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n May 20-21, 1994, The Council tor Fxeep-
tional Children hosted a svmposium that
bronght together leaders in the tields ot
pifted education and school retorm to explore per-
spectnes and derve, it possible, aworking agenda
for wavs the two groups could work together to
meuct ther goalss The svymposium was supported
by CHC's National Traming Program tor Gitted
Fducation project under a grant provided by the
facob K Ly its Catted and Talented Education I'ro-
g The symposiam took place at the Wye Con-
ference Center i Marvland and was tacilitated by
the ~tatt of the Aspen Institute.
The cvmposiian began with presentations by 12
panclmts ail leaders mthe field ot gitted eduacation
o cducation reforn.

PANELISTS REPRESENTING

GIFTED EDUCATION

Pat OYConnell Ross, Director, Ottice of Gitted and
Falented, OFERI

Garl FoHanninen, President, CIFC's The Assocdna-
tion tor the Gitted

James | Gallagher, President, National Association
for Gitted Children

Faelvn b Hiatt, President, Counceil ot State Direc-
tors of Programs tor the Gitted

loseph S Renzulli, Director. National Research
C enter on the Gitted and Falented

Bossie R, Duncan, Program Sapervisor, Gifted and
Falented Fducation, Detroit Public Schools

PANELISTS REPRESENTING
SCHOOL REFORM

Charles E, Patterson, President-Fleet, Association
for Supervision and Curriculum Development

I'aula M. Fyvans, Director, National Re:learnimg,
Faculty roject, Coalition ot Essential Schools

L

dCe

Henry AL T evin, Director, National Center for The

Accelerated Schools Project
Barby Halstead-Worrell, Director ot Teacher

IV National Center for Innovation, National

I'ducation Association
Frank B Withrow, Director of Learning Technolo-

gies, Council of Chiet State School Ofticers
Patricia Free Brett, Director, Community Qutreach

and | cadership, Quality Education for Minori-
tros

Reactors and discussants representing national
associations and teams of educators from seven
<ates that are in the vanguard of education reform
responded to the presentations and addressed re-
lated concerns and ideas. Participating states were
selected by The Otfice ot Educational Rescarch and
mprovement. (Participants are listed in Appendis
A

Fo capture the process, the symposium was
videotaped and notetakers recorded hey cancepts,
the products of these 2 davs of intense interaction
are a video, Gifted Fducation and School Reform:
Mahing the Connection, and this book. While all the
ideas in both the book and the video were derived
tromy the symposium, the selection ot what to pre-
sent and how to present it rested with the writers
and cditors and mav not reflect what anv individ-
ual participant would have selected.

These prodacts are designed to serve as cata-
vats for discussions at local, state, and national
levels, Participants in the svmposium discovered
that they had much in common and much to share.
It is our hope that experience can be repeated so
that educators evervwhere will be able to find the
common agenda that will best serve all children
and vouth.

The metaphor of a mobile emerged as a way to
link gifted education and school retorm. 1t was
clear that at this stage there was not a minture or
blend ot the ideologies ot gifted and retorm educa-
tors, What we did have was a collection of con-
copts, interests, and approaches that could be

Prearaar APAGE vii
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brought into balance tor the good ot the student.
Wehope this metaphor wallserve vou as voucreate
the structure tor dehivering services to vour most
able learners within the school retorra contest.

SUGGESTIONS FOR USING
THE VIDEOTAPE

Audiences

Policymakers, parent groups, educators-in-
training, all teachers, principals, supervisors, and
school board members whoe are struggling with
wavs to serve gifted and talerited students in the
climate of school reform can benefit from this
videotape.

Overview

The video provides the point-counterpoint ot
leaders of gitted education and school retorm as
they present diverse views about strategies and
programs. Approximately 30 minutes m length,
this fast-paced program addresses three issees

1. Dimensions of the problem.

2. Defining how we change.

3. The connection with gifted edacation

The video can be stopped after each section tor
discussion and comment. Presenters serve as mod-
els forwwave to address the issues and solutrons in
productive ways.

PAGE viid Totso s v ooamgess Avasiy TINEING GUITD I CATION AND S Hoon REToR
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CHAPTER 1

Examining the Pieces
and Tensions

CHANGES IN GIFTED
EDUCATION

Pike all other areas of education, the ticld of
gitted education has evolved over time as a result
of experience, research, and societal forces. In the
past 2 decades, significant changes have taken
place in gifted education. Understanding this evo-
lution is useful in unde-rstanding the juncture at
which educators of the gifted and school reformers
now find themselves.

In 1972, the Marland Report to Congress on
gitted and talented education noted a serious
dearth of appropriate educatioral programs for
learners of high ability. The Marland Report pro-
posaed that approvimarely 3% to =%, of US. «tu-
dents should be identibied as gatted. From 1972 (o
1981, the tederal government provided direct sup-
port to cducation of gitted learners,

State mandates and fundmg, tor programs tor
gitted students have increased over the past 2 dece-
ades, with tundmg risig over 48" in the last hal
of the 1980s alone. Currently all but siv states and
territories have legislation that either mandates or
encourages specialized services for gifted stu-
dents. Inmore recent vears, however, state funding,
tor education ot witted learners has been reduced.

In 148K, the [acob K. Javits Gitted and Talented
lducation Act reestabliched a federal role in edu-
cation ot gitted learners by prosading tanding tor
rescarch and innovative practice in the education
ot gifted learners, swith special tocus on high ability
learners inculturallv and linguistically diverse and
fow sociocconomic sroups,

In 1993, Nationa! I weellence: A Case for Decvloping
America’s Talent was released by the U Otfice of
Education. indicating, that policies alone have not
been adequate to address the Jearning necds of

i

gifted and talented voungsters. The report sig-
naled that problems still abound in cducating
gifted and talented learners. For example,

e Most schools have not been committed to
addressing seriousty the Tearming needs of
wifted and talented students.

o Most gifted and talented programs are mod-
estin scope.

e (Onjv about $.02 of every $100 spent on K-12
education in the United States support spe-
cial learning opportunities for grtted and tal-
ented students.

o Many highlv able students from culturally
and linguisticallv diverse and low socioeco-
nomie groups are not identitied and <erved
in programs for gitted learners.

s Mostspecalized programs tor gatted and tal-
ented learners are asvatlable only a few hours
aweek.

e Students who are talented mthe arls are ot-
fered few challenging opportunities,

e In most regular dassrooms, httle s done to
maodify curriculum and instraction for gitted
students,

e Nostacademically gitted students have mas-
tered up to halt of the required cucriculum in
clemeptary school betore it s formally of-
tored to them.

e Appropriate learnig opportunities tor
grited learners in middle schools are <cat-
tered and uncoordinated. Many have been
chminated altogether,

e thgh <chool curricula and schedules tyvpi-
callv fall <hort of challenging gifted secon-
dary students.,

e Compared to their ability, talented students
tare poorlyv on national and international
tests, indicating that talented high school stu-

Fyaise i oot ase Tissioss PAGE 1
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dents n the United
States are being held to

Lots of times we're sat- e larhier models of iden-

titication and service

low er standards than isfied with the re- hav ¢ tailed to tind and
therr toreign counter- appropriately nurture
parts. sponses we get from culturallyv - diverse

o The poor relative per- : learners with high abil-
tormance ot top cle- students Silﬂp]\' be- iy

mentary and  high
school students in the
L'nited States continues
on into college, gradu-
ate school, and the pro-
fessional world.

The Pds( two decades,
then, have seen some encour-
aging awareness of and sup-
port for cducation ot gitted
and talented leamers in the
Lnited States. At the same
time, results have not pro-
vided cause tor celebration. A
need for more meaningtul
change in the education of
pitted and talented learners is
evident. The tack ot success o
traditional wavs of conceiv-
g and practicing the educa-
tion ot gitted <tudents has led
mam n the field of gifted
cducation to repiace old as-
~sumptionswith more pronus- them.
my ones Some ot these
assumptions tollow:

e [he Marlana Report

was based o the as-

sumption that the reqular school program
was bavicatlv sound. That assumption has
proven ncorrect.

e Most programming tor gitted learners has
been based on “pull-out”™ models popolar-
ized by special education and remedial edu-
cation programs. Those models are being
brought inte question for many learners of
varving academic protiles, including the
eafted.

o MNanv programs tor gifted learners have at-
tempted to tunction separatelv from the
resular classroom and curniculum. The sepa-
ration has resualted i nonessential curricula
and vasy chinunation ot the special programs

o Smgle test-score identitication has predomi-
nated  NMore recent understandings of the
pliuralistic nature ot mwethgence make the
olderidentiication models unaceeptable.

PAGE2 oo v ey =0 e

cause thev’re higher
than our expectations
were, but that doesn’t
mean that the [students
have] given all that thev

can give. | fear that we

who think that A's are

casy, because that's the

message we're giving

Fyelyn [ Hiant

Prome tarirr T s s s e Rieoow

e [nordinate oftorts and
resources have been
placed on “accurare”
and “exdlusive” identy-
tication ol learners
with high abilitv. Con-
<iderably Joss tocus has
been placed on airncu
[um and instruction tor
these learnoers, A wiser
use of resources would
lead to concentration
onability development

have a lot of students and ‘inclusion ot 0

much broader student
population in ~uch
learning experierices.

cheap, that excellence is

CHANGES IN
GENERAL
EDUCATION

The past two decades in
the coneral educational eny -
renment have also been
marhed by changimyg per-
spedtinves and colls tor mproved teachmg and
learninyg. Trom the national educational report
called A Natirar Risk (U5 Department ot -duca-
tion, TUS3) Lo Amerna Do (US) Department ol
I'ducation, 1vvdy, calls tor overhauls of education
have escalated. The movement to bring about svs-
temic change i U'S schools s known as adiea-
frendd referme The cdacational retorm mos ement is
multitaceted and comples, waith a varnety of agen-
das and voices. In general, however, retorm secks
to make radical changes in the wav ~chools are
admmistered, thewas teachers and admimistrators
are trained. and the was classrooms operate.
Among the many factors prampting retorm eftorts
are the tollow ing,

e lhe student population of the United States

KN im‘l'v.\~111_x;l\ dinverse. while schools tend to
persistin retlecting a middle class, -uropean
view ot the workd.
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CHAPTER 1~

o Students from culturallv diverse and low <o-
aoeconomic status homes are often poorly
<erved in schools

s Schools persist e g models, schedules,
and trameworks that were developed at a
time in our history when our socrety was
agrarian and industrial. Most graduates
necded to knowe how to work on tarms and
assemblyv Iines. Now most graduates need to
Know how to think, solve problems, provide
services,  adapt to
change, and wark as
part of ateam.

o Highlyv centralized
methods of governing
~chools have provenin-
cffective, and there is a
need to return power
and authority ot gov-
crnance to the educa-
tors who are closest to one ¢an

the students m whose
behalt educational de-
castons must be made.

o Breakthroughs mn bram
rescarch have shown us
that behas roristic mod-
cls of teaching lead to
fragmented learning,
schoolwork that seems
rrelesant to voung learners, ond emphasis
on rote recall of information rather than on
understanding and the ability to use mtorma-
tion tor problem solving,.

» Classroomstend to beteacher centered rather
than student centered, resulting in abdication
of student respensibility for learning and stu-
dent disattection with school.

s Teacher education programs tvpically pro-
duce teachers and administrators who repro-
duce school as they knew it rather than
protessionals who tunction as change agents.

