (3) other careers in educational scholarship and research.

Because of the excellent research and teaching resources of these universities, because of the
breadth and depth of programs in the field of Currictlum Studies in graduate education, and |
because of the university-wide excitement about applying knowledge to improve education, these
institutions are committed to having outstanding graduate programs. In these programs, questions
and issues facing the role of education in the communities can be examined, resolved and-taught.
The universities' widespread reputations for excellence give an advantage. This acclaim attracts
superior students whose talents are badly needed in teaching and leadership roles.

All the 25 selected universities offer outstanding graduate programs in Curriculum Studies due to
the increasing need of being able to assist the different levels of education in the country (and all
over the world) looking for excellence in the schools, colleges, universities, state, and federal
agencies, and corporate enterprises in the private sector. Some U.S institutions began to offer
graduate programs in this field from the very beginning, since their earlier stages of development.
Others have added these programs during their process of consolidation as they have been
observing the need for the programs. The field of graduate curriculum research has been
increasingly important to be able to assist the different levels of education. The only way to look
for excellence in education is through research in curriculum and the graduate level is the highest
way to do it. The future is promising in this field. There is now (and there will be in the future)
more graduate education in Curriculum Studies than ever in history.

Summary

This chapter on the theoretical framework has included an overview of the concepts of curriculum,
educational research or inquiry, the different forms of curriculum inquiry, the importance of
curriculum inquiry in graduate education, training the curriculum inquirer, and a discussion of
Curriculum Studies and the future.
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curriculum research s part of the structure of

in the review of the
The forms of curricuium

In this research report, the distinct forms of

curriculum inquiry are important part of the structure of curriculum knowledge.

A comparative matrix
shown in figure 1.

on the structure of curriculum knowledge based on different authors

is

Figure 1. Structure of Curriculum Knowledge(*)

By Orientation or Philosgphy
Eisner and Vallance (1974)
- Development of cognitive processes
- Technology
- Self-actualization or curiculum as a
consumatory experience
- Social reconstruction-relevance
-Academic rationale
McNeil (1981)
- The Humanistic Curriculum
- The Social Reconstructionist
- Technology
- The Academic subject
Gay (1980)
- The academic
- The experiencial
- The technica!
- The pragmatic
Giroux, Penna and Pinar (1981)
- Traditionalists
- Conceptual Empiricists
- Reconceptualists
Reid (1978)
- Humanism
- Behaviorism
Reynoids (1983)
- Reconceptualists-Reproductionists
- Reconceptualists
Hyman (1973)—-according to the focus:
- The subject matter
- The activity movement

- The modem living{persistent life situations)

- Common learnings
- Academic disciplines

- Broad flekis, social problems&modes of thought

- Existential integration
- Youth's view of society
- Student protest
~ A singie process
- humanistic processes

Knowled

ins of i m ivity
Foshay (1969)
- Curriculum theory models
- Curriculum design
- Curriculum change
Beauchamp (1981)
- Curriculum planning
- Curriculum implementation
- Curriculum evaluation
Short (1984)
- Curriculum policy-making
- Curriculum development and evaluation
- Curricutum change and enactment
- Modes of curriculum decision-making
- Curriculum as a fleld of activity or study
- Forms of curriculum inquiry
- Languages for curriculum inquiry
- Questions directing curriculum inquiry
Tanner and Tanner (1981)
- Cumulative tradition of organized knowledge
- Modes of thought
- Race experience
- Guided experience
- Planned learning environment
- Cognitive/affective and process
- Instructional pian
- Instructional ends
- Technicological system of production
- Reconstruction of knowledge and experience
Schwab (1970) by bodies of experience:
- Teacher
- Subject matter
- Milieu
- Cumriculum-making

Schubert (1980)
- Intellectual-Traditionalists
- Social Behaviorists
- The Experientialists

(*) Source: Rosales-Dordelly, Carmen L. and Edmund C. Short, Curriculum Protessors' Specializad
MLWMMWMMMMMQL

- Lanham, MD:

University Press of America, 1984
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. RESEARCH METHODOLOGY AND PROCEDURES

In this chapter, the procedures used in this research study are presented. The chapter has been
arranged in sections covering the following topics: the type and method of research used in the
study; the subjects who participated in the survey; the development and distribution of the survey
questionnaire; processing and analysis of the data collected for the study; the plan for presentation
and interpretation of data; and, finally, a summary of the chapter.

Type And Method Of Research

This study draws upon a mail questionnaire survey answered by department chairs, professors,
and admissions officers in graduate schools of Education, a literature review, the examination of
doctoral dissertation abstracts in terms of the main research problems and questions and the
prevailing forms of curriculum inquiry used, the examination of higher education graduate
catalogs, directories and information materials complemented by some visits and non-formal
interviews to some universities.

In this study, department chairs and professors of curriculum theory and research in the selected
leading research universities in the USA were surveyed on a number of aspects of their Curriculum
Studies graduate programs and on the research preparation provided to students by these
programs. The resulting data provided the means for developing an empirical description of the
typical features among these programs.

Since this study was descriptive and comparative in character and intent, the survey research
method was selected as appropriate for this study. This method is useful in gathering a great deal
of standardized information from a large group of participants (Galtung, 1967,p.213). Its major
purpose is "to tell what is" (Ary, Jacobs, & Razabel, 1979, p. 25). In order to select the
institutions to be surveyed, an analysis of existing surveys classifying the leading research
universities in the USA was conducted. Recent issues of U,S News & World Report (1991 and
1993) present America's Best Colleges, an exclusive ranking of top institutions. This ranking
combined academic reputation with data on students, faculty, and finances. The criteria used in
this report were: the biggest and the best, offer a wide range of programs, give high priority to
research, and award of many doctoral degrees. Ranking's obtained were based on surveys
conducted among deans and directurs at university-based executive education programs in the
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United States and Overseas. Respondents were asked to rank each school's reputation on a -
point scale, ranging from those considered “"marginal” ro "distinguished" to determine a school's
overall rank. Data for each of the five attributes—reputation, selectivity, faculty resources,
financial resources and student satisfaction—were converted to percentiles.

This procedure meets with criteria for ranking academic quality as stated Webster (1985, p. 5): (1)
it must be arranged according to some criterion or set of criteria which the compiler(s) of the list
believed measured or reflected academic quality; (2) it must be a list of the best colleges,
universities, or departments in a field of study, in numerical order according to their supposed
quality, with each school or department having its own individual rank, not just lumping together
with other schools into a handful of quality classes, groups or levels.

From the U. S. News list only the ones that included graduate professional programs in
Curriculum Studies, were selected for this study. A review of each university catalog was made to
determine which of the top universities offered Curriculum Studies graduate programs. This last
group included the following 18 universities: Boston College, Cornell University, Harvard
University, Northwestern University, Teachers College-Columbia University, The Pennsylvania
State University, University of California at Davis, University of Illinois at Urbana, University of
Michigan, University of Minnesota at Twin Cities, University of North Carolina at Chapel Hill,
University of Southern California, Stanford University, University of Texas at Austin, Vanderbilt

University, University of Virginia, University of Washington and University of Wisconsin at
Madison.

Another consideration in selecting the final list of universities to be included in this study was to
look at the prestigious group of "Big Ten" universities. Four universities which were not already
inclizded and which had graduate programs in Curriculum Studies, were added to the list: Indiana

University, Ohio University, Purdue University, Michigan State University, and the University of
Iowa.

Informal interviews with professors of curriculum theory and research at Penn State University
were conducted to find out whether additional universities offered exemplary Curriculum Studies
graduate programs. Three additional universities were added to the list: Rutgers University,
Louisiana State University, and University of Illinois at Chicago, bringing the total to 27.

Further investigation was made in the literature to discover if these 27 institutions were really
leading research universities. It was found that the Chronicle of Higher Education (April 4, 1994)
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published an updated classification made by the Carnegie Foundation for the Advancement of
Teaching. That assessment based on the foundation's new edition of its widely used "Carnegie
Classification," which group: a-credited institutions into 11 categories, based largely on their
academic missions. The total group of the 27 institutions, selected for this study, were included in
the new "Camnegie Classification”. The Carnegie Classification has been given unexpected
prominence in recent years because 1.S News & World Report magazine uses it as the basis of its
annual ranking of "America's best colleges”. The classification "is not an attempt to build a
pyramid in terms of quality,"” Boyer (1994) of the Carnegie Foundation said a published interview.
"It doesn't talk about quality, or a hierarchy in terms of good or bad. It is not a measure of
creativity or innovation. It talks about the level of complexity of program. It doesn't do more and

it shouldn't do more. It's a beginning point, not an end point” (Chronicle of Higher Education,
April 4,1994, p. A16).

The descriptive study approach supplemented by a comparative analysis is the methodology used
for the study. Several categories or characteristics were described for each university's graduate
school, Education graduate programs, and their Curriculum Studies graduate programs. Sources
of information drawn upon included graduate school catalogs and internal Curriculum Studies
handbooks from these universities (1993-94 and 95 when available), survey questionnaire
responses given by department chairs, professors, and admission officers in these universities, and
doctoral dissertations produced in 1993-94 in their Curriculum Studies program.

The categories used to describe these institutions and programs included those identified in
graduate schools according to Peterson's Guide for Graduate Professional Programs (1993-95):
enrollment, faculty and students groups, tuition rates, school programs, degrees offered, academic
requirements for admission and degrees, student services and housing, financial aid, library and
computer facilities. The, researcher identified additional éategories: program enrollment,
identification of the unit dealing with graduate Curriculum Studies programs, the department head
or faculty contact person, type of program(s} offered in Curriculum Studies, specific
admission/degree requirements from the department or program, number of doctoral degrees
awarded in Curriculum Studies, primary goals, unique features which define the program as one of
the leading research programs, strengths, faculty research, availability of research courses dealing
with forms of curriculum inquiry, ways of providing research preparation to graduate students,
research broblems, and forms of curriculum inquiry employed in doctoral dissertations.

Strengths were classified in five categories: research, faculty, students, curriculum, and
environment (Keim, 1983). Ten integrated forms of curriculum inquiry were specified as follows:
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philosophical, historical, scientific, phenomenological-hermeneutic ethnographic-naturalistic,
theoretical, evaluative-normative, integrative-review-synthesis, deliberative, and action. These
were based on Short (1991).

The structures of curriculum knowledge identified by Rosales-Dordelly and Short (1984) and three
additioral sources of information provided guidelines to ascertain if the research problems
investigated in doctoral dissertations (1993-94) were focused in curriculum and instruction matters.
These sources were: a research model presented by Klein (1983) which describes the perspectives,
elements or variables, and factors involved in curriculum; the curriculum matrix presented by
Foshay (1987) including three major components: purpose, substance and practice; and the three
levels of questions addressed in the field of curriculum research and practice (Short, 1991).

The study is descriptive in nature and does not attempt to atiribute causal relationships among any
of the findings. However, analysis of the study's findings provides evidence on the typical
characteristics among Curriculum Studies graduate programs upon which implications and
recommen¢*>:ions for practical action can be based.

g Partici

Department chairs and professors of curriculum, mainly in research, were identified in this study
as those members holding higher education positions in departments, schools, and colleges of
education, and professors who teach courses pertaining to pre-college and/or college curriculum
research courses. The survey was intended to elicit information from persons identified as

department chairs, professors and admissions officers from those twenty-five universities included
in this study.

An initial list of names was compiled from the following sources: 1993-94 (and 1995 when
available) graduate school catalogs and handbooks, 1993 lists of members of professional
associations such as: The John Dewey Society, Professors of Curriculum and Education, and the
1993-95 Peterson's Annual Guide to Graduate Study: Graduate and Professional Programs in
Curriculum Studies.

The complete group of 27 institutions were surveyed in this study: Boston College, Cornell
University, Harvard University, Indiana University, Louisiana State University, Michigan State
University, Northwestern University, Ohio University, Pennsylvania State University, Purdue
University, Rutgers University, Stanford University, Teachers College-Columbia University,
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University of California at Davis, University of Georgia, University of Illinois-Chicago,
University of Illinois-Urbana, University of Iowa, University of Michigan, University of
Minnesota, University of North Carolina, University of Southern California, University of Texas,
University of Virginia, University of Washington, University of Wisconsin, and Vanderbilt
University. '

A survey to department chairs and at least one professor of curriculum theory and research from
each institution was conducted by mail in February, 1994, and a second survey to admissions
officers was sent by March of the same year, to find characteristics and strengths of graduate
curriculum studies programs and the kind of res=arch preparation provided by these programs.
The purpose of the survey and importance were explained in a letter to these participants. To each
group of participants, department chairs, professors and admissions officers, a self-addressed,
pre-stamped envelope and a questionnaire were provided for participants to return completed
questionnaires.

From a total mailing of 81 letters of inquiry, 75 completed questionnaires were returned giving
the required information. Twenty-five department chairs, 25 professors, and 25 admission
officers responded. The persons returning these completed questionnaires, (department chairs of
professional curriculum studies graduate programs, professors of curriculum theory and research
courses, and admissions officers) constituted the sample of participants who contributed to this
study.

From a total of 27 possible universities receiving questionnaires, usable questionnaire data,
catalogs and informational materials, along with information obtained through personal non-formal
interviews (by fax and/or by phone), were completed from 25 universities. Northwestern
University and the University of California at Davis were excluded from the study because by the
time this report was written, the needed information was not available to the researcher.

»
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In general, the questionnaire and the individual interview are the most common instruments for
data collection in survey research (Borg & Gall, 1983). The value of the questionnaire over the
interview in survey research is explained by Mason and Bramble (1978). Further advantages of
this technique are that standard instructions are given to all subjects, and the personal appearance,
mood, or conduct of the investigator will not color the results (Ary, Jacobs, & Razabel, 1979).
Tuckman (1972) illuéu'ates the advantage of using questionnaires by stating, "Because it is more
convenient and economical, the questionnaire is more commonly used” (p.186). Finally, a
questionnaire allows the respondent to complete the instrument at his or her own pace.

In relation to the interviews, Borg and Gall (1983) say that the flexibility, adaptability, and human
interaction that are unique strengths of interviews also allow subjectivity and possible bias that in
some research situations are their greatest weaknesess. On the other hand, for this study tc have
developed interviews with each participant in each university would have required a lot of time and
would also have been very expensive. However, for this study, informal interviews were
conducted with professors from Penn State, Washington, and Harvard Universities to gather some
additional information regarding the objectives of this study, but the questionnaire was considered
the main procedure for this study. Additional non-formal interviews were made by phone and fax
just to complete some needed information to several other universities included in the study.

No questionnaire that could be used or modified for the purposes of this study could be found in
the literature. Therefore, a questionnaire had to be developed to meet the specific needs and
purposes of this study. What follows is a brief explanation of the development of the initial
questionnaire and the process used to establish its final usable form.

The questionnaire had to obtain information that would provide answers to specific research
questions of this study. Responses to be elicited in relation to all the research questions involved
respondents dealing with a series of characteristics of Curriculum Studies graduate programs and
research preparation provided by these programs.

The first step in deveioping the questionnaire, therefore, was to establish the list of possible areas
of information to be sought. Those identified, based on categories already mentioned above, were:
the unique characteristics and strengths of these programs, the list of research courses available in
each program, the list of curriculum inquiry forms developed in these courses, the faculty research
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reports or publications and doctoral dissertations, possible strategies for providing research
preparation, research problems, and a list of requirements for admission and for graduation. Five
criteria were considered appropriate for developing the questionnaire: uniqueness of the
characteristics and strengths of the Curriculum Studies graduate programs, conceptual clarity of
curriculum inquiry forms, contemporary relevance, worthy of continuing study, significant impact
of curriculum, and selection choices incorporated into the questionnaire.

The second step in developing the questionnaire was to determine wording of the questions to be
asked of the participants about each item and selection choices. The research questions established
for this study were examined and translated into succinct language that would elicit the necessary
type of responses. The questions derived in this way were worded, revised, and reworded into
their final form. Four questions were finally included in the questionnaire for the department chairs
and, five different questions for the professors; all of these questions were included together for
the admissions officers.

For department chairs, question 1: "Why do you think your graduate program in curriculum
studies is among the leading programs in the United States ?" (Refers to item 1 on the
questionnaire.) Question 2: "What are the unique strengths of your graduate program in
curriculum studies? (Refers to item 4 on the questionnaire.) Question 3: Administrative requested
information about faculty and students: Number of full time and part time professors, years of
experience and type of formal training, number of graduate students enrolled, number of
graduated, and requirements for graduation. (Refers to items 2 and 3 on the questionnaire.)

For professors, question ]: "What curriculum research courses are available to students and how
many are required?” (Refers to item 4 on the questionnaire.) Question 2: "How many research
reports and publications in each curriculum inquiry form?" and "What problems or questions are
being researched at present time?" (Refers to items 1 and 2 on the questionnaire.) Question 3:
"How do you prefer to prepare your graduate students as curriculum researchers?" and "What
forms of financial help are available for studies in curriculum research?" (Refers to items 3 and §
on the questionnaire.)

Each of these questions was given a series of specific responses on the questionnaire, one or more
of which could be chosen by respondents as answers to these questions. For department chairs,
question 1, a respondent could indicate choices which describe why her/his graduate program in
curriculum studies is among the leading programs in the USA: reputation of faculty, quality of
graduates, curriculum and instructional characteristics, size of the program, leadership in funded
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curriculum research; visibility of the program, research publications, and participation of faculty
and students in professional groups. For question 2, a respondent could indicate whay are the
unique strengths of her/his graduate program in curriculum studies. The categories in which the
respondent had to rank the major categories and mark an "x" in the subcategories for the
appropriate items were: curriculum (competence based; interdisciplinary; a core of required course;
cohesive academic), faculty (productivity: “esearch oriented; stable and dedicated; diverse interests
and backgrounds; wide number of publications; many speeches and papers for presenuations),
research (emphasis on inquiry; extensive research data available; reputation for research; nationaily
visibility), students (placement; national recruitment; student alumni networks; selection
procedures), and environment (resources; academic life; libraries). For question 3, a respondent
could indicate the characteristics of faculty and students. Information requested on faculty:
number of full time, part time, years of experience and formal preparation in the field); information
requested on students: number of graduate students enrolled; number of graduate students
graduated, and requirements for graduation (minimum number of credits, dissertation/thesis, grade
point average). ) |

For professors, question 1, a respondent could indicate a choice(s) applicable to the number of
courses available in each curriculum inquiry form, namely: research design, research
methodology, statistics, survey research, phenomenology-hermeneutic, historical, philosophical,
scientific, ethnographic-naturalistic, theoretical, evaluative-normative, integrative-review-
synthesis, deliberative, action, simulation-modeling, or a combination of methods. Questior. 2, a
respondent could indicate a choice(s) applicable to the number of research reports and publications
and the problems ur questions which are being researched at present time in each curriculum
inquiry form, namely: philosophical, historical, phenomenological-hermeneutic, ethnographic-
naturalistic, theoretical, evaluative-normative, integrative-review-synthesis, deliberative, and action
research oriented methodology. (A glossary of definitions was given on the reverse side of the
questionnaire). Question 3, a respondent could indica’ a choice(s) applicable to ways of preparing
graduate students as curriculum researchers, namely: recommend graduate students to take a
specific research methods course; initiate graduate students into the professor's own method while
he/che is engaged in a specific kind of research method; ask students to enroll in a research
methods course with only students in their own program and ask students to enroll in a research
method course that includes students from many different programs. An additional information is
requested in one question related to the forms of financial help which are available for studies in
curriculum research. In all these questions, one other category was included: "others" and a space
was provided for respondents to write answers.

g
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For admissions officers, all the research questions were included in one page but the wording was
changed a little to make them understand that these questions were very important for any graduate
prospective student. This last survey questionnaire along with a modified letter were sent one
month later in order to maximize responses.

