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Introduction to
THE ABE/ESL INSTRUCTOR 'TRAINING SERIES

Scope and Content

The Study of ABE/ESL Training Approaches Project has developed eight training
packets to assist ABE and ESL instructors, both professionals and volunteers. Packet topics
were selected based on a national review of training content and practices and on
recommendations from selected experts representing ABE, ESL, and volunteer programs
across the United States.

Packet topics include:

1. The Adult Learner
2. Planning for Instruction
3. Groupaeam Learning
4. Monitoring Student Progress
5. Volunteers and Teachers in the Classroom
6. Communicative ESL Teaching
7. Mathematics: Strategic Problem Solving
8. Whole Language Approach

There is no suggested sequence implied in the above listing. Each packet is intended
to stand alone. Each encompasses a two-session workshop series with activities scheduled
for participants to accomplish between sessions. Ideally, the two sessions should take place
about one month apart. Packets include detailed instructions for workshop leaders and
masters for all handouts and transparencies needed in the workshops.

Key Assumptions about Adult Learning

All packets have been designed to guide workshop leaders to model the adult
learning principles upon which the packets are based. These principles apply to the training
of instructors as well as to educating adult students. Based on the literature about adult
learners and the experience of skilled adult educators, it is assumed that adults learn best
when:

they feel comfortable with the learning environment and they attempt tasks that
allow them .to succeed within the contexts of their limited time and demanding
lives.

they provide input into the planning of their own learning goals and processes.

they have opportunities to engage in social learning i.e., they learn from peers
as well as from an instructor.

COMMUNICATIVE ESL TEACHING
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they have a variety of options appropriate to their learning styles (including
sensory modalities, ways of thinldng, and both individual and group learning)
and have opportunities to analyze and expand their modes of learning.

they are able to associate new learning with previous experiences and to use
those experiences while learning.

they have an opportunity to apply theorylinformation to practical situations in
their own lives.

In accord with these assumptions, each par,Let employs research-based components
of effective training and staff development: theory, demonstrations, practice, structured
feedbacic, and application with follow-up. Key research findings on these components are:

1. The theory that underlies any new practice is a necessary but insufficient
component of training.

2. Demonstrations that illustrate new practices and reinforce their use are essential

to full comprehension and implementation.

3. Instructors need to practice new approaches in a safe environment and to
receive structured feedback on their attempts.

4. New approaches need to be applied over time in a real situation preferably

ones where continuing feedback and analysis are possible (e.g., peer coaching

or mentoring).

Research indicates that long-term change is likely to occur only when all of the above

conditions are met.

We hope you will find that these training packets produce effective, long-term results.

COMMUNICATIVE ESL TEACHING
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About the
COMMUNICATIVE ESL TEACHING TRAINING PACKET

This training packet employs selected research-based components of effective training and
staff development in the following manner:

THEORY: An inductive format is used in presenting theory. This approach requires
participants to extract theory from experiential activities rather than memorize theory
from a lecture (a deductive format). Through analyimg their own language learning
experiences, participants learn about and internalize theory by discussing it with others.

DEMONSTRATION: A video of an adult ESL class combined with focus handouts enable
participants to identify and analyze the components of communicative ESL lesson plans
presented in the packet.

PRACTICE: During Session One, participants work in small groups to plan a
communicative ESL lesson. The trainer then facilitates a group sharing of this lesson.

Between Sessions One and Two, participants have the opportunity to practice identifying
student communication needs and planning and teaching communicative ESL lessons.

STRUCTURED FEEDBACK: During Session Two, participants have the opportunity to
compare and modify the lessons they have planned and taught at their home sites.

APPLICATION: Finally, participants will be able to plan new communicative ESL lessons
that meet their students' needs.

REFLECTION ON WORKSHOP PROCESSES: During the workshop, participants analyze
the type of thinking and learning that the workshop activities stimulate. As a result,
participants become conscious of the theories and assumptions that underlie and guide
communicative ESL teaching.

During these training sessions, *learning by doing" will be the focus. Participants will
experience new instructional approaches, and then will reflect upon, analyze, and generalize
from their experience. Such learning is more likely to be remembered and used than is rote
learning.

About the Participants...

This training packet is designed for persons involved in some aspect of adult ESL instruction
for example, teaching, tutoring, or supervising. It is important for participants to attend

both sessions.

COMMUNICATIVE ESL TEACHING



Trainer Notes - Session One

WORKSHOP OVERVIEW

Objectives: By the end of Sessions One and Two, participants will be able to:

1) distinguish between structural and communicative approaches to
language teaching;

2) conduct an ESL communication needs assessment;

3) develop and teach an ESL lesson based on one of their students'
communication nceds;

4) critique and modify their lessons based on peer feedback and support.

Time: .Total time required for workshop: approximately 8-10 hours:

Session One: 3 hours

Interim Activities at Home Sites: approximately 2-4 hours over a one-
month period

Session Two: 3 hours

Materials
Checklist: Hardware:

VHS Player (1/2-inch) and Monitor
Overhead Projector

Software:

Video
Packet Handouts
Packet Transparencies
Blank Transparencies and Transparency Pens

COMMUNICATIVE ESL TEACHING 10



Trainer Notes - Session One

BEFORE SESSION ONE

The following tasks should be completed before Session One of the workshop:

O Send out flyers announcing the workshop series. (See pages 36+ for a sample.)

Send the Participant Questionnaire (pages 36+) to all pefsons responding to the
flyer. The suggested number of participants for each workshop series is 30
persons.

Tally the results of the Participant Questionnaire. (This can be done easily on
a blank copy of the Participant Questionnaire.) You may want to make a
transparency of those results to share with participants. If the questionnaires
indicate that a third or more of the participants are working primarily with multilevel
ESL classes, see pages 82+ for suggested activities and handouts.

O Arrange for a place to hold Session One and make sure it has sufficient space and
movable chairs for small groups. Ideally, the room should be set up with tables
seating four to six participants each. Arrange for any refreshments that will be
available.

O Order A/V equipment (VHS player and monitor; overhead projector.) Before the
session begins, check to see that all A/V equipment is working.

Duplicate all handouts for Session One (H-1 through H-13) and arrange them
into packets. Staple those handouts that have more than one page (e.g., staple
H-3-a and H-3-b together). By providing one packet of materials to each
participant at the start of the workshop, constant handling of materials during the
session can be avoided.

O Make transpan acies from the transparency masters for Session One (T-1 through
T-9).

O Read the Trainer Notes for Session One (pages 7+). Review handouts H-1
through 1-1-13 and transparencies T-1 through T-9.

COMMUNICATIVE ESL TEACHING
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WORKSHOP OUTLINE
SESSION ONE (THREE HOURS)

MATERIALS ACTIVITIES TIME

H-1*
I. Introductions/Workshop Overview

Agenda, Objectives

10 min

H-2

H-3-a, T-1*

H-3-b
H-4, T-2

T-3
H-5, T-4
H-6

H-7

H-8, T-5
H-9, T-6

II. Communicative Language Teaching

A. Activity: Language Learning Questionnaire

B. Presentation: Communicative Language Teaching
Structural and Communicative Language
Teaching
language Teaching: Methods and Approaches
Communicative Competence

C. Presentation: Assessing Communication Needs
Introduction to Needs Assessment (Cartoon)
What You Need to Know About Your Students
Sample ESL Needs Assessments

D. Small Group Application: Communication Needs

E. Presentation: Communicative Lesson Planning
ESL Lesson Plan: Content
ESL Teaching Sequence

15 min

15 min

15 min

20 min

10 min

.

BREAK 15 min

V ideo
H-8, T-7
H-9, T-6

III. Demonstration
Introduction to Video
Video
Small Group Discussion/Large Group Sharing

40 min

-
H-9
H-10, T-8
H-11, T-9

IV. Practice/Application: Guided Lesson Planning
ESL Lesson Plan: Content
ESL Lesson Plan: Teaching Sequence

30 min

H-12
V. Interim Task Assignment

Distribution of Interim Task Assignment and
Explanation of Task

5 min

H-13 VI. Session One Evaluation 5 min

* "H" = 'Handout," "T" = 'Transparency'

COMMUNICATIVE ESL TEACHING
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Trainer Notes - Session One

TRAINER NOTES: SESSION ONE

=IS
REGARDING THE SUGGESTED TIMES: All suggested times are the result of
field testing within a three- to four-hour timeframe. Feel free to adjust the suggested
times to meet the needs and experience levels of the participants. In addition, it is
important to become familiar with the materials prior to the workshop in order to
select specific activities if sufficient time is not provided or some activities take longer
than anticipated. Familiarity with the materials also will enable you to personalize the
materials by adding anecdotes where appropriate. If more than three hours are
available for the training, the suggested times can be expanded to allow for additional
sharing and discussion.

