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I. INTRODUCTION TO THE STUDY

Statement of the Problem

Erratic enrollment rates In forelan language programs
has been and, contlnues to be, a common problem for school
district’s offering forelgn language Instruction. It ls a
problem whlch teachers In such programs are often called
upon to explain and correct |f they have a desire to see
the program, and their Jjob, contlnue.

Not surprisingly, the explanations typlcally focus on
either the economic situation of the school district or
some degree of support by the administration. Excuses
like, “The principal Is against forelgn languages" or
“There lsn’t enough money In the budget." are <choed
throughout many districts. Any cuts to the program,
despite belng economically and administatively sound, are
often mlscontrued as a lack of support. Also crlitlclzed
for thelr lack of support are guldance counselors who, In
fulfllling the obllgatlons of thelr Job, are sometlmes
falsely accused of dlscouraging students from pursulng
forelgn languages In order to "protect the gradepolnt®.

Others bizme new course offerlngs and graduatlion
requirements in other sublect areas for "steallng" away
potentlal forelgn language students. This ecets up a

climate In which teachers feel the need to "compete* for
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thelr share of the total student population. Actlve,
aggressive recrultment, therefore, 18 not uncommon. These
teachers reason that by recrulting a larger segment of the
total population Iinto the flrst year of forelgn language
study, they can counteract what they perceive as lack of
support by both the counselors and the administration.
They further reason that a program which has a large
percentage of the student population enrolled In It will
have a far better chance of escaping the "budget ax'.
Included in that thinking, naturally, I8 the concern over
Job security.

Desplte successful recrulting efforts at the first year
level, very few students actually reach the advanced levels
In their study of forelgn language. Wlth attrition rates
frequently exceeding 30 and 40% per year, what may start
out as a falrly substantlal pool of flrst year forelgn
language students, ends up being less than one dozen by the
end of the traditlonal four or five year gycle.

Attempts to Improve the sltuatlion wusually means
even more aggressive recrultment efforts will take place.
Desplte, belng able to get students Into the program,
enroliment figures contlnue to drop at alarming rates. It
Is well past time for teachers to cease asking themselves,

"How can I get more students interested in studylng foreign

(991§
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languages?* and begln asking, "How can I keep those
students who have already enrolled In the program?*

This study will explore the answer as It relates to
the foreign language program withln the Grand Blanc
Communlty School Dlstrict. The Grand Blanc Community
School' distrlct !s a predomlnately whlite, mlddle class
suburban area 8 miles south of Flint, Michigan. District
enrollment In 1992-1993 was approximately 5,440, There is
one middie school, grades 6 through 8, with approximately
1,300 students and one hligh school, grades 9 through 12,
with Just over {700 students.

Currently, the forelgn language program in Grand Blanc
Community School begins at the 6th grade level. Sixth grade
students receive nine (9) weeks of either French or
Spanish. No choice Is given as to which language students
will recelve In thls exploratory course, rather students
remaln at *the mercy of the computer® for thelr assignment.

Beginning In the 7th grade, student3 can elect to take
a full year of elther French, German, or Spanlsh. As elghth
graders, students may contlnue thelr study and, lf success-
ful, will compliete the equlvalent of the flrst year of hlgh
school forelgn language study whlle at the mliddle school.
Students successfully completing both the 7th and 8th grade

forelgn language classes can, wlth teacher recommendation,
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enter directly Into the sgecond year at the hlgh school
level, thus allowlng students to take a maximum of flve

years of forelgn language instruction.

Purpose of the Study

The purpnse of this study Is twofold: Flrst, It
will ldentify and assess the enroliment and attritlon rates
of the foreign language program for the Grand Blanc
Community School District. The primary concern of the
assessment I3 to ldentlify the percentage of students lost
and to determine at which levels the hlighest rate of
attritlion 18 occurring.

The second goal of thls study s to determine the
reasons for such a hlgh rate of attritlion and to see If
these reasons vary according to the level of completed
forelgn language study. Once the reasons for attritlon are
known, the development, and subsequent Implementatlon, of
appropriate corrective measures can take place within the

district.
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Definltlion of Terms

Attritlion rate: the percentage of students who chose not to

contlinue to study a foreign language after having taken at

least one vear of it.

Drop-out: a student who withdraws from a class at any time

between the fourth Frlday count and the last day of the

school year.

Enrol iment: the number of students enrolled on flnallzed

class lists after the officlal fourth Friday count.

Mott Middie College: an alternatlve educational cholce

for students who are having dlfficulty succeeding

In the regular publlic school system.

Target Language. Target language refers to the forelgn

language being studied, not the person’s natlive language.

W/T (Withdrawn/Truant: refers to the term used for studenés

who have dropped out of school entirely or were expelled

from the district.
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Delimitatlons of this Study,

1. The results of this research are conflned to the population
studled.

2. Some student names were recorded In grade books by thelr
forelgn language nickname Instead of thelr flrst name. Whlle
the approprlate forelgn language teacher was consuited In an
attempt to ldentlfy the students’ accurate English name,

a few students with common last names may have be confused.

3. The study !s based on the "Student Attltudes Surveys" that
were developed. The rellabllity and validlty of these
surveys was not tested.

4, In the case of the hligh school results, classroom teachers
were permltted to prevent students from attendlng the survey
gsesslion., Furty-five studenta out of 158 dld not take the

survey.

Assumpt lons
For the purposes of thls research the followlng assumptlons have

been made:

1. Student drop-out rates are a negatlve Indicator of student

achlevement and program success.
2. Increased enrollment rates are a positlve Indlcator of

program success.
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Assumpt lions (cont!nued)

3. The responses glven by students on the "Student Attltudes
Surveys" were honest,

4. The responses of the sample population on the "Student
Attltudes Survey* are representative of the student

forelgn language drop-outs for the past five years.

Hypotheses/Quest lons

This study was designed to Investigate the forelgn ]anguage
enrollment and attritlon rates In the Grand Blanc Communlty
Schools during the 1987-88, 1988-89, 1989-90, 1990-91, and
1992-93 school years. The results of the following speciflc
questions wlll be dlscussed In this paper: (1) What are the
enrol Iment flgures In forelgn language In Grand Blanc Communlity
Schools during the last flve years? (2) What are the "loss
rates" for each year by language and by level? and (3) What are
the reasons students glve most frequently for dropping out of
forelgn language?

