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ABSTRACT

This investigation was conducted to identify the
level of attainment, the degree of sophistication, and the extent to
which preservice teachers at Eastern Kentucky University are aware
of, understand, appreciate, respect, and value multicultural
education. Kentucky recognizes the significance of diversity and
includes it in its valued learners outcome. Multicultural education
is therefore addressed in a wajority of education courses, and
embedded in many required courses. A sample consisting of student
teachers (N=115) was asked to write a comprehensive definition of
multicultural education. A definition adopted by the State Board of
Elementary and Secondary Education was analyzed, levels of depth and
sophistication were identified, and quality indicators were given a
numeric value. Data analysis supported the fact that multicultural
education is addressed during preservice teacher education—-65
percent of the students are aware of cultural differences compared to
19 percent who know nothing, and 10 percent have some understanding
of diversity. While an adequate level of awareness exists, if this is
considered in relation to the criteria suggested by the National
Council for the Accreditation of Teacher Education, it must be
concluded that this level of awareness is not sufficient. To prepare
preservice teachers to function effectively in a multicultural
society, current efforts need to be improved. (LL)
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Twe maior factors affectina education todav are demoaranhvy and economics.
The demcaraphic changes occurring in the United States. as described bv Fradd
{1987} shown Table 1, are noteworthv. Wwhereas the White, non-Hispanic
population is showing a steadv and rapid decline the other minoritv groups are
steadilv growing: some more rapidly than others.

Insert Table 1 about here

The competitive capitalist econom:c svstem 1s beina dgraduallv replaced
bv an interdependent economic reality and coormerative aconomic ventures.
European and Asian Common Markets are makinag it necessaryv for the United
States to pursue a new coomerative economic era with its immediate neighbors
to the north and the south- The North Atlantic Free Trade Aqreement (NAFTA).
This economic aareement would result in an even greater communication and
interaction amona »eople across the borders. The economicallv interdependent
era would have 1<s i1mpact sn the 2ducational svstam currently prevalent in
the U. s.

One of the impacts of the demoaraphic chances and the new economic
realitv on educatzon is the need for multicultural education. The American
Association of Colleges of Teacher Education (AACTE) perceived the need for
multicultural education in 1973 and issued a poiicv statement on it. It
defined the concept as follows:

- Multicultural education is education which
values cultural pluralism. Multicultural
education reiects the view that schools
should seek -—c melt awav cultural differences
or the view that schools should merelv tolerate
cultural pluralism. To endorse cultural plura-
iism is to endorse the principle that there is
no one model American. To endorse cultural
pluralism is to understand and appreciate the
differences that exist among the nations's
citizens. It is to see these differences as
a nositive force in the continuing development
of a societv which professes a wholesc..- respect
for the intrinsic worth of everv individual
(p.264). Multicultural education. (AACTE)

Subsequently the National Association of Colleges for Teacher Education
{NCATE) adopted multicultural education as one of its criteria. Thus.
multicultural education became a mandate for all NCATE approved teacher
preparation programs in the countrv.

The historv of multicultural education in Kentucky has been slightlv
different. Over the vears the Kentucky Department of Education has
historically used NCATE Standards for the state accreditation of all teacher
education prodrams in the Commonwealth. Therefore. the multicultural
education criterion has been applied to every teacher education program in
Kentuckv, whether it was a NCATE institution or not.

The Kentuckv Education Reform Act (KERA). passed in 1990, also recognized
the significance of diversitv and included it in 1its valued learners outcomes.
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Of the 75 valued learners outcomes at least 20 either directlv or indirectly
refer to diversity. These are diven in Table 2. A Multicultural Education
Branch has been established in the Division of Professional Development,
Kentuckv Department of Education, to supnort. encourage., and promote multicul
tural education.

Insert Table 2 about here

The Multicultural Education Branch has developed a definition of
multicultural education which has been approved bv the Kentuckv State Board of
Elementarv and Secondarv Education. This definition articulates the State's
philosophy of multicultural education as follows:

Multicultural education means interdisciplinarv,
cross-curricular education which precares students
to lave, learn, and work together to achieve
common goals in a culturallv diverse world. It
enables all students to be aware of and affirmed
in their own cultural roots and allows all students
to understand and value diversity, fostering
appreciation, respect, and understandina for
persons of different backarounds. It prepares
students to live fruitful lives in an increasinglv
alcpail societv with aecreasiag borders.

