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TO THE READER
This brochure is designed to inform you of UNESCO's 'activities in the
field of education, so that you will be able to play a more active and
effective role in them.

As you will see, the brochure contains a large number of short
explanatory articles describing the activities which UNESCO is
carrying out and the objectives it is pursuing. But, equally important, it
gives the addresses of regional offices, centres, institutions, National
Commissions and other bodies serving UNESCO's goals in all parts of
the world. It also provides a bibliography and a wide range of other
materials and references.

UNESCO is your Organization. Its activities in education are dedicated
to serving teachers, administrators, scholars, policy-makers and all other
people engaged in or concerned with education. In the broadest sense,
this includes all of us, for education, whether we realize it or not, is the
force that will, more than any other, shape the future.

This is the second edition to be published. The first was brought out in
early 1990, on the eve of the World Conference on Education for All.
UNESCO's action in education is now focusing more sharply on the
challenge of endeavouring to make Education for All a reality. The re-
issue and updating of this brochure cornes at an opportune time, in that
it reflects the progress that has been made in the interim, the changes
that have taken place and the new priorities that have emerged.

For further information on UNESCO's action in education, please con-
tact the relevant UNESCO Documentation and Information Service. A list
of centres is given on page 55.
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Education and
Human Development

by Federico Mayor The mission of UNESCO set forth in its Constitution is that

Director-General of UNESCO of advancing, through the educational and scientific and
cultural relations of the peoples of the world, the objec-
tives of international peace and of the common welfare of
mankind for which the United Nations Organization was
established and which its Charter proclaims'.

This mission is as essential and urgent today as it was

in 1945 when, in the aftermath of a great and terrible war,

UNESCO was established. It confers upon our
Organization an ethical responsibility as well as a technical

role. Education, in the broadest and noblest sense of that

term, is at the very heart of this mission. How, if not
through education, can the defences of peace be con-
structed in the minds of men? How, if not through edu-
cation, can the common welfare - development, as we
would term it today be advanced and ensured? For
UNESCO, education is not only an end indeed, a right,

enshrined in the Universal Declaration of Human Rights; it
is also our principal and often our sole means of action.
An ethical mission is by definition an educational mission.

If its fundamental aims remain constant, the world in
which UNESCO pursues them is in incessant change.
Indeed, in recent yeas, the world has vacillated between
hope and despair. The end of the Cold War, symbolized
by the fall of the Berlin Wall, raised great hopes for the
advent of a culture of peace and tolerance. Many of these

hopes remain. The retreat of totalitarian ideologies, major
initiatives on disarmament, the affirmation of freedom,
human rights and democracy, the renewed commitment
of the world community to international co-operation
through the United Nations system and countless other
developments provide real grounds for optimism.

At the same time, we have witnessed in a context of
s-r- 1 47-4

escalating world poverty and degradation of the earth's

environment the difficulties inherent in the apprentice-,
01:4 ship of freedom and democracy, the resurgence of

nationalism, the growth of fundamentalism and of reli-
40 gious and ethnic intolerance. The roots of exclusion and

hatred have shown themselves even deeper and more
tenacious than we had feared. To our profound sorrow
and chagrin, we have been forced to realize that peace is

not a matter of circumstance or even of politics, but
requires, in the words of the Constitution, the intellectual
and moral solidarity of mankind'. In a world in which our

1, destiny is increasingly a collective and planetary one, no

The tree of peace 8 task is more vital than promoting, through education and
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culture, an active sense of tolerance and mutual under-
standing. For this is the only basis upon which a lasting
peace can be established between nations and peoples.

If I have chosen to speak of education in a broad and
abstract sense, it is because these are the terms in which

the Organization's founders conceived its role. But they
also realized that education has a very practical side and

denial of education very tangible consequences, as the
plight of the world's over 900 million illiterates attests.
UNESCO is deeply committed to making the right to edu-

cation an everyday reality, not a remote promise. Education

is the sine qua non for effective participation in modem
society. It is for this reason that the struggle against illit-
eracy and the promotion of Education For All are the top
priorities of UNESCO. The quest for a literate world is a
difficult and demanding one, but, in close co-operation
with Member States and our partners in the United Nations

system, we are pushing forward the frontiers of educa-
tion, reducing the number of adult illiterates and out-of-
school children and bringing closer the da,, when educa-
tion will illuminate the lives of all the world's citizens.

UNESCO was born out of the tragedy of war in the
conviction that the 'education of humanity for justice and
liberty and peace are indispensable to the dignity of man
and constitute a sacred duty which all the nations must
fulfil in a spirit of mutual assistance and concern'. This
mission is as vital today as it was yesterday and will be
tomorrow.
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Two New Initiatives of UNESCO

Education and universal values
The worldwide issues forming the background
to the Commission's thinking prompted the
fundamental question whether education
could purport to be universal. Could it by
itself, as a historical factor, create a universal
language that would make it possible to over-
come a number of contradictions, respond to
a number of challenges and, despite their
diversity, convey a message to all the inhabi-
tants of the world? in this language which,
ideally, would be accessible to everybody and
in which the maxims and views of the West
would no longer be preponderant, a!I the
world's wisdom and the wealth of its civiliza-
tions and cultures would be expressed in an
immediately comprehensible form.

The message that this language would con-
vey would have to be addressed to human
beings in all their aspects, body and mind,
material and spiritual activity, private person
and citizen, individual and community member.

Report by Jacques Delors
International Commission on Education

First session, 2-4 March 1992

Educating
for the twenty-first century_
The International Commission on Education for the Twenty-first
Century chaired by Mr Jacques Delors, is made up of fifteen mem-
bers. It will be assisted in its work by a panel of distinguished advisers
from all regions of the world and representing institutions in the fore-
front of educational thought.

Twenty years after the publication of Learning to be, it seemed
opportune to initiate a fresh examination of education, its aims and
processes, to study and reflect on the challenges facing education in
the coming years.

The initial debates of the Commission revealed agreement on one
central theme, namely the role of education in promoting harmony in
the increasing globalization of human society. The Commission is
attempting to discern how education could make a difference in bring-
ing people into closer harmony, how it could help people learn to live
together. Its members underscored the need to find ways in which to
reflect adequately the diversity of situations and of the responses to
these situations, while maintaining a strong central message.

The debate on the main turning points in human development will
be continued in subsequent sessions and ad hoc working groups by
region on the basis of specially commissioned studies. These turning
points fall into three main categories: those related to the economy (in
particular new configurations in the organization and distribution of
work), those related to demographic change, and those related to sci-
ence and technology, including the media. All three will have important
consequences for ecology and the environment. The role of the nation
state and the evolution of nation states as entities in relation to educa-
tion was an underlying theme in these reflections.

International Commission on Education
for the Tv' Inty-first Century
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Culture and Development
in the twenty-first century
The World Commission on Culture and Development was estab-
lished at UNESCO in December 1992. It began work in March 1993
under the chairmanship of Mr Javier Perez de Cuel;ar, former Secretary-
General of the United Nations. It is to present, at the end of 1995, a
World Report on Culture and Development, which will be one of the
major events of the World Decade for Cultural Development. The
Commission will make recommendations designed to provide guidance
for policies in the sphere of both culture and development. Although the
links between these two fields are perceived more and more clearly,
they have yet to be analyzed in a comprehensive, methodical and co-
ordinated way at the world level.

Mr Perez de Cuellar stressed in this connection that it is culture
which 'holds the key to human, sustainable development based on
sharing' and that 'development begins in human culture'. The cultural
dimension of development will therefore be central to the work of the
Commission. It is nevertheless not enough merely to repeat that it
must be taken into consideration: it is also necessary to say how this
can be done. The Commission's report should make it possible to
move from theory to practice and to guide action towards the solution
of specific problems. As stated in the Commission's mandate, 'in the
future, development models should be focused on people and should
foster cultural values instead of being prejudicial to them'.The two
Commissions, which are complementary to each other, will co-oper-
ate closely. Mr Perez de Cuellar stated in this connection that 'educa-
tion, which is, by the same token as science, an essential dimension
of culture and is also its principal means of transmission is first and
foremost a long and reciprocal relationship with citizenship, with cul-
tural, economic and social development'.

Learning to be
Towards an educating society

Learning to be, the report of the International Commission on the
Development of Education, presided over by Edgar Faure, was pub-
lished in 1972. With its many reprints and language versions it became
one of UNESCO's most popular publications.

Edgar Faure and his colleagues produced this report against the
background of the student demonstrations and crisis of authority which
marked the late 1960s, at a time when about one-third of the Member
States had just gained their independence, a time of hope and optimism
inspired by widespread economic growth.

The main theme, as Edgar Faure wrote in his presentation of the
report, is that education can only be overall and lifelong. 'We should no
longer assiduously acquire knowledge once and for all, but learn how
to build up a constantly evolving body of knowledge all through life
learn to be.

9

Education and Culture

Education is a key link in the connecting
structure between culture and development.
What methods are likely to ensure better sym-
biosis between each person's culture, the
education that transforms us, and the devel-
opment to which both should contribute but
which in return should be geared to the cul-
tural and educational goals? Should we not
open up a line of research in this field to
ensure that there is no repetition of the failure
of socially maladjusted models of cultural and
educational development?

Culture can permeate development only if it
first permeates education and if in return edu-
cation effectively promotes fulfilment in one's
own culture, and not merely social or profes-
sional selection, which very often and in many
societies leads to the brain drain.

Javier Perez d. Cuellar
Address at the inaugural meeting
of the WCCD. 7-21 March 1993
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Education
and the Future

by Colin N. Power
Assistant Director-General for Education, UNESCO

Education for peace

8
0

UNESCO's action in education is aimed at two essential
goals. The first of these is, quite simply, to make the right
to education a reality for all the world's citizens. This is a
task as enormous as it is essential. Enormous because
there are today over 900 million adult illiterates and over
100 million children of primary school-age who are not
enrolled in school. Essential because education is me prin-
cipal means for preparing people to participate effectively
in the development of their communities and nations.

Tne second major objective of UNESCO's action is
to assist its Member States in building and renovating
education systems to meet me challenges of tne 21st
century. It is oovious that the world is undergoing pro-
found scientific and technological revolutions. Education
must prepare Ine citizens of today to live and work in the
world of tomorrow, a world in which the only constant
will be chance. Yet, it the tecnnological revolution is the
most visible sign of the times. political, social and eco-
nomic changes are also imposing new challenges and
responsibilities upon education systems. Certainly, the
most urgent of these is that of constructing a culture of
peace and tolerance in which differences and diversities
are viewed as a source of richness and not as a threat
to one's own values and being. Our very survival may
ultimately depend upon our success in confronting this
challenge.

'Towards Basic Education tor All' reflects elements of
both continuity and change in UNESCO's mission. It pur .
sues work in the field of literacy in which UNESCO has
been engaged to' more than forty years and is directed
at implementing the Organization's Plan of Action to
Eradicate Illiteracy. Yet. at the same time. it is built upon
a new concept of partnership among international agen-
cies in the promotion of basic education which emerged
from the World Conference on Education for All. This pro-
gramme is designed to meet two inter-related aims:
increasing access to basic education while, at the same
time, improving the quality and relevance of such edu-
cation. Particular attention is given to providing women
and girls with increased access to education: over 60 °c
of illiterate adults are women and over 60°0 of out-of-
school children are girls: further, the education of women
and girls lowers fertility rates and improves the retention
and achievement of their children in school, therm, °reek-
ing me cycle of illiteracy. Hence. it is a long-term invest-
ment in facilitating needed social and cultural transfor-
mations. More generaliy. me programme focuses upon
cutting education at me service of tne most oisadvar.-
tape() groups in society e.p.. street children ano retugees

wnere tne neer, is greates7



UNESCO's efforts to irifprcs.-s the duality lit basic Um-
:goon are multifaceted, uea.ing, for examoie, with the
training of teachers. the ii-sacternent of schools, the
provision of learning materif.--i s ana the measurement
lit learning outcomes. A re ;ic;ilyity rrw focus on the
,ivality and relevance of the f-rst 4.000 hours of primary
schooling. This corresponds rcugnly to the iirst tour years
r)f schooling and is often ati :rat many children receive.
While the long-term goal must be to offer all children, at
least a full cycle of primary education. in the interim, edu-
cation systems should recognize the vital importance of
these first years ana do evervf-ing rossible to ensure that
*hey provide children with a: s2und basic education ana

in them the desire to iearninn cnool. if
a all possible. and. if not. filer own.

'Education for the Twenty- rst Century is eased upon
the assumption that the one:lenges lacing societies at the
threshold of the tyenty-first century call for a fundamental
ieview of education worldwide. This is. in particular. the
role of the Commission on Education for the Twenty-first
Century. But it is also the pur r,ose of the programme as a
whole. This programme examines the renewal of scien-
tific, technical and vocational education at the
secondary level, the role of gher education in seeking
solutions to the Problems ot society. the diffusion of infor-
mation on educational research and innovations and the
reconstruction and transformation of educational systems
.n societies exneriencinct proound changes. In a global
situation in which more and more countries find them.
selves beset by crises and sexpected difficulties. it is

UNESCO's responsioilitr ts; ensure that its limited
resources are used to maximum effect to ad them.

Particular attention is being given to the needs of the
least developed countries as their progress depends criti-
cally upon the education of their populations. There is
also a need to provide the emerging States of eastern
Europe and central Asia witn technical support and
access to information useful to them in rebuilding their
educational systems. Tragically. UNESCO is also increas-
ingly called upon to assist in the education of refugees in
all regions of the world. While education meets only one
of the many needs of refugees. it interjects an element of
normalcy and hope into lives shattered by disaster.

UNESCO is today, as it was in 1945. deeply engaged
in the task of assisting and supporting Member States in
building education systems capable of meeting the
requirements of a world in constant, accelerating and
often tumultuous change. Preparing individuals to under-
stand and value their cultural identities and to respect
those of others, while assisting them to cope with the
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'hallenges and uncertainties inherent an age of (Mange.
tnis is the task of UNESCO. a respons oility as demanding
as it is necessary.

Education in the programme and budget
for 1994-1995

Major Programme Area I
"Education and the future"

1,1 Towards basic education for all
1,1.1 Expanding and improving the provision of basic

education
1.1.2 Improving the quality and the relevance of basic

education
Interdisciplinary project: "The young child and the
family environment"

1.2 Education for the twenty-first century

International Commission on Education for the
Twenty-first Century

1.2.1 Renewal of secondary. technical and vocational
education

1.2.2 Higher Education
1.2.3 Supporting educational innovation, research and

information
1.2,4 Reconstruction of education systems

Interdisciplinary and inter-agency co-operation project:
"Environment and population education and infor-
mation for human development"

International Bureau of Education

International Institute for Educational Planning

UNESCO Institute for Education

Co-operation for development and Participation
Programme

Major Programme Area V

V.2.2 Education for peace, human rights and democracy



Education for All

Placing more children in classrooms and more adults in
literacy classes doesn't do much good if they don't learn
something of value while they are there, That is why
UNESCO engages in activeties intended to improve the
content of basic education, the effectiveness of teachers
and instructors and the efficiency of schools.

EFA cannot be achieved through a simple "business-
es-usual" approach. What is needed is new thinking and
innovative approaches. In March 1990, the World
Conference on Education for All in Jomtien, Thailand,
launched an historic campaign to make basic education

encompassing early childhood and primary education,
literacy and life skills training for youth and adults avail-
able to all by the year 2000. A follow-up programme
launched with several Jomtien partners, for example.
seeks to identify and promote innovations in basic educa-
tion in developing countries in order to make them known
to others. thereby encouraging mutual learning.

UNESCO also helps countries gauge their own
progress towards EFA goals. and bolster their technical
capabilities with training and support. The Organization
assists in preparing projects which countries submit for
funding support, and helps raise funds from multilateral
and bilateral donors.

One important area of action is to foster a policy
dialogue and improve co-operation between all partners
involved in the ETA initiative. UNESCO therefore works
closely with other United Nations agencies, non-govern-
mental and voluntary organizations and the media to keep
basic education high on the political agenda, thereby
promoting governmental action.

Is Education for All an impossible goal? The challenge
is certainly daunting. but with renewed political will, and
enhanced international solidarity and approaches, it can
he achieved.

EFA Forum

The International Consultative Forum on Education for All,
established subsequent to the Jomtien Conference, is an
informal mechanism enabling all the participants repre-
sented at the Conference and interested in ensuring that
it will be followed up to consult each other and exchange
information. Comprising 60 personalities representing a
cross-section of all those concerned including the media
and the business community, the Forum works to maintain
basic education high on the international agenda. The
Forum's Secretariat undertakes a range of activities such
as supporting a network of NGOs, putting out the quarter-
ly newsbulletin EFA 2000, operating a database on country
follow-up to Jomtien, and publishing EFA status reports.
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Improving basic education
in the French-speaking countries of the Sahel

Burkina Faso, Chad, Mall, Mauritania, Niger and
Senegal

This project, which represents one of the first practical
applications in the countries of the Sahel of the recom-
mendations adopted at the Jomtien Conference, is simul-
taneously implementing two components for non-formal
education: the development of national management
capabilities and the production and distribution of teaching
materials for literacy and post-literacy training.

Achievements so far can be summarized as follows:

I. Six national educational management training teams,
composed of 35 trainers, have been given instruction at
the subregional level. Five training modules have been
prepared for educational management trainers at the
subregional level, along with six sets of training maten,
for the individual countries.

II. Some 500,000 literacy and post-literacy primers have
been produced and distributed in the six participating
countries. Six national workshops, attended by 200
non-formal education workers, were held to ensure the
careful selection of the materials and improve their qual-
ity. A film illustrating all aspects of the project has been
produced.



The EFA Initiative of the Nine Most_
Populous Developing Countries

It is said that a picture is worth a thousand worcis. If so,
should not -ova pictures be worth two thousand words?
Study the two graphs and you will quickly understand the
logic and purpose of the EFA Initiative of the Nine Most
Populous Developing Countries. These nine countries
Bangladesh. Brazil, China, Egypt, Indonesia, India,
Mexico, Nigeria and Pakistan which account for just
over half the planet's population, have 72 per cent of the
world's illiterates and over half of its out-of-school chil-
dren. Hence. unless there is significant progress in these
countries, it '...111 be difficult to improve the educational sit-
uation in the world as a whole. Put in positive terms,
these countries offer a way 'to get a handle on the prob-
lem'. By concentrating on only 9 of the world's 200 or so
countries. g coal educational statistics could be dramati-
cally improved.

In December 1993, the Heads of State and/or
Government of these nine countries will meet in New
Delhi. at an Education for All Summit to pledge them-
selves and their governments to new efforts to spur the
progress of education in their countries and by extension
in the world as a whole.

The Nine Most Populous Developing Countries
Estimated number of adult illiterates, in 1990

(in millions)

ndia 281
30%1

China 224 01,

t24%1

--- Mexico 7

Egypt 16

Rest or the World. 261
(28%1

World Total = 948 Million

Brazil 18

Indonesia. 27

Nigeria 29

Bangladesh. 42

Pakistan 43

The Nine Most Populous Developing Countries
Estimated number of out-of-school children

in 1990 and 2000 (in millions)

Pakistan. 13 74 (19.9%)

Egypt, 0 87 (1 3 %)
Brazil. 4 40 (6.4%)

India. 34 59 (50.2%)

Indonesia. 0.86 (1.2%)
Bangladesh. 6.05 (8.8%)

China. 0 02 (0.1%)
Nigeria. 7.64 (11.1%)

Mexico. 0 70 (1.0%)

68 87 million
(100%)

2000

82.68 million
(500%)

16 80 (20.3%)

0 90 (1 1%)
4.93 (6.0%)

40.36 (48.8%)

091 (1 1%1

7 30 (8 Vol
0 02 (0 1%)

10 70 112 9%1

0 76 (0.9%)

Inter-generation education and safeguarding
of the cultural heritage

Inter-generation education has its roots in the way in
which knowledge is exchanged between older and
younger generations. It is concerned with the preservation
of parts of the cultural heritage which are not handed
down by formal education - medicine, health remedies,
traditional crafts, folklore, etc. - and the preservation of
skills patiently acquired by older people but which it has
not been possible to pass on to the younger generations,
This knowledge is collected and put into booklets or other
publications, and is taken up and used in the people's
centres as educational post-literacy material. In this way,
the young generations, though literacy education, become
familiar with traditional art and culture.

Through UNESCO's assistance, students from the
University of Legon in Ghana have launched a project to
make an inventory of customs, songs, proverbs and other
traditional practices. This work is being carried out careful-
ly and meticulously and is safeguarding the cultural values
of the region while establishing a rewarding dialogue
between the students and older people.
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Coping with
New Challenges

Population Growth
Environmental Degradation
Quality of Life: Health, AIDS and Drugs
Problems
The Crisis in Human Values

In education, as in its other fields of competence, UNESCO
seeks, through its action and thinking, to contribute to tack-
ling the major challenges facing the world today.