It 1s my hope that the answers to these questions provide
me, and the forelgn language teachers within my district, suffl-
clent background so a plan of actlon can be developed. Without

the development of such a plan of actlon, this atudy, I belleve,

will serve only as a means by which future decline can be pro-

Jected,
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II.

REVIEW OF THE LITERATURE

In retrospect, the hlstory of forelgn language programs in
the United States has been {inconsistent. The changling
degree of publlc concern over the success of the Unlted
States In the internatlional marketplace as well as concerns
over natlonal securlty has contributed to thls inconsls-
tency.

Not surprisingly, It was thls concern over natlonal
gecurity in the 1940‘s and during World War II which
rekindled the interest In foreign language study. (Pesola;
Anderson, 1988) While thls renewed interest in foreign
language did encourage many schools to begin and/or enhance
existing forelgn language programs, |t was not a sustalned
effort. When the war ended so dld much of the interest.

The launching of Sputnik In 1957, and the subsequent
pagsage of the Natlonal Defense Act of 1958, not only
reJuvenated the Interest In forelgn language study but
provided federal funding to assist schools In the
establ Ishment of such programs. As might be expected, the
number of students taking forelgn language between 1958 and
1965 went from 16% to a dramatlc 26%. (Geno, 1980)

This sudden surge of popularlty for forelgn language

programs In the 1960a proved to be short-llved as many

11
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districts “Jumped the gun* and launched programs before
gsetting ratlonale and goals. (Pesola; Anderscn, 1988)
As a consequence, many programs galned publlc support for
the wrong reasons: “catchlng up* with the Russlans, takling
advantage of government money avallable, providing a
program to compete wlth nelghborlng schools, and trylng to
produce fluent speakers qulckly. Many admlinlstrators,
parents, and teachers had unreallstlc expectatlons of
student performance, Those districts who climbed on the
bandwagon for the wrong reasons soon found themselves
disappolnted. Disillusionment and lack of clear directlon
combined to bring an end to programs that had been too
hast!ily begun. The decllne of students enrolled In forelgn
language from 24.8% In 1968 to 23.3% In 1970 and 18.4% in
1974 bears witness to this fact. (Geno, 1980)

Addltlonal evidence can be found in studles done at the
state level In Indlana, New York, and Tennesee. In Indlana,
between 1967 and 1977, enrollment dropped from 30.2% to
22.2%. ' (Geno, 1980) Simllarly, enroliments in New York
dropped from 36.3% to 33.6% between 1974 and 1977 (Scebold,
1980 whlle Tennessee reported a drop of 29.3% to 19.8%
between 1967 and 1978 (Campana, 1980).

Further decllne In the number of students taking

forelgn language contlnued Into the early 1980s. A
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survey conducted by The American Council on the Teachlng of
Forelgn Languages reported that number of students takling a
forelgn language has dropped to 19% (ACTFL Reports, 1982),

The followlng year, a survey by Educatlon Week magazine,

found only 15% of all high school students enrolled In
forelgn languages. (Sheppard, 1983)

Although educatlion In forelgn language studles at this
time hit an all time low, credit for Its subsequent revival
goes to varlous studles and commlsslions. Hlighllahtlng the
need for forelgn language opportunities began with the

appearance of Strength Through Wlsdom, the report of the

President’s Commisslion on Forelgn Language and Inter-
natlonal Studles (1979). Additlional publlicatlions such as

The Tongue-Tied Amerlican: Confronting the Forelgn Language

Crisls (Simon, 1980) as well as A Natlon at Risk In 1983,

also renewed Interest In foreign languages and brought
about noticeable program changes.

A survey undertaken by the Councll of Chlef State
Officers and the National Councll on Forelgn Languages and
Internatlional Studles, reported forelgn languages as being
more Important in 1983 than at any polnt slnce 1969,

Today’s Increased growth In forelgn language study,
particularly at the elementary level, adds credibliity to

that clalm. Many states, Including North Carollna,
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Illinols, Wisconsin, Maryland and Ohlo, are reporting
Increased enrollment In elementary and high school forelagn
language classes (Rhodes, 1983; Dandonoll, 1987; MLA
Reports, 1988). While It appears the tide may be changing
and the most difflcult years behind us, studles contlinue to
Indicate that even in schools where relatively many
students are enrolled in foreign language classes, very few
are enrolled In advanced classes. (MLA Reports, 1961;
Schwartz, 1981; Keyes, 1978; Bryant, 1978; Myers, 1979,
Miller, 1975
’ One reason for the high drop-out rates may be
unrealistic expectatlons by students. (Myers, 1979; Bryant,
1978; Keyes, 1978) Students, according to Dr. Paul
Schwartz of the Unlversity of North Dakota, enroll In
foreign language courses because they "expect it to be fun®
or because they have future travel plans. (Schwartz, 1981)
For these students the need for learning a forelgn language
Is not a strong one. Keeping them in the program might
require efforts at Increasing thelr motivational levels or
the development of a survey or ‘“survival skill only*
language class. The development of such a course a}so
makes the department more attractive to lower ablllty
students. (Sims, 1981)

Unrealistic teacher expectations might be another

reason for the high attritlion rates in foreign language.

14
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This may be due to the insistence upon *uniform achlevement
of all students at each level, with no accomodation of
Indivlidual dlfferences in the rate of learning." (Torres,
1985) Accustomed to teachlng only the “more able*,
college-bound, high achleving students, forelgn language
programs cope with slower, less able students by allowing
them to drop out. (Sandstrom, 1970) Grade point and
teacher recommendat lon restrictlons also further
discriminate and dlscourage these students.

While some foreign language teachers belleve ln and
support this practice, many others feel forelgn language
could and should be avallable to all students. Deeply held
philosophical dlifferences between those who view forelgn
language study for all students and the *language elltists*
continues to spur heated controversy. More Importantly,
such strong philosophlcal differences, when represented
within a single department, can lead to wide dlfferences In
teacher expectatlons. (Muller, 1985) Thls may, ultlmately,
confuse and discourage students from further study.