Schoof retormers suggest that outdated para-

dignis ot schooling must give wav to new wavs of

“doing school” that retlect the realities of contem-

porary society, aur bestunderstanding of hos chil-

dren learn, and insights into organizatiosnal
effectiveness, Inresponse to these criticisms, new
structures and strategios are being tried including,
middle «chools, cooperative learning, subject-arca
restructuring, interdisciplinary instruction,
authentic assessment, inclusion of special educa-
tion students in regular classrooms, reliance on
heterogencous grouping, of students, continuaus-
progress classrooms, site-based management, re-

Thope weall are student
centered at heart! It we
can focus on individual
needs of students, no
defend
meeting the needs of
gifted as well as others

in the context of reform.
Jady Hess

!

duction of central ottrce administritsve <tatfs, na-
tional educational poals, and new standerds o
{eacher education and licensing,

-
THE NEED TO FIND A
BAi ANCE

Grtted edacation and school retorm share a e
cue o meet the needs of all learners and to help
themy aduey e ther potential. Bevond that essential
commonahty, arcas of con-
cern for the two groups over-
lap in other important wavs
Certamly gifted learners are
harmed, as are other learners,
Dy iteless classroomis, splin-
tered instruction, emphasis
on recall of lower-leve! intor-
miation rather than on critical
thought and application ot
ideas, teachers who are ll-
propared to deabwith shiftsin
soctetal patterns, metticientls:

hot

admmistered schools, and <o
on. Educators ot gitted ~tu-
dents, then, have aclear inter-
est mn achieving positive
schoolchange. Fikewise, edu-
cational reformers seck to en-
hance  the  quality o
cducation m the United States. A part ot achiuesmyg
the goal 15 ensuring that ceilings are rarsed tor
learners of high ability as well as tor others Fur-
thermore, many principles of gitted education are
currently ady ocated by retormers tor broad class-
room application, and practitioners in gitted edu-
catton could e ettective catalysts torexpanded use
of those principles inall classrooms. In <short, the
two trelds could have considerable mutual beneit

While gifted education and school retorm share
many sinular poals, there are some basie ditter-
cnces boetween the twa groups that cause tension
The essential tocus ot <chool retorm on opportu-
nitv to achieve tor all students—the “oquits” por-
spective—has made retormers wary of gitted
vducation’s commitment to special treatment ter
the most abie students—the “excellence” perspec:
tive. Catted education has been detensis e about
retorm practices that may have the petential to
miprove school tor many learners but otten seem
to be applicd in wavs that do not address the
special needs of gitted learners. Moreover, eduaca-
tore of the gitted have telt excluded trom reform
dradogues and have theretore sonduded that re

Pyaste o I 0 va b s PAGE R
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tormers do not have the best interests ot gitted
learners at heart.

Atatime when thedegree of educational change
desirable would challenge the best efforts ot all
cducators, it is divisive and disadvantageous tor
groups ot educators to take adversarial roles. With
the goal in mind of opening a dialegue between
these two groups, The Coundil tor Fxceptional
Children (CEO), through its National Training ro-
pram, hosted a 2-day mecting in May, 1994 A
shilled tcthitator trom the Aspen Institute hetped
the proups scarch tor common ground and estab-
Lish an agzenda tor dinlogue and shared action. Said
ane sy imposinm participant, “We had better learn
to hive and work together.” Another added,
“Cetted education can work without impeding re-
tormis destred by school reformers, and reform
docs not have tobean enemv of pitted education.”

Foarerging trom the svymposium were three
shared goals of both gitted education and school
retarni (1) an opportunity for all students to learn
at therr highest levels; (2) tlexibility in planning
and use of time in order to address diverse needs
ot learners, and (3) instructional clarity and high
standards. From these common principles, conver-
sation and shared action seem possible. They pro-
vide “the way ahead.”

A HISTORY OF TENSIONS

The United States i contimually m scarch of a
tulcrum that can balance the competing values of
equity and excellence. It is a nation made great by
the opportunity for indmviduats to give barth to
unique ideas and parent them to frintron, Thoreau
spoke to these idaals, commending the value ol
individual excellence, when he noted the impaor-
tance of bemg allowed to march to o ditterent
drammer, € the other hand, the Declartion of
Independence insists that “all men are created
cpial.” Sotron our carliest davs as a countiv, we
Fave stroggeled to balance the right of individuals
te beconme all they can be and the need to ensge
cqual oppottimty to oIl Gtizens Ouar birthright
mcludes a tundamental tension betsween equity
and excellence

In 1840, Alesis de Tocquevitle characterized the
Cnited States as o conntry suspicious of mtelledt
He saad we pravitate tonvard o “middhing” stand
arct that fivons condormmily over being ditterent
tiora the normne e soggested that the reason tor
the decmphases ot educationamd mtellectual talent
war e af hieraychires that naght stand s the

PAGE L Loyt v N L s,
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wayv of success tor individuals who were lower on
the hicrarchical ladders.

Inthe 196, John Gardner (1961) seggested that
the equity-excellence struggle was still alive and
well as he chronicled our love-hate relationship
with individual excellence. Difference in human
capacity s a reality, he insisted, adding that a
nation that tails to value and develop excellenee in
its most able citizens is foolish. On the other hand,
he admonished, excellence should be cultivated 1in
s ople, ta the highest degree possible.

In the 19705, Richard Hofstadter (1970) retiected
that inteltect in the United States is rerented as a
variety ot excellence because it challenges our no-
tions of equity and seems to rob the person of the
common touch.

THE TENSIONS REMAIN

Natienal Pxcellence: A Case for Deicelopuny Anmier-
wa's Tadent (LS. Department of Fducation, 1993
recounts storres of high-ability: voungsters who
have learned how o do well in school, but not foo
well. To perform toa wall is to sacritice popularity.
Bright learners trom culturallv diverse gronps are
accused of selling out and “acting white™ 1t the
excel mschool Fven our voung know the pressuie
to halance achievement with egalitarianisn, excel-
lence with equity

Much ot the tension betwween educators of the
citted and school teformers comes from the na-
tion's long discomiort with this excellence Zequity
straggle. At s core, school reform s an equity
movement Much of the motivation for school re-
form cftorts stems trom the inability ot schools
tand ~ociety ) to adequately address needs ot learn-
ers whoare at risk for tarlure. Fhe compass that
pindes decrsion making and policy development
for reformers s set squarely onan equity course,
Heterogeneous prouping, cooperative learning,
middle schoof, continuous-progress classes,
atthentic assessment, mcdusion, and many oiher
retorme eftorts have as therr primary objective en-
suring, equity of vducational opportunity for stu-
dents who are at risk Nost retormers teel
passionately that cqumty must be chamypioned in
schools,

Oncthe other hand, the ield of itted education
huis as a kev element moats mission a need to cham
prion high end excellence The very “elite” talent
olten shunned by the natron’s epalitartan mstinets
t~ the pole enow hich the corpass of gafted educa
ton s oestabbinhed  Pheretfore, amitiativ es that

Cltegee ooy , 3
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CHAPTER 1

appear to discourage or suppress development of
high-end exeellence are rejected by educators of
gifted children.

Although equity and excellence are different
values in tension with cach other, they are not
opposite poles of the same continuum. The follow-
my, are several places where the values of equity
and excellence intersect and allow a coming to-
gother of their standard-bearers.

¢ The equity/escellence tension is not a prob-

lem to be solved. Rather it is a dynamic ten-
<ton that makes our country unique. A
problem arises not

School retorm and gifted education are on
compelling common ground in under-
standing and serving these learners whoem-
body both excellence and equity needs.
There are energy, insight, creativity, and
strength to be had in joining the torees for
excellence and equity in an effart to create
more effective schools. The dual perspectives
of talent development and cquity hold the
answers to genuine school reform.
Policymakers tell us that excellence and eq-
uity can be achieved simultaneously it we
find the cconomic will

when the two values If we have equalitv, we to support them. Rather

compete tor room at the

than fostering an adver-

policy-making table, can have ]ibertyl we can sarial relationship, the

but rather when either

fields of gifted cduca-

value is excluded from have efficiency, we can tion and school retorm

the conversation.

could provide joint

o Fully exercised, exeel- have community, but leadership in making

lence would include

the case that our nation

mavimizing modest we've got to have a has no wiser investment

lalent as well as ex-

opportunity than one

traordimary  talent. chance first to got our that provides both qual-

I heretore, grted edu-

cation should be con- foot in the door.

corned  with  tatent
development in all of
out voung people.

o lully exercised, equity
would ensure opportunitios tor gitted stu-
donts as well as students who are at risk to
learn at the highest possible levels,

o Amonyg fearners at risk are many who hase
tremendous talent ina variety ot domains.

Stuart Tonemab

ity and access to quality
tor all its young,
¢ Iiquity is about raising
tloors. Excellence is
about raising ceilings.
Restructuring of schools
<hould be about both. There is value in at-
tending simultancously to the perspectives
and agendas of gatted education and school
reform.
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CHAPTER 2

How Do We Want to
Hang This Together?

Pat many classroonms and many schools fall

short ot engagmg the energres and magma-

tions ot the students who populbate them s
hardly a new or starthng statement. Teachers are
olten il equipped to teach the subjects to which
they are assigned (Toch, 1991 Facking rich con-
tent understanding, teachers are unable to lead
students ta high-level investigations of mitriguing
issues in those subjects (Goodlad, 1985 Rathes
than forming a coherent s ew ol key concepls g
subjoct, currrcuta tend to be disjomted (Brads,
198U} NMonosyilabie tests and test diven mstiue
tion further<ap both the hvelmess and the connect
cdness ot cantent This Teads to a sart of
paint-by-number approach 1o covenng shatlow
bits of intormation that will
be called for on fact-hased
end-ot-veartests (Foch, [941)
Overwhelmed by large ninm
bers of students, multiple de
mands, and fragmented time

The

blocks, teachers are discotn
aged (Nehring, 1989) and
they feach fo the mid die of the
alvibity range o the class
(Welsh, 19sa) Students wait
passively tor the passage ol
tune, which typacally results
inthe granting ot a diploma
not so mudch becanse of dem-
onstrated competence as fike?
because the approprate
amuount ot time has beon
seryed (Sarason, QU0 S0t
A

N h of school tetornm et
forts are aned at restractunmy and revitalizmg,
lassioone sothat ideas are more compothing <an

l o

bottom
teachers is really to have
mastery of the teach-
ing-learning process,
What does it
What are the dvnamics

ot 11?7 What does it look

Gl }

dents are more motivated, and teachers are more
empowered {0 make decistons that tacilitate tearn-
ing Savs reformer Fheodore Sarason (1990), “i
reform etforts are not powered by altered concep-
trons of what children are and what makes them
tick and keeps them mtellectually alive, swillingly
pursumg knowledge and prosth, their results wil!
be inconsequential” (p. 163),

[his retormers s ew ol a dassroom s one casily
cembraced by educators of gitted stadents. Manv of
the programs developed forlearners ot high abihity
hav e been created as a way o free these mentalty
energetic students trom lethargic learning environ-
ments. In fact, a source ot tension for retormers
about gitted education as a4 sort of separaiist or
clitist aura that they believe
accompanies pulling one
proup of students out of an
undernourishing environ-
ment, taking them to another
setting for adequate nourish-
ment, and leaving the others
behind. A< one participant
sard, TS a way o et

line for

achies g Kids out ot dye-
tunctional schools . Butall
kids come to school with tal-
ents, and they all deserve our
hest

AMany cducators of gifted
students would respond that
cyven o lassroom that s en-

mean?

Hunnmen

gy for b ablearners s
Iikeby o tall short of addiess
my the needs of students
who ditfer markedly 1rom
the narm m readimese unless maltiple Tearomyg,
ophion are carehidhy planned Nonetheless, thiese

Uiy Worsv oy T v beeanne PAGE T
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same educators would also concur that havime a
robust and healthy classroom as a stahing pomt
would be highly desirable tor all learners, o tud
iy those who are gitted.

