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ABSTRACT

THIS STUDY EXAMINES HIGH SCHOOL STUDENTS' PERCEPTIONS OF
TEACHER EFFECTIVENESS BASED ON THE TEACHERS' AGE AND GENDER.
THE FOCUS OF THIS STUDY IS ON JUNIOR AND SENIORS MALES AND
THE POSSIBILITY OF GENDER CONFLICT WITH YOUNG FEMALE TEACHERS.

A QUESTIONNAIRE WAS GIVEN TO ONE HUNDRED SIXTY-SIX MALE
AND FEMALE STUDENTS. THE QUESTIONNAIRE WAS COMPOSED OF FORTY
STATEMENTS. THE FORTY STATEMENTS WERE CREATED USING TEN 'STEM’
STATEMENTS COMPLETED BY YOUNG FEMALE TEACHERS., OLDER FEMALE
TEACHERS, YOUNG MALE TEACHERS, OLDER MALE TEACHERS.

INFORMAT1ON GATHERED FROM THE QUESTIONNAIRES INDICATE THAT
JUNIOR AND SENIOR MALES FELT A GENDER CONFLICT OR BIAS TOWARDS
YOUNG FEMALE TEACHERS IN THE FOLLOWING AREAS: THEIR ABILITY
TO DISCIPLINE JUSTLY, THEIR COMPETENCE AND EFFECTIVENESS, AND
THEIR UNDERSTANDING OF STUDENTS' NEEDS.
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INTRODUCTION

THE HIGH SCHOOL EXPERIENCE MARKS THE END OF ADOLESCENCE
AND THE ENTRANCE INTO ADULTHOOD. A MAJOR STEP IN BECOMING AN
ADULT 1S CREATING A SYSTEM OF VALUES AND BELIEFS. DURING HIS
JUNIOR AND SENIOR YEARS IN HIGH SCHOOL., AT THE AGE OF
APPROXIMATELY SEVENTEEN AND EIGHTEEN, A YOUNG MALE BEGINS
TO ESTABLISH HIS INDIVIDUALITY. [T IS AT THIS POINT THAT HE
BEGINS A SEPARATION FROM HIS FAMILY., DEVELOPING HIS OWN BELIEFS
AND VALUES APART FROM THOSE HELD BY HIS FAMILY. INCLUDED IN
THE DEVELOPING BELIEFS AND VALUES IS THE UNDERSTANDING OF
GENDER ROLES. DURING THE YEARS OF TRANSITION, FROM LATE
ADOLESCENCE TO ADULT, MANY FACTORS ARE INFLUENTIAL.
THESE FACTORS INCLUDE THE PHYSICAL AND PSYCHOLOGICAL
DEVELOPMENT AND EMERGING ATTITUDES TOWARD WOMEN.
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STATEMENT OF THE PROBLEM:

THIS STUDY EXAMINES THE EFFECTS OF GENDER CONFLICT AND
AGE BIAS THAT MALE. JUNIOR AND SENIOR STUDENTS HAVE TOWARD
YOUNG FEMALE TEACHERS. THE REPERCUSSIONS OF GENDER CONFLICT
AND AGE BIAS MAY FACTOR iINTO THE FORMATION- OF THEIR OPINIONS
OF TEACHERS®' COMPETENCE AND EFFECTIVENESS.

GENDER CONFLICT IN HIGH SCHOOL INCLUDES THE DIFFICULTY
JUNTIOR AND SENIOR MALES EXPERIENCE ACCEPTING WOMEN IN
THE POSITION OF AUTHORITY AND LEADERSHIP; THE STRUGGLE TO FIND
"GENDER ROLES® FOR WOMEN TODAY: CONFLICT OR DIFFICULTY
PERFORMING EDUCATIONAL TASKS BASED ON THE DIFFICULTY YOUNG
MALES HAVE IN ACCEPTING YOUNG FEMALE TEACHERS.

IN ORDER TO CLARIFY THE TERM. 'YOUNG FEMALE TEACHER,' THE
FOLLOWING GUIDELINES MAY BE USED: SHE WILL BE YOUTHFUL IN
ACTION AND DRESS: SHE WILL USUALLY BE A FIRST THROUGH FIFTH
YEAR TEACHER. NEW TO A PARTICULAR SCHOOL; SHE WILL APPEAR TO
BE CLOSER IN OVERALL IMAGE TO A YOUNG MAN'S GIRLFRIEND THAN
TO HIS MOTHER; SHE WILL BE APPROXIMATELY TWENTY-TWO TO
THIRTY YEARS OF AGE.
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RATIONALE:

DURING HIS JUNIOR AND SENIOR YEAR IN HIGH SCHOOL, THE ADO-
LESCENT MALE BEGINS THE TRANSITION INTO EARLY ADULTHOOD.
LEvinson, 1982, EXPLAINS, "As HE BECOMES AN ADULT “E BEGINS
TO DEFINE HIS INITIAL CHOICES REGARDING OCCUPATION, LOVE
RELATIONSHIPS, LIFE STYLE AND VALUES." (160)

AMONG THESE VALUES, THE YOUNG MALE WILL BEGIN TO ESTABLISH
HIS THINKING AS TO THE ROLE WOMEN SHOULD PLAY IN HIS LIFE. HiIs
DECISION IN THIS ARENA INFLUENCES H!1S RESPONSE TO FEMALE
TEACHERS, AMONG OTHERS IN HIS LIFE. THIS TRANSITIONAL PERIOD
OF VALUES CLARIFICATION 1S INFLUENCED BY MANY FACTORS. THIS
STUDY WILL DISCUSS FACTORS WHICH CONTRIBUTE TO THE DEVELOPMENT
OF THE UNDERSTANDING OF THE ROLE FEMALES PLAY IN THE MALE'S
LIFE. THE FIRST FACTOR 1S PHYSICAL: ADOLESCENT SEXUAL
DEVELOPMENT. THE SECOND FACTOR IS PSYCHOLOGICAL: FAMILY
RELATIONSHIPS INCLUDING FATHER AND SON, MOTHER AND SON, AND
INDIVIDUATION OR THE SEPARATION FROM FAMILY INTIMACY AND CONTROL
IN ORDER TO ESTABLISH AN INDEPENDENT ADULT IDENTITY.

THE VALUES CLARIFICATION AND GENDER ROLE UNDERSTANDING
THAT HAPPENS AT THIS TRANSITIONAL POINT IN LIFE AFFECTS THE
YOUNG MAN'S RELATIONSHIPS WITH MOST WOMEN. HE CARRIES THESE
FEELINGS AND ATTITUDES FROM HOME TO SCHOOL, FROM CLASS TO CLASS.
How HE VALUES WOMEN 1S BROUGHT FORTH THROUGH INTERACTION WITH
HIS PEERS AND WITH H!S TEACHERS. THIS PAPER :XAMINES THE
DIFFERENCE BETWEEN ADOLESCENT MALES AND FEMALES IN ACCEPTING

<o
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YOUNG FEMALE TEACHERS IN THEIR ROLE OF LEADER AND AUTHORITY.
PERCEPTIONS OF OLDER MALE ADOLESCENTS ARE COMPARED TO THOSE
OF OLDER ADOLESCENT FEMALES.




GENDER B1as §

BACKGROUND AND NEED

FAMILY VALUES, CULTURAL VALUES, AND SOCIETAL VALUES BLEND
TOGETHER TO CREATE INFORMATION THAT AN INDIVIDUAL MAY CHOOSE
TO EITHER ACCEPT OR REJECT. THE UNDERSTANDING OF GENDER ROLES
DEVELOPS AS A RESULT OF ALL OF THESE INFLUENCES. AMERICAN
SOCIETY HAS RECENTLY ACKNOWLEDGED SEXUAL HARASSMENT AS BEING
WRONG OR INTOLERABLE. THE ANITA H1LL/CLARENCE THOMAS TRIALS
HAVE CREATED AN AWARENESS OF THE ISSUE OF SEXUAL HARASSMENT

*THAT 1S UNPRECEDENTED. WILL THAT AWARENESS CHANGE THE
EXPERIENCES AND INFLUENCES OF THE INDIVIDUAL THAT CREATE GENDER
UNDERSTANDING, CONFLICT, AND B1AS? NO, BUT IT 1S A BEGINNING.

THE SOCIETY OF A SCHOOL 1S THE DEVELOPMENTAL SETTING FOR
FUTURE ADULT SOCIETY. ADOLESCENTS ENTER THE SCHOOL WITH A VARIETY
OF VALUES, VALUES CREATED FROM FAMILY, CULTURE, SOCIETY AND
MEDIA. IN ORDER TO WORK TOGETHER, STUDENTS WITH STUDENTS.
TEACHERS WITH STUDENTS, TEACHERS WITH TEACHERS, THEY MUST
RESPECT AND VALUE EACH OTHER AS HUMAN BEINGS. BECAUSE SCHOOLS
ARE SOCIETY IN ITS' DEVELOPMENTAL STAGE, PERHAPS THEY ARE THE
BEST PLACE TO TEACH THE VALUE OF GENDER ACCEPTANCE AND
THE REJECTION OF SEXUAL HARASSMENT.

