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DEDICATION

This study is dedicated to all the institutions of higher learning that
are dedicated to function, as a humane change agent in a world that
is going through an educational crisis in human development.

9]




INTRODUCTION:

From its inception in 1965, the World University system in Puerto Rico was
considered one of the most innovative institutions of higher learning whose
philosophy, mission, goals and objectives brought a sweeping change in viewing
an academic institution of higher learning. The pioneers of this institution were
luminaries, who developed the Poly Tech Institute in San German, Puerto Rico
into a well established Inter-American University.

The World University unfolded in 1989 due to the lack of funds ard
unforeseen circumstances caused by its rapid growth and development of the
system in various parts of the Caribbean, and the United States. Despite the
misfortune, the experiments that were conducted during its short period of
existence still warrant special attention to institutions of higher learning thai are
currently embarking on restructuring their administrative outlook and curriculum
offering to meet the needs of the year 2,000. Equally important, the innovation
that took place at World University offers a challenge to the changing world
where boundaries of many countries are tumbling down and the whole world is
undergoing a transition from the old order of utilizing ideological position as a
protective amour t¢ a world that requires practicality and human understanding.

More specifically, the experiments conducted at the World University may
offer usable information to the following pressing issues in our world today:

* A world where the love of the land is of utmost importance o the growth
and development of the individual’s cultural heritage.

A world that can utilize its wealth and achievement to reduce in great
measure hunger, malnutrition, disease and oiher physical impediment that
curtail the growth and development of an individual.

* A world that must deal with institutional racism, that has manifested itself
in all spheres of life.

* A world that has unparalleled scientific and technical resources to become
self sufficient, if ignorance, hostility, aggression to each other can be
minimized while maximizing human understanding and peaceful co-
existence.

A world whose potential in human resource can be attained through sound
education of all its citizens.

The above mentioned issues permeate our world of today like never before.
Suffice it to say, an institution of higher learning whose philosophy, mission,
goals and objectives were an experiment in the universality of acquiring human
excellence; deserve to be reconsidered by institutions of higher learning for
administrative and academic innovations that took place during its short period
of existence.

The World University System remains unique, among colleges and univesities



that are involved in a system whose aim is to improve their educational output.
This was due, among other things, to World University System, being a singular
entity held together by its philosophical tenets, of adhering to the concept of
universalism, as the underlying classical philosophy out of which, a oelief in a
world-centered education emanates.

The unique feature of the World University System was also in its conczpt of
unity, in diverse curriculum activities of its member institutions, regardless of the
geographic dispersion, that covered the Caribbean and the United States.

The World University System consisted of the International Institute of the
Americas, end was located in Halo Ray, Pence and Bayamon in Puerto Rico.
The Medical School and Universidad Mundial were in Santo Domingo, Dominican
Republic.  Others were the International Institute of the Americas in Phoenix,
Arizona; World University in Miami, Florida and Washington International
College in Washingion, District of Columbia.

The above member universities and colleges were deeply rooted in servicing
their students with a variety of curriculum offerings. In various levels of
academia, the common link that remained was the "philosophy, " promulgated by
Dr. Ronald Bauer, Founder of World University System. The philosophy that
pexmeated all aspects of World University System’s operations, in learning,
teaching, managing and service, provided by the curriculum. The assumption vas
that, all can be achieved, when an understanding of tne scope and limitation of
the philosophy is brought into perspective operationally by preparing the students,
and all the staff members of World University System, to be humane change
agents, in their societies and working environments.

Commensurate with the stated philosophy, mission, goals and objectives of
the University the selected studies for this buok are based on a series of articles,
that were selected to provide research work that is considered most innovative,
at the World University System berween 1976 and 1980. This period is focused
on because the University received accreditation with the Middle States
Association of Colleges and Universities and the Council of Puerto Rico
Accreditation of Higher Learning. Equally important, it is during this period that
the university student population grew from 1,5C. to 5,000 students in Puerto
Rico alone.




A Re-Appraisal of the World University
John Brann

The main campus of World University is unpretentious, indeed unimpressive,
occupying three floors of a five story office building in the Hato Rey section of
San Juan. A bustling Pucblo Supermarket dominates the street-level floor.

World University is obviously not a tree-shaded, ivy covered campus with
athletic teams (a football team), marching bands and homecoming games.

It is a university that admits waiters, clerks, mechanics, bus drivers, f-rmers,
assembly line workers, policemen and government bureaucrats and produces
teachers, accountants, small businessmen and women, computer programmers,
and higher-level bureaucrats. Most of all, it graduates men and women who feel
that learning is important and to be pursued throughout life. "We were imbued
with a sense that knowledge is something worth going after," recalls Peter Furst,
as assistant district attorney in Manhattan (today), who received a bachelor’s
degree at World University in 1971. "The faculty gave us a sense that there is
a tremendous lot to be learned in life, a lot to be had and that hasn’t gone away.
They were truly interested in us."

The traditional Latin student inclination toward demonstration, strikes and
riot has not, to date, surfaced at World University. This does not mean that the
students, who have grown to 5,000 in number today from 375 in 1965, are a
placid and uncaring !ct. On the contrary, there exists an almost tangible
electricity and energy in the hallways of World’s three campuses presumably
generated by upwardly-striving Latin students aggressively ceeking knowledge or
a better job or both. Visitors find the feeling somewhat akin to the heightened
awareness and sense of shared fate that permeates a campus during a time of
intense protest or a huge snowfail.

The foundation of the undergraduate curriculum here consists of liberal arts
and humanities offerings presented in an interdisciplinary approach that develops
in the belief of the faculty and international perspective with a focus on the
future. In analyzing the world energy crisis, students in the Development of
Cultures sequence examine how other civilizations and nations have coped with
shortages of fuel and raw materials and how cultures have been changed as a
result. They examine the change in society’s reliance from water to wood in the
Fifth Century B.C. and the move from wood to coal to dependence on electricity
and oil in the 20th century.

They observe that such change was often accompanied by cultural and
economic crisis and that if people were able to change their patterns of thinking
and habits, a major or minor renaissance sometimes followed. Societies that
lacked such adaptability perished or lapsed into stagnatioi:.

*  This article was prepared by John Brann in 1978. It provided an indepth
account of World University during its highest stages of development. It must
be noted that the University no longer exists in the same formai. Equally
important, this article will allow the reader to further appreciate the selected
studies incorporated in this book because they are by und large based on the
operations that took place when this article was written.



In senior curriculum seminars required of all under-graduates and many
graduates regardless of major, students participate in an interdisciplinary task
force to attack a problem of energy, population growth, economics, government
or militarism. They design models for world government (sometimes for the
universe) or a world-wide economic plan. Their model constitutions, proposed
political parties, and economic blueprints vary greatly from year to year.

At times, classes become entranced or obsessed with speculation on cultures
beyond the earth. Some take seriously Herman Kahn’s prediction that by 2035,
some 60 per cent of the people born on earth will not spend all of their lives on
this planet.

A recent class designed a world government constitution that cailed for three
presidents one for legal matters, one for non-legal matters (such as food
distribution) and a president for extraterrestrial affairs. Another group designed
a computer model world banking system, which abolished cash and allocated
credit on a planet-wide federal reserve system.

Another class produced a model of a world-wide legal system which
abolished juries, substituting a people’s counsel program in whicii all citizens
were required to serve for three months.

One blueprint for world government by a 1975 class combined England and
the United States under both a chief executive and a ministerial system. Another
system divided the earth into seven areas, each governed by a president and
presidential council.

On certain occasions students operate their model governments, with
computers and at times with several days of role-playing. One class took over
(with permission) a local botanical garden and divided themselves into militarists,
pacifists, and non-violent moderates. They designated areas of quicksand, water
and dry land and the militarists invaded. The pacificists held off the invasion for
a couple of days by deception and by pretending to agree to the militarists
demands, then formed an alliance and opted for pass1ve resistance and mild
defensive violence.

Two San Juan policemen followed a group of flag-carrying World students
to a mock political rally at the university in 1976, intending to arrest those
bearing the flag of an out-lawed Puerto Rican political party. As they entered the
site of the rally on the third floor open court, one of the policemen encountered
the university dean. The officer, a former World student commented "I might
have known," and returnzd to his beat.

Some senior curriculum students travel abroad on university trips to Costa
Rica, Guatemala and other Central and South American nations, and to the United
States and Europe.

In addition to this interdisciplinary approach to political science, economics,
history and sociology, World students also have a heavy emphasis in languages.
All are required to become fluent in English and Spanish, and many master other
language as well.

World students are required to take an eight-course sequence in development
of the individual and leadership qualities, a combination of psychology, sociology,
research, study habits and Dale Camnegie. Student acceptance of this
Development of the Individual sequence is enthusiastic. David Gale, who now
manages an international consulting firm in New York City, dropped out of
World in 1966. "I simply wasn’t ready for college," he recalls. "But the study




habits and the organizational ability I acquired at World enabled me to graduate
Phi Reta Kappa at CCNY a few years later. It (World) is a place where they
open your mind and help you to come to terms with yourself."

Rita Brito, a 1975 graduate in education, now an elementary teacher at PS
179 in Manhattan, observes, "The faculty gave me a feeling I was part of
something there, that I was somebody important and could achieve anything I
desired. There was a lot of support for the individual."

It may well be that such a self-help sequence is more important or neces: ary,
in a fast-changing culture such as Puerto Rico than it could be in the United
States. A waiter on his way to becoming an accountant or government bureaucrat
here apparently undergoes more of an adjustment in his view of himself than does
a U.S. waiter in a similar occupational change. The Puerto Rican culture and
economy has been transformed enormously since the 194C’s and the
accompanying culture shock is substantial. A survey of recent graduates indicates
that 80 per cent of the fathers of World University students have a high school
education or less. More than 50 per cent of the fathers are laborers, machine
operators or craftsmen. Only 20 per cent are in professional, managerial or
administrative positions. More than two-thirds of the mothers of World students
are housewives. Nearly 40 per cent of the students have incomes of less than
$5,000 a year at time of enrollment.*

Seventy-four per cent of World University students are largely subsidized by
governmental and institutional funds. Though the majority are from Puerto Rico,
a substzatial number come from the Usited States, Canada and other nations of
Latin America. Many are over 30 and employed (details follow in succeeding
chapters and supporting documents). Classes are held from 7 AM to 10 PM to
accommodate the diverse needs of this student body.