From this definition it apwears that the Kentuckv Department of Education
considers multicultural education to be essential for Kentuckv students to
function competently in a culturallv diverse and globallv interdependent and
interconnected societv. Teachers todav are therefore resvonsible for provid-
1ng multicultural education in their classrooms. The resvonsibilitv is in
fact twofold: (1) teachina culturallv diverse students. and, (2} preparing
students for a culturallv diverse societv?

In Kentuckv all teacher education prodrams are expected and required, in
order to meet both State and NCATE accreditation standards, to prepare
teachers competent to perform their afore-mentioned twofold responsibilities.
In compliance with the multicultural education c¢riterion of the State and
NCATE thev have been providing multicultural education to both preservice and
inservice teachers. The implementation of the Kentuckv Education Reform Act
(KERA) has onlv provided an additional emphasis on the tovic.

Purpose

This investigation was conducted to identify the level of attainment and
the deqree of sophistication among preservice teachers concerning
multicultural education. The objectives were to discern the extent to which
the preservice teachers were aware of multicultural education, understood it,
appreciated, resvected, valued, or encouraged it.
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The subiects were Fall 1992 student teachers, 115 in all, raioring in
earlv elementarv, middle drade, secondarv, and special educatiou at Eastern
Xentuckv University (EKU}. The number c¢f student teachers by their maior is
represented in Table 3.

Insert Table 3 about here

At their seminar meetinc all of them were aiven a sheet of paver with a
prompt: Multicultural education is ... . In addition tc¢ identifvinag their
malor the subiects Were asked to give a comprehensive def:nition of multicul-
tural educaticn. Thev were told that the definitions supplied by them would
be used in 3 research studv. Their anonvmity was emphasized.

The def:n-tion >f multicultural education adopted bv the State Board of
Elementarv and Secondarv Educaticn was analvzed bv this researcher and three
collaborators. all caucasians, veteran teachers in the neighboring school
districts, one eacn at the earlv childhood. middle school. and high school
level. The fcur carefullv reviewed the definition of muiticultural education
adopted bv the State Board of Education and identified its different levels of
depth and sophistication. oOQuality indicators in the state definition were
given a numeric value. A scoring -Juide ranaing from one to ten was consid-
ared. After c¢nsiderable discussicn consensus was reached on a scoring quide
ranging from cne %o six. The scoring quide was then compared to Bloom's
Taxonomy of Education. The four scorers held a practice session in the
application of <he scoring quide and the assigning of pcints on a set of data
collected of another group. Variances in scores amond the four were dis-
cussed. Discrepancies were clarified. Remediation for discrepant readers was
provided at -h:s time. This practice session led to the finding of some blank
and irrelevant Cesponses. A score of zero was therefore added to the scoring
guide, shown in Table 4.

Insert Table 4 about here

Another trial run was performed; this time to achieve consistency and estab-
lish inter-scorer reliabilitv. After assuring reliabilitv, each of the four
investigators read each definition independently and individually and scored
it according to the scoring quide developed for this pursose. Scores of each
of the four readers were recorded and summed. Six responses were eliminated
from the data because a variance in scoring of one or less point was not
obtained. Individual means were computed for the remaining 109 subiects.
Mean. mode, and median scores for the droup were computed.

Results

The data analvsis performed vielded a range of scores from O to 5.5. The
statistical »rz-edures resulted in a grcup mean score of .40, median and
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mode score of 1.25. A complete descriptive statistics profile is shown in
Table 5. A ranked item analvsis indicated that 21 subiects obtained an
individual mean score of 1.25 which was the gqroup median and mode score. A
total of 21 subiects had individual mean scores of less than 1.0. A total of
48 subrects earned individual mean scores between 1.0 and 2.0. Onlv one
subiect had an individual mean score of 2.0. MNine subijects attained
indivicual mean scores between 2.0 and 3.0. Of <he 109 subiects a total of 8
achieved 1ndividual mean scores of 3.0 or above. The ranked item scores are
presented 1n Table 6. A frequency table at .5 i1nterval showed that 19% of the
subiects scored individual mean 5cores of .5 or less. About 65% of the
sublects were at the awareness level. About 10% were at the understanding
level Zollowed by 4%, 3%, and 1% respectively at the acceptance, respect, and
value levels. Tabie 7 represents the fredquencv distribution.

