- e Sy

DOCUMENT RESUME

ED 366 961 CS 214 211

AUTHOR Wolfe, Barbara; And Others

TITLE Oregon Statewide Writing Assessment 1991 and 1992
with Student Writings Grades 8 and ll.

INSTITUTION Oregon State Dept. of Education, Salem.

PUB DATE Apr 93

NOTE 118p.

AVAILABLE FROM Publications Sales Office, Oregon Department of
Education, Salem, OR 97310-0290 ($8).

PUB TYPE Reports — Descriptive (141) —-- Guides — Non-Classroom
Use (055)

EDRS PRICE MF01/PCO5 Plus Postage.

DESCRIPTORS *Evaluation Methods; Secondary Education; Staff

Development; *Student Writing Models; *Writing
Achievement; *Writing Evaluation; *Writing
Improvement

IDENTIFIERS Alternative Assessment; *Oregon; Process Approach
(Writing); Writing Test Prompts

ABSTRACT

Noting that Oregon has been a pioneer in developing
assessments which require actual student writing, this booklet
includes a collection of student essays and shows how they were
evaluated by teachers. The sample essays in the booklet are useful in
staff development activities and may also be shared with students,
serving as models to help students improve their writing. The booklet
notes that scores increased in five of the six writing traits for the
1992 assessment. The first chapter briefly discusses writing
assessment in Oregon. The second chapter presents the six—trait
analytic model, writing prompts, papers by 8th-graders, papers by
1lth-graders, and miscellaneous papers. The third chapter discusses
the teaching of writing as a process. The trait scoring rubric, mode
scoring rubric, guides Lo revision, the student writer's report, a
16-item annotated bibliography on writing instruction, and lists of
writing panel members are attached. (rS)

*************k*********************************************************

Reproducticns supplied by EDRS are the best that can be made ¥

O

from the original document. ¥
e e e e 76 3% 3% 5% e v e ¥e v 3 2 3 Yo v e v Yo e v T o vk sk ate A e v e s ve S e dle e dedls e de e de vk ek b deat dede sk dea e e e e ek ok

%

%




Q

ERIC

PAFullToxt Provided by ERIC

ED 366 961

U.S. DEPARTMENT OF EDUCATION
Omce of Educationat Research and Improvement

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

&l‘hm documaent has been reproduced a3

sceived from the person of organization
ongnating 1t

O Minor changes have been made 1o improve
reproduction qualty

@ Points of view of opsnions sisteonihis docu
ment do not necessanly represent official
OERI positwon or pohcy

“PERMISSION TO REPRODUCE THIS
MATERIAL HAS RE5N GRANTED BY

Q.C. Feslo

INFORMATION CENTER (ERIC)

TO THE EDUCATIONAL RESOURCES

Y

Oregon Statewide .
. Writing =
- Assessment -
1991 and 1992

- Q}th Student Writings
- Gradeés 8 and 11 : -

i v
Ll e

==

=

“




Oregon Statewide
Writing
Assessment

1991 and 1992

with Student Writings
Grades 8 and 11

This report was prepared under the direction of

Barbara Wolfe

Education Program Coordinator and

English Language Arts Specialist

Office of Curriculum, Instruction and Field Services

Michael Dalton
Education Program Coordinator
Office of Assessment and Technology

Wayne Neuburger
Assistant Superintendent
Office of Asscssment and Technoiogy

Oregon Department of Education
700 Pringle Parkway SE
Salem, OR 97310-0290

April 1993




It is the policy of the State Board of Education and a priority of the Oregon Department of Education that there
will be no discrimination or harassment on the grounus of race, color, sex, marital status, religion, national
origin, age or handicap in any educational programs, activities, or employment. Persons having questions
about equal opportunity and nondiscrimination should contact the State Superintendent of Public Instruction

at the Oregon Department of Education.

The Department was assisted in this project by:

Vicki Spandel, Northwest Regional Educational Laboratory
Ruth Cullam, Northwest Regional Educational Laboratory
Bonnie Hill, Alsea School District

Produced by the
Office of Assessment and Technology
Oregon Department of Education
Salem, Oregon 97316-0290

Complimentary copies have been sent to Oregon school districts.
Additional copies are available for $8.00 each.
Place orders with the Publications Sales Clerk at 378-3589.

All or any part of this document may be photocopied for educational purposes.
Any such use for other than educational purposes requires the written permission
of the Oregon Department of Education.

1775911993500
17002819931000




Foreword

Oregon's statewide assessment program is a key element of the Oregon Educational Act for the
21st Century. Results have provided information about how individual students are doing and
point out strengths and weaknesses in skill areas at the local and state levels.

The 1992 writing assessment results were impressive. Scores increased in five of the six writing
traits. Students are showing a stronger ability to organize their thoughts and communicate
clearly with a distinct personal style.

Oregon has been a pioneer in developing assessments which require actual student writing -- a
mo.¢e authentic measurement of writing skills. The writing is evaluated by teachers who rate
various aspects of the essays.

This approach to writing assessment has proven so popular that many teachers have incorporated
it as part of their daily instructional program. Other states have adopted the model as part of
their assessment program and encourage teachers to use it.

This document includes a collection of student essays and shows how they were evaluated by
teachers. The sample essays are useful in staff development activities and may also be shared
with students, serving as excellent models to help students improve their writing.

%(:ﬁl?m Zeleca
Nofma Paulus
Superintendent of Public Instruction
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Chapter 1- Story of Writing Assessment

Chapter 1:
The Story of Writing Assessment in Oregon

In Oregon, as throughout the country, the focus and look of writing assessment has changed
dramatically in the last decade, and it continues to change as Oregon educators gain new insights
about defining and teaching writing. In just over ten years, Oregon has gone from an indirect
assessment of writing-related skills (e.g., through multiple-choice tests) to a full-scale complex

analytic assessment that provides information on students' writing proficiency across seven separate
dimensions of writing skills.

How it all began. Oregon's first statewide direct assessment of students' writing skill was
conducted in 1978. That was the first time that Oregon student writers were asked to actually
produce a sample of original writing to be judged by trained professionals. Students at grades 4, 7
and 11 were tested; a representative sample (based on size, organizational structure and geographic
location) of schools throughout the state participated. Results were scored holistically, so that each
paper received one score, based on how the paper worked as a whole. In 1982, a second holistic
assessment was conducted, again involving students in grades 4, 7 and 11.

Wanting specifics. During the early 1980s, increasing numbers of writing teachers began
calling for a way of assessing writing that would allow them to cite specific strengths and
weaknesses in students' writing. In 1985, the decision was made to score papers analytically,
using a scoring guide which had been developed by teachers from the Beaverton School District and
Portland Pubiic Schools. This six-trait analytic scoring guide was subsequently refined and revised
by teachers throughout Oregon and the Northwest, and continues to undergo new changes as
teachers use and respond to it.

In 1985, 1987 and 1989, Oregon conducted direct assessments of e¢ighth graders' writing,

involving in each year a random sample of several thousand Oregon eighth grade students. In each
case, papers were scored analytically.

Methods and materials were developed during this time for sharing the analytic approach with
teachers and for helping them to teach it to their student writers, thereby both empowering students
to become evaluators of their own work and building a powerful foundation for revising their
writing. Support for analytic scoring grew as teachers found they could use the model in the
classroom--and moreover, that they could teach students as young as third grade to assess their own
and others' writing.

Expanding--and adding modes. In 1989, the Oregon Legislature funded the QOregon
Department of Education's plan to expand Cregon's direct writing assessment, and to change the
format slightly. The Essential Learning Skills, developed in the mid-1980s by Oregon educators,
call for students at varicts grade levels to demonstrate proficiency across five modes, or forms, of
writing: Imaginative, Narrative, Expository, Persuasive and Descriptive. The Oregon Department
of Education's plan was to measure student writing performance at multiple grade levels (3, 5, 8
and 11) across all five modes. In 1990, the Oregon Department of Education conducted a pilot for
this expanded assessment.