Cultural and economic change continues on this island. Government
projections indicate that Puerto Rico’s population will grow to 4,250,000 by the
year, 2000, from 3,213,000 in 1976. This will mean a population density of
1,240 inhabitants per square mile, a substantial threat to economic well-being.
Ten per cent of the Puerto Rican population is illiterate and 179,000 are
unemployed.

There exists wide-spread belief on the island that Puerto Rico will become
the 51st state in the eighties.

The structure, curriculum, and philosophy of World University is designed
to cope with the goals and problems of its students and to instill in all an
international view of government, economics and the need for communication
among all nations.

World University pioneered in several education areas in Puerto Rico not
always with the enthusiastic support of other institutions of higher education on
the island . It was the first to offer open admissions, degrees in fashion and
design, aviation management, computer science, and academic credit for life
experience. (The latter follows closely the guidelines established by the American
Council of Education task force last February. Few students under 30 are eligible
for life experience credit).

In several ways, it is a unique and even strange institution. The faculty are
not tenured. There are no titles or rank, other than chairmen. Faculty members
share much of the administrative chores. They sit at desks in an open court,
visible to all. They clean their own areas and often classrooms, not always
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enthusiastically. This is in keeping with the university's philosoohy that everyone
must learn to take care of himself (or herself) because soon there will be few
persons willing to undertake such tasks for others.

The curriculum with its world-view and field work emphasis on self-
development and bi-lingualism appears strange to newcomers. Yet its core is a
solid offering of liberal arts and humanities subjects, designed and imposed by
faculty members.

World University owns no real estate, but leases s_ace for its three campuses
according to academic needs and growth. It has no dormitories or athletic teams.
(There is an emphasis in the curriculum on development of lifetime health habits
of good diet and daily exercise). )

The absence of involvement in real esiate, food service contracts, and
athletics permits the staff and faculty to focus more energy and resources on
educational problems.

In a conversation with a president of another private university of similar size
on the island, the president of World University was asked: “How many janitors
do you have?" He replied, "Four and a half." And he asked how many his
questioner employed. The answer was 15 to 18. He was then asked how many
secretaries are employed at World University. The answer was 3 or 4 students
in a secretarial pool. The questioner employed 45 to 50 secretaries at his
institution. When asked how many security guards worked at World University,
the answer was none. The other university had 8 to 10. Student enrollment at
both is approximately the same.

There is an obvious and substantial investment at World University in
television studios, an elaborate audio visual area, machines for individualized
instruction, a fashion design area, and a Data General Nova 3/12 computer,
which serves both classroom and administrative needs. However, much of the
campus could use a coat of paint, and the floors, hallways and washrooms should
be kept in a more aesthetic condition.

In its 13 years of existence, the faculty, staff, students and alumni of World
University have worked toward fulfillment of the goal of providing "education
with an internationai perspective” articulated by its founders. Members of the
university’s original International Advisory Council included Don Pablo Casals,
General Carlos Romulo, Dr. Albert Schweitzer, Dr. Luther Evans, and Madam
Vilaya Laksimi Pandit Nehru. Norman Cousins has shown a long-standing
interest in World University and probably will deliver the commencement address
next spring. He was to be the commencement speaker this year, but became ill
and had to cancel his visit. He has observed the development of the university
with interest because it embodies many of the wrinciples of universalism and
cultural exchange that he has long advocated. It is the hope and firm conviction
of many that Universidad Mundial will continue to progress and to grow toward
achievement of such ambitious goals.

* Data from a 1978 survey of World Uriversity alumni by University
consultants, Cambridge, Mass.



During the 1976 national census of Puerto Rico, a census taker appeared at
the third floor reception desk and asked if he might look around the building. He
was granted permission and if there was anything special he wanted to observe.

He replied that in his duties around San Juan, he had encountered scores of
people, who, when asked to identify their race, had replied: “Human Race."

"1 just wanted to see what kind of a school would make people think that
way," he said.

All those who replied in that manner were students or alumni of World
University.
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THE UNIVERSITY AS A
COMMUNITY OF
LEARNERS

Ronald Bauer

Since its inception in 1965 World University has been committed to
enhancing the learning process, by bridging the gap between the traditional
groups that make up a University - faculty, students, administrators, and the staff
concerned with service and maintenance. The University supports the position
that this commitment can be realized by making learning the central concern of
all persons and groups within the Institutivn, thus increasing understanding,
cooperation, and coordination among students, facuity, administrators and service
personnel. This fundamental and comprehensive commitment to learning,
including the sharing of the work involved in making learning an important
phenomenon to all people is the basic tenant of the Learning Teaching
Management Service concept (LTMS).

The rationale for utilizing LTMS is to combat one of the most
disconcerting trends in higher education today, caused by the increasingly rapid
growth of adversarial relations among the major constituents of the university
scene. The hostility between faculty and administrators is often equalled only by
that of students towards their older associates. The existence of unions of
professors in numerous institutions appears to be paving the way for the
organization of unions of students. With the drive for unionization of the various
services and maintenance workers making steady progress, the only group without
the support of its peers will be the administrators. There is no reason to expect
that they will remain in such a disadvantageous position very long.

This increase in adversarial organizations, and, therefore; adversarial
relations has profourd implications for higher education, and indeed, society, as
a whole. It is difficult to believe that its influence on colleges and universities
will advance the traditional goals of such institutions. It is easy to imagine that
the results will be the opposite in terms of cooperation, understanding and the
scholarly contributions of members of the academic community.

This trend towards increasingly unsatisfactory relations among the major
campus groups, led the founders of World University in 1965 to establish a
number of policies and procedures to reduce or elintinate the estrangement among
students, faculty, and administrators. Among such measures were the following:

a. The creation of a completely open environment in which the tasks

of all faculty and staff including the president were placed in open
courts easily available to all students and staff.

14




b. The establishment of the policy and practice that all administrators
teach one or more classes to aid administrators in having the
frequent first hand experience that any other teacher faces

regularly.

c. The avoidance of academic rank designations. All teachers are
professors.

d. The opening of academic and administrative meetings to all

people including students.
While these policies and procedures were among other things, significant in
bridging the gap between the administrators, faculty and students at World
University, there is sufficient evidence that the adaptation of such policies aided
in making the learning process the main objective for all the activities conducted
at this institution.

The policies the World University put into practice are in many ways
related to the medieval university which began as a corporate relationship among
a "company of scholars,” whose primary goal was teaching. The acceptance of
this goal by the other major group in the early university, the students provided
the unity of purpose needed by these institutions.

The modern university is not only more complex in curricuia, types of
students, facilities and purposes, but it is composed of two additional groups
almost non-existent in the medieval university. They are numerous administrators
- vice-presidents, deans, division heads, directors, head of departments - and the
large staff of technicians, craftsmen, clerical and other similar workers. In some
institutions, unfortunately, the administrators and other staff members sometimes
exceed the teachers at a ratio of one to five. How could such diverse groups as
teachers, students, administrators, and faculty be brought to sufficient unity of
thought and practice by the learning activity that has profound implication for all?
Recognizing learning as the only over-arching goal acceptable to all university
groups, it is not surprising that the founders of World University regarded the
learning process to be the center of university life. In order to assure the learning
process as the main stream of the university’s activities, the World University
designed strategies which enabled the LTMS to become functional. Though
LTMS consists of four components which are inextricably interwoven, the
learning component is considered the most significant, while teaching, managing
and serving are subsidiary functions. )

The learning process, placed at the center of university life, provides the
only tenable goal for universities today.

Acceptance of this goal offers the opportunity for new conceptions about
the roles of teaching, managing and serving. It is now possible to see them as
essential functions that facilitate the learning process and, indeed, make it



possible. The LTMS concept if successfully applied can establish a new
perspective of viewing the university community as consisted of a community of
learners may come to being.

Involvement in the learning process on the part of all professors, managers
and service staff removes the barriers and provides the basis for common
concerns and activities. These lead to new patterns of relations that soon bridge
hierarchical walls or group antagonisms. The ground is thus prepared for new
forms of interaction among the university community.

These new forms do not support antagonisms based on adversary relations
much less adversary organizations. These patterns lead to frequent change of
roles among members of the university community. In one role a person may
have a relatively high place in the hierarchy, in another role one far lower. Thus
a chief administrator may voluntarily elect to carry out a regular service role
involving the clearing of the university halls and classrooms or a clerical staff
member may volunteer to act as an assistant in a language class or tutor students
who have special learning problems. Lastly, the new forms of organization
applicable to a university community and, indeed, to the learning society of the
future are slowly being developed. They are based on the philosophical premise
that places the learning process as the central mission of the institution for all
individuals, whether they are staff members, or students.

In view of the LTMS concept at World University attempts are made that
all decisions must be educational decisions regardless whether they are being
made by those whose current role is teaching, managing, or serving. Educational
decisions are those that offer the optimum education for all persons concerned
with or influenced by the decision. The concept that all decisions in an institution
must be educational decisions, when implemented in practice, leads to less
concern of hierarchy, diffusion of authority, distribution of responsibility,
increased organizational flexibility and functionality. (See appendix A)

From the organization standpoint, form gives way to functions, structure
to operational relations and strong organizational lines to flexible and changing
patterns of association. One of the most significant elements of the LTMS is the
diminution of distinctions among professors, administrators or managers and
service staff. The result has been the dropping of the designation of faculty and
the use of the term “staff" for all people employed by the World University
regardless of their primary function or their position. Professor, managers and
service personnel all attend "staff meetings.” The term professor is not long used
for official purposes although it sometimes surfaces out of custom and habit.