Discussion

Mul<-icultural education 1s considered to Le an important part of educa-
tion. Accordina <o the course syllabi, multicultural education is addressed
in a malority of the courses in the Colleae of Education. Additionally, it is
embedded in manv other aeneral education courses required of preservice
teachers. The median and mode score in this studv was 1.25 which was lcwer
than the group mean score of 1.40. A hicher mean score is attributed to the
eight individual scores between 3.0 and 5.5. The low mean, median and the
mode scores have contributed to a skewed distribution.

Results of this study support the fact that multicultural education is
addressed in preservice education. Compared to 19% of the subijects who do not
know 2nything about diversitv 65% of the preservice teachers are aware of
cultur ‘1 differences. Another 10% have some understandina of diversity. A
few pr. 'ervice teachers have bznefited from their multicultural education to a
dearee where they accept, respect, and value it.

Several explanations mav be offered to explain the low scores of the
subiects. It is possible that the courses are intended to only make the
students aware of diversity and, therefore, a larce majority of preservice
teachers in the study fell at the awareness level.

Individualism and independence is a characteristic of academia. Academic
freedom 1s quarded by individual facultv members. Generallv members of the
faculty work individuallv and seldom do thev collaborate with other
colleaques, It is gquite likelv that individual faculty members touch upon
multicultural education in their courses and develop an awareness about it in
their students. There is no developmental seduence or progression in
objectives from one course to the other and therefore students' competence in
multicultural education is mostly limited to an awareness level.

The subijects were aiven a prompt which striictured the task required of
them. The structure mav have inhibited some students from expressing their
ideas. For manv students the goal is hot to receive education but to get a
dearee. Thev take courses to count the credit hours. What thev learn in a
course they often forget upon its completion. These students studvy in order
to pass the tests and examinations. Thev do not internalize the information
specially when the information does not relate with their immediate environ-
ment and needs.
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An overwhelming majoritv of preservice teachers are residents of Ken-
tucky, which is reputed to be a homodeneous state. For a maiority of this
population multicultural education is an unknown and unfamiliar concept. A
matority of the preservice teachers are not exposed to diversitv, do not
relate to it and »erhaps do not approach it with any dearee of seriousness.

A maijorityv of the rreservice teachers at Eastern Kentucky University are
from the south and southeast of Kentuckv which is gquite rural in nature,.
Multicultural education is not well received by a number of these students.
Thev do not accept it and some are openlv opposed to cultural differences.
Their inner resistance to multicultural education mav have interfered with the
attainment of higher levels of multicultural education.

The subijects were told that the definitions given bv them would be used
in a research study. Manv students do not look at research in a serious
manner. Thererfore perhaps thev did not want to take the time and did not
acproach the task ser=cuslvy.

According to multicultural education experts, multicultural education is
not a course -r a set of courses. Instead, multicultural education is a
process, an on Joing process. It is a climate which is perceived. felt. seen,
lived in, and =xperienced bv the learners. In this climate multicultural
education is nct tauaht: it occurs. Perhaps higher levels of multicultural
educaticn are attained when classroom instruction is combined with the right
climate.

Conclusions

From the results of this investigation it is concluded statisticallv that
65% of the Fal. 1992 teacher education graduates at Eastern Kentuckv Universi-
tv. according <o the scoring quide used in this investigation, had acquired an
awareness level in multicultural education. Ten percent had some understand-
ing and knowledae about it. Compared to the 19% who were below the level of
avar=ness few ..ad achieved the level where thev accepted, respected, or valued
multicultural education.

To draw other conclusicns from these results one needs to look at the
goal(s) of a teacher training institution vis a vis mul<icultural education.
Is multicultural education addressed in the teacher education curricula
because it is mandated bv the American Association of Colleges for Teacher
Education (AACTE) and because it is a criteria of the National Council For the
Accreditation of Teacher Education (NCATE) or is it addressed because the
teacher education institution is committed to it in its mission? If multicul~-
tural education is driven by the former then the doal is to achieve it
redardless of the level. 1In this case an awareness level is adequate and the
institution is successful in its multicultural education effort. If the qoal
of the institution is to prevrare preservice teachers to function effectivelv
in a multicultural societv then the institution needs to seriously examine its
current effort 1n multicultural education.
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Table 1. current and Proiected Percentades of the Total
U. S. Poprulation and Ethnic Distribution, 1980 - 2080

