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ABSTRACT

Two computer programs were developed to enhance
community college students' critical thinking skills in the areas of
"Comparison and Contrast" and "Analysis." Instructors have several
options in using the programs. With access to an LCD panel and an
overhead projector, instructors can use the programs in the
classroom, manipulating the computer themselves to either deliver a
lecture or generate a class discussion. Instructors can proceed
through the program in the sequence as designed, or skip around in
the hypertext program based on the students' level of prerequisite
skills. Another option is to use the program in a lab situation where
students can work together or each individual student can progress at
his/her own pace. Working alone, the student may quiz him/herself
often, do as many of the exercises as he/she would like, and progress
through the program linearly or jump around to areas of interest. The
“Compare and Contrast'" program analyzes "Lee and Grant," by Bruce
Catton, while the "Analysis" program analyzes '"How We Listen," by
Aaron Copland. Either may be read in its entirety on the first "card"
or read a few paragraphs at a time for better comprehension. Each
card is an analysis of the appropriate paragraphs which explains
their meaning and ties material together. Students are encouraged to
create an outline of the essay. Each prograr includes two kinds of
exercises: a simple one designed to allow students to begin
successfully and a more realistic evaluation of student skills.
Manuals for students and teachers are provided for both programs,
with the teacher's manual providing an introduction describing
various methods for implementing the programs and detailing the
program's design. The student's manuals describe the programs'’
contents and provide information about using various program options.
The student and teacher manuals for both programs are included.
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English Computer Critical Thinking Reading and Writing Interactive
Multi-Media Programs for Comparison/Contrast and Analysis
Two programs were written using a Fund for instructional

Improvement grant by the State of California to study the English Critical
Thinking Skills of Comparison/Contrast and Analysis. It was originally
nlanned that these programs would be part of a larger critical thinking
package which would also include the critical thinking skills of Cause and
Effect and Argumentation. So far only two of these four programs are
available. These programs are designed to help a student of any skill level
to learn more about both the reading and writing critical thinking skills in
Comparison/Contrast and Analysis. The instructor has several options
about how to use these programs. With access to an LCD panel and an
overhead projector, she can‘use the programs in the classroom,
manipulating the computer herself either as a lecture on Comparison/
Contrast or Analysis or as a discussion in the classroom in which she
solicits answers from the students and then reinforces the correct
answers using the program. She can skip around in the program based on
the level of prerequisite skills the students have or go through in the
order the material is presented. Each program thoroughly analyzes one
essay from that rhetorical mode which can then be discussed or analyzed

in class.




Another option the instructor has is to use this program in a lab
situaticn. In a Macintosh lab, several copies may be provides to allow a
group of students working together or each individual student to go
through the program at his own pace. If he is going through this program
on his own, he many quiz himself often, do as many of the exercises as he
would like, and either go through the program in the order it is presented
or jump around to the areas which interest him. The instructor may
choose 1o assign certain exercises and the student will have the option of
crinting out his work. Some prerequisite skills which he will need and
some terminology which many help him to understand comparison/
contrast or analysis better are provided under the “Kinds,” “Structure,”
and “Components” sections in the program.

The passages which hgve been chosen one as a sample comparison/
contrast essay--"Lee and Grant" by Bruce Catton, and another as a sample
analysis essay--“How We Listen” by Aaron Copland--are an excellent
examples of these critical thinking modes. Either may be read in its
entirety on the first “card” or read a few paragraphs at a time for better
comprehension on subsequest “cards.” On each card is an analysis of the
appropriate paragraphs which explain their meaning as well as tie that
material together with the rest of the essay. The students may take notes
on the essays using the “Pop-up notes” on each page.

To illustrate comprehension of the content of either Catton's or
Copland’s essay and also to demonstrate understanding of the comparison/
contrast or analysis techniques and structure, the students are encouraged
to create an outline of this éssay. They may use the notes they took as
they looked at the individual paragraphs and go back and forth from any
“card” in the program as often as they like. If they need a hint or two,

they can click on the appropriate button on the “Outline” card.
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When students have compieted these programs, they should
understand the different kinds of comparison/contrast and analysis
essays, the choices of structure, and the prerequisite skill of parallelism
and general to specific detail. They will also have analyzed an excelient
comparison/ contrast essay and an equally fine analysis essay and written
their own outline of that essay.

The rationale behind providing a program with several levels of
prerequisite skills of varying difficulty is to help students at all levels of
understanding and skill development to understand the
comparison/contrast and analysis critical thinking skills and to learn and
demonstrate their own reading and writing skills in these areas. Each
prerequisite skill card inciudes two kinds of exercizes or quizzes: one

very simple so that each student wili begin with success, and the more

difficult in paragraph form since that is more of a reaiistic test.

To make the programs more intelesting, graphics and sound,
especially music, are used whenever jogical to engage the students
further and to illustrate aspects of the essays in question. The "How We
Listen" analysis essay is particularly enhanced by the use of music, since
it often refers to classical composers or pieces with which average
students may be unfamiliar. For the analysis program below is a list of
the card on which there is rﬁusic and the snippets of music provided:

P1 all text Aaron Cop'and’'s “Fanfare for the Common Man”

P2 Intro no music

P3 par. 2.4 Classical--Holtz “Jupiter”

Jazz--Duke Ellington “A’ Train”
Popular--Guns N Roses “Sweet Child of Mine"
Broadway--Webber “Phantom of the Opera”




Country--Willie Nelson “On the Road Again”
P4 par. 56 Ravel's “Bolero” :!
Beethoven’s “Moonlight Sonata”
P5 par. 7-8 Stravinsky’'s “Rite of Spring” _,
P6 par. 9-10 Rimsky Korsakov's “Flight of the Bugﬁbiebee”
Grieg’s “Morning”
Mozart’'s “Requiem”
Tchaikovsky’'s “1812 Overture”
P7 par. 11-12 Beeiiioven’s “Fur Elise”
Tchaikovsky's “Romeo and Julie_i”
Bach’s “Well-Tempered Clavicb‘brd”
P8 par. 13-15 Beethoven’'s 9th Symphony '

““Allegro ma non Troppo’
“Allegro Assai”

P9 par. 16-18 melody--Webber “Music of 1,-";1e Night”
harmony--Handel’s “Messish”
rhythm--"Wipeout” _l
tone color--piano and viclin

P 10 par. 19-20 no music

P 11 par. 21-24 no music

P 12 par. 25-26 Mozart’'s “Requiem”

Duke Ellington’s “A’ Train”
In the Comparison/Contrast essay "Lee and Grant," excerpts of music from

Ken Burns' Civil War series from PBS was used:

P1 All Text “Ashokan Farewell”
P2 Intro (1-3) “Battlehymn of the Republic”
P3 Lee (4-5) “Dixie”




P4 Lee (6) “Dixie”

P5 Grant (7-8) “Yankee Doodle”

P6 Grant (9) “Yankee Doodle”

P 7 Both/Diff (10-11) “Battle Hymn of”

P8 /Sim(12-13) “Ashokan Farewell”

P9 /Fight (14-15) “Battiehymn of the Republic”
P 10 /Peace(16) “Star-Spangled Banner”

These two programs are available by contacting Christine Barkley at
Palomar College, 1140 W. Mission Road, San Marcos, CA 92069, or by
calling (619) 744-1150 x2529.
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Introduction

This program is designed to help a student of any
skill level to learn more about both reading and writing
critical thinking skills in Comparison/Contrast. As the
instructor you have several options about how to use this
program. If you have access to an LCD panel and an
overhead projector, you can use this in the classroom,
manipulating the computer yourself either to lecture on
Comparison/Contrast or to lead a discussion in your class-
room in which you solicit answers from the students and
then reinforce the correct answers using the program. You
can skip around in the program based on the level of
prerequisite skills your students have or need or you can go
through in the order the material is presented. You can go
straight to the essay if you wouldlikeand allow the students
to review the preliminary material on their own time.

Another option you have is tc use this programin a
lab situation. If your school has a Macintosh lab, you may
provide several copies and allow a group of students
working together or each individual student to go through
the program at her own pace. If she is going through this
program on her own, she many quiz herself often, do as
many of the exercises as she would like, aad either go
through the program in the order it is presented or jump
around to the areas which interest her. You as the instructor
may choose to assign certain exercises, and your student
will have the option of printing out her work to turn in.
Some prerequisite skills which she will need and some
terminology which many help her to understand com-
parison/contrast better are provided under the “inds,”
“Structure,” and “Components” sections in the program.

The passage which has been chosen as a sample
comparison/contrast essay, “Lee and Grant” by Bruce
Catton, is an excellent example of this critical thinking
mode. It may be read in its entirety on the first “card” or

read a few paragraphs at a time for better comprehension
1
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on subsequest “cards.” Your students may take notes on
the essays using the “Pop-up notes” on each page.

Toillustrate comprehension of the content of Catton’s
essay and also todemonstrate understanding of his analysis
techniques and structure, your students are encouraged to
create an outline of this essay. They may use the notes they
took as they looked at the individual paragraphs and go
back and forth from any “card” in the program as often as
they like. If they need a hint or two, they can click on the
appropriate button on the “Outline” card.

When your students have completed this program,
they should understand the differentkinds of comparison/
contrastessays, the choices of structure, and the prerequisite
skillof parallelism, They will also have analyzed an excellent
comparison/contrast essay and written their own outline
of that essay. I hope you enjoy this program.

s O N N e TR TTTTTT




How to Use this Manual

To open or begin the
program, ook for the icon labled @
“Comparison/Contrast.” If you
received the program on several
disks, you may have to combine the
program from the various disks using the enclosed
shareware product Stuffit. When you have the icon labled
“Comparison/Contrast” youcandoubleclickonitto begin.
The first card identifies the title of the program and
the author. As soon as the Click Here button appears on the
title card, you or the student may click once to proceed. This
will stop the music. You may use this program yourself in
the classroom using an LCD paneland anoverhead projector,
or you may assign it to your students ina lab situation or to
be done on an individual basis as you perceive a particular
student needs more help with comparison/ contrastcritical
thinking skills. The manual will be written to tell you what
a student may do on his own.

Comparison/Contrast

Critical Thinking

Reading and Writing

Modules
CALIFORNIA COMMUNITY COLLEGES
Comparison/Contrast
R C Written b
@,//—\\O( Chrlsrln: Barkley
O - ( alded by John Goldsworthy
-J S m and Mark Hopkins .
< | Fousea o6 |C) S
Q- m DL l

The next card 2llows the studentto give herself o
pretest toidentify which idm.«émuld be compared using the
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critical thinking skill of Comparison/ contrast.

Comparison Contrast

What do you already know about comparison/contrast?
Qlick on the pictures you think can be compared

i

The card gives directions to click on two picture that
she thinks can be compared; the program will tell her if she
is correct. If she was not, she may try again.

Maybe. although th -y do have some characteristics
in common since both are transportation devices,
there 1s not enough that s truly simiiar

Click here to reset

She may do this as often as she likes. When she is
ready to go on, she can simply click on the forward arrow.

l
i
|
|
!

RIGHT! These two man are suthciently similar
that you can compar@ them, yet ditterent enough
that the comparison would be irferesting
Click here to reset __j

.l 5EST COPY AVAILABLE
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The next card is called the Comparison/ Contrast
Home card. Here the student is given several choices.

s ison Co < ( ]’
Comparison Contrast quit

Definttion

Structure

Perellelism

tvample

] e

Possible Topics

If he would like to read a definition of Comparison/
Contrast asamodeof reading, writing, and critical thinking,
then he should click on the Definition button. But perhaps
before lie sees what the program says, he might want to
generate a definition in his own mind, and check himself

against the answer given by the computer. He can do this
before he clicks on any button.

Comparison Contrast

S Comparison highhghts the similarities common to
poth things you are discussing. Contrast focuses on the
differences You can compare or contrast any two
things. places. people. or the same thing at two ditferent
umes There must be some similanties; thats. the two
things must be 1n the same class or group There must
also be some ditferences  the discussion wilt not be
very interesting I the © - .hings are not sutficiently
alke. the comparnison .~ ~.alled an Analogy Inan
analogy. the writer uses something welt known 1o
explan something less well known such as “lfe [the
unknowt} s ke a bowt ot cherries [the krigwn] ™
Click Here to Close

LY




Every essay must have a rhetorical purpose. To

discover some possible purposes for Comparison / Contrast,
the student may click on the Purpose button.

Comparison Contrast ‘Qun };

Definition

Purpose Ohen you would use companson/contrast to

thoroughly examine two things n order 10 be able to
make an informed choice between them. However,
especially 1n analyzing differences betwen people, you
often don't choose.

