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PREFACE

The drawings and texts in this catalogue are the
result of an unusual exploration by some ey
teams of architects of the forms New York Ciey
school buildings might take if they were allowed
o be substandally smaller, The exploration made
possible evaluation of the issue of size from points
of view that could not otherwise have been consid-
cred. The designs showed what smaller schools
might look like, as well as whae different meanings
they might embody to be truly helptul to children.
teachers. and neighbors. The designs suggested
different spaces that could be provided and how
they might be used so thar all participants in
schoeling could work beter in them. Equatly
importantly. the designs showed new wavs these
schools might it with the existing fabric of the
¢l As juror Henry Cobb pereeived. they made
clear not only how much simpler and casier cach
one would be o develop and build but also how
much less “traumatic™ an intervention cach would
comstitute in its neighborhood.

In preparing these drawings for the New
Schools for New York project. the League archi-
teets explored asubject matter of intense impor-
wnce to New York City, What is done with the
new scliool construction program will have cnor-
mous impact on our social and politicd feeure,
The exploration of the choic: the progranm might
engage is crucial to such an enormous public
undertaking. The choice of form will be impor-
tant not just to our social interests, buc also to our
future physical definition as a cirv, as anyvone trav-
cling our landscape and becoming aware of the
pervasive, powerful presence of cur existing school
buildings knows. When we achieve a new “vision”
for New York, the form of our schools will be a

critical part of it

NLW SCHOOLS FOR NEW YORK

i“

In making the exploration. these architeets revived
a much neglected role for design. that is. as a ool
of investigation. Each scheme. cach ireration
revealed new possibilities, new issues to address.
new problems o resolve. The schemes also deep-
ened the understanding that must inform actual
design of our public works. In organizing New
Schootls for New York with the Public Education
Association. the Architectural League was very
pleased to be able to contribute to that under-
standing.

Paul Speneer Byard
President, Architectural League of New York
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PREFACE

PEA's original idea for New Schools for New York
aimed 10 excite the enthusiasm and endorsement
of skeptical educators and policy makers for the
importance—and feasibilicy—of small schools for
city kids.

Traditional mindsects resist the notion that
cities should provide public school children the
small neighborhood schools that nurture their
peers in non-urban and private institutions. But
big-city students particulurly confront a torrent of
harsh realities: they need schools which provide
reliet from anonymity. not another challenge
overcome the loneliness of the crowd.

The most direct wav we can recover our
cities” lost sense of community is through small
schools that bring support and learning to chil-
dren and their familics. New Schools for New
York was conceived in the belief that cven the
most carnest discussions on school restructuring,
remain shallow if we fail to assure a workable scale
within which students and teachers can funciion,

The quality of participation by architects and
designers exceeded our highest expectations. Their
practical. beautiful designs coneretize educational
ideas with a level of insight that can’t be argued
away by cost cutters.

As we had hoped. the effect has been to
inspire and inform changes of perspective and
emerging policy. A trend seemed to start with the
wholcehearted jury participation of Chancellor
Fernandez's representative Amy Linden, chiet
exccutive for school facilities for the Board of
Education, and the warm reception for the small
school designs in the popular and professional
press. Now the Board is moving to create more
than two dozen new small schools and integrating,
same of them, as New Schools for New York

proposed. with other community facilities.

NEW SCHOOL: FOR NfW YORK

Events are catching up with the vision of the New
Schools for New York collaborators that, someday,
ordinary city teachers—not just brilliant rogue
educators who could teach in a parking garage—
will have a means and maadate to know cvery
child they are trying to teach.

Irving S, Hamer, [r.
Chair. Public Education Association
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hand, in carly 1990, jury members Henry Cobb,
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Development Corporation as part of their larger

plan for the Bradhurst area, The League and PEA
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INTRODUCTION

The Architectural League and the Public Educa-
tion Awsoctation organized the New Schools for
New York design study o illustrate with specific
designs how New York Ciev might meet ewo criti-
cal cducadonal objectives in its first program of
new school construction in many vears. The study

New York might build schools

denigns show how
small enough to meet contemporary criteria for an
effective learning environment and how those
small schools might be closely integrazed with
their communities,

The very large size of New York Ciy schools
is widely recognized as one of their greatest prob-
tems. The enrelenting pressure to educate large
numbers of students has over the vears fostered
adherence o a largely unexamined. misappropri-
ated argument abour “economies of scale™—rhat it
iv more cconomical to build farge schools. ever if
as a consequence of that size they do not work:
and this stance has fong prevented serious exami-
nation of the posibility that New York Ciey
might build anvthing else. While the idea thae
school buildings can be shared productively with
other agencies and groups providing social. educa-
tonal. cultural. and health services tthus bringing
family services inwo the school and extending it
reach as well as the length of ity dav) has been dis-
cussed wince the carly twentieth century. it has not
been widely developed in New York Ciey because

of dithicehies in coordinaing eftforts and allocating

Rosalie Generro

fact. one thread of the history of school building
in New York offers ample precedent of how o
take creative advantage of small sites, existing
buildings. and general development activin: pri-
vate schools, dav-care centers, and alternative pub-
lic schools have often. by necessity. adapred
“found”™ spaces as homes. especially during the
carly vears of such institutions. While “makeshift”
is not a condition 1o be emulated. “ad-hoc™ and
“Hexible™ as strategics are. Even the most crowded
communities usuatly have a number of vacant
sites. traditionally thought to be too small for
schools, as well as other tepes of unused or under-
used buildings into which schools could be inte-
gmtcd.

Accordingly. the League and Public Educa-
tion Aswociation (PEAY deveioped six architectural
and educational programs for New Schools for
New York thac would tese the feasibility of a cre-
ative "urban opportunism.” using means such as
tnsertion. renovation. and combination with other
factlities as building and development strategies.
An abandoned H-plan school in the Bradhurse
section of Harlem was to be renovated into a small
high school and facilities for senior citizens. adule
cducation. dayv-care, and a library. In Flushing, a
middle school tor 200 «ixth. seventh. and cighth
graders was o be inserted into a mid-rise commer-
cial building o be constructed on Nortuern

Boulevard. The existing Prospect Heighes High

.

expenses for separate agencies providing the ser- School. in Brooklvn. was to be divided into four °
vices, semi-autonontous “academices.” In Washington
New Schools for New York and s 160 par- Heights. an 80- by 100-foot vacant corner par-
ticipants set out o see if they couldn’t influence cel—miniscule by tvpical school building suan-
this situation by providing actual designs for dards—was o serve as the site for an carly child-
buildings proposing alternative approaches. Our hood center for 200 pre-kindergarten through
premise was that it would be possible 1o buikd second grade students and up to 60 day-care chil-
many small schools in New York if ingenioas and dren. An elementary school for 350 children and a
innovative approaches toward using the existing branch fibrary were 10 be combined on a site on
buile fabric of the ciry were adopred. atong with a Fourth Avenue in Sunset Park. Brooklyn, On a .
willingness o make judgmenes hased on an evalu- larger vacant site in the Morrisania area ot the
ation of the overall qualuy of a faciline rather than Brony. an ceducational complex for clementary. _
its adherence o mvtiad individual standards, In middle. and high «hool students: atong with day- 4

NEW SCHOOLS FOR NEW YORK
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care facilities, social service offices. and commu-

nity spaces was o be created as o€ new communiey
focal point.

In the fall of 1989, with these programs and
strategios to be tested in hand. the League and the
PEA dssued a “call for entries”™ in the design seudy,
asking architects 1w help in the investigation by
designing actual school buildings that responded
to the programs, Fifty-two proposals were pro-
duced by some 160 architects and designers.,
working individually or in wams. All of the pro-
jects submiteed. and che detailed program for cach
site, are documented in the sites secrion of this
catalogue.

The essavs thae follow discuss the premises
that guided che design study and the resule
achieved. In “Architecture and Advocacy.”™ Jeanne
Frankl reviews work of the Public Education
Association and other groups and individuals ¢hae
argues for the significant contribution small
schools make to student suceess, Frankl also sum-
marizes the findings of a PFA study of the cost
ramifications of building small schools. The PEA
stu v suggests that the presumed cconomic advan-
tages of large schools over small may be far less
substantive than commonly thought. Such factors
as shorter construction time. competition among, a
larger field of contractors, a larger choice of sites.
and the possibilies of extensive use of renovation
rather than new construction may in fact make the
constiuction of small schools cose comperitive,

In “The New Schools for New York Design
Study,” 1 discuss thie designs produced for cach
site, analyzing a range of issues: how o plan and
orient clasrooms, how 1o juxtapose ditferent uses
in the building. how to make rooms fesible

cnough 1o serve more than one use. and how 1o

“announce” the school o the streee. The project

review grows out of the comments and insighes of

the jury members who analvzed the design

«hemes: architect Henry Cobb of Pet Cobb Freed
1

and Partners: Anna Hopkins, director of the

Cirand Sticet Seutdement on the Tower Fase Side:

NEW SCHOOLS FOR NEW YORK

Amy Linden. chief exceutive for school facilities of
the New York Ciev Board of Education: Deborah
Meier, founder and principal of the Central Park
East schools in Manhattan: and architect Susana
Torre of Susana Torre and Associates. Leslic
Robertson. a structural engineer, and archicect and
League prosidene Paul Byard also contributed sub-
stantially to the evahiation of the proposals,

The last section of the catalogue suggests the
larger context—chronological and philosophical—-
in which the New Schools for New York project is
sictated. Anne Rieselbach’s essay “Building and
Learning”™ expands the historical analvsis of the
development of school design in New York City,
first presented in exhibiton format during the
design phase of the New Schools project. The his-
torical material makes clear thac public and privace
school desigr has ac times benefived from greac
architectural ambition and the intelligent transla-
tion of new educational theortes into bricks and
mortar., There have though. been periods of
mtense public frustration with insufficient school
space. cost of school construction, and the poor
condition it. which schools were maintained. The
bibliograp:. - of historical and contemporary
soutces provides a guide to studies and writings on
the impact of school size on learning. recent archi-
tectural anahvses of school design. and contempo
rarv and historical evaluations of the school build-
ing program of the New York Ciry Board of

.

Fducation.
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ADVOCACY AND ARCHITECTURE

In providing arresting and provocative visual
substance o concepts of what small, community-
centered schools can be, the architectural inves-
tigations of New Schools for New York tend
support to a1 burgeoning social reform movement.

Obscervadons, studies, and interviews with
cducators by the Public Education Association
concur with ocher research: Students fearn better
in small schools becatse they teel more account-
able, more significant, and more inclined o par-
ticipate in class and extracurricular activities. A
1989 study! of 343 urban clementary and middle
schools in Chicago for example found that, afeer
income level, smaller school size was the most
imporant tactor in student achievement. Not sur-
prising. Where participation thrives, where every
swdent can make a difference. students take more

pride in themselves and their achicvements.,

Teachers, wo. share in che modvadng benefies off

stiall schools: A 1991 .\lll'\'L"\"‘ of some 13.000
urhan clementary school teachers found school
size to be the single most impottant fazctor relaed
to how teachers embrace school reform—more
important than achievement levebs, racial compo-
sition of a4 wchool. the student mobility rate, and
the concentration of low-income students. And,
finally, for the growing numbcer of students whose
academic energies depend on access o social and
persondl supports, small schools make a4 commu-
nitv-centered approach more possible.

The Public Education Association (PEA). a
citizens” policy-analysis and advocacy group, has
worked since 1894 to make New York Ciey's pub-
lic schools work for all children—paoor, immi-
grant. and minority children specifically, helping
assure them access to an education as good as that
of their middle-class peers. These seudenes have
alwavs needed advocates. PEA'S posidion, driven
by a durable vision of demacracy in America, has
remained consistent and influential, propelling
reforms in the organization and program of
schools as well a8 maintaining ever greater fidelity

to the propasition that every child can learn. Bt

NEW SCHOOLS FOR NEW YORK
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society now insists with increasing ferocity that it
demands of technology. social order. and world
competition are to be met. its children must be
L‘dllL‘;llcd better lh.ln cver l)L"‘()I'L'. PLA sces th‘
small-schools concepis, brought so close to life in
the designs of New Schools for New York, as the
centerpicee of a campaign for educational redemp-
tion of our public schools and our ity

Theee factors bearing influence on the fuwre
of New York City education make ic timely o
promote this position as the 1990s begin:

A broad recognition of the acute crisis in
urban educadion and the social implications of
failing 1o cducate and empower those wich the
fewest resourees.

An increased understanding of dthe inter-
relationship bewween schools and communities,
supporting a now fully emerged professional con-
sensts on the need for small schools.

The creadon of the New York Ciiy School
Construction Authoriee (SCA) and a $4.3 billion
five-vear capital plan for school construction and
renovation, marking the fivst tand in all likelihood
Last) muajor investmenc in schools-as-buildings in
MY Years.

In 1987, che city's own Commission on the
Year 2000, chaired by then-Tresident of the Board
of Edacation Robere S0 Wagner. Jr., issued a
strong recommendation that “as the ciey’s wn-year
capital plan for schoal construciion is developed.
smaller school size should be cmph.lsi'/cd."-‘
Nevertheless, recent Board of Education requests
for tunds o support the SCA building program
project schools that are far too large: Out of a ol
of 50 proposed clementary schools, 31 are planned
for 1.200 scats, double or triple the size researchers
and advocates know is appropriate: 12 of the 16
pl;lnncd high schools are dc\ign.ncd as 2.000-seat
buildings, and of 8 intermediate schools. none s
for fewer than 1,200 students and most are for
1.800 or more.

Present circumstances, while fraught wich

crisis. offer profound opportunities that oblige

ADYOCACY AND ARCHITECTURE
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private citizens 1o take a special role in shaping
public policy on schools, Guided by tradidon,
consen atisim, and (in dmes of Ascal erisis) a well-
rationalized penury. educational and civie policy
makers are resistant to change. Fhe bureauceracy
prefers variations on standard solutions. presum-
ing them o be safer and less costdy, Responsibility
tor a move to smaller school size and adequate
community services cannot be left to public ofhi-
cials alone,

Nor can parents of public school children be
counted on 1o reshape civie priorities. Despite new
support for “parent involvement” insetting school
policy. current public school constinuencies have
litdle clout—particularly those of the inner ciy,
where stakes are highese and parents are least attu-
ent and powerful,

The New Schools for New York project was
andertaken as part of PEA's effort o rally cidzen
support tor o buailding policy consonant with edu-
cational good sense and societal needs. New
Schools for New York, as an act of advocacy,

desires above all o lessen the risk of immuring

ourselves and our children in a wrong solution, If

we o cautiously invest the unique and tremen-
dous potential of the SCA i large schoolse the
mistake will be lived with for generations to come.
An enlightened. bold stroke of public commit-
ment o small schools now, however, will help
bring about veal change in the quality of those

samie generagions” lives,

THE CASE FOR SMALL SCHOOLS

Children need supporidve personal relationships
with adulis and peers o sustain interest inateend-
ing school and learning, This has always been true.
and today more than ever. An effective school’s
environment nurtures the spirit, curiosiey, and
determination of a child. Disadvanuged students,
gencrally in the majority atall grade levels in
inner-city scheols, suffer mose in large schools,
Particularly for students whose backgrounds pre

dispose thent o absentecism and dropping out.
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school must offer a climace thatis emotionally sta-
bilizing and that encourages academic interest and
persistence. Not only can small sehools make
cffective environments for learning more possible,
but also their pupils—hecause beter known, less
frustrated. dess alienated, more engaged. and more
motivated—are more likely o remain in school,

It has become equally clear thaee in order o
support academic achievement by disadvantaged
students, schools muse functon as pares of inte-
grated communicy systems of child and parent ser-
vices, including but not limited to health, parent
and adult education. and counseling. In New York
City in 1992 0 is estimated that over 70 pereent
of students have special needs atcributable o
poverty or racial isoladon. Many are from new
immigrant families with livde or no proficieney in
English: often they are being raised in troubled
neighborhoods by single-parent families, by two
working parents, or under other self=compound-
ingly ditticult or abusive condidons—all dircum-
stnees that generate needs tor practical and emo-
ttonal supporis as an antecedent o academic
learning. Historically, New York Ciry schools Jose
many pupils for lack ol the health, connscling, and
recreation services needed to support dheir further
wehooling. Society can no longer atford such Toss
because it can no longer absorb those who lack o
formal cducation or provide them widh sustaining
\\'Ul.l’(.

The Carnegic Foundation tor the Advance-
ment of Teaching repored in 1988:

Muost city schools are too big. and anonyminy
among stueelents Is o pervasive /u‘n/l/wu. N
COrercoming anonymity——creating a setting
i ehich every stisdent is kuowen pevsonally by
an acdilt-—is one of the sost compelling

abligations wrban schooly confront.”

A dedade ago very liule consensus existed on the
value of smuall schools. even though studies from as
calv as 19604 had supported small-seale learning

environiments as more likely o be characerized by
S
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adule and peer support for students, In schools
small ecnough for statt and students o work
together as a team, these studies afhirmed, it
becomes possible to compensate for individual
weaknesses, reinforce strengths. and reach out w
voungsters whose risk or potential might otherwise
go unnoticed. Public concern about oversized stu-
dent/staff ratios. however, emphasized class size
rather than size of a whole school or administra-
tive unit.

Against this trend. PEA began championing
smatler schools when its studies of small alterna-
tive high schools in the carly 1980s showed them
to be more cffective than regular high scheols in
preventing “at-risk” students from dropping out.
Faculty and students alike credited their schools’
small size. Further PEA research showed thac a
central reason why New York City and State spe-
cial dropout prevention programs weren't working,
{at a cost of $40 million a year) lay in the alienat-
ing and administratively unwieldy nature of the
large schools themselves.

The city responded to this research by slowly
increasing the number of alternative schools: today
there are three times as many as ten vears ago.
Nevertheless, the overall policy of the ity school
systent inits 1970s 1o 1980s Ascal crisis continued
to stand against downsizing regular programs: no
schools were being built and when schools had
extra seats, otficial policy was 1o consolidate and
close them racher than reduce existing buildings’
populations.

In the past half-dozen years a strong body of
rescarch has grown Lo support an cmcrging con-
sensus that smaller size is an essential condition of
an cffective school. New York City's current
Schools Chancellor, Joseph A, Fernandez. agrees
that schools must be smaller. The call by the
Commission on the Year 2000 and the Board of
Education for high schools of no more than 2,000
students marks 4 significant change from the
1960s and 1970s. when new high schools were
planned for 4,000 students, Iereflects their imme-
diate and most important challenge: 1o enable sw-
dents to complete high school. In cities across the
country and among the nation’s most excitmg

cducational leaders-—exemplified by Deborah
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Meicr. the acclaimed founder and principal of the
Central Park East Schools and a juror of New
Schools for New York, and Ted Sizer. the distin-
guished former dean of the Harvard School of
Education. tounder of the Coalition of Essential
Schools. and author of a leading study of
American high schools—the conviction that
schools must be smaller is flourishing,

Most New York City high schools have 2.000
to 5000 students. They are incapable of providing
a sense of community and caring relationships and
have become dysfunctional for todav's high school
students, PEA's concern by no means limits itself
to the high schools and dropout prevention—the
New Schools for New York project programs are
self-evidently targeted to all grade levels—but high
school holds the final chances for many current
students who have thus far been failed by their
educational experience. The Board of Education
acknowledges this to the extent that house plans.
or the subdivision into units of “schools within
schools.” have been mandated for all high schools
with coordinated dropout prevention programs.
But policy has shunned the reality that the diverse
curriculum of comprehensive high schools no
longer responds to the majority of students” needs:
most contemporary teenagers are neither able nor
willing to take advantage of the range of opportu-
nities that once carned the ¢ity's high schools great
renown.

A alt grade levels, small sehools direedy bene-
fit teachers and teaching, the heart of all true edu-
cational reform, In a smaller setting. possibilities
for interdisciplinary and team teaching expand.
Teachers can work together to decipher and re-
spond to cach student's talents and learning sevle.
While a large variety of clectives may not be avail-
able. variations on curriculum that may be more
compelling for the student than a pre-packaged
clective can be offered. and greater opportunitics
exist for students to help shape what they study.
Issues of teacher empowerment and school-based
management. flagships of current urban adminis-
trative reform cfforts, are also addressed. since
small schools constitute “the most important insti-
witional boon o eacher autonomy, . . . A small

«hool makes shared dedision making and colle-

6
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gi;lli(_\' a natural event, not a time-consuming
luxury.™®

It also bears noting that in large schools many
students are known to avoid teams and activities
because they feel anonymous. self-conscious.
unwelcome, and perhaps less successful among
groups of unfamiliar others, In a small school, all
students can get a chance to participate in exera-
curricular and team cfforts simply because cach
individual is known and needed.

Furthermore. rescarch shows that student vio-
lence occurs more frequenty in large schools, and
that many of the recent violent incidents in New
York City schools have been caused by intruders,
Stresses engendered by a potentially violent wimos-
phere in schools have been shown to have a highly
negative effect on students” ability o learn and
achieve. The ability to recognize a stranger. possi-
ble in smaller settings, is an effective sccurity
measure. but as the national report of a 1974
Presidental Panel determined. in a school “larger
than about 500 students. teachers no longer know
the names of students they do not teach, and the
principal no longer knows students by name. At
about 1,000 students. the principal becomes
anable to distinguish whether a particular young
person belongs w a school.™

Schools cannot perforny their duties well with-
out the support of families. Even parents with time
and interest and who are not new o the culture
are intimidated by the formidable size and impos-
ing institutional quality of a typical urban school.
Small schools inherently support the evolution of
parental trust and involvement, as parents. teach-
ers. and students become familiar with each other
over time in an unthreatening context.

Finally, smaller schools make the realizadon
of community-centered educational goals more
practicable and eftective, The vision of "operating
inner-city schools as a comprehensive human
service center which can coordinate existing com-
munity resources as well as promote the develop-
ment and implementation of new programs"‘q is
far more pragmatic than utopian. Although school
systems cannot be responsible for mecting every

need of their students—or of those sordents’

parents—basic needs cannot be disengaged from
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the learning process. Students” physical and men-
tal health are as complexly integrated with their
ability to learn as are their individual backgrounds
of environment and experience,

While imperfect and not a substitute for a
supportive family. schools automatically provide
the best existing interface and highest level of con-
tact with the needs of children and their families.
The schools” potential expanded role as an intera-
geney coordinator is particularly important in
cconomically distressed urban areas, where human
services are either dispersed among a varicty of
organizations and agencies or unavailable. If com-
munity agencies locate their services on the school
site, a more comprehensive approach can be ken
to meet the cconomic, physical, educational, and
social needs of individuals and of the communiiy.
Additionally, the school. as locus of positve activ-
ity. can serve as a catalyst for strengthening and
revitalizing the entire community.

PEA stands Armly convinced that a policy
move to much smaller schools, and the reconcep-
tion of the school environment such a move
would permit. will be repaid many times in cduca-
tional and social gains. We believe that right now.,
as the city is in the carly vears of its first major
school-building program in over sixty vears, the
trend toward large—at times truly gigantie—pub-
lic schools must be reversed. Enrollment should be
capped at decidedly low levels—300-500 for cle-
mentary schools, 300-750 for intermediate
schools and 750-1200 for high schools—and
where appropriate and possible. schools should
actively and indeed physically collaborate with

community service providers.

WHAT IS TRUE COST EFFECTIVENESS?
PEA’S COMPANION STUDY ON SMALL
SCHOOLS' BUILDING COSTS
Given the level of support for the concept of small
wchools, one may well wonder what objections
prevail against it. The response from policy mak-
ers has continued to be a virtually reflesive argu-
ment. most frequenty expressed as “The city can’t
afford ic.”

As a complementary project to New Schools
for New York, PEA undertook in 1990 an cight-
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month study of contracting, construction, and

stte-acquisition costs, called "Small Schools and
Savings.” to rebut the presumption thac building
large is by definition more cconomical. Our aim
wis o show that small schools can be affordable
and afforded. If cach occasion to innovate, com-
bine, re-envision and collaborate—all uniquely
positive forms of what Architectural League direc-

tor Rosalic Genevro has termed “urban oppor-

wnism”™—is welcomed., che long-dominant idea of

“ecconomics of scale™ might be displaced. it not
toppled, and uliimately might be denied its defini-
tive ctfect, By anchoring cheir resistance to a bland
rationalizacdion that staircases, corridors, audito-

rium, gymnasium, and cafeteria cannot be reduced

proportionately to a reducson in the number of

students, policy makers have shown a dearth of

imagination and enterprise, and a great failure o
move aggressively on an important concept.
&t )

In the optimism that accompanied the arrival
of the city's new reform-minded Chaneellor
Fernandez, we began our "Small Schools and
Savings” study hoping to prove chat building small
would actually be cheaper. We have managed, ac
the very least, o demonserate how small schools
can be built for competitive per capita expense
when ingenuity is employed. Whatever light our

results are analvzed under, we find (he small-

schools arguments so powertul that the burden of

proot should righttully rest with the policy mak-
ers: 1o should be dheir obligation, certainly moral,
certainly practical. and perlaps even mandaced. o
prove thae they actually cannor build or create
small schools as efficiently as they purport to build
large ones. Our study underscores their failure o
meet this burden of proof.

True cost effectiveness goes far bevond dollars
per square foot. The argument against small
schools based solely on the cost of the building
process ignores both a student’s long-term needs
and the extreme social costs of haman failure that
ultimacely show up in huge dollar amounts, A
dropout can casily cost more than $60.000 per
vear if he or she ends up in the vouth corrections
system, for g single example, and Al costs of wel-
fare dependencey, crime prevention, and rehabilita-

tion programs are steadily, inexorably rising,.
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Focusing on the cost of buildings denies the very
& ¢ )
well-documiented, very real costs of educational
failure, to which large schools make an untenably
negative contribution.
2
Ihe nay-savers, however short-sighted, can
nevercheless be meton cheir own curf. A summary
of PEA's"Small Schools and Savings.” conceived

and conducted expressly for this purpose, follows:

SMALL SCHOOLS AND SAVINGS”

Lt is che purpose of chis report o question and
challenge the presumption that capital costs of
school planning and construction render small
schools uncompetitively and prohibitively expen-
sive. The New Schools for New York design scudy
provides some practical guidance on small school
design: a separate PEA study in progress ("Smuall
Schools and Operating Costs,”™ to be 1cleased in
1992) addresses small schools” operating costs.

The presenc stdy offers a significant body of
opinion, solicited through interviews and re-
search! conducted over an cight-month period in
1990, that, ac least where a school is as small as
400 10 500 seats (a size excellendy suited o carly
childhood. clementary, and alternadve high school
programs). savings can be awained by adopting an
“opportunisdc” approach to building—chat is,
taking advantage of opportunities © realize sav-
ings as the opportunitics present themselves case
by casce. Sntall schools can be ereated cost effee-
tively by using small sites, by opening up bidding
competition to smaller contractors through scop-
ing more projects in the $10 w $20 million bud-
get range, by rehabiliating or renovating existing
structures, by sharing or creating multi-use facili-
ties, or by collaborating with other public or pri-

VALE CONSLIUCHON projects.

W/ We Are Nor ¢ setting Smiller Schools

As noted above, a preponderance of evidence
shows thac small schools provide a better environ-
ment for learning, and thac their pupils are more
likely to remain in school. We know that anvehing
that keeps students insehool is an - excellend long-
term investment. Ie hae been estimated by ihe
Carnegic Council on Adolescent Development

(1988) that cacn vear of secondary education

1§
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reduces the probability of public welfare depen-
dencey in adulthood by 33 percent. and that a sin-
gle vear’s class of dropouts, over their lifetimes,
costs the naton about $260 billion in lost carn-
ings and foregone wses alone.

The cornerstone of the argument against
building small schools bears some scrutiny.
“Feonomies of scale”™ is an idea rooted in the fac-
tory model and mass-production processes. Fecan
be debined for our purposes as the (presumed)
rekaionship bevween an increase in the scope of a
project or operation and a deercase in the incre-
mental cost. 1 argues thae if a facilite serving
1.000 can be buile for x dollars. a facility serving,
2.000 would cost less than 2v dollars—not only
Becatse some spaces could be consolidated in a
larger building. but also because of a lower cost
per square foot due to more efficient use of labor
and resources in large construction projects. Alter
construction, a larger entity presumably enjoys
parallel cconomices of scale in administration,
operations, and purch:lsing.

This is conventional wisdom in private busi-
ness—Dbut we believe that what may be true for a
factory is neither true nor appropriate for a public
schoal. An overemphasis on “economies of scale”
ddetracks us from our primary goal. since a true
judgment of cost cffectiveness muse firse deter-
mine: Iv a student from chis large or small school
more likely to graduate? Is this scudent more likely
to go on to join a pool of skilled workers? Is this
sudent likely to end up in jail or a drug, rehab
program or dependent on welfare? s this student
ultimately going 10 contribute to socicty or to bea
drain on tax cofters?

Morcover, the assumiptions underlying these
presumed cconomies of seale have not been eriti-
cally or systematically tested in the context of con-
temporary schools, Tnsvead, a tradition of large
schools built in the pase tends o keep school plan-
ners from considering more creative and poren-
tially cost-competitive solutions. The Public
Education Awodiation finds the small-schools
arguments <o objectively powerful that the final
burden ol pm\ing whether sl schools :hllm”.\‘
can or cannot be built competitively should

appropriately rest with the concept’s opposition

-
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rather than its suppostees. "Small Schools and
Savings” makes it abundantdy clear to us that cheir

burden ol proot has not been met,

Hour to Create Smaller Schools

As we consuhed individuals experienced in con-
struction. urban planning. politics. education, real
estate :lppr;lisall. and l'cl:l!cd ﬁclds. W uncn\'crcd
many imponderables. There was strong support
for the premise thae building smaller is inherenely
less costly. but the experts diftered on whether and
to what extent savings in building small schools
could be realized from factors such as small con-
tractors” greater flexibiliey in work scheduling:
political considerations (such as the use of union
labor}: variations (such as the availabilicy of air
rights) associated with specitic sites: and a range of
other unpredictable cost factors, such as the
serength or weakness of the building industry ac
any given tinie,

Nonctheless, we found a “critical mass™ of
support for a fHexible strategy. one which takes
advantage of potential savings associated with the
interface between the opportunities a neighbor-
hood affords for cost-cllective building and its
combination of cducational and community needs.

The following outlines some of the potential
savings opportunitics associaied with such a flexi-
ble approach:

Using smaller sites
* introduces potential savings in site acquisition
currently ruled out by an insistence on kuger
sites. since smatler sites are often proportion-
ately cheaper. even when privately held, than
the city held/privacely held combinadions
required for most large sites
s creates a greater selection of available fand.
whether owned by the city or privately
Renovation of an existing abandoned or amderuti-
lized building
¢ does not reguire assembly of a new site
* does not require an Environmental Tmpact

Statement (FIS)

o may allow reuse of existing foundacion,

Facade. walls, .md/or bricks. ¢ie.

o emplove a different, less expensive labor

market
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Collaboration with other public agencies to incor-
porate smaller schools in multi-use facilities
o makes fuller use of costly public investment
¢ can bring together related community func-
tions and services
¢ uses cconomices of scale to advantage wichout
necessitating large schools
Integration with private- or public-scctor con-
struction or renovation orojects (for example,
including a school in i commercial office building,
or negotiating with a developer o ircorporate a
school in the construction or renovation of low-
rise housing)
e uses the same site, EIS, and ULURP (Unitorm
Land Use Review Process)
¢ uses the same architects and other profes-
stonal services
* uses contractors and materials already on
location
o may find greater cthiciency in che private
seCtor
At times these possibilities may be mutually exclu-
sive, but ac ochers they may be combined 1o
advantage: For example, when a small-school pro-
jectis integrated wich private renovation instead of
new constraction on vacant land. maximum cost
eltectiveness can be achieved.

The questions to be asked go bevend design
issues to functional and programmatic ones. 1 a
school cannot provide a gathering space for dra-
matic Functions during school hours, can its
drama club operate after schoat hours in a class-
room space? And is a farge auditorium that can
bring an ¢ntire school together-——which certainly
makes a contribution tw the school’s social cohe-
sion-—more or less important than the increased
participation in all aspects of school life that takes
place in a small school? There are no clear-cut
answers o these and iclated questions, bue there

will never be any undl the questions are asked.

Large vs. Small Strategics

This report surveys a variety of cost-cutting, meth-
ods wailable under different circumstances in dif-
ferent neighborhoods where small school con-
struction is needed. Our bottom line is very

dmple: We urge that where appropriate sites are
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available, small schools be scoped. designed and
estimated as thoroughly as arge schools have been.

There is undoubiedly a fluctuating threshold
at which the fundamental costs of building a
school are irreducible by strategies based on small
scate, bue our survey could not determine ies lim-
its. Whatever that actual threshoid, i€ a small-
school strategy should prove only slightdy more
expensive in a particutar cases we believe an added
expense of Ave. ten, or even fifteen pereent would
be justifiuble in light of che educational benchits of
smaller schools.

The question of strategy takes on special
importance because New York City public school
construction is now being conducted under radi-
cally new auspices. In 1988 che stace legislatare
created the School Construction Authority (SCA).
with a mission to build approximately thirey-five
schools over the next ten years, The SCA's Five-
Year Capital Plan now in effect details cost projec-
tions for site acquisition, design. and constrction
that seem both high and arbicrary. 1f their suategy
toward determining size were inherently fexible
and would correlaie need. savings opportunities.
and services existing in the community o be
served, small schools and cheir atcendant advan-

tages could be expected to proliferace.
£

The Possibilitics of Inberent Savings
in Small Projects
One of the most crucial inherent advantages of a
small school is the shoreer time it requires to
build. It is always faster to build a small school
than a larger one, and saving time saves money for
society as a whole, regardless of how the costs of
borrowing and interest payments are allocated by
public-sector budgeting metheds, Many builders
and other professionals in construction manage-
ment believe thae smaller contractors are more
“streamlined” than their larger counterparts:
smaller projects benefic trom a larger pool of bid-
derss and greater competition fosters fower costs.
The observations about competition were particu-
Luhe upheld by authorities with direct experience
in public construction programs.

