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Foreword

The Carl D. Perkins Vocational and Applied Technology Education Act of 1990,
PL 101-392, presented numerous new challenges and opportunities for the State Board
for Vocational Education. Section 235(a) of the Act stipulates three requirements on the
use of Perkins basic grant funds: (1) program improvement; (2) full participation of
individuals who are members of special populations; and (3) use of funds at a limited
number of sites or in a limited number of program areas. Furthermore, Section 235(b) of
the Act requires that priority for assistance be given to sites or programs that serve the
highest concentration of special populations. Section 235(c) further stipulates that funds
may only be used to fund vocational education projects that are of sufficient size, scope,
and quality to be effective. These projects must integrate academic and vocational
education through a coherent sequence of courses designed to achieve academic and
technical competencies. These projects must provide equitable participation for special
populations.

In addition to the basic grant, Titles II and III of the Act provide funds for state
leadership activities, equity programs, programs for criminal offenders, consumer and
homemaking, community-based organizations, and Tech Prep programs. Title1
mandates each state to establish a Committee of Practitioners to develop a statewide
system of core standards and measures of performance for secondary, post-secondary,
and adult vocational education programs. These standards and measures had to be
approved by the State Board for Vocational Education and implemented witain the
State by September 1992. The effectiveness of programs funded under this Act will be
based on these core measures and standards.

This report is authorized in fulfillment of the use of funds from the Perking Act.
The report covers the twelve month program year from July 1, 1992 through June 3,
1993.
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Introduction

The federal assistance act also requires that each state participating in the federal
program prepare an Annual Performance Report. This document fulfills that
requirement. The staff of the U.5.D.0O.E. have indicated they would like the states to
continue to provide annual reports regarding their progress in vocational education.
They use such reports to respond to queries from Congress. This is also consistent with
Section 117 of the Law.

Some states with sophisticated data retrieval and aggregation capabilities have
chosen to meet the reporting requirements by submitting statistical abstracts or
summaries. Hawaii is also in the process of developing a first class mechanism for
extracting and analyzing demographic and student data. Particular progress has been
made in this area at the post-secondary level. However, in 1993 we still have some
deficiencies. As a consequence we are not able to produce all of the cross tabulations
deemed useful.

Nevertheless, we have sought to compensate in some way by providing
additional narrative material and in doing so making the document more "user
friendly." In Hawaii we would like the Annual Performance Report to be used not only
by those ensconced in the administrative infrastructure of education but the lay public
as well.

Accountability has increasingly become one of the most prominent
developments that is being emphasized by the public throughout our nation. The
increased demand for accountability reflects the rising expectations of our society and
individuals for quality education and increased economic productivity. Hence,
vocational/occupational education is also being challenged to further improve its
programs by becoming more accountable to the federal government and the people of
our State.

Accountability should be viewed as a useful tool to improve the effectiveness of
managing the programs. This document is a measure of self-assessment and includes
what we have accomplished in relation to meeting the objectives and requirements as
set forth in Hawaii’s Multi-Year State Plan for Vocational Education. While these
documents are to be used to provide information to Congress, they have also been
reviewed by federal program auditors.

The benefits of defining goals, assessing the progress of attaining the goals, and
making the results available to the community will only serve to increase the public’s
confidence in Hawaii’s vocational /oceupational education programs.
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Section 1.0

General Considerations
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1.1

State Programs and Priorities

Vocational/occupational education in Hawaii has many objectives and
purposes. However, the chief priority, from the State’s point of view, was and
still is to train skilled technicians to meet the recurrent employment needs of
established economic enterprises and the new needs of emerging occupations.
We seek to be economically competitive nationally and in the international arena
as well. Vocational/occupational education in Hawaii also shares the objectives
entailed in the present federal assistance legislation. Emphasis, as required by
law, is placed on the needs of "special populations" and on improvement of
programs offered to all students on an equal footing,.

Vocational/occupational education in Hawaii takes place primarily at the
39 secondary schools, 7 community colleges, and the Employment Training
Center.

Instruction takes place in the following generic skill areas:

(1)  agriculture/aquaculture

(2)  business

(3)  construction

4) electrical/electronic

(7)  technical/graphic

(8)  mechanical

(Y)  personal/public service

Besides providing vocational,/occupational education for immediate
employment for some students, the secondary schools prepare students for
advanced training at post-secondary institutions, and permit
vocational /occupational exploration. Highschools also provide consumer and
homemaking programs for students. Post-secondary schools have been able to
place many graduates at levels above those traditionally associated with job
entry. They also have brought many students up to the competence levels
necessary in basic skills for successful completion of a technical training,
program. The community colleges provide most of the "related instruction” for
apprenticeship programs.

A major theme of vocational /occupational education in IHawali has been
integration. Integrated efforts have been stressed in areas such as: "Academir-
vocational®, "school/work" and "secondary/post-secondary."
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1.2

1.3

Federal Priorities - Special Populations and Program Improvement

As will be demonstrated subsequently in this document, the State of
Hawaii has pursued the national objectives spelled out in the Carl Perkins Act of
1990.

With regards to Title II, funds allotted under the Basic Grant were spent in
the manner prescribed by law:

State Programs and State Leadership Activities
Secondary School Vocational Education Programs
Secondary and Adult Vocational Education Programs
Single Parents/Displaced Homemakers Programs
Sex Equity Programs

Programs for Criminal Offenders

Under Title III, monies were expended for purposes ccnsistent with
funding for consumer and homemaking at the secondary level. The function of
coordinating consumer and homemakers at the state level resides in a position
that has no shared responsibilities. The State continued to fund counseling and
guidance at levels equal to or greater than those expended in the year before the
passage of 'L, 101-392. A substantial effort was made in Part E of Title IIl in the
area of "Tech Prep."

The curriculum development efforts being made at the secondary level are
designed to make the course work in most basic and academic subjects more
applied in nature.  Efforts to integrate academic instruction with
vocational /occupational instruction also receive high priority.

The Critical Role of Federal Assistance

We are all aware that advances in technology have been greatly
aceelerated incthe last several decades. Techricians must be trained on modern
equipment, The sophistication of equipment has increased in areas as electrondes
repaldr and manufacture respiratory therapy. People trained onobsolete
equipment or by instructors who have not been avatled of In-sorvice upprading,
are in o position to enter the world of ~ontemporary industry,

While most of the funding for vocational /occupational comes from State
funds (In Hawaii no “local” funds are involyed), the ability to keop tralning,
proprams relevant rests to a great extent on the margin provided by the federal
assisiance act. Clearly, vocational/occupational education is thore expensive and

-6-
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subject to significant changes in curriculum content than general education.
Without federal financial assistance, it is less likely that there would be new
programs in emerging and high technology areas. The existing programs, which
need continued renewal because of advances in technology, would become
increasingly less relevant.

14  Outcomes
14.1 Employer Satisfaction

One of the best ways to determine how well our vocalional
education programs are performing, is by obtaining feedback for the
consumers of our school's vocational educalion products. One of the
largest beneficiaries and/or consumers of our production endeavors are
the employers in our business and industrial communities. At frequent
intervals, the Office of the State Director for Vocational Education has
conducted a survey of businesses throughout the State to ascertain the
level of satisfaction of those employers with the level and content of
vocational training offered by our public schools and community colleges.

In 1990, 36 large employers were interviewed in depth regarding
their satisfaction with the job that the public schools and colleges were
doing in providing vocational preparation.” Their general reactions were
positive. While they continued to be critical of some aspects ot basic skills
instruction. the great majority gave the public institutions high marks in
the area of vocational /occupational preparation.

Employers were asked if former students who had enrolled in a
vocationai education program made better employees than those who had
no such training. For those hired with only a high school degree, 75
percent replied in the affirmative. They expressed the view that
vocational/occupational education graduates, as opposed to those withan
equivalent number of years of schooling that Involved only general
education subjects, were superior emplayces.

Employers hiring appiicants with a community college background
agreed. Eighty-six percent of the firms felt that a vocational/occupational

* Source: Employer's Survey 1990: Ap Update. Honolulu; OSDVE, 1990,
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education background provide a superior and sometimes essential
preparation for the generic skill area for which they were hiring.

A new employers' satisfaction survey was initiated in 1993. Tt will
be completed in early 1994. Unlike earlier surveys which made use of
samples stratified by organization size, this effort is being directed at the
state's leading industry, which is tourism. The respondents were selected
from the hotel industry (from the largest properties to the more modest),
food service providers, tour services, theme parks, and other tourist
related enterprises.

The information gathering technique used in this as in previous
surveys of this type, involved "intensive, open-ended" interviews. At the
conclusion of November when input for the Annual Performarce Report
needed to be provided, approximately two thirds of the planned
interviews had been conducted. As a consequence no quantifiable
information or definitive results can be reported at this time. However, as
the data and information are aggregated, as they are collected, some
tentative observations can be made.

Tourism essentially involves service occupations. Many service
occupations in the tourist area do not require intensive skill training. The
compensation also does not compare favorably with that found in
manufacturing or construction related activities. A position in
manufacturing usually generates three or more related employment
opportunities in the economy. The same can not be said for service
oriented jobs.

Respondents in the 1993 - 94 Employer Satisfaction Survey report
that their greatest concerns are for basic skills competencies among
applicants sceking employment in semi-skilled positions; such
occupations include holel housekeepers, shop clerks, and food servers. In
the skilled areas such as secretarial, accounting, word processing, and
food preparation, employers have thus far been inclined to give the
schools and colleges high marks. New and/or intensified programs in
Hawaiiana, conversational Japanese, and "hospitality industry awareness”
skills are suggested.

All persons employed in publicly visible pesitions in the tourist
industry, are presumed by tourists, to be knowledgeable about Hawaii
and Hawaiian culture (Hawaliana). Employers exr.ect all employees to act
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as surrogate tour guides if necessary. To provide necessary information to
visitors the employers are also expected to be verbally "articulate.”

