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BACKGROUND

Smce the restructuring of education in
New Zealand e 1989, a new carriculum
framework hias been deeloped  Tlus
frunework 18 consistent with international
developwients winch have pliced a greater
cmphasis than previously upon the pro-
cesses of tlnukwing. problewm solving and
gronp skills  For the pmuan (clementan)
cducation service these developments have
served to accentuate the cluld centred ap-
proach winch 1s probably best known m-
teruationally for s suecess 1 carly read-
112 Processcs

For the sccondany school scctor. howcever.
these changes have demanded a radical re-
thinking of both curriculnm delivery and
organisation for lcarnmg. The initial em-
phasis is upon changing stvics of tcachig
but it 1s incvitable that the organisation of
scecondary schools will face scrious chal-
lenges if the curricnlnm framework is to be
cffected.

A funther challenge for New Zealand high
schools 1s the presence i munstream
classes of all students who i the Umted
States wonld be catcgonsed as lcarnmg
disabled Indecd. with the advent of mam-
strcamung. many New Zealand schools
now nclude all students with micllcenal
and physical disablitics except those ven
few whose level of disability 1s profound
Tlus 1s a challenge snuilar m scope and
umportance to the regular cducation untia-
tne (RED

The dexclopnients we wish to report here
trace the growth of a “stratcgic™ approach
to tcaching and learmng with co-operative
Jeanmng asits Ivuch pim- The work began
in o sceendany schools where the staff
and boards of trustees agreed to tny a stafT
developinent progrnniune  In New Zealand
cvery schoot 1s it independent aduumstra-
tnve chtity managed by a board of parents
with staff and student representatives

The programme was designed 1o cquip the
teachers 1o meet the challenges of the new cur-
ricula 1t would also cnable students to ac-
qure leartung strategies as well as the cssei-
nal skills outlined m the curriculum friame-
work. at the samc time teachers were learmng
new teachimg strategies

This first scction of the progrimmme tock the
form of a1 rescarch project supported by the
Mimstny of Education  The two schools were
sclected as i resnlt of mterest expressed by the
principais’ (management) gronp i cach
school The data we shall present in this pa-
per denes largely from this rescarch.

In this section of the progrannne. cach school
was visited for onc day per week by the first
anthor  Durmg this day. tcam meetiugs were
licld and classroom obscnvations were con-
ducicd at the reguest of the teachers  An advi-
sony comnuttee of teachers. parcnts. mnversiy
collecagnes and ofTicers of the wmmustry met to
consider the prograimme and reconnmend fur-
ther developments

From this rescarch there evolved a recognition
of the need for more structured scnnar actin -
ity Winle the tcam meetings and class obscr-
vations had been found to be valued by the
teachers. the opporhmity to nitke exphicit the
management of curnculnm dehven required
IMOTC SCIMKIT e

The sccond section of our work followed from
this rescarch Two migjor colleges of educa-
tion contracted the first author to cstablish
staff development progrimunes for expen-
enced secondin tcachers i therr catcliment
arcas  The sccond author began developmg
stntlar progranunes for prinian and mterme-
dutte schools

Two different styles of dehven for secondan
teiichers were developed At one college the
programnme took the form of 11M) hours of
scinar work with weekly journals aud sct as-
signients At the other college a 36 hour
semnar prograntme was developed with on
site support visits  These different delinven
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(ver 250
eachers across
central New
Zealand now
know our
programmes.
Some will
recene
INCNSINe on sHe
trammg for one
year.

svstes were finally modified to produce a
prograniugc consisting of 78 hours of scnn-
nar work with frequent site visits and tcam
meetings of teachers m clusters of three
ncighbounng schools. Tlus made up a total
of 100 hours of training for cach tcacher

At this pomt we were ready 1o cnlarge the
nuber of people skilled cnough 1o assist
their colleagues in spreadmng the develop-
went progrinnme across a larger nutber of
schools The two college of education pro-
grnumges. together with some lugh schools
winch had independently sought onr issis-
tance. had produced over 230 tcachers

--across central new Zealand who knew our

programines  This nunber of teachers was
sufficictt for us 10 consider wavs m which
the progranumed could be broadencd