—

Ethnicity 1980 2000 2040 2080
White., non-Hispanic 79.9 71.7 59.0 49.8
Black 11.7 13.0 14.6 14.7
Hispanic 6.5 10.8 18.0 23.4
Asians and others 2.0 4.3 8.3 12.0

Percentade Increase/Decrease

White. non-Hispanic -8.2 -12.7 -10.0
Black +1.3 + 1.6 + 0.1
Hispanic +4.3 + 7.2 + 5.4
Asians and others +2.3 + 4.0 + 3.7

Source: Fradd, S. (1987). The chanaina focus of bilingual educa-
tion. In S. Fradd & W. Tikunoff (eds.), Bilinqual education and
and bilinqual special education: A quide for administrators.
(pp. 1-44). Boston: Little Brown and Company.
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Table 2. KERA's Valued Learners Outcome
Related to Multicultural Education

1.1, 3. Observing: Students construct meaning from messages communicated in
a variety of wavs for a variety of purposes through observing.
(non-oral communication and body language are both highly related
to culture. Without knowledge of culture mis-communication is
quite likely to occur.)

1.1. 4. Listening: Students construct meaning from messages communicated in
a variety of wavs for a variety of purposes through listening.

(A majority of our students have problems with NTE's Communication
Skills test because theyv cannot understand the different accent on
the tape. Exposure to and interaction with people of diverse back
gronunds is necessary for students to successfully achieve this
outcome.)

1.1.11. Wwriting: Students communicate ideas and information to a varviety of

audiences for a variety of purposes in a variety of modes through
Mﬂﬂ-’-

(Ziven the changing demographics. the audience is now very diverse.
Tc be effective in communication the communicator has to know the
dierse backgrounds of their audience).

1.1.12. Speaking: Students communicate ideas and information to a varjety
of audjepces for a variety of purposes in a variety of modes through
speaking.
(Again the audience, even in a classroom. is now quite diverse)

2.3. 3 Structure and Function of Social Svstems: Students recognize

varving ia oupj instituti a e iss
importance to members of them, including beliefs. customs, porms.
roles, equity, order. and change.

(Reference to diversity is quite explicit here)

2.3. 4. Cultural Diversity: Students jgteract effectivelvy and work coopera-
tivelv with the diverse ethnic and cultural groups of our nation
and world.

(This outcome is very explicit. It is also important to note that
the emphasis is on ethnic and cultural d1ver51ty

2.3. 8. Interpersonal Relationships: Students observe, analyze, and inter-
pret human behaviors to acquire a better understanding of self,
others. and human relatiopship.

(In a diverse society, others also include people from diverse
cultures).

2.4. 2. Analvsis of Forms: Students analyze their own and others' artis-
tic products and performances.

{"Others" include people of diverse backgrounds and cultures.)

2.4. &4, Cultural Heritage: Through their productions and performances
or interpretations, students show an understanding of the
influence of time, place, personality, and society on the arts
and humanities.

(In the context of cultural heritage, place includes other than
one's own.)

2.4, 5, Cuitural Diversity: Students recognize differences and commona-
lities in the human experience through their productions. per-
formances. or interpretations.

, (r1ltural diversity is quite explicit in this outcome.)
<
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2.4, 6. Language: Students complete tasks, make presentations. and
create models that demonstrate awareness of the djversity of
forms, structures, and concepts across languages and how they
may interrelate,

(The concept of diversity is again quite explicit in this outcome.)

2.4, 7. Second Language Proficiency: Students understand and communicate
in a second age.

(icquisition of a £ reign language is included in multicultural
education.)

3.1. 3. Adaptability and flexibility: Students demonstrate the ability to
be adaptable and flesxible through appropriate tasks and project.
(In the context of self-sufficiencv. adaptability and flexibility
are necessary in a culturally diverse society.)

4.1. 1. 1Interpersonal Skills: Students effectively use igterpersopa
skills.

(Today multicultural education is a must for effective inter-
personal skills.)

4.1. 2. Productive Team Membership: Students use productive feam members
skills.

(Multicultural education is essential to be a team member).

4.1, 3. Consistent. Responsive, and Caring Behavior: Students individually
demonstrate consistent. responsive, and caring behavior.

