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Annual Summary of Investigations Relating to Reading

July 1, 1992 to June 30, 1993*

SUMMARIZES reports of reading research identified between July 1,
1992, and June 30, 1993. The research studies are categorized into six
major areas, five of which have been further subcategorized. As in pre-

~ vious years, the majority of studies reported were classified into the
Physiology and Psychology of Reading area. The largest subdivisions
within that category continue to be Comprehension Research and
Factors Related to Reading Disability. The largest subcategory in the
Sociology of Reading is concerned with the content analysis of printed
materials. A listing of other general bibliographies of reading research
appears as the first major category of the present summary.

Order of Studies Within Subcategories

STUDIES in the Annual Summary are subcategorized under five of the
six major categories (Category 1 consists of general reviews only and
is not subcategorized). Within any one subcategory will appear a num-
ber of loosely related studies. While all the research within one catego-
ry falls under the same general rubric, the studies will vary markedly in
emphasis, in the question being addressed, and/or in the focus. Thus,
studies have been grouped within subcategories also. For example,
under Factors Related to Reading Disability, those studies that address
dyslexia appear together, while those that deal with strategies used by
good and by poor readers would be placed in juxtaposition. The reader
looking for research on one particular aspect of reading disabilities
would then find them all in one spot rather than dispersed haphazardly
throughout the subcategory as might be the case if they were listed
alphabetically by author.

*Materials for inclusion were identified by Douglas Rogers, a former doctoral student at
SUNY at Buifalo. and by Reongrudce Naranunn. a current doctoral student in the
Reading Program. Ray Hertel. our dependable and conscicntious work-study student, is
due a note of thanks. This issuc of the summary is dedicated to Margaret Collins who
scrved so ably as my secretary for 12 years. In addition, I am deeply indebted to Eunice
Garey who came to my rescue and has picked up the work where Margaret left off.
Without both of these people. the summary could never have been completed. One more
note of thanks is due to the staff at Ik Headquarters who hailed me out during the period
when 1 had no work-study or secretarial help.
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WEINTRAUB

1. Summaries of reading research

LARSON, RICHARD L., & BECHAN, ANN. (1992, December). Annotated bibliography
of research in the teaching of English. Research in the Teaching of English, 26,
446-465.

Presents annotations of research in the teaching of English under six major cate-
gories: curriculum, language. literature, researcher education. teacher education, and writ-
ing. Published research studies felt to be of greatest interest have longer annotations and are
grouped together at the beginning of each category. Other items judged worthy of mention
follow. Several of the major categories are further subdivided. The bibliography includes
published articles and books as well as dissertation abstracts and ERIC documents. Citation
information includes ErIC document numbers and University Microfilm numbers.

LARsoN, RICHARD L., & Saks, A L. (1993, May). Annotated bibliography of
research in the teaching of English. Research in the Teaching of English, 27,
200-214.

Cites and annotates research in the teaching of English under six major categories.
The items included are selected, in general, from articles and books published frofn July to
December preceding the appearance of the bibliography. Longer annotations 4re given for

articles considered to be of more than usual interest. Several of the major categories are sub-
divided.

WEINTRAUB, SAM: SMiTH, HELEN K.; RosSER, NANCY L.; MOORE, WALTER, J.;
JONGSMA, KATHLEEN S.: DOYLE, MaRY ANNE E.; CEPRANO, MARIA A.; &
TRUSCOTT, DIANE M. GRAHAM. (1993). In Sam Weintraub (Ed.), Annual summary
of investigations relating to reading, July 1, 1991, 10 June 30, 1992. Newark, DE:
International Reading Association.

Abstracts and categorizes approximately 600 reports of research identified in the
period from July 1, 1991, to June 30. 1992. The research is categorized under six major
areas. five of which are further subcategorized. Major categories include summaries of read-
ing research. teacher preparation and practice, sociology of reading. physiology and psy-
chology of reading. teaching of rcading. and reading of atypical learners.