AT THE CLASSROOM LEVEL, THE DYNAMICS OF STUDENT AND TEACHER
RELATIONSHIPS ARE TAKING PLACE. STUDENTS MAY HAVE PRECONCEPTIONS
AND BIASES TOWARDS THEIR TEACHERS EVEN BEFORE THEY HAVE GIVEN
THE TEACHER THE OPPORTUNITY TO SHARE HIS OR HER KNOWLEDGE. THE
NEGATIVE BIAS MAY EMERGE AS AN ISSUE CONNECTED TO GENDER AND

16
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AGE.

TH1S STUDY EXAMINES MALE ADOLESCENT PRECEPTIONS
OF YOUNG FEMALE TEACHERS. PERCEPTIONS INFLUENCE ATTITUDE ON
THE PART OF THE YOUNG MALE STUDENT TOWARD HIS TEACHER. HIS
ATTITUDE AND HIS ABILITY TO ACCEPT THE INFORMATION OFFERED BY
THE YOUNG FEMALE COULD BE COMPROMISED. HIGH SCHOOL JUNIOR AND
SENIOR MALES MIGHT HAVE A GENDER CONFLICT SO STRONG THAT IT
AFFECTS THEIR ABILITY TO ACCEPT YOUNG FEMALE TEACHERS IN THEIR
ROLE OF EDUCATOR AND LEADER. PSYCHOLOGICAL CHANGE AS WELL AS
PHYSICAL DEVELOPMENT AS POSSIBLE REASONS FOR THIS DIFFICULTY
(LEvinsoN 1987).

THE PSYCHOLOGICAL CHANGES THAT OCCUR AT THIS STAGE OF
AN ADOLESCENT'S LIFE INCLUDE [NDIVIDUATION OR SEPARATION FROM
THE FAMILY, PSYCHOSEXUAL DEVELOPMENT, AND DEVELOPMENT OF
PERCEPTIONS OF GENDER ROLES AND BIAS.

THE PHYSICAL DEVELOPMENT INCLUDES THE SEXUAL DEVELOPMENT
OF THE OLDER MALE ADOLESCENT. HE IS EXPERIENCING INCREASED
SEXUAL CURIOSITY AND DESIRE FOR EXPERIMENTATION. SOME
PERCEPTIONS OF FEMALES INCLUDE HER SEXUALITY AND THE ROLE
THAT PLAYS IN HIS LIFE.

1
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LITERATURE REVIEW

PsycHoLOGICAL ISSUES IN FAMILY AND INDIVIDUATION.

LEVINSON (1978) D1SCUSSES THE STAGES OF MALE DEVELOPMENT:
CHILDHOOD AND ADOLESCENCE, EARLY ADULTHOOD, MIDDLE ADULTHOOD,
AND LATE ADULTHOOD. FEACH OF THESE STAGES IS ACCOMPANIED BY
BOTH PHYSICAL AND PSYCHOLOGICAL TRANSITIONS.

BETWEEN THE CHILDHOOD AND ADOLESCENCE STAGE AND THE EARLY
ADULTHOOD STAGE, THERE EXISTS AN INTERMEDIATE STEP:
PRE-ADULTHOOD. THE PRE-ADULT STAGE TYPICALLY OCCURS AROUND
THE AGES OF SEVENTEEN THROUGH TWENTY-TWO. IT IS DURING THIS
STAGE THAT THE FOLLOWING CHANGES OCCUR: PSYCHOLOGICALLY, THE
YOUNG MAN BEGINS TO SEPARATE FROM HIS FAMILY, DEVELOP VALUES,
GOALS AND UNDERSTANDING NOT BASED SOLELY ON FAMILY LESSONS.,
BUT ALSO BASED ON H1S PERSONAL EXPERIENCE. IF HE WERE ONCE CLOSE
TO HIS PARENTS, IT IS NORMAL THAT HE STEPS BACK. THIS PROCESS
IS KNOWN AS INDIVIDUATION. INTELLECTUALLY, THIS IS THE PEAK
OF A MAN'S LIFE. BOTH MEMURY AND THE CAPACITY FOR LEARNING
ARE AT A LIFETIME HIGH AND THIS WILL CONTINUE INTO EARLY
ADULTHOOD. PHYSICALLY, THE YOUNG MAN 1S AT HIS STRONGEST.

THE PHYSICAL CHANGES THAT OCCURRED THROUGHOUT ADOLESCENCE ARE
COMING TO COMPLETION. PHYSICAL STRENGTH AND ENDURANCE ARE AT
THEIR HIGHEST. HIS SEXUAL DEVELOPMENT 1S5 COMPLETE AND, COUPLED
WITH HIS PHYSICAL STRENGTH AND ENDURANCE, IS IN SEARCH OF
ACTIVITY. THE NEW PSYCHOLOGICAL INDIVIDUAL IDENTITY OF THE

19
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YOUNG MAN AND HIS SEXUAL DESIRES CREATE INCREASED DESIRE FOR
SEXUAL EXPERIMENTATION.

DEMO, SMALL AND SAVIN-WiLL1AMS (1987) CONDUCTED A STUDY
OF ONE HUNDRED THIRTY-NINE PARENT-ADOLESCENT DYADS IN ORDER
TO FIND PATTERNS OF CORRELATION BETWEEN ADOLESCENT SELF ESTEEM
AND PARENT SUPPORT AND INTERACTION. THE STUDY DEMONSTRATED
THAT FAMILY RELATIONSHIPS, INCLUDING POSITIVE COMMUNICATION
AND INTERACTION, ARE CRUCIAL FOUNDATIONS IN THE CREATION OF
SELF ESTEEM IN A CHILD. AS THE CHILD MATURES HOWEVER. HIS
SELF ESTEEM BECOMES LESS BASED ON PARENTAL PERCEPTIONS AND
INTERACTIONS AND MORE BASED UPON HIS OR HER OWN SELF PERCEPTION.
THE PROCESS OF INDIVIDUATION OCCURS, TAKING THE CHILD TO
ADOLESCENCE AND THEN TO PRE-ADULTHOOD. AT THIS STAGE, THE
ADOLESCENT RECOMES LESS WILLING TO ACCEPT CONTROL AND DISCIPLINE
FROM H15 PARENTS, SEEING THEIR CONTROL IN HIS LIFE AS A FACTOR
LIMITING SELF DEVELOPMENT. THE ADOLESCENT HAS LEARNED CERTAIN
GENDER/ROLE BEHAVIORS FROM THE FAMILY WHICH HE WILL PROBABLY
TAKE WITH HIM THROUGH ADULTHOOD.

PsycHoLoG1CAL DEVELOPMENT OF GENDER ROLE UNDERSTANDING.

McBiLL RoBERTS (1991) WRITES ABOUT GENDER 1SSUES IN FAMILY
THERAPY TRAINING. THE AUTHOR EXPLAINS THAT GENDER ROLE IDEAS
AND GENDER STEREOTYPING DEVELOP THROUGH FAMILY BELIEFS, CULTURAL
TRAINING AND SOCIETAL CULTURE. EXAMPLES OF THIS INCLUDE THE
IDEAS THAT WOMEN SHOULD BE CONSIDERED FRAGILE AND NEED TO BE
CARED FOR BY MALES. IT 1S5 ACCEPTABLE FOR GIRLS TO BE SMART AS
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LONG AS THEY DID NOT SHOW UP THE BOYS. IF THE SOURCE OF THESE
BELIEFS CAN BE UNDERSTOOD, THEN YOUNG FEMALE TEACHERS MAY HAVE
A CLEARER PICTURE OF HOW TO OFFSET GENDER BIAS AND GENDER BASED
CONFLICT. THERAPISTS BELIEVE THAT BY WORKING WITHIN
COUNSELING SESSIONS AND SAFE ENVIRONMENTS, 1SSUES OF GENDER
BIAS CAN BE BETTER UNDERSTOOD AND SOLVED. _

K1ecoLT ano Acocy (1988) piscuss THE GENDER ATTITUDES OF
ADOLESCENTS FROM INTACT, DIVORCED AND SINGLE-PARENT FAMILIES.
THE RESEARCHERS ANALYZED INFORMATION FROM THE GENERAL SOCIAL
SURVEYS FROM THE YEARS 1972 THROUGH 1986 AND REPORTED DATA ON
THE TOPIC OF GENDER ATTITUDES. DATA WAS PRESENTED CONCERNING
MALE ADOLESCENT ATTITUDES ABOUT FEMALES WHEN THOSE MALES CAME
FROM INTACT FAMILIES AND FROM SINGLE PARENT FAMILIES THAT HAD
THE MOTHER AS THE HEAD OF THE HOUSEHOLD. THE STUDY SHOWED THAT
MALE ADOLESCENTS FROM INTACT FAMILIES TENDED TO HAVE MORE
TRADITIONAL IDEAS AS TO THE ROLE OF WOMEN, THAT OF MOTHERS AND
HOMEMAKERS. ADOLESCENT MALES FROM SINGLE PARENT FAMILIES, MOTHER
AS THE HEAD OF THE HOUSEHOLD, BELIEVED THEIR MOTHERS, AND WOMEN
IN GENERAL, TO BE STRONG AND CAPABLE OF TAKING ON CHALLENGES
AND LEADERSHIP ROLES AT HOME AND AT WORK. THESE MALES HAD LESS
TRADITIONAL VIEWS OF GENDER ROLES AS THEY HAD TO TAKE ON MANY
HOUSEHOLD CHORES AND TASKS ONCE CONSIDERED TO BE TRADITIONAL
FEMALE DUTIES. THIS STUDY IS VALUABLE IN THAT IT SHOWS THAT
A PERCENTAGE OF YOUNG ADOLESCENT MALES HAVE MORE ACCEPTANCE
OF WOMEN IN LEADERSHIP ROLES WHICH COULD CREATE FOR A MORE
SUCCESSSFUL MALE STUDENT/FEMALE TEACHER RELATIONSHIP,

14
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GENDER BIAS AND STEREOTYPES.