You could emphasize the differences for things we
mught expect to be similar {such as children raised in
the same household) or the similaritias for things we
m:ght expect to be ditferent ( such as a triand from
New York and a friend trom Los Angeles) to create the
most impact. Or you could show the changes that take
place in the same thing over time.

Click Here to Close

Parallelism

DR

Also there are different kinds of comparison/ contrast
essays. The Kinds button will teach the studentmore. This
button will take the student to a new card.

Comparison Contrast
Kinds
(Here and There )

(lhen and Now J

)

This and That ]

()

tenerate Your Own lopﬂ I Quiz Yourself J ‘ l.',t'v‘J

By clicking on any of the buttons of the various kinds of
Comparison/Contrast, the student will see three examples
of possible topics using that kind.

O

15




Comparison Contrast m
fic) Kinds
(Hore and lhereJ

1.) Disneyland and Magic Mountain.
2.) Camping at the beach vs. camping in the mountains
3.) The CSU system and the UC system.

[ Then and Now )

1.) Palomar 25 years ago and Patomar today.
2.) Yourself at age 16 and now.
3.} Your neighborhood when you were a child and now.

[ This and That ]

1.) A Honda Accord and a Nissan 2402
2.) Gur football team and our rival's team.
3.) Cats or dogs as the ideai pets.

[benerate Your Own Iopics) [ Quiz Yourselt ]

The Generate Your Own Topic button will allow
your student to create a list of
his own possible topics to
choose from in writing his own papers.

Generate Your Qwn Topich

Type in your own topics and they will be saved for you

i End Typin
[Generate Your Own Iomﬂ @

This can be printed out so you can see it. You could
ask your student to create a certain number of each kind of
topic. When heis finished typing his
list, he should click on the End
Typing button.

End Typing

;
16




The student can also take a
self quiztomakesure he understands (Ouiz \’ourselﬂ
the different kinds of comparison/
contrast by clicking on the Quiz Yourself button.

The student wil! see this screen:

‘ Door #1 l
&re and Ihere) (lhen and Now ] Dhis and That ]

l‘ Generale Your Dwn Topics l F More Quiz _J @ :

Your student can click on the "doors" in any order to
reveal a list of several topics. He would then choose the
corresponding button to identify the kind of comparison /
contrast topics given.

1) Tetris and Monopoly as Games.
2) Martin Luther King, Jr. vs. Maicolm X.

3) Accounting or Business Management as 2
Major.

‘He(e and There l ﬁen and Now i ‘ This and That ‘

.....................................................................................................

........................................................................................................

If your student clicks on the More Quiz button, she will be
given a paragraph which is developed using one kind of
C()mparisun/cumrast. She should identify the correct kind

by clicking on the appropriate button
(More Quiz J

8
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A thousand years ago n k:urope. acres ot houses a3
and shops were demolished and their inhabuants
forced alsawhere so that great cathedrais could be
bullt For decades. the bulkding process soaked up ail
avaiable skilled labor. for decades the townspeople
stepped around pits in the streets. clambered over
ropes and pies of imber. breathed monar dust. and
slept and worked to the crashing noise of
construction  The cathedrals, when finished. stood
halt empty six days a week. but most of them at
least had beauty Today. the ugiy skyscrapers go up. |
shops and qraceful homes are obliterated. thew <

( Here/There ]l Then/MNow J( This/That J

Yes, this is a Here and There
. paragraph. Cerrect.

e teeetoereatosossaseseassossesanansensatastosesssesassssnssnsassnsesosstsrnanssossanssssnasasasaacess

At this point the student may
goon to the subsequentcards by using
the Forward Arrow or go back to the
previous card using the Back Arrow.
At the top left of the card the student
| willalways find a Home Button to take
him back to the Comparison Contrast
Home card. In the top right corner will
by a Quit Button which will ask the student if he wants to
print out the work he has already done before quitting.

The next card discusses the structure of Comparison/
Contrast essays.

The student can What do your aiready know?
first take a Pretest to Which of these 3 examples
show good structure?
sce whet he already
kII OWS Read each passage

() ) O
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In the pretest the student is asked to read one of threc
paragraphsand thenidentify whether that paragraphiswell
structured or not.

A passage

Thin people believe in logic "If you consume more
calories than you burn,” says one of my thin triends,
"you will gain weight. It's that simpie ° Fat peopie
believe that Iife 1s illogical and untair  They know
very weli that God s notin his heaven and all 1s not
nght with the world. f God was up there. tat people
could have two doughnuts and a big ornage drink any
tme they wanted u.

[R has good stfuclure] (ﬂ has poor structure '

At this point he does not have to be able to identify which
structure was used. If he chooses incorrectly, the computer
will explain his mistake.

If the student wishes to learn more about structure,
he can click on any of the three buttons to get a definition of
that kind of structure, for example, the Opposing Button:

Opposing The Opposing structure develops details tor one
object (person. place. or thing) first. then the second
Notice how even within this structure. the details are
given in the same order for each cbject

Alternating

Click Here to Close

See EHample
Mixed

e

If he would like, he can click on the See Example button to
read a sample paragraph written using the Opposing
structure. Opposing Structure e

women do not simply have taces. as men do. they
are «denthied with ther faces Men have a
naturalishic relatonship with therr taces Certainly
they care whather they are good looking or not  They
sufter over acne. protruding ears. tiny eyes, they

hate getung bald But there 1s 4 much wider latilude
n what 15 esthencally acceptable in a man’'s tace
than what s 1n a woman's A man’s face s detined
as something he basically doesn't need to tamper
with; alt ne has to do 1§ keep itclean He can avail
hunseit of the optons tor ornament supphed by A

10
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. Your student can do the same
for the other two structures. When QuliZz
she 1s ready, she may click on the
Quiz button to test her ability to
identify the structure of a particular paragraph.

This will give the student a choice of three paragraphs to
look at to identify as opposing, alternating, or mixed.

o0 Comparison Contrast
) Structure

Paragraph | J

Paragraph 2 j

Paragraph 3 ]

3

[ Opposing } t Alternating ) [ Mined —J

Please select the test paragraph you would like to read by
clicking on the corresponding Paragraph Button

(D)D)

By clicking on any of the paragraph buttons, she will be
showna paragraphwhichillustrates one of the structures of
comparison/contrast and will be asked to click on the
correct button to identify which structure was used.

There 1s a clear difference between “black™ and it
“white" styles of play. Most simply, "black™
basketbzali 1s the use of superb athletic skill to
adapt to the himits of space imposed by the game
“"White” ball 1s the pulvenzat:ion of that space by
sheer intensity Drive to the hoop. but go under «t
and come up the other side. hold the ball at waist
level and shoot from there mstead of bringing the
ball up to eye level, leap into the air and fall away
from the basket unstead of toward 1t All these
tactics take maximum advantage of the crowding on
a court This hguid grace ss an inteqral par of o

i Opposing j [ Alternating J ( Mined ]

i




If she would like to review the detini-
(f Reset J tions or examples of the various struc-
tures, she may click on the Reset button

to return to the original set-up of the card.
When she is satisfied that she has mastered the
terminology associated with the structure for comparison/
contrast,she may goon to the next card tostudy Parallelism.

Comparison Contrast
Parallelism
There are two kinds of paralleism often tound in compartson contrast 8ssays
grammatical paratielism to correctly dentfy and give equal emphasis to
elements of a sentence which are alike, and rhetorical paralielism to identity

simidar i|deas or detais in separate sentences 10 make the comparnson Clearer
Click on highlighted words to see examples

‘ Exercises I ‘ Quiz Yourself l @@

This card gives a definition of Parallelism and discusses the
two different kinds of parallelism: grammatical and
rhetorical. If your student clicks on the highlighted words,

.qgrammatical paralielism:

Grammatical parallelism uses the same kinds of words or phrases within
santences to show what ideas are similar  For example, within a ist. use ail
nouns all pasticiples--"ing” words. ail infiniives, all adjectives

Here are some examples of good grammatical parallelism

1) ‘'Wa hotd these lruths 10 be sell evident 2) i cama, | saw, | conquered

that afi men are created equal. that

they are endowed by their Creator 3)°that whuch we are. we are.

with Cenain unabignable nghis that amony One equai lemper of heroic hearls

these afe Lite Liberty ano the Pursuil Made weak by me anafate, but strong in wil

of Happiness * To strive. 1o seek. to find and not to yield
{‘ Click Here To Close o ~
P — p— N I
l trertises ' ﬁuu Yourself ' (@JLQ ‘

£

|

€3
b




There are examples of grammatical parallelisin given also.
[{e can also see a definition and examples of rhetorical

parallelism.

When yourstudentis ready to
take a quiz, he can click on the Quiz

Yourself button.

(Duiz Vourself)

Parallelism

Comparison Contrast

() |

t Grammatical J

[— Rhetorical ’

He can then choose to begin with any of the three
examples by clicking on the appropriate button. This will
show him a passage which contains some kind of parallel-
ism which he should identify as either grammatical or

rhetorical parallelism.

Emotions are part of our hentage Fish swim, birds
fly and people teel Sometimes we are happy.
sometimes we are not But sometmes in our kfe we

are sure 1o feel anger and fear, sadness and joy, greed
and guilt, lust and scorn, deight and disgust. While we
are not free 10 choose the emotions that anse 1n us, we
are tfree 1o choose how and when to express them.
provided we know what they are That s the crux of
the problem

Click on the Button of Your Choice Below

E(_,r:in_mnucol'—J [

Rhetoricai




The computer willtell himif heis aarrect. Or he can g0 beck
tothe definition and see the examples of grammati cal and

rhetorical parallelism by clicking on
[ Reset )

the Reset button.

There is an exercise which gives several sentences
that are not presently parallel but which could become
parallel with alittle changing. Todo this she should dick on

the Exercises button.
[ Euercisesj

This exercise can be printed out if you would like to
see your student's work.

Parallelism exercises. <
Rewrite the following sentences to create good parallelism. B

1} The charactenistics of a good tral lawyer are shrewdness
alertness. and being bold
TYPE YOUR ANSWER HERE:

2) Children gererally like hubble gum because 1t is appealingly
packaged. sweet, and it lasis a long time

=

l fxercises ' Mck Here to Close Exercises J
. _V/

When the student is finished, she should dick where it say's
"(lick here to (lase fxercises.”

At this paoint the student should have the prerequi
site skills needed to handle Comparison/Contrast. He can
click on the Forward Arrow to see an example of an essay
written using that mode. Or he can use the Home butten to
get back to the Comparison / Contrast Home card and from
there choose the Example button.

As soxon as the student goes to this card, the music
should begin. If the student does not want the music, he can

click on the Stop Music button.
btop Musiq




'Granl and lee
by Bruoe Catton

@ Comparison. Contrast ‘0},—,}}
age

1) When Ulysses S Grant and Robert E lece met In
the parlor of 3 madest house al Appomattox Court
House, Virginia, on April 9, 1865, to work out the
terms [or the surrender of Lee's Army of Northem
Virginla, a great chapter In American life came o a
close, and a great new chapster began.

2) ‘These men were bringing the Civil War to its
virtual finlsh. To be sure, other armies had yet to il
surrender, and for a few days the fugltive Confederate 5;‘:':'
government would struggle desperately and vainly, '
trying to find some way to go on living now that its
chief support was gone. Hut in clfect t was alt over
when Grant and [ce signed the papers. And the litle

On the first Example card there are two buttons for
additional information ar enjayment. The Sound button
will allow you to replay “ Ashokan Farewell” from Ken
Burns' Civil War series made for PBS. The Analysis button
will allow you to see or hear (or bath) an analysis of the
entire essay.

At the top cf the card are twc important tuttons. The

Home button will take you back to the Comparison/
, Contrast Home card. The Quiit button

will ask yaur student if he wants to

print any work he's done first.
Whenever the student chooses to quit, a bax will put up
asking himif he wauld like to print his work before quitting,
If he says "Print" then another bax will ask him to type in
hisname sothat his work can be identified.

Type in your name
First Name Last Name

Chris Barkley ]

( ReEaDv )




Your student can print out any notes he's written, any
exerdses he's done or his outline. When he does quit, the
program will erase any typing he's put in so that the next
person to use the program will have a dean copy to use.
In the bottom right hand corner your student will
always find additional buttons, a forward and return but-
ton to goin chrondogical order between the cards, and a
Menu button. Whenhe clicks on the Menu button a field
will appear with forward arrows to allow him to find

particular paragraphs from the &ssaz

MENU Using thlS Menu the
student can go di-

Whole article (=) rectly toany card he
Introduction (1-3) (2] wishes. Thiswill be
Lee {4-5) (=) especially helpful
Lee [6) @ for you as a teacher
Grant {7-8) @ if you are using the
Grant () program in the

Bothdifferences (10-11) (2) | dassroom with an

Boths/similarities (12-i3) (] | overhead projector

oth/fighters (14-15) (=) | because then you
=)

can skip to the card
Both/peacemakers (16) on which you want

: to demonstrate
Outline

_ something. To stay
Chick Here to Clase on the same card,

simply click on the Menu field.