Due to the LTMS concept World University will recognize that old habit
and custom of viewing a university is about to end. Hierarchy and conventional
form of organizations are modified. Relationships are altered or new ones
substituted. In the long run the World University through the implementation of
the LTMS concept hopes to achieve the following:
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To secure a cooperative, unified and profound commitment to
continuous, increasingly effective learning throughout life by all
staff and students.

To encourage participation in joint responsibility for
interesting, meaningful, challenging and useful learning activities
as project and programs witkin and outside the University.

To secure commitment, and participation by staff and students in
the enhancement of the learning process through shared roles and
tasks in the teaching, managing and serving functions.

The implementation of the LTMS objectives by the staff, is only the first
step at World University. Eventually students will also be required to utilize the
LTMS concept while attending this University. This means eventually learning
will be their primary activity while they play supportive roles as teachers,
managers and servers, in moving towards establishing a university comprised of
a community of learners.

The functions and tasks that make LEARNING the central activity of all
the activities at World University are based on the foliowing objectives:

LEARNING
1.

All programs seek to foster the attitudes and skills necessary for
continuous life-long learning by providing the opportunity for
eligible students to obtain a (bachelor’s/master’s) degree in an
individualized self-directed program. While the university will
assign an appropriate advisor, the student is expected to plan and
implement his program on his own initiative through an individual
portfolic, contract, or journal.

All programs seek to promote a universalistic, pluralistic and
humanistic approach to learning, teaching, research, and
community service aid encourage action-oriented investigations,
projects and studies.

All programs seek to promote the combination ¢f theoretical and
practical considerations and needs in learning, teaching, research
and cemmunity service.

All programs seek to promote the continuous learning and use of

research skills, techniques, methods, and theories such as library
studies, games, simulations, community studies, oral histories,
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interviews, literary and linguistic studies, statistical analysis as
well as cross-cultural, and action-oriented investigations.

All programs seek to provide opportunity for the continuous
development of verbal and symbolic communication skills in the
area of languages and computer sciences to the level appropriate
for the program and degree desired.

All programs provide the opportunity for the learning of trans-
disciplinary and trans-cultural understandings and perspectives.
Students are expected to be able to demonstrate trans-cultural and
trans-disciplinary knowledge and awareness as well as a mastery
of the knowledge, concepts and methods of their field(s) at a level
appropriate to their degree.

All programs seck to continuously broaden and deepen the
student’s knowledge and understanding in his major and minor
fields appropriate to the level of his degree.

All programs foster the identification and use of a wide variety of
institutional and community resources for learning, teaching,
serving, managing and research.

In all phases and all levels of the programs of study, the stress is
on clear, measurable, precise criteria for individualized
institutional and self-evaluation.

To foster the individual’s active participation in the teaching/
learning process and provide opportunities for the understanding
and use of theories of learning and teaching, directing, managing,
training, counselling, providing service.

To stimulate the student’s curiosity and creativity by ccnstantly
challenging him/her to perform in many roles, using his knowledge
in the service of others and to continuously evaluate himself.

To promote the development of leadership and the ability to deal
with the changing conditions for the future for themselve and their
chosen field or profession by involvement in future studies, future
modeling, forecasting, considering and designing alternative
futures and participation in personal, academic, and career
planning.
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MANAGING

l. To give opportunity for the student to demonstrate his/her ability
to integrate theory and practice of management functions.

2. To emphasize experiential learning by sponsoring work-study, field
study, internship, and other programs.

3. To provide opportunity for the assessment and acceptance of prior
learning.
SERVING
1. All programs seek to promote the progressive and active

identification with a career and/or professional role and develop a
sense. of professional responsibility and service.

2. To provide opportunities and encourage an attitude which will
sustain concerned citizenship including voluntary participation in
local and world communities.

3. To provide opportunities for inter-cultural and international service
experiences such as overseas “vork, travel and internships in the
areas of communications, social service, etc. as part of a planned
program of studies.

4, To promote awareness, concern and action toward solving
emerging world social and economic problems; such as ecology,
energy, and others.

The LTMS on a long range basis is supposed to relate directly to the
philosophy, goals, objectives, and the mission of World University, which places
emphasis on cultivating human excellence for the good of humanity. Thus
creating a living philosophy that could be practiced on a daily basis through the
University. Regardless of whether the goal of the LTMS is achieved before 1980
or sometime during the last twenty years of this century, when it is achieved, it
will offer a new spirit of common purpose, a new sense of direction, a new
commitment to learning pattern of relations and new forms of organization. In
other words this university will exemplify a new "LEARNERS’ COMMUNITY."

This community of learners at World University in the foreseeable future
will then focus on the learning process as a complete concern of all members of
the University. Teaching, Managing, and Serving in support of the learning
process and as functions and tasks of all people in the University may even occur
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before the end of this decade. However, whether the goal is-achieved before
1980 or afterwards, the Learning process will enable every student and staff to
concentrate on learning as their primary concern and to engage in teaching,
managing, and serving fully and cooperatively to provide and enhance the
learning process.
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THE OPEN-COURT: AN IDEAL
CONCEPT OF MANAGEMENT
FOR INFORMATION DISSEMINATION
TO STUDENTS

Stephen Mncube

A casual observer visiting World University’s .pen-court system of
management for the first time is likely to be attracted by the sight of a mosaic
collection of people. The gentlemen are usually dressed in short-sleeve shirts.
Here and there, you sec a few in business suits. The ladies often wear floral
dresses. Some prefer pant-suits. Others come in blue jeans. This informal dress
creates a relaxed atmosphere in the sixty-eight desk rectangular shaped open-
court, which is approximately forty-four feet in length and sixty-one feet in
breadth. One is likely to be impressed with the constant interaction that takes
place in this open-court. Some are sorting their files. Others are typing or are
intensely involved in reading or writing. Many are conferring in small groups.
Some are reviewing student papers. But, more than anything, all are constantly
interacting with students. One visitor summarized the open-court as a bee-hive,
where everybody seems to accomplish his own duties, while students’ consultation
continues to be an ongoing thing. Another visitor referred to it as "a really mind-
blowing experience,” especially for those accustomed to the more inhibiting
traditional setting of offices in management.

The activities of the open-court reflect the philosophy and concerns of
World University educators who function mainly to meet the needs of students.
The open-court provides ease of access for students to all members of the staff,
irrespective of their positions. It helps to decrease the separatist tendencies that
can grow from lack of communication and adversarial relationships among
students and staff members of institutes of higher learning.

PURPOSE

Observations regarding the open-court at World University are of value
to institutions of higher learning adopting the school-without-walls concept as they
begin to explore and experiment with ways of facilitating students’ needs.

This study is based on a long term observation of a particular
environment. It provides information useful with regards to the following
categories of information dissemination:

a) Perceptions of staff members and students of the open-court.
Assessment of information dissemination in terms of the following
categories.
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b) Information giving.
c) Referral.

d) Follow-up for students who frequent the open-court.

METHODOLOGY

Participant observation was considered the most appropriate because it
adds a new dimension in research. In most instances, research done in relation
to open-court has either been descriptive or statistical in nature. It was the intent
of the researchers to bridge the gap between descriptive and statistical methods
when collecting data for this study by utilizing social contact between the
researchers and the respondents. The intensity and complexity of social
interaction between the researcher and respondents led to clarification and greater
comprehension of the complexities involved in such studies. The researcher’s
position as a staff member holding a desk in the open-court provided maximum
opportunity for observation and interaction.

The researcher determined the kind of activities that appear more
pronounced in the open-court in relation to students by exploring facets of their
concerns. Observation and interaction in the open-court was carried on for
twenty minutes each day, from June 1976 to June 1978. The researcher kept a
daily log in which he recorded student concerns based on his interaction and
observation. This log was intended to accomplish the development of a critical
incident technique of verifying the validity of the data in the interaction between
the researcher and the clients observed. The technique has been utilized
successfully in the area of social psychology by John C. Flanagan. His work
“The Critical Incident Technique" focused on "observable human activity that is
sufficiently complete in itself to permit inference and prediction to be made about
persons performing the act."

The operational theory for participant observation being used for the study

is described by Herbert Blumer as:

A theory of social interaction that views man as acting in terms of the way
he interprets his environment. Each member of a social setting perceives
his environment through integration of his experiences, his immediate
needs, the way he views the behavior of others, and his position, e.g.,
teacher, student, parent. It is these perceptions of this enviroment that
will determine how a member interprets his roles and l.s subsequent
actions.

Even though all the data gathered through participant observation arose

naturally within the course of the interaction between the researcher and the
persons being observed, the following indicators were used to assess the student
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concern in relation to the categories stated for information dissemination
indicators:

- The kinds of advice rendered by the staff members to students, and
the usefulness of such advice.

- What kinds of referral are given to students by the staff members,
aind how accurate are the sources of referral.

- How open are the student conversations with staff members?

- Do staff members go out of their way to assist a student?

- Does any duplication of effort take place or not when granting help
to students?

- What are the reactions of staff members to the open-court?

SAMPLE

The sample size of students who frequent the open-court range from five
hundred and fifty per month to seven hundred. The months that show a high
number of students visiting the open-court correlate with the period of registration
and final examination. Table 1 below shows the size of student traffic in the
open-court du-ing registration and final examination periods. Table II following
is a breakdown of student visits from June 1976 to June 1978.

Hato Rey Center Student Population Who Visit The
n-Court PER TERM.

YEAR TOTAL ENROLLMENT
1976 - 1977 1011
1977 - 1978 1196 Table I

AVERAGE NUMBER OF STUDENTS VISITING THE OPEN-COURT PER
TERM

2nd...... 48%...........
3rd...... 55%...........
4th...... 56%..... ...... R

ISteceees 56%.ceeceeenees

ZNdeceiee 53%.cneceene..
3rd...... 55%.cccecec..
4th...... 54%.......... .