A feature of the last years of this century is the growing
importance attached by the international community to
development problems and their humanistic and social
aspects, as reflec, ted in particular through the organization
of a series of important international events: conferences
on Environment and Development (1992), on Human
Rights (1993). on Population and Development (1994), on
Women and Development (1995), the World Summit for
Social Development (1995), and the United Nations Year
for Tolerance (1995). In preparation for these events.
UNESCO organized in 1993 an International Congress on
Population Education and Development in Istanbul, a
Pan-African Conference on the Education of Girls in
Ouagadougou and an International Congress on
Education for Human Rights and Democracy in Montreal.

The campaigns against drug abuse and AIDS also
occupy an important place in international concerns and
UNESCO is contributing to prevention through its edu-
cation programmes.

A further feature of this period is the increase in interna-
tional activities aimed at preserving or consolidating
peace. UNESCO's action in this field is planned with due
regard for the overall background against which national
capacities have to be rebuilt and democratic dialogue has
to be restored. With this in mind. UNESCO has embarked
on fresh action to reconstruct educational services
through a series of activities aimed at providing emer-
gency assistance to those Member States faced with the
need to make far-reaching changes in their education
system and at providing educational services for refugee
or displaced populations.

The UNESCO stand at the
International Conference on AIDS

in Africa. Dakar. 1991

Environment, Population,
Development
The interdisciplinary inter-agency co-operation project
'Environmental and Population Education and Information
for Human Development' is directly linked to the follow-up
to the recommendations of the United Nations
Conference on Environment and Development. In its bid
to tackle environmental, population and development
issues. issues which are becoming increasingly inter-
linked . the project seeks fresh approaches to education.
training and information that will be both integrated and
based on sound scientific data. The project will foster the
combined thrust of multilateral assistance by strength-
ening co-operation with institutional partners of the United
Nations system.

Governments should give priority to quality and equity and
administration targets for improving girls' education within
the framework of national development plans; ...

The Ouagadougou Declaration on
the Education of Girls, 1993

Education for human rights in a changing world should be
participatory and operational, creative, innovative and
empowering at all levels of civil society.

World Plan of Action on Education
for Human Rights and Democracy, Montreal 1993

An education concerning population issues should be pro-
vided for both sexes and all age groups at all levels and in
both formal and non-formal education.

The Istanbul Declaration on
Population Education and Development, 1993

Prevention through education
School today has a duty to contribute to the fight against drug
abuse and AIDS. Preventive education is aimed not so much at
spreading knowledge as at bringing about a change of attitudes
and behaviour among young people and helping them to con-
tend with these problems.

UNESCO. with other U.N. agencies, the European
Communities and relevant NGOs, is enceavouring to promote
new methods of education through pilot projects. It is also pro-
moting the exchange of information on experiments carried out
in different parts of the world. Several information centres have
been set up. These include, at Headquarters, the AIDS School
Education Resource Centre (ASERC). which has a collection of
over 2.000 documents and handbooks and more than 500
audio-visual items. and an international information network tot
education on the prevention of drug Muse. which publishes a
newsletter.

Integrating prevention through education into school curricula
and into out-of-school educational activities has now become a
priority and it is essential to convince decision-makers of the
need for an integrated approach to these auestions. With that i!
mind, UNESCO is planning lo oroano:-. regional seminars r:
increase awareness of tnese problem



Education for Peace, Human
Rights and Democracy
UNESCO has been endeavouring for many years to set
up a comprehensive system of training and education for
human rights and intercultural understanding, covering all
educational levels and targetted on a number of groups,
such as schools and universities, along with such occu-
pational categories directly involved in the protection of
human rights, like magistrates, police forces and elected
representatives.

The main partners in this undertaking are the 2.800
Associated Schools spread over 114 countries, the net-
work of Associated Universities, and the UNESCO Chairs
for peace and human rights.

The activities involved include the development of pro-
totype curricula and educational materials such as the
Human Rights Teaching Handbook for universities or
methodological guides such as International under-
standing through foreign language teaching; the organiza-
tion of bilateral or multilateral consultations for the revision
of school textbooks; training workshops and other similar
activities.

Fresh emphasis is laid on creating a culture of peace. In
this context, priority is given to education, both formal
and informal, using cross-conflict teams. These may
include, for example, teams to design new curricula or
administer a model school. Educational exchanges and
other co-operative ventures are supported and initiated.
At the university level, a special chair for peace culture will
be established in association with related disciplines.

Priority target groups
(1994-1995)

$ Millions*
50

40

1992-1993

IIII 1994-1995

30 H

20

10

Africa Women
'Including staff costs and extrabudgetary funds

LDCs

The 1994.1995 Programme and Budget gives greater attention to
meeting the needs of the three priority target groups: Africa, women
and the least developed countries.
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Environmental education through investigation, Malaysia is

Emergency assistance
If peace-keeping is a role for the Security Council, peace-mak-
ing is a central concern for UNESCO whose constitution requires
it to build the defences against war" in people's minds.

In countries experiencing emergencies, UNESCO, in co-oper-
ation with the United Nations Department for Humanitarian
Affairs and other agencies is providing assistance for the recon-
struction of educational, scientific and cultural institutions
destroyed by war. These activities, while catering for emergency
situations, are nevertheless part of a long-term framework for
development involving the training of human resources and the
promotion of endogenous capacities. It is noteworthy that in
many countries, education is becoming a focus for national
consensus, rising above political or Ideological divisions:

in Mozambique, an emergency education plan has been
drawn up in co-operation with UNDP, UNICEF and UNHCR,
for demobilized child soldiers victims of the war;
in El Salvador, a forum of reflection on education and the
culture of peace was held in April 1993;
in Cambodia, literacy and human rights education pro-
grammes have been organized for demobilized soldiers.

UNESCO has co-operated in humanitarian aid operations
carried out under the aegis of the United Nations. These were
mainly focused on creating temporary educational structures to
ensure continuity in the education of war victims:

in Somalia: the 'Islands of education for peace';
in Slovenia and Croatia: the development of educational cen-
tres for refugee children;
in Afghanistan: the creation of tent schools and mobile liter-
acy teams;
implementation of the SHARE programme of humanitarian aid
for the education of refugees.

15



What is UNESCO and
what does it do?

UNESCO's Role
UNESCO is not a funding agency, nor is it a research
institution. Its chief function lies in the development of
human potential. Its role is to facilitate the transfer and
sharing of knowledge knowledge of how to eliminate illit-
eracy, the greatest obstacle to development: of how to
improve education systems in an age where the key
resources are intelligence, creativity and adaptabi,
knowledge needed to protect the environment and mas-
ter the phenomenon of population growth; knowledge to
grant everybody access to science and technology while
stemming the brain drain; to strengthen communication
capacities and facilitate the circulation of information; and
to foster mutual respect and tolerance, democratic partic-
ipation and awareness of human rights.

That is why the eradication of illiteracy and the promo-
tion of basic education for all continue to receive the high-
est priority. UNESCO co-operates with its institutional
partners, as well as with competent non-governmental
organizations, in the implementation of activities devel-
oped within the Jomtien Framework of Action for
Education for All. This is also why priority is given to the
education/training dimension and the 'sharing and trans-
fer of knowledge' function in every one of UNESCO's
fields of competence.

UNESCO, 1994-1995
Total resources foreseen

Expected extrabudgetary resources
274 9 MS (37°.)

Total Amount: 730.4 MS ;

Resources submitted for the approval of
the twenty-seventh session of the General
Conference of UNESCO. 455 5 MS (63'01

UNESCO's own budget includes resources provided to Member
States for national and regional activities which strengthen the
Organization's action (Participation Programme). Extrabudgetary
resources are provided by various international and bilateral financing
agencies.

t?-

Interdisciplinarity:
UNESCO's unique contribution

UNESCO is charged with the task of welding together
ideas, knowledge and aspirations. It is the only interna-
tional organization with a field of action covering educa-
tion, natural and human sciences, culture and communi-
cation. This confers unique significance on its work in
each of these areas. UNESCO can both plan and carry
out actions which take into account the interrelationship
between these different fields: those which tend to
strengthen the role of education so as to give the world a
scientific view of things and spread a scientific culture;
those which make it possible to profit from the contribu-
tion of the media to education, while at the same time
ensuring through education that critical judgement is
brought to bear on them and their socio-cultural impact is
analysed; and those enabling the foundations of cultural
creativity to be laid through arts education.

Today, UNESCO's action is more and more geared to
solving major contemporary problems ensuring peace,
development and the protection of the environment.
These problems, which are in any event interlinked, are
complex by nature and call for an interdisciplinary
approach.



The Constitution gives priority
to UNESCO's ethical role

UNESCO is a United Nations Specialized Agency estop
lished in London in 1945 after the Second World War. Its
purpose is to contribute to peace and security by pro-
moting collaboration among the nations through edu-
cation. science and culture in order to further universal
respect for justice. for the rule of law and for the human
rights and fundamental freedoms which are affirmed for
the peoples of the world. without distinction of race, sex.
language or religion, by the Charter of the United Nations'
(Constitution. Article I).

The ethical imperative lies at the heart of UNESCO's
mission. UNESCO's task within the United Nations sys-
tem is above all to contribute. primarily through educa-
tion. to the cromotion of numan development ana the
building of a culture of peace posed on human rights.
tolerance and democracy.

UNESCO, 1994-1995
Distribution of total programme provisions*

by major fields

Human ana Social Sciences 16°.1

Natural Sciences .25,0

Communication information
and Informatics flro)

Total Amount: 730.4 MS

Ci,iture

of which 47°. for
Basic Education for All

'Estimates drawn from the Draft Programme and Budget for 1994-1995

This diagram shows the distribution (in percentage) of programme
allocations. The allocations to education represent 40 per cent of the
total. Within education. about 47 per cent are foreseen for activities
concerning Basic Education for All. Furthermore many of the activi-
ties in other parts of the Programme and in UNESCO's specialized
institutes are also directed to this goal.
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UNESCO co-operates
with...

the United Nations and Other
Intergovernmental
As a United Nations Specialized Agency and an
Intergovernmental Organization, UNESCO co-operates
actively with the other agencies and institutions of the
United Nations system and with intergovernmental, inter-
regional, regional or subregional organizations. It also col-
laborates with bilateral technical co-operation institutions.

This concerted action is particularly important in the
preparation of the Organization's six-year plans and its
biennial Programmes and Budgets, on which not only
Member States but also the institutions of the United
Nations system and NGOs are consulted and give their
views. The consistency of UNESCO's action with that of
its partners in the United Nations system is also dis-
cussed within the Administrative Committee on Co-ordi-
nation, in respect of matters of system-wide concern,

such as co-operation with financing institutions and forms
of operational action and, on another level, the concepts
relating to human resources and their role in develop-
ment, of which they are both the means and the
end.UNESCO is naturally also involved in the humanitarian
aid operations carried out under the aegis of the United
Nations and is also associated with the action of the
United Nations system as a whole in areas regarded by
the international community as requiring priority attention,
such as, in 1993, the specific concerns of indigenous
populations or in 1995, the problems of tolerance and the
World Summit for Social Development. Many priority
issues in the action of the United Nations system have
components which relate to the Organization's fields of
competence, and to education in particular.

Education: UNESCO and its Partners

THE UNITED NATIONS
SYSTEM

The United Nations

Regional Commissions

ECA ECLAC ESCWA
ECE ESCAP

I Programmes, Funds and
other Bodies

UNDP
UNEP
UNFPA

UNICEF UNHCR
WFP UNRWA
UNDCP UNU

and others

ISpecialized Agencies

ILO "World Bank WIPO
FAO ITU UNIDO

WHO WMO IAEA
and others

r. cation `."'aer

NINOIN

Social
PaOrkISIOnewr

t

r
men Sciencesi tore

iCrinriu 4at n
IA#nr,efintn ftrcri

MMENIMMINIONIPONIMMENIMMINi

MEMBER IITATIS

Governmental Bodies
and other Institutions

' Ministries of Education Bilateral Co-operation Agencies Research Centres
' National Commissions Educational Institutions "The Media

NON-GOVERNMENTAL
ORGANIZATIONS

Interregional
Regional
Subregional
Others

AND NETWORKS I
FOUNDATIONS

INTERGOVERNMENTAL
ORGANIZATIONS

Interregional
Regional

Development Banks
Subregional

Others

"Others

Ift-operation between Member Mates I

RegionaUSubregional Programmes Innovation and other Networks
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Member States,

...through Ministries of Education and National
Commissions. As of 1993, out of 178 Member States.
165 had set up National Commissions for UNESCO, each
with the task of involving the country's educational, scien-
tific and communication circles, as well as its main insti-
tutions, in UNESCO's work. As vehicles for liaison, infor-
mation, discussion and implementation, the National
Commissions issue publications, ensure the country's
participation in international programmes, arrange semi-
nars and make UNESCO's ideals widely known. UNESCO
is giving increasing support to the National Commissions,
so that they can play a more active role in the prepa-
ration of technical assistance requests, particularly under
the Participation Programme. Also, through the various
networks and regional programmes UNESCO offers
Member States unique opportunities for co-operation
between themselves at the international, regional and sub-
regional levels.
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and Non-governmental
Organizations
Over 600 non-governmental organizations (NGOs), foun-
dations and similar institutions maintain working and
mutual information relations with UNESCO. They are very
varied and have activities and interests which range over
all the Organization's fields of competence, whether they
be specialist or learned organizations (teachers, scientific
research workers, pisilosophers, sociologists, journalists,
writers, lawyers or other professions) or mass organi-
zations (trade unions, co-operatives, women's associa-
tions and youth movements). These organizations are
associated with the elaboration and implementation of
UNESCO programmes and support its activities through
their worldwide membership and their national branches
in many countries. The Education Sector maintains collec-
tive consultations with NGOs specializing in higher edu-
cation, literacy and science education and with the main
teachers' organizations.
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UNESCO in the World
Thinking globally
Acting locally

Nisi Headquarters

UNESCO's activities in education are highly
decentralized. In each region, UNESCO's pro-
gramme is implemented by a variety of units
which serve as conduits between the Secretariat
in Paris, national authorities and the intellectual
community. They seek active partnerships with
United Nations sister organizations and are
instrumental in advising countries on project
design and fund-raising opportunities, while

Paris
Geneva

Vienna

Moscow

ucc-kares

Liitirut Amma
Rabat'

C;a

Dakar, Ouagadougou

Lagos

Ya uncle

Specialized Institute/Centre

Regional Office

Office

July ?1st, 1993

Kinalhasa

Lusaka

Islamabad
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feeding back information to Headcuarters on
Member States' needs and asoirations. Througn
.ts field units, the Organiza:,on can be more
responsive and more efficient n fulfilling its man-
date. Global issues and international and inter-
regional co-operation are dealt with by
Headquarters. Three specialized institutes have
responsibilities in training arc research.

Apia

Quebec -'

:JA

'1-11/ana

i Cartagena

ie* York

Santiago de Chile

Bridgetown
Port of Spain

Cara

Brasilia/

Montevideo
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UNESCO's Educational
Institutes

Researchers, planners and
managers for tomorrow's
education

In specific educational areas, UNESCO's work is
underpinned by three separate institutes which
conduct research and training programmes.
Comparative education and planning are covered
respectively by the International Bureau of Education
(IBE) in Geneva and the International Institute for
Educational Planning (IMEP) in Paris. Lifelong educa-
tion, literacy and adult education are dealt with by
the UNESCO Institute for Education (UIE) in Hamburg.
Two regional centres also operate in the field of post-
secondary education: CRESALC for Latin America
and the Caribbean, and CEPES for Europe.

The International Bureau
of Education
(IBE), Geneva

The International Bureau of Education
is a study and information centre in
the field of comparative education.
Founded as a private organization in
Geneva in 1925, the IBE became the
first intergovernmental organization in
the field of education in 1929. In

1969. the IBE changed its status to
become an integral part of UNESCO.
while retaining broad intellectual
autonomy.

The IBE prepares and organizes
the International Conference on
Education (ICE), which is convened
every two years in Geneva by the
Director-General of UNESCO. Each
session of the Conference deals with
a specific theme and leads to the
adoption of an international recom-
mendation on that theme addressed
to Ministers of Education worldwide.
The forty-fourth session of the
Conference will be held in 1994 on
"Appraisal and perspectives of educa-
tion for international understanding".

The Bureau houses a documenta-
tion centre, which contains more
than 100,000 books, documents and
periodicals, and microfiches. Among
the documents available. there is a
large collection of national reports on
educational developments and inno

20___

vations, and replies by Member
States to the IBE questionnaires on
the ICE themes. IBE's databases can
be consulted on request. The IBE
collaborates with more than 100
national documentation centres
through its International Network for
Educational Information (INED).

For those working in the field of
educational research, information
and documentation, the IBE orga-
nizes training activities in the form of
a scholars-in-residence programme,
workshops and brief courses on the
techniques of librarianship.

The IBE publishes educational stud-
ies and reference works. such as the
International Yearbook of Education
and the UNESCO: IBE Education
Thesaurus, as well as newsletters and
periodicals. As of 1994. UNESCO's
quarterly Prospects will become the
IBE's main international review of
comparative education.

The UNESCO Institute
for Education
(UIE), Hamburg

The UNESCO Institute for Education
was established in 1951 in Hamburg,
Germany. It focuses on adult and
non-formal education within the
framework of lifelong learning, and
specifically on adult literacy and con-
tinuing education. UIE's activities
comprise research, training. docu-
mentation dissemination and have a
worldwide outreach.

Decisions on programme activities
and the budget are made by the UIE
Governing Board and the UNESCO
General Conference. The Institute's
financial resources are provided by
UNESCO, the German Government,
the authorities of the Hanseatic City
of Hamburg, and other funding
sources.

Currently, the Institute's main tasks
include:

collecting and analysing informa-
tion on research in the field of adult
education. Particular attention is
given to educational opportunities
for migrants, minorities and other
underprivileged communities, to
women and literacy:
conducting co-operative research
Projects related to non-formal
basic education for adults and oul-
of-school youth. including projects
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on the development of alternative
learning approaches for out-of-
school youth, the improvement of
evaluation practices, the use of
mother tongues and national lan-
guages in literacy and post-literacy
in industrialized countries;
strengthening information
exchanges and the extension of net-
works in the field of adult and con-
tinuing education. Through its
Exchange Network on Literacy and
Post-Literacy in Industrialized and
Developing Countries. UIE stimu-
lates co-operation between educa-
tional researchers and practitioners
around the world.
The Institute houses a documen-

tation centre and a library specializing
in literacy and continuing education,
containing over 50,000 publications
and documents.

UIE Publications include the
International Review of Education,
handbooks and reference books.
studies on Literacy in Industrialized
Countries, reports and a newsletter.

'

IIEP Pans
U16' Hamburg
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The International Institute
for Educational Planning
(IIEP), Paris

Founded 30 years ago, the IIEP,
based in Paris, is concerned with
training and research in the field of
educational planning and aims at rein-
forcing national capacities in policy
planning, management and evaluation
of education.

The 1.000 mark was passed in the
number of trainees participating in the
annual nine-month course. while over
2.300 persons have participated in
the intensive courses and workshops
which IIEP organizes in a number of
countries anr' subregions.

IIEP's re. Arch and study pro-
gramme are relevant to the
Organization's main priorities on basic
education for all and human resources
development, and lead to the pro-
duction of training materials and mod-
ules. For the period 1990-1995 this
covers such topics as improvement
of the quality of education, access for
disadvantaged groups and ways to
reduce inequalities, management of
the transition from school to work,
planning science education for secon-
dary schools, new trends in technical
and vocational education, institutional
management of higher education as
well as financing, management and
administration of education.

CR

IIEP disseminates new technical
concepts in educational planning
through a large-scale programme of
publications and documentation. The
Institute has published some 700
titles, including research reports,
case studies, training materials, refe-
rence books and the Fundamentals
of Educational Planning series, all of
which are available in English and/or
French, increasingly also in Spanish.

The Documentation Centre has
some 37,000 books and documents
as well as around 550 periodicals
dealing with educational planning and
related subjects.

a23
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Regional Action
for Education

In the regions, UNESCO's mission is to assist in
establishing and operating institutions dedicated to
education, research and cultural development; help
countries to formulate national policies that will
achieve these goals; stimulate debate on important
topics; strengthen institutional capacity for research
and training so that countries and regions can find
their own paths to self-sufficiency rather than
depend on imported expertise; provide linkages and
networking facilities that enhance the work of both
individuals and institutions through resource-sharing
and community partnerships.

Adult education in rural areas

%N.