On subsequent Example cards after your student
dicks on the Sound button, he can chocse the Hear Passage
button to hear the passage read tohim.  Same students learn
better aurally rather than visually so hearing the passage
will help with understanding. This might be espedally
helpful for ESL students ar students with various problems

16
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with reading, As saon as the reading begins a Stop Reading
button will appear. If he does nal want to listen to the
reading of the entire passage, he can click there Otherwise
that button will disappear when the reading is finished.

Moast of the Example cards will play music as you get
to them. Again, you can stop this music. Also you can
replay the music using the lay Music button, after you
clicked on Sound. Below is alist of the card on which you
can call up musig, usually one to two minutes of each.

P1 All Text “ Ashokan Farewell”

P2 Intro(1-3) “Baitlehymn of the Republic”

P3  Lee(4-5) “Dixie”

P4  Lee(6) “ Dixie”

P5 Grant(7-8) “Yankee Doodle”

P6  Grant(9) “Yankee Docdle”

P7 Both

(Diff (10-11) “Battle Hymn of”

P8 /Sim(12-13) “ Ashokan Farewell”

P9  /Fight (14-15)" Battiehymn of the Republic”

P10 /Peace(16) “Star-Spangled Banner”
When your student has read the paragraphs fram the essay,
he may want to read the analysis of that passage. Thisisa
sample of the kind of analysis your student will see this
analyzes the entire essay.

Catton's structure in this essay paralieis his
content. He separates Lee and Grant by
developing Lee's background in three paragraphs,
then Grant's, also in three paragraphs. Their
j differences are emphasized at first, and they
' seem far apart in philosophy just as the country
itself was at odds at the beginning of the war.
References to Lee and Grant get closer together
as the essay proceeds until close to the end they
are refered to in the same paragraph.

Click Here to Cilase

17
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By clicking on the Analysis butllon, your student can see an
analysis for each separate passage. These analyses will
show up on top of the essay field and cannot be moved.

_@ Comparison Contrast !uun |

Pege 4

6) | ee embodied the noblest elements of this
anstocratc deal Through him the landed T
nobility justihed itself  For four years. the
Southern states had fougnt a desperate war to
uphold the ideals for which Lee stood In the end,
¢ almost seemed as if the Canlerderacy fouaht
tor Lee. as if hd As Catton did in paragraph three. he claims
the best thing tif that Lee’s charactensitics were representative
Contederacy st of those of the Confederacy and that the

He had passed| Confederate soidiers fought for Lee. Catton
Thousands of t{ beheves Lee was the symbo! of the South
Confederate so Click Here to Close
enthusiasm of the early days o1 Ihe sruagie.
somehow considered Lee the symbol of
everything for which they had been willing to die 5

D))

In this program your student can actually see and
compare paragraphs which deal with Grant with those
which deal with Lee by choosing the Compare to Grant
button under the Analysis button. He would then see
comparible paragraphs side by side.

4) Back of Robert E. Lee was [&2| 7) Grant, son of a tanneron |
the notion that the old 21| the Western Zraniier, was 2
aristocratic concept might

somehovy survive and be
dominant in American life.

eveirything Lee was not. He had
come up the hard way, and
embodied nothing in particuler
except the eternal toughness
and sinewy fiber of the men
who grew up beyond the
mountains. He was one of a
body of men who owed
reverence and obeisance to no
one, who were self-reliant to a
fault, who cared hardly
anything for the past but who |
had a sherp eye for the future [g

5) Lee was tidewaler
Virginia, and in his background }
were family, culture, and :
tradition  the sage of
chrveliry transplanted to a
New World which was making
its own legends and its own

i myths He embodied a way of
' life that had come down

18
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When he has had a chance+to read the passage and see the
analysis, your student may want to click on the Notes
button to take his own nates of the passage for later use
when he is asked to write an autline of the essay. When he
does a pop-up field will appear that he can type inta If this
fidd is in the way of his being able toread the passage, he
can mave it by dicking on the field which says "Your ndles
for paragraph 1" and dragging the field to a new pasition.

Type in your notes for Par |

here you can type in your own notes for ¢
par 1

T

When your student has read through the entire essay
and taken nates, she is ready to write her own outline.
Either use the Menu button and choose the Outline arraw,
s or use the Forward arrow from the last Example card. On
' the Outline card there will be a place for your student to
type in her own outline. But first she might want toreview
her nates. She can click on the See My Notes button.

[ See My Notes J




- — s Comparison Contrast .
) @ Outline Q-""

L. This is your own outline that @] [Notes from paragraph 1 3
you type in.

these are your notes that you
took on paragraph 1-3

Notes from paragraph 4-5

You took these notes, too

Notes from paragraph 6

notice that the program lables
your notes and tells you were you

took them

Notes from paragraph 7-8

G

— T\
L See Hint j l See ?ourNoleq l @ |

If your student wants a hint about how to begin the
outline, he can dick on the See Hint button.

Comparison Contrast
@ Qutline

e

[I-_—lni_rwu_ctlon

<l

H Differences
A Lee
8. Grant
C. Both

M Simdarities
A.as fighters
B. as peacemakers

L 2nd Hint ) [ 52-0 Vm:r-;);\;;j [';;”-]:" :<_;5
| The student can get twomore hints if he necds them
Thethird hint shows one way of writin g the entire outline

20




Comparison Contrast
@ Outline

i. Introduction
A. Lee and Grant meet
8. lee and Grant bring Civit War to an end

C.lLee and Grant represent different curreny.
li. Differences
A lLee
1. as Southern aristocrat
2.as confederate
B. Grant
1. as Western frontier man
2. as democrat
C. Both
1. represented region
2. represented modern man vs. knight
11, Similarities .
A. as fighters &

(_ 3rd Hint ] | See Your Notes I

< _imi[a

Here is one way of writing the entire outline:

L Introdudion

A Lee and Grant meet
1. where — Appomattax Court House, Virginia
2. when -- April 9, 1865
3. why — surrender of Lee's army to Grant

B. Lee and Grant bring Givil War to an end
1. other armies had yet to surrender
2. Confederate army still struggled on

C Lee and Grant represent different current
IL Differences
A [ee

1. as Southermn aristocrat
2. as confederate
B. Grant
1. as Western frontier man
2. as democrat
C. Bath
1 represented region
2 represented maodern man vs chivalrous knigirt




] M Similarities
¢ A as fighters
1. tenacity and fidelity
a. Grant — Mississippi Valley
b lee — l’etershii'g
2 daring and resourceful
a. Lee — Second Manassas and
(Chancellarsville
b Grant — Vicksburg
B. as peacemakers

When your student has written his own outline, he
can quit the program. He will be asked if he wants to print
out his work. If he wauld like to print, he will be asked ta
typein his name

We hope both you and your students enjoy this
program and get much use from it.
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Introduction

This program is designed to help you, a student of
any skill level, to learn more about both the reading and
writing critical thinking skills in Comparison/Contrast.
You can skip around in the program based on the level of
prerequisite skills you have or go through in the order the
materialis presented. You cangostraighttotheessay if you
would like or review the preliminary material first.

As youare going through this programon yourown,
you many quiz yourself often, do as many of the exercises
as you would like. Your instructor may assign certain
exercises, and you will have the option of printing out your
work to turn in. Some prerequisite skills which you will
need and some terminology which many help you to un-
derstand comparison/contrast better are provided under
the “Kinds,” “Structure,” and “Components” sections in
the program.

The passage which has been chosen as a sample
comparison/contrast essay, “Lee and Grant” by Bruce
Catton, is an excellent example of this critical thinking
mode. It may be read in its entirety on the first “card” or
read a few paragraphs at a time for better comprehension
on subsequest “cards.” You may take notes on the essays
using the “Pop-up notes” on each page.

Toillustrate comprehension of the contentof Catton’s
essay and also todemonstrate understanding of his analysis
techniques and structure, you are encouraged to create an
outline of thisessay. You may use the notes you took as you
looked at the individual paragraphs and go back and forth
from any “card” in the program as often as you like. If you
need a hint or two, you can click on the appropriate button
on the “Outline” card.

When you have completed this program,youshould
understand the different kinds of comparison/contrast
essays, the choices of structure, and the prerequisite skill of
parallelism.  You will also have analyzed an excellent

oA
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comparison/contrast essay and written your own outline
of that essay. T hope you enjoy this program.

(B}
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IHow to Use this Manual

To open or begin the
program, look for the icon labled @
“Comparison/Contrast.” If you :
received the program on several
disks, you may have to combine the program from the
various disks using the enclosed shareware product Stuffit.
When you have the icon labled “Comparison/Contrast”

you can double click on it to begin.
The first card identifies the title of the program and

the author. Assoon as the Click Here buttonappears on the
title card, you may click once to proceed. This will stop the
music.

Comparison/Contrast

Critical Thinking

Reading and Writing

Modules
CALIFORNIA COMMUNITY COLLEGES
Comparison/Contrast
R C Written b
ébﬁ O( Chrictlnoy Barkley
3 - % aided by John Goldsworthy
and Mark Hopkins
< Founded 1946 o [

—
-
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The next card allows you to give yourself a pretestto
identify which ideas could be compared using the critical
thinking skill of comparison/ contrast.

The card asks you to click on two picture that you
think can be compared; the program will tell you if you are
correct. 1f you were not, you may try again.

ERIC axy

Full Tt Provided by ERIC.




|

Comparison Contrast

What do you already hnow about companson/contrast?
QClick on the pictures you think can be compared

-

=)

If you were to click on the train and the car, for example, this

is the message the computer would give you.

— B

Maybe aithough they do have some charactenstics
in common since both are transportation devices,
there 1s not enough that s truly similar

Click here to reset

You may do this as often as you like. It might be
fun to see what all the different combinations

provide. When you are ready to goon, click on the
Forward Arrow.

RIGHT! These two men are sutficiently similar
that you can campgre tham, yet aitarent enough
that the (ompansan would be interesting

Chlick here to reset

4
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The next card is called the Comparison/ Contrast
Home card. On this card you will be given several choices.
Click on any button you like,

Comparison Contrast ‘mm H

Befinition

Purpose

Structure

Parallelism

Example

| TEwe

Possible Topics @

To read a definition of Comparison/Contrast as a
mode of reading, writing, and critical thinking, click on the
Definition button. But perhaps before you see what the
program says, you might want to think of your own defi-
nition and check yourself against the answer given by the
computer. You can do this before you click on any buttor.

Comparison Contrast \

Comparison highhights the similarities common 10
Kinds both things you are discussing, Contrast focuses on the
ditterences You can compare or contrast any two
things. places. people. or the same thing at two different
times There must be some similanties. thatis. the two
things must be in the same class or group There must

Purpose

Siructure

AR

Parallelism also be some differences or the discussion will not be
very mterest:ng I the two things are not sufficiently
{rample alke. the companison s called an Analogy [nan

analogy the writer uses something well known 10

exptain something less well known such as “hia [the

unknown] is ke a bowl of chernes (the known| *
Click Here lo Close

Q 5
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; Every essay must have a rhetorical purpose. To
discover some possoble purposes for Com parison/Contrast,
click on the Purpose button.

Comparison Contrast l

Otten you would use comparison:contrast to
thoroughly examine two things in order 1o be able to
make an intormed choice between them However,
especially in analyzing differences betwen people. you
Structure often don't choose

Deftinition

Purpose

You could emphasize the differences for things we
might expect to be similar (such as children raised in
the same nousehoid) or the simr'anties for things we
might expect to be difterent ( such as a fnend froam
New York and a tnend from Los Angeles) 1o create the
most impact  Or you could show the changes that take
place in the same thing over time.

Click Here to Close

Parallelism

Exomple

AL

Also there are different kinds of comparison/ contrast

essays. The Kinds button will teach you more. This button
will take you to a new card.

Comparison Contrast m
Kinds

l Here and There '

[ Then and Now '

This and lhol_J

e e e

g — - ..
{ benerale Your 0wn Topics J [ Quiz VOUHPIW | )
e T et ()

——— e o - PR

By clicking on any of the buttons of the various kinds of
Comparison/Contrast, the student will see three examples
of possible topics using that kind.

6




@ Comparison Contrast T
. ((lm!