Getting bigger--140,000 students in 1991. Successful conclusion of the 1990 pilot led tu a
greatly expanded direct writing assessment in 1991, in which all Oregon students in grades 3, 5, 8
and 11 participated. In all, more than 140,000 stiuient papers were read and rated for this
assessment.




1991 and 1992 Writing Assessment

Budget crunch in 1992. Because of budget constraints resulting from Ballot Measure 5, only
students in grades 3 and 8 participated in the 1992 assessment, about 70,000 students in all.
Students in grades 5 and 11 participated in 1993. The form of the assessment remained the same,
except that beginning in 1992 students were provided with a choice of two prompts within each
mode. Each paper still received two readings with scores on each of the six traits and mode.

What the findings tell us. Results of the 1991 and 1992 assessments indicate that students at
all grade levels tested have the potential to develop skill across the five modes of writing. Though
every mode of writing produced difficulties for some students, this writing collection is testimony
to the fact that across Oregon there are student writers who can craft a fine narrative, provide clear
and comprehensive information through expository writing, persuade an audience without resorting
to emotion or leaning too hard on opinion, describe a person or place or experience so clearly the

reader feels he/she is involved personally in the experience, or push the bounds of imagination to
new limits.

The challenge for the months to come will be to develop the kinds of support materials and inservice

strategies that can help teachers of writing strengthen their students' confidence and skill across the
traits and within each mode.
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Chapter 2:
The Classrcom Connection

Teachers in classrooms across the state have used representative student papers as a critical part of
their writing instruction since the first book of eighth grade papers, like this one, was published in
1985. In these classrooms, students are invited to read, enjoy and thoughtfully respond to the
writing of young authors like themselves. Students and teachers examine stories and essays that are
interesting, well-crafted and purposefully move the reader to interact with the writer. They use the

papers as a place from which they can develop a2 common vocabulary and set of values for good
writing.

They contrast the pieces that are working well with those that are not as successful to help students
identify the specific characteristics that make writing work. By sharing examples of strong and
weak writing, teachers involve students in the process of understanding and applying criteria for the
evaluation of writing performance. Through this process, students leamn to internalize criteria and

develop the skills necessary to evaluate their own and others' work--a powerful and dynamic
application for assessment.

"We must constantly remind ourselves that the ultimate purpose of evaluation is to
enable students to evaluate themselves."

Arthur Costa, 1989

This collection of student writing is a beginning toward that end. If you are a classroom teacher,
there are specific things you can do to share this collection with your students in ways that deepen
their understanding of quality writing. Here are a few suggestions:

1. Share samples aloud so that you and student writers hear the voice within.

2. Contrast strong and weak examples across one trait or mode, and discuss differences.

From that discussion, work with your student writers to build your own weak-to-strong
continuum of performance.

3. Teach students to score samples of writing, using the criteria for analytic traits (or modes) in
this booklet. Discuss results. If students disagree, invite them to resolve their differences
through discussion--a fine way for students to begin defining what it is they value from the
perspective of a critical reader.

4. Simplify the criteria if the language is too complex. Invite students to work with you on this
task, putting definitions for strong ideas, sound organization, powerful voice, etc., into
language that speaks to student writers.

3. Create posters, checklists or self-reflection guidelines, that capture what your student
writers (and you) think is most critical across the various traits and modes.

The following collection of student papers can be used to share strong and weak examples. These
samples demonstrate three levels of writing performance. The first group (High) is one that will
amuse, surprise, inform and deeply move the reader. These students have written with sincerity
and integrity, often startling readers with how much they have to say and how well it is

—
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communicated. The second group of papers (Middle) are those which reflect a balance of both
strengths and weaknesses in the traits of writing. These papers communicate on a functional level,
have the beginnings of interesting things to come, but do not demonstrate control. The third type of
papers (Low) in the collection are examples of writing which do not meet the criteria for successful
writing. These selections show writing in its earliest stages, where the writer has not yet defined
the topic in a meaningful way that gives direction, force, life and energy to the piece. But even
these very rudimentary pieces have much to teach us, because through analyzing them, we gain an
understanding of what writers must do to make their work succeed.

Along with the sample student papers, there is a brief description of the six traits and five modes
used in evaluation. Complete scoring rubrics in reproducible form for the traits and modes are

provided in the Appendix. A list of the prompts used in the 1991 writing assessment precedes the
sample student papers.
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Six-trait Analytic Model Summary

The Oregon Analytic Model comprises six traits. The complete model, with full descriptors for all

criteria, is reprinted for you in the Appendix. But here, briefly, are descriptions of the six key
traits:

IDEAS

The ideas are the heart of the message, the content of the piece, the main theme, together with all the
details that enrich and develop that theme. The ideas are strong when the message is clear, not
garbled. The writer chooses details that are interesting, important, and informative--often the kinds
of details the reader would not normally anticipate or predict. Successful writers do not tell readers
things they already know: e.g., "It was a sunny day, and the sky was blue, the clouds were fluffy

white . . . ." They notice what others overlook, seek out the extraordinary, the unusual, the bits
and pieces of life that others might not see.

ORGANIZATION

Organization is the internal structure of a piece of writing, the thread of central meaning, the pattern
that holds everything together. It doesn't matter too much what the pattern is, so long as it fits the
central idea well. Organizational structure can be based on comparison-contrast, deductive logic,
point-by-point analysis, development of a central theme, chronological history of an event, or any
of a dozen other identifiable patterns. When the organization is strong, the piece begins
meaningfully and creates in the writer 4 sense of anticipation that is ultimately, systematically
fulfilled. Events proceed logically; information is given to the reader in the right doses at the right
times so that the reader never loses interest and rever loses the "big picture"--the overriding sense
of what the writer is driving at. Connections are strong, which is another way of saying that
bridges from one idea to the next hold up. The piece closes with a sense of resolution, tying up
loose ends, bringing things to closure, answering important questions while still leaving the reader
something to think about.

VOICE

The voice is the writer coming through the words, the sense that a real person is speaking to us and
cares about the message. It is the heart and soul of the writing, the magic, the wit, the feeling, the
life and the breath. When the writer is engaged personally with the topic, he/she imparts a personal
tone and flavor to the piece that is unmistakably his/hers alone. And it is that individual something
different from the mark of all other writers that we call voice.

"Voice allows the reader to hear an individual human being speak from the page. Good
writing always has a strong and appropriate voice. Voice is the quality, more than any

other . . . that allows us to recognize excellent writing. We respond to voice when we
hear it."

--Donald Murray
A Writer Teaches Writing, Houghton-Mifflin: 1985
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"Writing with no voice is dead, mechanical, faceless. It lacks any sound. Writing with
no voice may be saying something true, important, or new; it may be logically
organized; it may even be a work of genius. But it is as though the words came
through some kind of mixer rather than being uttered by a person."

--Peter Elbow
Writing With Power, Oxford Press: 1973

WORD CHOICE

Word choice is the use of rich, colorful, precise language that communicates not just in a functional
way, but in a way that moves and enlightens the reader. In good descriptive writing, strong word
choice paints clear pictures in the reader's mind. In good expository writing, strong word choice
clarifies and expands ideas. In persuasive writing, careful word choice moves the reader to a new
vision of things. Strong word choice is characterized not so much by an exceptional vocabulary
that impresses the reader. but more by the skill to use everyday words precisely.

SENTENCE FLUENCY

Sentence fluency is the rhythm and flow of the language, the sound of word patterns, the way in
which the writing plays to the ear--not just to the eye. How does it sound when read aloud? That's
the test. Fluent writing has cadence, powgg, rhythm and movement. It is free of azvxward word

patterns that slow the reader's progress. Sennces vary in length and style, and are so wcll-crafted
that reading aloud is 2 pleasure.