When the initial version of each questionnaire was completed, it was submitted for try-out and
critique to some professors at The Pennsylvania State University, whose concerns and suggestions
were taken into account in preparing a revised and final version of the questionnaire. This final
version of the questionnaire, which was then used for data collection, was sent to all respondents.
A copy of the letters and questionnaire distributed to all respondents appears in Appendix A.

A personal data section in the questionnaire was also developed to provide demtographic
information regarding the personal professional characteristics of department chairs and professors
participants in the study. Participants were instructed to indicate name of institution, name of
department and program that focuses in curriculum studies, highest degree earned, and years of
experience in being department chairs or in teaching curriculum research. These questions were
included at the beginning of each questionnaire.

Administration of the survey questionnaire began on February 15, 1994, when a letter, a
qucstionnairé, and a pre-stamped envelope were sent separately to department chairs and
professors from curriculum studies graduate progfams in selected universities of the USA. A
second survey, one month later, was sent to the admission officers of the same universities with all
the questions together, (but the letter and some of the questions were reworded) included in the
first survey. This was a follow up to maximize answers to the questions for this study. The
purpose of the study, the definition used for the study, and the study's relevance were explained in
letters sent to the participants along with questionnaires and pre-stamped envelopes.

A summary or a publication with the results of the study was offered to those who were interested
in them. Follow-up phone calls also were made to maximize the number of respondents to
questionnaires. A visit and research experience at both Penn State and Harvard Universities were
also developed to assure cooperation in the study.

This study provides a model questionnaire for future comparative studies. The final questionnaire
will also be very uscful for prospective graduate students in trying to select the best university
which match their own academic and research needs.
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Data P ino And Analysi

The central Pattee Library and the Computation Center in The Pennsylvania State University were
utilized for this study. Both the library and the Center were of great help in obtaining the doctoral
dissertations, and they transferred them frorn IBM to a personal Macintosh computer to facilitate
the researcher's work..

Composite data describing the 25 main features of each niversity's graduate schools and graduate
program in Curriculum Studies, according to the respondents and the information obtained from
directories, catalogs, and other materials provided by the institutions, are presented in Appendix D
of this report. ‘

The organization and analysis of data for each university were completed in terms of the typical
research features of the graduate schools and Curriculum Studies graduate programs, the
characteristics and unique strengths of graduate programs in Curriculum Studies, research

preparation provided by these programs, and doctoral dissertations groduced by these programs
- (Appendix D).

Interpretation of this analysis was then made in terms of the research questions addressed in this
study. Answers to the following research questions were sought in order to address the general
purpose of the study: (1) What are the selected 25 leading research universities which include
graduate schools of Education and graduate programs in Curriculum Studies? (2) What are some
of the unique features about each of the graduate schools of the leading research universities in
regard to: enrollment, faculty and students groups, tuition rates, school programs, degrees offered,
academic requirements for admissions and for graduation, doctoral degrees awarded, student
services and housing, financial aid, library and computer facilities for the period 1993-94? (3)
What are the unique features about each of the 25 graduate schools of Education and graduate
programs in Curriculum Studies in regard to: enrollment, name of the unit, head and/or faculty
contact, graduate programs offered, entrance and degree requirements, graduate degrees awarded,
goals, and strengths that characterize the leading curriculum research programs in the United
States? (4) What are the unique research features about each of the 25 graduate , vograms in regard
to graduate curriculum research: availability of research courses dealing with forms of curriculum
inquiry, ways of preparing graduate students in curriculum inquiry, faculty research, research
problems and forms of curriculum inquiry employed in the published doctoral dissertations during
1993-94? (5) How do these unique features (same as listed under 2, 3 & 4) compares each other
among the 25 research leading universities? What are their typical features?
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Presentation Of Data

Presentation and analysis of the results are reported in Chapter IV and Appendix D. The
presentation includes the following:

o The list of the 25 leading research universities selected for this study.

» Descriptions of each of the 25 graduate schools in terms of the twelve unique features identified
in Peterson's Guide (1993-55) to describe graduate schools. These features are: enrollment,
faculty and students groups, tuition rates, school programs, degrees offered, academic
requirements for admission and degrees, student services and housing, financial aid, library
and computer facilities. The results of this description were summarized in Appendix D.

» Descriptions were compiled of each of the 25 graduate schools of Education and graduate
programs in Curriculum Studies, based on the most recent catalogs, information materials, and
survey questionnaires, according to the following thirteen categories: identification of the unit
dealing with graduate curriculum programs, department head or faculty contact, type of
program(s) offered in Curriculum Studies, primary goals, unique features which define the
program as one of the leading research programs, the main strengths, specific
admission/degree requirements of the department or program, number of doctoral degrees
awarded in Curriculum Studies, faculty research, availability of research courses dealing with
forms of curriculum inquiry, ways of providing research preparation to graduate students,
research problems and forms of curriculum inquiry employed in each doctoral dissertation. The
five categories of strengths included are: research, faculty, students, curriculum and
environment. Results of this description by university were summarized in Appendix D.

» Research preparation provided by the professional and graduate programs of Curriculum
Studies was investigated. This included the number, codes and titles of available educational
research courses, forms of curriculum inquiry employed, and the ways of preparing graduate
students in curriculum research by each university. All this information is provided in
Appendix D.

* Doctoral dissertations produced by graduate programs in Curriculum Studies were analyzed,
including the number of dissertations, titles and author by university, research problems, and
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forms of curriculum inquiry utilized in each published dissertation from January 1993 to June
1994. All this information is also provided in Appendix D.

Interpretation Of Results

The typical features of the graduate schools and graduate professional programs in Curriculum
Studies are discussed in Chapter IV. The presentation and interpretation of data in this study are
descriptive in nature and do not attempt to generalize the results to all the universities in the United
States. Moreover, this study does not attempt to attribute causal relationships among any of the
findings. Data are interpreted on the basis of degrees of similarity and differences among the
schools that were surveyed in this study, in terms of the characteristics and strengths of the
graduate programs in curriculum studies and the research preparation provided and/or produced by
these programs. The resuiting data thereby make possible an empirical description of typical
features of the twenty-five universities studied.

Summary

This chapter on the research methodology and procedures used in this study has included an
overview, a description of how the institutions to be studied were chosen, how the group of
participants in the study were selected, the development of the questionnaire, how the data were
collected, and how those data were analyzed, presented, and interpreted.
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IV. PRESENTATION AND ANALYSIS OF THE RESULTS

The purpose of this chapter is to present findings related to the research questions addressed in this
study dealing with features and strengths of Curriculum Studies graduate programs, the research

preparation provided to their graduate students, and doctoral research produced by these programs
during 1993-94.

Answers to the following research questions were sought in order to address the general purpose
of the study: (1) What are the selected 25 leading research universities which include graduate
schools of Education and graduate programs in Curriculum Studies? (2) What are some of the
unique features about each of the graduate schools in regard to: enrollment, faculty and students
groups, tuition rates, school programs, degrees offered, academic requirements for admissions and
for graduation, doctoral degrees awarded, student services and housing, financial aid, library and
computer facilities for the period 1993-94? (3) What are the unique features about each of the 25
graduate schools of Education and graduate programs in Curriculum Studies in these universities in
regard to: enrollment, name of the unit, head and/or faculty contact, graduate programs offered,
entrance and degree requirements, graduate degrees awarded, goals, and strengths that characterize
the leading curriculum research programs in the United States? (4) What are the unique research
features about each of the 25 graduate programs in regard to graduate curriculum research:
availability of research courses dealing with forms of curriculum inquiry, ways of preparing -
graduate students in curriculum inquiry, faculty research, research problems and forms of
curriculum inquiry employed in the published doctoral dissertations during 1993-94? (5) How do
these unique features (same as listed under 2, 3 & 4) compare with each other among the 25
leading research universities? What are their typical features?

‘The 25 Leading R h Universi

The first research question sought to identify the 25 leading research universities in the United
States that have graduate professional programs in Curriculum Studies graduate schools of
Education. Based on the criteria and procedures described in Chapter IV for identifying such
institutions, the following universities for which data could be obtained were identified in
alphabetical order): 1. Boston College, 2. Cornell University, 3. Harvard University, 4. Indiana
University, 5. Louisiana State University, 6. Michigan State University, 7. Ohio University, 8.
Pennsylvania State University, 9. Purdue University, 10. Rutgers University, 11. Stanford
University, 12. Teachers College, Columbia University, 13. University of Georgia, 14.
University of Illinois, Chicago, 15. University of Illinois, Urbana, 16. University of Iowa, 17.
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University of Michigan, Ann Arbor, 18. University of Minnesota, 19. University of North
Carolina at Chapel Hill, 20. University of Southern California, 21. University of Texas, Austin,
22. University of Virginia, 23. University of Washington, 24. University of Wisconsin, Madison,
and 25. Vanderbilt University (Peabody College for Teachers).

Names of department chairs, professors, and admissions officers who supplied information about
their university's program are included in Appendix D. In addition, addresses, phones and/or fax
are included for each university. These cooperative people will be available to clarify or to provide
additional information from each university if it is needed.

The selection of these universities was not an attempt to build a pyramid in terms of excellence. It
does not talk about quality. It is.not a measure of creativity or innovation. It includes the
institutions that grant the highest level of degree in Curriculum Studies, the number of doctoral
degrees conferred and their main features and strengths such as selectivity of their admissions,
research facilities (libraries), among others. '

The selected universities which had the highest similarities were presented in the results of this
study for purposes of showing the typical features and strengths of these institutions. Of the 25
selected universities, 7 are defined as independent coed institutions and 18 as public coed
institutions. The independent coed institutions are the following: Boston College (independent
religious, Jesuit old institution), Cornell University, Harvard Uriversity, Stanford University,
Teachers College, Columbia University, the University of Southern California, and Vanderbilt
University. The public independent institutions are: Indiana University, Louisiana State
University, Michigan State University, Ohio University, The Pennsylvania State University,
Purdue University, Rutgers University, University of Georgia, University of Illinois, Chicago,
University of Illinois, Urbana, University of Iowa, University of Michigan, Ann Arbor,
University of Minnesota, University of North Carolina at Chapel Hill, University of Texas,
Austin, University of Virginia, University of Washington, University of Wisconsin, Madison.

These institutions are characterized by being large in size, old institutions (founded between 1636
and 1880), and some of the private or independent universities hold the name of the person who
provided the initial funds to create them (i.e., John Harvard, Leland Stanford, Ezra Cornell, John
Purdue); the public institutions hold the name of the state or community where they are placed.
The oldest institutions are Harvard university (1636), Rutgers University (1766), the University of
Georgia (1785) and North Carolina University (1795). Columbia and Southern California
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universities, both private institutions, were founded in 1880. A brief description, historical
oriented, is provided for each university in this study (see Appendix D).

All these institutions award doctorates (Ph.D. and/or Ed.D. in Education) and offer graduate
programs in Curriculum Studies. These institutions are members of or are accredited by important
national and international organizations or associations such as the American Association of
Colleges and Universities, the American Association of Colleges for Teacher Education, the
American Council of Education, among others. All these universities are committed to the policy
that all persons shall have equal access to programs, facilities, admission, and employment without
regard to personal characteristics not related to ability, performance, or qualifications. These
universities do not discriminate against any person because of zge, ancestry, color, disability or
handicap, national origin, race, religious creed, sex, sexual orientation, or veteran status.

Graduate Schools: U | Tyoical E

The second research question sought to identify some of the unique features of each of these
university's graduate schools. Appendix D presents a description of each of these graduate
school's in terms of the following twelve categories: enroliment, faculty and students groups,
tuition, programs offered, degrees offered, admissions requirements, degrees requirements,

doctoral degrees awarded, student services, financial aid, research facilities, and computer
facilities.

In partial response to research question five, th: most common characteristics are presented for the
purpose of showing the typical features among the 25 graduate schools.

1. Enrollment

The 25 universities in the United States (from 3,600 surveyed by the Carnegie Foundation -or the
Advancement of Teaching) are some of the largest in size as well as some of the oldest institutions
of the nation. Range of total enrollment is between almost 50,000 students and approximately
10,000 students. Universities with the largest undergraduate, graduate and professional students'
enrollment in 1993-94 are: University of Texas, at Austin (49,253), Rutgers State University
(48,572), University of Wisconsin at Madison (41,948), Purdue University (40,939), Michigan
State University (40,047), University of Minnesota ( 40,000), University of Michigan, Ann Arbor

(36,543), The Pennsylvania State University (36,063), and the University of Illinois at Urbana
(36,041).
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2. Faculty And Students: Graduate And Professional Groups

Graduate faculty and graduate students groups are classified as full-time, part-time, women,
minority (include African Americans, Asian-Americans, Hispanics, Native Americans) and

internationals (from other countries). Specific information for each university is provided in
Appendix D

The total number of graduate faculty in these universities ranges between 1,000 and 9,000, and the
number of graduate students is from 3,000 to 13,500. Full time students vary between 500 and
near 11,000. Part-time students are counted between 560 and 6,600. Full-time faculty number is
between 1,000 and 3,000. Part-time faculty are found to be between 10 and 1,200. Number of
graduate women faculty total between 200 and §00. Number of minority faculty ranges between 25
and 400.

Some of the Universities with the largest number of full-time graduate faculty are The
Pennsylvania State University, University of Michigan at Ann Arbor, University of Illinois at
Urbana, Michigan State University, University of Wisconsin, University of North Carolina.

Among the universities with the largest number of graduate and professional faculty are University
of North Carolina, University of Southern California, University of Michigan at Ann Arbor, The
Pennsylvania State University and the University of Minnesota.

Universities with the largest number of graduate and professional faculty women are the

Pennsylvania State University, University of North Carolina, and University of Southern
California.

Universities with the largest number of part time graduate faculty members are Vanderbilt
University, University of Michigan at Ann Arbor, and The Pennsylvania State University.

Universities with the largest number of mirnority faculty (African, Asian, Hispanics, Natives) are
University of Southern California, University of Texas at Austin, and the Pennsylvania State
University. Universities with the largest number of minority graduate students are: University of
Illinois at Chicago, University of Michigan at Ann Arbor and Michigan State University.
Universities with the largest number of international students are University of Texas, University
of Wisconsin and the University of Minnesota.
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The Teachers College (Columbia University) and the Peabody College for Teachers (Vanderbilt
University) were excluded in the above comparisons because the statistics provided for enroliment,
faculty and students groups corresponds with just one college and not with the entire university,
however their enrollments are very high in comparison to other colleges of the same universities,
and in some cases, in comparison with total enrollment from other universities (Peabody College-
Vanderbilt University seems to have a very large number of part-time graduate and professional
faculty, especially women, and the Teachers College-Columbia University appears to have a large

number of part-time graduate faculty members and graduate students, as well as a large number of
minority graduate students).

Finally, the number of fuli time and part-time education graduate students greatly vary among these
universities. The numbers of women, minorities and internationals in education for each insttution
are included in Appsndix D.

3. Tuition

Graduate tuition per year differs from public coed institutions to independent coed institutions.
Tuition varies for full-time and part-time students and for non-resident or state-resident students.
Tuition for non-resident students and foreign students is almost 50% higher than for resident
students. In general, graduate tuition per year ranges between 16,000 and 3,500 US dollars.
Information on tuition per year, semester, per credit and/or per quarter is provided by each
institution (see Appendix D).

4, Programs

These institutions offer a great variety of graduate programs. Programs are designed to prepare
students to assume positions of informed and responsible authority in their fields and to contribute
creatively to them. They promote not only specialization, but also breadth of scholarship, the
abiiity to study and think independently, and familiarity with the principal techniques and important
literature in the field. The research undertaken by the candidate should deal with a problem that can
yield a significant contribution to knowledge. The fields of Sciences, Arts and Humanities, as well
as graduate interdisciplinary programs (or intercollege graduate programs) are included in these
universities. Among the most common programs are: Administration, Art, Agriculture, American
Studies. Animal Science, Architecture, Astronomy, Biology, Chemistry, Economics, Education,
Engineering, English, Foreign Languages, Geography, Genetics, History, Journalism, Law,
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Literature, Mathematics, Medicine, Political Science, Philosophy, Psychology, Sociology, and
Sciences.

S. Degrees - Academic Preparation Provided

The selected universities offer the highest degree provided in the United States: the Ph.D. degree
or the Ed.D. Interdisciplinary doctoral degrees and/or jointly offered degree programs with other
colleges or universities are also offered by some instituations. All these universities offered
Master's degree programs: the Master's degree (Master of Arts or M.A, Master of Sciences or
M.Sc, and professional master's degrees in specific areas of knowledge, i.e., the M.Ed.), and the
advanced programs or certificates (specializations in different fields of study).

A qualifying characteristic among these prestigious institutions,for this study is that they offer
graduate programs in education and specifically in Curriculum Studies (i.e., Curriculum and
Instruction, Curriculum and Supervision, Curriculum and Teaching, Curriculum Development)
which are recognized by faculty and administrators as leading schools or programs in the country.

6.  Admission Requirements

General criteria for admission to a graduate or professional degree program at these universities
are: 1) a bachelor's degree from an accredited college or university; 2) an undergraduate GPA of
minimum 3.0 overal' and satisfactory record on previous graduate work, 3) three letters of
recommendaticn; 4) acceptable scores (minimum 600) on the GRE (Graduate Record Exam),
GMAT (Graduate Management Administration—Business Program), or any other test required by
the specific School; 4) acceptable scores on the TOEFL (minimum 550) from all foreign students
for whom English is not the first language. A completed application to any graduate school of
these universities, includes forms that provide biographical information, official transcripts, and
references.

7. Degree Requirements

To earn a Master's the minimum residence requirement is one academic year (two semesters or
three quarters of full-time study) and all requirements for the degree must be completed within a
range of 2 to 6 years beginning with the first registration for the graduate courses on the program
of study. Upon the option of the student's major department, a reading and knowledge of a
modern foreign language or other research skills may be required of a candidate for the Master's.
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To be eligible for graduation, a student must earn a minimum of 24-30 credits of graduate work (in
addition to approximately 6 credits in Thesis or a Master research paper or project). The student
must maintain a 3.0 or B average on all gradﬁaté courses taken and on all courses in the program of
study. The student i:as the choice of submitting a thesis or a research paper/project which shows
independent judgment in developing a problem from primary sources. The minimum of research
courses to be taken is approximately 3 (this requirement varies in some institutions).

The Degree of Specialist in Education is a self-contained degree program intermediate between the
Master's degree and the Doctor's degree both in time and depth. It provides advanced study for
those preparing for positions which call for a higher level of competence and specialization than
that of the Master's degree but without the heavy emphasis on research of the Doctor's degree.