Because of the heavy influx of visitors from the Orient, many
tourist related occupations require conversational Japanese and an
understanding of oriental cultural.

However, one thing that employees want the schools and colleges
to teach, which they apparently do not at present," is "hospitality/industry
sensitivity." To provide good service is not to place yourself in a position
of servitude. It is simply to reflect the attitude of a polished host or
hostess. The employers are not sure how this is to be taught.

In the area of attitudes, the traditional values of "honesty,"
"dependability," and "pride" persist in the tourist industry. As in previous
research on secretarial occupations in Hawaii, "discretion and
confidentiality" are exceptionally prized virtues. On the whole the schools
and colleges are given credit for helping to foster these attributes.

Few if any problems have been reported in accommodating "local
cultural values" and the "expectations regarding the traits of the mature
worker." Positive attitudes about the workplace are believed to be
fostered by part-time employment during the years of academic training
and career preparation. The development of such desirable attributes are
also perceived tobe a function of natural maturation. Such personality
traits are not believed to be easily addressed in the schools' formal
curriculum. It's hard to teach "maturity." i

In Hawaii we are faced with something of a dilemma. One of the
traditional admonitions of vocational education {s not to train people for
jobs that do not exist. However, should we concentrate on training people
for the semi-skilled, low paying positions that Jdv exist or do we prepare
highly skilled artisans for high paying positions for which there is very
little demand at present? If we don't train people in sophisticated
technologies, how will Hawaii ever attract industrics in these areas?

Hawaii has one of the highest, if not the highest, costs-of-living in
the United States. Reliance on an economy based on low-paying, tourist
based, and service oriented occupations would seem unwise. Improved
liaison with the existing industrial infrastructure and potential investors in
this state will be necessary in the planning for high skill gccupational
training programs. Basic education, particularly for “at risk" and "special

-9-
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populations” needs to be intensified. Mastery of fundamental
competencies will be necessary for even unskilled or semi-skilled
positions in the tourist industry (e.g. bellperson, busperson, and
housekeeper).

Skilled areas that exist in the hospitality industry such as
secretarial, accounting, and food preparation need to be given as much or
greater attention. And, all those, who deal with the public, in the states
predominant industry, tourism, need to be knowledgeable about

, Hawaiiana, functional in conversational Japanese, and have hospitality
é e
sensitivity.

1.4.2 Student Satisfaction

A second relevant criterion involves the satisfaction of students
with the vocational education experience they received. In 1989, 125
seniors were asked to fill out surveys regarding their plans and
aspirations. Fifty-eight percent said their career plans were directly
related to the vocational /occupational courses they were taking. A
follow-up was mailed to them four months later.

Of primary interest was the self-perceptions of the graduates
relative towards their progress in achieving their career goals. The
participants were overwhelmingly positive. Eighty percent said they felt
they were making "good progress.”

After four months, most students were employed full-time or part-
time and a good number were using their technical skills acquired in high
school in their work. The overwhelming majority were attending some
type of post-secondary institution, and four in five graduates thought their
careers were or: track.

The students were surveyed a second time one year after high
school graduation. By the second follow-up, 67 percent of the
participatling population were employed either part-time or full-time.
This was virtually identical to ihe percentages generated in the first
follow-up. Nearly halt of the second follow-up respondents found their
employment either "somewhat" or "a good deal" related to the
occupational training they had received in high school. All employment

* Source: Student Satisfaction: A Preliminary and Partiai Inguiry, Honolulu; OSDVE, 1990.
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involved some skills level and the good work habits that are usually
learned in vocational /occupational education.

The great majority of students were continuing their education at
the post-secondary level. This was similar to the pattern or response at
the outset of the year. At year's end, 65 percent were attending full-time
and 8 percent were attending part-time.

About two-thirds of the respondents in the second follow-up said
their education was in some way related to their technical training. A
plurality, 35 percent, were attending a community/junior college. Thirty
percent were attending a four-year college and 10 percent were enrolled in
a private technical school.

The most critical criterion was the question dealing with the
respondents’ perception of whether they were making progress towards
their long-term career goals. Eighty-six percent claimed they were. This
was up from 80 percent in the fall.

In conclusion, former vocational/occupational students had high
aspirations. Many found full-time or part-time jobs where their technical
training was of use. The great majority were continuing their education
and the overwhelming majority felt they were making good progress
towards their career goals.

A new study of student satisfaction among secondary school
praduates is scheduled for 1994,




Section 2.0

Narrative Summary/Secondary:

Federal Prioritics
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21 Performance Standards and Core Measures
* Description of the progress made in developing, articulating, and
implementing the Statewide system of performance standards and core
measures for secondary, post-secondary and adult levels.

In accordance with P L. 101-392, the Carl D. Perkins Vocational and
Applied Technology Act of 1990, section 115, the Office of the State Director
for Vocational Education formed a Committee of Practitioners to develop a
Core of Standards and Measures of Performance. All constituencies as
prescribed by law were given appropriate representation. The five standards
and measures of performance were approved by the United States
Department of Education (U.S.D.O.E.) and implemented in September 1992
for school year 1992-93 and the data collected are reflected on Core of
Standards and Measures.

¢ Discussion of the coordination procedure(s) for using existing resources and
methods from cther agencies with vocational-technical education (JTPA,
JOBS, etc.).

The Superintendent of the Department of Education is a member of the
Hawaii Job Training and Coordinating Council and works with the
Department of Labor in coordinating interagency projects. The DOE is also
represented on the Vocational Education Coordinating Council and the Inter-
Agency Coordinating Conunittee for Vocational Education.

* Description of the contribution ot the Committee of Practitioners to the
development of the Statewide system of performance standards and core
measures.

The performance standards and core measures were developed entirely by
the Commiittee of Practilioners with input from all members of the school
community.

* Description of the performance standurds and core measures developed and
used to assess vocational-technical edueation students' progress (e.g.,
retention in school, competency attainment, ele.), and the impact this has
made on these programs, "

The five core standards and measures developed for the State of Hawaii
provided herein, Since this is the first year of data collection, we are in the




evaluation period and impact of the longitudinal data will be shared at a later
date.

Documentation of the percentage of LEAs that implemented the Statewide
system of performance standards.

Due to the fact that the Department of Education is the sole LEA with the
absence of any vocationa!l school or intermediate educational agency, the
documentation of the percentage of LEAs is not applicable.




Chart1

Core of Standards and Measures
Hawaii State Department of Education

l v

~2i

Criterion

Measure of Performance

Measures of learning
comprtency gains, including
student progress in the
achievement of basic and
more advance skills. Section
(RRICDISY

At least 75% of vocational
education students will pass the
State mandated HDYRV test by
the completion of thejr senior
year.

Agency/ndividual 7

Responsible
DO Oceupational Development
Sectton. Repost to be totwarded
to OSDVE on or before November
15 of each year to be included in
the "Report of Progress to Date.”

- -

R

" Mdasures of performance in

competency attainment,
Section 115(b)(2)(A)

At least 80% of students
enrolled in vocational education
courses will complete their
course work as measured by
instructor's semester
assessments.

DOLE Occupational Development
Section. Report to be forwiarded
to OSDVE on or before November
15 of each year to be included in
the "Report of Progress to Date."

Measures of job or work
skill attainment or
enhancement including
student progress in
achieving occupational skills
necessary to cbtain
employmes.t in the field for
which the student has been

repared. Section
115(b)(2)(B)

At least 50% of the students
who inform counselors of their
desire to obtain employment on
graduation will obtain a
relevant and meaningful job.

DOE Occupational Development
Section. Report to be forwarded
to OSDVE on or before November
15 of each year to be included in
the "Report of Progress to Date.”

Measures of perforrnance in
the are. of retention in
school or completion of
secondary school of its
equivalent, Section
115(b)(2)(C)

At least 75% of the vocational
education students will achleve
a high school diplotna or its
euivalent prior totheiv 18th
birthday.

Measures of performance in
the areas of placement into
additional training or
education, military service,
or employment. Section
115(b)(2)(D)

A Teasl 455 of the voe ational ™
education students monitored
will be involved insome form
of post secondary tradning on
graduation trom Mgh school o

enter the military.
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DOE Occupational Development
Section. Report to be forwarded
to OSDVE on or before November
15 of each yeor to be included in
the "Report of Progress to Date.”

DO Oecupational Development
Sectton. Repont to be forwarded
to OHDVE o or before November
P of each year to be included in
the "Report ef Progress to Date”
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1.2

Recondary PPrograms, Services and Activities

Number of students served.
See attachment Secondary Enrollment in Vocational-Technical Education
'rograms, SY 92-93.

Types of secondary institutions conducting programs.
All 39 high schools in the statewide Department of Education olfir
comprehensive vocational education.

Description of programs, services and aclivities per Section 235 of the Law.

Upgrading of curricuium: Workshops were conducted to provide
teachers with updated curricula which include interdisciplinary delivery
approaches in the infusion of basic academic core content with vocational
content. A new course, Agriscience, was developed and pllot tested during,
the school year. “This course offers equivalency options for credit in
agriculture or scievee.

Equipnient, instractional alds: Equipment for supplemental program
improvement activities to enhance elassroom instraction throwgh the vse of
technoloay appropetate equipment were purchased by the 30 sehooly
quality b for federal wsststanee. Equipment included computers/ peripherals
aned dbsgnostic progeams o provide supplementary Teaening expeaiences it
integstate bonde academie skills instruction through applied techmology

Iserelee tatniigy tor vocationaland academic instrciors Workshog
were el anca stateawide baags o provide direction in the planning,
dovedoprnent, and evalnation of vocational-technleal programa Work ahiops
e hmpdementation stratepdes for the integration of acadomie amd vocational
edncation wereanban provided,

Cotdane e od Cosieling: Sex equity, job placement, assesanent,
vealiation, wanslion, and other career guddance related activities were
provided teatndentys

Femnedial conrame Part thme temporaey (ITT) basie skills instructors
wishbed b vonntionad cdueation stadents with basic skills remediation in the
vonflond s lasstoom site wcopposed (o pall-out,

Alaptations of Fgudpment: Where necessary, adaptation of equipment
W igplerented

-26 -
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Tech-Prep Programs: An Island-wide Inservice workshop involving four
administrative districts provided an opportunity for schools to review
aiiage arts integration materdals for implementation to improve vocational
education programs.