‘ ] Kinds

( Here and Ihere]

t ) Disneyland and Magic Mountain. ‘

2.) Camping at the beach vs. camping in the mountains
3.) The CSU system and the UC system.

[ Then and Now ]

1.) Palomar 25 vears ago and Palomar today.
2.) Yourselt at age 16 and now.
3.) Your neighborhood when you were & child and now.

[ This and That J

1.) A Honda Accord and a Nissan 2402
2.) Our tootbal! team and our v’ /al’s team.
3.) Cats or dogs as the ideali pets.

LGenemte Yaur Qwn Tcpich ( Quiz Voursell’J <':| —

The Generate Your Own Topic button will allow
you to create a list of your own
possible topics to choose from
in writing your own papers.

[Generate Your Own Topic:ﬂ

Type in your own topics and they will be saved for you

Generate Your Own fonucs]
‘ -

This can be printed out so you can keep it. Or your
teacher may require that you turn in a certain number of
each kind of topic. When you are
finished typing vour list, click on
the Fnd Tvping button.

End Typing

)
4




You can also take a self quiz .
ou can also take 1seltqg1/ to [OUIZ Vourselﬂ
make sure you understand the differ-

nt kinds of comparison/contrast by clicking on the Quiz
Yourself button. You will see this screen:

(Here and Ihere) then and NowJ [ This and That ]

v

You can click on the "doors" in any order toreveal a
list of several topics. You can then choose the correspond-
ing button to identify the kind of comparison/contrast
topics given

-

1) Tetris and Monopoly as Games.
2) Martin Luther King, Jr. vs. Malcolm X.

3) Accounting or Business Management as a
Major.

(Here and Ihere] Wen and NowJ ( This and fhag

If you are correct, the computer will show this message:

EVes, these are This and That
‘topics. Correct.

If you click on the More Quiz button, you will be given a
paragraph which is developed using one kind of compari-
son/contrast. You should identify the correct kind by
clicking on the appropriate button.

( More Quiz )
N

8
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A thousand years ago o Furope, acres of houses 1\
and shaps were demohshed and therr inhabdants
lorcey sisewhare 50 that great cathedrals could be
built For decades the building process soaked up all
available skdled labor for decades the townspeople
stepped around pits in the streels. clambered over
iopes and pdes of mber breathed mortar dust. and
slept and worked 1o the crashing notse of
construction The cathedrals. when fimshed. stood
half-empty six days a week. but most of them al
least had beauty Today. the ugly skyscrapers go up
shoDs and aracetul homes are obliterated. ther

[ Here/There ) L Thea/Now J ( This/That J

V
I~

2]

! Reset '

rect: Yes this is a Here and There
:paragraph. Correct.

At this point you may go on to
the subsequent cards by using the
Forward Arrow or go back to the
previous card using the Back Arrow.
At the top left of the card you will
always find a Home button to take you
' back to the Comparison Contrast Home
card. In the top right corner will by a
Quit button which will ask you if you want to print out the
work you have already done before quitting.
The next card discusses the structure of Comparison /

Contrastessays. You can first take a Pretest to sece what you
already know.

What do your already know?

Which of these 3 examples
show good structure?

Read each passage




In the pretest youare asked to read one ofthree paragraphs
and thenidentify whether that paragraphiswell structured
or not.

A passage

Thin people believe in logic "It you consume more
calenies than you burn,” says one of my thin friends,
“you wilk gain weight It's that simple © Fat people
beuneve that life 1s illogical and unfair They know
very well that God is not 1n tus heaven and all 1s not
ngrt with the world It God was up there. fat people
couid have two doughnuts and a big ornage drink any
tme they wanted 1t

A has good slructura ( il has poor structura

At this poirt you do not have to be able to identify which
structure was used. If you choose incorrectly, the computer
will explain your mistake.

If you wish to learn more about structure, you can
click on any of the three buttons to get a definition of that
kind of structure, for example, the Opposing button:

Opposing The Opposing structure develops details tor one
opject (person. place, or thing) first. then the second
Notice how even within this structure, the details are
gwenn the same order for each object

flternating
Click Here to Close

See Example '
Mixed

If you would like, you can click on the See Example button
to read a sample paragraph written using the Opposing

~

Structure. Opposing Structure »

[py

Women do not simply have taces. as men do they
areidentfied with therr faces Men have a
naturalistic relationship with therr faces Centainly
they care whether they are good tooking or not  They
suffer over acne protruding ears. tiny ayes they
hate getting bald  But there is a much wider latituge
in whats esthetically acceptable i a man's face
than whats in a woman's A mar's face s defined
as something he basically doesn't need to tamper
w'th, all he has to do s keep it cloan  He can avail
himself ot the options for ornament suppled by

TO

L)

BEST COPY AVAILABLE




You can do the same for the
other two structures. When you are auiz
ready, you may click on the Quiz
button to test your ability to identify the structure of a
particular paragraph.

This will give you a choice of three paragraphs to look at
to identify as opposing, alternating, or mixed.

7 Comparison Contrast
: Structure

Paragraph 1 J

Paragraph 2 J

Paragraph 3 J

MM M)

( Opposing ) ( fRlternating | L Mined J

Please select the test paragraph you would like to read by
clicking on the corresponding Paragraph Button

DED

By clicking on any of the paragraph buttons, you will be
shown a paragraph which illustrates one of the structures of
comparison/contrast and you will be asked ts click on the
correct button to identify which structure was used.

There 15 a clear ditference between “black™ and O
"white” stytes of play Most simply, "black”
basketball 1s the use ot superb athtetic skill to
adapt to the hmits of space imposed by the game
"White” ball 1s the pulverization of that space by
sheer intensity  Drive to the hoop. but go unger it
and come up the other side. hold the ball at waist
level and shoot trom there instead of bringing the
ball up to eye level eap into the air and falt away
from the baske! unstead of toward it All these
tactcs take maumum advantage of the crowaing on

|

a court This kquid grace is an integral par of Y
{ Opposing j [ Allernoting J [ Mined J




If you would like to review the defini-

tions or examples of the various struc

[ Reset tures, click on the Reset Button toreturn
to the original set-up of the card.

When you are satisfied that you have mastered the

terminology associated with the structure for comparison/
contrast, go on to the next card to study Parallelism.

o0 Comparison Contrast
e Parallelism

There are two kinds of paraliehsm often found in comparison contrast essays

grammatical paraliefism to correctly dentity and give equal emphasis to

elements of a sentence which are ahke. and rhetorical parallebhsm to «dentify

similarideas or details in separate sentences to make the comparison clearer
Click on highlighted words to see examplzes

I Eueraises | Quiz Yourself | <;‘:] l
-_— ¥

This card gives a definition of Parallelism and discusses the
two different kinds of parallelism: graminatical and

rhetorical. If you click ggrammatical para"e]ism:g'

you will see a definition of that kind of parallelism.

Grammatical parallelism uses the same kinds of words or phrases within
sentences 10 show what ideas are simiar For example, within a hist. use all
nouns all participles--"ing” words all inlintives. all adjectives

Here are some examples of good grammatical parallelism

1} (We hoid these 1rulhs 10 be selt evigent 211 came, ! saw, | conquered

that all men are created equal that

they are endowed by their Creator 39 atwhich we are we are.

with Gertain unalienabie nqhfs that amang (One equal temper ol heroi hearts,

hese are Life Liberty and the Pursuit Made weak by ime ana fate, but sirong i wil
of Happmness * To strive. to seek, (o find and nol 1o yreld *

Chc_l_( Here To _Closo

Covon ) ()
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There are examples of grammatical parallelism given also.
You can also see a definition and example of rhetorical
parallelism,

When vou are ready to take a .
y y [ﬂmz Vourselfj

(quiz, you may click on the Quiz
Yourself button.

A Comparison Contrast
Qunit

Parallelism

Example 2

r Grammaticatl J [7 Rhetorical J
AN

You can begin with any of the three examples by
“clicking on the appropriate button. This will show you a
passage which contains some kind of parallelism for you to
identify as either grammatical or rhetorical parallelism.

Emotions are part of our hentage Fish swun, birds
fly and peopie feel Sometimes we are happy:
sometimes we are not But sometimes 1n our ile we
are sure to feel anger and fear, sadness and [0y. greed
and guilt. lust and scorn, deght and disgust While we
are not free to chocse the emotions that arse in us. we
are free 10 choose how and when to express them.
provided we know what they are That s the crux of
the problem

Click on the Buttor: of Your Choice Below

(Gtommoh(ol J ‘ Rhetorical J

The computer will tell you if you are correct. Or you can go
back to the definition and see the examples of grammatical

and rhetorical parallelism by clicking
, ' Reset
on the Reset button. 13
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There is an exercises which gives several sentences
that are not presently parallel but which could become
parallel with a little changing. You can print this out.

Parallelism exercises. @
Rewrite the following sentences to create good parallelism. |

1} The characteristics of a good trial lawyer are shrewdness
alertness. and being bold
TYPE YOUR ANSWER HERE:

2 ) Children generally ke bubbie gum because 1t 1S appealingly
packaged. sweet and it asts a long ime

=

[ Exercises ] ICii/:k Here to Close Exercises | ! y l
J — E:.\

When you are finished, click where it says "Click here to
Close Exercises."

At this point you should have the prerequisite skills
needed to handle Comparison/Contrast. You can click on
the Forward Arrow to see an example of an essay written
using that mode. You can also get to this card from the
Comparison/contrast Home Card by clicking on the Ex-
ample button.

[r:_.:‘ Comparis‘%?l Contrast @

Grant and lee
by Bruce Catton

1) When Ulysses S.Crant and Robert E, lLee met In
the parior of a modest house at Appomattox Court
Howuse, Virginia, on April 9, 1865, to work out the
tenns for the surrender of Lee’s Army of Narthem
Virginia, a great chapler in American lile came to a
close, and a great new chapter began

2) These men were bringing the Civil War to its
virtual finish To be sure, other annies had yet to
surrender, and for a few days the fugltive Confederate |
govemment would struggle desperately and vainly,
1rying 1o find some way to go on living now that its
chief support was gone  Bul i effect it was all over
| when Grant and Lee signed the papers Andthe little

é ( Sound |
(hnaiysis)

lln;ﬁg—g sis

()
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As soon as you gotothis card, the .
music will begin. If you do nat want the (StOD MUSIC]

music, dick on the Stop Music button.

On the first Example card therc are two buttons for
additional information ar enjoyment. The Sound button
will allow you to choose to replay “ Ashokan larewell”
from Ken Burns Civil War series made for PBS. The
Analysis button will allow you tosee or hear (ar both) an
analysis of the entire essay.

At the top of the card are twao
| important buttons. The Home button m
+_} will take you back tothe Comparison/

Contrast Home card. The Quit button will ask you if you
want to print any work you've done so far before quitting,
Simply click on "Print" and you can print out any notes,
exercises, or outline you have written. The program will
ask far your name toidenfity your work. When ycu doquit,
the program will erase any typing you've put in sothat the
next person to use the program will have a dean copy to use.

Type in your name
First Name Last Name

| Chris Barkley ]
(" ReaDy )

In the bottom right hand corer you will always find
additional buttons, a farward and return button to go in

chronclogical order between he E‘e"ﬂ <3} []

When you dick on the Menu button a field will appear with

torward arrows to allow you ta find parti cular paragraphs
from the essay.

1523
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MENU Using this Menu,

you can go directly

Whole af"t_ic‘e to any card you

Introduction (1-3) wish.  To stay on

I tcc [(2:5) =) the same card, just
ee |O)

click on the Menu

Grant (7-8) field to close it.

Grant (3) >

Both(diffcrcs (10-11)
| Both/similarities (12-13)
Both/fighters (14-15)
Both/peacemakera (16)

Outline (=)

Click Here (o Close

On subsequent Example cards after you dick on the
Sound button, you can choose the Hear Passage button to
hear the passage read toyou. Some students learn better
aurally rather than visually sohearing the passage will help
with understanding. This might be espedally helpful for
ESL students or students with various problems with
reading. As soon as the reading begins a Stop Reading
button will appear. If you do not want to listen to the
reading of the entire passage, you can dick there. Other
wise that button will desappear when the readi ng is finished.

Most of the Example cards will play music as you get
to them. Again, you can stop this music. Also you can
replay the music sing the Play Music button, after you
clicked on Sound. Below is a list of the card an which you
can call music. Most of the music is between one and twao
minutes in length.

P1  All Text “ Ashokan Farewell”
P2 Intro(13) “Battlchymn ofthe Republic”
P3  Lec(45) “Dixie”
P4  Lec(6) “Dixie”
6
45

ERIC

Full Tt Provided by ERIC.




