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INTRODUCTION

If doing history requires the careful examination of primary sources from multiple

perspectives, then doing an evaluation of histories should not be based upon any lesser standards.

The present report is written with three purposes in mind: first, to present procedures for

evaluating the history of teachers consistent with the standards expected of doing history; second,

to present the results of an evaluation of an academy intended to improve history teaching; third, to

invite interested parties to invest in reviewing the lengthier report upon which all of this is based.

As a report of evaluation procedures, this report is unique on a number of fronts. It reflects

the use of portfolio evaluation procedures as a way of pursuing a grounded evaluation of the

influence of a project upon the intellectual jo :rney and practice of teachers. The data emerging

from these portfolios are complex and varied providing a rich and detailed picture of individual

teacher's changes, as well as the factors or elements which contributed to those changes. Without

compromising the integrity of the assessment, these data and data collection procedures were

pursued collaboratively and examined on their own terms. In general, these data seem more

trustworthy and richer than more traditional means of assessment. Rather than rely upon

secondary data, these data appear primary; instead of pursuing objectives and uniform

interpretations based upon standardized sampling procedures, these data have been clearly

grounded in events, experiences and over time. Moreover, these data are treated on their own

terms en route to affording a complex assessment across individuals using graphic ways to depict

and quantify data without compromising the nature of these data.

As a report of the effectiveness of the Ohio History Academy, this report should not be

viewed as a description of the Academy but as a report of the Academy's effectiveness -- especially

the different elements. For a more detailed description of the Academy see Doing History: A

Model for Helping Teachers, 1993, National Council for History Education, Westlake, Ohio.
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Background on the Academy and Evaluation Plan

The History Academy for Ohio Teachers had as its goals:

to bring classroom teachers to a firmer grasp of the discipline of history, of
changes in history instruction, and of the most effective methods of teaching
history (including technology);

to help teachers feel confident of their own abilities to pursue further self-
education;

to enable teachers to act as mentors to their colleagues;

to enable teachers to become equal participants with university scholars in
collaborative efforts.

Key features of the Academy were:

An integrated curriculum which presented courses in World and United States
history, as well as courses in historical theory hi methodology consistent with
the report by the Bradley Commission;

An emphasis upon certain historical processes such as the use of primary sources
and multiple perspective-taking;

Participants drawn from elementary, middle school, and secondary classrooms;

First-hand experiences with nationally known historians throughout the
Academy and in conjunction with a mentoring program involving historians
througnout Ohio;

The exploration of a rich array of topics, teaching ideas, resources, and
alternative ways of engaging with these ideas;

An intensive residential experience across four weeks in the summer,

Follow-up on site with the teachers as they pursued changes in practice tied to
shifts in their thinking over the summer,

Outcome products combined research (research papers) and practice (teaching
units). Opportunities for teachers to develop customized teaching units
pertaining to specific topics or historical periods. Other tasks, included writing
personal journals, and the maintenance of personal portfolios.

The structure of the Academy curriculum and these tasks were intended to do more than

provide teachers with more information about their subject content. One important objective of the

Academy was to shift the teachers' beliefs and orientation to history, their practices of teaching

history, and their views about themselves as historians and teachers. From an evaluation

standpoint, three questions help frame the assessment:



Portfolio Evaluation As History 917/93 Tierney, Wile, Moss, et al. Page 4

What kinds of shifts in beliefs and vatues resulted from teachers' participation
in the History Academy?

How has the academy experience affected the participants in terms of their
classroom practice, their relationships with colleagues, and their general
professional decision-making?

Which aspects of the History Academy can be linked to these shifts?

These issues were researched through procedures which were intended to document and

recover the participants' reflections about the Academy experience. To this end, teachers were

engaged in a process which relied upon a grounded data collection and analysis using portfolios

and interviews as the primary vehicles. This approach seemed appropriate for several reasons.

We wanted the participants to share in the evaluation procedures. For example, staff and

teachers worked in partnership with the evaluation team to develop and implement overall

procedures, co-develop data collection techniques, and collaborate in the interpretation of results.

We feel this approach increased the likelihood that we were fully informed with respect to the

experience of the staff and participant rather than operating solely on a priori notions about

effectiveness and outcomes. In addition, by engaging participants in this assessment, we expected

that these procedures would eventually be adopted as on-going, self-evaluation.

We wanted to ground the evaluation in the actual experiences of the participants. That is,

we wanted to determine the effects of the Academy by examining direct evidence of such effects

(e.g. artifacts from the Academy participants' portfolios, projects, etc.). We also wanted to be

able to codify the shifts in teacher beliefs, attitudes and actions and the elements which contribute

to such shifts. We wanted an approach that would sensitive to such shifts revealed from the

participants' perspective.

Finally, consistent with the Academy's aim to have an effect on classroom practice we

wanted to present teachers with a model of alternative evaluation. Teachers were informed of

portfolio techniques and encouraged to explore alternative assessment techniques in their own

classrooms.
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In addition, the procedures used in this evaluation were intended to be consonant with the

dominant themes, standards, and approaches of historical investigations. In this sense, both

investigations are parallel in that:

Accounts of events are grounded in primary rather than secondary sources;

Interpretations are explained, as well as grounded in the primary source
material;

Interpretations are always put in the context of the sources used and what these
sources are purported to represent;

Primary source material is sought which allows an examination of patterns over
time, in different settingc. and from different perspectives;

The primary source material is not predefmed or limited, nor is the same
material expected to be viewed the same way by all persons;

The emerging accarts may be revisited, revised or extended based upon
additional evidence or by applying a different perspective to the data;

The interpretations themselves remain open to different interpretations.

The evaluation plan which emerged not only assessed learning and evaluated the role of

certain elements, it contributed to the support of some of the key elements of the History

Academy's program. Attempts to highlight these parallels were frequent. Through formal and

informal discussions with Academy participants and staff explicit observations were made

regarding the fit between the instructional plan and the evaluation plan.

Procedures

The major data source for the evaluation were portfolio-based interviews conducted at the

end of the summer workshop and then during then again during the school year. More

specifically, teachers who participated in the History Academy were responsible for creating and

maintaining personal portfolios The purpose of the portfolio, as originally presented, was to serve

as a mechanism for evaluating the teachers' development as historians and as history educators.

Additionally, the evaluation team used these portfolios as the primary vehicles for assessing the

impact of the Academy on the participants, that is, how features at the academy convibuted to
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changes in teachers' knowledge and practice as well as how the Academy and its various elements

were viewed.

At the end of the four-week summer session, teachers were scheduled for individual

portfolio conferences during which an Academy faculty member "debriefed" the participant

regarding his or her Academy experience. A member of the evaluation team was also present to

record the interview using handwritten field notes, audio tapes and video.

A subset of twelve teachers were selected for intensive study. In general, the

characteristics of the twelve teachers in the study group possessed a range of educational

backgrounds similar to the general group. Teachers in the subset had each agreed to have their

interviews either audio taped or video taped. A second set of interviews took place in February,

March, and April of the follow-up year. The follow-up conferences weie similar to the summer

interviews. Participants were given an advance organizer as a way to prepare for the interview.

Teachers were again encouraged to use their portfolios to represent experiences which had

occurred since the summer session. Teachers in the subsample were again the subjects of intense

study which utilized the same procedures as the summer interviews. The follow up interviews

differed from the summer interviews in that hey were held at the teacher's school, members of the

Academy faculty were not present during the interviews, and the interviews were conducted by

members of the evaluation team. Field notes, audio tape and videos were made of the interviews.

Following the interviews, the members of the evaluation team met to discuss emergent

patterns observed and apparent from reviews of the tapes and transcripts made of interviews. Over

several rt.- w sessions several renditions of a coding system emerged and were revised. The

coding system was applied across the two interviews, perspectives (historian, teacher, individual),

in terms of impact (resources, teaching strategies, curriculum issues, content knowledge base,

historical processes, collegiality, and technology), shifts in knowledge (new ideas, shift in beliefs,

reinforcement of beliefs, and no effect), and levels of utility (rejection, citation, understanding,

appropriating, and imparting). Figure 1 depicts the coding system in terms of the broad categories

and the overall relationship to one another.
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The data acquired from these interviews and portfolio artifacts amassed by each teacher

were recorded and these transcribed records served as the basis for the development and

implementation of analysis procedures. Below (see Figure 2) is a portion of a teacher's transcribed

response to our interview. In the first two columns are the codes that were assigned this portion.

These codes coincide with the aforementioned layers--perspectives (H for history, T for teaching, I

for Individual), level of use (1,2,3,4,5), shifts in understanding (n for new knowledge, etc.) and

the specific elements which was connected with these features.

AGM: Have your students' approach to history changed as a result of
your academy experience?

07a H /4 / S / TS / CO1 Rachael: You saw them there. They love Ohio history. They really do. I

07b T/4 /S /TS /C01 think I have a real enthusiasm for Ohio history because it is my
07c H /4 /S / HP / CO1 favorite but I think they like it and they're seeing - I find them
07d 1/4 /S/HP /C01 ceming to me and saying things like now is that a primary

source? And it's really funny. For a while there I used that word
for the first several times I used it and then I would come back to
it like the day or something and I would say what was that word I
was always using? What would this be called? And they
couldn't quite remember it. And now they're remembering it and
saying it. Yes, I think they really seem to enjoy it more. I'm
hoping - we had a speaker in yesterday from the Ohio Historical
society on Ohio In the Civil War. And a little btt above where
we're at right now. But he came iii in full dress and one of the
kids asked - I was so proud of him - they said are those
authentic? Where did you get your information for. tt was cute.
So I think yes. They're approaching it (inaudiblit).

Figure 2

Teachers generally grounded their responses or presentations by referring to specific items

in their portfolios. These items became the focus for parsing the interview into topical blocks. In

fact, teachers had been instructed in ways to cluster or stack artifacts into topical categories. The

parsing procedure continued until the entire transcript was segmented.
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Next, at the level of specific blocks, the participant's interpretation was analyzed using a

method of constant comparison to describe and label the characteristic features of each reference.