Supplementary services: Services for special populations included
currlenlum materials and PTT basic skills instructors. Special tralning,
sosslons were conducted to provide PTT basic skills instructors with
appropriate preparation on the needs and learning styles of spectal
poptlation students, negative behavior intervention strategles, and elfective
teaching technbguos,

fxomplary progeans fdenttiod throngh varlous fnstitasional and
(o otessdonal argardzation award programs incloded the followlng:

haswadl Vocatfomal Assaociationy
Outstandbingy Apobonltire Program, Flonokaa THgh School
Crltedone lnnovations, Partherships

NASSE Wyae b b hoaol, 0y
Aprtevltare Loandigg Conter, Lelehaan High School
Clleadony: Piveanity of logrndng experiences

National Voeadtomal Apeboiltone Goa s’ Assovdition:
1993 Waestean Peydonad Teae iy o the Year: Theodore Kasvaimnnra
Ladadnatona By i honl Agadoaltose Tearning Center
Critenw Fartnershdps, Progironm Making, Tnnovations,
St Bitndent Huaecessey

Kohala FHph S bwal TEC K
The vorational edvcation departiment developed the Teshimology
Felneatfon Center CHEC) comapater Taboratory to providee gprial
popsdations stodents with personallzed sapport with the sime of
techadeal softwane programa todevelop baste academte sk il The
Labrstalt also volunteered twao eveningi a wesk o help all stdents
with sty uk i

Y
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Table 9

Secondary Enraliment (v Vovatiomal-Technleal Fducation Programs
NY 492.43
Duplivaded Counts

Qccppatiopal P'ropram Arca Lotad Enrgllment
Agrlenlivre I K20
Bushneas, Otflee, and Marketing 0,82
Consvimer /1 lomensak g K, W6
Ocenpational Home Foonomdes (Hmliin I M5
Tradoes and Industiy Aol
Grand Total e

Table 10

Counts by Special Populations Groups

SY 92-93
Duplicated Counts
Popalintiog N ‘ ‘ ]
Repulag NN
Pisidvinnbigynd: Yy
Lintted Fonplish: 779
Priinkstond: {04
Corresthome. 22
Giand Total, o 21,444
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2.3 Single Parents, Dispshvced Fiomemakers and Slagle Prognnt Women PFrogram
o Total numbwer ab sbgle parends mud single pregnant svomen served al the
secondary fevel
Demngragibdes o the pregiant and parenting teen population seeved ot
the secondary lovel are fonnd in the Table 11,

o Deseription of services pravided In single parents and single pregiint

wornen
Fuinding was provided to expand the pregnant and parenting feen

progrant from tive sies to twelve sites for SY 1992-93. The grant provided the
opportunity to: 1) expand the number of sites for infant and toddier child care
rervices while the parenting teens attended school, 2) implement inservive
tradubng for schiool personinel involved with the pregnant and parenting teen
programs, and 3) provide case managers at schools with larpe
pregnant/parenting teen enrollments to assist with the academie, caroer, and
vocational needs.

e Deseription of special delivery methods that are undgue and /ot eftective
What services scem to be the most needed hy single parents ad single
pregnant women.

Hawail particlpated in ine Matlonal Ditfusion Network progran,
Graduaiion, Reality, and Dual-Role Skllis (GRALS), which is used as the
primary curriculum for the pregnant and paventing teens. The abjectives of
this program were to enable students to graduate from high school, and (o
implement effective health care practices, child developanent, parenting shills,
and goal setting in preparation for work and family.

Pusitive results of three years of the pregnant and parenting teen prograim
resulted in decreasing the average absentee rate from 41.0 days in 8Y 1990-91
to 35.2 days in §Y 1992.93.

During SY 1992-93, there were twenty-five pregnant and parenting teen
programs statewide with services provided (0 992 students. The Department
of Education's Pregnant and Parerding Students Policy, Regulations, and
General Rule were revised to reflect current needs of these students. in
addition, the 1993 State Legislature provided twenty-ooe full thime positions
to be allocated (o the high schools to assist in the implementation of this
program.
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The 1993 statewide conference provided an opportunity for teachers to
expand their experiences in working with case management, health care
imanagement of the pregnant and parenting teens, legal responsibilities, and
pender fssues. The State Department of Health and the Department of
Education worked collaboratively to develop a "Model for Services for
Pregnant and Parenting Teens." In addition, Healthy Mothers, Heaithy
Babies Coalition provided a resource manual for teachers and students to use
in accessing services available in I lawaii.

Collaboratively, the Departments of Education, 11ealth, and 1Tuman
Services, and public and private agencies worked together to provide
appropriate services to students. Child care for infants and toddlers of
parenting teens is the most essential need of the parenting students. High
school teachers of parenting teens assisted students in finding child care.
However, it was still difficult to find adequate child care in Hawail.

A memorandum of agreement was developed between the Departinent ot
Kducation and Hawaii Kids at Work to assist students with their child care
needs. An off-campus child care center was established for frfants and
loddlers of McKinley High School's parenting teens. By providing
appropriate child care services, all parenting students mainiained a 2.0 GPA
or had a ten pereent increase in their grades over their previous year's efforts.
Ninety percent of all the pregnant and parenting studems at this school were
graduated or promoted to the next grade.

A parinership with the State Department of Human Services resulted in
an on-campus child care program for Farrington High School's parenting
teens. Other program services that have been developed include integration
of healih services and career planning with the pregnant and parenting
students in this program.

Ixemplary program in this area:

Kaimuki High School's integration of GRADS and child care service is the
best of such programs attempted. This program enabled students to gain
parenting skills as well as experiential learning that may lead to child care
varcer options,

NI




Table 11

Hawall State Department of ducation
Pregnant and Parenting Teen rogram

§Y 1992-93
DistricUSchool Pregnant Teens _Teen Mothers Teenlaihers ] " Tolal ]
Statewide 368 826 116 1,010
Honolulu District
Central Intermediate 0 1 0 1
Farrington High School 17 49 3 69
Kaimuki High School 6 23 5 34
Kaiser High School 5 2 0 7
Kalani High School 1 12 3 16
McKinley High School 7 25 B 40
Roosevelt High School 5 14 1 20
Stevenson Intermediate 0 ] 0 1
Washinglon Intermediate ..‘r'ﬁ 0 1 0 1
District Totals 11 12R 20 189
Central istrict
Aiea High School 13 12 7 32
Leilehua High School 46 26 16 84
Mililani High Scheol 15 15 1 k]|
Muanalua High Schoot k] 13 2 14
Radford High School 10 11 1 22
Wahiawa Intermediate 2 1 0 3
Waialua High School 10 11 0 21
District Totals 99 89 27 215
Leeward Districl
Campbell High School 14 8 0 22
Hima Intermediate 0 2 0 2
Pearl City High S-hool 1 14 0 15
Walanae High Shool KL 2 ] 54
Waipahu Higk School 12 29 0 41
Walpahu Fligh School ? 3 ] H
District Tulals ! ‘ A R T 11
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(FYable 11 - Continued)

44

| Pistyfet/8edyl 1 TregnaitTeens Yeen Mothers™ 1 TovnTailisty Totg]
Windwaid District
¢ astle High School 19 bl 6 52
Kahuku High/intermoediate 4 Th ] 24
Kailua High School 16 /A 1Y 51
Kalahea High School 4 H } 15
Olomana High/Interinediate 3 6 7 16
District Totals 46 79 37 158
Hawaii District
Hilo High School 4 25 5 KT}
Ka'u High/Intermediate 6 12 ) 24
Kehaau Intermediate v 1 0 1
Kohala High/Intermediate 5 4 10
Konawacna thgh School 18 19 5 42
Laupahochoe High/Intermediate 1 2 0 3
Pahoa High/Intermediale 9 10 3 22
Walakea Intermediate 1 0 ] 1
Waiakea High School 8 19 k! 29
District Totals 48 2k 25 166
Maul Dlstrict
Batdwin Higih School 1/ B] 4 35
I ahalna Intermediate 1 0 0 1
I abainalung High School { 7 5 12
Lanal high/ZImtenmidiate 0 ? ] 2
Maui High SChool k). ! 0 k2]
Molokai High/Intermediate 5 Y 6 20
District Totals 55 k] 15 107
Kaual District
Kauai High/Intermediate 4 12 U b
Waiamea High School 4 Ih 0 i
District Totals i 77 R R
A2




24 Hexiiquitly
¢ ‘Total number of students in sex equity programs.
Not available

¢ Description of services provided to reduce sex bias and stereotyping in
vocational-technical programs.

The Occupational Development Section (ODS), Department of Education,
submitted proposals to the Office of the State Director for Vocational
Education (OSDVE) requesting the services of a full-time resource teacher to
coordinate the Department's efforts to institutionalize sex equity initiatives in
the agriculture, business, home economics, and industrial education program
areas.

A resource teacher was hired for the period from September 1992 to June

1993. On December 21, 1992 the sex equity resource teacher position became
vacant due to personnel changes. The following were accomplished:
* A gender composition list of 1992-93 vocational education figures by
school, program area, and conrse was completed.