COMMON ELEMENIS,
SHARED CONTRIBUTIONS

There is no doubt that the
pedagopy of gitted education 1
v exciting and desirable for
all children. Indeed, many ol
the general principles that
have governed instruction
tor gitted learners in the past
wotld enliven learning torall
students. These principles
provide rommon ground on
which ecducators ot gitted stu-
dents and educational re-
formers can joimn eftorts aimed at revitahizing
schaohng, Among these principles are the tollow-
iy, behets

¢ |he current situation m education is unwork-

able tor nanv students, and improvement is

any child.

INFCCATR

o We need to retool educators and education
lor the 21t century.

o | carning should he tocused on more than
acquisition ot isolated facts,

e Learning should revolve around important
problems and issues ina given tield ot study.

e | carnmgshould bestudent centered, encour-
aging learners to be inguirers.

o leachers shoald be tacilitators ot learning
rather than merely dispensers ol data.

e Students shonld consistently engage m both
critical and creative thinking

¢ Studentsshould create products that address
real problems amd demonstrate ander-
standing ol wdeas and apphications

o Students <hould srrow i awareness of therr
own thinkaing and problemesolving strate-
s

o Student derest should be important mon-
b honat plannimg,

o Bacu bl s lllcot paoduction, Slalls of ro-
setc e e bl b o o discpline should be
mteyated appropoately nto student taske

o Studentshonbkd Tean o wonk cooperativels

and mdepemdentls

Stiedents horthd learm to be etteclive exalia

tor- ot thert own wend

PAGES Tow v 0 ey N ey
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it's not the dream

school for your child,

it’s not good enough for
8 8

Henry M. Levin

.-

o leachers should hold high expectations tor
learners and set high <tandards.

¢ Students should sork hard.

o leachers should appropriately use a variety
ot mstructional strategies that tacilitate these
L{U.l|.\.

Both educators of gitted students and school
reformers endorsed these and related goals as es-
senhal for atl classrooms, These ideas set forth
important common ground,
and thev are casy to apree
upon. both
groups of educators acknow-
ledged cach other’s contribu-
tions to the development of
such Both
groups have backgrounds
and experiences in education
that have tocused on the the-
orvand practice that support
the goals. Both have aceess to

Morcover,

classrooms.

programs, cassrooms, and schools where these
prinaples are enacted. Both have rich experience
m protessional development and have garnered
understandmgs about the Kipds of opportunities
most ikely to encourage teachers to consider and
implement alternate visions ot “demg school.”

[he distance to be traveled before such class-
rooms are the rule in the United States rather than
the exception is considerable. The size of the task
dicttes coaperation toward the poal. The evisteace
otsuch asigniticant setotcommon beliets certamly
provides opportunity tor development ot dia-
logue, exploration, mutual understanding, and
trust.

UNCERTAIN DIMENSIONS,
UNRESOLVED IssUES

Because of the basie equity and escellence val
ues of school retorm and gitted education, there
rematn points ef tension related o a vision o
cttective classtooms, even m the midst of esserntal
agreement. [os unrealistic to agnore them, ust as
itwould be unrealistic to dismiss the consder able
vppuortunities for collaboration

Manv retormers believe that af haeh evprec
trons and Ingh standards esict e a lassaoon,
evervone iswell sersed Nany i galted educaton
behieve that a common content, cammion sl of
activitres, and common product will tall <l ol
challengang, students who are vers ey aneed moa
pven domain Wlade ot s caey for edocatars of
sited stadents 1o cmbrace the v ot lugh Teyel

.
et Repeew
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thinking m classroom discussions and tasks, for
example, thev would contend that a 12 vear old
with advanced talent in math needs more ad-
vanced opportunities in algebra than does a 12

vear old who finds math diffi-
cult to grasp. The advanced
fcarner, these educators
would sav, mav need a taster
pace, more abstract or com-
plex content presented m
wavs that require more ad-
vanced thinking, and more
advanced applications than a
peer tor whom math is not an
arca of high ability.

Because the driving per-
spective ot reform is equity,
reformers are particularly
concerned that all students
should have the opportunity
to take the algebra class,
rather than heing assigined to
aclassthat might mit the sta-
dent’s tuture learning oppor-
tunities. Retormers are suspr-
cious ol something that s
“more advanced,” believing
that such opportunities dilute
seneral otterings.

Because the driving, per-
spective of gitted education s
high-end excellence, educa-
tors of gitted learners want to
he sure that thev have the op-
portunity to learmn as broadly
and deeply as their abilities
allosv These educators are
suspictous ot anvy one-size-
fits-all agenda because ot the
belict that any single standard

CHAPTER 2

We must honorall types
of learners and work to
meet these children's
needsin the least restric-
tive environment with a

continuum of services.

Gayle Pauley

Gifted education has a
wealth of experience
thatcan be utilized inre-
form. They should be
welcomed at the table
rather than viewed with
skepticism.

Judy Aaronson

’ { T

AR IR AT AN

will have to be set lower than s appropriate for an
advanced leamer inorder to make it accessible to
the general student population.

The ditterences are real, but thev are not insur-

mountable. Both groups
have an mterest in develop-
mg classrooms in which
high expectations and rigor-
ous curricuala are the norm.
In that setting, it would be
possible to conduet research
that examines {a) the impact
of the enriched curricula on
students whose readiness
fevels vary, (b) methods of
providing for individual dif-
ferences in such aclassroom,
and (¢) strategios for raising,
both tloors and cetlings in o
single setting,.

To date, there have been
so tew high-exvpectations
classrooms and <o little col-
laboration bhetween the
school reform movement
and gitted edocation that we
reallv do not Know the de-
gree to which rnieh class-
maxtmize the
capacity ot {earners of hugh
ability, and we do not tully
understand strateges thot
would be oftective m oad
dressing student differences
i such settimygs There s

rooms

rovm tor learmimyg, lhom one
another  tor learming to

pether
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"CHAPTER 3

Sources of Power
for Change

hanging the regularitios in the class-
room is a very complex, demanding,
and personally upsetting affair, even
when motiv ation is high” (Sarason, 1990, pou).
The nemesis ot educationat change efforts tor mo«t
of this century has not been the gap between school
reform and gifted education, but rather the chasm
that continues to cvist between the vision tor
change and the intractable patterns of day-to-dav
educational practice.

Some of the conversation at the svmpostunyeen-
tered around building connections between re-
form goals and current realities of schooling, The
connections appear equally imperative tor school
reform and for instructionat adjustments necessary
for gifted learners. Connection-building experi-
ences from the two groups led to similar conclu-
sions and to another arca of common ground.

£/

THE PULL FROM THE TOP
VERSUS THE PULL FROM
THE BOTTOM

One major issue m the con-
versation revolved aroand
the role of top-down versus
bottom-up approaches to
change. Both educators of
gitted students and school re-
tormers concurred that ner-
ther could be neglected as an
impetas tor change

Fop-down or centralized
mandates or motination for
change are otten necessary o
set the change process in mo-
tion. A leader or visionary,

Time is our most serious
obstacle. Systems must
figure out wavs to allow
educators to problem-
solve, plan, and imple-

ment needed changes.

Sasan Lamar

whether a group or an individual, can often be
effective in launching an idea, establishing stand-
ards, providing support, and assessing progress.
This has been true both in establishing general
retorm ctforts and in ensuring appropriate educa-
tion for gifted learners, Evidence of the impact of
groups and individuals using the power of posi-
tion, knowledge, experience, or authority asa cata-
Ivst for change was common to such reformers as
Henry Levin and his associates in creating the Ac-
celerated Schools Project and Theodore Sizer and
his associates indeveloping the Coalition of Essen-
hal Schools. Gifted child educators, too, use the
power of leadership, as seen in the programs for
pilted students in Detroit, where coordinator Bes-
siv Duncan has created new and varied learning
ophions tor learners of lagh ability throughout the
district, and in Kentucky, where leaders in gifted
cducation have worked to ensure provisions for
pitted Tearners i state reform fegpslation.

While there were miportant examples of posi-
tive cducational change sparked i places other
than “the front hines,” syimposium members
agreed that lup-(luwn or
centratized change agents
ate bmited in their capacity
to achieve long-tasting,
meanming ol change, It there
is one cardinal rule ot change
at the human condition, it 1s
that vou cannot rake people
change You cannot torce
them ta think ditferently or
compel them todevelop new
shills” (Fullan, 1993, p. 126).
Unless tront-Tme educators
themselves become con-

vinced ot the need tor

Sol ke ol Posr g e Gl PAGE |




change, efforts in that direction will be short tived
and replete with trustration. At the Wye sympo-
sium, reformers and gitted child educators con-
curred that durable and signiticant change will
ultimately take its energy and torm from teachers
who are willing to risk innovation.

The kind of sweeping changes sought by school
reform and also necessary tor gitted learners to
maximize their potential may begin with a man-
date or top-down initiative, but that i« the casy
part. What follows must be a cadre ot committed
practitioners willing to contront problems, negoti-
ate solutions among themselves and with leaders,
and learn new practices even as they unlearn old
habits. Too much eentralization feads to overcon-
trol. Too much decentralization leads to chaos (Ful-
lan, 1993; Sarason, 1960),

In working out the relationship between gifted
cdueation and school retorm, these principles ap-
plv. Leadership and policvmaking in cither arena
can be a catalyst tor positive change in both, Ulti-
mately, howoever, change that addresses both <ets
of needs will require collaboration at the local,
schoal, and classroom levelsin order toassist prac-
titioners in developing classrooms that are encour-
aging and demanding tor all learners, includimg
those with advanced abilities.

SHARED LESSONS ON
CHANGE

Several lessons on change were learned trom
expertences shared at the Wye ssmposiim fust,
state and local policy must proy e the admmistia
tiv e, structural, and legal supports necded toen
sure that schools change m o wavs that address the
special learning needs ot all children

Second, education policy has to providesupport
tor both the practice and the practitioner Support
may include adjustments mclass size so that teach-

ers can know therr stadents well; time tor teachers
to plan, think, and read; tlexibility in scheduling so
that larger blocks ot time are available for students
and teachers to work together; collaboration
among practitioners who can share skills; opportu-
nities to observe in settings with promising prac-
tices; and support for positive risk ..ling by
teachers.

Third, appropriate school reforms—including
addressing needs of advanced learners—must cen-
ter on tocal-level strategies for advocacy, parent
involvement, and reciprocal protessional develop-
ment activities hetween those involved in school
retorm and gifted child educators with training in
teaching in high-challenge and high-expectations
classrooms.

Finally, the essential unit tor creating appropri-
ate educational reform and establishing a working
relationship between retormers and educators ot
pitted students is the local sehool. Symposium par-
ticipant Henry T evin, Director ot the Accelerated
Schools Project at Stantord University's Center for
Educational Rescarch, suggests that core values
that enable tundamental change at the school level
include a (a) unity of purpose in moving toward
change, (b) school-site empowerment te make
changes, and (¢) building on student and school
strengths as a vehicle tor achieving positive
t'hdngc.

Breaking away from worn-out patterns ot
~chooling will probably require inspired leader-
shipand centrahized adminsstrative initiative and
support, bat the success or failure ot new initia-
ines will depend upon persistent ettorts of practi-
tioners who are the real power sources of teaching,
and Tearnmyy [ the pap that has persisted betsween
the two vroups s to doses it will do so because
tromt-lme prachitioners are persistent i their insis-
tence that Dridsing the gap makes more sense tor
education that does sustaanmge it
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Expanding
Perspectives:
Inclusive Schools

onversation at the symposium, aswell as

common sense, indicates that school re-

form and gifted education both have a ma-
jor stake in expanding the horizon bevond old
disagreements, Progress has to do with moving
torward. In this instance, moving, torward would
also result in moving together. The focal point of
forward progress is development ot inclusive
schools that move bevond slogans to specifically
plan tor and support atl learners.