Later tlus year we shall begin work ona new
project funded by the Mimisin of Education
1o tramn traners i our work  These will be
teachers driavwn from the graduatces of the en-
ising programmes who will recene inten-
sive on sie trinmng for one vear  These
tcachers will then form a pool of wll
traned co-ordmitors able to function m a
collaborative consulung model m the devel-
opwient of co-operatne and stratcgic lear-
g programmes

RESEARCH MODEL

The cvidence s that changmmg  teacher
behan our 15 a complex task.  Welch (1979)
notes how stable the educatonal sysiem 1s and
how htle cffect have efforts 1o change 1t had
Thelen (1934) smd  “Teachmg 1s what the
teacher does  To change teachmg means that
the teacher hiself (sic) must. 1 some respects
at least.change  And only the teacher can
change the teacher 7 (p 73) Beeby (1986). one
of New Zealand's most noted educators makes
the pomt that wo cducatronal reform will
succced unless teiachers belicve ot For thus
reasonr an cmpowermy niadel was adopted
wluch pit teachers as much m control of the
changes as possible

The rvescarch model for the first part of this
project was described by the external reviewer
for the mmmstrs as a parucipant driven.
cipowermg one i which the distance between
the researcher and the teachers molved was
kept to a nunmmuam  Control and power over

the rescarch questions and the methodology
was shared between participants and the
rescarcher  This icrcased the probabihin
that the data gathered were ecolajically vahd
and clearlv “owned™ by the participants
(Gham. 1992)

Teachers were volunteers and could choose
from a memu of tcaching stratcgics  The
teachers  controlled the pace and the
development of the programme whale the

consultant/rescarcher supported and
cncouraged their further development
Together  the  teachers  and  the

consultant/rescarcher were developing a dual
curriculum approach - tecachig curriculum
content while developing in thewr students.
skills m sclecung and using lcarning
strategies to suit their current learning needs
At the same ume the tcachers were
mastering the skills of “strategic’ curnculum
delnen

Fullan and Newton (198Y9) point out “The
rolc of vice principals and departiment heads
1 change has been neglected both in theory
and m practice ” (p. 419)  Taking note of

tlus.  the school management tcams
consisting of principal. deputy principal and
assistint - principal  were included  and

mvolved from the beginning.

The formauve method adopied in this study
and the aucmpt 1o cnsure a balance between
“bottom up” aud “top down™ approachcs
werc desigued to optimisc the incluston of
tcachers and their sensc of owncership as
they developed teaching stvles new to them.
with support from thier management team
(for a discussion of tlus need for bilance scc
Fullan. 19V94)