As the analysis continued through several participants, codling categories emerged, developed,

expanded and collapsed until some general patterns appeared. This ultimately led to a system in

which each reference a participant made during the course of the interview was given four different

coding decisions. While most descriptors were mutually exclusive, some coding decisions

attributed multiple descriptors to a single reference. This coding procedure and the descriptive

categories which follow were developed in collaboration with the Academy director and staff.

Because the portfolio conferences were constructed to encourage participants to cite

evidence of their experiences, references tended to be fairly specific and easily identified. The

interview transcripts were coded until we felt comfortable organizing responses into meaningful

clusters. We view these clusters as categorical and not hierarchical.

Topics

On a first pass through the transcripts responses generally could be grouped in one or more

of the following topic categories:
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RESOURCES

TEACHING
STRATEGIES

CURRICULUM

CONTENT
KNOWLEDGE
BASE

HISTORICAL
PROCESSES

COLLEGIALITY

TECHNOLOGY

These tended to be sources of information about a variety of pedagogical
and conceptual issues and contained references to printedinatter, including
textbooks provided by the Academy, content specific materials, lecture
notes, and handouts; wawa, including the Ohio Historical Society, the Ohio
State library, Ohio Arts Council; and gaggle, including mentor teachers,
professional historians, and colleagues.

These tended to be references to specific dassroom actMtio5 or ways of
organizing the classroom such as involving students in research projects
using primary source documents, taking field trips, dramatizations, read
aloud, and writing a personal journal.

These tended to be references to larger issues of pedagogy, scope and
sequence of instruction, educational policy, and the focus of instruction at
particular grade levels or on specific guidelines or texts which shape what is
taught. For example, one teacher (Olivia) commented, II tagged the list of
participants who are putting together the state model curriculum, because
they're obviously going to have a profound impact on what I'm doing in the
classroom."

These tended to be references to specific information pertaining to the
teachers research topic and/or model unit. For example, a teacher (Wanda)
interested in the Underground Railroad stated, "Talking about white
abolitionists, I also learned that Quakers as a whole, were not anti-slavery.
They were very pacifist. They owned slaves but didn't go and seek out
fugitives."

This term describes the concepts and issues which reflect an historian's
approach to learning and teaching history and includes references to critical
evaluation, influence of culture, multiple perspectives, the post-hole
approach, and primary source documents.

These were references to interactions with the Academy personnel and other
Academy participants, other teachers in their schools, and with other
teachers through professional meetings or courses.

These were references to the computer software demonstration, the
computer-aided library research system, and the use of word processors to
prepare research projects.

Perspectives

A second pattern to emerge from the analyses was that participants could not interpret the

significance of a piece of evidence without adopting a particular perspective. The evaluation team

may have helped shape the process of "making visible" such perspective-taking by modeling an

organizational procedure. In general, then, participants tended to be explicit about the perspectives

they were using as they interpreted each reference. Participants fluctuated in the perspectives they

adopted, however three perspectives were clearly dominant namely their development as

historians, as teachers, and as individuals.

1 I
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These perspectives, while distinct from each other, were not mutually-exclusive. That is, a

teacher might respond to a particular portfolio item or an element of the Academy experience from

the perspective of a teacher And from the perspective of an historian. For example, one teacher

(Harriet) commented about a classroom practice which reflects both an historian and a teacher

perspective. "Sometimes I'll let them debate or argue or try to come to a conclusion about

something that happened in history and I try to let them know that everything you read is not

always actually what happened. For instance, when we write in our journals, we're writing about

the same experiences but everyone has a little bit different attack on it or approach to what we do in

school so they seem to understand that."

Shifts in Understanding

A fundamental concern was the ability of the program to shift teachers' understandings and

attitudes about the discipline of history, themselves as historians and as teachers of history. On a

third pass through the transcripts, references were analyzed based on occurrence and direction of

those shifts. Here again, the labels used to code these shifts were drawn directly from the

interpretations and comments participants used to describe them. These labels quickly merged into

four distinct categories: New knowledge, tift in knowledge, and reinforcement of knowlexlge,

and rejection. These categories were mutually-exclusive and were generally explicitly stated by the

participants. For example, Denise commenting about the topics contained in her model unit

observed, "You could get history in all these. I think that's something I would not have done

before this Academy. I would not have looked at how history affects literature and how history

affects geography. I think that's a definite area as a teacher that I've grown." Other participants

noted that some aspects of the Academy reinforced their own beliefs and practice. For example,

Steve noted, "I know that some of the elementary teachers said they never heard of them, but, you

know, course working with high school kids I've used primary sources to some extent. Again,

this reinforced what I was doing but also I can see how much more I can use it." Some

participants noticed that the Academy experience caused them to reconsider some ideas. For

1 2
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example, Paige commented on the impact of discussions about primary source documents and the

presence of bias on the way she developed a teaching unit on the Holocaust. "One of my plans

was to do a day in the life of different people in the Holocaust because I had a lot of those people

on tape. So I was going to use that tape as my primary source. And then when I started thinking

about it, one of the reasons I changed was I realized how probably biased -- I'm sure it was

biased, their reactions were." Finally, some teachers rejected particular features simply

commenting that the features had no value or application.

Intensity/Utility of Experience

A fourth pass through the transcript attempted to focus attention on the inignsitthaityQf

the experience. That is, interpretations were compared for the purpose of determining how useful

an element was deemed to be or how strong a particular shift seemed to be. In general,

participants' responses appeared to evidence four critical landmarks. These landmarks were given

the codes of "citing", "understanding", "appropriating", "imparting", or "no effect".

References were coded as "citing" generally when they were list-like and unelaborated.

Rachael, for example, described artifacts in her portfolio in the following manner, "This one has

been a great book too and it's called an Ohio Reader. And this is a newspaper article from the

Heritage, which is a Mid-Ohio valley newspaper. And this is something from the Marietta Times."

While these items pertain to her model unit and research project, it isn't clear how the materials

might be used.

References were coded as "lindraganding" when the teacher's comments reflected any

depth of knowledge about the item or artifact. Most often, these tended to be bits of topic specific

content information. However, Gloria noticed an increase in understanding of historical concepts

after reading Building a History Curriculum. "When we got here we got this nice easy to carry

version of the Bradley Commission and I started using it and so the History Academy has made me

more aware of the organizational ways of doing this. I taught the same things but it kind of gave

you a condensed way to look at it."

13
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As teachers began to consider ways they might use the concepts and content acquired

through the Academy experience, their references were coded as "Appropriation". For example,

Steve commented about a dramatization strategy modeled by one of the mentor teachers. "And so I

came down here wondering if that was an area dm I might get some more information on Well

then Nancy Taylor, she does this at the Ohio Village. Soon as I heard about that I got to thinking

that I ought to ask her, you know, what she does. And I guess I came down here thinking that in

the uh when they do those characters I think it's got to be someone like Will Rogers or

Abraham Lincoln or Franklin Delano Roosevelt. I never, I don't know why, but I never thought

of creating a character. And that just hit me. You know, to just personify a person, a fictional

person from the time period, build it from a primary source So I asked her about it and she gave

me outlines and examples of ways that it's done at Ohio Village and other people she knows."

Finally, during the school year teachers found ways to implement or "impart" the concepts

as well as the content they developed through the History Academy. Donald, for example, adapted

the notion of a personal portfolio to meet the needs of his world history class. "In the world

history class I used to do what I called the personal history project. I've always had the students

do a genealogy of their family and try to collect in order to write a paper on their own personal

history. But I got to thinking after this academy that it might be interesting to try developing kind

of a portfolio package. And so we have portfolio days in history class and we're talking, for

example, this Friday will be a portfolio day and we'll ask each student to tell how far they've gone

on which parts of their project and put together an assessment sheet where we can each time we

interview the students we can talk about where are you now, how far have you gone, and so

forth."
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Unit of Analysis

For purposes of coding transcripts, each interview was separated into idea units. (Refer to

Figure 1.) A single idea corresponded to the discussion of a topic in terms of its perspective,

impact, and source. If a topic were subjected to a discussion which extended to other sources or

other impacts, or a change in perspective, then more than one coding would be applied. With each

new topic new codings were also pursued.

Reliability

Meetings were held almost weekly during the months of development and implementation

of coding procedures. During preliminary coding development, evaluators examined the interview

data separately before meeting to discuss findings. Similar coding categories were found by

individual evaluators leaving only a common designation to be determined for those codes. When

a common coding scheme had been agreed upon, codes were applied by two independent raters to

the transcribed Summer Interviews. Upon discussion of the procedure, the raters independently

arrived at almost identical findings. One interview was compared line by line with over 90%

agreement in assigned codes. Several other Summer Interviews were spot checked with similar

agreement. When all twenty-four interviews were transcribed and coded a second rater checked

and verified codes with the same percentage of agreement.

Graphic Representations

For each of the twelve participants in the close-up group, the responses were then

reorganized by categories and perspectives, and incremented by direction and intensity. Each

response was then assembled to represent a visual tally. These visual tallies help reveal important

themes of the Academy experience.

For each individual, patterns emerged regarding the types of items presented in the

portfolio as well as the perspectives the participant was able to adopt. In this way, an image began

to form in terms of the ideas, strategies, and resources participants were taking away from this
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experience and how they viewed those ideas, strategies, and resources. Three graphics --

Historian, Teacher, and Individual-- were constructed for each teacher in our in-depth study group.

Within each graphic (Historian, Teacher, Individual) the categories of the items to which the

participant refers, (i.e., Resources, Teaching Strategies, Historical Processes, etc.) are identified.

The visual representation helps identify the intensity/utility of the Academy experience

overall, as well as the nature of the ideas. Examining these visual representations, patterns emerge

which suggest how individuals acquire and integrate certain ideas or strategies through the

Academy experience. Also, the visual representation also permits the identification of key elements

which tended to facilitate knowledge shifts. After analyzing the transcripts a list of specific

elements, events, and concepts emerged. These specific features were designated "hot spots".