P5  Crant (7-8)  “Yankee Doodie’
Pe  Grant(9) “Yankee Doodie”
7 Bath
/ Diff (10-11) “Battle Hymn of”
P8 /Sim(12-13) “ Ashokan Farewell”
P9 / Fight (14 15)° Battlehymn of the Republic”
P10 /Peace(16) “Star-Spangled Banner”

When you have read the paragraphs from the cssay,
you may want to read an analysis of that passage. Thisis a
sample of the kind of analysis you will seg; this analyzes the
entire cssay.

Catton's structure in this essay parallels his
content. He separates Lee and Grant by
developing Lee's background in three paragraphs,
then Grant's, also in three paragraphs Their
differences are emphasized at first, and they
seem far apart in philosophy just as the country
itself was at odds at the beginning of the war
References to Lee and Grant get closer together
as the essay proceeds until close to the end they
are refered to in the same paragraph

Click Here to Close

By dlicking on the Analysis button, you can see an analysis
for each separate passage. These analyses will show up on

top of the essay field and cannot be maoved.

6) . Lee embodied the nobiest elements of this
anstocratic «deal  Through him. the landed
nobility justified tselt For four years, the
Southern states had fought a desperate war 1o
uphold the ideals for which Lee stood [n the end.
it aimost seemegd as if the Canferderacy fouaht

for Lea. as if hel As Catton did in paragraph trree he claims
the best thing t] that Lee’s charactensitics were representative
Confederacy st} of those of the Confederacy and that the

He had passed| Confederate soldiers fought tor Lee Catton
Thousands of t{ believes Lee was the symbo! of the South
Confederate sd Click Here to Close
enthusiasm of the early days o! Ine struggle.
somehow considered Lee the symbol of
everything for which they had beer: will:ng 10 die ]




When you have had a chancetoread the passage and
sec Lhe analysis, you may want to dick on the Nates bulton
totake your own nates cf the passage far later use when you
are asked to write an outline of the essay. When you do, a
pop- up field will appear that you can type inta  If this field
is in the way of your being able to read the passage, you can
move it by dicking on the field which says "Your notes for

paragraph 1" and dragging the field toa new position.
‘ Type in your notes for Par 1
here you can type in your own notes for <
par 1
|
|
l
$
When you have read through the entire essay and
taken notes, you are ready to write your own outline.
| Comparison Contrast
I. This is your own outline that  [&] [Notes from paragraph 1 ats
you type in.
these are your notes that you
took on paragraph 1-3
Notes from paragraph 4-5
You took these notes, too
Notes from paragraph 6
notice that the program lables
your notes and tells you were you
took them
' Notes from paragraph 7-8
' sl B
I . - .- . - .
( ] _—Snit; HIrﬁ J [ See Your Nn!eﬂ leml (:J
I8
o1
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Either use the Menu button and choose the Ouitline arrow,
o Use the Forward arrow fram the last Example card. On
the Gutline card there will be a place far you tatype in yaur
own outline But first you might wantto review your own
notes. Click on the See Your Notes button.

If you want a hint about how Lo begin your autting,
click on the See Hint button.

Comparison Contrast
E%i Outline

l. introduction &

1. Differences
A. Lee
B. Grant
C. Both

. Similarities
A. as fighters
B. as peacemakers

Y

F 2nd Hint J [ See Your Noles‘J ‘Menu’

You can get twomare hints if you need them. The third hint
shows one way of writing the entire outline.

—
I. Introduction
A.Lee and Grant meet
8. Lee and Grant bring Civil War to an end
C. Lee and Grant represent different curre
1. Differences
A. Lee
1. as Southern aristocrat
2. as confederate
B. Grant
1. as Western frontier man
2. as democrat &
C. Both i
1. represented region W
2. represented modern man vs. knight
1. Simidarities
A.as hghters 3

19
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Hereis one way of writing the entire autline
] Introduction

A [.ee and Grant meet
1. where — Appomattox Court House, Virginia
2. when -- April 9, 1865
3. why - - surrender of Lee's army to Grant
B. Lee and Grant bring Civil War to an end
1. other armies had yet to sur. ender
2. Confederate army still struggled on

C Lee and Grant represent different current
1L Differences
A Lee

1. as Southern aristocrat
; 2. as confederate
| B. Grant
| 1. as Western frontier man
2. as democrat
C Both
1. represented region
2. represented modern man vs. kni ght
| Il Similarities
‘ A as fighters
1. tenadty and fidelity
a. Grant -- Mississippi Valley
b lee - Petersburg
2. daring and resourceful
a. Lee — Second Manassas and
Chancellorsville
b Grant -- Vicksburg
B. as peacemakers
When you have written your own outline, you can
quit the pregram. You will be asked if ycu want to print out
your work. If you would like to print, ycu will be asked tc
type in your name.

We hope yau have enjayed this prograr.

20
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Introduction and Purpose

This program is designed to help a student of any
skill level to learn more about both the reading and writing
critical thinking skills in Analysis. As the instructor you
have several options about how to use this program. If you
have access toan LCD paneland an overhead projector, you
can use this in the classroom, manipulating the computer
yourself either to lecture on Analysis or to lead a discussion
in your classroom in which you solicit answers from the
students and then reinforce the correct answers using the
program. You canskip around in the program based on the
level of prerequisite skills your students have or go through
in the order the material is presented. You can go straight
to the essay if you would like and allow the students to
review the preliminary material on their own time.

Another option you have is to use this program in a
lab ituation. If your school has a Macintosh lab, you may
provide several copies and allow a group of students B
working together or each individual student to go through |
the program at her own pace. If she is going through this ﬂ
program on her own, she many quiz herself often, do as
many of the exercises as she would like, and either go
through the program in the order it is presented or jump |
around to the areas which interest her. Youas the instructor -
may choose to assign certain exercises and your student .
will have the option of printing out her work to turn in. |
Some prerequisite skills which she will need and some
terminology which many help her to understand analysis
better are provided under the “Kinds,” “Structure,” and
“Components” sections in the program.

The passage which has been chosen as a sample
analysis essay, “How We Listen” by Aaron Copland, is an
excellent example of this critical thinking mode. It may be
read in its entirety on the first “card” or read a few para-
graphs at a time for better C<Im\prolwnsion on subsequest




“cards.” Yourstudents may take notes onthe essays using
the “Pop-up notes” on each page.

To illustrate comprehension ot the content of
Copland’s essay and also to demonstrate understanding of
his analysis techniques and structure, your students are
encouraged to create an outline of this essay. They may use
the notes they took as they looked at the individual para-
graphs and go back and forth from any “card” in the
program as often as they like. If they need ahint or two, they
can click on the appropriate button on the “Outline” card.

When your students have completed this program,
they should understand the different kinds of analysis
essays, the choices of structure, and the prerequisite skill of
general to specific detail. They will also have analyzed an
excellent analysis essay and written their own outline of
that essay. I hope you enjoy this program.

[
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How to Use this Manual

Toopen or begin the program, look
for the icon labled “Analysis.” If you @
received the program On several disks,
you may have to combine the program Analysis
from the various disks using the enclosed
shareware product Stuffit. When you have the icon labled
“Analysis” you can doubile click on it to begin.

The first card identifies the title of the program and
the author. As soon as the “Click Here” button appears on

the title card, you or the student may click once to proceed.
This will stop the music.

Critical Thinking

Reading and Writing

Modules
CALIFORNIA COMMUNITY COLLEGES
Analysis
F“ CO Written by
éz/—T A { Christine Barkiey
O < aided by John Golidsworthy
__] and Mark Hopkins

™ A,
Q PR
m T

You may use this program yourself in the classroom using
an LCD paneland an overhead projector,or youmay assign
it to your students in a lab situation, or to be done on an
individual basis as you perceive a particular student needs
more help withanalysis critical thinking skills. The manual

will be writtento tell you what a studentmay doonhisown.
3
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The next card allows the student to give herself a
pretest to identify which topics could be deleloped using
the critical thinking skill of analysis.

Ana'YSis ' uit ]

What do you already know about Analysis?
First click on the topic of your choice, then click on
each of the correct possible analysis topics. When
you are satistied with your answer, click "Ready”

FISHING AUTOMOBILES
GARDENING m\_‘\
FELINES CHINATOWN

The card gives directions to first click on one picture and
when three possible topics appear, she may choose one,
two, or three of the topics as samples of analysis. These
answers should stay highlighted. If she wishes to de-select
any topic, she can simply reclick on the button. When she
believes that she has chosen all the analysis topics, she
should click on the Ready button; the program will tell her
if she is correct. If she was not, she may try again.

FiSHING FISHING
[ How to Fly Cost ] [ *e How to Fiy Cast |
[ Different Kinds of Fish j [ Different Kinds of Fish ]
L Ports of a Fishing Rod 1 L *e Parts of a Fishing Rod 71

Yes both of these are Analysis
l Ready ’ topics

Chick here to start over.




She may do as few or as many of these self-
quizzes as she likes as often as she likes. When
sheisready togoon, she cansimply click on the
forward arrow.

The next card is called the Analysis Home card. On
this card the student is given several choices.

Analysis [ ot |

Purpose

Kinds

{ Structure

Components

<
o
3
°
)

%_m
BTN r—;'
Possible Topics PN b QL

[f he would like to read a definition of Analysis as a mode
of reading, writing, and critical thinking, then he should
click on the Definition button. But perhaps before he sees
what the program says, he might want to generate a defini-
tion in his own mind, and check himself against the answer

given by the computer. Fe can do this before he clicks on
any button.

Definition

Analysis separates or breaks down a 1opiC nto parts or
elements so that you can interpret or understand the
par's separately ard theretore hopetully understand the
whole better once the parts or elements are reunitied
or synthesized  Analysis s considered an informative

o
(=

-
A=

(=}

)

1}

Structuyre or expositlory fssay because it focuses on the subject
N matter that 's 1t s designed to gve miormanon more
‘( omnonpnn‘ than 10 peraade

(tnomote

IR AR Chck Here to Close
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Every essay must have a rhetarical purpose. To
discover a purpasce for Analysis, the student may click on
the Purpose button.

Although essays always have an overall rhetorncal
purpose. the main purpose of analysis 1S 1o provide
information rather than to persuade Once we understand
a aithicult 1ssue or topic better through analysis. we can
decide what to do about it A complete understanding of
a complex topic might help us to appreciate it better
Writing an analys:s forces us to decide in what order o
present the vanous subtopicsor parts, thus clantying

the temporal. spacial. or iogical connections between

them or evaluating therr importance with respect to each
other

Click Here to Close

And though all essays have an element of analysis as they
are broken into paragraphs, there is a second main kind of
analysis called Process Analysis that he should under-
stand. The Kinds button will teach the student-more.

Analysis as a function means to break a topic down into
subtopics and all essays use this technique as essays
are subdiviged nto paragraphs Even Argument
Compar son Cortrast and Cause and Eftect use this
aev Ce
B.t Anaiys § £5Sdys wSually reter to expository essays
wh.ch seex 10 whoerstand a subject better through the
araiysis technique
Process Analysis «s a subset of Analysis essay tn which
a wrder teaches how !0 do something (gives direction)
or now something is done (gives information)

Click Here to Close

Since an explanation of the passible structures of
analysis essays is too complex for a simple paragraph, if the
student dicks on the Structure button, she will be taken to
anew card. She should dick on any of the structures to see
a definition of that structure and an example f a paragraph
using that structure. For example if she should want tosec
a definition of Chrondagical strudure, she would click that
button.

“

(Chronological Order}

4]
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) Analyss
@J Structure

thranalogical Order '
[ Spacial Order j
E)rder by Importancej

' Exercises l l - ’

Here is the definition of Chronological order:

Analysis
Em] Structure

Chronological Ordej Definttion of Chronglogicat order

] . A paragraph can be developed according 1o the
time order of its events, putting the earliest

[ Spacial Order J event or action first, then the next. and the
next. until the last event This can be used to

narrate or tell a story. relate a personal
experience. or give directions about how to

@de' by Impor!unﬂ perform a certain acton Chronological order
can buld suspense.