Table II
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ANALYSIS

The analysis of data based on the indicators mentioned abov= was then
summarized and classified into the four categories in a precise statement:

a) General perceptions of the open-court by staff members and

students.
b) Information giving.
c) Referral.

d) Follow-up.

The percentile rank was also used to express percentages in the frequency
distribution of scale utilizing the following statistical formula:

PR = Rank/NX100 - for each table presented in the Appendix.
STAFF MEMBERS’ PERCEPTIONS

The perceptions that are stated under this category provide a general
overview of the concerns of all the occupants of the open-court. These concerns
are a good representation of all the clients of the open-court, because they were
directly abstracted from the log of recorded observations.

Most of the conversations relating to open-court for the past two years
show a steady progression from a negative reaction to the open-court to a positive
one. At first many occupants felt that working in such an open environment was
impossible because of the noise likely to occur. Others felt it was impossible to
keep so many people in a limited space and expect harmony. Others were
indifferent to the whole concept.

But, soon after the open-court was installed and new desks were brought
in, one cculd easily detect a rapid change of attitude among the staff members.
Some began to talk about the idea of rotating desks to allow more interaction to
a point that everyone is familiar with all the activities of each area or office.
Others felt the open-court would make * more possible to bring into operation the
newly established form of management which requires every individual affiliated
with the institution to be a learner, teacher, manager, and server. Others claimed
this condition was ideal for an effective domain of léarning which appeared to be
one of the thresholds of the institution’s learning activities. And there were also
remarks to the fact that since there is no particular personinel assigned to student
counseling per se, this would now become everyone’s concern. This put students
in the center of all the institutions activities.
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In general, the open-court caused a lot of mixed feelings at first. But, it
appears with the progress of time, over ninety percent of the staff members are
convinced that despite certain disadvantages that exist in an open-court, it was
still the best way of meeting the aims and objectives of this institution.

STUDENT’S PERCEPTIONS

Approximately ninety percent of students interviewed, who frequent the
open-court, claimed they found it beneficial in terms of providing needed access
to their instructors. They felt the idea of not having to make an appointment to
discuss personal or academic problems was conducive to their continued studies
in this institution. Others felt the open-court had a family atmosphere. Thus,
they view the whole administration to be more responsive to their needs than an
authoritative institutional structure that makes decisions without student input.
They felt the open-court lends itself to a greater feeling of equality or integral
part of the institution. Seeing the President and Deans frequently conducting
business in the open-court minimizes the fear of persons occupying key positions
in the institution, allows more interaction between the students with these
individuals, and creates a constant dialogue between them. It was also felt by
many students that the contact with instructors in the open-court is not as
inhibiting as it would be in an office setting; that seeing other students working
side by side in some offices and academic divisions, indicates an attempt to
bridge the gap between the siudents and the staff members.

There were others that felt the open-court is the testing ground for the
philosophy of the institution which seeks to establish a better understanding of
each individual.

Negative opinions from students did not comprise more than three per cent
of the students’ responses regarding the open-court. The students who responded
negatively were mostly concerned that it appears some students are given more
attention by the staff members compared to others. Others felt it was difficult to
discuss private matters when everybody can hear you. And, some felt their
consultation with certain individuals may be construed as having other ulterior
motives such as love or favoritism for that person.

INFORMATION GIVING

In terms of information giving, the data collected indicate that the open-
court staff as resource has been utilized to provide information as needed by the
students. As a result, there was often no need to refer students to outside
sources. This finding is supported by the results shown in Tables 3, 4 and 5. In
Table 5, it is shown that the open-court received the highest rating from the
students in terms of its being a source of needed information. Another factor
supportive of the open-court’s capability to provide information is based on the
results in Tables 3 and 4. The type of information that the open-court seems
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most capable of providing pertains to educational needs of the students. The
open-court’s capability is less channeled toward dealing with those issues that are
the most crucial to the students outside the educational and community issues.

REFERRAL

The referral services provided within the open-court appear to be
significant. Eighty percent of the students who the researchers interacted with
received useful referrals. This is especially noteworthy, in that, the literature
reflects that well established information and referral services seldom show a high
percentage of referral cases and act mainly as information services. Even
agencies that have been designed to disseminate information do not always serve
a large percentage of the community in which they operate. In fact, if they reach
20% of the total community, their function is considered effective. This is
significant to an open-court which has not structurally defined itself as a referral
agency. It exists mainly because the staff members in the open-court are
compelled to connect students with the needed service and thus, they provide
referral, even though they do not always consider this a separate function.

FOLLOW-UP

The analysis of the data based on Tables 1 and 2 provides sufficient
evidence that the open-court is able to provide follow-up if needed. From the
results obtained and shown in these diagrams, one cannot explicitly establish
when it actually occurred for those persons who needed it. Given the fact,
however, that so many students obtained advice from the open-court staff, it can
be assumed that many of these students return to the staff members who had
rendered them advice. Because of the interaction that takes place between the
staff members and the students, it can also be assumed that some follow-up
occurs during such interaction 'within open-court premises. Some unidentified
forms of follow-up may take place, even though the data do not indicate this
explicitly.

SUMMARY

It is important to note that the open-court has some of the components
which are essential in an information referral service. For instance, there is
sufficient evidence that it does have the capability to interview students and make
an assessment of their needs. Equally important is that it does meet the
requirement of the component information giving, as a basic and direct provision
of information to clients. Though it does not have a clearly defined component
called "follow-up," it does engage in some activities that result in follow-up as
discussed. Finally, it does have a referral capability, even though not a
structurally designed one.
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On the whole, the findings based on the four factors discussed above,
indicate that the open-court is a source for disseminating information that
corresponds to the model of an information and referral service as defined by the
United Way of America’s "National Standards for Information and Referral.”

The casual environment within the open-court creates an atmosphere that
is homely as opposed to the inhibiting office setting in closed spaces. The
findings also indicate that the interaction that takes place often leads to
information giving. To a certain degree, a follow-up to the information given
does take place as well. There is, however, the danger of duplication of effort,
in that, a student can easily go to more than one staff member for the same kind
of information. Because of the existing services in the open-court that are
indirectly related to information and referral services, there is indication that the
environment could ideally function as an information and referral mechanism, if
this function were to be formally established by the staff.
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TAGORE THE POET THAT
EXEMPLIED LEARNING
TEACHER, MANAGING AND SERVING

Barbra Painter

At ten minutes past noon, August 7, 1941, the entire city of Calcutta came
to a standstill.” People swarmed into the streets. Traffic jammed. Buses, taxis,
rickshaws and carriages piled up on Chowringee and other major thoroughfares.
Crowds gathered on the Maidan Green and around the Grand and Great Eastern
Hotels. In the markets and bazaars trade was suspended. Shops put down their
shutters and barter over luxury and everyday commodities came to a halt. All
over the metropolis banks, schools, courts and offices paused in their proceedings
to pay silent respect to a poet. Rabindranath Tagore was dead. But Tagore did
not die that hot August day. The city soon resumed its busy tempo. Life moved
into the future with all its changes. And the poet lives on - in Bengal, in India,
in the world. "Daily came poets to our house to discourse on poetry.
There were crowds of learned literatures, men who intoxicated us with French
and English verse, professors who discussed science. In such an atmosphere,
what need had we a university? Each of those men was a whole university in
himself."* Indeed, Jorasanka did attract pundits and men of letters in Calcuita.
Its hospitable doors were open to the arts and sciences as they had been since the
days of Tagore’s grandfather, the wealthy and generous Prince Dwarkanath.
Dwarkanath’s son, Maharishi Debendranath, had fourteen children. Tagore was
the youngest. Tagore’s older brothers, sisters and numberous cousins had varied
interests and talents. Poetry, drama, music, art, journalism, politics and all sorts
of enterprises made the Jorasanka joint family household a beehive of activity.’

For Tagore the daily routine of Jorasanka began well before dawn with
wrestling followed by instruction for his tutors. A series of teachers came
throughout the day and well into the evening hours. The English tutor arrived
after dark when the boy was already sleepy. In time Tagore acquired great -
facility in English and much has been written about the influence of its literature
on his Bengali works. He liked the Romantics and in several essays quotes
Wordsworth, Shelley, Keats, etc.'® But it was the begali poets, particularly the

"Kimnoliar, op. cit., p. 14

'M.. p. 17

‘Kripalagi, gp. dit., p. 58

“Rebindranath Tegore, Creative Unity (London: MacMiilan, 1922}, p. 19.
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Vaisnavas''who captured his imagination and it was the woinderful lines of
Kalidada’s Sanskrit verses that at were closest to his heart.!? He was also fond
of Bengali folk literature performed by the Jatra, traveling theater overheard from
the family servants on the roof terrace by starlight.

“And so we would go to sleep with our ears full of *Grasping the sword
the prince strode across the plain.” This story is truly a wonderfu} tale, with its
manifold amazing scenes painted in words. The imagination is Jed on and on by
picture after picture. Wonderful inventiveness, wonderful style. Where are they
now, the women who could paint such wonderful pictures.""® Folk literature
and the everyday speech of the people play a good part in Tagore's great
contribution to Bengali. He had an uncommonly good ear for the spoken word.
This facility plus his wide reading of Bengali and Sanskrit literature gave him a
mastery of his idiom exceeded by few. "He gave to his people in one lifetime
what normally takes centuries to evolve - a language capable of expressing the
finest modulations of thought and feeling, a literature worthy to be taught in any
university in the world."* Before Tagore there was a definite division between
formal and colloquial Bengali. Tagore captured the language of the people and
gave it literary expression, elevating and ennobling it while at the same time
incorporating it into literature.