BoLp1zAr (1991) DISCUSSED A SEX TYPING QUESTIONNAIRE
CALLED THE BEM SeEx ROLE INVENTORY. THE PURPOSE OF THE STUDY
WAS TO SEE IF BOYS, GRADES FOUR TO SIX, HAD 'MASCULINE' DESIRES
AND BEHAVIORS AND IF GIRLS HAD 'FEMININE' DESIRES AND BEHAVIORS.
THIS STUDY SHOWED THE PATTERN OF DEVELOPMENT OF GENDER ATTITUDES
AND BIAS THAT CAN BE FURTHER IDENTIFIED IN ADULTHOOD. THIS
STUDY IS IMPORTANT IN THAT BOTH BOYS AND GIRLS SURVEYED BELIEVED
GIRLS TO BE MORE CONFORMING, SUBMISSIVE AND NONASSERTIVE THAN
BOYS. IF THIS IS A BELIEF THAT 1S HELD THROUGH ADULTHOOD, IT
IS UNDERSTANDABLE THAT MEN MIGHT HAVE DIFFICULTY ACCEPTING
WOMEN IN LEADERSHIP ROLES.

MARTIN AND SMITH (1990) CONDUCTED A STUDY ABOUT THE
PERCEPTION OF TEACHER QUALITY BASED ON AGE AND GENDER. [N THE
STUDY TWENTY-EIGHT MIDDLE SCHOOL CHILDREN WERE SHOWN ACTUAL
PHOTOGRAPHS OF TEACHERS. THESE TEACHERS RANGED IN AGE, 'YOUNG,'
"MIDDLE AGED,"' AND 'OLD,' AND WERE BOTH MALE AND FEMALE. BASED
ON THE PHYSICAL APPEARANCE, AGE AND GENDER, THE STUDENTS WERE
ASKED TO RANK THE TEACHERS USING A SCALE FROM ONE TO FIVE
ACCORDING TO SPECIFIC DESCRIPTORS: ORGANIZED, EFFECTIVE,
CREATIVE AND SO ON. THE STUDY SHOWED THAT THE STUDENTS FOUND
NO SIGNIFICANT DIFFERENCE BETWEEN TEACHERS IN THE AREAS OF
MOTIVATION, COMMUNICATION, SENSITIVITY AND COMPETENCY. HOWEVER,
THE STUDENTS DID SHOW THAT THEY FELT A DIFFERENCE BETWEEN YOUNGER
AND OLDER TEACHERS IN THE AREAS OF ORGANIZATION AND IMAGINATION.

THIS STUDY IS INTERESTING FOR ITS INNOVATIVE USE OF

- b
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PHOTOGRAPHS TO DETERMINE THE PERCEPTION OF TEACHER QUALITY BASED
ON GENDER AND AGE. [T ALSO DEALS WITH STUDENTS THAT ARE
DEVELOPMENTALLY ONLY FOUR TO SIX YEARS BEHIND THE PRE-ADULT
POPULATION INCLUDED IN THIS STUDY.

FLEMING (1983) RESEARCHED THE STEREOTYPES AND THE TRUTHS
OF ENGLISH TEACHERS. THE ARTICLE BEGINS WITH THE HISTORY OF
WOMEN IN THE TEACHING PROFESSION., [N THE 1800's, THE RULES
FOR TEACHERS WERE MANY, THE PAY LOW, AND THE MULTITUDE OF 'NON'
TEACHING CHORES DIFFIGULT, GREATING A RIGID FIGURE OF A
TEACHER., THE ARTICLE MOVES TO THE PRESENT, DISCUSSING THE
ROLES AND STEREOTYPES OF WOMEN TEACHING ENGLISH. THE NUMBER
OF WOMEN TEACHING ENGLISH 1S MUCH HIGHER THAN MEN. FLEMING
SUGGESTS THAT OUR SOCIETY HAS BEEN TRAINED TO VIEW LANGUAGE
SUCH AS POETRY, NOVELS, THEATER AND SO ON, AS FEMININE PURSUITS,
THE ENGLISH TEACHER'S JOB OF CORRECTING GRAMMAR IS LIKENED TO
A MOTHER TEACHING HER CHILD HOW TO SPEAK. CORRECTING LANGUAGE
IS THEREFORE A WOMAN'S JOB. THE ARTICLE CHALLENGES MEN TO TAKE
ON NEW ROLES: FOOTBALL COACH/ENGLISH TEACHER OR P.E. TEACHER/
ENGLISH TEACHER IN THE HOPES OF MAKING LANGUAGE NOT SOLELY
"FEMININE' BUT ALSO MASCULINE.

THIS ARTICLE IS IMPORTANT IN THAT IT DEFINES TEACHER ROLES
AND STEREOTYPES. FLEMING ALSO MAKES AN IMPORTANT CONNECTION
BETWEEN 'MOTHER' AND 'TEAGHER.'

BENNETT (1992) CONDUCTED A STUDY AT A LIBERAL ARTS COLLEGE
AMONG UNDERGRADUATES EXAMINING THE POSSIBLE FEELINGS OF GENDER
BIAS. TWO HUNDRED FIFTY-THREE STUDENTS RECEIVED QUESTIONNAIRES

[ ]
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THAT DEALT WITH TEACHER PERFORMANCE AND INTERPERSONAL RELATIONS.
THE STUDENTS SURVEYED DID NOT FEEL THAT ONE TEACHER WAS BETTER
THAN ANOTHER BASED ON GENDER. STUDENT'S RESPONSES TO THE
QUESTIONNAIRES POINTED TO A DISCREPENCY TOWARD MALE AND FEMALE
TEACHERS IN THEIR INTERPERSONAL RELATIONSHIPS BETWEEN STUDENTS
AND TEACHERS. STUDENTS FOUND THEIR FEMALE PROFESSORS TO BE
‘WARM®' AND ACCESSIBLE WHEN THEY NEEDED HELP. THE MALE PROFESSORS
WERE SEEN AS LESS HELPFUL, LESS CHARISMATIC AND MORE
AUTHORITATIVE. THROUGH A VARIETY OF QUESTIONS, BENNETT FOUND
THAT MALE STUDENTS SEEMED TO EVALUATE THEIR FEMALE PROFESSORS
BY A MUCH HIGHER STANDARD IN TEACHING ABILITY THAN THEIR MALE
PROFESSORS. THE AUTHOR SUGGESTS THAT POSSIBLE REASONING BEHIND
THE RAISED STANDARDS COULD BE THAT ONCE. ACADEMICS AT THE
UNIVERSITY LEVEL WERE CONSIDERED TO BE A PRIMARILY MALE
DOMINATED FIELD.

McGRATH (1992) DISCUSSES THE NEW ROLES OF WOMEN IN SCHOOLS
TODAY. THIS ARTICLE STATES THAT WOMEN HAVE BEEN HELD TO
TRADITIONALLY FEMALE JOBS AS TEACHERS. SECRETARIES AND NURSES
WHILE MEN HAVE OCCUPIED THE ADMINISTRATIVE POSITIONS IN
EDUCATION. THIS TREND IS CHANGING, AND NOT WITHOUT DIFFICULTY,
AS WOMEN ARE BEGINNING TO BECOME PRINCIPALS., ADMINISTRATORS,
SUPERINTENDENTS AND SO FORTH. MALE CO-ADMINISTRATORS, IN
GENERAL, ARE HAVING A DIFFICULT TIME ACCEPTING WOMEN IN
ADMINISTRATION. EDUCATED MALES STATED THAT WOMEN ARE LESS
EFFECTIVE IN THE FRONT OFFICE AND WOULD BE HAPPIER IF THEY
REMAINED IN TEACHING.