All experts consulied agreed that some costs

are relatively inflexibler Design fees, Tegal fees, wnd

‘)O
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other professional costs are relatively insensitive to
the size of a project, as are the costs of demolition
of existing structures. Consequently, they are bet-
ter distributed in the overall casts of large projects.
But these costs make up a relatively small propor-
tion of the total. The bulk of school building
expenses are the direct costs of construction, Here,
many expeits agreed, various factors wan make it
less expensive to build small than large.

On a big job. organization and planning arc
the major challenges. A small project has a sim-
pler. more flexible work schedule. Delays that
would be disastrous on a larger project can more
casily be worked around. And given the size of the
projects that the SCA has planned., it is reasonable
to believe that bidders take into account the likeli-
hood of delays. and build a correspending cushion
into their bids.

QOur interviews examined issues of lower over-
head, leaner organization, more flexible schedul-
ing. lower risk of delays, increased competition.
and availabilisy of work force. Several specific fac-
tors were weighed in light of current markets and
circumstances. Fhe consensus is that as the privace
market for construction has dried up. the public
market should have more contractors competing
tfor work. But the motivation for smaller schools
requires a clear and long-range perspective: The
boom-and-bust cvcles of the construction industry
are shorter than the litespan of the ideas that shape
public policy and planning. So if there are indeed
advanrages to smaller schools in terms of the com-
petitiveness of the bidding process. they should be
pursued despite temporarily prevailing or counter-

wvailing factors,

Suvings through Smaller Sites

Ideally, sites should be chosen by secking the bea
combination of desirable characteristics. The
school population should then be determined by
working from the dimensions of that best site.
rather than the other way around. A site that iy
well suited to aschool, for example, with an allow-
Able footprine and Floor Area Ratio (FAR) that
would permit a4 -100-studene school, should not he
discounted beaause one has arbitrarily sct a 600-
minimum target population.
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On general principles. a shrewd shopper for school
sites should not automatically rule out smaller
parcels, whether or not they are city owned. An
analysis of 100 real-estate transactions involving
propertics comparable to the New Schools for
New York site in Washingron Heights convineed
us that under certain zoning and market condi-
tions, acquiring small sites from private sources at
reasonable marker rates can be a cost-etfective
alternative to the more typical process of piecing
together a larger site out of city-held and privately-
held land. Where a privare developer might not
put rental housing, becanse of an unfavorable pro-
jected return on investment. a small school might
well thrive. The city might thus achieve savings in
site acquisidon that are currently ruled out by the
insistence on larger sites. 1t is Hexibilicy. making
possible a range of choice, that in the end defines a
buyer's market.

In additdon, a small-site approach would real-
ize ultimate savings by increasing the city's options
for larger parcels which could serve city-wvide
needs, for example, as parks or hospitals, or which
could be resold to the private sector. Teis reason-
able to believe that in at feast some cases, a large
parcel may be more valuable to the city in a com-
mercial use, which pavs property and corporate
taxes as well as providing jobs. than if used for a
school.

It must also be taken into account that com-
munity reaction to the proposal of almost any
public facility 1y often confrontational. Schools are
hardly exempt: Community members have legiti:
mate concerns about waffic generation, children
and noise, teacher parking, and so forth. In most
of these tespects, smaller schools have a smaller

impact, and are consequently caster to “sell.”

Savings through Renaration

Our interviews, which revealed firmly held and
often contradictory belicks, found a strong and
rare consensus of opinion on one point: Reno-
vation in New York City is much cheaper than
new construction. even an a site requiring exten-
sive reconstruction. The architect of a privace
schoaol ina cluster of four buildings in Flarlem, for

example. said that renovations were, in general,
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twenty-five pereent less expensive than new con-
struction,

As for time, neither extensive site testing nor.
in many cases, an Environmental Impact Saate-
ment or other reviews are required for renovation
projects. Alchough the SCA is exempe from ciry
envitonmental reviews for its first five vears, the
need for schools will outlive this exemprtion. and
we are seeking lasting ways to telescope pre-con-

struction time.

Savings throngh More Duaginative

Organization of School Space

A general rule of thumb ateributes one-third of a
school’s construcion cost to building an audi-
torium. gymnasium. and cateteria. Bue some
spaces can be used efficiendy for different pur-
poses at ditferent times; instead of a dedicaced
auditorium. a small schoo! could have several
adjacent classrooms with Hexible partitions that
could be used as 4 gachering space when the need
arose. Similar exchanges may be available for labs.,
vocational training arcas. and other specialized
facilities. History and common sense have ofien
demonstrated the sadistactory use of a building’s
roof for gym space or of an adjacent park for a
playground.

Renovation without “bricls and mortar™ is
another possibility 1o widen the array of options,
PEA has been involved since 1988 in advocating,
and evaluating “house plans™ o establish acade-
mies or subdivisions within existing schools. Such
a plan could involve segmenting hallways and
classroom wings with physical or simply symbolic

partitions,

Savings throwgh Multiple Use

In a neighbarhood where sacial services are
needed, multi-use occupancy incorporating a
small schoo! ofters both cconomic and functional
advantages, From the cconomic perspective.
evening, weekend. and summer use increases the
retrrn on a costly public investment. OF special
value are dual-use spaces that can serve different

functions simultancously or (more commonhy) at
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different dmes. By carving out a smalt space for a
school in a larger building. it may be possible to
combine general cconomies in construction wich
the educational advantages of a small school. From
the urban planner’s perspective. a combined
school and communicy faciliey could well serve as
the "engine” far the revitalizadon of the commu-
nitv. Obviously the agency or agencies responsible
for the non-school functions should bear a pro-

p()l'(i()l]lll’t‘ pill'l of construction costs,

Savings througlh lntegration with

Other Developmeirts

Unless a districe has currentdy underutilized
schools. new housing brings a need for new school
seats, But in most cases, neither the planning nor
building of schools is synchronized with housing
construction in New York City. Integrating
schools with housing. commercial or public space
ofters farge potendial savings, Construction costs
are reduced, because many costs in both capital
outlays and time are one-time charges, for exam-
ple, site selection and acquisition. surveying, pro-
fessional services, and ELS and ULURP review:
more savings are possible it the same conteractors
can be used.

Svachronization of new school construction
with housing development eliminates the need for
costly expedients such as busing students o other
districes, leasing spuce, or building annexes. (Even
these expedients are preferable o the stopgap mea-
sures which now occur all oo frequently. such as
classes held in a gvmnasium, or reading groups in

a hallway for "overflow™ students.)

Specific Oppartunitics for Savings in

Lrivate Development

Innovation is the key o linking school consrue-
tion ta private development, Tncentives can be
negotiated case by case, ranging from was breaks
and zoning modifications o sale of air rights. Tn
addition. the existence of a new school i et
makes housing more marketable and provides sta-

bility to the surrounding neighborhood.
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Smaller schools provide a better educatian. For
t0o long. that central goal has taken second place
to whut were considered “practical” considerations
of cconomies of scale. But if those cconomices are
themselves questionables if there are countervail-
ing cconomies available in smaller schools of inno-
vative design: and if. as we know to our cost. there
is no greater “practical” loss than a school system
that does not achieve its educational goals: then
parents. communities. and their representatives
should demand thai smailer schools be given a
chance to prove themselves.

Recent research clearly demonstrates that in
arban settings, and especially in disadvantaged
school districts, limiting the size of schools is the
Srost step in improving public education. We be-
lieve thae chis research is too crucial to ignore. and
that the educational costs of the large-school status
quo are too great. Ways must be explored to build
small schools while employing all the tools avail-
able to keep costs down.

This can best be accomplished by beginning
with community input on the needs of the neigh-
horhood and rranslating those needs into the
spaces and places required to meet them in a small
school. tailoring the core design to complement or
take advantage of. rather than duplicare, the
ncighborhood’s existing amenities.

The economices of scale that have dominated
the Board of Education’s thinking and. in tarn.
that of the School Construction Authority thus
far, have not proven in practice: at the very least.
the Roard of Educai mn should scope. design. and
estimate smaller schools as fully as they have evalu-
ated larger designs. Smaller schools would expand
the range of potential sites. making selection casier
and acquisition less costly.

The Hexible strategy we advocate will require
improved collaboration within and among city
agencies. Adopting an open-minded approach o
site selection or a commitment to the redesign of
enisting facilities takes an internai reconfiguration
of established burcaucratic processest renovation
of abandoned or underutilized buildings. the cre-

ation of mulii-use facilities. and integration of
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schools with public and private development all
involve multiple agencies in collaboration. But
such reconfigurations or collaborations. positively
pursued, offer new possibilities for savings, more
productive and effective use of cach agency’s
ettorts. and schools that are capable of serving our
children berter.

CONCLUSION

What private-school parents intuitively sought for
their children has emerged through rescarch as a
priority for the public sector: A/ children need
small schools that enable them to be known and
cared for, and that resonate to their families’ needs
and experiences. Inner-city children need these
supports especially if they are to live up o their
promisc and socicty’s expectations.

New Schools for New York sparked strong.
immediare, and incuitive responses from its partic-
ipating designers and architects thar the Public
Education Association found stimulating, hearten-
ing. and moving—a validation both of the ideas
behind the study and of che premise thar small

schools can inspire achievement.

Jeaine Silver Frankl is exceutive divector

of the Public Education Association
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Half a century ago the architectural critie Tatbot
Hamlin stated a simple and imporane tudh about
school design: "I educadion is founded on the
development of the individual, the size of classes
and the size of buildings should be small enoagh
to allow the individual to count.™ The New
Schools for New York design study was organized
to give architeets and designers a chance 1o chal-
lenge the widely held beliet that small schools are
necessarily and prohibitively more expensive to
build than large schools by showing ways in which

small «chools cordd be built in the contemporary

citv. Participants were asked o explore ways of

creating schoal space not often considered in the
normal course of school building, to investigate
the possibilitics of a strategy of creative “urban

opportunism” that would ke advantage of the

enisting fabric of the city and of various types of

public and private development already underway
in many neighborhoods. The specific approaches
considered included the use of very small sies.
renovation, subdivision of larger buildings. con-
nection o commercial development. and combi-
nation with other public facilivies. The design
stdy was driven by the idea that, with the imagi-
nation and will to do a3 wav—or many wavs—
could be found o make small schools feasible.
Wark on the New Schools project began dur-
ing the spring and summer of 1989, Commitcees
of architecrs and ceducators worked widh
Architectural League and Public Education
Association stafl and board members to research
and formulate the architectural programs that
would guide the participating architects, Alex
Cohen. project coordinator for New Schools for
New York. reviewed demographic projections and
the Board of Education™s construction plans 1o
identify a variery of neighborhoods that need
schools, The committees met with principals

Debarah Meier and Cesar Previdi and superinten-

dene Argie Johnson 1o develop an overall sense of

how school space could be better designed te meet
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the particular needs of mall schools. Interviews
and mecetings were also held in neighborhoods
around the ciwy o elicit from school board mem-
bers, administrators, teachers, and others ideas
about what kinds of schools they want and what
their neighborhoods need.

Based or, this information, the New Schools
commiteees chose six sites in four boroughs for the
design scudy. Each site presented a difterent archi-
tectural and educational problem. ranging from
renovation of an abandoned 1906 school as an
aliernadive high school and community center to
the creation of a new kindergarten through owelfth
grade school in a ravaged area of the South Bronx.
The commitees drafied programs for the six sites,
incorporating ideas gleaned from the rounds of
community meetings. and. in September 1989,
isstied an open call to architects and designers 1o
participate in the project. That falll more mectings
were held in cach of the six neighberhoods with
school board members. principals, teachers, par-
ents, dav-care providers, planners, and politicians.
At this stage the goal of the mectings was to
acquaint the participating architeets direety with
the communities for which they would be design-
ing and 1o allow them to hear for temselves what
people want of the schools in which they work or
to which they send their children.

The extended round of consultations also
served 1o explain to educators and parenes the
range of choices inherentin the programming and
design processes. Asking those who will use a
wchool what they wan is sometimes avoided by
school administrators. who fear that the only
result will be an unrealistic wish Hst, necessarily
leading 1o disappointment. Clearly. however, peo-
ple who use schools will only be able 1o make wise
choices about schooi design if they have thought
about what they want and it chey have been
informed fully about the imitatdons that govern
the sehool-building process. One imporaane out-

come of New Schools for New York was the
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awareness i raised among educators, parenes, and
community members, by helping dhem under-
stand how many dedisions and how many possible
aliernatives are involved inany schoal design.
Architecarural proposals tor the six sites were
exhibited in carly 1990 at the Urban Center. the
home of the Architectural League. While the
designs sere on view, ajurn of architects aad edu-
cators convened to evaluare the projects and iden-
Gty those that wholls or in specific features suc-
cessfutly dealt with ¢he programs and oftered
wseful ideas (iGs. 1 axp 20, The jurors were archi-
teet Henry Cobb of Pei Cobb Freed and Partners:
Anna Hopkins, director of the Grand Street
Settlement and the Grand Academys Amy Linden,
L‘l‘xicf exeive i'ol' .\L'l]()()l fllcili(ics uf‘ ll)c New
York Cirv Board of Educations Deborah Meier,
principal of the Central Park Last schools: archi-
teet Susana Torre of Susana Torre and \ssodiares:
and engineer Teslic Robortson ot Lestic 1.
Robertson and Assocdiates. The exhibition subse-
quenty traveled o the International Design
Center in Long Iand Ciys Queenss the Bronx

Borough tall; Teachers College. Columbia

tie 2 fwrens defi to et Susan Lovee, Henny Cabb. una
Hoplons, Dedwral Meaer. and Pand Ryetrel o Cevin Roboan

’
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vie t Jurors Amy Linden
et and Deboralt Meier
O (Cerrin Rabinson

University: and the Prace
Institute School of Archi-
ecture in Brooklvn. Projects
tor the individual sites were also presemied in
smaller exhibitions in Washington Heighis,
Sunset Park, and Harlem. and cvening sessions
were held so that those who had carlier con-
tributed their ideas could react 1o whae the archi-
teets had produced.

These diverse opportuntiies for talk-
ing about the projects again served
hoth the pardeipating architeets and
the educators and parenes with an
interest in the designs. They provided
community residents a chance to
respond to specific design ideas,
allowed the architect-participants 1o
get reactions to their work, and helped
create the body of information
through which the League and PEA
have furcher evaluated the concepts
the projece was designed to tese and
examine. This Last purpose was
enriched by all carlier parts of the pro-
ject, and it is precisely the point of the
process that Henry Cobb has cogently

called "architecture as investigaton,”
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DESIGNS FOR SCHOOLS

The conversations of the New Schools organizing
commitiee with teachers, principals. parents,
adminiscrators, and students produced a great deal
of information on how people want schools o
function and o feel. They want schools that are
bright, spacious. and seeure, that offer views wo the
outside world, that provide rooms of a4 variety of
sizes so that small groups or the entire school can
meet togecher, Teachers and administrators
desired some flexibility (for occasional team teach-
ing, for example). but they reject “open class-
rooms.” They want rooms or spaces where teach-
ers can meet and talk. make phone calls when
necessary. counsel a student or meet wich a parent,
store teaching materials. personal belongings, and
lunches. and generally have a home base chac iy
continuaus and sceure. Studenes need places to
meet casually, alk, read, or think. Most fervendy
requested was enough warm. welcoming, safe
space for evervone. 1t is worth serious attention
from architects thae the qualities people desired
demand not specialized school design expertise so

much as skillful and thoughidul disposition of the

factors that govern the design of any a0
¢ T Grens pAR
b

building: light. space, building orienta-
tion and views, and the textuve and
color of materials.

MORRISANIA: THE IMAGE OF A SCHOOL
What should a school lTook like? This ts an issue
for any schoal. of course. but it becomes particu-
larly important for a small school, Should the
school building emphasize the public natare and
civie importance of the insticution wichin, or
should i reflect it intimate scale and orientation
o a particutar small communicy of individuals?
Should it be open, symbolically and practically. w
the surrounding neighborhood. or should it
emphuasize its role as refuge and enclave? As
Deborah Meier asked during the jury’s evaluation
of projects. should architeets design for an ideal
situation in which all area residents are welcome at
the school {and ic assumes its righttul role as cen-
ter of the community), or should they design for
the reality of needing to closely monitor all access
to the school inorder to keep oud possibly danger-
ous intruders?

The projects for the Morrisania sice in the
Bronx offered the most dramatic range of
approaches o these questions, perhaps because the
architectural program for Morrisania was the most

complex of all the New Schools prescriptions.

The following discussion focuses on

a specific design challenge or group of

related issues central to cach site. The
projects that the jury considered o be
the best solutons for cach site are ana-
lvzed. along with a sclection of other
proposals chat demonstrate different
approaches or serve o illustrate a partic-
ular issue of significance to the program
and site under discussion. Each secdon
concludes with observations on the
strengths and weaknesses of the designs
and what they suggest about how ¢he

programs could be strengehened.
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Architects were asked to design a kindergarten
through twelfih grade school. which was divided
into clementary, middle, and high school compo-
nents. They were designing for a neighborhood
that lost a large proportion ot its population in the
19705 and carly 1980s and that sdill has many

abandoned buildings. On the edge of Crotona

& g

1 s Mechaed Dodon, progect tor Marirani,

Clintoa Arcser devation wnd sectron throngh pleca
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Fite 4 Morristma site, Tooking
narth on Cliiron Avenue teward

/‘f/]&'l‘\ml Place

Park. several blocks to
the noreh, the City of
New York is renovating
several hundred apartments for homeless familics,
A block and a hali to che south of the New
Schools site is a small but sill functioning com-
mercial hub with a New York Public Library
branch, and immediately o the west of the site is
a senior citizens residence (FI1Gs. 3. 4).

Architects working on the Morrisania site
took one of two broad approaches to the relation-
ship of the school o the street and the commu-
nity. One strategy was to treat the facades of the
school as walls. emphatically separating the public
world of the street from the inner precinet of the
school,

The project by Michael Dodson and col-
leagues evokes the image of a walled medicval
town accessible only through conuolled gates at
two entrances (F16. 5). The extertor facades have
relatively few openings: most of the nataral light
comes through the much more open facade on the

interior courtvard. The more animated forms by

A
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lnlcl‘gl‘()llp + (G . 6 Jurergroup o projed for

=} are Oreanize Morrraana, fefleran Plave and
A, =) are organizee :

on a very similap T Aven clevaaron,

site plan, with access controlled through gace-
houses at the northern and western edges of the
site. Similarly, although its image is of an enclosed
mall racher than a fortification. Basil Carter’s pro-
ject (page 61} focuses all activity on an interior
courtvard around which the building forms a wall,
Using a differenc approack to accomplish the same
end of separation. Keenen/Riley (page 65) organize
their school in a slab building
litted above a ground floor with
casily controlled aceess through
ONC CNIRANCe,

The opposite strategy., visually
emphasizing the school’s accessi-
bility to the community, is ex-
pressed in its most extreme torm in
the project by Cameron McNall
with FEMEH Architects. In this
project the main facade of the
schoal iv a glass wall chae makes
the school a virtual x-ray when
wen from the sereet (116G, 8). The
main circulation of the building
occurs in corridors open on one
side to the glass wall and visible o

Al passershy. The architecs have

designed a sareen ol moving, parts

to modulare light entering the

NEW SCHOOLS FOR NEW YORK
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building through the wall, and thac would restrict
1o some degree what could he seen from the sireet
at any given moment, but the intention is clearly
to make the sehool symbolically transparent to its
neighborhood.

The project by Stricklaind Carson Associates
with August G, Schacfer sits somewhere benween
these poles. The architects established a small
campus by repaving Clingon Streee between the
two sections of the site (116G, 9).7 They designed
separate buildings for the cdementary school and
the midn”c/l\igh school, with a paved outdoor area
in between that serves as a pedestrian connection
from Clinton Street o Franklin Strecet and as a
gathering place tor students during breaks. Unlike
those projects in which the entrances o the school
are stricdly limited and contralled, this projece
depends on the school asserting control over the
entire campus through intensity of use and sur-
veillance,

Perhaps not surprisingly. because of the size
of the orerall program. most of the Morrisania
proposals do not communicate that the insuu-
tions they house are small schools, The projects by
Intergroup + and Strickiand/Carson/Schacfer

make the most successful effores by breaking down

@
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the program into less  vic. 8 Cameron MeNall with
HNMEH Architects, projece for

intimidating  parts.
£ X .
Marvisannt, modef

The scheme by iiter-
group + places the clementary, middle, and high
schools in separate buildings, the clementary
sehool short and squat, the high school waller and
less bulky, the middle school in between. The
Strickland/Carson/Schacfer project’s pitched
rools—a form often associated with residendal
architecture—help this group of buildings convey
a sense of being somewhere between “house™ and
“institution,” which makes the complex seem more
welcoming than a number of the other proposals.
Even more important than the exterior
appearance of « school is its internal organization
and. as Susana Torre suggested, the modet of soci-
ety and the world that the school's plan and envi-
ronment suggest o a child, Of all the projeces
designed for New Schools for New York, the jury
most admired the design by Strickland/Carson/
Schacter for the nature of the spaces proposed and
the attitudes about weachers and children thae the
spaces communicate. Overally the Swrickland/
Carson/Schacter project is developed around

themes of comfort, welcome. the collegiality and

NEW SCHOOLS FOR NEW YORK
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professionalism of teachers, and the creation of a
non-institutional environment. The central idea of
the scheme is a classroom suite, which includes

two classrooms, two teacher's offices, and a small

Vi Soacklned "Caron S b for, project for Moviiana.
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To reinforece the idea of the suite, the

entrance to the classrooms is organized so

MAIN STASR

* that each two classrooms open off their
HALL L own short side street, complete with dis-

. play cases, off the main corridor.
. e — The small group study or discussion
A YR . - ; _— room in the Strickland/Carson/Schacter
J - STUDY/DISCUSSION / u@s;nJ scheme is equipped with a sink and could
om'“ h \\ — have a small refrigerator and cooktop. The

G CREn
U EEEn
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ey gy

group study or meeting

room {(r1¢. 10). This for Morrrania, plan of classroont suite

suite is repeated—Hipped or modified as neces-
sary—rto form the core of the clementary, middle
and high schools around which other spaces are
organized (r16. 1), Each classroom has its own
bathroom—-located so that it does not open
direetly into the main space of the classroom—
and generous storage |

and display space. The
teachers” offices, which
are placed side by side’
berween the classrooms,
are accessible from the
hattway or from the
adjoining classroom.
The offices could be
joined and <hared if

desired. Many of the

classroom suites open o
a terrace, which could

be used for class projects
CUNICN Aviat

WG, 10 StricklaadiCarsontSchacfer, project

DPERABLE
WINDOWS

particular configuration and outhitting of
this space were designed in response o
suggestions made by Mark Weiss, principal
of Bronx Regional High School in the
South Bronx at the time. Mr. Weiss met
with architects interested in working on
the Bronx site and explained some of the
organizational feawures of his school that
would profit from spaces designed with
their function in mind. At Bronx Regional,
all students, teachers, and administrators
meet tvice a week in “family groups” of a
dozen or so people to talk about school
issues and whatever is going on in the out-
of-school lives of the students. The group
is a constant of a studend’s four years in
school, and the activitdes of the groups and the
places in which they meet can take on a home-like
character. Group meetings often include cooking a
meal together.

Other features of the Strickland/Carson/

Schacfer plan reinforce the virtually residentdial

SECOND LEVEL PLAN

or a breath of fresh air.
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DESIGN STUDY




gy
(A0
o iﬁ'.!!!'
l“|ll| !’“
] |,I ST
§i5§ ] l{’ ' “ii!umm
BT ; I L et (1 |
|.; LIJ— ; 3 % ﬁq\‘:{}ﬂ \%'l%l!l%”llyl l
22! =4y Ty
) =y e

Vi, 12 Srsckland!Caron/Schacter, project for Marrisania.
trew of Ithrary

quality of the school. The library is a large. com-
fortable room with a fireplace and lots of uphol-
stered chairs (rrc, 12). Circulation spaces are
designed for casual encounter and include display
arcas and places to sit and wlk. The dining room
is designed as precisely that, rather than as a more
inpersonal cafereria with long insticutional wables.
Although it is not developed to the level of actual
design, the Serickland/Carson/Schaeter scheme
proposes that a large existing building near the sice
be converted inco a dormitory for students, A vari-
ety of social service offices, workshops, and perfor-
mance facilites for the communicy are
also proposed for the firse Hoor of the
school.

Is the Strickland/Carson/Schacfer
project much more claborate and com-
fortable than most new public schools
built in the United States? Yes, obvi-
ously. Is it excessively generous or tuxu-
rious? Not oecessarily. If schools were
evatuaied, as they properly should be,
in terms of long-term operating and
maintenance coses as well as initial
costs, and in terms of the cconomic
and social ramifications of the success
with which they educate their students
and integrate them ineo the farger soci-
cty. a school building that helps foseer
a real sense of connecdon and

identification among students might

turn out to be a relative bargain in the leng run.
At the instigation of Amy Linden, chiel executive
tor school facilities of the New York City Board of
Education and a member of the New Schools jury.
the Strickland/Carson/Schacfer team was hired 10
participate in the programming phase of the
design of the new Wese Side High School in
Manhattan, so that the “classroom suite™ concept
they developed for their Morrisania project could

he explored as a pare of the new school.

FLUSHING: SPEED AND PRESENCE

The communicy of Flushing. in northern Queens,
has become the commerdial center of the new
Asian immigration to New York. Korean and
Chinese banks, stores. and service businesses
increasingly dominate the downtown streetscape
(k1. 13). Uncil che recent downturn in the
national and New York cconomies. several major
new mixcd-use and ofhice developments were
planned to capitalize on the intense commercial
vitality of downtown Flushing,

Although schools in the community are
already large and overcrowded. Flushing is sched-
uled to receive school additions rather than new
facilicies. Parc of the reason the Board of
Education has chosen to add on is the lack of
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developable vacanc sites for new —— Co

schools. The New Schools project g Eer Mg ' .

sought to investigate an alternative L

that could have wide applicabilicy

[T

in downtown districts, as well as in

. Sese rse hevaey

the suburban office parks that are

I o voes
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an increasingly common feature of
the American landscape. Architects “ .

. . N _{v"““v_" ! 4978
were asked to insert a small middle r S

school for 200 sixth, seventh, and

o
G3rrm av)
e

"

cighth graders into one or more o

dmteaion wiotw

avd

floors of an office building planned

for development on Northern

NORTHERN

Boulevard, a major commercial and
insticutional arcery on the north

edge of Flushing’s downtown (k6.

14). The goal was to test whether § §
s " . !
effective, appealing school space —F—
>, %z
could be created quickly and eco- [
nomically in an office building. B
. . . - %
Schematic design of the proposed [~
.y « . « ~ . \\———
ofhee building in Flushing had been
done by architects Brennan Beer  via vy Fliahing site plan Only three teams of designers took on this
\ @ site p ) £
Gorman for Dominick Ciampa, the 1oty Senbori Map Co.) - gngraditional architectural problem, but
developer, and both he and project architect their projects demonstrate radically different ways
Mario LaGuardia assisted the New Schools project o approach it. The group of Gans, McGrath,
by providing drawings and information on the Robbins, Mosseri, taking the view that the school
Vi ¢ & £
building’s form. structural svstem, and proposed would be a permanent part of the new building,
g ) ! } g

uses (FIG. 15). proposed to change the facade of the building o
signal its presence. While they respected

the scructural system and dimensional

modute that had been designed for the

1 G i

¢ P i
. i | N ol HRH we erarveed aaww v facrde
g Ih — ) . othice building, they carved away the facade
i ! = ¥ on the Northern Boulevard side and made

it project on the side perpendicular to

Northern Boulevard, showing precisely

~ .
o what space the school occupics (F16.16).
The facility will be entered cither via a
. small elevator designed solely for school use
S EispemsmeRas : (to be Jocated in a shatt to be built ouwside
e TeRsEusETpEEyEEE
o e 1t . . buildi . i [
| B o e the building). or up a ramp chat zigzags up
i cse: immju — * 1o the second floor school entrance and
i - it . . . -
s 3.’.‘3"....;‘4_“441““‘ Jj: : lobby. The courtvard on this level forms
ETpETTETSEEsyREpRREeRe * the heart of the school. Open above for
it 1 4 1 "
o LT M I ot .
three levels. i is surrounded on cach level
! 1 . .
o = by corridors providing access to the class-
v 1 Proposed mived 1o commescaal hialding for Hiebing,
Brewman Beer Gooman Avcaieces. Clackiense from top lefe: Sue plan.
first floor plan. oy pacal office floor plan. iypacal revarl floor plan
34
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rooms (riG. 17}, Student lockers jut into the
atrium at cach level, reinforcing the iole of the
courtvard/atriun as gathering place. Outdoor play
space. accessible from the second level of the
school. is located on top of the parking garage
which would be developed behind the office
building. A Lirge cafeteria, which could also be

used a5 4 community meeting room, is located on
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Gane, MeGrail, the first school level,

Rabbins, Maveri, praject for

FIG. 16

casily accessible tor
Flishiug, exterior perspecitres Lo
S perpec nighttime use and

capable of being openced while the rest of the
whool is closed. Also on the first level, and the one
above, are language labs, prominently placed at
the northeast corner of the building and casily vis-

ible from the street. These labs torm the real and
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symholic face of the school to the communiry, in

which the demand for English-as-a-Second- )

Language classes is great.

In comparison to the Gans. McGrath,
Robbins, Mosseri scheme, Annamarie McKinney
proposes a much more modest allorment of space
(k16 18). Focusing on the need for speed and
Hexibility, her method of dividing the area resem-
bles the way in which a standard office building
might be outfitted for any tenant. The exterior
envelope of the building is not changed in any

way. While the entrance to the school is nonde-

NOTKER

seript and anonymous (£16. 19), McKinney's sim- v, 1y MeRmney, project for work environment at the
sle division of the floor space would make it possi- Flushing. entrance ta schaol age when they are or
o .

hle for a school to be created quickly out of teased
space. which could be converted back to office or
other use just as quickly.
The addition of a school to the mix of uses in
a larger building offers the significant advantage
that the building operation could be streambined.
and the time pressure that any developer brings to
bear on the contractor for his project would also
apply to construction of the school. The
school/office building combination may after cdu-
cational opportunities as well. For example, New
York City Chanceller

Joseph Fernandez and
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should be beginning to think about carcers. The
Gans McGrath project provides a carcfully
designed facility suitable to the permanency of
such strategies. The McKinney approach—the
adapration of leased space in existing office build-
ings—stresses the advantage of fexibility: Space
can be created fairly quickly to meet unanticipated
enrottment changes, but it also could be changed
back 1o office or into other use quickly.

Discussion of these projects by the jury
uncarthed an interesting dichotomy in the reac-
tions of architect Henry Cobb and principal
Deborah Meier. Cobb found the Gans, McGrath,
Robbins, Mosscri scheme far more compelling
than others for the site. not only for the inventive-
ness and intelligence of its architectural strategy
but also because he fele that even schools in office
buildings should have some visible presence from
the street. The city should not be given over
entirely to mmmurcml structures. Meier, on the
other hand. fele drawn to the McKinney scheme
by its very simplicity and the speed with which it
could produce school space. She reminded the
other jurors that “any building can be a school.”
That is, a school. which is made up of the rela-
tionships between teachers and students and swi-
dents and peers, should not be confused with a
school building. She believed that 4 good school
could casily be established in the spaces proposed
by the McKinney design and the advantages of
simple and speedy construction were too
dgnificant to be dismissed.
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HARLEM: SHARED FACILITIES
AND MULTIPLE USE
The Bradhurst arca of Harlem. bounded by Adam
Clavton Powell Jr. Boulevard on the east,
Edgecombe and Bradhurst Avenues on the west,
West 135th Street on the north and West 1391h
Street on the south, is the subject of a major
neighborhood revilization plan developed by the
Harlem Urban Development Corporation. The
HUDC's plan addresses housing construction,
cconomic development, social service provision,
and urban design, and has as an important focal
point the recommendation that Public School 90
(vacated by the Board of Education in the 1970s
and now derelict) be renovated as a community
center. The center would include day-care facili-
ties, social services offices, an adult education facil-
itv. a health clinic, and a branch library, as well as
an alternarive high school for 250 students.?

P.S. 90, despite its neglect otill a handsome
building of brick and limestone, built in the famil-
iar H shape that C.B.J. Snyder originated for New

Vic. 200 SO 90, Fa8th Streer, Harlem
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York City schools (Frcs. 20, 21),

v . f

is situated on a through-block Sunborn Map Ca.)

site herween 147th and 148th streets, midway
between Adam Clayton Powell Beulevard and St
Nicholas Avenue. Slightly oft the main axis of the
school across 148th Sureet is a large vacant lot: 0
the cast of the school the City of New York is ren-
ovating a number of abandoned enements as low-
income housing, To the north are the landmark
Paul Lawrence Dunbar Houses and the Harlem
River Houses. T'wo blocks to the west is the Jackie
Robinson Recreation Center, built during the
{930y and the site of one New York's enormous
“regional” swimming pools. Across Adam Clayton
Powell Jr. Boulevard is the superblock site of the
middle-income Esplanade Gardens residendal
complex (116G, 22).