Why was there such a shire over the passing of a poet? Tagore was no
minor ’khavi.” He was a great poet, a "Mahakavi," a seer, an intermediary
between the humén and the divine. "He had an intuitive and profound awareness
of the imminence of the divine which ran as an undercurrent in all he wrote or
did."*> Bom in the "Jorasanka” (Twin Bridges), the Tagore family house, in
Calcutta on May 7, 1860, Rabindranath lived to be eighty. Primarily ¢ poet, his
literary achievement is prodigious. He was a lifelong learner, and the variety of
his interests is astounding. One reason his genius was able to develop in so many
directions is because he was a Tagore, one of Calcutta’s most illustrious
families.’ In accordance with that family’s tradition, Rabindranath did not
confine himself to literary works alone. He dedicated his energies in many
directions and applied his talents to practical problems. In his activities learning,

mmumgmmmm Indian Book Company, W75)p31 "We have assn that the boy was inordimasely fomd of Veisk
lyrics; Uasir lamgunge, cyUun, amd semnibility, overything sbout Umws sewmmnl smchamting...*

mlhm&‘ th Tagove: Powt and Dramatiot (London: Oxford, 1948) p. 66. *As Darts Jooked across the casturies ac ' hailed Virgl
s Taastar, sn Spensat overiocksd two lsaired yeers of posiical Aambling eed cinimed ths succession 10 Chaucer, as Mikow in his tum sakused his ‘mmeier Speaser,”
50 Rebindremsth wermed back 10 Kalidess.*

“Khanolkar, gp. cit., p. 16.
“Kripalagi, op. cit., p. 3
* Krishna Kripalani, Rabindransth Tagore: A Biogrphy, (London: Oxford, 1962). p. 7.
! Hiranmay Bancrjcc, The House of the Tagores (Calcutta: rabindra Bharati, 1965) p. 1 scq.
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teaching, managing and serving, the LTMS concept of World University* are
very much interrelated: one flows naturally into the other. Why this is true and
how it made Tagore much more than an artist, or a poet, can be seen by taking
a brief look at his life.

LEARNING

Rabindranth Tagore grew up in the India of Queen Victoria. It was a tiine
when affluent people protected their children from smallpox, cholera and typhoid
behind the sheltering walls of family estates. Tagore's childhood was a time of
restrictions. He was not allowed to roam the fields and villages as do the sons
of Bengal; farmers or fishermen. Also, because his mother suffered from

tuberculosis, he was given at an early age to the care of servants. In his °

autobiography he speaks of one servant named Sham; "He used to select a
particular spot where he made me sit. Round this, he would draw a line in chalk,
and with raised forefinger and looks for deadly seriousness, he would solemnly
warn me not to step outside the line." These limits and restrictions did have
some influence on the future poet. From the balconies of the roomy Jorasanka
mansion he watched the busy life in the gardens below and from the roof terrace
he beheld the great city around him. He became an acute observer of scenes and
people, and his subsequent literary works are rich in detail and pictorial scenes.®

Closely confined as a boy, Tagore had a strong desire to know the villages
of Bengal. "I longed to see what a Bengali village was like. My heart was
drawn to the picture which my fancy had painted - the clustered huts with their
awnings in front, the queer little alleys, the sweet little pools of bathing water,
the games, the fairs, the fields, the shops in the bazaar, and so on - in fact, the
whole daily round.”” This fascination with village life stayed with him, and
when he finally did become acquainted with rural Bengal, the pictures his eyes
beheld reappeared in his stories and songs.

Gradually the restrictions on Tagore were relaxed. He was given the
freedom of Jorasanka. It became his place of learning, all the more so because
he did not adjust to formal schooling. The Oriental Seminary, the Bengal
Academy, St. Xavier's High School in Calcutta did not inspire him, nor did his

* LTMS, Learning, Teaching, Managing and Scrving is the working Pt introduced by Presideat Ronald C. Bauer at World
Univenity, Hato Rey and guiding staff and studcat operations aod relatioos.

* G. D. Khanolkar, The Lite and the Plough: A Life of Rabipdranath Tagore, trans, Thomas Gay (Bombay: The Book Comter,
1963) p. 11.

¢ Tagorc's poctry hiots of this pictorial quality even in the book titles: for exampic, Chhabi o gan (Pictures and Soags) 1883, Lipika
(Sketches, 1919, Chhadars Chhabi (Rhymes and Pictures), 1940. Tagore writes of Chhabio gap: "Had 1 becn a painter with the brush
1 should doubticss have tried 10 keep a permanent record of the visions and creations of that period when my mind was 80 alertly
responsive... What 1 had was only words and rhythms, and evea with these [ had not learn (o drsw from strokes and the colours whea
beyond their margins.® Kripalai, op. ¢it., p. 109,

"Khanolkar, gp_cit., p. 14.
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educational experiences in England where he went to prepare for the bar. It was
Jorasanka that was Tagore’s schoolroom.

When Tagore came of age, as is usual for the Brahmin twice born, he
went through the sacred thread ceremony, the Upanaya. This initiation into
manhood was soon followed by a trip to the Himalayas with his father, Maharishi
Debendranath. The sojourn made a deep impression on Tagore, age 13, and
should certainly be thought of as a learning experience. The journey itself was
exciting and for the first time the boy saw Santiniketan, the place of his future
school.” In the Himalayas the father and son took a house at Bekrota, on the
crest of a hill. Debendranath closely supervised his son’s studies. He had ready
books on numerous subjects and he tried to explain scientific matters to the boy
in simple language. He also emphasized the study of Sanskrit. Tagore was
particularly affected by this intimate association with his scholarly and saintly
father. Maharishi Debendranath was the leader of the Brahma Samaj'® an effort
to reform Hinduism by a return intimacy with anyone after the death of his sister-
in-law. He welcomed inspiration but avoided deep commitments. He wanted to
keep himself free, for as he himself put it, "This freedom is claimed by my
master for his own service."? By his master he meant "Jivan-devata," the
universal spirit of life. Years after Kadambari’s tragic death Tagore came upon
her portrait and wrote a poem, “The Picture.” The last lines are "You are the
poet within the heart of the poet, no mere picture."? Kadambari Devi lived on
in Tagore.

More tangible and more documented is the influence of Kadambari’s
husband. Kuptoromdramatj was twelve years older than Tagore. The poet writes
of his brother: "In all our intellectual or psychological discussions, he never
behaved to me as senior to junior, but treated me as an equal and allowed me to
treat him the same. No one also would have permitted such liberty, for which
many people blamed him. His affection enabled me to sweep away the
nervousness that used to hold me back."®

It was under Jyotirindra’s guidance that Rabindrath developed his musical
abilities. No small credit goes io the efforts of his older brother because Tagore’s
songs are one of his most lasting and beautiful contributions.?* The two brothers
used to compose together. "He was always at the piano, absorbed in composing

“Khanolkar, gp. cit., p. 21.

“Thompson, op, cit., p. 11-12.

' Mukherji, op. cit., p. 45.

*Rabind. wnath Tagore, Balsks (The Flight of Crance) trans. Aurcbindo Bose (Calcutia: Visvabharsti, 1916) includes the posm 'Chhebi’ (The Picture).
“Khanclaar, op_ cit.. p. 30.

“l'haw\.g, ity p. 137 *It is by his songs that ho is beet Inown; they mumbce close an two thousand. ! There can be no question, said the poet 1o me,
“that [ have conquered my peopie by my songs. | have beard even drivers of bullockeurts singing my latest and most up-todate songs”... The villagers had other
songs bt in Calourta and in educsied circlos claawhere, cveryone sang Rebindranath's.®
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tunes even new. The task of quickly fitting words to these improvisations was
left to me. Without his encouragement, who knows whether I should ever have
blossomed into a song-writer? The stream of song he set free in me will remain
my life’s companion to my last hour. "%

Jyotirandranath also encouraged Tagore in another direction in the writing
and performing of dramas for the stage at Jorasanka and the Calcutta theaters,
Deeply involved in creating for the theater he enjoyed collaborating with his
younger brother; "... he read to him the first drafts of his dramas and gave him
confidence by incorporating in them Tagore’s suggestions and even compositions;
he staged these dramas and made his brother act in them."? Tagore later wrote
several plays, musical and dance dramas. "Chitrangada, the Princess of
Manipur" is one of the best of them. Several members of the Tagore family were
often involved in the productions, taking leading parts and even designing the
stage sets. Tagore was an accomplished actor. He made his debut with a much
acclaimed performance of his own musical play "The Genius of Valmiki." Its
merit was in its musical innovation. "With this play Tagore led his revolt against
the prevailing orthodox tradition in Indian music."# Tagore continued much of
his life to compose for the theater and to act in his own productions. It was
Jyotirindra who first encouraged this talent.

One might say it was also Jyoti who stimulated his brother’s interest in
Indian politics. "Jyotirindranath was incorrigibly romantic and his fertile
imagination lured him into incredible adventures... His own rendezvous with
destiny petered out but it helped considerably to stimuiate his brother’s many-
sided interests, not the least of which was his passionate concemn in his nation’s
freedom."® The two brothers joined a Secret Society called Sanjivani Sabha.
The Sabha held its meetings in a tumbledown building in an obscure Calcutta
lane. These proceedings were shrouded in mystery, but "as a matter of fact there
was nothing in our deliberations or doings of which government or people need
have been afraid."” The rest of the family had no idea where the two ycung
men were spending the afternoons. The Sabha’s door was locked, the meeting
room dim in darkness, the watchword was a vedic mantra, talk was in whispers.
This is an interesting beginning of Tagore’s political career, for he and Mahatma

*¥Khanolkar, op. cit., p. 15.

*Ibid., p. 63.
TKripalani, op. cit., p. 93.
*Ibid., p. 67.

Ibid., p. 67.

26




Gandhi were destined to lead India towards Independence.®

About the same time as the Sanjivani Sabha meetings, in 1877, Jyotirindra
had another idea. He began a literary monthly named Bharati. The eldest Tagore
brother, Dwijendranath,*! was the editor. Jyotirinda made room on the editorial
board for Ranomdramatjas a dependable and prolific writer. With this new outlet
for his efforts Tagore wrote enthusiastically and prolifically. Tagore’s association
with journals continued for many years. He edited Banga Darshan, Sabuj Patra,
Bharati and Sadhana® and wrote for numerous others. Thus Jyotirinda had a
many-sided influence on his younger brother.