The Doctoral Degree (Ph.D and D.Ed) is granted on the basis of evidence that the candidate has
achieved a high level of scholarship and proficiency in research rather than solely on the basis of
successful completion of a prescribed amount of coursework. The minimum residence
requirement at the university (as a full time student) is one academic year (two semesters or three
quarters of full-time study) and all requirements for the degree must be completed within a range of
2 to 10 years beginning with the first registration for the graduate courses on the program of study.
To be eligible for graduation, a student must earn a minimum of 60 credits of graduate work (in
addition to the dissertation and beyond the Master's degree). Some universities require a
"preliminary" examination which is used diagnostically in advising students about strengths,
weaknesses, the program of study and, in some cases, about the advisability of continuing in the
program.

The student's competence and ability to work independently and to write creatively are established
by "qualifying" or "comprehensive" examinations tc demonstrate readiness for critical analysis of
research literature and for independent research and by the quality of a dissertation submitted as an
account of her or his original research. Some universities require a "final" examination on the
doctoral dissertation and related material; the student is expected to demonstrate an understanding
of the larger content in which the dissertation lies. Upon the option of the student's major
department, a reading knowledge of a modern foreign language (usually French, German,
Spanish) or other research skills may be required of a candidate. The student must maintain a 3.0
or B average on all graduate courses taken and on all courses on the program of study.

Students with special academic-professional goals have the possibility of individualized,
interdisciplinary programs of study leading to the Master's and Ph.D. degrees. The graduate
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school may permit programs that combine several disciplines in unique ways. Some universities
such as the "Big Ten", exchange researchers to support the students in using other institutions
facilities.

8. Doctoral Degrees Awarded: Research Productivity

Approximately 18,800 doctorates (including1547in Curriculum Studies) were awarded among the
25 universities between January 1993 to June 1994. The doctorates provided are the Ph.D. or
Doctor of Philosophy, an academic degree, the Doctor of Education a professional doctoral degree,
and other professional interdisciplinary doctoral degrees.

The number of doctoral degrees among the universities ranged between 250 and 1300 doctorates.
The 'University of Wisconsin at Madison awarded 1,269 doctorates; the University of Illinois at
Urbana awarded 1,244 doctorates; Stanford University granted 1,203 doctorates; and 1,128
doctorates, were earned at the University of Michigan.

The Ph.D. degree is the highest degree awarded by these universities and it is granted in
recognition of proficiency in research, breadth and soundness of scholarship, and thorough
acquaintance with a specific field of knowledge, not upon completion of any definite amount of
work prescribed in advance. Evidence of such attainment must be provided through the
presentation of an acceptable dissertation based upon independent research and the passing of such
written and oral examinations as may be prescribed. The D.Ed or Doctorate in Education is
conferred in recognition of advanced preparation of a high order for work in the profession of
education. It also requires a dissertation.

9. Student Services

The most typical student services provided by these universities are: free or low cost psychological
counseling, career counseling, emergency short-term loans, campus safety program, campus
employment opportunities, health insurance, counseling/support services for international students,
computer services, library facilities, free legal counseling, accident insurance, disabled students
support: services for persons with disabilities, academic peer advising, low cost on campus
housing (students residences), availability of financial aid (scholarships, grants, tuition waivers,
fellowships, assistantships, etc.), medical care or low cost health care except, hospitalization
covered by mandatory health fee. Some universities offer: a free comprehensive medical care or
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pre-paid out-patient clinic services, day-care facilities (child care assistance program), women's
resource and research cent.rs, free city bus pass, and dossier service.

10.  Financial Aid

Among the 25 universities, the most typical financial aid that was provided included: fellowships,
research assistantships, teaching assistantships, full and partial tuition waivers, institutionally
sponsored loans, career-related internships or fieldwork, and federal work study.

il. Research Facilities

These 25 universities are some of the U.S institutions characterized by having the largest holdings
of books, serial titles, microforms and current periodical subscriptions. They possess the best
libraries in the country and/or the world. Usually each university has the central library plus
additional on-campus libraries.

It was found that Harvard University holds the largest library. Harvard's book collections
exceeds 12,394,594 volumes. The range of book collections among the rest of the universities is
between 2 and 7 millions. For instance, the University of Michigan at Ann Arbor holds a total of
6,133,171 volumes; 3,472,083 microforms, and 67,530 current periodical subscriptions. ine
University of Texas at Austin total holdings is 6,066,136 volumes, 4,220,837 microforms and
78,446 current periodical subscriptions. Information on each university library is provided in the
Appendix D. ‘

12.  Computer Facilities

The most typical computer facilities are in computer science centers, various colleges and
departrnents and in universities libraries: personal computers are found in all libraries on campus,
and these are linked with intenet: CD-ROM are available for graduate student use, Apple
Macintosh, IBM PC, Digital VAX, Digital DEC station, and others are available and vary
according to university facilities.
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e Schools i r i i m
ic ures '
The third research question sought to identify some of the unique features of these universities'
graduate schools of Education and their graduate programs in Curriculum Studies. Appendix D
presents a description of each of these graduate schools of Education and their graduate programs
in Curriculum Studies in terms of the following twelve categories: enrollment, identification of the
specific unit in charge of graduate curriculum programs, department head or contact faculty,
specific enroliment, faculty, identification of the graduate programs in Curriculum Studies, specific
departmental or program requirements, doctoral degrees awarded in the field of Curriculum Studies
(1993-94), graduate programs' primary goals, strengths and unique features which characterize
these leading research graduate programs.

In partial response to research question five, common characteristics of these programs are
presented here in this section of the report for the purpose of showing the typical features among
the 25 graduate schools of Education and their graduate programs in Curriculum Studies.

1. Enrollment

Graduate Schoo! enrollment ranges between 3,000 and 14,000 students. Graduate education
enrollment varies between 200 and 2,000. The universities with the largest or highest graduate
education enrollment in 1993-94 were: University of Georgia, Teachers College-Columbia
University, Harvard University, Boston College, the University of Iowa, and the University of
Southern California. Specific information for each institution is provided in Appendix D.

Graduate students of education are diverse and include full-time, part-time, women, minorities,
and internationals. Range of full-time education students is between approximately 150 and 1,000
students; part-time between 100 to 1000. Harvard University has the highest number of full time
students; Teachers College-Columbia University includes the highest number of part time
students. The University of Georgia has both high full and part time students. Graduate women
students range between 150 and 1,500 approximately. Universities with the highest number of
women students are University of Georgia, Teachers College-Columbia University, and Harvard
University. The number of minorities (African-Americans, Asian-Americans, Hispanics, and
Native Americans) varies between 10 and 400. Internationals are found to be between 10 and 150
students. The universities with the highest number of minority students are Teachers College-
Columbia University, and Harvard University. The University of Georgia and Harvard. University
are the ones that enroll the highest number of international students in education. General age
average among students of education is between 30 and 40 years.
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2. Name Of Administrative Units

Names of administrative units which offer graduate programs in curriculum studies vary among the
universities. In some institutions they are called "Departments;” in others they are called
"./nools”, or "Colleges;" others are called "Divisions", and in others they are just "Fields", "Areas
of Teaching" or "Programs”. All of them are in the Graduate School or Graduate Studies of the
University (some in the Graduate School of Arts and Sciences, others in the Graduate School of
Education, others in the College of Education or in the School of Education). For example, among
the units that responded to the survey questionnaires and sent informational materials were the
following: Department of Curriculum, Administration and Special Education (Boston); Field of
Education (within the Graduate Faculty of Agriculture and Life Sciences at Cornell University);
Area of Teaching, Curriculum and Learning Environment (Harvard).

The prevailing name provided is "Department", i.e., Department of Curriculum and Instruction
(LSU, Wisconsin at Madison, North Carolina, Illinois at Urbana, Illinois at Chicago, Texas at
Austin, Minnesota, Indiana, Penn State, Purdue); Department of Teacher Education (Michigan
State); School of Curriculum and Instruction (Ohio); Curriculum, Learning and Teaching
Department (Rutgers), Department of Curriculum and Teaching (Southern California); Department
of Curriculum, Instruction and Special Education (Virginia); Department of Educational Leadership
(Georgia); Division of Educational Institutions and Programs (Teachers College, Columbia).
Complete information for each of the 25 universities is provided in Appendix D.

Faculty and graduate students should be aware of the policies and requirements of each unit
because some degree requirements must be met within the Graduate School policy and others with
the department and/or program norms. Graduate catalogs and information materials from each
university are in the libraries and bookstores, but the specific department or program also may have
specific materials with important rules or instructions available to prospective students.

3. Department Heads/Contact Faculty In Curriculum Studies

Department heads, chairs, professors and/or admission officers from each university provided the
required information useful for this report with the purpose of improving the knowledge of faculty
and prospective graduate students. They are available to clarify and complete additional
information if needed. Names, positions, and addresses are provided by each university.
However, the contents of this study represent the work of the author and endorsement by the
institutions and individuals mentioned in it should not be assumed.
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Each university cataiog and the available directories (handbooks or microfilms) and information
materials existing in the library and/or provided by each institution graduate school or graduate
admission officers include the names of faculty and administrators, together with their specialties,
addresses, and phone numbers. They are available for public information.

4. Programs In Curriculum Studies

Graduate programs in Curriculum Studies offered by these institutions vary from one institution to
another. Typical programs are: Ph.D., Ed.D., M.A, M.S¢, M.Ed., and Specialized Advanced
Programs (or Certificates of Specialists in Education). Names of programs include Curriculum
and Instruction, Curriculum and Supervision, Curriculum Teaching and Educational Policy,
Instructional Design and Technology, Curriculum and Instructional Systems, Curriculum Studies,
among others.

S. Departmental Admissions/Degree Requirements

Admission to graduate school is open to individuals who have graduated from approved
institutions and who show evidence of potential for the successful completion of a graduate
program. Admission to graduate schools of Education is competitive, however, and all admissions
decisions are informed judgments regarding the applicant's previous academic performance,
standardized test scores, experience and achievement, recommendations, and other relevant data.
Applications are reviewed by the faculty of the department to which the applicant applies and by
either the master's admissions committee or the doctoral admissions committee.

Students in the curriculum studies program work closely with an individual faculty member or a
committee in selecting coursework and other experiences that will prepare them for the task of
completing their dissertations. Students meet regulariy with their faculty advisor who guides the
development of each student's intellectual growth through ongoing consultations. No two

programs are exactly alike. Students' academic programs are thus highly personalized in most
universities.

The Curriculum Studies programs encourage and support an inquiry-driven approach to education.
Students are encouraged to explore diverse theoretical positions regarding approaches to
curriculum practices, research, and theory development. Getting a doctorate in these programs
should be thought of as an ongoing process of discovery, a process that is mentored by a faculty
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advisor and/or a doctoral committee who -hare in the development of each student's inteliectual
growth through ongoing discussions.

A typical prograrn for a master's degree or specialist certificate may include courses on curriculum
design and development, courses on Instruction (i.e., systematic instructional development and
teaching in one or several levels of schooling, including college teaching), measurement and
evaluation in education, leadership skills in education and curriculum research, among others
suggested by the student's advisor. In addition, to write a thesis may be an optional choice for a
master's degree. No thesis is required for a specialist degree.

A typical program for a doctoral degree may include as general requirements at least 60 credit hours
of core courses in curriculum theory and development, advanced curriculum studies, learning and
instructional theory, instructional technology, cultural foundations (of curriculum decisions),
general and philosophical foundations, resez.ch methodology (i.e., statistics, research design,
survey, historical and other forms of curriculum inquiry, or directed research in curriculum and
instruction), among others sugested by the student's advisor and/or his docicral committee. In
addition, a reading knowledge of a foreign language or of computer science and statis:ics, and the
writing of a dissertation are requirement for 2 doctoral degree.

6. Doctoral Degrees Granted

A total of1547 doctoral degrees in Curriculum Studies (Doctor of Philosophy (Ph.D.), and Doctor
of Education (Ed.D) degrees were awarded by the 25 selected leading research universities from
January 1993 until June 1994. The number of doctoral dissertations published by each institution,
during that period of time, ranges between 12 and 45. The University of Wisconsin at Madison,
the Teachers College at Columbia University and the University of Texas at Austin are the
institutions that have awarded the highest number of doctoral degrees in Curriculum Studies during
that period of time.

Among the universities with the most doctoral graduates in Education are University of Illinois at
Urbana, Stanford University, University of Minnesota, University of Texas at Austin, University
of Michigan Ann Arbor, University of Wisconsin at Madison, Comell University, University of
North Carolina at Chapel Hill, University of Georgia, and The Pennsylvania State University.

76




63

7. Primary Goals Of Graduate Programs In Curriculum Studies
Among the typical goals of graduate programs in curriculum studies are to prepare educational
leaders for curriculum, instructional and administrative roles in public and private schools, in
institutions of higher education, in related organizations or in the industry. The intent is to provide
a blend of scholarship, disciplined inquiry and professional experiences that will develop sound

understandings, practical skills, ethical values, and social responsibilities required of competent
educators.

In general, the doctoral programs in curriculum are intended for educators who aspire to leadership
positions that emphasize curriculum development, curriculum supervision, instruction, teaching (or
other related areas of the field), and for persons interested in research, postsecondary teaching, or
positions within school districts or departments of education. They also prepare graduates to serve
as specialists for administrative roles in schools and other educational agencies as well as leaders
for policy positions in government, foundations, or universities.

8. Reasons For Being Among The Leading Programs In The USA

The most important characteristics which make the graduate programs in Curriculum Studies
among the leading research programs in the United States are: reputation of faculty, curriculum
research publications, quality of graduates, size of the program, curriculum and instructional
characteristics, national leader in funded curriculum research, visibility of the program, and
participation of faculty and students in professional groups.




9. Unique Strengths

For each university and department, the strengths (faculty, environment, research, curriculum and
students, including the major categories for each strength), presented in hierarchical order by the
respondents, are included in Appendix D. Eighty percent coincided in listing and ranking these

categories in the following way: 1. faculty, 2. research, 3. students, 4. curriculum and 5.
environment.

The aspects most frequently used in similar hierarchical order by the respondents for each category
were: For faculty: research oriented, productivity, stable and dedicated, diverse interests and
backgrounds, wide number of publications, and many speeches and paper for conventions were
named. The reputation of these major universities rest on the caliber of their faculty. For research:
reputation, national visibility, extensive research data available and emphasis on inquiry were
suggested. For students: national recruitment, student-aluroni networks, placement and selection
procedures, and emphasis on inquiry were deemed important. For curriculuym: cohesive academic,
interdisciplinary, a core of required courses, and competence-based were cited. For gnvironment:
academic life, libraries, and resources, were listed.

10.  Faculty and Research

Faculties of Education are also diverse and range between 100 and 300 faculty members. Among
the universities with the largest number of full-time graduate faculty in Education are the University
of Southern California, Cornell University, University of Georgia, Michigan State University and
the University of llinois at Urbana. Some of the institutions with most graduate faculty women in
Education: University of Southern California, Michigan Statc.Univcrsity, University of Illinois,
Urbana, and University of Virginia.

Universities with the largest number of part-time graduate faculty members in Education include
Columbia University (Teachers College), University of North Carolina at Chapel Hill, and

Vanderbilt University. Specific information for each university, including the number of minority
is provided, where available, in Appendix D.

The most common characteristics of faculty among the graduate programs of Curriculum Studies
cited as important were research oriented, productivity, and wide number of publications.
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The most common organizations currently functioning to facilitate communication among
Curriculum Studies faculties: The World Council for Curriculum and Instruction (WCCI),
American Educational research Association (AERA), Association for Supervision and Curriculum
Development (ASCD), The Society for the Study of Curriculum History, Professors of
Curriculum, The African Curriculum Organization (ACO.)

The most known journals and publications currently functioning to facilitate communication among
curriculum professionals are: Educational Researcher (AERA-USA), Review of Educational
M(AEM-USA),MMMMMMMM(AERAUSA) Handbook of
Research on Teaching (AERA-USA), Educational Leadership (ASCD-USA), The Journal of
Curriculum and Supervision (ASCD-USA), The Journal of Curriculuym Studies (USA),
Curriculum Inquiry (Canada), The Journal of Curriculum Theorizing (USA), Curriculum
Perspectives (Australia), Curricufym (United Kingdom), Curriculum Canada, Curriculum
(Venezuela), Curriculumforschung (Germany), Summary of Curriculum Research in Europe
(Council of Europe), Monographs in Curriculum Theory (Hungarian National Institute),
Curriculum Research Yearbook (Korean Society for Studies in Education), and the Curriculum
Research Journal (Israel, Curriculum Center, Jerusalem).

According to the surveyed professors, the following are the main research questions or problems
being researched during 1993-94: curriculum fragmentation and synthesis, nationalizing
influences on the curriculum, general education in the secondary school and college, the
rediscovery/rehabilitation of John Dewey by the academics, turning points in contemporary
curriculum history, curriculum for interdisciplinary programs and interprofessional collaboration,
alternate assessments of science concepts, historical media images of the school curriculum, factors
contributing to the decline of SCDE's, authentic research, curriculum change, the nature of the
social studies, teaching about World War II in the Pacific (U.S; Japan, Korea), curriculum history
in US and in England during World War II, teaching of writing to "high risk" secondary age
students, acquiring science concepts via classroom interaction and discourse, relationships of the
arts to the processes of social science, postmodernism, hermeneutics, the interaction of information
technology with the K-12 curriculum, and Education for the 21st century.

The prevailing forms of curriculum inquiry used by professors in their research reports and
publications were historical, scientific, deliberative, phenomenological/hermeneutic,
cthnographic/naturalistic, theoretical, evaluative/normative, mtegrauve/rcwcw/analysxs, action and
philosophical.
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The majority of the study participants had between 4 and 8 years of experience as department
chairs and between 5 and 25 as professors of curriculum theory and research or related areas. (See
Appendix D, under department head or faculty contact, and faculty groups)

Curric arch; Uni nd Tvpi

The fourth research question sought to identify the unique features about curriculum research in the
25 graduate programs in Curriculum Studies. Appendix D, section 4, under the subtitle,
"Research Problems and Forms of Curriculum Inquiry Employed in Doctoral Dissertations"
presents the summary of each research question or research problem investigated by coctoral
dissertations produced by these programs and identifies the form of curriculum inquiry used.
Results or answers in three categories are provided to describe graduate curriculum research:
availability/application of curriculum inquiry forms in research courses, ways of preparing
graduate students in research, and doctoral dissertations (research problems and forms of
curriculum inquiry employed) published during 1993-94.

The ten integrated forms of curriculum inquiry identified in graduate courses and doctoral
dissertations were the following philosophical, historical, sc'entific,
phenomenological/hermeneutic, ethnographic-naturalistic, integrative-review-synthesis,
evaluative/normative, theoretical, deliberative and action research (Short, 1991).

Sources of information utilized io identify the graduate research courses offered by the graduate
program in Curriculum Studies and the ways of preparing graduate students were the university
catalogs and informational materials provided by the depariments or programs, as well as
information provided by chairs and/or professors in each university.

To be able to analyze doctoral dissertations, three additional sources of information provided
guidelines to ascertain if the research problems investigated (1993-94) fall in the field of
curriculum: a research model presented by Klein (1983 ) which describes the perspectives,
elements or variables, and factors involved in curriculum; the curriculum matrix presented by
Foshay (1987) including three major components: purpose, substance and practice; and the three

levels of questions addressed in the field of curriculum research and practice identified by Short
(1991).

Only those dissertations, (classified in the International Dissertations Abstracts in Curriculum and
Instruction) that focused on the above mentioned aspects or research problems in the curriculum
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field were included in this study for purposes of showing the titles, authors, institution, date,
research problem, and forms(s) of curriculum inquiry employed in each dissertation.