The New Schools for New York program for
this site asked architects 1o design for alt the fune-
tions contemplated for the community center,
The architects faced two main chatlenges: first,
how to deal with the existing structare, and see-
ond, how to organize the various functon- within
the building, The complex program of the com-
munity center, the expectation that individuals of
many different ages would use the building, and
the combination of facilities that need 1o be toally

open o the public, such as the library, with activi-
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ties that serve a defined w6, 22 Looking cast on 148th

. H R )
group. such as the d;l)'- Streer toward Explanade Gardens

care ceniter, meant that architects had o pay par-
ticular attention to issuces of access. security, and
circulation, Through their designs. the architects
could determine to a large extent the case or
difficuley with which various groups using the
building would interact.

Weiss Manfredi Architects chose to delineate
very clearly the various uses within the center and
to establish an ordered progression
front most public to mast private.
They propose to demalish the con-
necting bar of the H of the existing
structure, creating two buildings
that face cach other across a new
mid-block plaza. The buildings are
connected underground by a base-
ment-level auditorium and sports
Facilities (r1c. 23), The new en-
trances would be located in the
middic of the new facades. which
would be opened up with full-
height glass walle. Existing staircases
are used, and clevators are located
in shatts added 10 the plaza facades
of the buildings.

The cast building becomes the
school l\)‘ (l.l_\'. and the adult educa-
tion center in the evening, Al other
funciions of the community center
are tocated in the west building,
Fhe space that would be mose fre-

arentddy used by the public. the

library, would be located on the first and second
Hoors of the south wing of the west building. and
the senior citizens center tocated on the same
Hoors in the north wing, The day-care center
would occupy the fourth Hoor, with play space for
the children in a roofiop plavground created out
of the fifth floor. The introduction of the open
space of the plaza into this densely buile-up neigh-
borhood is both a strong appeal of this scheme
and its greatest vulnerability, since the center
would need o develop a strong sense of ownership
and control over the plaza tw keep it safe and wel-
coming,

Two other teams used the entire existing vol-
ume of the school and added to it. The group
from the City College Architectural Center
(CCACQ) strongly emphasized the community cen-
ter nawre of the project and designed one large
ground foor lobby, which serves all the different
uses in the building (168, 24, 25). The role ot the
lobby as community forum would be furtcher

developed by vending carts—for newspapers,

V6. 23 Wenee Manfredi Archatccns, progect for Harlem, elevarnon
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cratts, stationery, and other goods—that
the CCAC proposes should be a perma-
nent feature. The centerpiece of the
design. the branch library, would be
directdy adjacent to the lobby. while
functions such as the day-care center,
senior center, and the high school ieself,
cach of which serves a specific clientele,
would be located cach in its own wing
on upper floors of the building. The
auditorium and spores facilities would

remain in the basement level.

Francis Turner Architects also made

the library a prominent feature of their
design, but placed it in newly con-
structed space on the top floor. By mixing the var-
ious uses in the building. the Turner plan achieves
some promising juxtapositions that could rein-
force and enrich cach other, bur the plan also
forces questions about securitv and how casily dif-
ferent parts of the building could be closed off
when not in use (716, 26). The location of the day-
care center on the ground floor and the day-care
play area in the 147th Street courtyard, combined

with the location of the senior citizens center on
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¥1G. 24 City College Architectural Center.
project for Harlews, 1481h Street elevation

the second floor
overlooking the
courtvard, would make it possible for the senior
citizens to watch the children at play, a very desir-
abte match. But the circulation patterns in the
building do not consistenty achieve this kind of
positive result. The ground floor has three
entrances: onc on 147th Street for the day-care
center, and two on 148th Street. one of which
serves the high school, and the other, the commu-
nity center. Although this keeps the various users
of the building separated at ground level, the plans
of the upper floors appear to make it difficult to
control access o the various levels of the high
school from the elevator bank. The location of the
library on the sixth floor is appealing both for
exposure to light and symbolic importance, but it
means that anybody who goes to the library will
have to take the clevator, Overall, the building
confuses racher than separates the public, semi-
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Making such a building work is
no small organizational task: cach
ageney. non-profit group, and
other service provider involved
will have its own regulations and
budgets to meet. ity own en-
trenched wavs of working. Fairly
apportioning costs. administering
schedules, and maintaining secu-
ricy in such a situation are all
major challenges. Caretul plan-
ning and intelligent. informed
design of the seuting is by no
rmcans sufficient to make the
building work for all its tenants,
but tts absence could make a

challenging task impossible. The

public. and private (in this case mean- w6, 2= Swwser Park branch. Brooklyn projects for the Harlem site pro-

. o . ) R ) A S il e . . . . . -
ing very use-specific) zones required  Public Libray. lox building i center.— vide an indication of the many

by the building’s many functions.

During the jury session, Anna Hopkins com-
mented that projects for all che sites facked imagi-
nation in the design of social service spaces and
that all seemed o be designed for one "modalin™
a service provider behind a desk and a client in
front of it. Her observation. which has particular
relevance o the projects for Harlem, undertined
the need for all the prospective organizational wen-
ants in a complex facility to participate in defining
how the building should work ard how speditic
spaces could best be designed o support cheir par-
ticular use.

Gathering avariety of educational. socials and
cultiral activities and services under one roof
should save money tor the participating agencies
and organizations, both in capiaal expenditures
and operacag costs. Phe mose compelling reason,
hawever, for the creation of a taciliy such as is
proposed for .S, 90 is not the potential money o
be saved. but the vision 1w embodies of serving
many of the needs of children and families in one
place. P90 could become the brichs-and-mortar
incarnation of the understanding that many stu-
dents and their familics have other needs that
must be acknowledged and miet it they are 1o s

ceed in school,

NEW SCHOO(S FOR NEW YORK

with warehawse ta right

considerations that come into
play in designing for multiple use: juse as impor-
tant. they vividly demonstrate that in architecuure,
there can be radically ditferent and sdill valid sotu-

tions t the same problem.
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buildings on this site. By
planning for both institu-
tions to share such facili-
tics as meeting rooms, an
auditorinm, and an . dio-
visual room. the most
could be made of the cin's
limited resources, and the
school-library complex
could become a real com-
munity magnet. Parents.
teachers, and residents of
the arca agreed that a new
school-library would be
heavily used by the com-
munity and should be
designed to make such use

as casy as possible. How-

SUNSCT PARK: THE SCHOOL, THE STREET,
AND THE CUTDOORS
The Sunset Park program in Brooklvn also asked
architects to combine more than one facility onta
site. but the problem was more straightforward
than at P.S. 90, The sk was to design a4 new cle-
mentary school and new branch of the public
library. In mid-1989 the local community school
board had recommended to the Board of
Fducation that its first choice of site for the see-
ond of two new clementary schoals which aie 1o
he built in the district was the block front on
Fourth Avenue. a major commercial thoroughfare.
hetween STst and 52nd Sureets (H1Gs, 270 28). On
one end of the site stands the one-story Sunset
Park branch of the Brooklyn Public Library. Fhe
Sunset Park library is heavily used by the conmu-
nity and particularly by schoolchildren from the
arca. The remainder of the site is built up with
low-rise seructures and ground level commercial
spaces (16, 29). New Schools architects could also
choose 1o include the site.and struceure it chey
wished, of a nincteenth-century industrial buikd-
ing across SIae Sereet as part of the complex.

The premise of the Sunset Park program was
that both the school and the library could gain

through joint construction of a new building or

NEW SCHOOLS FOR NEW YORK

116, 29 Buildings on Fowrth
Avennr at S2ud Street

ever. many parents and
teachers strongly urged
that the school Library not
be considered totally replaced by the public
library: they asked that a separate area, even if it
were located wichin the larger Hbrary, be set aside
for the school's use.

With the task of accommodating and repre-
senting two important public institutions, and the
community’s strong desire to be able o use the
facility for many sorts of activities, the Sunset Park
architects had to focus particularly on the site plan
as well as the reladonship of building and open
space on the site. As in most urban communities.
seaurity is a major issue in Sunset Park. How to
keep out troublemakers, while also wekcoming
those who must and want to use the school and
libraryv. is a difticult design problem that had to be
addressed.

Two interesting schemes, by Adam Gaon and
Nick Isaak and Caliandro Associates, wrap the
school building around a playground on Fourth
Avenue. Both projects separate the playground
from the sidewalk and street with a fenee. which
nonctheless allows activity in the vard o be seen
from the stree. Inthe Gaon and fsaak proiect,
“front stoops” project into the playground. ¢cho-

ing the stoops of row houses on the side strects
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around the site and providing perches from which
to watch children at play (116s. 30). The U-shaped
building complex would create 2 strong sense of
enclosure for tie courtvard/plavground, which is
situated in an ideal location for community events
catside of school hours. The site plan is organized
around a strong axis parailel to Fourth Avenue, on
which sit both the library and the gymnasium
wing of the school. This proposal unifies the com-
plex through a consistent architeetural vocabulary,
but the plan makes the library a separate endiny,
connected by a bridge o the school.

The Caliandro project divides the uses on the
site difterently, locating the kindergarten and pre-
kindergarten classrooms in a building across 51
Street from the rest of the school with a playvard
for these children adjacent o their classrooms

(e, 31). The entire first floor of this building

would be a plavroom. and the fourth Hloor, a roof

NEW SCHOOLS FOR NEW YORK

¥1G8. 30 Adam Gaon and Nick Isaak.

terrace that could

prv_/'rrl_/z'n- Sunset Park, perspective view also be used tor PI“,\'

of schuol (left) wnd library. first und
secanduhivd floor plans, and sections

x

space. The architeets
propose a green-
house-like "nature center”™ adjacent to chis kinder-
garten structure, which presumably could be used
by all children in the school.

The single large building stretching from 51t
to 52nd Strect would contain the main part of the
clementary school and the library (116, 32). While
the facade of the building scems a bit pedestrian
and lacks animadion. the building is extremely well
designed for community use, The library, located
in the south end of the building, can be eniered
direcdy from the courtvard or from the spacious
lobby situated in the middle of the building 1o
serve both the school and the library. This single
main lobby is potentially one of the most signifi-
cant advantages of this plan, since the library and

DESIGN STUDY
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school could possibly share security personnel, viG. a1 Caliandro Assaciares,  ing approaches to providing
project for Sunset Park, first
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The cafeteria, filling the ground Roor of the school play arcas and open space.
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side of the building, also would open direcily onto
the courtvard play arca. With its many windows
and direct access s the outdoors, it would work
well for community events, Other spaces—includ-
ing an auditorium. gymnasium. locker rooms.
media room. and exhibition arca—which would
wrve the school, library, and community, are to be
focated in the two below-ground levels of the
muain building. These Hoors are plannad o make it
casy to close oft areas of the floor - - -

or building that are notin uses an

important consideration for

nighttime use of the building.

A traditional, i now neg-
lected, New York approach to
providing outdoor play sp;l.cc s
to put it on the roof. Rooftop .
phivgrounds and play terraces
were often used in the past when
not cnough open arca was avail-
able at streer level, but they can
serve another purpose: They
make it much easier o control
aceess and to supervise children ac
plav. A number of projects for
the Sunset Park site ook interest-

bl 32
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The proposals by Bruce
Lindsey and Paul Rosenblatt (page t10) and by the
team of Curtis, Docrn, Ginsberg screen the play-
ground from the traffic and activity on Fourth
Avenue by presenting to the street facades with
few openings and litde or no access. The Curris,
Doern, Ginsberg proposal locates the main play-
ground on the southwest corner of the site and
provides. in addidion, several “private” play arcas

~
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and cutdoor terraces with direct
access to classrooms tor kinder-
garten and pre-kindergarten chil-

HNEFH

proposc a major screened and

dren (16, 33). Architects
lighted plavground o fill the roof of
the school. with an addidonal play

terrace on the third Hoor adjacent

to the cateteria, and a protecred.
private play arca at ground level
adjacent to the kindergarten class-
rooms (FIG. 3.4).

An undeniable tension arises
with any suggestion that two such

powerful inctitutions as the Board
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of Education and the Brooklen
Public Libiary should consider
combining resources and operating
a joint facilicy. Each institution
apparently worries that iv wiil be
forced into unaceeprable compro-
mises by the other. The New Schools project inad-

vertendy ereated discord and suspicion in the

Sunset Park communie by investigating how a

vy HMEH Wchesecns, pronect for Swnet Park aernal pespactin
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b, 33 €t Docrn, Ginbera,
proicct for Swicer Park. axonomerric

soateing roofiop play 11

school and library could be com-
bined. Representatives of the tibrary
system were -t receptive o consid-
ering whether such an arrangement might benchie
the library. Sonmwe residentes feared thac if the pre-
sent librarv—which in carly 1992 was open only
three days a week, for a toul of 21 hours—were
demolished for any reason, it would never be
replaced. Collaborations of this wwpe are a chal-
lenge o organize and manage. However. the cen-
trality of the libraries to education in New York,
the citv's current fiscal problems, and the enor-
mous damage recent budget cuts have done o the
library system crv out for new wavs of managing
and combining resources, Any way in which the
physical settings of these institudions can help
make their services available to more people for

more hours must be considered.

WASHINGTON HEIGHTS:

COMPETITION FOR SPACE

Architects working on the Washington Heighis
site had to figure out how o produce a great deal
of usable space on a minimum amount of land.
Washington Heights is a densely populated,
largely Hispanic community in norchern Man-
hatean, Several large parks define its edges, but on

4
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the interior blocks the dominant
six=story apartment buildings cre-
ate a very densely buile environ-
ment. Over the last several
decades the neighborhood has
been the entry residence for the
large number of Dominican
immigrants to New York, Ay
with most immigrant groups. the
new residents of Washington
Heights are on average quite
voung, with a large number of
children and a large number of
women of childbearing age in the
popuiation.?

The Board of Education has
not been able to keep up with the
population growth in Wash-
ington Heights. Schools are
extremely overcrowded. with a
current need for thousands of new classroom
seats.” Even though this is a neighborhood where
the need for carly childhood educadon is great.
there are few programs for pre-kindergarten chil-
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w1G. 35 View of Washington Heights site ar
I~ 2ud Streer and Amaterdam Arvenne

dren within the schools duc o
lack of space. The Board of

Education's Five-Year Capital Plan projects cight
new clementary and intermediate schools for the
district. Not all have been funded in the School
Construction Authoriny’s budget. however, nor
have adequately-sized sites been located in this
heavily buile-up communicy,

There o exist many smaller vacant lots in the
community, a number of them already owned by
the City o1 ew York, The New Schools architec-
tural program for Washington Heights asked
architeets to explore whether an carly childhood
center serving 200 pre-kindergarten through
second grade children, a day-care center, and a
neighborhood health clinic could be accommo-
dated on a site 80 feet by 100 feet ae the corer of
Amsterdam Avenue and 172nd Swreer (r16s. 35,
36). Fhe architectural problemy presented by the
Washington Heights site requires tremendous
ingenuity and some enlightened skepticism toward
aceepted rules of thumb in school planning. One
challenge of this program is that many of the uses
need 1o be tocated on the ground fHloor and notall
can be on small site. 1 is abso difficult w provide
enough play space for all the children in the

school. By evaluating different solutions o these
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problems, it is possible to identity the
compromises or trade-offs that may be
acceptable or. alternatively. to determine
which spaces or uses could be jettisoned.
If an appealing, convenient school can
successfully be built on this site, it may
make feasible the use of an uatapped
inventory of smaltl lots in the com-
munity,

A majority of the proposals for

Washington Heights propose variants of

three organizational strategies. The firse
tvpe suggests a building that continues
the street wall on 172nd Street and
Amsterdam Avenue and locates play
space on the northwest corner of the
site. making it possible to bring light
and air into the school from that side.
The proposal by Daniela Berrol and
David Foell (riG. 37) is a very good
example of this approach. Their plan
locates the health clinic, cafeteria, and
kitchen on the ground floor, The cafete-
ria doubles as a meeting room and has a
stairway for direet aceess o the play cer-
race on its roof. This side of the first
floor could casily be kept open tor night-
te use while the rest of the school was
dosed. The day-care rooms are on the

second floor, across the corridor from

LOHD FLOOR PLAN TING  FOURTH FLOOR hLaN

[l

TYACAL CLABBAOOM PLak

V. 3=~ Daela Bereol sond David Foell, project for Washington Lerghts.
plansand sectron

Vi a8 Bergod oud Laddl progece for Wanduugton Height o poopectine
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the play terrace. This sec-
ond floor location may be  preect for Waslingtan
somewhat inconvenient for
parents with chitdren in
strolters—although they would have casy access to
the clevator near the front entrance—burt the
inconvenience may well be compensated for by
the uscfulness of having the cafeteria/mecting
room on the ground level.
Two classrooms on the
third and fourth levels, sep-
arated by folding walls.
could also be used as meet-
ing rooms. The simple.
dignified exterior of the
Bertol and Foell design
emphasizes the entrance
with a large arch and signi-
fies the public nature of the
building by the scale of the
windows on tie upper lev-
38). Windows or

gloss block on the walls of

cls (e,

the school adjoining the
plav terrace admic light o
third. and

fourth floor corridors.,

the second.

NEW SCHOOLS FOR NEW YORK

Fiee. 39 Marion della Paolera,

Heghts, plan of typical flonr
showing arrivny in upper lefi

A diagrammatic version of the same approach is
Martin della Paolera’s design. which wreos ap L of
classrooms and offices around an acrium on the
northwest corner of the site (¥16. 39). The arrium
serves as informal gathering and performance
space. opening through the second and third
Hoors. from which observers can watch the action
below. Light for the atrium would come through
the glass tile paving of a fourth Hoor outdoor
patio, although for the patio to actually work as a
light source would require a level of maintenance
that night be impracticable. Della Paolera also
locates the infant and toddler care rooms on the
fourth level, inviting stroller jams in the smali cle-
vators during morning and cvening drop-off and
pick-up times.

The accomplished scheme by HMIEH
Architects is the best example of several projects
that build over the entire site and bring light into
the school through skylights or light wells (#16s.
40, 41). In the HMFEH design a long narrow skylit
atrium bisccts the school. Classrooms and play
arcas are on the southern, sunnier side. on 172nd
Street, and the health clinie, offices. library. and
teachers” lounge are on the northern side, The
curved roof. jaunty Hagpole. and recessed first and

second Roor glass facade animate the volume of

1. qo MM Archatecrs progect for Wadengron Heghte, perpeciiee

1
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the school. The architects have solved the problem

exam | exan ]| ofece 11 i _ - . .
: \‘!7 m_] ' of what use goes on what level in a rather unuradi-
. g .
uAu! < <t donal way, The dayv-care classrooms occupy hall
| EXTAY i the ground floor, <nd a spiral ramp connects the
LossyY L
= day-care area o play space above. Older children
. s in e school, whose classrooms are on the chird
J— i ' R .
-"_:r Lo-d and fourth Hoors, play on the sereened roottop
. plavground and have lunch in the fifih floor cafe-
teria. Onee they climb the stairs o their class-
I 2N rooms in the morning. they never climb more
I . .
oavcane oavears e than three flights 1o get w Tunch or eecess.
I naur - S oer : .
J" A third group of designers preferred 1o mass
""" N the building on the north and west edges of the
° U . . . S fes

site, opening the school oward the southeast.
Jeffrey Kiefter (page 130) creates a large atrium to

bring light 10 dav-care classrooms placed below
& g )

grade and proposes that the Hoor of the agrivm

serve as plivspace for the day-care children, He

also suggests a bridge over Amsterdam Avenue o

permit children and their teachers w cross casily to
Highbridge Park, which would tunction as che
school's frontand back vards.

None of the schools proposed for this site is
perfect in every respect. The Berwol and Foell
design does not meet the required amount of play-
ground space set by the Agency for Child
DAYCARE GUTDOOR PLAY Development and Board of Education guidelines.
although that probleny might be partially solved

- _‘_z“_”.""‘iv/ . C, = by the addition of a screened rooftop pl;l'\'gmund..
Tt fromTTTT Jurors Anna Hopkins and Deborah Meier, bouh of

whom run small schools, were now sasisfied with

the location of administrative offices in the school

devigns because the offices did not seem well

enough integrated into the general flow of activicy.

ART/SCHNCE They did point out, however. that as long as there

are rooms in a1 variety of sizes, over time adminis-

trators can and will reshuttle the location of activi-

S ties in the school. The illl')' alvo el that the loca-

= ton and nature of die health dinic needed o be

. L considered in more detail (ehich was more a criti-
cism of the architectural program tor the site than

the designs) because it was not clear whether the

cLAZtROOM cussnoow | - OPEN CLASSAOOM inic was meant 10 serve the school and i fami-

lies only. or the community ac Luge, The makeup

ﬁ . of the ddinic’s clientele would affece how much

interaction the dinic and s dients would have

Ve at NI Dbt progect o Wbt Hloadhes e
cevonied el tavd Hoos /-/.I'I\
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with the school, and thus its physical relation o
the other parts of the building,

During the exhibition of the New Schools
projects in the community, an evening program
was held ac which the designers of the projects
presented their ideas t an audience of community
school board members. area residents. and Board
of F'ducation and Ageney for Child Development
(ACD) representatives. Following the presenta-

tion, an architect for the ACD commented that if

the organizers of the design study had more thor-
oughly consulted Board of Educadicn and ACD
architeets first, they would have known exactly
how things have to be done, Then designers
wouldn't have made "mistakes.” such as locating
cafeteria facilities above the first oor (a problem
because food service providers object to transport-
ing food and supplies). Clearly, this site requires
tight packing of program functions and fresh
thinking about what layouts are acceprable. or
not. for various activities. Being able to locate a
small school on such a site scems much more
important, however. than wer putting the lunch-
roam and kitchen on an upper foor, Tt was exactly
to draw out these kinds of choices that the New

Schools project was organized in the first place.

The plans of these schools. and the New Schools
program of requirements to which the architects
responded. presuppose an importane shift in the
way the staffs of the day-care center and school
would interact, The staffs would share a teachers’
room; the bookkeeper for the day-care center
might share an office with the school secretary: the
parents’ room for the day-care center would dou-
ble as the parents” room for the school. 1n other
words. the two groups of employees would have 1o
share many spaces and work together. Problems
might arise. since the staffs of the day-care center
and the school have to respond to different sets of
requirements and answer to different city agencies.
School buildings are affected by the rules of a vari-
ety of unions, while day-care centers are not. On
the other hand. the personnel mighr relish and
proht from the collegial interaction. In any event.
the advantages of locating day-care and the cle-
mentary school lower grades in one building
{(where siblings could be dropped oft together in
the morning) and of having all-day programs
developed for elementary school children whose
vounger brothers and sisters are in all-day day-
care, seem more than worth the trouble of recon-

ciling the requirements of different agencices.

i, e | Likewise, using the small vacant sites that are
- \ * A available in this neighborhood to build smali

. 1 & v e T schools is cconomically, urbanistically, and educa-
- ) i- , \ B AT HE
Sl \ N e tionally preferable tw struggling to assemble large
. :l o. e \ e R i e sites to accommodate o many children and too
L et e : many teachers in one building,

e R
JPANPNA

PROSPECT HEIGHTS:
- AUTONOMY AND IDENTITY
For Prospect Heights High School. architects were

. asked o propose how to divide a large school. cur-

rently serving more than 2,000 students, into four

;\C;ld\‘l“i(‘h—l)tl.\il\CSS arts. hum;m SCIVICeS, Cllli-

nary arts, and honors—cach with its own student

body. faculty, and administration  but sharing

L large spaces such as the gymnasium and audi-
. torium. Prospect Heights High School was built
in 1924 and has not been renovated since (Fias.
42, 43). 1t is located on the edge of Brooklyn's

great cubiural center. across from the Brooklyn

v g Progpece f wehts Hagh Schoal e
Courtey Sanharn Map Co
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Botanical Garden and near the Brooklyn
Museum. Brooklyn Public Library, and Prospect

Park. The school serves the communites of

Crown Heights and Prospect Heighrs.

Prospect Heights High School was chosen as
asite for the New Schools design saudy because s
principal, Jerry Ciofh, had-already made exeensive
plans for the four academices he wished to establish
and because the school was slated for a $30 mil-
lion renovation thae theoretically could be
designed to reinforee the new orp azation of the
school, Clofft asked that each acae my have asep-
arate enttance and that cach be a compact unit
that could funcion autonomoush. A new build-
ing or wing was requested for the culinary arts
acacdenmy,

Given the large and costly scope of the reno-
vation planned for the schooll the New Schools
architects designed ambitious schemes which
would very significantly alier and add o the exist-
ing building. The crucial choice made by cach

team of architects was whether to divide the

school horizontally or vertically—thac is, whether
to designate one floor for cach academy, or
locate the academies in multifloor wings. Each
approach has advantages and disadvantages.
Because of the enormous size of the existing build-
ing. using a single Hoor for cach academy means
that distances between classrooms may be very
long. This approach has the advantage of retaining
the existing fire stairs, which would be very expen-
sive to add in another arrangement. Bue stairs that
serve several separate academies could also be
difficult to keep seeure,

Division by wings, the approach chosen by
Deamer + Phillips (FiGs. 44, 45) and Nancy
Hitchcock (#1c. 46). creates the most compact
spatial arrangement for the academies. Both of
these designs articulate the corners of the build-
ings where one academy meets another, although
the plans are different in most other ways.
Hitcheock proposes that the existing main
entrance to the building continue w serve all acad-

emies and shared funciions. She remakes two

VG 4y Prospect Heghts High School, viete of back of sehool,
fookeng towards Classon Avenue

P~
NEW SCHOOLS FOR NEW YORK ‘ R D(?slGN STUDY




Aruitoxt provided by Eic:

ERIC

enisting staircases into glzed
evlinders that also contain
new clevators and ace as the
interior entrance portals into
the separate academies. Each
academy would have one pri-
mary staircase/entrance. and
share a second staircase with
the adjacent academy. an cco-
nomical approach o miceting,
the need for ac least two exit
routes for fire safety. A new
wing angles oft the back of the
building to scrve the culinary
arts academy. All shared
spaces. including the cafeteria,
main library, overall adminis-
tradon. and dav-care area, are
on the first owo Hoors.

The Deamer + Phillips
project even more substan-
tally reorganizes the school.
Entrances 1o public and common uses in che
building—rthe auditorium and general adminisera-
tion offices—are locared in the court formed by
the U of the building. along with entrances o the
human seevices, business. and honors academies,
A new wing for the culinary arts academy. built
turther o the back of the site. creates a larger
courtvard that the architeces propose would serve
the surrounding community as well as the school.

The plan of a tepical upper Hoor (page 146)
shows that the three academies in the existing

building would be completely autonomous. which
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11G. 44 Deamer + Phillips.  the architects have artic-
project for Praspect Herghs.

phatagraph ef maodel

ulated on the exterior of
the building by carving
away the corners where the academies abue, This
complete separation would be more expensive
than Hitchcock's approach. since it requires addi-
tonal staircases and additional elevators o be used
solely by cach academy. lis great appeal is that
cach academy would have it own distinct home.

access 10 which could be easily controlled.

pre 406 Nancy Hinddawddoprmet o Propes Lot

Bl finen pian
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VeG4~ O Bayes Jang. The teams of Qu The PEA has argued that vircaally all of che cine's

proiect for Prospect Heights, Boves Jong (¥16. 47) high schools should be divided into smaller.
first floor plin and Fradkin/Pictrzak autonomous houses. If house plans are widcly
divided the school horizontally, giving cach acad- adopted. many schools will likely have to make do
emy its own Hoor (116, 48). Both tecams conncected with superficial differendations of the space
the bars of the U of the existing school in order to belonging to each house, accomplished through

conrplete the circulation path around cach floor.
All academices would have space in the existing,
building and in the newly conseructed connector,
which in the Ou Boves Jong scheme would
include faculty offices and caleteria on cach floor,
and in the Fradkin/Picuzak project would house
new classroom space,

A hybrid solution. in which cach academy has
a neultifloor segment of the building and cach «wg-
ment wraps around the corner, was proposed by a
team called Bt Alia (116G 49} The Ec Alia project is
not fully worked out—issues of aceess and egress
are not resalved. for example—but it does suggest
a way to organize the building o avoid the prob-
lem of too much horizontal spread for cach acad-
emy. This proposal provides cach academy with
views out of two sides of the building and the
potendal of emphasizing the spot where the corri-

dor turns (IIL' corner as an illf()l'lll&ll g;llhcring

Pl.lL C.

Vi 48 Doadbon Prencak, progect for Prospect Floghe

AR Y
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e 49 F2 A progect for Prospect Heghss,  changes  in paint
third and forril fifilr floor plis color. signage. or sim-
ply through assignment to a specific location in a
building. Because of the large number of schools
n the city that require very major repairs or reno-
vation. however. many opportunities will also exise
to plan the work to be done o facilitate division
into houses, The problems and solutions identi-
fied by these projects for Prospect Heights provide

2 usetul guide for how o approach such planning.

SCHOOLS AS A DESIGN PROBLEM

Some of the designs produced for New Schools for
New York ofter not so much practical soludons as
visions of what qualities schools should have or
how they might be built in the future. Far from
licing simply paper exercises because they are not
immediately buildable, such designs can provoke
thinking about features more “practical” schools
fack. As architect Henry Cobb commented during
the New Schoals jury, *Xhat is not sufficiendy

recognized ... s that if you don’cstart in dhe cate-

gory of concept. mood. spirit, and allow your

NEW SCHOOLS FOR NEW YORK 4
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imagination to move, without too much dircct
attention to the program . .. you may never get to
the spirit of the building, especially when vou're
dealing with a very programmatically direceed
building like a school.™ A similar cheught was
expressed in tiie late 1930s in some cloquent
advice from the American Association of School
Administrators, which suggested the value of
architectural competitions as a way of improving
school design:

School-building planning should begin in the
cosnios of dreams and then morve tg the point
where it meets the demands of hwman
progress. Educators and school-boare mem-
bers may nat be readily arare of the benefies
to be derived from a visionary approach to
the early stuges of schoal-plane planning. hut
the school systent that seeks to more beyvond
the commonplace in function, farm. beaiay,
and design of its school buildings will nor
averlook ar neglect the limitless resowrces of

the hunan imagination

Projects that exhibit a rather pocetic approach to
certain standard requirements of the school pro-
gram include those for the Sunset Park site by the
Sonnino/Wong Studio and by Randall Cude and
Duke Beeson. In addition to several more tradi-
tional play arcas. Cude and Beeson propose a
climbing cage, arch and pylon. and grasslands

(116, 50). while Sonnine/Wong (page 12) include

Vi o Randadd Cude and Dhike Beoson. progect for Suneer
ek, sectnon thragh s ool and rany ek lingey ae gh

J3
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overlooks, a grove, a wind-scoop garden, observa-
torv. greenhouses, and experimenual garden, These
may seem like the impractical products ot the
architects’ reveries, but creating some of them
would be more a mateer of will and imagination
than moneyv. Such places could help make a school
vivid and unique, As architect Susana Torre
pointed our during the jury deliberations. school
can play an important role in forming a child’s—
especiatly an urban child's-—view of nature.

Yann Leroy and Encrup Burkhard's futuristic
proposal for the Morrisania site suggests that .
child's progress through grades in school be a lie-
eral progression to a higher level. The classrooms
are amphitheaters o emphasize the openness of
the learning process (£16. 1), Jonn O Reilly’s spir-
ited design for the Washingron Heights site pro-
poses a school built of prefabricated plastic “pods”
inserted into a steel strucrure erected on the site
(k16. 52). Presumably the school could be built
very quickly and altered just as quickly it che
neighborhood’s needs changed. Tor the same site,
Hitoshi Amano proposes a school of mobile class-
rooms that would sometimes be parked ac the
school headquarters building wich its adminisora-
tive offices. kitchen and cafeteria. and other facili-
ties: at other tines they could be located in a
neighborhood park or on the road for ¢ class field
wrip (page n-).

CONCLUSION
Can small schools be buile in New York Clity, or
in any other large urban school system? Some
notable suceesses in New York in the building of
schools that incorporate community facilities and
aspire 1o a high level of design quality indicace that
changes have been made in a system that has been
famously logjammed for decades. It small schools
are to be built. using the strategies of “urban
opportunism” suggested by the New Schools pro-
ject, more change is necessary,

Building small schools—and especially build-
ing many small schools quickly—will require a
great deal of inventiveness and Hexibility. The
established procedures. entrenched rules of

thumb, standard furniture and equipment orders

NEW SCHOOLS FOR NEW YORK
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and orher usual wavs of doing things that con-
strain school planning and construction must give
way fo a new openness to alternative approaches
on the part of program writers and project man-
agers. Sites previously thought to be oo small for
schools will have to be reconsidered. The Board of
Education and other agencies that serve school-
children and their families must seck out opportu-
nities to cooperate in the production of space and
the provision of services, Union rules that con-
strain the range of design choices wichout improv-
ing the quality of instructional space. or the ser-
vices provided to children, must be reevaluered.
Possibilities for contracting with private develop-
ers to include school space in their projects must
be investigated. Teachers. parents, and principals
must play a large role in defining the schools they
want to serve their children and their neighbor-
hoods.

Most of all, building smail schoois will
require the willingness, from the highest levels off
responsibility on down, to encourage and allow
decisions to be made on judgments of qualiy, fea-
sibility, and appropriateness rather than adherence
to preconceived formulas, A small schools strategy
thae identifies and takes advantage of the varicty of
opportunities offered by the city’s fabric demands
the vision. openness, and skills to evaluate cach
case on its ewn merits. The reward for doing <o
could be a new generation of school buildings tha
reflect the diversity and particularity of the city's
neighborhoods. and that communicate and sup-
porc the very virtues of individual identicy and
identification with the community that make

small schools themselves so important,

Rosalie Generro is executive divector of

1he Architecueral league of New York
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1 Fabbor T Hamin, “Schools Ave For Childeen.”
Lencal Parnes (NLarch 19393 131 ancd 140,

2 On the Morrsania site, architeds had the choiee of
sing only the area bounded by Clinton, Franklin, and
Jettersom Streets, or of using 4 vacant parcel across Clinton
Street as well.