EXPANDING PERSPECTIVES
IN GIFTED EDUCATION

here are several moditiea-
frons in perspective that
would serve to move gitted
cducation both ahead and to-
ward cducational retormers.
Thev are not arbitrary adjust-
ments in beliet, but rather
stem trom an evolving under-
standing ot human devetop-
ment, cognitive psveholopy,
brain rescarch, and produc-
tive environments.

Gitted education needs to
move bevond its historic (and short-range) fixation
on identification. As a tield, gifted education has
spent inordmate time and effort in determining,
who qualifies tor programs for gifted students. The
continmual need to rovisit how identification
“works” signals root-level flaws m the identifica-
tion model itselt, The “cut-ott” paradigm needs to

<)

We need to move our

orientation toward de-

rather than certitving it.

Joseph Reneulli

be replaced with aninclusive focus. There are am
ple indications that current testing options tal to
identity many highly able students in all popula
tions. There is clear evidence that traditionat test-
ing and assessment mechanisms are espectally
flawed in their ability to seek out and identity
talent in culturally diverse and low socioeconomie
populations. In addition, there is mounting evi
dence that we have detmed gittedness too nar
rowly and that gitted and talented education more
hroadly conceived catls tor a more inclusive view
ot who would benetit trom abitity development.
Gitted education should adopt falent develop-
ment as its primary tocus. Resources previoush
invested in tinding the “rnight” learners should be
largely aimed at developing
teaching strategies that can
benetit many students. This
does niot indicate that a sin-
ple program or instructional
model witl serve all learners

\'L‘]()pil'lg gi“(‘d ness alitke Rather, 1t indicates a

need to understand haw to
encourage tatent develop-
mentina variety of ways tor
learners whose gifts and tal-
ents at any given time ap-
prar modest and those
whose gitts and talents appear more abundant. It
means learning how to create instruction that is
responsive toindividuat readiness, that charis
growth from carly stages to protessional-tevel pro-
duction, and that supports learners as they de
volop their talent along a learning, continuum.
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EXPANDING
PERSPECTIVES
IN SCHOOQL.
REFORM

As with the hield of pitted
edacation, the tield of school
retorny shoald retrench from
counterproductive perspec-
tves and practices and evolyve
toward perspectives and
practices that are more likely
to include and benetit all
learners.

The school retorm movement needs to expand
its historic focus on learners whoare at risk, under-
standing that all children are at risk of stunted
capacity unless they are actively valued, under-
stood. and nurtured. To exclude the needs of any
proup ot students from the reform dialogue,
whether throagh conscious intent or benign ne-
glect, devalues those learners.

The reform movement also needs to embrace the
tact that learners difter in interests, learning styles,
culture, world view, readiness, and in many other
wavs Restrictured dassrooms would, of neces-
sy, eschew onessize-tits-atl education. The goal is
neither insipid learnmy tor some and enriched
learnimyg for others nor o “magic bullet” that will
address the needs of all Tearners in the same way.
Rather, the poals should mclude offering varied

Although reform efforts
build on excellence for
all students, we must
not lose sight ot the
unique needs of our

high ability students.

Anonymous

avenues to high-level learn-
ing in response to student
differences while maximiz-
ing the talents of all learners.
Flexible use of time, varied
resources, multiple sense-
making opportunities, mul-
tiple modes of expressing
learning, flexible grouping
patterns, instruction based
on assessment of readiness
and interest, continually
updated learning goals for
individual students, and
similar approaches should
be hallmarks of a reform classroom that accepts
students as thev are and understands how to con-
tinually support them in development toward
their potential.

A COMMON PERSPECTIVE

For gifted education, delivery of services can no
longer be envisioned as an add-on to the normal
curriculum. Instead, developing ability ina variety
of ways, with emphasis on the general classroom,
must be the goal. For that approach to be viable,
classrooms must be settings in which generalists
and specialists collaborate to develop a variety of
abilities, in a variety of ways, for students whose
ditferences are as important as their likenesses.
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CHAPTER 5

The Point of Balance:
Becoming Student

Cen

chools that are genuinely inclusive serve

both equity and excellence. They are inter-

ested in talent development in all its forms.
[hev attend to students who are at risk and ad-
vanced learners, to remediation through accelera-
tion, and toaceeleration beyond the norm. They are
student centered.

Perhaps the most soiid conception of common
pround between school reform and gifted educa-
tion is the creation of leaming environments that
are authenticallv student centered. Student-cen-
teredness is increasingly at the core ot both gifted
cducation and <school reform agendas, A commit-
ment to student-centeredness can open avenues
tor collabonttion between the two groups ot edu-
vators.

SENSITIVITY TO STUDENT
TRAITS AND NEEDS
[he rootsystem ot astudent-centered classroom
is o teacher’s shilb in readmy, interpreting, and
responding appropriately to the traits and needs of
individual learners. Such sensitivity would in-
ciude caretal and ongoing explorations ot
¢ | hestudent’s home and community environ-
ment and their napact on self-contidence,
mativation, readiness, interests, and other
trats.
¢ T'hestudent’s culture and its impact on how
the student relates to education, school
authority tigures, peers, and the world.
¢ The student’s interests and how those can
serve as o foandation for learning,

O
oo

tered

o The student’s strengths and how those can
become a foundation for motivation and self-
efficacy.

» The student’s learning stvle preferences and
how those can make learning more efficient
and school mere inviting.

¢ The student’s readiness for leaming and how
appropriate challenges invite curiosity, en-
gagement, and sound habits of mind.

RESPONSE THROUGH
HIGH-LEVEL LEARNING
EXPERIENCES

Teachers in student-centered classrooms would
respond toindividuals’ profiles by designing high-
level learning experiences tailored to varied traits
and needs. Each child should encounter regular
learning experiences that are interesting to and
“just alittle too hard” for him or her at agiven point
in that student’s journey as a learner. Such high-
level learning experiences would

¢ Be based upon key concepts and powerful

ideas ina field of study.

¢ Require students to think about the key con-

cepts and ideas both critically and ereatively:.
¢ Ensure that learners develop a solid knowl-
vdgebase necessary for production and open
access to additional learning in a subject arca,
¢ Require students to be active, participatory
learners.

¢ Require students to use knowledge to exam-

ine issues and solve problems.
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o Help students develop
attitudes, habits, and
dispositions that pro-
mote intellectual curi-

osity and  learning, to understand why

in¢ Iudm the valuin g of
hard work.

e Help students develop
real-world skills of idea
evpression and produc-

fron. the learner, how they

o Scem relevant to stu-

dents. match the content you

o Bevaried, toaddress in-
dividual readiness, in-
terest, and learning
preferences.

TAILORING
INSTRUCTION
TO FIT THE LEARNER

While all classrooms use whole-group activities
as a means of establishing common learnings and
building a community of sharing, there are also
many times when dittering fearners have ditfering,
interests and needs. Theretore, a student-centered
classroom would also provide many learning ox-
periences designed to address varied interests,
learning preferences, and points of readiness,
While all learning experiences would meet eriteria
for high-level learning, teachers in a classroom
where instruction is tailored to tit individuals
would

o THolp students recognize their own gitts and
talents and detine the steps necessary to de-
velap those talents as fully as posaible.

o ['rovide varied means of input or content,
inchuding multiple print resources, human
resources, media resources, and learing by
domy, as well as learming by reading or Iis-
tening,.

e Arrange supports for assimilating intorma-
iion, including reading buddies, graphic or-
pantzers, peer study teams, and peer
mentors,

o Provide opportunitios tor aceoleration and
enrnichment ot learnig tailored to the inter-
st and needs of students.
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you're doing

how they are good for

are teaching.

Bessie R. Duncan

You don’t need a recipe e (reate varied sense-

making activities to en-

book. What vou need is able all learners to

grapple with and inter-

nalize important ideas

at appropriate levels of

th lllb abstractness, comples-
itv, independence, and
open-endedness, as
well as at a pace appro-
priate for the learner,

e Create varied product
options through which
students can apply and
extend learvings at ap-
propriate levels of ab-
stractness, complevity,
independence,  and
open-endedness, as

well as at a pace appropriate for the learner,
and thrnu;,h modes of expression that mvite
students to develop their talent arcas.

* Use a wide variety ot independent, small-
group and whole-group learning options as
appropriate to the task and learner.

e Join with students in developing criteria for
products and other work that set high expee-
tations tor the group as a whole and are then
evtended to address interests and learning,
needs of the individual student.

* Guide students in personal goal setting, and
ongoing seltf-assessment related to those
goals,

School retormers have demonstrated that past
instructional paradigims have been liteless and in
ettective with many learners, including those
whom we now call 7at risk.” A the student popu-
lation becomes more diverse m general, and as that
diversity is represented in heterogencous class
rooms, it seems likely that any view ot teaching
that denies the pluralism is doomed to fail.

I-stablishing, student-centered classrooms with
high tloors and high ceilings—classrooms m which
many talents, many viewpoints, many learning,
sty les, and many interests are ]L‘gltlmlic d—scems
to e a goal aceeptable to both educational retorm
and gitted education, because its focus is helping,
all students achieve their maximum potential,

l";
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Dynamics of Design

everal means of moving toward achieving,

the goal ot student-centered classrooms

emerged trom the conversation at the Wye
svmposium. Among them are reconfiguring time
and rethinking statf development in wavs that
strengthen both educational practitioners and ed u-
cational practice. Currently, structures of time and
staft trainmg otten driee educational objectives.
These two key resources need o be reconfigured
su that they seree educational objectives, ope ot
which s establishing classrooms that are respon-
stve toa varrety ot learning needs,

RECONFIGURING TIME

Fime s a kev resource in building stedent-cen-
teved learnimg environments. Untortunately, edu-
cations’ current use ot time s
not typreatlv most advanta
peous mnoving toward stu-
dent-centeredness

One retormer rellected re-
parding the use of time in
schools, “It we don't recon-
ceptualize trme, evervthing
clae s lost” Children don't
all Tearn at the same pace,
and not all tasks merit equal
time. Yet our bell-driven
sche dules implyv that small,
cqually sculpted blocks of
ttime are adequate far all
lcarners and learning tasks.
Our current understanding
ol the learning process points
us toward rethinking ihe re-
source ot time to make it
variable, tHexible, and un-
tragmented.

First, we need to develop
clasarooms in which fime is a

gobit ..

' ]
24

We, in fact, have lcarn-
ing defined by time . |

What we need to do s
adjust time to the learn-
ing. In the current svs-
tem a student who takes
seven repetitions to get
it and a student who
takes one repetition to
are treated ex-

actly the same.

arbic Halstead-Worrcll

variable rather than a constant. That is, some stu-
dentsmay move through desired learnings quickly
and then be supported in moving on to other ox-
plorations. Other students will require more time
to internalize ideas and skitls bat will suceeed in
doing so it wiven extended time and support. See-
ond, we need to dovelop chissreonis mowhich time
is tlexible. That s, we need to envpower teachers to
use more tme on some daves to doa particalar
sarencee iny estipation b it seems wise to do so and
then perhaps onut saenceanother dav o keep the
overall carmiculum m balance O the secondary
level, there need to e upportunitios tor some
learners to spend nore hioies o dav malgebra
while other learners imay be able (o enrolb in two
courses durmg the same s Lass periods, negotiating
with both teachers segardimg davs an which it s
wisest to attend cach class.,

Third, weneed toreconty,
e time into Larper blocks
Domg, soowill allow all sta-
dents to pursue 1deas n
predater depth, attach sense
mahimg to content, and have
time tor meanmygtal apphea-
tion ot knowledge. Inaddr
tron, itwill alloww opportunity
tor teachers to provide learn-
ing extension and remtforee-
ment for students more easily
and naturally than 1s possible
in sharter blocks of time.