In partial response to research question five, typical research characteristics found in all 25
Curriculum Studies programs are reported here in this section of the study.

1. Research Courses Dealing With Curriculum Inquiry Forms

The most typical research courses available to students in graduate programs in Curriculum Studies
in 1993-94 deal with: research design, research methodology, statistics in research, historical
research, evaluative/normative research, integrative/review/synthesis research, theoretical research,
scientific research, philosophical research, and action research. ‘

Typically, courses available in graduate Curriculum Studies programs in 1993-94 that focused on
specific forms of curriculum inquiry included: historic,deliberative,evaluative/normative,
integrative/review/synthesis, phenomenology/hermeneutic, ethnographic/naturalistic, theoretical,
action research, scientific research methodology (experimental, quasi experimental, ex post facto),
and philosophical. '

2. Ways Of Preparing Graduate Students In Curriculum Inquiry Forms

The typical ways of preparing graduate students in curriculum inquiry forrns among these
institutions are: 1) recommend all graduate students take a specific research methods course (i.e.,
12 hours in overview and focused research courses), 2) initiate graduate students into faculty
research methods while s/he is engaged in a specific kind of research (i.e., historical,
philosophical), 3) put students in an overview course on different types of research methods, 4)
ask students to enroll in a research methods course with only students in their own program, 5) ask
students to enroll in a research methods course that includes students from many different
programs, 6) cooperative research with other departments, colleges and/or universities, 7)
individual advice and support to graduate researchers.

In addition to the curriculum research courses provided in each program, the research staff of each
institution provides services to both faculty and graduate students in the areas of research design,
statistics, educational measurement, and computer use, among others. Laboratory facilities,
including programmable calculators, card punch, computer terminals, and access to a library of
statistical computer programs are available in most universities.
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The extraordinary library and computer facilities offered by each institution, as well as the
prestigivus research oriented faculty available in each program, provide the appropriate intellectual
environment for individual research preparation to the students. Some institutions, specifically the
"Big Ten Universities", offer the CIC Traveling Scholar Program, sponsored by the Committee on
Institutional Cooperation (CIC). The CIC program helps selected students take advantage of
unique facilities at another participating university, including special course offerings, researcn
opportunities, laboratories, and library collections.

3. Research Problems And Forms Of Curriculuim Inquiry In Doctoral Dissertations

The specific dissertation titles, authors and summaries of each dissertation's research problem and
forms of curriculum inquiry employed are presented in Appendix D for each university. The range
of doctoral dissertations is between 12 and 40 in Curriculum Studies among the universities. Total
number of doctoral dissertaticns in Curriculum Studies published by the 25 universities in the
International Dissertations Abstracts during January 1993 to June 1994 by graduate Curriculum
Studies programs in these universities was 1.547.

The typical research problems in the1547dissertations focused on different sectors of the institution
involved with the process of teaching, learning, instruction, and governance (leadership).
Dissertations also dealt with the four common themes: subject/books, teacher/parents, student, and
environment (and resources). The five phases of the process included diagnoses of needs,

decision making, planning, implementation, and evaluation. These were important topics in many
dissertations.

The following are five important topics and research problems investigated among ‘the dissertations
reviewed: ideal curriculum (values, beliefs, what ought to be included in the curriculum and how it
should be implcméntcd), formal curriculum (how state and federal officials, district and school
personnel, textbook publishers, lay groups, and professional organizations view curriculum),
instructional curriculum (what the teacher hopes, vaiues, believes, and expects to offer his or her
individual students). Qperational curriculum (decisions made when students and the teacher

interact in the classroom), and e¢xperiential curriculum (the student selection and reactions to what
is offered based on interests, values, abilities and prior experiences).

Most dissertations dealt with the dimensions of curriculum design or curriculum elements, such as
goals and objectives, materials, content, learning activities, teaching strategies, evaluation,
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grouping, time, and space. Others dealt with qualitative factors: description of present practices,
decision making, rationale, priorities assigned to thke curriculum, attitudes, appropriateness,
comprehensiveness, individualization, and barriers and facilities.

Finally, there were dissertations dealing with the following curriculum dimensions: purpose,
substance (or experiences), and educational practice. Study of the curriculum consisted of dealing
with the manifold interactions among these three dimensions, as well as studying the nature of each

part. Other dissertations were interdisciplinary oriented and offer important findings to the field of
curriculum research. '

The ten integrated forms of curriculum inquiry as described by Short (1991) were employed as
research approaches among these dissertations.

Summary

Findings related to the research questions addressed in the study across the entire group of
participants as well as by some subgroupings of universities were presented and analyzed in this
chapter. Agreement among the participants' responses concerning their beliefs and practices
related to the features and strengths of curriculum studies graduate programs were icientified and
presented in terms of typical characteristics among institutions and programs.
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V. OVERVIEW, IMPLICATIONS, AND RECOMMENDATIONS OF THE STUDY

In this chapter, conclusions, implications, and recommendations of the study are presented in the
following sections: an overview of the study; a summary of the study results; a discussion and
interpretation of the results; some implications for practice which can be drawn from the study;
and, finally, recommendations for future research.

An Overview Of The Study

This study investigated select features of graduate schools, graduate schools of Education, and
graduate programs in Curriculum Studies in 25 leading research universities of the United States of
America. The primary purpose of this study was to describe the unique features or strengths of
graduate programs in Curriculum Studies, research courses offered by them, ways of preparing
graduate students in research, and research problems and forms of curriculum inquiry employed in
doctoral dissertations published from January 1993 to June 1994.

Answers to the following research questions were sought in order to address the general purpose
of the study: (1) What are the selected 25 leading research universities which include graduate
schools of Education and graduate programs in Curriculum Studies? (2) What are some of the
unique features about each of the graduate schools in these universities in regard to: enrollment,
faculty and students groups, tuition rates, school programs, degrees offered, academic
requirements for admissions and for graduation, doctoral degrees awarded, student services and
housing, financial aid, library and computer facilities for the period 1993-94? (3) What are the
unigue features about each of the 25 graduate schools of Education and graduate programs in
Curziculum Studies in these universities in regard to: enrollment, name of the unit, head and/or
faculty éontact, graduate programs offered, entrance and degree requirements, graduate degrees
awarded, goals, and strengths that characterize their programs? (4) What are the unique research
features about each of the 25 graduate programs in Curriculum Studies with regard to curriculum
research: availability of research courses dealing with forms of curriculum inquiry, ways of
preparing graduate students in curriculum inquiry, faculty research, research problems and forms
of curriculum inquiry emp'oyed in the published doctoral dissertations during 1993-94? (5) How
do these unique features (same as listed under 2, 3 & 4) compare with each other among the 25
leading research universities? What are their typical features?

This study draws upon a literature review of the unique features or strengths of American graduate
education; an analysis of a mail questionnaire survey answered by the 25 graduate schools of
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Education (department chairs and professors in Curriculum Studies) and their admissions officers;
the review of “ach university's last graduate catalogs and directories, the 1993-95 Peterson's
Guide for Graduate Professional Programs, and informational materials from each school or
department of Curriculum Studies; a review of non-formal personal interviews, made by personal
visits, by fax and/or by phone; the examination of the research problems and the identification of
the distinct forms of curriculum inquiry employed in doctoral dissertations and, finally, the review
of the availability of research courses by each university (1993-1994).

The descriptive study approach supplemented by a comparative analysis is the methodology used
for the study. The following are the aspects that form the platform of information for this study:
twenty five categories to describe unique features of graduate schools and Curriculum Studies
programs identified by the researcher, twelve of them from the Peterson's Guide (1993-95); five
categories to describe the strengths of the exemplary graduate programs as identified by Keim
(1983); seventeen forms of curriculum inquiry identified by Short (1991), integrated into ten by the
researcher; 620 doctoral dissertations published during 1993-94 by the selected 25 graduate-
professional programs of Curriculum Studies; a survey questionnaire answered by department
chairs, professors, and admission officers; directories, catalogs, and informational materials
(1994) from each of the selected institutions. The 25 universities were chosen by examining a list
of "Top Universities" identified by U.S News and World Report (1991-93) and selecting those
identified by the Carnegie Foundation for the Advancement of Teaching (1994) as "leading
research universities," including the widely recognized "Big Ten Universities".

The twenty-five categories used to describe graduate schools were: earollment, faculty and
students groups, tuition, programs offered, degrees offered, admissions requirements, degrees
requirements, doctoral degrees awarded, student services, financial aid, research facilities,
computer facilities, identification of the specific unit in charge of graduate Curriculum Studies
programs, department head or contact faculty, specific enrollment/faculty, identification of the
graduate programs in Curriculum Studies, specific departmental or program requirements, doctoral
degrees awarded in the field of Curriculum Studies (1993-94), graduate programs primary goals,
strengths and unique features which characterize the leading research graduate programs,
availability/application of curriculum inquiry forms in research courses, ways of preparing
graduate students in research, faculty research, and doctoral dissertations (research problems and
forms of curriculum inquiry employed) published during 1993-94.

The five categories of strengths to describe leading research schools included: research, faculty,
students, curriculum and environment. The ten integrated forms of curriculum inquiry were the
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following: philosophical, historical, scientific, phenomenological-hermeneutic, ethnographic-.
naturalistic, theoretical, evaluative-normative, integrative/review/synthesis, deliberative and action
research.

The 25 surveyed universities were the following: Boston College, Cornell University, Harvard
Universit);, Indiana University, Louisiana State University, Michigan State University, Ohio
University, Pennsylvania State University, Purdue University, Rutgers University, Stanford
University, Teachers College-Columbia University, University of Georgia, University of Illinois-
Chicago, University of Illinois-Urbana, University of Iowa, University of Michigan, University of
Minnesota, University of North Carolina, University of Southera California, University of Texas,

University of Virginia, University of Washington, University of Wisconsin, and Vanderbilt
University.

The Results of the Study

Detailed descriptions of the unique features of each of the 25 institutions with respect to the
categories of information cited above are to found in Appendix D.

This study also provides a general description of the typical characteristics of graduate programs
drawn from a comparative examination of the information on all 25 institutions.and focused on
curriculum research. [he results support the understanding that there are a variety of distinct, albeit
overlapping, approaches to inquiry, or ways of knowing, in the study of teaching, curriculum,
instruction, learning environment and related areas. All the institutions coincide in their requirement
that each student should demonstrate competence in different approaches of curriculum inquiry (in
the sense explicated in W by Edmund C. Short (1991), as important
source for training graduate students in curriculum researh). The purpose of these requirements is
to encourage an appreciation of diverse approaches and to help students identify methodologies
appropriate for their dissertation research. Detailed descriptions of the unique features of each of -
the 25 institutions with respect to the categories of information cited above are to be found in
Appendix D.

Contributions And Implicat
The main contribution of this study is to provide recent information about the unique features and

strengths of selected graduate schools and professional graduate programs in Education (especially
Curriculum Studies programs) in the USA which may be useful to students in choosing a college
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or university to attend. This report gives important characteristics about 25 leading research
universities in the USA which can be helpful in a student's decision to apply to a particular college
or university. Information on the availability of different research courses in which selected forms
of curriculum inquiry are taught, the identification of the typical ways of preparing future research
leaders in Curriculum Studies, and the examples of 1547 doctoral dissertations illustrating the
application of ten integrated forms of curriculum inquiry all contribute to the knowledge needed by
students and others to making informed decisions about which university and program to enter.

Results of this study will also be used to improve the knowledge of national and international
administrators (especially from institutions which provide financial aid for graduate study in
education), as well as faculty and student knowledge about these programs. Information will also
help guide decision making concerning the creation or redesign of future Curriculum Studies
programs and the kind of educational research preparation that should be provided to graduate
students. The study provides some guidance and directions for facilitating the development of
similar programs within other Education-graduate programs. Such programs are essential to the
development of educational systems; without these graduate programs, oriented toward curriculum
research, it wiil be very difficult to provide quality to the other levels of the system. |

The study provides a set of typical features for a prototype program of Curriculum Studies in
Education. Since a program like this does not exist in many universities (in Latin American
countries, such as Venezuela, there are some resemblances which are called by different names);
the results and the procedures of this study should be of interest to those institutions i the
development of similar programs or for the evaluation of the existing ones.

The research procedures and a model survey questionnaire used in this study can also provide
some guidance for future comparative studies. This implies that further research should be done in
the field: there is a need to develop similar studies with a wider aumber of institutions of the
United States of America (there are more than 3,000 universities) in order to provide a more
complete view of Curriculum Studies graduate programs, their similarities and differences, and to
establish general criteria for describing the unique features or strengths of these programs.

Recommendations
Given the importance of the field of graduate curriculum research in assisting the different levels of

education, the main recommendations emerging from this study are: (1) the development of
national standards for leading research graduate programs in Curriculum Studies; (2) the
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development of a national philosophy of educativial research for doctoral programs; (3) the
development of associations with national and/or international organizations and with other leading
research universities for institutional cooperation to foster interdisciplinary and collaborative
research and service efforts within and beyond each university in order to take advantage of
funding opportunities and the exchange of scholars, graduate students and research facilities; (4)
the development of a comprehensive communication and cooperation network among exemplary
graduate programs for the development of a national criteria with respect to the availability of
curriculum research courses (application of different curriculum inquiry forms) to provide a wider
research preparation to graduate students. (5) the development of a national and international
standard policy to provide up-dated information and appropriate criteria for prospective graduate
students to enable them to choose or select a school and program according to their needs and the
unique features or strengths of each program.

It is also very important to develop more aggressive policies regarding curriculum research in each
university, that is: a) to maintain a close relationship among graduate school research programs
and to work cooperatively with the different units of the university; (b) to maintain an overview of
the many individual curriculum research commitments of the institution and the specific programs
of Curriculum Studies, and actively to promote the research mission of the university in many
ways; (c) to develop criteria for financial aid to help individuals, groups and organizational units
search and obtain funds from potential sources in order to enhance the university's education,
research and service missions; (d) to develop comprehensive research criteria for the improvement
of educational research preparation provided to graduate students and the financing of doctoral
educational research; (e) to develop, maintain, and/or improve the infrastructure (specially libraries
and computer services) for proper conduct of research; (f) to be able to identify high priority
international, national, and state research needs related to the university's mission; disseminate
information pertaining to those needs; and assist in developing a university agenda that includes
the participation of graduate students to meet those needs; and, (g) to be able to affect federal
legislation and regulations enhancing each university's national and international position as a
major education and research institution.

Three important questions have arisen for reflection: (1) how can academic standards formulated
by authorities who live outside of the specific contexts for which they are making curriculum
policy fit the needs and interests of prospective graduate students from other countries? (2) how
can the interplay of academic authorities and professors yield excellence, equity, and genuine
human growth? (3) what graduate curriculum students should know to become researchers as wcll
as excellent teachers who may apply research in teaching? (Schubert, 1990)
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According to Schubert (1990), the graduate schools do not need to be asked to teach more and
more content, but rather to focus on what is essential to scientific, technological, and humanistic
literacy and to teach it more effectively. The scientifically-humanistic literate person is one who is
aware that science and education are irterdependent human enterprises with strengths and
limitations; understands key concepts and principles of science and research,; is familiar with the
natural and human world and recognizes both its diversity and unity; and uses scientific knowledge
and scientific ways of thinking and inquiring for individual and social purposes.

The courses offered by graduate schools, especially research courses, should meet important
criteria having to do with human life and with the "broad goals that justify graduate education in a
free society: utility (will the proposed content—knowledge or skills—significantly enhance the
graduate's long-term employment prospects? Will it be useful in making persorl decisions?;
social responsibility (is the proposed content likely to help citizens participate intelligently in
making social and political decisions on matters involving science and terhnology?; intrinsic and
philosophic value of knowledge (does the proposed content present different aspects of
sciences, humanities, mathematics and technology, as well as focused on research which
contributes to the ability of people to ponder the enduring questions of human meaning?; and
enrichment (will the proposed content enhance her/his life?)" (Schubert, 1990).

Graduate educators and education policy makers should begin to develop a strong consensus on

what it will take to restructure the graduate school so that all students of all the programs emerge
well educated in science, research, mathematics, humanities, and technology, able to use scientific
and humanistic knowledge, and scientific and humanistic ways of thinking for individual and
social purposes.

Conclusions
It was found through this study that there are typical characteristics among graduate schools of
Education as well as among the graduate professional programs of Curriculum Studies of the 25

selected leading research universities in regard to their strengths, educational research preparation
provided, and curriculum inquiry forms utilized in doctoral dissertations.
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The study concluded that the strength of the faculty and their being research-oriented are the most
typical factors characterizing these universities. Doctoral research is very important for these
institutions. Other typical characteristics were: national/international visibility, faculty reputation,
doctoral degrees awarded, graduates' placement, outstanding library and computer services,
enrollment, students' selection, curriculum and environment related to the quality of life in
campuses. The unique features, strengths, research preparation provided and curriculum inquiry
forms utilized in doctoral dissertations are relevant factors to describe these institutions. The
curriculum research courses offered by graduate schools should meet important criteria having to
do with the different forms of curriculum inquiry and with different ways of providing research
preparation to graduate students congruent with the broad goals that justify graduate education in a
free society.

The findings together with the review of the literature could be utilized as ideas or criteria for
planning, managing, evaluating or creating graduate programs focused on educational research.
They are factors in choosing a university or a program by prospective graduate students, or by
international institutions in providing graduate financial aid.
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FUNDAYACUCHO

LASPAU '
State Coliege, Feb.11th, 1994

Dear Professor:

] am conducting a research project to describe the Curriculum Studies Graduate Programs
in the leading research universities in the United States. :

Your program is among the exemplary programs we wish to include in this project. The
purpose of this project is to gather data on various program characteristics and on the kind
of research preparation provided by these programs.

The result of this research will be helpful to universities in Venezuela and other Latin
American countries in planning to create or improve their graduate programs in curriculum
studies. The research is sponsored by the Organization of American States and the
Venezuelan government (FUNDAYACUCHO-LASPAU).

The final report will be published and distributed by the Organization of American States.
A copy of this publication will be mailed to you.

Please fill out and return the enclosed questionnaire in the attached envelope. Thank you in
advance for your help.

Sincerely yours,

/! c D D
'/(’/W',b u! /W’D L N
Carmen L.Rosales-Dordelly, Ph.D.
Organization of American States
Post-Doctoral Fellowship Research Director
P.O Box 10046

State College, PA 16805

814-863-7602

Enclosures

The Pennsyivama State University
Chambers Building
University Park. PA 16802-3205

PENNSTATE
ERIC ' 99




GLOSSARY OF TERMS

Curriculum Research Courses: courses which deal with alternative approaches for
conducting research and inquiry in the curriculum field. They are concerned with
conceptual, methodological, and technical issues peitaining to various forms of dlsmplmed
inquiry, from philosophical to scientific to humanistic and interdisciplinary approaches.

Philosophical: form of curriculum inquiry which involves clarifying, justifying, and
critiquing knowledge that is relevant to the making of curriculum choices and/or to the
developing of curriculum proposals or positions.

Historical: form of curriculum inquiry which deals with telling real stories; it is narrative
and interpretative. Examples are histories of courses and school programs, biographical
renderings of the lives of significant curriculum workers, among others.

Scientific; a form of curriculum inquiry which deals with explanations—the why of
things—not inert facts. Scientific research consists of facts-in-context. Its basic approach
to understanding educational phenomena is the experiment.