I1. Teacher preparation and practice
1I-1 Behavior, performance, knowledge. practices, effectiveness

THOMPSON, RICHARD A., & WARREN, BONNIE Z. (1993, Spring). Reading profes-
sors cite recading competencies expected of classroom reading teachers. Journal of
Reading Education, 18, 31-44.

Reports results of a survey designed to determine the competencies that reading pro-
fessors and consultants expect classroom reading teachers to possess. Sixty-two randomly
selected members of the Organization of Teacher Educators in Reading responded to a set of
competencies derived from both the professional literature and the researchers’ instructional
cxperiences. A 3-point scale ranging from strongly agree to strongly disagree was used to
present categories of competencies related to what classroom teachers of reading need to
know and conceptualize and related to their abilities to teach and assess. Results showed

11




Teacher preparation and practice

that respondents strongly agreed with the identified competency categories. Only one item,
concerning historical knowledge of the development of the English language, received a
majority of responses in the neutral or disagree categories.

HAMMAN, VINCeNT E. (1992, Fall). Teachers’ awareness of reading terms. Reading
Improvement, 29, 174-178.

Reports results from a survey of 211 randomly selected elementary classroom teach-
ers from South Dakota to gauge their familiarity with 30 terms associated with whole lan-
guage or basal reading instruction. Teachers indicated their familiarity with terminology on
a 3-point scale, which included aware {of term],” “minimal awareness,” and 'no aware-
ness.”" The questionnaire further asked respondents to indicate the sources of their awareness
of individual terms, such as professional organizations, staff or inservice meetings, college
courses, books, professional journals, colleagues, or other. Three forms of the questionnaire
with items randomly ordered were distributed. Results indicated that elementary classroom
teachers were more aware of basal reading than whole language terms. The 13 terms that
received the highest percentage of awareness from respondents were considered basal read-
ing terms (for example, letter recognition, long vowel sounds, and short vowel sounds).
University or college courses were the most frequently reported sources of awareness for
each of the 30 survey terms.

HuGHES, JULIE A., & WEDMAN, Jupy M. (1992, Summer). An examination of ele-
mentary teachers” espoused theories and reading instruction practices. Reading
Improvement, 29, 94-100.

Reports data from interviews with 25 elementary teachers to examine their teaching
theories and classroom practices. Interview questions explored subjects’ beliefs about teach-
ing reading, practices for diagnosis, and classroom actions after completing diagnoses.
Subjects were women ranging in age and teaching experience and enrolled in a graduate
class in elementary curriculum at a Midwestern university. Interviews were transcribed for
analysis using pre-established categories. The majority of participants ascribed to process
rather than content or motivation theories. However, responses appeared to be based on
teachers’ assumptions rather than on their espoused theories. Four diagnosis-action patterns
were revealed in the investigation: 54% of the participants reported an assume-persist pat-
tern: 420 an assume-retreat pattern, 2% an inquire-retreat pattern, and 2% an inquire-persist
pattern. Participants who espoused process and motivation theories generally chose assume
and persist patterns, while those espousing content theories were more likely to retreat after
making diagnostic assumptions.

ARCHER, PETER, & O’ROURKE. BERNARD. (1988, Summer/Winter). Relationships
between school-organization factors and reading instruction among teachers of 4-
to 7-year-olds. The Irish Journal of Education, 32, 53-65.

Uses data from a previous survey of teachers of infant and first classes in primary
schools in the Republic of Ireland in an attempt to explain the discrepancy between teach-
ers' preferred and actual practices in teaching reading. In particular, the relation betwe..i
school-organization factors and various aspects of the teaching of reading were examined.
The analysis was based on completed questionnaires from 581 teachers in 245 schools. A
series of stepwise regression analyses yielded results indicating that the school-organization
variables accounted for a statistically significant but relatively small proportion of variance
in 8 out of the 10 aspects of reading instruction examined.