02*

The Regional
Programmes:
Instruments for Expanding and Reforming
Primary Education and Promoting Adult
Education
The building blocks of UNESCO's global action in favour
of literacy and education for all are its regional projects
and programmes for literacy: the Major Project in the field
of Education in Latin America and the Caribbean, the
Regional Programme for the Eradication of Illiteracy in
Africa. the Asian and Pacific Programme of Education for

All, and the Regional Programme for the Universalization
and Renewal of Primary Education and the Eradication of
Illiteracy in the Arab States by the Year 2000. In addition.
an information-exchange network based at the UNESCO

Institute for Education (Hamburg) provides a mecha-
nism for facilitating co-operation among industrialized
countries faced with problems of 'functional illiteracy'.

i.e.an inability to use reading and writing with adequate
proficiency to cope with the challenges of life in complex
modern societies. All regions of the world are now covered.

The regional literacy programmes are examples of unity

in diversity. All are based on two fundamental principles:
technical co-operation among developing countries
(TCDC) and the need to combat illiteracy through a global

approach combining the universalization and renewal of
primary education with stepped-up literacy work among
out-of-school youth and adults. All programmes give spe-
cial attention to the education of women and girls and to
literacy follow-up activities designed to encourage the
reading habit. But each programme is unique, adapted to

the special needs and circumstances of the region it
serves. They differ in the specifics of the objectives they
pursue, in their modalities of operation and in the manner

in which they are guided or governed. Yet, the ultimate
goal of all Drogrammes is the same: education for all.

These programmes have originated in the periodic
Conferences of Ministers of Education convened by
UNESCO. Since it is Member States themselves which
have conceived these programmes, their committment to

success is evident. The major difficulty affecting these
programmes and limiting their impact concerns the eco-
nomic constraints confronted in the developing regions
they serve. Progress towards regional goals evidently
depends upon the success of national efforts. But, in



Primary school in Chad

many countries, tocce efforts are faltering because of the

economic crisis which has severely restricted the devel-
opment of education. Thus. while viable and valuable
mechanisms for regional co-operation are in place, the
resources needed to give added impetus to them are in
critically short supply. Fortunately. with the growing real-
ization that education is the essential key to development

and the increased commitment of the international com
munity following the World Conference on Education for
All. both the mobilization of internal resources and the
availability of external support to basic education activities
n cleveioping countries have improved.

The Bases of Regional Co-operation
1981 Launching of the Major Project in the Field of Education in

Latin America and the Caribbean

1984 Launching of the Regional Programme for the Eradication
of Illiteracy in Africa

1987 Establishment of a network for exchange of information
and documentation on functional illiteracy among Indus
tnalized countries at the UNESCO Institute for Education
(Hamburg'

1987 Launch,ng of the Regional Programme for Universal
Provision and Renewal of Primary Education and
Eradication of Illiteracy in Asia and the Pacific (APPEAL)

1989 Launching of the Regional Programme for the
Universalization and Renewal of Primary Education and
the Eradication of Illiteracy in the Arab States by the Year
2000 fARABUPEAL1

Street libraries in Manila
Books are coming to the streets of Manila, and with them
'street librarians', thanks to Movement ATD Fourth World
and UNESCO.

The street libraries are aimed at creating an environ-
ment in the poorest districts of Manila where everybody
is encouraged to learn, and where both children and
parents have access to knowledge without the routine of
their daily lives being disrupted.

ATD Fourth World and UNESCO have designed their
pilot project to train 'street librarians' how to run their
libraries and, more important still, to instil in them an
understanding of what the street libraries can come to
represent for children and their families. For it is children
who have been deprived of schooling and literacy who
have to make their own way to learning through the street
libraries and encourage adults to join them.

The future 'street librarians' are students of the National
University of the Philippines and volunteers who are eager
to share their knowledge and demonstrate to the under-
privileged children of Manila that they too can learn. They
will be trained by members of ATD Fourth World's volun-
teer force, and some of the children and parents with
whom they will be working will play an active part in the
training process.
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Education for Economic
Recovery and Development

Priority: Africa
The "Priority: Africa" Programme is the practical expres-
sion of UNESCO's determination to contribute to the
United Nations New Agenda for Development in Africa in

the 1990s (UN-NADAF) and to the Glcoal Coalition for

Africa. The aim of this contribution is to rocure extrabud-

getary resources to support regional ano subregional co-

operation of an interdisciplinary and intersectoral nature.

Under the Priority: Africa Programme. plundisciplinary

missions to identity co-operation projects are being orga-
nized. national specialists are being trained for that pur-

pose. and regional programmes are being drawn up relat-

ing to the management of higher education, the
development of distance education and educational tech-

nologies, and the enrolment of girls school. having
regard to the implications of these proarammes in the

fields of science, culture and communication, and to the
development or a culture of peace in 1"a region as tneir

ultimate goal.

Basic Education

As r.k.,.* of the Regional Programme for the Eradication of

Illiteracy. the IFOMA Project (Innovation. training..educa-
tional materials) concerns the relations between ecucation

and the world of work in rural areas. and education for the

quality of life and the environment.
Subregional programmes in support of education for

all are being established for western a'-o cent! al Africa.

eastern and southern Africa and the countries of thc
Sahel. A regional programme is aimirr: to improve thc-

capability and qualifications of heads of scnools admin

istrative and educational management.

Science and Technology
Education for All

The key components in science and technology edu-

cation for all have been identified r% the Regional
Consultative Committee. Special attention is focused on

the inclusion of endogenous and traditicoal technologies.

which are an integral part of the African c,:tural heritage.

Population Education

Population education has made soectacJiar progress in
Africa. Almost all the African countries r.e . e. or are about

to have. Population education progranes, which arc

expected to held them to overcome the maior nand-

cars facing Arica - the aeterioration 7- --e environment

and over-rapid population growtr a- to cornoat tne

spread of AIDS.



Post-apartheid Education

With a view to contributina to the reconstruction of a
noSt-aoartheia education system in South Africa.
UNESCO is enceavounng to lay the foundations of a
maior educationa Project designed to ensure that high-
quality education s available to all. A first priority will be
the training of eaJcational managers and planners, the
development of new curricula and the reform of teacher-
training programmes.

Teacher Education in Namibia
Some 4,600 teachers in Namibia's schools (about 35 per
cent of the total) have never had teacher training or com-
pleted a basic education cycle.

UNESCO has been instrumental in setting up an in-ser-
vice teacher education project to complement pre-service
improvement of teacher training and at the same time
reform basic education. The first phase, which started in
December 1992. entails the development of in-service
teacher education policy, the training of senior staff and
the production of modules to be used for up-grading
teachers. The second phase will entail the expansion of a
formal structure for in-service teacher education
cumculum development and the preparation of additional
modules, the training of school principals and experienced
teachers to conduct the programme, and the beginning of
the in-service teacher education programme.
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Priority: Africa

Radio boosts educational quality in Africa
Angola, Cape Verde, Guinea-Bissau, Mozambique and
Sao Tome and Principe have one problem in common, in
that their children do not learn enough during the first four
years at school. Much of this problem is due to poor
teaching arithmetic and Portuguese, which is the second
language of most pupils.

With the help of UNESCO, the five countries have
decided to use radio to complement classroom teaching,
because radio is picked up by most the schools, and can
easily be upgraded to reach all of them.

The Interactive Radio Instruction Project aims at pro-
ducing radio programmes in arithmetic and Portuguese for
the first four grades of primary education and at deve-
loping national programme-production capacities.

Radio is used in an innovative, interactive way. Students
respond to the radio verbally or by following instructions
every ten to fifteen seconds. The programmes are based
on the principle that learning small portions of content is
more effective than concentrating on large chunks of
subject matter. To keep the learners' attention, activities
are changing every few minutes. Children enjoy these pro-
grammes; teachers usually learn from them as well, and
their own teaching style accordingly becomes more active.

Rural Women and the Environment
The purpose of this project is to make women in rural
areas in Mali more aware of environmental problems and
ensure that they are better informed. The project activities
chiefly consist in producing teaching materials in the
country's national languages in the form of booklets,
posters and inserts on environmental subjects, such as
deforestation and re-afforestation, agriculture, animal
husbandry and water, for use in campaigns to promote
awareness and provide information.

2T

Senegal's Literacy Caravan
In Senegal the literacy caravan. composed of literacy and basic
education specialists from the public sector, NOOs and organizations
within the United Nations system, travels throughout the country, to
organize teaching materials lairs in the newly created village
educational resource centres. ) 7
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UNESCO-Beirut/Amman
Regional Office for Education in the Arab States (UNEDBAS)

UNESCO-Cairo
Regional Office for Science and Technology in the Arab States
(ROSTAS)

UNESCO, 1990-1993*
Co-operation for development in education
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Priority to Human Resources
Development

Regional co-operation lays special emphasis on the
renewal of education in order to strengthen its ability to
contribute to social and economic development.

ARABUPEAL

Launched in 1989, the Regional Programme for the
Universalization and Renewal of Primary Education and
the Eradication of Illiteracy in the Arab States by the Year
2000, is designed to contribute to the development of
education systems, at the level of primary education and
literacy, in order to ensure the right to education for all,
enhance socio-economic development and contribute to
the release of creative energies in society. The role of all
the regional and sub-regional organizations, and espe-
cially ALECSO, ISESCO and the Arab Bureau for
Education in the Gulf States ABEGS, is emphazised
within ARABUPEAL. The programme activities consist of
the following four sub-programmes:

Development of administration and planning;
Curriculum development, teaching methods and
materials;
Teacher education and training;
Educational and social research.

Educational Innovation
for Development (EIPDAS)

Co-operation and the exchange of information, expe-
rience and expertise among Member States is the
keynote of EIPDAS, the Educational Innovation
Programme for Development in the Arab States. The main
areas of action of the Programme are the following:

Basic education;
Renewal and development of science and technology
education;
Pre-service and in-service training of educational per-
sonnel;
Educational evaluation;
Modernization of educational administration, planning
and research;
Diversification of secondary education and its linkage
with productive work:
Educational Information.

Population education

Population education is currently being provided in seven
countries. In addition to advisory missions, the Regional
Programme includes the preparation and dissemination of
curricular materials serving as basic references for country
projects, and training activities for national specialists
involved in on-going national population education
projects and/or officials working in the Ministries of
Education of countries not yet having adopted population
education projects.



UNRWA/UNESCO
Co-operation programme

This programme provides elementary and preparatory
education to 393.000 Palestine refugee children attending
over 600 schools in Jordan. Lebanon, the Syrian Arab
Republic. Gaza and the West Bank. The programme also
trains 5.000 young Palestinian men and women in over
40 vocational and post-preparatory technical subjects as
well as in teacher education. In fact, most of UNRWA's
11.400 teachers all of whom are Palestinian received
their pre-service or in-service training through the co-
operation programme.

UNESCO co-operation with UNRWA began in August
1950 through an agreement under which UNESCO
assumes technical responsibility for UNRWA's education
programme: assigns a team of its high-level staff, includ-
ing a Director of Education. to UNRWA: and provides the
agency with such resources as educational materials.
instructional equipment, consultants and fellowships.

Community-oriented Development Activities
in Jordan's Schools

Twenty schools in Jordan are currently carrying out
community-oriented development activities from which
some 3,200 participants have so far benefited. The project
objectives include: (a) providing courses aimed at enhanc-
ing a variety of skills and at eliminating functional illiteracy
among women in such subjects as home economics,
sewing, knitting and dress-making, home installation,
maintenance of household appliances, and typing; (b)
organizing panels and workshops on education, hygiene,
family life, mother and child care, and environmental pollu-
tion: (c) setting up small-scale agricultural projects run by
adults and young children (food processing and rabbit and
poultry-raising), in order to improve family incomes and
living conditions; and (d) improving community amenities
and the environment, including schools and public utilities,

\\,

Literacy in all ages 9. 2
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UNRWA school

$

Training women for maintenance
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Interior view of a classroom built in Sudan with assistance provided
under the "Feasibility Study on the Development of Low-Cost
Educational Buildings in Arab LOCs". The prototype utilizes improved
local construction techniques. i.e. stabilized soil block walls,
corrugated fibre-reinforced roof sheets and stabilized soil tiles laid on
compacted earth floors.
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UNESCO-Bangkok
Principal Regional Office for Asia and the Pacific (PROAP)

Apia

<

UNESCO-Islamabad
Regional Office for Book Development in Asia and the Pacific
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Regional Office for Science and Technology in South-East Asia
( ROTSCA)

UNESCO-New Delhi
Regional Office for Science and Technology in South and
Central Asia (ROTSCA)
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Educational Development in
a Changing Context

The educational activities of the Principal Regional Office for

Asia and the Pacific cover the entire spectrum, from the
elimination of illiteracy to higher education, through its two
flagship programmes: APPEAL (Asia-Pacific Programme
of Education for All) and APEID (Asia and the Pacific
Programme of Educational Innovation for Development).

APPEAL aims to facilitate the achievement of
Education for All through universalizing primary edu-
cation, eradicating illiteracy, and providing continuing
education. Its primary constituency is the vast number
of adult illiterates and out-of-school children and young

people. National Co-ordination Committees have
already been set up by 23 Member States.

APEID continues to encourage the development and
use of educational innovations geared to achieving
national development goals. Based on the principle of
reciprocity for mutual learning and self-reliance, the
programme is jointly designed, implemented, and
evaluated by the participating Member States. Over the
years. APEID has developed a network of 199 asso-
ciated centres in 29 Member States. It is currently
concentrating on the areas of Universal Primary
Education; Science, Mathematics and Technology
Education; and the Re-orientation and Qualitative
Improvement of Secondary Education.

Some 16 countries of the region are participating in the
Regional Co-operative Programme in Higher
Education through a network of 110 universities and
other institutions of higher learning. It focuses on distance

education, academic staff development, management of
resources, and participation of women in higher education.

The Educational Policy-making, Planning,
Management and Statistics network includes 46 nation-
al training institutions in 22 Member States. EPMS is
engaged in developing indicators and tools for the assess-

ment of EFA achievements.

Services in the Educational Facilities Unit address
problems connected with appropriate learning environ-
ments, such as the provision of low-cost educational
buildings and furniture, the design of disaster-proof
schools that can also be used as refugee and relief cen-
tres, and the maintenance of facilities.

The Technical and Vocational Education Unit sup-
ports efforts to link education systems with the world of
work and provide better articulation with changing
employment needs and patterns. This Unit has been
responsible for producing a compendium of ten national



case studies on policy planning and administration of
Technical and Vocational Education, and four mono-
graphs including one on New Directions in Technical and
Vocational Education.

A Regional Mobile Team on Population Education,
funded by UNRRA, was set up in 1972. Until its merger in

the new Inter-Agency set-up of Country Support Services
Teams, the Team undertook 568 advisory missions to 20
countries, training some 3.000 key-level personnel
through regional and national activities.

A network of 423 Associated Schools in 14 coun-
tries of the region promotes international education
through teaching on peace, human rights and democracy.

Mobilizing the Community
to Improve Learning Outcome

In a Joint Innovative Project (JIP), a group of countries
engage in a joint review of a common problem and analyse
the situation to define broader contours of a strategy for
resolving it. The strategy is then adapted to specific country
contexts.

One such JIP supported by APEID relates to the
Raising of Achievement Levels in Primary Education
in which nine countries - China, India, Indonesia, Republic
of Korea, Malaysia, Nepal, Philippines, Sri Lanka and
Thailand are participating.

China was the first country to start work on this JIP in
1986, in 100 rural schools in Gansu province, where the
completion rate stood at 28.8%. Now, after six years,
there has been a dramatic improvement in the rates
recorded in these schools, with a 99% initial retention rate
and 97.6% of all children completing primary schooling.

The Gansu JIP has been instrumental in generally
enhancing the quality of primary education, by improving
both the internal and external environment governing
learning outcomes and creating conditions conducive to
raising their level. The project has also fostered people's
awareness of the fact that education is a responsibility
shared by the whole community. It has been a driving
force behind the mobilization of parents and the commu-
nity to support and co-operate with the schools and raise
additional funds. Parents' schools, which have been set
up as part of the JIP, provide them with instruction on
subjects connected with their chldren's education.

In 1990, the project had proved such a success that it
prompted five other provinces in the country to start up
a JIP on the Gansu model, covering more than 1,000
primary schools. UNICEF has also adopted the same
model in its project for strengthening primary education in
ten other disadvantaged provinces.

Educating Women New Messages
The Asia-Pacific region is characterized by very high rates
of illiteracy among women. PROAP has developed a
skilled-based Literacy Programme for Women, funded by
UNDP. It was first implemented in Bhutan, China and
Papua New Guinea and was later joined by a number of
other countries. The Programme concentrated on chal-
lenging age-old superstitions and stressed the importance
of women's work in the home and in fields and factories.
The booklets produced under the Programme were used
to teach Chinese women how to install home-heating
systems: brief women in Papua New Guinea on how to
protest against wife-beating; and encourage women in
Bhutan to question the traditional division of labour.

A training Manual, Educate to Empower, 39 illustrated
booklets and 50 curricular units, developed under the
Project, emphasize the importance of the role of women
as economic producers and equal partners in develop-
ment. The training manual has now been adopted by
ESCAP for its work in the area of women's education.
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Many women workers do not yet have access to technical training
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APEID activity in a Gansu primary school, China
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Regional Co-operation in a
Global Perspective

_CORDEE-Co-operation for Reinforcing_
the Development of Education

in Europe

The main objective of this new initiative is to create a
coordinated framework of action within the Europe region
by grouping together and thus reinforcing various exist-
ing networks and programmes, such as the CODIESEE
network, the Joint Studies programme of European
National Commissions for UNESCO, joint Council of
Europe/UNESCO activities in the field of educational
research or the Literacy in Industrialized Countries-net-
work of UIE. CORDEE-activities are carried out by vari-
ous decentralized UNESCO Units, Ministries of Education
and National Commissions in co-operation with special-
ized R&D institutes, IGOs, and NGOs. The CORDEE
initiative is based on the direct involvement of major edu-
cational R&D institutions in Central, Eastern and South-
Eastern Europe. The Institute of Educational Sciences in
Bucharest publishes a CORDEE Newsletter.

in the two years since CORDEE was established, activ-
ities have focused on three priority areas: (i) Education for
All, (ii) Education for the 21st Century, (iii) Strengthening
Capacities for Educational Reform and Development.

CEPES

The European Centre for Higher Education (CEPES) was
established in Bucharest. Romania. in 1972. It serves as a
node for the collection and exchange of information and
experience, a forum for discussion on important topics.
and a centre for the promotion of research and develop-
ment. It is also a focal point for several specialized net-
works connected with such issues in higher education as
research on higher education, staff development or
women's studies.

A An



.-_-;EPES houses a library and documentation centre.
which contains casic sources. major publications and
periodicals on nigher education as well as numerous
unpublished ma,lrials, totalling about 27.000 documents.
CEPE:..:' capacity for co-operation has recently been
reinforced by the setting up of the UNICOM electronic
network.

CEPES publications include Higher Education in Europe
(quarterly). monographs on national higher education sys-
tems. and studies on various issues of higher education.
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The International Conference on Academic Freedom and University
Autonomy organized by CEPES in Sinaia. Romania (1992) urged
UNESCO to prepare an international instrument for the protection and
promotion of these values.

"Think globally, Act baitically"
In an effort to "help save the Baltic", one of the most
endangered marine bodies in the world, students and
teachers in all nine Baltic countries are actively engaged in
learning about the acute environmental issues facing their
common sea as well as learning about the rich cultural
heritage of the Baltic countries.

Students collecting samples from the Baltic

_Programme for Central and Eastern_
European Development (PROCEED)

PROCEED is an intersectoral programme. co-ordinating
UNESCO's activities in Central and Eastern Europe and in
the newly independent states of the former Soviet Union.
Launched in 1992. the programme covers all UNESCO's
main fields of competence. PROCEED's coordination efforts
focus on the priority needs of the region and its sub-regions.
In particular the re-establishment and consolidation of
democracy; pluralism in beliefs, attitudes, and institutions:
the expression of identity and the protection of minorities
and human rights: and human resources development.

Educational activities in particular countries focus on
the reconstruction of the educational system and policy
advice. the reform of higher education and teacher
training, secondary technical and vocational education.
the renewal of curricula and teacning methods. and edu-
cation for specific target groups.

The UNESCO-Chernobyl Programme
The UNESCO-Chemobyl Programme is an initiative providing
assistance to the countries suffering from the Chernobyl acci-
dent of 1986. The programme consists of both remedial
actions aimed at eliminating the consequences of the cata-
strophe and actions designed to foster the economic and
social development of the areas concerned.

Educational projects under this programme concern the
establishment of four pilot rehabilitation centres in Belarus.
Russia and the Ukraine, including a large-scale training
programme for the staff of these centres in communities
facing the most serious social and psychological problems.

In a bid to facilitate multilateral and bilateral co-opera-
tion, foreign-language training is being provided for
Belarusian. Russian and Ukrainian experts engaged in
mitigating the effects of the Chernobyl disaster.