Making time in school
more variable, tlesible, and
unfragmented is an acknow-
ledpment ot dittering student
interests and needs. School
daves need not necessarily be
ertended tor educators to use
the resource of time more re-
spansively to the needs of
students,

INNAMIcsor Tisos  PAGE 17
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RETHINKING STAFF

DEVELOPMENT

Current staff development models—typically
an “oxpert” telling practitioners how fo use the
fatest educational innovation in their classrooms—
have proven inettective in changing cducational

practice. The goal of student-
centeredness would  be
greatly enhanced by staff de-
velopment thatis more reflec-
tive, collabeorative, and
immediate than has generally
been the case in the past.
Reflective staff develop-
ment would encourage indi-
viduals, teams of teachers,
and statfs to develop a sense
ot identity and purpose in re-
gard to their learners by sup-
porting shared discussion of
experiences, study and de-
bate of a range of views on
various facets of educational
practice, and shared decision
making regarding their work.
It would resist telling teach-
ers what to do and would fo-
cus maore on helping them
arrive at ways to think
broadlv and deeply about
teaching and learning. It
would opt far teachers as
creative artists rather than as
tollowers ot recipes.
Collaborative staff devel-
opment would support teach-
ers’ visiting one another,
identitving and sharing arcas
of expertise or success. It
would help generalists and
specialists learm to respect one
another’s roles and work as
ettective teams. It would pro-
mote investigation of solu-
tions to problems by teams of
cducators with varied per-
spectives and insights to con-
tribute to the investigation.
Staff development that is
“immediate” would take
place in classrooms, with
peers and outside experts
waorking together to imple-

ment new approaches to teaching and Jearmimg,. It
would arise naturally and be supported by admin-
istrators, as teachers identity probiems that thev

Professional develop-
ment for all teachers
must change dramati-
cally. It must encourage
teachers to practice
themselves the kind of
thinking we expect
them to encourage in

students.

Paula M. Fvans

One of the things gifted
education has done is
develop teaching strate-
gies as models . . ., but
what we haven’t fo-
cused on enough is the
intellectual substance of
those models and what

the intellectual content

should be.

Pat O’Connell-Ross
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want to address or as they decide to implement
new approaches in the classroom.

In other words, staft development would be
learner centered when the teacher is the learner,

exactly as we wish class-
rooms to be for children and
vouth. In the case of staff de-
velopment, an administrator
or team leader would play
the teacher role by requiring,
goal setting. Then, based on
their interests, shills, readi-
ness, and learning prefer-
ences, teachers would be
aided in developing leaming
opportunities tailored to tit.

Certainly there are other
resources that dre important
in reformatting schoaols <o
that they are effectively <tu-
dent centered, Some scheols
and school districts are badly
undertunded relative to
otherschools inthe came dis
trictorstale. Thosemedquities
must be addressed. In tact,
most U S schools are under-
funded, resultimg in class
sizes that make meaningtul
student-centeredness a goal
seemingly out of reach to
many teachers. Whilehaving,
an immediate impact on
tunding formulas and struc-
tures scems bevond the
scope of most teachers,
schools, and even eentral ad-
ministrations, educators at
all levels do have the oppor-
tunity to reconfigure time
and statf development in
wavs that could have imme-
diate and positive impacts
on developing classrooms
that are responsive to indi-
vidual student needs, inter-
ests,  and  readiness-—
classrooms that are better
positioned to achieve the
poals ot both school retorm
and gitted cducation.

)’
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CHAPTER 7

From Imbalance
o Balance:
Hanging Together

sthe Wyesvmposm concdluded, pacticor-

pants i tdbed eaghie trome expenence

and converation Tookme gt Hnee kev
vas that hav e the capeioits o both Block collabons
tive etorts between wchool petotm and padted
education and hink the fw o e onmon prerpose
These barneas and bodees cancbe categonized un
der the headings ot atbtnde stinctiees, and tocus
Participants were tie b asked 4o suminanize those
factors of athtade, sttucture and tocus that are
barriers to cooperation betweern ytted education
and schaol retorm Next they were asked to make
recommendations for positne steps that could re-
sultin brdpeswhere barmers had previousiy been
erected.

BARRIERS TO
COOPERATION

Attitudes as Barriers

It was evident from the responses of the par i
pants that teelmys, vatues, and attitudes hay e bt
sturdy walls between educators of gitted students
and ~chool retormers, FFach group has percenved
the other as distant and unapproachable Among
attitudmal barricrs that participants listed were

e I'ntrenched pos onss unvieldimg <tances

o Alistrust.

e Unwilhingness to compronmise

o | razen methodologies

e |ack of empathetic listemy,

o ack ot torums tor dialoy,

o [alure to recaginze commaon sironid

e Sfrong cuos

o hiased research,

o lear ol change

o Dletensne postures

e Anusversusthem™ porspectin e

e [ack of protesstonalism i deabingg wdh one
another.

Structures as Barriers

Bevond mdinvadaal and group tensions. the 1,
trastructures of education itselt heve plaveda pait
m separating gitted education and ~choal reform
Among the structures named by participants as
bharriers were

e I'ntrenched educational burcaucracies.
Intrenched paradigms ot schooling,.
Pailure to embrace a wide varety of models

and strategies tor classroom use.

e Counterproductive use of time,

o | unding himitations,

e 'ohitical policy decisions that ran counter to
cducational good judgment.

o [nsistence on unitornts

e lusistence on groupmy or no groaping ol
students as the onbv appropriate strategy

o {nsistence oneguity or excellence as the only
mportant goal.

Focus as a Barrier

I ducytors m both gatted Jdald education and
schoobretarm tend trhav e tocal points ot concen:
tration Particpants suggested that some of those
arcas of concentration Have been soomtense as to
mhbit recovnition that other prorities might et

Poostlasrva e Bsee o v 1 eanar PAGE v
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as welll Among the barriers ot focus desenbed
were

e Fmphasis on student necds to the neglect ol
attending to teacher needs

e Fmphoesis on student ditterences to the ne
glectof emphasizing stadent simularities

o fanphasis on student similarities to the ne-
plect ot emphasizing student ditterences.

e ['mphasis on particutar models or strategies
to the neglect of the wide range ot possible
moduls and strategies available tor ettective
scrool and classroom use.

o Overemphasis of “horror stories” and “sue-

without locking at a repre-
centatinve larger picture of programs and

coss storpes”

stialegies

Sirrs 1o Bun DiNG
BRIDGES

Wihate the Banner< ot attitude, structure, and
b that have divded gatted education and
~chool petorm are signrticant, participants were
Also able 1o envision ties that nught be made i
those came areas —actions that night begin to jom
vather than divide the two groups. These stgges-
tions olter pronising nest steps lor educators ot
the gittedt and school retormers who see benetit in
working together tor common godls

Attitudes as Ties
Old arguments constructed om the toundation ot
old hostchties are unprodudine e Wiile atttides
are realand otten deeply held, they are nat impos
sthle to alter over time Svinposim participants
made the tollowmy suggestions [or replacmy att
tudes as barriers with atbitudes as bres
o Start Lalkmyy abaont callabanative ettontawith
preoplewith whom sorralready havean open
dhaloy
o Nabe o all news matiabin e e codlabora
brve o
o Rol play the puoiton ob yovps and ek
vidhualodhor than varasn
o |iden
o L e vane hndne o aomeans o eslablhishimyg
ialoy
o Develop Tocal and revional netwarks wath
In‘upl('nlll--hh'lll o e neducational oo
tice
o Dievelop oo, oy termy dhador foavond
Bemg " zapped by the vpsodi
o | ocus on school-level cooperation and di

I(l):

PAGLE20 T g 0 e Moy Teaasc bartoe Lira gy e,

e Develop conerete examples ot wavs inwhich
fcarners who are gitted can be served within
the contest ot school retorm.

e Develop qualitative studies on the impact ol
vanied educational settings and practices
with learners wha are gifted.

o Beapart ol assisting educators with des elop-
g studetit-centered classrooms, recatling
that peaplearee more hikely to act theirr wav
into thinking than thev are to think their wav
into acting.

e Deaide onthe nonnegotiobles, and do not be
overlv concerned with the less important is-

sLes

Structures as Ties
An carlyv area of common ground between
schoolb reformers and gitted child educators at the
Whe svmposimim waes recogition that many past
and current educational structares are il swted to
todov's lassrooms and learners, as well as to dia-
[og betweenretormers and educators of gitted stu-
dents U s logacal, then, that together the two
proups could develop new stractures that would
benettt both learmers and the chances of collabora-
tion Some suggestions tollos
o Cuoncentrate tome and encigy on asw areness-
les el activities as o wav to provide acurate
imlormation and shared understanding
amony pohovmakers, parents. educators,
students, cdicators ot gitted students, and
<~ hool retarners
o lcad the wav m ostabhishimyg collaborating
modelsinwhich educators ot gitted students
and school retormers waork together at the
schooband local level toadentity and adhiey e
shared goals
e Work together to build mterdisaplimary cur-
ricula that ofter wholeness, relesance, powser,
and opportumity for iterest-based study tor
A learmers
e Work topether to recontigure use af fime i
schonl i swantht benelit Tearning, tor all
stirdents
o | tablishcolhiborative stattdey elopment op-
tons through whin v teachiers can become a
(rrtot shaeed proabshnn solving elforts o es-
tablish schools and classrooms w here both
caguity and excellenoe ane vaiaed

Focus as a lie

Croups that ditter i e poerpeciives
nesver agree on all matters They can however
identity tocal pomts onow e b conumyg, together s
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CHAPTER 7

mutially benetiond Participantssuguested the tol -
[owiny as potential areas of shared tocus

o Gureuponthe grouping - -nogrouping arygu-
ment

o Rallv together around the dea ot helpig all
students achieve therr masmum potential
rather than the ided ot achieyvimg nummum
competency

e Ptabhsh positin e diatogues atlocal and state
levels aswetlas thmugh prutv\\ion.ll oryant-
sations such as ASCD, AFRA, NCTM, and
NCTE.

e C onduct research and
publisht tindinas aboat
varied uses of edu-
cattonal practices to
premale hivh-guaiity
cdacation tor all <tu-
dents.

e [~ the Internet o)
other computer com-
munications petworks
as well as personal
pubhcations, newslot-
ters newspapers, and
professonal poesenta
tiens te Share exam
prles ol sccess e wedl
P the onvomy didloy,

e Develop a philosophn
cal slaterment ot com
mon vround  and
dissenmimate it to ol
leagies throughont the
vartous cducational
Helds

Shitting the rhetorn be

tween witted dhald edacation
and school retorm w0 that it
retlects openness and regard
rather than antagonem and
dreregard s an important
tirst step It amay weld be,
however that th step of
<hared action will best tacih-
tate mutual anderstandimg,
Options tor such action and
ter o shitt i thetore ottered by svmposiam par
tropants provide ondy a partial st ot possibilities
It vl be most usetul st the svmposimm serces e
catalvst for conversation amd an mpetue tor o
panded collabotation at local wohoodson prones
stonal argamizations, amd e polioy makiny
settines 1t the hope o the sympostai parti
pants that by <sharing thew brot conversabion with

g
-

We came awayv with two
messages: To those in
the reform movement,
we wish to point out
that the education of
gitted students can be a
significant element in
vour program without
impeding the reforms
that are desired; to those
in gitted education, the
reform movement is not
to be feared, but to be
joined in a cooperative
and imaginative spirit

ot collaboration,

James ). Gallagher

other educators willimg to overcome old tensrons
extended conversations vl take place across the
countryand extended opportumities tor shared
learnmg will be realized