3 Harlem Urban Development Corporation,
Bradhura Revitalization Ploning Dacionent, nd..
particulatly pp. 63 71 and Append V12

4+ Depantment of Cits Planning, New York Chay,
The Newes Newe Yorkers: Au Analyses of buntigration inta
New York Ciry During the 1980 ONew York: Diepartment
of City Planning. 1992), pp. 69, 72, 158, Chaprer 4.

S The Othiee of Strategic Planning, Division of
School Facilities, New York Cie Board of Fducuion.
estimates the current need (o including projecied
population growih) tor new clementary and middle school
seats in Diseria 6 a0, 105, Phone interview with DPavid
Schedher, 28 Ocrober 1992,

O Llanning Avertcan School Buildings: Report of the
Anterican woctation of School Adminisizaiors Schaol-
Braldrng Conmron, 1960, p. 84, Fhe Commission also
wrote (p. 835 “Architecunal competinions, like ntopian
specudation, provide opportunities for imaginative and
creative thought. In bot'n, the widest possible nurgin is
Allowed tor unusial propasals and creative expression.
Architeas are given 1 dhunee w present the best overall
solutions and are limited only by aheir personal capabibivies
and the most basic restriciiens. The vitalin generaed
through these free. unteammeled experiences charifies
ohjectives and naually epans doors to vistas not formerly
sen. L ddead sinons, even though hey are b
hs pothetical, become first batlegrounds on which ideas are
tempered with contlicting opinions. Tnnov.niens and
Innpowtl 8 |l.lngc\ aan be Illclialllnusl)' stadied and
cvatuated without the cost of premature action ...

Fhis call for tlexibiliny and areative use of the
existing chv iv not new nor has such an approach ve
been tested 1 see what it might produce. Tnan analysis
writienan the c.nl_\' 1970« Amhony Vidler and |(N'|\|1
Caruso discussed the pn\\'vl'hll ctea of the RBoard of
Fducation’s seandards and procedares on schiool design:
“Perhaps the major. most pervasive determmant of the
school envirommenmt and the leas siscepuble 1o analvsis

and change s the adnmmistraise process of dedision

NEW SCHODLS FOR NEW YORK

making, design formulnion and construciion spedification
and bidding. tha process which attempts o reconcile the
interests of tsers. sponsots. administrators. political forces.
hsaal managen and the ke imerests that, far more than
those of the individual architeet. conuol the final forny of
the building.” Thev go on to argue thay the Board's
pracedures - -because they focus on standardized sohutions,
grow by aceretion. and are not systematically evaheated and
rationalized - -inhibit use of the real possibilities offered by
the existing city.

They recopnize and emphasize that an approach tha
takes advantage of the ity requires informed and
thonghetul planning: “Thus it cannot be emphasized won
strongly that cach found environment must be evaluated
according o itcown particubar spatial quualities, and a
jtdgment made of the minimuny alterations requited o
make a viable school enviromment. I this way, the
mstitutional “sameness” of the school building might e
countered. and areabise made of the diversite and choice
presented by the existing building stock of the cine.”
Anthony Vidler and Josepl Caruso. Spaces for [ earning:
Pourivmmenial Quality and the Flucaiional Program
(A Report o the New York State Commission on the
Quualits. Costand Financing of Elementary and Secondary
Fducaion. vol, o4) nud., pp. 10, 66.

Jares I Meier muahes asimiba point in his 1975
studv of renovation and adapration as approaches 1o schoal
building: “The essential pointin carcful planning is tha
caclsitnation be vreated separately. Asa generic form.
while inherently nei-her superior nor inferior to new school
buildings. it is clear tha found space oflers an alwernanive
tor permanent, on-going cducational programs and at least
as well as new school buildings, serves progeam
revitaliznion, innovation. and educational program
reassessient far bevond its immediate objectives of
fulfilling space needs.” Meier goes ono noe the
advantages of using found space for schools  time- and
money savings, the flexibility of adjusting more quickly o
mcanrate enrollmen predictions: and mose significant.
the value of this approach 1o 1he Gty at large: "Faen
strongei  thongh more intangible. is the value of found
spaace as 2 foree for neighborhood preservation and
revitalization.” “The Conversion of Found Space for
Iducarional Use.” Phub. Dis Teachers College.

Columbn Universitn, 1975, pp. 3,33,

J6
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MORRISANIA

SITE
The Morrisania site, in the South Bronx, is com-
prised of fifteen vacant city-owned lots. The lots
with frontage on Clinton Avenue slope up irregu-
larly as they stretch back from the street. The two
lots fronting or. Franklin Avenue are at a higher
elevation than the Clinton Avenue lots. The site.
rwo blocks south of Crotona Park, is in a residen-
tial neighborhood. with some

occupied housing. many TAsK

vacant. rubble-strewn lots, and
abandoned buildings begin-
ning to be rehabilitated.

Directly across Clinton Avenue  CARE, HEALTH, AND OTHER COMMUNITY

are several city-owned vacant
lots. which architects could

OF CROTONA PARK.

proposc to us¢ as open space or

play space for the study site.

DESIGN A KINDERGARTEN THROUGH

TWELFTH GRADE SCHOOL, WITH DAY-

FACILITIES, FOR A VACANT SITE SOUTH

ARCHITECTURAL PROGRAM
Architects were asked to design
an educational complex of
three new small schools—ele-
mentary, middle, and high—
serving children from kinder-
garten through the twelfth
grade. In addition, they were to
provide spaces for infant and day care, a health
clinic, offices for represcnrtatives of social service
agencies, and facilitics to be shared by the school
and the community such as an auditorium and
meeting rooms. The program for the new school
reflects the community’s multiplicitv of needs for
adult education, parenting guidance, children’s
creativity and recreation, and health services.

A particular challenge of the project was to
facilitate casual interaction amoag children at dif-
ferent age levels while also creating strong identi-
ties for each of the schools. Architects were also
asked to reinterpret support spaces such as dining
rooms, kitchens, bathrooms, and recreation spaces
to minimize the building’s institutional character.
Spaces such as auditorium, meeting rooms. gym-
nasium, and some classroom arcas were to be

designed for communiry access.
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DENISE P. BEKAERT

Design Intent
The school is an anchor and a hallmark in the
community, The school is an announcement to
the larger world of who the acighborhood people
are, what they are doing. and where they are
going, Conversely, the school provides a forum for
events of the ¢y and world to enter the commu-
nity. The school relates and responds to the neigh-
borhood in a fundamental language—Tlight, noise,
activiy, focus.

Each funcdon, play. school, and community
activity, will oceupy a discrete space and maintin

its own character defined by users. The funciions

Parti sketch: perpective and axonametrie

MORRISANIA

wa

are united and the whole supported through
clearly visible physical relacionships. Circulacion
halls and sairs are meeting grounds binding par-
ticipar:es and spaces together.
he school emphasizes qualities which foster
learning and adventurousness—light, air, varicry,
surprise. Rooms converge on halls which are
multi-directional, extending upward. Views
change, expanding and contracting. now to an
interior, now to an exterior. The sky and the
cityscape enter the classroom. Halls become infor-
mal classrooms or just places for social events.
Access to exterior space provides
IR alternative classroom space-—an
= escape for the mind and eve,

K, The individual is supporied
through private arcas for reading.
contemplation, and quicet conver-
sation. Relationships among, indi

X viduals are reflected in shared

gg’{ spaces and visual access. Elimi-
= nating an impersonal hierarchy,

3 the school introduces a sense of
community dircction and con-

trol. Buildings are joined. ¢n-
g

-;' trances are common and shared
:"_ft by teachers, students, parents,
3 and ncighbors alike. Offices,
S classrooms. meeting rooms, and
play vards are mixed together,

Here it is the individual who
fashions and manipulates the
whole.

DENISE P. BEKAERT




Sehoods as a Mall

Small. warmly furnished buildings
scattered among trees and lawns are
an inspired school seuing, one rarely
found in the midst of cities,

For scemingly oractical reasons
schools have became more sterile and
morce impersonal. Larger buildings
made of standard elements and con-
trolled syezems designed for ease of
maintenance will probably continue
to prevail. An exploradon of the large
buildings that clicit positive responses
from voung people led to the “School
Mall.”

Focusing on an inward-looking

space. the sinicture is a “diorama™ in

which continuing events oceur. This

“hox” .. ins three small schools

with all the required facilities.

Swdents grow, Their environment is

re-formed to conform with their

changing interests. The classroom

“shop.”™ abso a “box,” is white-washed

so cach class may define itself. making

the learning space more intimaie, sig-

nificant. exciting. and valued, When the school

vear is over, the rooms are white-washed again,
Each “shop™ creates its own advertising.

Banners and signs are fitted to the acrium wall,

The open arrium can be used for theater perfor-

Mances. sports events, concerts, seulprure. art

exhibits, day dreaming. or people watching, The

ramped “streets”™ encourage congenial between-

class time which is

Basil TN Cuarter

Strsne Foker

both relaxed and vet
supervisable. The cafe-
teria or “food court™  Srefan Lapen

provides tables and  Brian Kaminski

¥

MORRISANIA
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BASIL H.M. CARTER ARCHITECTS
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benches among interior planting,

These are under the skylights which
may be opened in favorable weather, The plants
and trees, volume and abundance of natural light
and air soften the impact of casily maintained
standard finishes.

Since the school world is wichin the structure.
it is sccure. School life can be full Howing, open,
friendlv. and creative, Interaction with the com-
munity is natral as the spaces are adaprable. The
adjacent dav-care center will be well used.

The ambiance. in the fullest sense. is sucees-

sively created and reereated.

BASIL H M CARTER ARCHITECTS




ERIC

MICHAEL DODSON

The school is designed as a paradigm tor the revi-
talization of the neighborhood: it proposes an
urban modcl while addressing the concern for
security in an area of abandoned buildings and
vacant lots. The school presents a massive street
facade puncruated by a tall rower. which together
betit a critical civie institution around which the
fragmented community can rally.

The imposing walls sheler the intimately
scaled inner areas. A plaza. an arcade. gardens.
streets, grand staircases and towers echo the struc-
wires of urban and commumal mod-
els such as hill towns and campuses.
The high school and middle school
are organized like town houses with
single entrances and stirs leading
0 a few classrooms in order to pro-
mote its occupants’ sense of ownet-
ship. pride. and responsibility. Entries to other
functions are located off the plaza. arcade, and
street as they would be ina town or campus.

Bevond the gate houses security for the
school’s population is provided on an equally
decentralized basis: teachers, receptionists, librari-

ans, and students would all play

Michael Dadson of

Moore Chapman Dadson. [ne.
With Williant Chapian
Assisted by Mavgarer € Dapinan,
Peter Moare, Siwan Morrts,

Karen Orloff

Hoor entrance leads to the auditorium, social work
offices. community meeting rooms, dining hatl,
library, gymnasium, and clementary school. The
attenuation of the horizontal proportions of the
library and dining hall mimic the vertical propor-
tions of the tower and give these spaces 4 monu-
mentaliy belied by their relatively small size.

The four principal methods and materials are
roman brick facing. steel and glass curtain walls,
rough-hewn brownstone masonry, and copper
standing-seam roofing. The limited paletee of
materials used in a varien of combina-
rions vields diversity while also
emphasizing the cohesion of the dis-
parate buildings.

The simple massing ot the brick
walls and towers evokes ancient and
medieval buildings. bridges and engi-
neered structures, metaphors that connote the
importance of schools s lasting humanistic insti-
rutions. The glass and steel elements. in contrast,
suggest the optimum use of modern technology
and symbolize the aspirations ol reformers who see

science as the counury's hope for the future,

roles in monitoring specific areas in
the manner of neighborhood
watches. For instance, (hc_(c.lchcr.s'
offices in the high and middle
schools have direct views of the
town house entrances, Tall walls,
high windows, and gates secure the
campus. The public would have
aceess to the shared fadlities only
through the ground floor of the
administration tower.

The tower contains the three
principals” and general offices.,
reception areas, bathrooms, and cir-
culation and is capped by the stu-

dent council room. The ground

MORRISANIA
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GAMI ARCHITECTS

The Bronx project is an Bharar M. Gioni
attempt at developing u With Asmiita Gami
new vision. This vision
grows out of an investigation of past and present
realities. The past realities recall images of the old
villaige charm of Morrisania extending into the
low-rise residential communiny of the early owenti-
cth century. The present realities characterize both
an arca undergoing well-intended but piccemeal
initiatives, as well as an area afflicted with tepical
inner city problems. An holistic vision tor the
future is offered here, one which addresses quality
of life issues tor children as well as adults.

More specifically, the vision suggests that
redevelopment cfforts should be concentrated in

the historic urban corridor along Boston Road.

N ook nas
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which links Third Avenue in the south 1o Crotona
Park in the north. Such redevelopment would cre-
ate a pleasant and hospitable urban environment
through a combination of residential. commercial,
civie, recreational, and educational buildings. The
schools for the arca would be small. caring places
tor education as well as social and community ser-
VICeS.

The school architecture would address the
need for integration as well as autonomy and
would be protorypical. The residential architecture
would redetine the urban torm and create a spatial
order to facilitate various levels of community
interaction. Both children and adults would for-
mulate their future in homes, schools. and on the

streets and plazas of a revitalized Morrisania,

AuouITER MW
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The idea of communivey  fohu Keeneii

is cridical o our propo- Terence Riley
sl for a new school tor  Andreas vonr Rudzinski
Morrisania. In dealing  Sewng Jae Lee
with the complex pro- fim Yohe

gram for making three

schools. we chose to make one unified building w
house all three. In doing this we saw the porential
for a school which would funcion not just as a
school but also as a center which deals with social
and culwural concerns of the communiry.

Standing on the edge of Clinton Avenue, the
building takes on a lincar form. This "bar™ serves
1o mediate berween two different worlds: the
street world of the Bronx and the world of the
school as created by the series of enclosed public
spaces and courtyards found within the inner
block.

The main entrance 1w the school is located on
Clinton Avenue and is marked by a large cvlinder
which functions as the circulation core. From this
entrance one moves o the individual schools and
community related services. To the left on the
ground level are the dav-care/toddler cen-
ters and dthe healdh care facilities. These can
also be entered through their own separate
courtyard from Franklin Avenue. Above
these spaces is toeated the clementary
school. Through the entrance to the righe
onc finds the dining hall, gymnasium, and
administrative offices. Above is located the
middle school (floors two and three) and
the high school (loors four and five).
Located at the back of the bar, creating an
inner sanctuary for those using the schoel,
are the larger and more public spaces: the
day-care/toddler center. dining halle gym-
nasium and auditorium. These spaces are
organized around three outdoor court-
vards. one on ground level opposite the
entry. one atop the day-care/toddier center
for the elementary school and one above

the gyminasium.

MORRISANIA

KEENEN/RILEY

Both the ground level and the top floor br “sky
deck™ hold the common spaces shared by all chree
schools. The ground level is ardculated as a con-
tinuous base which supports the foors of the bar
above. The sky deck holds both an outside gymna-
sium for the grammar school and a common
library for all studenes. The auditorium is located
on the corner of Clinton Avenue and Jefferson
Place and has boch an internal entrance for the
students and a street entrance for the community,

Classrooms vary from school to school. with
classrooms being more open or loft-like in the ele-
mentary school and getting more defined as
“rooms” in the upper grades as subject mateer gets
more specific. All of the classrooms are served by
single-loaded corridors which flip from the front
1o the back of the bar, using the central circulation
core as a piveting point. In plan the corridors
widen as they approach the central circutation and
are articulated by the diamond-gridded window
wall. They are seen as extensions of the class-
oom—the “public street”™ of the school—rather

than just circulation.

Pevspective and wile plaon

Lo
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INTERGROUP +

The proposed cdifices for learning constituee the
foundadion of a successtul educational program
under the “School House™ and the “School as
Community Site” concept. With a focus on an
interdi <iplinary learning environment. they bring
together the children and the adules of the
Morrisania communicy in preparadon tor the
requirements of the cweney-first cencury,

The challenge posed by che design team
evolved around three major factors:

1. The sites dictated the tvpe of structure for
learning: it would relate to residents’ needs and
have resources interchangeable with needs of com-
munity activities,

2. The program uses define the specific direc-
tion for the architecture. Space and its tunctional
relationships identify the architectaral plan from
the day-care center to the “school house™ to the
“community center’ site,

3. The Morrisania community desires a well-
rounded. qualit education for its children and
adules. including at-risk youth. The proposed
sequence of spaces maintains a philosophy of the
value of small, intimate learning ervironments for
the learner to become acquainted and familiar
with individual teachers. Provision is made for
exploration and expansion into the provided
spaces with extra-curricular and interdisciplinary

learning experiences,

MORRISANIA

[y

Architects

Lucio Di Leo, AlA
Gerson Palerski. AlA
Designers

Nicola Arpaia
Lazaro Arce, Jr.,

Emmanuel Gramigna

The lavout and geome-
try of the school struc-
ture and design solu-
tions reinforce security
by creating a controlled
“inner city” environ-

ment, The library is a

Galina Kanevsky focal point placed so as
Carl Sacei
Ralph Tedesco
Assistants

Michael Bobadk

Dennis DeFrancesco

to respond to student
and community needs.
The cafeteria expands
into the courtvard as an
interaction space during
school hours and for
community needs during after-school hours. The
amphitheater creates additional public space for
community events and acts as a conduirt for the
introduction of communiey events and activides
into the school environment, A residence is pro-
vided in response o housing needs. and o make
available necessary vouth shelter when appropri-
ate. The penthouse areas provide additional space
for exercise and sports acdvities for both students
and community.

The function of the schoo! is further
strengthened by the identification of space for core
mstruction for studencs of different ages and levels
of development. Ac the same time interdisciplinary
activities are encouraged so as to enrich the core
curriculum and broaden learner comprehension,

In conclusion, there is a recognized need for
the Morrisania community, the Cicy of New York.
business and industry, and educational resources
to form a band for daily use and maintenance of
the edifices which support and monitor the
progress of Wl children.

ub

INTERGROUP ¢




® Qoogo0o
Qe 0o 0o 0o

. QoQoQo 8o 0o 0o ii 28 28 28
o By DELBTS

= _——

Plan of civcidation core and classrooms in elementary schoolborse

Lothor wor Place o € Docronr e clenatzons

LY

HMORRISANIA - INTERGROUP +

ERIC

Aruitoxt provided by Eic:




YANN ANDRE LEROY, ENTRUP BURKHARD

A new mountain is standing in the Ciey!

[iis not a shrine erected e the grandeur of -
knowledge. but rather the celebration of learning, .
From the lower levels «dav-care center. Primary
School) to the op foors of the High School. is a

long journey, 3
No more Institutional Learning Facilities! No i _

more classrooms! Feachers cannot be content any-

more as perty functionaries, guardians of the petit

bourgeois Order! They now tace their pupils in

smatl amphitheaters carved into cach of the slop-

ping floors. The obsalete classroom became a

learning nest! Intimate. and yet open to the rest of
the volume, the rest of the teaching mountain. .
Teachers and pupils are not secluded behind awk-
ward walls anymore. they actually participate in
the entirety of the School. They are individuals.
aware at all imes of the rest of the community. .
Fach amphitheater/nese is complete, with storage -
and sink area tocated under cach tloor, :
PRSI P s . L & T SmNARN .
P A QU S G SV S S U B 0 N 0 0 0
G EaREr
h""gé’-%}\“":%‘ Ve \ ==2. 3
e -.
Learning is tong and arduous. Reaching the top of the structure,
where the high school is tocated. takes years. But no one will ever lose
sight of the other levels.
At the top of the mountain is a park. There stands the wree, the
final step of the voyage. [t stands proud and yet vulnerable! This is the
ultimate lesson!
"HOUD HOLY YOUR HIGHEST HOPES!
Against all adversaries, all misfortunes, the young crowd must
stand call and proud! What can be the need for an institution anning T
out well adjusted citizens!
This School is there to guide noble and strong childeen, 1o
develop their social awareness as well as their individual consciousness!
UG
MORRISANIA o YANN ANDRE LEROY, tNTRUP BURKHARD S
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CAMERON MCNALL WITH HMFH ARCHITECTS

| This project celebrates the virtaes of small schools Cameron MeNall
| in an urban setting. The main building, which With HMFH Architects
houses both the middle and upper schools. faces Callie Traynor
Clinton Avenue while the lower school is located Erich Wefing )
in the narrow “panhandle”™ which connects to Jennifer Pearson
Franklin Street. Across Clinton Avenue the day- Stephen Friedlacnder

care and kindergarten facilities are housed in play-
ful structures located in a park-like setting of trees
and grass. Each of the main building’s three com-
ponents has its own entrance, its own arrival poine
and its own unique path of vertical travel through
the instructional Aoors and up to the shared facili-
ties on the upper level and roof. Yer cach compo-
nent ¢learly belongs to a larger totality not unlike
the relationship of the neighborhood to the city.

This project also maximizes certain features

which arban schools frequently lack—abundant
natural light and outdoor play spacc—and pro-

motes community aceess and identification. The

main building is organized around a four-story . . vl T ’TT‘T\,
atrium space which is, in effect, a single-loaded v T g \T\I\.,ﬁ e ST ‘ |
corridor which is iflooded with dappled light by N 0 \l [ P
day and which emanates light by night. This ia - - —s
«chool is not a foreress: it is the jewel of its neigh- | o = e T
s¢ E d €SSt S the jewe S nesg . T £ ] B ‘}__4
borhoeod. Tts glass facade is protected by decorative L A A — - :

< . - N L l ) p
screens and meshes, I = | s O

[ongitudinal section

At ground level the building fea--
tures an arcade dominated by a
two-story community mural wall,

behind which are the facilites the

school shares with the community,
Designed by artists working with
local groups to promote and affirm
community sentiment, the wall
should become a living testimonial
to the aspirations unique to this
community. It is an on-going

record of community names,

images and events,
¢

Front cleration

MORRISANIA " CAMERON MCNALL WITH HMFH ARCHITECTS
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Our project attempis to adapt a tradidional
model—the C. Eoor H New York City school
plan—by inverting the interior/exterior relation-
ship. The bars of the classroom that would over-
look outdoor arcas are now placed along the street
edge, wrapping around a ceniral, skylic galleria, as
a way of fostering community among the different
schools.

‘The ground Hoor of the building incorporates
those aspects of the school with the strongest ties
to the outside community. One lobby servee the
community-based organizations, as well as a
grouping, of day-care/toddler cen-
ters with health-care facilities and
cafeteria, while a second lobby
serves the gym and auditorium,

Both lobbics have access to
the second Roor from which the
three schools are entered. Ad-
ministration and shared class-
rooms occupy this foor. with
addidonal classtooms on the
Hoors above. The two lower
schools are cach arranged around
a skylic atrium concaining a cere-
monial stairway. Thus the
ground and sccond Hoors of the

building contain the more public

HMORRISANIA

BRENDAN MORAN, KRIT! SIDERAKIS

and shared funcdons. while the three schools are
arranged as separate volumes in order to cstablish
individual idencity. Visibility and circulation—
walkways, bridges. and open spaces—arc the focal
point of the design as they form an imporiant part
of the school experience.

The library acts as a separate building
fronting on Franklin Avenue at the scale of the
surrounding houses. It has an entrance from che
street as well as from the school. Qutdoor play
arcas are provided across Clinton Strect as well as

on the roofs of the two gyms and the library.

Perspective view of elementary schoal atrian:

'l

BRENDAN MORAN, KRITI SIDERAKIS




STRICKLAND/CARSON/SCHAEFER

We believe in the dignity of schools and of the
people and communities they serve, Our school
will serve as the caralyst for the Morrisania com-
munity by:

1. Providing a pedestrian through-block pas-
sageway from Franklin Avenue that culminates in
2 community “common” on Clinton Avenue.
This space will serve as the bridge benween the
neighborhood and nearby Crotona Park and
encourage people living in nearby elderly housing,
to partake of the school's activities. .

2. Organizing the school’s clements as an
ensemble of interrelated buildings and public
spaces that will create an anchor for the neighbor-
hood and encourage the formal and informal
exchange of ideas, activities and social services
berween the school and its community.

3. Expanding the program to include a field
house and cutdoor sports facilities on the south-
cast side of Clinton Avenue.

4. Reeveling two adjacent and abandoned
tenements for child care, dormitory and housing
for the school and neighborhood.

3. Creating an imagery from light-cotored.

modern materials. gable roofs and balconies. and a

landscape that responds o the particular mix of

urbanisit in the Bronx.

Strickland Cuarson Associates
With Augrest G. Schacfer
Roy Strickland

Augiest G Schaefer

Carotyn Carson

Ed Tachibana

Darcy Rathjen
Julie Meininger
Linda Gatter

11 [T
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CLASSROOM SUITE AND COMMON SPACES

Clavsvoonm suite and common sputces

Organizing our concept of the schools are wites of
classrooms with adjoining common spaces which
are designed 1o foster intimacy between student
and school, Classroome are clustered in pairs o
dispense with anonvmous corridors. kach chass-
room is a self=safficient learning environment. A
computer/library corer, student work wable. and

window et supplement movable turnitare. Fach

MORRISANIA

LRIC

classroom opens 1o an adjacent teacher's office o
decpen the teacher’s identification with the class-
room and to reinforce wiorials as part of the edu-
cational process. A private lavatory for cach class-
room dispenses with vandal-prone common
facilities, Terraces, a lounge, seminar/small dining
room. and hall display cases and study tables com-

plete the dassroom saite.

STRICKLANDICARSON/SCHAEFER
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FLUSHING

SITE
Downrown Flushing, in central Queens, has
grown tremendously in recent years through com-
mercial and residential development that has both
resulted from and atrracted a large number of
Asian immigrants. More than 2.000 dwelling
units were built within a four-mile radius of the
intersection of Northern Boulevard

and Main Street berween 1988 and  Task
1990. Flushing has an immediate
need for more classroom space and a
lack of parcels of publicly-held land

DESIGN A SMALL MIDDLE

SCHOOL WITHIN A PLANNED

ARCHITECTURAL PROGRAM
Architects were asked to produce a
design and a strategy for creating a

school on one or several floors of a

available for new schools. In addi- MID-RISE MIXED-USE BUILDING  mixed-use commercial and rerail

tion to its need for more space for N POWNTOWN ELUSHING

schoolchildren, Flushing has a

strong demand for meeting space for programs
such as English-as-a-Second-Language and literacy
classes.

The New Schools site in Flushing was a pro-
posed eleven-story mixed-use building to be built
by a private developer on the south side of
Northern Boulevard just cast of Main Street. The
developer planned to include office floors and a
movic theater in the building. Each floor of oftice

space would comprise about 16,450 square feet.

building. The architectural chal-
lenge was te devise an approach
which would result in a warm, welcoming. sccure
school environment which could be created quickly
and modified casily as necessary. Ideally, the school
would be integrated into the working and “outside”
world. School children and working people in the
building would be reminded constantly of the pres-
ence, interests, and characteristics of people of other
ages.

Providing adequate play space for the school chil-
dren and access to school spaces for use as meeting
rooms and adult education classrooms during non-
school hours were particularly important problems to
be addressed.

7
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DENIS R. DAMBREVILLE

I have chosen the third floor of a muld-use build-
ing to house a small middle school for 200 stu-
dents in grades 6. 7, and 8. 1 have chosen to
design a wrally independent zone within the
building. one which slices the interior of the
building vertically and horizontally.

The question became how o design the
«chool which would have an “outside.” knowing,
that one could not change the outside of the
building. Whae if all the interior partitions were
made 1o look like the outside of a building, the
rooms were positioned in a way which provided a
reference o an arcade that goes from one building,
to another or, rather, one room o another? Tt
would begin w create an inverse notion of interior
spaces: interior walls would become outside walls
w other interior spaces, All the walls are to he 12-
inch x 12-inch tile on waterproof sheetrock, avery

{ast method of construction.

FLUSHING

Plens and perspeciiee

nuunun -
ISTELISIENS

DENIS K DAMBREVILLL



Flushing. New York—dating — Deboraly Gans
from the Colonial cra—  Brian MecGrath
where the Quakers found  Aark Robbins
refuge in 1694, In the  Shauna Mosseri
shadow of LaGuardia and

the Unisphere. it is the new port of entry in
Queens, Today the immigrant communiry is
Asian.

The Flushing Center School provides an
entry into the culwrer a public place for learning
inserted within the private envelope of a specula-
tive office building.

The tacade of the school is made up of glass
cubicles: language labs, used day and night—an
English-as-a-Second-Language billboard.

A ramp from the street leads up to the central

courtvard. a vertical space within the horizontal

world of the office landscape. The life of the
school begins here. Dhaily activities are apparent.
viewed through classroom walls.

The courtvard is anchored at one end by a
tower of lockers—a series of stacked rooms com-
posed of students” possessions in wire mesh boxes.
It is a nexus for social activity as cach period
changes, Up the tower a sign serip Hashes messages
about the dav. Asseasry sraiNs: a visual public

address svstem,

FLUSHING

GANS, MCGRATH, ROBBINS, MOSSERI

i’c‘l'.\'/uu'll'l't'
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Phas at levels 42,
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ANNAMARIE MCKINNEY

coxcerr Goar: The integration of school and
community through a shared common space—"A
Park in the Sky"—thac serves as a learning center
tor all.

Integration begins inside with the placement
of a middle school in a mixed-use building. This is
cnhanced by providing a common outdoor area at
a roof top level.

Inside. the scheol oceupies the endire fourth
Hoor and a section of che third Hoor. The plan is
simple. Classrooms Hank boch sides of the build-
ing. taking advantage of nacural fight. Larger spe-
cialey rooms are centrally located. with adminisera-
tive offices dispersed among them. Adequate
storage is provided with display areas outside the
classrooms. The third Hoor is used for two spe-
cialty rooms and is closed oft from the remainder
of the Hoor. The school is accessed by a private
clevator, located at a drop-oft point in the parking,
garage.

As a reaction to the lack of and need for open
outdoor space. "A Park in the Sky™ was created.
Housed on e top Hoor of the parking garage. the

park is entered from an clevator which serves all

nagre
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Schaal entrance Hoors and aces as the main
entry for the school.

The park provides a plavground. quict spaces. an

amphitheater. and a raised dining area surrounded

by an experimental garden, An indoor recreation

center shares the roof terrace and is accessed via a

covered walkway beginning ac the elevator. This

room functions as a community room after school

and on weckends.

In an accemipt to provide creative aleernatives

for learning environments and innovative utiliza-

tion of unclaimed space. the intention is chae this

model will serve as a prototype for schools.

MCKINNEY
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HARLEM

SITE

Public School 90, a4 vacant clementary school on
West T48ch Sereer in Harlem, was declared
nbsolete and abandoned by the Board of
Lducation during the 1970s. Completed in 19006,
P.S. 90 is a fve-story. masonry bearing wall H-
plan school similar to many others around the city
built during the term of innovative Super-
intendent of Schoal Buildings

C.B.J. Snvder. The Bradhurse dis- Task ARCHITECTURAL PROGRAM

trict of Harlem, in which the  prsiGN AN ADAPTIVE REUSE OF Architeets were asked to propose
school is located. includes many how the existing structure of 1.8,
vacant apartment buildings cur- ABANDONED P.S. 90 AS A MULTI- 90 could be renovated as a con-
rently being renovared for housing USE COMMUNITY CENTER. munity center, including a small
for the homeless and for low- alternative high school for 250
income families. The Harlem Urban Develop- students. Ocher uses to be included in the building
ment Corporation and a number of community were an auditorium/theater and gymnasium for com-
organizations and institutions have proposed the munity use, a branch librarv, an infant and toddler care
comprehensive Bradhurst Plan for this arca as a center for 45 children, an carly childhood center for 60
way of addressing the economic, educational, and children. social services ofhces, a senior citizens' center,
social needs of the existing population and the and a health clinic. Design issues of particular impor-
new residents who will move into the rehabilicated tanee were how to create appropiiate access, circula-
housing, tion, and security within the building. The proposed

program envisioned almost round-the-clock ..o of the
building by a variety of groups, all of which would

benefit from sharing amenities and facilities.

v e "_{ PR ....‘Juu—-—ﬁrs‘-

1S 90, orgoal socond floor plan
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CITY COLLEGE ARCHITECTURAL CENTER

La Maison du Peuple

.S, 90, now an abandoned public school. can
emerge as the ~ew sociocultural focus of the
neighborhood. a place where both old and new
residents can gain not only a needed alternative
high school but also a smaison du penple (a “house
of the people™ where they can share cultural,
recreational, educational. and social services.

The maison dic peuple is organized around a
central core, an interior plaza which has been
carved out of the three tower levels—the base-
ment, ground, and second floors. The plaza not
only orients people in the building. to the high
school activities to the west, the community ser-
vices to the cast, or the recreational activities
below, but also leads them into the library, con-
ceived as the major shared space of the complex.
Temporary structures. to be located in the lobby
area, provide people with access to amenities rarely
found in such neighborhoods: books, stationery,
crafts and gifts, newspapers, magazines, and
snacks. Al users of the complex from seniors to
toddlers find spaces designed for them at the
ground level.

The basement fevel, which is lit from above
by skvlights located in the building forecourt. is

the entertainment level, containing the theater/

HARLEM

Ntr

Yinka Shevifl Adesalu
Shui Ki Cheng
Martin Mueller
Atimt Qron

auditorium. the video
room and the cafe.