CONVENTIONS

Conventions are the mechanical correctness of the piece--spelling, grammar and usage,
paragraphing (indenting in the appropriate spots), use of capitals, and punctuation. Writing that is
strong in conventions has usually been proofread and edited with care. Handwriting and neatness

are not scored as part of this trait. The key is this: How much work would a copy editor need to do
to prepare the piece for publication?

"You can't edit until you have something to edit. If you have written a lot, if you have
digressed and wandered into some interesting areas and accumulated some interesting
material (more than you can see any unity in), and if, at last, a center of gravity has
emerged and you find yourself saying to yourself, *Yes, now I see what I'm driving at,
now I see what I've been stumbling around trying to say,' you are finally in a position
to start mopping up--to start editing." -

--Peter Elbow
Writing Without Teachers, Oxford: 1973

re s
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Chapter 2 - The Classroom Connection

Descriptive:

Narrative:

Imaginative:

Expository:

Persuasive:

Five-Mode Summary

Descriptive writing describes an object, place, or person in a way that creates a
vivid impression in the reader’'s mind, enabling the reader to visualize what is
being described, and to feel that he/she is very much part of the writer's
experience. Descriptive writing often makes elaborate use of sensory details (often
those that others might overlook) that enrich or define the central impression.
Details go beyond the general (e.g., The house was big and nice.) They truly
enable the reader to picture or "relive" what the writer is telling (e.g., The massive
brick structure sprawled across a quarter acre of ground, and rose more than sixty
feet into the air.) As appropriate, the writer uses details that appeal to all senses:
sight, smell, hearing, taste, touch. The unmistakable purpose is to create a strong
and vivid image or impression in the reader's mind.

Narrative writing recounts a personal experience or tells a story based on a real
event. All details come together in an integrated way to create some central theme
or impression. The writer may uc? first or third person since, even though the
writing is based on experience, portions may be elaborated or fictionalized, or the
writer may choose to "stand back” from the experience by telling it as if it were
fiction. The writing has a clear, identifiable storyline (e.g., resolution of a
problem) that is easy to paraphrase. The unmistakable purpose of the writing is to
recount a personal experience in a concise and focused way in order to create some
central theme or impression in the reader's mind.

Imaginative writing tells a story based on the writer's imagination. The writing
may create an imaginative setting, situation or character, may predict what might
happen under hypothetical circumstances, or may solve a real or imaginary
problem in some creative way. Imaginative writing is basically fictional, though a
writer may use his/her experience or knowledge of the world, people or situations
to bring a special flair or flavor to the writing. Imaginative writing is
characterized, as appropriate, by insight, creativity, drama, suspense, humor or
fantasy. The clear purpose is to entertain the reader or write for the author's own

_ pleasure.

Expository writing gives information, explains something, clarifies a process or
defines a concept. The writing has a clear, central focus developed through a
carefully crafted presentation of facts, examples or definitions. Though objective
and not dependent on emotion, expository writing may be lively, engaging, and
reflective of the writer's underlying commitment to the topic. The writer shows a
concern for the reader, and consistently presents information in a way that
enhances the reader's understanding. The unmistakable purpose of the writing is
to inform, clarify, explain, define or instruct.

Persuasive writing attempts to convince the reader that a point of view is valid or
persuade the reader to take a specific action. Successful persuasive writing is
based on a topic that is limited in scope (readily definable), debatable and
meaningful or important to both the writer and intended audience. The topic or
issue is clearly stated and elaborated as necessary to indicate in-depth
understanding on the part of the writer. If it is important to present two sides of an
issue, the writer does so, but in a way that makes clear his/her position. In
addition, the primary argument is stated clearly and presented in a compelling way.
The unmistakable purpose is to persuade the reader.

v d
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Chapter 2 - The Classroom Connection

Descriptive:

Narrative:

Imaginative:

Expository:

Persuasive:

Grade 8 Prompts-1991

Think about what your school is like at lunch time. Pick one particular place, large
or small, and picture it in your mind. DESCRIBE this place at lunch time so
clearly that your reader can tell just what it is like to be there.

You can probably remember at least one time when you did something for
someone else that made you feel proud of yourself. Think about what you did and
how you felt about it. Tell WHAT HAPPENED.

In the following poem, Shel Silverstein describes a very “messy room.”

Whosoever room this is should be ashamed!

His underwear is hanging on the lamp.

His raincoat is there in the overstuffed chair,

And the chair is becoming quite mucky and damp.
His workbook is wedged in the window,

His sweater’s been thrown on the floor.

His scarf and one ski are beneath the TV,

And his pants have been carelessly hung on the door.
His books are all jammed in the closet,

His vest hzs been left in the hall.

A lizard named ED is asleep in his bed,

And his smelly old sock has been stuck to the wall.
‘Whosoever room this is should be ashamed!
Donald or Robert or Willie or--

Huh? You say it’s mine? Oh dear,

I knew it looked familiar!

MAKE UP A STORY in which the main character is the person who lives in this
room. (You can pretend to be this person if you wish.) By the way the story
unfolds, let the reader know how the room got that way.

A lot of people wear T-shirts with slogans on them. If you had to choose one
slogan for your shirt, what would it say? Think of a slogan that would be
appropriate to wear at school. Then, EXPLAIN why this slogan fits you and why
you chose it.

Almost everybody would like to change someone’s mind about something.
Perhaps there is something you would like a friend, parent, teacher, principal,
public official, or someone else to feel differently about. Write to the person
PERSUADING him or her to change that particular position or attitude. Use
specific reasons and examples to make your argument CONVINCING.
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Grade 8 Prompts-1992

Descriptive:

Narrative:

Imaginative:

Expository:

Persuasive

1.

Describe a place where people go to have a good time like a fair, a carnival,
someone’s home, or a place outdoors. Describe the place so clearly that
someone who has never been there could tell what it is like.

. Think of a teacher that you will remember for a long, long time. Describe that

teacher so clearly that your reader will know just what makes him or her so
hard to forget.

. Sometimes things turn out in a way we did not think would happen. Tell

about a time or event that turned out differently than you expected.

. Think about a time when vou were challenged in some way--by yourself,

another person, or some situation. Tell what happened.

. Imagine that the time is late at night, you (or a character in your story) are at

home or in a familiar place when the telephone rings. Create a story that
includes this scene.

. Imagine that you are caring for younger children for an evening. Make up a

story to tell them to entertain them. Invent your own story rather than using
one you have heard before.

. You have been asked to choose one item that will show what life is like in our

society in the 1990s. The item will go into a time capsule to be opened in 200
years. Tell what the item is and explain why you chose it.

. Each child has a speciai position in their family. Explain the advantages and

disadvantages of the position you hold in your family--youngest child, only
child, middle child, oldest child, etc.

. The recent legislature passed a law that banned all tobacco products from

school buildings and grounds. Take a —.and about this new law and try to
persuade your reader to see the situation from your point of view.

. Pretend that a friend of yours has decided not to eat milk, cheese or any kind

of vegetables. Write a paper to talk your friend into eating a healthy diet. Use
good reasons to convince your friend.

10
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Chapter 2 - The Classroom Connection

Descriptive:

Narrative:

Expository:

Persuasive:

Imaginative:

Grade 11 Prompts-1991

Almost everyone has had at least one teacher who is hard to forget. Think of a
teacher you have had that you will remember for a long, long time. Describe that
teacher so clearly that your reader will know just what that teacher is like and what
makes him or her so hard to forget.

Almost everyone would like a chance to do or say something over again so that it
could turn out differently. Recall a time when you did or said something you
wished you could erase and do over. Tell WHAT HAPPENED.