[
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WOMEN IN ADMINISTRATION MAY FIND THAT PERCEIVED GENDER
BIAS BY OLDER ADOLESCENT MALES CREATES A DIFFICULT SITUATION
IN DISCIPLINE. THE GENDER BiAS, AS STATED IN THE ARTICLE, IS
NOT LIMITED TO A POSSIBLE PERCEPTION PROBLEM BY ADOLESCENT MALES,
BUT ALSO BY EDUCATED ADULT MALES.

GUTTERMAN AND ScHULTZ (1993) DISCUSS MALE ATTITUDES ABOUT
WOMEN, SEXUAL HARRASSMENT AND DATE RAPE AMONG UNDERGRADUATES
AT THE PRINCETON CAMPUS. THE TWO YOUNG MEN HAVE BEGUN A PROGRAM
AT PRINCETON WHICH CAUSES MALE STUDENTS TO THINK ABOUT THE ROLE
PORNOGRAPHY, SUCH AS PLAYBOY AND PENTHOUSE, PORNOGRAPHIC FILMS,
AND EVEN BLANTANTLY SEXUAL MTV, HAVE AFFECTED THEIR ATTITUDES
ABOUT WOMEN. MOST MALE UNDERGRADUATES ADMITTED THAT THEIR
EARLIEST SEXUAL IDEAS CAME FROM "SNEAKING PEEKS" AT THEIR
FATHER'S PORNOGRAPHIC MAGAZINES. THE COMBINATION OF PORNOGRAPHY
AND SEXUAL DEVELOPMENT IN THE ADOLESCENT MALE AIDS IN THE
CREATION OF THE STEREOTYPE OF WOMEN BEING BEAUTIFUL, SEXUAL
OBJECTS NOT AS THINKING HUMAN BEINGS. GUTTERMAN AND SCHULTZ
HAVE BEGUN AWARENESS PROGRAMS TO HELP COMBAT THE PROBLEMS OF
SEXUAL HARRASSMENT AND DATE RAPE ON THEIR CAMPUS. THE PROGRAM
INCLUDES SMALL AND LARGE SROUP DISCUSSIONS OF BOTH SINGLE SEX
AND CO-ED PARTICIPANTS.

THIS REPORT WAS INTERESTING IN THAT IT ADDRESSES THE FACT
THAT MANY OF THE STEREOTYPES MEN HAVE ABOUT WOMEN ARE SEXUALLY
BASED.  THESE STEREOTYPES, IF NOT ACKNOWLEDGED AND ELIMININATED,
COULD BE DEMONSTRATED IN PERSONAL AND/OR PROFESSIONAL
RELATIONSHIPS BETWEEN MALES AND FEMALES. BELIEF IN SEXUALLY

ol
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BASED STEREOTYPES ARE., IN PART, THE CORE OF SEXUAL HARASSMENT
AND GENDER BIAS.

Wyss (1993) pISCUSSED THE I1SSUES OF SEXUAL HARASSMENT
ON HIGH SCHOOL CAMPUSES IN MARIN CouNTY. AFTER A SERIES OF
INTERVIEWS WITH HIGH SCHOOL GIRLS, WYSS PROVED THAT SEXUAL
HARRASSMENT DOES EXIST STUDENT TO STUDENT AND TEACHER TO
STUDENT. SEXUAL HARASSMENT WAS DEFINED BY SOME OF THE
STUDENTS AS INAPPROPRIATE COMMENTS AND INAPPROPRIATE TOUCHING
WHICH OFTEN LEFT THE GIRLS EXCEEDINGLY EMBARRASSED. ONE GIRL
MENT IONED THAT HER BREASTS HAVE BEEN POKED AT WITH PENCILS.
ANOTHER STUDENT MENTIONED HAVING HER PANTYHOSE GRABBED AT THE
CROTCH BY A FELLOW MALE STUDENT,

THE ANITA HILL/CLARENCE THOMAS TRIALS HAVE BROUGHT THE
DISCUSSION OF SEXUAL HARRASSMENT OUT INTO THE OPEN AND EVEN
INTO THE CLASSROOM. THE STATE oF CALIFORNIA HAS ADOPTED AN
EbucATioN CODE THAT REQUIRES EACH PUBLIC SCHOOL TO HAVE AND
DISTRIBUTE A WRITTEN POLICY ON SEXUAL HARASSMENT, INCLUDING
INFORMATION ON WHERE TO OBTAIN RULES AND PROCEDURES FOR REPORTING
ACCUSATIONS OF SEXUAL HARASSMENT AND FOR PURSUING REMEDIES.

YOUNG FEMALE TEACHERS' CLASSROOM EXPERIENCE.
McLAUGHLIN (1991) DISCUSSED THE ETHICAL RESPONSIBILITIES
OF TEACHING WHEN HE EXAMINED YOUNG, FEMALE, STUDENT TEACHERS'

STRUGGLES TO BALANCE CARING AND CONTROL IN THE CLASSROOM. THE
ARTICLE FOCUSED IN ON ONE STUDENT TEACHER. KERRI. MCLAUGHLIN

19
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BEGAN THIS STUDY BY INTERVIEWING KERRI BEFORE SHE BEGAN
TEACHING [N ORDER TO UNDERSTAND HER PERSONAL GOALS. DURING
HER MONTHS OF STUDENT TEACHING. THE AUTHOR OBSERVED AND
INTERVIEWED KERRI ON A REGULAR BASIS. A FINAL INTERVIEW WAS
CONDUCTED WHEN SHE FINISHED HER PERIOD OF STUDENT TEACHING.
THE AUTHOR COMMENDED KERRI FOR HER PERSONAL GOAL OF WANTING
BOTH CARE AND CONTROL IN HER CLASSROOM. HOWEVER. MCLAUGHLIN
NOTED THAT KERRI'S CARE AND CONTROL WERE NOT PERFECTLY BALANCED,
KERRI HAD EXPERIENCED THE FRUSTRATION O LOSING THE ATTENTION
OF THE CLASS AND BEING OUT OF CONTROL. THE ARTICLE CONCLUDED
WITH 'TYPICAL FEMALE' STUDENT TEACHER ERRORS: WANTING TO BE
LIKED BY THE STUDENTS, SEEKING THEIR APPROVAL: ALLOWING
DISCIPLINE TO SLIP OUT OF THE TEACHER'S HANDS FOLLOWED BY
"INSTITUTIONAL STYLE' CONTROL AND CLASSROOM MANAGEMENT. IN
ORDER TO BEGIN TO SOLVE THIS FREQUENT PROBLEM, THE AUTHOR
SUGGESTS BETTER TEACHER TRAINING ON SCHOOL SOCIALIZATION.

THIS ARTICLE 1S IMPORTANT TO THIS STUDY BECAUSE 1T
SPECIFICALLY DISCUSSES YOUNG FEMALE TEACHERS' FEARS, DESIRES
AND GOALS IN STUDENT TEACHING AND BEGINNING TEACHING. STUDENTS'
PERCEPTIONS OF YOUNG FEMALE TEACHERS CAN BE COMPARED TO THE
IDEAS EXPRESSED IN THIS ARTICLE.

SUMMARY

THROUGHOUT THE ARTICLES RESEARCHED, THE COMMON THEMES OF
GENDER 'BIAS,' 'CONFLICT,' AND 'ROLES’' WERE REPEATED. SEXUALITY
AND PERCEPTIONS OF A PERSON'S ABILITY TO PERFORM A TASK BASED
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ON HIS OR HER SEX SEEMS TO BE IMPOSSIBLE TO IGNORE.

FOR MALE ADOLESCENTS, THE PHYSICAL AND PSYCHOLOGICAL
DEVELOPMENT, AT THIS STAGE IN LIFE, ARE GEARED TOWARDS GREATER
SELF UNDERSTANDING. MUCH OF THIS UNDERSTANDING COMES FROM
THEIR IDENTITY AS SEXUAL BEINGS AND THE NEWFOUND DESIRE TO
CREATE THEIR INDIVIDUAL SELF. BY BACKING AWAY FROM FAMILY
AUTHORITY AND CONTROL, THEY BECOME., IN PART., THEIR PRE~ADULT
SELF. THROUGH THE SEXUAL GROWTH AND EXPERIMENTATION THEY BEGIN
TO UNDERSTAND THEIR 'MALENESS' AND BEGIN TO DECIDE THE ROLE
FEMALES SHOULD PLAY IN THEIR LIVES. TRYING TO UNDERSTAND
THE ROLE OF FEMALES SEEMS TO BE A CONSTANT STRUGGLE FROM
CHILDHOOD THROUGH ADULTHOOD. STEREOTYPES, BIASES.

AND PRECONCEPTIONS ARE REPRESENTED IN THE MANY ARTICLES
RESEARCHED IN THIS STUDY.