Increased graduation requlrements, particularly In
other subject matters, mlight also 'be another reason why
atudents chose to dlscontlinue thelr foreign language study.
(Met, 1991) As schools adopt addlitlonal requirements for

graduation In the areas of sclence, soclal studles, and
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computer education, potential forelgn language students
will find their elective cholices Iincreasingly Ilmlted.
Unless steps are taken to Increase students’ Interest and
motivation and/or better match both teacher and student
expectatlons, forelgn language programs wlll contlnue to
suffer. (Myers, 1979; Bryant, 1978; Keyes, 1978, Schwartz,
1981)

Lack of practical use of the foreign language may also
help explain the large number of students electing to drop
from the program. (Sims, 1981) Many of the audiolingual and
grammar/transliation methods Iintroduced in the 1950’s are
still In practice today. These methods of teaching forelgn
languages bore and discourage today’s students. Forelgn
language students In the 1990‘s are more Interested In
*using" the language, not Just learning about lt. (Krashen,
1984> Programs which are not currently In the process of,
or have not vyet, switched to a proflclency focus, wlll

continue to see thelr enroliment numbers decline.

16
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I1I.

DESIGN & METHODOLOGY

The primary purpose of this study 138 to determine the
enrollment and atiritlon floures In the 7-12th grade
forelgn language program within the Grand Blanc School
District for the 1987-88, 19868-89, 1989-90, 1990-91, and
1991-92 school vyears. In June, 1991 In-house permission to
remove the 1987-88, 1988-8%9, 1989-90 and 1990-91 grade boks
of all the foreign language teachers was sought and
received by central administration and both the middle and
high school building principals. A search of the records
at the both the middle and high schools was conducted.

During the month of August, 1991, enrollment lists for
each grade, language, and year were developed using the
offlclal teacher grade books. The master 1ists contained
the names of students enrolled ln each language, at each
level for every year Included as part of this study.

Beginning with the 1987-88 school year, student names
on each of the master lists was compared with the student
names on the appropriate subsequent year’s master list to
determine |f, and when, the individual dropped from the
foreign language program. Names appearing on the
1987-1988, 7th grade, French students’ list, for example,
were compared to the 1988-1989, 8th grade, French students’

list, Student names not appearing on both lists were

17
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defined as having “"dropped from the program. Those
students ldent!fled as “drop-outs" from the program, made
up & second set of l1lsts, called *attrition 1lsis*, Names
appearing on the *attritlon 1lsts* were then stratlfled
according to the level at which the forelgn language study
was dlscontlnued, beginnlng with the 7th grade level and
ending with high school level three. The sixth grade
enrollees were not included due to the exploratory nature
of the course and the lack of stucdent cholce for enroll-
ment. The fourth and fifth years at the high school
were excluded due to the expected attrition rates of
gsenlors graduating from the program. Students moving away
from the district were also excluded from the study.

Using the stratlfied 1ists from the 1990-1991 school
year, 15% of the student drop-outs for each language and
level were randomly selected and asked to respond to a
phone survey in which they were asked their reasons for
dlscontinulng thelr forelgn language study. A llst was
made from thelr responses and used to develop two "Student
Attltude Surveys* (see Appendices A & B). The flrst survey
was geared towards high school students as thelr responses
to the phone survey seemed to lndlcate graduatlon requlce-
ments played a larger role in thelir decision to dlscontinue

thelr forelgn language study. The second survey was

18
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S

developed for middle school foreign language students.

While the orlginal proposal called for each survey to
be numbered and sent through the mall to each Indlvidual
along with a postage-paid envelope, turnover In the
Superintendent, Assistant Superintendent, and Middle School
Principal positions along with budgetary cuts (affecting
postage) forced a change in the survey process.

To reduce the cost of the survey process only the most
recent drop-outs (most of whom were still attending classes
within the dlstrict) were approved by the new district
administrators for participation in the study. Using the
gtratified 1llsts for the 1991-1992.school year, Students
appearing on these lists were asked to report to a common
survey location on a glven day. Bullding princlpals,
counselors, and parent volunteers verlfled the students’
name upon arrival and then gave that student a survey coded
to correspond to the language and last completed level of
study. Bullding principals then explained to students the
significance and purpose of the survey and asked them to
complete 1it. Students who were absent and/or did not
report were asked to report the next day or were called

down by thelr counselors later in the week.

19
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Instrumentation

Two simllar Instruments were developed for middle
and high school levels with varlations to reflect the
different levels of Instruction and cognitive ability of
the students (see Appendices A & B). These "“Student
Attitudes Surveys' were developed by the researcher for
the speclfic purpose of determining the reason(s} why
students discontinue their forelgn language study.

Each *Student Attitudes Survey* conslisted of two
parts. The first part asked respondents to provide basic
demographlc data such as age, gender, race, class standing,
and educational aspirations. Although this Informatlon was
not the focus of thls study, a future study comparing
attrition rates to thls demographlc Informatlon will take
place. Inciuding the questions on this survey will save
the district time and expense.

The second half of the survey consisted of statements
designed to lidentify the prevalling factors for attrition.
These statements were' meant to examine the Impact of
teacher expectations, student motivation, new course
offerings, Increased graduation requirements, lﬁslstence
on uniform achlevement levels, lack of practical use of the
forelgn language, and student expectatlons.

Prior to the development of the second half of the

20
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Instrumentatlon (contlnued’

survey, a total of 66 students (15X from each level belng
studled) were Interviewed. The purpose of these lnterviews
was to valldate the llterature and to check for the in-
clusion of all possible attritlon factors. Responses
glven by students and not spoken to In the llterature were,
of course, used In the design of the two lnstruments.

The *Student Attitudes Survey* were designed for
ease of response, with wlde margins and easy-to-read type.
It was then administered to the same 66 students who were
Interviewed to check for clarity and length of tlme needed
for response, Any necessary changes were made before
the final survey was printed and administered to the entire

sample population.

Sample Population

A search of records was conducted to ldent!fy those
students who were enrolled In forelgn language at both the
middle and high school level In the district for the school
years 1987-88, 68-89, 89-90, 90-91, and 1991-92, Because
the mliddle school does not malhtaln records further back
than flve vyears, 1987-88 was selected as the cut off

date. Only students attending the Grand Blanc schools

during the entire perlod of the study were Included.