Below is the graph (see Figure 3) for Brenda as Historian at the time of her Summer Interview and

immediately following in Figure 4 is the graph as Historian at the time of her Follow-Up

Interview.

In the Summer Interview graph, Brenda has three codable statements from the perspective

of Historian. Under Resources from the perspective of Historian, she has commented at the level

of Understanding regarding New Knowledge about Primary Resources (C01). There were no

comments applicable to Teaching Strategies or Curriculum. Under Knowledge Base from the

perspective of Historian she has commented at the level of Understanding regarding a Shift in

Knowledge. She has also made reference to Historical Processes at the level of Understanding

regarding a Reinforcement of her own knowledge respective to Primary Sources (COO.
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At the time of her Follow-Up Interview, Brenda had twelve codable comments from the

perspective of Historian. Under Resources she has three codable items which are at the level of

Appropriation which is indicative of her movement from Understanding to actually using

information on Primary Resources (C01), Building a History Curriculum (R01), and Critical

Evaluation (CO2). The first two codings are expressed as New Knowledge and the statement

regarding Critical Evaluation (CO2) as a Reinforcement of her prior latowledge.

Again there are no codable items under Teaching Strategies. Perhaps as a result of having

been in the classroom she now has four comments regarding Curriculum. One regarding New

Knowledge, one regarding Reinforcement of prior knowledge, and two indicating a Shift in

Knowledge. There were no codable comments from the perspective of Historian regarding

Knowledge Base or Technology. Under Collegiality she has made a comment indicating that there

was No Effect at the level of Rejection regarding her Historian (R13). Generally, comments which

were coded like this indicated that the Historian was not a particularly useful aspect of the Academy

for the participant for reasons such as the Historian was not very accessible or the Historian was

not especially helpful, in which case, the participant Rejected further pursuit of possible Resource

of Historian (R13).



Portfolio Evaluation As History 9/7/93 Tierney, Wile, Moss, et al. Page 16

EVIDENCE

Resources

Teaching
SUiregies

0.miculum

Knowledge
Bess

Historical
Promote

NU MI

END MI
UM E02 1=1EMEMIRMENE
Min OM

IIII

Ell El
END

im
OM 07 OM
MI In MIIN 1M1=I
Ell
101
IAN 1;1 11111111111111111111111111111111111111111111111111

LIM CI34 1111111111111111111111111111.1111111

.11M
EN El COIMI EN

ai

CODE

COI

REJECTION CITATION
a -Fallaw- n -rvl-w

UNDERSTAND APPROPRIATE

ROI

cm

Col Society

C6

oi
Cal

COI

IMPART

Figure 4

HISTORIAN
MShswKnotsier4er (N)

She le Knoelsega (8)

ReIntercamsra (P4

No DWI (0)

Similar comparisons for Brenda can be made with the charts from the perspectives of

Teacher and Individual. Graphic representations for all of the teachers are included in the fuller

report. In the Appendix is a detailed listing of the codes used and a single sample case study.

In an attempt to summarize the data acquired from the twelve case studies, several analyses

were pursued in which we pursued the following: 1) graphically displayed the shifts in

understanding and the utility of the academy for each of the teacher; and 2) collapsed the data

across the subsample of twelve teachers by the following: Interview (summer or final follow-up);

Perspective (teacher, historian, individual); Shift in understanding (new knowledge, shift in

knowledge, reinforcement of knowledge, or no effect); intensity of experience (citation,

understanding, appropriation, imparting, or rejection).

18
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FINDINGS

From an examination of the data from each teacher's portfolio it was apparent that across all

of the teachers, an array of changes occurred in their knowledge and practice over the summer

workshop and into the school year. Moreover, these changes occurred in terms of shifts in their

understandings, as well as new ideas which were appropriated, used and imparted to others.

Most notable were the changes which occurred in terms of understandings and the extent to which

ideas were appropriated as well as improved. Each of the teachers changed in terms of themselves

as historians, teachers, or individuals, relative to knowledge shifts and the extent to which ideas

were used. Predictably, it should be noted that the teacher perspective was dominant in

particular, the participants were about twice as likely to view and evaluate an experience in terms of

its classroom application as they were in terms of its relationship to themselves as historians or in

relationship to their own personal interests. Along these same lines, while the participants

generally appeared to understand ideas they had acquired through the Academy experience, in the

"teacher" perspective, they were more likely to act on these ideas, appropriate these experiences,

and adapt them to suit their needs.

Participants make frequent references to how ideas gleaned from the Academy were new.

For example, participants were about five times as likely to refer to an item as "new" as they were

to view it as a "change" or as "reinforcement".

Tables 1-2 represent a summary of the impact of the Academy across all twelve teachers

based upon a compilation of the data from each teacher's portfolio.

Table 1: Utility of Experience By Perspective for Twelve Case Study
Academy Participants During Summer Interview

Citation
(1)

SUMMER INTERVIEW
Understanding Appropriating Imparting

(4)
Rejection

(5)

Teacher 138 160 ss 0 1

Historian 46 70 0 1

Individual 51 91 31 0 1
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Table 2: General Knowledge Shifts by Perspective for Twelve Case
Study Academy Participants During Summer Interview

SUMMER INTERVIEW
New

Knowledge
Shift in

Knowledge
Reinforcement
of Knowledge

1:1

No
Effect

Teacher

Historian

Individual

271

143

114

42

38

35

80

29

23

4

2

These data indicate that different Academy participants found different elements of the Academy

more or less useful and significant (i.e., there was considerable variation across participants in

terms of which elements contributed to changes in knowledge and usefulness). However, there

were a number of elements to which different participants made repeated references. The

following (referred to as "Hot Spots") are among the twenty-nine elements which comprised the

list of critical items to which repeated references were made:

utility).

RESOURCES
RO1 Building a History Curriculum
R02 History Matters
R03 American History Textbook
R04 World History Textbook
R05 After the Fact
R06 Historical Literacy
R07 Narrative of Frederick Douglass
R08 Lecture notes
R09 Model units - Betty, Nancy, et al.
R10 Handouts
R11 Topic specific printed matter
R12 Topic specific other media
R13 Historian
R14 Portfolios
R15 Journal
R16 World history course
R17 American history course
R18 Theory and methods course

EVENTS
E01 Guest lectures
E02 Ohio Historical Society
E03 Ohio State Library
E04 Computer Demonstration
E05 Grade Level Small Group
E06 Discussion Group

CONCEPTS
CO1 Primary Sources
CO2 Critical Evaluation
CO3 Multicultural Perspective
C04 Posthole Approach
C05 Significant Individual

Over half the participants' responses referred to these elements.

Tables 3 and 4 depict these data in more detail (by perspectives, shifts in understanding and

20
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Table 3:
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The Relation of Utilization of Critical Items by Perspective
During Summer Interview

CITATION UNDERSTAND APPROPRIATE IMPART REJECT
(

(T) (H)
1 )

(I)

( 2 )

'1 (H) (I)
( 3 )

(1) (H) (I)
( 4 )

(T) (H) (I)
( 5 )

(T) (H) (I)
R01 Building a History Curriculum 5 1 0 J 4 3 6 3 0 0 0 0 0 0 0
R02 History Matters 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0
R03 American History Textbook 1 1 1 0 0 0 0 0 0 0 0 0 0 0 0
R04 World History Textbook 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0
RO5 After the Fact 0 0 0 3 3 6 0 0 0 0 0 0 0 0 0
R06 Historical Literacy 3 0 0 2 0 0 0 0 0 0 0 0 0 0 0
R07 Narrative of Frederick Douglass 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
R08 Lecture notes 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
R09 Model units - Betty, Nancy, et al. 5 2 0 3 0 0 2 1 0 0 0 0 0 0 0
R10 Handouts 2 0 1 5 4 1 O O C 0 0 0 0 0 0
R11 Topic specific printed matter 30 11 11 18 8 13 8 6 3 0 0 0 0 0 0
R12 Topic specific other media 8 0 0 2 2 2 15 13 9 0 0 0 0 0 0
R13 Historian 3 3 3 6 3 6 0 0 0 0 0 0 1 1 1

R14 Portfolios 2 0 2 1 0 0 2 0 1 0 0 0 0 0 0
R15 Journal 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
R16 World history course 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
R17 American history course 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
R18 Theory and methods course 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

E01 Guest lectures 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0
E02 Ohio Historical Society 1 0 1 1 1 1 0 1 0 0 0 0 0 0 0
E03 Ohio State Library 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
E04 Computer Demonstration 3 0 0 7 0 0 0 0 0 0 0 0 0 0 0
E05 Grade Level Small Group 0 0 0 4 0 0 0 0 0 0 0 0 0 0 0
E06 Discussion Group 0 1 1 2 0 1 0 0 0 0 0 0 0 0 0

CO1 Primary Sources 4 6 3 1137 4 10 5 9 0 0 0 0 0
G02 Critical Evaluation 0 0 2 2 9 1 3 0 4 6 0 0 0 0 0 0
CO3 Multicultural Perspective 3 3 0 9 8 6 19 15 1 0 0 0 0 0 0
C04 Posthole Approach 2 2 0 2 1 0 2 2 0 0 0 0 0 0 0
C05 Significant Individual 0 0 0 1 0 0 0 0 0 0 0 0 0 0 0
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Table 4: The Relation of Knowledge Shift to Critical Items by
Perspective During Summer Interview

NEW
KNOWLEDGE

( N )

(T) (H) (I)

SHFT IN REINFORCE
KNOWLEDGE KNOWLEDGE

( S ) ( R )

(T) (H) (I) (T) (H) (I)

NO
EFFECT

( 0)
(T) (H) (I)

R01 Building a History Curriculum 18 8 3 1 0 0 1 0 0 0 0 0

R O 2 H i s t o r y Matters 1 0 0 0 0 0 0 0 0 0 0 0

R03 Amorican History Textbook 1 1 1 0 0 0 0 0 0 0 0 0
R04 World History Textbook 1 0 0 0 0 0 0 0 0 0 0 0