THE NEXT STEP IS TO BUILD FROM THIS BASIC UNDERSTANDING
OF MALE ADOLESCENCE BY EXAMINING, THROUGH USE OF A QUESTIONNAIRE.
THE FEELINGS AND ATTITUDES OF JUNIOR AND SENIOR MALES TOWARD
THEIR YOUNG FEMALE TEACHERS.

21
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PROCEDURE

THE QUESTIONNAIRES WERE DISTRIBUTED TO SIX TEACHERS: TWO
YOUNG FEMALE, TWO OLDER FEMALE., ONE OLDER MALE. ONE OLDER
FEMALE TEACHER GAVE THE QUESTIONNAIRE TO TWO DIFFERENT
CLASSES. THE OTHER TEACHERS GAVE THE QUESTIONNAIRES TO
ONLY ONE CLASS.

BALANCE :

SIX COLLEGE PREP ENGLISH CLASSES AND ONE COLLEGE PREP
SPANISH CLASS WERE ADMINISTERED THE GUESTIONNAIRE. A TOTAL
OF ONE HUNDRED SIXTY-SIX STUDENTS PARTICIPATED. THE STUDENTS
WERE JUNIORS AND SENIORS.

THE QUESTIONNAIRES WERE GIVEN OVER A FIVE-DAY
PERIOD. TEACHERS WERE GIVEN THE QUESTIONNAIRES IN LARGE
MANILLA ENVELOPES AND WERE ASKED TO RETURN THEM TO THE ENVELOPES
IMMEDIATELY AFTER THEY WERE COMPLETED. THE ENVELOPES WERE THEN

GIVEN TO THE AUTHOR OF THE STUDY., WITHIN THE SAME DAY OF
COMPLETION.

SUBJECTS:

JUNIOR AND SENIOR MALES AND FEMALES IN SEVEN CLASSES
RESPONDED TO THE QUESTIONNAIRE. THE AGE RANGE WAS SEVENTEEN
THROUGH EIGHTEEN YEARS WITH 14% SIXTEEN YEARS OLD. OF THE
SIXTEEN YEAR OLDS, ONLY ONE WAS MALE. TEACHERS
INDICATED THE ETHNIC COMPOSITION OF THE CLASSES AS: 9% HispanIc,
5% ASIAN, 2% AFRICAN AMERICAN, AND THE REMAINING EUROPEAN-

0o
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AMERICAN. THE MAJORITY OF THE STUDENTS WERE FROM UPPER OR
UPPER-MIDDLE CLASS SOCIOECONOMIC BACKGROUNDS.

ANALYSIS:

EACH QUESTION WAS TALLIED WITH MALE AND FEMALE RESPONSES
COUNTED SEPARATELY FOR EACH CLASS. PERCENTAGE VALUE WAS THEN
CALCULATED.

DIFFERENCES IN RESPONSES WERE EXAMINED BY COMPARING MALE
RESPONSES TO FEMALE.
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RESULTS

THIS STUDY HAD TWO METHODS FOR GATHERING DATA. THE FIRST
METHOD WAS THROUGH RESPONSES TO A FORTY-STATEMENT QUESTIONNAIRE
IN WHICH THE STUDENTS RESPONDED ACCORDING TO A FIVE-POINT
SCALE, 'STRONGLY AGREE,' TO "NO OPINION,' AND ALSO THROUGH
PERSONAL COMMENTS THAT THEY ADDED TO THE QUESTIONNAIRE.

THE FOLLOWING STATEMENTS WERE ANALYZED:

STATEMENT [
[ FEEL THAT YOUNG FEMALE TEACHERS DISCIPLINE THEIR
STUDENTS JUSTLY.

MALE RESPONSES FEMALE RESPONSES
[ STRONGLY AGREE: 5.6% 8.3% |
I AGREE: 33.6% 49.5%
I DISAGREE: 36.6% 21.8%
] STRONGLY DISAGREE: 4.1% 4.3%
NO OPINION: 16.6% 14.6%

THE PERCEPTION OF TEACHER EFFECTIVENESS IN THE AREA OF
JUST DISCIPLINE IS GREATLY DISPARATE BETWEEN MALE AND FEMALE
RESPONSES. SLIGHTLY MORE THAN ONE THIRD OF THE MALES AGREED
TO THIS STATEMENT, 39.2%. OVER ONE HALF OF THE FEMALES
QUESTIONED, 57.8%, FELT THAT YOUNG FEMALE TEACHERS DISCIPLINE
JUSTLY.
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STATEMENT I1:
| FEEL THAT YOUNG FEMALE TEACHERS ARE THE MOST
COMPETENT, EFFECTIVE, TEACHERS.

MALE RESPONSES FEMALE RESPONSES
| STRONGLY AGREE 8.3% 12.8%
1 AGREE 27.1% 31.3%
I DISAGREE 39.6% 24,3%
I STRONGLY DISAGREE 11.5% 2.3%
No OPINION 11.8% 27.8%

MALE AND FEMALE STUDENTS INDICATED A DIFFERENCE IN
PERCEPTION OF YOUNG FEMALE TEACHERS' COMPETENCE AND
EFFECTIVENESS. FORTY-FOUR PERCENT OF THE FEMALES QUESTIONED
STRONGLY AGREED OR AGREED THAT YOUNG FEMALE TEACHERS WERE
EFFECTIVE AND COMPETENT, WHILE 35.4% OF THE MALES BELIEVED THAT
YOUNG FEMALE TEACHERS WERE EFFECTIVE AND COMPETENT. MALE AND
FEMALE RESPONSES OF DISAGREE AND STRONGLY DISAGREE SHOWED A
GREATER DIFFERENCE, ALMOST TRIPLE. DISAGREEMENT WITH THE
STATEMENT WAS AS FOLLOWS: 51% OF THE MALES FELT THAT YOUNG
FEMALE TEACHERS WERE NOT EFFECTIVE OR COMPETENT WHILE 26.6%

OF THE FEMALES FELT THAT YOUNG FEMALE TEACHERS WERE NOT
COMPETENT OR EFFECTIVE. OVER TWICE AS MANY FEMALES MARKED 'NO
OPINION,' 27.8%, AS DID THE MALES, 11.8%. THIS RESPONSE 'NO
OPINION' COULD BE INTERPRETED AS MALES HAVING A MORE DEFINITE
OPINION WHERE FEMALES SHOWED LESS CONVICTION IN THEIR RESPONSE
TO THIS STATEMENT. THIS STATEMENT APPEARED TO BE MORE HIGH! Y
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COGNIZANT ISSUE FOR MALES THAN FOR FEMALES.

STATEMENT [II:

[ FEEL THAT YOUNG FEMALE TEACHERS HAVE GREAT CONCERN FOR
STUDENTS' NEEDS.

MALES RESPONSES FEMALE RESPONSES
I STRONGLY AGREE 20.8% 27.8%

I AGREE 32.3% 42%

[ DISAGREE 21.5% 19.1%

| STRONGLY DISAGREE 6.3% 1%

NO OPINION 16.3% 18.8%

THIS STATEMENT DEMONSTRATES, ON A MORE PERSONAL LEVEL,
THE BELIEFS STUDENTS HOLD ABOUT TEACHER CONCERN FOR THEM.
OF THE MALES., 53.1% AGREED THAT YOUNG FEMALE TEACHERS HAD
GREAT CONCERN FOR THEM COMPARED TO 69.8% OF THE FEMALE STUDENTS
ON THE SAME ISSUE. MALES DISAGREED TwO TO ONE WITH THIS
STATEMENT COMPARED TO FEMALES: MALES 27.8%, remaLEs 10.1%.
THIS STATEMENT, WITH THE CONSIDERABLE DIFFERENCE IN RESPONSES.
MAY INDICATE AN ATTITUBINAL DIFFERENCE BETWEEN MALE AND FEMALE
STUDENTS TOWARD YOUNG FEMALE TEACHERS.

THE FINAL QUESTIONS OF THE QUESTIONNAIRE REQUESTED THAT
THE STUDENTS DESCRIBE THEIR BEST AND WORST TEACHER. THE STUDENTS
COULD CHOOSE YOUNG FEMALE, OLDER FEMALE, YOUNG MAI E, OLDER
MALE.

WHEN ASKED TO DESCRIBE THEIR BEST, MOST INTERESTING TEACHER,
24.6% OF THE MA'ES, NEARLY ONE FOURTH, RESPONDED 'YOUNG FEMALE

20
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TEACHER." THE YOUNG FEMALE TEACHER RANKED SECOND AFTER 'OLDER
MALE TEACHER,' WHO RECEIVED 31.6% oF THE RESPONSES. FEMALE
STUDENTS RANKED 'YOUNG FEMALE TEACHER' AS THEIR BEST, MOST
INTERESTING TEACHER WITH 39.5% THUS INDICATING. "OLDER MALE
TEACHER' WAS RANKED SECOND RECEIVING 1% MORE RESPONSES THAN
THE THIRD RANKING 'OLDER FEMALE TEACHER.'