Click Here to Close

Seae examples

By dicking on the See lixample button, she could read a
paragraph using the Chranological ordering sturcture. She
should click on the Down arrow toread the rest
of the passage.
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Aruitoxt provided by Eic:

Analysis
(e Structure

Y

thronvlogicat u,aer) Exampte of Chronological structure s

The curent population explosion cou'd yiuld
j devastalirig problems in the future The

Spacial Order

()

world's population 1s rapidly outgrowing its
hmited food supply. and famine 1s already a
senous problem in many countnes If the
present rends continue. tamine will spread
Order by 'mDO'“’"fg and could someday enguif most of the planet.
resulting in the deaths ot millions of people
daily In such a situation, what food crops

=

Q[

See examples

The student can also click on Spacial Order or Order by
Importance and see the following definitions:

Detinition ot Spacial order

A paraaraph using Spacial development wil
presentats details using some reterence to
theur relatonship to one another in space_ for
example the details may be given trom leht to
nght ot a scene. north to south. or foreground
to background Thus development is especially
nelptul in description paragraphs or essays

Click Here to Close

2]

Detinition of Order of importance

A paragraph developed using Order of
Importance will arrange the details from the
least to the most :important (or from most to
least) The general-to-specihc and specihc-
to-general kinds of development can be
structured by order of importance Many
kinds of paragraphs can use this structure
diustration/example, definttion, division/
classiicaton, comparnson/contrast. cause: H

She can then take a quiz to make sure she has understood
these three important structuring techniques by clicking
the Exercises button.
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i h Analysis
(11 Structure

‘ Paraqraph 1 ]
‘ Paragraph 2 l

r[hronologi(ol ‘ r Spaciail ! | lmoortunceJ

Choose any of the four paragraphs to read. Read and identity
how the paragraph is ordered. Ciick on the correct button to
indicate your decision. Click on Exit to leave the exercises.

(D))

Clicking on any of the Paragraph buttons will reveal a
sample paragraph. The student can then click on the correct
button to identify the structure of that paragraph.

Paragraph #1 ‘Q‘
About two-hundred feet from where | had waded

ashora. lhe coral rose to a high promontory and !
decided to start my exploraton there | climbed
carefully to the top of the ledge and looked around
Only a narrow strait, about the length of a football
field. separated me from the nearest island, which i
assumed was one of the bird sanctuaries A 5

[ithronologicolj ( Spacial J FImpor!anceJ

When the student is finished with the Structure
card, he can click on the forward arrow to go on
to the Components card or go back to the Analy-

sis [ lome card using the return button.

The Flome button in the upper left hand corner
of each card will also take the student back to
the Analysis home card.

Y
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@J Components Umt-J

(Breukmg down s topig J
‘ Genersal and Specific ]

= @@ D)

The Components card introduces the student to
another prerequisite skill she needs to successfully read
and write analysis essays. She needs to know how to
subdivide atopicinto differentcomponents thatare equally
general or specific in content and parallel in form.

When you do analysis, you breax down a 9_1
topic In order to understand it better In
[ Breaking down @ topﬂ order to evaluate the topic :n a
consistent manner, ycu need to make
sure the way you break down your 1opiC
covers the entire topic {Or 1n some Cases.
[ General and Specific J the most important parts of the topic)
and the vanous parts are paraliel or
equal and similar in topic For example,
in analyzing cats as pets. you can look at
ditferent breeds of cats such as Sramese.
Persian, or Calico. or you can evaluate
the characteristics of cats such as thew
companionship, piayfulness. and Pl

( Test Yourselt J

There are two self-tests on this card, one quiz to help her
spot the inappropriate subdivision of an analysis topic-
the one which is not parallel to the other twoin generalily,
and the other quiz to help her recognize more general
words within a hist.

10
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{Ouiz Vourselfj [ Test ‘«!ourselfj

She should click on one of these two buttons to begina quiz.

She can do all these exercises or stop inthe middle and v
back to .the original set-up of the card Reset
by clicking the Reset button.

o Analysis
o) o Quit
0 Components

& Choir Exercising flacism tn the U.S.

[ The chotr durector‘j ‘ Step aerobics J ' Rffirmative Action ]
r The aitos J l Walking J [ Rodney King Deatng
!

{ The accompanyist rdommq a health clutﬂ [wmte ractist murchesj

Click or ihe subtopic that does not fit with the other two subtopics

The student also must be able to identify the differ-
ence between general and specific.

o Analysis
ﬁﬁ.‘:l Components
One skill that will help you know how
10 break down a topic for a thorough
( Breaking down & topic J analysis 1s being able to distinguish the
difference petween general and specitic

statements General statements are
more broad, involve arger groups

] Specific statements are MOre NArrow
(Genernl and Specific P

_®

«wvolve smaller groups or indwiduals

€ ach paragraph needs at least one top.c
sentence which is a general statement
and several specific statements.
preterably very concrete and specific
‘hat 1s volving an individuat

| pertormng a specihc action at a precise 1

[Uuu Yuurwl(]




The seoond quiz asks the student loidentify the more

general word from alist of words.

al Analys: —
Com:oy:e;w [ l)unJ
Short Stories Food Mosquitos
Poetry L Pizza Rats
L Prose Pretzels Fleas
Drama Donuts Pests

Click on the more general word or topic trom the list

When the student feels he has mastered the pre
requisite skills, in other words when he can recognize the
various analysis struduring techniques, and when he can
identify the maore spedficideas from the more general ones,
and when he is satisfied that he understands the definition,
purpose, and kinds of analysis, then heis ready to use his
skills to s2e far himself how one author analyzes his topic.
He can dick on the forward arrow from the Components

card or retum to the /\nalysis Home card and click on the
Example button.

@)

ANALYSIS

Exampie
Page 1

sake of analysis the whole
orocess may become cleare

10 sprak 0 3 certac sense

pianes For lack ot 3 better

(o)
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We all isten to music accordng 10
our separate capacites But forthe
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On the Example card and the subsequent cards connected
toit, the student has several choices. On theleft hand side
is the text of Aaron Copland's “ How We Listen” essay. 'The
first card has the entire text and subsequent cards treak
down the text intotwo tofour paragraph clements.

On the lixample card there are two buttons for
additional information ar enjoyment. ‘The Music button
will play Aaron Copland’s “ Ianfare for the Conmmon Man.”
'The Analysis button will allow the student tosee or hear (ar
both) an analysis of the entire essay.

ANALYSIS @
pud Example
m Page 1

Wa all isten to music according to
our separate capaciies B8ut, for the —1
sake of analysis the whote listening
process may become clearer if we
break if up 1IN0 1S component pans so
to speak In a certain sense we ail P
histen to music on three separate
olanes For lack of a better
terminology. one might name these (1)
the sensuous plane, (2) the expressive
piane. {3) the sheerly musical plane
The only advantage to be gained from
mechanically sphitting up the listaning
process 1nl0 these hypothetical planes

[ Music l ( SeeﬁnolgsisJ
- [Heorﬂnulgsis '

Click Here to Ciose ::

At the top of the card are two important
buttons. The Home button will go back to the
Analysis Home card. The Quit button will ask if
the student wants to print any work he has done
so far before quitting. He can dick on "Print" to

print out any notes, exerdses or autline he has
written.

<

Type In your name
First Name Last Nnme

[Cﬁf{s Barkley o ]

(" meanv )
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When he does quit, the program will erasc any typing hc
has put in so that the nexperson to use the program will
have a clean copy ta use.

In the bottom right hand corner there will always be

additional buttons, a forward and return button to g oin
chronclogical order between the cards, and a” Menu" but-

e (3] ()

MENU

When she dicks on the
Menu buttaon a field will
appear with forward
arrows to allow her to
find particuiar para-
graphs from the essay.
On subsequerni
Example cards she will
find a Fassage button
and a Notes button. [f

wWhole article
Introduction(1)
Sensual {2-4)
Sensual (5-6)
Expreasive (7-8)
Expressive (3-10) (2]

@%@ﬂ@

she clicks on the pas-
sage button, the pas-
sage will be read aloud.
Some students leamn
better aurally rather
than visually so hear
ing the passage will
help with understand
ing. This might be es-
pedally helpful for ES.
students or students

N

Passage

Expressive (1 11-12)(=2)
Expressive (13-15)(=2)
Technical (16-18)
Technical (19-20)
Analogy (21-24) (=

. (=)
Thesis (25-26) =)
(=)

Outline
Click Bere (o clase

with various problems with reading.
As soan as the reading begins a Stop
Reading bultton will appear. If she does
not want tolisten to the reading of the
entire passage, she can cdlick there

Lt EtOp Reading]




Otherwise that button will disadpear when the reading is
finished.

Most of the Example cards have a Music button
which will allow the student to play certain segments of
music taillustrate some of the paints from Copland's essay.
On a few cards the Music button is greyed out to indicate
that there is no music associated with that card. Nothing
will happen if he clicks on one af the greyed out buttons,
If the student begins tc play the music but changes his mind,
he can dlick on the Stop Music button. (Stop Music)

Baow is aliv of the card on which there is music and the
music prowaed. Most seledions of musicvary from ane ta
two minutes in length.

P1  alltext Aaron Copland’s “ tanfare
for the Caommon Man”

P2 Intro no music

P3  par.24 (lassical- Haltz “Jupiter”

Jazz- Duke Lllingtaon
“‘A' Train”
Popular—Guns N Roses
“Sweet Child of Mine"
Broadway ---Webber
“Phantom of the Opera”
Country—Willie Nelson
“On the Road Again”

P4 par. 56 Ravel's “ Bolero”
Beethoven's “ Moonlight
Sonata”

P5 par.78 Stravinsky’s “ Rite of Spring”

P6 par. 910 Rimsky Korsakov's
“[ight of the Bumblebee”
Grieg's “Marning”
Mozart's “ Requiem”
Tchaikavsky's “1812
Overture”

ES
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P7  par 1112 Beethoven's “ Fur Elise”
Tchaikovsky’s “ Romeo and
juliet”

Bach's " Well Tempered
Clavichord”

P8 par. 1315  Beethoven's 9th Symphony
“ Allegro ma non Troppd”

“ Allegro Assai”

P9  par. 1618  melody—Webber “Music of

' the Night”
harmony— Handel's
“Messiah”
rhythm—" Wipeout”
tone color-- piano and vialin

P10 par. 1920 nomusic

P11 par. 2124 nomusic

P12 par.2526 Mozart's “Requiem”

Duke Ellington’s “*A’ Train”

The student should first dick on the "Music' button.
Sometitnes a second field will appear, allowing the student
a choice of which musicto play.

Click on the Musicai Category of Your Choice

(Classicaljﬁazz ]{ Popular ]@roadwagjﬁountrgj

Click here lo clese

When your student has tead the paragraphs fram the
essay, he may want torcad an analysis of that passage. By
clicking on the Analysis button, he can sce an analysis for
cach passage. These analyses will show up on top of Lhe
cssay ficld and cannot be maved. This sample shows haw
to analyze the entire essay.

16
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iY«.s the sound appedl nf musw o a 'fj ' . ot
I potent and powertul torce, but (ou z :

must not allow 1t o usurp 4 |
disproportionate share ot youtr .ntecest ['
The sensuous plane 15 an yMpPortant one ‘
N MusIC, 3 very important one. but it o

does not constitute the whole story )
There 1s no need to digress turther oo i‘
the sensuous plane. Its appeal 1o every | i

— J—

normal | Stll discussing the sensuous plane. Copland
There IJ explains that to him, thus s the teast
pecormud mportant plane, suggesting that he ¢hose to
ditteren| yse the Order of Importance struCture He Loteng ubs BUCTROVER
by varg states that the vaiue or a musical piece does e 2T

‘ Passad not correlate with (ts sensuous appeal This
Q functions as a transition into the different.

[ Musid more consctous plane of listening, the

expressive plane. I
(Rnalgs Chick Here to Close

Crares pem 312

When your student has had a chance to read the
passage and see the analysis, she may want to dick on the
Nates button totake her own notes of the passage for later
use when she is asked to write an outline o the essay. When
she does, a pop-up field will appear that she can typeinto
If this ficld is in the way of her teing aldeta read the passage,
she can move it by clicking on the field which ways "“Yaur

notes for paragraph 1" and dragging the field to a new
position.

Type in your notes for Par 1

here you can type in your own notes for {>
par 1




When your student has read through the entire cssay
and taken notes, heis ready towrite his own cutline. Hecan
use either the Menu button-and choose the Culline arraw,
or use the Forward arrow from the last Example card. On
the Outline card there will be a place for your student to
type in his own outline. But first he might want to review
his own notes. He can dick on the See Your Notes button.

o ANALYSIS _
(= Qutline Quit

1. This is your own outline that Notes trom paragraph 1 o
you type in.

here are your notes from
paragraph 1

Notes from par 2-4

Notes from par 5-6

( 1st Hint ) ‘ See My Notes ’

If your student wants to see a hint about how to
begin the outline, she can click on the See Hint button.

Outline

I. Introduction
IT. Sensuous
TII. Expressive

IvV. Sheerly musical
v Analogy to theater
VI. Conclusion

Click here to close

L Jng Hint ‘ L See My Notes ]
-




i

[l

She can get twomare hints if she needs them. ‘The
third hint shows ancway of writing the entire autline.