R05 After the Fact 3 1 4 0 2 2 0 0 0 0 0 0

F406 Historical Literacy 3 0 0 0 0 0 2 0 0 0 0 0

R07 Narrative of Frederick Douglass 0 0 0 0 0 0 0 0 0 0 0 0

R08 Lecture notes 0 0 0 0 0 0 0 0 0 0 0 0

R09 Model untie - Betty, Nancy, et al. 6 2 0 3 1 0 1 0 0 0 0 0

R10 Handouts 7 3 2 0 1 0 0 0 0 0 0 0

R11 Topic specific printed matter 49 23 25 1 0 0 6 2 1 0 0 1

R12 Topic specific other media 22 13 9 0 0 0 3 2 2 0 0 0

R13 Historian 8 5 6 0 0 2 1 1 1 1 1 1

R14 Portfolios 2 0 2 0 0 0 3 0 1 0 0 0

R15 Journal 0 0 0 0 0 0 0 0 0 0 0 0

R16 World history course 0 0 0 0 0 0 C 0 0 0 0 0

R17 American history course 0 0 0 0 0 0 0 0 0 0 0 0

R18 Theory and methods course 0 0 0 0 0 0 0 0 0 0 0 0

E01 Guest lectures 1 0 0 0 0 0 0 0 0 0 0 0

E02 Ohio Historical Society 2 2 2 0 0 0 0 0 0 0 0 0

E03 Ohio State Library 0 0 0 0 0 0 0 0 0 0 0 0

E04 Computer Dsmonstration 10 0 0 0 0 0 0 0 0 0 0 0

E05 Grade Level Small Group 2 0 0 0 0 0 2 0 0 0 0 0

E06 Discussion Group 0 1 1 0 0 1 2 0 0 0 0 0

CO1 Primary Sources 21 24 14 3 1 0 3 4 1 0 0 0

CO2 Critical Evaluation 2 7 2 0 5 12 0 1 0 0 0 0

CO3 Muttultural Perspective 18 11 6 7 8 0 6 7 1 0 0 0

C04 Posthole Approach 2 2 0 0 0 0 4 3 0 0 0 0

C05 Significant Individual 1 0 0 0 0 0 0 0 0 0 0 0

As illustrated in Table 4, in addition to differing frequencies of response, teachers also

reported different levels of utilization for the each of the critical items. About a third of the

responses (159) referred to print (e.g., library books, newspapers, journals) and nonprint (e.g.,

photographs, maps, realia) materials teachers had collected as resources for the research papers

they were writing or for the teaching units they were developing. Other features of the Academy

experience which received emphasis were history concepts relating to primary sources (71),

multicultural perspectives (64), and critical evaluation (29). Teachers also made frequent

references to the booklet "Building a History Curriculum" (31). While many items were deemed

as contributing to new understanding, only specific topical knowledge and selected historical

processes were aligned with changes in use.
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While the interviews conducted at the end of the Academy's summer session provided

information about the immediate impact of the program, information obtained from the follow up

interviews contributed to our ability to assess how well the teachers would be able to sustain and

extend the effects from the summer sessions.

Those data suggested that the impact of the Academy was sustained, enriched and

expanded. Academy participants were still actively engaged with the ideas presented and had

appropriated many as well as imparted some.

As before, Academy participants approached their experience generally from the

perspective of "teacher". In particular, participants were about four times as likely to view and

evaluate an experience in terms of its classroom application (414) as they were in terms of its

relationship to historian scholarship (122) and about ten times more likely than to relate it to their

own personal interests (48). In contrast to the summer interviews, however, about half as many

responses re_ected an "historian" perspective(211/122). Tables 5 & 6 represent a summary of the

impact of the Academy during the following school year.

Table 5: Utility of Academy by Perspective for Twelve Case Study
Participants During Follow-Up Interview

FOLLOW-UP INTERVIEW
Citation Understanding Appropriating Imparting Rejection

(1) (2) (3) (4) (5)

Teacher 69 108 109 81 47

Historian 11 16 48 38 9

Individual 6 9 17 7 9
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Table 6: General Knowledge Shifts by Perspective for Twelve Case
Study Participants During Follow-Up Interview

New
Knowledge

FOLLOW-UP INTERVIEW
Shift in Reinforcement

Knowledge of Knowledge
No

Effect
(N) §) CFO (01

Teacher 204 76 90 44

Historian 48 31 34 9

Individual 17 11 12 8

Again, in an effort to examine the various hot spots, various analyses detailing the impact

of each element in terms of level of utilization and knowledge shift were carried out. These are

presented in Tables 7 and 8 respectively.

Table 7: Relation of Utilization to Critical Items by Perspective During
Follow-Up Interview

CITA110N
( 1 )

(T) (H) (I)

UNDERSTAND APPROPRIATE
( 2 ) ( 3 )

m (H) (I) (T) (H) (I)

IMPART

( 4 )
(T) (H) (I)

REJECT

( 5 )
(T) (H) (I)

RO1 Building a History Curriculum 2 2 0 9 3 0 7 3 0 3 1 0 1 0 0

R02 History Matters 0 C 0 0 0 0 0 0 0 0 0 0 0 0 0

R03 American History Textbook 5 0 0 1 0 0 1 0 0 0 0 0 1 0 0

R04 Worid History Textbook 4 0 0 0 0 0 0 0 0 0 0 0 0

R05 After the Fad 2 1 0 1 0 0 0 0 0 1 0 0 2 0 0

R06 Historical Literacy 2 0 0 4 0 0 0 0 0 0 00 0 1 0 0

R07 Narrative of Frederick Douglass 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

RO8 Lecture notes 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

R09 Model units - Betty, Nancy, et al. 1 0 0 4 0 0 6 0 2 2 0 0 2 0 0

R10 Handouts 1 0 0 1 0 0 0 0 0 1 0 0 1 0 0

R11 Topic specific printed matter 6 0 1 1 1 0 6 1 1 0 0 0 0 0 0

R12 Topic specific other media 3 1 0 1 0 0 0 0 0 0 0 0 0 0 0

R13 Historian 1 1 0 1 1 1 1 3 1 0 0 0 5 5 5

R14 Portfolios 2 0 0 4 0 0 6 1 6 7 0 1 2 1 1

R15 Journal 0 0 0 0 0 0 0 0 0 1 0 0 1 0 0

R16 Worki history course 2 0 0 0 0 0 0 0 0 0 0 0 3 0 1

R17 American history course 3 0 0 1 0 1 0 0 0 0 0 0 0 0 0

R18 Theory and methods course 1 0 0 0 0 0 0 0 0 0 0 0 0 0 0

E01 Guest lectures 1 0 0 0 0 0 0 0 0 0 0 0 1 0 0

E02 Ohio Historical Society 4 0 1 0 0 0 6 2 0 0 0 0 1 0 0

E03 Ohio State Library 1 0 1 0 0 0 1 0 0 0 0 0 0 0 0

E04 Computer Demonstration 1 0 0 0 0 0 0 0 0 0 0 0 4 0 0

E05 Grade Level Small Group 2 0 0 0 0 0 0 0 0 0 0 0 0 0 0

E06 Discussion Group 0 0 0 1 0 0 0 0 0 0 0 0 1 1 1

CO1 Primary Sources 3 2 0 5 2 0 1 1 7 0 15 12 0 0 0 0

CO2 Critical Evaluation 2 2 0 4 2 1 2 1 1 9 6 0 1 1 0

CO3 Multicultural Perspective 1 0 0 4 1 0 1 1 7 0 4 4 0 0 0 0

C04 Posthole Approach 1 0 0 4 1 0 4 4 0 0 0 0 2 0 0

C05 Significant Individual 0 0 0 1 1 0 0 0 0 6 6 0 0 0 0

2. 4
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Table 8: The Relation of Knowledge Shift to Critical Item By
Perspective During Follow-Up Interview

NEW WWI )N REINFORCE
KNOWLEDGE KNOWLEDGE KNOWLEDGE

( N ) (S) ( R )

(T) (H) (I) (1) (H) (I) (T) (H) (I)

NO
EFFECT

( 0)
(1) (H) (I)

R01 Building a History Curriculum 9 5 0 7 2 0 5 2 0 1 0 0
R02 History Matters 0 0 0 0 0 0 0 0 0 0 0 0
R03 American History Textbook 7 0 0 0 0 0 0 0 0 1 0 0
R04 World History Textbook 9 0 0 0 0 0 0 0 0 0 0 0
R05 After the Fad 4 1 0 0 0 0 0 0 0 2 0 0
R06 Historical Literacy 4 0 0 0 0 0 2 0 0 1 0 0
R07 Narrative of Frederick Douglass 0 0 0 0 0 0 0 0 0 0 0 0
R08 Lecture notes 0 0 0 0 0 0 0 0 0 0 0 0
R09 Model units - Betty, Nancy, et al. 10 0 0 0 0 0 3 0 2 2 0 0
R10 Handouts 2 0 0 0 0 0 1 0 0 1 0 0
R11 Topic specific printed matter 9 1 1 2 0 0 2 1 1 0 0 0
R12 Tor- specific other media 4 1 0 0 0 0 0 0 0 0 0 0
R13 Historian 0 0 0 0 3 1 2 2 1 5 5 5
R14 Portfolios 9 0 3 1 0 0 6 1 4 2 1 1

R15 Journal 0 0 0 4 0 0 1 0 0 1 0 0
R16 World history course 4 0 1 0 0 0 0 0 0 1 0 0
R17 American history course 2 0 0 0 0 0 1 0 1 0 0 0
R18 Theory and methods course 1 0 0 1 0 0 0 0 0 0 0 0

E01 Guest lectures 1 0 0 0 0 0 0 0 0 1 0 0
E02 Ohio Historical Society 8 1 1 0 0 0 2 1 0 1 0 0
E03 Ohio State Library 1 0 0 1 0 1 0 0 0 0 0 0
E04 Computer Demonstration 1 0 0 0 0 0 0 0 0 4 0 0
E05 Grade Level Small Group 2 0 0 0 0 0 0 0 0 0 0 0
E06 Discussion Group 0 0 0 1 0 0 0 0 0 1 1 1