Phenomenological/Hermeneutic: form of curriculum inquiry which deals with life-world
perceptions and the imagination; thi< form of research may also take the form of narrative
inquiry (storied experience) and of acsthetic inquiry (aesthetic criticism of experience).

Ethnographic/Naturalistic: form of curriculum inquiry which focuses on understanding a
given social setting and looks at relationships within a system or culture. It requires the
ability to observe behavior and sharpen the skills necessary for observation and face-to-face
interviews.

Theoretical: form of curriculum inquiry whose purpose is to create and critique conceptual
schemes by which the essential nature and structure of curricular phenomena and processes
can be made intelligible.

Evaluative/Normative: a form of curriculum inquiry which deals with situational
assessment, critical and normative inquiry. This form addresses questions having to do
with the values and norms underlying curriculum and their application to the various
components of curriculum.

iv iew/Synthesis: form of curriculum inquiry which deals with ways of
assembling sets of curriculum knowledge that integrate diverse materials into a particular
conceptual framework so that some new perspectives or relationships are introduced.

Deliberative; form of inquiry about weighing the merits of various courses of action

related to curriculum policy, program development, and other curriculum activity in specific
situations of practice.

Action: form of curriculum inquiry which deals with the research undertaken by
practitioners in order that they may improve their practices.

-~
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PENNSTATE
| T ive)

Colleee of bducation Chambers Buddime
w Universiy Parh. P 16023203
State College, February 15th, 1994

Dr. Donald Oliver

Graduate School of Education
Harvard University

206 Long Fellow Hall Appian Way
Cambridge, MA 02138

Depariment of Carvculum and fnstruction Fhe Peansy ivma siate Unneran

Dear Dr Oliver:

I am pleased to introduce to you Dr Carmen L. Rosales-Dordelly who wishes to meet with you
regarding her research project. Her purpose is to gather information related the what and the how
to teach and to prepare graduate students in curriculum research. She is also interested in reviewing
the characteristics of the graduate program in curriculum at your university.

Dr Rosales-dordelly is conducting a research project to describe the Curriculum Studies graduate
programs in the leading research universities in the United States. The focus of this project is to

gather data on various program characteristics and on the kind of research preparation provided by
those programs. :

The research is sponsored by the Organization of American States and the Venezuelan government
(FUNDAYACUCHO-LASPAU).

The final report will be published in English and in Spanish, and it will be distributed by the

Organization of American States to different countries. A copy of this publication will be mailed to
you.

Dr. Rosales-Dordelly will contact you soon, to set an appointment in your schedule. Please accept
her visit, and provide information materials which could be useful to describe Harvard graduate
program in Curriculum Studies and the kind of research preparation provided to students in
education. Thank you in advance for your kind help.

Sincerely yours,

S d C. W
Dr. Edmund C. Short

Professor of Education
Sponsor, Post Doctoral Fellowship

An Equal Opportunity Uninersity
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ORGANIZACION DE LOS ESTADOS AMERICANOS
ORGANIZACAO DOS ESTADOS AMERICANOS

ORGANISATION DES ETATS AMERICAINS
ORGANIZATION OF AMERICAN STATES

(7% FUNDAYACUCHO
Professor of Curriculum: E._E}J " LASPAU

L Personal Data:

Name of Institution:

Name of your Department:

Name of the Program that focuses on Curriculum Studies:

Your name:

Highest Degree earned: Ph.D.___ D.Ed.___ Master's___ Bachelor's___
Your specialty:

How many years have you been teaching Curriculum Research:

'II.  Questionnaire:

1. How many Curriculum Research Reports and Publications have you done of

various types? (Please mark an "x" under the appropriate column).

none |1-5]6-10] 11-15{ 15 or more
* Philosophical
* Historical
* Scientific
* Phenomenological/Hermeneutic
* Etnographjc/Naturalistic
* Theoretical
* i tive
* Integrative/Review/Synthesis
* Deliberative
* Action )
* Other(s)
2. What problems or questions are you researching at the present time?

102




3. How do you prefer to prepare your graduate students as curriculum researchers?
(Please mark an "x" in front of each appropriate stat. ment).

* Recommend all your graduate students take a specific research methods

course Which one?

*

method?

Initiate your graduate students into your research methods while you are
engaged in a specific kind of research What is your

methods

* Ask students to enroll in a research methods course with only students in

your own program

*

from many different programs
* Other(s)

Put students in an overview course on different types of research

Ask students to enroll in a research methods course that includes students

4, Research Courses:

* Number of Curriculum research courses required for a Ph.D , fora

D.Ed , for a Master's

Research design

Research methodology____
Statistics__
Survey research
Phenomenology/Hermeneutic
Historical

Philosophical

Scientific

Ethnographic/Naturalistic
Theoretical
Evaluative/Normative
Integrative/Review/Synthesis
Deliberative

Action
Simulations/Modeling
Combination of methods
Other(s)

What curriculum research courses are available to students in your
program? (Please mark an "x" after the appropriate ones).

5. What forms of financial aid for graduate students are available for studies in

Curriculum Research in your University?

Please return to:

Dr. Carmen L.Rosales-Dordelly
Post-Doctoral Fellowship Research Director
Organization of American States

P.O Box 10046, State College, P.A 16805
Fax: 814-863-7602
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ORGANIZACAO DOS ESTADOS AMERICANOS
ORGANISATION DES ETATS AMERICAINS
ORGANIZATION OF AMERICAN STATES

FUNDAYACUCHO

Department Chair: _ " LASPAU

I Personal Data:

Name of Institution:

Name of your Department:

Name of the Program that focuses on Curriculum Studies:

Your name:

Highest Degree earned: Ph.D.___ D.Ed.  Master's_ __ Bachelor's___
Your specialty:

How many years have you been Department Head?:

II. Questionnaire:

1. Why do you think your Graduate Program in Curriculum Studies is among
the leading Programs in the United States? (Please mark an "x" after the
appropriate statement.)

Reputation of faculty

Quality of graduates

Curriculum & Instructional characteristics

National Leader in funded curriculum research

Size of the program

Visibility of the program

Curriculum research publications

Participation of faculty and students in profesional groups
Other(s)

* ¥ K K K K N ¥ *

2. Faculty:

* Number of Full-Time Curriculum Professors:
Witha Ph.D.__ Witha D.Ed.___ With a Master's____

* Number of Part-time Curriculum Professors:
With a Ph.D ith aD.Ed. With a Master's____

* Years of experience as Curriculum Professors:
Range between and years.
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3. Students:

* Nuraber of graduate students enrolled during this academic year (93-94)
Ph.D D.Ed Master's Specialist

* Number of graduate students graduated during last academic year (92-93)

* Requirements for graduation: Ph.D. D.Ed. Master's Spec.
Minimum Number of credits
Dissertation/Thesis
Grade point av >rage
Other(s)

4, What are the unique strengths of your graduate program in Curriculum Studies?

(Within each category, please rank the major categories and mark "x" in the
subcategories for the appropriate items).

*

Please return to:

Curriculum (rank: )
competence-based
interdisciplinary
a core of required course
cohesive academic
other(s):

Faculty (rank: )
productivity

research-oriented

stable and dedicated

diverse interests & backgrounds

wide number of publications

many speeches and paper for conventions
other(s)

Research: (rank: )

. emphasis on inquiry
extensive research data available
reputation for research
national visibility
other(s)

Students: (rank: )
placement
national recruitment
students alumni networks
selection procedures
other(s)

Environment: (rank: )
resources
academic life
libraries
other(s)

Dr.Carmen L. Rosales-Dordelly
Post-Doctoral Fellowship Research Director
Organization of American States

P.O Box 10046, State College, PA 16805

Fax: 814-863-7602
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State College, March 23rd, 1994

Graduate Admissions Office:
University

Dear Sirs:

Please send me information materials concerning graduate work in the College of Education. I
think that your program in Education (Curriculum Studies) is one of the best in the United States
and, therefore, I am very interested in your program.

Since I cannot visit your campus right now to find out additional information, please, I need some
answers from you which can be summarized in the attached list of data from the Department of
Curriculum Studies.

I would appreciate that you return the attached questionnaire which will provide very important

criteria for decision making and for getting financial aid from our government, not only for my

own purposes, but for prospective graduate students from Venezuela who are looking forward to
study in your university for the academic year 1994-95.

‘Iiank you in advance for your information,

Carmen L. Rosales-Dordelly :
225 W. Fairmount Avenue, State College, PA 16801, USA.

or
Urb. La Boyera, Resid. Las Rocas-Agata, #132, frente a El Cigarral
via El Hatillo, Caracas, 1080. Venezuela.

Enclosures.
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Questionnaire for Admissions Officers:

University:

1. Why do you think your Graduate Program in Curriculum Studies is among
the leading Programs in the United States? (Please mark an "x" after the
appropriate statement.)

* Reputation c* faculty
* Quality of graduates
* Curriculum & Instructional characteristics
* National Leader in funded curriculum research
* Size of the program
* Visibility of the program:
* Curriculum research publications
* Participation of faculty and students in professional groups
* Other(s)
2. Faculty:
* Number of Full-Time Curriculum Professors:
With a Ph.D.___ Witha D.Ed.___ With a Master's___
- Number of Part-time Curriculum Professors:
With a Ph.D with a D.Ed. With a Master's___
* Years of experience as Curriculum Professofs:
Range between and years.
3. Students:

*Number of graduate students enrolled during this academic year (93-94)
Ph.D D.Ed Master's Specialist

*Number of graduate students graduated during last academic year (92-93)
*Requirements for graduation: Ph.D. D.Ed. Master's Spec.

Minimum Number of credits
Dissertation/Thesis

Grade point average
Other(s)

4. What are the unique strengths of your graduate program in Curriculum Studies?
(Within each category, please rank the major categories and mark "x" in the
subcategories for the appropriate items).

* Curriculum (rank:____)
competence-based___
interdisciplinary
a core of required course_____
cohesive academic
other(s):
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* Faculty (rank: )
productivity
research-oriented
stable and dedicated
diverse interests & backgrounds____
wide number of publications
many speeches and paper for conventions_____
other(s)

* Research: (rank: )
emphasis on inquiry
extensive research data available
reputation for research
national visibility
other(s)

* Students: (rank:____)
placement
national recruitment
students alumni networks
selection procedures
other(s)

* Environment: (rank: )
resources :
academic life_
libraries

other(s)

5. How do you prefer to prepare your graduate students as curriculum researchers?
(Please mark an "x" in front of each appropriate statement).
(Please ask Professors of Curriculum to help to answer).

*Recommend all your graduate students take a specific research methods
course______  Which one?
*Initiate your graduate students into your research methods while you are
engaged in a specific kind of research What is your

method?
*Put students in an overview course on different types of research
methods
* Ask students to enroll in a research methods course with only students in
your own program
*Ask students to enroll in a research methods course that includes students
from many different programs
*QOther(s)

6.Research Courses:

*Number of Curriculum research courses required for a Ph.D ,fora
D.Ed , for a Master's
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*What curriculum research courses are available to students in your
program? (Please mark an "x" after the appropriate ones).

Research design

Research methodology__
Statistics___
Survey research
Phenomenology/Hermeneutic
Historical

Philosophical

Scientific
Ethnographic/Naturalistic
Thecretical
Evaluative/Normative :
Integrative/Review/Synthesis
Deliberative

Action____
Simulations/Modeling
Combination of methods____

7.How many Curriculum Research Reports and Publications have you done of various types?
(Please mark an "x" under the appropriate column).
none |1-5} 6-10§ 11-15] 15 or more

* Philosophical

* Historical

. Scientifi

* Pheno

* Ed hic/N listi
* Theoretical

* Evaluative/Normative

* I ive/Review/Synthesis
* Deliberative

* Action
* Other(s)

What problems or questions are you researching at the present time?

What forms of financial aid for graduate students are available for studies in
Curriculum Research in your University?

Please retum to:  Carmen L. Rosales-Dordelly

225 W. Fairmount Avenue, State College, PA, 16801, USA/
Urb.La Boyera, Resid.Las Rocas-Agata, # 132, frente a El Cigarral
Via El Hatillo, Caracas, 1081, Venezuela
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GLOSSARY OF TERMS

Curriculum: in higher education, the term curriculum is reserved for an institution's entire
educational program. It is the locus of corporate responsibility for learning that engages faculty,
trustees, administration, and students. The concept of curriculum encompasses all the sectors of
the institution involved with the process of teaching and learning. (Toombs, 1993). Curriculum
can also be thought of as what students have an opportunity to learn under the auspices of schools

(McCutcheon, 1990).

iry: the art of "critiquing"—i.e. critically disclosing the quality of a curriculum
through literary devices such as metaphor, thick description, alliteration, etc. with a view to
developing deep appreciation and personal understanding.
Curriculum criticism finds similarities with ethnographic styles of evaluation, case study
methodology and illuminative evaluation (McKernan, 1991)

Curriculum Research Courses; courses which deal with alternative approaches for conducting
research and inquiry in the curriculum field. They are concerned with conceptual, methodological,
and technical issues pertaining to various forms of disciplired .nquiry, from philosophical to
scientific to humanistic and interdisciplinary approaches.

Philosophical: form of curriculum inquiry which involves clarifying, justifying, and critiquing
knowledge that is relevant to the making of curriculum choices and/or to the developing of
curriculum proposals or positions.

Historical; form of curriculum inquiry which deals with telling real stories; it is narrative and
interpretative. Examples are histories of courses and school programs, biographical renderings of
the lives of significant curriculum workers, among others.

Scientific: a form of curriculum inquiry which deals with explanations—the why of things—not
inert facts. Scientific research consists of facts-in-context. Its basic approach to understanding
educational phenomena is the experiment.

form of curriculum inquiry which deals with life-worid
perceptions and the imagination; this form of research may also take the form of narrative inquiry
(storied experience, personal history, biography, case study) and of aesthetic inquiry (aesthetic
criticism of experience, "from the inside out").

Ethnographic/Naturalistic: form of curriculum inquiry which focuses on understanding a given
socia! setting and looks at relationships within a system or culture (understanding culture and
experience). It requires the ability to observe behavior and sharpen the skills necessary for
observation and face-to-face interviews. Examples of research problems: racism, feminism,
Marxism.

Theoretical: form of curriculum inquiry whose purpose is to create and critique conceptual
schemes by which the essential nature and structure of curricular phenomena and processes can be
made intelligible.

Evaluative/Normative: a form of curriculum inquiry which deals with situational assessment,
critical and normative inquiry. This form addresses questions having to do with the values and
norms underlying curriculum and their application to the various components of curriculum.
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is; form of curriculum inquiry which deals with ways of assembling
sets of curriculum knowledge that integrate diverse materials into a particular conceptual
framework so that some new perspectives or relationships are introduced.

Deliberative; form of inquiry about weighing the merits of various courses of action related to

curriculum policy, program development, and other curriculum activity in specific situations of
practice.

Action: form of curriculum inquiry which deals with the research undertaken by practitioners in
order that they may improve their practices.

Pro i i ies: Ph.D, Master's Degrees, and Advanced Specialization
in Curriculum and Instruction; Curriculum and Supervision; Curricuium and Teaching; Curriculum
Development, and related areas.
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RESEARCH QUESTIONS:

This study investigated unique features among the Graduate Schools including graduate schools of
education and graduate programs in Curriculum Studies in selected 25 national research leading
universities of the United States of America. The purpose of this study was to describe the unique
features or strengths of graduate programs of Curriculum Studies and the identification of research
courses offered, ways of preparing graduate students in research, the research problems and forms

og gzrriculum inquiry employed in Doctoral dissertations published from January 1993 to June
1994,

Answers to the following research questions were sought in order to address the general purpose
of the study:

1.- What are the top 25 national research leading universities which include Graduate Schools of

-- Education and Graduate Programs in Curriculum Studies?

2.- What are some of the unique features about each of the Graduate Schools of the national
research leading universities in regard to: enrollment, faculty and students groups, tuition rates,
school programs, degrees offered, academic requirements for admissions and for graduation,
Doctoral degrees awarded, student services and housing, financial aid, library and computer
facilities for the period 1993-94?

3.-What are the unique features about each of the 25 Graduate Schools of Education and Graduate
Programs in Curriculum Studies in regard to: enrollment, name of the Unit, Head and/or faculty
contact, graduate programs offered, entrance and degree requirements, graduate degrees awarded,
goals, strengths and reasons which describe each program among the leading curriculum research
programs in the United States?

4.- What are the unique research features about each of the 25 graduate programs in regard to
Graduate Curriculum Research: availability of research courses dealing with Forms of Curriculum
Inquiry, ways of preparing graduate students in Curriculum Inquiry, faculty research and
published Doctoral Dissertations: Research Problems and Forms of Curriculum Inquiry employed
during 1993-94.

5.- How do these unique features (same as listed under 2, 3 & 4) compares each other among the
25 research leading universities? What are their typical features? *
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25 top leading universities in the USA:(¥)

1. Boston College
2. Cornell University
3. Harvard University
4. Indiana University
5. Louisiana State University
6. Michigan State University
7. Ohio University
8. Pennsylvania State University
9. Purdue University
10. Rutgers University
11. Stanford University
12. Teachers College, Columbia University
13. University of Georgia
14. University of Illinois, Chicago
15. University of Illinois, Urbana
16. University of Iowa
17. University of Michigan, Ann Arbor
18. University of Minnesota
19. University of North Carolina at Chapel Hill
20. University of Southern California
21. University of Texas, Austin
22. University of Virginia
23. University of Washington
24. University of Wisconsin, Madison
25. Vanderbilt University (Peabody College for Teachers)

(*) Data compiled on these institutions in for 1993-94.




APPENDIX D

Description of each of the 25 universities, main features of Graduate Schools and Graduate
Curriculum Studies Programs, and summaries of Doctoral dissertations published from January
1993 to June 1994 (title, author, research problem and form(s) of curriculum inquiry employed)
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1. BOSTON COLLEGE
Independent-Religious Coed University

Having Been granted its charter in 1863 by the Commonwealth of Massachusetts, Boston College
is one of the oldest Jesuit-founded universities in the United States. During its first fifty years the
college was located in the City of Boston. Shortly before World War I, property was acquired in
Chestnut Hill and the college was relocated to this suburban community six miles west of Boston.

During the more than fifty years since its relocation the growth of Boston College into today's
University was particularly evident during the 1920’s. The Summer Session, the Graduate School
of Arts and Sciences, the Law School, and the Evening College were added in rapid succession to
the original College of Arts and Sciences. In 1927, the College of Liberal Arts at Lenox and the
Schools of Philosophy and Theology at Weston were éstablished as academic units of the
University. The Graduate School of Social Work was established in 1936, and the College of
Business Administration in 1938. The latter, and its Graduate School which was established in
1957, is now known as the Wallace E. Carroll School of Management. The Schools of Nursing
and Education were founded, respectively, in 1947 and 1952.

Boston College is a member of, or accredited by, many educational institutions: the American
Association of Colleges for Teacher Education, the American Association of University Women,
the American Council on Education, the Association of American Colleges, the American
Psychological Association, the Council of Graduate Schools, the Association of Jesuit Colleges
and Universities, the International Association of Universities, the International Association of
Catholic Universities, the National Council for Accreditation of Teacher Education and many other
similar organizations.

1. Enrollment: 14,455 graduate, professional and undergraduate students; 4,297
matriculated g-aduate/professional students (2,497 women).