Page 19

Sample Populatlion (contlnued)

Iv.

These students were Identifled as either having continued
or dropped out of the program at five stages: after seventh
grade, after elghth grade, after first year high school;
after second year hlgh school; and after third year high
achool. Once matched to one of these flve stages, students
included In the study were sampled within each stage and
asked to complete a Student Attitudes Survey.

Sampling wlthin each stage allowed for better
comparison between stages by enabling the researcher to see
If any of the reasons given are stronger at any glven level
than at another. The researcher belleves this will
ultimately allow the district to develop sound corrective

measures appropriate for each stage.

DATA ANALYSIS

Enrol Iment

What were the enrollment figures in forelgn language
In the Grand Blanc Communlty Schools durlng the last flve
years? To answer this question, the researcher conducted a
search of the' records for the years 1987-88, 1988-89,
1989-90, 1990-91, 1991-92, and 1992-1993. Data shows that
In the years studled, enrollment I[n forelgn language in

Grand Blanc at first declined, but has increased over the

22
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Enrol Iment ¢contlnued)

past two vyears, Thls Increase has occurred both In the
actual number of students and In the percentage of the
student population. (See Flgure i: K-12 Forelgn Language
Enrol Iment 1987-1993)

FIGURE #1: K-12 Foreign Language Enrollment 1987-93

87-88 88-89 89-90 90-91 91-92 92-93

French - Elem. 0 0 0 0 0 0

French - M.S. 440 362 349 311 392 452

French - H.S. 296 285 264 251 272 324

Total French 736 647 613 562 664 776

German - Elem. 0 0 0 0 0 0

German - M.S. 48 42 21 0 0 0

German - H.S. 97 93 76 58 57 16

Total German 145 135 97 o8 57 16

Spanish - Elem. 0 0 0 0 90 535

Spanish-M.S. 358 466 454 443 483 488

Spanish - H.S. 357 336 292 323 369 515

Total Spanish 715 802 746 766 942 1,538

Total All

Languages 1,596 1,584 1,456 1,386 1,663 2,330
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As one can see In Flgure #1, forelgn language enroliment
K-12 In the 1987-88 school year was 1,596 out of a district
total of 5,571 or approximately 29% of the total student
population. In 1988-89 some 1,584 students were enrolled
in foreign language out of 5,501 malntalning 29% of the
total student population. The number of students enrolled
in forelgn language fell to 1,456 (out of 5,509) or 26% In
1989-90 and fell even further In 1990-91 to 1,386 (out of
5,453) or 25% of the student populatlon.

In 1991-92, Grand Blanc Communlity School became
Involved In an elementary forelan language pllot program.
Ninety students were a part of this study and while the
totals In Figure #1 Iinclude these nlnety students, the
discugssion here will not. Student enrollment In forelgn
language during the 1991-92 school year saw an Increase to
1,573 (1,663 - 90 pilot students) out of a district total
of 5,408 or 29% (31% Including pilot students).

In 1992-93, middle and high school foreign language
enroliment climbed to 1,795 (2,330 - 535 elementary foreign
language students) out of 5,439 or 33% of the total student
population.

While we prefer to believe this Increase In forelgn
language enrolliment Is due to changes the department has

made in teaching methodology, specifically the introductlon

24
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of a more proficlency/outcome based approach, [t may simply
be the result of an lncreased revival In forelgn language

gstudy,

Attritlion Rates

Unquestionably, In recent years we have been exposing

more students to a foreign language but, after belng

‘ exposed to the forelgn language, are these students
i continuing thelr forelgn language study? Are fewer
“dropping out"? What are the attrltion rates In foreign
language in the Grand Blanc Community Schoois? To anawer
these questions, the researcher used the grade books to
first develop enrolliment |!sts for each year of the study.
Names on those llsts were then compared to the next year’s
llst In order to locate atudents who dropped out of the
forelgn language. The names of students droppling out were
then satratifled by language and level. Percentages of
student drop outs in forelgn language were computed from
the number of students who were eliglble to continue (l.e.

had forelgn language the previous year). This informatlon

ls presented In Flgures #2, #3, and #4 on the next page.
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Figure #2: French Attrition Rates

FRENCH
Year 7th Grade 8th Grade Level | Levelll Levellll Level IV
1987-88  37.3% 17.7% 29.9%  38.2%  49.1%  69.0%
1988-89 27.7% 14.6% 44.0%  43.8% 66.6%  67.8%
1989-90  35.4% 17.3% 44.1%  33.7%  60.0%  90.0%
1990-91  34.9%  14.7% 40.7%  33.0%  56.3% 78.6%
1991-92 322%  058%  243% 323% 26.2% 53.1%
1992-93 not available until fall, 1993
Figure #3: German Attrition Rates 1987 - 1992
GERMAN
Year 7th Grade 8th Grade Level | Levelll Levellll Level IV
1987-88  34.5% 10.5% 35.7% 31.0%  100%  N/A
1988-89 8.7% 31.6% 37.0% 50.0%  70% N/A
1989-90 N/A 28.6% 77.8%  759%  58.8% N/A
1990-91 N/A N/A 56.5%  389%  63.0%  100%
1991-92  N/A N/A 69.0% 85.7%  66.7%  100%
1992-93 not available until fall, 1993
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Figure #4: Spanish Attritlon Rates 1987 - 1992

SPANISH

Year 7th Grade 8th Grade Level | Level Il Levellll Level IV

1987-86 49.1% 17% 39.5% 47.0% 58.6%  82.3%

1988-89 46.0% 23.8% 27.6% 48.6% 66.7% 82.0%

1989-90 34.8% 15.8% 34.7% 55.0% 55.3%  54.5%

1990-91  32.7% 23.4% 25.0% 47.4% 48.6% 53.8%

1991-92 36.6% 09.6% 26.2% 19.0% 38.9% 61.1%

1992-93 not available until fall, 1993

As one can see, the hlghest attrition rates, for all
three languages, occurs consistently after the third level
of high school foreign language study. Currently, most
Michigan colieges and unlverslitles are requiring three
years of a forelgn language for elther entrance to, or exit
from, these unlversitles. The high attrltion rates at the
end of the third level In the hlgh school seems to suggest
students are fulfllling that language requirement In hlgh
school and then dropping It as.soon as they have, Results
of the *Student Attltudes Surveys* (to be discussed later),
particularly the section on "Reasons for Discontinulng

Forelgn Language Study* wlll be examlned to see If thils
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assumption holds true.