REGARDING THE ROOM SET-UP: Since the workshop includes both large and
small group work, arrange the room so that participants can move about fairly easily.
Try to make certain that the flip charts, overheads, or videos can be seen by all
participants. In less than ideal .settings, you may have to consider eliminating the use
of overheads or flip charts.

REGARDING TRAINING PREPARATION: Before reading through these notes,
read the article included as background information ("Communicative Language
Teaching: State of the Art") on pages 85+. If you feel participants would benefit
from reading this article, duplicate it and include it in the Interim Task Assignment
Packet (Handout 12).

Refer to the Workshop Outline on the previous page as you go through these notes.

MATERIALS

I. Introductions/Workshop Overview (10 minutes)

Have participants introduce themselves one by one to the large
group by stating their name, program, and type/level of English they
are currently teaching. Be sure to move the group along, having
each participant sr...ak only a few moments. The purpose of the
introductions is to make the participants feel comfortable and to give
them a sense of who the other participants are. (If all participants
know one another, omit the introductions.) -

H-1* Direct participants' attention to Handout 1 (H-1). Go over the
agenda and the session objectives. Answer any questions.

* "H" = *Handout," NT" = 'Transparency"

COMMUNICATIVE ESL TEACHING 7
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Trainer Notes - Session One

II. Communicative Language Teaching (75 minutes total)

A. Activity: Language Learning Questionnaire (15 minutes)

H-2 Direct participants' attention to H-2. Explain that they will use this
form to analyze their own foreign or second language learning
experiences. Have them fill this out individually (allow five minutes).
Then have participants share their experiences with those at their
table (allow 10 minutes).

B. Presentation: Communicative Language Teaching (15 minutes)

H-2 The purpbse of the Language Learning Questionnaire is to make
participants aware that language teaching methodology falls generally

into two categories: structural (teaching students aboUt the
language) and communicative (teaching students to use the
language). To make this point, tell of your experience (or the
experience of someone you know) who studied a foreign language
through a structural approach without learning how to use the
language for communication. (If you or someone you know has not
had such an experience, ask the group, "Has anyone here studied a
foreign language without learning to use the language for
communication?" Have the volunteer tell of histher experience.)

The odd-numbered statements on H-2 are typical of structural
language teaching approaches, while the even-numbered statements
are typical of communicative approaches to language teaching. Ask
for a show of hands as to how many participants checked "Yes" for
primarily odd-numbered statements (structural approach) and how
many checked "Yes" for primarily even-numbered statements
(communicative approach).

H-3-a, T-1*

H-3-b

Direct participants' attention to H-3-a. Project Transparency 1 (T-1)

on the overhead projector. Guide participants through this handout
by underlining key words and phrases with a colored transparency
marker. Stress that most adult language learners benefit from an
eclectic approach combining elements of both structural and
communicative approaches. That is, a strictly structural approach
(which does not teach students to communicate) or a strictly
communicative approach (which does not focus on correction of
grammatical errors) is generally not conducive to language

acquisition.

Direct participants' attention to H-3-b. This handout details various
language teaching methodologies popular today. Explain that this
handout is provided as background information for participants; do
not dwell on this handout.

* "H" = "Handput," NT" = "Transparency"

COMMUNICATIVE ESL TEACHING
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Trainer Notes - Session One

H-4, T-2 Direct participants' attention to H-4. Project T-2 on the overhead
projector. This handout defmes communicative competence the
ability to communicate. Explain that adult language learners need
to develop all four areas of communicative competence. Briefly
highlight each of the four areas of competence, possibly by
underlining the underlined words with a colored transparency pen.

The example on the bottom of the page illustrates the difference
between linguistic and sociolinguistic competence. While Maria's
response to Anne's question is linguistically competent (that is,
Maria's grammar, vocabulary, and pronunciation are correct), it is
not sociolinguistically competent (that is, her response is not socially
appropriate). Maria fails to understand that the social use of the
question asked by Anne is a polite request for assistance.

Stress that adult language learners need to develop linguistic,
sociolinguistic, discourse, and strategic cornpezence linguistic
competence alone is not enough.

C. Presentation: Assessing Communication Needs (15 minutes)

T-3 Project T-3 on the overhead projector. Ask participants, 'What's
wrong with this picture?" Answers should indicate that the ESL
instructional materials the adult learner is using appear to be
completely unrelated to his actual language needs in English. Stress
the importance of getting to know one's adult students and assessing
their language needs in order to avoid this kind of mismatch between
students' actual communication needs and the instructional materials
used.

H-5, T-4 Direct participants' attention to H-5. Project T-4 on the overhead
projector. Focus first on the top part of the handout, 'What You
Need to Know About Your Students" Elicit ideas from the large
group and write them on T-4. If the group is slow to respond, write
a few of the ideas listed on page 16. Brainstorm with the large
group for about 5 minutes. If there are ideas on page 16 that the
participants fail to mention, write them on T-4.

Focus next on the bottom part of the handout, °Suggested Means for
Gathering Student Information.° Ask participants HOW they
gather information about their students. Write their ideas on T-4.
As you did above, brainstorm for about 5 minutes. If there are ideas
on page 16 that the participants fail to mention, write them on T-4.

H-6 Direct .participants' attention to H-6 (3 pages). Explain that these
are samples of ESL needs assessments designed for use with adult
learners. Samples 1 arid 2 are situational needs assessments; Sample
1 is designed for literate students while Sample 2 ii designed for

COMMUNICATIVE ESL TEACHING
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Trainer Notes - Session One

nonliterate learners. Sample 3 is a more academic needs assessment.
Tell participants that conducting a needs assessment such as one of
these will be part of their interim task assignment.

At this point, you should be about 55 minutes just short of an
hour into the workshop. If fewer than 55 minutes have elapsed,
have participants share their experiences of conducting needs
assessments such as these. If about 55 minutes have elapsed, go
directly to the next activity.

D. Small Group Application: Communication Needs (20 minutes)

H-7 Direct participants' attention to H-7. The purpose of this handout
is to have participants work in small groups to identify frequent and
emergency communication needs of their adult students. Go over
the two examples. Then allow groups about 10 minutes to identify
(by topic and function) three frequent and three emergency
communication needs they know their students to have. Have them
write the topics and functions of the needs they identify on H-7.

Blank Facilitate feedback from the groups. Working first with frequent
Transparency, needs for English, ask each group for one frequent communication
Board, or need. Write the topic only of each function on a blank transparency,
Newsprint on the blackboard, or on newsprint (writing all the functions is time

consuming and unnecessary). Continue asking each group for one
communication need until all the needs have been elicited. Repeat
*he procedure with emergency needs. (See pages 17-18 for examples
of topics and functions.)

It is possible that participants will identify as communication needs
such language skills as listening spealdng reading or writing or
such support skills as grammar, vocabulary, or pronunciation. If
this occurs, ask them, 'What do your students need speaking for?
What do they need vocabulary for?" This will focus them away
from thinking about discrete language skills and get them thinking
about what their students need to learn to do with the language.

COMMUNICATIVE ESL TEACHING 10



Trainer Notes - Session One

1=111111=lr 11111111111111111ENIML.

Not all communicative functions are directly tied to life skill topics.
Page 19 gives examples of communicative functions identified by
the Council of Europe for use in developing ESL curricula. This
list includes the emotional atmosphere, syntax demands, and ESL,
teaching level for each function.

If you feel it would benefit the workshop participants, make copies
of *Examples of Topics and Functions" (pages 17-18) and °A
Selection of Language Functions for an ESL Curriculum" (page
19) before the session and distribute them at this -point in the
workshop.

E. Presentation: Communicative Lesson Planning (10 minutes)

Explain that once students' communication needs have been
identified, teachers can plan lessons based on those needs. Every
lesson plan has two parts: the WHAT of the lesson (the content)
and the HOW of the lesson the sequence of instructional activities).

H-8, T-5 Direct participants' attention to H-8. Project T-5 on the overhead
projector. This part of the lesson plan deals with the WHAT (with
the content) of the lesson. Using a projector pen, write *Calling 911
(or the fire department) and reporting a fire" on T-5 after
'COMMUNICATIVE FUNCTION.' Ask the group for suggestions
on filling out the rest of the page and write their responses on T-5.
(See the completed example on page 20.)

T-5 As you elicit the lesson plan from the group and write their
responses on T-5, stress that any one lesson plan may cover only
certain of the skill areas; it is not necessary for every lesson to have
listening, speaking, reading, and writing components. Nor will every
lesson have explicit grammar or pronunciation components. The
communicative function determines the content of a lesson.