2. Faculty and Students groups: matriculated students: 680 full-time (436 women), 1,210
part time (768 women), 123 minority full time (59 African Americans, 24 Asian-
Americans, 38 Hispanics, 2 Native-Americans), 227 internationals. Faculty Groups: 573
graduate faculty members (180 women).

3. Tuition: $ 470 per credit hour.

4. Programs: American Studies, Biology, Chemistry, Classical Language, Economics,
Education, English, Geology/Geophysics, History, Mathematics, Nursing, Philosophy,
Physics, Political Science, Psychology, Religious Ed. & Pastoral Ministry, Romance
Languages, Slavic & Eastern Lang., Slavic Studies, Sociology, Theology, Irish Studic=
(English), Biblical Studies (Theology) and Medieval Studies(History).

5. Degrees Offered: Doctoral programs (Ph.D and D.Ed); Master's Degree and
Specializations or Certificates (C.A.E.S; C.A.G.S.)
6. Requirements for Admissions: The Graduate School, including Education, accepts

two classes of applicants: degree students (degree-secking) and Special students (non-
degree-secking). A com‘plctcd application to the Graduate school includes forms that
provide biographical information, official transcripts, and references. Candidates for the
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Master's degree must generally be graduates of an accredited college with 18 semester
hours of upper division work in the proposed area of study. All foreign student
applicants for whom English is not the first language should plan to take the TOEFL
Examination. Individual departments may have requirements involving the Graduate
Record Examination (GRE), Miller's Analogies Test (MAT), etc.

Contact: Dr. Arline K. Riordan

10.

11.

12.

Director of Admissions

Grzduate School of Education

Boston College

Chestnut Hill, Massachusetts, 02167-3813

Phone: 617-5524214

: ! ( Master of Arts in Teaching, Master

of Science in Teaching, and Master of Education): a minimum of 30 graduate credits;
language requirements according to each department; Master's Comprehensive
Examination; Master's Thesis (approved and signed by the director and reader). The
student is permitted five consecutive years from the date of acceptance into the program for
completion of all requirements. Certificates(Certificate of Advance Specialization and
Certificate of Advanced Graduate Studies): five-year time limit for completing a Master's
Degree. Doctoral degree: residence for at least one academic year as a full-time student at
the University (all requirements must be completed within eight consecutive years from the
beginning of doctoral studies); languages requirements according to the requirements of
each department; one or two semesters preparing for Doctoral Comprehensives
Examinations; Doctoral Dissertation (defense in a public oral examination, approval by the
committee and publication).

Doctoral degrees Awarded: 469 Master's, 196 Doctorates and 29 Certificates in the
Graduate School of Arts and Sciences in 1992. During 1993-94, total Doctoral degrees
awarded: 257.

Student Services: Low-cost health insurance, free psychological counseling, career
counseling, day-care facilities, emergency short-term loans, campus safety program,

campus employment opportunities, counseling/support services for international students.
Graduate Housing: on campus housing not-available

Financial Aid; Fellowships and Academic Grants; 1-ederal Perkins Loan, Federal
Stafford Loan, Federal College Work-Study Program, Federal Supplemental Loans
for Students, Graduate Education Loan and alternative financing programs for
students and their families.

Research and Facilities: O'Neill Library plus 5 additional on campus libraries. The
book collections exceed 1.3 million volumes, and approximately 14,000 serial titles
are currently received; 1,3 million microforms and 14,000 current periodical
subscriptions.

Computer facilities: Digital VAX 6420, Digital VAX 8700, IBM 3090-1805, Apple
Macintosh IICX, IBM Personal System/2. Personal computers on campus linked to
BITNET, Internet.
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Grad itl in Curriculum

1. Enrollment: Matriculated students in Graduate Education: 970 (706 women),
includes 103 minority (50 African-Americans, 23 Asian-Americans, 25 Hispanics,
5 Native Americans), 35 international. Graduate Education Faculty: 49 full-time (20
women), 60 part time (6 women). Curriculum Students: 64 (46 women) matriculated
studen’s; includes 5 minority (2 African-Americans, 3 Asian-Americans).

2. Name of the Department: Curriculum, Administration and Special Education; and
Instruction Specialization.

3. Department Head: Dr. John F. Savage (5 years as Dept. Chair).
Address: Boston College, School of Education/CASE Chestnut Hill, MA 02167, USA.
Phone: 617- 552-3265.

4. Program(s) in Curriculum Studies: Curriculum and Instruction; Doctoral Programs
(Ph.D.) in Curriculum, Instruction and Administration, Master of Education (M.Ed) and
Advanced Curriculum Specialists (CAES).

S. Reguirements: Entrance: for Master's and CAES, GRE general test or MAT; for .
Doctorate, GRE general Test, MAT. Graduation: for master's, comprehensive exam; for
doctorate, computer language, dissertation, comprehensive exam; for CAES,
comprehensive exam required, thesis not required. Doctoral degree minimum of 54 credits
beyond a Master's. For a Master's, a minimum of 30 credits.

6. Doctoral Degrees granted in 1993-94: twenty two doctorates in Curriculum
Studies.

7. Primary Goals of the Graduate Programs in Curriculum are: to prepare educational
leaders for instructional and administrative roles in public and private schools, and in
institutions of higher education, and in related organizations. The intent is to provide a
blend of scholarship, disciplined inquiry and professional experiences that will develop
sound understandings, practical skills, ethical values, and social responsibilities required of
competent educators.

8.  Unique strengths of this Graduate Program: (1) Faculty (productivity, research-
oriented, stable and dedicated; two full time curriculum professors with a Ph.D and
3 full time with a D.Ed. Range of years of experience as Curriculum professors:
between 3 and 20 years. (2) Students (placement, students alumni networks and
selection procedures; students enrolled in the Ph.D program (93-94): 10 and in the
Master's: 20. (3) Environment (resources, academic life, libraries and sense of
community). ‘4) Curriculum (competence interdisciplinary, a core of required course and
cohesive academic), and (5) Research (emphasis on inquiry). Graduate programs in
Education provide students with research-based knowledge in the area of specialization, a
solid understanding of qualitative and quantitative research methods, and the opportunity to
apply theory to practice in bo:h academic and non-academic settings.

raduate Program in Ti " in th
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States because: reputation of faculty, quality of graduates, size of the program and
participation of faculty and students in professional groups. Graduate students in the
Department of Education, together.with a dedicated faculty, make up a diverse community
of scholars. Within this community students are prepared academically and professionally
to meet the educational and human service needs of today's increasingly complex society.
Students are immersed in a supportive environment of service to others on a campus

steeped in a tradition of academic excellence and social justice (Boston College catalog,
1993-94, p. 12)

-5~ 10. Eaculty Research: apply different forms of curriculym inquiry. 11 9




103

1.

Research Courses dealing with Curriculum Inquiry Forms:

ED/PY 460 Interpretation and Evaluation of Research (theoretical, scientific,
evaluative-normative and deliberative).

ED/PY 667 Statistics Lab., (ED/PY 668) Multivariate Statistics Analysis

ED/PY 560 Issues in Testing, (ED/PY 669) Psychometric Theory and

ED/PY 829 Design of Experiments (Scientific Research).

ED/PY 829 Design of Research (Scientific, Historical, Philosophical, Evaluative-
Normative, Deliberative, Action and others selected by instructor and students).
ED/PY 851 Qualitative Research (Phenomenological/hermeneutic, Ethnographic-
naturalistic, philosophical, theoretical, and action research).

ED 973 Seminar in Research in Higher Education (Historical, Philosophical,
Deliberative, Ethnographic-Naturalistic and Evaluative-Normative).

Preparing Grad in Curri Inquiry Forms: Initiating graduate

students into research methods while professors are engaged in specific kinds of research
and requirements of research courses depending on the students' needs. Recommends
students to take some supervised reading and research under the direction of faculty
members. Students are encouraged to explore the research interests of faculty members in
the Program. Programs are planned in consultation with a faculty adviser.

c . Problems being researched at present time: In-service Education,
literacy, child and adolescent language development, higher education of women,
sociology of education. Diverse forms of Curriculum Inquiry.




TORAL DI

Research Problems and Forms of Curriculum Inquiry employed in
Doctoral Dissertations Boston College, January, 1993 - June, 1994

(1) Litle;: EDUCATION REFORM AND EXPANSION IN POST-INDEPENDENCY
NIGERIA: A NATION IN TRANSITION, 1960-1992
Author: OKEKE, LEO CHUKA
Degree: Ph.D. pp: 262
Research Problem: This investigation tells the story of the educational reform and
expansion programs that Nigeria embarked on since its independence in 1960. The reform
and expansion effort, documented in this study, has shown that the history of education
inpost-independence Nigeria is as voiatile as the country's politicalzad economic history.
The diversity of the country’s ethnic groupsand the culture has contributed to the
interesting post-independencehistory of its educational reform and expansion. The study
alsopresents the story of the educational expansion juxtaposed withNigeria's transition
from the British system of education andgovernment to the presidential system of
government and theAmerican-oriented educational system. The new educational
system,popularly known as the 6-3-3-4 system, is considered revolutionary for Nigeria
because it is a drastic move away from the so-calledtraditional system both in the
curriculum scope and its new approachto how knowledge is tested. The curricular set-up
of the new systemis expected to make secondary education both terminal and a
meaningful transition into tertiary education.
Information was gathered mainly from the federal government archives in Lagos, the
various state headquarters, libraries, andbookstores in Nigeria. Various university libraries
(BostonUniversity, Boston College, Harvard University, Tufts University, andUniversity of
Massachusetts) in the United States of America werealso helpful sources of information
for the study.
Although Nigeria is currently under the stranglehold of economic disaster and Domestic
Primitive Accumulation (DPA), itspost-independence reform and expansion effort at all
levels ofschooling has been phenomenal. This investigation pioneers an attemptto
document a chronologically- and thematically-arranged story ofthat post-independence
reform and expansion effort in education.
Eorms of Curriculum Inquiry employed in this dissertation: Historical.

(2)Title;THE DEVELOPMENT OF FORMATIVE GOALS AND CURRICULAIN
AMERICAN JESUIT HIGH SCHOOLS: 1965-1990
Author: BLAKE, LAWRENCE D.
: Degree: Ed. D. pp: 280

Research Problem: The Society of Jesus has sponsored schools since 1548,
when it opened its first at Messina in Sicily; the oldest Jesuitschool in the United States is
Georgetown Preparatory School,established in 1789. The Christian formation of students
has alwaysbeen a major goal of Jesuit education. A nuinber of developmentsbeginning in
the mid-1960s led to calls for changes in the approachto formative education in American
Jesuit high schools: Vatican Council Il and its aftermath; the Thirty-First General
Congregationof the Society of Jesus and the election of Pedro Arrupe, S.J., as Superior
General; the publication of the initial Fichter Report in1966 with it5 apparently
discouraging view of formation in Jesuitschools; the dissolution of the Jesuit Educational
Association in thelate 1960s; and the general cultural and political upheaval in theUnited
States and in the Western world.




Twenty-five men who were serving in American Jesuit high schoolsin the mid-1960s as
administrators and teachers of religiouseducation were interviewed. They gave their
recollections of thegoals and the programs of student formation in those schools at
thattime. A questionnaire was also sent to the principals in all 44American Jesuit high
schools in 1990-91 to gather their views of thesituation in the schools a quarter-century
later.

Results of this study indicate that: the Jesuit SecondaryEducation Association, founded in
1970, has been instrumental inpromoting formation efforts in the schools; formational
goals are nowmore clearly articulated; producing “"persons-for-others” and going"beyond
academic excellence" are primary among those goais; communityservice programs are
pervasive in the schools; and maintaining thelgnatian identity of the schools, dealing with
“conflict betweenacademics and formation,” and mesting needs for formation of facultyas
well as boards of trustees were named as dominant challenges forthe future.

Eorms of Curriculum Inquiry emploved in this dissertation: Historical.

(3) Title; A STUDY OF THE IMPACT OF PROFICIENCY-ORIENTED
CURRICULUM IMPLEMENTATION ON THE TESTING OF FIRST AND
SECOND YEAR SPANISH CLASSES AT THE SECONDARY LEVEL
Author:CARRERA-HANLEY, TERESA ESPERANZA ’
Degree: PHD pp: 244 -
Research Problem: s there a similarity in the day-to-day teaching and testing of Spanish
in first and second year classes at the secondary level between teachers who follow a
proficiency-oriented curriculum and teachers who follow a traditional curriculum?
This study was designed to investigate the impact of proficiency-oriented curriculum
implementation on .the day-tc-day testing as reported by 134 teachers who taught
Spanish during the1990-91 school year.
For this study, proficiency-oriented teachers are those whoreported that their
curriculurn followed the American Council on theTeaching of Foreign Languages (ACTFL)
Guidelines of 1986. Traditionalcurriculum teachers are those who reported that their
curriculum didnot. .
The study included 42 self-reported proficiency teachers and 92self-reported traditional
curriculum teachers. Participants respondedto a questionnaire regarding the percentage
of time spent on teachingand testing the four skills--listening, speaking, reading andwriting.
Percentages, means, standard deviations and tests ofsignificance--F Tests and t-Tests
were run on the raw data. With theexception of the statistically significant differences on
theteaching of grammar, the use of aural written activities for thetesting of listening skills
and the use of classroom participationfor the testing of speaking skills, no additional
significantdifferences were found in the teaching and testing of the fourskills.
Analysis of the data leads to the following conclusions: (1)Participants believed that it was
important to follow a communicative curriculum. (2) Participants indicated that the ACTFL
Guidelines have had a positive effect on the day-to-day classroom teaching. Bothgroups
professed the need to incorporate proficiency items into theirtesting. Both groups are
incorporating testing items to evaluatestudents’ oral command of Spanish in more
communicative settings orreal situations. (3) In an ideal situation, proficiency
andtraditional curriculum teachers would de-emphasize the teaching ofgrammar and
structures and emphasize communication. (4)Proficiency-oriented and traditional
curriculum teachers are becoming more aware of the need to balance their teaching and
testingpractices to achieve communicative goals.
Forms of Curriculum Inquiry employed in this disseriation: Scientific research.




(4) Title; A STUDY OF THE PERCEPTIONS OF SUPERINTENDENTS

OF SCHOOLSREGARDING THE IMPACT THE MASSACHUSETTS

EDUCATIONAL ASSESSMENT PROGRAM HAS ON FOURTH-

GRADE READING CURRICULUM DEVELOPMENT.

Author: MARTIN, PATRIC'A EILEEN

Degree: Ed.D. pp: 175

Research Problem: This study examined the perceptions which superintendents of schools
have regarding the Massachusetts Educational AssessmentProgram’'s mandated
curriculum testing and its impact on fourth gradereading curriculum development in
selected Massachusetts schools.
In July 1985, "An Act Improving the Public Schools of the Commonwealth" was signed into
law. This Act, Chapter 188 of the Acts of 1985, established a statewide assessment
program. The stated purpose of the Massachusetts Educationa! Assessment Program is to
improve curriculum and instruction. To accomplish this purpose, the Board of Education
tests all students at three grade levels (grades 4, 8 and 12) in major curriculum areas.
One of these curriculum areasis reading, which represents the curriculum thrust of this
study.
This descriptive study gathered data through a questionnaire survey instrument
developed by the investigator seeking to access the superintendents’ perceptions of the
effect of the MassachusettsEducational Assessment Program on grade four reading
curriculumdevelopment. The data were analyzed and reported on the question,Where
local curriculum development in reading occurred is itattributed to the state mandated
testing program? To enrich this study, structured interviews were also held with a
sampling of thesurveyed superintendents. .
The results of the study indicated that actions taken by thelocal school district to improve
grade four reading curriculum werenot related to the Massachusetts Educational
Assessment Program. Thestudy also indicated that the superintendents of schools
identifiedteachers, administraters, and professional conferences as the drivingforces in
grade four reading curriculum developmeit. Reasons foridentifying teachers, as explained
by the superintendents duringtheir interviews, were that curriculum is teacher directed,
andcurriculum and instruction are the domains of the local schooldistrict. It is
recommended that, in light of the fact that 100% of thesuperintendents surveyed
identified teachers as having the greatestimpact on curriculum development, the state
legislators redirecttheir funds allocated for statewide testing to research
anddevelopment programs for teachers.
. Curri ) )

0y is di ion: Phenomenological/hermeneutic.

(5) Title: ASTUDY OF THE EFFECTIVENESS OF A FULL-DAY KINDERGARTEN
PROGRAM COMPARED TO A HALF-DAY PROGRAM: A FOURTH YEAR

REVIEW.
Author: MCINNIS, CHARLES THOMAS
Degree: DED pp: 119
Research Problem: The Hamwall Public Schools instituted a full-day kindergarten

(FDK) program in its eight elementary schools beginningin the 1987-88 schoc! year.
Hamwall (community asked that its namenot be published) was an urban center in the
metropolitan Bostonarea. The school population was close to five thousand pupils from
aculturally and socio-economically diverse community of approximatelyfifty-five thousand
residents. The full-day program has been in placefor four years. The purpose of the study
was 1o investigate thelonger term effects of the full-day kindergarten as children
passedon to the firsi, second, third and fourth grades. This study focusedon the
effectiveness of the longer school day for kindergartenstudents by gathering and
analyzing data on the students' schoolperformance and their academic achievement in
the early elementarygrades. The subjects compared were the students fror Hamwall's
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lasthalf-day kindergarten (HDK) class (n = 319) and those who were in thefirst full-day
kindergarten class (n = 250). Data were collected fromthree sources: teachers of grades
1-4 (n = 46); scores on theCalifornia Achievement Test given in grade 2 and retention
records;kindergarten teachers (n = 17). Elementary grade teachers completed asurvey
consisting of Likert-style items and open-ended responses.Overall, the teachers perceived
that children from the FDKdemonstrated stronger school performance. The Hamwall
SchoolDepartment provided records of achievement test results andretentions ir grade.
Achievement scores in the subtests of Reading,Math and the Total Battery were analyzed
and compared using anindependent t-test. There was no statistically significant
differencein the test scores. It appeared that children from the FDK were lesslikely to be
retained in grade. Kindergarten teachers completed adifferent survey consisting of a
variety short answer and open-endeditems. Kindergarten teachers expressed a strong
perception that theFDK was a more effective program than HDK.
Eorms of Curriculum Inquiry employed in this dissertation: Scientific Research.

(6) Title:PART-TIME FACULTY TEACHING IN GRADUATE MANAGEMENT
PROGRAMS IN NEW ENGLAND.
Author: PAINCHAUD, STEVEN RICHARD
Degree: Ed.D. pp: 169

Rasearch Problem: This study focuses on the employment of part-time faculty
teaching in graduate management programs at institutions in New England. The primary
purpose was to add to the knowledge base regarding the employment of part-time facuilty
in graduate level programs by examining whether the desire to bring professional
experience into the classroom was more of a factor when employing part-time faculty
than the issue of providing administrators with flexibility when making staffing decisions.
A questionnaire developed by the researcher was the initial instrument used to gather
information from the forty-seveninstitutions in the sample population. Data was analyzed
using the Statistical Package for the Social Sciences computer application program.
Follow-up interviews were also conducted to explore in greater detail questionnaire items
and to gain insight into some ofthe trends suggested by the data analysis.
The researcher found that providing flexibility when making staffing decisions was the
primary reason for employing part-timefaculty members to teach in graduate
management programs. The resultsc® the research also showed that differences existed
between public and private institutions and between institutions accredited by theAACSB
and those not accredited by this association in why part-timefaculty were employed and
in how they were selected. Institutional size and the percentage of part-time versus full-
time faculty were not found to be factors in the employment and use of part-time faculty
members. Further research was recommended: (1) to examine part-time facuity
employment at institutions in other regions of the country,(2) to examine facuity
employment patterns at institutionsexperiencing growth or decline in student enroliments,
(3) to determine the relationship between professional experience in the field and
teaching effectiveness, and (4) to find ways to more effectively involve professionals in
curriculum development and
as part-time faculty members.