The ground floor is a
community plaza. acces-
Bienvenido Perez
Jose Ricardo system created from
Raysa Santos Mavad 148ch  Street.  The
Kong Tse

sible to all by the ramp

librarv, an addition to
the old building. is the
major focus for att ground level activities.
Circulation routes to the various program arcas are
clearly differentiated.

A mezzanine overlooking the central ground
level plaza gives access to all the community ser-
vices of the program.

The high school starts at the third Hoor and
occupices the rest of the building. A new gymna-
sium has been created on the fifth floor, in the
central space of the building: it is a dramatic
architectural element which. together with the
glized library, make up the new addition to the
old building. The gymnasium doubles as a
Community Health

Training Center and  Crry CotLeGe

is accessible by the
clevator that has
been added o the
maison die peuple.

ARCGHITECTURAL CENTER
Director

Ghislaine Hermanuz
Associate Director

Anthony Crusor
Asststant Director
Daniel C. Dunham

CITY COLLEGE ARCHITECTURAL CENTER
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BRETT BOYD STEELE

Watching architeceure can be like watching wlevi-

sion. The modern school and factory: educadon as

assembly line, organized according to principles of

authority. The post-industrial situation denies the
need to train or educate and the task of the school
becomes the transmittal of information. The texe-
book subverts the . The school of the future
will be no more than a transmiteer: the classroom
will be replaced by the broadcasting booth.
Buildings can act as fax machines and the xerox
can be the space. There is no context, only a con-
dition. The site is located at the intersection of a
pale blue color. the sound of a siren and the Hash-

ing lights atop a car. The social program con-

tained is more important than the description of

its container. The difference between the large and
small school is one of size. Harlem is a name and
architecture can be a verb. Direct means of evacu-
adion to the suburb is as critical as
to the hospital. The new school
demands the electromagnetic as
the ninceteenth century school
required lighe and air: connection
to the ground plance is no more

than that to the udility line below

Campaodttc 11

HOURLEM

or the helicopter above. The new school muse
serve the development of the physical. Bright
white lights assure safery no less than long operst-
ing hours and community programs. The nearby
traffic signals direct the movement of the city and
become its order. Some materials possess physical
qualities well suteed for providing security,
longevity and improved maintenance. Making a
beteer school building is like making a better sub-
wav car. Building a new school on the site ot an
abandoned school indicates no more than archeo-
logical coincidence or bureaucratic insistence.
Building upon an empty masonry shell allows the
artificial exaggeration of the verdical dimension:
the building in the city is inseparable from the his-
tory of real estate. In that the ramp registers a

recognition of the handicapped. the escalator

acknowledges the dexterity of the shopping mall.

o7

SRETT BOYD STEELE
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floors, the bar of the H is occu-
pied by a two level library and
media center, a student lounge, a
parent/adult education room, and
a multipurpose room. Stairs. cle-
vators, and bathrooms will be
grouped in service columns on
both ends of the crossbar.

In the cellar concrete slabs
will be installed to create a U-
shaped mezzanine for the health
and social service facilities. Exca-
vation will be completed to pro-
vide space for the senior citizen
center. The columns below the
centzal hall on the first Hoor will

be replaced with girders. beams,

The exterior shell of the building, a fine example
of the artistry and craftsmanship of the carly
19005, will be preserved. The original interior
wheme of rooms connected by corridors, however.
will be replaced. Instead, the crossbar of the H will
represent not only the physical, but also the fune-
tional connecting space of the building, The first
floor consists of the lobby and a greenhouse whick
link the carly childhood and infant/toddler arcas

and open onto a private playvground. On upper

HARLEM

and new columns on the sides.
feaving a large hollow core. With
access from the school and from
147th Street, it can be used for

community assemblies and as a

\-

Perspective view

separate theater and gymnasium.

Building access will be from
both 147th and 148th strects.
The main entrance to the school
and a ground level entrance o the community
facilities will face an open outdoor space between
148ch and 149th streets. This open space inter-
sects with another pedestrian thoroughfare created
by joining the rear courtyards of neighboring
buildings. and extends theough the block to mect
the open space in the Dunbar Aparument com-
plex.

GO

CARLOZ WO(OVIK
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FRANCIS L. TURNER ARCHITECTS

Design Concept

The very scope of the project demands the alter-
ation of the existing school to accommodate the
proposed educational/community center which
will be much more than a recall of its past role. By
encouraging public use of its facilities and estab-
lishing a distinctive architectural profile, the
design will enhance and complement the proposed
surrounding development.

Building Design

The design of the building conforms to all applic-
able building codes and zoning considerations:
however, approval by the appropriate City agen-
cies will be required for the new bridge/crosswalk
linking the reconstructed existing building to the
roof garden level of new facilities built on the now
vacant lots.

The West 147th Sereet courtyard will serve as
the entrance o the toddler/infant and early child-
hood center located on the first Aoor, as well as to
their controlled outdoor play arcas. The West
148th Street courtvard will allow for separate

Principal entrances to the com-
Francis L. Turner, R.A. munity facilities and
Project Architect the high school.

Joseph Fenton By placing in
Nicol Turner physical conjunction
Lisa Thomas parent/adult education
Arp Das facilities, the high
Henry Udoye school, and the health/
Steven fung

Robert Smick

social support facilities,
this center would facil-
itate and foster the
involvement of all citizens: educational, cultural,
and athletic activities will give parents, students
and senior citizens a sense of participation in an
entire commuuity. This would be a place for ser-
vice, a place for learning, a place of pride.
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WEISS MANFREDI ARCHITECTS

EXISTING NFIGHBORHOOD coN1eXT: Mid-
block H-plan school between 147ch and 148th
streets in Harlem, Across 148th Street is a vacant
lot which is the site of a proposed park.

Proposar: Modify the existing school building
for the creation of an agora/park that is defined by
two small-scale buildings. the high school, and the
communiry center. The park extends across the
street, reinforcing the proposed park ar 148th

Street. The new high school and community cen-

Mavion Weiss ter share this park. and
Michael A. Manfredi are connected beneath
the plaza by the audito-
rium and gymnasium.
The agora, as the center of activities for the school
and community center. provides space for muldi-
ple uses, creating an improvisational, educational
and cultural center. It is visible from all sides, and

round-the-clock use creates a safe “heart” for the

community.

PO
HER A E O i S

Fleratian and plans
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SUNSET PARK

SITE

Sunset Park. on the western edge of Brooklyn, s
an cthnically diverse neighborhood with a very
large Hispanic and growing Asian population. The
New Schools for New York site encompasses four
basically flat los. rectangular in assemblage shape
{100 x 200 feer). bounded on the west by occu-
picd residential buildings and a women's center,
on the north and south by Slst

and 52nd Strects. and on the  TAsK

cast by Fourth Avenue. & major
tratfic thoroughfare on which a

number of the communicy’s

institutions and services are TARY SCHOOL FOR 350 CHILDREN

located. The Sunset Park branch AND A PUBLIC LIBRARY.

of the Brooklyn Public Library

currently sits on one end of this site. The study
project envisioned the demolition and replace-
ment of the existing library building. Architects
were also given the option of including the site
(and building. if desired) of a warchouse across
51st Street from the main site. The warchouse site
measures 60 x 80 feet,

DESIGN A NEW BUILDING OR

COMPLEX INCLUDING AN ELEMEN-

ARCHITECTURAL PROGRAM
Architects were asked to design an
clementary school for 350 stu-
dents in pre-kindergarten through
fifth grade and a new library with
space for 50.000 volumes and
seating for seveaty-five. The new
library/school was to include all-purpose rooms, mect-
ing spaces, and a media room, all of which should be
accessible for use by the community. Architects were to
assume that both the librarv and school would be very
heavily used by the community for a wide variety of
programs. In designing for two active institutions to be
combined in a single building or complex. architects
had to considefissues of circulation between the library
and the school. so that cach could be kept secure. and
cvening and weekend accessibility to community
spaces in the complex. Considerations of size. massing,
scale. openness, in addition to the civie presence of
both the school and the library were important con-
cerns to the communiny expressed during mectings o
discuss the project, as were the lavout. safety warmth,
and brightness of the spaces within,

S ¥
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CALIANDRO ASSOCIATES

The aim of the proposed design is to open the
building and its educational, cultural, and recre-
ational programs to the community. This has been
accomplished by:

Setting the mass of the building back from
Fourth Avenuc in order to create a park/play-
ground visible to all.

Locating the gymnasium and auditorium
under the raised park/playground and providing
separate street entrances for each,

Combining the public library with the school
building so as to both reinforce the import.ince of
the library to the school and identify the library as
an important part of education for all ages. A sep-
arate street entrance is also provided for the library.

Separating the pre-school/kindergarten center
from the main body of the school and providing it
with its own playground/park, indoor play space
and greenhouse/nature center. This will enable
educational and support programs to be scheduled
separately from the main school/library building.

Providing for display galleries and special
education/multi-purpose rooms for use after hours
and on weckends by all members of the commu-
nity, These are provided with separate street
entrances to both buildings.

Providing ramps throughout, so as o make
all parts of the school and playground/parks acces-
sible. The ramps within the school buildings can
also serve as primary encounter/exhibit spaces.

Restricting through-traffic on S1st Strect by
creating a public plaza. It is meant to invoke a
more traditional use of public space (by the pre-
dominantly Hispanic community) to house
exhibits and an outdoor tarmers’ market on week-
ends, and to help link the vvo school buildings.
This plaza serves also as the principal entrance area
to the school buildings and support facilitics.

Fostering an active sense of security by raising
and enclosing the playground/park, having all
public exterior areas visibie from the school and
from the street. and providing gates and fences
which can close oft the school functions from the
open community uses.

SUNSET PARK

HAY

Victor Caliandro

Peter Bdﬁlzl.\‘

Sunset Park is one of many
neighborhoods which front

Brett Lafving on Fourth Avenuc. The
Fabrizie Buccarella  avenue carrics a series of
Parricia McCobb schools, public libraries,

Chia-lin Tsao courthouses, fire stations,
churches, and other com-
munity-related cultural and civic buildings. The
Sunset Park Community Schoei and Library is
part of this urban pattern. It differs, however,
from the other buildings by presenting a play-
ground/park and public plaza as its primary urban
image. The architecture is supportive of this by
deliberately avoiding a classical and monumental
presence in favor of smaller scale. These are inten-
ded to relate to the more residential character of
the side streets and the three to five-story mixed
residential/commercial character of the buildings
on Fourth Avenue. The predominant building
material would be brick and brick tile, in keeping
with the traditional materials of the neighbor-
hood. Contemporary materials, glass, stecl, and
metal panels are also introduced to provide visual
relief, as well as changes in texture, throughout the
building.

The educational purpose of the school is rein-
forced by the intimate scale of the buildings, by
carefully grouping classrooms and supporting
functions, and by reinforcing an casy sense of
movement throughout cach building. This should
be a school where the motivated student can
return on evenings and weekends for culural and
recreational activities, and one where parents can

come to share and learn as well.
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The school is organized  Cristina Finueer
around hve building  ~ Chie-lin Tiuo
“blocks.” These repre- Vietor Caliundro

sent different activicy

groups and consist of: classrooms. library, admin-
istration, lunchroom. gymnasium. and audito-
rium. The building blocks are joined by a com-
mon space which is parallel o Fourth Avenue.

By mecans of the vrganization around the
building blocks. the school is meant to become a
part of the neighborhoed and to be suggestive of
daily lfe in the city. To this end, the classrooms
are grouped into a residential scale building. In
order to reach the other blocks. students must
leave the home-like classrooms and walk along the
common spine,

The common spine is thought of as a
dyvnamic. bright, and safe indoor street or gallery

which looks out over the ply areas. Along it chil-

dren can meet their friends. parents, weachers, and
administrators.

The arca which bridges S1st Street can serve
as an enclosed piazza but during school hours may
be divided into ewo or more art/science class-
rooms. It can also be utilized as a flexible, semi-
public area devoted to art shows or group activi-
tics. Because it is adjacent to the auditorium., it
can also serve as an integral part of performance
and viewing space. This area is glass-enclosed in
order to heighten its sense of public importance
on 51st Street.

Four open spaces/play areas are interspersed
on different levels of the building and can be used
by different groups of students at different times
of the day.

Cloc et o tap lfi- Axanomerric, perpective of gallery. it floar plan
’
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A school’s images. scale. work and play environ-
ments, and classroom intimacy are erideal to the
development of a child’s capacity te learn ac the
clementary school level. The creation of a library
embodying civic dignity as well as encouragement
1o scholarship is equally important for a neighbor-
hood. For this neighborhood in Sunset Park. the
integration of school and library into a single com-
plex is a primary concern.

Concept

The school is set within the full city block. The
exterior areas created for play, the sandbox court-
vard and steps. rooftop grasstands, and the play-
ground provide infill connections of activity
between discerete seulprural building elements con-
taining precise activides. The rounded. encom-
passing shell of the main building’s circulation
well, the spiked gymnasium asking the student
question the scalar relationship of objects played
in and those plaved with, and the cateteria pavil-
‘on, a place to cat funch while fantasizing about
giant toadstools and hollow trees—these spaces all

provide the opportunity for a bond between stu-

SUNSET PARK
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RANDALL }J. CUDE + DUKE BEESON

dentand school encouraging learning and creativiey.
The library occupies the positon of the current
warchouse, which we propose to demolish, on the
corner of 51st Sereet and Fourth Avenue. The
school and library are connected by the play-
ground bridge. A physical link to the sereetis pro-
vided by a steel arch extending from the bridge wo
a pylon on the Fourth Avenue median in front of
the library. Within the library. the reading room
rotunda becornes a setting appropriately scaled for
the pursuit of knowledge by neighborhood resi-
dents. Public mecting spaces, for after hours use,
are in the basement.

Comstruction

The comples would he constructed using, cast-in-
place concrete structures, slabs, and shells. with
exterior facing of skimmed cement plaster and
brick. A clear and colored glass and metal curtain
wall swatem sheaths the gymnasium and the
administrative wing. Interiors are of sheetrock and
are fully sprinklered. A zoning variance is required

to build the design in its current configuration,

RANDALL ). CUDE + DUKE BEESON
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CURTIS, DOERN, GINSBERG

Qur proposal sites the school along Fourth
Avenue beoween 31st and 52nd strects and che
library across 3 1st Street in the existing warchouse
building. Fifry-first Street has been narrowed and
trees have been planted to create a campus green
space berween the entrances to the school and the
library. Together the buildings create a learning
center which serves the Sunser Park neighbor-
hood. Shared exterior and interior spaces allow for
community interaction at street level and wichin
cach building,

The library spaces wrap around a central
atrium, canved from the existing structure, with
views to the community campus and school
bevond. The ground Hoor provides community
exhibition space. Classrooms and adjoining play
spaces stretch out along the south side of the
school. thus receiving ample light and vendilation,
The design provides individual classroom
entrances with display cases for exhibits. Setbacks
create intimate exeerior play spaces for younger
children. a school garden, and a general play
space.

Adminiserative offices are positioned near the
main entrance. encouraging interaction among
administrators. teachers. students, and parents.
and providing a lookour for administration. maxi-
mizing safeey for school and community activities.
Children move through the school in expansive
hallways and egress staircases with glazed exterior
walls, maximizing awareness of the playground.
community campus and rooftop play spaces. At
the top Hoor the stairway opens to a bridge span-
ning the street and linking the school with a com-
bined children’s and school library. Views from
the bridge extend pase the .
Gowanus Expressway to the R Darby Curtis
New York Harbor. Julia Doern

Mark E. Ginsberg

SUNSET PARK
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ADAM GAON AND NICK ISAAK

A school is a place where members of the commu-
nity can gacher to learn from cach other and the
world around them. Typically, urban schools are
foreress-like buildings which appear to be defend-
ing themselves from cheir context rather than
embodying it. By reducing the size of the school
and creating an inviting appearance, schools can
become the civic centers they are meant 10 be.

It is our objective to create a building that
associaces itself with the community and provides
a sense of place. Due o the dense urban navure of
the site. an open green space was designed to act as
the forecourt and playground
of the school. The playground A\

becomes one of a series of

green spaces already existing in

the area. This space is defined {RRNRIY

by the classroom bar (whose metaphor and scale

are derived from the neighboring brownstones),
and the publicly accessible programs—audico-
rium/gymnasium, and public library. This organi-
zation enables the child o relate to the “space.” as
well as che contexe. The secured play area is ani-
mated by the stoops. which act as bleachers, and
the plavground equipmente.

It is the overall sense of openness thac chis
design promotes which we hope will encourage
community participation in the numerous activi-
tics of the school.
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School key

1. Playground

2 Main entn

3. General affice

1. rincipal's oflice
S Viee-promcipal’s oflice
o. duditornon

T Serrtee enn

8. Classroom

O Rarhroom

10O, Cubluedl ocker
. Rondergersen

12, Cafeterta
1.3. Kitchen
1. feacherd lounge

15. Specral Ffucation clasaroom

16, Gymaasium

17 ocker roma

18, Gymnasium office
19 At roon

20. Bridge
21 Future part
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DAVID J. GILL

The intention of New Schools for New York is to library, and gym. as well as a courtyard and entry
propose building forms that could help to broaden lobby. The center band is overlooked by glass
and enhance the mission of New York's public enclosed corridors in the classroom block and win-
schools in the face of crisis in the lives of the chil- dows in the other spaces.

dren who use them and the neighborhoods they Part of this project is a reccommendation that
serve. Schools in an urban context are typically the public library called for in the program be
organized in a single economical mass traversed by housed in the loft building located on a portion of
a web of dark corridors; each room in the build- the given site.

ing, regardless of its place in the

life of the school. is represented

TR T
by a door in the corridor. The J : L— ,_, — Q T

7 5 P
intention of this project for an . l . 1. P - T
L
1
+

elementary school in Sunset Park. : , ' { . ]:—-'

Brooklyn, is to offer a building 1 ) v e

that is made more meaningful by T R S S T

being more easily comprehensible R 3 ’_I T 1 f l

and psvchologically accessible. A N ] o I
Toward this end the school's . bt X S Se———. * i

programmatic parts are organized ’

on the site in three simple bands. o - - -

The classrooms are contained in a

four-story block fronting on —— T T T e

Fourth Avenue with a play- o L_. il Il [ |

ground on the roof. A narrow i 3 ;;q = e

band at the back of the site con- b " CT

tains offices. service arcas. and | ! L""_j |

unique smaller spaces including . ) ECEJ - <'J t—

the art and science classrooms. [ ] i - )

The largest band at the center of {‘i ;o T,‘ V o ‘g o
-——J. l::.' !

the site contins all of the com-

munal/public spaces including
the lunchroom. auditorium,

Fap to bottom. Ferse and second floos plans and Fourth Avenue elevarion

i+ 4
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We believe that a school should serve as a fulcrum
for—or mediator between—the participants in
several significant relationships: those binding the
child to the school, the school to the community
and. ultimately, the child to the community. Our
objective is to nurture the ideal realization of these
relationships by creating specific spaces for the rit-
uals comprising them.

The library is sanctified vet accessible. The
stairs and carrels nurture the relationship between
a person and a book. The library is a monument
comprised of book stacks which filter the light
that reaches the school as education disperses the
light of truth through the filter of knowledge.

Interactions berween children of different
ages are facilitated by the widened corridor

SHARON HAAR, MARA GRAHAM DWORSKY

berween the classrooms. More intimate interac-
tions are nurtured by the shared work spaces and
washrooms which dissolve the walls berween class-
rooms. The teacher is demystified as she shares the
same work space as the child. The sink lets a small
child reach it bur also marks her growth with the
event of being able to reach it from the floor. It
acts didactically in choreographing the run-off
water in order to express the usually hidden tech-
nology of drainage.

The gutted warchouse has been treated as an
artifact of the city in which the child can play.
The sense of self which the child will develop in
the school will allow her to approach the “other”
of the city with inner strength. and even, as the
playhouse/warehouse suggests, with laughrer.
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Axonametrics

This project explores che
combination of a small ¢le-
mentary school and a public library and che
potential for adaptive reuse of a building on the
site. The school occupies the long. narrow sice
between Stst and 52nd streces. The library is
housed in the renovated warchouse. This separa-
tion is appropriate to the two distinet and some-
times conflicting programs. Lach of the school's
main components has its own entrance and drop-
off point along Fourth Avenue, As required by the
progrant, the kindergarten/day-care and outdoor
play arcas are located on the geound tevel
Underground parking and delivery minimize the

school's impact on the neighborheod.

SUNSETY PARK

N

Hunter Crabiree
Shih-Ming Kao

Mario Torroella

The projece also maxi-
mizes certain features
which urban schools fre-
George Metzger
Stephen Friedlaender
Cameron MeNall
Vassilios Vialaes

quently lack——abundant
natural lighe and out-
door play space—and
promotes community
Cindy Mahoney access and identifica-
tion. The clementary
school spaces occupy the second and third floors
and are organized along a two-level interior street
which connects to the children’s library and audi-
torium. Vertical openings between floors, a lincar
skyvlight. and glazed corridor walls bring in dav-
light and open the school to view from the sereet.
A community mural wall in the four-story light-
well and niches along the interior street provide
locations for artists working with community
groups to integrate an on-going record of commu-
nity names. images. and events into the daily life
of the school.

On the exterior. the pedimented facades unify
new and exisaing buildings and create a distinetly
urban image. The buildings” massing and mix of
materials echo the odd juxtaposition of existing
structures along Fourth Avenue. Rooftop enclo-
sures. lighting, and communication cquipment
add to the neighborheod's rich roofscape.
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LINDSEY/ROSENBLATT ASSOCIATES

Schools begun with a man under a tree,

@ man who did not realize he was a

teacher, discussing bis vealizations with a few others
who did not know they were students. The students
reflected on the exchanges between them and on how
good it was to be in the presence of this man. They
wished their sons, also, to listen to such a man. Soon,
the needed spaces were evected and the first schools
came into existence . . . .

—Louis Kahn

Axonoretric

Bruce Lindsey
Paul Rosenblatt

This building is a composi-
tion of simple. knowable,
block-like objects connected
to a big wall. The wall, which contains the main
hall for the school, is the backbone of che com-
plex. It unifies the three central activities of the
building: study in the central classroan block,
recreation in the southern assembly block, and
reflection in the northern library block. The two
ends are solid arnd protective, acting like surrogate
parents for the day. The middle block, represent-
ing the child, is clear, flush-glazed and fragile, act-
ing like a huge kinetic billboard. exhibiting the
energy and activity of the school to the commu-
nity. It is both exuberant and introspective.
Together the blocks create a stable, family-like
structure forming a solid architectural foundation
for the growth of the community.

The Classroom

Learning needs are addressed within the classroom
by providing an area for both large and small
group instruction. A low wall creates two areas in
the classroom, one active, the other reflective. The
teache. 5 desk sits on a turntable which straddles
the wai. Rotating the turntable allows the teacher
to choose berween a secluded reading area by the
window or a public podium from which to teach.

SUNSET PARK il LINDSEY'ROSENBLATT ASSOCIATES
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GEORGE QUERAL

The main consideration of this project, one which
has political, social. and educational, as well as

‘ I
architectural aspects, is the child and his or her DMINS TRATioN omnomi | A}
\ AUD LIBAARY BiLeoMte )

cultural education both as individual and member : PEETERED IT TG Yl“'

. . . Twidn CLASS Koot
of socicty. We are all formed subject to our cul- ! b
ture. and our ability to function depends on our ‘ t &mrw‘" . ‘{

) oy

“place” within it. Culture can be said to be made 'l bl %

N . ) . . REASELSE D
up of two factors: society and knowledge. Society

‘ {
is the system in which all values, structures, myths, \l §
etc. are contained. Knowledge can legitimize or {
delegitimize society’s makeup. The more free- MerTrr A
flowing and available knowledge is, the more it
O

becomes a critical tool with which to judge and

transform a society. And yet even knowledge itself
needs to be seen from a critical standpoint, a refer-
ence from which it can be taken from the level of }

abstraction and used or rejected in real experience.

Culture is then redefining itself constantly as an | J
object-subject relationship continuously changes J
into a subject-object relationship and back again.

To survive and grow into a healthy adult, the —
child must he given the way that will place him or

A TEACHER

Tye dtives

her beoween society and knowledge, belonging to Conceptua! sketeh Architecture can represent this

and free of both. for it is only in that place that we idea via metaphor. In this pro-

can be tull human beings. ject forms and their interrelationships are used to
try to embody an idea of culture and coming into
being. The school has beer given three main
forms. each incorporating the main elements of
the program. These are: the administration/com-
munity center, placed together as they represenr
the adult world both outside and inside the school
and so the "system” the child must deal with; the
classrooms, representing the child to be filled; and
the library, where knowledge resides. This first
reading can lead, hopefully, to a more complex
series of readings where the metaphor of coming
into being can grow. The attempt has also been
made to create an environment which celebrates
its function and inhabitants, giving a sense of
place and autonomy to the students, teachers and
community.

8
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SONNINO/WONG STUDIO

In designing a new school  Patricia Sonnino

for Sunset Park we address  Janine Wong
certain dualities inherent in

contemporary conceptions of school. The school
building's purposc of providing the environment
for educating cur children is now expanded to
include the communiey and to provide a public
forum where both school and community issucs
can be addressed. The building should refleet the
school’s public and private natare,

The ground floor consists of oftices and mect-
ing rooms for principal, teachers, and staff
arranged around strongly figured public spaces
that form the core of the building and provide a
forum for school and communiry mecrings.

On the upper foors, the core of Agured pub-
lic spaces tunction as play and meeting places and
become landmarks for the “neighborhoods™ of

classrooms that frame them. The classroom

configuration is crystalline in form, a symbol of
structare and growth, and provides more privare
places for work and study. Each crystal consists of
two large classrooms flanking a shared room for
crafes and computers. The thick walls wrapping
the classrooms provide storage for books, comput-
ers, teaching aids, ete., while keeping the room
ieself unclureered.

The work/play relationship in educating
children. especially kindergarten through hfth
grade, is most clearly manifest in the roof design.
The roof is a city in miniature with its tree and
sculprure gardens, playgrounds. experimental gar-
dens and greenhouses. observatory, and outdoor
theater. More than a play area, itis a pluce to learn
about carth and sky. plants and sears. It con-
tributes to a balanced learning environment by

acting as the interface with nature within its urban

setting,

[
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WASHINGTON HEIGHTS

SITE

Washington Heights is a densely populated. pre-

dominantly Hispanic community in northern

Manhattan. Schools in the community are
extremely overcrowded: in 1990 more than 7,000

neighborhood children were bused to schools in

Harlem and the Bronx. Qthers attended mini-

schools. temporary structures built in almost every
schoolyard in the area. The Board of Education

plans to build a number of new clementary

schools in this district. but there are
appropriate large sites to match the
size of schools the Board projects. A
survev of the area, however, shows a
varicty of small sites. including
vacant lots and parking lots. which
could be potential locations for new
schools. The New Schools for New

not enough

TASK

ARCHITECTURAL PRCGRAM

DESIGN AN EARLY CHILD- Architects were asked to design an

HOOD CENTER ON A SMALL

CORNER SITE.

York site. at the northwest corner of 172nd Street

and Amsterdam Avenue, is comprised of two lots

with overall dimensions of 79 x 100 feet.

New Yol Cony Parie Depariment faciiny on Highhridee
I A

erk, Avisterdam Avenue and 17 3vd Street

carly childhood center that would
accommodate a health clinic, infant
and day-care areas, and 200 pre-
kindergarten through second grade
students. Spaces were also to be provided for commu-
nity meetings. ‘The small site required the architects to
address. among other issues, the problem of how to
provide appropriate. accessible play space for yvoung,
children, with the possibility of taking advantage of
Highbridge Park across the street.
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Mobile Mini-lustitutions
Models and inspirations to be found on the streets
of New Yark: school buses, mobile post offices,

newsstands, street vendors” stalls.

Mobile Mini-Schools

1. Lach rehicle accommodates classes of twelve
students. 2. The vehicles would make possible a
variety of learning experiences: while parked in the
school headquarters building: outdoor classes and
play in parks throughout the city and beyond: and
class trips to various cultural institutions and other
sites. 3. Learning through live first hand experience
would be promoted. 4. The school vehicles can
operate in groups or individually, They are self-
sufficient, each containing a restroom and com-
puter work arca. 5. Desks and chairs can be folded
away to provide larger open spaces for play. 6.
Sliding side doors can be opened to allow

indoor/outdoor connections. 7. Pairs of school

vehicles can be connected to create larger com-
bined classraom space while the vehicles are

parked in the headquarters building or outside.

Mobile Mini-Clinic and Mini-Library

1. The clinic and library vehicles would move
through the neighborhood streets setting up for
business in a varicty of locations (sidewalks, park-
ing lots, parks). 2. The clinics would bring med-
ical services (pre- and post-natal care, emergency
treatment) to the streets and homes of neighbor-
hood residents. 3. The libraries would provide
access to computier and telecommunications
equipment in addition to distributing kwoteledge
in a varicty of forms (books, audio/video tapes,
computer disks). 4. A hospital and a main library
would serve a headquarters building from which

the feets of vehicles would operate,

A School Headquarters for Washington Heights

1. The proposed building would be divided into
four sections or sub-schools. Yach grade will have
its own offices. assembly arca, lounges, and

restrooms. 1 is proposed that cach sub-school will

WASHINGTON HEIGHTS

o

have its own headmaster and staff. 2. Fach sub-
school will have three pairs of school vehicles,
thereby accommodating 72 students. 3. In addi-
tion, an affiliated day-carelinfant center is pro-
posed. This section would not operate mini-school
vehicles as the children are too young. 4. Some
facilities would be shared by the sub-scheols and
the dav-care center: a kitchen and a small cafeteria:
nurse and physical education offices: and a small
library. 5. Future expansion is possible south along
Edgecombe Avenue or north along Amsterdam
Avenue,

A Playground for the Community

1. The root of the school headquarters would
become, together with Highbridge Park, a stage for
conmmunal events and activities, such as festivals.
fairs, and outdoor athletic activities. It would also
serve as the school plavground. 2. The playground
and park would be made accessible to Mini-
School vehicles by a ramp off Amsterdam Avenue.
3. The school building also becomes a base thac
supports the communal theater and hall. 4. The
theater would serve as the school auditorium and
would also stage formal cultural and political
events (plays, concerts, debates, and lectures) for
the community. 5. The hall would serve the
school gymnasium and also house indoor enter-
tainment and achletic events for the community.

Some Comments about the Site

1. The Highbridge Park location was chosen
instead of the given site on 172nd Street: a. so that
a layour that better accommodarted the Mini-
School vehicles could be used: b, so that the Park
could be better engaged as a part of the School
and the community. 2, The proposed School
building would slip into a space that is at present
not particularly useful. 3. Tt is proposed thac the
172nd Street site be used instead for low-income
housing; this would be consistent with the existing
residential tvpology of Amsterdam Avenue and
172nd Strect.

HITOSHI AMANO
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DANIELA BERTOL AND DAVID FOELL

An Elementary School for Woashington Heights

Although this site and program are small refative
to New York City standards, we believe that ow
proposed school will prove to be an important
contribution to the education of ¢hildren in a
neighborhood so s wriously lacking in educational
facilities. It is our intention that this be a "neigh-
horhood™ school: the wpe of communal facility
that is familiar to all residents of the arca—where
the students all live within walking distance—
where working people can come at night for edu-
cational or social activitics—where local residents
can come for health services—and where voung
working parents can leave their children in day-

care,

WASHINGTON HEIGHTS

o
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awarensen avems

The design of the facade is meant to give the sense
of warmth and familiaricy thac is desired to
encourage the participation of the neighborhood
population. Forms and materials having historical
precedence in scholastic architecture are used to
clicit associations with established instiwutions of
learning. "The building envelope follows the usual
constraings of this tvpical carly twentieth century
neighborhood: the facades come right out to the
sidewalk line and are cquivalent in height to the
adjacent buildings. We hope the architectural
design will work harmoniously with its neighbors,
rather than imposingly as many architeets and

school departments have done in the past.
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BREZAVAR *+ BREZAVAR ARCHITECTS

the entry. toilets. teacher storage.
and cubbies.

In addition to the school-
house this design contains an
infant/toddler center. a health

clinic and community-use spaces.

The schoolhouse is entered from
172nd Street. The first Hoor con-
tains administrative offices and

the infant/toddler center. The

’ —Cus:-;oom—[-;lry aarspocimm 3

north section of the ground fioor )

contains the health clinic, a
totally separate function. with its
own entrance off Amsterdam
Avenue. The second floor con-

tains two large kindergarten class- -
AN - rooms, a playroof for the kinder-
garten, and the school library,

The first and second grade class-
rooms are on the third and fourth
floors along with the special pur-

@@
BEHE |

pose classrooms. A screened play-
roof is provided for the first and

Fer e e ey

e 3/l second grades. The lower level
contains the support functions,
inctuding the lunchroom and
kitchen. A large meeting room
intended for community use is

Schools are for children.  Clackicise from top lefi: crass section looking east, also located on the lower level
The most important cle- classroont entry perspective. thirdifourth floer plan. where it can be used in conjunc-
ment in the design of el west clevation tion with the lunchroom/kitchen
any schoolhouse is the space in which the children as required, or used by the school as a rainy day
spend most of their time. namely the classroom. plavroom. The hfth floor. containing the balance ]
g This schoothouse, accommodating the kinder- of the community-use facilities, would have con- ,
garten, first, and second grades, is designed on a trolled access.
. 15" x 30" module to provide a flexible response to The mass of the building has beea articulated
the varving size requiremeats of classrooms for the to relate to the heights of the adjacent buildings ‘
different grades. The classroom sizes can be cither on 172nd Street and Amsterdam Avenue. The B
30" x 307 or 457 x 30%:if a special need arises a facade is of masonry with punched window open-
small unit of 15" x 30" can also be created. In addi- ings. The walls of the ground floor and the stair
tion to the actual teaching space, the 307 x 30° tower would be glass block to provide a strong
module contains classroom support spaces such as visual connection to the community.
s
¥ . R ,
L.Q ‘
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ATRIUM SCHOOL

Usrban qualities
Conforms volumetrically to existing neighbor-
hood: clear accessibility: pedestrian and vehicular:

tight security and easy control

Spatial and Functional Qualities

Design offers: spaces which encourage diversii’ed
outdoor and indoor activities; academic spaces
open to light, ventilation, and outdoor views, hos-
pitable to long hours and intensive use: non-acad-
emic spaces which are introverted: circulation
which provides for intimate, protected spaces.