Grand Blanc High School currently has a two year fine,
performing, or practical arts graduation requirement.
Forelgn language falls under the fine arts portion of that
requirement. While students are not required to take a
foreign language to fulfill that requirement, many do. The
attrition rates for all three languages (refer back to
Figures #2, #3, and #4) are second highest at this level
(see Level II), This seems to suggest that students who
may not be planning to go to college take forelgn language
to fulfill the high school graduation requirement, then
drop 1t once they have. This will also be examined further
In the *Student Attitudes Survey" portlion of this paper.

The lowest level of attrition occurs after the 8th
grade level. Because students who take a foreign language
for two years in the middle school can enter dirr:t!; Into
the second level at the high school they must still take
two years at the high school In order to fulfill thelr high
achool flne, performing or practical arts requirement.
This may also contribute to the higher attrition rates at
the third level.

In some years the attrition rate for a given language

may be quite a bit different from other years (see French
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Level I in Figure #2, for example). The 29.9% and 24.3%
In years 1987-88 and 1991-92 respectively, are quite a bit
lower than the 44.0%, 44.1%, and 40.7% in years 1988-89,
1989-90, and 1990-91. This difference is directly related
to the gtaff member assigned to teach that particular level
and Is a problem this researcher is currently trylng to get
district adminlistrators to address.

While the attrition rates vary according to staffing,
another Interesting finding s the decrease in attrition
rates for French Level III <(from 56.3% to 26.2%) and
Spanish Level II (from 47.4% to 19.0%> In the past year.
These two levels have been the focus of a change in
teaching methodology/dellivery. Teachers at these levels
have been plloting an Outcomes Based Approach/Authentic
Assessment modei with, what appears to be, a high degree of
success. This may also explain the recent increase in
enrol lment.

Now that we’ve examined the enroliment figures and
attritlon rates let’s focus on the third aspect of this
study--the reasons why students chose to discontinue their

forelgn language study.
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Reasons Why Students Dropped Out of Forelgn Language

In Aprll, 1993 “Student Attlitudes Surveys" were
distributed to those students who were enrolied In a forelgn
language class In the Grand Blanc Communlty School district
during the 1991-92 school vyear, but who did not contlnue
their forelgn language study In the 1992-93 school year.

The results of these surveys follows.

Middle School! Results

In 1992-93, 73 students who were ellgible to contlinue
their foreign language study chose not to. Of those 73
students elght have moved from the district, two were
expelled for possessing a gun, three went to an alternative
education program, and two were promoted to the hlgh school
(and will be Included In high school results). Of the
remalning 58 sgtudents, all recelved and completed the
middle school version of the "Student Attlitudes Survey',

Twenty-elght of the middle school respondees (48%)
were male, while twenty-five were female (43%). Flve
others did not respond to that questlion. Forty-flve of the
58 respondees (78%) ldentifled themselves as caucaslan,
three identified themselves as African Amerlican (5%), two of

the 58 (3%) were Natlve Amerlcan, and eight of the 58 (14%)
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Reasons (cont!nued)

claimed to be of some other ethnicity.

All of the students surveyed are currently 8th grade
students ranging In age from 13 to 16 years old with
seventeen of them (29%) discontinuing their study of
French, thirty-seven out of 58 (64%) dropped out of Spanish
and four students (7%) did not respond.

In trying to ascertaln whether or not the students’
choices had been honored when belng assigned to foreign
language, students were asked if the foreign language they
took was their first cholce. Forty-seven (81%) said they
had been gliven their flirst choice while eight (14%) said
they had not. Three students (S%) did not respond to that
question.

Because foreign language Is often a requirement for
entrance to and/or exlt from college, we wanted to know lf
these students planned on going to college. Flifty of the
58 respondees (86%) sald they did plan to attend college
while three (5%) sald they had no plans. Flve students (9%)
did not respond to that question.

When asked what was the highest level of school they
planned on obtaining, three students (5%) sald they only
Intended to get a high school diploma, two (3%) wanted 1 to

2 years of college, eieven intended to go to college for
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2 to 4 years (19%), flfteen students (26%) felt they would
earn a bachelor’s degree, eleven intend to earn a master’s
degree (19%), thirteen plan to attend 7 or more years of
college (22%), and three students (5%) do not know.

Beyond the demographical informatlion students were also
given a 1lst of twenty-two possible reasons for dlscon-
tinulng thelr forelgn language study. They were asked to
circle those reasons they felt applied to them (see Flgure
$5).

Flgure 5: Mliddle School Reasons for Discontinulng
Forelgn Language Study

REASON # OF RESPONSES %
1. Didn’t see use In real llfe,. 19 33%
2. Teacher wouldn‘t recommend. 5 9%
3. Work was too hard. 23% 40%
4. Work was too easy. i 2%
5. Teacher expected too much. 16 28%
6. Teacher expected too llttle. 0 0%
7. Wasn’t dolng well enough. 24% 41%
8. Not what I expected. 23% 40%
9. Don’t see the need for It. 17 29%
10. It was hurting my grades. 20 34%
11. Other. 16 28%
12. Couldn’t fit In my schedule. 8 14%
13. Wanted another class. 30% 52%
14, Switching languages. 3 5%
15. Wanted a class with my frlends. 8 14%
16. Wanted more electlve cholces 9 H.S. 12 21%
17. Not Interested. 23k 40%
18. Learned all I wanted to. 7 12%
19. Sklpplng a year, then coming back. 26% 45%
20. Didn’t get along with teacher. 12 21%
21. Dldn’t 1llke amount of homework. 15 26%
22. Other, please speclty. 11 19%

¥ indicates top 6 reasons
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In this part of the survey, respondees were not to
restrict themselves to any glven number of reasons, only to
circle those reasons they felt appllied. As one can see In
Figure #5 the top reason for discontinulng their foreign
language study, given by 30 of the middle school respon-
dees (52%), was that they had to choose between the foreign
language and another class they also wanted. This seems to
support the research of Myers, Bryant, Keyes, and Schwartz.