STRATEGIES DEFINED

The terms “irategies™ and “strategic” hine
been used 1moa nmomber  of W
Fundamecwath. strategac teachmg
cncompasses the complex thinking processcs
aud methods of curricutum delinvens which
cnable all kinds of students to become
successful learners  This includes teacling
methods winch make content meamngful,
mtegrated  with - pnor  learmng  and
transferable 1t also ancludes  teaching
techniques which assist students to become
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. Page3 CHANGING HIGH SCHOOLS
awarc of the use of learming strategies
Swdents Icarn 10 know how 1o seleet and Among other strategics tcachers used in tlns
apph  these strategics - a  fashion penod  were  advance  organisers.  the
appropnate 1o the task demands and their ssstematic use of graplic transformations
need 1o retmn and recall mformation at for thinkmg skalls. teacher modelling of
appropriatc mowmcis. problamn  solving mecthods. writmg and
paraphrasing stratcgics. opcrmut learning
Strategic tcaching  also ecludes the skills and test and cxam taking straicgics
crcation of a safc cuviromment for mcluding visnahsaten. cognitive behaviour
learning. Ths is an cuviromuent where modtfication and ui vivo prictice
the interaction patterns. stndent to sindent
- and teacher to student. actinely snpport In sctung the pace for strategy usc. teachers
Seven months carcful thinking. nsk taking and mntnal were very nuieh therr own managers. Thus,
mio the cncouragenient and support some tcachers developed more than onc
programme strategy at a tune while others concentrated
9% of teachers The establishiment of a  co-opcrative upon onc mcthodology before- trying
mvolved were CHVITOMICHE WAS SCCN AS MO hikely 10 another.  Tlus brought sowme mteresting
crcate these conditions but the decision o msights for the tcachers. For example. onc
actively do so -as in the hands of the tcachers who began working on co-operative groups
pracusmg co- themsclves 1t was their choicc 10 usc co- also began teaching the use of grapluc
operative operative teaching methods. tramsformations It proved too difficult 10
learmmng tn at . mix l.hc strategics and the  tcacher
least one of The programme drew heavily on the !Ilc recognised 1. Here arc her comments
' broad literamre of co-operative lcarning
thew classes. (Jokuson & Johuson. 1989: Graves & “[ have tried growp tactes before with this
Graves.  1990)  learning  strategics class ui a limited wav with linnted suecess
developed at the Kansas  University I hope to get a more postive owdeome by
lnsutnte for  Learmmg  Disabilitics tghter controls over what ['m focusing on
{Schumaker & Decshler 1988; Bulgren. aned on my: growp activigy andd selection The
Schumaker & Deshler 1988, Lenz, Allev class has a fidl range of abiluy with low
& Schumaker 1987) cffectine schools achiovers  and  Ingh  achievers  wih
(Brophy. 1986.Ysscldvke. Chrisicnson & mativation problems
Thurlow. 1988) thunkmg skills (Dalton.
1983, Lockhead. 1985, Nickerson. Perkins Three weeks later. after starting 1o build co-
& Smh. 1985, Fogarty & Bellanca. operamve skills and the transformation
1989 Glaser. 1990: Bellanca. Fogary & stratcgics. she had tlus to sy
Dalton. 1991: and scc Brandi. 1989 &
Costa. 199Dand quahty schools (Glasser. “Todav | did not go over all the key co-
1990) aperatve growp rales. ete, to see how they
handled it They did not ek back mto it at
, all  fn fact they st worked as a normal

STRATEGY USE group  withow  the  co-operative

clements  amlike last e, mdividual s
were fimshing wav ahead of others winle

A wide range of strcgies were sclected by Mower  students  stenggled  wih the
the teachers Smce  cach  strategic matertal  some  stiudents  went off  tash
approach took some tnuc 1o establish and quickly 1 had 1o re-explomonn
teachers uceded tune to consider any tastruc trons several tunes  This was o
appheations 1o thar classes. some tine revealmg exercise aud 1 jound 1 very asefnl
clapsed before a clear pattern of change as o comparison
emerged  The most obvious developient
however was the adoption of co-opctative Later the same teacher conmmented
learnmg as a preferred sinle  Seven
months mto the programme. 92% (24 of “1feel the class s rending mare as a
26) of the teachers wnolved 1 the waorkmg gronp I am cujoving s tnne with
progriuiiic were actnely pracuisig ¢o- thewr as there seems to be an micrease i
opcrative leanung 1w at least oue (imd motivation Ninetv percent of those asked
frequently ally of therr classes gave the correct response on etther the first
4
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Page 4 CHANGING HIGH SCHOOLS

of student skill and poor learning strategics
These attnbutions did  not  relaie o
programune cffects but were genene beliefs
about tcacnng and lcaning

or second prompting ~

These remarks  reflect the quality of 1cacher
mput and control over their work  Teachers
were not following a strict training programme
but devclopmg their own skills i wecklhy
exchanges with the first amthor.

The second 1ssue where a grean deal of
change occurred was m the pereeption of
what 1s successful tcaching  In tlus casc
ability 1o motivate students and 10 manage
classrooms replaced an cmphasis upon
relationships.  An anteresting conconntant
finding showed am incrcase wm cwmphasis
There was a broad spectnum of conumeut which ameng the programme  teachers  upon
mdicated thouginful apphcation and a high teacher/student — relationslups The
level of sansfaction with the programme  For congnll:un noted anccdotally an mcrease m
example mdicators of  good  teacher/student
mteractions

TEACHER COMMENT

“One of the
calmest vears m
soctaf

" “One  of  the  cadmest vears  m S ral
managemaent

School principal

management - School principal

“I have far maore specific objectives for cach
lesson I can define myv ontcomes and measiere
them ™ - Class wcacher