In the following poem, Donald Just.ce sets up a situation in which a late-night
driver sees one loneiy }ight on in a house in the small town of Ladora, Wyoming.
He wonders about the person who is awake in the middle of the night.

Excepting the diner Where someone
On the outskirts Was sick or

The town of Ladora Perhaps reading
At3 AM. As I drive past
Was dark but At seventy

For my headlights Not thinking
Andupin This poem

One second-story room Is for whoever
A single light Had the light on.

MAKE UP A STORY in which the main character is awake at 3 a.m. with the light
on. (You can pretend to be this person, if you wish.) By the way the story
unfolds, let the reader know why the light is on, and what the person is thinking
about as the car speeds by.

Everyone is an “expert” at something. Think of something you do well--anything
atall. EXPLAIN how to do this so clearly and so completely that your reader will
understand just what it takes to be good at this activity.

Your school will consider teaching a new class in any subject that is useful and
interesting to students. What new course would you like to see taught? Write the
New Course Committee and PERSUADE the committee to add your course. Give

reasons and examples that will CONVINCE the committee that your course could
benefit students.

11
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8th Grade Student Papers - Traits

8th GRADE STUDENT PAPERS - TRAITS

IDEAS AND CONTENT-High

These papers all scored high on the trait of Ideas. The first is written from a fresh perspective--a
twist that gives it a touch of humor and insight. Notice the descriptive verbs and modifiers. The
second adopts a strong and positive tone about the values of reading.

* % % ¥ % %

"Hey! Get off me! Go somewhere else! Just leave me alone!"

Ail T have ever longed for in my life was peace and quiet, but it seems evident I'll never have a genie to grant me that
wish. You don't know what it's like to live a life with people sitting on you, throwing food on you, even relieving
themselves on you. I've gotten used to most of it, but I'l swear my work days are getting longer every minute!

I'see it all - everything from meringue mocha mousse to filet fried fricassee. Kids snickering, teachers screeching,
food flying, and that's on a good day!

If someone were to ask me to describe myself, it would be something like this: balanced, well set, made of the
strongest metal, glossy, and polished to perfection by my friend Danny.

Danny is a guy in his mid 40's, pessimistic but dependable, jittery yet harsh, menacing, but beyond all, qualified for
his job as janitor. Everyday I see him in his blue denim painter pants, like a broken record playing over and over
again. He has also never failed to wear his flamboyant biker hat with the scantily-clothed girl leaning against a cherry
red Harley-Davidson on it.

I suppose you're wondering what the kids are like. That can be explained in 3 short words: hyperactive, loud, and
disgusting. No wonder they are always getting in trouble.

It scems like such an easy job, being a table in a lunchroom, but take it from me, it's no piece of cake. The bangs,
booms, and blasts. The jiggles, pounds, and rattles. The noises from the kitchen.

Then brring . . . . the bell rings and my world becomes peaceful and quiet once more. Only can I hope that the

children move away, the school closes down, and the teachers lose their jobs. Then my world would be perfect: just
me and my world.

* ok ok ok ok ok

Have you ever been a knight in shining armor battling a fierce dragon? Were you ever the first man to walk on Mars?
Through books you can have all sorts of adventures like these, go to exotic places, explore the unknown.

In a book you can slip away from everyday life and become one of the characters. You can share a fantastic adventure
under the sea with Captain Nemo, or soar through the air on a flying trapeze. Books give you the opportunity to do
things you never dreamed of doing in real life.

If all these things about books are truc then why don't more people read instead of sitting in front of a television like
they're in a trance? More people need to discover the joy of reading that television can't create.

Everyone has their favorite types of books. Some like science fiction while others like fantasy. No matter what kind
you like there are plenty of them out there. All you have to do is find them.

* ok ok ok ok %k
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IDEAS AND CONTENT-Middle

These papers are a balance of strengths and weaknesses in Ideas. The first reveals strong feelings
about the importance of school, but it's awash in generalities and platitudes. The second provides a
broad-brushstroke picture of the cafeteria at lunch time, but leaves the reader wishing for those little
telling details that would make the image indelible.

* Kk Kk ok kK

Take a look around! Many people we see everday, make it self-evident that they have dropped-out of school. Now,
more than ever, dropping - out is occurring in the world. Fundraisers and TV shows are stressing the importance of
school. There are hideous consequences for dropping-out and there are fantastic advantages for staying in school.

First, the consequences. Negative thinking has some people feeling that without school they can get by. This type
of thinking is stupid from my perspective. School is important. The outlook for the world without school, is a
world I don't want to live in. Think of everbody without schooling.

Second, the benefits of school. See people advance to the future. Going beyond the solar system. Helping to cure
diseases. Excelling to high goals that school provides. What we leam is the key to the future.

I trully feel school is the greatest and exciting gateway to my future. And when I've achieved the key I'll open the
next stage of my life. When done thinking make the right decision. STAY IN SCHOOL!

* Kk ok ok kK

Western at lunch time is like a mad rush in the streets of New York. There is doors being pushed open, lockers
slammed, voices yelling, and teachers leaving for lunch.

The Cafeteria is about as big as the gym except the cafeteria has a stage. There is kids running to get in line for
lunch, even though the food isn't very good. The students are yelling because the lunchroom is so noisey you can't
hear yourself think.

There is a smell of hamburgers and french fries. Tell you the truth it's not a very good smell from my opinion.

As you are eating Mrs. Smith, the supervisor is walking around the tables and keeping an eye on you. She makes
sure that the people who have to wash tables don't leave. I would say people that have to clean up the floor must
have a hard job.

Mr. Guss, the principle goes around rounding up the kids that have detention because of doing something wrong.

What students do while they am't eating in there lunch break is either stay in the cafeteria and talk, or they can go to
the gameroom, computerroom, library, intermirals in the big gym, or you can go ouiside.

So I would say that my school has lots of things to do during lunch.

* ok ok Kk k%

IDEAS AND CONTENT-Low

These papers scored low on the trait of Ideas. Both reveal a start point, but neither gets very far in
developing its central idea or giving the reader a strong sense of purpose.

* ok ok ok k%
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8th Grade Swudent Papers - Traits

One time about four months ago my friend Mark needed a new deck for his skateboard and didn't have any money. I
had a broken deck that still had a garentee and gave it to him to take back. He got a new deck about two to three
weeks later. He was happy I was happy We went skating later that week the board worked awsome.

* % % % ¥ %

If I had T-shirt that said what I wanted it to say. It would be black with white writing. The slogan would say
"Pardon Me I have nothing to say.” That means I like to be a round people, but I usualy have nothing to say. I got

this saying from a joke. The way this joke goes walk down the street, go up to a stranger and say pardon me I have
nothing to say.

* %k ¥ ¥ *x X

ORGANIZATION-High

These papers show strong Organization. The story of helping someone in need begins with a real
lead, sets up the turning point nicely, and brings things to closure at the end. The second is a
highly focused piece, that uses scant visual detail to highlight the bleakness of the scene. The story
of the lawyer and her not-so-tidy spouse has a good flow and well-handled transitions.

* k ok Kk Kk Xk

I Feel Proud When I Help Someone
Have you ever helped someone in need? If you have you'll know it makes you feel really good inside. It puts a

different light on helping people. Iknow how this is because I helped a person in need one time, and not only did it
make me feel good it gave me a new friend.

There was this old lady that lived across the street from me. I thought she must be very lonely because her husband
had passed away and she was living all alone. When I came home from sci:00l I would see her on hands and knees
digging weeds out of her garden. Then she would load up a heavy wheelbarrow and haul the weeds into a pile. Iused
to think to myself, I wonder if she could use some help? But I would always dismiss the thought and go play.