CO1 Primary Sources 20 13 0 2 1 0 12 9 0 0 0 0
CO2 Critical Evaluation 8 4 0 7 6 C 2 6 1 1 1 0
CO3 Multicultural Perspective 7 5 0 3 3 0 10 3 0 0 0 0
C04 Posthole Approach 1 0 0 0 0 0 8 0 0 2 0 0
C05 Significant Individual 7 7 0 0 0 0 0 0 0 0 0 0

As our analysis of the follow up interview indicates, participants were more likely to refer

to ideas, resources, and strategies (attributed to the summer academy) they had "appropriated" and

"imparted" (174,126) than they were during the earlier interview (199,0). Similar to the earlier

interviews, participants continue to refer to information and ideas they had acquired since the

summer session as "new". Participants were about twice as likely to consider an item as "new"

(269) as they were to view it as a "change" (118) or as "reinforcement" (136) to their thinldng. In

comparison with the impact on knowledge associated with the summer session (528, 115, 132) the

amount of information perceived as "new" fell by half, while the other descriptions remained

constant. In contrast to the summer, the type of ideas that the participants deemed salient did shift/,

participants were about as likely to refer to curriculum (165) issues as they were to resources they

04 J
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had collected (164). Additionally, teachers' responses suggested they emphasized issues of

historical processes (134) over specific content knowledge (58).

In terms of whether the effects of specific elements of the Academy were still active, the

responses to the previously listed critical elements appears to have remained stable, except for

references to print and nonprint content materials which decreased (159) (22). Consistent with the

earlier interview, the participants' responses emphasimi items and events which related to history

concepts such as "primary source documents" (57), "critical evaluation" (31), and "multicultural

perspectives" (32) in describing their experiences since the summer Academy. Further, their

responses suggest that participants were more likely to have "imparted" ideas about these concepts

(especially "primary source documents") than they were other critical elements. The text,

"Building a History Curriculum" (31) was also emphasized during these follow up conferences.

Participants also frequently referred to their personal historian (8), particularly when adopting an

"individual" perspective.

Cross Validation

As a means of cross-validating the trends emerging from the analyses of the 12 case

studies, a short follow-up survey was distributed to all Academy teachers. Of the forty

questionnaires mailed, eighteen were returned. The respondents included eight elementary school

teachers, eight middle school teachers, and two high school teachers. The items on the survey

corresponded to the tenets and coding emergiAg from the one to one interview with our subsample

of twelve teachers.

For the survey, teachers were asked to comment on 25 separate features of the Academy.

Each feature received two responses

one aimed at describing the feature's effcjj on the respondent's thinking
(response choices were "no effect on my thinking", "new idea", "reinforced my
own ideas", "changed my thinking") and

one aimed at describing the feature's utility (response choices were "not useful",
"interesting, but not useful", "will use", "using or have used").
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Table 9: Frequency of teacher responses to cross-validation survey items

World history lectures
1 NO EFFECT ON MY THINKING 1 0 NEW IDEA OR INFORMATION 3 RENFORCED MY OWN IDEAS 3 CHANGED MY THINKING

2 NOT USEFUL 4 INTERESTING, BUT NOT USEFUL 3 WILL USE 15 USING OR HAVE USED

World history text book

F_
2 NO EFFECT ON MY THINKING

2 NOT USEFUL

7 NEW IDEA OR INFORMATION 4 REINFORCED MY OWN IDEAS O CHANGED MY THINKING

2 INTERESTING, BUT NOT USEFUL 5 WILL USE USING OR HAVE USED

American history lectures

F.
0 NO EFFECT ON MY THINKING I 5 NEW IDEA OR INFORMATION

0 NOT USEFUL

4 REINFORCED MY OWN IDEAS CHANGED MY THINKING

1 INTERESTING, BUT NOT USEFUL 7 WILL USE II USING OR HAVE USED

American history text book
2 NO EFFECT ON MY THINKING 7 NEW IDEA OR INFORMATION 7
1 NOT USEFUL 2 INTERESTING, BUT NOT USEFUL 7

Guest lectures
1 NO EFFECT ON MY THINKING 5 NEW IDEA OR INFORMATION 3
0 NOT USEFUL 4 INTERESTING, BUT NOT USEFUL 5

After the Fact
1 NO EFFECT ON MY THINKING 7 NEW IDEA OR INFORMATION 1

1 NOT USEFUL 5 INTERESTING, BUT NOT USEFUL 7

Historical Literacy
2 NO EFFECT ON MY THINKING 5 NEW IDEA OR INFORMATION 1

1 NOT USEFUL 5 INTERESTING, BUT NOT USEFUL 7

Narrative of the Life of Frederick Douglass

REINFORCED MY OWN IDEAS 2 CHANGED IN THINKING

WILL USE 7 USING OR HAVE USED

REINFORCED MY OWN IDEAS 7 CHANGED MY THINKING

WILL USE 7 USING OR HAVE USED

REINFORCED MY OWN IDEAS 8 CHANGED MY THINKING

WILL USE 5 USING OR HAVE USED

REINFORCED MY OWN IDEAS 7 CHANGED MY THINKING

WILL USE 5 USING OR HAVE USED

2 NO EFFECT ON MY THINKING 2 NEW IDEA OR INFORMATION 4 REINFORMD MY OWN IDEAS 1 0 CHANGED MY THINKING

O NOT USEFUL 3 INTERESTING, BUT NOT USEFUL 7 WILL USE 7 USING OR HAVE USED

Building a History Curriculum
1 NO EFFECT ON MY THINKING 6 NEW IDEA OR INFORMATION 3 REINFORCED MY OWN IDEAS 6 CHANGED MY THINKING

1 NOT USEFUL 1 !NM-RESTING, BUT NOT USEFUL 8 WILL USE 7 USING OR HAVE USED

Theo and methods coursery
1 NO EFFECT ON MY THINKING 5 NEW IDEA OR INFORMATION 3

1 NOT USEFUL 0 INTERESTING, BUT NOT USEFUL 7

Your historian
NO EFFECT ON MY THINKINn 4 NEW IDEA OR INFORMATION 1i5

4 NOT USEFUL 3 INTERESTING, BUT NOT USEFUL 6

Small group discussions
2 NO EFFECT ON MY THINKING 3 NEW IDEA OR INFCAMAT1ON 2

1 NOT USEFUL 2 INTERESTING, BUT NOT USEFUL 4

Grade level discussions
1 NO EFFECT ON MY THINKING NEW IDEA OR INFORMATION 4

1 NOT USEFUL 0
I3

INTERESTING, BUT NOT USEFUL 4

Informal discussions with other teachers

REINFORCED MY OWN OEM

WILL USE

CHANGED MY THINKING

7 USING OR HAVE USED

REINFORCED MY OWN IDEAS 4 CHANGED MY THINKING

WILL USE 2 USING OR HAVE USED

REINFORCED MY OWN IDEAS 7 CHANGED WY THINKING

WILL USE 7 USING OR HAVE USED

REINFORCED MY OWN OEM

WILL USE 9 USING OR HAVE USED HII CHANGED WY THINKING

O NO EFFECT ON MY THANKING 4 NEW ICEA OR INFORMATION 5 REINFORCED MY OWN IDEAS II CHANGED MY THINKING

O NOT USEFUL 1 WTERESTING, BUT NOT USEFUL 5 WILL USE 1 0 USING OR HAVE USED

27
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Table 9: (continued)

informal discussions with mentor teachers and others

Tiemey, Wile, Moss, et al. Page 26

0 NO EFFECT ON MY THIMONG 4 NEW IDEA OR NFORMATION 3 RENFORCED /AY OWN I)EAS 7 CHANGED MY THINKING

0 NOT USEFUL $ INTERESTING, BUT NOT USEFUL 4 WILL USE 1 0 USING OR HAVE USED

Ohio Historical Societ
EY3 NO EFFECT ON MY THINKING II NEW IDEA OR INFORMATION

3 KIT USEFUL

4 RENFORCED MY OWN IDEAS 3 CHANGED MY THINKING

2 INTERESTING. BUT NOT USEFUL 7 WN.L USE 5 USING OR HAVE USED

Your research ro ectfa I
1 NO EFFECT ON /AY THAWING 4 NEW DEA CAI NFORMATION 4 REINFORCED MY OWN DEAS S CI-IANGED MY THINKING

0 NOT USEFUL 1 INTERESTING, BUT NOT USEFUL 2 WLL USE 1 5 USING OR HAVE USED

Your teaching unit(s)
1 NO EFFECT ON MY THINKING 4 NEW IDEA OR WORMATON I REINFORCED MY OWN IDEAS 5 CHANGED MY THINKING

0 NOT USEFUL 1 INTERESTN3, BUT NOT USEFUL 3 WIU. USE 1 4 USING OR HAVE USED

Your portfolio
4 NO EFFECT ON MY THNKING NEW DEA OR NFORMATION 2 RENFORCED MY OWN IDEAS 5 CHANGED MY THINKING

3 NOT USEFUL 2 INTERESTW13, BUT NOT USEFUL 4 WILL USE USING OR HAVE USED

Your Journal
4 NO EFFECT ON MY THNKING 3 NEW IDEA CR INFORMATON 5 RENFORCED MY OWN IDEAS 5 CHANGED MY THINKNG

4 NOT USEFUL 6 INTERESTING, BUT NOT USEFUL 3 WILL USE 5 USNG OR HAVE USED

"Post Hole" approach
2 2 NO EFFECT ON MY THINKING 3 NEW IDEA OR INFORMATION 2 RENFORCED MY OWN IDEAS 4 CHANGED MY THINKING

0 NOT USEFUL 2 INTERESTING, BUT NOT USEFUL 3 WILL USE 7 USING OR HAVE USED

Prima rY sources
0 NO EFFECT ON MY THINKING 5 NEW IDEA OR INFORMATION 3 REINFORCED MY OWN IDEAS CHANGED MY THINKING

0 NOT USEFUL 1 INTERESTING, BUT NOT USEFUL 5 WILL USE 1 2 USING OR HAVE USED

Multicultural ors active
0 NO EFFECT CN MY THINKING O NEW IDEA OR INFORMATION

0 NOT USEFUL O INTERESTING, BUT NOT USEFUL -1

1 0 REINFORCED MY OWN IDEAS 7 CHANGED MY THINKING

4 WILL USE 1 4 USING OR HAVE USED

Multiple perspectives
1 NO EFFECT ON MY THINKING 4 NEW IDEA OR INFORMATION 5 REINFORCED MY OWN IDEAS 7 CHANGED MY THINKING

1 NOT USEFUL 1 INTERESTING, BUT NOT USEFUL 11 KILL USE 1 0 USING OR HAVE USED

Critical thinker
1 NO EFFECT ON MY THINKING 2 NEW IDEA OR INFORMATION RENFORCED MY OWN IDEAS 6 CHANGED MY THINKING

1 AOT USEFUL 1 INTERESTING, BUT NOT USEFUL 2 WILL USE 1 4 USING OR HAVE USED
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Table 9 includes the results for all the teachers item by item.