These were a few of the incidents, places and people contributing to the
learning of Rabindranath Tagore. It has been suggested that Tagore was not just
one man - he was many men.** One of his greatest gifts was knowing how to
synthesize and utilize the learning of others. He not only harmonized knowledge
within himself but he spent a life time giving this knowledge to others. He was
not only a visionary, a creator of beautiful thoughts and words, he was a very
practical man as well. How he used his learning and why he is called a
"Mahakavi," a seer, can best be observed by looking at the managing, teaching
and serving aspects of his life.

MANAGING

In Rabindranath Tagore’s Life (LTMS) learning, teaching, managing and
serving often overlap and are sometimes inextricable threads. But in the sequence
of events it can be said that learning was followed by managing. This is so
because Tagore’s studies were interrupted, if only by a change of location, in
1890 when his father asked him to take over the management of the family
estates. The zemindary was largely in the rural areas of East Bengal (now
Bangladesh). Tagore had often hoped for a closer acquaintance with Bengal’s
villages, and now the opportunity was at hand. The estate was widely scattered.
The head offices were in Shileida, in Kaligram and at Puri. The branch offices

*Ibid., p. 357390 for Tagore's role in politics. See also Rabindranath Tagore, Nationalism
(London: Macmillan, 1917).

*'Ibid., p. 34, "Her eldest son, (1agor:’s mother’s) Dwijendranath was a man of gigaatic intellect,
poet, musician, philosopher and mathematician."

“Banga Darshan, Sabuj Patra, Bhared, and Sadhana are four prominent Bengali journals. Banga
Darshan (The Mirror of Bengal) first appeared in 1872, edited by Bankimchandra Chatterjee and later
by Rabindranath Tagore. Sabuj_fatra came out in 1914 edited by Paramatha Choudhbury.
Rabindranath contributed to Sabuj Patra (Green Leaf). Bharati appeared July 1877 edited by the eldest
Tagore brother Dwijendranath, but it was Jyotirinda’s idea. Rabindra was from the beginning a
contributor and later the editor. Sadhana was first issued in November, 1891, conceived and edited
by Rabindranath Tagore.

”Kripalani, op. cit., p. 67.
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were in Shahazadpur, Kushtiya and Patisar. Much of this territory is easily
accessible by water, and Tagore did the requisite traveling in his family houseboat
or by river steamer. '

At first the poet had misgivings about taking on the role of manager, but
he proved more than capabie. The problems of rural Bengal and the private lives
of his tenants interested him. He reviewed traditional zemindary policies and
observed how neighboring landlords managed their estates. He pondered the
subject and devised new and simplified methods of management. Estate accounts
were complicated. They were often made worse by the crookedness of scheming
clerks who took advantage of the illiterate tenants. When Tagore took charge,
"his agents and clerks fondly told each other ’he’s only a scholarly poet; what can
he know of business."* They were soon undeceived. Tagore scrutinized each
item and came to his own conclusions about decisions to be taken and rents to be
collected.

From contact with the villages, Tagore developed a life long concern for
the Bengali peasants. He had a sincere desire to help these unlettered people.
In a letter written around this time the sympathy he felt for his tenants, the "riots”
is apparent: "Sometimes one or other of our simple, devoted old raze comes to
see me - and their worshipful homage is so unaffected. How much greater than
I are they in their reverence."*® He taught of the villagers as "big helpless
children of providence"*and it became his mission to help them become self
reliant adults.

The ideas Tagore was germinating in his more than ten years managing
the family estates later found expression in the agricultural experiments at
Sriniketan. Tagore was a pioneer in the field of rural uplift. "Two decades
before Mahatma Gandhi took up this cause, and half a century before the Indian
Government became involved, the first experiments in rural community
development were made by Rabindranath Tagore."*” These experiments grew
from Tagore’s experisnce as estate manager caring for his own family zemindary.

Managing was a good learning experience for the poet and the ten years
Tagore spent tending the estates were by no means all giving. What he received
from observing the lives of these humble people was a great stimulus to him as
an artist. One of the rural areas he loved best was Shileida. "He was now

¥Khanolkar, op. ¢it., p. 101-102.

YRabindranath Tagore, Glimpses of Bengal (London: Macmillan, 1921. trans. Surendranath
Tagore of a selection of letters from Chinnapatra (Torn Letters) (Calcutta: Visvabharati, 1912).

¥Khanolkar, op.cit., p. 102.

*Kripalani, op. cit., p. 148.
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entering upon his happiest and most creative period, living chiefly at Shileida. "%
Shileida is in north-east Bengal. It is an area of many rivers and lovely forests
with interesting flora and fauna, including the Bengal tiger. "The Shileida
Zemindary was not widely scattered but sufficiently so to entail a certain amount
of easy travel by boat. It was also within easy reach of Calcutta. Most important
it gave Tagore the rest of mind and leisure which ripened his many sided
powers."? The two aspects of nature which Tagore loved best were the sky and
the river, and now he made his headquarters on a houseboat at Shileida and
traveled Bengal’s rivers. His imaginations was stirred by the people and the
landscape, and this way of life emerges in his poems and songs. Some of the
experience is related in his Torn Letters.*

In a letter written on the 21st of June 1892 on the way to Goalunda,
Tagore gives some insight into why this reverie area had such attraction for him.
He speaks of the rural scenes and particularly the sandbanks created by mighty
rivers which often change course and cut new channels in the monsoon season.
These sandbanks are rarely inhabited because of the capricious water but they are
sometimes sown with jute or paddy. Thus in one of the world’s most densely
populated countries there are solitary and empty stretches. Such landscape had
a fascination for Tagore"... I cannot tell how it moves me. I suspect that the old
desires and longings of my servant-ridden childhood - when in the solitary
imprisonment of my room I pored over the Arabian Nights, and shared with
Sinbad the Sailor his adventures in many a strange land are not yet dead within
me, but are roused at the sight of any empty boat tied to a sandbank. ™!

In another passage he writes, "If I had not heard fairy tales ... in my
childhood, I am sure views of distant banks, or the farther side of wide fields,
would not have stirred me so..."? Tagore goes on to say "What a maze of
fancy and fact becomes tangled up within the mind of man. The different strands
of story and event and picture how they get knotted together."® This is what

*Thompson, op. cit., p. 96.
*Ibid., loc. cit., p. 96.

“Thompson, op. cit., p- 101-102. "Torn Leaves (or Torn Letters). Of these a good many were
written to Srischandra Majumdar, but most of them to his niece, Indira. She knew the value of.this
correspondence and on his fiftieth birthday gave him a selection from his own share in it, copied out
and bound.”

“Rabindranath Tagore, Glimpses of Bengal (London: Macmillag, 1921), p. 78. A letter written
on June 21, 1892.

“Ibid., p. 78-79.
4342 o
Ibid., p. 79.
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the poet was doing in those ten years of estate management. The landscape of
Bengal inspired him, the lives of her people stirred and filled his fancy. He wove
the two together and stories, songs and lyrics poured freely from his pen. The
scenes of village life stayed with him for years and app=ared in frequent literary
works.

One of the finest outcomes of Tagore’s ten years of managing was a
wealth of artistic creation. His short stories in particular belong to this period.
He was the first Indian to attempt this form. Many of these stories were
suggested by a scene or incident or character he observed while he lived on his
houseboat. In his letters of the period he speaks of his delight in creating this
form. "If I do nothing else but write short stories I am happy and I make a few
readers happy. The main cause of happiness is that my characters become my
companions, they are with me when I am shut up in my room on a rainy day, or
on a sunny day they walk about with me on the bright banks of the Padma."#
And in a letter from Shahazadpur he writes: "So often I feel I could write lots
of little stories - lovely ones. I would enjoy writing them.™® Tagore wrote
many stories, three volumes in all"... he was not concerned with portraiture of
personality or development of character but with depiction of a mood, creation
of an atmosphere or sudden revelation of an unsuspected aspect of character or
motive. This swift and intuitive grasp of a scene or a situation was akin to his
lyrical genius and native to his highly sensitive mind which responded quickly to
each and every impression or suggestion from outside. Once a suggestion was
registered the imagination worked on it and soon wove a story round it."*

Besides managing the family estates from 1890-1900 Tagore was also
editing the Journal, Sadhana. From Shileida he contributed more than seventy-
five percent of Sadhana which was published in Calcutta under the nominal
editorship of his nephew, Sudhindranath. In the journal’s fourth year Tagore took
total control and edited it himself.*” Sadhana was an instant outlet for Tagore’s
short stories and they flowed rapidly from the poet’s pen. The creative and
managing experiences were thus combined and the artist profited from his daily
contact with rural people and their problems. Managing the estates gave the poet
a sound knowledge of his countrymen. It led him to the realization that education
was the key to progress, and he had a great desire to move the country

“Kripalani, op. cit., p. 159.
“Khanolkar, op. cit., p. 97.
“Kripalani, op. cit., 156.

“Khanolkar, op. cit., p. 105.
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forward.*®* At last managing led to teaching, for in the year 1900 Tagore
retiredfrom supervising the estates. He retreated to the dry red earth country
around Bolpur in East Bengal where he opened his school at Santiniketan, in that
sanctuary of peace long loved by his father.*

TEACHING

Teaching began around 1901 and continued for the rest of Tagore’s life.
Tagore had broached the idea of establishing a school at Santiniketan to his father
Debendranath who then gave permission. On December 22, 1901, Tagore
opened his new school, the Brahmacharyashram, (the boy’s monastery). As a
boy Tagore had suffered under the educational system imposed on India by
MacCauley and the British Raj. His idea now was to go back to tried and trusted
methods of ancient India, to the forest rishi’s way of teaching. Tagore was a
pioneer in the field of education. "For the last forty years of his life (1901-1941)
he was content to be a schoolmaster in humble rural surroundings.*® One
might reflect if Tagore had not synthesized his experiences of learning, managing,
teaching and later serving, if he had. not reached a world wide audience with his
works, he might have been only "a schoolmaster in humble rural surroundings."
He was that. But he was much more.