The design maximizes texibility and versadil-
ity identical Hoors allow vertical interchange:
modular spaces simplify horizontal flexibilicy; sim-
ple spaces facilitate multiple uses—the library

doubles as classroom and workshop.

MARTIN DELLA PAOLERA

Aesthetic Qualities

The forms are abstract, gecometric, simple, trans-
parent, and anti-decorative: the building is made
of primary forms and colors.

The Proposul

Academic units cover 14,000 square feet. Each
unit is 24 x 24 square feet. Five units per Hoor
may be combined to form larger spaces. Use of
vertical and horizontal surfaces is maximized. for
example, window frames used for transparency
projects, planting. An open classroom arrange-
ment is preferred.

Atrium and balconies combine 2.250 square
teet and 75.000 cubic feet. The atrium is the heart
of the school. lts central space, including indoor
court and hall. provides for: a performance area,
circular amphitheater. grand play area. multi-floor
exhibitions, and informal activity. Balconies form

a perimetral corridor overlooking the
atrium, and are wide enough for cir-

ﬁjflm

culation, study. exhibits, storage. play.
and informal meetings. The 2,000-

square-foo¢ plaza provides a transi-
tional space between the street and
school. Tt also serves as an introduc-
tory space to the school and an out-
s reach to the community. A gallery
provides shelter and shade. The plaza

also contains a student drop-off and

pick-up area. outdoor exhibition

=g —— -
omeriit 4 space, and an informal meeting arca
e — ] for parents, students, and teachers.
- == :
e v i T'he patios comprise 2.500 square
p e e b -
A OO S J feet of controlled and protected out-
L e bt o ] . X
| = = R door space. a solarium. gardening and
L e — ] play areas, experiment and are facili-
b " — - i L ~ . .
pobEm = == —————» ties. and places for social gatherings. A
— == X n e
b ety [ ] o - . ~
= = Eﬁ' n| roof terrace gives a 3,750-square-foot
L= 5 u| area for outdoor recreation and gar-
s : ‘. A . e
»«_,.:——‘_L e SETENTES TETTEEY A dening, as well as seasonal activities
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MARK DEMARTA AND TED SHERIDAN

This proposal is about being a kid. It’s about
goofy ideas, having fun and being expressive.
While attempting to address the issues stated in
the program, our basic premise was to create a
place that will fire-up the imagination of a four-
vear-old.

On one level this proposal tries to give the
child access to evervday objects seen in the
urban/industrial environment
such as a subway car, helicopter,
freight container. water tank. On
another level this proposal makes
playful gestures to its surround-
ing environnient. At one of the
sidevards the stair tower leans
against the stoically symmetrical
facade of the adjacent psvchiatric
facility. At the other sideyard the
building swings back, forming a
wedge of open space to allow
light and air to the neighbor’s air-
shaft and creating an outdoor
play space at grade. The spiral
slide is an active sign post for the
school and the helicopter func-
tions as an observatory with
access from the spiral. The hilly
terrain of this neighborhood gives
this corner of the site a nice view
to the south.

As called for in the program,
this proposal accommodates

infant to grade two children. An
auditorium and meeting room
are provided for community use.

Axanametric

WASHINGTON HEIGHTS

10

This auditorium is intended for large and small

eveuts sch as lectures, meetings, movies, dances,
bingo games. An infant/day-care facility is located
on the first floor with the outdoor play space. The
clementary school classrooms and offices are on
the third and fourth levels. The fifth and roof lev-
¢ls which afford the best views are used for the
more social activities of eating and playing.

220
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As the cool stream gushed aver one hand she spelled
into the ather the ward water. first slowly, then
rapidly. [ stood still. my whole attention fixed wupon
the motions of her fingers. I knew that “w-a-t-e-r"
meant the wonderfil cool something that 1was flowe-
ing over my hand. That living word awakened my
soud, gave it light, hope, joy, set it free!

—Heleu Keller

}
Fg |

WASHINGTON HEIGHTS

Second ﬂnm'

plan and

elerarions

The relationship of student and
teacher must not be undervalued. The
place where this relationship occurs
should be carefullv considered. When
one thinks of Helen Keller's educa-
tion. what comes to mind is not an
institution but a teacher and a student
in a dining room. in a living room. in
a tree, at a water pump.

I kave attempted to make the
separation of “school” and “outside
life” less clearly defined. Why not read
on a bench outside the classroom?
Why not learn about George
Washington Carver while planting
seeds? Painting outdoors can be exhil-
arating. When a science class is about
weather. get out in 1t! Education does
not end with school. It does not begin
in the classroom. It is a lifelong
process, and a school should feel like
an integral part of it.

103 MICHAEL C. ESPOSITO
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HMFH ARCHITECTS

‘T'his project explores the possibilities of creating a
small school for small children on a busy corner in
a crowded urban neighborhood. Its organization is
necessarily vertical and obligates the children to
ascend three flights ol stairs every morning to
reach their classrooms. Once there, however, they
are always within one floor of all academic support
facilities. As required by the program, the day-care
facilities are on ground level. as is the communiry
health suite and the staff lockers.

This project also maximizes certain features

which urban schools frequently lack—abundant

—

T

Richard Oja
Parricia Gill

Mario Torroella

natural light and outdoor
play space—and pro-
motes commMUNity access
George Merzger and identification. The
Stephen Friedlaender
Suzanne Findley

building is organized
around a five-story skylit
atrium and features a
community mural wall which would be designed
by artists working with local groups to create an
ongoing record of community names. images and
events. Access to all community facilides is pro-
vided from the main entrance and does not
encroach upon school space. The
rooftop play area serves the school and
the open mezzanine serves the day-
care center.

The building responds to its loca-
tion at the corner of Amsterdam
Avenue and West 172nd Street by
giving windows to all classrooms and
the cafeteria. Respectful of its immedi-
ate neighbors, the building terminates
in a playful eve-brow cornice which
both celebrates the treedom of the
open corner and creates a vibrant
image of school and community.
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HMFH ARCHITECTS

SPECIAL
EQUCATION UBRARY

STOAAGE H - ,\; ;

-

CAFETERIA

CLASSATOM CLASSROOM cLassnod

S R

CLASZROOM

L [

CLASSROOM CLAS SROOM

Lop vee framt left to roght. fifih, fowvth. thrd, wcand.
aned fort floor avononicrries

Rottom vute fram left to vight- fifth, towrti thrd. wcond.
and fiest floor plans
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HYPOTENUSE DESIGN/DEMETRIUS MANOUSELIS
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The design attempts simply to provide the spaces Avanametrie and efevations
as required in the program. coherently and func-
tionally.

The building has been set back from the
property line on West 172nd Street to provide
public/student open space, playground and per-
spectival vistas with access from both streets.

The terraces/play areas (oval, on sccond floor
and square, on third fleor) have been placed in
angles, so that they may be separated functionally
and visualiy from the bulk of the structure and to

give emphasis to the importance of play in pre-

schools and the early grades of elementary school.

Stte e first floor plans

Secand aned thied floor plan.

126
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This new building pro-  Bevlurn Karabhan

vides the Washington  Stephanie Reich
Heighes neighborhood

with an clementary school and kindergareen. day-
care ceneer, health clinic and multi-purpose spaces
for community use. As stated in the program. a
small school for voung children incorporating
healdh care facilities may provide a supportive
environmeni: however, the needs and abilities of
infants of 2 months old to 3 vears old may create a
conflict of needs.,

In order to address this concern. two schemes
are provided for the -5 and -10 foot levels, Scheme
ong includes a large meeting room visible from the
street (o accommodate the whote school or larger
community groups. Scheme two delineates two
infant care classrooms at the -5 level. Bodh
schemes provide a lunch/multipurpose room
accessible from the ground floor by a ramp for
lunch. indoor play or meetings.

Dav-care classrooms are located at the +5
fevel also accessible by a ramp from the entry. The
ramp terminates at the main level of the clemen-
tary school and the fibrary. An open stair connects

the classrooms and offices to this level. This stair

KARAHAN/SCHWARTING ARCHITECTURE COMPANY

continues to the roof garden. which is

covered with a protective sereen for
supervised outdoor play. The healih clinic iy

placed at the sidewalk level with a separate enury.

The arrangement ol levels allows portions of

the school to be closed oft for day and night time
scheduling of different activities. By combining a
variety of services needed by the community with
a school of manageable size. a healthy and sup-
portive environment is created for the small chil-

dren and families of the neighborhood.

Classroom

All classrooms are designed with a sink, storage
and small cubbies for cach child. A wtlet is shared
between two classrooms, The south classrooms

have recessed openings while the cast rooms incor-

porate a clerestory window. The arrangement of

wall space allows for open classroom and/or con-

ventional classroom seating for the children.

10 and « 15 plan

1. Closaoan

2 dhran

3 Office! Leachers resonnce vaom
s

S Aweiosvpnal stosag

Perspeetive

7

[\l

4
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JEFFREY KIEFFER

This scheme is based on an extension
of the urban fabric typical of old resi-
dential areas in New York City such
as Washington Heights. The distine-
tion in form between buildings facing
avenues and buildings facing side-
streets is used to formally structure the
project, Offices, some meeting rooms,
major stair access, and services are
located behind a wall chat reinstates
the typical cast-west lot division.
Classrooms, a day-care center, and a
clinic are located in wings off the
main wall. The main mecting hall is
located at the site corner and can be
converted into an extension of the

interior play space between the

kindergarten and day-care area at the
lower level. This meeting hall and/or
the classrooms will be used as tunch-
room space.

The convolured watls create
“eccentric” spaces which may inspire
or allow the inhabitants of the build-
ing to find new uses for these areas.
This notion of eccentric space or
architectonic shift was discussed by
the architect Herman Herwberger in relation to
his own school designs in his fecture to League
participants in the New Schools study project.
The convoluted wall is transformed in different
ways to solve purely formal problems. At the
library the motif becomes a skylight. Ac the inte-
rior court it becomes the positive/negative clement
relating two wings of the building. At the
Amsterdam Avenue side of the building it

WASHINGTON HEIGHTS

Axonometrsc

(R

>

becomes an entry gesture. This scheme both opens

up the westernmost classroom area to views of the
park and maximizes the exposure of the building
envelope to southern sun.

CoxstruUction: Non-combustible cast-in-
place concrere flat slab and picrs with colored
porcelain on steel infill panels.

Mecnaxicar: Conventional vil or gas-fired
system, multi-zoned, feeding ceiling air diffusers.
Equipment on roof and sub-basement (not
shown).

JEFFREY KIEFFER
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JOHN O’REILLY

1he Schaol ivy = good education
An indoor garden/playhouse Lots of Ivy! Yeah! Yeah! Yeah!
. Up in the clouds
The Space Who cares aboui architecture anyway?
Detined by a structural frame Turn on the music
based on 277 x 27" x 127 classroom module and Let's Salsa!

—Jack and the Sisters of Salsa
Elements

- . . - 4 L] * * *A*——*. .
Float within frame Sy * ok w x
. .. - * **** LR IR
ground and interstitial space as garden f < P
* * & %
* *
i * K KK
Structure U,
- - . * h ok
Steel frame on-site ) . R
, . : * %
shop-made molded plastic clements * * )
. g
masonry service and elevator tower <
m
W =
)
— T
L
M

e

1

Perspective of wtdeonr gardeniplayhase

ERIC

Aruitoxt provided by Eic:







Aruitoxt provided by Eic:

ERIC

Washingion Heights is a community in transition.
Suspended berween the affluent homes bordering
the Cloisters and the northernmost reaches of
Harlem, it is an area straining to assimilate its bur-
geoning population and create its own identity,
This new school. and indeed the whole program
of small communiry schools, will be a magnet for
vitally important local facilities. The issues which
are addressed architecturally in our project mirror
the many levels necessary to lay the groundwork
for positive community growth.

The nature of any community in flux is
change. The key, then, is fexibility. The class-
rooms are situated to open both (o cach other and
to the indoor and outdoor play areas. The art and

science areas are double

LEWIS AND GOULD ARCHITECTS

A corner tower visually anchors this school to the
site. From this tower radiate the wings of the com-
munity and educational facilities. These wings
embrace the internal communal facilities, audito-
rium, lunchroom and teacher’s lounge area all
under the rooftop outdoor play area. The tower
becomes the creative heart of the project. v con-
tains the art room, science room, and library read-
ing arcas. [ts exterior fenestration articulates a
sense of excitement at what is happening wichia
vet attempts to be plavful and fun in its vocabu:
lary because above all this is a school for the very
voung and for those new to the communirty. The
day-care center is the base of the tower as it
expresses hope for rhe future,

height to engage the wait-

ing area for the health
clinic and pull in natural

3] ululs_sguglul & l .1

light from the oculus.
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MICHELE NOE AND ANNA THORSDOTTIR

This project is the exploration of a prototype: a
mixed-use carly childhood center on a corner site
which could serve licerally and conceprually as a
focal poini in the community. The project pro-
gram could be any combination of child-oriented
community fadilides, in this casec a day-care cen-
ter, health dinic, and clementary school.

Although differenc facilities share the Arst ewo
floors, the corner accommodates twe entries with
a hicrarchy of importance derived from the char-
acter of the sirects, The school i« entered from the
avenue: the other facilities are entered from the

residential sereet. The day-care center oceupies a

portion of the ground floor and is organized
g g

Avenonten

WASHINGTON HEIGHTS

around a play courtvard. A designated elevator
takes the public to the healch clinic direedy above.
If the corner site emphasizes the building’s impor-
tance, the design reinforees the idea, Two stair
towers define the corner. The exterior wall is glass.
distinguishing this institudon from its residential
neighbors. The school’s major program elements
occupy the corner spaces, with internal circulation
organized around them. A stacked lunch room
and special purpose classroom extend bevond che
roolline of neighboring structures. At night. when
the double-heighe indoor play area is used as a
community meeting room. the emanating light
svmbolizes the importance of learning.

A one-story masonry base sup-
pores two “wings,” which contain
the repetitive program clements:
the classrooms. While the corner,
or “tower” will alwavs be the
same, these wings can be adapted
to other sites by changes of pro-
portion, material. and fenestra-
tion.

Use of the corner to organize
the building’s program and derive
its image affords the fexibiliny to
accommodate asymmetrical con-
ditions and varied functions: this
could prove useful in che selec-

tion of funure sites.

vl

MICHELE NOE AND ANNA THORSDOTTIR




The small site at the northwest corner of West
172 Street and Amsterdam Avenue allows for the
most basic disposition of program clements. A
doublc-loaded corridor runs the length of the site
with vertical circulation at both ends. Three
entrances encourage free circulation at grade level.
Tightly grouping the service stairs, clevators, rest

rooms. and lobbies—allows flexible planning for

MICHAEL J. SACKLER

expresses the distinction between regular and
irregular spaces as a metaphor for two types of
learning processes: the hard, through books and
objective standards; and the soft, through freedom
to make mistakes and c¢reatively interact and
explore new ideas. The glazed arcas signify the soft
approach finding expression in the library on level

5. and on level 6 in the fexible indoor play and

the remaining building. The building pulls away meeting room areas.
g \ §
from the walls of its neighbors,
allowing light into the rooms
on the north and west sides,
and creating a small outdoor
plav arca ac grade level. The
box-like massing of the build-
ing ensures maximum utiliza-

tion of square footngc, Pre-cast

concrete pancels inlaid with var- , o
iegated glazed dle will adorn a 1
basic structural frame.

On the West 172nd Street

facade a glass construction cuts

into the building mass,

infecting towards the sun light

on that south side. and sym-

bolizing the natural growth of

voung minds being cultivated
) $ £

within, The construction

Composite dratcing with perpective view and plin

v f

-
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DONNA SELENE SEFTEL

Selntion

This project is a study of support svstems both
material and metaphysical. Unstable picees of the
program “lean on” cach other o make a strue-
wirally sound swnergetic school. Like a child's basic
building blocks. the various programmatdic cle-
ments of the “building™ are piled one upon the
other for subility and connection. It one block
falls. the whole swstem remaing inan inseeure
state. Similarly, the blocks cach hold one interde-
pendent element of the community, such as:
health care, day-care, family (parent’s room).
administration. teachers” rooms and classrooms.
With this svstem expansion and flexibilicy are
achieved by piling up more blocks and shelves as
necessary. Reercational space is interwoven with

study and work space for emotional support.

Finally. the school is not merely about these

Voo o wedd!
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Danna Selene Seftel
Peter Shinoda
Tim Schollaert

Steven AMoon

blocks but also explores ma
(Japanesc for “the space-in-
between™) created by cheir
interfocking relatonships.
The school is orgaeized
around a central square courtvard with a ramp,
which is a safety net, pick-up-stick plavground for
the dav-care toddlers and which will bring light
into the site. All biocks sit batanced on a concrete
foundation wall which contains the public entry
and lobby spaces.

A large glass auditorium box rests at the back
of the site but is adjacent to the courtyard and can
variously function as a gvmnasium, a public mect-
ing room, and an even larger room open to the
outdoors. Behind it in the existing courtvard of
the adjacent buildings are two meeting rooms for
25 peopic each which can also be connected.

A masonry slab on the street side houses the
administrative offices, “open book™ library, and
teachers” rooms. This slab sits on the ground and
kaps over the art and science laboratory which
opens on to the roof of the auditorium, now
becoming an outdoor shelf for experiments, sculp-
ture making or play.

On the avenue side is the steel health care
center. Cradled berween this and the administra-
tve slab is the "watehful eve™ dav-care center, Tt iy
a soft egg-shaped space for infant play and a glass
eve looking out to the park. The parents’ room is
the kevstone berween healtheare and school.

The classrooms are on shebves that Hoat out
into the vack courtvard on wall columns like a tree-
house., It is a “Maison Domino.” as cach class-
room is a domino-like box with « hinged pancl
inside to subdivide the space and make spaces
small cnough for just 12 pupils. The boxes can
also be attached to enlarge the size of the clas.-
rooms. The small cubes are bathrooms, storage.
and teachers” rooms. Fhe feftover shelt spaces are
outdoor play platforms.

The “Joe Clark isolation room™ hangs out of

the cubic void, hovering above the courtyard.

“LEAN ON Al

e
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This is a building that would belong to the com-
munity. [t houses a school! health and day-care
facitities, community rooms. and an apartment for
two voung teachers.

T he massing is not overwhelming. While ic
tries to blend in to the surroundings. it distin-
guishes itself from the predominandy residendial
area.

This building tries to promote communal
interaction around its immediate area. along with
a sense of pride. tocus, and the importance of cul-
ture.

WASHINGTON HEIGHTS

JENNIFER TATE

Axonametric
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JOY SIEGEL/RICHARD METSKY

A chool iva child's ciey com- Vi foni it
prisad of culearal, ereative.

and aeademic experiences. The ci’s meaning is
articulated through fantasies, visions, and discov-
cries of the child. This design study proposes wn-
gible architecutral ideas responsive to evoling the-
ories of education. The architeciure should be
viewed as prototypical in pracess and capable of
adapting to various urhan sites and programs.

The proposal is analogous to children’s butld-
ing blocks in that form and composition are
achieved through personal explorations and inven-
tons, A kit of clements s provided, with potential
assembly and organization diagrams. The possibil-
itics are limitless, allowing for cantinued expres-
ctons based on sites program. and individual

desine.
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One possibility, as explored in this study, is o ere-
ate a miniaturized city (or a city widhin a cig)
composed of diverse and diserete verdeally orga-
nized buildings. The use of separate forms allows
for maximum open space. light. and air, as well as
creating an intimate seale for the child,

The construction method for the school con-
sisty of 1wo tpes of camponents, Firstoa conarete
trame is asembled in configurations responsive o
specific sites. Second. interchangeable infill cle-
ments of light-weight materials Geeeld aluminum,
and glaw) are attixed 1o and inserted within dhe
frame. The inhill dlements exise as diserete forme,
expresive of their function and time in place. The
temporal qualits of the infill clements enables the
architecture to respond to unknowns and uncer-

tuntios in education.

JOY SIEGEL RICHARD METSKY
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PROSPECT HEIGHTS

SITE

Irospect Heighis High Schoot is a large compre-
hensive high school that currenty serves appiosi-
muely 2,100 scadenes, T is located on Classon
Avenue across from Prospect Park and che
Brooklyn Rotnical Garden. one block from the
Brooklyn Muscum. Buife in 19240 PHES has
never been renovaced or significandy moditied and
is now in very deteriorated condition.

To grapple with a very, ramsient student pop-
aladon. high drop-out rate. and tow achievement
seores. principal Jerry Cioft plans o implement a
"house plan” and to reduce the overall size of che
school in order o build relationships
betwveen students and teachers and  TAsk
eseape the anonyvmicy of a large
«chool. Core adminiscrative and acad-
emic facibities will serve the entire
school, while the academies will ofter
spectalized education in business
skills, calinary aris. human services, and an honors

academic program. Fach of the houses will have a

student body of abour 500 ninth to twelfth

DIVIDE A LARGE HIGH
SCHOOL INTO FOUR

DISTINCT “ACADEMIES."”

ARCHITECTURAL PROGRAM

The architectural challenge tor this
site is to give physical form to the sep-
arate identities of the four auto-
nomous academics. The principal
asked that each academy have its own
entrance and self-contained circulation pacern inorder
to reinforce its separate idendity and function,
Architects could choose o design a new building for
the culinary arts academy. rather than locating icin the
existing building. The large existing gymmasiun will be
ased by all four academies. In additon to it basic
function as a high school. Prospect Heights is used for
adult education classes and by community groups.

The use of house plans is a growing trend in New
York City high schools. The degree of success of this
approach—ot dividing large schools into small schools
which can truly function as separate communitics—
will depend on the creation not only of appropriate
programs for these schools, but oo the successtul physi-

cal representation of their separate identities.

Vs v to Prspect Herghis Fligh Schaol

ERIC
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ET ALIA

Exisring coxprrton: double-loaded corridor
functions as only shared space: potential link

- R berween the two arms of the U oceurs only on
% A - .' ‘l—%

ground floor. PROPOSED ADAPTATION: circulation

circuit completed. engaging separate sub-school

cores: new program clements (day-care. dining,

learning center) create a face

towards the high school  Arthur Plant

ficlds and the neighborhood  Paorinaz Ziai

to the south. Viewan Wang

Robin Awchincloss

Section and clevation
tfar lefts and axonn-
mervic ileft)
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Less formal. more playtul — Bennetr Fradkin
and human. the addition jJan Pretrzak
engages in a dialogue with  Tugrid Hustved:

the old school. a solid struc-  With Jan Gorlach
ture with a strong presence

in the community. The elements of the addition,
which is to be situated behind the existing struc-
ture. include the following: A spine. The spine
closes the U on each floor and creates both a con-
tinuous loop and a horizonel. single level division
tor each housce. A new entrance. This is a continua-
tion of the street and the community’s access to
the building. A cplinder or “vertical street” for

Avasnomctr i

PROSPECT HEIGHTS

.

FRADKIN/PIETRZAK WITH JAN GORLACH

accessing each house. A cube containing new class-
room spaces for each house.

Additional features include: new bleachers
protruding from the gymnasium. a penthouse
with special classrooms for the honors academy,
meeting rooms. loading docks. a kitchen serving
all houses. backstage facilities and support services
in the basement. The auditorium is preserved for
community use.

The addition builds on existing formal, his-
torical. and contextual relationships between
PHHS. the park. and the Brooklvn Museum.
Incorporating new thinking about schools, the
spine gives the old building a new focus.
The spine brings the community into
the school and allows access to its five
houses as well as to its shared compo-
nents—the gymnasium, auditorium,
and outdoor areas. The building's hori-
zontal division gives each house an equal
relationship to these shared components.
The loop configuration provides flexible
internal circulation, and allows each
house to experience elements of new and
oid.

As the concept of school changes. so
does the concept of architecture: Built
forms should reflect social ideals.
Adapting an old building allows a rich
physical environment to foster new edu-
cational ideas and provide a focal point
for communiry life.

FRADKIN/PIETRIAK WITH JAN GORLACH




DEAMER + PHILLIPS

The initial directive to divide this large U-shaped
high school into four smaller academies necessi-
tates in turn the need to bind these separate enti-
ties back together, Like a city made up of individ-
ual homes, institutions. and commercial
enterprises that are ultimately bound together and
given civic identity by the public spaces. chis high
school relies on its "public” indoor court to pro-
vide the corresponding matrix. The programs of
the academics—business. culinarye human ser-

vices. and honors—Ilend themselves to this civie

Pegay Deanter
Scart Phillips
Ay Ronetinan

William Yoon

the program of the specific
academy to which they are
linked. Above this level, the

identities of cach academy

remain distincr: this is indi-
cated on the exterior by the rebuilding of the
“knuckles” chat separate cach wing,
The fourth and newly constructed academy miakes
a larger court that extends bevond the boundaries
of the indoor plaza. This outdoor space. currently

unused and residual, is animated by the surround-

analogy in as much as b floor plao il -

they both simulate the fifih floor plan trighti
cultural tunctions of

urban life and provide, within che institution
itselt, specific community services. Thus, all of the
functions that open onto the indoor court are
those that serve the general instiiudon and dhe
community at farge. On the court levels bevond
these Ucutaural™ tuncdons, are the separate entries
to an4 the adminicerative offices for the three
ecademies housed in che original building. These

both support the general institution and identify

PROSPECT HEIGHTS
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ing circulation. And while spatially more con-
ined, it makes a positive gesture o the commu-
nity with which itis engaged.
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NANCY HITCHCOCK

This proposal addresses themes of identity and

community within the context of a four-house
high school. Two schemes of organization are
emploved:

1. Vertical or sectional organization which
distinguishes community and shared facilities
from those specific to cach academy. All school-
wide, night school and community facilities are
located on the cellar and fArst floor. The day-care
center occupies the second Hoor to take advantage
of a roof-top play area,

2. Horizontal or plan organization separating
and giving independence to the four academies.
The ideal expression of this organization is a
squre in which cach academy occupies one side.
In 1his U-shaped building rhe three wings are des-
ignated thus: aorth—human services academy,

PROSPECT HEIGHTS

Perspective

rix

west—honors academy,
south—Dbusiness academv.
The missing wing is pro-
vided by the construction
of a new culinary arts
academy. One can imag-
ine that this side of the
square has been rotated
out to address Washington
Avenue. With this gesture

a dining terrace is carved

out at cellar/grade level

and the existing cellar is

reclaimed as a cafeteria

shared by all academices.

Additional new con-
struction provides green-
houses and classrooms for
the Honors Academy at
the penthouse level. Archi-
tectural attention has been
focused on the entries and circulation cores of
cach academy. Existing stairs are reused but new
clevators and toilets are provided for each house.
“These cores become recognizable exterior elements,
signaling the separate entries and giving cach acad-
emy an identifiable communal space filled with
light and encouraging social interaction.

NANCY HITCHCOCK
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OU BOYES jONG

The purpose of the design s to - Chan-Fan Ou
divide the existing Prospect Lee Boyes
Heighes High School into four  jyh-Meed Joug
“houses™ 1o help more childien

.\llCCL‘L’(l‘

Proposed additons and alterations offer two
primary engrances, The firse is the restored oxisting
entrance located on Classon Avenuce. Visitors to
the administrative core for the four academices and
to the auditorium will use this entrv designed 1o
relate to the formal context of the Brooklyn
Muscum, the Brooklvn Botanical Gardens, and
Fastern Parkway, The second entrance. ereated
hetween the existing structure and the new addi-
tion, is more community oricnted and saaled 10
(hL‘ PL‘dL'\(l'i.m. Tt pl'o\'idc\’ dil'cct AOCess 1o ll)c
hearts of the academies, the restaurant. the day-
care center, and the school store.

I'he four academies are divided horizontally.
They share the existing building and the addition.
The addition houses a cafeteria, faculy offices and
activity rooms for cach school. Vertical interaction
occurs hetween cach house’s library, faculty

offices, and cafeteria service clements.

The addition is sited so that the existing underuti-
lized basement receives natural light via a new
atrium. thus becoming an active space shared by
all members of the school. A curved form between
the addition and the existing grassy play arcas
facilitates a softer transidon from the rectlinear
mass of the indoor academic rooms. This arca is
used for gathering spaces such as cafererias, an
outdoor terrace, and the dav-care play area/alter-
school amphitcheater.

,-}’-‘ .
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BUILDING AND LEARNING

Historically, the school building has been the ves-
sel of hope for the future. When the Architectural
League set out to study the architectural. social,
and educational programs that shape our schools
today. it was with an eve 0 omorrow—to exam-
inc how we have used and how we might better
use these buildings that have
the potential not only to edu-
cate the voung, but to serve a
wide sector of society. One
important way to understand
the form of today’s buildings
is to look back at the often
ambitious aims of the de-
signers of New York Ciny's
schools.

At the outset of the New
Schools tor Nesw York design
study project the Archi-
tecrural League presented
“Building and Learning.™ a
small exhibiton illustrating a
cross-scction of the city’s
public schools of the past 150
vears in order to introduce
design study participants to
some of the physical and edu-
cational concerns that have
influenced public school Iihiest citi

R . ~wealthiest citizen.
design. The second section of
the exhibidion, displaved
concurrently with the new designs produced for
New Schools for New York., featured some of the
city's independent schools. Their buildings pro-
vide a paratlel history that offers an opportunity to
see how these institutions shaped buildings w0
express and serve educational philosophies often
quite difterent from those that guided the pro-
gram of the public schools.

OFf pardicular interest for the purposes of the

New Schools for New York design study was the

NEW SCHOOLS FOR NEW YORK

We want ta show by this building. 1with its
towering walls and fair prapartions. that the
dignity of the school master is rising in the
world. . .. We believe that the existence of aur
govermment depends on the education of the
peaple. ... We roant the people, as they pass
back and forward through Rivington Street to
ask what public building this is. We want them
ta understand that this is a noble institution of
learning. and that people have wisely expended
their money in evecting schoolhouses in
preference to evecting jails. . .. It has been the
wish of the schoal afficers to make it such an
institietion that all classes might be induced to
send their children to it: they wished to draw the
rich as well as the poor within it, so they erected
o structure of which the son of the wealthy man

man may feel proud to enter. Here the both are

placed on a /m_‘ff’(! equaliry. and the road up the
hill of fame is as broad to the huniblest child of

our ward as it is to the most favored san of the

DEFDICATION OF WARD SCHOOL NO. . 1856

Awune Rieselbach

comparison of different building strategies thar
reflected attitudes about plan flexibility and build-
ing scale. Where the public system sought new,
often large, buildings. independent schools fre-
quently adapted existing structures. Admitiedly
there are profound differences between the city's
public school system (with its
total enrollment equivalent
to the population of a good-
sized city) and the indepen-
denat schools, each function-
ing as a totally separate unit.
While the exhibitions sepa-
rated the two histories. this
essay combines them and sur-
vevs a small and representa-
tive selection of schools that
ittustrate architectural wste
and pedagogical theories in
the development of school
design in New York from the
nincteenth century to the

present.

need not be ashamed. and that the son of a poeor

THE NINETEENTH CENTURY
In the first part of the nine-
teenth century, formal educa-
tion in New York City was a
varied patchwork of private
tutors, private wition schools,
and charity schools. The
cite’s first public schools were influenced by the
schools built and administered by the private
Public School Socicty. founded at the trn of the
century.” The carly New York City schools
adopted the Lancastrian teaching system used by
the Public School Society. Developed by
Englishman Joseph Lancaster. the system was
organized around one teacher who conducted a
regimented class of several hundred students with

the assistance of a group ol student monitors,

149
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Allowing a large number of students © be taught
by the smallest possible number of waching staft?
Class was held in an open hail that often Alled the
entire Hoor of the schoolhouse. Each Hoor of the
butlding was considered @ separate school.™ A
modificd version of this open reom. often
designed with sliding partitions o divide the main
classroom and separate recitation areas, was used
in mid-century city school designs.

.S, 1 on Rivington and Ridge Strects was
constructed in 1854, and replaced a school built
by the Public School Sodicty on the same site
trics, 1, 2) The building, 75 feet wide by 100 feet
deep. actually housed three schools. The ground
Hoor contained a primary school, and the upper
two levels contained separate boys™ and girld
crammar schools: each was designed to accom-
modate 700 to 800 pupils in the combined main
Jassroom and redtation areas. fnnovations at IS,
a1 inchuded a aretully planned heaing and ventila-

tion system, the provision ol aroom above the

tu0

NIW SCHOOLS FORNEW YORK

b U S, n Rivongron Srreer, gymnasium for drawing
Manhattan, 1854, clevatton

classes, and a piano for
instruction in vocal music.® The shift toward indi-
vidual classrooms indicated in the plan of P.S. 4
was fairly complete by the end of the century, as
the city adopted graded classes with separate
10oms.?