In general, the data from the survey was consistent with the interview data from the

subsample of twelve teachers. As with the case study findings, nearly all the features were

perceived by teachers as having an effect on their thinking and also having some degree of

usefulness. Some items drew distinct responses (that is, teachers seemed to cluster at the same

response) while other items drew responses which were less distinct (responses were varied).

Among specific features, the idea of "primary sources" appeared to be most powerful.

This was also the case with the interview data. Nearly all teachers felt this concept was useful, and

about have the respondents reported that this idea changed their thinking in some way. The notion

of "multiple perspectives" received a similarly strong response. Teachers also generally viewed the

research project and the teaching unit as a powerful aspect to the Academy experience. Nearly all

respondents reported that these projects affected their thinking in some way. The majority of

teachers also reported that they were using or had already used these projects in some way.

Other highly-effective features included less structured aspects of the Academy, in

particular formal and informal small group "grade level & small group discussions", as well as

"informal discussions with mentor teachers". The portfolio feature was generally viewed as useful,

and nearly a third of the teachers stated that ideas about portfolios were new to them.

Some features viewed as highly-effective were also perceived as reinforcing (rather than

informing or changing) teachers' thinking. These features included "critical thinking" and

"multicultural perspectives."

However, not all features were perceived as having great utility. For example, teachers

were evenly divided in the ways they viewed their relationship with a professional historian, with

the most frequent response being "no effect, not useful." Other features simply lacked definite

impact. For example, teachers were split in the way they viewed journal-writing. The concept of

the "post hole" approach to history curriculum appeared to lack definition. Nearly half the teachers

failed to respond to this feature in any way.
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Teachers differed in their responses to the three courses presented in the Academy --World

History, American History, and Theory and Methods. While they generally viewed all three

courses as useful, the American History lectures seemed to be perceived as the most useful,

followed by the Theory and Methods activities. The World History course, while viewed as

having introduced more new ideas, seemed less applicable to their classroom practice.

Taken together and consistent with our interview data, the survey suggests that teachers are

motivated by practicality and that features which were perceived as having changed their thinking

were also generally those which they were able to use. For example, teachers commented that

while the information they were learning may be new, and even interesting, they could not find a

way to incorporate this experience into their curricula. In contrast, the experience of assembling

research projects and teaching units may have been regarded as highly effective (at changing their

thinking) because these experiences were easily adapted to their practice.

SUMMARY AND DISCUSSION

Overall, the Academy appears to have achieved its purpose of creating a momentum for

history education. The data clearly illustrates ways in which the Academy experience has become

on-going and generative. The Academy affected changes in teachers' views of themselves (as

professionals, historians and history teachers), their knowledge and practice. Moreover, these

changes went beyond reinforcement of existing ideas and improvements upon existing practices. It

led to a process of achieving new understandings and shifts and extended to the imparting of these

ideas to others. The transfer that occurred was quite extensive. The data presents patterns in

which ideas were effectively introduced and adopted by Academy participants who in turn imparted

many of their ideas to their students and to their colleagues. Further, teachers were able to transfer

certain concepts from the discipline of history and apply those to other areas of their curriculum.

The Academy successfully customized its approach to meet the diverse backgrounds,

needs, assumptions, and individual differences of the participants. The overall collaborative and

collegial context of the Academy provided a model learning structure. Within this structure
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teachers were assisted in defining and designing investigations and teaching materials that fit the

requirements of their classroom needs and satisfied their individual curiosities. In addition, the

organizers of the Academy chose a multifaceted and collaborative approach. They connected

history or being an historian with teaching history or history education. The convergence of the

discipline of history with practice appears to have been responsible for achieving some of the

aforementioned goals. Teachers were treated with integrity. They were assisted in becoming

historians and history educators by historians and history educators. Multiple resources gave

teachers access to new ideas, as well as mobilized or equipped them to implement new practices.

Multiple formats of presentation afforded the critically engagement with ideas, consider multiple

perspectives and explore new possibilities. These included lectures, formal group discussions,

and informal talks with mentors and colleagues. Also, the Academy was organized around

powerful and recurring organizing themes. These alemes were tied to historical processes and

were generally accessible to the teachers, who in turn, appeared to have appropriated these themes

as the framework for their own classrooms.

This evaluation procedures were also unique especially, the use of portfolio evaluation

procedures as a way of pursuing a grounded evaluation of the influence of a project upon the

intellectual journey and practice of teachers. The data emerging from these portfolios were

complex and varied providing a rich and detailed picture of individual teachers changes as well as

the factors or elements which contributed to those changes. Without compromising the integrity of

the assessment, these data and data collection procedures were pursued collaboratively. Without

diminishing the information or feedback that was needed, these data were examined on their own

terms. Indeed, these data seem more trustworthy and richer than more traditional means of

assessment.

In closing, the Academy was remarkably successful in an attempt to change participants'

perspectives about the discipline of history and about themselves as tei, ?lers. This success can be

traced to the Academy's concerted effort to transform teachers into historians by enabling them to

do history. This aspect of the Academy was clearly, highly effective. Teachers used bonafide
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methods of historici .1 inquiry to collect data and to conduct original research. This was also an

effective means to refocus teachers' perceptions of themselves (as teachers, historians, and

individual learners). And, to a great extent, after "doing history" most participants changed their

view of the discipline and the materials and methods they typically used to teach it.

This opportunity to become historians had a powerful effect on teacher's classroom

strategies. This is particularly well-supported in the number of references made to "primary source

documents" and "critical evaluation" in the context of classroom applications. Teachers explained

that a main reason for applying to the History Academy was to learn ways to make history come

alive for their students. By appropriating and adapting ideas learned during the Academy, it

appears they have found these perspectives and tools as effective ways to do just that.

The evaluation procedures should also be heralded. They represent a shift in evaluation

toward practices which begin to live up to how history is done and should be evaluated.
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Summary of Key Terms

In looking at the graphs and data for any of the participants, the following summary of
terms and their definitions may be helpful.
PERSPECTIVE

Teacher:

Historian:

UNDERSTANDING
New Knowledge:

Shifts in Knowiedoe:

Reinforcement

No Effect

INTENSITY/UTILITY
Reiection:

Citing:

Understanding:

APPeoPriating:

Imparting:

TOPICS
Resourcee:

Teaching Strategies:

Curricuium:

Knowledge Base:

Historical Processes:

Collegiality:

Technology:

References to themes commonly attributed to teachers-- Instruction, teaching
resources, management of children, etc.

References to themes commonly attributed to historians rsearch processes,
Interpretative tedthiguie, resources, etc.

References to theme. commonly attributed str Individuals personal values and goals,
opinions and behaviors, etc.

New information reoarding topics or procedures

Information conflicting with previous understandings and resulting In shifts,
clarifications, or elaborations

Information swooning previousty-he4d beliefs and behaviors

Information having no effect on thinking

Information Individual either ignored of perceived as Inapplicable

Information listed without elaboration

Information explained end Interpreted

Information adapted to Individual needs

Information transferred to students or colleagues

Printed matter, key places, and people perceived as sources of pedagogical or
historical Information

Specific classroom activItlea, leaching methods

Pedagogical luues pertaining to scope and sequence of instruction, assessment,
educationai policy
Historical information pertaining to specific units of research or instruction,
Epistemological Issues pertaining to trends In the research and Interpretation of
historical phenomena.
Profeuisnal inwraction with Academy participants, school colleagues, and historians

Use of computers and other implements of technoiogy to asaist research, Instruction, or
personal development.

CorY AVAILABLE



Portfolio Evaluation As History 9/7/93

KEY ELEMENTS
RESOURCES

1401 Bulk ling a History Curriculum

R02 History Matters

R03 American History Textbook

R04 World History Textbook

RO5 After the Fact

ROG

RO7

RO8

RO9

Historical Literacy
Narrative of Frederick Douglass
Lecture notes
Model units - Betty, Nancy, et al.

R10 Handouts

R11 Topic specific printed matter

R12 Topic spedfic other media

R13 Historian

R14 Portfolios

R15 Journal

R113 World history course

R17 American history course

R18 Theory and methods course

EVENTS
E01 Guest lectires

E02 Ohio Historical Sodety

E03 Ohlo State Library

E04 Computer Demonstration

E05 Grade Level Small Group

E06 Discussion Group

CONCEPTS
001 Primary Sources

002 Critical Evaluation

003 1441Jiticultural Perspective

004 Poethole Approach

C05 Significant Individual
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(HOT SPOTS)

Booklet prepared by the Bradley Commission containing the
Habits of the Mind and guidelines for teaching history in schools

Publication prepared by the National Council for History
Education which conteins ideas, notes, and news about history.