¢ The draft of the sex equity component to be included with agriculture,
bisiness, home economics, and industrial education program and
currienlum guides was published in June for distribution in October 1993,
The draft included recruitment, remediation, and adaptation of subject
content and delivery, issues on the prevention of sexual harassment, and
enrollment altrition and retention.

¢ Inservice training to begin implementation of the sex equity plan,
development of curriculum materials, and examination of teacher/student
interaction In GESA identified disparities was held on August 3-4, 1993.
Fifteen participants, including agriculture, business, home economics, and
industrial education teachers, registrars, and District and State personnel
attended.

¢ A workshop was held for students attending the Kokee Discovery Project
on Kauai. The changing roles of men and women, non-traditional carcer
choices, and sex bias and stereotyping were discussed.




s Marketing vocational education to the non-traditional gender, a workshop
for teachers to develop marketing instruments for use with students,
parents, school staff, and the larger community was held in June 1993,
Twenty-five teachers attended In school teams. Each school developed
printed brochures and pamphlets.

e "Language and Blas/Stercotyping” was the theme of the sex equity booth
at Voc Fest 1993, Words and phrases often expressing subtle
blas/stereotyping were examined with suggestions for possiblo changes,

¢ Description of the acromplishment of preparatory services and vocational-
technical education programs and supportive services for girls and women
aged 14 to 25. '
Not Applicable.

o lxemplary programs in this area.

Exemplary programs previously and currently active included the efforts
of Farrington, McKinley, Walakea, Konawaena, Kau, and Campbell high
Schools. Al schouls appeared to do an excelleni job of marketing vocational-
technical programs (foensing on females in traditionally male-dominated
classes and males in traditionally female-dominated classes) in collaboration
with business, industry, and government agency partnerships.

25  Criminal Offenders in Corrections Institutions
*  Numbers served through programs In correctional institutions.
A total of 22 students participated in horticulture (7) and auto mechanics
(15) programs for youthful offenders. Twenty-one were males and 1 was
female.

*  Types of institutions participating,.
The Flawail Youth Correctional Facility is the participating institution.
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2.6

Special Populations
26.1 Handicapped
e Number of handicapped served in programs:
1,305 in Occupational Skills units; 1,130 have been "mainstreamed.”

e Achievemenis in providing equal iccess for handicapped; in
recruitment; coordination between special education and vocational
education; assessment; career development; and transition from school
to work.

Students with needs are eligible to register and participate in the
most integrated setting possible in all vocational education programs
offered in the schools and were assisted in fulfilling the transitional
requirements of Section 626 of the Education of the Handicapped Act.

e Description of the impact of supplemental services provided to the
disabled.

Support programs with supplemental services designed to help
students with needs in vocational-technical training were available
throughout the State. All students referred to these programs were
designated as being "special education" students. Each participant had
an Individualized Education Program (iEP) which was maintained in
confidential files. These files were reviewed and updated regularly.

Students served through the support program were exposed to a
variety of vocational experiences and are provided supplemental
services and activities to meet their special needs.

¢ Exemplary programs:
Mo new programs identified.

2.6.2 Limited English Proficient (LEP)
e Number of LEP individuals: 772

© Achievements in serving the LEP studenits in terms of improved access
and services provided that contribute to success in the program.
Department of Education administrators and support personnel
continue to be oriented on the intent, expectations, and requirements of
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Number of new programs.

The Vocational-Technical Education Pragram provided various
occiipation and career oriented experiences for all students. “ihe objective ui
ihe socondary school Vocational-Technical Education program was to equip
students with the basic academic and occupational skills and knowledge to
enable them to meet entrance requirements for post-secondary occupational
programs of their choice and/or to qualify for entry-level positions in one or
more cluster of occupations. The sub-program areas included: Agriculture,
Offlce and Marketing, Home Economics, and Industrial-Technical Education,

Number of expanded programs.
None

Number of programs dropped.
None

Professional Development.

Professional development opportunities for vocation education personnel
were provided throughout the year. These focused on processes, skills,
knowledge, and pedagogy. In addition, supplementary part-time teachers
were provided with training that Included strategies to address the needs of
spectal population learners.

Tech-Prep projects provided opportunities for teachers to participate in
professional development activities that focused on applied academics,
curriculum development, integration, and cooperative learning,

Curriculum Development,

Curriculum development aclivities occurred in the sub-program areas of
Agricuiture, Office and Marketing, Home Fconomics, and Industrial-
Technical Education. The activities included infusing core academic learning,
strategies into the vocational content courses, developing plans for
performance/competency-based instruction, an re-examining the curriculum
for sequential skill/concept development.

Equipment.
None
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o Lxempluy projaan
Faemplary pograms e o the process of belng identitied,

28 ommunity Based Chgandzations (C10)

o CBO fands were recelved by Hlonolubu Distict Otfice, Stalewlde Center for
Hearing and Visually Impaired Students, thiouglyaresponse to a call for
proposais through the Office of the State Divector tor Vacattonal Fducation
for 5Y 1992-93, The Occupational Developinent Section continued to
cooperate and extend itself to meet and work with the € Bo approved 1o
recelve funding from the Office of the State Diiector fon Vocational Foneation
as stipulated in Title I, Part A, Section 301 and 302 of the Adt

29  Consumer and Homemaking Education
* Number of students served.

see table, Enrollment in Consumer el Flomenab o 1o ation Froggra,
5Y {4y2-93,

*  Achievements in programs and sippord servloes i depaycd e,

Supplementary textbook, relorence nundesialind gy mes compyters,
computer soltware, food selence equipiment and video bypessaste panec el
to enhanee the stadent's" eduotion € hssyoony beteon el o bciie.
provided students swith the opporbumity to practi e boeae bl ceiieal
thinking, problem salving, andomanagement of sesoe e npdemientation o
"hands on® activities, witing reports asdngg the setentiie et
understanding and nsdngy egsarements ek divelogusgyetbes e
commundeation shills sere fnchuded i the consames ol lowenaoil iy,
classes  Home ecconombes teachers wore able o paovide inone coeitie: o
exciting activities for thelr stacbentn ano tesult of thebr sees e s sl
additional tunding
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Achivvements in programs and support services in non-deptesaed areas

Schools in non-depressed areas were able (o enrich thelr classiomm
activitios beyond regular school funding. Additlonal science equtpinent fon
the fuods and nutrition classes, instructional materials and video tapes for
meal management, clothing selection, and clothing construction classes
enhanced classroom instruction were provided. Classreom activities
included basie skills, critical thinking, probleny solving, and carcer awareness
information were developed. In addition, home economics teachers
purchased materials to assist pregnant and parenting teens in developing
thelr self esteem, increase thelr understanding of effective parenting skills,
and to improve their knowledge of nutrition.

Achievements in State leadership and State administration, including
coordination with sex equity counselor.

The sex equity coordinator collected data regarding the enrollment by
gender Inthe home economics programs. The data demoiisiraied that the
foods and nutrition classes have been gender balanced for severai years. In
addition, sex equity activities were implemented in the home economics
programs through summer inservice training and through conferences and
workshops for pregnant and parenting teen school personnel. State
leadership funding has been used for food sclence teacher inservice training,.

Benefits derived under program development, program improvement,
curriculim and other anclllary services.

Consumer and homemaking funds were provided additional inservice
training and instructional resource materials to improve all areas of consumer
and homemaking programs.

Fxemplary programs identified:
K aiser and Kalaheo High Schools:
In these schools, the fooad selence conrse provided students with
opportunities o Investigaie throngh solentitle exprerhinents, fearn
throvgh intevdisefplinary and integrative sprproachies, and wtilize
teehmologleal appitcations uough the ase ol compuers,
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2.10 Tech Prep
¢ Number of students (secondary and post-secondary) servaed by Tech-Prep as
a linkage prograny,
State Tech-Proep programs have begun to ddentify students at the
secondary level for schoal yoear 149394,

* Discussion of the impact of sevvices provided by the State indicating if the
services were rutal, urban, or both.

Coordination, technical, and support services were provided to both rural
and urban arcas throughout the State. As a result, interest and activity in
Tech-Prep have increased as measnred by the mmber of Tech-Prep proposals
that were submitted from year one to year two (17 in the first year ta 31 in the
second year.)

Dialogue between academic and vocational educators within the school
increased with teachers making time to collaborate and plan together.

* Description of the planning of Tech-Prep programs between secondary and
post-secondary institutions by occupational instructional areas, including
apprenticeships.

Maui Project: Maui Community College and Maui, Lahainaluna, Hana,
and Molokai Iligh Schiools worked throughout the school year to identify
occupational Instructional areas that would be part of Tech-Prep sequences.
Using SCANS s the foundation, competencies in the high schools and Maui
Community College were identified for the following areas: Accounting,
Faod Service, Auto Body, Auto Technology, Office Administration and
Tochnology, and Apriculture,

Leoward 'roject: Leeward District schools together with Leeward,
Fonolualn, wid Kaplolani Conununity Colleges established articulation
apreements and plans for continued dialogue. The following areas were
adidressed: Automotive Technology, Food Service, Travel/ Tourism, Business
Funeation, Graphice Arts, and Electronics. Timelines to establish course
organization, define sequence of courses, and identify competencies were
eatabiished.

Kauai Project: Kauai, Waimea, and Kapaa High Schools and Kauai
Community College worked together to establish Tech-Prep programs in the
Healtly occupational area. Planning in other areas such as Electronics,
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Automotive, Building and Consti aetion, and Business, to be incladed in the
Tech-Prep program, are under way.

Honolulu Project: Farrdugton High School and RKapiolani Community
College emphasized the ealth Oceupations component. A seguence ol
courses was detersnined and competencies were Identified,

Description of the benelits uf ‘Tech-P'rep programs and services in meeting the
needs of special populations, including non-traditional/sex equity.

Information is not available at this time as students are being identified lor
school year 1993-94.

Description of the impact of Tech-Prep professional activities and services on
puidance connscelors, teachers and others.