IN BOTH THE MALE AND FEMALE STUDENT RESPONSES, YOUNG FEMALE

AND OLDER MALE RANKED EITHER NUMBER ONE OR TwQ, OLDER FEMALE
RANKED THIRD BEST AND YOUNG MALE WAS CONSIDERED FOURTH. THE
SCHOOL SURVEYED DOES NOT HAVE, BY THE QUESTIONNAIRE'S DEFINITION,
YOUNG MALE TEACHERS, SO THE FOURTH RANKING RESPONSE COULD BE
CONSIDERED A RESULT OF THE LACK OF SiUDENT PARTICIPATION WITH
YOUNG MALE TEACHERS.

STATEMENT 1V:
MY BEST, MOST INTERESTING TEACHER WAS

MALE RESPONSES FEMALE RESPONSES

YOUNG FEMALE 24.6% 39.5%
OLDER FEMALE 23.1% 26.8%
YOUNG MALE 9.5% 2.4%
OLDER MALE 31.6% 27.7%
NO OPINION 9.7% 2.1%

!
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STATEMENT V:

MY WORST TEACHER WITH WHOM | EXPERIENCED THE MOST
DIFFICULTIES WAS

MALE RESPONSES FEMALE RESPONSES

YOUNG FEMALE 16.9% 13.8%
OLDER FEMALE 49, 4% 45.7%
YOUNG MALE 4% 5.5%
OLDER MALE 22.2% 29.1%
NO OPINION 6% 2%

MOST STUDENTS SELECTED OLDER FEMALE AND OLDER MALE TEACHERS
AS "THEIR WORST TEACHER." THIS INFORMATION APPEARED TO
CONTRADICT THE "BEST TEACHER" INFORMATION. THIS DISCREPENCY
WAS CLARIFIED BY WRITTEN COMMENTS THE STUDENTS ADDED TO THEIR
QUESTIONNAIRES. THE STUDENTS FELT THAT THE TEACHER'S
EXPERIENCE ADDED TO HIS OR HER ABILITY TO TEACH EFFECTIVELY,
BUT THAT "OLD AGE." "BURN OUT," AND "BEING TIRED OF TEACHING,"
CREATED AN INEFFECTIVE TEACHER. MANY STUDENTS SURVEYED WROTE
ADDITIONAL COMMENTS STRONGLY STATING THAT AGE AND GENDER HAD
NO DIRECT CORRELATION WITH THE TEACHER'S ABILITY TO TEACH.
THE SAME STUDENTS SEEMED TO ANSWER THE QUESTIONNAIRE WITH
A DEGREE OF GENDER AND AGE BIAS.

i2
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CONCLUSION

THIS STUDY WAS DESIGNED TO EXAMINE GENDER BIAS AND CONFLICT
THAT HIGH SCHOOL JUNIOR AND SEN!OR MALES MIGHT FEEL TOWARD THEIR
YOUNG FEMALE TEACHERS. THE LITERATURE REVIEW INDICATED THAT
THE JUNIOR AND SENIOR YEARS ARE IMPORTANT FORMATIVE YEARS IN
THE DEVELOPMENT OF ATTITUDES AND VALUES FOR THE SEVENTEEN TO
EIGHTEEN YEAR OLD MALE. PSYCHbLOGICAL STUDIES EXPLAIN THAT
THE YOUNG MALE IS AT THE PRE-ADULT STAGE AND !S BEGINNING TO
ESTABLISH HIS INDIVIDUALITY. AT THIS POINT HE IS DEFINING THE
ROLES THAT FEMALES WILL PLAY IN HIS LIFE. THE SEPARATION FROM
FAMILY, FOR INDIVIDUATION, AS WELL AS HIS EMERGING SEXUAL
IDENTITY ARE STRONG FACTORS WHICH CONTRIBUTE TO THE UNDERSTAND ING
OF AND HIS RELATIONSHI!PS WITH FEMALES.

THE STUDY SHOWED THAT HIGH SCHOOL MALES AND FEMALES DIFFER
IN THEIR PERGEPTION OF YOUNG FEMALE TEACHERS ON THE FOLLOWING
ISSUES: TEACHER DISCIPLINARY PRACTICES, TEACHER COMPETENCE.
TEACHER EFFECTIVENESS, TEACHER CONCERN FOR THE NEEDS OF THEIR
STUDENTS.

THE STUDY ALSO SHOWED THAT, IN MANY AREAS, MALE AND FEMALE
STUDENT PERCEPTIONS WERE SIMILAR IN THE AREAS OF TEACHER
ORGANIZATION, TEACHER RESPECT FOR STUDENT, TEACHER
BEING MANIPULATED BY STUDENT., STUDENT ABILITY TO ACCEPT
TEACHER'S DIRECTIONS AND CRITICISM, STUDENT WILLINGNESS TO
COOPERATE WITH TEACHER, TEACHER PLACING HI!GH DEMANDS ON
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STUDENT, AND THE BELIEF THAT AGE AND GENDER DOES NOT GREATLY
AFFECT THE QUALITY AND EFFECTIVENESS OF THE TEACHER.

MALES EXPERIENCED DIFFICULTIES IN DEALING WITH YOUNG
FEMALE TEACHERS IN THE AREAS OF DISCIPLINE AND AUTHORITY.
THIS RELATES DIRECTLY WITH THE PSYCHOLOGICAL DEVELOPMENT OF
THE MALE ADOLESCENT ENTERING HIS PRE-ADULT STAGE.

AN INTERESTING RESULT OF THE STUDY WAS THE FACT THAT THE
YOUNG FEMALES PARTICIPATING IN THE STUDY WERE MORE INCLINED
TO ANSWER 'NO OPINION' THAN THEIR MALE PEERS. THE FEMALES
ANSWERED 'NO OPINION' AT A HIGHER PERCENTAGE AFTER THREE QUARTERS
OF THE STATEMENTS. A STUDY TO DETERMINE WHY THESE YOUNG WOMEN
ANSWER 'NO OPINION' MORE OFTEN THAN THEIR MALE COUNTERPARTS
WOULD BE INTERESTING.

THROUGH STUDENT COMMENTS AND THE RESPONSES GIVEN TO MANY
OF THE STATEMENTS, IT MAY BE CONCLUDED THAT THE STUDENTS
UNDERSTAND THAT PREJUDICE., OR BIAS., BASED ON AGE AND GENDER
IS WRONG. THIS ENLIGHTENED VIEW COULD BE A RESULT OF THEIR
SOCIETY OPENING UP TO COMMUNICATION ON THE ISSUES OF GENDER
AND/OR AGE BIAS AND CONFLICT. IN STATEMENT V., THE STUDENTS STRONG
COMMENTS ABOUT AGE AND GENDER HAVING NOTHING TO DO WITH THE
QUALITY OF THE TEACHER, MAKE 1T APPARENT THAT THERE EXISTS AN
UNDERSTANDING THAT BIAS BASED ON GENDER AND AGE IS SOCIALLY
UNACCEPTABLE.

30
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APPENDIX A
THE TEACHER'S INSTRUCTIONS FOR THE QUESTIONNAIRE

DEAR

THANK YOU SO VERY MUCH FOR CONDUCTING THIS SURVEY IN
YOUR CLASS. THIS QUESTIONNAIRE WILL SERVE AS DATA FOR A STUDY
WHICH WILL BE PART OF MY THESIS. [ AM CURRENTLY WORKING ON
'A MASTER'S DEGREE IN EDUCATION, THE THESIS PROJECT IS THE
LAST ELEMENT OF THE PROGRAM. WITH YOUR HELP (DOING THIS
QUESTIONNAIRE) | 'LL(HOPEFULLY!) BE ABLE TQO COMPLETE MY THESIS
AND GRADUATE FROM DominicaN CoLLece May 15, 199311!

INSTRUCTIONS FOR QUESTIONNAIRE:

1. PLEASE BE SURE THAT STUDENTS CHECK THE 'SEX' AND FILL
IN THE AGE ON THE FIRST SHEET. DO NOT INCLUDE NAME.

*% 2. PLEASE TELL STUDENTS TQ BE SURE TO READ THE DEFINITIONS
OF 'YOUNG'TEACHER AND 'OLDER' TEACHER. THEY ARE TO
ACCEPT THESE DEFINITIONS AND ANSWER THE QUESTIONNAIRE
BASED ON THQSE DEFINITIONS {NOT THEIR PERSONAL
DEFINITIONS ),

3. PLEASE REMI?D THE STUDENTS TO ANSWER THESE QUESTIONS
HONESTLY. HEY_SHOULD ANSWER WITH THEIR INITIAL FEELING
OR REA?TION. {THIS IS TO BE USED IN A EDUCATIONAL
STUDY.