“1am now more hkely 1o provide the cdass with
goals objectves - Class teacher

“f now know where 1 am gomng - the krds as well
as the reacher - Class teacher

“ fonnd tns 1erm very frasiratmg owathy the
mtroduction  of co-operanve /('urmng anel
advance organsers to my- thed form (Sth grade
classes 1 have grown me understanding these
two canceprs. tthoughy and over the last four or
Jive weeky have started to mitraduce them o
many classes  There has been nonceable
siccess moall those classes  [none. a subject
most sunted 1o this approach. students have been
mare ahle 10 bt thew work rate and thew
achievement has amproved m nearly every
case " - Class tcacher

"M nvolvement waith thes project has heen nn
most valnable trenmng ax a teacher. mcluding
teachers” college ™ - Class teacher

TEACHER BELIEFS

A mumber of questions were asked of teachers
a teacher queshionninre There were two
apparemtly - sigmficint changes - teacher
beltefs The first of these was a reduction m
aunbnuon to famthy and peer mfluence for
acadenuce finlure and an mercase 1 atiribution
for sitch finhtre 1o poor teaching, strvtepres, lack

The most hkely explanation of tlus lauer
finding 1s a greater anarencss among the
tcachers of the importance of an cnhanced
strategic  classroom cnmvironment  Tlus
awnarcness probably overland an obscrvable
(but pcrhaps not conscionsly  reahsed)
increase in teacher/student relationslips

As a pomnt of mitcrest. the principals™ group
was asked the same question They
responded quite differentls. clamung there
was an incrcasc in attention paid to
relationslups

ACHIEVEMENT GAINS

Informal class mecasures were taken which
mdicated at nmes quite marked gaims
acadennc achicvement  Dctals of these
results arc 1ncluded m the  research repornt
(Brown. 1992)

STUDENT COMMENT

Student comments were recorded by icachers
durmg the course of the programme
Teachers gathered together a large number
of student reflection shees from their co-
operame learnmyg acuvities  In reflecung
on thar work gbout half wav thraugh the
progratnme one proup of  fifth formers
(Grade 1th sand

e must listen to mstructrons. work showld
he done as o group not split up. so that
evervone understands what 15 happenng =
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In the New
Zealand xixth
form students
compete for a
preset number
of grades. Any
assistenice they
give thew peers
conld
potentially
reduce their
own grades.

Thus group wade a further remark whuch 1s
recorded for postenty

“Onr Lroup never Maiis (o he apart as we
wordd surely dre. ™

Soie of the other conuucius were

“You et started  straght awav. work
mgether as a group a lot better The work
las 10 be more clearly defined for cach
person

"I find the groups are reafly good becanse
not ondy do vou gel 1o know each other but
when we find difficnlties in some work, we
can abways ask our group (o gIve ns some
help and wnderstandmg. ™

“Fadank | iried harder wath the group to help
me and enconrage me all the wav The
aronp was mostly abwavs wanimg 1o help
cach other

On cowpletion of the progranuuc. stdents
were asked a serics of questions about the use
of stratcgics m their clissrooms  Details are
given below but a nuber of conuucius on
co-operative group work were received. A
siple 1s included here.

“It was gaod hearing different opntions
Ivery person’s opunon allows vou ta ook at
the task with a diffecent perspective - Fifth
foner

“There are e as manv hrams bemy
wsed - Fourth forer

“lhe skibled person helps others to learn
wenvs of obtarmg higher grades of we wanted
ter earn them - Fifih fortuer

“the hugher ones learned 1o explam il
realise what they ore domg, and lower
fearned techmgues - Fifth former

RBewng able 1o get other people’s wdeas and
then talkmg  about  the  different ones
Changing  them abont o ger a conclision
thar snited ol ™ - Sixth former

“Nometimes vou had 1o cover foroa group
memher when they were upsel or sometling
but they wounldd do the same forme ™ - Fifilh
fonuer