Educational materials are being prepared on the themes
of energy, the environment and development, in which
due account is taken of the consequences of the
Chernobyl disaster and emphasis is placed on instruction
about alternative energy sources.

Other projects focus on training experts in distance edu-
cation methods, the supply of educational equipment and
facilities to schools serving the displaced populations in
Belarus, and education on radiation effects.
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Boarding school for orphans. Gomel. Belarus: delivery of school and
sports equipment thougn the UNESCO-Chernobyl Programme
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UNESCO-Santiago de Chile
Regional Office for Education in Latin America and the
Caribbean (OREALC)

UNESCO-Caracas
Regional Centre for Higher Education in Latin America and the
Caribbean (CRESALC)

UNESCO-Havana
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Regional Office for Science and Technology in Latin America
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Taking a more professional
approach to educational
action

Enhancing professionalism in ministries of education,
identification and provision of new technical and
human resources needed for the decentralization of
education systems;
Introducing professionalism in schools, thereby pro-
moting a new role for teachers which will give them
time to attend to pupils with learning difficulties and
operate with greater technical and administrative
autonomy;
Upgrading the professionalism of teachers in moderq
teaching methods.

Basic Education
The Major Project in the Field of Education in Latin America
and the Caribbean provides a framework for the profes-
sionalization of education in each country. The project is
implemented by the specialized regional networks
PICPEMCE, REDALF and REPLAD, and through the SIRI
regional information system:

PICPEMCE, the programme for innovation and reform
in training of educational personnel, seeks to promote
curricular reform, particularly for basic learning, reading
and writing, bilingual teaching, natural sciences, and
environmental and population education, and for trans-
verse themes relating to human values or human rights.
It also tries out new teaching methods based on greater
self-reliance on the part of learners.
REDALF, the Regional Network for Training Personnel
and Providing Support for Literacy and Adult Education
Programmes, runs activities in a number of fields - liter-
acy and post-literacy education, including the use of
audio-visual media, functional illiteracy, basic education
for children and adults, civic education for women,
inter-cultural bilingual education and the training of
trainers.
REPLAD, the regional network concerned with the plan-
ning and administration of basic education, focuses
mainly on decentralization, the mobilization of partners
in education, the development of information systems,
and the administrative and educational management of
schools.

_Co- operation in Higher Education_
Established in 1978 in Caracas, Venezuela, CRESALC
promotes regional co-operation in higher education and
assists Member States of the region in their efforts to devel-
op and improve national systems of higher education. It
also promotes the mobility of academic personnel, serving
as the Secretariat for the application of the Regional
Convention on the Recognition of Studies, Diplomas and
Degrees in Higher Education. CRESALC is closely involved
in the implementation of UNITWIN. A UNESCO-Chair in
Human Rights has been established in co-operation with
the National Council of Universities in Venezuela.



Innovation: CARNEID
Established in 1981, the Caribbean Network of
Educational Innovation for Development (CARNEID) helps
English- Spanish- French and Dutch-speaking Caribbean
countries to introduce educational innovations, undertake
co-operative research and projects and share information
and experiences with countries in the sub-region which
have common problems and aspirations. CARNEID
played a role in laying down strategies for educational
reform in the Eastern Caribbean countries.

An Innovative Project
for Rural Women in Ecuador

UNESCO, WFP and UNICEF, in co-ordination with
Ecuador's Ministries of Education, Agriculture and Social
Welfare, have agreed to set up a pilot project on "Literacy
and Continuing Education for Ecuadorian Women in Rural
Areas".

The project's objectives are to contribute to improving
the quality of life of rural women, their families and the
community by means of an all-round education strategy
that will make it possible to raise their educational, health
and nutritional standards and enhance their ability to play
their full part in production and society generally. The
basic strategy sets out by making use of the existing
structure of a number of rural community projects to bring
together over 400 women, who will be given food support
and will also be provided with educational opportunities
that are expected to foster their integration into society
and the production process.

Several local development organizations and NGOs in
the country's provinces have joined in the project, in a bid
to ensure that the project's educational, production, nutri-
tional and preventive health components will give rise to a
flexible form of education centred on the basic needs
identified by the beneficiaries themselves.

UNAMAZ

The Association of Amazonian Universities, created in
1987, is currently composed of over 30 universities from
eight countries. Its programme of activities has been con-
stantly expanding, especially in the follow-up to the United
Nations Conference on Environment and Development
(Rio de Janeiro). These activities include the setting-up of
a South-South Co-operation Programme, following a
meeting of experts on "Environmentally Sound Socio-
Economic Development in the Humid Tropics", which was
organized in Manaus, Brazil, in 1992 by UNAMAZ, the
United Nations Uni' 3rsity, the Third World Academy of
Sciences and UNESCO's Man and the Biosphere
Programme (MAB). The UNESCO-Chair established at the
Federal University of Para acts as the focal point for the
network in the field of the eovironment, and co-operates
with another UNESCO-Chair in Montreal. The Central
Commission of UNAMAZ has promoted the organization
of a rotational specialized course on science policy and
technology transfer in connection with the safeguarding
and enhanced use of Amazonia's bio-diversity among the
countries of the sub-region.
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Sharing
Knowledge

International Intellectual Co-operation
International intellectual co-operation, one of UNESCO's
most important purposes, is both a means of promoting
closer links and mutual understanding between peoples
and individuals, and an important instrument for action.
UNESCO provides a framework for Member States to
co-operate. This enables the best use to be made of avail-
able human and financial resources in solving the many
problems common to the different Member States. In

education, intellectual co-operation takes place at different
levels and assumes many different forms, leading to:

major high-level deliberations, such as those of the
International Commission on Education for the Twenty-
First Century:
conferences and meetinos such as the World
Conference held in Jomtien (Thailand) on Education for
All, the Regional Conferences of Ministers of Education
and those Responsible for Economic Planning, and
numerous other expert meetings;

World Education Report

4'

normative action which makes it possible to prepare
recommendations and international conventions on the
basis of UNESCO's experience;
regional co-operation such as the regional pro-
grammes for literacy:
networking such as the networks of educational inno-
vation for development, the International Network for
Information in Science and Technology Education or
the UNITKIN/UNESCO-Chairs programme for higher
education:
surveys, research and studies on education, often car-
ried out in co-operation with the relevant non-govern-
mental organizations:
the collection, processing and exchange of information
relating to education:
the exchange of persons teachers and students
particularly through the granting of fellowships and the
creation of UNESCO-Chairs.

UNESCO's biennial World Education Report, first published
in 1991, aims to present a broad but concise analysis of
major trends and policy issues in education in the world
today, based on the uniquely rich body of information and
experience accumulated by the Organization, studies
relating to education carried out by other international orga-
nizations, and selected findings from the vast range of
professional research and analysis undertaken by non-
governmental organizations and individual scholars. The
Appendices of the Report feature the 'World Education
Indicators': a unique set of statistics giving a country-by-
country summary of key aspects of education in over 160
countries. The topics treated by the Report to date have
included:

the worldwide expansion of enrolments in formal edu-
cation over the last two decades, focusing especially
on basic education and on the main challenges for
educational policy in that area;
the global prospects of continuing progress towards
the goal of 'education for all', underlining in particular
the need for teachers;
the North-South 'knowledge gap', highlighting the
changing pattern of disparities in literacy, schooling, and
higher education and research between North and South;
the expansion of 'educational choice', focusing in par-
ticular on worldwide trends towards more freedom of
choice in education for parents, pupils, teachers; and
the search for 'standards' in education, focusing on
the current concern in many countries over pupils'
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learning achievement. teaching methods and curricu-
lum relevance.
The Report includes tables and graphs presented at a

glance' in attractive form, with all graphs in colour. Key
points in the text are illustrated with extracts from basic
documents ranging from the Universal Declaration of
Human Rights to reports on individual country experiences.

World's Ministers of Education meet regularly
in Geneva since 1932

The International Conference on Education (ICE) offers the
only opportunity for the world's Ministers of Education to
hold regular meetings to discuss the policies and issues
concerning them.

A conference bringing together six Ministers of Education
was organized by the International Bureau of Education
(IBE) for the first time in Geneva in 1932. The following
year, twenty-four countries attended. It was decided to
hold these meetings regularly, and the 1934 session began
the practice of adopting educational recommendations.

Apart from a break during the Second World War, the
Conference has continued on a regular basis to this day.
From 1947 onwards, the meetings were organized jointly
by the IBE and UNESCO, and since 1969 the International
Conference on Education is convened every two years.

In an endeavour to contribute to the drafting of national
laws on good educational practice, the Conference has
adopted seventy-eight recommendations over the past fifty-
nine years on basic educational practices, but also on sub-
jects as diverse as school canteens and AIDS education.

The forty-third session (1992) dealt with the contribu-
tion of education to cultural development. The forty-fourth
session (1994) will be devoted to education for interna-
tional understanding and will bring together decision-
makers, researchers, educationists and other partners in
the educational process, including the mass media. It is

intended to give impetus through education to measures
bringing people closer together and thereby curtail mani-
festations of violence and intolerance towards others,
xenophobia and, ultimately, armed conflict.

World Conference on Education for All, Jomtien, Thailand, 1990
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Standard-Setting Activities

At the request of the Member States. UNESCO prepares
instruments in the form of conventions and recommen-
dations the former more binding than the latter, which
are only advisory in nature setting out the standards and
general principles which they intend to observe and to
see applied. To that end. the Organization is responsible
for setting up consultation and inquiry procedures leading
to the submission to the General Conference of reports
on the application of these instruments.

In 1993, two such reports are being submitted. The
first relates to the implementation of the Revised
Recommendation concerning Technical and Vocational
Education. This recommendation, adopted in 1974 (and
followed in 1989 by a convention), contains guiding prin-
ciples and legal provisions which are designed to pro-
mote the reorganization of this type of education and its
adaptation to its new roles in society. in a context of life-
long education.

The second report concerns the implementation of the
Recommendation on the Development of Adult
Education. adopted by the General Conference in 1976,
which also refers to lifelong education and the need for a
more rational and equitable distribution of educational
resources among children and adults and among different
social groups.

The General Conference will also be called upon to
decide on the desirability of adopting an international nor-
mative instrument concerning the status of higher educa-
tion teaching personnel.

The ILO/UNESCO 1966 Recommendation on the Status
of Teachers is still one of the most important tools for
bringing about improvements in the teaching profession.
This important normative instrument is implemented in
close co-operation with ILO and in collaboration with the
Non-Governmental Organizations for the Teaching
Profession. Contemporary trends in education regarding
the environment, population, health and nutrition, together
with the concept of lifelong education, advances in infor-
mation and communication technologies and distance
education in teacher training, have implications for and
an impact on the professional quality of teachers. In this
regard, the number and role of women teachers have
to be taken into consideration particularly in respect
of their careers and other issues, such as the access of
girls to education in many developing countries. Several
regional/subregional seminars are organized to reinforce
the application of the Recommendation.
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Statistics on Education

The development, implementation and evaluation of
strategies, policies and plans relating to education,
science and technology, culture, and communication are
dependent upon the availability of sufficient, relevant and
reliable statistical data. The unique role played by
UNESCO in collecting an extremely wide range of data,
the quantitative analyses and projections undertaken, the
international standards established, and the technical
assistance provided to Member States, have all been fully
acknowledged by those States and the professional com-
munity. Activities are aimed at providing relevant, reliable
and updated statistical information for research, planning,
development and policy-making purposes, both at the
national and international levels. This is disseminated
through the UNESCO Statistical Yearbook, the World
Education Report, and other major publications.

s'
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Enrolment in Formal Education by Level (1970 and 1990)
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Between 1970 and 1990, the most rapid increase was that of higher education, with the number of students in the developing countries rising from
9 to 32 million, i.e. an average growth of 360% (625% for the Arab States, 550% for Africa). Yet for every student enrolled in higher education in
Africa. there are 55 pupils in primary education, while in North America and in Europe the figures are 2 and 4 respectively.
In primary education during the same period, developing countries provided schooling for 200 million more pupils. i.e. an average growth of 157%
(250% for Africa); at the same level in Europe and North America a slight decrease in total numbers is to be noted.
The total number of pupils enrolled in secondary education rose from 90 to 223 million in the developing countries. i.e. a growth of around 250%
(475% in Africa), while numbers remained relatively stable in Europe and decreased slightly in North America due to demographic changes.



Refining Educational Indicators
The wealth of information contained in UNESCO's statis-
tical data banks makes it possible to produce a series of
indicators providing planners and researchers with an
overview of the main trends in education in the different
countries.

These indicators cover four main areas: (i) the popu-
lation context; (ii) access and participation; (iii) the
efficiency and effectiveness of education; and (iv) human
and financial resources.

It has been found necessary to improve these indicators
by placing emphasis on educational attainment, literacy
and educational flows, and to develop new indicators
which can be readily understood and interpreted and
which enable direct country comparisons to be made.

At the same time, UNESCO, the Statistical Office of the
United Nations, OECD and EUROSTAT will be engaging
in consultations in order to update and harmonize existing
questionnaires and to avoid duplication when data are
being collected.
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Women and Education
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Percentage of females in total enrolment, 1990
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Gender parity is virtually attained in the developed countries and in Latin America and the Caribbean. In this region tertiary education is the only
level of education where parity has not yet been reached. In other developing regions, girls and women are clearly worse off and the higher the
level of education the greater the disparity. The situation for females in the Arab States and Asia is comparable, with four saconclarystudents in ten
and just over one tertiary student in three being women. The Arab States represent the region with the lowest proportion of girls in primary
education. In higher education, the gap is most marked in Africa where females account for only one quarter of the students at this level.
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Quality of Education
and Improvement of
School Achievement

In the year 2000, the majority of illiterates will be chil-
dren who have not completed their schooling. The
quality of the education provided, even more than
the fact of having access to education, is a decisive
f' 'tor in the general introduction of programmes to
pru, 'de education for all.

The Organization has always been very concerned
that curricula should be relevant and that teachers
should be qualified. The quality of education never-
theless depends just as much on the smooth day-
to-day operation of the education system at all
levels, and primarily at the level of the school itself.
UNESCO is therefore exploring other means that
could have a considerable impact on the improve-
ment of school achievement including. among
others. the provision of textbooks and teaching
materials, the use of information for daily manage-
ment, the training of head teachers in the techniques
of educational and administrative management. and
the development of measuring instruments making it
possible to chart progress.

1994
International Year of the Family

The Young Child and the Family
Environment (YCF) Project

Learning begins at birth. Early childhood care and educa-
tion is the first and essential stage of the basic education
process. Quality early childhood programmes have a posi-
tive and permanent influence on later schooling achieve-
ment and are a major entry point for women's education.

The Young Child and the Family Environment (YCF)
Project co-ordinates early childhood care and education
research and activities undertaken by UNESCO. It seeks
to prepare children for school and schools for children,
and to make appropriate inputs into family and women's
education.
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Management and the Flow
of Information

A priority in many initiatives to improve the quality and effi-
ciency of education is the increased use of information in
policy formulation and planning. Only as the dimensions
of an education system and the problems that beset it are
clearly understood can appropriate planning and manage-
ment of the education system occur. A considerable
amount of attention and resources has been devoted to
the design and implementation of Education Information
Systems as a means of providing decision-makers with
more accurate, relevant, and timely information.

However, the increased ability to collect and analyze
information has not necessarily led to improved educa-
tional practice (directly or indirectly) at the levels where it
matters most in the schools and classrooms wnere the
real process of education occurs. While considerable
creative thought has been put into the design and opera-
tion of information systems for central ministry planning,
far less has been given to ways in which the resulting
information can be used to actually affect practice at the
school level. This represents a major challenge in educa-
tional planning and is the principal thrust of a research
topic completed in 1993 by the International Institute for
Educational Planning (IIEP).

The research findings identify and synthesize lessons
learned from current practice on the use of information
systems to improve educational practice, particularly in
ways that result in improved educational quality and
efficiency. The findings place emphasis on the numan
factors and non-monetary incentives that operate to
encourage and sustain the utilization of information.
Agendas for further research and training are proposed
as a framework that officials within each country can use
to evaluate the needs of their own information systems.

Participants to a subregional trainers workshop on educational
management. Dakar. 1992



Training School Principals

Of the factors which have the greatest influence on pupils'
performance, it is not the size of classes or even teachers'
qualifications that come first, but the way in which the
school is run the educational and administrative man-
agement style. The place above all where the different
measures designed to improve the quality of education
are linked together in an orderly way is the school and no
longer the classroom. This is why in some countries, the
target for reform strategies is the place where education
occurs and not the pupils, teachers, curricula or the edu-
cation system as a whole.

The role of the head of a school is of prime importance.
Each school is an enterprise whose director must manage
available resources in the best possible way, seeing to the
organization of teaching in the school, the distribution of
pupils, teachers and premises, timetable management,
and so on. Training in educational and administrative
management has become a key element in improving
school achievement. Thus UNESCO, in co-operation with
the Commonwealth Secretariat and the Agency for
Cultural and Technical Co-operation, has launched a
regional project for the further training of school principals
in Africa. This protect has components for the English-,
French- and Portuguese-speaking countries, with specific
material such as the guide to administrative and educa-
tional management of schools. As the project is proving
successful, other countries such as Brazil have launched
similar activities.

Monitoring School Outcomes

Investment in the quality of education necessarily calls for
the development of educational research and of mea-
suring instruments in particular. In that connection,
UNESCO and UNICEF have launched a joint project to
devise, in co-operation with researchers and decision-
makers ,n the countries concerned, a set of readily mea-
surable and internationally accepted indicators which will
make it possible to evaluate the principal objectives of
education for all. These indicators will provide decision-
makers with up-to-date data, so that they can measure
progress and identify the most serious shortfalls in
reaching the new objectives of basic education. The indi-
cators are concerned primarily with pupils' attainments in
reading, writing, arithmetic and the skills required for daily
life, and with the factr-^, conducive to attainment. These
factors include the characteristics of both pupils and
teachers and the specific features of the family and school
environment.

4/

School Textbooks

In the developing regions of the world, many students do
not have textbooks with which to work. In classes with-
out books, there is no alternative but to learn things by
heart or recite passages written out on the blackboard.
The proviSion of textbooks is an effective way of improv-
ing results and whether or not pupils have textbooks is
one of the criteria by which the quality of education can
be judged.

The greater the shortage of textbooks, the more nec-
essary it becomes for governments to take action. The
problem of providing textbooks is one that has to be taken
up at the top-most level by policy-makers and planners
and not handled or, as is all to often the case, overlooked
as a detail of implementation. Ensuring access to text-
books is essential to the success of education. Their
design, production, distribution and use involve complex
processes offering a wide range of choice and participa-
tion of partners from far outside the education system
proper. UNESCO's experience over the years underscores
the need for a comprehensive approach to textbook
production. As one step towards this end, the IIEP has
recently produced a series of twelve modules to enable
educational planners to gain an understanding of the
processes involved in the development of school
textbooks in order that they may be able to lend more
effective support to book professionals. UNESCO is also
continuing to produce and circulate documents on the
technical aspects of textbook production and distribution
that are the outcome of the experience gained on coun-
try projects. The Organization is also giving its support to
the building up of national capabilities in publishing and
the graphics arts.

School textbook printing shop, Ethiopia
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Scientific, Technical
and Vocational
Education

Scientific and Technological
Literacy

In today's increasingly technological society, sustainable
development and an improved quality of life are to a large
extent dependent on our ability to understand and utilize

science a .J technology responsibly, respecting ethical
values and protecting the systems on which life itself

depends. Hence, UNESCO is placing strong emphasis on
science and technology education as an essential com-
ponent of basic education, paying special attention to the
promotion of scientific and technological literacy for all in
both formal and non-formal settings. The thrust of the
programme is to ensure that every individual acquires an
understanding of those aspects of science and technol-
ogy which are essential for a full life in any particular social,
economic, political, cultural and natural environment. This

thrust is put into effect by Project 2000+, initiated as a
follow-up to the World Conference on Education for All,
but which also responds to the concerns expressed by

the Earth Summit held in 1992 in Rio de Janeiro.
Programme actions pursued in co-operation with other

agencies and non-governmental organizations include,
inter alia, the organization of regional and sub-regional
training and development workshops for specalist groups,
expanding the data bank of innovations in science and
technology, including the use of informatics in science,
technology and mathematics teaching, supporting the
development of national task forces in science and tech-
nology education. and promoting greater participation by
girls and women in school science programmes.