H-9 Explain that after determining the content of the lesson, it is time to
plan HOW to teach this particular content. Direct participants'
attention to H-9, the "ESL Teaching Sequence." ESL lessons
generally follow the four phases outlined in the teaching sequence:
1) PRESENTATION, 2) PRACTICE, 3) APPLICATION, and 4)
REVIEW/RETEACH.

T-6-a, T-6-b Project T-6-a on the overhead projector. Focusing first on
PRESENTATION, very briefly go over each of the ways through
which content can be presented. Explain that once students have
demonstrated understanding, the instructor can move on to
PRACTICE. Go over the ways through which content can be
practiced. Then project T-6-b and do the same for APPLICATION.

COMMUNICATIVE ESL TEACHING 11
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H-8, H-9

Video

Trainer' Notes - Session One

Inform participants that after the break they will have the
opportunity to look for each of these components in a lesson they
will watch on videotape.

At this point, you Should be about 85 minutes just short of an
how-and a half ilito the workshop. If fewer than 85 minutes
have elapsed,- elicit other ways in which content can be presented,
practiced, and applied and write the suggestions on the lines after
'Other.' If about 85 minutes have elapsed, go directly to the
break.

BREAK (15 minutes)

III. Demonstration: Video Presentation and Follow Up (40 minutes)

The suggested video is:

K. Lynn Savage, Editor. 1992. Teacher Training Through Video:
Ear4, Production. White Plains, NY: Longman Publishing Group.

This video shows a beginning-level class engaged in a
communicative ESL lesson. It very clearly demonstrates the four
phases of the ESL Teaching Sequence: Presentation, Practice,
Application, and Review/Reteach. Teachers and volunteers of all
levels of ESL students will benefit from seeing the ESL Teaciting
Sequence so clearly delineated.

Before showing the video, ask participants to pay attention to two
things as they watch the video: 1) WHAT is taught in the lesson and
2) HOW the content is presented. They can use H-8 and H-9 to
take notes during the video if they wish.

Show the video through once without stopping. Have participants
work in small groups to complete two tasks: 1) fill out H-8 (ESL
Lesson Plan: Content) for the lesson they have just seen, and 2) use
H-9 (ESL Teaching Sequence) to check off the activities they saw in
the videotaped lesson. Allow 10-15 minutes for small group work.

T-7 Facilitate a large group sharing of the work done by the small
groups. Project T-7 on the overhead projector. Have volunteers tell
you what their group wrote on H-8 and fill out the transparency as
they tell you. (See the completed example on page 21.)

T-6 Next, project T-6-a on the overhead projector. Looking first at
PRESENTATION, have volunteers tell you what their group saw on
the videotape and check off those activities on the transparency.
Continue for PRACTICE. Then project T-6-b and do the same for

COMMUNICATIVE ESL TEACHING 12
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Trainer Notes - Session One

H-10, T-8

H-11, H-9

APPLICATION and RETEACH/REVIEW. (See the completed
example on pages 22-23.)

IV. Practice/Application: Guided Lesson Planning (30 minutes)

During this portion of the workshop, you will facilitate small groups
in developing a lesson plan based on one of two communicative
functions. Ask the group whether they prefer to plan a lesson on the
function 'Calling in sick to one's employer" or "Calling the school
to report that one's child is sick." Ask for a show of hands to choose
the function.

Direct participants' attention to H-10 (ESL Lesson Plan: Content).
Project T-8 on the overhead projector. Under "Commr-licative
Function," write either *Calling in sick to one's ,employer* or
°Calling the school to report that one's child is sick." Have
participants copy the function onto H-10. Ask the participants what
the content of this lesson might be and write their suggestions on the
transparency. (See the completed examples on pages 24 and 26.)

The following notes indicate that the next sequence of activities (the
development of a typical lesson) is to be completed in small groups.
If time is running short, the small group work can be eliminated and
the lesson can instead be developed as a large group activity.

Direct participants' attention to H-11. Using H-9 as a guide, have
participants work in small groups to fill out the PRESENTATION
portion of H-11. Allow about 5 minutes.

T-9 Project T-9 on the overhead proje,:tor. Ask for feedback from each
group, writing their suggestions on the transparency. If participants
make errors (for example, if they suggest activities for
PRESENTATION that belong more appropriately under
PRACTICE or APPLICATION), write tne activities in the most
appropriate box. (See the completed examples on pages 25 and 27.)

H-11, H-9 Have participants work in small groups to fill out the PRACTICE
and the APPLICATION portions of H-11 (allow about 10 minutes).
Before they begin, remind participants that PRACTICE activities are
teacher directed while APPLICATION activities are student initiated.
Again, have participants use H-9 as a guide. By working on these
two phases of the lesson simultaneously, participants can more
clearly see the difference between the PRACTICE and the
APPLICATION phases of ESL lessons. Point out that there is,
however, some overlap between the two categories.

COMMUNICATIVE ESL TEACHING 13la



Trainer Notes - Session One

T-9 Project T-9 on the overhead projector once again. Ask for feedback
from each group and write their suggestions on the transparency. If
participants make errors (for example, if they suggest activities for
PRACTICE that belong more appropriately under APPLICATION,
or vice-versa), write the activities in the most appropriate box. (See
the completed examples on pages 25 and 27.)

At this point, you should have about 10 minutes left in the
workshop. If more than 10 minutes remain, elicit ideas for
REVIEW/RETEACH from the group (review activities often
serve as the warm-up at the beginning of the next class session).
If about ten minutes remain, go directly to the interim task
az>signment.

V. Interim Task Assignmfmt (5 minutes)

H-12 Direct participants' attention to H-12, the seven-page task
assignment packet. Go over the instructions on the first page and
make sure all participants know what is expecced of them. Answer
any questions. Remind the participants of the date and time of
Session Two.

H-13 VI. Session One Evaluation (5 minutes)

Direct participants' attention to H-13, the evaluation of Session One.
Ask pafticipants to complete the evaluation.

COMMUNICATIVE ESL TEACHING 20 14
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TRAINERS' SUPPLEMENTS

COMMUNICATIVE ESL TEACHING 15
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Trainer Notes - Session One

ILWHAT YOU NEED TO KNOW ABOUT YOUR STUDENTS

* age

* number of years of schooling in native country

* high school diploma, college degree

* marital status

* children

*, employment in native country

* employment in United States

* goals: career
educational
personal

* previous ESL instruction

* other languages spoken

SUGGESTED MEANS OF GATHERLNG STUDENT INFORMATION

* student registration forms

* get-acquainted activities

* student writing

* asking questions

COMMUNICATIVE ESL TEACHING 16
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Trainer Notes - Session One

TOPICS

EXAMPLES OF TOPICS AND FUNCTIONS

POSSIBLE FUNCTIONS (COMPETENCIES)

Personal Information Responding to basic questions about name, country of origin,
address, age, birthdate, and marital status.

Describing own personal characteristics, including height, weight,
color of hair, eyes.

Social Language Giving and responding to simple greetings and farewells.

Introducing oneself and others.

Community Services Asking for stamps at the post office.

Calling child's school to report an absence.

Employment Describing previous occupations at a job interview.

Asking for permission to leave work early or to be excused from
work.

Health Following simple instructions during a medical exam (Open your
mouth; take off your shirt; take a deep breath.)

Housing

Shopping (includes
food, clothing)

Describing major illnesses or injuries.

Reporting basic household problems; requesting repairs.

Asking for information about housing, including location, number
of and types of rooms, rent, deposit, and utilities.

Asking the price of food, clothing, or other items in a store.

Ordering food at a restaurant.

COMMUNICATIVE ESL TEACHING 17
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Trabser Notes - Session One

TOPICS

Transportation/
Directions

POSSIBLE FUNCTIONS j.COMI_2=

Asking for information about the location of a place.

Following directions to locate a place.

Banking Asking to cash a check or money order.

Asking to open a bank account.

Clarification Expressing a lack of understanding.

Asking so.Leone to speak slowly or to repeat.

Telephone Requesting to speak to someone on the phone.

Taking a short telephone message.

For a complete list, see the source from which this list was adapted: Mainstream English

Language Raining Project (MELT) Resource Package, U.S. Department of Health and
Human Services, Social Security Administration, Office of Refugee Resettlement, March

1985.

COMMUNICATIVE ESL TEACHING
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Trainer Notes - Session One

A SELECTION OF LANGUAGE FUNCTIONS FOR AN ESL CURRICULUM*

The Council of Europe developed the following categories for language functions: imparting
and seeking factual information (FI), expressing and finding Jut intellectual attitudes (IA),
expressing and finding out emotional attitudes (EA), expressing and finding out moral
attitudes (MA), getting things.done (suasion) (SUA), and socializing (SOC). Each function
is described i the type of atmosphere in which it would occur (neutral, positive or negative)
as well as the level of difficulty for the learner (iow, medium or high). Finally, the
appropriate level of instruction is indicated (beginning, intermediate of advanced). The
following is a partial list.