Eorms of Curriculum Inquiry employed in this disserfation: Etnographic/naturalistic research.
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(7)Title: A STUDY OF STATE BOARDS OF NURSING RULES AND
REGULATIONS FOR CONTINUED APPROVAL OF NURSING AND
EDUCATIONAL PROGRAMS(CURRICULUM APPROVAL)
Author: PETILLO, JULIETTE D.
Degree: Ph.D. pp: 285
. This descriptive study identified state boards of nursing rules and
regulations related. to continued approval of generic baccalaureate or higher degree
programs as compared to diploma and associate degree programs. Curriculum approval
requirements were compared to recommendations for essential elements of
professionalnursing knowledge identified by the American Association of Colleges of
Nursing (1986).
Nurse practice acts and accompanying rules and regulations current in the fall of 1990, in
each of the 50 states were examined through content analysis. The ETHNOGRAPH, a
computerized program was used to facilitate word count and analysis of findings. The
findings revealed a consistent lack of uniformity among state requirements for program
approval: the approval criteria did not adequately reflect differences in educational
preparation. The results of this study provide evidence of the need for increased
cohesiveness in credentialing by state boards of nursing.
Forms of Curriculum Inquiry employed in this dissertation: Deliberative research.

(8) Title: ACASE STUDY OF HOW A PUBLIC HIGH SCHOOL ADDRESSES
ITS CULTURALLY DIVERSE STUDENT POPULATION
Author: WYMAN, SARAH LABREC
Degree: Ph. D. pp: 163
Research Problem: The disproportionate failure and drop out rates of students of color,
in light of the growth of such students as apercentage of the population, presents a
challenge to our educational system. The fact that American public schools are controlled
by and reflect the dominant white culture must be considered when examining the
relationship between students of color and public education. In order for schools to make
public education a positive experience for all--thereby empowering each pupil--culturally
diverse student populations must be acknowledged. Education which recognizes and
responds to the various needs of culturally diverse students is multicultural education.
A variety of means exist through which a school may opt to respond to its culturally
diverse students. This case study examines one public high school's response to its
multicultural student population by analyzing the school’s curriculum, instruction, school
policies, staffing and special efforts on behalf of non-Anglostudents. The field work for this
study took place during the 1992-93 school year. Data and methodological triangulation
were utilized.
The high school's overall response to its multicultural student body is piecemeal and limited.
Relatively few of the multitude of options potentially employed by high schools with
culturally diversestudent populations are utilized. The school's lack of effort onbehalf of
Mexican American and Native American students in the areasof curriculum, instruction,
staffing, school policies and spacial encouragement, juxtaposed with the disproportionate
failure of these students, in light of research literature, indicates a need for change. The
purpose of this case study was 1o determine how the practices and policies of a public
high school affect the educational experiences of its non-Anglo students. It is hoped that
this study adds to educational research by building a holistic framework through which a
school’s efforts on behalf of its multicultural student population may be examined.
Mmgnmm_emmmnwm Evaluative/normative research.




(9)Title: FACTORS USED TO DETERMINE THE AMOUNT OF SPECIAL EDUCATION
SERVICE RECOMMENDED FOR MILD TO MODERATELY DISABLED
STUDENTS IN A NON-CATEGORICAL STATE.
Author: GENEST, SUZANNE DREYER
Degree: Ph. D. pp: 204
Advisor: PECK, ALEC F.

Data were collected from 15 educational diagnosticians who are responsible for the educational
assessment of elementary age students as part of Massachusetts' special education law,
Chapter 766. An unstructured schedule interview was conducted with each diagnostician. The
two major sections of the interview consisted of:(1) a demographic survey of the educational
diagnostician's characteristics, and (2} an open-ended but focused set of questions concerning
the sources of information and factors used in determining the specific amount of special
education services for a child with special needs. A qualitative analysis indicated that the top
three factors used in determining the amount of special education services for a school age
child with special needs were: student's performance in the regular education classroom, the
educational diagnostician's testing, and the regular classroom curriculum. Other factors
identified included factors based on subjective information sources such as the regular
education teacher's characteristics, advocate input, parent input, and classroom teacher's
input.
The results of this study support the notion that the judgment of the educational diagnostician
plays an important role in determining the amount of special education services for a student
with special needs. The choice of factors used in determining the amount of services is
influenced by what the diagnostician thinks is a priority. The priority may be based on external
influences, such as the quality of the relationship between regular and special education staff
when servicing students with special needs and the presence and support of an inclusion
model within the schools. Recommendations for educational practices highlight the need for
the provision of more inservice training for regular and special education staff.

Curricu i in this di ion: Ethnographic/naturalistic research.

(10) Title: TEACHERS' EXPECTATIONS AND THE REFERRAL OF

STUDENTS FOR SPECIAL EDUCATION SERVICES

Author:  WHITE, ANN M. BERNARD

Degree: D.Ed. pp.: 150
Research Problem: This study examined the relationship between teachers'
expectations and referrals of students for special education services. It followed a quasi-
experimental design. Teachers in the treatment group volunteered .. participate in Project
S.T.I.L.E.(Student-Teacher Interaction Learning Environment), un expectancy treatment
program that includes a peer coaching model designed to change teacher-student interaction
patterns in the classroom. Teachers in the comparison group were selected by a stratified
random sampling procedure.
Data were collected from teacher-initiated referrals for the year prior to and following the
implementation of Project S.T.I.L.E. The number of referrals made by the treatment group
was compared for both years using a t-test for paired data. The number of referrals made by
the comparison group were similarly compared. Qualitative data were obtained by
administration of pre- and post-questionnaires. The results were charted and interpreted in
terms of changes in teachers' perceptions and attitude.
A significant decrease (p $>$.05) in the number of teacher referrals to special education was
found in the treatment group. For the same two years, a significant increase (p $>$.05) in the
number of referrals to special education was found in the comparison group. Qualitative data
indicated that following participation in Project S.T.I.L.E., the treatment group perceived
student behavior in more descriptive, less subjective and negative manner than the comparison
group. Further analysis of this data demonstrated that post-S.T.LL.E. treatment teachers were
able to generate more mediational strategies than comparison group teachers providing
treatment teachers more resources to maximize positive expectations.

Curri i in this dissertation: Scientific research.
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(11) Title: A STUDY OF THE RELATIONSHIP BETWEEN TEACHERS'

LEARNING STYLE PREFERENCES AND THEIR USE OF

THE MICROCOMPUTER AT HOME AND AT SCHOOL IN

MEDFIELD, MASSACHUSETTS.

Author: WHITE, ROBERT HOWARD

Degree: DED - pp.: 154
Research Problem: In 1983, several national reports focusing on computer education in the
United States (National Science Board Commission on Precollege Education in Mathematics,
Science, and Technology and the National Commission on Excellence in Education)
influenced
school systems to allocate a portion of their budget for computer education. Recent surveys,
however, have found that computers have had a limited impact on children's learning in
school (Becker, 1989; Cuban, 1990; Solitis, 1989).
This study explored the strength of the relationship between teachers' learning-style
preferences and their use of microcomputers at home and in the classroom. Teachers'
computer competency was measured by a Computer-Use Survey. Four levels of use--
experienced, intermediate, novice, and non-user--were correlated with teachers’ learning-style
preferences, determined by administration of the Productivity Environmental Preference
Survey (PEPS) (Price, Dunn, and Dunn, 1979). The background variables involving home
use, grade level taught, age, gender, computer training, and educational degree level we
reevaluated as part of the exploration of the relationship between computer competency and
learning-style preference. Also, teacher attitudes about the compuier's impact on teaching was
evaluated. Two questionnaires measured all variables. A Computer-Use Survey was
administered as well as the Productivity Environmental Preference Survey (an instrument that
measures adult leaming-style preferences)to all teachers of Kindergarten-Grade Eight in the
schools of Medfield, Massachusetts. Major findings of the study indicated that a relationship
exists between experienced computer users and their preferences for visual and tactile learning
styles, teachers in their twenties were more likely to use the computer in their classrooms than
any other age group, and the more computer training teachers received the more they perceived
that the computer had a positive impact on their teaching. The results of this study should be
important and useful to curriculum developers, administrators, and teachers involved with
integrating computer technology in the schools.

i i in this di jon: scientific

(12) Title: LEARNING TO RULE: ELITE EDUCATION,
ADOLESCENCE, AND THE DEVELOPMENT OF

ENTITLEMENT
Author: DIAMONTI, MICHAEL CHARLES
Degree: Ph. D. . pp.: 257

Research Problem: The purpose of this investigation was to inquire into what

teenagers from privileged families experience when they attend an elite boarding school. This
dissertation used a participant-observation format to study the day-to-day life of students.
There were three main reasons for conducting such a study:(1) The literature revealed that very
little was known about the impact of high socioeconomic status upon adolescent; (2) the field
studies of Robert Coles established that the inner lives of wealthy children were quite different
than that of other children, raising the question of how these differences manifested
themselves in adolescence; (3) personal accounts of the attachment to their school felt by
graduates of elite boarding schools suggested that this type of education had a profound effect.
The findings of this study revealed that the boarding school experience has a strong effect
upon certain of the developmental tasks of adolescence. The findings describe an educational
experience that is successful because it assists students in completing the development of
competence and the development of connectedness. The successful mastery of these tasksin a
boarding school setting contributed, in different ways, to the over-arching goal of developing
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a sense of confidence and self-esteem. Finally, it was suggested that certain aspects of how
boarding schools approach education could also be applied to public education with good
effect.

Forms of Curriculum Inquiry employed in this dissertation: Ethnographic/naturalistic research.

(13) Title: IDENTIFYING EFFECTIVE LEADERSHIP QUALITIES OF

SCHOOL ADMINISTRATORS (MASSACHUSETTS)

Author: TATERONIS, ELAINE G.

Degree: D. Ed. pp.: 115
Research Problem: The purpose of this study was to investigate and identify
leadership qualities as perceived by school principals in the state of Massachusetts. This
descriptive research project invited four hundred randomly selected Massachusetts
elementary and secondary principals to take part in the voluntary study on leadership.
1 zaderskip is at the forefront of much of the restructuring literature. There has long been
concern that the "factory model" role, man as machine, for administrators is currently
being used as a guideline and criterion of effective leadership in education today(Hoy &
Miskel, 1987). Recent educational repor.s have pointed to a need for change to a more
visionary strategic model. This study sought to determine if the practitioners in the field
are in agreement with the standards that have been implied in the rash of national reports
and literature. '
Research questions were: (1) Are there differences between ideal leadership qualities (as
identified in current reform literature of the last ten years) and real leadership qualities as
perceived by practitioners? (2) Are there differences among the groups of practitioners in
their rankings of their perceptions of leadership qualities?
The perceptions of Massachusetts principals and superintendents leadership attitudes and
behavior were measured by a four category questionnaire developed by the researcher
and suggested by the literature and recent reports and tested by a jury. Each of the four
categories: ethical, motivational, managerial and visionary, had ten subscale questions.
A Likert Scale and rank ordering were used in the data analysis to measure subjects’
responses. The Chi-square test for two or more independent variables was used to
determine if observations were significantly different from what might have been
expected by chance. The necessary F-tests and Multivariate Tests of Analysis
(MANOVA) were performed to determine the researcher's decision in rejecting the null
hypotheses. The major hypotheses for this investigation were: (Ho 1) There is no
significant difference between ideal leadership qualities (as identified in current reform
literature of the last ten years) and real leadership qualities as perceived by practitioners.
(Ho 2) There is no significant difference among the groups of practitioners in their
ranking of perceptions of leadership qualities. These hypotheses were tested at the 05
level of significance.

iry em in this di jon: Scientific.

(14) Title: A STUDY OF A HOMEWORK PROGRAM DESIGNED TO
EFFECT

STUDENT ACHIEVEMENT IN HIGH SCHOOL CHEMISTRY

Author: BURWQOD, ROBERT H.

Degree: Ph.D. pp-: 278

Advisor: HANEY, WALTER

This study investigated the effects of a computer-based method for

method for generating homework assignments on the performance of students in high school
chemistry and the relative degree of difficulty administering this practice. Using matched-
pairs, sixty-five students were randomly assigned to control and treatment groups. The

128

111




112

subjects in the treatment group received assignments which were generated in a random
manner on a computer. The subject matter of these assignments was the same, but the specific
content differed for each treatment group subject. Every member of the control group received
identical assignments,
Care was taken to ensure that all subjects received the same level of instruction. All subjects
were exposed to the same teacher, demonstrations, laboratory experiments, class activities,
text, quizzes, tests, and assignments which were not treated in the study.
Student performance was measured by a posttest, periodic quizzes, homework scores, and
mid-year grade. Seven quizzes and eighteen assignments were evaluated during the two terms
that the study took place. The data which were collected were analyzed for significance at the.
05 level using analysis of covariance and t-tests. To determine the degree of difficulty of
administering the computer-based assignment practice, the times required to correct
assignments for the treatment group were compared to the times required to correct
assignments for the control group. Also, periodically, two scorers graded sets of assignments
to check for scorer bias. :
Based on the findings of this study, the researcher concluded that students who complete
random problem selection homework perform significantly better on quizzes and tests which
have content directly correlated to the content of the assignments than do students who
complete identical assignments." Also, there is no significant difference between the time
required to administer random problem selection homework and the time required to
administer traditional homework. Finally, there is no significant difference between the
homework scores or term grades of students who complete the random selection homework
and students who complete traditional assignments.

Curri Inquirv emploved in this dissertation: Evaluation/normative and
scientific.

(15) Title: SUPERINTENDENTS' PERCEPTIONS OF
ELEMENTARY PRINCIPALS AND LEAD
TEACHERS AS SCHOOL LEADERS |
Author: MARTIN, CHARLES E,, JR.
Degree: EA.D : pp-: 156
Research Problems: This research analyzed the perceptions of superintendents
of schools in Massachusetts relative to the elementary principal and lead teachers as school
leaders. Specific attention was focused upon five (5) leadership characteristics identified in the
school leadership research and related literature. The five leadership characteristics are:
decision maker, change agent, facilitator, supervisor/evaluator and curriculum developer.
The data base reflected in this research study was obtained from the researcher's survey
instrument. Survey questionnaires were mailed to the population of superintendents (247) in
the seven kind of communities (KOC), as defined by the State Department of Education in
Massachusetts. Each superintendent was requested to rate forty (40)ieadership questions for
either the elementary principal, the lead teachers or neutral. (A five (5) point Likert type scale
was used to record responses.) Data from one hundred thirty-six (136), or fifty-five percent
(55.1%), of the population was provided and a statistical analysis on these data was
conducted.
An alpha level of .01 to test statistical significance was used by the researcher. An ANOVA
and a Z test were computed to determine associations and/or significance for any differences
that existed among superintendents' perceptions regarding the five leadership characteristics
and identified independent variables. Analysis on the data for all superintendents, i.c., as a
group, indicated that there was significant difference in how the elementary principal and lead
teachers were perceived. There were no significant differences among the independent
variables and superintendents' perception of leadership characteristics.
Forms of Cumriculum Inguiry emploved in thjs dissertation; Phenomenological/hermeneutic,
scientific research.
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(16)Title: THE DECISION-MAKING PROCESS: A CASE STUDY OF

ASSUMPTION COLLEGE (MASSACHUSETTS)

Author: DWYER, ROBERT PAUL

Degree: Ph.D. pp.: 146

Research Problem: In 1976, Assumption Coilcge in Worcester, Massachusetts,

along with institutions of higher education across the nation, faced an unsteady future.
Predictions of decline in student body and financial stability were abundant. Decisions needed
to be made in order to maintain Assumption's viability, and to insure its potential for growth.
The ability to remain competitive was essential. The Administration at Assumption College
would respond to these needs by seeking to implement a business studies component within
their liberal arts curriculum.
The purpose of this dissertation is to identify the decision making process used at Assumption
College, with the expectation that certain lessons may be learned and used in future situations.
A case study approach is used in order to present the process contextually. Archival research
and eight structured interviews gathered information that built the case. This information was
then compared with the works of Keller, Cope, Millett, and Hardy. This comparison revealed
that the College used an eclectic, "seat-of-the-pants" approach to make its decisions. Initiated
by the administration, this process would attempt to bring together the various elements of the
college community, and at the same time try to maintain a familial, indeed informal,
administrative style reflecting the institutional saga of its founders. Various aspects of decision
making models were utilized in the process, though no one model was predominant. The
implications from the study are varied, sighting the need for educational institutions to develop
a deliberate strategic process. The deliberate strategy allows for planned growth and managed
expansion, as well as the optimization of institutional resources. It encourages the institution to
be pro-active rather than reactive. '
Forms of Curriculum Inquiry employed in this dissertation: deliberative

(17) Title: THE SOCIAL AND PSYCHOLOGICAL

CHARACTERISTICS OF STUDENT ATHLETES

Author: STAUB, DIANE ELIZABETH

Degree: Ph.D.. D. pp.: 124

. The purpose of this study was to determine whether there

were significant differences between underclass and upper class athletes as measured by the
California Psychological Inventory (CPI).Six hypotheses were tested which investigated the
differences between mean scores of subjects on twenty scales of the California Psychological
Inventory, four Class Scales of the CPI and three Vector Scale scores of the CPI. Tests for
significance were also applied to reported demographic data, comparing the profiles of white
and non-white student athletes on the twenty scales of the CPI;non-participant and participant
athletes in university activities other than sports; participant athletes in one sport activity other
than football; participant athletes in two or more sport activities other than football; hours spent
per week involving university activities; and hours spent per week involving sports activities.
The sample for the study consisted of two groups of subjects, fifty-cight underclass and thirty-
seven upperclassmen participating in Division 1-A football at a four-year, private, religiously-
affiliated college in New England. The subjects were young adult males between the ages of
seventeen and twenty-three. The data analysis performed revealed that the social and
psychological characteristics of student athletes, as measured by California Psychological
Inventory and demographic profiles, were significantly different in the two groups of subjects
in this study. It was shown that some of the California Psychological Inventory Scales are
more cffective than others in demonstrating these differences. Since the purpose of this study

ERIC ' 130




114

was to demonstrate that there are statistically significant differences between underclass and
_upper class athletes, the existence of these differences places responsibility upon the university

system and the professionals working with these students to provide support and

encouragement for them throughout their student development years and beyond.

Forms of Curriculum Inquiry employed in this dissertation: Scientific research.