One day when I got off the school bus I saw her walking down her steep driveway to get the newspaper. Whithout
even realizing it I picked up the paper and ran over to give it to her. When I handed her the paper I felt kinda funny,
until I saw how grateful she was. She was so thankful that she said if I did this every day that she would give me
something in return. So as the days went on [ continued to get her paper and occasionally help her in her garden. I
did get a treat. She gave me fresh baked chocolate chip cookies.

The day came when we were spending a lot of time together. We weaded the garden, bumed brush, and washed
windows. This is how my neighbor, Mrs. Higgins and I became close friends. Even though Mrs. Higgins has
moved to a rest home now it still gives me a warm feeling to think back and realize that just by going a little bit out
of my way to help my neighbor, that it brought us to be very close friends.

¥ X% *k Xk k¥ %

On the bed lies a young boy in his early teens. He is surrounded by a thrashed bedroom with nothing on the
unomamented white walls and emptiness on the cold ceiling exccept a flickering dull lightbulb. Ttie source of light
rocks back and forth slowly from a burst of wind coming from a window. It has oil from some ones face on it. He
has tried to shut the window during the chill of winter, using the only organ that moves, his head. ‘The room is filled
with clothes and trash that didn't make it to the garbage can. Next to the bed is a wheelchair. The boy waits silently
for some one to come and put his paralyzed body in the wheelchair. Finally the boy dozes off dreaming of what it
would be like to stand up, walk around and clean his helter-skelter room.
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ORGANIZATION-Middle

These papers reflect a balance of strengths and weaknesses in Organization. The T-shirt paper is
certainly not disorganized; in fact, it is extremely structured--and that is both the strength and the
problem, really. The paragraphing and internal structure (make a point, provide an example) are so
very predictable that they seem to inhibit free and open expression of ideas. The essay on Longer
Lunch could be greatly strengthened with a little work on sequencing (getting to the point a bit
faster!) plus a lead and conclusion that would grab the reader's attention.

k k& %k Kk k¥

T-Shirt Slogan Topic

My T-shirt slogan would say "Prompt Persistant Persuasive Pal." This slogan fits me because the words fit the
actions that I de in life.

I like to be on time to my events & extra-curricular activities. I can remember times when I was late to an event &
was so embarrassed walking in to an onlooking class. Ienjoy the promptness in my life because it helps me to stay
organized.

My persistance never ceases. When one of my interrogative statements is asked & overlooked, I never quit until I

believe I have been heard & a reasonable goal has beei achieved. Sometimes people might think I'm pesky, but I
review myself as persistant.

Persuading is like a verbal sport. People competing to get full attention of an audience or customer. I perceive
persuading as one of my stronger abilities. I'm involved in Student Council/Government & this quality is very

important to get people motivated. To be able to persuade someone you must have confidence in yourself & hold
your beliefs close to heart.

A real pal is what I hope I have been, am at present moment & will always be. I love life and wouldn't trade it for
any of the treasures upon this earth. This slogan suits me because that is how I think, feel and believe.

Thank you for your time; I hope that a "Prompt, Persistant, Persuasive Pal" is what I will be remembered as in your
life. '

* %k %k Xk ok ¥

Longer Lunch
For this writing assessment I've chosen to ask the principal of are school why lunch time is so short.

At Western we have two lunches first and second lunch. We have two because of the amount of students we have.
The first lunch begins after fourth period and second lunch begins after fifth period.

At noon we play basketball intramurals, and by the time we eat lunch we only have ten minutes to play. Thats not
enough time to make a five on five game enjoying.

I think at Western we should take three minutes off every class and then that would allow us a forty-five minute lunch
period, instead of the thirty minutes we have now.

I think alot of people at Western would agree with me about this situation, but what can I do about it. I'm just an
eighth grader trying to fight against a principal

So what I'm trying to say is Mr Kcifer give us students a longer lunch.
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ORGANIZATION-Low

These papers arc weak in Organization. They tend to wander, and lack a strong sense of purpose
that would give direction to the writing.

% ok ok ok Kk %k

At school my favorite place to eat lunch (even though I don't get to eat very much) is outside. 1 like to eat outside
only when it's a nice day.

One of the reasons why I like to eat outside I like to eat outside, is because I like it alot better than eating in our old,
rounddown gym, another reason why I like it is because I just like being ouiside more than I like being inside. These
are the reason my favorite place to eat is outside.

% ok ok kK k

Convincing
Convincing people to not fight with each other and to convince them not to get a devorce or about going out and
doing something really stupid. Convince the kids not to fight and not to go out at night because something real bad
could happen to them. Convincing your friends not to fight with each other all the time. exepeshely if they got kids
in the house. Convincing all the people not to do something that they might regreit in the life time. Convincing all

the kids about all tipes of stuff like anything that comes in to mind.
* ok ok ok k%

Hi my name is Huey, and I'm four-teen years old; I'm in the 8th grade class and my teacher's name is Mr. Waller but
all most everybody in the school call hin "Mr. Waller; My school rame is “Excelsior school."

My topic is about people usin T-shirts with slogans on them, and if I had to choose one siogan for my shirt what it
would said? and if I have to think of a slogan that would be appropriate to wear at school, and I had to explain why
this slogan fits me and why I choose it.

Well!, I don't remenbered when I started to use T-shirts with slogans on, I just remenbered when my mother use to
put me on shirts with out any slogan, but anyway! now many people use T-shirts with slogans on since it started I
think many people started to use because maybe they can spress many things, or anotherway that it can be is for a
advertisment for sell something. One way is for the many sports fans to buy T-shirt with a slogan on it because it
has the name of the team they like, on basketball right now is famous so peopie buy T-shirts with a slogan on it or
sometimes people like to use T-shirts with a slogan on because they think is cool, on someway people use it to

spress things of the Mother Nature with slogan of a animal or just saing "Save the Earth" there's manyway to spress
slogans.

One way that I like is the slogan with the letters that said is "Harley Davidson" or a slogan of an animal. Right now
a appropriate slogan to wear at school would be a slogan about saving the earth from contamination and all those
problems it would be a good idea, I think all most everybody would see it at school I like allmost every T-shirt
because I think that's nothing wrong to use any kind of T-shirt. That's what I think, but everybody think different
and wear different styles. I hope who ever read these paper could undertan what I'm talking about, and my writting.

* ok ok ok ok ok

VOICE-High

Notice the Voice in this paper. It is light, whimsical, and lively.

* ok ok ok kX
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"Oh no!" screemed Nate, "Ed's missing!" Ed, Nates pet gecko had suddenly dissapeered. Nate look frantically ail
around h.s room and the rest of the house, but o no avail. He ran down stairs to his mother.

“Now Nathan," said his mother calmly, "he's probably in your room hanging from the ceiling."

“Go and look for him again in your room," she said.

So Nate went back up to his room and started searching and probing his domain. Pants went one way, shirts another.
Skis and books were torn from their rests in the closet. The once clean and perfect room turned in to a nightmare of

chaos and destruction.

Nate could not find Ed anywhere. He turned around in a frenzy. There was Ed, sleeping calmly on the bed between
some socks and a football.

It has been a month since Nate had totalled his room. He had never bothered to clean up his room. He had been
really busy with football and playing with his two best friends, Ray and Jack.

"Nathan !" screamed his highly irritated mother, "when will you clean this pigstie you call a room?!"
"But I like it this way!" retorted Nate. That got Nate a week grounding.
"Hi," came a voice from the other side of the door. It was Ray. He bounded up stairs and went into Nate's room.

"You haven't cleaned it up yet?" exclaimed Ray. "You better clean it up fast. I just entered you the the, Clean Room
Contest. The judges will be here in two days."

"You did what?!" yelled Nate. "Why would you do a stupid thing like that?"

“Well, you did have the cleanest, baddest room on the block," replied Ray. After a while Ray left and Nate had to
start on his room.

Nate thought about it, he had two days to clean the room. He could hire a maid to do it. No, he didn't have any money.