By mid-cenum the move oward free public
institutions with a fairly svwiematized curricutum
had gained momentm. Carl Kaesdle’s The
Lrolution of an Urban School System: New York
Ciry. 1750-1850 documenis the <hift. In 1829,
enly 37.8 pereent of children in school attended
public schools. but by 1850 the propordon had

imcredased to 81.7

percent. Neverthe-

less only aboud fifty

pereent of school-

aged chitdren ac-
tended anv tpe of

\Ch()()l. .

a2 IS o Reewgron Soecr, Manbainan,
1851 second floor /»/.m

BUII DING AND LEARNING
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The increased envollment in public schools and
concomitant reduction in the number of small
pl'i\'.l(c whools can be attributed 1o several tfactors,
Both Public Scheol Society schools and city
schools were being ereated ac asteady rate, and
with the merger of the two swstems in 1853 the
basis for a citv-wide system was firmly in place. A
the same time staie funding. which previously had
been avadable w all charity schools. including
parochial schools, was limited to public schools.
This loss of revenue Ted some of the oldest schools
in Manhatean, inchuding Trinity and the Duich
Church School tlater renamed Collegiate), to
move away from their rooes as church-attiliated
charity schools toward 4 new constituency:
tuition-paving students interested in a college
preparatory curriculum.

Avin Manhatan. independent schools and
private school masters had operated in the inde-
pendent city of Brooklyn since the first residents
setded there in the mid-seventeenth century, In
1786 the private academy Erasmus Hall was one
()[' the ﬁl'.\[ \n‘n'()l)d.ll"\' schools 1o l)c Cll'.ll'lcl'cd.l l))'
the Regents of the State Universigy of New York.
(Ihe original building stll stands as 4 museum in

the courtvard of the public Erasmus Hall High

Ve 3 Packer Collograte Distitute, Joradomon Ao Brooklon Hesla

Jvaloneon Sovcer devation deagned by Moved Datover ad complerad e 1801

2ol

BUILDING AND LEARNING
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School on Flathush
Avenue).® By the time
the Packer Collegiare
Institute (originally the
Brooklyvn Female Aca-

demy) was founded by a

corporation headed by
William Satterlee Packer

. AR . , .
in 1845, Brooklyn had Joraleman Strect clevation wirh

several public primary  addiion by Prerre 1eBran defi. 190
and grammar schools.  Napolean LeBruon trglht. 18875
£

Public secondary educa- ! ;
. . "L . Frans thr righe. 19560, 1958
tion did not begin unuil ‘
later in the century with the opening of Girls
High and Bovs High (the original buildings sdll
stand}. Although nationally many bosws” college
preparatory schools (including the Columbia
Grammar School [1764) in Manhattan) were
founded carlier. Packer was among the first
schools in the country to provide an academic cur-
riculum. including college level courses, for
wonten. The school was created o provide educa-
donal opportunities for girls and voung women
parallel o those at boy's college preparatory
hoarding schools. Originally for both boarders and
local students, Packer also offered taition-free slots
for the wp stedent at cach Brooklyn
public grammar school.

After the Institute’s first build-
ing (@ squaresset, red brick, Greek
Revival structure) burned to the
ground in 1853, architect Minard
Latever designed @ new structure
paid for by Harrice Packer in honaor
of her Late husband, The school,
which reopened in 1854, is the core
of Packer today. In addition o class-
rooms and recitation rooms the
(?oncgi.\lc Gathic design provided
laboratoty space. a small gymna-
sium. a librarve and an observatory
(P16, 3600 N centerpicee of the
original building was a vanlied
chapel that has been in continous
use since the school s opening and s

o o
the site of frequent asemblics.”

VG, 4 Packer Collegiare bistitae,

Henry Otes Chapman and Raucolph
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F1G. = P8 3, Samuel Leorard, James Naughron (exten-
stons) 131 Norman Avenue. Greeupoint, Brooklyn, 1867
extensions. 1870, 1887-88, Norman Avenue elevation. 1931

A number of public schools of the second half of

the nincteenth century in Brooklyn. the Bronx,
and Manhattan sdll seand woday. Many have been
designated historic landmarks and illustrace the
variety of architecrural forms and sevles in use,!
The carly Romanesque revival sevle is represented

by a number of schools, including the brownstone

P.S. 34 (1867) (k1. 7). This carly example of

public school architecture in the Greenpoint
section of Brooklyn was designed by Samuel
Leonard, Brooklyn's superintenident of buildings
for the Board of Educadon. The Talianawe Hank-
ing pavilions of the frone clevation, as well as addi-
tons o the rear of the school, were designed by
James W Naughton, Leonard’s successor.' A
small schoolhouse, P.S. 15 (1877) (#iu. 8), that
stands on Dyre Avenue in the Bronx refieas the
residendial scale and style of some of the small
schools erected during this era in the more rural
seetings of the Bronx: Staten Island, and
Queens,” PS 11 (1889) (k16 9). also in the
Bronx. was designed by George W Debevoise, the
saperintendent of buildings for the New York
City Board of Fducation from 1881 to 34! and
illuserates the mixed architectural vocabulary of

this period of school architecuure.! \

NEW SCHOOLS FOR NEW YORK

HG. & DS 1S, Simon Williams, 1010 Dyre Arenne.

The Bronx, i877, pharggraph 1922, P.S. 15, a New York
City hindmark, is nows a community center

G g DS George Debevoise, 1257 Ogden Avenue,
Lhe Bronx, 1889, additians in 1905, 1930

293
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FiG. 1o DS IS8 (B[ Suyder,
Eust Houston between Lewis and
Fast 3rd Street. Manhattan, 1903
(first phase). 1904, roofiop play
ared, 1922

CONSOLIDATION AND CONSTRUCTION
At the turn of the twentieth century, New York

City’s burgeoning immigrant population, as well

as its increasingly inclusive education faws, spurred

a great wave of large-scale school building.

Architect C.B.J. Snvder, Superintendent of Schoal
Buildings from 1891-1923, originated a number

of features and design strategies that we have come

to associate with the city’s schools. Of primary

importance weres caged rooftop play areas (1G5,

10-12]), \\'l]i(l] were incorp()mlcd in many .\Ch()()l.\'

in the more urban pares of the city: new plan

tpess the reuse of standard building tpes for sim- #1G. W L ater designs for raoftop play areas were incorporated

ilar sites and enrollmentss and features such as within the schaal plan such as I'.S. 85, 187th Street from
Marion 10 Webaer dvenues, The Bronx. wenth v apen air play

auditoria and dinies designed not only for school
* ’ arca meotporated 1wt the wap story, 1933

use but also o provide community services and

continuing education for students and their fami-

lies.' ' This role as the center of the community

v 12 Fourth floor plan of D5
103, The Broux tsomlar to DS,

- . . . . 85 from WK, Haviison and ¢ 1.
particularly in the case of the ¢ity’s new public Db, S hool Buildings of

was symbolized by the schools” inposing architee-

tural stvle. often rendered at a grand civie scale—

high schools designed during Snyder’s tenure, Todav and Tomorrow. g 204

arrac) 4
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Onc of the new plan wepes is the T plan, devised
by Snvder o utilize mid-block school sites, and
ilustrated here by P.SC 165 (1898) (F16s. 13-16).
These sites were more cconomical than corner
sitese but they lacked the aceess wo fight and air
that a corner site aftorded. Snvder’s H plan. which
was used extensively throughout the boroughs,
overcame this disadvantage by creating a pair of
courtyards for plavgrounds, and allowed tor well-
lit and ventilated classrooms set back from the
street. Like many carlier schools. P.S. 165 had par-
titions (in the ceneral bar of the H and in the
ground floor playroom) that could be moved to
create one l;ll‘gc open space or sceparate
classrooms. ' Although the high peaked roofs and
ornamented dormers of P.S. 165 resemble con-
temporary residences designed by Richard Morris
Hunt. other Snvder schools, including H plan
buildings. were designed in a mulditude of archi-
tectural stvles. Many had Hae roofs in order to
illu)rpnr.llc ronf‘l()p pl;l)' arcas.

Contemporary accounts differ on the source
of the H plan. An 1896 New York Tribune article

VG, 1y LS. 165, 108th Street facade, 19417

attributed the idea o Snvder's study of schools in
Paris during a fact-Anding wrip. He found build-
ings "of the form ol the levier Hoa sevle of con-
struction quite frequent in Paris buildings. They
may be made atractive with-
out an attempe at display. and
they will give beter light, ven-
tlation and surroundings for
the pupils: and being plced in
the middle of the block oft
from the more noisy thorough-
fares. the cost of construction is
abso greatly reduced.” 1 In con-
trast. The Rea! Bstate Record
and Guide Al finds Snvder
fooking through slides on 2
rainy dav and coming across a
picture of the Flotel de Cluny
“that suggested the idea of 1
building absolutely self-con-
tained as o light and air and
conforming to the cconomic
limitations imposed by the

price of city land."!

VG 13 25165, CRL Suyder, 108h to 109th Stroet between Browdieay
innel Anpstevediane, Manhatsan. 1898 109th Specr Lacade. . 1905
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viG. 15 P8 165, classroont with pavtially open partitions. 1951
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Snvder also was responsible for creating designs
for a new school building tpe for the city—the
public high school. Widespread high school edu-
cation was a relatively new component of public
education at the turn of the century. Before build-
ings were constructed
specifically for high school
programs. a number of
schools began in space set
aside in grammar schools.
High schools constructed
during School Building
Superintendene Snvder’s
tenure included Curtds
High School in Staten
I<land. Morris  High
School in The Bronx.
DeWiee Clinton, Seuv-
vesant. and Washington
Irving High Schools in
Manhattan, as well as

NG, 1= Curtis High Schoal,
C.B.). Suyder. Hamifion and
St Mark s Place. Staren [sland.

1902- 1904 adelizrons in 1922,

other academic and voca-
donal high schools. Curtis
High School (similar in design to Morris High
School) is one of many "Collegiate Gothic™ school
buildings that Snyder designed throughout New
York City (F1Gs. 17-20),

Most of the ciny’s high schools were substan-
tially more claborate than contemporary prinwary
schools and included large. ornate auditoria
designed to be used for school assenblies, theatri-
cal presentations. and community programs, ‘The
auditorium at Curtis. as in many carlier school
buildings. was first located on the top Hoor. Early
on. plans had been made for a large auditorium o
be tocated at the rear of the building. bue budget
constraints halted it construction. Another later
design by Snyder was buile on the side of the
building in 1925, This new wing held a large
auditorium with a gymnasium below. Classrooms
reflected the more differentiated high school cur-
riculum. and even in the relatively small Curtis
High School (originally designed for a student
population of approximatehy 750 and completed
in 1904}, rooms were set aside for a wping class-

. . s
room. vocational training. and laboratory use.!
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JO24. 1937, /r/mmgr,l/r/: 1934

During the same vears that Snyder and the Board

[P . . . ..
of Education were I'CSI]I’\Pll]g the form lll'ld mission

of the public schools. a large number of indepen-
dent schools consolidated and expanded their pro-
grams in new buildings with improved facilicies.

On the upper west side of

Manhattan  venerable
schools such as the
Collegiate School, Trinity
School. Columbia
Grammar and Preparatory
School (and its new sister
school St. Agatha’s) all
constructed new buildings
between 1893 and 1907,
as did the Ethical Culture
School. In  midrown
Manhattan che Spence
School and the Brearley School moved from their
original brownstene homes to new buildings on
45th and 44ch Street respectively—where the
Berkeley School also built to the west of
Brearlev. ! These buildings. usually designed for
carly grades through high school. combined some
of the features of the city’s new. well-equipped.

public primary schools and high schools.

: N vl' ‘. .
alr by borm L.

168 Cartrs High Sehool. auditorium (completed in 19251, 1926

107
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Once of these, the Brearley School. had been estab-
lished in 1884 to provide girls with instruction
"equal in point of quality to that demanded for
the Admission Examinations of the bese Colleges.”
Breatley was originally housed in a brownstone on
+5th Street. and five vears later builta schooi at 17
West tdth Street designed for approximately 200

]

seudents,” By 1911 midtown commercial devel-
opment fad changed the nawre of the area. and
according o the school’s baard of dircctors. the
building had become outmoded in the face of
“great progress” in the “sdentific planning of
schools.” To take advantage of advances being
made in public school design. the Brearley board
hired CLR.]. Snvder as a consultant on the new
building. which was designed by the firm of
MeKin. Mead and White (HGs, 20-24).7!

The red brick Georgian Revival building,
located on Park Avenue and O1se Street was
designed for 350 stdents. A large room in the
basement did double-duey as a gymmnasium and.
with portabic ¢hairs. as an assembly space. Five
standard Hoors above the mezzanine level con-
tained large corner classrooms sandwiching
smller recitation rooms. and a study area or fabo-

ratory. The sixth floor housed a library and art
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1G. 20 Plans of Curere Hrgh studio in addidion
Sthool from American Architect
and Badding News NCT7 No,

1681 «March 1908)

to a classroom and
recttation rooms,
The double-height
top Hoor, origimally a covered open-air play-
ground. was designed for futare conversion into
two additional stories of classrooms when the need
tor more space arase. When the floors were con-

. 4o
verted. a caged rooftop play arca was built.~~
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116, 21 The Brearley School. 6 1se Street building, MeKim, Mead < White, 1912 G e wnifl 1929)
Park Avenne elevation ’
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STANDARDIZATION, VARIATION, AND

THE SCHOOLS’ BUILDING BOOM

From the moditied repetivion of similar plan tepes
and architectural sivles, Snyvder and his suceessors
developed a series of standardized school-building
plans to speed design and construction and reduce
costs. During the 19208 over 200 public schools
were constructed in New York Cites many of
thent built voahese plans developed by the Board
of Education.” The creation of standardized
building plans paralleled ¢fforts o further stan-
dardize the school curriculum and continuing
efforts 1o “Americanize” the diverse student popu-
lation.” " Initiallv. thiee elementary school types
were designed. each of which responded o a spe-
dific level of enrollment and the population den-
sty of the community, Fhe largest was die A wpe
for populous atcas, A smualler building, the Chvpe,
was designed “for localities with detached houses,”
and the smuatlest, the D vpes was designed for

sparseh populated oudying districes™ New York's

NEW SCHOOLS FOR HNEW YORK

L. 25 DS 940 Rings College Place
hetieen CGun Hill Road sond Fase
20y Sereets The Brouy, 929,
photegraph 199

.
.

.

rapidly increasing and
shifting population
often made additions
to these schools neces-
sary soon after completion. leading the Board of
Education o create a modular plan designed for
expansion-—thic M plan (ras. 25-29).70

The Usshaped M plan, designed 1o be cither
three or four stories, divided the school into three
units. The A section, the main part of the build-
ing. conwined the boiler room, wilets. plavroom,
office. wachers” room and chassrooms. The B see-
tion contained an auditorium, gymnasiums, and
cassrooms, and the C section contained addi-
tonal classrooms, I some districes all three sec
tons were built at onces while in others the see-
tions were added as the population increased. The
larger s hools such as 1.8, 230, P.S, 150, and PS.
151 were designed for a capadity of approsimately
1,600 stidents, Within the schools, partition walls

between classrooms were free of dacts and closets,

ol
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t1G, 26 8230, Albermarle Road from Dahill Road 1o
Gravesend Avenwe. Brooklyn, 1930, photograph 1931

Vi, 2= POSC 1560 13700 Avenue, 2291l 1o 2301h Siveers.
Laerelton, Queens. 1931, phatograpl 1931
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in theory allowing alteration of the basic class-
TOOM unit size.

Architecturally the M plan schools were virw-
ally devoid of any identifiable sevle. The four-story
variation (r1G. 25,0 26, 28) with i simple linear
hrickwork patterns articulating parts of the facade.
bears some refationship o "Chicago School”

design, particularly to schools in the Chicago arca

“designed ac feast ten vears carlier by Dawighe

Perkins while be was the architect for the Board of
Education and later in private practice.”” The
three-story M plan shown here (#1620 27) could
perhaps be deseribed as Georgian Revivale Ovther
modular stindardized plans developed during this
time include the U-shaped O and P plans. S
Teaching methods had shifted by the lae
1920 from the rigid nincteenth-century system of
tectures and recitadons o more individualized
instruction that often included lessons learned
through creative participatory activides rather than
passive absorption and repetition.®” In some cities
changes in teaching were accompanied by a move

away [rom Axed scating to more Heaible clssroom

Ve s IS SO0 13rd dvense aie 1O Serees. Tong Wland Cuy,
Giveen- 193], /-/mm_Ln.l/-/r JU3s
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fixtures. ™ This sort of texibitity in design was at
feast a decade away for new schools in New York
City, although experimental classes, such as those
organized by Elizabeth Irwin! and the slighdy
Later activities classes at some of the public schools
led the Board of Education to consider new
approaches to classroom design (16, 300

In contrast to the standardization that charac-
terized public schools during this era, independent
school buildings and tweaching methods can best be
characterized by their diversicy, New approaches
to fearning, to classroom organization and o the
overall school plan joined concerns shared wich
public schools, such as more space for special
activities and up-ro-date school facilities.** The
Litcle Red School House, The Dalion School. The
Fieldston School. and the new Brearley School
give evidence of the variery of buildings tvpes and
weaching philosophies char characterized these
vears.

Pathbreaking work in school organization ini-
tated by such reformers as Francis Parker and
John Dewey had a strong impact on schools in
New York Ciey. Parker’s methods
were tested first in Massachusctes
and later au the practice school of
the Cook County Normal School
in Chicago. Daily morning assem-
blies and informal classrooms rein-
forced che idea that cach member
of the schaol community had a
role in shaping education,
Children helped develop their cur-
riculum, sometimes using readers
made up of their ewn stories, New
emphasis was placed on che
importance of the arts as a nirans
of expression. and other subject:
were  approached  through
firsthand experience. including
class field trips.

John Dewey's Taboratory
18496 in

Chicago. served as a testing

school, opened in
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ground for his educational
theories. which placed a
strong emphasis on the rela-
tionship berween learning
and evervday tife, Dewey fele
that one way the cducationad
experience could be unified
was through the teaching of
a cengral theme, which would
integrate the stdies of cach
grade. The presentation of a
given hiscorical period, for
instance, could generate
related studies on literature,
language. and sciencee.

In New York Citvs the
Lincoln School of Teacher's College. founded in
1917,

specifically 1o explore the possibilities of “progres-

was one of the first schools created

sive” educadion. Close on its heels were the experi-
ments in public schools begun by Elizabeeh Trwin
in 1919 with the support of the Public Education
Association, First working m a “littde red”™ school
building. Irwin sought o apply Dewey's teaching
philosophics to public school cducation with its
larger class sizes and diverse student body (FiG. 31).
As with Dewey's classes. strong emphasis was

placed on learning through experience,

1iG, 31 Class at DS 1] (feve-
runner to The Littde Red Schaal
House) creating impressions of
their vasit to the reverfraont

When for
Irwin's work dried up at

funding

the beginning of the
Depression and the
Superintendent of the
New York Ciey schools failed to support the pro-
gram. a group of parents pledged ruition support.
The mission house of the First Presbyrerian
Church at 196 Bleecker Street was leased in 1932,
and classes at the independent Litde Red School
House began. The school purchased the building
four vears later (168, 32, 33).

Ve, v e Ladde Red Schood Howee. Bleeckor Strecr
Vanhaitan Pro K8 cacd. o 1901 the ea

delnecont b sgone e wose pait of the ihand
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Fhe Lande Red School Heowse

sanforence tn geograpliy. 1940

e, 33 a is
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Classrooms in the building are large, particularly
for the vounger children, and are intended o
house class sizes that parallel those of the public
schools, Photographs illustrate the flexibility of the
turnishings, with moveable tables, desks, and
chairs, School photographs also document rather
untraditionat field trips, such as visits to the sani-
tation deparument, which extended the students’
learning experiences bevond the classroom walls
(EiG. 34). 2

Another school linked with progressive edu-
cation is the Dalton School, opened in 1919,
Helen Parkhurst, the founder of Dalton, synthe-
sized her teaching experience and her study with
the educator Maria Montessori ro create a new
teaching system, the “laboratory plan.”™ In this sys-
tem, developed in an experimenc at the High
School of Dalton, Massachusetts, in 1919, stu-
dents worked relatively independently on long-
term assignments with teachers’ sci,uid;mcc.-‘i

Like Brearley's, Dalion’s Arst home was
brownstone when Parkhurse moved to New York

and opened the schoal on West 74th Street. The

VG s The Daltonr School. the Fuelish laboratory wt Wess “2ud Street

.'
- 4
~as
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tiG. 3.4 The Lirtle Red School Howse, a cluss visit to
the Sanitation Department Garage on Rivington Street

school soon moved to larger quarters on West
72nd and 73id streets. During these vears the
house system. still in use today. was initiated.
Students are members of small groups, which
include children of different grade levels, that
meet daily with advisors to dis-
cuss individual progress on
assignments and to deal with
general topics, including, for
older students, college counsel-
ing (FIG. 35).

The Dalton School build-
ing, opened in 1929, was co-ed
through cighth grade, with the
high school limited to girls
until the mid-1960s (¥1as.
36-38). Originally, the lower
Hoors of the building were pri-
marily filled with stafl offices
on three sides of a double-
height auditorium. A lunch
room with indoor and outdoor
seating filled the space above
the auditorium on the chird
Hoor. The remainder of the

building was filled with “labo-

BUILDING AND LEARNING



Vi, 36 The Daftan Sehool. 89th Streer elevatien, 1929, Richard
1L Dana. Jr.. vendering by Chester Price
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ratory”™ or classroom spaces. as well as a generous
number of art. craft. and music rooms. Older stu-
dents occupied the lower floors. and primary stu-
dents were on the top two floors, Secondary stairs
linked pairs of fours by age group, creating
snuller schools within the school. A glassed-in
“open-air” gymnasium with moveable glass shut-
wrs r()ppcd the schoal @

The Fieldston School, an Frhical Culture
School. representsanother traditon of school
building and curriculum. the “country day schaool”
(r1Gs, 394t The location of Fieldston's 18-acre
campus in Riverdale in the northwest Brony fol-
Jowed the lead of the Horace Mann and Riverdale
Country Schools. At a time when many schools
operated on a half-day sehedule, country day
whools provided a full-day program. including,
clective courses and sports activities. The academic
progrant and student population of Ficldston rep-
resented long standing concerns of the Lthical
Cultural Sodicty Schools: the inclusion of ethics
courses within the standard curricalum and o
diverse stdent body that included a large percent.
age of students on nattial or full scholarships v

An carly schieme for the campus by Clarence
Stein and Robert Kohn, the ardhitecs for the
school, shows a basically semmietrical Tavout with
buildings organized along a cenual spine. A wec-

ondary asis terminates inan open-air amphithe-

NEW SCHOOIS tOR NEW YORK
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Ve, 39 1 he Pieldvion Sehool,
Rirerdale, The Branx, Robere
1. Kol and ¢ larence S.

ater. ™ The final scheme is
4 More piLllll'c\quc sweep
of linked brick and stone
buildings in an undulating
open landscape that, when
approached by car. s
entered through an arch-
wav carved from the
“Rector’s Tower,™ Spedal
facitities included a num-
ber of Laboratories within
the science building. and a
targe dining hall and
library reading room with
cathedral ceilings, The
extensive grounds allowed
a number of plaving ficlds

. ENY
and recreation areas,”

Stern. 19280 wereal porspeciiee

af campaee from Spuyien
Duyeil Parkicay. 1928

~F

The combined influ-
ence of the all-day pro-
grams offered by the coun-
try day schools and the relocation of other schools,
such as the Chapin School and the Spence School
o Manhattan’s Upper Ease Side. no doubt con-
tributed to the Brearley School’s reassessment of
its building needs. By the end of the 1920s.
Brearley had outgrown its Park Avenue building,
The widening of Park Avenue and inereased waftic

to the Queensboro Bridge on 01st Street led the

1. a0 The eeleltan Schoal, vt aned Admotcarion

buridings tom ynade quadranele. 198
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trustees of the school to look for a new site in a
more residential arca. Designed by Benjamin
Wistar Morris and completed in 1929, the build-
ing that now houses Brearley is located on the case
end of 83rd Swreet, facing the East River (r1as.
42745).

In the Park Avenue and 01st Stree building,
the official school day ended at one-fifteen.
Afternoon extra-curricular activities had begun o
fengihen the school dav, however. and Morris™s
plans for Brearley's new ten-story building took
these changes into account. Large home room
classrooms are located in most of the riverfront
comers, with smatler classrooms for specific sub-
jects or trorials and spaces for art, music. and

shopwork filling, the rest of cach loor, Gymnasia

NEW SCHOOLS FOR NEW YORKX

v1G. 31 1he Ficdsion School. liprary

are located on the

ninth and twenth

floors, with a roof play arca wpping the building.
) g £

The primary classrooms focated on the lower

Hoors originally opened direetly to a roof deck
play arca. Wich these innovations in place,
Brearley was able to switch to an all-day schedule,
which lLike Fieldston and other “country day”
schools made possible special classes and recre-
ation in addition to regular studies.’™ Archi-
teceurally, the building represents a shift awa,
from the Georgian Revival styling of the school’s
former home (and of a good number of public
and private schools of the era). Morris’s design
bears a greater relationship e contemporary com-

mercial skvseraper design.
) £
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016G, 43 The Brearley Sehool. thivd grade classroont with
mural of old New Amsierdam, ¢, 1952-1934

VG, 42 The Breavley School. 83rd Siveer Building,
Bengamin Wistar Morvie, 1929, Fast 83rd Strect and

Fast Fud Averue, Manhattan, 83vd Street clevation, 1929,
rendering by Chester Price

viG. 44 The Brearley School, auditorinm, 19305

devian areg
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In the carly decades

of this century, the :
Ci(}"s‘ pul)lic whools Bostou Post Road aned Fast 17 3rd
began to incorpo-
rate an increasing number of special activities, par-
ticularly in junior high schools and high schools.
The junior high school is a twentieth-century
invention. created to solve a series of educational
and logistical problems associated with education
of adolescents and general overcrowding in cle-
mentary and high schools. ! In New York City
the first intermediate schools, for the seventh and
cighth grades, were opened in 1905, Ten years
later the junior high school was created with the
inclusion of ninth grade students. In addition
removing these grades from crowded clementary
and high schools. the new junior high schools
allowed a more differentiated curriculum. similar
to that of the high schools. including more
advanced academic classes, vocational training,
and “homemaking lessons.™ By the 1920s and
19305, increased emphasis was also being, placed
on extra-curticular activities. including sports and
dube, as a constructive means of socializing ¢hil-
dren and providing training outside of regular
classroom activities. ' Some junior high «chools

were designed o facilitate these acuvities.,

NEW SCHOOLS FOR NEW YORK

WG, 46 Herman Ridder Junior High
Sehool (.8, 980 Walter O Martin,

Stoeet, Morrisania. The Branx. 1930

Herman Ridder Junior High
School. the

Morrisania section of the

located in

Bronx., is a particularly clab-
orate school building (s16s.
146-50). Ridder’s "modernis-
tic” form, by Walter C. Mar-

school building and design
for the Board of Education
from 1928 to 1938, predates
better-known Art Deco
apartment buildings in the
Bronx by architects like
Horace Ginsbern. Although
the academic classrooms in
Herman Ridder were de-
standardized
specifications that included
fixed seating for 35 wo 40
students. some rooms. particularly the public

signed  to

spaces, are singular in form and ornamentation.
Both the octagonal main entrance and auditorium
entrance lobbies have stepped soffits above stylized
Horal friczes. The “hinge™ of the angled building
contained. on separate floors, a sewing room. typ-
ing room. and library. The fiest level of the tower
was used as a music room. with a band practice
room in the domed arca above. The auditorium.
although similar in plan to other school auditori-
ums of the time, has unique fixtures and lighting,.
Herman Ridder.

designed “to show the BRI
influence of the mod-
ernistic trend in archi-
tecture.” was built to
accommodate approxi-
mately 3.000 students,
Architecrurally. 1t was
the exceprion rather
than the rule for junior
high school design in
the city. Most of the

junior high schools

tin. the superintendent of

built during this pericil
were designed using an
expanded variation of

~
[
~4O
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vio. 48 Herman Ridder [unior High School,
entrance lobly. 1931

¥1G. 49 Herman Ridder Juwrior High Schaal,
typereriting class. 1935

view so Herman Redder Junior High School.
andoriem. 1931

the ubiquitous M plan—although by the mid-
19305 the facades of some were modified echoces of
more “modernistic” design.

High schools. like junior high schools, were
scen as places for education. vocational training,
and socialization, Although these goals for stu-
dents had been consistendy ardeulated by che
Board of Education virtually since its inception,
the high school building of the 19205 and 1930y
significantly increased the number of facilides spe-
cially designed to meet these aims. Franklin K.
Lane High School. which straddles the border
between Brooklyn and Queens. was one of a series
of large academic high schools built during the
19205 and 1930s. cach to serve a population of
about 4.000 students. Franklin K. Lane was
designed in 1930 and completed eight years lacer.
with construction funds provided by the federal
government's Public Works Administration (kiGs.

51=58). The school incorporated a variety of labo-

ratoties and vocational training classrooms as well
as spaces for special actvities, including club meet-
ings and art exhibitions.*® The Franklin K. Lane
plan is similar to those of several other high
schools of the 1920s and 1930s, including
Theodore Roosevelt High School in Manhattan
and the second DeWite Clinton High School in
the Bronx. Alihough only a few of the overall
plans of these high schools were standardized.
many classrooms and fixeures were built to stan-
dardized specifications.

Social training for adule life was not limited
to sports. clubs, student government. or school
publications. The Home Making Room or Apart-
ment. found in junior high schools and high
schools, was a suite of rooms that simulated a
“homey™ colonial residence. The rooms were fur-
nished with what, it seems. were considered the
aesthetic basics for the home. such as a living
room with fireplace, rugs. chairs “of various
types.” center table, gateleg table, nesting, tables,
desk, tea wagon. floor lamps and wble flamps,
More specialized homemaking skills were tughe
in “home nursing” rooms. which were equipped
with hospital beds. cribs, an adjustable bedseand
for serving meals, portable baby’s bath, portable
foot tub. sink and drain-board. and a medicine

cabinet, !
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¥1G. 55 Franklin K. Lane High School, home wursing classroom, 1937
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ERIC

POST-WAR PLANS—THE 19405 aND 1950s
The war vears brought school construction in
New York, which had slowed during the
Depression, to 3 virtual hale. By the mid-1940s.
however. extensive planning was underway for a
massive postwvar building program. Many of the
planned schools were 1o he designed by the Board
of Education’s Burcau of Construction headed by
Frie Kebbono Walter C. Martin's saccessor. A
number of private architectural firms. commis-
sioned by the Board of Education to design
schoals, were encouraged to develop new architec-
tural solutions for the school plan. The firms
ranged from those that had buile cradizionally
stvled private schools or universities. such as
Delano & Aldrich and James Gamble Rogers, to
firms that were more well known for their modern
comuercial designs., such as Harrison, Fouilboux &
Abramovitz, and Skidmore, Owings & Merrill
Published by the Board of Educadon. the ini-
tial designs for postwar schools were basically
maodernizations of older sevles with simpicr deco-
ration and scale. But by the 19505, designs
reflected new ideas of “child=sized”™ rather than
monuniental scale and were designed in contem-
porary architectural styles. ' Modern building
muaterials and technology redefined the lool of the

school. The exteriors of these buildings often

resembled the curtain-walied commercial struc-
tures that were beginning to fill the country’s
landscape.

Kellv & Gruzen's George Wingate High
school of 1953-1955 located in Brooklyn, illus-
trates the multitnde of strucrural, aesthetic, and
programmatic changes in architectural design that
were taking place during this time (116s. 59=61).
The first new high school constructed in New
York Citv since 1941, Wingate was designed for
use by approximately 3.000 students. The unique
hanjo-shaped plan was devised o cut down on
travel distances between classes and eliminace
dead-end carridors, Heavily used areas, including,
the auditorium and gymnasium. were centrally
located and designed for community access. The

circular wing ¢omtainy clasrooms and a skylic are

studio in addition to the cafeteria and auditorium,
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L. 39 Plan of Gearge W, Wingate High Schoal from Avchiteceural Foram, Nocember 1952

Ve 60 Gearge W Wangare High School ithe banye ool ™1 Aelly ¢ Grncen. Kongston Atone and Wrnthoop Soeci. Broolhn, 1935
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The rectangular wing contains shop and science
classrooms. Moveable scating was used in the
classrooms, reflecting the curricular changes initi-
ated in carlier decades. Following the precedent set
by W.P.A. public art projects in schools. Kelly &
Gruzen commissioned arvwork for the building—
the firse time that new artworks were integrated in

the design for a new sebool building, !