Selections from this book Miff assigned as lead-Ins for lectures
and was meant to also serve as a reference for further study.

Selections from this book were assigned as lead-Ins for lectures
and was meant to also serve as a reference for further study.
Selections from this book were assigned as lead-Ins for lectures
and as an Introduction to the est of historical detection.
Seirodions from this book were assigned as lead-Ins for lectures.
Selections of this book Were assigned as a Mad-in to lecture.

Participants' recording of Information from lectures
Mentor teachers prosonted model units In the theory and
methods course demonstrating practice] application.
Copies of materials diatributed to participants as lead-ins for
lettures to come, units presented In dass, Information
presenMd by guest speakers.
Books, ertides, units, newspapers, magazines which pertained
to the participants' research project or unit.
Records, tapes, videotapes, artifacts, or persons relating to
their research profect or unit.
Participants were to choose an historian from a list. This
historian was to help them with their prolect topic and unit by
providing Information, bibliographies, etc.
Alternative method of evaluation presented to the participants,
as well as the physical materials gathered by the participants to
represent their experience In the Academy.
Participants were to reflect in writing daily during the Academy
and periodically during the following school year.
Books, lectures, speakers, and other materials used in
presenting Information on countries other than the US.
Books, lectures, speakers, and other materials used in
preeenting information on the US and its development.
Books lectures, speakers and other materials used in
presenting pedagogy and practical application of historical
education concepts.

Individuals speaking to the participants othor then the Academy
personnel.
A trip to the Ohio Village and Ohlo Historical Society which
Introduoid participants to their library and resources
A trip to The Ohio State University main library In which they
were introduced and tutored in computer sysMm and how to
locale topics, books and reiated materials.
Presentations of various softwers and hardware for educational
UN.
Participants were assigned to meet with one member of
Academy personnel and other partidpents with similar teaching
assignments for the purpose of more In depth discussion of
presented materials, as well as sharing of methods and
materials that have worked for them in the past.

Participants wore asaigned to meet with one member of
Academy personnel and other participants regardless of grade
level for the purpose of more In depth discussion of topics.

Information purporting to be first-hand, eye-witness accounts of
historical *vents. Written documents, oral histories, paintings,
photographs, etc.
Question information source validity, circumstances, and
interpretations. Read widely and critically, ask probing
questions.
Accepts the proposition that interpretation of historical events
and trends is influenced by the presenting dominant culture.
A method of organizing instruction or exploration around key
aspects of period.
Reference to the importance of Individuals who have made a
difference In history and the significance of personal character
for both good and II
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APPENDIX B

A sample case study
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Rachael

General Background

Rachael is a seventeen-year veteran, currently assigned to grade four at a suburban
elementary school. She described her background in history as two courses on the teaching of
social studies and history. At the time of this Academy, educational level was Bachelor of Arts
plus thirty hours. Rachael attended the Academy with her teaching partner, another grade four
teacher from her school.

In her application letter, Rachael identified her expectations and goals for the History
Academy as enabling her to "develop a teaching area for my fourth graders that would bring to life
a history of Ohio that most of the children's grandparents and even sonic of their parents lived
through. Rachael attributed her interest in history to her parents, two teachers and self-appointed
history buffs."

The Academy Experience

As indicated by the first three graphs for the summer exit interview, the majority of
Rachael's responses reflected a teacher perspective. In only two responses did Rachael refer to
ways in which the Academy influenced her as an individual. The majority of responses, regardless
of perspective, were reference to specific resources and instructional materials. These resources
tended to be described as "new" to Rachael and she appeared to have incorporated these resources
into her own repertoire at the level of citation or understanding. Nearly half the elements referred
to topic specific printed matter. Among historical concepts, Rachael cited primary sources as an
influential concept.

As indicated by the second three graphs for the final follow-up interview, Rachael's
comments during the follow-up conference were dominated again by responses which
characterized a teacher perspective. Her interpretations tended to describe the utility of various
resource materials, teaching strategies, curriculum, and the acquisition of new knowledge about
her content topic Ohio history. However, Rachael increased the amount of references which
reflected the perspective of historian. The influence on Rachael as an individual appears minimal
from these comments. Rachael comments centered around resources, curricular issues, teaching
strategies, and on expanding her knowledge base of topical information. Comments on historical
concepts and processes were almost as frequent as references which suggested a teacher
perspective. Most of Rachael's comments during the follow-up conference referred to knowledge
shifts. These new or shifting ideas were generally appropriated and imparted to students. Critical
features of the Academy appeared to be portfolios, the model lessons presented by the Academy
faculty, and the resource Building a History Curriculum. Rachael had also taken on administrative
duties in addition to her grade four assignment. During the follow-up interview, Rachael spoke
enthusiastically and explicitly about the impact of the Academy experience on her teaching and her
students' learning. Rachael explains that "because we are kind of limited with Ohio history I've
always before just kind of focused right on Ohio. Now I find I'm talldng more about European
history and history that happened before Ohio. Now I find that I'm looking more at relationships.
So I think it was really a good experience."
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Rachael - Summer Interview July 92
EVIDENCE TYPE NO CODE REJECTION CITATION UNDERSTAND APPROPRIATE IMPART

Resources SUM 21 -

SUM 00 031

C3E1 col
SUM 30 MD

SUM 11 al 1

"4 110111111
sum ill1

SUM 22 R11

SUM 10 RI1
.

SUM 17 R11

SUM 26 1,111

SUM 27 R19

SUM 28 R11

SUM RI1

SUM 07 R12

SUM OS R12

SUM 16 031 4

SUM 24 E02

SUM 15 R11

SUM 19 R11

SUM 06 All

Teaching
Strategies

SUM 03

SUM 20
.

SUM 36

SUM 23 R11

!Ma 04
SIN Ei R14

1111
Curriculum SUM 32

SUM 01

sum 02

SIN 06

Krowiedge
Base

SUM

SUM

31

35
.

SUM 34 R11

Historical
Processes

Colleglak

Technoiogy

BEST COPY AVAILABLE
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TEACHER
New Knowledge (N)

Shift in Knowledge (8)

ReInfercement (R)

N. Effect (0)

Tescner
Honen
kikis1611.

T. 34
H. 06
I 02

TOTAL. 42

Citation 1. 25
Unaorstandng 2. 16
ARY09(1114241 3 - 01
Impaling 4. -
511111010n 5. -

TOTAL. 42

New Knowledge N. 33
Slat In Knowledge S. 04
Reinforcement R. 02
mato cl_r_a_

TOTAL - 42

Resources RE - 26
Teaching Strategies TS . 06
Curriculum CU. 04
Knowledge Base KB 05
Historical Processes HP. 01
Collegiality 00. -
Technoloci TE . -

TOTAL. 42

Buking a History Curriculum R01. 01
History Matters 1472--

American History Textbook F3.
World Hietory ToxIbock 054.
After the Fact 055 -
Historical LNeracy 0513.
Nuralive of Frederic* Dougisea
Lecture notes 056 -
Model units Betty, Nancy, St al. ROG. 01
Handouts RIO.
Tcpic specIlic printed manor R11. 17
Topic specific other media R12. 02
Historian R13.
Portfolios R14. 01
Journal R15.
Worid history course R113.

American history course R17.
Theory and methods course R18.

Guest lectures E01

Ohio HISWICOISociety E02. 01
Ohlo State Library E03.
Corrputer Demonstration E04 -
Grads Level Small Group E06
Discussion Group E06.

Primary Sources C01. 06
Orkicel Evaluation CO2.
Multicultural Perspective CO3 -
Pothole Approach C04.
SIgnIllcant Individual C05-
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EVIDENCE TYPE NO CODE REJECTION

Fletiources Ref CO RI4

CITATION
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Rachael - Final interview 93

UNDERSTAND APPROPRIATE IMPART

Teaching
Straggles

Final 16

Final 17 R14

Final 26 ROI

Final 14 RN

Final 19 ROB

Final 16

Fhb! 02

Final 26

Final 06

Curriculum Final 20

Final 24 CO3

Final 04

Final 26 RO1

Red 15

Final 06

Knowledge Final 22
Base

Final 06

Flnal 15

Historical Final Oa

Promisee*
Final 07

Collegiality Final 15

Finel 19 R39

Firw4 11

Technoiogy Anal 21

Finel 12

,...1

Teacher
Historian

TEACHER
New Knowledge (N)

Shit in Knowiedge (8)

Reinforcement (R)

No Effect (0)

T. n
H. 12

04
TOTAL. 64

Ckation
Under Mewing
W10041100
knpartIng
Flaisctkin

1. co
2. 11
3. 27
4. 11
5.. 00

TOTAL. 64

New Knoetedge N. 12
Shift In KnovAsdoe S. 33
Reinforcement R. 12
No Enact 0- 00

TOTAL. 64

Resources RE . 14
Taachlroa Strunk* TS . 09
Curriculum CU- 11
Knowiedops Bass KB. 07
Historical Processes HP. 07
Collegially CO. 04
1199091M

TOTAL. 54

Bolding a History Cwricukim Rill . 03
HiMory Mattes RO2 .
American History Textbook R03.
World History Telbook R34.
Atter the Fact p35. 01
Historical Lliaracy RM. 01
Nerrativs of Frederick Douglass R07-
Lecture noise ROB.
Model units - Betty. Nancy, st al. FIN. 03
Handouts Rio.
Topic specific printed mans/ RI I .
Topic specific other !nada R12 -
Historian R13.
Portiollos R14- 04
Journal R15.
Worid history cows' R1111-

American history course R17.
Theory and methods course RIO.

Guest lectures E01 .
Ohio Hislorical Society E02 . 01
Ohlo Stale Library E03. 01
COMp011f Demonstration EN.
Grade Level Snuff Group E06 .
Discumion Group ex . 01

Primary Souross 031. 02
CO2.Critical Evaluation 02

Multicultural Perspective cm. 01
C04.Poethois Approach

S IndivIdual
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Rachael Summer Interview July 92 HISTORIAN
EVIDENCE TYPE NO CODE REJECTION CITATION UNDERSTAND APPROPRIATE IMPART

Resources MAI

BM
MAI

14

17

16

001

R11

OM '
6SUM 26 ROI

Toaching
Stria lgles

,

Curriculum

Knovaecige SUM 34
Base

Historical SUM 3$
Promos's

Coils& Ry

,

Technology

BEST COPY AVAILABLE

,

_.