"Well," said Nate. "I might as well clean it up. But first I need supplies. Ineed: gas masks (check) shovels (check)
paint (check) and a miracle (a big onet).

Nate started with his dirty clothes. He got a big basket and shoveled them into it. Then he put back his skis and

books into the closet. Nate soon transformed that atrocity of a room into a neat, organized room. As he finished
dusting he heard his mother shout; "Nathan, the judges are here!"

Up came the judges. They inspected his room thoroughly and then awarded Nathan the first prize trophy.

Nate was so pleased with himself. A clean room helped Nathan win the coveted, Clean Room Award.

* ok ok ok ok %k

VOICE-Middle

The following papers are pleasant and personable, but neither has that compelling voice that pulls
the reader in. The tone is restrained and careful, but not passionate or strongly committed.

* Kk ok ok ok ok
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Suprise Party
One day 2 of my friends and I were sitting around talking and all the sudden we started talking about Birthdays. One
of my friends mentioned that hers was only about 10 days away. We asked her what her plans were, and she didn't
have any. I got a great idea and decided to throw her a suprise party.

As soon as she went home my friend and I planned cut all of the details. We decided that since Youth Group was
such a fun place, we wonld have it there.

The ten days that we had went by very fast. The day befoie the party we went ard got all the decorations and supplies
that we would need. We had are Youth Directors plan ou the night for us.

After school, Wednesday, the day of the party, we went to church early and decorated with a few other friends. When
we were all done it iooked great! We had ballons, streamers, and confedi everywhere. It was slowly getting closer to
6:30 which was when Sara was arriving. Everyone was racing around getting Iast minute things done and when we
were all ready, everyone hid. I went downstairs and waited for her. As soon as I saw her pull up I walked her
upstairs. As soon as I opened the door everyone jumped out yelling, "SUPRISE™!

Sara was so happy. I felt like I was a great friend and she still thanks me for the great suprise party we gave her!

k ok ok ok ok %k

When buying t-shirts, sweatshirts, or other tops I always try to get positive slogans, sayings, titles, etc. . . I always
feel better wearing something that's important to me.

One of my favorite slogans is, Save the Planet it's the only one we have. That one sentence can say a lot. I think
that people should live their life the best way they can but that they should also help clean up the world they live in.

Other things can be made by the statement like, lets clean up our act and do something! We need to think about

global warming, recycling, toxic wastes, and our ozone layer plus a whole lot more. Even though environmentalists
are telling us more and more things about our earth most people don't do anything about it.

The planet is very important to me and I don't want my generation to grow up and live in a world thats any more
poliuted than it already is. I think that the slogan, Save the Planet it's the only one we have fits me and other people
who care about our future.

* ok ok Kk ok ok

VOICE-Low

These papers are low in voice. Both recount what happened in a matter-of-fact, detached manner.
The first writer manages to keep all emotions under wraps even when talking about a friend's close
call at the edge of a cliff.

* ok ok ok ok k

It started out at camp when we were gowing for a hike, or a picnic

We were gowing to a place where there was a water fall. When we got there we all went over to the waterfall to look
at it.

After we were done looking at the waterfall, we explored all around the waterfall. There was a place with all these
rocks and it had water runing by the rocks.




1991 and 1992 Writing Assessment

One of the kids fell with one foot in butwean two rucks. In the hole there was a hornets nest or some kind of nest.
They stong him alot of times and other kids. But I did not get stong. So we started back to the camp.

The kid that got stong a lot saw a quin bee coming tord him. There was a cliff next to him, and he started to fall
down the cliff tring to get away from the bee.

I grabed him very fast and pulled him up so he wold not fall and die.

I felt real good about saving him and we had fun the rest of the day.

* ok ok ok ok %k

The locker room
One day It was the same. There was hair spray flying every where. There were a lot of people awound the mirrors
doing their hair. It was so crowded you couldn't even get by to go to the door to the hallway. It was so crowded I
couldn't even do my hair that day. Iwas mad but I didn't say anything. But it wasn't so crowded the next day. I got
to do my hair the next day. So I wasn't mad at all I was in a good mood. I was happy that my hair was fixed and
that my hair wasn't messed up. I even got to put hair spray in my hair. People were asking other people for hair
spray. I let them use some of mine. They said think you. They gave my it back and I put it in my bage. All the
girl were happy that their hair was done. We were all happy. Then on lunch time a girl asked me for some hair spray
so I went to my locker and got it for her so she can do her hair.

* %k %k k %k Xk

WORD CHOICE-High

Strong verbs and precise nouns and modifiers characterize the performance in the following papers.
Notice how easy it is to picture what each writer is talking about.

x ok ok k Kk x
THE DIRTY ROOM

The tall, lean boy hopped off the school bus with a jump. His hair was in disarray and his shoes untied. He walked
up to a small, unsightly two story house and opened the door, tripping over his laces in the process.

“Hi" muttered a large, fat man lying on the couch with a beer in his hand. He was wearing a too small trucker T-shirt
that read "Union Pacific Rebellious Dogs" on it.

“Hi pop" grumbled the boy to his father. He slipped out of the living room and into the kitchen. With the ease of an

expert thief he opened the refridgerator and took a pop. He then instantly shot into his room and tried to avoid eye
contact with his dad.

The room looked as if it was the New York City dump. His bright yellow lamp had a pair of underwear slung over
it, and books and underwear were tossed from the window to his doorknob.

"Jeff, before you do anything else, you'll clean ya room!" barked a voice from the living room.
"But dad!" squecked Jeff, maybe a little too rebelliously.

"Do it now.” ordered the voice.
“All right! All right! I'm doin it." responded the boy.

He walked over to the lamp and picked off the underwear. It made a slight peeling sound as if it had been rubberized.
Jeff remembered it had been tossed there when he had been sick.

20




8th Grade Student Papers - Traits

Next, he walked over and took off the raincoat that had been left on his desk chair. He tried to ignore the green fungi
on the sleeve, but failed to. Both the underwear and coat went down the dirty clothes chute, making an unpleasant
slurping sound as they went down.

Seeing the remains of his ski weekend on the floor, he cleaned it up next. His sweater was dumped on the floor, and
underneath a too small t.v. was a ski and a scarf

After putting away this mess, the boy was done. He strenghtened his desk and called it a day.

The boy plunked down on the desk chair and began to eat lots of Reeses Peanut Butter cups and watch television. As
he did this, a pile began to form on the floor-—

* ok ok ok ok ak

The Picnic

The morning sun had fully risen and was at its highest point, and was shining right in my face. The blinding sun
mixed with the incessant bleeping of the alarm clock was enough to wake up anybody.

I stumbled into the kitchen and ate breakfast, which consisted of a bowl of Lucky Charms and some milk. I then
made my way to the bathroom, which was freezing, to take a shower, get dressed, and fumish my face. Then it was
school time. I grabbed my field trip money and made a run for the school bus, barely making it on time.

“Class, class, CLASS!" yelled Mrs. Gundersun. "I hope you have all brought your field trip money.” We all

dutifully gave her our life savings. "The buses are here!" screamed Alice, my best friend. We all trampled each other
out the door and loaded into the buses.

When we arrived, I was awe struck. There before us was the most beautiful meadow I had ever seen. It was a
beautifull shade of light green with the yellow sun tinting it every so slightly. There were no blemishes or hills on
this meadow, and the sides were gently sloped upward. Trees, about twelve feet high each, spread around the meadow
‘n a complete circle except for a space for the entrance and the exit. Next was the most peculiar part of this meadow,
thure were rocks that jutted out the sides of the meadow, and provided exellent seat. Flowers were all over the place,
ana 2'r.ost every type you could imagine! There were moming glories and tulips, marigolds and chrysanthemums,

and violets and shooting stars just to name a few. There was a slight breeze blowing, and chipmunks peeked out of
the trees here and there, daring to look for food.