FUNCTION

COUNCIL
OF EUROPE
CATEGORY

EMOTIONAL
ATMOSPHERE

SYNTAX
DEMANDS

ESL
TEACHING

LEVELS

Talking about one's
abilities FI Neu Low B

Giving advice SUA Neu Mid A

Expressing agreement IA Pos Low I

Apologizing EA Neg Mid B

Compromising IA Neu High A

Complaining EA Neg Low I

Expressing disagreement IA Neg Mid I

Greeting SOC Pos Low B

Introducing oneself and
others SOC Neu Low B

Responding to
introdUctions SOC Neu Low B

Asking for permission IA Neu Mid I

(Neil) Neutral; (Pos) Positive; (Neg) Negative
(B) Beginning; (I) Intermediate; (A) Advanced

Adapted from a list developed by Jean W. Bodman for Columbia Teachers College, July 1986.

COMMUNICATIVE ESL TEACHING
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Trainer Notes - Session One

ESL TEACHING SEQUENCE

(Warm-Up, Review) b Ut n

ew-n'nt4f adha-
PRESENTATION (ESTABLISH MEANING/PROVIDE COMMEHENSIBLE INPUT)

Through: iealia (a/1It4)

viustrations Ciotit;47 pe4641/40

itctions

Written Materials Pitt wurt44. hald
Afil a.44 Ygazilt4t

Translation

Other:

Check for Understanding Through: Following Directions

\Aral Responses

II. PRACTICE
Teacher Directed

Through: istening/Speaking Drills

v&estions/Answers t.;MI4 r-L419-1'11"-)

(Total Physical Response) (6iezt 1)1(.1/14.42- erl Avoi)
71;iyini, elo-At4Other:

On-Going Evaluation/Correction

iji41
62414-

(7- t>1)
idirevvn,

COMMUNICATIVE ESL TEACHING 0 22



Trainer Notes - Session One

ESL TEACHING SEQUENCE, Continued

III. APPLICATION (PURPOSEFUL STUDENT COMMUNICATION)
Student Initiated

Through: Role Play

Aames rel rte- (44-t

Community Assignments

I/ Other:

,f41.4.2)

Evaluate Application Through:

IV. REVIEW, RETEACH

vervised Activities

Student Self-Appraisals

Quizzes

JAE 41e,yst da44 1 Zetippt:td-
.

Cia44 1 a. 4.1/tiezur aejt/til,
The ESL Teaching Sequence is an on-going process:

COMMUNICATIVE ESL TEACHING 23
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Trainer Notes - Session One

ESL TEACHING SEQUENCE WORKSHEET

COMMUNICATIVE FUNCTION: r 1.41 diert

MATERIALS

. PRESENTATION

( elklabea- Atliedlet. eimil d'Atli,144

roubidatij.) ' (I

)4r ph& aAt ,LCtiatitt7,1 *
414..1101:41 ifii #Z.

Ilaife ztzeitAtts- Lottivt- i-b

abethr .

,
s

. ejii& Ablai.ilimf 1 J.L'e-.4

,i44 fred AO ;
a yairni eali

*Joalad lialer

U. PRACTICE

(z z;14 Mfl4na411 61 racaixda/y
14141 ialvitua)

ed ilt.4ye 4aellha.4. Aip kAr
164 1-iladibi.

JzieitA/4.4doula. 1th
416.444 ail /204. eg dahr,

etZ1-°,g64t. 14/747r14/1 /)
Rzethat1 4 knele

..I. APPLICATION

( .2,Lelbx i d eto iia)
qitzv-e jtudel,1,14. ,i44 7av.A4 aii

')itt SAcaw,L.
iituAt Alujim, A&4 , i ez.W1/41vid

dit.tiot x ; /Vivi:La/01

' iitzite
ilademtitiiaml /1.6 O 1 pi 96

Chaa i tibfkotia,i .

. ..k.al..o

Adevati A A241dhut
yi taill 1' dual kedor-

"idifivudd-

IV. REVIEW, RETEACH
lr.titirail- oador. al At frue cia,44...

. ,if;451 out y -),<, .41-461tal 44atel

-fiu ItAkth 441
4.etk

inKftyyt,1
Alfa 4Mai Aryoiae4fd
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nainer Notes - Session One

ESL TEACHING SEQUENCE WORKSHEET

COMMUNICATIVE FUNCTION: 447 Ao &JAI, t/le..fizt that orkt.6:1 thW

MATERIALS

I. PRESENTATION

( ata.411411 ,thitzaizot p4tel ciiltit*
yoce.bulatt) u

1464- Abu-. adlt oadintla * idoilitt
,A4t(o.fisik 2,v, IA4;1.

Pri,utz ,Itadmita. 14.4A4-15 44r .

. a rm /ha filitp.1
itthl 21441/2/4iTh4AL

Jap41 eLia,t4.,re.,

II. PRACTICE

(cIllavyt C-641mland cX pep-bah?
am." pivitaa.) ..,

#a4i-c 4t14,114a; Aelaeta 40-1-er
ar-t4 ,NziziA,

...Igezdti4"4,t4atZt iztic
allbtmaill fa/Cta f clidzirc

0itiork Av-ezaiv;t dki
/1"(adaea'il (71,
,144/4"41/461.-

I iI. APPLICATION
(4916:64,01;', tO dA410=-74-1 azot

) v

,hbve Aftzamt4. zeea Ahl tgai4. 4 6 f ki Az
Ad7t

wave AeLeAtzt, 4.6.../aialeteri;h21

iftfit.,sta.itna4 4-6 171.to 474
it (1044, Aitzi/ntkiepiurnziL.

.0i41.0 J.Aitareivt evl
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,d tiail A47-pad

Jag'

IV. REVIEW, RETEACH

emx.LiAt el4siogut ai Yiti fit/40` C.4242 .

#,St;nel ouY a-fru'. Alatzi uzied--/ite.
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Trainer Notes - Session One

BETWEEN SESSIONS

The following tasks should be completed before Session Two of the workshop:

Li Send out reminder flyers of Session Two to Session One participants only (see
page 36+). This notice should remind participants to bring their handout packets
from Session One with them to Session Two, especially their interim task
assignment packet (Handout 12).

Li Arrange for a place to hold Session Two and make sure it has sufficient space and
movable chairs for small groups. Ideally, the room should be set up with tables
seating four to six participants each. Arrange for any refreshments that will be
available.

Li Order A/V equipment (VHS player and monitor; overhead projector.) Before the
session begins, check to see that all A/V equipment is working.

Li Duplicate all handouts for Session Two (H-14 through H-16) and arrange them
into packets. Staple those handouts that have more than one page (e.g., staple
H-16-a and H-16-b together). Duplicate a few extra sets of the interim task
assignment packet (H-12) from Session One for those participants who forget to
bring theirs to Session Two.

LI Prepare transparencies for Session Two (T-1 from Session One will be used for
review). Make enough copies of T-10 for at least one per group. Have two
transparency markers available for each group.

Li Read the Trainer's Notes for Session Two (pages 30+ ). Review handouts H-14
through H-16 and transparencies T-1, T-10, and T-11.

38
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WORKSHOP OUTLINE
SESSION TWO (THREE HOURS)

,

MATERIALS1_ ACTIVITIES TIME

H-14*
I. Introductions/Workshop Overview

Agenda, Objectives
15 min

H-3, T-1*

Video

II. Review of Session One

Communicative ESL Teaching

Video (Repeat of Session One)

Large Group Discussion/Reflection

30 min

H-12
H-15, T-10

III. Small Group Discussion of Interim Task
Assignment

60 min

BREAK 15 min

T-10
(group-made
transparencies

IV. Small Group Presentations to the Large
Group

40 min

T-11 V. Reflection on the Workshop Process 15 min

H-16 VI. Session Two Evaluation 5 min

* "H" = "Handout," "T" = 'Transparency"
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Trainer Notes - Session Two

TRAINER NOTES: SESSION TWO

REGARDING THE SUGGESTED TIMES: All suggested times are the result of
field testing within a three- to four-hour timeframe. Feel free to adjust the suggested
times to meet the ni,: s and experience levels of the participants. In addition, it is
important to become familiar with the materials prior to the workshop in order to
select specific activities if sufficient time is not provided or some activities take longer
than anticipated. Familiarity with the materials also will- enable you to personalize the
materials by adding anecdotes where appropriate. If more than three hours are
available for the training, the suggested times can be expanded to allow for additional
sharing and discussion.

REGARDING THE ROOM SET-UP: Since the workshop includes both large and
small group work, arrange the room so that participants can move about fairly easily.
Tiy to make certain that the flip charts, overheads, or videos can be seen by all
participants. In less than ideal settings, you may have to consider eliminating the use
of overheads or flip charts.