4. LET THEM KNOW THA% YOU WILL NOT BE READING THEIR
QUESTIONNAIRES. HE QUESTIONNAIRES WILL BE PUT BACK
INTO THE FOLDER AND THEN TABULATED BY ONE PERSON,

5. FINALLY, WHILE THEY ARE ANSWERING THIS QUESTIONNAIRE,
PLEASE REMIND THEM THAT THEY ARE NOT TO FOCUS ON YOU,
BUT RATHER, TEACHERS "IN GENERAL. [ AM ASKING FOR
THEIR OPINIONS BECAUSE OF THE]R EXPERIENCE AS STUDENTS
(THEY ARE EXPERTS ON TEACHERS

THAT'S ABOUT IT! AGAIN THANK YOU FOR DOING
THIS. PLEASE THANK THE STUDENTS FOR ME ALSO!

FOR TEACHER:
WHAT GRADE LEVEL IS THIS CLASS?

IS THIS CONSIDERED A GENERAL OR AP GCOURSE? . .
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WHAT 1S THE "NAME' OF THIS CLASS?

ARE YOou: MALE __ FEMALE

YOUR AGE: (IF YOU F%EL COMFORTABLE ABOUT GIVING
IT!

TOTAL NUMBER YEARS TEACHING EXPERIENCE:
CouLb YOU DESCRIBE THE ETHNIC COMPOSITION OF THIS CLASS:
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APPENDIX B

STUDENT QUESTIONNAIRE
REGARDING TEACHER PERCEPTIONS

SEX: MALE

FEMALE

AGE: YEARS

DEFINITIONS: (PLEASE USE THESE DEFINITIONS WHILE ANSWERING
THIS QUESTIONNAIRE.)

‘YOUNG' TEACHER: A TEACHER BETWE%B THE APPROXIMATE
AGES OF 22 AND YEARS OF AGE.

A TEACHER WHO IS IN HIS/HER
FIRST YEAR TO FIVE YEARS AT
A PARTICULAR SCHOOL.

A TEACHER WHO IS YOUTHFUL IN
ACTION AND POSSIBLY DRESS.

'OLDER' TEACHER: A TEACHER WHO 15 APPROXIMATELY
30+ YEARS OF AGE.

A TEACHER WHO HAS HAD A TEACHING
CAREER OF SIX YEARS OR MORE.

A TEACHER WHO SEEMS VERY MATURE
IN ACTION AND POSSIBLY DRESS.

PLEASE ANSWER THE FOLLOWING QUESTIONS ACCORDING TO YOUR PERSONAL.
JRUE, FEELINGS: PuT A CHECK IN THE APPROPRIATE SPACE.
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1. | FEEL THAT YOUNG FEMALE TEACHERS ARE
WEL]L ORGANIZED IN THE CLASSROOM,
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2. | FEEL THAT OLDER FEMALE TEACHERS ARE
ELL ORGANJZED IN THE CLASSROOM

GENDER
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3. .1 FEEL THAT YOUNG MALE TEACHERS ARE

4, E FEEL THAT OLDER MALE TEACHERS ARE

ELL ORGANIZFD IN THE CLASSROOM,

. FEEL THAT YOUNG FEMALE TEACHERS
QISCIPLINE THEIR STUDENTS JUSTLY,

©. | FEEL THAT OLDER FEMALE TEACHERS
DISCIPLINE THEIR STUDENTS JUSTLY.

/. T FEEL THAT YOUNG MALE TEACHERS
RISCIPLINE THEIR STUDENTS JUSTLY.

8. | FEEL THAT OLDER MALE TEACHERS
PISCIPLINE THEIR STUDENTS JUSTLY.

Y. | FEEL THAT YOUNG FEMALE TEACHERS

—U__?HQN ME THE GREATEST RESPECT.
10, FEEL THAT OLDER FEMALE TEACHERS

11__?HQH ME THE GREATEST RESPECT.
. FEEL THAT YOUNG MALE TEACHERS

TZ_—?HQE ME THE GREATEST RESPECT.
. FEEL THAT OLDER MALE TEACHERS

T3__?HQ!_ME,THE GREATEST RESPECT.

. FEEL THAT YOUNG FEMALE TEACHERS ARE
THE MOST LIKELY TO BE MANIPULATED BY
THEIR STUDENTS.

14. T FEEL THAT OLDER FEMALE TEACHERS ARE
THE MOST LIKELY TO BE MANIPULATED BY
THEIR STUDENTS.

15. | FEEL THAT YOUNG MALE TEACHERS ARE THE
MOST LIKELY TO BE MANIPULATED BY THEIR
STUDENTS,

16. | FEEL THAT OLDER MALE TEACHERS ARE
THE MOST LIKELY TO BE MAN!PULATED BY
THEIR STUDENTIS.

T7. | FEEL THAT YOUNG FEMALE TEACHERS ARE
THE MOST COMPETENT. EFFECTIVE. TEACHERS.

18. | FEEL THAT OLDER FEMALE TEACHERS ARE
THE MOST COMPETENT, EFFECTIVE. TEACHERS.

19. | FEEL THAT YOUNG MALE TEACHERS ARE THE
MOST COMPETENT. EFFECTIVE. TEACHERS.

20. | FEEL THAT OLDER MALE TEACHERS ARE THE
MOST COMPETENT. EFFECTIVE, TEACHERS.

27. | FEEL MOST COMFORTABLE RECEIVING DIREC~
TIONS AND/OR CRITICISM FROM A YOUNG FEMALE
TEACHER,

2Z2. | FEEL MOST COMFORTABLE RECEIVING DIREC-
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TIONS AND/OR CRITICISM FROM AN OLDER
FEMALE TEACHER,
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Z23. | FEEL MOST COMFORTABLE RECEIVING DIREC-
TIONS AND/OR CRITICISM FROM A YOUNG MALE
TEACHER.

24. 1 FEEL MOST COMFORTABLE RECEIVING DIRECTIONS

. FEEL THAT YOUNG FEMALE TEACHERS EXPERIENCE

A LOT OF DIFFICULTY IN THEIR RELATIONS WITH
STUDENTS.

Z26. | FEEL THAT OLDER FEMALE TEACHERS EXPERIENCE

A LOT OF DIFFICULTY IN THEIR RELATIONS WITH
QTUDENTS,

27. | FEEL THAT YOUNG MALE TEACHERS EXPERIENCE A
LOT OF DIFFICULTY IN THEIR RELATIONS WITH
STUDENTS.

28. | FEEL THAT OLDER MALE TEACHERS EXPERIENCE A
LOT OF DIFFICULTY IN THEIR RELATIONS WITH
STUDENTS.

ZY. | FEEL THAT | COOPERATE WITH
YOUNG FEMALF TEACHERS.

30. 1 FEEL | COOPERATE WITH OLDER
FEMALE TEACHERS,

31. | FEEL THAT | COOPERATE WITH
YOUNG MALE TEACHERS.

3Z. | FEEL THAT | COOPERATE WITH
QLDER MALE TEACHERS.

33. | FEEL THAT YOUNG FEMALE TEACHERS
HAVE GREAT CONCERN FOR THEIR STU-
DENT S NEEDS,

34. | FEEL THAT OLDER FEMALE TEACHERS

HAVE GREAT CONCERN FOR THEIR STU-
PENT S NEEDS.

35. | FEEL THAT YOUNG MALE TEACHERS

HAVE GREAT CONCERN FOR THEIR
STUDENT § NEEDS.,

36. | FEEL THAT OLDER MALE TEACHERS  HAVE
GREAT CONCERN FOR THEIR STUDENT'S
NEEDS,

3/. | FEEL THAT YOUNG FEMALE TEACHERS
PLACE THE HIGHEST DEMANDS ON THEIR
STUDENTS .
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| FEEL THAT OLDER
PLACE THE HIGHEST
STUDENTS.

FEMALE TEACHERS
DEMANDS ON THEIR

3349y ATONOULS
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| FEEL THAT YOUNG
PLACE THE HIGHEST
STUDENTS.

MALE TEACHERS
DEMANDS ON THEIR

40.

| FEEL THAT OLDER
PLACE THE HIGHEST

MALE TEACHERS
DEMANDS ON THEIR

STUDENTS.

PLEASE CIRCLE THE APPROPRIATE DESCRIPTORS:
MY BEST, MOST INTERESTING TEACHER WAS:
CouLDb YOU ADD SOMETHING HERE:

'Youne® MALE

'OLDER' FEMALE

MY WORST TEACHER, WITH WHOM | EXPERIENCED THE MOST DIFFICULTIES
WAS:

'youne' MALE CouLly YOU ADD SOMETHING HERE:

'OLDER' FEMALE

| FEEL THAT AGE IS A FACTOR IN THE QUALITY OF TEACHER. YES/NO

[ FEEL THAT GENDER (MALE/FEMALE) IS A FACTOR IN THE QUALITY
OF A TEACHER (THE ABILITY TO TEACH EFFECTIVELY AND DISCIPLINE
JUSTLY.)  YES/NO

THANK YOU FOR YOUR ASSISTANCE IN TH!S sTupY!!!
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APPENDIX C

SUMMARY OF THE RESULTS OF THE QUESTIONNAIRE
MALE AND FEMALE STUDENT RESPONSES

] FEEL veeouees S.A. A. D. S.D. N.O.