Twoenty-six statewide staff development sessions 1o introduce ‘Tech-Prep
concepts to adiministrators, achers, and counselors were conducted
thionpheut the school year were undertaken. In addition, joint training
sewslons with post secondary schools that included academic and vocational
vducatons woere presented i the applied academic areas.

Individual projects addressed the needs of thely teachers and stadents by
providing protessional development activities in the area of cooperative
Fearningy, outeonie nsed edueation, articalation agreements, apyplied
academdes, and curtientom planning - As a result of these services, 1)
crntcrhim was reviewed and resewed; 2) competencies were ddentified; Y
ap)ied academdes materfats were reviewed, tested, and evalited; 4§ 'Tech-
Prepestidents were idenditled for 1995 94, and, 5 niacketing plans were
established Ty addition, Tecanse of the joint participation ot academie and
voeational educators at high schools and contmumity colleges in these
ativities, better working relationships and etiective partnerships woere
established

Description of the preparatory services provided tor participants in Tech-Prep
pPropyams

Mreparatory activities and services for administiators, counselors,
teachers, ad the business community are belng planned tor tall 1993,
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o Lixemplary programs identitiod dor 1992 95 G duded:

Maui Project: Maul Commumbty € ollege ad Maad, ahatnaluna, ing,
and Molokal Tigh Schools tsed the 1992 9% wchool year G plare and desipn
Tech-Prep for the fsland of Mind. Articalidion agreemenis roparding
vocational and acadeide sulijects wero reviewed

Integrating Applied Academics into Vocational-Technleal Education rograms

Number of students in secondary, post-secondavy and adull that we. -
enrolled in vocational-teclinical education programs with the applied
academles in 1992-93,

During 5Y 1992-93, there were 21,844 students enrolied in public
secondary vocational-technical education programs hn the State of Hawall,
These data are inclusive of special populations.

Deseription of the type of activities conducted by the State in developiig and
implementing applied academies into vocational-technical education.

The State Department of Fdueation s hmplementing applied scademies
into vocational-technical educatlon in two ways.

Ocenpational instructions formed teams with academde teachers to
coordinate and correlate enrrfenta. The academle arcas of language arts,
math, and sclence are teamed with an orcupatlonal area such as anto
mechanies I is hoped it the stadents” interest in the occupational area will
also peak his/licr interst incthe corselated academic areas. For example,
when studying brakes in the amtomotive class, the student may be stadying,
frdction in science. In this way, he or she may find the scientific study af
friction much more relevant,

Other oceupational programs make use of part-time teachers in basle skills
(' 1E) instractors o helps stadents with bagie skills in the occupational class
rettings The PEE basle skills instractors tator Individuals and groups who
have been ddentified ags needing extra help and work wlth voeational teachers
(o crvinee the dntegrathom of academic and oceupational competencies.

I addition to the above, programs were indtated at several schools which
fecnsed asan central vocistional theme while embaodying the concept of
intepration The Towrtsm Academy at Walpaha Hligh School Integrated the
avademde core, the conununity college, and business/Zindustey partnerships.,
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Farrington High School's Travel Academy provides students with an
integrated program including Japanese, Modern History of Hawaii, language
arts and social studies. Farrington High School's Health Academy focused on
health careers and integrates the basic academic core. The Kailua High
School Building and Construction Technology Academy provided students
with the opportunity to be mentored by Building and construction specialists.
These senior staff members focus on contextual learning. McKinley High
School is in the process of planning for a Finance Academy.

Description of the services that the SEA/LEA are implementing to provide
assistance to special population students with applied academics in
vocational-technical education.

The Department offered, on the state and district levels, inservice
workshops for teachers, T basic skills instructors, and administrators. The
topics addressed at these workshaps included integrating basic skills into
vocational education; using Il basic skills instructors in the vocational
classroomy; and using applied academic materials and implementation of the
SCANS repoirt More specitically, workshops focused on integration
techniques, content background, ettective teaching skills, learning styles, and
a discussion of the SCAN repart.

Description of the impact of team teaching, developing curriculum,
performance standards and core measures, and other integrating activities on
programs, teachers, and students.

Many administrative districts and schools implemented many programs
that integrated academics and vocational education. Students benefitted from
improved, coordinated, and relevant instruction,

Lxemplary programs:

Exemplary programs are in the process of being identified.
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3.1  Performance Standards and Core Measures
¢ Description of the progress made in developing, articulating, and
implementing the Statewide system of performance standards and core
measures for secondary, post-secondary and adult levels.
The basic post-secondary core standards were developed, articulated, and
measured for the 1992-93 academic year. The community colleges met or
exceeded all of the established standards. In summary:

Standard 1
At ieast 60% of vocational education students enrolled in
remedial/developmental courses in mathernatics and English will
complete the course with a passing grade as measured by credits earned
ratio.

The Credits Earned Ratio for all vocational education student
registrations (2,227) in remedial and developmental mathematics and
English courses for Fall 1992 was 79.76%.

Standard 2:
Atleast 65% of vocational education students enrolled in general
education courses will complete the course with a passing grade as
measured by the credits earned ratio.

The Credits Earned Ratio for all vocational education student
registrations (5,993) in general education courses for Fall 1992 was 88.44%.

Standard 3
At least 75% of vocational education students enrolled in vocational
education courses will complete the course with a passing grade as
measured by the credits earned ratio.

The Credits Earned Ratio for all vocational education student

registrations (12,625) in vocational education courses for Fall 1992 was
94.74%.

Standard 4:
At least 50% of vocational education students will be retained in their
program of study for two or more terms.

<49 -

97




The retention rate for all vocational education students enrolled in Fall
1992 was 57%.

Standard 5:

At least 70% of vocational education program graduates will attain
employment in 4 job related to their training, will be enrolled for
additional training, or will have entered the military service.

The employment rate for vocational education program graduates in
Fall 1992 was 70%.

Discussion of the coordination procedure(s) for using existing resources
and methods from other agencies with vocational-technical education
(JTPA, JOBS, etc.).

The coordination of funds for JTPA comes under the jurisdiction of the
Department of Labor and Industrial Relations. Agencies within each
County were responsible for program implementation, with local officials
responsible for the design and implementation

There were two levels of operation. The Hawaii Job Training
Coordinating Council (HJTCC) planned, coordinated, and monitored the
provision of services under JTPA. This was subject to approval by the
Governor. Council members are appointed in each state by its Governor.

The County programs were operated by the Department of Labor on
I awaii and Maui, by the City and County of Honolulu, and Kauai
Community College on Kauai. Funding was provided on a formula basis,
and 8% given to the State Education coordination and Granis. Of the 8%
funds given to the State Education Coordination and Grants, 20% was
retained by DLIR.

While the working relationship is good with formal agreements and
clear goals, the 20% retained by DLIR for coordination is a substantial part
of the overall budget.

Coordination with Department of Education with the training for DOE
A+ program and the Career Opportunities program was attained with the
identification of clear goals and outcomes.

Coordination with JOBS was mixed. Many of the problems proved to
be organizational in nature. The performance standards were
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theoretically clear and in the contract. However, problems in
implementation developed.

3.2 Post-secondary and Adult Occupational Programs, Services, and Activities
*  Number of students served.
Refer to Appendix B.

* Types of post-sccondary adult institutions offering programs.
The University of Flawaii Community Colleges offer two-year Associate in
Arts and Assoclate in Science degrees, as well as Certificates of Achievement
and Certificates of Completion in numerous vocational and technical fields.
They also offer a wide array of short-term, non-credit instruction offerings.

e Descriplion of program, services, and activities pev section 235 of the Law.,

The Community College system consists of the Employment Training
Center, in Honolulu, and seven colleges. Tonolulu CC, Kaplolani CC,
Peeward CCand Windward CC are sited on Oahu, Hawaii CC, Kauai
CC,and Mand CC are located on the dslands from which they derive their
namus. The system's area of services extends into rural and isolated locales
throvugh the aupices of the Education Centers and branch campuses. Post-
secondary ontreach has been further expanded through the use of cable
television channels,

Becanse of the system's accessibility, community orientation, varied
education offerings and "open-door” admissions poiicy, a large audience is
served.

* Achievements of programs, services, and activitics
Examples of programs, services, and activities:
* Provided placement services for students who have successfully
completed vocational education programs.

* Provided career counseling and job placement services to currently
enrolled and prospective vocational education students.




e Disseminated institutional data on various vocational programs.

¢ Provided faculty and staff with opportunities to attend workshops,
seminars, and corferences both inter-state and intra-state.

* Purchased computer software, books, and supplies for vocational
education programs.

* Provided students with hands-on vocational exploration experience
through the Technical Discovery Center.

* Provided training workshops to increase the competency of peer and
student workers in assisting students requesting job placement services.

¢ Purchased equipment to improve and/or expand targeted vocational
programs.

e Provided informational activities and publicity for statewide vocational
programs.

* Provided academic activities for vocational education students to upgrade
their reading, writing, and mathematical skills to levels necessary for
successful pursuit of vocational fraining.

* Provided training for instructors on the use of various computers and
software including word-processing software, graphics software, and
database software including how this software can be used in curriculum
development and program record keeping,

Exemplary programs identified to date

Criteria have not been established as of the date of this report. Asa
consequence, no programs have been determined to be exemplary.
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3.3  Single Parents, Displaced Homemakers and Single Pregnant Women
* Total number of single parents and displaced homeinakers and single
pregnant women served at post-secondary/adult level.
Refer to Appendix B.

¢ Description of services provided to single parents, displaced homemakers,
and single pregnant women.