“I mereased my o marks by 2970 by bewng

tanught how 10 wrnie essavs by a group
memher 7 - Fifili former

It wust be reiuncwbered that the New
Zealand  sccondan  school s a lughly
competittne mstituiion At the sixth foru
students compels for a pre-set nunber of
grades.  Students know that any assistiance
they give their peers could potentially
reducce their own grades

STUDENT
QUESTIONNAIRES

Three hundred and cighty students were
included in an anonvimous qucstionnre
survey of studemt views of the progranunc
Included 1 the survey were a wmuber of
questions on co-opcrative leanung

The first of these questions asked studenus if
they gave or reccived help and if they ook
responsibility for group results.  Over half
the students said they tried 1o help their
group mctubers. wore than two tlurds said
they receved help and close to two thirds
siud they did take responsibility for the
group’s learung.

The second question asked if they would
hike 1o work in groups or pairs i a
subscquent vear. The question was framed
this way to avoid fechngs of lovalty to their
airrent teachers  Over eighty percent of the
studenus responded w the affinuatnve

The studemts were asked what they hked
about cooperative groups A range of
answers were given ad these were rinked
The three most comuunon responses for the
total student group were shanng ideas.
working together and cnhanced fcarmng
The responscs of 6th and 7th form students
were separited out from those of the more
muor students for two reasons  The first
was that many teachers unfamiliar with co-
operitive learning arc doubtful if scntor
students will accept 1t The other reason s
the lughly competitive nature of the sentor
forus wluch gave e to u ersity

These sentor students histed sharnmg deas,
oppottunties for discussion and working
togethicr as thetr three most lughiy ranked
rCiasons
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Page 6 CHANGING HIGH SCHOOLS

Students were asked what they liked least
about co-operative groups.  The most
frequent response wits the word “Nothing™

The sccond was a ringe of statctents wlich
refleeted student mability to manage skilfully
man of the issucs and cveuts that cierge m
co-operative groups  The third was non
contributors It 1s miteresting that the (wo
disadvantages noted above arc entirely
nanageable by tcachers who hine developed
skills m co-operative group work. A further
pomnt of mterest 1s that the sixth most

6th and 7th formers for heterogencous
groups.  This was their top ranked
response with farrness of allocation being
the sccond

The overall advantages given for teacher
allocation  were. a  better  working
cnvironient. group hetcrogeneity. fairness
in allocanon. more cfficient management
and inclusion of all  The students eited
homogencity of grcups. cffects of non
participants and a kind of generahsed

Laghtyfive frequent response was that no answer was dishke of teacher sclection as thewr reasons
pereent (gf 6th gven to this question  Tlus and onc other for preferring student control of group
and 7th formers stnular question noted below were the only allocation. 1t is interesting 1o note though
firmly believed questions 1 which such an event occurred that the sccond Inghest ranked conumient
) - ‘ category in favour of student scleetion was
co-operaine Students were asked 1f they thought co- a ;mdgiug rccognition lh:llc"s(:l:dcnt
learning had operatnve learnig helped them to learn In sclection mas not ac best. merely being
helped them (o onc school 64% and n the other 75 of preferred )
learn. 4 students answered m the affirmatve . Eighn
further 11% felt fine per cent of the 6th and 7th formers ‘
‘” had been : firmly believed thiey had been helped PRINCIPAL COMMENT
some help. They were then asked why they thought co-
( )III_V 1% of this operative icarning helped them to learn The Each of the three members of the
. sronp prqf'crrcd three highest ranked responses were that 1t principals’  group (princnpnl. depuy
dnadual work broadencd idcas and approaches. 1t mmproved prncipal. assistant pringipal) in the two
. . their work and that help was avalable within schools were interviewed before and afier
1o co-operaive the group the progriamime  Their responscs were Lipe
KFOUPS. rccorded and cach  also completed a
When asked what fiactors nnght hine mcant questionnaire
co-operitne group work lundered learning
only 33 students respouded 1115 difficult to Because the involvement of the principals
know whitt to take from such i low response was regarded as an cssential feature m
(only onc out of 67 oth and 7th formers change. it was important that they plaved
responded 1o tlus quesuon - only one had a role m the change process and that therr
previoushy said that co-operatnve learning views were taken fully mto account  Sote
had not helped them to learn) - Nonetheless of the questions asked of the prnincipals
the followtng rcasons were recorded the were adentical 10 those asked teachers
most often cited reason was a preference for while some targeted 1ssues of relevance
indnvidual work. the seccond was off task culy 1o the principals’ group The
behaviour front some mdwiduals  m the follonmg comments arc thosc which
groups and the tlurd was non participation showed the lughest level of responding
frow sonic group members from the group
Agam. with the exception of the personal One mteresting factor was that only one of
preference to work alone. the reninnmg the s1x members of the group actively tnied
reasons :are remediable 1o recnut teachers to the programme  The
others relied on the attracuon of the
There was an mteresung division of optiion progriumme usclf to engage teachers m it
from students on teacher selection of gronps Smee about 25% of the staff a the o
Morc students felt 1t was better for teachers schools joined the programme (1t s
10 allocate to groups than for students to do unhkely a consultant could have dealt with
so (average 38% m favour and 25% agiaast) more at the onc time) thus is an mteresting
but many were mdifferent on the matter result Linked to tlus ts the fact that wlile
) all six principals saw themsehes 1 a
Of speetal mierest was the preference of the 7 leaderslup role at the beginming of the
QO
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For many
feachers co-
operanve
learning formed
the basis of a
changed pattern
of activiy. The
groups proved
an rdeal
platform for the
wmiroduction of
a wide range of
strategies.