(In a culturally diverse society, multicultural education is
necessary for caring behavior.)

4.1, 4., Rights and Responsibilities for Self and Others: Students demon-
strate the ability to accept the rights and responsibilities
for self and others.

(To accept the rights of others, multicultural education is
necessary.)

4.,1. 5. Multicultural and World View: Students demonstrate an under-
standing of, appreciation for., and sensitivity to a wylti-
cultural and world view.

(Multicultural education is quite explicit in this outcome.
The scope of multicultural education is also noteworthy.)

4.,1. 6. Open Mind to Alternative Perspectives: Students demonstrate
an open mind to alterpative percpectives.
{Alternative perspectives also point to diversity.)

5.1. 1. Critical Thinking: Students use critical thinking skills in
a varietv of situ
(Given the changing demographics n variety of situations
would very likely include situations resulting from cultural
differences.)

6.1. 1. Applying Multiple Perspectives: Students address situations
{e.g., topics, problems, decisions. products) from multiple
perspectives and produce presentations or products that

demonstrate a broad understanding. Examples of perspectives
include: economic, social, gultural. political, historic,

physical, technical, aesthetic, environmentai. and personal.
(Multicultural education is quite explicit in this outcome.)

Comments in parentheses are investigator's interpretations and explanations.
Imestigator ls also responsible for underlining.
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Table 3.

Earlvy Elementarv. K-4
Middle Grade .
Special Education
Music Education

oooooo

oooooo

Early Elementarv and Middle Grade..

Physical Education
Business Education

Blank

oooooooooo

oooooo
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Table 4 . Scoring Guide

0. The definition given 1s completely irrelevant or a blank sheet of paper
has been turned in.

1. Demonstrates awareness of the existence of cultural difference-
es/diversitv.

2. Demonstrates some understanding and knowledae of cultural differences
or cultural diversitvy.

3. An indicat:-on that the individual accepts, and/or appreciates cultural
diversitv.

4. An indication of respect, admiration, or regard for other cultures.

5. an indication that the writer values cultural diversitv. sees some
usefulness, sianificance or merit in it.

G

An indication that the author encouradges, promotes. advances. or
fosters cultural diversitv.

14




Table 5. DESCRIPTIVE STATISTICS PROFILE

FILE: SULTANA

MEDIAN

MODE (31 ITEMS)
RANGE

MINIMUM VALUE

MAXIMUM VALUE

SAMPLE VARIANCE :

SAMPLE STD DEV

POP VARIANCE

POP STD DEV

SKEWNESS

KURTOSIS

5.5
.90369
. 95063
.8954
. 94626

1.78644

4.17082
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Table 6. RANKED ITEMS DISPLAY FILE: SULTANA

00000 (5)
.25 .25 (2)
.5 .5 .5 .5.5.5.5.5.5 (9)

.75 .75 .75 .75 .75 (5)

111111121131111111111111(22)
1.25 1.251.25 1.25 1.25 1.25 1.25 L.25 1.2
1.25 1.25 1.25 .25 1.25 1.25 1.25 1.25 1.2
1.25 1.25 1.25 1.25 1.25 1.25 1.25 1.25 1.25
1.25 1.25 1.25 1.28 (31)

1.5 1.51.,51.5 1.5 1.51.51.51.5 1.5 1.5 (11)

[

.75 1.75 1.7%8 1.75 1.75 1.75 (6)

to

(1)

]
[\
w
[y
o
w
[3%]

.25 {3)

to
Ul
—

[\

.75 2.75 2.75 2.75 2.75 (5)

3.25 3.25 (2)
3.75 (1)

4 (1)

4.25 (1)

4.75 (1)

($,]

.5 (1)




Table 7. SULTANA FREQUENCY TABLE N= 109
(USED .5 INTERVAL)

CLASS  <LO>--LIMITS--<HI> F “
1 0.0 .49999 7 6
2 5 .99999 14 13
3 1.0 1.49999 53 49
4 1.5 1.99999 17 16
5 2.0 2.49999 4 4
6 2.5 2.99999 6 6
7 3.9 3.4999¢ 3 3
8 3.5 3.99999 1 1
9 4.0 4.49999 2 2

10 4.5 4.,99999 1 1
11 5.0 5,49999 0 0
12 5.5 5.99999 1 1