,

4 0

New Knewlorige (N)

KAINVIIIdei (5)

Rokfforceatent (R)

N. Effect (0)

**char T. 34
Worlan H. 06

TOTAL. 42

Ration 1.26
UnderetanclIng 2. 16
APPruPtiallon 3. 01
Irlmrliff2 4. -
FilliSiDIC - -ti...::-..- -

TOTAL.. 42

tam Knostedge N. 33
Mtn In Knottiedge S. 04
Reinforcement R. 02
No Mad 0. 03

TOTAL. 42

Reriourom RE - 26
Teaching Strategies TS . 06
Curriculum CU. 04
KnoWedp Brae KB. 06
Historical Proosame HP. 01
Collegiality OD. -rjagfkGujz,:_,-_

TOTAL. 42

Sulam a Hisaory Curriculum R31. 01
History Maier. R02.
American History Textook 1533.
World History Todbook R04.
Alter the Fact
Historical Literacy
Nem** ol Frederick Douglass R37.
Lecture notes ROO.
Moder units - Betty. Nancy, et al. ROG. 01
Hartiouts R10.
Topic @pacific priniod rnansr R11. 17
Topic specific 'char media R12. 02
Historian 813.
Portiokos 814. 01
Journal 815.
World history course R16.
American history course 817.

meth( Mown. 8111.

Ousel Motors* E01.
Ohio Historical Society E02 . 01
Ohio State Library E03.
Computer Dernonstragion E04.
Grads Level Srtal Group E06.
Dammam Group E06.

Prknary Sourcee C01. 04
Critical Evaluation CO2.
Multicultural Perspective CO3.
Poetical Approach 034 -
Skill/kart Individual C05.
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Rachael - Final Interview 93
EVIDENCE

Resourose

Teach In2
Strategies

Curriculum

EGO
22 MI

I=1 02 ME

11.11.
11Z:l Cg
EI:1 06 I=
I= 06 I=
11=1E3=
IZ3 22 IM111111111.111MU MI
I=1 oe

Knowledge
Base

N CODE

Historical
Processes

REJECTION CITATION UNDERSTAND APPROPRIATE

Collegialky

Technology

Final 07

De

031

032

=OM==NMI=MIMIIN=MIMI=MIMI==MIMIMEM=

MINIMMINIMNM-
MIN=MN=
MINIM=MINI

MINIMMN=
MINIMMEM=

MIREMIME=MEM
=NMNM=MIN=
INI1-1111
IIMINO

"

IMPART
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Teschw
Historian
JndNIdual

HISTORIAN

<4,a

Now KnoMedge (N)

Shift in Knowledge (S)

Fisinforeement (R)

No Effect (0)

T
H. 12
1 - 04

TOTAL- 64

Citation
Understanding
APProPrialion
Imparting
Reactbn

New Knowledge
Shift in Knowieege
Reinforcement
No Effect

Resources
Teachkig Strategies
Curriculum
Knowledge Base
Histodcal Processes
Colkogiality
Tschnoleav

1 06
2 11

3 . 27
4 11

6- 00
TOTAL- 64

N. 12
S. 30
R. 12
0- 00

TOTAL. 64

RE . 14
TS . 02
cu 11

KB . 07
Hp. 07
CO- 04
TE- 02

TOTAL . 64

RO1 03
R02-
R03.
R04.
F106. 01
nos. 01

RO7

R00.
. 03

RIO-
R11.
R12.
R13 -
R14. 04
R16-
RIO.
R17 -
R18.

Eel.
632- 01
Eo3 . 01
E04.
836 -
Eoe. 01

031 02
CO2. 02
CO3 . 01
C04.
C05.

BukIng a History Curriculum
History Matters
American History Textbook
World History Textbook
Atter the Fact
Historical Literacy
Narrative of Frederick Douglass
Lecture nets'
Model units - Betty, Nancy, st aL
Handouts
Tcplc specific printed matte(
Tcpic specific other mock
Historian
Portfolios
Journal
World hiswry course
American history course
Theory and methods course

Guest lectures
Ohio Hielorical Society
Ohio State Lbrary
Computer Demonstration
Grade Level Serail Group
Discuukin Group

Primary Sources
Critical Evaluation
Multicultural Perspective
Pesthole Approach
Significant individual
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EVIDENCE

Resources

Teaching
Strategies

Curriculum

TVP NO CODE REJECTION CITATION UNDERSTAND APPROPRIATE IMPART

Historical
Processes

Collegiality

Technology

INDIVIDUAL
New Kllailded90

INN In Knowledge (5)

NUM ercoeuet (N)

(0)H. Most

Tucker T. 34
H. 06Historian

TOTAL,. 42

CitaBon
Understanding 2. 16
49,0Prialkin 3. 01
1411:**Ing 4. -
Neactica 6- -

TOTAL.. 42

Nur Knowledge N. 33
Shit in Wavelets S. 04
Reinforcemixt A- 02
No Effect 0 - 03

TOTAL. 42

Resources RE - 26
Teaching Strategies TS - 06
Curriculum CU- 04
Knowledge Sue KE1 - 05
Hetodcal Processes HP - 01
Collegiality CO. -
Techtsgocti

TOTAL . 42

Ebbing a Hain Currkulum F131 01
History Meters R32 -
Arnedcan Haley Textbook P03.
World Haim Tailback 104-
Abu the Fact 1435

Historical Literacy 105.
Narrative ol Frederick Cougars
Lecture notes FOG-

Moser wits - Seq. 14441cY. **- - 01
Handouts 1410 -
Topic specific printed matter RI1 - 17
Topic specific other mute RI2 - 02
Heir/ran 1113.
Portfolios R14. 01
Journal R15.
Worb hishxy course R16 .
American history course R17.
Theco snd methods course RIB.

Guest lectures E01

Ohio Hielonce Society E02 - 01
Ohio State Lbrary 1333

Crimputer Demoretrallai E04
Grade Level Scrod Group E05
Decussion Group E06

Prirnary Sources 031 - 06
Critical Evaluation CO2 -
Mukkukural Perspective CO3 -
Porthole Approach o34.
Signeicant individual CO5 .
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EVIDENCE TYPE NO CODE REJECTION CITATION UNDER** AND APPROPRIATE IMPART

Resources Rol 17 R14

Fired 23 R14

Teaching
Strategies

Curriculum Fined 06

Rue

Historical
Processes

Technology

INDIVIDUAL
Now Know4sdaio (N)

Shirt in KroMedps (S)

Reinforcement (R)

No Effect (0)

Teacher T. 33
Historian H. 12
individual I 04

TOTAL. 64

Citation
Underlie/dr*

IrrpNtk
Appel:60110n

Rairectkei

1. 06
2 - 11
3. 27
4- 11
6. 00

TOTAL. 64

New Knwatedge N. 12
Shlit in Knoveredge S. 30
Recircemare R. 12
tig ors _4- 00

TOTAL. 64

Resources RE ... 14

Teaching Strategies TS - 00
Comen Cu. 11
Knowledge Base KS. 07
Histodcal Processes HP - 07
Collegiality CO. 04
Technolocri TE ,.. 02

TOTAL- 64

Bukilry a Histccy Currlzulum Rot . 03
History Meters F132 -
American History Teeraxeir KG -
World History Tordboolt 934.
After the Fact R36. 01
Historical Literacy RO6 - 01
Nstrailve ol Reds,* Douglass R37.
Lecture notes Fi38 .
Model units - Batty, Nancy, et al. FI:41. 03
Handouts RIO.
Topic specific parted matter R11 -
Topic epodbc other needle R12 -
Historian R13 -
Portfolios R14. 04
Journal R16 -
Werid history oourse Rte .
American history course R17 -
Theory and methods course R111 -

Guest iecturse E01 .
Ohio Histodcsi Society E02 - 01
Ohio Stale Library E03 - 01
COMMIX Demonstration B34 -
Grade Level Smal Grow ECG .
Discueshon Group GM . 01

Printery Sources C01 - 02
Critical Evaluation CO2. 02
Multicultural Perspective 033 - 01
Posehois Approach C04 -
Strilficant Individual CC6 .
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for
glistor

If you can hear the
beat of drums from ec.)
other times...

...from other places;

...if you believe knowledge
of history is essential for sound

judgements in personal and public life;

...if you think the study of history should
begin in elementary school ...but never end;

...then we need you in the National Council for History
Education!
As part of the Council you will:

receive your monthly newsletter,
History Matters!, via first class mail,
which will keep you up-to-date on
history activities and opportunities
around the country

have a two-way link (via phone, mail,
and e-mail) to others who value history
and are working to promote it in and
out of school

support the active advocacy of history
in the school curriculum through the
Council Speakers' Bureau; school staff
development and teacher inservice

workshops; public testimony bt-fore
hearings on state and local curriculum;
and review of curriculum documents
and guidelines

have access (at discount prices) to
books and reports published by the
Bradley Commission on History and to
all new publications and materials
developed by the Council.

Be on the "front lines" of the battle to
promote history in school and society.
Please join us because, as Uncle Sam
used to say, "We Need Your

Please enroll me as a member of NCHE.
YES, I want to support the cause of history education. Here's my contribution. Please send my
New Member Packet, and mail my monthly newsletter, History Matters! via First Class Mail.

0 $25 0 $50 0 $100 0 Other $
Name

Institution
Address

City, State ZIP

Phone: (

Electronic Mail Address:
(Internet, Bltnet, CompuServe, America OnLine, Freenet, etc.)
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Return to:

National Council for
History Education

26915 Westwood Rd.,
Suite B-2

Westlake, OH 44145
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