Qutline

I. introduction
A. Sensuous
B. Expressive
C. Sheerly Musical
li. Senasuous
A. Pleasure of musiC
B. Power of music
C. Abuse of music
D. Sound appeatl ot music
ll. Expressive
. Dealing with controversy
. Defining meaning
. Understanding meaning
. Accepting uniqueness of meaning
. Understanding the complexity ol meaning

moc O D »

-\-

&

—1

&

( 3rd Hint )

[See My Note;)

Hereis one way to writing the entire outline

Introduction
A. Sensuous
B. Expressive
C. Sheerly Musical
Sensuous
A. Pleasure of music
l. Persuasive
2. Mindless
3. Appealing
B. Power of music
C. Abuse of music
. lLose self 1n concert
2. Seek consolation
3. Dream
D, Sound appeal of music
. Used differently by various composers
2. Does not constitute value
Expressive

19
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]
A.
5
V.
V.
Vi.
O

Dealing with controversy

I Composers deny that there 1s meaning
2. Not everyone agrees on meaning
B. Defining meaning
. Not in words
2. Not too concrete
3. Yes through feelings
4. Yes through moods
C. Understanding meaning
. Ambiguity good
a. Tchaikovsky the same
b. Beethovan different each time
2. Specificity good
a. resignedly vs pessimisticaily sad
b. fatefully sad vs. smilingly sad
D. Accepting uniqueness of meaning
E. Understanding the complexity of meaning
Sheerly musical
A. Consciousness
[ listeners not aware enough
2. Musicians too conscious
B. Aspects
. melody
2. rhythm
3. harmony
4. tone color
C. Need for awareness
Analogy to theater
A. Sensuous in theater
B. Fxpressive in theater
C. Sheerly technical in theater
CConclusion
A. Purpose of analyzing how we listen
. Being inside and outside music
2. Being subjective and objective
B. What listener should do

20
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When your student has wrilten his own outline, he
can quit the program. He will be asked if he wants Lc print
out his work. If hewould like to print, he will be asked Lo f
type in his name.

Type in your name
First Name Last Name ff

Chris Barkiey

[ meapy )

We hope you and your student have enjayed this
program.

L
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Introduction

This program is designed to help you, a student of
any skill level, to learn more about both the reading and
writing critical thinking skills in Analysis. If you are going
through this program on your own, you many quiz yourself
often, do as many of the exercises as you would like, and
either go through the programin the order it is presented or
jump around to the areas which interest you. Some
prerequisite skills which you need and some terminology
which many help you to understand analysis better are
provided under the “Kinds,” “Structure,” and
“Components” sections in the program. If you are an
advanced student, you may choose to skip these sections.

The passage which has been chosen as a sample
analysis essay is an excellentexampleof this critical thinking
mode. But do remember that not all analysis essays will as
neatly illustrate all the major aspects of analysis as “How
We Listen” by Aaron Ccoland. First make sure that you
understand the content of tne essay by reading it through in
its entirety. You may take notes on the essays using the
“Pop-up notes” on each page. Try to notice the way the
author uses the structure of the essay and such rhetorical
devices as concrete examples to enhance his analysis.

To illustrate your comprehension of the content of
Copland’s essay and also to demonstrate your
understanding of his analysis techniques and structure, try
to create an outline of thisessay. Youmay use the notes you
took as you looked at the individual paragraphs and go
back and forth from any “card” in the program as often as
you like. If you need a hint or two, click on the appropriate
button on the “Outline” card.

When you have completed this program, youshould
understand the differentkinds of analysisessays, th» choices
of structure, and the prerequisite skill of general to specific
detail. You will also have analyzed an excellent analysis
essay and written your own outline of thatessay. Good luck

to you. ’




[ low to Use this Manual

Toopenorbegin the program, look
for the icon labled “Analysis.” If you
received the program on several disks, @
you may have to combine the program Analysis
from the various disks using the enclosed

shareware product Stuffit. When you have the icon labled
“Analysis” you can double click on it to begin.

You may use this program on your own to help you
with analysis critical thinking skills.

The first card identifies the title of the program and
the author. As soon as the “Click Here” button appears on

the title card, you may click once to proceed. This will stop
the music.

Critical Thinking

Reading and Writing

Modules
CALIFORNtA COMMUNITY COLLEGES
Analysis
R CO Written by
éb/ﬁ ( Christine Barkley

O( ( alded by John Goidsworthy

m—) m and Mark Hopkins L
<| Q -
e ey | -

TR e s

The next card allows you to give yourself a pretest
to identify which topics could be deleloped using the
critical thinking skill of analysis.

Onthis card first click onone picture and when three




T

Analysis ( Dt %

What do you already know about Analysis?
First click on the topic ot your choice, then click on
each of the correct possible analysis topics. When
you are satistied with your answer, click "Ready”

FISHING AUTOMOBILES
GARDENING Mu\ o
FELINES CHINATO

=3

different possible topics appear, you may choose one, two,
or three answers. These answers should stay highlighted.
If you wish to de-select any topic,you can simply reclick on
the button. When you believe that you have chosen all the
analysis topics, youshould clickon the “Ready” button; the
program will tell you if you are correct. If you were not,

you may try again.

FISHING FISHING

[ e+ How to Fly Cas! ]
[ vifferent Kinds of Fish ]

1

|
]
J F.- Ports of a Fishing Rod |

Yeg both of these are Analysis

Click here to start over.

[ HowtoFiycas!
( Different Kinds of Fish

[ Parts of o Fishing Rod

You may doas few or as many of these self-

quizzes as you like as often as you like. Whenyou
are ready to go on, simply click on the torward

ATTOW.

4
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The next card is called the Analysis Home card. On this
card youaregivenseveral choices. If you would like toread
a definition of Analysis as a mode of reading, writing, and
critical thinking, then click on the “Definition” button.

Analysis G;Tj

Purpose

Kinds

ol

Structure

f

’Eomponents

M\A\
d e
Poss:ble Topics

But perhaps before you see what the program sa s,
you might want to generate a definitionin your owrnmind,
and check yourself against theanswer given by the computer.
You can do this before you click on any button.

Analysis @

Analysis separates or breaks down a topi 1nto parts or
Puyrpose elements. so that you can interpret or understand the
parts separately and therefore hopefully understand the
whole better once the parts or elements are reumued
or synthesized Analysis 1s considered an informative
Structure or expository essay because it focuses on the subject
matter thatis 1:1s designed lo give nformation more
than 1o persuade
Click Here to Close

C

tvample

=23
MEE B

3

©

=

3

o

E

Every essay must have a rhetorical purpose. To
discover a purpose for Analysis, click on the “Purposce”
hutton.

o
52
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Although e554y5 always nave an overall rhetornc .l
purpose. the main purpcse of analysis s to provide
information rather than to persuade Once we understand

And though al!
essays have an

a dithcult 1ssue or topic better through analysis. we can el ement O f
decide what to do about 't A complete understanding of L.
a complex topic might help us to appreciate :t better dIlalytulb as they

Writing an analysis torces us to decide in what order to

s .
present the various subtopicsor parts. thus clantying are brOken mto
the tempora! spacial. or fogical connections between p ara g ra p hs p
them or evaluating their importance with respect to each th e . S
other er IS a eC'_

Click Here 1 ]

fo Close 1} ond main kind

Analysis as a function means io break a topic down into Of ana IYSIS
subtopics, and all essays use this technique as essays called Process
are subdivided into paragraphs Even Argument, .
Comparison/Contrast. and Cause and Effect use this Anal yS1S that
device
But Analysis essays usually refer 1o expository essays you ShOU1d un-
which seek to understand a subject better through the de)_‘s tand, l he
analysts technique 1L 7
Process Analys:< 1S a subset of Analysis essay in which Kmds bUtton
a wnter teaches how to do something (gives direction) 1
or how something is done (gives information) Whl teach you

Click Here to Close more.

An explanation of the possible structures of analysis

essays is too complex for a simple paragraph; click on the
“Structure” button and you will be taken to a new card.
There you can get definitions of the various structures and
see examples of paragraphs written using that structure.

i ] Analysis
[@ Structure

(L‘hronologlcoi Ordﬂ

( Spacial Order
‘Omer by importence

.

)

—

\

(oo ) 90

6
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Here is the definition of Chronological order ar

1d an

example of a paragraph developed using that structure:

Analysis
Structure

@)

[(.nronulogl( al Order

E Spaciai Order l
IOrder by Importoncg

J Detinition ot Chronological order

time order of its events. putting the earhest
event or action first, then the next. and the
next until the last event
narrate or tell a story. relate a personal

experience or give directions about how to

can builld suspense
Click Here to Close

A paragraph can be ceveloped according o the

Ttus can be used to

perform a certain action Chronological order

See examples

Click on the Down arrow o read the rest of the passage.

o Analysis

Structure

[c hronotogical 0rderJ Exarrple of Chronological structure

devastating problems in the future The
world’s population 1s rapidly outgrowing its
imited food supply. and famine s already a
senous problem in many countries If the
present trends continue, famine will spread

[ Spacial Order J
-~

Order by Importoncﬂ'

resu'ting in the deaths of millicns of people
dally In <uch a situation what food crops

The current population explosion could yield

and could someday engulf most of the planet.

3]

See examples

Click on Spacial Order or Order by Importance and see

the following definitions:

-

Detinition of Spacial order

A paragraph using Spacial development wiil
present its details using some reference to
their relationship to one another it space tor
example the detals may be given from left to
nght ot a scene nofth 10 south or foreground
to background This development is especially
neqlytin descnotion paragraphs or essays

Click Here to Close

&4




Detinition ot Order of Importance AYs

A paragrach deveioped using Order of
Importance will arrange the details from the
least to the most important (or from most to
leasti The general-to-specific and specific
to-general kinds of development can be
structured by order of importance Many
kunds of paragraphs can use this structure
ustration/example, defimtion, divisions
classihcation, companson/contrast, causer 3

You can then take a quiz to make sure you have understood
these three important structuring techniques by clicking
the “Exercises” button.

y Analysis
@ Structure
[ Paragraph 1 '

( Paragraph 2 j

( Psragreph 3 }

( Paragraph 4 J

( Chronoloqnolj ( Spacial J [ importance J

Choose any of the tour paragraphs to read. Read and identity
how the paragraph is ordered. Click on the correct button to
indicate your decision. Click on Exit to leave the exercises.

(o)

Clicking on any of the Paragraph buttons will reveal a
sample paragraph. You can then click on the correct button
to identify the structure of that paragraph.

Paragraph #1 : its

About two-hundred teet from where | had waded
ashore the coral rose to a \gh promontory and |
decided 1o start my exploration there | climbed
caretully to the 10p ot the ledge and looked around
Omiy 3 narrow strait about the tength of a football
heid separated me lrom the nearestsland. which |

assummed was one of the bud sanctuanes A o
[ Chronologicsl J ( Spacial ] ( lmportonce
3




When you are finished with the Structure card,
click on the forward arrow to go on to the
Components card or go back to the Analysis
Home card using the return button.
The Home button in the upper left
hand corner of each card will also
take you back to the Analysis home
card.

0) Analysis
Components

[ Breaking down a topic ]

L General and Specific )

I

@@

The Components card introduces you to another
prerequisite skill you need to successfully read and write

When you do analysis. you break down a <

topic in order to ungerstand it better in u
[ Breaking down a topic J order to evaluate the topic in a

consistent manner, you need to make
sure the way you break down your topic
covers the entire topic (or «n some cases.
[ General and Soeuhc? the most imporant paris of the top.c)

and the vanous parts are parallet or
equal and simdar in topic  For example
‘n analyzing cats as pets. you can look at
diferent breeds ot cats such as S:amese
Parsian or Calico or you can evaluate
e chatactenshcs of cats such as thes
{ companonship, playfulness e KRN

( Test Yourseit

—




analysis essays. You need to know how tosubdivide a topic
into different components that are equally general or spe-
cific in content and parallel in form.

Click on either ] ] w
the Breaking down a Breaking down a topic
S

topic button or the
General and Specific G )
button. eneral and Specific

\ —
. = |
ofy Analy

= Compons:\ts
One skill that will help you know how

<
1o break down a topic for a thorough |
[ Breaking down a tomc) analys:s i1s being able to distinguish the
difference between general and specific
statements. General statements are
more broad, involve larger groups.

Specitic statements are more NArow.,
Generotl and Specific

nvolve smaller groups of individuals
Each paragraph needs at least one topic
sentence which 1s a general statement.
and several specific statements,
preferably very concrete and specific.
that 1s 1nvolving an individual

pertorming a specific action at a precise

( Quiz Yourself )
(D))

There »+e two selt-tests on this card, one quiz to help
youspot the inappropriate subdivisionofananalysis topic—
the one which is not parallel to the other two in generality,
and the other quiz to help you recognize more general
words within a list.