WELL ORGANIZED IN THE
CLASSROOM

1. YOUNG FEMALE TEACHER
MALE RESPONSE 1.5% | 53 20.6 1.5% 1 18%
FEMALE RESPONSE  8.3% | 56 14.8% 1.8% 1 15.6%
2. OLDER FEMALE TEACHER
MALE RESPQNSE 26,3% | 50% 5.6% f.5% 12.8%
FEMALE RESPONSE 25% [ 46,6% 13% 1% 13.1%
3. YOUNG MALE TEACHER
MALE RESPONSE 71.3%159% | 12.8% 1.1%}  18.5%
FEMALE RESPONSE 7.3% | 54% | 11.1%] 6.3% 21%
4. OLDER MALE TEACHER
MALE RESPONSE _ 25% | 50.B% 9,1%| 2.6%| _ 11%

FEMALF RESPONSE 12.8% | 56.8% 14.6% 3% 11.3%
DISCIPLINES JUSTLY

5. YOUNG FEMALE TEACHER
MALE RESPONSE  5.6% | 33,6% 36.6 4.1% 16.6%
FEMALE RESPONSE 8.3% | 49.5% 21.8 4,3%] 14.6%

6. OLDER FEMALE TEACHER
MALE RESPONSE _ 10,5% | 40% | 25.6% 5.8% 16.6%
FEMALE RESPONSE 14% 49,.9% 20.6% LB% 13.6%
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S.A. A. ] S.D; N.O.

7. YOUNG MALE TEACHER

MALE RESPONSE  9.1%| 45.1%18.1% 5% 23.5%
FEMALE RESPONSE 5.8%| 52.1%17.1% 4.5% | 19%

8. OLDER MALE TEACHER
MALE RESPONSE  15% | 50.3% 20%| 5.1% 8%

FEMALE RESPoNSE 7.3% ! 50.3%23.6% 2% 15.5%

SHOWS ME THE GREATEST
RESPECT.

9. YOUNG FEMALE TEACHER
MALE RESPONSE  14.6%(36.3%121.6% 8.8% | 17%
FEMALE RESPONSE 24.1% [27.1% |20% 5.6% | 22%
10. OLDER FEMALE TEACHER
MALE RESPONSE  19.3% |42% [15.6% 3% 14.1%
FEMALE RESPONSE 9.8% (33.3% |26.5% 6.8% | 22%
11. YOUNG MALE TEACHER
MALE RESPONSE 6% 143.3% |13% 4.5% | 30%
FEMALE RESPonSE 12.3% P7.3%121% | 4.1% | 33.8%
12. OLDER MALE TEACHER
MALE RESPoNSE  14.8% 43.3% 115.6% 9.8% | 14.6%
FEMALE RESPONSE 7.6% B0.6% 27.14 8.3% | 24.8%
THE MOST LIKELY TO BE

MANIPULATED BY HIS/HER
STUDENTS.

13. YOUNG FEMALE TEACHER

MALE RESPONSE 28% 25.6%@5.8# 1.1% | 17%
FEMALE RESPONSE 20.3%[29.5%33.1% 3.8% | 11.1%
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S.A.; Ag D.| S.D.1 N.O.
14, OLDER FEMALE TEACHER

MALE RESPONSE 6.8% 16% 19.5%

FEMALE RESPONSE b,5%] 50.3% 15.3%| 11.8%
15. YOUNG MALE TEACHER

MALE RESPONSE 4,5%19% 43.8% 1.8%] 23.5%
WJMM,MS% 1% 18.1%

16. OLDER MALE TEACHER
M££Jﬁﬁﬂnﬁ£___ﬁﬁﬂﬂLﬁﬂjﬁL] 27.,5%| 18.3%
10.8% 57% [ 16.6%| 11.8%

THE MOST EFFECTIVE
COMPETENT TEACHER.

17. YOUNG FEMALE TEACHER

18.

FEMALE RESPONSE 7.3%40% |19.1% 6.8%| 25%

19. YOUNG MALE TEACHER

20. OLDER MALE TEACHER
MALLBLM | 17.6%

MOST COMFORTABLE
RECEIVING DIRECTIONS FROM...

21. YOUNG FEMALE TEACHER
MALE RESPONSE  6.3%34.6% 25,54 15% | 15.3%
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Z22. OLDER FEMALE TEACHER
MALE RESPONSE  10.3%

A. D. . S.D. N.O.
26.1%/25.3% 7.B%| 21.6%
30. 1% 20.

FEMALE RESPONSE 14.6%

32.5% 23

Bj fi::i 17.3%
. 20.5%

23. YOUNG MALE TEACHER
MALE RESPONSE 8.8%

FEMALE RESPONSE 9.6%

Z4. OLDER MALE TEACHER

MALE RESPONSE _ 9.3% |
FEMALE RCSPONSE 8% |

TEACHER EXPERIENCES

DIFFICULTIES IN RELATIONSHIPS

WITH STUDENTS.

25. YOUNG FEMALE TEACHER
MALE RESPONSE  16.6%
FEMALE RESPONSE 14%

26. OLDER FEMALE TEAGCHER
MALE RESPONSE  1,3%
FEMALE RESPONSE 2.3%

27. YOUNG MALE TEACHER

MALE RESPONSE 3%

33% [ 17% | B8.3%]31.5%

FEMALE RESPONSE 6,8%

28. OLDER MALE TEACHER
W%ﬂ.a' 18.3% 15%
FEMALE RFSPONSE 6% [ 21.8% 49 3.8% 17.5%

THE STUDENT FEELS MOST
COOPERATIVE WITH...

an
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S.A. A. D. S.D. N.O.
29. YOUNG FEMALE TEACHER

MALE RESPONSE 24.6% (50,1 8.14 3% | 12.6%
FEMALF RESPONSE 29,.3% [53.8% 1.8% .66% 13.5%
30. OLDER FEMALE TEACHER
MALE RESPONSE  20.8%147.8%12% | 8,3%! 9.8%

FEMALE RESPONSE 19.5%148.5%12.1% 5.1%| 13.5%

31. YOUNG MALE TEACHER
MALE RESPONSE 20% 48-12 6.8| 3-8% 20%

FEMALE RESPONSE 22.8%155% | 4.5% 0% 116.8%
32. OLDER MALE TEACHER '
MALE RESPONSE  28.3%/43.8% 9% [4.1% [13.3%

FEMALE RESPONSE 18% [54.5% 9.3%3.1% [ 13%

HAVE GREAT CONCERN FOR THEIR
STUDENTS ™ NEEDS.

33. YOUNG FEMALE TEACHER
MALE RESPONSE  20.8%]32.3%21.%| 6.3% 16.3%
FEMALE RESPONSE 27.8%(42% | 9.1% 1% 18.8%

34. OLDER FEMALE TEACHER
MALF_RESPONSE  15,3%|46,3%13% | 5.3% 18.6%
FEMALE RESPONSE 9, 6% 25% 20%

35. YOUNG MALE TEACHER

% 145% 14.8E 3.8% 21.8%
FEMALE RESPONSE 15.3% #4.3% 10.3k 0% | 28.8%

36. OLDER MALE TEACHER

MALE RESPONSE _ 17% [17.1%
FEMALE RESPONSE 10.5% 42,8% | 18.3%
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S.A.| A. D. | S.D.) N.O.

TEACHER PLACES THE HIGHEST DEMANDS
ON THEIR STUDENTS.

37. YOUNG FEMALE TEACHER
MALE RESPONSE 13.3% |36.1% 27.8% 1.8%119.3%
FEMALE RESPONSE  13.3% 29.54 33.64 1.5%120.6%

38. OLDER FEMALE TEACHER J
19.1% 5%

MALE RESPONSE 20%  139.6% 14.8%
FEMALE RESPONSE  23.8%(38% | 19.1% 1.6%[16.3%
39. YOUNG MALE TEACHER
MALE RESPONSE 6.3% i34.84 27% | 5.6%| 25%
FEMALE RESPONSE  6.5%|25% | 37% | 2.1%| 27.8%
40. OLDER MALE TEACHER
MALE RESPONSE 16.1% |46% | 16.8% 3.3%| 16.1%
FEMALE RESPONSE  20%  141% 16.8% 1.3%1 19.1%

BEST TEACHER:

YOUNG FEMALE| OLDER FEMALE| YOUNG MALE| OLDER MALE
MALE NO
MALE 24.63% 23.1% 9.45% | 31.6% MO
FEMALE Y NO

WORST TEACHER:

YOUNG FEMALE] OLDER FEMALE|] YOUNG MALE| OLDER MALE
MALE NO
RESPONSE 16.9% 49.4% 4% 22.2% OPINION |
FEMALE 9 0 HO
FEMALE 13.8% 45.7% 5.5% 29.1% MO
12
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