Golng along with having to choose between the foreign
language and another class they wanted, the second top
reason why students chose to discontinue foreign language
at that time was because they intended to skip a year and
plck It back up. Twenty-six of the middle school students
gurveyed (45%) responded affirmatively to that statement.

Aslde from having to choose and intending to "drop
back 1In", the next most favored reason for discontinuing
foreign language study was that students dld not feel they
were doing well enough In the language to continue.
Twenty-four respondees (41i%) expressed this concern.

Tying for fourth pogltlon and given by 23 of the
respondees (40%) was the following: 1) it was too

hard, 2) it was not what I expected and 3) not Interested.
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In the next part of the survey, when asked to narrow
thelr reasons for dlscontinuing thelr forelgn language
study to the top three to five reasons, students responded
gimliariy to when they were not glven a restricted number

(see Flgure #6).

Figure 6: Top Three to Five Reasons Why Middle School
Students Discontinue Forelgn Language Study

REASON # of RESPONSES %
1. Not Interested. 19 32%
2. Work was too hard. 18 31%
3. Plan to skip a year 14 24%

then pick 1t back up.

3. Wasn‘t doing well enough 14 : 24%
to contlnue.

3. Didn’t see how I would 14 24%
use it in real llfe.

Finishing firat and glven by nineteen of the respondees
(32%) was, "I was not Interested In taklng more." Finlsh-
Ing a close second and given by eighteen of the respondees

(31%) was a feellng that the work was too hard.
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Tying for the third position and given by fourteen
of the respondees (24%) were two items of the top ltems
mentioned when student cholce was unrestricted. They were
the feeling that they were "not dolng well enough to
continue' and "sklipping a year then coming back to It.*

Interestingly enough, and also tled for third place,
but not In the top slx (when students were glven the freedom
to choose as many reasons as they wanted) was the response,
"I didn‘t see how I would use the forelgn language in real

life."

High School

At the hlgh school level, 239 students were ldentifled
as having chosen to dlscontinue thelr foreign language
study In 1992-93 after having been enrolled in the previous
year. Of the 239 students, twenty-two of them (9%) moved
from the district, elght (7% have elther quit school, been
withdrawn truant, or were expelled. Four students (4%) are
now attending Mott Middle College, twenty-nine (26%) gradu-
ated, six of them (5%) were exchange students only here for
one year, and twelve students changed thelr schedule within
the first week of school Indlcating a mistake had been made

In scheduling.
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High School (continued)

After excluding the graduates, exchange students,
moves, drop-outs, and alternative education students, 158
students of the original 239 remained eligible to be a part
of the study. Like at the Middle School, students were
asked to report to a common survey location where the
principal and counselors would administer the survey. The
only difference, however, was that teachers were given the
option as to whether or not they wished to allow that
individual to leave class. This was done primarily because
of the high number of classroom Interruptlions that had
already taken place during the year. This resulted in 113
completed surveys being received (72%) out of the possible
168.

Out of the 113 completed surveys fifty-six were male
(50%), forty-six were female (41%), and eleven (10%) chose
not to respond. Thelr ages ranged from 14 to 19 with two
gtudents (2%) belng 14, elght students (7%) claimed they
were 15 vyears old, thirty-seven (33%) were 16 years old,
thirty-three (29%) were 17, twenty-one (19%X) were 18 years
old, and one student sald he/she was 19 years old. Two
students did not respond.

With regard to ethniclity, ninety out of the 113 respon-

dees (80%) were caucaslian, five (4%) were African American,
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High School (continued)

one was native Amerlcan, one was Hispanlc, two were
Aslan/Paciflic, and fourteen chose not to respond to thls
optional question.

When asked what year In hlgh school they were, flve
out of the 113 (4%) were freshmen, twenty-six sald they
were sophomores (23%), thirty-flve Indicated they were
Junlors (31i%), and thirty-six were seniors (32%). There
were eleven students (10%) who falled to respond to this
question.

When asked what kind of grades they got, twenty-six
(23%) sald thelir grade point average fell between a 3.5 and
4.0. Twenty-five students (22%) claimed their g.p.a. fell
in the 3.0 to 3.4 range, whlle another twenty-five (22%)
claimed the 2.5 to 2.9 range. Slixteen students’ g.p.a.’s
(14%) fell In the 2.0 to 2.4 range, nine (8% In the 1.5 to
1.9 range, and only one student admitted to having a
g p.a. lower than 1.5. There were also eleven students
(10%) who dld not respond.

When questioned about whlich language they dropped,
forty students out of the 113 students (35%) abandoned
French, twenty-two (19%) dlscontlnued German, and thirty-
geven (33%) chose not to continue Spanish, Fourteen

gtudents (12%) did not respond.
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High School (continued)

Ninety-five of the 113 students (84%) felt they had
been glven thelr flrst forelgn language cholce, seven (6%)
felt they had not been, and eleven students (10%) dld not
respond,

When asked about thelr future plans, particularly with
regard to college, ninety-seven respondees (86%) sald they
planned to go to college, five students (4%) did not plan
to go to college, and eleven (10%) did not respond. Of
those planning to go to college, two (2% planned to
attend for { to 2 years, elght (7%) planned to go from 2 to
4 vyears, thirty-three (29%) hoped to obtain a bachelor’s
degree, forty (35%) aspired to earn a master’s degree,
fourteen (12%) desire attending college for 7 to 8 years,
and flfteen (13%) were uncertaln.