REGARDING TRAINING PREPARATION: Before reading through these notes,
read the article included as background information (sCommunicative Langlage
Teaching: State of the Arts) on pages 85+. If you feel participants would benefit
from reading this article, duplicate it and include it in the Interim Task Assignment
Packet (Handout 12).

Refer to the Workshop Outline on the previous page as you go through these notes.

MATERIALS

I. Introductions/Workshop Overview (15 minutes)

Ideally, all participants in Session Two will have taken part in Session
One. However, if there are any newcomers to the group, have all
participants (old and new) introduce themselves one by one to the
large group by stating their name, program, and type/level of English
they are currently teaching. Be sure to move the group along, having
each participant speak only a few moments. The purpose of the
introductions is to give you an overview of any newcomers' levels of
experience and areas of teaching and to give all participants a sense
of who the other participants are. (If all participants know one
another, omit the introductions.)
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Trainer Notes - Session Two

H-14* Direct participants' attention to H-14. Go over the agenda and the
session objectives. Answer any questions.

H-3, T-1*

Video

II. Review of Session One: Communicative ESL Teaching (30 minutes)

The purpose of this portion of the workshop is to review the concept
of communicative ESL teaching.

Direct participants' attention to H-3, 'Structural Language Teaching
and Communicative Language Teaching" from Session One. Project
T-1 on the overhead projector. Briefly review the differences
between structural and communicative approaches to language
teaching.

Before showing the video again, ask participants to look for details
they may have missed when they viewed the video at Session One.
As Ic them also to think about this question as they watch the video:
'In what ways does this lesson reflect communicative ESL
teaching?" (This question can be written on a blank transparency,
newsprint, or board if desired.) Show the video through once.

After the video, facilitate a brief large group discussion. Begin by
asking for any comments. Then ask the group for ideas to answer
the question posed above, "In what ways does this lesson reflect
communicative ESL teaching?'

III. Small Group Discussion of Interim Task Assignment (60 minutes)

H-12 Participants will now work in small groups (4-6 people) to share and
diseltss the results of their interim task assignments (H-12).

For the small group sharing of the interim task assignment,
participants who teach the same level of students should sit
together. (That is, teachers/volunteers working with beginning
students should sit together, those working with intermediate
students should sit together, those working with advanced students
should sit together, and those working with multilevel classes
should sit together.) Have participants form small groups of 4-6
people based on the level of student for whom they prepared and
taught a lesson. To facilitate this grouping process, you may want
to make table signs (BEGINNING, INTERMEDIATE,
ADVANCED, MULTILEVEL) before the workshop begins and
put them out at this point.

* "H" = 'Handout," KT" = 'Transparency" A
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H-15, T-10

Trainer Notes - Session Two

After participants have b,-Juped themselves according to level taught,
direct their attention to H-15, 'Communicative ESL Teaching:
Small Group Sharing. Explain each step of the small group task
detailed on H-15 and answer any questions. Distribute one copy of
T-10 and one transparency pen to each group. (If the total number
of panicipants is very small, have each group choose two lessons to
present to the large group.)

Inform the groups that you will be available to provide assistance
while they are working. Circulate among the groups, listening to the
participants' sharing and offering assistance as necessary. It is a
good practice to monitor the progress of the groups, moving them
along and encouraging them to fill out their transparencies for the
presentation to the large group.

When ten minutes remain in the time allotted for completion of
this activity, make an announcement to the large group. This will
serve to keep the participants on task.

BREAK (15 MINUTES)

IV. Small Group Presentations to the Large Group (40 minutes)

T-10 Have one or two volunteers from each group come before the large
(Group-Made group to present (via transparencies on the overhead projector) the
Trans- lesson that their group has chosen to share with the large group.
parencies) After each presentation, ask for comments and questions from the

large group. These small group presentations should provide all
participants with a variety of practical ESL lessons to take back to
their classrooms.

The amount of time you allot to each group's presentation(s) will
depend upon the total number of small groups. For example, if
there are five small groups, then each small group presentation
(including comments and questions from the large group) can last
eight full minutes; if there are eight groups, allow five minutes per
presentation. That is, adjust the amount of time allotted for each
small group presentation to the total number of small groups.

Ibrrarr

V. Reflection on the Workshop Process (15 minutes)

The purpose of this activity is to make participants aware of how the
workshop activities from Sessions One and Two reflect the teaching
sequence of effective lessons for adult learners. This reflection
period also provides closure to the workshop.

42
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Trainer Notes - Session Two

TRAINERS' SUPPLEMENTS

43
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Trainer Notes - Session Two

T-11 Project T-11 on the overhead projector. Ask participants to reflect
upon how the workshop activities (from both Sessions One and Two)
correspond to these four phases of effective instruction. Elicit ideas
from the large group and write their responses on T-11. (See the
completed example on page 35.)

VI. Session Two Evaluation (5 minutes)

H-16 Direct participants' attention to H-16, the evaluation of Session Two.
Ask participants to complete the evaluation.

4 4
NgiINFIMMIII
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Trainer Notes - Session Two

REFLECTION ON THE WORKSHOP PROCESS
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SAMPLE FLYERS

AND

PARTICIPANT QUESTIONNAIRE

4 6
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You Are Invited
to Participate in

A Two-Session Workshop on

COMMUNICATWE ESL TEACHING

Participants will learn to:

1) Distinguish between structural and communicative approaches to language
teaching.

2) Conduct an ESL communication needs assessment.

3) Develop and teach an ESL lesson based on one of their students' communication
needs.

4) Critique and modify their lessons based on peer feedback and support.

Date of Session 1: Time.

Date of Session 2: Time:

Location.

Trainers:

Sponsors.

Please complete and return this portion to:

Yes, I would like to attend the two-session workshop on Communicative ESL Teaching.
I agree to attend both sessions. If I am accepted, please send me a participant
questionnaire. Send to:

Name: Telephone: (

Job Title.

Address:

School/Program:

(City) (State) (ZIP)
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COMMUNICATWE ESL TEACHING WORKSHOP
PARTICIPANT QUESTIONNAIRE

If you plan to attend the workshop on
Communicative ESL Teaching please
complete this form and send it to the
address at the right by

(date)

Thank you! We look forward to seeing you at the workshori.

Name: Phone.

Address:

School/Program.

1. What is your educational background? Field

2. Are you teaching now? 0 Yes CI No
If yes, what is your position? Check all that apply:

El ESL Teacher

11 ESL Tutor/Aide

E] Administrator

ID Volunteer

17:] Other

3. Please indicate the number of years you have taught each of the groups listed below. (If
you have taught for less than one year, write 'I.')

El Adults

CI High School/Junior High Students

El Elementary/Preschool Students
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4. How long have you been involved with adult ESL instruction?

5. In which of the following settings do you currently teach? Check all that apply:

O Classroom

O One-on-One Tutoring

O LA:arning Laboratory/Language Laboratory

O Computer Laboratory

Other;

6. What levels of ESL students do you work with? Check all that apply:

O nonliterate level

O beginning level

O intermediate level

0 advanced level

O academic level

O some of my groups are multilevel

O all of my groups are multilevel

7. Have you received prior training in ESL methodology? Check all that apply:

0 College courses in linguistics/second language acquisition/ESL teaching methods

El Workshops/Conferences on adult ESL instruction

0 Credential program in elementary or secondary 'ESL/Bilingual Education

O Workshops/Conferences on elementary or secondary ESL/Bilingual Education

O Other:
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REMINDER!

Session Two of
the Workshop on

COMMUNICATIVE ESL TEACHING

Date: Time:

LocatiOn:

Please remember to bring the following:

1. Completed Interim Task Assignment:
ESL Lesson Plan Sheets
ESL Lesson Critique

2. Materials from Session One

Please complete and return this portion to:

[..] Yes, I will attend Session Two of the workshop on Communicative ESL Teaching.

0 No, I am unable to attend Session Two.

Name: Telephone: (

Job Title:

Address:

(City)

School/Program.

(State) (ZiP)

5 0
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HANDOUT MASTERS
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=MIMIC!