Q[

( Test Yourself ] ([Iuiz Vourself]

You can do all these exercises or stop in the middle
and go back to the original set-up of the card by clicking the

“Reset” button. ~
L Resetl J

()

| Sp) Ceh em
S :J — BEST EUI Ll su;.g

mE'.

Liblimiy .




You also must be able to identify the difference
between general and specific.

(@)

Analysis
Components

R Choir

tnercising

Hacrsman the U.S.

[ The choir director

Step aerobics

] Lmnrmuuue fiction }

l The aitos

Walking

] W}dneg King beating J

[ The accompanyist

|
]
|

I
I
Ldommq a heatth rluﬂ {unme racist marchesj

Click on the subtopic that does not fit with the other two subtopics

The second quiz asks you to identify the more general
word from a list of words.

2 Components (aun]
Short Stories Food Mosquitos
Poetry Pizza Rats
Prose Pretzels Fleas
Drama Donuts Pests

Click on the more general word or topic from the list

When you feel you have mastered the prerequisite
skills, in other words when you can recognize the various
analysis structuring techniques, and when you can identify
the more specific ideas from the more general cnes, and
when you are satisfied that you understand the definition,
purpose, and kinds of analysis, then you are ready to use
vour skills to see for voursell how one author analyzes his
topic. Chek on the lkn'wardldlrmw from the Components




card or return to the Analysis Home card and click on the
Example button.

— ANALYSIS —.l _t B
xample I
@ : Plgopl u
We all listen to music accoiding 1o At
our separate capaciies But lorthe
sake of analysis the whole hstening
process may become clearer 't we
preak « up nlo s component pans so
10 speak In a certain sense we ail
nsten (0 music on three separate
ptanes For lack ot a better
terminology. one might name these )
the sensuous planea. (2) the expressive
piane (3) the sheerly rnusical plane
The only advantage 'o oe gained from
mechanically sphiting up the histening
process nto these hypotheucal! olanes

Ql

On the Examiple card and the subsequent cards connected
to it, you have several choices. On the left hand side is the
text of Aaron Copland’s “How We Listen” essay. The first
card has the entire text and subsequent cards break down
the text into two- to four-paragraph passages.

ANALYSIS l
Example (““_'_)

Page 1

Wae all isten G music according 1o
our separate capacities 3ut. for the ——1
sake of analysis the whole hsten.ng
process may become clearer if we
break it up INtO 1S component parts so !
1o speak In a certain sense we all 41
Listen 1o music on three separate ‘
planes For lack of a better
terminology one right name these (%
the sensuous plane (1 the eapress.ae
plane (3) the sheerly rngsccal place
Ine onty advantage: 1o De qaned from
mechamcally sphttng Lo the wedenon

process o these hypothetical planes 133
l —

' | AU I l [SP? Analysis ]
' e e

("""'“"‘) [ Hent Analysis )

i

‘ .- N

| B [Mpnu][ . }
'l Clie h Here to Close ]

R -
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On the Example card there are two buttons for
additional information or enjoyment. The “Music” button
will play Aaron Copland’s “Fanfare for the Common Man.”
The “Analysis” button will allow you to see or hear (or both)
an analysis of the entire essay.

At the top of the card are two important
buttons. The Home button will go back to the
A Analysis Home card. The Quit button will ask if
o) youwanttoprintany work youhave doneso far
before quitting. You can printoutany notes you
—_— have writtenor your outline. When youdo quit,
l Quit | theprogramwill erase any typing you have put
inso that the next person to use the program will
have a clean copy to use.
In the bottom right hand cor-
ner there will always be addi- w
tional buttons, a forward and
return button to go in chronological order between the
cards and a Menu button.

When you click on MENU
the Menu button a field
will appear with forward | Whole article
arrowstoallow youtofind | Introduction (1)
particular paragraphsfrom | Sensual (2-4)
the essay. The paragraphs | Sensusl (5-6)
are shown in parentheses. | Expresasive (7-8)

On subsequent Ex- |Expressive (9-10)
ample cards you will find a | Expressive (11-12){ 2}
Passage button and a Notes | Expressive (13-15)
button. If you click on the | Technical (16-18)
passage button, the passage | Technical (19-20)
will be read aloud. Some | Analogy (21-24)
students learn better aurally | Thesis (25 -26) >
rather than visually so hear-
ing the passage willhelpwith | Outline
understanding. This might | {rck frere (o claye

g I@@@@I@@@@@@




be especially helpful for ESL students or
( Passage | students with various problems with
b =, reading. As soon as the reading begins a
Music | stop Reading button will appear. If you do

(— J . .
not want to listen to the reading of the
entire passage, click there. Otherwise that
) button will desappear when the reading is
Notes ppear w &15

. finished. )
[Stop Readmg]

Most of the Exampie caras nave a wiusic button
which will allow you to play certain segments of music to
illustrate some of the points from Copland’s essay. On a
few cards the Music button is greyed out to indicate that
there is no music associated with that card. Nothing will
happen if you click on one of the greyed out buttons. If you
begin to play the music but change your mind,you can click

on the Stop Music button. LS’(OD Musiq

Below is a list of the card on which there is music and the
music provided. For most music there is between one and
two minutes as a sample of that tune.

4 N
Analysis

Pl all text Aaron Copland’s “Fanfare
for the Common Man”

I’2 Intro no music

’3  par.2+4 Classical—Holtz “Jupiter”

Jazz—Duke Ellington
“*A” Train”
Popular—Guns N Roses
“Sweet Child of Mine"
Broadway—Webber
“Phantom of the Opera”
Country—Willie Nelson
“On the Road Again”
P4 par. 5-6 Ravel’s “Bolero”
Beethoven’s “Moonlight
Sonata”
[}

91
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PS5  par.7-8 Stravinsky's “Rite of Spring”

P6  par.9-10 Rimsky Korsakov’s
“Flight of the Bumblebee”
Grieg's “Morning”

Mozart's “Requiem”
Tchaikovsky’s “1812
Overture”

7 par.11-12  Beethoven’s “Fur Elise”
Tchaikovsky’s “Romeo and
Juliet”

Bach’s “Well-Tempered
Clavichord”

P8 par.13-15  Beethoven’s 9th Symphony
“Allegro ma non Troppo”
“Allegro Assai”

P9 par.16-18 melody—Webber “Music of
the Night”
harmony—Handel’s
“Messiah”
rhythm—"Wipeout”
tone color—piano and violin

P10 par.19-20 nomusic

P11 par.21-24 nomusic

P12 par.2526  Mozart's “Requiem”
Duke Eliington’s “’A’ Train”

First click on the Music button. Sometimes a second
field will appear, allowing you a choice of music to play.
Click on the Musical Category of Your Choice

Flasswaj( Jazz ]FPopular J@roadwag]ﬁountrg)

Click here te close

These music selections will illustrate something in the
Copland article.

You should read that portion of the essay which is
included on that card. Most of these fields are scrolling

1S

QN
D




ficlds so to see material which is nat visible nght away, usc
the Down Arrow an theright side of thefield. Tomake sure
you understand the passage, dick on the [ Analysis ]
Analysis button to read an analysis of this

portion of the passage

This will show you two more choices. You can just
read the analysis by dicking on the See Analysis button. Cr
you can just hear the analysis by using the Hear Analysis
button, or you can do both by clicking on both buttons.

Ii you change your mind and
decide you are nat ready to .
look at the analysis, simply
dick where it says "(Qick Here
to Close."

] The analysis field will
Lirek Here to Liose | 1 shown on top of the passage

and cannot be maved. Hereis a sample

: ™)
[ See Analysis

[ Hear Analysis

"'_“\ ANALYSIS T
;@ Erample . Quit

' _/J vage 3 -
Yes. the sound appeal of music s 3 E

potent and powerful force. but vou [£ |
must not allow 1t 1O usurp a
disproportionate share of your interest

The sensuous plane 1S an important one

11 music. a very important one. but it

does not constitute the whole story
There 1s no need to digress turther on
the sensuous plane its appeal to every

normal [Still discussing the seasuous ptane. Copland |
There 1§ explains that to him, this IS the least .
becomif important plane. suggesting that he chose to !
differen| yse the Order ot Importance struCture. He Liatfoog upe BELTROVES {
|by varig states that the value of a musical piece does nITe an —J
m not correlate with its sensuous appeal. This

—4 tunctions as 3 transition 1nto the different,
[ Mu..d more conscious plane of hstening, the
———"lexpressne plane L
[_Rnalqs Chick Here to Close &enu]( “__] "l s
( Noles J Y ‘__] B

When you have read the passage and looked at the
! analysis ficld, ycu areready to write your awn notes about
these paragraphs from theessay  fust dick on the Noles

X§




button. The Notes ficddd will Took like thc[ Notes ]
one below.

Type in your notes for Par 1
here you can type in your own notes for {r
par 1
L 7

It is shown with sample notes taken from paragraphs 1.
You can take your own nates for all the passages. These will
be saved and you can <all them up when you write your
outline &t theend. Orif you quit before you finish the essay,
you can print out your notes.

If this field is in your way and hampers your ability
toread the passage from the essay, you can move the field
by dicking on the lable, for example, the "Typein ycur naes
for par 1," and dragging it tc a new place. If you want tohide
the Noates field to take a better 1ook at the passage or at the
analysis, simply click on the Hide Notes button.

When you have read through the entire essay and
taken nates, you are ready to write your own outline. Yau
can use either the Menu button and choose the Qutline
arrow or use the Forward button from the last Example
card. On the Qutline card there will be a place for you to
lype in your own outline.  But first you might want ta

review your notes. Click on the See My Nates button to
bring them up

[ See My Notes )




» ANALYSIS -
mj Outline ‘U””’

1. This i3 your own outline that 1] | Notes from paragraph 1 K2
you type in.

here are your notes trom
paragraph 1

Notes trom par 24

Notes from par 5-6

L 5 5
[ See Hint J [ﬁe Your Notes ] @ @

If you want to see a hint about how to begin the
outling you can click on the See Hint button.

o ANALYSIS
ey Outline

Outline
I. Introduction
II. Sensuous

III. Expressive
Iv. Sheerly musical
V. Analogy to theater

VI. Conclusion

Click here to close

E 2nd Hint j [ See W—mr !:JolesJ bﬂ [ <-1 ].

Yl can get twomore hints if you need thenw ‘The
third hint button shows ane way of wriling the entire
othne

s
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FOuHine

| Introduction
A. Sensuous
B. Expressive
C. Sheerly Musical
. Sensuous
A. Pleasure of music
8. Power of music
C. Abuse of music
D. Sound appeal of mysic
M. Expressive
A. Dealing with controversy
B. Detining meaning
C.'Understanding meaning
D. Accepting uniqueness of meaning
E. Understanding the complexity ot meaning =

L';d_;h;\l‘j [See Your Noteﬂ @ l <f:] I

i.
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Hereis one way towrite the entire outline:

Introduction
A. Sensuous
B. Expressive
C. Sheerly Musical
Sensuous
A. Pleasure of music
l. Persuasive
2. Mindless
3. Appealing
B. Power of music
C. Abuse of music
l. l.ose self in concert
2. Seek consolation
3. Dream
D. Sound appeal of music
. Used differently by vartous composers
2. Does not constitute value
Fxpressive
A. Dealing with controversy

f. Composers deny that there 1s meanig
2. Not everyone agrees on meaning
9
N




v
B. Defining meaning
1. Not 1n words
2. Not too concrete
3 Yes through feelings
4. Y es through moods
C. Understanding meaning
1. Ambiguity good
a. T<haikovsky the same
b. Beethoven different each time
2. Specificity good
a. resignedly vs pessimistically sad
b. fatefully vs. smilingly sad
D. Accepting uniqueness of meaning
E. Understanding the complexity of meaning
IV.  Sheerly musical
A. Consciousness
I Listeners not aware enough
2. Musicians too conscious
B. Aspects
1. melody
2. rhythm
3. harmony
4. tone color
C. Need for awareness
V. Analogy to theater
A. Sensuous in theater
B. Expressive in theater
C. Sheerly technical in theater
VI. Conclusion
A. Purpose of analyzing how we listen
. Bemng inside and outside music
2. Being subjective and objective

3. What listener should do

When yau have written your own outling you can
quit the program. You will be asked if you wanl to print

20) a9




-

oul your work. Yau will be asked to type in your name in
afidd like thc one below.

Type in your name
First Name Last Name

Chris Barkley "mnl

|  READY ] |

We hope you have enjoyed using this program.
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