The University of Hawaii Community Colleges' Single Parents and
Displaced omemakers program was designed to help single parents and
displaced homemakers gain marketable skills that lead to economic self-
sufficiency. The attainment of self-sufficiency was possible by providing
preparatory serviees, vocational education and training, dependent care,
transportation services, special services such as career counseling and job
placement, supplies, books and materials. The program was organized and
schedulid so that it would be accessible to a substantial number oi persons.
Activitics and services provided to meet the expressed needs of participants:
o Lxpanded accessibility to vocational and technical services and activities

by providing child care and transportation services.

o LUised a varlety of conununication media to infoim those interested in
programs and services provided by the single parent and displaced
homemaker program.

* kixpanded outreach efforts by working with federal, state and local social
agencies, and neighborhood boards, among others.

* Provided personal, academic, and career counseling to individual students
and groups.

e Planned and designed credit and non-credit courses to meet the needs of
single parents and displace homemakers.

* Trained peer counselors to assist coordinators with supportive group
counseling.

-h3.
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e Developed centers for single parents and displaced homemakers for social
interaction and sharing of velated concerns

o Developed marketing strategies to articulate conumumnidty and individual
awareness of services provided by the community colleges

! e Provided program statt with the opportunitics to narntain and upgrade
their professional skills i order to provide tesponsive services to students

being assisted in the program.

® Description of special delivery methods that are unigue and/or effective.

Examples of services that appeared to be most needed by single parents,
displaced homemakers, and single pregnant women were as follows:
* Provided child care and transportation services.

e Provided personal, academie, and career counseling to individual students
and groups.

* Exemplary programs in this arca
Criteria have not been established as of the date of this report. As a
consequence, ho prograins have been determined to be exemplary.

3.4  Sex Equity
* Total number of student tn sex equity prograims.
Refer to Appendix B.

* Achievements and services provided 1o reduce sex blas and stereotyping in
vocational-technical programs.
* Planned, established, and conducted programs including basic skills
instruction to provide this population with marketable skills,

¢ DPlanned, established, and conducted programs to inform individual who
could participate in sex equity vocatlonal programs about the programs
and related services available,
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o Promated opporiunities for male and fematle studentis to explore non-
traditional careers in an effort to climinate sex bias. Courses were offered
fo provide stadents with the opportunity to have hands-on experiences in
o variety of non traditlonal programs. Promotional flyers were mailed ot
te entering students advertising a variety of programs. These included
non taditlonal majors, the State of Hawaii Department of Vocational
Kehabititation otterings, and the Department of Education transition
certters services. A booth promoting non-traditional training programs
was set up at the Employment Training Center's "Women in the Trades
Fan Lo promote that programmatic effort.

e {ncouraged female students, in particular, to explore non-traditional
careers to develop a realistic assessment of the physical demands and
strength requirements in these careers. The State Apprenticeship Office,
Navy Publii: works Cenler, and individuals in private industry were
consulted prior to the development of the program.

e Increased facudty /staff awareness by conducting workshiops on issues
related to sex bias inan academie sotting,

¢ Otfered students a wide range of vocaiional edacation options in
exploring non-traditional programs and non traditiond careers Through
occupational exploration and support activities, non taditional careers
were provided to students who might not have considered them bejoge

o Increased faculty/statf awareness of non traditional careens thaough
workshops onissues of sex bias inan acadende setting, including student
access. In termination on techniques by which student retention can be
increasedwas provided.

*  Description of the accomplishment of preparatory services and vocational-
lechnical education programs and supportive services for girls and women
aged 14 to 25.

Females 18 ycars and over were exposed 1o non-traditional careers
through hands-on experiences in carcer centers. Peans of Student Services
from two campuses offered a one-credit course for nan-traditional
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exploration for both sexes. Information on program requivements, strenp;thy
and agility vequired by various trades wa e also provided to students
Transition and single parents programs provided females with the
opporiunity to consider career options other than those originally considered

*  Lxemplary programds) to this report, with criteria nsed in selection.
Criteria have not been establish as of the date of this report. As a
consecuence, no programs have been determined to be exemplary.

3.5 Criminal Offenders in Correctional Facilities
¢  Number of persons served
Undertemined

*  Description of services provided

Supplies were again purchased to enhance the construction trades
program at Kulani Correctlonal Facility. The training staff at the Departiment ol
Public Safety were provided professional development to facilitate the
implementation of new and impraved programs and services.

3.6 Special Populations
301 Handicapped
o Number of handicapped served in programs
Refer to Appendix B

¢ Achievements in providing equal access tor handicapped; in
recruitinent; coordination between special education and vocational
technical education; assessment; career development; and transition
from school to work,

Most handicapped students needs are initially identified by the
Department of Rehabilitation with follow-up by campus special needs
coordinators. However, there are some “self-declared” handicapped
stidents. Oihwers remain silent. Flandicappedstudents are
mainstreamed on all campuses. As a consequence, it was difficuli to

identify and assist all handicapped students. FHowever, one-to-one

thy
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counseling and other services and activities were provided at the
request of the student or by instructor referrals.

Programs provided supplemental or additional staff, equipment,
materials and services that are not provided to other Individuals in
vocational education and that are essential for handicapped
individuals to participate and be successful in vocational education.
For example these programs:

o Assisted students with disabilities in obtaining necessary texts in
appropriate print media.

o Hired sign interprelers for hearing impaired students for classroom
translation of lectured materials.

e Provided assistance with the registration process including
completion of application, registration, and financial aid
information,

¢ Provided career, personal, and academic counseling.

* T'rovided auxiliary equipment such as portable laplop computers,
portable tables, cassette recorders, taped texts, magnifiers, and
wheelchairs.

e Provided tutoring, notetaking, mobility and laboratory aids.

o I'rovided Telecommunications Device for the Deaf (TDDD).

* Provided students with mobility problems on-campus parking,
and/or handicapped parking,

* I'rovided campus accessibility map showing locations of ramyps,
restrooms, elevators, and handicapped parking stalls.

Duscription of the impact of supplemental services provided to the
disabled.




Data not available since disabled students are mainstreamed with
the other students.

¢ Exemplary programs in this area
Criteria have not been established as of the printing of this report.
As a consequence, no programs have been determined to be
exemplary.

3.6.2 Limited English proficient (LE)
* Number of LEP individuals
Refer to Appendix B.

* Achievements in serving the LEP students in terms of improved access
and services provided that contribute to success in the program.
¢ I'rovided supplemental or additional staff, equipment, materials
and services that are not provided (o other individuals in
vocational education.

¢ ['rovided basic English skills instruction for vocational education
students who are academically disadvantaged because of their
limited English proficlency.

o Tuiors were provided to work with limited English proficiency
students through Learning Assistance Centers. They assisted with
peer counseling, university forms, referrals to on and off campus
tesources, outreach, and maintenance of files.

o Instructors and student tutors provided individual and small group
tutoring Zinstruction to vocational education students in intensive
ELE classes.

o Tests were administered 1o non-native speakers of English for
placement in appropriate English courses. Students enrolled ELI
classes were provided with listening exercises and feed back on a
regular basis.
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o Supplementary learning materials wore developnad and vainting
materials were modified for intermediate and advane ed nteasive
EL classes.

e LLIinstructors modified/developed supplementary avaterials fog
intermediat » and advanced intensive ELI classoes.

*  Exemplary programs in this area
Crileria have not been established as of the printing of this repuort,
As a consequence, no programs have been determined 1o he
exemplary.

3.6.3 Disadvantaged
» Number of disadvantaged individuals.

Refer to Appendix 1,

* Description of the impact of supplemental sevvices provided (o the
disadvantaged.

Campus procedures have not been established to measure the
impact of supplemental services. However, the following activities
and services were provided to disadvantaged individuals:

e I'rovided supplemental or additional staff, equipment, materials
and scrvices that were not provided to other individuals in
vocational education and that are essential for disadvantaged
individuals to participate in vocalional education.

* Improved vocational education services and activities desigined te
provide equal access to qualitly vocational education o
disadvantaged individuals.

¢ Provided services and activitics which apply the lutosy

technological advances to courses of Instruction (or disadvantaged
individuals.

N 3




Provided basic skills instraction for vocational education students
who were academically disadvantagied when such insteuction was
relatedd to thelr instructional program.

hrough the Teamntng center attered AIMS (Alternate Instructional
Management System) conrses in basle imath, reacding, and wrlting,

Fearning Center instinctars deseloped, moditied and feld-tested
fearndingg materlals which were included fi the castomized textbook
“Basic Mathematicel ShHs" published by MoGrasv-FRIL The toxt
s been favorably tecelved by the instructors as well as the
studends.

The writing instruetor re worked the seguencing of requirements in
AIMS Basie Writing to provide more focus an editing skills,

Students need for speclal support services was based on
instructor/connselor referval sell-reporting. Students recelved
individual tutoring and note-taking services, Placement test anid
course related tests were adiministered on an individnal basis 1o ali
students who requested such service. Fambiare in Fearnbng
Centers was modified to acconinodate the needs of physically
challenged students.

Spectal human development courses woere ottered (o disadvanitaged
vacational students,

Disadvantaged students were provided eqgual aceess and ali ol twe
rights and privileges afforded to non-disadvantaged students.

Tutors were available and scheduled to work with disadvantagd
special needs students through the Learning Centers,

Provided personal, academic and carcer counseling to
disadvantaged students.
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3.7

e Developed a compuier program to assist in the early identification
ot students whao were previously on either academic probation or
suspension after a break in enrollment.

o Achievements in serving the disadvantaged students with respect to
then sncacesstul completion of vocational process,
Campis proceduies have not been established as yet because
acadenite and economically disadvantaged students are mainstreamed
with other studenity

o Foemplaiy progaane i this apes
Critena have not been established as of the printing of this report.
As a connedquens e, no progranmn have been determined to be
exemplary.

Career Guidance and Counseling

The UH Community Colleges otfered a wide range of services and
activities throughout the academic year and sumumer months. Students were
encouraged to seek individual or group counseling, testing, career counseling,
vocational testing, and off-campus placement, and other related activities. some
Colleges offer vocational exploration experiences. These coordinated activities
were designed to assist students in the various phases of academic development,
career awareness, career exploration and career preparation.