programme only half saw the need for thus
at the end of the period

An 1ndication of the mmportance of tlus
finding 1s found 1n the responses o anothvr
question  The gronp was asked £ collegial
management  of  the progranene  was
possible and deswrable at the begimmmg of
the work and again at the end  All sin
responded affirmatively on both occasions

At the begimung. five sind they thonght the
model wonld demand a  co-operannve
approach between principals and stail and
all six auested 6 thus at the end

lu a quesiion probmg the events and factors
which ocenrred as  the  progranune
developed. two thirds of the gronp noted the
cnthmsiasm. sense of aclievement and
scnse of ownership the teachers had felt as
the programme proceeded.  What is more.
the posinne staff reaction 1 both schools
wias scen by the principals as a strong
source of support for themsclves

Two factors emerged with respect 1o the
management. organisiation and delivery of
the  progranune By and large the
principals felt  the  adduion  of the
prograninge was not a sourcc of pressurc for
them  Three of the six predicted it wonld
not be and five affirmed tlus at the post
programme interview  They added thoush
that the presence of an outside consuhant
was an importam factor i the success of
the programme fwkmg 1 clear that a
consultant must lhine credibility n the
school  To tlus they added the support
gamed from staff

Benefits to the schooi were seen 1 i more
postive focus on learmng and achiev g,
increased commitment from staff. improved
imndividnal - student aclhicvement  and
comnnity acknowledgement of siccess

Perhaps most umportint was the emphasis
on future planning  While two thirds of the
group feit that no substanttal changes
nceded to be made to the wiy the
programme was i for the school to
maintain the progranune m the following
vear. half felt they would need 1o mereise
further thetr own mvohement (which was
atready substancal)  Two thirds of the
group planned 10 alter adtumistratine
procedures to support the progrinine in
subsequeat years and the siame number saw

the importance of future plianmng

To cffect this development. both schools sct
up planning proccdurcs and one a planmug
commitice to recruit more teachers to their
tcams and to ensure collegial snpport i the
coming vear

CONCLUSION

A sipmficit development 1 the rescarch
programmec  was  an - almost  total
comuintiment by the teachers mvolved to co-
operatine lcarning  programmes  Tlus
achieved what Deshler and Lens (1989)
advocate. “stratcgically nch mstructon m
an environment which promotes team-work
and shared respoasibihity for the lcarnmg
and performance of all students™ (p 222)

For mamy teachers co-operative learming,
formied the basis of a changed pattern of
activitn,.  The groups proved an tdeal
platform for thie mitrodnction of a wide
range of stratcgics  The change m poal
oncmation  from individuahistic  and
competitive to cotlaboratine and supporune
provided the coudiions 1 which
developing strategies could e practised
Besides this. students and teachers alike
welcomed the opportunity to sharc. discuss
and assist cach other it shonld be noted
however that the pronps were used lo
chhance individual performance no less
than 10 teach co-operative skills and encode
new learnimg matenal