COMMUNICATIVE ESL MAULING: SESSION ONE

AGENDA

1. Introduction/Workshop Overview

2. Two Approaches to Language Teaching

Structural
Communicative

3. Assessing Learners' Communicative Needs

4. Designing Communicative ESL Lessons

A Model Plan
Video Demonstration
Development of a Typical Lesson

5. Interim Task Assignment

OBJECTIVES OF SESSiONS ONE AND TWO

Participants will be able to:

1. Distinguish between structural and communicative approaches to language teaching.

2. Conduct an ESL communication needs assessment.

3. Develop and teach an ESL lesson based on one of their students' communication needs.

4. Critique and modify their lessons based on peer feedback and support.
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LANGUAGE LEARNING QUESTIONNAIRE

I. IN iHE CLASSROOM

Have you studied a second or foreign language in a classroom setting? Think about one
of your language /earning experiences. Check YES or NO for each of the following:

1. Grammar rules and patterns were stressed.

2. Communication was more important than correct grammatical
form.

3. There was frequent translation practice.

4. There were frequent small group and/or pair activities to
practice conversation.

5. The teacher dominated the class, speaking at least 80% of
the time.

6. Students interacted in the second language at least 30% of
the class time.

7. Students often read literature in the second language and
answered comprehension questions.

8. Students practiced communication through real-life situations
rather than through controlled drills and dialogues.

II. OUTSIDE OF THE CLASSROOM

YES NO

Have you experienced second or foreign language learning outside of a classroom?
Describe.

53
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STRUCTURAL LANGUAGE TEACHING
AND

COMMUNICATIVE LANGUAGE TEACHING

STRUCTURAL COMMUNICAnVE

A traditional approach that considers
grammatical structures and vocabulary
items to be the primary focus of
language instruction.

A topical/functional approach that
considers meaningful communication
to be the primary focus of language
instruction.

teacher centered student centered

grammar based communication based

abundant drill/translation practice abundant student - student interaction
(pairs, small groups, whole class)

controlled, predictable learning variable rate acquisition

knowledge about the target language oral proficiency in the target language

ability to complete drills/ translations;
ability to respond to structured

ability to communicate in real-life
situations (communicative

questions in classroom (linguistic
competence)

competence)

limited but readily measurable
language learning

flexible acquisition rates varying with
student interest and aptitude

Grammar Translation Method Communicative Approach

Audio-Lingual Method Total Physical Response (TPR)

Direct Method

NOTE: Most learners benefit from an eclectic approach, i.e., a combination of structural
and communicative approaches.
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LANGUAGE TEACHING
Methods & Approaches*

STRIJCTURAL -COMMUNICATWE

Grammar Translation Method
Focus:

memorization of grammar rules and
vocabulary

reading and writing skills

literature in the target language

Goal: to learn grammar rules and vocabulary;
to be able to read in the target
language

Communicative Approach
Focus:

Audio-Lingual Method
Focus:

repeated language patterns

grammar learned through sentence
substitutions and dialogues

controlled spoken language

Goal: to overlearn the target language in
order to use it automatically

oral communication as primary skill

conversational ability more important than
correct grammar

small group and pair activities

Goal: to become communicatively competent;
to be able to use the language
appropriately

Total Physical Response Approach
Focus:

listening comprehension as primary skill

physically active learning situations

language learning games

Goal: to provide a low-stress means to
communicative language learning

Direct Method
Focus:

speaking and listening as primary skills

use of actions and visual aids to clarify
meaning (allows no translation)

no formal instruction of grammar

Goal: to communicate and think in the target
language

For a detailal discussion see Larsen-Freeman, 1986.
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COMMUNICATIVE COMPETENCE*

Communicative competence is the ability to communicate. Learners need to develop all
four areas of communicative competence:

. LINGUISTIC COMPETENCE involves mastery of the form of the language,
including:

- grammar
- vocabulary ..

- pronunciation
.

It involves the correctness of form.

II. SOCIOLINGUISTIC COMPEMNCE involves mastery of the social use of the
language, including:

- setting (where?)
- participants (who?)
- topic (what?) ..

- purpose (why?)

It involes the appropriateness of social interactions.

III. DISCOURSE COMPETENCE involves the ability to combine ideas beyond the
sentence level, including:

- oral presentation/speeches
- written texts

It involves the cohesion and coherence of ideas expressed.

IV. STRATEGIC COMPEI'ENCE involves the ability to use learning strategies to
overcome limitations in language knowledge. Strategies include:

- guessing intelligently
- asking for clarification
- using a circumlocution or synonym

It involves the negotiation of meaning. (For a detailed discussion see Oxford,

1990.)

Example: Anne (carrying a heavy box): Do you think you could open that door for me?

Maria (not moving to help): Yes, I do.

Adapted from Canaie and Swain (1980) and Canale (1983). 56
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WHAT YOU NEED TO KNOW ABOUT YOUR STUDENTS

SUGGESTED MEANS OF GATHERING STUDENT INFORMATION

5 7
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ESL NEEDS ASSESSMENT (SAMPLE 1)
(If necessary, assist students to complete the assessment)

Do you speak English here?

- at work

- on the bus/train - on the bus/train

- with friends - with friends

- with neighbors - with neighbors

- at the doctor's - at the doctor's

- on the telephone - on the telephone

- in stores - in stores

- at your children's school - at your children's school

Other places where you speak English:

Yes 'No

Do you want to speak better English here?

- at work

Yes No

Can you read or write these in English? Do you want to read or write in English?

Yes No Yes No

- checks - checks

- bills - bills

- ads in newspaper - ads in newspaper

- catalogues - catalogues

- work notices - work notices

- report cards/school notes - report cards/school notes

- forms - forms

- job applications - job applications

Other things you read or write in English:
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ESL NEEDS ASSESSMENT (SAMPLE 2)

Assessing the Needs of Non literate or Semiliterate Students

1. Observe the community in which your students live. What signs do they see in the
school building, on the street, in local stores, in their apartment buildings, at work?
Create sight word vocabulary from these signs. Use community issues as a basis for
discussion and use these discussions as a springboard for creating lessons.

2. What kinds of print materials are your students exposed to? Ask them to bring in
shopping receipts, public aid checks, notes from school, grocery ads, and so on. Use
these materials to plan lessons.

3. Ask your students to bring in forms they may need to fill out, i.e., job applications, mail
order forms, school registration forms, and so on.

4. Ask your students to draw a map of their daily activities, for example:

e
11/4 ELOCCSTIPOZ

111311041)

14sPIG

Then ask them at which places they need to speak English.

59
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ESL NEEDS ASSESSMENT (SAMPLE 3)

1. Name

2. Address

3. Age

4. Place of birth

5. Length of time in U.S.

6. Place you lived before arrival in U.S.

7. Native language

8. What other languages do you speak?

9. What other languages do you read?

10. Have you studied English before? yes no

11. If yes, when? where?

12. Occupation in native country

13. Occupation in U.S.

14. What do you plan to do after you comiolete your ESL classes?

take adult basic education (ABE) classes

take general educational development (GED) classes

go to technical school

take college credit classes Other:

15. In which areas do you have the most problems?

Listening

Speaking

Reading

Writing

GO

Basic Math Skills

Other:
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COMMUNICATION NEEDS OF ESL STUDENTS

Instructions: With your group, discuss the communication needs of ESL students. Identify
three frequent needs and three emergency needs. Identify the general topic
and the specific function foT each. Write them below.

I. FREQUENT NEEDS FOR ENGLISH:

Topic

Example: Employment

1.

2.

3.

Function

Describing past work experience at a job interview.

II. EMERGENCY NEEDS FOR ENGLISH:

Topic

Example: Fire

1.

2.

3.

Function

Calling 911 or the Fire Department and reporting a fire.

61
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ESL TEACHING SEQUENCE

(Warm-Up, Review)

I. PRESENTATION (ESTABLISH MEANING/PROVIDE COMPREBENSIBLE INPUT)

Through: Realia

Illustrations

Actions

Written Materials

Translation

Other:

Check for Understanding Through: Following Directions

II. PRACTICE
Teacher Directed

Through: Listening/Speaking Drills

Questions/Answers

TPR (Total Physical Response)

Other:

Oral Responses

On-Going Evaluation/Correction

64
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ESL TEACHING SEQUENCE, Continued

III. APPLICATION (PURPOSEFUL STUDENT COMMUNICATION)
Student Initiated

Through: Role Play

Games

Community Assignments

Other:

Evaluate Application Through: Supervised Activities

Student Self-Appraisals

Quizzes

IV. REVIEW, RErEACII

The ESL Teaching Sequence is an on-going process:

5ENT/T5-/0/
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ESL TEACHING SEQUENCE WORKSHEET

MATERIALS

I. PRESENTATION

I . PRACTICE

III. APPLICATION

IV. REVIEW, RETEACH
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INTERIM TASK ASSIGNMENT

To be completed for Session Two.

During the hiatus between Sessions One and Two, working with your own students, you will:

1) Assess your students' communication needs via a formal needs assessment. You May
use one (or more) of the examples provided in Session One or you may devise your own
assessment.

2) Choose one communicative function identified by the needs assessment. Complete the
"ESL Lesson Plan: Content" and the 'ESL Lesson Plan: Teaching Sequence" for that
communicative function (lesson plan forms attached).