Vi, 02 0559 ¢ High Schgol of Art and Devgn.
Wil D oveazc soarl Ko aond Jivaln, 570 Sticer

and Sevond Nicne, Mabairan, 1959 1960, Hegh Sl
of bt e Dessgn. Tett and 'S 539 010l
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vG. 61 George W,
Wongare High School.

t'/nl).\’r{lu}ll

The High School of Are and
Destgn and PSS, 39 in
Manhatan.,  designed by
William Lescaze with Kahn and
Jacobs and built in 1939-1900,
reflects another new approach o
school planning (r1Gs. 62, 63),
The two schools were buile as a
single project. and although they
operate as separate units. they
share a basement and firse story
chat fills the endire school lot. An
outdoor recreation area for the
high school and the primary
school’s play arcas are located on
top of the high school’s firse-
story auditorium and gyvmna-
stum. For special events that
require a space larger than .S
59°s “mubi-purpose room,” pri-

mary schoal students had access

to the high school auditorium, Otherwise, the two

schools funcion independently, with the encrance

1o the high schoal located on Second Avenue and

the entrance o P
Street. ™

.S, 99 around dhe corner on 59¢h

11G. 63 .S, 59 & High Schaol of Art and Design. modol
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RETHINKING THE SCHOOL PLAN—
THE 1960s aND 1970s
In the 1960s and 1970 the trend in school build-
ings was toward more “Hexible” plans. ' The
raditional school building was broken down into
separate volumes, often with separate funciions,
aich as 4 freestanding auditorium. Teaching
spaces often incorporated several “classrooms™ that
could be joined or separated by sliding walls or
moveable storage units. As opposed o standard-
ired approaches 1o school designs, some architects
created unique solutions in response to the site,
The designs of PS030 in Manhatan. by
Frederick Go Frose Jro. completed in 1967 (s,
64-6=1 and DS, 380 in Brooklyn by Richard
Datner, completed a decade later trias, 68-=0).
illustrate the development and implementation of

these coneepes within some of the citv’s public

NEW SCHOOLS FOR NEW YORKX

T O DS, 36, Mandattan (K=2 or ). Frederick (6 Frast. .
Avehiteer, M. Paud Friedberg, Lanescape Archireer. 12005 aned
clmsterdam, 1967 north devanion
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schools. P.S, 36 is bro- HG. 66 18 36, clasraam
ken into four separate
pavilions linked by bridges. The irregalar geome-
v of P.S. 380 coalesces around the "main soreet”
hallwav. which runs along the long diagonal spine.
linking learning spaces and providing informal
weaching areas and gathering spaces tor studengs,
Both schools also provide experiential learn-
ing environments, LS 30, set in a rocky area of
Momingside Park. incorporates the landseape in
the base of the schoaoll with courtvards ssmpathet-
teally: designad 1o relare 1o the park. .50 380 has
exposed color-coded ductwork and a glas-fronted
bailer room. An intrigaing drainage sy stem creates
a warerfall from the auditorium root o the

hitchen root when it rains. Rain water is also fun-

NEW SCHOOLS FOR NtEW YORK

neled dhrough a cear glass pipe indide the
school 3

Both buildings incorporate open or flexible
classrooms, A P.S, 36. these wike the form of some
double-sized classrooms with moveable dividing
partitions. In P50 380, designed for 1.500 stu-
denes from kindergarten to fourth grade. this con-
cept was developed into nine Mrge “learning com-
plexes”™ that can be used for “team teaching.” or
divided into dassrooms. Each fearning center abso
includes ancillary spaces: 2 “resource space.” small
rooms for individual instructon. a conference
room. toilets. and storage. Alsoo P.S. 3807 firse
Hoor {containing a gvm. auditorium. and carly
childhood classrooms) is designed for separaie use
for summer sessions and community programs,

A number of independent schools buile or
renovated during this era also incorporated open
plans. Echoing some of the strategies that charae-
terized school interiors over a century earlier, pro-
VisTOns were nmdc for l;ll‘gc spal(‘c\‘ (Il.l( C()uld l\c
subdivided with moveable partitons. Like a num-
ber of other carlier independent school buildings.
new schools were often created in non-traditional
“puces.

For exampled the Acorn School was founded
in 1966 by a group of five families secking
ncighborhood NMontessori nursery school.
()rigin.x”)'. the ~chool was focated in the basenient

of a Beth Lsrael Hospital residential building,
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e, 6 'S 30, picinanar phii
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classrooms. with the possi-
biliey of creating a third.
Moveable  scatfolding
divided and furnished 1he
space. A media area was
located between the dou-
ble row of scaffoiding that
separated the ewo “class-
rooms.” Work spaces.
library and storage shelves,
and clevated study nooks
with materesses were held
within the scaffolding. and
colorful banners on hospi-
tal cubicle curtain tracks
hetped to divide the space
visually. Colorful super-

graphics further defined
31

the spaces.
Another independent
116 =1 The Aeorn Sebaol, schoal incorporated in a
26th Streer betwecen Forst and
Second Aventes vt fiva floor of

Phapps Howses. Manbattan, R . .
Mavers & Selufll 1971 Bank Street College of

farger structure is the Bank

Sirect SL'II()()I. part of the

vie. =2 deorn Schwol, plan Education ¢ signed by

tHarry Weese and Asso-

ciares, constructed in 1970, The school. like The

| itde Red School House, has its roots in both the

Parents plaved @ major role in building the cducadonal reform and sculeent house move-
school's furnishings and in cleaning, bookkeeping, ments, Its forerunner, the Burean of Educational
and fundraising. Three years later an upper sehool Experiments, was founded by a group that
for children six 1o nine vears old was opened in included Llizabeth Trwin, Caroline Prace tihe

the parish house of a neighboring church, The
children were 1o be aught inan angraded. open
classroom,

In 1971 the school consolidated i program
in a 5,100 square foor “found space.” originally
planned for medicat oftices, in the first Hoor ol the
tewly contoructed. federally subsidized Phipps
Houses, The archireces, Mavers and Schiff. com-
bined an edocational program calling foy
extremely flenible open spaces that induded some
ol the children's wishes, most notably for a1 school
that was a4 kind ol rrechouse (tiGs, =1-=3). The
finished space was divided into toar main sections:

anadmimsirative ared. 1 muliiparpose playroorn,

4 separate nursery space. and mwo upper school

11, =3 Lhe Acarn Scbool, snteriors with maveable

setllolding oeaiing andv and reforcuce e
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founder of The Play School, Lurer the City and
Country School), and Harriet Johnson, under the
leadership of Lucy Spraguce Mitchell, Burcau
metbers were strongly infuenced by Dewey, b
abso by the idea of a swstematic, scientific approach
to studving children and learning through obsery-
ing their playv, growth, and study. During the carly
vears the Bureau, Jocated in the Mitchell residence
on West 12th Street. sponsored ity own nursery
school and The Play School tfor older children)
on 13h Strect (116, =403 In 1930 the Bureau of

Fducational Experiments renovated and relocated

to the old Fleischman's veast breweny and storage . .
buildi Rank S 1 | L | 116G, =4 Bank Streer Schaal. uwrsery classroam at the Burean
) o on Bank Strect, s teacher trd ¢ tha . .. . - . .

urliding o K ‘_r’“’“l W tkcher traming that of Fdwcaiional Fxperoments brownstone on West 13th Streer
had hecome part of the Burcau™s work became a

formal program. and a full clementary school was

opened.

In 1970, the school moved 1o its present

{

building on 112th Street. The nine-siory structure

was designed o houase the Children's School and

the College of Education as well as a number of

AREEEN N B

admumnistrative offices (t1Gs, =s===). The school.
which has an enrollment of about 130 students,
occupies the second. third. and fourth floars of the

building. and shares some other facilities including,

AN

the library, gymnasimn, and cafeterias The build-
ing lobby is used by the Children's School for
sonall assemblies, singing. playvse and other group
cvents, Hallways too provide spaces for more
informal gatherings, with wooden “hoxes”™ that
students can arrange Tor seating or play. Most
classroomnis contain a flesible arrangement of wables
and chairs, as well as three long padded benches
arranged inoa TC7
shape for presenta-
tions. meetings. and

informal gatherirgs.

€

-~ The classrooms for
the vonngest children,
on the second Hoor of
the buildings. open
onta an ondoor play-

dech. A roofl play-
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ized buildings of the
19208 and 1930s. these
huildings are designed as
“kits of parts” or modules
that can be freely re-
arranged to it the school
enrollment and viee. ™

The Children's Store-
front. a arition-free, inde-
pendent school in Harlem
follows the independent
school tradition of carving
education wpace into the
existing urban fabric.
Uil recentdy the school
was baved in two brown-
stones, separated by g
vacant building. on Bast
129th Sereer in Harlem

THE 1980s AND 1990s—TRADITIONAL
SOLUTIONS AND PLANS

Hic. = Bank Street Nehool. (r1as. 81 32). The school
t':'v/l/ll el cafererid belotee i began as a preschool for
sl ro roof playaraiond

The recently opened TS0 234 in Manhattan, neighborhood children,

(I('\igll('d l)) Ri(ll.ll‘d l)‘lllncl' & '\\\()Ci.ll('\. com-
bines some of the innovative feanres of S 380 - -
aich as a main cortidor designed o allow infornul

meeting places and evposed strucarral sestens—-

and since 1981 has added one grade a vear, gradu-
ating ity first class ef five cighth graders in 1989,
At that time chisses for the voungest children were

held on the firv floor of cach building in an open

with more tradivonal individual classtoom unin

(1cs. =880 L he wirreted exterior with arched

windows facing the sireet reaalls the more monu-
mental schools of an carlier eras One of the wrrets
holds @ school bell. and the others are school
entranees, induding two separate entrances that
open diready into kindergarten dasroons,

[n 1988, Daaner's firm. along widh three

other Now York Ciny ardhitecture fitmsy The
Fhrenkrant, Group & Lohstut Gruzen Samton
Steinglass. and Perkins

ard Willl were commis-

sioned by the Board of

o Lducation 1o develop
. . prowoty pical schoaol huil-

dings that hark back 1o

another New York City

. = tadidon. that of the

modular school plan, tn

contrast to the standard

pat e =g OS5 n Rickad Datiner <& Avaocnntes Architecns, Chambors

TR ool Csenno s Sy v Manbarngr PSS playgonid tiade vt

1
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space that can be separated
with a divider. Classrooms
tor the older children, who
are taught a tradidonal cur-
ricuium in small classes rang-
ing from cight to fifteen stu-
dents, were located on the
upper floors along with
administrative ofhices. The
ground Hoor housed the
kitchen, dining room. and
computer room. Students
used other spaces in the
neighborhood, such as
ncarby parks and a local
church. for recreation and
assemblics.

The school recently pur-
chased two buildings on the
other side of 129th Street.
Renovations began in the

spring of 1990, and the

school took occupancy in na. 8o PS8 234 DEVELOPMENT, MAINTENANCE,

autumn, 1991, The new  assroom ADAPTATION, AND CHANGE

building includes classrooms The preceding examples give some indication of
for older children, a reading room on the top attitudes to education and their archirectural
Hoor, and a ground-floor gvmnasium. music expression during the development of the ciny’s
room, and assembly space to accommodate 160 public school system and independent schools, Yet

6 new school buildings, photographed in their

people (k1Gs. 83-85).

- freshly minted prime, pro-
vide only a partial picture of
the prevailing issues of a
maturing urban system. The
same factors that shaped the
building and form of new
schools—changing cduca-
tional methods and a grow-
ing or shifting population—
acted upon the existing (if
rapidly growing) building
fabric. These issues were
joined by the ramifications of
wear and tear that were often
cx;lccrl);ltcd in the pul)lic

schools by the heavy use gen-

erated by overcrowding.

Vi, 8t The Children's Stavefront, 120th Street between Park and 1 exiigron Avenies.
Manhattan, Pre K 8. cocd: school brawstones tnon-adyacent) from 1.301h Spreet

ic2
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v1G. 82 The Children's

Storefrour, Kindergarien

classraom

From the outser. New
York Citv’s schools have
had the eves of the
public on their successes
and failures. The sheer
numbers of students in
the city school system
have guaranteed its use
as a model—good or
bad—for educators and
refermers. In the nine-
teenth and carly owenti-
eth centuries writers and
social reformers. such as
Jacob Riis and Adele
Maric Shaw, exposed the

physical inadequacies of the building stock and
the sometimes indifferent atdtude of educarors.
Even while C.B.]. Snyder was bringing sweeping
reforms to new school construction, lauded by
educators, architects, and the public. many of the
city's enisting school houses were in deplorable
condition. A report published by the Good
Government Club "E™ in 1896 describes a num-
ber of school buildings. including P.S. 44—"very
dangerous™ a leaky. one-story wooden framie
building with thin paper-lined board partitions,
an unpaved playground, and water three inches
deep in part of the cellar. In short, it was a “con-
struction of a most inflammable nature, extremely
dangerous to life and health.™” Other buildings
had no Hush toilets and inadequate venrilation.

ERIC

Aruitoxt provided by Eic:
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V. 83 The Chulehen's Srefront, renderng of renorated

huilding comtanming library, assembly space, and additional

(lssroanis
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v1G. 84 The Childven’s Storefront, buildings before renovation for school use by Pier, Fine Associates on south side of 129th Street
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The Good Government Club's report called for
administrative measures, such as an accurate
school census, that have been reiterated in reports
to this day. Tt also discussed problems of funding
the schools in the city’s budget. and includes a
rather impassioned response from Snyder about
school upkeep. pointing out that

there seems to be a populdar impression that the Board of
Education, and especially the Superintendent of School Buildings,
can mke repairs and improvemients in school premises, entirely
overlooking the fact that the law places the power absolusely in
the hands of Trustees, and that neither the President of the Board
of Education or the Superintendent of School Buildings can order
any work whatsoever done in any building, as all orders and
contracts must be made by the Board of Trustees, our power being
limited to recommenclations that are entively disreqarded. 58

In a study of the city's schools included in the
Hanus Report published by the city in 1914, a
section was devoted to the problems of their sit-
ing, design. and construction.” One focus of the
report was a call for complete standardization of
school design and plan, rather than the
modification of similar plan types and designs. As
has been illustrated, this suggestion was acted
upon, leading to the standardized forms of the
next decade. The method of acquiring sites was
criticized as cumbersome and -unscientific, relying
on local requests rather than accurate census
figures. The excessive amount of time spent in
obtaining approvals from myriad city departments
was examined and criticized, as were antiquated
mechanical svstems design. Construction delays
and overall qualiry were also examined, and then
were attributed to the city’s process of choosing
the lowest bidder without weighing experience.

Much of the criticism teveled against the
buildings of the city's public school system in carly
private and city-sponsored studies has been
restated in subsequent studies. Reports have exam-
ined the problems of maintaining and upgrading,
existing building stock, the process of identifyving
and 2 isembling sites for new school construction,
and the complexity of coordinating design, engi-
ncering and construction.® Some of these prob-

lems are perhaps endemic to a system that is

NEW SCHOOLS FOR NEW YORK T

plagued in part by its immensity, as well as by a
massive, not always coordinated, citv bureaucracy.
Notwithstanding past and current mandates to
establish a semi-independent agency or figure to
oversce the site acquisition, design, and construc-
tion process, design difficulties persist. Just as in
carlier eras, there is still a need to modify out-
moded specifications and hidebound building reg-
ulations.

Perhaps even more important is the issue of
maintenance and upkeep. No school, not even
those listed as city landmarks, is immune to the
hazards of inadequate upkecep. Pigeons fly in and
out of the broken windows of the former music
room in the tower of Herman Ridder Junior High
School. One of the M-plan schools illustrated in
this text, P.S. 94, was the subject of a series of arti-
cles in The New York Times, which included
descriptions of an enrollment almost twice as high
as the 700 students it was designed for, leading to
clusses in the gymnasium and any other available
space.®!

One of the most graphic and poignant
descriptions of the decay ot another landmark, the
auditorium of Morris High School in the Bronx
designed by C.B.J. Snyder, is contained in
Jonathan Kozol's Savage Inequalities; Children in
America’s Schools published in 1991:

... The room resembles an Elizabethan theater. Above the
proscenium arch there is a mural, eirca 1910, that must have
been impressive long ago. The ceiling is crossed by wooden ribs;
there are stained glass windows in the back. But it is all in ruins.
Twao thirds of the stained-glass panes are missing and replaced by
Plexiglas. Next to each of the eight tall windows is a huge black
number scrawled across the wall by a contractor who began but
never finished the repairs. Chunks of wall and sections of the
arches and supporting pillars have been blasted our by rot. Lights
are falling from the ceiling. Chunks of plaster also hang from
underneath the balcony above my head. The floor is filled witl
lumber, broken and upended desks, potato chip bags, Styrofoam

coffee cups and other trash. 62

The city's independent schoels are by no
means free of the problems that have plagued the
public schools. Financial pressures, building main-
tenatice, and adjusting the physical plant o adape

BUILDING AND LEARNING
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to curricular and social changes have been and are
ongoing concerns of many schools. With their rel-
atively fixed enrollments, administrative auton-
omy, and individual boards of directors. most
independent schools have been better prepared to
adjust to change than the public schools.

Almost all of the independent schools dis-
cussed in this essay have renovated. added on to.
and/or expanded their buildings. Often the reno-
vations have made innovative use of existing
underutilized space, and additions have included
the annexation of neighboring buildings. Most of
the schools have commissioned master plans to
assess current building use and long range goals.
Examining the working of the school has enabled
administrators, educators, and directors. to lay the
groundwork for future. In some cases parents’
commirttees have helped with the design and con-
struction, giving those with a vested interest in the
school a voice and hand in shaping its form.

. ‘
¢ e
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CONCLUSION

All of the school buildings featured in this article, -
both public and independent, are potent symbols
of prevailing ideas of education, society, and the
voung. The goals set for the city’s schools have
often been high. and their architecture has been
expressive of cach gencration’s interpretation of
these aims.

In the mid-nineteenth century, educator
Henry Barnard wrote about schools: “No public
edifice more deserves, or will better repay. the
skill, labor, and expense, . . . for here the health.
tastes, manners, minds, and morals of each succes-
sive generation of children will be, in a great mea-
sure, determined for time and eternity.” The pow-
erful role of the architect o achieve this end was
clearly stated almost 100 years later by Talbor
Hamlin, whose insightful 1939 article “Schools
are for Children” states, “Nowhere does an archi-
tect have a better chance to display his skill than in
the planning of school buildings, and nowhere
does he perform a job of greater importance for
the public welfare.”®!

Today, as we strive to restore..reshape, and
redefine our schools, we would do well to remem-
ber the lessons of the past—and to hold some of
the same aspirations for schools to shape the
fucure.

Aune Riesclbach is program divector of
The Architectural League of New York

RUILDING AND LEARNING




NOTES

1 Report on the Rebuilding and Dedication of Ward
School No. 4. Riviugton Streci, near Ridge in the Thivtecnuth
Woard, April 23. 1856. (New York, 1856]. 5-6.

2 Tora complete history of the Public School Society
see Oland W', Bournce. The History of the Public Schoal
Soctery of the Ciny of New York (New York. 1870). For a
recent interpretation of the Socicty and its role in public
education see Diane Ravitch. The Grear Sehoo! Wars (New
York. 1988). 3-83. Early New York City teachers and
«hoals, hoth private and public, are discussed in Carl F.
Kacsde. The Evalution of An Urban School System: New
York Ciry. 1730-1850 (Cambridge, MA. 19723).

3 Raviteh, 13-15.

4 For a <hort overview of school building in New
York City. see Board of Fducatian. City of New Yark, New
York School Bueildings. 1806~-1936 {New York. 1956). 8-9,

5 Deparement of Public Instructian. City of New
York. Thirreenth Annseal Report of the Board of Education
{New York: The Board of Educadion. 1855).

6 For descripeions of the graded system of (asses
based on Prussian models firse used at the Quiney School
in Massachusctts see Joel Spring. 7he Ameriean Scheol
16421985 tNew York, 19860, 135136 and 44—45. The
nationwide influence on school design created by the
individual classrooms of the graded svstent is explored in
Suzanne Lichtenswein. “American School Buildings: 1890
10 1920.7 (\Master's thesis. Cornelt University, 1985).

7 Kaostle. 89.

8§ For a history of education in Brouklyn. sce
“History of Fducauon in Kings County 1659- 1883.7 in
Henry R. Stiles. ed.. The History of Rings Cotnty Including
the Cin of Brooklyn UNew York, 18841, 4019—113 and in the
wme publication. Tunis G. Bergen. “The Departmenc of
Education.” 609-618 outlining the history of cach
standing public schoot building. the organizacion and
tunding of the Brooklyn schoal syseem up to 1883, and
describing scholarships available o Brooklyn's public
grammar school seudents at 4 number of insitudons.
including Colunthia College and Packer Insticute.

9 For a general history of Packer «ee Marjoric
Nickersan. A Long Way Forreard. The Firsi Hiundved Years
of the Packer Collegiaie Institete (Brooklyn: The Packer
Collegiate Tnstitute. 19451 An architectural hisory “The

Pacher Collegiate Institate. A Briet Archicectural History”
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was written by the firm Bever. Blinder. Belle in 1986 as
part of a study of the school.

10 For a photographic survey of New York City
I andmarks (including school buildings) sce Barbaralee
Diamondstein. The Landnwrks of New York (New York.
1988). Elliot Willensky and Norval White. A.1.A. Guide to
New York Ciry (New York, 1988) includes landmarked
school buildings. as well as others of architectural or
historic significance.

11 James T. Dillon, “Public School 34.” (Landmarks
Preservation Commission. 12 April 1983, Designadion List
164. L.P~1288).

12 Diamondstein. p. 172,

13 James T, Dillon, "Public School 11,7 (Landmarks
Preservation Commission. 25 August 1981, Designation
List 147, LP=1179): Chervl Anne Slavin. “Public School
11: A Historv.” (rvped paper in the files of the Landmarks
Commission. n.d.).

14 For a general history of city schools during chis
era. see Board of Education. City of New York, The First
Fifiy Years 1898-1948 (New York. 1948). The physical
realivy of schools before Snyder’s work is explored in Adele
Maric Shaw. “The True Character of New York Public
Schools.” Workd's Work V1. no. 2 (December 1903).
42024221, Surveys of Snyder’s work appear in John
Beverly Robinson, “The School Buildings of New York.”
Architcctural Record ™ (Januarv=March 1898). 359-384
and C.B.]. Snvder. "Public School Buildings in the City of
New York.™ Awmerican Architeet and Building News XCHI
(January=March 1908). A more recent analysis of Snyvder’s
contributiens to New York City school design in the
context of the history of New York Cirnv's buildings. along
with a therough bibliography for his work can be found in
R.AM. Stern. G, Gilmartin, and J. Massengale. New York
1900 (New Yorh, 1983). A lacer period of school design
appears in RAM. Scern. G Gilmartin, and T. Mellins.
New York 1930 (New Yok, 1987),

15 The H plan is discussed ac length in Charles C.
Johnson. “The Model School House,™ Worlds Work X1
(May-October 1906). T664-7608.

16 C.B.J. Snvder. “School Buildings in Furope,”
New York Tribune. 5 December 1896. 10,

1= Real Estate Record and Guude- ~Annual. 1899,

18 Shirley Zavin, “Curtis High School.” (Landmarks
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18 Shirey Zavin, “Curtis High School.”™ (handmarks
Preservaidon Commission. 12 Ocrober 1982, Designation
List 1601 P=12144).

19 See Stern et al. New Yord 1900 and Willensky and
White for dates and. in some cases. illustrations.

20 Fora general history of the school. see Ruth
MeAneny Loud. ed.. 70 Brearley School ™3 Years iNew
York: The Breardey School. 19593 The school s archives
alo conain the architeet Henry Rutgers Manshall's final
report. dated 10 October 1891 and notes on plans for the
building.

21 Plans for the new school and explanations of the
building’s use tas wedl as the corporate reorganization of the
schoolt are contined in The Breardey School. e New
Brearley School (New York. 1911,

22 The New Breavley School. 6. Due to budgetary
restrictions. the third loor of the new building was left
unfinished. and 4 second elevator was omitted. A
fundraising flyer issued in April 1911 describes the teed
for finishing the space (due o increased enroallment) and
adding the clevator.

23 Board of Fducation. Cigv ef New York. “School
Building Inventory: Age by Decades of all 973 Facilities.”
(New York. ¢ 1981,

24 Fora summary of sources about administration in
this era see Juel Spring. 231-235. See The Five Fifiy Years.
1898 1948 for a sunvey of the New York City curriculum
during these vears. and for a discussion of

Americanization” as well asasuney of the history of
Urban Edueation. see David B Tvacke e One Best Syseem
(Cambridge. MAL 1974,

25 WK Harsovand CFL Dobbing Sehoo/
Bueddeiugs ot Fodhay aned Tomorrowe tNeve York, 1931,
1RS 205,

206 .

27 Vot a brief overview of Perkin’swork see Fric
Fmmett Davisand Karen Indeck. Mwight Heald Perkor,
Sew sl € wpcteateatess and Praivee School Arcirectire
{Chicago. 19895 for the school designs by Perkin's firm see

vk Fellores ¢ Hamilton, Fducationa Buldig
(Chicago. 1925,
28 Harrisonand DPobbin, 185 214,
29 Lor sunvevs of teaching philosophies during his

crtosee Sprmg. 169 177 and Tany Caban, Howe eachers

Tawghe: Comstancy amed Change i American Clasiroons
1890-1980 (New York. 1984). 41 -111.

30 Cuban as cited and sumnuarized in Spring,
169 -170,

31 The history of rwin's work in her experimental
progressive classes at The ittle Red School House. which
began in 1914 in a public school hetore moving to s
present home on Bleeeker Street and converting to an
independent school in 19320 1< locumented (and
ilustrated) in Agnes De Lima. The Little Red School House
(New York. 1942).

32 A discussion of "The Activity Program. an atempt
to integrate progressive teaching within selected New York
City schools from 1934=1940. can be found in Cuban,
SS-01.

33 Foran overview of a number of independent
schools during the 1930s see Federal Writers Project. New:
York Learns. A Guide to the Fducational Facilities of the
Merropolis (INew York. 1939), 40-61.

3 Cuarrent information aboue bitde Red School
House and a tour of the school were provided by Annie
{.aRaock.

35 Fora general history of the Dalton School, see
Marilvn Moss Feldman, ed.. Dealrow School 1919-1979, 60
Years a Book of Memories (New York: The Dalron School.
197,

36 Plans for the new building are iflustrated and
owtlined in 7he New Daftonr Builediig (New York: The
Dalton School. n.da), Assistant Fieadmaster Frank
Carnabuet provided additional information and a tour of
the Dalton School’s 89th Street building.

37 A brief histony of the Frhical Culture Schools,
including Fieldston. ivincluded in the school brochure.
The Ethical Cadrure Schools,

38 This seheme is illustrated in the broche A4 New
Departure o0 Felucation, ngl. published for the Lihical
Culture High School Building Fund. which alse contains
long essay by Felin Adler on education.

39 Photographs of the completed buildings are
included in the undated school hrochure Fieldseon.
Felucaring Grls for ife. Additional information abow
Fieldston and the Fthical Culaure sehools was provided by
Dircctor of Public Relations Judith Rich.

40 Some of the justifications for the move are

..‘8

]

NEW SCHOOLS FOR NEW YORK I BUILDING AND LEARNING

ERIC

Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

ERIC

outlined in “The Move.™ e Brearley Budlenn 1V no. |
INovember 19281 320, The Brearley Budletin IV no. 2
thebruary 19294 subditled "The New Schoolhonse
Number.” goes into greae detail about the reasons for the
move, samnuarizes the history of the school. and s
iliustrated with Hoor plans of 1he new building,

41 For a deseriprion of this trend nationally see
Lichtenseein, 232-237

42 For a discussion of the devclopment of the junior
high school see Spring, 21:4-219, The rationale behind the
¢retion of junior high schools in Manhatan is discussed in
The Frose Fifry Yeurs, 64, 99-100.

43 A photograph. first loor plan. and brief
description of the school are one oi the compendinm of
school and other public works projects in €, W, Shorcand
R. Stanlev-Brown. Peblic Buildings: Archiecrure Under the
DPublic Warks Adminisivation, 1933-1939 (X ashington
D.C.L 19391 196, Althongh the capacity in this text is
stated as 1,700, Board of Educadon records state aseating
capacity of 5,148, Files at the New York Ciey Are Commis-
sion provide 1 chronology for the design ot the school.

44 Harrison and Dobbin. 107, 134-135. This work
fearares photographs and plans of standard wypes of
clemientany, junior high school. and high school classrooms
and adminiserative areas.

15 See che New York City Board of Fducaion’s
annual repore, Al the Chaldren 119431944, 194:i=1945),
The reports contain renderiags of planned buildings and
lists of archutects who will design new schools,

40 New York Schaol Bueildings, 18001956, 40 67,
includes renderings o aselection of proposed school
buildings by New Yotk City architectural i,

47 B. Sumner Gruzen, "School Design in-the-
Round.” American Schaol and Universin (1934-1955),
247252 "Banjo-Plan School”™ Arehitecnoal Forion 97
(Nosember 195211222125, Relly & Guuzen, Architects,
“Fact Sheet.” (2 pp.) outlines the buildimg progran.
induding the number and wpe of classrooms and the art
work to be induded m die building.

18 James Sandets. a graduate of PSO89, provided
information about the buildig's use.

49 A number of pamphlees published durning this cra,
notably those produced by the Fducational Facilities
Labutatony Gnon: profic organization tounded by abe bord
Foundaton, illustrated plans tor “open” dasstooms and
dinanssed theis relationship with nes teaching methods

Two ot the brachures. Feucarional Change and

NEW SCHOOLS FOR NEW YORK

Arehiteetieral Consequences (New York: Educational
Facilities Laboratories, 1908) and Schools Withowr Walls
(New York: Educational Facilities Laboratories. nud.),
illustrate their ideas.

S0 "Primuary School P-380-K.™ (fonr-page brochure,
1971).

51 For general deseriptions of the design for the
school. its philosophy. and New York City educatory’
response to Acorn. tee Rita Reif, “All Around Them.
Things to Climb and w Read.”™ The New York Times, 2
June 1971, 18, and Janet Bloom, “Rock 'n Roll School.”
Architectioral Farim 3™ (November 1972), 36-61. A
detailed architectural description and design history can be
found in Mavers & Schiff. Architects, "Description of the
Acorn School.” undated typed text. Carrent information
about the schoal and its programs can be found in “The
Acorn School,” (school brochures both current and ¢
1973y and was gained in an imerview with school Dircetor
Jill Axthelm.

52 The brochures are reprinted in Charlotie Winsor.
ed.. Experimental Schools Revisited: Budletins of the Burear of
Educational Expertments (New York, 1973),

53 Fora history of Mitchell and her work at Bank
Street see Jovee Antler and Tuey Sprague Mitchell, 7he
Making of @ Modern Waman (New Haven, 1987). Brief
histories of the school are contained i a series of undated
brochures, Bank Streer College of Education, A Brief
Histary of Bank Street and A Brief History of Bank Streer
College. borh published after the school moved to 122¢h
Strect. Prelininary plans, interior perspectives, and
descriptions of specific facilities (with their projected cost)
for the 112th Streer Building are published in an undated
fundraising brochure, Baut Streer. Further deseriptions and
a constnuction photograph are contained in Bank Sireer
College of Fducatian 1968 Annieal Repare. Cuarrent
information about the Bank Street College of Fducation
and the Bank Sereet School for Children can be tound in
Beanke Sareer College of Fdueation, the 1989 Aunreal Report
and the school brodhwre Bank Street School for Chiledren.
Additional information and a tour of the school was
provided by Dean Joan Cenedella, the head of Children's
Programs.

Sa Lllen Posner, “earning Curve” Architecrnral
Record 177 0o 3 (March 1980,

55 “Buailding Blocks.™ Archurectioral Record 177 no. 3
(March 19893, 112 118,

SO The spirit and shape of this school are aaptuted in
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the recent film documentany The Children's Storefrom
created in 1989 by Karen Goodman, There have been a
number of artictes published about the school and it
headmaster and founder, Wed O'Gorman. Among the
more informative are Amanda Gardner, "Heads of the
Classes. Five who rule in New York City's private schools.”
Manhatan. Ine. (September 19893, 32: Carolyn Battisea.
*Self=esteem and nonviolence are kevs ac Harlem Mtore-
front School.”™ The Bosion Sunelay Globe, 30 July 1989,
B29: Joseph Hurlev, "He Came to Help Hardem's Poor.”
Newesday. 13 June 1986, 2-3: Fred Hechinger, “Inner-Clty
Classroom With a Lesson to Teach.” The New York Times.
17 July 1984 Steve Lerner, "Harlem’s Headmaseer.™ Daily
News Sunday News Magazine, 27 May 1984, 11-12,
Current information about the school is available in 7he
Children’s Storefront. 3 brochure published annually by che
school. and 7he Starefrant Journal, written by the school's
students. Further information and a tour of the school was
given by Ned OYGorman and the teacher and presidene of
the Board of the Directors, Elsie V. Newburg,
Wendy-Rneale Culbreath asisted in the rescarch and
drafted the exhibition rexe about the Children's Storefront.

57 Good Government Club "F* No. =, Public School
Rudldings in New York Cery. Therr Condition as shown iu
Offictal Reports. 1896,

S8 Jbd, 12,

59 Ciry of New York, Report on New York Public
Schools, Delays in their ocation, Desigss, and Construction,
Charles G. Armrong. Francis J. Armstrong. consuiting
engineers, 1913-1914.

60 National Civie Federation, New York and New
Jersey Section, June 1921 (mimeograph). The Civic
Federation included a numiber of women's service:
organizations such as the Women's Municipal League.
Civitas Club (Brooklyn), Women's Cine Club. Council of
Jewish Women. Public Fducation Association. League of
Catholic Women, New York Sare Federation of Women's
Clubs. and New York State Federtion of Business and
Professional Women's Clubs,

01 Ascited m Jonathan Kovzol, Servage Tnequaliues:
Chaldren i Amevica’s School (New York, 1991, 114115,

62 Kool 106, Kosol goes o 1o describe the
princpal’s hopes tor restormg the space to make it the
“oul of the schaal,”

63 Falbot Hamlin, "Schools are tor Children,”
DPenctd Pornes (NMarch 1930,
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This book gives physical form to two important ideals in education

the significance of small schools in helping children learn and the benefit:

of integrating schools into the community. Innovative designs are

presented for six neighborhoods—rFlushing, Harlem, Prospect Height:

Morrisania, Sunset Park, and Washington Heights. Although the

sites are in New York, they reflect diversity in urban areas nationwide

New Schools for New York includes a discussion of why small school
are important, an analytical essay discussing the design projects an

specific features that offer the greatest possibilities for use in New Yor

and other cities, and an historical essay on the design of public an

independent schools in New York City. The project’s sponsors are tf

Architectural League of New York and the Public Education Associatio
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