At the end of the rescarch phase of the
developruients we are reporting. we could
sec the foundation for a change process
which mvolved teachers. principals and
school boards n a collaborative tcam
What we were not so surc of was the
cmphasts that nceded to be placed on
collaboratne  consuttation  with  staff.
support t the classroom. sctmar detiven
of mformanon and  changes
argittusational stncture

Simce completnng this first phase we have
explered  combimations of collaborative
work with high schools  These have
mcluded senunar onhy, scinar and on site
support  and  long and short term
progranmes  Each has contnibuted to oty

8 understanding of what works well
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No reform of
reachmg will
work withont
the support,
nrdeed the
enthustasm and
commitment of
managemen.
Equally,
teachers
deterpune the
SHCCCSS O

Jarlure of

curriculum
reform.. Ior
these reasons
we mclucle
principals and
teachery m the
change procesy
as direct
plavers,

The next phase of onr work will begim
December of tlus vear. the end of the school
vear n tac southern henusphere  In this
phasc we mitend 1o combine the clements
ontlined abeve m a programnie to be funded
by the Mimstny of Education

I thus phase we shall work with clusters of
neighbourmg schools  Sowc clusters will
be gh schools only. sotme will be priman
and mtermediate only and  some  wall
combine  primany.  mtermediate and
sccondan schools 1 1he clusters.  Schools
will be recrited wito the clusters on the
basis of their mterest m pursmng long term
staff development programmes winch will
unolve the primcipals  themselves  (or
members of the pnincipals” gronp m larger
schools)

In cach school a graduate of our ¢xisting
progranunes will be given the opportuinty
to develop the skilis of collaborative
consultanon and to further thar skills m co-
operatne  learnmg  and  cstabhishing
strategic  classrooms This  teacher.
supported by the pnincipal will beconie the
co-ordmator of a staff development
programume for colleagues  Each co-
ordiator will be supported for a full year by
the anthors  We shall comene scnmars
thronghont the ycar. make regular visits to
the schools 1o model and gde the teachers
through the estabhishment of co-operative
teans of colleagnes

On completion of the programime. the co-
ordinators will be regstered wath the
Mimstn of Education as kev people able to
support  colleagnes  1n further  staff
developnient programimes plianned by the
nmsin

This wkes ns full arcle, iff you hke  The
new curricula being introduced mo New
Zealand schools demand  teaching and
feariung strategies already being de cloped
m onr programnes  Not ouly do these
programues assist teachers 10 weet these
demands. they create a pool of teachers
capable of supporting further. colleagues
who. m therr turn. wish to develop these
skills

1t 1s our view that changing lugh schools
from a factory model to one based npou
tlunking skills and collaborative tein-work

1s not a process that can be aclhieved casily
or qinckly It 1s essential that the conditions
arc 1 place for change and the ucw
curnculi go a long way to estabhshing
those condinons

A {urther requrement is that teachers must
lin ¢ the confidence 10 tny new mecihods and
the assurance that they will be suceessful in
acadennc as well as orgamsational terms
Onc of the best wins to aclueve this is to
create a cadre of peer modcls who arc
skilled m co-operative  and  strategic
tcachmg skills. a group who can confidenth
demonstrate to their collcagnes and support
them throagh the change process

No reform of waching will work wathout
the support. ndeed the entlmsiasm and
commitinent  of management  Equally
tcachers deternmne the snceess or fmlure of
curriculim reform for withoat their co-
opcration no change process can succeed
For these reasons we inclnde principals and
wcachers in the change process as direct
plavers

There 1s much still to be done and the way
we have approached the task i1s only one of
many possible paths to progress. Our
mtcuton has been to create a team which 1s
inclisve  of teachers. muamagers and
governers  (not to mention  students)
Nobody 1s scen or prowmoted as more
nuportant than another  To mvoke a saving
m onr contny wlnch is of Maori origin, “we
ciach bring 1o the table our “kit" of
knowledge. a contnbution to be shared
aong ns
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