Make sure your lesson has all four phases:

Presentation
Practice
Application
Review/Reteach

3) Teach the lesson. Record what went well, problems encountered, and suggestions for
improving the lesson on the 'ESL Lesson Critique" form (attached). Be prepared to
report back to the group at Session Two.

Instructions for Volunteers/Tutors/Aides

If you work one-on-one with a student (or students), complete the above three steps with

one student.

If you work in a classroomsetling, discuss the task assignment with the classroom teacher.
Complete the above three steps with one or more students, as negotiated with the teacher.

COMMUNICATIVE ESL TEACHING H-12-a
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ESL TEACHING SEQUENCE WORKSHEET

COMMUNICATIVE FUNCTION:

CLASS LEVEL-
MATERIALS

I. PRESENTATION

II. PRACTICE

III. APPLICATION
-

IV. REVIEW, RETEACH

COMMUNICATIVE ESL TEACHING
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Instructor's Name:

Date of Lesson:

Lesson Title:

ESL LESSON CRITIQUE

Class Level:

Number of Students.

I. PRESENTATION

1. Did the techniques or materials used to estblish the meaning of the basic
vocabulary and/or concepts work well? Explain.

2. Were any vocabulary items or concepts difficult to communicate? If so, give
examples.

3. List alternative or additional techniques and/or materials faat could be used to
establish the meaning of the target vocabulary or concepts.

COMMUNICATIVE ESL TE, CHING 7 3
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IL PRACTICE

1. Did any of the activities not work out well? Explain.

VIIMMI

2. What parts of the practice were most effective?

3. Des:.;:ribe additional or alternative forms of pactice that could be used.

APPLICATION

1. Did the presentation and practice phases of the lesson adequately prepare the
stuc:ents for the application activity? Explain.

2. Did the students understand what was expected of them?

3. Could the application activity have been improved? How?

4. Describe additional or alternative application activities that could Se used.

COMMUNICATIVE ESL TEACHING
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SOME ACRONYMS TO KNOW

Acronyms abound in the area of Second language learning. Some that you are sure to hear
are listed and defined here.

EFL - English as a Foreign Language

This term refers to English instruaion for persons who do not intend to live in
an English-speaking country. EFL claws might be taught in the student's native
country (such as English classes in Europe for businessmen involved in
international commerce) or they might be taught in this country (for example, the
ESOL Summer Institute of Florida State UnNersity in Tallahassee for ARAMCO
employees from Saudi Arabia.)

ESL - English as a Second Language

This term applies to English instruction offered within an English-speaking
country for persons who intend to remain there.

ESOL - English for Speakers of Other Languages

This tem is sometimes used intet changeably with ESL Others use it as ar
umbrella term to cover both ESL and EFL instruction.

TESOL - Teacher of English to Speakers of Other Languages

This is an international professional organization composed of ESL, EFL, and
ESOL educators.

TOEFL - Test of English as a Foreign Language

This is a standardized test which is generally required of foreign students applying
for admission to colleges and universities in the United States.

ESP - English for Specific Purposes

EST - English for Science and Technology

EAP - English for Academic Purposes

VESL - Vocational English as a Second Language

CALL - Computer-Assisted Language Learning

LEP - Limited English Proficiency

Adapted from: Adult ESL Instruction: A Challenge and a Pleasure by Dr. Lucy M. Guglielmino and Dr.
Arthur W. Bumchter. Compiled and printed through grant *A54-06 to Florida Atlantic
University under the provisions of Seoion 310 of the Adult Education Act.
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SESSION ONE EVALUATION

COMMUNICATIVE ESL TEACHING

Date: Workshop Location:

1. What is your educational background? Field:

2. What subject(s) do you teach?

Adult Basic Education

English as a Second Language

Other:

I am not teaching right now.

3. In which setting(s) do you teach?

Classroom

Individual Instruction

Other

4. Please check the ONE statement that best describes how useful you found the workshop.

Very valuable; I plan on incorporating things I learned into my work with students.

Valuable; the workshop was a good review of things I already knew.

Somewhat valuable; I learned some things but I am not sure how I will be able to
apply them.

Barely valuable; the information presented was not helpful to me.

A waste of time.

Other:

COMMUNICATIVE ESL TEACHING H-13-a
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5. Below is a list of potential benefits of the workshop. Please check all that apply to you:

I better understand my students' communication needs.

I feel more confident in planning and teaching communicative ESL lessons.

I will use some of the lesson planning techniques and teaching methods I learned
here.

I will share what I have learned with others.

I will read more about the topics we covered.

I will get together again with people I met here.

I will seek other opportunities for training.

6. Please rate the extent that you agree with each of the following statements. Circle ONE
number for each statement.

The training facility was

Strongly
Agree Agree Disagree

Strongly
Disagree

comfortable. 1 2 3 4

The trainers were well-prepared. 1 2 3 4

The trainers gave clear
instructions. 1 2 3 4

The trainers were responsive to
participants' needs. 1 2 3 4

7. What was most valuable to you about the workshop?

8. What suggestions do you have for how the workshop might be improved?

9. Please add any other comments.

COMMUNICATWE ESL TEACHING H-13-b
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COMMUNICATIVE ESL TEACHING: SESSION TWO

AGENDA

1. Introductions/Workshop Overview

2. Review of Session One:
Communicative ESL Teaching

3. Small Group Sharing of Interim Task Assignment

4. Presentations to the Large Group

5. Reflection on the Workshop Process

6. Evaluation/Conclusion

OBJECTIVES OF SESSION ONE AND TWO

Participants will be able to:

1. Distinguish between structural and communicative approaches to language teaching.

2. Conduct an ESL communication needs assessment.

3. Develop and teach an ESL lesson based on one of their students' communication needs.

4. Critique and modify their lessons based on peer feedback and support.

COMMUNICATIVE ESL TEACHING H-14
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COMMUNICATIVE ESL TEACHING

SMALL GROUP SHARING

I. Using the Interim Task Assignment Packet, each member of your group will:

A. Explain the communication needs assessment you conducted with your student(s).

B. Describe the steps of the lesson you designed.

C. Discuss any problems encountered. With your group, brainstorm possible solutions.

II. After all members of your group have finished Part I, complete the following:

Choose the one lesson discussed in the group sharing which best reflects the four
phases of the ESL Teaching Sequence:

Presentation
Practice
Application
Review/Reteach

Have a volunteer briefly describe the lesson on an ESL Teaching Sequence
Transparency. One or two volunteers from your group will present the lesson on a
transparency to the large group.

COMMUNICATIVE ESL TEACHING H-15
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SESSION TWO EVALUATION

COMMUNICATIVE ESL TEACHING

Date: Workshop Location:

1. What is your educational background? Field.

2. What subject(s) do you teach?

Adult Basic Education

English as a Second Language

Other-

I am not teaching right now.

3. In which setting(s) do you teach?

Classroom

Individual Instruction

Other:

4. Please check the ONE statement that best describes how useful you found the workshop.

Very valuable; I plan on incorporating things I learned into my work with students.

Valuable; the workshop was a good review of things I already knew.

Somewhat valuable; I learned some things but I am not sure how I will be able to
apply them.

Barely valuable; the information presented was not helpful to me.

A waste of time.

Other:

COMMUNICATIVE ESL TEACHING H-16-a
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5. Below is a list of potential benefits of the workshop. Please check all that apply to you:

I better understand my students' communication needs.

I feel more confident in planning and teaching communicative ESL lessons.

I will use some of the lesson planning techniques and teaching methods I learned
here.

I will share what I have learned with others.

I will read more about the topics we covered.

I will get together again with people I met here.

I will seek other opportunities for training.

6. Please rate the extent that you agree with each of the following statements. Circle ONE
number for each statement.

The training facility was

Strongly
Agree Agree Disagree

Strongly
Disagree

comfortable. 1 2 3 4

The trainers were well-prepared. 1 2 3 4

The trainers gave clear
instructions. 1 2 3 4

The trainers were responsive to
participants' needs. 1 2 3 4

7. What was most valuable to you about the workshop?

8. What suggestions do you have for how the workshop might be improved?

9. Please add any other comments. -
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TRANSPARENCY MASTERS

COMMUNICATIVE ESL TEACHING
83

70



0

II
A

A

0

0

0

STRUCTURAL LANGUAGE TEACHING
AND

COMMUNICATIVE LANGUAGE TEACHING

STRUCTURAL COMMUMCATIVE

A traditional approach that considers
grammatical structures and vocabulary
items to be the primary focus of
language instruction.