The Colleges also provided career libraries which include audio-visual
career resource materials for student and faculty use.

Counsclors were available to assist prospective as well as enrolled
students with educational, personal, and vocational problems and concerns.
Counseling services were available in the areas of self-evaluation, selection of
vocation, and program planning. Vocational tests and interest inventories were
also made avaiiable to the students, upori request to assist them in narrowing
possible career choices. Some Colleges offered computer-assisted advising
programs to help students with selection of program courses and requirements
for praduation.

Virtually all vocational programs have been influenced by the career
guidance and counseling activities provided through the Perkins' funding,

-61 -
69




Actual numbers of programs and students served is not currently available, but
can be obtained.

~y
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Section 4.0

Corrections Activities
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4.1  Use of Carl D. Perkins 1% Set Aside Funds for Corrections
e Description of activities undertaken by the Department of Public Safety
* Supported the establishment, upgrade, and maintenance of computer
science training programs at Oahu Community Correctional Facility, and
Kulani Correctional Facility.

* [rovided Staff Development opportunities for PSD educational staff.
* [Established vocational assessment and guidance programs at all facilities.

* Supported a Diesel Mechanic Training Program at Kulani Correctional
Facility.

* Supported an Electrician Training Program at C ahu Community
Correctional Facility.
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Section 5.0

Additional State Activities




51  Ancillary Services

The principal function of the Western Curriculum Coordination Center (WCCC),
although it has many, is to provide a clearing-house for vocational/occupational
curriculum materials and other relevant documents and media to
vocational/occupational educators in Hawaii, the Western States, and the Pacific Basin.
1t also sponsors relevant conferences and seminars. The location of this clearing-house
in Hawaii provides local educators with some real advantages. WCCC serves not only
teachers and administrators but trainers in business, industry, and government as well.

The Hawaii Career Information Delivery System, more frequently referred to as
Career Kokua, delivered career information to about 200 sites across Hawaii, Guam and
American Samoa through printing computer terminals, microcomputers and manual
cardsort systems. Over 90 percent of the occupations in the Hawaii labor force were
described with detailed, up-to-date and complete occupational, educational, financial
aid, and community resource information. Administered by the Department of Labor
and Industrial Relations, Career Kokua is available in selected elementary and
intermediate schools, every public high school, and secondary institutions. The total
evaluation process includes surveys of employers' satisfaction with vocational
graduates and an occasional assessment of student satisfaction with occupational
training programs.

5.2 Planning Activities

The State Board for Vocational Education, through its administrative arm,
continued to provide the operating agencies with planning guidelines and resource
materials for use in the preparation of LEA proposals. State needs assessment planning
activities were conducted with the eligible recipients. The 1993 All Hawaii Career and

Vocational Education Convention was jointly planned by OSDVE, DOE, UHCC, and
DLIR during 1992-93.

5.3  Coordination with Other Vocational/Occupational Training Agencies

The State Board for Vocational Education organized, implemented, and used a
mechanism to coordinate and plan activities with agencies having complementary
vocatinnal fraining activities as prescribed by PL 101-392. The organization is called the
Inter-Agency Vocational Education Coordinating Committee. It is composed of
representatives from the following agencies:
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¢« D.O.E. Adult and Early Childhood Section

¢ Division of Apprenticeship, D.L.LR.

¢ Division of Vocational Rehabilitation

¢ Employment Training Office (ESEA, Title 1, Chapter 1, Project)

¢ Job Corps

¢ Native Hawaiian Vocational Education Program

¢ Office of Employment and Training Administration (JTPA Administration)
¢ State Board for Vocational Education

¢ State Council on Vocational Education

The committee met as needed during the 1992-93 academic year.

5.4  Evaluation

Title I, Part B, Section 111 (a)(1) stipulates that the responsibilitics of the State
Board shall include: "(A) coordination of the development, submission, and
implementation of the State plan, and the evaluation of the program, services, and
activities assisted under this Act pursuant to section 113 (b)(8), section 116, and section
117." Section 113 (b)(8) stipulates that each State plan shall "provide assurances that the
State will performance for vocational education programs at the State level that meets
the requirements of section 115." Section 116 pertains to the State assessment as a
means for measuring program quality and is based on an assessment of eleven required
criteria. Section 117, Program Evaluation and Improvement, (a) Annual Evaiuation,
stipulates, in part, that "each recipient of financial assistance under part C of title 11
under this Act based on the standards and measures (or modifications thereto)
developed as required by section 115."

The State Board for Vocational Education met the evaluation requirements set
forth in section 111 (a)(1). Specifically, in 1992-93, a statewide system of core standards
and measures of performance was implemented within the secondary and post-
secondary systems. The two eligible recipients for title II, part C, funds conducted an
annual evaluation of the effectiveness of their respective programs based on their
respective core standards and measures of performance. Both recipients reported that
they met or exceeded their respective core standards. In the respective secondary and
post-secondary sections of this Annual Performance Report, the progress both eligible
recipients are making toward achieving needs identified in the Multi-Year
VOCATIONAL EDUCATION PLAN for Hawaii: FY 1992 - FY 1994 is described.
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55  Research Dissemination

The Office of the State Direclor provided the professional community with a
monthly bulletin entitled, "Vocational Education Digest." This bulletin summarized
events taking place al the state and national levels. It addressed specific activities being
undertaken by schools, colleges, and/or programs on a timely basis. It also contained
inserts on sex equity activities and material on the subject of career education.

Several other malerials dealing with national issues and statislical facts of general
interest to the voeational /technical educational community were also distributed.

5.6  Civil Rights Monitoring

During program year 1992-93, nine schools and two community colleges were
reviewed through "desk audits” as part of the Office of Civil Rights (OCR) compliance
effort. These audils, based solely on the results of a numerical analysis of enrollment
patterns, compared the demographic characteristics of the vocational programs
reviewed against the profile of the lotal school population or, in the case of the
community colleges, the general service area. On-site audits were conducled on schools
and colleges identified as having possible non-compliance areas. Technical assistance
and in servicing workshops were provided to the schools and colleges.

5.7 Single Parents, Displaced Homemakers and Single Pregnant Women

Hawali designated seven and a half percent (7.5%) of the stale's Federal
Vocahonal Education Grant for services and programs benefiling this population. On a
cotpetitive basis funds were awarded to the Universitly of Hawaii Community
Collepes 1o serve single parents and displaced homemakers and to the State of Hawaii
Drepartment of Education (sole state school district) to serve pregnant and parenting
ey

The University of Hawaii Community Colleges' Single Parents and Displaced
Fiomemakers program is designed to help single parents and displaced homemakers
pain marketable skills that lead to economic self-sufficiency. The attainment of self-
sulliciency is puossible by providing preparatory services, vocational education and
training, dependent care, transportation services, special services such as carcer
counscling and job placement, supplies, books, and materials. The program is
organized and scheduled so that it is accessible to the individuals enrolled in the
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program. Activities and services provided to meet the expressed needs of participants
included:

* lixpanded accessibility to vocational and technical services and activities by
providing child care and transportation supports.

o Outreach and recruitment through a variety of communication media to
inform the target population about programs and services provided by the
single parent and displace homemaker program,

s Collaborative efforts working with tederal, state and local social service, and
employment and training agencies, among others,

*  Personal, academic, and carcer counseling provided to individual students
and groups.

¢ Development and delivery of credit and non-credit courses to meet the pre-
vocational needs of single parents and displaced homemakers.

e Training for program staff to maintain and upgrade their professional skills
in order to provide responsive services to students being assisted in the
program.

The State of Hawaii Department of Education added six {6) secondary school sites to the
existing five (5) offering supplementary services, mainly child care, for teen parents.
Major activities targeting the pregnant and parenting teen population included:
* Identification and monitoring of 365 pregnant teens.
* Identification and monitoring of 114 teen fathers.
* Integration of special programs on campus with the pregnant and parenting
teen program.
* Use of part time teachers to assist with teen parent program needs.
* Networking with community resources such as Department of Human
Services and Department of Labor to meet educational goals.
* Survey to identify community child care options, private child care centers
and explore on campus child care possibilitics.
* Use of JTPA funds to offer work study options for teen parents.
* On-site technical assistance meetings at each service site statewide.
* Training conference for teen parent teachers attended by school health
personnel and community based service providers.
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5.8  Sex Equity

Three percent (3%) of the state's Federal Vocational Education Grant was
designated for use to promote participation in vocational training for women and men
that was non-traditional for their gender. The activities conducted include:

* Al eadership and Planning for Sex Equity Programs” project jointly
sponsored by the Office of the Chancellor for Community Colleges and the
FHawaii State Department of Education. Various activities led up to a
statesvide strategic planning conference which resulted in a mission statement
andd plan oi action,

* A statewide secondary school project which included curriculum
development, training workshops, materials acquisition, and statistical
analysis.

* Project OWL, an agricultural science program that partnered a local high
school, JTPA service delivery area, and Native Hawaiian vocational education
funds to offer experiences aimed at encouraging students to consider careers
in non traditional areas.

» Tuition assistance for single parents and displaced homemakers taking non-
traditional training during summer semesters.

* Aseries of school site training in the detection and prevention of sexual
harassment for students across the state.

e The development and distribution of two videos on ~»xual harassment, one
focused on faculty{ndd staff awareness and informatic.., and the other
targeting student awareness.