These activities are being backed up by strengthening
networks for exchanges of curricula and resource mate-
rials for science and technology education, including infor-
matics. The International Network for Information in
Science and Technology Education (INISTE) continues to
be used to strengthen co-operation among various asso-
ciations and institutions, and is improving its services to
Member States through its emphasis on information
exchanges and development of data bases.
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Science and Technology
Project 2000+ Education for All

Project 2000+ seeks to:
clearly identify ways of promoting the development of
scientific and technological literacy for all;
put forward educational programmes (both formal and
non-formal) in such a way as to empower all people to
satisfy their basic needs and be productive in an
increasingly technological society;
provide guidelines for the continuous professional devel-
opment of educators;
support the development of a wide range of projects
that aim to improve the quality of life and productivity in

society.
Project 2000+ is about effective learning. Old methods

of putting forward facts are inadequate in the computer
age. It is about educating for the future and about promot-
ing human development, about relevant plus affordable
science and technology. Project 2000+ is for all countries
at all stages of development, regardless of different
cultures and differing views on issues such as sustainable
development, population control and the role of women.

Project 2000+ addresses six major areas of educational
concern for scientific and technological literacy:
1. Its nature and justification;
2. Its relationship to development;
3. The teaching and learning environment;
4. Teacher and leadership education;
5. Assessment strategies and evaluation programmes:
6. Non-formal and informal development strategies.
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Technical and Vocational Education_

In this area, where close co-operation is ensured with
ILO, FAO and UNIDO, UNESCO's action has concen-
trated on building national capacities for the development
of general polytechnic, vocational. technician, teacher and
instructor training.

Technical and vocational education is going through
a period of intensive change and reorientation. A multi-
plicity of national models, forms and structures have
emerged in an effort to cope with rapid technological
advances and the changing needs of the labour market.
Nevertheless, the need for closer collaboration between
education and the world of work has yet to be fully
recognized. Effective liaison with industry, agriculture and
business enterprises should be further developed.

The application of new technologies by the world of
work is a major challenge for the whole education system.
and for technical and vocational education in particular.
Curricula now emphasize multi-skilling, interfacing edu-
cation and productive enterprises. entrepreneurship and
continuing education. Further, courses on offer need to
be adjusted frequently to cater for innovations and
changes in work requirements.
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UNEVOC
Involving the "Wider Civil Society"

UNESCO launched in 1992 a new International Project on
Technical and Vocational Education. The UNEVOC project
is designed to create more effective working relationships
between UNESCO and such UN specialized agencies as
ILO, regional organizations, NGOs, public and private fund-
ing sources and, last but certainly not least, the private busi-
ness community. A project implementation Unit has been
established in Berlin (Germany). The initial phase, from 1992
to 1995, will be devoted to promoting the exchange of infor-
mation and experience among the Member States in order
to make technical and vocational education better articu-
lated with national education systems. The overall aim of the
project is to network policy planners, teacher training and
technical institutes, teachers, schools and students
throughout the world, in a bid to assist in reducing the gap
between North and South in building human resources for
development. UNEVOC is an example of new thinking
pointing towards the involvement of the "wider civil society".

Information Technologies and
Modernization of the Curriculum

The increasing use of computers in education is giving
rise to far-reaching changes at all levels of teaching, as
well as in the quality of training. But while the computer is
bound to become an integral component of learning in
general. it presupposes a harmonious interaction between
hardware, software and teaching personnel development.

UNESCO supports two International Research Studies:
the ITEC project (Information Technology in
Education of Children) focuses on the psychological
and social consequences for children of the application of
information technologies in education. while the USEIT
project (Use in Systems of Education of Information
Technologies) aims at creating a databank to assist
Member States in decision-making and contribute to
identifying country's needs.

A UNESCO seminar held in Moscow in 1991. promot-
ed the development of a mechanism for European co-
operation in connection with the introduction and applica-
tion of IT in existing education systems and structures.

In an endeavour to introduce the teaching of informatics
in science and in technical and vocational education at the
secondary and post-secondary levels, regional training
seminars are being organized and pilot projects implement-
ed in the developing countries. Based on the experience
gained, the book Education and Informatics Worldwide:
The State of the Art and Beyond, looks at the current use
of information technology in education, and reviews devel-
opments to date. basic strategies and applications. current
limitations and the prospects for international co-operation.

INFORMAFRICA the regional co-operation strategy
aimed at developing computer use and introducing com-
puter science into educational systems is part of the
Priority: Africa Programme.
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Higher Education

Charting the Future Evolution
of Higher Education

As socio-economic development is becoming more
knowledge-intensive and is relying increasingly on profes-
sional and managerial specialists with advanced training,
the role of higher education becomes a crucial element,
hence UNESCO's increased involvement in higher educa-
tion, which at the turn of the century is faced with many
problems and the search for solutions often goes far
beyond national frontiers.

UNESCO sees it as one of its important tasks to encour-
age the exchange of information and experience on trends
and developments in higher education, promote thinking
and research on its roles and function, and, ultimately,
assist Member States in their efforts to develop their high-
level training and research capabilities. It accordingly gears
its action to reinforcing subregional, regional and interna-
tional co-operation, the major undertaking being the
UNITWIN and UNESCO-Chairs Programme.

Towards the Rapid Transfer of Knowledge:
the UNITWIN/UNESCO-Chairs Programme

The key objective is the development of a spirit of solidarity.
based on twinning, networking and other linking arrangements
among universities throughout the world. Hence, the acronym
chosen for the programme: UNITWIN. More specifically, it is
aimed at making full use of North-South and East-West co-
operation in order to set in train a process leading to strong and
durable links between higher education and scientific institutions
worldwide, and more especially along the South-South axis.

UNITWIN helps in establishing subregional, regional and inter-
regional co-operation networks of higher education and
research institutions. The UNESCO-Chairs are intended to pro-
vide postgraduate students from the developing countries with
enhanced opportunities for advanced training and research at
centres of excellence in key disciplines related to sustainable
development.

Partnerships have been established with other United Nations
agencies, in particular with the United Nations University (UNU),
intergovernmental organizations, development aid agencies,
foundations, industry and non-governmental organizations in the
higher education and scientific fields,

Since 1988, the Collective Consultation on Higher
Education, comprising more than twenty NGOs, has
assisted UNESCO in its programme by engaging in the
analysis of key issues and co-operative action. Among
these issues is the role of higher education in the
improvement of the education system itself. In this regard,
its major contribution lies in the training of all categories of
educational personnel. Moreover, research can provide a
crucial service to primary and secondary education, to lit-
eracy and adult education and research in the educational
sciences, but also to other disciplines.

A policy paper on higher education is under prepa-
ration, based on the outcome of regional consultations on
the new roles of higher education, and on the reflection
on academic freedom proposed by the International
Congress for Human Rights and Democracy held in
Montreal in 1993.

1993
Established UNESCO-Chairs

and UNITWIN Networks (by region)
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Some 20 UNITWIN networks and 70 UNESCO-Chairs have been
established in 1993. UNITWIN will become one of the main modalities
for programme execution.
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Training of
Educational Personnel

Improving Teachers' Qualifications_
and Status

In increasingly complex and rapidly-changing societies,
everybody's cultural level and capacity to learn have to be
enhanced. The teacher's task is therefore more important
than ever before. However, while the key place occupied by
teachers is coming to be re-emphasized, their status and
professional standing are still underrated in most respects.

In this connection, one major initiative has been the
launching in Africa of an exercise to assess teacher-
training institutions and programmes, and to set up
UNESCO-Chairs in the educational sciences. which will
be particularly concerned with the relevance of teacher
training. UNESCO has also engaged in a consolidated
review of trends in pre-service an 7 in-service training
of teachers from 1960 to 1985 and in a study of the
implications of structural adjustment programmes for pro-
fessional standards among teachers. In addition. it has
conducted case studies to evaluate the impact of initial
training in the classroom.

Another thrust of UNESCO's programme can be seen
in the development of co-operative networking activities
and exchanges of experiences gained in teacher edu-
cation. To this end UNESCO maintains regular consul-
tations with the main teachers' associations: Education
International, the World Confederation of Teachers and
the World Federation of Teachers' Unions. Another exam-
ple is the joint publication in 1993 of the UNESCO-ICE
World Directory of Teacher-Training Institutions in con-
junction with the International Council on Education for
Teaching (ICET).

Distance education, which makes it possible for teach-
ers to continue studying without having to leave their
teaching posts. has become a popular method of upgrad-
ing their qualifications. This method can also be used for
supporting the professional advancement of teachers. The
potential of distance education to improve teacher quality
will be promoted through regional and subregional co-
operation mechanisms.

pooSA Mt..0,11

Teacher training. Togo

Mathematics and Computer Science
Teacher Training

Over the last years, the UNESCO Kingston Office has sup-
ported the training of nearly 500 teachers in Maths.
Computer Science and Physics. The training programme
is conducted every summer for four weeks and partici-
pants are mainly secondary school teachers and teacher
trainers: however, a growing number of primary school
teachers have also benefited from the training. The pro-
gramme, which is presented in collaboration with the
Central Connecticut State University of the United States
and the Ministry of Education of Jamaica prepares
students for under-graduate and graduate degrees which
they pursue on a part-time basis.

Since the inception of the programme, about fifty per-
cent (50%) of the participants have qualified for first
degrees, and some of these have gone on to take Masters
or Doctoral degrees. The programme, which has been
supported over the years by USAID and the OAS. will be
further expanded to the Caribbean subregion.
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Itinerant teacher trainer, Togo

5 October:
International Teachers' Day

The cnoice of 5 October. the anniversary date of me ador-
tior o toe ILO UNESCO Recommendation on toe Status
Tea:ners. as International Teacners' Day. along with try
UNESCO Teacning Prize. can be said to represent siarn
car:: tokens of the awareness. understanding and acprecia
tio, :isoiaveci for the vital contribution that teacners may
to silJcation and develooment.
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Action in favour of
Disadvantaged Groups

UNESCO's action also focuses on reducing the education-
al inequalities to which some groups having only limited
access to traditional forms of basic education are
exposed, such as street children, children who are the
victims of war, refugees and displaced persons, the handi-
capped, and all those who have special educational
needs. With the assistance of a variety of partners, the
Organization brings together administrators, decision
makers and educators at regional and subregional semi-
nars in a bid to come up with answers to the special
needs of these children. It provides support for pilot activi-
ties, organizes training workshops, fosters exchanges of
experience, and produces guides and other types of mate-
rial to help educators and national officials make better
provision for everyone to have equal access to education.
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Community-based project for children with special needs. Uganda

Special Education
Although some countries have made major strides in edu-
cation of people with disabilities, the fact remains that, for
the majority of countries, especially developing countries,
the reality is bleak, both in terms of access and quality
education for disabled persons. The findings of the
UNESCO survey conducted in 1986/87 revealed that 34
out of the 51 countries supplying information had fewer
than 1% of all pupils for whom special educational provi-
sion had been made.

The worldwide discrepancy between needs and provi-
sion has stimulated a reappraisal of educational strate-
gies. Many countries, after the World Conference on
Education for All, are taking steps to enhance services for
children with special educational needs within mainstream
education and community-based programmes.

The main thrust of UNESCO activities today is on policy
and planning and teacher training within mainstream edu-
cation. To this end, UNESCO organized a series of five
regional seminars to mobilize support of education policy-
and decision-makers for ensuring wider access for
children with special educational needs into the regular
school system, and to encourage reorientation of educa-
tion strategies.

The scarcity of materials and literature at the disposal
of teachers, parents, and community workers in devel-
oping countries has prompted UNESCO to publish a series
entitled "Guides for Special Education". More recently, in
connection with training, UNESCO has ventured into the
production of video materials for parent education and
early intervention.

Refugee Education (SHARE)
In view of the escalating refugee situation all over the
world, UNESCO has initiated a new Scheme of
Humanitarian Assistance for Refugee Education (SHARE),
in order to mobilize funds for the education of refugees,
assist in the identification of performance measures, and
furnish technical support to national authorities on request.
After initial experiences in Cambodia and Somalia, and
also to some extent in Afghanistan, SHARE activities are
now being started up in Slovenia and Croatia.

UNESCO's aims at going beyond the urgent but basi-
cally short-term goal of providing relief, and to develop a
coherent policy of refugee education, in co-operation with
the authorities concerned. Activities have hitherto been
concentrated on groups with the greatest educational
needs - primary school-age children (7-15 years), out-of-
school youth, and parents. SHARE provides for close
collaboration with other agencies and organizations, as
well as with prospective donors.
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Tents as Schools in Afghanistan
The idea of using a tent as temporary educational shelter
emerged to satisfy the need for educational space in a
country devastated by war. It could oe easily erected and
developed into a more complete and permanent edu-
cational facility or. alternatively, rapidly removed and trans-
ferred to another location. The tent is equipped with a
room-divider (containing blackboard, pin-up board, book-
shelves and storage space). squatting desks and educa-
tional material, both for teachers and students. As Afghan
students traditionally sit on the floor, tne squatting desks
can be used as a wntina table, bench. platform or book-
shelf. Both the room divider and the desks are being pro-
duced in the workshops of the Village Basic Education for
All Centres (VBECs) in Afghanistan.

A typical VBEC includes three classrooms for children.
a multi- purpose reading room where literacy can be taught
to adults and young people. two or three workshops for
skills training for both girls and women and men, one room
used as a day-care centre to allow mothers to attend
literacybasic skills classes. a teacher's house. a well and
toilets. areas for poultry raising and vegetable growing.
and space for leisure activities. The services include edu-
cational programmes which reach all members of the com-
munity regardless of age and sex.

Teachers and students his provided as oar! of me emergenct
assistance orl odsic education in a tent scnool Kandahar orovinc:
Aldhanistp-

Basic Education for Street
and Working Children

"I came to tne city to find money. No:. I shoe-shine
because it is the easiest lob around here What I'd reae,
like to do is to study to improve my life 2-d make others
benefit from it."

Tnese are the words from 15-year ale Souleymane. a
shoe-shine boy from Dakar. Like so mare otner millions of
street children around the world. he wants :o go to school
but has few possibilities. VVen no identity scnool un
form. name address or money for registra: on fees. many
street children cannot even oe enrolled.

This is why UNESCO has. in co-opera: :1 with UNICEF
and various non - governmental organize: ens. taken Lie
tne challenge of promoting education fc' street children
Inroudn a new priority proaramme.

Ties programme aims at helping in IN- eevelooment c'
strategies to meet the needs et scree: ana working
children who require innovative non -forma eaucation ana
subjects like life skills wan immediate reie.ance to nealtn.
employment and survival needs. The programme focuses
on three areas: technical support to street children grolects
public consciousness-raising and mobilize: an of funds.

Educating street children cannot take Dace in a vacu-
um. It ,s equally important to eaucate tee community in
which they live. especially law enforceme-: office's. social
workers. religious ana other community leaders.

Innovative and successful non-formal =grammes are
identified as 'flagship Projects. and case s:uoies are wider,
distributed to community leaders. and cractitioners. as
weli as to multilateral and bilateral donor:.

According to UNESCO estimates. there were some 100
million street and working children in the world in 1991. of
whom one-third live in Latin America. 5 million in Africa.
and 40 million in Asia and the rest of the world.

"Islands for Peace" in Somalia
The project will initially benefit children, youth and women
in urban centres where security has been established, as
well as in refugee camps. It will subsequently be extended
to rural populations.

In the first phase. three pilot education centres are being
established. These will provide an "emergency curriculum"
for primary education and a non-formal literacy programme,
including life skills.

Each centre will serve as a "focal point" for a cluster of
some ten nearby schools. and supply a curriculum using
old Somali language texts supplemented by fresh matenals
on civics, family lite, peace education, and sport ana com-
petition through fair play.

UNESCO expects that the experience gained tnrough
these centres will be Quickly extended to Key locations
across the country. The target for 1994 is to have seven
centres open in major administrative districts, as well in
neighbounng countries with large numbers of refugees



Co-operation for Development_
UNESCO is committed to co-operating with its Member States in the development of
education systems and human resources in general. Yet UNESCO is not a funding agency.
Its own budget based on contributions from its Member States is lower than that of
a medium-sized university in an industrialized country. Given the scope of UNESCO's
programmes, the number of projects deserving support, and the urgency of the need in
so many corners of the developing world, this money is no more than a drop in the ocean.

What can be done
and what is being done?
New Trends
UNESCO acts as a catalyst. It can provide the initial impe-
tus, assist in the exploration or diagnosis of the situation,
facilitate the transition from knowledge to action. More
than 5% of its education budget has been earmarked for
advisory services and upstream activities to carry out sec-
toral and multisectoral analyses in Member States in order
to identify and design projects for extrabudgetary funding
support.

The operational action of the United Nations system is
now directed primarily at intellectual activities such as sec-
toral analyses and the framing of policies, strategies and
programmes at country level. For them to be consistent,
relevant and effective, activities for development involving
co-operation call for a logical approach which proceeds
from research to analysis, then to policy formulation, and
only subsequently to drawing up wide ranging education
development programmes and to project identification and
implementation.

Upstream planning prepares the way for concrete
actions. UNESCO mobilizes support from both outside
and inside the UN system for specific development pro-
jects in education. The Organization is supporting the
development of national capacities for project identifica-
tion and execution and is there for forging a new part-
nership with Member States where UNESCO concentrates
on providing only those services which cannot be obtained
nationally.

Joint Programmes
UNESCO also discharges its 'operational' function by
helping to establish co-operation between States as well
as between intellectual and scientific communities, ensur-
ing the exchange of experience and the implementation of
joint projects on a worldwide, regional and subregional
basis. Important joint programmes between UNESCO
and other United Nations agencies were set up or ampli-
fied following the Jomtien World Conference on Education
for All (1990). In 1991, for example, UNESCO and
UNICEF concluded a further co-operation agreement on
two major joint projects, one on the development of indi-
cators for following up the objectives of education for all.
and the other on the analysis and dissemination of key
innovations in basic education.

Reconstruction of Education Systems
This specific form of technical co-operation aims at cor
tributing to the in-depth transformation of education syr
tems in countries with expressed needs for changes.
concerns, in particular, countries in urgent need of recor
struction of their entire education systems, requiring sur
port for the analysis and development of their policies an
programmes, the conduct of other upstream activities an
the redesign of their education systems. Priority is give
to LDCs, countries in Africa and those undergoing socic
economic transformations. Resource needs are define
and donors brought into the partnership of reconstructior
UNESCO's assistance is designed to develop nation
capacities for policy analysis and formulation, particularl
in the area of human resource development, and to involv
ministries of finance and planning, along with externs
funding sources. Drawing from the experience gainec
subregional and regional trends serve as a basis for iden
tifying priorities for regional action and co-ordination.

Emergency Action Scheme
UNESCO's emergency action scheme aims at enablinc
countries having to cope with emergency situations tc
meet their immediate needs for education and to begir
the process of reconstruction.

As part of the overall programme of services organizer
by the United Nations system, UNESCO's thrust bears or
the co-ordination of inputs for education. This addresser
situations arising from natural and other disasters, as wel
as from political conditions, and gives special attention tc
the most vulnerable population groups, including girls anc
women, children, ethnic minorities, refugees and dis-
placed persons. Emphasis is placed on reestablishing
national capacities for carrying out education activities.
This means setting up management structures,
providing teaching materials and repairing buildings.
Under this programme, UNESCO took action in Ukraine
following the Chernobyl disaster, in the Caribbean, China,
Nicaragua, Bangladesh, Tunisia and Sri Lanka following
cyclones and floods; in the Philippines, El Salvador,
Egypt, Costa Rica, Mexico, Armenia and Yemen following
earthquakes: and in Afghanistan, Cambodia, Lebanon,
Somalia and only recently in the countries of the former
Yugoslavia, following acts of war.

S)46



111111111110=,...=

Technical Co- operation in National Projects and
Co-operation between Developing Countries

UNESCO assists Member States on request in identifying,
preparing and implementing national projects financed by
various funding sources.

For that purpose, based on its global experience, the
Organization co-operates with educational institutions in
Member States by:

facilitating exchanges of information and experience with insti-
tutions in other countries, through various specialized networks;
helping to Identify priority areas where international inputs are
required;
providing international expertise;
helping to develop national capacities.

In this way, effective links are established between those
requesting technical co-operation and those offering it. Within a
region or subregion, this approach results in an original syn-
thesis of bilateral and multilateral co-operation combining the
advantages of each and avoiding their drawbacks.

,411 .
111111r.

Adult education project in a rural area

UNESCO, 1990-1993*
Co-operation for development in education

TOTAL
For Least
Developed
Countries

Extrabudgetary Resources
utilized In millions of $)

155.4
1

55.0

Number of projects 636 212

Countries concerned 115 50

1993 data have been estimated
This figure Includes all countries which during the period covered were
recognized es LDCs

UNESCO's Education Country Studies
since 1991

Albania Maldives
Angola Mai
Benin Mauritius
Burkina Faso Mozambique
Cambodia Myanmar
Chad Papua New Guinea
Congo Philippines
Dominican Republic Sao Tome and Principe
Gabon Sri Lanka
Honduras Viet Nam
Lebanon
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THE MAGPLANED PROGRAMME
An Innovatory Programme for the Preparation

of Educational Reform in Madagascar

This programme is designed to establish support mecha-
nisms for the reform of education in Madagascar, an
objective being pursued in connection with a substantial
loan from the World Bank for the general provision of
basic education and the improvement of its quality, and
for increasing the relevance and effectiveness of higher
education.