"Lets eat!" shouted Brian. This was followed by the enthusiastic cheers of the fellow students so they rushed over to
the coolers. Alice and I ran over to the slope and were the first to claim our rock-seats. Soon, everyone was scattered
about the meadow, eating, talking, and laughing. We were all thouroghly enjoying ourselves, even the teachers. The
meadow was soon filled with the delightful sound of laughter and merriment so the students, and teachers both,
engaged in a hilarious game called human-pinball.

Later, after everyone had fully exausted themselves, we picked up our litter and made way for the bus. Everyone had
quicky got on, hut I stood there for a moment, savoring the enjoyment of the picnic. Alice came out to see if I was
ready. I started to lumber onto the bus, but as I did, something caught my eye. I female white tailed deer had
ventured out into the meadow.

I didn't tell anyone about the deer, but I made a silent promise to myself that I would someday return to this
marvelous meadow, and have lunch there again.

* Kk ok ok ok k%
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WORD CHOICE-Middle

These papers communicate on a functional level. The language may not be striking or memorable,
but it gets the job done.

* k ¥ k ¥k X

A Surprise for Mr. Nelvilie
One sunny, clear day, I called Mr. Nelville to see if I could have a private violin lesson. His wife, Mary, told me he
was in the hospital with kidney stones. He had recovered and was coming home tonight at five-thirty. I had a plan.

When I got home, I called my stand partner, and best friend, Anne. I told her about my plan. We were going to
make a surprise dinner and welcome back party. She thought that was a terrific idea. I went over to her house and
started brainstorming. We made a grocery list. Then we went to the store and got everything that we needed. We
were ready to go over to his house and start getting ready.

First of all, we needed to cook and prepare an assortment of things. We made country fried chicken, soft mashed
potatoes, brown gravy, soft, warm biscuits, herbal tea, and wonderful berry cobblers. We had quite a few food fights
but the end product was delicous. We then set up a welcome back sign. We were all set and ready to surpirse him.
We were hiding when suddenly a car drove up. We were so nervous. He came in and we yelled, "Surprise!” He was
really happy. Yet, so were we. It felt really good to do this for him. The meal was absoulutely wonderful. He
loved it so much he said he wished he could always come home to this.

I rememer this special surprise alot. It made me feel so good to do this for him. It made him feel lots better. You
would not have belicved the look on his face or mine.

*® ok ok ok ok Kk

I don't think the cheerleaders at Middle School should have to wear their skirts to school. These skirts are made of red
spandex with black spandex shorts undemeath. They are not like regular cheerleading skirts.

Many cheerleaders have the same opinion as I do. We think it is unfair we are forced to wear our skirts. Especially
since we never had the opportunitity to pick them out.

The other cheerleaders and I are very willing te wear our shirts with a pair of pants that are black, white or red (school
colors). We don't want to seem unspirited so that is why we w willing to wear school colors.

During January and February it is very cold. Even if it's not raining or snowing, this makes it very hard to keep
warm wearing a mini skirt.

The main reason I don't think it is fair we have to wear our skirts to school is that we are not given the right to vote.
We are told we must wear them or we will be unable to dance.

The majority of cheerleaders don't really like the skirts. I don't mind wearing the skirt during our routine, just not to
school. Next year I hope the dance/drill team will be given thy. opportunity to pick out and vote on whether or not
they will wear their skirts to school.

& ok k ok k%

WORD CHOICE-Low

These two papers display different parts of problems with Word Choice. Imprecise language and
redundancy trouble the first piece. In the second, the writer stretches too hard. Despite some nice
moments at the outset ("fresh leathery scent," "flashing like a recently preased dime"), the piece is

22

()

'




8th Grade Student Papers - T.aits

soon mired down in language that is inappropriate and overblown. Notice, however, the strength
of this writer's voice that shines through despite the problems with language.

* %k ok ok k%

Slogan
Almost ever one wears T-shirts with slogans. Slogans are the main point of the T-shirt. My favorite slogan is
Lakers. Lakers are my favorite team in Basketball thats why its my slogan.
L.A. Lakers is a slogan because everyone likes Lakers. It makes a good Slogan because it goes with T-shirts. I like
the colors and how they make the L.A. Laker Slogan. It makes more people like me more., -

I choose this slogan bcause it is a good slogan. Alot of people like me. Its my favorite team and Magic Johnson
plays on the team. The Slogan is the ...y good one I like.

If T-shirts didn't have slogans probable no one would wear then. Eeveryone would wear sweatshirts. When they go
to school everone would be hot. Slogans are the only way I like T-shirts. If T-shirts didn't have slogans I would
wheie sweatshirts,

* %k ok ok ok %k

Can't you hear it? It's the pounding of his hooves, caclomp caclomp clump clomp. I can just feel the thundering of
his hooves with new rust resistant schoose on. His saddle all shined up with that fresh leathery scent and flashing
like a recently preased dime. Can you see the the shimmering black velvatene of his coat and the way his long
streeming hair just flowes through the midd summer brecze. This object of great power and grace is what I desire.

Truthfully, haven't you ever wanted to obtain or possess something extra s, ecial. This towering brute wich I lust for
is a hoarse.

I posses a field of green and brown, yellow and darkness. A feild of great length to which is reaches and it grows.
Here there is a plentiful supply of greenery and water, for this creature and every creature to consume. I own a site for

this black beauty to subsist, during the transformation of the seasons, from hot and sultry nights to winters snows
and blitz.

The face you are sharing with me is one of concem and discourage. Is it because of the expense we would have to
suffer through, weli don't dispair. we can afford this great monstrosity of an animal. By working together we can
create that extra little bit of suppliment.

What I am trying to say is a horse is a horse of course of course. They are great for work and for pleasure. Please, I
desire a horse to love and to hold.

* %k %k ok %k %k

SENTENCE FLUENCY-High

These papers show real strengths in Sentence Fluency. Read "Journey" aloud to appreciate the
wonderful sense of rhythm and style this writer brings to a well-crafted story. The second-person
perspective in the lunchroom piece may put some readers off; but notice the variety in structure.

* %k % ok ok %k

Journey
Gabe looked up. The sea was calm.

Had it all been a dream-the rough waters, the high winds, the rocking of the ship? As he pushed his sodden brown
hair away from his face, he surveyed the cabin around him.
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It was not a dream.

His clothes were everywhere, as if he'd scattered them carelessy around. Under the small portable television was a
scarf and one of the new water skis he'd been given for his fourteenth birthday. When he opened the closet, all of the
once neatly-stacked books fell into a pile on the floor. The whole room was damp, smelling of the sea.

From outside, on the ship's deck, a voice cried, "Gabe!”

When he got out on deck, he saw his mother crying, with the captain hovering nervously behind her. His little sister
shelley was playing on the open deck, but every minute she would whimper and gaze sadly at the ocean.

“Gabe," his mother said in a choked voice, "Your father is missing."

The captain said gently, "Gabriel, you father is believed o be lost at sea. He was probably swept overboard during
the hurricane."

Gabe just looked at them: his mother, golden hair unkempt, with red-rimmed eyes; the captain, kind but overbearing;
Shelley, usually all sunlight and joy, but now with a cloud cast over her gaiety.

Gabe turned and ran.

The deep blue see seemed more alluring than the first day of their cruise, when they boarded in Miami. Shelley had
laughed, watching waves wash up on the golden sand. His mother had smiled, enjoying Shelley's joie de vivre. Gabe
himself had admired the gorgeous colors. His father, however, had shivered, telling Gabe that the sea had claimed too
many lives to be celebrated. Now he was gone, lost in the depths of the Atlantic Ocean, that which had once seemed
so playful and friendly.

“Shelley's been informed,” the captain remarked quietly. "So have the other passengers.”

Somcthing inside Gabe swelled and burst.