* (ustomized site-based technical assistance and training on issues of access,
recruitment, and retention of non-traditional students.

e Print resource development aiia distribution including monthly newsletter,
and women's history calendar.
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Chart 2
Vocational Sex Equity Grant Awards
Academic Year 92-93
Summer '93
Academic Year 93-94
Project Director Amount
SECONDARY:
Qccupational Development Section Y2-93 Linda Unten,
OoDS $50,000
Marketing Sex Equity Carolyn Flood,
OoDSs $ 4,200
Sexual Harassment Linda Wheeler, MAC
Branch $12,360
POST SECONDARY
Summer College for Teens Peggy Cha,
ETC $16,000
Increasing Non-traditional Employment Jon Blumhardt,
Opportunities for Women HCC $21,071
Promoting SP/DH Programs in Community Mike Rota,
Colleges oCccC $10,000
Leadership and Planning for Sex Equity Jane Yamashiro,
Programs ocee $16,701
Strength Training 'roposal Sharoh Moore,
Hnee $19,350
%udxl‘thi'c:'e an;iEFielxli Testintg(())f "Inctro:'a'sti'ngf Sherrie Ruppert,
on-Traditional Employment Opportunities for |
Women" HCC $10,776
Project Malamalama o Ko'olau Karla Jones,
wcCcC $ 9,860
MCC Gender Equity Proposal Michelle Katsutani,
MCC $10,000
COMMUNITY BASED ORGANIZATIONS
Teaming for Tomorrow Joyce Richards Hurst,
Girl Scouts $ 5,000
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59  Technical Committees
The following committees have been convened, conducted their business,
published their skills inventories and disseminated the results of their efforts. The

groups that have concluded their work are as {ollows:

¢ Flectronics

*  Automotive Technology

¢ (Child Care

* Gerontology

« Computer Programming

* Graphic Arts

¢ Accounting

* Diversified Agriculture

« Food Service

* Drafting

¢ Office Adminstration and Technology
(Secretarial Occupations)

* Nurse's Aide

¢ Computer Repairer

The State-wide Technical Commitiee on Computer Repairer recently completed
it's work. The report has been distributed to libraries, schools, colleges, and other
interested parties and agencies. This occupational area was unique in that no existing
program for training technicians in the field of computer repair presently exists at either
the secondary or post-secondary levels. Because of the relatively small number of
businesses in this area in Hawaii, virtually all firms participated in the technical

committee. There was no larger group of resource persons against which to validate
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their inventory although a review of similar studies done elsewhere does not indicate a
significant degree of divergence in opinion.

At present the State-wide Technical Committee in Hotel/ Front-of-the-House
Operations is working hard to complete its work. Consensus exists in most skills areas.
However, several participants have suggested that such components as "Conversational
Japanese,” "Hawaiiana," and "Hospitality Sensitivity" be included. The OSDVE staff is
doing research in the areas.

In 1992-93, as in all previous years of the Carl Perkins Act at least two Technical
Committees have been active. The efforts of some committees have taken longer than
others.

Reprints of the reports of all committees that has completed their work to date

can be obtained from OSDVE.

-76-81




Appendix A

Secondary Statistical

Summary




TIEYTVAY 403 1538 .

*a1etudoadde se aarLjeadru 3yl ut
wmuz.u=w dJe BJEp 3(QP|LleAl ||y ‘wJoy SLY] SO SjuawdJLnbas 3y} YjiM JU3ISLSUOD JSUUBW B ut
elep $$333e 09 3jqeun St L Jey) Ssys0das “y3] 310S Yl SL YILYyM ‘uotiednpl jo juaunaedag ocw 1330)]

Ps S

[LFUT I N
‘v 1103
A jONNOYE
SAHamt i
LIRA R
ARiSIHaN)
s suvel
1
RYI L TR muh
1
u MMIM.N
Fi LI»]
T HEYL
H IR LD
P UTRURIE KA
130 all.3
suivit [ I Iin ui Auls-18 44y 40-00 JiMd-n318 YN Jim
UEPTINE L] 1404 i iy WYpihHed
104 Jon
Anaauny ANINIIV 14 DYMIT vl
(SASANINZAYS N1 GIAVIITING ANd) GI1VIITING Oy @31vIITNaNN A'INO 033¥I)1QIKIKN
z ey HIN| WUN LR L1 AN
€6-18-01 ".Ix3 —— LR R T B LR
. :512400 Y104y potId :
LIS0-0£ 810N @HO ! potiad

QO

|

E

IC

Aruitoxt provided by Eric:



*91etadosdde se aagqeadru syy Ul
PSPN(JuL aue ejep ajqe(teAe |y ‘UMOJ SLY) JO sjuawaJtnbad ayy yjtm JudSLSUOI mecmszw ut

®1ep SS8300 03 alqeun si 31 jey) sjsodas ‘y37 afos Y3 SL uydrym ‘uotieanpi jo juauwjdedag ayj :ajoN

g5
G8

1viol nwved

FRALIRYL)

Apimnx)
LI it 1}

b AL

an ON|BN. M
19N0D

RLANY U NED)

hetl L1B8YN

AN MMy

-80-

svar) ey

mu.-.wu 1Ny .._m“.n.:-.... ..-:._\ﬂ\__ P __._.___.:- an :.-._.ﬂ .:”n"p.: - nn__ ..uw..wm...
(SISINININYE M) URAYIE 140D ANSD  GIIVIITINU UNY G31VDITNUNN ATHO A3LVI 11NN
d1T] JuuN ey
"1 adug e s 1513402 ) i3l poyiad INARTTIOUNT AUVANODZIS
£6-1€-01 "dx3

€0S0-0C81 °"ON O

Aruitoxt provided by Eric:

E\.



Appendix B

Post-secondary Statistical Sumnmary
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OMB No. 1830-0503
Exp. 10-31-93

Definitions

The definitions of the following terms used in thic document were taken from the
language in the Carl D. Perkins Vocational and Applied Technology Education Act or
U.S. Department of Education Regulations.

1.  Regular Student: A "regular”student is one who does not meet the
definitions of the special populations found in Section 521 of the Act and
Section 400.4 of the vocational Education Regulations.

2. Disadvantaged: The term "disadvantaged" means individuals (other than
individuals with handicaps) who have economic or academic disadvantaged
and who require special services and assistance in order to enable such
individuals to succeed in vocational education programs. Such term
includes individuals who are members of economically disadvantaged
famiiies, migrants, and individuals who are dropouts from, or who are
identified as potential dropouts from, secondary school. Law: Section 502
(13) Regulations: Section 400.4.

3. LEP: The term "limited English proficiency” has the meaning given such
term in section 703 (a) (1) of the Elementary and Secondary Education Act of
1965. Law: Section 502 (21) Regulations: Section 400.4.

4. Disabled: "Individual with disabilities” means - (1) Any individual who - (i)
Has a physical or mental impairment that substantially limits one or more of
the major life activities of that individual: (ii) Has a record of impairment
described in paragraph (i) of this definition; or (iii) Is regarded as having an
impairment described in paragraph (i) of this definition. (2) Any individual
who has been evaluated under part B of the IDEA and determined to be an
individual with a disability who is in need of special education and related
services; or (3) Any individual who is considered to be disabled under

Section 504 of the Rehabilitation Act of 1973. (Authority: 42 U.S.C. 12102 (2)).

Law: Section 502 (19) Regulations: Section 400.4.
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Criminal Offender: "Criminal offender: means any individual who is
charged with or convicted of any criminal offense, including a youth
offender or a juvenile offender. Law: Section (562) (a).

Correctional institution: "Correctional institution” means any (1) Prison; (2)
Jail; (3) Reformatory; (4) Work farm; (5) Detention Center; or (6) Halfway
House, community-based rehabilitation center, or any other similar
institution designed for the confinement or rehabilitation of criminal
offenders. Law: Section 502 (10).

Single Parent: "Single parent” means an individual who — (1) Is unmarried
or legally separated from a spouse; and (2) (i) Has a minor child or children
for which the parent has either custody or joint custody; or (ii) Is pregnant.
Law: Section 502 (30) Regulation: Section 400.4.

Displaced Homemakers: The term "displaced homemaker" means an
individual who- "(A) is an adult; and "(B) (i) has worked as an adult
primarily without remuneration to care for the home and family, and for that
reason has diminished marketable skills; "(ii) has been dependent on public
assistance or on the income of a relative but is no longer supported by such
income; "(iii) is a parent whose youngest dependent child will become
ineligible to receive assistance under the program for aid to families with
dependent children under part A of title IV of the Social Security Act within
2 years of the parent's application for assistance under this Act; or "(iv) is
unemployed or underemployed and is experiencing difficulty in obtaining
any employment or suitable employment, as appropriate, or "(C) is described
in subparagraph (A) or () and is a criminal offender.” Law: Section 502 (14).

Nontraditional: A "nontraditional” vocational education program or course
for males is one where female enrollments are 75.1 to 100 percent of all
students enrolled; a "nontraditional” vocational education program or course
for females is one where male enrollments are 75.1 to 100 percent of all
students enrolled.
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10.

11.

12.

13.

14.

Adult: An "adult" is a person who has already entered the labor market or
who has completed or left high school.

Program Completer: "Program completer” means a student who finishes a

planned sequence of courses, services, or activities designed to meet an
occupational objective and which purports to teach entry-level job skills, (for
the period the report covers). Public Law 1977 Regulations: Section 104.404
(© (D).

Work Study: Since neither the Perkins Act nor the implementing
regulations contain a definition of work-study, a State may develop its own
standards (as long as they are consistent with the purposes of the Perkins
Act), or use the standards that applied to work-study programs under
Section 400.523 (a) through (e) of the regulations which implemented the
Vocational Education Act, P.L. 94-482. (The Vocational Education Act of
1976) Public Law 94-482. 1977 Regulations: Section 400.523.

Urban: The Census Bureau defines "urban” for the 1990 census as
comprising all territory, population, and housing units in urbanized areas
and in places of 2,500 or more persons. Department of commerce, Bureau of
Census.

Rural: The term "rural” means Territory, population, and housing units not
classified as urban. Department of commerce, Bureau of Census.

Se)
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