The programme is comprehensive because it covers all
levels and types of education; it is coherent because it
takes into account all aspects of management and plan-
ning: setting up of effective information systems, intro-
duction of modern methods for staff management, budget
programming and prepanng for the start of a new school
year, and strengthening the capability for examining and
formulating policies. Continuing training of staff is the main
priority and is the subject of a co-operation agreement
between IIEP and a national institution (IMATEP).

The studies being carried out under the programme are
used in the preparation of teaching materials, giving rise to a
dynamic interaction between studies and training activities.

In order to broaden and clarify the debate in an highly
political area, a strategy for communication and the
exchange of views between all those with responsibilities
in education is gradually being developed.

Lastly, the programme maintains close and permanent
contacts with educational support agencies and the min-
istries concerned with a view to improving the effectiveness
of aid by a better integration of the contnbutions 'T the
various sources of finance.

Participants in the MAGPLANED Programme

k

Adult literacy, Djibouti Literacy centre for rural women, Jordan co
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Co-operation for Development

UNESCO, 1990-1993
Co-operation for development in education

Extrabudgetary resources* Extrabudgetary resources*
by source of financement by field of activity
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You
and UNESCO

How can you
participate
in UNESCO's action?

This section contains practical information for indi-
viduals, national institutions, subregional institutions
and non-governmental organizations indicating how
they can co-operate with, or obtain information
from. UNESCO.

ier

Associated school in Zaire 62 63

The Participation Programme_
The Participation Programme enables the Organization to
associate itself with activities in pursuance of UNESCO's
goals, carried out by Member States and different organi-
zations and institutions.

This programme is designed to strengthen partnership
between Member States, or between NGOs and
UNESCO, by contributing mutually to its implementation.
This co-operation is based on a written agreement
between UNESCO and the government(s) or the intergov-
ernmental organization or international non-governmental
organization or institution concerned. Such agreements
may also be conclude° with a national commission for
UNESCO when duly empowered by the government of
the Member State or Associate Member making the
request.

Participation may take a variety of forms: the provision
of specialists or fellowships, or of equipment and docu-
mentation: the organization of meetings, conferences,
seminars or training courses (translation and interpretation
services, travel of participants or consultants, other ser-
vices deemed necessary by common consent). UNESCO
can also endeavour to meet exceptional situations
through emergency assistance.

The Participation Programme is being increasingly used
to fund activities aimed at supporting the development
efforts of the Member States at the country level and at
strengthening the national commissions. This is the reason
for the substantial increase in the volume of its resources.
In education alone these have been doubled. rising from
S4 million to S8 million for the 1994-1995 biennium.



You and UNESCO

Participation at the grass-roots

In many countries opportunities exist to participate
in activities aimed at backing up the work of
UNESCO, for example through the UNESCO
Clubs and the Associated Schools.

A guide to some of the activities of
UNESCO Clubs

Listed below, as a guide, are some of the activities which
have been successfully undertaken by UNESCO Clubs
representing an extremely wide variety of members. age-
groups and geographical locations.

Providing information on the United Nations system.
and especially on UNESCO.
Participating in the International Years proclaimed hy.
the United Nations or UNESCO and celebrating
International or World Weeks and Days. including
Human Rights Day; the International Day of Peace. the
International Day for the Elimination of Racial
Discrimination, World Health Day. Universal Children's
Day, World Food Day. International Women's Day.
International Teachers' Day. International Literacy Day
and World AIDS Day.
Action in favour of respect for human rights and the
rights of children; and education for peace, human
rights and democracy.
Combating all forms of discrimination and stereotyping
and promoting the status of women.
Participating in campaigns for literacy. environmental
protection. and preservation of the cultural heritage.
Participating in international solidarity campaigns. it
particular under the UNESCO Co-Action Programme
and setting up protects under the same Programme.
Collecting and preserving traditional cultures, including
oral traditions
Rural advancement, involving education for health ang
hygiene and proper dietary habits.
Helping children from disadvantaged educational back-
grounds with their school work.
Promoting exchanges between young people.
Sport, carried on in a spirit of "fair play".
Organizing artistic troupes, dramatic groups and
orchestras.
Organizing a wide variety of competitions for essay
writing. poetry, photography. drawing, and other similar
activities.

Women s football tearn. UNESCO Club. Mal,

UNESCO Clubs

What are UNESCO Clubs?

UNESCO Clues are groubs of oeoole of all aces and
social and professional backgrounds v.;r: Sharr-
UNESCO'S ioeals. endeavour to make it known a- assn
cote thernsees with its work by undertaking activities
directly inspired by those Of the Organization. Ur- -. 199.
there were about 4.000 Clues in more tnan 110 countries
representing different region!:
The UNESCO Club is a centre for iiteiong education. It

aims to net rs members to think and to work v. one'
mindedness and an understandinci of °trier peon

M-. st CMos are to no found in secondary sons:, t,. wit'
a fey.' in prima', schools or universities. altnouan art

man: ir.p. '.'::)11(117c1 mr ;!. a' -,o orgao zoJ
cultural or centres. Popular education mt: ernent
factories. workers groups. libraries. intormatiu- centre:...

voluntary associations. etc. A 'World Federation ofUNESCO
Clubs and Associations' was rounded in 1981: its Cener
Secretariat is ,ocated in Paris at UNESCO's Heaaduartern

Relations between the Clubs and UNESCO

UNESCO's r., e nas always been to respect tne Clubs
freedom. It treretore refuses to become unduiv . Dived 1:

Mew establisoment and deveiopment.
However. :1 does try to held tnem wnenever e occa-

sign rises. UNESCO encourages Initiative. sugaes:s
it believes me establishment of new Clubs is :::.-1.sirahiL,

replies to reauests for advice on activity proorames. I:
attemots to establish a two-way flow of informa*. on will
tne Federations or Clubs. UNESCO makes avatar, e to
Clues. tree onarge. uub:ications of general inte-et:t ado..'
tne Oroanizatio-

Tnose wiso. -.a to set un a UNESCO Club get ;
touc.n with tie r National Commission wnicn win .e the,
the necessa- .-,*.armaton 07.0
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3eace can also be learnt

The Associated Schools Project
(ASP)

Since it was la., -tined in 1953 the ASP network has been
designed to s:- engthen the commitment of children and
young people actively strive to promote international
understanding and peace. Participating schools are
nvited to orgy -.Ze programmes relating to educational
plot projects zn one of four main themes: (11 the study of
Nor Id problems and the role of the United Nations system
n solving thee" ill human rights: (iii) other peoples and
'heir cultures: a-3 (iv) the environment.

Associated E:nools act as a springboard for the inclu-
F:on at UNESC ideals and concerns in scnool curricula.

In 1993. 'e than 2.800 schools in 11-1 countries
celong to tnc- .twork and the numbers are increasing
-very month.

Practical Steps to Joining the Associated Schools
Project (ASP)

Who can join?

Schools ipre-s-_-onis. primary scnools. secondary schools
ncluding techr a and vocational schools and teacher training
nstitutionsi, can :,.zolv to the National Commission for UNESCO.

Conditions for joining ASP

Agreement to -_, -.::a.ritake an experimental eoucaticnai protect on
ne or ASP's : themes of study for a minimum of two

ears ann to res.:- to UNESCO each year on results achieved.

UNESCO and Associated Schools

The scnools act...:-.oted in the Protect receive a certificate of par-
ticipation signec a. the UNESCO Director-General and regularly
'eceive docur- entation provided by UNESCO. the United
Nations and ct- a, United Nations bodies. UNESCO provides
nancial and te.:--;cal assistance upon request. for conducting

../orkshopsiser- -ars, the preparation/publication of teaching
materials. stud. . Sits. etc.

What happens to the results of ASP projects and innova-
tions?

Once they are e.aivated as being effective and innovative they
are to be intrcc,zed into the mainstream of tre educational
system. so that tne ASP has a multiplying effect for the benefit
of other schcc s in the country. At the international level,
UNESCO reports an them in its newsletter Looking at the ASP
and its bulletin I--irnational Understanding at School.

How to get more information on ASP?

Through the NB: Commission for UNESCO. UNESCO
tegional offices. one UNESCO Secretariat.

Associated Schools Protect logo

New Initiatives
In many countries ancient craft professions reflecting deep
cultural roots are disappearing and are being replaced by
modern, industrialized goods. In an attempt to sensitize
young people to the valuable role of craft professions in
nurturing cultural identity, ensuring a link between the past
and the present, developing an appreciation for aesthetics,
craftsmanship, and enhancing our universal cultural her-
itage, an ASP interregional pilot project on education and
craft professions is currently underway in several countries
around the world.

THE ASP North/South Dialogue and Support
Programme (NSF) provides schools with a unique oppor-
tunity to establish a direct link with a school in another
continent interested in exchanging views and similar ideas
on topics of world concern, promoting international under-
standing and taking part in solidarity projects.

Come Visit our Country is a new series of booklets pre-
pared for young people and by young people. Each book-
let presents ASP students' views of their family life, school
life, community life, places of interest in their country, their
preferences with regard to literature, music, films. etc.,
their preoccupations and aspirations for the future.
Booklets on Sweden are now available and booklets on
India, Morocco and Senegal will soon be available upon
their publication.



You and UNESCO

The Co-action Programme.
The Co-action Programme gives priority to the needs of
women, disabled persons, refugees and other particular
groups, in most cases the most underprivileged individ-
uals in the least developed countries. The projects under-
taken are usually on a smaller scale than technical
co-operation projects; they concern essential facilities
such as the provision of water supplies, or certain forms
of literacy training or basic education. Their common aim
is to improve the quality of life at the community level. All
of them involve a degree of self-help and the full partici-
pation of local groups for their implementation. But their
complete success depends on additional external aid.

In the Member States, many individuals and institutions
in the private sector currently support this programme.
However modest their aid whether it is intended for the
repair of a village school or the supply of a length of jute
for young blind women it is always a practical contri-
bution to development.

Every year, some one hundred projects receive financial
aid through the UNESCO Co-Action Programme. For this
purpose $1,000,000 are raised and distributed annually.

The programme is administered by a special section of
the UNESCO Secretariat; all administrative costs are
borne by UNESCO.

The UNESCO coupon system
UNESCO issues international coupons in US dollars.
which can be used by research workers and students in
weak-currency countries to purchase publications, text-
books, films, audio-visual material, scientific apparatus,
machine tools, measuring instruments, etc., for educa-
tional, scientific and cultural purposes.

Some 10,000 suppliers and 2.000 institutions regularly
use UNESCO coupons. The system is administered in
each user country by a responsible body (usually the rele-
vant National Commission for UNESCO).

tn)
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Co-action Programme activity. Mangalore. India
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How to Obtain
Information
on Education

The Clearing house service

UNESCO's worldwide action in education relies on the
circulation and use of information produced and
accumulated in the course of the implementation of its
programmes. This information is carefully targeted to
reach its various 'users', who range from schoolteachers
in rural areas to major national, regional. or internationa
institutions.

UNESCO has thus:
established a computer-based network linking all its
documentation centres in education, including those of
associated institutions:
established an active information exchange relationship
with a arowing number of national, regional. interna-
tional institutions related to education:
strenatnened the International Network for Educational
Innovation (INED):
given support to national documentation centres.

UNESCO Catalogues of documents and publications

,c6

Education fields covered include:
literacy and adult education:
training of educational personnel:
science and technology teaching:
higher education:
structures. methods and teaching techniques:
educational planning, financing and management of a,
types and at all levels:
innovations and new themes, such as:
- information and communication technologies in edu

cation:
the relationship between education and the world c
work:
education for the prevention of AIDS and druc.
abuse:
environmental and population education. etc.

UNESCO activities and technical co-operation project:
undertaken in the above-mentioned areas.

What Services, and for Whom
Information services provided at Headquarters:

periodical dissemination of the UNESCO Catalogue of
documents and publications related to education to
over 8,000 recipient institutions;
servicing documentation requests received:
preparation of specialized bibliographies and/or selec-
tive dissemination of documents and information:
preparation of syntheses bearing on UNESCO activities
in the various fields of education.

Who are the users of these services?
national education institutions;
international organizations;
international, regional and national NGOs operating in
the field of education;
researchers, experts. consultants, as well as students
from all countries;
UNESCO staff.

What services were rendered by Headquarters
during 1988-1993'1

873,000 documents mailed upon request;
115,000 documents distributed to visitors;
34,900 visitors received in the Information and
Documentation Service;
22,700 bibliographical inquiries processed.

These figures have to be almost doubled when account
is taken of similar services provided by field units and spe-
cialized UNESCO education institutes.

1993 data have been estimated
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UNESCO Documentation and
Information Centres in Education*

Documentation and information Service
of the Education Sector (UNESCO)

Documentation and Information Unit
International Bureau of Education (18E)

Documentation Centre
International Institute
for Educational Planning (REP)

Documentation Centre
UNESCO Institute for Education (UIE)

Documentation Service
Regional Office for Education in Africa
(BREDA)

Library
Regional Office for Education
ia the Arab States (UNEDBAS)

Documentation and Library
Principal Regional Office
for Asia and the Pacific (PROAP)

Documentation Centre
European Centre for Higher Education
(CEPES)

Educational Documentation
Regional Office for Education in Latin
America and the Caribbean (OREALC)

Information and Documentation Service
Regional Centre for Higher Education
in Latin America and the Caribbean (CRESALC)

Addresses are given on page 62

UNESCO Documentation and Information Network in Education

UNESCO staff,
specialists,

research fellows

Teachers, students

,
2_...- External i

Data i National,
27- ,/, Bases : subregional,

""c% ,-. regional
institutions

National
Commissions

CEPES
Bucharest

National,
regional

networks

UN Agencies

`.--rA Non-governmental,
intergovernmental
organizations

UNESCO's
specialized
and
regional
networks

APEID
ASERC
CARNEID

EIPDAS
INED
INISTE
NEIDA

SIRI, etc.
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Technical
co-operation
projects

auks: Headquarters

Specatized
InstauteiCentre

Regional Office

Computer tnk
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[Estimated rate of utilization

Evaluation of information services in education

UNESCO and the International Federation of Information and
Documentation (FID) undertook, in 1991, an evaluation study
aimed at assessing the 'level of satisfaction' of the different
users of UNESCO's educational information and documenta-
tion services. The study involved a representative sample of
400 end-users, and enabled to identify more accurately:

the regional share of the services provided, and the esti-
mated 'rate of utilization' (78 per cent) of the services by
end-users,

Number of documents distributed by region
and estimated utilization rate, 1991

21.186
5.526

IReceived

I Used

28.031

20,965

41.830

49,798

27,420

16,258

'rP cs`'

Pya

83 % 58%

' Excluding Arab States

122,147

32259

4.66. c

04, C (""
-C' or

67% 84% 85%

156.599

priority subject fields of users,
the most important categories of users,
users' appreciation of the 'response time' of the
Organization (76 per cent positive).

The findings allowed the Organization to better concentrate
its efforts on priority areas of interest to users, and particularly
in those regions which appear to benefit more from these
services.

Distribution by subject fields of
documentation/information requests, 1991

16%
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The estimation of the rate of utilization is based on the findings of an Priority concerns of users are educational policy, planning
evaluation study on a sample of 400 end-users administration and management related to Education for All.
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Prospects

Prospects. a quarterly review of education, was designed
to supplement national periodical publications. It presents
a very rich choice of international information and, from
one issue to the next, promotes open dialogue, both uni-
versal and interdisciplinary, on current and future educa-
tional issues.

The Review is intended for national libraries, research
and teacher-training institutes, teachers, researchers and
students in international and comparative education,
heads of educational research teams, those in charae of
curricula and methods. planners, and international and
regional educational support agencies.

Prospects averages 150 pages of text per issue and is
published periodically in Arabic, Bulgarian. Chinese,
English, French. Romanian. Russian and Spanish. and as
anthologies in as many other languages.

Each issue has four sections:
Viewpoints/Controversies
Eminent internationally known individuals, not only spe-
cialists in education but also philosophers, anthropolo-
gists. economists. sociologists. biologists, etc., take a
forward look at the contribution of their respective sci-
ences to the science of education.
Each time a comprehensive reform of an education
system starts to yield results in a specific country. it is

described and analyzed in this section.
Open file
Ten or so authors assess an important theme of current
international interest. based on actual case-studies.

Special Needs in the Classroom
- a teacher training resource pack -

UNESCO has launched a major international project to
develop teacher education materials on special needs edu-
cation in ordinary schools. Entitled "Special Needs in the
Classroom", the project started following a huge demand
from countries for assistance and advice on this issue.

One main outcome is a Teacher Education Resource
Pack developed to help teachers respond positively to all
children who experience difficulties in school. Including
study materials, course leaders' guides and demonstration
videos, the pack can be the basis for courses at both the
pre-service and in-service levels.

The teaching approaches recommended in the resource
pack are based on extensive research as to how all chil-
dren can experience success in schools, whether disabled
children or others who for a variety of reasons do not do
well in school. Five major teaching strategies are advo-
cated: active learning, negotiation of objectives, demon-
stration, practice and feedback, continuous evaluation and
support.

Available in English, Spanish, Arabic and soon in French.

Trends/Cases
A critical presentation of new trends in education or of
practical innovations that could be adopted by other
countries.
Profiles of educators
Description of the thoughts and work of great educa-
tional thinkers. and discussion of their significance
today.

A Literate World
A literate world was published recently by UNESCO's
International Bureau of Education (IBE). This 32-page
brochure is an attempt to "popularize" the final report of
the International Conference on Education, which met in
Geneva in 1990 to discuss literacy.
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Periodicals

PROSPECTS: quarterly review of education

Quarterly. It is intenoed for specialists and all those interested in education in all
its socio-economic aria cultural contexts.
Available in Arabic. English, French and Spanish.
Yearly subscription: 150 FF.
Developing countries: 125 FF.
Subscription Service
UNESCO.
1. rue Miollis, 75732 PARIS Cedex 15. France.

INTERNATIONAL REVIEW OF EDUCATION / INTERNATIONALE
ZEITSCHRIFT FUR ERZIEHUNGSWISSENSCHAFT / REVUE
INTERNATIONALE DE PEDAGOGIE

Quarterly. Published by the UNESCO Institute for Education (UIE).
Articles in English. French or German. Résumés in English. French and
German.
Yearly subscription: USS161.50.
Developing countnes: USS71.
Kluwer Academic Publishers Group,
P.O. Box 322.
3300AH DORDRECHT. The Netherlands.

BULLETIN DU BUREAU INTERNATIONAL DE L'EDUCATION / BULLETIN
OF THE INTERNATIONAL BUREAU OF EDUCATION

Quarterly. Published by the International Bureau of Education (IBE). It is
intended for specialists in education and documentalists. Each issue deals with
a specific theme aria contains a selected annotated bibliography on works
published throughout the world.
Bilingual English/French.
Yearly subscription: 80 FF.
Subscnption Service.
UNESCO.
1, rue Miollis. 75732 PARIS Cedex 15. France.

BULLETIN OF THE MAJOR PROJECT OF EDUCATION
IN LATIN AMERICA AND THE CARIBBEAN

Four-monthly. Pubfisned by the UNESCO Regional Office for Education in Latin
America and the Canbbean.
Available in English and Spanish.
Yearly subscription. US$20.
OREALC.
Casilla 3187. SANTIAGO DE CHILE, Chile.

L'EDUCATION NOUVELLE

Four-monthly. Publisned by the UNESCO Regional Office for Education in the
Arab States.
Available in Arabic wan resumes in French.
Yearly subscription: USS9.
UNEDBAS.
P 0. Box 2270. Wadi Sactra. AMMAN. Jordan.

EDUCACION SUPERIOR Y SOCIEDAD

Twice yearly. Published by the UNESCO Regional Centre for Higher Education
in Latin America ana the Caribbean.
Available in Spanish.
Yearly subscription: US$25.
CRESALC.
Apartado postal 68394. CARACAS 1062 A. Venezuela.

HIGHER EDUCATION IN EUROPE

Quarterly. Published by the European Centre for higher Education (CEPES).
Available in English and French.
Yearly subscription US$50.
The Romanian Bank for Foreign Trade (BRCE).
22-24 Calea Victonei. BUCURESTI. Romania.
(Account No. 47 11 159 300-4. Telex No. 11235. ebank

THE UNESCO COURIER

Monthly. Directed towards the general public, it deals in an intercultural
perspective with all UNESCO's fields of activity.
Available in 34 languages and in braille.
Yearly subscription: 211 FF.
Developing countries: 132 FF.
Subscription Service.
UNESCO. 1. rue Miollis. 75732 PARIS Cedex 15. France.