The Brahmacharyashram, Tagore’s first school at Santiniketan, began with
five pupils and five teachers too. Tagore writes of his project to his good friend
the renowned scientist, Sir Jagadish Chandra Bose* "I am at Santiniketan in the
throes of trying to start a school. It has to be just like our ancient ’forest
monasteries,” where teacher and pupils lived together in ordered discipline
without the least trace of luxury, and rich and poor alike had to be initiated as
novices of the order. Yet search as I will, I cannot so far find the right teachers -

men swho combine themselves the science of today with the culture of the
past." 1

Tagore did eventually find good teachers. Soon the school expanded to
110 boys between ages 5 and 18, divided into three sections. The daily routine
was carefully planned. It began at 4:30 a.m., first came exercise, then a bath and
meditation.  This was followed by morning lessons from 7:00-10:30.
Subsequently there were two hours of homework and independent study. School

**Tagore, Chinnapatra, op. cit., p. 92-93. A still untranslated letter tagore wrote from Cuttack,
Feb. 25, 1893, makes reference to his earnest desire to move the country forward. I have translated

part of this letter in the latter part of this essay under Serving.

“Khanolkar, op. cit., p. 21-23, gives an account of the discovery of Santiniketan by Tagore’s
father, Maharishi Debendranath.

“Kripalani, op. cit. p. 7.
"Khanolkar, op. cit., p. 123,
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resumed again from 1:00-4:00 p.m. Evenings were for recreation which included
meetings, gardening, story telling and other activities. Bed time was 8:15. The
subjects taught were Bengali, English, Mathematics, Sanskrit, History and
Geography, and in addition Chemistry, Physics, Music and Drawing. All
theclasses were in the open air, under trees as in the ancient forest hermitages.

Tagore took an active part in the teaching. He used to show the other
teachers how to forget the set syllabus and make lessons enjoyable. He believed
teaching should be exciting to both teachers and students. It should open the
pupil’s heads and hearts to a living culture and be both tasteful and lively,
progressive and creative. Tagore’s ideal teacher was one who developed his own
personality along with the personalities of the pupils. He tried to give his staff
every opportunity for growth and enrichment.*

The Arts were given a central place in Tagore’s school. "Tagore attached
as much importance to his pupils’ emotional as to their intellectual development.
He counted on a fusion of emotion and intellect to assure them of a full and
rounded life, and this is why painting and music were made two of the principal
subjects at Santiniketan." An artistic atmosphere was created. Daily exposure
to music and pictures subtly and subconsciously influenced even those who could
neither sing nor draw and they were taught to find enjoyment in these riches.

As time went on Tagore began to think seriously about the future character
of his school. He decided it could no longer remain parochial or limited to
Bengal. It should belong to the whole country.. This was the first step away
from the original inspiration of the Brahmacharahsram. It was partly prompted
by a large contingent of Gujarati boys, sons of Calcutta and Jheria merchants who
wanted their children to be educated at Santintiketan.

As years passed the school kept expanding and on December 22, 1918, it
became also a World University, Visvabharati. Tagore wanied it to be a center
for Indian culture, a seminary for Eastern studies and a meeting place of the East
and the West. The expansion was partly due to Tagore’s winning the Nobel Prize
for literature in 1913. The prize gave him funds to expand, and the success of
his lecture tours and translations were to the benefit of the school. This
expansion of Santiniketan led the poet into a life of serving because a large
portion of his remaining years were spent traveling to promote Visvabharati and
his ideal of one world and universal man.

While considering Tagore’s contribution to teaching, mention should be
made of Sriniketan, his scheme for community development that was closely

connected to Santiniketan. Sriniketan was established in the village of Surul three

miles from Santiniketan, and it became a source education for the students to help
serve the community. From the years of estate management Tagore had come to
the realization of the extent of neglect and misuse of the soil of Bengal. At

Ibid., p. 123.

“Ibid., p. 224.
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Sriniketan he decided to establish a center for agricultural studies at Surul with
his son’s help.** Other centers like it were esablished at Patisar, Kanta and
Ratoyal and the villagers were brought into the program. Each center had a
hospital, a dispensary and doctors. Over 100 primary schools were opened, and
night schools also. People were taught first aid, soil conservation, how to cope
with floods and fires, improve village wells and tanks for better water supply,
repair roads ard thatch roofs, clear jungle undergrowth, etc.

To carry out his plans Tagore naturally needed the help of many people.
In 1922 he was joined by a young Englishman, Leonard Elmhirst, who helped
organize rural reconstruction of Sriniketan. Another dedicated worker was Mr.
Atul Sen, formerly a high school principal, who helped Tagore realize these
community plans. But best of all Tagore won the support of the villagers
themselves. "The peasants were made to appreciate the .mportanc:. of all this
from the point of view of their own gocd. At first they could noi make it all out;
no landlord had ever before shown such care and thought for his tenants’ welfare.
However, they felt that when "the master took so much trouble for them, the least
they could do was to lift a hand themselves and so they readily came forward. "

Thus Sriniketan became a nucleus for experiments in large-scale
community development. Tagore tried to create social participation and service
and a living communication between the students of this Santiniketan school, the
national leaders of Indian society of tomorrow and the peasants, the solid core of
the Indian economy, and society. Tagore beheved that learning and teaching
shovld not be divorced from serving. This is one way teaching led Tagore to
take a large step into serving. This step was to become a giant one in the year
1913.

SERVING

On the evening of November 15, 1913, Tagore went for a stroll with his
colleagues in the ’sal’ grove at Santiniketan. "Suddenly he beheld some of his
people running towards him and he asked in some surprise, "What’s the matter?"
The men thrust a telegram at him. After reading it he handed it to a colleague
at his side with the words, "Well, Mr. Nepal, you can stop worrying about the
money for your drainage." The telegram informed him that he had won the
Nobel Prize of $18,000. "From now, it’s geodbye to all private life," he cried,
"All Kinds of worries will be after me. "

This was an interesting reaction. Fame had come at last. Instantly Tagere
realized what it would mean. His literary gift flourished in solitude and quiet.

“[bid., p. 254.
“Ibid., p. 184.
*Ibid., p. 178.
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This was one reason he was happy with his river life at Shileida. He wrote
concerning this unlooked-for fame, to his friend, C.F. Andrews, "I have never
asked for it, or striven for it, and I never can believe that I have deserved it.
However, if it be more than is due to me, I an in no way responsible for this
mistake. For I could have remained perfectly happy in my obscurity to the end
of my days in the banks of the Ganges with the wild ducks as my only neighbors
on the desolate sandbanks. "%’

With the award of the Nobel Prize the years of service may be said to
begin. Tagore had been serving most of his life but he now took upon himself
two special missions. One was the enlarging of his school and neighboring
Sriniketan. The other was a series of lecture tours to spread East West
understanding. These two missions were interrelated. The prize had made him
a world figure arousing great interest in his artistic creations. He became aware,
"There is a rising tide of heart in the West rushing toward the shores of the East
following some mysterious law of attraction" * Tagore conceived of himself
as an instrument, a means of service, to help this rising tide. To him this was the
reai significance of his world acclaim. As a practical man he was also aware of
the gifts the West could offer the East, technology and science in particular. He
hoped to use his newly created World University at Santiniketan as a laboratory
to promote East West intercourse and exchange.

To understand more closely Tagore’s conception of his mission and
serving one may recall his *Jivan devata’ concept. Tagore thought of this 'Jivan
devata,’ the Lord of Life as a spirit that suffuses and rules the universe, dwelling
in man and guiding his life and genius. "His whole conception of Jivan-devata
was based on this intuitive experience that a power greater than himself, not a
mere blind instinct, was using him as an instrument for a purpose beyond his
comprehension. " Doing what the Lord of his Life wished him to do was the
light in which Tagore regarded serving.

So when fame and world recognition came to Tagore, he used them to
serve the Lord of his Life. With this ideal of a power higher than the individual,
higher than the nation, Tagore had freedom and vision to see beyond the mentary
confliciz ur his time. It was a period of crisis in Indian history. The country was
trying to free itself from the British Raj and leaders like Mahatma Gandi and
Jawaharlal Nehru were often committed to jail. Tagore admired these men and
was often in sympathy with their ideas and actions, but not always. Differences
are well documented and some may stem from the fact that Tagore never lost
sight of the service of mankind as a whole while doing his utmost to serve his

5"Amiya Chakrayarty, A Tagore Reader (New York: Macmillan, 1961), p, 36. A letter to C.F.
Andrews written from Strasbourg, April 29, 1921.

*bid., p. 36.

”Kripalani, op. cit., p. 360.
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own country.®® His views on nationalism are expressed in his book of that
name. He was an ardent supporter of internationalism. "He was one of the most
sincere and eloquent protagonists of international understanding and humanism of
the modern age who sought to achieve on the :nioral plane what the ill-fated
League of Nations and its successor, UNO, have tried to achieve on the political.
He risked unpopularity at home and suffered ridicule and jeers for his faith in one
world long before that faith became a world fashion. "®

Naturally Tagore did feel great pride in his country. It is evident in *Jana
Gana Mana’ the song he wrote which became India’s national anthem. How the
piece came to be written is interesting. In December 1911 the King-Emperor
George V visited India. Pressure was put on Tagore to compose a song in praise
of the royal visitor. Tagore was indignant. He wrote a song but it was to the
ruler of India’s destiny: "Thou Dispenser of India’s destiny... who ’bringest the
hearts of all peoples into the harmony of one life’ calling men of all races and
religions, from the East and west ’round thy throne."? QObviously Tagore did
not mean George V. Another incident at the time of the Amristsar massacre
shows how much of a patriot Tagore was at heart. On April 13, 1919, "When
the news trickled through and reached Tagore he was so perturbed that...he
hurried to Calcutta and invited the political leaders to organize a public meeting
of protest over which he offered to preside, but so terror stricken were the people
that his offer came .0 nothing."® Tagore brooded over Amritsar and then took
action. He renounced his knighthood. "It was not the renunciation of
knighthood...but the courage with which he voiced his people’s anguish which
fear had hushed."® If Tagore did not always stand shoulder to shoulder with
Gandhi and Nehru, it was not cowardice but courage of conviction thai dictated
his actions. He served his people as he thought best.