12
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HOFFMAN, JAMES V.; ROSER, NANCY L.; & BATTLE, JENNIFER. (1993, March).
Reading aloud in classrooms: From the modal toward a “model.” The Recding
Teacher, 46, 496-503.

Presents results of a questionnaire designed to determine the frequency and regulari-
ty with which elementary classroom teachers read aloud, the choice and organization of lit-
erature being shared, and the provision of opportunities for discussion and other forms of
response. A 17-item questionnaire was directed to 54 major institutions with teacher-educa-
tion programs. Preservice teachers who were involved in field experiences were asked 0
complete the survey based on their most recent visit to an elementary classroom. The com-
pleted surveys represented 24 states and 537 classrooms from kindergarten to Grade 6. On
average, 74% of observers reported that teachers read aloud to their students; the percentage
was only slightly higher for kindergarten and primary grades (76%) than for intermediate
grades (69%). No discernible patterns were found in the frequency of read-alouds as a func-
tion of school size, community characteristics, or student ethnicity. The most frequent read-
aloud time ranged from 10 to 20 minutes; reading aloud took less than 20 minutcs in 88% of
the cases. Discussions of story most frequently occurred for less than 5 minutes. Only 3% of
the teachers spent 20 minutes or more discussing the story. The two most common forms of
response opportunities were writing (36%) and drawing (36%). A total of 127 authors and
217 titles were read aloud. These data are compared with findings from research literature
suggesting characteristics of effective read-aloud programs.

MARTINEZ, MIRIAM G., & TEALE, WiLLiaM H. (1993, May). Teacher storybook
reading style: A comparison of six teachers. Research in the Teaching of Englisk,
27, 175-179. :

Investigates the consistency of storybook reading styles for six kindergarten teachers
as they read the same four storybooks to children. Conversational moves of the teacher and
students were examined in relation to the literature read. Three of the teachers were audio-
taped, and three were audio- and videotaped over a 4-week period, with researchers noting
nonverbal participant behaviors during reading. Tapes were transcribed, and visual informa-
tion and notes provided additional details about gestures and facial expressions. Data were
classified by topic unit, which consisted of all contiguous talk contributed by the teacher and
children directed toward the same aspect of a story feature or story-related feature.
Researchers examined three aspects of teacher storybook reading style: (1) focus of teacher
talk, (2) type of information talked about, and (3) instructional strategies used. Data suggest-
ed that each kindergarten teacher had a distinctive storybook reading style and that a
teacher’s style tended to be relatively consistent across the four read-alouds.

KING, YVONNE M., (1992, Winter). Teaching approaches and critical thinking:
How do they interact in the classcoom? The Reading Instruction Journal, 35, 9-15.

Examines how often and in what ways four elementary teachers encouraged the use
of critical thinking skills with their pupils. The teachers (whose experience ranged from 3 to
18 years) responded to a questionnaire in which they described their instructional materials
and general format for teaching reading. The researcher then observed two language arts
classes and one content area lesson over a 2-week period to identify specific teaching char-
acteristics and each teacher’s instructional mode. Teacher characteristics dealt with teaching
strategies, dialogue, and types of questions. The second factor, instructional mode, associat-
ed the teacher with a descriptive teaching style. Based on observations, each teacher was
assigned to the expository mode, inquiry mode, demonstrative mode, or integrated curricu-
lum mode. Data indicated that education and experience did not seem consistently influen-
tial in determining how well these teachers included critical thinking in their lessons.
However, specific teaching characteristics showed a relation with promotion of critical
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thinking. Teachers who consistently used higher ievel questioning and who incorporated
various thinking strategics appeared to be aware of the importance of children's developing
an understanding of their own thought processes. Teachers who used the inquiry or integrat-
ed mode also generated pupil answers that reflected higher critical thinking..Less structured
materials also tended to allow more flexibility with both dialogue and varied questions.