IMPACT OF SCIENCE ON SOCIETY

Quarterly. Devoted to the effect of science in our lives in an effort not only to
document but to analyse change stimulated by science and technology.

Available in English and French.
Yearly subscription: USS80.
Taylor and Francis Ltd.. Rankine Road.
BASINGSTOKE. Hants.. RG24 OPR, United Kingdom.

MUSEUM

Quarterly. An international forum of information and reflection on museums of all
kinds, designed to enliven museums everywhere.
Available in English, French and Spanish.
Yearly subscnption: USS67.
Blackwell Publishers,
108. Cowley Road. OXFORD OX4 1JF, United Kingdom.

INTERNATIONAL SOCIAL SCIENCE JOURNAL

Quarterly.
Available in English. French and Spanish.
Yearly subscription: USS55.50.
Developing countries: USS25.50.
Blackwell Publishers,
108. Cowley Road. OXFORD OX4 1JF. United Kingdom.

UNESCO - AFRICA
Twice yearly. Published by the UNESCO Regional Office for Education in Africa.
Available in English and French.
Yearly subscription: 9 FF.
BREDA.
B.P. 3311, DAKAR, Senegal.

Information notes free of charge - Selective list

EFA 2000

Quarterly. Published for the Secretariat for the International Consultative Forum
on Education for All.
Published in Arabic. English. French and Spanish.
Available from the EFA Forum Secretariat at UNESCO Headquarters.

IIEP NEWSLETTER

Quarterly. Published by the International Institute for Educational Planning.
Available in English. French. Russian and Spanish.
IIEP,
7-9. rue Eugene-Delacroix. 75116 PARIS, France.

BULLETIN OF THE UNESCO
PRINCIPAL REGIONAL OFFICE FOR ASIA AND THE PACIFIC

Yearly. Published by the UNESCO Principal Regional Office for Asia and the
Pacific.
Available in English.
PROAP.
P O. Box 967, BANGKOK 10110. Thailand.

INTERNATIONAL UNDERSTANDING AT SCHOOL '

Twice yearly. Published by the UNESCO Associated Schools Project.
Available in Arabic. English. French and Spanish.

CONNECT

Quarterly. Published by UNESCO and the United Nations Environmental
Programme (UNEP).
Available in Arabic, Chinese. English, French, Russian and Spanish.

INISTE

Quarterly. Information Bulletin in science and technology education.
Available in Arabic, English. French. Russian and Spanish.

PRIORITY : AFRICA '

Twice yearly. Published in the framework of the 'Priority Africa' programme
concerning the development of human resources in Africa.
Available in Arabic, English, French, Portuguese and Swahili.

UNESCO SOURCES

Monthly. Published in Catalan, English. French, Portuguese and Spanish.
Available from the Office of Public Information at UNESCO Headquarters.

' Available from the Documentation and Information Service
of the Education Sector at UNESCO Headquarters.
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1,, 139(13115220046-768, 418295051482
Ive'23 '3304', 5389990

UNESCO - VIENNA
UNESCO LIlazol 3100, 000 00 Ull008 531000
005087318 lfllx,04IOna, Co've.
50 801 702.81408 SUES. 5001fl2
'e( '4)1(13211315730 1910, 13583231506-
Th.0133 (43(11,232706

LATIN AMkRICA AND THE CARIBBEANJ

UNESCO. SANTIAGO Dl CHILE
Ofixin. P.qInn.I 4. Edas..eon pax A.a544.. LaIN.. y .7 Ca.1b.
(O14UALC)
0,0(0 Enooxo 0010,2002058 / Ca70Lo 3187. SAN'ILAGO DO COLE. Cooe
4 50(12)04 9032 16,5. "345238 UNESCO Gil.

1e'e130 (56112)09 8 15

0083107009.0,020 Solo

7351312 CR7 66038 / C3,,a P05,0,134)73833
7071000160083 Of 5'ao
'51) 1551(61)2238684.091,', 6172.13 055(0
391914x (55(6" 322 126'

UNESCO - U4500ITOWN
90 7 ",%04,fl$0, 433 Bor 423
23 '2:09001, Pa,b29s
'91 ''8091427477' lee. 23140010 'I'E'33 '572243530394

UNESCO . CARACAS
Canton R.qloc.I pox. I. Edxxc.xl4. Sxox1oe an *094,4.. LatIn.
y.4 C.64 (CMSSALC(
ToaoexlcaneI,002084 ',4fl1013'SJIOS'
401080009070168394 43401,71
CN3ACAS 3)526 50002093
19' 1861(2121,1 '351 - 1,$e, 24647 UNEIC SC'
1910130188,12)2012179

UNC_ICO . CASTAISINA
00500,0,310970111.000,8 Conirnoson 0199 Ca,'St,ean 319*80 Ad4000I
00430,0

4030300 30,70 1109
545150054 01/33110,3
Is' 570,3681,703,, I"e'3o 575(3675395

UNESCO. KINGSTON
11 Enw,r 250eo'sno.aU,',e'PO 839 8203
616003055 3,004118

'1' ,'&')91929 '1171 1eo 2422 UNESCO IA
170720 ,'&/31'32'1 81 1(30

UNESCO- HAVANA
OfixIn. N.1an.l 41. CIIIfaxS pa.'. *.nSflc. L.IM. pal 0.4441.
ONCALCI
'Jo7,axa fl 01,' '7504 1)6012386, Aoa'IadC 00500,4155
30 Cr584244, (,sSl
9' .5.3. 7,27.il 1,ox .1, '6$1(NCSCOCU
'''1'32'51' '""334

UNIICO - LA PAZ
10 002004'10n4 18111130877,611)0
('.00.04/1cc, 353,1 ),.3,.0209(2
LA P42 Bo,os,

'541 2,309550'Ino', 2547
b/'1'30 501 '2, 137 368

UNESCO. MUXICO CITY
526. 0001100 8610,08010 M453r,,,:
Al,a9400109-755 11031 ME.OICOOF 0801,70
14 (52) (6(28067 74 . Oo9x 17623370680081
TOOfO., 1521(51 283 74 72

UNESCO- MONTEVIOIO
044cM. N.glan.I 41. CI.c.I. p T.on34.4. p.,. *09444.5 LaIlna
144 Ca.1b. (501T1.AC)
.5,10.020,1087697 (Co0'flo 110 CCO'OO 059,
1306 MOl'IIE'OIDEO. Uruquoy
11,7 1699(12(777023 lee, 22340 UNESCO U',
b4xIo 598) (26." 2' 00

UNESCO. P0141 OP SPAIN
010190128809 808'eSenIalloe 0! 00 )(013P
'9. 00410 Sl,enll 50 Boo 812.
50670655445 1,0'olod 270006390
1,4 11809(6220535 be)eo 22257 UNOP 000
1041301803(0284877

UNESCO. GUsTO
04)0 P007 SOSyAonrcOaO,)oCl600015'o(
#520002 59910117-07 8908.013(10. Eco/Oco
Tel (8931 12) 5290 85 1096 27264 UNESI(E ED
158730 15331 121 56 73 05

UNESCO - 1*144011
(30 CAMeo Baoco, 82,003300202861040121
755,8-1200 Ecolal 220 San 31o,oco (311 C)10'3404)0.
2120S4NJ050.CosIaP,oa
Ix) 108.6(351127- 1400 337OUNES000P'
304332, lAM) 405659



Where to apply

UNESCO National Commissions

AFGHANISTAN
P O. Box 717 - KABUL Tel (93125.25154
Telefax 281 - Telex 23157 NATCOMAF

ALBANIE
Min,stna E Puneve Te Jashtme
Service de )'UNESCO (Zeta E UNESCO, TIRANA
Te: (355) 42.34 657 - Telefax 1355142.32 970
Teter . 2164 MPJ AB

ALGERIE
Mnstere de Veducation
14. Boulevard Mohamed Boudiakt Kouhe 16 ALGER
TeI . 1213.02161.33 46 Teielax : (213.021 59.61 04
Telex 665 47

ANGOLA
Ministere de Feducation
B P 1451 LUANDA
le (244 21 337 010 Telex 2206 CNU AN

ANTIGUA AND BARBUDA
Mn.stry of Education. Culture and Youth Altars
Church Street St. John's - ANTIGUA
Tel 1809 462) 0192 Telefax (809.46214970

ARGENTINA
tilzzurrio 935. 2 or:* - 1020 BUENOS AIRE!,
Tel 54 11814 2371 - Telefax- 154 1i812.8900
,vex 25753 MEYJCI AR

ARMENIA
lytirssIN of Foreign Affairs
10. Avenue Bagnramian 375019 YEREVAN
Te 178 8521 52 35 31 Telefax. (78.852152 70 22
Te.ex 1064) 34 3313

AUSTRALIA
International Organisations Branch
Deoanment of Foreign Affairs and Trade
Parkes. ACT 2600
Tel 161.62161 2890 - Teiefax (61.62161 3424
Telex 62007

AUSTRIA
klentergasse 11 1070 VIENNA
Te ;13 1(523 64 21 Teiefax (43 1) 526 13 61

BAHAMAS
Mr,stry Of Educat,0-

0 Box N3913 i 4 - NASSAU
Tx: (1809) 32 28 140.9 - Telefax ;1809132 28 40'

BAHRAIN
Ministry of Education
P.O Box 43 MANAMA
Tel (973125.84.00 - Telefax (973127.22.52
lee 9094 TARBIA BN

BANGLADESH
Ministry of Education
1. Asian Highway Palassv Nrlkhel - 1208 DHAKA
Tel (8801 508 432 - Telefax (8801 2 863 420
Telex 632294 BNCU BG

BARBADOS
Ministry of Education
Jemmott's Lane ST MICHAEL - BRIDGETOWN
Tel (18091426 5416 Telelax (1809) 436 2411

BELARUS
19 rue Lenore 220030 MINSK
Te (7 0172127 34 02 - Telefax 17 0172)27 45 2'

BELGIQUE
Mnistere des Attafres etrangeres
2 rue des Quake Bras B-1000 BRUXELLES
Tr, 132 21 516 84 S8 Telefax (32 2) 516 88 31
Telex 21378

BELIZE
M,rystry 01 Eduratnn mon Spnrts A Culture
BELMOPAN
Tr. 1501 8122 324 - Telefax 1501 81 23385

BENIN
Boulevard Lagunare B.P. 520 PORTO-NOVO
Tel . (229121.25.30

BHUTAN
Ministry of Social Services
THIMPHU
To. (975) 22912 Telefax: (975) 22578
Telex 203 MSS TPU BY

BOLIVIA
Minister* de Education v Cultura
Av Arce n 2408 LA PAZ
TeL 1591.2) 37 32.69
Toefax (591.2) 37.87.56 (M1NEDIJCI - Telex: 3286

BOTSWANA
Ministry of Education
Private Bag 005 GABORONE
TeI (2671 3600 439 - Telefax )26713600 458
Telex 2944 THUTO BD

BRIEIL
Inst,tut bresilien pour l'educakcn. is science
et la culture (IBECC)
6. avenida Marechai Ronano Patacip Itamarah
20080 RIO DE JANEIRO R J
10 155 211516.2458 - Telefax :55 211551.6807

etex 2121761 IBECC RIO DE JANEIRO

BULGARIE
Mnistere des Mores etranoeres
BP. 386 - SOFIA 1000
Tel (359.2) 88.00.57 - Telefax . (359.2) 88.00.56

BURKINA FASO
Mn,stere des ensognements seconaaire. supeneur o
de la recherche scientifidue
B P 7046 OUAGADOUGOU
Ti (226130.72.15 Telex 5555 SECGOUV

BURUNDI
Ministere de l'enseignement supeneur et de la
recherche soentifigue
B P. 1990 BUJUMBURA
To (257) 22.4517 Telefax 1257, 22 8477
I e,ox 5202 BDI MESRS

CAMBODGE
c 0 UNESCO Once B P 29 PHNOM PENH
TO 1855 23) 26.299 Telefax i855 23) 26 163

CAMEROUN
Ministere de )'education national-
B P 1600 - YAOUNDE
Tel 1237) 23.40.50
Telex MINEDUC 8551 KN YAOUNDE

CANADA
99 Metcalle - Box:C P. 1047 - OTTAWA K1 P 5V8
Tel (1-613) 598.4325 Telefax 11+8131598 4405
Telex 053 4573 CANCONARTS OTT

CAP-VERT
Came Postal 51-A PRAIA
Tel : (238161 58 38 Teiefax '1238) 61.58 38
Telex 6057 MEC CV

CHILE
Ministeno de Educaoor
Avenida Ubertatlor Bernardo O'Higgins 1371
6 also (of 6101 SANTIAGO DE CHILL
Tel :156 21671 .0518 Telefax (56 2)696.8874
Telex 240 567 MEDUC CL

CHINA
37. Damucanghutono Xidan PPIJING 10081Y
Tel 186 11 609 69 89 - Telefax 1) 601 79 12
Telex. 22014 SEDC CN

COLOMBIA
Minister* ee Eoucacion Nacional
Avenida El Dorado Ofiona 510
Apartado Aeleo 077983 CAN BOGOTA
Tel. (57 1)222.46 91 Telefax 157 1) 222.03 24
Teex 42456 SGMEN

COMORES
Min,stere de l'educetion nakonale, de la formation
protessionnette et tecnnique
B P 73 MORONI
Tel. .1269173.28.65 Telex 229 MIEDUC KO

CONGO
Mmtstere des ensognements secondatre et supeneur
cnarge de la rechercne scientitique
lour NABEMBA 114: etagei B P 493
BRAZZAVILLE
Tel, . (242183.19.86

COSTA RICA
M,nisterio de Education Publica
Apartado postal 393 2050 SAN JOSE
Tel: (506124.43.20 Tetelax: (506124 43 20
Telex 2107

COTE D'IVOIRE
M,rasteie de l'educalon naionale charpc
de I ense,gnernent seconoatte et Supenew
15, avenue Nogues ernmeuble Nogues. etage.!
B P. V 297 - ABIDJAN 01
Tel. '1225) 32.48.25 Telefax : (2251 21.22.25
Telex 22151 UNESCO CI

CROATIE
Maystere ae la culture et de )'education
Trg Burze 6 - 41000 ZAGREB
Te, (38 41) 469.057 Tetetax (38.41; 410.21

CUBA
Ave. Konly n 151 esa 32 - Nuevo Ve0ado
LA HABANA
To. (53) 30-3116 Telefax: 153131.3123

CYPRUS
Ministry of Foreign Affairs - NICOSIA
Tel 1357 21 30 24 27 Telefax. 1357 21 45 18 81
Ttiex 3001

CZECH REPUBLIC
TOSKanekv Paler Hraocanske nam
11800 PRAGUE 1
To;. 142 2) 311 55 'it telefax 142.2) 311.55 02
Teies 12332.1

DENMARK
Fredenksholms Kane) 25
DK 1220 COPENHAGEN V
Tel -145.331 92.52_15 Telefax (45 33i 92.54.9:1
telex: 11.21.12 DANUNESC Copenhagen

DJIBOUTI
Ministere de )'education nationale
B P n- 16 DJIBOUTI
Tel (253135.09.97 Telex : 5871 DJ

DOMINICA
Ministry of Education and Sports
ROSEAU
Tei -11809 448124', 1 elefax (1809 448) 5200
Telex 6513 EXTERNAL CO

ECUADOR
Calle Buenos Aires 136) v 10 de Agosto-5- piso
Casilla 17-01.561 QUITO

(593 2, 540 70, Telefax: (593.21 503 527

EGYPT
17. Kuwait Street Dokk, - Quizeh
P O Box 12311 CAIRO
Tel 120 21 350 9641 leletax (20 21 716947
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El. SALVADOR
Minis feria de Educacion
Ave. Robert Baden Powell La Ubertad
Apartado postal 1175 NUEVA SAN SALVADOR
Tel.: (503) 28.03.77 Telefax: 1503) 28.32.00

ESPANA
Escuela Diplomatica - Paseo de Juan XXIII. 5
28040 MADRID
Tel.: n4.11533.96.39 - Telefax: (34.11535 14.33
Telex: 49924

ESTONIA
23, SuurKaria St. SE 0001 TALLINN
Tel.. (7 0142) 441.431 Telefax: (7.0142) 441 431

ETHIOPIA
P 0. Box 2996 - ADDIS ABABA
Tel.: (251) 55.25.19 Telex: 21435 MOEAA ET

FIJI
Ministry of Education
Mare la House - SUVA
Tel.: 1679) 31.4477 - Telefax: (679) 30.3511

FINLAND
Ministry of Education
Meritullinkatu 10 - PL 293 00170 HELSINKI
Tel : (358.0) 134.17232 - Telefax (358 0) 134 17586
Telex: 122079 mined sf

FRANCE
-12. avenue Raymond Poincare - 75116 PARIS
Tel. (33.1) 40.66.66.21
Telefax : 133.1) 47.04.94.65 - Telex : 611226 APAPE

GABON
Ministere de ('education nationale
B.P. 264 LIBREVILLE
Tel :1241) 76.42.65 Telefax : (241) 76.14.48
Telex : 5501

GAMBIA
Ministry of Education. Youth. Sports and Culture
Marina Parade BANJUL
Tel.: (220) 25.214 - Telefax' (220) 25.297
Telex: 2204 PRESOF GB

GEORGIA
Ministry of Foreign Affairs
4. Chitadze Street - 380018 TBILISSI
Tel : (7.8832) 98.94.28 Telefax: 17.8832) 99.72.49
Telex: 212184 SLAVA SU

GERMANY
15. Colmantstrasse D 53115 BONN
Tel.: (49.228) 69.20.91 Telefax. (49.228163 69.12
Telex: 886326 duk cl

GHANA
Ministry of Education
P () Box 2739 ACCRA
Tel. (233) 665.421

GREECE
3. Acadimes 106.71 ATHENS
Tel.: (30.1) 36.10.581 - Telex: 218213 YPEX GR

GRENADA
Ministry of Education
Young Street - ST GEORGE'S
Tel.: (1809) 440.2791 - Telefax: (1809) 440 6650
Telex: 3498

GUATEMALA
3a., avenida 10-29 - zone 1 Apartado postal 2630
01901 CIUDAD DE GUATEMALA
Tel.: (502.2) 29.825

QUINCE
Ministere de renseignement superieur et de la
recherche scientifique
B.P. 964 CONAKRY
Tel. : (224) 44.19.13 Telex : 22331 MDEC

GUINEE-BIS$AU
Ministere de r education
C.P. 353 BISSAU
Tel.: (245) 20.14.00 Telefax : (245) 20.14.00

GUINEA ECUATORIAL
Ministeno de Educacion Juventudes y Deportes
MALABO
Tel.: (240) 2653 Telex: 5405

GUYANA
Dargan House 90. Robb & Oronoque Streets
P O. Box 1014 GEORGETOWN
Tel.. (592) 02.54 306

HAITI
Ministere de reducation nationale
23. avenue Marie Jeanne - 8.P.1347 PORT-AU-
PRINCE
Tel.' (509.2) 20.747 Telex : 20108 COMNAT

HONDURAS
Ministeno de Educacion Publlca
Edificio Lazo - 3er peso n 14 2da y 3ra Ave.
Comayagijela - TEGUCIGALPA
Tel.: (504) 22.74.97

HONGRIE
Ministere de reducation et de la culture
Szalay u. 10-14 1884 BUDAPEST Pf. 1
Tel. : (36.1) 1313.526 Telefax : (36.1) 1532.775
Telex : 22.5935

ICELAND
Ministry of Education and Culture
Menntamalaraduneytid 150 REYKJAVIK
Tel.: (354.1) 609.536 Telefax: (354.1) 623068
Telex: 2111 iskult is

INDIA
Ministry of Human Resource Development
Department of Education - Room 203 - -C" Wing
Shastri Bhavari - NEW DELHI 110 001
Tel.: (91.11) 384.715 - Telefax: (91.11) 381.355
Telex: 3161336

INDONESIA
Ministry of Education and Culture Gedung C.. Lt 7
J1a012a7nJenderal Sudirman - Senayan JAKARTA
10270
Tel.: (62.21) 588.388 Telefax: (62.21) 583.127
Telex: 44471 DEPPK

IRAN, ISLAMIC REPUBLIC OF
1188, Shahid Eslamieb Bldg Enghelab Avenue
P.O. Box 11365-4498 - 13158 TEHRAN
Tel.: (98.211640.83 55 Telefax: (98.21) 646.83.67
Telex: 212889

IRAQ
Ministry of Education
BAGHDAD
Tel.: 1964.11886.00.00 Telefax: 1964.11 885.19.89
Telex: 2259 EDUCATE IK

IRELAND
Department of Education
Marlborough Street DUBLIN 1
Tel.: (353.1) 734.700 - Telefax: (353.1) 729 553
Telex: 31136 EDUC