A FINALNOTE

Ins evidentthat there are both room and oppor-
tunity tor a healing of old anmimosities and griey-
ances that have existed between school retornuers
and edacators ot gitted learners, both room and
opportunity tor new collabo-
rations toward common and
-critical educational poals A
tinal note to mambers of cach
proup mav pomt the wav to
continaed cony ersation and
cooperahion

'o Educational
Retormers

I Iigh-ability learmers exist
m classrooms across the
country. Their education can
be an item on the relorm
aenda without impeding the
caquuty goals of retorm. Fhen
necds have o righttal and
valuable place on the contin:
vum obainstrin bronal services

In addition, cducators ot
sitted learners are o skalled
and valuable resouarce e es-
tabhishing classes wath lagh
expectations torall learners.
tocus on oritical and creatis e
theught, provim- and ssue
Pased mstruction. releyant
products.and many otherele-
ments desred by proponents
ot restructured classrooms
[hey are also a resaurce for
e<tablishmy, collaboeative m
structeon baedw een ‘t"(‘lu‘l"\ll‘-l\
and speviabists meoeducation
Fhee want to be a part ot and
nutke o conteibuhon oo mpros e ~choal o all
fearners

o Educators ot Gilted Learners
School retorm shoald ot be teared Tt provides
dstifieant opportantts formnproy iy education
tor alt students Tdueators of patted students
would doowell to take the st steps toward
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contintiny the dialog w ith retormers. I vouare not
“mvated to the table  take the nisk of invaiting,
_\'(‘lll’\l‘“.

Ias also meumihent apon s dicators of potted
Children to caretully and thoaehttolly articulate
the difterences bebween vood cducation tor afl
lcarners and vood watted cdocation Tor o time
gitted education was the onlv adsocate of e
based, interdisaphnary mstructionwithva tocis on
high-level tinkimy, problem solving, and produ
tion of meanmgtul products Now and appropr
ately, those have become poals for all [earners
While cducators ot wmitted students can provide
models for such lugh-expectation dassrooms
general, it s imperatin e that they also develop and
share models tor difterentiated istruction that
suide practitioners in eyvpandimng expedtations so
that they arealso high torads anced learner< While
all students should analy z¢ and create. a student
vith high-end talent magiven subject would Tikels
benetit from analy =i~ and creation v tosks and
products that are more complex. abstract, apen
ended, multitaceted, and independent thain those

PAGE 22 1w oot
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that are appropriate tor learners whose talent s
less advanced in that subject

I ducators of gitted students have a unique op-
portunity toshare current models and strategices ot
mstruction to the betterment of all students They
also have anobhigation to continue ta des elop therr
understandimgs of precisely what makes mstruc:
tion appropriate tor gitted learners, and to share
those understandings with colleagues wwho will be
the primary mstructors of those students.

lo Both Groups

[t difticaltto imagime a time i ULS. education
niore replete sath challenge and opportunity.

[t dithanbt tomagime any groug-s of educators
better cquipped by virtue ot vision and experience
tocontnbute tothe improvement ot b s education
tor all learners

It s dithicult to mmagine the degree of foss to
~choals and claldren that will oceur i diadogs <ich
as the one at this sy mposinme do not contimuie and
tHlourish
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Blending Gifted Education and School Reform

Gail E. Hanninen

Schoal refommumiiatives have teanlted in many changes in American
eduration dunng the past decadis The complexity of the process has
presented non ercns chialtendgoes for every educalor  Juxtaposed
adrnalthe telorm cinnte Jare several other changes that have af-
forteg Ame v an ol pedonmes . chinging demographics. increasing di-
woraty of stodent popolatione. and limited hiscal resources 1t is within
this broa feontext Ibat tho needs o our most capable youth must be
Chaltenged Thes et provides o process for assunng that the
uniqque needs of sludents who are gifted are addressed within the
context nf syslonuc reform - Several key elements guide the process
creating behiet slatemente clanfying the issues, and designing
strategics for implementation

Creating Bellef Statements

Belief statements dchne systemic parameters as reflected in a dis-
trict s vision statement and expected outcomes For example. what 1s
believed about students who are gifted 1s basad on what i1s believed
about all leamers  Crealing belief statements about atl leamers 1s
guided by the following questions

What da wo beleve tabont all leamers)?
What do woe know?
T What do we wanl?
4 Whatdo we ro?

~Y

Procesaneg thewr gqueshons gencetales a set of distnct or scheol level
bebel stitements viaon statements and expected oulcomes that will
aflect the entire conmuity - Discussien should include educalors
and patents of sturlents who e gifted and talented as well as othel
representihvens fiom vanons special interests groups By working
medvadinally nvamall groups or s a whole cach person generates
bbb Ldements The goneral discassion provides an opportunity to
cxattin Felefsaudividualy hold about students who are gifted and
Lilerted  Throwgh a process of narrowing down |be statements each
st arouge et lve most strongly held statements  Later when
Aroapees atsbine thear Statements & hist of 10 to 15 strongly held betiel
Do ol provides i orgaovational peofile - A second hst of belief
~Latement. may alsa be gonerated around the question Whal do
yorehelieve aboul programs tor students who are gifteditalerited?

Clarltying the Issues

To understand elements of systemic change each educator needs to
clacly the issues  Again o key question guides the process  As you
reflect upon what you know about education reform the best prac-
tices In education and your experience with students who are
gilteditalented what are the cnlical issues that come 1o your nund?
Identifying the five most important cntical issues helps ndrrow the
topics of concem and locus discussion

Designing Strategles

Developing i successiut relationship between education reform ef.
forts and agifted educalion is inked to five key strategies

1 Analyze the language
2 Listkey decision makers. stakehoiders and nsk lakers

36

3 Infuse gifted/talented into several schoo! policies
4 Visualize the desired direction
5 Enacl equ:table access to resources

The acronym "ALIVE' means that cach strategy incorporates valu-
able information gleaned in one of the other strategies and does not
function in 1solation

Analyze the language refers to interpreting what 1s really being said
For example, the concept of inclusionary programs sounds very altru-
istic, but mighl mean “inclusion of special education students only® in
the regular school setting In this examgle. siudents such as those
being served by Chapter 1 programs. aifted programs. or English as
a Second Language (ESL) programs may continue to be excluded
from inclusive schools because the terminology has multiple mean-
Ings

Language in viston statements. distnct policies, and expected out-
comes can also be used to benefit students who are gifted The fol-
lowing statement of purpose uses several helplul words and phrases
The purpose of the Bnlish Columbia school system is to enable
learners to develop their individual potential and to acquire the
knowledge. skills, and attitudes needed 1o contribute to a healthy so-
ciety and a prosperous and suslainable aconomy” (Ministry of
Education, 1991) Words Like “Individual * "each.” and "potential” are
inviing  Collective words such as all.” "they” and "everyone can be
misleading Finding tenns that are inks to systemic parameters is
crucial to embedding special services in policy hnking a school sys-
tem with the community, and developing a shared vision

List key declslon makers, stakeholders, and risk takers means
dentitying individuals and groups who are stistegic influencers  The
people mosl affocted by schoo! system changes need to he included
in discussions from the beginning  The number of persons needs to
be manageable  The group should represent a broad range of con-
stituencies including students parents teachers. administrators and
members of the conimiinily - When choosing commurity members
weep in mind that key individuats who have credibility with and the
respect of their colleaques will influence support tor change

Infuse gliftedntaiented inta saveral school policles implies that
well-wnllen local dhstuct policies provide a basis tor developing qual-
ity program services lor all students, including those who are gifted
Although services for students who are gifted need o be defined in a
specific program policy. they should also be inlerspersed throughout
broader policy stalements on curnculum, nstruction. counseling.
special populations parentinvolvement, and staff development

The following excerpt from a local district policy statement reflects
that community s beliels and pnonty for programming *Challenge
their multiple inteligences and engage students with diverse linguistic
and cultural backgrounds * This example depicls a connectedness to
the whole distnct and supports the district's need to address “multiple
inteligences” and "diverse inguistic and cuttural backgrounds® of all
students Thus, Infusing services that meet the needs of students
who are gifted/talented into local policy statements can work two
ways
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Visualize the desired direction moeans that wilhin the context of the
total school system desigh i cloardy stated and conaise framewotk
for defivenng services lo students who aie gifted . Such a design
should chaflenge the future and ilfustrate not only a relatonstip of
such services to the total system but also provide accountabilty for a
continuum of seivices Irom kinderqgarten through 12th grade

Enact equitable access to resources means using the first four
stralegies to build equitable access to resourcos in a defensible min-
ner The notion that the “squedky wheet gets the grease” 1s often
true because special interes! groups have gained an audience and
power Comprchensive quality services to siudents are not devel-
oped by squeaky wheels. but instead are the resuit of well pianned
efforts reflecting the beliefs and commitments of several conshituen-
cies Equitable access lo resonrces also mplies that resairrces are
based on the needs of students and not solely on the needs of
teachers or administrators

By using lhese five key stralegios a heallhy relationship with the dif-

ferent educdlion 1oform efloits beconies possible  Each education re-

ferm stralegy can be accopted by educators of the gifted as an op-
portumty rather than a barner

A Gifled Leaderstap Confetence in the state ol Washington demon-
strater] one way thal using this process can generale strategies for
plending gifted oducation and school reform  Participants identilied
oighl education reform efforts affecting services to highly capable
sludenta The tesulting product, created by the 41 participants, was
entitied  The Reform Movement Where Do Gifted Students Fit™
(Fascilla Hanninen. & Spritzer,, 1991) The following reform strate-
gies excerpled from the onginal publication illustrate how bridges in
thinking can be bullt between education reform and gifted education

Grouping Strategies for Succeoss with Gifted Students

Six guiderines to use when considenng grouping cptions (Rogers,

1991)

1 Students who are academically oi intellectually gifted and tal-
ented should spend the majonity of their school day with others of
simifar abilities and interests

2  Cluster grouping of students within an otherwise heteroge-
neously grouped classtoom can be considered when schools
cannot support a full-time gifted program

3 In the absence of full-tme gifted program enrollment, students
nmight be offered speafic group instruction across grade levels,
according to their individual knowledge acquisition in schoot
nubjects

M Caltod students should be given oxpenences invalving a vanety

of appropriate acecelrration-based options, which may be offered
la gifted students as a group or on an individual basis

v Stidenis should boe ¢pven expenences which involve varnious

{formis of ennchnient that extend the regular school curriculum,
leite i 1o e mote complete development of concepts, princi-
pieeand generalizisions

1 Mixed abibly cooperdtive learning groups should be used spar-
ingly pethape only for social skills development programs

Oubeamirs Based Education Strategies for Success with Gifled
Loamnoes

1 Maintiun programs for gifted unlil acceptable options are avail-
able, thatis acceleration. self-contained classes, or advanced
classes

Educate all stalf so that they are able to identify and provide ap-
propriate curnculum for gifted students

ro

3 Protest before milial instruction. @nd provide gifted students
ctedit for pnor leaming

4 Provide an ennched cutniculum for all students and acceleration
and/orin-depth study for gifted students

5 Ensute opportunities for flexibility in scheduling so that students
can be appropnalely grouped and regrouped

6 Provide giited students the opportunity to work with their aca -
demc or intellectual peers/mentors

7 Match new learing oxpetiences that capitalize on the students
strenglhs and interests to the expecled student outcomes and
provide appropnate assessment options

8 Match the curniculum to the student's leaming rate

g Elnunate the celling on leaming (1 e , i a student 1s ready to
ieam algebra in 5th grade, the system must not only pernutit, it
should support 1t).