YOUNG, TERRELL A., & DAINES, DELVA. (1992, October-December). Students’ pre-
dictive questions and teachers’ prequestions about expository text in grades K-5.
Reading Psychology, 13, 291-308.

Compares the cognitive levels of questions asked by pupils and teachers prior to
reading or when listening to expository text. Sixty pupils were selected randomly from
kindergarten through fifth grade and were asked individually to generate questions that
might be answered by a nonfiction text. Twelve teachers also generated questions intended
to guide the chiidren’s understanding. All questions were analyzed using literal, interpretive,
and applied levels of comprehension. Chi-square analysis indicated significant differences
between pupils’ and teachers’ questions. Children, regardless of grade level, asked more
interpretive questions than either literal or applied. By contrast, their teachers asked more
literal-level questions about the same text. The hypothesis that children’s questions will
become more like teachers’ as they progress through the grades was rejected.

SCHUMM, JEANNE SHAY; VAUGHN, SHARON; & SAUMELL, LiNDA. (1992). What
teachers do when the textbook is tough: Students speak out. Journal of Reading
Behavior, 24, 481-503.

Examines middle school and high school students’ views of instructional practices
teachers may use to facilitate reading in difficult textbooks. Tie Student Textbook
Adaptation Evaluation Instrument (STAEI) was completed by 776 middle school and 1,043
high school students. Each student rated 33 textbook adaptations listed on the STAEL, noting
his or her preference and perceptions of teacher use of the adaptations. A secondary purpose
of the study was to compare responses on the STAEI among lower and higher achieving stu-
dents. To address this purpose, a subset of the initial cohort of students (120 lower achieving
and 120 higher achieving) was selected. Results indicated a difference between students’
perceptions of the desirability of textbook adaptations (high) and their perceptions of the
frequency of use of the adaptations in the classroom (low). Students’ responses to items and
their comments indicated that they did not feel they were being exposed to the types of
instructional adaptations they needed. This was particularly true among high school students
and higher achieving students.

SOSNIAK, LAUREN A., & STODOLSKY, SUSAN S. (1993, January). Teachers and text-
books: Materials use in four fourth-grade classrooms. The Elementary School
Journal, 93, 249-275. .

Investigates the roles textbooks play in elementary education and how they come to
play those roles. Four 4th-grade teachers in two urban schools were observed and inter-
viewed to obtain data related to (1) how often and in what ways the teachers used textbooks
and other materials in teaching languages arts, (2) what the teachers thought about textbooks
and their uses across subjects, and (3) how teachers’ views about textbooks fit in the larger
body of influences (for example, testing programs and district guidelines). Data included
weeklong classroom observations conducted at two points during the academic year, semi-
structured and tape-recorded interviews, and content analyses of the materials used in the
four classrooms. Findings indicated that (1) the influence of textbooks on classroom instruc-
tion and teachers’ thinking was somewhat less than research literature indicates, (2) patterns
of textbook use and thinking about materials were not necessarily consistent across subjects,

14




Q

ERIC

PAFullToxt Provided by ERIC

WEINTRAUB

even for a single teacher, and (3) the conditions of elementary teachers’ work encouraged
selective and variable use of textbook materials.

SiMMONDS, EFFIE P.M. (1992). The effects of teacher training and implementation
of two methods for improving the comprehension skills of students with learning
disabilities. Learning Disabilities Research & Practice, 7, 194-198.