ISRAEL
Department of Education
Ministry of Education and Culture
JERUSALEM 91911
Tel.. (972.2) 293746 - Telefax: 1972.2) 293745

ITALIE
Piazza Firenze 27 (3 etage) - 00186 ROME
Tel. 139.6) 687.37.13 Telefax : (39.6) 687.36.84
Telex : 626641 ITALUN I

JAMAICA
25. Dominica Drive P.O. Box 202 KINGSTON 5
Tel.: (1809.92) 65480 Telefax: (1809.92) 98468
Telex: 2422 UNESCO JA

JAPAN
Ministry of Education. Science and Culture
Postal address: 3-2-2 Kasumigaseki - Chiyoda-ku
TOKYO
Tel.: (81.3) 3581.4211 Telefax: (81.3) 3581.9149

JORDAN
Ministry of Education
P.O. Box 1646 AMMAN
Tel.: (962.6) 669.181 Telefax: (962.6) 666.019
Telex: 21396 EDUCATE JO

KAZAKHSTAN
Ministry of Foreign Affairs
167. Geltoksan Street - 480064 ALMA-ATA. 64

KENYA
Ministry of Education
Commerce House (4th Floor) Moi Avenue
P 0 Box 72107 - NAIROBI
Tel.: (254.2133.89.80 Telefax: (254.2) 214 287

KHYRGYZSTAN
c/o Ministry of Foreign Affairs
205, tli. Kirova
BISHKEK

KUWAIT
P.O. Box 3266 Safat KUWAIT 13033
Tel.: (965) 483.8635 Telefax: (965) 481.7665

LATVIA
L. Paegles St. 2 RIGA 226310
Tel.: (7.0132) 222.762 - Telefax: (7.0132) 227.755

LESOTHO
Ministry of Education. Sports and Culture
Constitution Road - P.O. Box 47 - MASERU
Tel.: (266) 315.932 Telefax: (266) 310.297
Telex: 4342

LIBAN
Ministere de reducation nationale
et des Beaux-Arts
Palais de ('UNESCO BEYROUTH
Tel. : (961 1) 300.962 - Telefax 1961 1) 371 741
Telex : 23317 LE MADAF

LIBERIA
Ministry of Education
Broad Street - MONROVIA
Tel.: (231) 22.26.54 Telex: 44449 MINEDU

UBYAN ARAB JAMAHIRIYA
P.O. Box 1091 TRIPOLI
Tel.. (218.21) 41.572 Telefax: (218 21) 41.760
Telex: 20367 AMANTA LY

LITUANIE
J. Basanaviciaus 5 2683 VILNIUS
Tel. : (7.0122) 622.994 Telefax : (7.0122) 61 2.077
Telex . 261168 MUZA SU

LUXEMBOURG
Ministere de reducation nationale
29, rue Aldringen L 2926 LUXEMBOURG
Tel. : (352.2) 478.5101 Telefax (352.2) 478.5113
Telex : 3311

MADAGASCAR
11. rue Naka Rabemanantsoa Behonnka
B.P. 331 - ANTANANARIVO (101)
Tel. : (261.2) 217.61 - Telefax (261.2) 292.13

MALAWI
Taurus House P.O. Box 30278 Capital City
LILONGWE 3
Tel.: (265) 784.000 Telefax: 1265) 782.417
Telex: 44769 MI

MALAYSIA
Ministry of Education
5th Floor - Block F (North) Damansara Town Centre
50604 KUALA LUMPUR
Tel.: (60.3) 255.8655 - Telefax: (60.3) 254.4580
Telex: MA 33547

MALDIVES
Ministry of Education
Gazy Building MALE 20.05
Tel.: (960) 3254 - Telefax: (960) 321201
Telex: 66032 FINANCE

MALI
Ministere de reclucation nationale
B.P. 119 - BAMAKO
Tel. : (223) 22.25.15 - Teletex : (223) 22.77.67
Telex : MINIEDUC 2602 MJ

MALTA
Ministry of Education
Beltissebh FLORIANA
Tel.: (356) 231.385 - Telex: 1115
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Where to apply

MAROC
B.P. 420 10000 RABAT
Tel : (212 7177.12 21 - Telex 36016

MAUR/TANIE
B.P. 5115 NOUAKCHOTT
Tel. : (222.2) 528.02 - Telefax :12.22.2) 528.02

MAURITIUS
Ministry of Education and Science
Rainbow House Edith Cavell Street (2nd Floor)
PORT LOUIS
Tel.. (230) 208 3368

MEXICO
Presidente Mazank. n 526 (1er piso.
Goiania Polanco 11560 MEXICO 0 F
Tel.: (52.51280.65 97 - leefax. (52 5) 280 74 74
Telex- 1773860 PSEPME

MONACO
8. rue Louis Nolan MC 98000 MONACO
Tel. : (33) 93.15.85.15 Teletex (33193.50.56 94
Telex 469942

MONGOLIE
Knistere des Atfaires etrangeres
OULAN BATOR
Tel : (976) 324.810 -1 elex . 245 GAYAM

MOZAMBIQUE
45, rua Dr Egos Mon! C P 3874 MAPUTO
Tel 12581 49 17 66 Toefax.1258. 49 17 66
Telex 6.812 CNUM MO

MYANMAR (Union of)
Ministry of Eaucaticy
Office of the Ministers Thentm Sffee
YANGON (RANGOON
Tel : (95 1186.704

NAMIBIA
Ministry of Education and Culture
Private Bag 13186 lrosky Building
WINDHOEK 9000
Tel.. (264.61136820 - Telefax. (264 611 36326

NEPAL
Ministry of Eoucation and Culture
Kaiser Mahal - Kantioath - KATHMANDU
Tel.: (977 114187E32 - Telefax (977 1) 412466

NETHERLANDS
Oran)estraat 10 2514 JO THE HAGUE
Tel (31 701 3644 655 Telefax (31 7013649 917
Telex 32636 MINO NL

NETHERLANDS ANTILLES
Schouwburg 24 26 CURACAC
Tel . (5999i61.55 77 - Teietax: 15999181 89 4'
Telex 1079 ALSEC

NEW ZEALAND
C/o Ministry of Education
P.O. Box 1666 Wellington I
Street address: 5th Floor - Commercial Union Building
Featherston Street WELLINGTON I
Tel.: (64 4) 499.1004 Telefax: (64 4) 499.1090

NICARAGUA
Ministerio de Education
Cornplep Gwco Carnilo Ortega Saavedra
APartatic) postal 108 MANAGUA C A
Tel.: (505.2) 650 342 lelefax 1505 2165.15.0'. -
Telex 2427 MED

NIGER
Minislere de reducation nationals
B P 557 NIAME,
Tel. 12271 72 23 65 Telex . 5512 Ni

NIGERIA
Federal Ministry of Education
14. Broad Street 13rd Foort PMB 2823 LAGOS
Tel . (234 1(635099 Telefax. 1234.1) 633104

NORWAY
Postal address. P O Box 1507 Vika
0117 OSLO
Street address Klingenbergoala 5 (7th For
0161 OSLO
Tel 147 22183 30 56 Telefax 147.22183 16 F9
Telex 710114

OMAN
Ministry of Educatic-
P 0. Box 3 MUSCAT
Tel.: 1968) 704.852 - Telex: 3369

PAKISTAN
Ministry of Education
UNESCO House 30 - Sector H-8 ISLAMABAD
Tel.. (92.51) 852 731 Telefax. (92.51) 855.561
Telex: 54424 PNCU PK

PANAMA
Ministerio de Education
Apartado 2440 - PANAMA 2
Tel (507162.26 71 - Telefax 15071 62.03 94

PAPUA NEW GUINEA
Ministry of Education
Private Mail Bag PSA Halls Post Office
BOROKO Pori Moresb,
Tel.: (675) 272 393 - Telefax. (675) 254.648
Telex: NE 22193

PARAGUAY
Ministerio de Educate n y Cullo/Chile 864
Castile de Correos n 1080. ASUNCION
Tel . 1595 21144.3919 Telefax: 1595 21) 44.3919

PERU
Ministerio de Education
Piso 16 - Oficina n 1608 - Apartado poslal n 4661

Correia Centr LIMA
Tel .151.14123.12 09 - Telefax 151 14128.12 09
Telex. MINISTERIO EDUCACION 25803

PHILIPPINES
Department 01 Foreign Aftairs Building
Roxas Boulevard Pasay Cr,i

Metro MANILA
Tel 163.2) 834 4818 - Telefax 163.21831.88 73
Telex 40.257

POLOGNE
Patac Kultury r NauK,117 gene)
00-901 VARSOVIE
Tel (48 21 20 33 55 Telefax 148.2) 20.33 52
Telex. 815075 Pk PL

PORTUGAL
Ministere des Attires etrangeres
Avenida Infante Santo n 42 5

1300 LISBONNE.
Tel (351 1) 39.69 065 - Telefax (351 1130 69 064
Telex 66886 CNULIS P

QATAR
Ministry of Educaliz-
22nd February Street P 0. Box 9865 DOH9
Tel :1974186 14 12 Telefax 1974) 82.09 11
Telex 4672 Mined OH

REPUBLICA DOMINICANA
Avenida Maximo Gomez - SANTO DOMINGO
Tel : (1809) 689 94 10 - Telefax: (1809) 682.07 88

REPUBLIC OF KOREA
UNESCO House 50-16 2 Ka
Myung-Dong. Choong-Gu
Postal address C.P.O. Box 64 - SEOUL
Tel.: (82 2) 776.3950 Telefax: (82.21 774.3956
Telex: MOCNDM K23331.2

REPUBLIQUE ARABE SYRIENNE
Ministere de r education
DAMAS
Tel : (963 111 44.702 - Telex 412.559

REPUBLIQUE CENTRAFRICAINE
Ministere de tenseignement fundamental. secondaie-
et technique. charge de la leznesse el des soars'
B P 1583 - BANGUI
Tel .1236161.43.00
Telex MINEDUC 5333 RC BANGUI

REP. DEMOCRATIQUE POPULAIRE LAO
Ministere de teducation
B P 67 VIENTIANE
Tel 185612213

REP. POP. D&MOCRATIQUE DE COME
Ministere des Affaires etrangeres
PYONGYANG
Tel. (85015350

ROUMANIE
8. Anton Cehov - Sect 1 71291 BUCAREST 62
Tel.. (40.1) 617.4249 - Telefax : (40.1)312.7636
Telex : 11657 UNCNR

RUSSIAN FEDERATION
Ministry of Foreign Affairs
9. VozdwienKa sir. 121019 MOSCOW
Tel.: (7.095) 290 08 53 - Telefax: 17.095) 202 81 6k.
Telex 411587 MFAUG SU

RWANDA
Ministere de tenseignement supeneur et ue fa
recherche seentifique
B P 624 KIGALI
Tel.. (250) 85.028 - Telefax . 1250182.162
Telex : 502 MINAFFET RW

SAINT LUCIA
Ministry of Education and Culture
Latone Street CASTRIES
Tel (1809 45) 27286 - Telefax 11809.45) 32299
Telex: 6394 FORAFF LC

SAINT-MARIN
Mestere de teducation nationals
Palazzo Maggio SAN MARINO 47031
Tel. (39.549199.28 13 Telex . 330 ESTER St:

ST VINCENT AND THE GRENADINES
Ministry of Education. Culture. Youth and *rime- .
Attars
KINGS1OWN
Tel (18091 716 07 Telex 7531 FOREIGN VC

SAO TOME-ET-PRINCIPE
Ministere de (education. de la (eunesse el des soorts
SAO TOME
Tel . (239 1) 21 314- Telefax 1239.11 21.796
Telex ST 2t3 Public°

SAUDI ARABIA
Ministry of Education
RIYADH
Tel 1966 1) 404.28 88 Teletex:1966.11401.09 95
Telex: 40.1673 SJ SAUDINESCO

SENEGAL
Mestere de (education nationale
B7. rue Carnot x rue J T Gomis(1T etagel
DAKAR
Tel 1221122.57.30

SEYCHELLES
Ministry of Education
P.O. Box 48 - Mont Fleur: VICTORIA MAHE
Tel 12481247 77 - Telefax 1248) 248 59
Telex: 2305 MINED SZ

SIERRA LEONE
Ministry of Education, Youth and Sports
New England FREETOWN
Tel.. (232) 40.560

SLOVAKIA
Stromova 1 833 36 BRATISLAVA
Tel.. (42 7) 3704.208 Telefax: (42.7) 372.326

SLOVENIA
Ministry of Science and Technology
Slovenska 50 61000 LJUBLJANA
Tel .138 611 123.269 Telefax: (38 61) 302.951

SOMALIA
Ministry of Education and Culture
P.O. Box 1182 MOGAD1SCICE
Tel .1252 1180.204 Telex: 3696

SRI LANKA
Ministry of Education and Higher Education
isurupava(3r0 Fioor) BATTARAMULLA

(94.1) 564812 Telefax 194.11565889
Telex. 22674 Edusec Ce
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SUDAN
Artistry of Education

r, Street 2324 . -4,44 EAST
{249179 888 - Telex 22051 ESC:'. SD

SUISSE
Departement tederat des Attires etraroeres
Schwarztorslrasse. 39 3003 BERNE
Tel. (41 31) :325 02 92 Telefax . r41 125 93 62
1.4ex 311440

SURINAME
Ministry CI Education. Science and C,,cure
Cattleyastraat 11 Zorq & Hoop
P0. Box 30)7. PARAMARIBO
Tel 1597161 865 Teletex: (597149 8c ;,-,3
Telex- 376 MINOW SN

SWAZILAND
Ministry of Education
P O. Box 39 MF3ABANE
Tel (2(38)42129 Telefax (268) 43.886

;rex. 2293 WD

SWEDEN
Ministry of Education
Street address. Mynttorget 1 STOCKHOLM
Postal address: S 103 33 STOCKHOLM
Tel .146 81679 72 60 Telefax: (46 723 11 92
Telex, 13284 MINEDUC S

TCHAD
Ministere do i'educ:dion 0380031e
Rind Point Fontaine de (Union
A.enue Mobutu Sesse Seko 13 P
NDJAMENA
lyl :235151 46.71

THAILAND
Ministry of Education
Raidamneuri Nok Avenue
BANGKOK 10300
Tel: (66.21281 6310- Telefax: (66 21281 09 53

TOGO
Ministere de teducation nationate et de recnercne
scientifidue
B.P 3226 LOME
Tel. (2281 21 61 54 Telex : 5322

032$ 0232

TONGA
Vinistr: 7.1 Educator
= 0 E-, 31 NIJKLy ALOrA

673.22 511 7- -ex- 8.'225

TRINIDAD AND TOBAGO
Ministry 01 Education
3. Elizabeth Street St Clair
TRINIDAD. West Indies

1:,..:91622 0939 1c4etax 622 3939

TUNISIE
Ministere au teducation de enseiunernent suceneur
et do a recnercne scientilidue
22, rue d'Angleterre B P 1280-R P TUNIS
Tel ,2 '6 1(258290 Tetelax 121,3 11331 014
Tclex : MEDNAT 13604 TUNIS

TUROUIE
7, Goreme Sokak Kayakliaere 06680 ANKARA
Tel .190 41426.58 94 Telefax (99 .1) 427 20 64
Telex .46585 ONES TR

UGANDA
Crested Towers - Hannington Road
P O. Box 4962 KAMPALA
Tel:1256125.97.13 Telefax: 1255; 4 244394
Telex: 51298 UNESCO UGA

UKRAINE
Ministry of Foreign Alfairs
15. Karl Liebknecht Str KIEV
Tai 17 14, 293.42 33 Te'l' 17 .14 293 69 50

,,173 RUBIN SU

UNITED ARAB EMIRATES
Ministry ot Education and Youtn
P0 Box 295 ABU DHABI
Tel ..971 21 34 39.33 Telex' 22581 TAF-itsi EM

UNITED REPUBLIC OF TANZANIA
Ministry of Science, echnology and Higher Education
Jengo to Umola we Virana Morogoro Road
P0. Box 20384 DAR-ES SALAAM
Tel (255127 903

URUGUAY
'A:listen° act Ectuczy_mn t.ultura
--.--,onduista 53519' nisoi - MON 117.-IDEC

2105.29.6.3 Ti-qetax 108.51 96
-lex 2.3133 UY

VENEZUELA
ministeno de Relaciones Extenores
.;asa Amanita. Plaza Bolivar - CARACAS 1 01 C
,..1 i343 21862.54 7) Telefax. 14.3 2183 1`..1(:.:.
-rt.iex 23721

VIET NAM
10. Le Phunq Hieu - HANOI
rei. (42 55.441

YEMEN
Bustan Aikheir - Sep. Street
P 0. Box 12642 SANA'A
tel.: (967 21 274 553 Telefax:1967.21271 156
elex: 3190 NCESC YE

YUGOSLAVIA (SERBIA AND MONTENEGRO)
Federal Ministry for Education ana Culture
Palata leaeractie - 11070 NOVI BEOGRAD
Tel : (38.111222.39.43 Telefax: 138 11) 602.391
1-eiex: 11418

ZAIRE
B P. 14 KINSHASA/Gombe
Tel ie 12134580 Telex 21364

ZAMBIA
Ministri of Higher Rtucation
P0 Box 50619 - LUSAKA

(260.11227 636 Ti.flex- 42621

ZIMBABWE
Ministry of Higher Education
Old Mutual Centre Union Avenue
P.O. Box U.A. 275 - HARARE
Tel (263 41 72.8737 Telex: 24235 ZIMGOV

C.C.N.A. (Centre de coordination des com-
missions nat)onalas arabes)
19. rue de Dion - B.P. 702 - RABAT Adder Maroc
Tel 1212 71 702 82

Note: Names or countries are given in the UNESCO
working language utilized in official correspondence
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Glossary of Abbreviations

ASEOS
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ALECSO

APEID

APPEAL

ARAOUPEAL
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BREDA
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CRESALC
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ECE
ECLAC

EFA
EIPOAS

EIS
CAMS

ESCAP

ESCWA
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FISE

IAEA
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ICE
ICET

IFFTU

Arad Bureau of Ecucatron for tne Gulf
States
Acquire° Immune De.ency Srnororne
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Sc.entifc Organ:2E1ton
Asa ano Pacific Programme of
Educational Inca:Won for Devecornem
Asa:Pacitc Programme a Education
'Or All

Regional Programme 'or toe
..lerversaleatron a^o Renewal of Primary
Education and the Eraocaton o1 interaCv

tre Arab States cv the year 2000
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detresse' Foorm World
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Canbtoean Netwon, d EducatOnal
',ova te° Or Devecoment
European Centre 'or engna Educator
`Comperaton er Research and
Development for Educatona: innovakon Al
South -East Europe
Comperaton for Remforcing tne
Development of Eaucaeon rn Europe

Regional Centre for rigner Education In
Latin AmenCa and toe CarioDeen

Econcmc Cornmsson for Alsca
Economic Corrrnisson la Europe
Economic Comm'sson for Late ArnenCa
300 roe Cant:bean
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Educational rnno) at on Programme for
Development In Afar) Stales

Education intormallon St stem
Educationa: ParcrMarung, Plarrtno.
Management aro Statistics
Economic and Soca, Comrntssron "or Ase
and the Pacific
Economic and Soo a. Gomm sson ror
Western Asa
33%Sticai Orr en or no European
Communues
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United Nations
'mernatrona Peceratcn for mformaton
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-rernatonar Cc-'emeice on EaucaTon
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-eacning
-ternal,oha, Feoeronon of Free Teacners
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IMATEP
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INFORMAFRICA
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154340
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ITU
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MAE
MLIIMPLANED

NEIDA

MOO

NEP

OAS
OECD

ORCALC

OREALC

PICPEMCE

PROAP

PROCEED

REOALF

RIPILAD

ROBOAP

ROSTA

ROSTAS

ROSTE

innovation, Tra rico. Educational MatenaiS
imernationa: inataule for EaucatIona
Plannng
-lariat:dna Labour Organsakon
Matagasy insulate of Prannrig TechrcueS
mernationa Network 10, Educational
Mr:7,1131On
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Development 01 Eaucaton rn Alma
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Organization American States
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43 Development
Reqionar Office for Culure n Late Amerce
ana the Oanctuean
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America ano the Carooean
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Service Tranng of Educator-GI Personnel
Principal Regional Office for Asra and toe
Pacific
Rrograrnme 10r Central and Eastern
European Devecomers
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Administration of Basic Education and
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Asia and the Pacific
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Red:anal OSce ter Sconce aria
Europe
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SNARE
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UN
UN-NAVAF
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UNESCO
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UNICEF
UNICOM
UNIDO

UNITWIN
UNRWA

UNU

USAID
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WFP
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MAO
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UNESCO instlute tor Education

United Nations
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United Nations Environment Programme
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united Nations Children 5 FA.,^0

PanEurocean Electronic Nehr.rorK
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or Patestne Refugees tn the Near East
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