“How can you talk about my father that way?" he demanded of the captain. "How can you take it for granted, the loss
of life? This was my father, and yet you casually talk about him like, like . ."

The wave of anger ebbed.

All was quiet, the quiet after the storm.

"He's dead," Gabe murmured. "He's dead.”

The pain had just begun.

Somewhere, a limp form sank gently to rest, for all eternity, on the ocean floor.

* ok k Xk X X

It's almost noontime at Middle School. Anxious kids are watching the hands of the clock creep up to the "Big 127
Finally, the bell sounds! Things seem to move in slow motion as you rise from your desk. Freedom! The teacher
shouts frantically for order, but you block her out as visions of soda and chips fill your brain.

Running for your locker, you grab your lunch and rush for the confusion of the lunchroom. As the doors slowly
open, the mob moves in. Pushing and grabbing and shoving as we all crowd through the narrow doorway.

You stop to gasp for breath as the smell of green-pea-soup overwhelmes you. Then you rush for an empty seat next to
friends. You all make room for another friend, or two?!?! Elbows dig into your side, as you try to lean back for air.
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Dumping the contents of your bag on the table, you compare and trade with those around you. As you try to
swallow the huge piece of twinkle you hoggishly crammed into your mouth, the cutest guy you've ever seen asks
you for a drink of your fruit juice. You turn beet-red and scan the entire room for a nice, big hole to jump in. Since
there isn't any conviently near you, you merely nod your head and silently proclaim all twinkles satanist. Guip!! I
can talk again!

Meanwhile the friend on your right side has eaten too much and is going to be sick, scon! You try to run, but can't
squeeze out of your seat. You remind yourself to go on a diet for the millionth time! She burps, loudly, and forgets
she was even sick. Disgusting, you lose your appetite quickly.

You spot someone eating chili and remind yourself not to sit with him in your next class. Also you tell him to
scoot down on his bench, way down! But since there's no room, you sqeeze out. You trash your sandwich, and wait
next to the garbage can for "Mr. Right." Here he comes! He speaks... "Could you please throw my pop can away for
me?" You jump at the chance of a lifetime and throw it away.

Walking as in a dream you stuff your half-eaten pudding pop back into your locker, along with deo, gym shorts and
dirty socks. You slowly walk back to class and wonder, could it all be a wonderful dream? No, if it was you
wouldn't be hungry again!

* ok ok Kk ok %k

SENTENCE FLUENCY-Middle

These papers reflect a balance performance on the trait of Sentence Fluency. They show some
variety in structure, but it's not a priority. Sentences are functional and readable, but not stylish and
expressive.

* Kk ok ok ok Xk

Children
"Come on, hurry up Sandy,"” I yelled. Sandy yelled back that she was coming. It was christmas time 1988, Sandy
and I were loading gifts into the cars. We were almost ready to leave for Williams and deliver the gifts.

At last we had arrived at the church where the children were. My mother asked if Sandy and I would come help with
the presents. We got the bags of presents and took them into the church, all the migrant children were waiting for us.

First we had all the children sit down so we could give them their gifts. As they opened the gifts the childrens eyes
lite up. I had never seen a child so thankful for a coat, or boots, then I started to realize how lucky I was for all the
clothes I had. Iwas holding a little three year old girl, who had recieved a doll that made her really happy. We had
our pictures taken and put in the newspaper. After every child had opened thier gifts, it was time for us to go home.

This was an experience I will never forget. Seeing the childrens faces lite up is something I can't explain. I loved
doing that and I would to it again for sure.

Eating Habits

Eating habits should be taken seriously. In the futuse if people don't eat smarter they might run into some fatal
injuries. Eating healthy foods can make you look and feel better.

Most people, when they get home from school or work, grab something to eat, like a pop or some chips and "plop”
down infrount of the T.V. Mabye they could try grabing a apple or an orange and a diet soda and "plopping” down
infrount of the T.V. That, at least, would be a start.

Did you know that eating junk food can cause dull hair, and clogs up your arterees. I'm sure many people have
suffered from a heart atiack caused by junk foods. More people should be cautious about what they eat.
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There are many different assortments of fruits, and vegetables. You will find that you can accomplish more and will
be less tierd. Just try eating more healthy foods, and less snacks.

* ok ok ok kX

If T had to choose a slogan to put on my shirt, it would probably say, "Peace in the Middle East,” on the front and
"Support the U.S. and allie troops, we love you guys,” on the back.

My reason for putting this on my shirt is because I have quiet a bit of friends and relatives who I love very dearly and
I don't want to see any of them get killed in the War. I hope everyone comes home soon and save to their families.

’f people think that this is dumb to put this on a T-shirt, they should think twice for the reason I put in on there.
The reason is, our American and allie troops mean a great deal to me and I don’t want to see anything happen to them.
I'm doing this to support the troops who are risking their lives te save the oil from Saddam Hussain.

We Love you guys

* %k Kk Xk %k X

SENTENCE FLUENCY-Low

In these papers, connectives like and, so, and because link ideas together endlessly, robbing
sentences of power and purpose. Try reading these pieces aloud to experience the difficulty of
having no built-in pauses. Each reflects a kind of continuous conversational style.

® Kk Kk Xk Kk %k

A long time ago my friends and I went to a honted house after school. Im not talking about something somebody
made up but this was a real one, but we couldn't go in because we were making jokes about what was going to be in
the house because it looked like freddies house.

So we went there everyday but we couldn't get the guts to go in so we went home and took a nap and my friends went
home and were talking about if they sould go in or not.

So the next day we went there and this time we went in and we started looking around for anything but I saw
something move but nobody ealse saw it so no body believed me so I took off and waited outside and then I saw it
agian and this time it had one of my friends I had to save him so I ran upstairs and grabed his hand and started pulling
him away from the monsters grip and than he let go and both went fling backwards and than he started chasing me and
I ran into a comer and hid there for a will and than I saw a shadow and looked out around the comer and it was my
other friend and he saw me and ran as faced as he could to the front door and than it was me and I was stuck and he got

closer and closer than I woke up!
* ok ok ok k%

The slogan on my t-shirt would be "I'd rather be sleeping.” because all tae teachers give me home work, lots of home
work, and by the time I'm done with it it's real late like English, she gives us vocabulary words which definitions are
real long, and then the math teacher gives us some wierd math that is kinda hard, then my spanish teacher would give
me a couple pages were we have to make a total spanish sentence for about twenty words or so, and thats why I'm
allways tired, and thats why "I'd rather be sleeping.”
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CONVENTIONS-High
Notice how easy these pieces are to read; skillful use of conventions makes reading a pleasure.
Each piece shows signs of thoughtful editing. In particular, note how well each writer coordinates
paragraph structure with dialogue.

*® %k % % %k %

"You better have your room cleaned by the time I get back Mike!" my mom yelled up the stairs.

"Yea, yea, yea." I muitered from my messy room. I heard the door slam and started for the door of my room. "I'm
not staying here!" I wispered

Suddenly the door slammed.shut. 1 looked around my room slowly to see what or who made that happen. An old
sock jumped up right in front of me and dusted its self off.

"I must be dreaming!” I yawned casually.

"This is no dream kid! Your room is so messy that it's hard for us footwear to survive!"

"Ah give me a break!" I muttered.

"Actually, I think I'll just give you a zap from my gun."

As I turned for the door the sock took out a ray gun and zapped me. One second later I was tiny. Real tiny. There I
stood on the rug, all alone. I looked toward the door. It seemed a mile away. I slowly looked at my surroundings.
Everything was about 20 times bigger than me. Suddenly I hear a poise behind me.

"Uh oh.” I wispered to myself.

About 15 old dirty socks were shuffling toward me. I was surroundzd. The leader with the ray gun spoke out.

"Look kid, you can make this real easy on yourself. You can clean room and make life better for us 