A topical/functional approach that
considers meaningful communication
to be the primary focus of language
instruction.

teacher centered student centered

grammar based communication based

abundant drill/translation practice abundant student - student interaction
(pairs, small groups, whole class)

controlled, predictable learning variable rate acquisition

knowledge about the target language oral proficiency in the target language

ability to complete drills/ translations;
ability to respond to structured
questions in classroom (linguistic
competence)

ability to communicate in real-life
situations (communicative
competence)

limited but readily measurable
language learning

flexible acquisition rates varying with
student interest and aptitude

Grammar Translation Method Communicative Approach

Audio-Lingual Me thod Total Physical Response (TPR)

Direct Method

NOTE: Most learners benefit from an eclectic approach, i.e., a combination of structural
and communicative approaches.

COMMUNICATIVE ESL TEACHING
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COMMUNICATIVE COMPETENCE*

Communicative competence is the ability to communicate. Learners need to develop all
four areas of communicative competence:

. LINGUISTIC COMPMENCE involves mastery of the form of the language,
including:

- grammar
- vocabulary

-

- pronunciation

It involves the correctness of form. .--....

H. SOCIOLINGUISTIC COMPETENCE involves mastery of the social use of the
language, including:

- setting (where?)
- participants (who?)
- topic (what?)
- purpose (why?)

It involes the appropriateness of social interactions.

III. DISCOURSE COMPETENCE involves the ability to combine ideas beyond the
sentence level, including:

, oral presentation/speeches
- written texts

It involves the cohesion and coher mce of ideas expressed.

IV. STRATEGIC COMPETENCE involves the ability to use learning strategies to
overcome limitations in language knowledge. Strategies include:

- guessing intelligently
- asking for clarification
- using a circumlocut or synonym

It involves the negotiation cf meaning. (For a detailed discussion see Oxford,

1990.)

Example: Anne (carrying a heavy box): Do you think you could open that door for me?

Maria (not moving to help): Yes, I do.

Adapted from Canale and Swain (1980) and Canale (1983).

COMMUNICATIVE ESL TEACHING 65
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WHAT YOU NEED TO KNOW ABOUT YOUR STUDENTS

SUGGESTED MEANS OF GATHERING STUDENT INFORMATION

COMMUNICATIVE ESL TEACHING
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ESL TEACHING SEQUENCE

(Warm-Up, Review)

I. PRESENTATION (ESTABLISH MEANING/PROVIDE COMPREHENSIBLE INPUT)

Through: Rea lia

Illustrations

Actions

Written Materials

Translation

Other:

Check for Understanding Through: Following Directions

II. PRACTICE
Teacher Directed

Through: Listening/Speaking Drills

Questions/Answers

TPR (Total Physical Response)

Other:

Oral Responses

On-Going Evaluation/Correction

1

COMMUNICATIVE ESL TEACHING
T-6-a



ESL TEACHING SEQUENCE, Continued

M. APPLICATION (PURPOSEFUL STUDENT COMMUNICATION)
Student Initiated

Through: Role Play

Games

Community Assignments

Other:

Evaluate Application Through: Supervised Activities

Student Self-Appraisals

Quizzes

IV. REVIEW, RETEACH

The ESL Teaching Sequence is an on-going process:

,4-kc.75ENT/1

COMMUNICATIVE ESL TEACHING T-6-b



E
SL

 L
E

SS
O

N
 P

L
A

N
: C

O
N

T
E

N
T

C
O

M
M

U
N

IC
A

T
IV

E
 F

U
N

C
I1

O
N

:_

SK
IL

L
 A

R
E

A
S

SU
PP

O
R

T
 S

K
IL

L
S

M
A

T
E

R
IA

L
S

R
ea

lia
/T

ea
ch

er
-M

ad
e/

C
om

m
er

ci
al

)

E
l L

is
te

ni
ng

.

1:
1

Sp
ea

ki
ng

:

E
l V

oc
ab

ul
ar

y:

E
l R

ea
di

ng
:

E
l G

ra
m

m
ar

:

fl
W

ri
tin

g:
11

 P
ro

nu
nc

ia
tio

n:

C
om

m
un

ic
at

io
n 

St
ra

te
gi

es
:



E
SL

 L
E

SS
O

N
 N

.A
N

: C
O

N
T

E
N

T
C

O
M

M
U

N
IC

A
U

V
E

 F
U

N
C

T
IO

N
:

SK
IL

L
 A

R
E

A
S

SU
PP

O
R

T
 S

K
IL

L
S

LI
L

is
te

ni
ng

:

D
Sp

ea
ki

ng
:

LI
V

oc
ab

ul
ar

y:

M
A

T
E

R
IA

L
S

R
ea

 li
a/

T
ea

ch
er

-M
ad

e/
C

om
m

er
ci

al
)

O
R

ea
di

ng
:

0 
G

ra
m

m
ar

:

O
W

ri
tin

g:
D

Pr
on

un
ci

at
io

n:

C
om

m
un

ic
at

io
n 

St
ra

te
gi

es
:

95
96



ESL TEACHING SEQUENCE WORKSHEET

MATERIALS

. PRESENTATION

II. PRACTICE

III. APPLICATION

IV. REVIEW, RETEACH
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ESL TEACHING SEQUENCE WORKSHEET

COMMUNICATIVE FUNCTION.

CLASS LEVEL:

MATERIALS

I. PRESENTATION

II. PRACTICE

III. APPLICATION

IV. REVIEW, RETEACH

COMMUNICATIVE ESL TEACHING 98
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REFLECTION ON THE WORKSHOP PROCESS

PRESENTATION

PRACTICE

APPLICATION

REVIEW/RETEACH

COMMUNICATIVE ESL TEACHING 93
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MULTILEVEL ESL CLASSES

NOTE TO TRAlNERS: If the participailt questionnaires indicate that a third or more of
the participants are working PRIMARILY with multilevel ESL classes, you may choose to
include as handouts the information on the next two pages. Participants working with
multilevel ESL groups may choose to plan and teach a lesson following the organization plan
on the second following page rather than a lesson following the plan included in theinterim
Task Assignment Packet (Handout 12).
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MULTILEVEL ESL CLASSES

A multilevel class is one in which students have a wide range of ability levels. Every ESL
classes is to some extent a multilevel class. Even the most carefully assessed and assigned
classes become multilevel over time as students make progress according to their individual
abilities and aptitudes. There are also a number of other reasons for multilevel ESL classes:

Placement testing: Testing for student placement frequently targets only one skill area. For
example, a written test may be given to place students into ESL classes classes which
-include instruction in listening, speaking, reading, and writing. Since proficiency in reading/
writing and listening/speaking are not necessarily correlated, the students in these classes will
tend to have a wide range of listening and speaking skills.

It is also important to realize that many tests used for placement purposes are imperfect
indicators of students' actual abilities.

Limited program resources: Funding considerations often determine the number and sze
of adult education classes. Because of limited funding and/or space, a given program may
offer only one ESL class, creating classes with mixed ability levels.

Open enrollment: Many adult education programs have open enrollment policies and
therefore accet students at any time during an instructional cycle. This results in an
endless stream of new students, making many classes multilevel.

Students' personal lives: A variety of personal factors influence which classes students
choose to attend. Such issues as transportation, child care, work schedules, and even
friendships can cause students to enroll in one class (or school) over another. For these
reasons, students sometimes choose to attend classes which are not suited to their ability
levels.

It is important for teachers of multilevel classes to realize that they have little or no control
over the four factors described above. While teaching a multilevel ESL class may seem
overwhelming, the organization plan on the next page provides a workable way of managing
multilevel instruction.

The teacher begins the class with a whole-class activity in which all students participate.
Students then divide into ability groups. (This model illustrates two alternating groups;
however, the plan can be adapted to accommodate three alternating groups.) The teacher
works first with Group 1 while Group 2 is engaged in student-directed activities (either
individually, in pairs, or in small groups). The teacher then moves to Group 2 to provide
direct instruction while Group 1 works on student-directed activities. The class then
concludes with another whole-class activity.

This model works especially well if a classroom aide is available. The role of the classroom
aide is to monitor the student-directed activities as necessary, rather than to provide direct

instruction.

COMMUNICATIVE ESL TEACHING
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ORGANIZATION PLAN FOR A MULTILEVEL CLASS

WHOLE-CLASS ACTIVITY:
Warm-Up/Review

TEACHER-DIRECIID ACTIVITY:
Presentation and Practice

of New Material

STUDENT-DIREC1bD ACTIVITIES
(Individuals, Pairs, or Small Groups):

Practice and Application of
Previously-Introduced Material

STUDENT-DIREC1ED ACTWITIES
(Individuals, Pairs, or Small Groups):

Practice and Application of
Previously-Introduced Matcrial

TEACHER-DIREC IhD ACTIVITY:
Presentation and Practice

of New Material

WHOLE-CLASS ACTIVITY:
Review! Wrap-Up

COMMUNICATIVE ESL TEACHING
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BACKGROUND READING
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