Just as in the middle school survey, hligh school
students were also asked to clte reasons why they chose to
discontinue thelr foreign language study. Rather than the
twenty-two reasons provided for middle school, high school
students were given a llst of twenty-six reasons. Stqdents
were glven Instructions to clrcle as many reasons that
applled (gee Flgure #7: Reasons for Discontinuing Foreign

Language Study on next page).
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Figure #6: High School Reasons for Discontlinuing Forelgn

Language Study

REASON # OF RESPONSES %
{. Didn’t see use In real llife. 23 21%
2. Teacher wouldn’t recommend. 1 .009%
3. Work was too hard. 15 13%
4. Work was too easy. 10 9%
5. Teacher expected too much. 13 12%
6. Teacher expected too llttle. S © 4%
7. Wasn‘t doing well enough. 25 22%
8. Not what I expected. 21 19%
?. Don‘t see the need for it. 20 18%
10. Other 27% 24% %%
11. Wanted another class. 46% 41%
12. Swltching languages. 4 4%
13. Wanted class with friends. 4 4%
14. Interfered with Sklll Center. 4 4%
15. Interfered with advanced electives., 11 10%
16. Interfered with A.P. clagses 6 5%
17. Fulfllled high school requlrement 29% 26%
18. Fulflliled college requirement 38% 34%
19. Not interested. 52% 46%
20. Learned all I wanted to. i1 10%
21. Sklpplng a year. 12 11%
22. Dldn’t get along with teacher. 16 14%
23. Dldn’t 1llke amount of homework. 13 12%
24. Too much work wlth other clagses. 15 13%
25. Hurting GPA 18 16%
26. Other, please speclfy. 27% 24%%%

# Indlcates top 6 reasons

#% other responses were sorted by category for inclusion
In the Top 3 to 5 answers In Figure #8.
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When given the opportunity to give an unlimited number
of reasons for discontinuing thelr forelgn language study,
the top reason high school students gave was “they were no
longer interested in taklng it.* Fifty-two students or 46%
of the respondees gave this as a response. The next most
frequently given reason was *there was another class they
wanted to take." Forty-slx respondees or 4i% clited that
reason.

Fulfilling coliege requirements finished In the third
spot with thirty-elght of the students (34%) citing this
answer. Not surprising Just behind that with twenty-nine
responges (26%) was ‘"fulfllled high school requirements.’
This does seem to explaln the higher attrition rates at the
second and third levels.

When asked to limit thelr reasons to the top three to
flve reasons, (see Flgure #8 below) "not Interested"
captured the top spot with thirty-two responses (28%), "had
to choose between forelgn language and another class' and
“the work/teacher was too hard/expected too much® tled for
the number two spot‘wlth twenty-elght responses (25%) each.
Finlshing next was the high school/college requirement
lgsue garnering twenty responses (18%), and flnally, *did
not get along with the teacher* flnished in the number flve

position with flfteen responses or 13%. Interestingly,
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eleven out of the 15 on this toplc came from students

taking German.

Figure 8: Top Three to Flve Reasons Why Hligh School
Students Discontinue Forelgn Language Study

REASON % of RESPONSES %
i. Not interested. 32 28%
2. Had to chose between 28 25%

another class.

2. Work/Teacher was too 28 25%
hard/expected too much.

3. Fulfilled high school/ 20 i8%
college requirements.

4, Didn’t not get along with 15% 13%
teacher.

* 11 out of 15 respondees clted German teacher,
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Collectively, we now know students In the Grand Blanc
Community School district dropped their forelan language
study because they were elther "not Interested", "had to
choose between another class', found the “work/teacher to
be too hard*, or “fulfllled thelr high school or college
requirement", As valuable as this data ls, the orlglnal
proposal called for this Information to be broken down by
language and level. Unfortunately, the changeover In
administration, and the modificatlons that had to be made In
order to galn acceptance by the new administrators, reduced
the sample. When stratified by language and level, the
largest sub sample became sixteen students, the smallest
two. This researcher felt these numbers were lnadequate
for producling rellable results.

When next year’s group of "drop-outs* s surveyed they
too will be stratifled by language and level and, perhaps,

will provide sufficient numbers for analysis.

V. SUMMARY AND CONCLUSIONS

This study set out to examine the enrollment trends,
attritlon rates, and reasons for discontinulng forelgn
language study as It pertains to the Grand Blanc Community
School district. What have we learned as a result of thls

gtudy? We have learned that enroliments in forelgn
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SUMMARY AND CONCLUSIONS (continued)

languages In the Grand Blanc Community School district
while falllng In the late 1980‘s had been rising steadlly
since that time. We have also seen Grand Blanc Introduce
an elementary foreign language program--increasing even
further the percentage of students now enrolled in foreign
language within the district.

With regard to attrition, we have seen the highest
levels of attrition occurring after the second and third
year the high school level. We have also seen that lowest
attrition rates occur at the end of the B8th grade level.
We learned that the attritlon rate can vary greatly each
year according to the staff member assigned to teach a
particular level, and, we have also learned that the
Introduction of an Outcomes Based approach has been
successful.

As for the reasons why students drop out of forelan
languag--we found out that middle school students dropped
out primarily because they had to chose between foreign
language and another class but, had plans to return the next
year. We also learned middle school students dropped out
1f they felt they were not doing well enough to continue or
If they felt the work was too hard and not what they

expected.
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SUMMARY & CONCLUSICNS (contlinued)

The reasons why high school students dropped out of a
foreign language, we learned, was they were no longer
interested in taking it, or because there was another class
they wanted to take or, they had fulfilled their high
school and/or college requirements. A large number of
high school students also felt that work and/or teacher was
too hard and expected too much from them.

Will thls informatlon heip the forelogn language
department plnpoint areas and/or develop strategies for
improvement? My guess 1is vyes. If nothing more, we now
have an lIdea as to where to begin to focus any future
efforts. We know students are not interested in taking a
foreign language but we do not know exactly why yet. We
also know students think we expect too much work--perhaps
we should reexamine our program goals, the speed at which
Items are covered, or the methods In which instruction is
dellvered. Or, maybe, we should examine students’
expectations with regard to forelgn languages prlor to
thelr entrance into the program sSo a better match can be
made .

One thing 1s certaln, change I8 necessary. Cur
students are tellilng us thls, the state of Michlgan, with

i1ts Core Curriculum is telling us thils, varlous studies,
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SUMMARY 8 CONCLUSIONS (contlnued)

national commissions, and business leaders are telllng
us all we must change In order to compete In the
Increasingly interdependent, worid markets. We have a
direction, we know there wlll be drop outs next year, we

need to act now.
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APPENDIX A

GRAND BLANC MIDDLE SCHOOL

STUDENTS ATTITUDES SURVEY
1992 - 1993

This survey is intended for Grand Blanc Middle School students who were once
in a foreiggn language class but who have chosen not to continue studying that
language.