10 Extend the depth and breadth of the lessons

Within each education reform strategy. ideas were presented that re-
spect the integnty of the research and assure appropnale leaming
opportunities for students who are gifted

All students n our schools, including those who are gifted. deserve
the best educalion we are capable of providing On the one hand,
education reform efforts reflect those approaches deemed necessary
to accomplish that goal. On the other hand, gified education has fre-
guently been perceived as being the best in education provided only
for “the best * If the aim of education reform 1s that all students
should expenence “gifted teaching.” then the expertise and suppert of
educators of the gifted should be a part of those efforts Concurrently,
all educators need to acknowledge that "gifled teaching™ does not
necessarly mean effectively "teaching the gifted © Knowing the dif-
ference depends upon understanding the nature of & student's gilts
and talents It also means placing greater value on each student’s
strengths

The keys lo successful education reform for students who are qifted
results m educators and paronts who can continually

1 Evaluate the effectiveness of the education relonn stiategies
used in their distncts

2 Review the quality and clanfy the relationstup of educational ser-
vices for students who are gifted

3 Understand the complexty of the “big picture” as different edu-
cation rolorm strategies are institutionalized n schools and be-
liefs about services for studente who e gifted are ncorporated

Education relom is an opportunity for professionais in gifted educa-
tion 1o recognize what works. what does not work whore “hitchhiking®
on the ideas ol others 15 wise and to understand the changes that
are needed to assure oxcellonce n leaming snd charactor develop:
ment  An inevitable outcome will be better schools for alf students

Resources

Fascilla, P, Hanninen, G E . & Spritzer, D (Ed-y (/911 The reform move-
ment Where do gifted studenis nt” Olympia, WA Giltod Leadership
Conterence, c/0 OSPI

Ministry of Educalion (1991)  Supporting learming  Understanding and as-
sessing the progress of children in the primaty program  Province of Btish
Columbia

Rogers, K (1991) The relationship of grouping practicés to the educahon of
the gifted and lalenled learner An executive summary  Storrs, CT  The
National Research Center on the Gifted and Talented

Gail € Hanninen, Ed D 1s Director, Studen! Learning and Assessment
Chimacum School Disinct, Chimacum, WA 98325-0278 She also has served
as CEC-TAG President
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Selected Readings

EC606152
Dettmer, P. (1993). Gifted Education: Window of Oppor-
tunity. Gifted Child Quarterly, 37(2) 92-94.

Trus paper witers educators of gified students 10 reconimenda-
llons for encouraging change 1n the conlext of the movement for
educalonal restructunng and reform  These include setting high
learning standards and expectations for all students. structunng
new roles lur gifted education parsonnel. and inlegrating gifted
education with general education In meaningiul ways

EC606209
Ford. D. Y. & Harris, J., lii. (1993). Educational Reform
and the Focus on Gifted African-American Students.

Roeper Review, 15(4) 200-204.

This article discusses implications of educational reform move-
ments for improving the educational well-being of gifted students
in general and gifted African-American students in particular
Recommendations for educational improvements are offered in the
areas of performance assessment. pnmary preschool programs.
extended school services, family resource and youth services
centers. and school-based decision making

ED344409 EC301138

Frank, R. (Mar 1992). School Restructuring: Impact on
Attitudes, Advocacy, and Educational Opportunities for
Gifted and Talented Students. In: Challenges in Gifted
Education: Developing Potential and Investing in Knowl-
edge for the 218t Century. Columbus: Ohio State Dept.
of Education.

Erjuc ational 1eform efforts toward school restruclunng are exam
ined for their impact on the education of gifted and talented stu-
dents Considered first are implications of societal changes in
cluding changing demographics (e g, increasing sludent diver
sily) changes in family structure and in interactions beiween
scheol and family and changes in the workplace (requinng a bet-
ter educated work forcey A vision 1s offored of a rostructured
suheol where alt students are challenged according to individual
abihies and learning styles Such a vision Is seen lo require
thanging attitudes with many community organtzations becoming
ne«w slakeholders. with student diversity being celebrated with
curnculum reform throughout impacting at nisk students (including
qifted at-nsk students), with increased family involvement with
qifted and talented studenls engaged i dctive learning
expenences hke communily service and with develnpment of
school business partnersh:ps A multipronged advocacy base 1s
proposed for the restructured school

EJ427056 EC600511

Gallagher, J. J. (1991). Educatlonal Reform, Values,
and Gifted Students. Gifted Child Quarterly, 35(1) 12-
19.

Tho positive and negative elements of six educaticonal relsms are
discussed search lor excellence. cooperatve learming middie
schonls. master teacher certification. site-based management and
actauntabiity  Gifted educators are urged to pronminte these refarm
movaments for the maximum benefit of all

3%

ED344404 ECJ01133

Gallagher, J. J. (Mar 1992). Gifted Students and Educa-
tional Raform. In: Challenges in Gifted Education: De-
veloping Potentiali and Investing in Knowledge for the
21st Century. Columbus: Ohio State Dept. of Educa-
tion.

This paper examines gifted education in the context of current edu-
cational reform efforts It offers a rationale for the differentiated
education of gifted students based on American values and equi-
table aliocaticn of educational resources Examples are offered of
curriculum content modification for math, science, language arts,
and social studies which utiitze four approachas (1) acceleration
(2) enrichment, (3) sophistication. and (4) novelty The relationship
of gifted education to the Amenca 2000 program and 1o the six na-
tional education goals 1s noted. The paper then reviews major re-
form efforts in the areas of accountability. the middle school con
cept. and cooperalive learmning Issues remaining to be solvad are
also identified and include personnel preparation, unidantifind stu
dents (e g. the culturally different} curncular oplions. stratngies
and metathinking. and the value of the term. “gifted,” itself

EC 303107
Hanninen, G. (1994). Blending Gifted Education and
Schooil Reform. ERIC Digest #E525.

This digest provides a procnss for aseunng thal the gncqueo neads of
students who dre gifted are adugiesased wattun the context ol
systemue. educalional refarm

EJ462591 EC605918
Jackson, N. E. (1993). Moving Into the mainstream?
Refieclions on the study of giftedness Gifted Child
Quarterly, 37(1) 46-50.

This position paper cails Tor olfods o reasn conped bores he

tween studies of giltedness and mamatream paychologiedl and e
ucational research arguing thal sludies ot gqitedness have con
tnbuted ta manstream thaary dnd may play spoecial roles i theory
development Stratedies dare proposed lor averconung harriers o
lurther integration with mainstream resaarch

ED352782 EC301712

Maker, C. J.. (Ed.) (1993). Critical lssues in Gifted Ed-
ucation: Programs for the Gifted In Regular Classrooms.
Volume }il. 1SBN: 0-89079-549.-5. Available from: PRO
ED, 8700 Shoal Creek Blvd., Austin, TX 78758-6897.

This book presents 29 papers addressing cnlic al 1ssues 1 the edu
calion of the qfted

EJ427058 EC600513

Renzulii, 4. S & Reis, S. M. (1991). The Reform Move-
ment and the Qulet Crisis in Gifted Education. Gifted
Child Quarterly. 35(1) 26-35.

Gifted education faces a quiet cnsic as mlorms movements focus
on cosmaetic administrative changes in school organization and
management rathet than interacton among toachers  students.
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and the malenal to be leamed  Two goals of Amencan education
are prosented providing tha best possible education to promising
students and impraving tha education of at-nsk students

£EJ439630 EC602502

Ross. P. (Fall 1991). Advocacy for Gifted Programs in
the New Educational Climate. Gifted Child Quarterly.
35(4) 173-76.

Teesarti e urges rducdlars of the gifted and talented to become
ke alecdugeable aboul educational refom eflorts at the local. state
el natenal tovels Specific imbiatives pertinent to gifted educa-
o lude aipaded pnmary schools. performance-based as-
e ementt ol student praqress, usa of studont portfolios. and ng-
o eydmpedd cgracdla

EJ439630 EC302493

Ross, P. (1993). National Excellence: A Case for

Developing America's Talent. Washington, DC: Office of

Educational Research and Improvement (OERI),

Programs tor the Improvement of Practice. Avallable

from: U. S. Government Printing Office, Superintendent

of Documents, P. O. Box 371954, Pittsburgh, PA 15250-
7954; 202/783-3238. Order number 065-000-00603.

This report on the educational needs of American gifted and tal-
ented students identifies indicators of an educational cnsis de-
scribes the current status of education for these students. and
presents recommendations to meet their educational needs Indi-
cators of the neaed for change Include the relatively poor perfor-
mance by American students on international tesls and the small
number of students performing at the high levels on National As-
sessment of Educational Progress tests Studies have shown that
most regular classroom teachers make few. it any, provisions for
talented students and that only 2 cents out of every $100 spent on
K-12 education supports special opportunities for talented stu-
dents A review descnbes how gifted and talented students are
currently dentified. the number of students served. the kind of
support avallable. the kind of education most gifted and talented
students receive. and charactenistics of effective programs for
Ihese students  The following seven recommendations are ofiered
t Set challenging standards,

2 Provide more challenging opportunitics to ieam.

1 Increase dccess to eardy childhood educalion

4 invrease leaming opportunities lor children who o from
ethnieally and culturally dverse or low socioeciiomic back-
ar .unds
Broaden the detinstion of qifted (a broacdonad detinlian baed
un the faderal Javits Giited and Talented Educ alion Actis ol
fered

€ Emphasize teacher developmenl and

7 Match wordd performance

ED344408 EC301137
Stevens, M. (Mar 1892). Schoo! Reform and Restructur-
ing: Relationship to Gifted Education. In: Challengss in
Gitted Education: Developing Potential and Investing in
Knowledge for the 21st Century. Columbus: Ohio State
Dept. of Education.

This chapter reviews recent trends toward incroasing emphasis on
excellence in Amerncan businass and applies lhese trends 1o
school reform and restructunng in the context of gifted education
First 1t nolos the main 1deas of recent business and education ex-
eellence studies which call or tadical changes in the Amencan
oducation system Examined 1s the dlemma of balancing the edu-
Lalindal demands of equity and excellence especially in an age of

major demographic shifts. A quality-oriented paradigm 1s proposed
which merges equity and excellence and focuses on the individ-
val, thus replacing the industnal model paradigm which focused on
the "system * The issue of ability grouping Is considered and re-
search supporting within class grouping is cited. Concepts under-
lying the middle school approach are noted as another example
where the equity’excellence dilemma and grouping concerns
emerge "Equifinality” 1s offered as a concept which suggests
many potential ways to reach resolution. especially when the fo-
cus 1s always on the inaividual gifted learner and the
teacherfaciiitator

EC605196

Tomlinson, C., & Cailahan, C. (1992). Caontributlons of
Gifted Education to General Education in a Time of
Change. Gifted Child Quarterly, 36(4) 183-1889.

Educators in gifted education should be involved in the School Re-
form Movement because of the need of gifted leamers for positive
changes in education and because of the potential of the field to
contribute to improved education for all students Philosophical
contributions. instructional contributions, and pedagogical contn-
butions of gifted education are examined.

EJ427055 EC600510
Treffinger, D. J. (1991).
cation—Opportunities and
terly, 351) 6-11.

Schoo! Reform and Gifted Edu-
lssues. Gifted Child Quar-

Efforts toward excellence and effectiveness in school programs
should be viewed as a powerful opportunity for gifted education
Gifted educators should work toward expanding receptiveness to
lessons leamed from organizational research on innovation and
change, effectiveness. and Improvement, and educators shou'd
recognize that gilted education can make Important contnbutions
to these ellorts

EJ427057 EC600512

VanTasse!-Baska, J. (1991). Gifted Education in the
Balance: Building Relationshlps with General Education.
Gifted Child Quarterly, 35(1) 20-25.