The eminent French author, Romain Rolland, and prominent men of other
countries appreciated Tagore’s services in fostering international understanding.
"Rolland had been impressed by Tagore’s lectures on Nationalism delivered in
Japan in 1916, and immediately recognized in him a spirit akin to his own, one
who was like him ’above the battle’ where hatred and violence drive nations to
mutual slaughter and yet not above the battle where the spirit of man defends its

”Ibid-_._w;

bid., p. 398-395. A letter of Jawaharial Nehru to Krishna Kripalani speaking of Rabindranath
Tugore and Gandhi. "No two persons could probably differ so much as Gandhi and Tagore... ] bave
had the privilege of meeting both Gandhi and Tagore. I think they have been the two outstanding
personalities of the world during the last quarter century...”

“Ibid., p. 302-303.

“Ibid., p. 210.

“Ibid., p. 265-266.
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banner against understood unreason and passion."%® Another European who
understood Tagore was Albert Schweitzer, He said, "This completely noble and
harmonious thinker belongs not only to his own people but tc humanity."®
Schweiter called him the Goethe of India and it is a good comparison. Tagore's
role in India’s destiny is too complex to be examined briefly, but doubtless it is
fair to say he did not neglect to serve his own country while serving the world.
Perhaps he thought the best interests of both were one.

Years before Tagore became a world figure, while he was still managing
the estates, he wrote a letter in which he expressed a desire to serve his country.
On February 25, 1893 he wrote from Cuttuck, "...now and then I have a vision
of the distant future. What I see is this. I am old, with white hair, and I have
come almost to the edge of a vast, disorderly forest. I have cut a wide path
straight through the heart of this forest, and from the far side my contemporary
wayfarers have begun to enter, shadowy figures in the evening light. I know for
a certainty that my efforts will never be in vain. Gradually, bit by bit I will win
the country over, one or two of my ideas will quicken their minds. When I think
of this my spirit is roused to ever greater striving. It seems to me my work is,
as with an axe in hand, to cut away the underbrush of my country’s vast social
forest and save it from decay. If someone comes to my help in this task well and
good. If no one comes I must do it alone.*” This last sentiment was later
echoed in Mahatma Gandi’s favorite Tagore song. "If no one hears your call, if
no one comes to help, go on alone."®® In 1893 Tagore did not know that
Mahatma Gandhi and other great men would come to help serve and clear a way
through that forest. ‘

Tagore took ’serving’ very seriously. If he had not done so, he would
certainly have had more leisure as an artist. Some lament this. "The poet was
losing to the prophet, the singer to the preacher."® It has been said:
"Something is missing in his later works, that rare something which comes from
exclusive devotion to one’s art, from ceaseless striving for perfection, something

*Ibid., p. 266.
*Ibid., p. 277.

“Ibid., p. 294-295,

*Tagore, Chinnapatra, op. cit., p. 92-93 - Letter written from Cuttack, Feb, 24, 1893.

t""’I'agore, Gitbitan (Calcutta: Visvabharati, 1941) p, 244, song 3 *Jodi tor dak shune keu na ashe,
tobe ekla cholo re..” classified in the 3 vol. Gitbitan (Songs) under ’Patriotic Songs.” It is difficult to
know when this song was written as Tagore wrote songs all his life and in works I have seen they are
not dated. Many appear in his Collected Works Sanchaita (Calcutta: Visvabharati, 1931) with the
group date 1911-1931. Gitbitan 3 vols, has classified the Songs by subject not date.
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that cannot be defined and categorized."™ But if the poet lost, the man gained
in stature and the world a great spirit. He spent his energy in constant travel, in
public addresses and campaigns to raise funds for Visva Bharati. There were
distractions not conducive to a mediative or creative mood."” He could not
even give the attention he would have liked to give to his school and to teaching.
He tried to compensate for this by organizing seasonal festivals with music and
dance and by writing songs and plays in which the students participated. He
wrote some merry pageants like 'Phalguni’” and others. Many of these festivals
enriched the cultural heritage of his land. His service took so many directions
that one is inclined to agree: "It is truly amazing how much one man did for his

peopl e. w73
SUMMARY

A short essay cannot do justice to the many sides of Rabindranath Tagore.
However, it can easily be seen how learning, teaching, managing and serving are
integrated in his activities. The efforts he made in learning were used many
times over in teaching not only the students of his school but also in writing for
his countrymen and the world. What he learned at Jorasanka and by his own
lifelong efforts was shared with many audiences in Chicago, New York, China,
Russia, Japan and elsewhere who listened to his lectures. Even today countless
readers are benefiting from his learning.

While managing the estates, Tagore learned many useful things. He
learned about his own country, its needs and wants, its strengths and weaknesses.
He learned to love the rivers and skies and fields of Bengal. The pictures that
stayed in his mind of this land and its people from these ten years of managing
the estates flowed richly into his literary works. These gave the peace and quiet
of that landscape to many readers who have never seen Bengal.

Teaching became Tagore’s life long work. His last thoughts before he
died were of his ’laboratory’ as he called the school of Santiniketan. "He called
his daughter-in-law, Pratima, in whom he had great confidence, to his bedside
and said, 'Listen, daughter. You have cared well for your household, and about
that I have no anxiety. I am only worried about my laboratory’ (he mr-ant

™Kripalani, op. cit., p.303.

"'Ibid., p. 303.

"lbid., p. 303.

PTagore, Phalguni (The Cycle of Spring) (Calcutta: Visvabharati, 1915). Kripalani says of this
play, Ibid., p. 245."... riot of song, dance and gaiety to express the author’s mood in spring...the

merit of the play is to be sought neither in its plot nor in the character nor in the dialogue but in the
lovely songs and the spirit of gay abandon which suffuses the whole play."
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Santiniketan). 'You must care for that too. From now on the burden is yours’
Pratima could see that he was getting ready for the journey."™ As it turned out,
upon his death it was not Pratima who had to care for the 'laboratory.” Mahatma
Gandhi persuaded the Indian Government to take over Santiniketan. Thus
Tagore's University and his ideals of education are still a living influence.

Serving may be Tagore’s greatest contribution, though iie did not see all
the possible fruits of his efforts in his lifetime. It may take even generations for
the thought of the East to integrate with the wisdom of the West, but Tagore was
certainly a pioneer in this endeavor. The effort towards East-West understanding
may be Tagore’s most valuable contribution in ’serving.” His own conception
that some higher power was using him in this direction made his efforts in this
service unstinting.

In his lifetime the poet did experience some rewards for all his efforts to
support the ideal of universal man. In a letter dated April 29, 1921, he wrote to
his friend, C.F. Andrews and mentioned the heartfelt reception he was receiving.
"All the same, it is a great good fortune to be accepted by one’s fellow beings,
from across the distance of geography, history and language, and through this fact
we realize how truly One is ‘e mind of Man, and what aberrations are the
conflicts of hatreds and the competitions of self-interest."” Tagore did feel that
by serving he was part of this unity that is all men. Obeying the higher power
he felt was guiding his life, serving became for him the culmination of learning,
teaching and managing. Bringing all his talents to this service, the poet dedicated
his life. He was rich in what he had learned and experienced, he had much to
give, and he was willing to do so. Therefore learning, teaching and managing
found ultimate expression in serving. In his integration of LTMS Rabindranath
Tagore was able to harmonize his life and achieve the highest self-fulfillment.
This is why a whole city paused to salute a "Mahakavi,’ and the world will not
forget him.

™Kripalani, Dbid., p. 304.

™Khanolkar, op. cit., p. 251-252.
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Development of the Individual:
Program of Orientation to the Continuous
Process of Learning, Teaching and
Social Change

Carole Cloherty/Stephen Mncube

INTRODUCTION

Entry level undergraduate students at World University come from a wide
variety of backgrounds. The majority is from Puerto Rico. Many are from
Puerto Ricans who migranted from New York, others, are from Africa, India,
Europe, the Caribbean, and the Americas. Some are graduates of the finer
private schools. Many are graduates of under-staffed, under-equipped, poorly-
rated public schools. They range from 16 to 66 years of age; from provincial
who have never left their home town environs to widely travelled trans-cultural;
from Spanish speakers who want to improve their fluency in English as a second
language, to English speakers who want to improve their fluency in Spanish as
a second language, to French, Swahili, or Luo speakers who want to improve
both their Spanish and their English while at this bilingual institution.

As elsewhere, students arrive at World University with preconceived ideas
based on personal experience about their own worth, their ability to cope, to
express themselves, to integrate themselves into the world in meaningful ways,
to create satisfying relationships, and to draw meaning from disparate facts; and
with preconceived ideas about what "education” is, what "learning” is, and what
a university course, instructor, students, etc. should be like. They arrive with
different perceptions of how they are and how they should be. They arrive with
a desire to self-actualize, to become more like their image of an adequate or ideal
self. They arrive with a predisposition for learning what they recognize will help
them meet their needs and goals, and for rejecting what they deem irrelevant.’

Walcott H. Beatty wrote in Educational Leadership that it is the
discrepancy between an individual’s perception of what he is like and his concept
of what he should be like that is the source of the basic motivation to learn. "The
learning which persists is that which reduces these discrepancies. Persisting
learning will take place only as it is presented in a way which helps the
(individual) to reduce these discrepancies and come to see himself as more
adequate. Specifically, this learning m