(18) Title:THE ORIGIN OF CENSORSHIP AND ITS EFFECT ON READING
TEXTBOOKS IN AMERICAN PUBLIC SCHOOLS: AN HISTORICAL
PERSPECTIVE (GREECE, CHRISTIANITY)

Author; WOODBURY, FLATA JEANETTE

Degree: Ph.D. pp.: 141

Advisor: SAVAGE, JOHN

Research Problem: Censorship has been applied to reading textbooks in

America since the settlement of the Massachusetts Bay Colony, and it its in the area of
textbook selection that a great deal of controversy in recent years has erupted. With the growth
of big business, state textbook adoption policies, and the escalating fears of contemporary
America, intervention in selecting reading textbooks has become an obsession to many parents
and special interest groups. Given the range of opinions representative of American thinking,
conflict has often resulted.
There exists in the United States a cycle of censorship which reflects the thinking of federal
and state government, church and secular groups, and individuals. Although always an effort
to curtail freedom of thought and opinion in the name of some orthodoxy, the negative and
positive influences from censorship are generated from the values of the society which
employs it. Views toward censoring expressed by American society in the twentieth century
have been strongly influenced by those of Ancient Greece and Christianity, including doctrine
from the Roman Catholic Church as well as Protestantism.
The positive or negative impact of censoring requires the asking of such questions as (1) Does
censoring reflect a return to traditional values? and (2) Were the prevailing goals of society
improved or strengthened by censorship? Passage of time and a global view of current events
are necessary to fully assess the impact of censorship. To gain understanding of the use and
influence of censorship within American society, three periods have been selected: (1)450-350
BC., the classical age in Athens, with its practices of freedom of expression and censorship of
Socrates, (2) 1607-1791, the introduction and spread of Christianity and the establishment of
New England in response to religious persecution; (3) 1965-2000, the ditfusion of fear within
contemporary American society and the use of censorship in response to this fear.
F i iry empl in this di ion: Philosophical, Historical research.

(19) Title: RAISING THE ’I%Eé\RCHER'S VOICE: PEDAGGGICAL KNOWLEDGE
EDUCATING IN FAITH (RELIGIOUS EDUCATION)
Author: LIDDY, SALLY ANNE
Degree: Ph.D. " pp.: 316
Research Problem: This study attempts to 'raise the voices' of three
religious education practitioners, exploring the character of their pedagogical content
knowledge, the subject-specific knowledge of how to represent a subject for teaching. The
purpose of this study is to broaden the knowledge base for teaching in religious education and
the content of teacher education courses.
This study uses a qualitative research methodology to build case studies from data gathered in
six interviews, numerous classroom observations and document analysis.
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Analysis of the data points to the distinctiveness of the practitioner as a source of rich
descriptions about the complex act of teaching religion. It also suggests the usefulness of an
interview/observation process as a source of knowledge about teaching and as helpful to the
practitioner in making tacit and implicit knowledge more explicit.
This study illustrates the personal nature of religion teaching, the formative power of
biography and the influence of "apprenticeship of experience” on teachers' pedagogical content
knowledge. Religious and educational beliefs and values influence an orientation to the nature,
purpose and process for teaching religion. It also illustrates the importance of a supportive
environment for the work of religion teaching. The aspect of pedagogical content knowledge
that seems to exercise each teacher most is a knowledge of effective teaching strategies. Not so
much finding effective activities, explanation sand examples for teaching religion, but rather
how to create 'a place of shared meaning' where both teacher and student can 'stand' so that
the faith of each can be in dialogue.
This study suggests additions to the curriculum for the formation of religion teachers.
Teachers need help in examining the experiences they bring to teaching and in making the
knowledge they hold in their religious and educational beliefs and values explicit. Teachers
also need help in understanding how to foster relationships in order to create an environment
-which allows the personal faith sharing at the heart of religious education to take place.

Forms of curriculum Inquiry emplovyed in this dissertation: philosophical.

(20) Title: TEACHERS' USE AND OPINIONS OF

TEXTBOOK-SUPPLIED TESTS IN MATHEMATICS

Author: KREITZER, AMELIA EDITH

Degree: Ph.D. pp.: 168

Advisor;: MADAUS, GEORGEF.

Research Problem: This study investigated teachers' use and opinions of
mathematics textbook-supplied tests (TSTs), i.e., sets of items explicitly identified as tests and
available as part of a textbook package. The study examined TST's in two ways. Part 1 of the
study focused chiefly on teachers' use of TSTs, drawing upon teacher self-report data that
were collected through interviews and a brief follow-up survey. In Part 2, teachers rated
specific features of textbook-supplied tests.
Forty-one teachers at three grade levels (2,5, and 7) who used TSTs were interviewed. These
teachers reported vsing TSTs for two major purposes, the same purposes to which they also
put their own teacher-constructed tests: determining grades and determining level of student
mastery. Teachers indicated that TSTs also influence a wide variety of instructional decisions
and student behaviors. Interviewees appreciated the ready availability of the tests as well as
their close match to the textbook. While most teachers suggested improvements to the tests,
teachers did not in general echo the kinds of criticisms made of mathematics tests by
mathematics education reformers.
In Part 2, three teachers at each of three grade levels (2, 5, and 7) rated items and tests from
seven widely used textbook series. Teachers considered each item in light of: the level of
thinking skill tapped; the relationship between student knowledge and likelihood of success on
the item; the similarity between the item and the textbook's exercises; and the overall item
quality. Teachers also rated each test as a whole for such characteristics as developmental
appropriateness and visual clarity; in addition, teachers rated their confidence in using the test
for various instructional decisions. Consistent with criticisms made by mathematics education
reformers, the great majority of items were characterized as tapping only low level skills, such
as computation. Nonetheless, items and- tests were generally found to be well-written with
regard to the characteristics rated. Raters also reported confidence in using most of the tests.
Curric iry in this di ion: Scientific




(21) Title; ASSESSMENT OF NUTRITION KNOWLEDGE, ATTITUDES,

BEHAVIORS OF TENTH-GRADE STUDENTS IN MASSACHUSETTS

PUBLIC HIGH SCHOOLS (NUTRITION EDUCATION)

Author: PLUMMER, PATRICIA FORD

Degree: Ph.D... pp.-: 218

Research Problem: The primary objective of this study was to identify the

nutrition knowledge, attitudes, and behaviors of Massachusetts 10th grade students and to
examine responses for differences based on gender, community type, and whether the
respondents reported learning nutrition in school. The secondary objective was to compare
responses of Massachusetts 10th graders to those of 10th graders from the National
Adolescent Student Health Survey (NASHS). Forty-four items from the NASHS were
replicated on the 65-item survey instrument for the current study.
The purpose of the study was to provide information for use in planning nutrition education
programs and improving school food programs. The sample (1482) was drawn from the total
population of 10th grade students in Massachusetts public schools using a proportional
stratified design clustered by classroom. The results are of particular interest to the Nutrition
Education and Training Program and to health educators and health care personnel who
provide nutrition education in non-school settings.

There were four overall findings. First, Massachusetts students, especially those in urban
communities, have a limited nutrition knowledge. Second, all Massachusetts students,
regardless of gender or community type, show a positive attitude toward the importance of
nutrition to health. Third, regarding eating behaviors; more than half of students skip breakfast
frequently; females have an especially low participation in school lunch programs; and
although teenagers diet frequently, most follow low risk dieting practices. Fourth, over the
past decade, there has been a dramatic shift in responsibility for teaching nutrition from the
home economics classroom to the health education classroom.

Four overall recommerndations were made. First, nutrition education programs should be
geared toward issues of diet and health, consistent with the Dietary Guidelines for Americans.
Second, the diet and health curriculum should emphasize practica! application including
selection of food in restaurants, safe dieting practices, and exercise. Third, school food
services should provide menus that meet the Dietary Guidelines for Americans and programs
that are consistent with the curriculum on diet and health. Fourth, participation in federally
funded and non-funded school breakfast programs should be increased and participation by
females in school lunch programs should be increased by providing menus consistent with
safe dieting practices.

Forms of Curriculum Inquiry employed in this dissertation: ethnographic/naturalistic.

-

(22) Title: A DEMOGRAPHIC AND EXPERIENTIAL PROFILE OF
COMMUNICATION APPREHENSIVE STUDENT TEACHERS

THE USE OF RHETORITHERAPY

Author: CARRISH, SHARON A.

Degree: Ph.D. pp.: 330

Advisor: CULLEY, KILBURN

Research Problem: This study was designed to provide empirical data for

teacher educators concerned with assisting preservice teachers in developing comrunication
confidence. The purpose was twofold: first, to identify any statistically significant
demographic and/or experiential variables which predict the full practicum student teacher most
likely to suffer from high communication apprehension. The second purpose was to
determine whether a series of seminars, employing Rhetoritherapy, would aid in reducing
communication apprehension for those student teachers and improve their level of
communication comfort in the classroom.
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The sample for this study consisted of 16 high communication apprehensives and 15 low
communication apprehensives who were identified from a sample population of 83 subjects at
a highly selective and competitive private institution. The high communication apprehensives
(HCA) were further sub-divided into treatment and control groups. The Personal Report of
Communicqtion Apprehension(PRCA-24) was administered as a pre-posttest measure. In
addition, college supervisors rated their respective HCA student teachers using a modified
version of the Blackman Rating Scale at midtermy/final observation visits. Independent sample
t-tests, chi square tests of independence, a discriminate function analysis and a MANOVA
were computed where applicable. A supplementary case study was completed for each
treatment participant.

Results revealed that experiential factors such as comfort levels carried over from high school
and college, as well as self-perceptions regarding the amount of presentation experiences
provided in educational method courses, were important considerations for teacher educators.
Analysis of demographic variables indicated insignificant findings. _

Upon completion of seven seminars employing Rhetoritherapy, subjects in the treatment group
demonstrated a significant decrease in all mean scores with the exception of the dyad. By the
posttest, individuals in the HCA treatment group were classified as "normal” apprehensives.
Control group means also decreased but to insignificant levels. Low apprehensives had

increased their overall level of anxiety by the end of the practicum. College supervisor ratings,
between midterm and final observation visits, were inconclusive.

Forms of Curriculum Inquiry employed in this dissertation: Phenomenological/hermeneutic.

(23)Title: EDUCATION REFORM AND EXPANSION IN POST-INDEPENDENCE
NIGERIA: A NATION IN TRANSITION, 1960-1993
Author: OKEKE, LEO CHUKA
School: BOSTON COLLEGE
Degree: Ph.D. pp.: 262

Research Problem: This investigation tells the story of the educational '
reform and expansion programs that Nigeria embarked on since its independence in 1960. The
reform and expansion effort, documented in this study, has shown that the history of
education in post-independence Nigeria is as volatile as the country's political and economic
history. The diversity of the country's ethnic groups and the cuiture has contributed to the
interesting post-independence history of its educational reform and expansion. The study also
presents the story of the educational expansion juxtaposed with Nigeria's transition from the
British system of education and government to the presidential system of government and the
American-oriented educational system. The new educational system, popularly known as the
6-3-3-4 system, is considered revolutionary for Nigeria because it is a drastic move away from
the so-called traditional system both in the curriculum scope and its new approach to how
knowledge is tested. The curricular set-up of the new system is expected to make secondary
education both terminal and meaningful transition into tertiary education.
Information was gathered mainly from the federal government archives in Lagos, the various
state headquarters, libraries, and bookstores in Nigeria. Various university libraries (Boston
University, Boston College, Harvard University, Tufts University, and University of
Massachusetts) in the United States of America were also helpful sources of information for
the study.
Although Nigeria is currently under the stranglehold of economic disaster and Domestic
Primitive Accumulation (DPA), its post-independence reform and expansion effort at all levels
of schooling has been phenomenal. This investigation pioneers an attempt to document a
chronologically- and thematically-arranged story of that post-independence reform and
expansion effort in education.
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2. CORNELL UNIVERSITY
Independent coed university

Founded by Ezra Cornell in 1865, Cornell University is both the land-grant institution of the state
of New York and a privately endowed university. Cornell University is a major teaching and
research institution with an international reputation. The university comprises nine privately

endowed and four state-supported schools and colleges, as well as other twenty interdisciplinary
research centers.

Cornell is located in Ithaca, a city of about thirty thousand in the Finger Lakes region of New York
state, a beautiful area of rolling hills, deep valleys, scenic gorges, and clear lakes. The
University's 745-acre campus is bounded on two sides by gorges and waterfalls. Open
countryside, state parks, and year-round opportunities for outdoor recreation, including excellent
sailing, swimming, skiing, hiking, and other activities, are only minutes away. Ithaca is one hour
by plane and five hours by car from New York City, and other major metropolitan areas are easily
accessible. Commercial flights connect Ithaca with New Yorl City, Boston, Chicago, Pittsburgh,
Washington, D.C., and other cities.

The ideal of freedom with responsibility distinguishes the graduate program at Cornell. This
unique educational philosophy encourages the student to take an active role in developing a
program of study suited to his or her interests and talents. The Graduate School is organized into
eighty-nine major fields of study, of subject areas. Fields are independent of traditional college or
department divisions, so they may draw together faculty from several colleges, departments, and
related disciplines in accordance with secondary interests.

Gra : Unique Fea

1. Enrollment: 18,521 graduate, professional and undergraduate students. 5,660 full time
matriculated graduate/professional students (2,172 women); O part time.

-2, Faculty and Students Groups: Graduate faculty: 1,541 full-time (263 women), 53 part-time

(19 women); include 140 minority (41 African-Americans, 79 Asian-Americans, 16
Hispanics, 4 Native Americans). Graduate matriculated students: 4,452 full-time
(1,695 women), O part-time; includes 413 minority (120 African-Americans, 188 Asian-
Americans, 88 Hispanics, 17 Native Americans) 1,614 internationals.

3. Tuition: $ 18,170 per year. Fees of $32 per year.

4. Programs: The Graduate School of Cornell University consists of eighty-nine fields of
study. The Schools are: Law, Management, Agriculture and Life Sciences (includes
Education), Biological Sciences, Architecture, Art and Planning, Arts and Sciences.

S. Degrees Offered; Master of Arts or Master of Science Degree; Doctor of Philosophy Degree
(Ph.D.) and Professional Degrees (Master's and Doctorates in different disciplines or
fields).

6. Reguirements for Admissions: Although a student is admitted into a specific field of study
and selects a major subject from that field, he or she frequently draws minor subjects from
related fields. Thus the student at Cornell interacts with faculty from a wide range of
scholarship in his or her area of interest. Graduate admissions requirements include: a
Bachelor's degree from a recognized University or College, outstanding grades and 3
academic recommendations. Most fields require scores from the GRE General Test; many
fields also require scores from the appropriate GRE Subject Test and the GMAT.
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Applicants whose native language is not English must provide proor of competence in
English (TOEFL score of 550 or having 2 years of college-level study in, or a college
degree from, a country where the native language is English). Some fields of study give a
qualifying examination early in the program to determine the student's fitness for advanced
study and to help the Special Committee plan a program of study.

Graduate faculty Representative:

94

10.

11,

Dr. William E. Drak<

106 Kennedy Hall

Comell University

Ithaca, New York, 14853-4203

Reguirements for Graduyation: To earn a Master of Arts (M.A) or Science (M.Sc.) Degree,
the student must pursue original research. The student writes a thesis (or special project or
professional-degree candidates) that stands as a permanent record of this researcn. Study of
a Master's degree require a minimum of two residence units or one year. A final
examination is required for an M.A or M.Sc. Degree. Doctoral students make up the
majority of Comnell's Graduate School student body; almost three-quarters of the Graduate
School students are in the Ph.D. program or in a combined Master's and Ph.D program.
The Ph.D student conducts original research that will have lasting value and writes a
dissertation recording that work. Study for the Ph.D. degree requires a minimum of six
residence units, or three years. The Graduate School requires two examinations for the
doctoral degree. A comprehensive admission to candidacy examination may be taken after
a student has earned at least two units of residence credit, and a final examination is given
after completion of the doctoral dissertation. The Special Committee conducts the
examination required for the degree. At the discretion of the Committee the examination
must be oral or written or both. Some fields require proficiency in one or two languages. in
addition, any Special Committee may, at its discretion, require knowledge of foreign
languages beyond the minimum requirements of the field. Some fields require a certain
number of semesters of teaching. Each candidate for the Ph.D. degree is required to submit
a Dissertation or Doctoral Thesis.

Doctoral degrees awarded: 1070 doctorates (Jan. 1993 to June 1994).

Student services: Low cost health insurance, free legal counseling, free psychological
counseling, career counseling, emergency short-term loans, campus safety program,
campus employment opportunities, and counseling/support services for international
students. Gragduate Housing: apartments available to single and married students (392 -
units). The cost of living in Ithaca is lower than in most major urban center. For the 1993-
academic year, expenses (books, room and board, personal expenses, and medical
insurance) for a single graduate student are estimated between $8,000 and $ 12,000, not
including tuition, travel, and summer expenses.

Financial aid: Almost all doctoral candidases, and approximately 79 per cent of all
Comell's graduate students, receive financial aid through fellowships and teaching or
research assistantships. Summer support and loans are also available.

h facilities: Comell's nineteen libraries contain over 5 million volumes
(5,617,563), more than 60,000 current periodical subscriptions (61,893) and 5,833,564
microforms, as well as house manuscripts, rare books, and special collections. More than
120,000 new volumes are acquired each year. A total of S00 computers in all libraries.
ROM player(s) available for graduate student use. Access provided to on-line bibliographic
retricval services.

uter facilities: ing at Cornell is an integral part of every discipline. Public
terminals, microcomputer facilities, a software library, consulting services, and educational
programs are available to all students.
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Enrollment: non-avaiiable information.

Name of the Unit: Graduate Fields of Agriculture and Life Sciences, Field of Education

Head or Graduate Faculty Representative; Dr. William E. Drake Address: 106 Kennedy
Hall, Cornell University, Ithaca, NY. 14853-4203.

Program(s) offered: The graduate programs offered in Education are: the M.S., Ph.D,,
M.P.S (Master of Professional Studies in Agriculture) and the M.A.T. (Master of Arts in
Teaching). The areas of concentration in Education are: Agricultural, extension, and adult
education; curriculum and instraction; educational psychology and measurement;
educational research methodology; and philosophical and social foundations of education:
educational administration. Curriculum and Instruction is one of the areas of concentration
in Education (M.PS, MS, Ph.D.).

Reauirements: Entrance: for doctorate, GRE general test or MAT. Graduation: integral to
developing and individualized program of study is the freedom the student has to draw on
faculty members and course offerings from across the university. The graduate program
is both interdisciplinary and cross-disciplinary.

Doctoral degrees awarded: 15 doctorates in Curriculum, 30 CASs awarded (1993-94).

Primary Goals of the Graduate Program in Curriculum and Instruction:  The field of
education reflects a dual concern for theoretical and professional knowledge. Areas of
applied study include public and private schools, colleges, universities, state and federal
agencies, and corporate enterprises in the private sector. Students are encouraged to take a
wide distribution of course work, explore a variety of viewpoints, and utilize resources and
facilities to ensure maximum professional growth. The area of concentration in Curriculum
and Instruction emphasizes identification of philosophical, psychological, and sociopolitical
assumptions underlying curricular and instructional decisions; analysis of curriculum
documents; principles of curriculum design, and general attention to how the educational
enterprise works, i.., interactions among aspects of curriculum, staff development,
organization, and community relations.

Unique strengths of the graduate Program in Curriculum: This department is nationally
recognized because (1) the research facilities, laboratories, and programs available to
graduate students span all major disciplines: it provide an abundance of opportunities for
graduate study and research; (2)the excellent academic-intellectual environment: the
tradition of academic excellence, the cultural vigor of a distinguished university, and the
magnificent setting create a stimulatin