It is important that you answer all questions carefully and honestly as the
information gathered as a result of this survey will be used to help improve the
foreign language classes.

“This is your chance to make a difference.

BACKGROUND DATA: Circle the appropriate response.

1. What gender are you?

a. Male b. Female

2. What is your current age?

a. 12 d. 15 ac. 18
b. 13 e. 16 ad. 19
c. 14 ab. 17

3. What ethnic background are you? (optional)

a. Black d. Hispanic
b. White e. Asian
¢. Native America ab. Other

4. What grade are you currently in?

a. 6th Grade d. 9th Grade
b. 7thGrade
c. 8th Grade

ERIC o
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5. Circle the category below that BEST describes the grades you get.

a. AllA's e. Cs&D's
b. A's&B's ab. D's

C. A's & B's, some C's ac.D's & E's
d C's

6. What foreign language were you enrolled in?

a. French
b. German
c. Japanese
d. Spanish

7. Was the foreign language you took your first choice?

a. Yes
b. No

8. Are you planning to go to college?

a. Yes
b. No

9. What is the highest level of schooling you plan on taking?

a. High School diploma

b. 1to 2 years of college

c. 2to 4 years of college

d. Bachelor's degree (4 years of college & required for most
occupations)

e. 5to 6 years of college (usually a Master's degree)

ab. 7 to 8 years of college (Doctor's, Lawyers)

ac. Other
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REASONS FOR DISCONTINUING YOUR FOREIGN LANGUAGE STUDY -

Listed below are reasons students often give for not continuing their foreign
language study. Circle those that describe you.

Ex ion

1. Ididn't see how | would use the foreign language in real life.
2.  The teacher would not refcommend me to continue.

3.  The work was too hard/challenging.

4.  The work was too easy/not challending.

5.  The teacher expected too much work.

6. The teacher expected too little work.

7. |l wasn't doing well enough to continue.

8. It was not what | expected.

9. Idon't see a need for taking a foreign language.

10. It was hurting my middle school grades too much.
11.  Other

Scheduling

12. | couldn't fit foreign language into my schedule because of the required
classes.

13. | had to choose between foreign language and another class | also wanted.
14. I'm switciiing to another foreign language.
15. | wanted a class with my friends.

16. |wantto get my foreign language out of the way so | will have more elective
choices in high school.
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QTHER

17. 1 was not interested in taking more.

18. I've learned all | wanted to.

19. I'm going to skip a year then pick it back up.

20. | didn't get along with the teacher.

21. 1didn't like the amount of homework that | had to do.

22. Other, please specify

SUMMARY

Of those reasons that you circled above (and on the previous pages)--list
the top 3 to 5 reasons why you discontinued your foreign language study.
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APPENDIX B:

GRAND BLANC HIGH SCHOOL
STUDENTS ATTITUDES SURVEY

1992 - 1993

This survey is intended for Grand Blanc High School students who were once
in a foreign language class but who have chosen not to continue studying that

language.

It is important that you answer all questions carefully and honestly as the
information gathered as a result of this survey will be used to help improve the

foreign language classes.

This is your chance to make a difference.

1. What gender are you?

a. Male b. Female

2. What is your current age?

: a. 12 d. 15 ac. 18
b. 13 e. 16 ad. 19
c. 14 ab. 17

3. What ethnic background are you? (optional)

a. Black d. Hispanic
b. White e. Asian
c. Native American ab. Other

4. What is your current class standing?

a. Freshman d. Senior
b. Sophomore e. Graduate
c. Junior

ERIC ==
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5. Circle the category beloew that BEST describes your current grade point

average.
a. 3.5104.0 e. 1.5t01.9
b. 3.0t03.4 ab.1.0to 1.4
c 251029 ac. 0.0t0 0.9
d 20t02.4

6. What foreign language were you enrolled in?

a. French

b. German
c. Japanese
d. Spanish

7. Was the foreign language you took your first choice?

a. Yes
b. No

8. Are you planning to go to college?

a. Yes
b. No

9. What is the highest level of schooling you plan on taking?

a. High School diploma

b. 1to 2 years of college

c. 210 4 years of college

d. Bachelor's degree (4 years of college & required for most
occupations)

e. 51to 6 years of college (usually a Master's degree)

ab. 7 to 8 years of college (Doctor's, Lawyers)

ac. Other
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REASONS F I NTINUINGYOURF REIGN LANGUAGE STUDY -

Listed below are reasons students often give for not continuing their foreign
language study. Circle those that describe you.

Expectations

1. 1 didn't see how | would use the foreign language in real life.
2.  The teacher would not recommend me to continue.
3.  The work was too hard/challenging.
4, The work was too easy/not challending.
5.  The teacher expected too much work.
6.  The teacher expected too little work.
7.  |wasn't doing well enough to continue.
8.  Itwas not what | expected.
9. |don't see a need for taking a foreign language.
10. Otherreasons.
hedulin
11. | had to choose between foreign language and another class | also wanted.
12. I'm switchin.g to another foreign language.
13. | wanted a class with my friends.
14. |tinterfered with Skill Center.
15. It interfered with advanced level classes in other departments.

16. | had to choose between 1 advanced class (i.e. Calculus, AP English, etc.)
and to continue the foreign language.

37
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REQUIREMENT
17. |took the foreign language to fulfill Grand Blanc High School's 2 year fine/
performing and/or practical arts graduation requirement and now I'm
done.

18. | fulfilled the recommended number of years for college admission.

OTHER

19. | was not interested in taking more.

20. I've learned all | wanted to.

21. I'm going to skip a year then pick it back up.

22. |didn't get along with the teacher.

23. | didn't like the amount of homework that | had to do.
24. There was too much work with my other classes.
25. It was hurting my high school grade point average.

26. Other, please specify

SUMMARY

Of those reasons that you circled above (and on the previous pages)--list
the top 3 to 5 reasons why you discontinued your foreign language study.
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