Addresses the effectiveness of teacher acquisition and implementation of two meth-
ods for improving the comprehension skills of students with learning disabilities. Subjects
were 24 special education resource room teachers who were randomly assigned to one of
two training conditions: (1) instruction in teaching specific questioning strategies (Question-
Answer Relationships {QARrs}), or (2) instruction in traditional methods of reading compre-
hension instruction (including asking literal-level questions and requiring supporting
details). After the teacher training, small groups of students from grades 1-9 were taught
with one of the methods. Pre- and postassessments were completed through the use of two
forms of a reading comprehension inventory as well as maze passages that were prepared
from students’ social studies curricula. Results of ANCOVAs, with pretreatment scores covar-
ied, indicated that teachers acquire and implement both QAR and traditional comprehension
instruction (skills) effectively. On both the reading comprehension and maze tasks, howev-
er, the QAR group performed significantly better than the group applying traditional reading
comprehension instruction. QARs significantsy elevated the question-recognition and answer-
location performance of students with learning disabilities.

KELLAGHAN, THOMAS, & FONTES, PATRICIA. (1989, Summer/Winter). Relative bias
in teacher judgments and standardized tests in the identification of literacy prob-
lems. The Irish Journal of Education, 25, 40-50.

Compares classroom teachers’ identification of pupils with literacy problems to
pupils’ performance on a standardized reading instrument. A total of 83 sixth grade teachers
in Ireland completed literacy questionnaires asking them to identify pupils who would have
difficulty in everyday reading and writing tasks and pupils who would not be able to cope
with reading and writing demands in a postprimary school. In addition, children were given
‘the Drumcondra English Test, Level HI, and teachers rated them on a 5-point scale for 12
personal and social characteristics. Of the 2,762 pupils, 303 were rated by teachers as hav-
ing at least one problem with literacy. On the Drumcondra, an arbitrary cut-off score was
selected to include 11% of the pupils (274) who fell below the score. There were 108 pupils
identified by both the test and the tcacher, 102 by the teacher only, and 107 by the test only.
MANOVA procedures were used to compare the three groups in terms of age, sex, social class,
classroom behavior, and social behavior. Pupils in the groups identified by both teacher and
test were found to have relatively low achievement-oriented behavior. Pupils identified by
test only tended to score low in sociability; pupils identified by teacher only demonstrated
the least relative bias on the assessed characteristics.

ROWELL, C. GLENNON; ALEXANDER, J. ESTILL; & KOLKER, BRENDA. (1993, Spring).
Whole language practices: What's happening in the classroom? Journal of Reading
Education, 18, 53-64.

Investigates the frequency with which clementary teachers use practices associated
with the whole language movement. Participants were drawn from a randomly selected sam-
ple of teacher members of the International Reading Association. They were asked to
respond to a 30-item survey in which they indicated the regularity with which they
employed particular instructional practices extracted from the current literature in the whole
language movement. Useful data were obtained from 1,636 tcachers (69% of the sample).
The most practiced strategy across grades was reading to students, with 91% of the respon-
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dents reporting they read frequently. Other frequently used practices included providing
time for independent reading and writing (78%). encouraging activities that accept invented
spelling in independent writing (72%), and establishing time for silent reading (71%). When
data were analyzed for intermediate versus primary students, results indicated that primary
teachers employed the strategies associated with whole language more consistently than did
intermediate teachers.

SMITH, PATRICIA K.; RINEHART, STEVEN D.; & THOMAS, KAREN F., (1991). Whole
language and changing language arts instruction: A national survey. In Timothy V.
Rasinski; Nancy D. Padak; & John Logan (Eds.), Reading is knowledge: The year-
book of the College Reading Association (Vol. X111, pp. 139-145). Pittsburg, KS:
College Reading Association.

Surveys elementary teachers to (1) determine if and how whole language (w) is
being implemented in schools. (2) investigate the teachers® knowledge of wi. and (3) elicit
their reactions toward wi. An average of 10 schools (k-5 or k~6) per U.S. state (a total of
491 schools) responded to the three-page survey. Of the respondents, 70% were females
with 1-41 years of teaching gxpeﬁence. The majority of teachers (94%) reported being
involved in establishing initial wiL programs, with 75% indicating changes are still needed in
their current programs. Of those who reported that wi. had not been implement