Gifted oducation depends on two linkages in its program develop-
ment effarts the special education linkage and the general edu-
cation inkage A closer working relationship with general educa-
an 1s racommended along with careful consideration of the cur-
meulum reform movement, basic research on teaching and leam-
in and effective schools research

EC606738

Van Tassel-Baska, J. (1993) Linking Curriculum Devel-
opment for the Gifted to Schoo! Reform and Restructur-
Ing. Gifted Child Today, 16(4) 34-37.

This paper compares academic performance of Amencan students
with that of other countries, addresses responses to poor perfor-
mdnce. such as outcome-based approaches to leaming and use
of national standards. cutlines practices being adopted by
schools ta promote reform. identifies curnculum reform pnnciples.
and discusses implications for gifted education at national, state.
veal and classroom lovels

Note Thus inmibiblicgraphy s denved from Gifted Students ana Educationai
Reform . searchable datahase on diskette  The full database 1s available from
The Connal for Excophional Children
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Educational Restructuring
Selected Readings

Alexander. F. (1993). National Standards: A New Con-
ventional Wisdom. Educational Leadership, 5(K5), 9-10.

Academic standards are central to reinventing schools and trans-
torming U S education Higher standards are necessary to re-
place minimal standards implicit in most textbooks and tests
Standards communicate that all students can achieve at higher
levels and that teachers are reclaming the profession  Stan-
dards also inspire systemic reform. create a demand for new im-
proved assessmants and revitalize classroom experiences

stress fundarnental change Defines “restructuning” as activities
that change fundamental assumptions practices and relation-
shps both within the organization and between the organization
and the outside world In ways leading to improved student learn-
Ing cutcomes

Conley, D. (1993). Managing Change in Restructuring
Schools: Culture, Leadership, and Readiness. OSSC
Bulletin, 36(7). Eugene, OR: Oregon School Study
Council, 1787 Agate Street, Eugene, OR 97403.

Ascher, C. (1993). Changing Schools for Urban Stu-

dents: The School Development Program, Accelerated
Schools. and Success for All. Trends and lasues No.
18. New York: ERIC ‘.learinghouse on Urban Educa-

Facters that can powertully affest an educator's ability to manage
school change are culture leadership and readiness Movement
from bureaucracy to community from isoiaton to collaboration

tion, Teachers College, Columbin University.

This paper highlights three models for implementing local restruc-
tunng of schools James Comer's School Development Progream
Rotert Stavin's Success tor All. and Henry Levin's Accelerated
Schools  These have been among the more popular models for
reatructanng schools in poor predominantly minority neighbor-
houds with traditionally low-achigving students  Separate sec
nons descnbe and analyze each of these programs individunaily
F.irther sections address important issues and themes commaon
to all the programs  One of these sections discusses evaluation
and assessment 1ssues of both programs and students A tur-
ther section looks at the three models from the viewporint of trad
tronal assessments A discussion of what causes improvemoents
in leaming notes that Comar's model 1s based an healing con
flicts and creating an ethos that fosters identification and bond-
ing and a cornmunity of trust Slavin's model 1s more heavily cog
nitive and Levin’s format calls for actve intefligent participation
of all members Final sections 1oviow rosources and costs for thao
vanous programs and offorts at raplication An author bibliogra-
phy 15 included

Bell, 7. (Apr. 1993). Reflections One Decade After ‘A
Nation at Risk." Phi Delta Kappan, 74(8), 592-97.

The intent of “A Nation at Risk” was to call altention to emosion of
studenta” tamily hves not to oxconate teachers  Retorms affect
ing only six hours of children's daily lives cannot succned
Schools must rearh out to help parents and child Liare workers,
become shilled at ncidental informal) tnacling  Other coneeme
include technolagy staffing tho national education role and pn
vate schools

Conley. D. (1993). Aestructuring: In Search of a Dell-
nition. Princlpal, 72(3), 12-16.

Q

Ditterentiates among renewal reform and restructunng activiier.
and intontions 1in education highlighting conceptualizaitions thit

d
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involves cultural changes Managing the change process within
a cultural context 1s influenced by the structural human re-
sources poltical and symbolic frames of reterence that a leader
omploys when analy2ing the orgamization  Leadership in schools
continues to revolve around the role of pnncipal Prnincipals need
to develop a clear unified focus create & common cultuial per
spective and support a constant push for improvement  Creat
ing readiness tor chango s a precondition to rostructunng Sey
vral madels suggost stages that foaders should understand be
torn they bogn g ranstormativo change procose Ton cornmet
ments to changoe thiat i achool Staf gt embiiac e e dontifoed
and s s of questions are provided hat can be gaed o ae
sesueurrent prachees and aseoitam wiieh reshuctunng godals o
schoal s rondy to drdortitee One offoctive moanes of builing
rodchneas tocproviede Statb the oppoataody fo vt schoaks fhat
are actively volvordbn cestio tuang and sk questions about
maanmg orgaruzatnn and focs of chnge

Cushman, K (1993) S0 Now Whnt? Managing the
Change Process /iorace, 9(3). 1-12 Coalition of Es-
sentini Schools, Hox 1969, Brown University, Provl-
dence, Ri 02912

School tetorm ettorts, toqunre tesiching toamwaork and goat <otting
to sehool porsonnal - Dosenbes a number of strategies for man-
aging organiZational change with examples at specific schools
Lists Coaltion of Fssential Schools matenals

Darling-Hammond, L. (1992). Reframing the School
Reform Agenda: Developing Capacity for School Trans.
formation. San Francisco: Paper presented at the
Annual Meeting of the Amaerican Educational Research
Association.

Econunic and domographic changes n the United States <egna ¢
new trission for education-—one in which the schaals are e
sponsably for onsurng that all studonts leqaen Thes papet arges
thitt this changgod mrssion taquites anow paradigm o schioot 1
tunm pohcy one that shifts from dosgrneg controls mtaedod 1o
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rect ine sy<tem to developing capacity that enables schools to
meet students nreds  Contradictions between the old and new
paradigms are evidencead in differant educational policy assump-
tons and qoals  The tirst paradigm views students as passive
tivors top down governance. and uses rasearch to design one
best plan - The new paradigm recognizas that effective teaching
thehniques vaty for diffaront students and produces knowledge
with and for teachers  Recommendations are madn for reframing
the school reform agenda with regard to the following three com-
ponents of an infrastructure necessary to support lasting
change professional, policy. and political development A con-
clusion 1s that the new paradigm for school reform must seek to
devnlop communities of learning grounded in communities of
democratic discourse in order to create an education for empow-
emoent and freedom

Deal, T. E. (1990). Reframing Reform. Educational
Leadership, 47(8), 6-7, 9, 11-12.

Provious educational reform efforts have not made significant
lesting improvements becausa they focused on correcting visible
structural flaws  Educational orgaiizations are social organisms
held together by a symbolic webbing, not formal systems dniven
by guals ofhical roles commands and rules Deep structures
and practices must be transformed. not reformed

Fullan, M., & Miles. M. (1992).
What Works and What Doesn‘t.
73(10), 743-52.

Getting Reform Right:
Phi Delta Kappan,

Instead of developing a new strategy for each reform wave edu
calors must leam how to foster continuous iImprovement Re
forms often fail because of faulty maps of change complex
problems. overreliance on symbols superficial solutions misun-
derstood rosistance attntion. and misuse of knowledge  Suc
£@ess means recognizing change as a systemic resource-hun
gry Incally mspired journey Into uncertainty and complex problem
solving

Laevin, H, & Hopfenberg, W. (1991).
Accelerate. Principal, 703). 11-13,

Accolorated Schnols are built on the strengths of sihool staft
students parents and communiting with tho goal of bnnging
nsk students into the oducational mainstroam by the and of ele
mantary school  Duning the 1990-91 school year 53 school«
paticipatod in the Accolerated Schools Program including
statewido networks in Missoun and lllinois

Don't Remad|ate:

Levin, H. (1991), Accelerating the Progroua of ALL
Students. Albany: Paper presented at the Nelson A.
Rockefeller Institute of Government Educational Pol-
lcy Seminar, November 8, 1980,

The Accelarated School Program is designed to improve thn adu
caton of disadvantaged students by using "acceleration” iech-
niques used with gited and talented studerits  The goal 15 to
spoed up the learning of at-risk stiidents so they will be able to
porfcrm at grade lavel by the end of @lementary school Central
to the strategy 1s the placemant of curriculum and instructional
decisions in the hands of the instructional staff requiring a com-
plete restructuring of the traditional school arganization The
emphasis on local responsibility for educational outcomes re
quires an appropnate docision-making structure built around the
school's unity of purpose The school must also dovalop tha ca
pacity to idantify challenges. to undarstand these challenges

and to iImplement and evaluate solutions  Fifty schools nation
wide have begun the six-year process needed to implemont tha
accelerated school program Cost estimates average about

$1 000 per pupil por year Although many i1ssues regarding cur-
nculum development. changing stalf roles, and daveloping paront
participation will require further exploration. the Accelerated
Schools Model offers hope tor closing ithe educational gap be
twaen America and other countnes and between the disadvan
taged and the advantaged Comments by T P Fitzgerald
Frances Kemmerer. and Steven D Gold and a response by the
presentar are included

Muncey, D., & McQuillan, P. J. (1993). Preliminary
Findings from a Flve-Year Study of the Coalition of
Essentlal Schools. Phi Delta Kappan, 74(6), 486-89.

Summanzes findings of a five-year study of eight schools partici-
pating In the Coalition of Essential Schoois/Education of the
Statas Re Learning project Most schcols appeared to lack con-
sensus about the need for fundamental changes in school struc-
ture or teaching practices, changes began slowly, with individual
or small-group efforts that frequently divided taculty

Prager, K. (1993). Bibliography on School
Restructuring. Madison, Wi: Center on Organization
and Restructuring of Schoois, University of
Wisconsin, 1025 W. Johnson Street, Madison, Wi
53706,

Much existing research and theoretical literature on school re-
structunng that i1s of interest to policymakers, practitioners, and
educational researchers In this publication, a bibliography of
journal articles, manuscripts, and books Is provided that divides
the Wterature Into five areas Section 1, "General References on
School Restructunng.” contains 89 references on proposals for
school reform (32). how schools work (24), and on the change
process (33) Section 2. "Student Expaernience.” contains 1G3 ref-
erences on curricular and instructional reform (40), methods of
grouping students (24), student engagement (11), and alternative
assessment (28) Section 3. "Professional Life of Teachers.”
contains 35 references on analysis of teachers' work life (20).
and proposals for enhancing the teaching profession (15} Sec-
tion 4 "School Governance,” contains 57 references on policy
1ssues and new structures for accountability (15). school-site
managamaent (t 3). leadership (10). and school climate and culture
(19) Section 5. "Collaboration Between Schools and Commu-
nity * contains 20 references on policy 1ssues (10} coordination
of social services for children (7} business and school pantnar-
ships (4) and parent involvement (9) Contains an author index

Prisoners of Time: Report of the National Education

Commisaion on Time and Learning (1994). Washington,
DC: Government Printing Office, Stock #065-000-00640-
5

This repor detalls the findings of a national commission that looked
at the relationstzp between time and learning in the nation's
schools

School Restructuring:
(1891). Denver, CO:
United States.

What the Reformers are Saying
Education Commission of the

This publication summarnzes a chs.ussion among nationally rec-
ogmzed education reformers
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