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ABSTRACT

This practicum employed a systematic series of
activities to assist special education middle school students (n=16)
in making successful transitions from special classes into regular
classes. Students were identified as either gifted—handicapped or
communication disordered. Weekly class meetings were held in which
general social skills issues were discussed, role playing techniques
were used, and specific social skills were taught. Parents were
encouraged to meet, and information about social skills development
was provided to them. Results included: (1) students developed new,
age-appropriate social skills; (2) students made new friends both in
special and mainstream classes; (3) school staff increased their
contacts with each other; (4) teachers and parents reported improved
student behavior:; (5) suspensions for inappropriate social behaviors
in school dropped substantially; and (6) students' self esteem grew.
Five appendices provide additional detail, including a chart for
determining changes in students' social skills, examples of social
skills development materials used, examples of social skills rating
scales and skills development materials for parents, and charts for
determining changes in students' friendships. (Contains 35
references.) (Author/DB)

e 9 e e e ve e Je ve e ve ve e I e e e b v e e e v ek ok Fe de v v v vl vl e de e e de e de e s vl vl o o vl v e de e o dleve sl ok dleae de e de v dleal o e dede S de o

¥ Reproductions supplied b EDRS are the best that can be made ¥

* from the original document. %*
3 3 o' Yo e e e v v e o de v e s v e de o e de e de v 3k de de de e de e v Je vle e de de el o e e ve e e v v e de de de ke de st de de de dede dede dedle de de dede e o




) U 8. DEPARTMENT OF EDUCATION
OMwce ol Educabona: Research ang tmprovement

EDUCATIONAL RESOURCES INFORMATION

;/ CENTYER (ERIC)
This documeni has been reproduced as

receved from the person or organizaton
ofQinahing it

" Minor changes nave been made 1o improve
reproduction quanty

POINtS of view Of OQNIONS Stated N this docu
ment do nol necessanly represent oftiCiai
OERI position of policy

p—

-r

=]

v,

V)

e

a

[#3]

Jevelsping 3 social 3k1lls Training Procram T2 ASsist Special
Educat.on Middl= 3ch-o: Students Entering the Mainstream
Dy
Jo21l 7. Zhapiro
Jluster 3
“PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY
- .
424;2 ::7
v et g2ttt
TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC).”
Praczicun 17 Feport presentea Lo the
¢ .D. EFrcgram . CThild and Yeutn tuales
in Tarutial Tulif:lliment i Zne Requlr=2mants
fmy -hae Tagrae o7 Toetor of fducaticn

HATL HIVEREITY
Lnal BEST COPY AVAILABLE
2

/ETC: B0 R ¢ o &

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

PRACTICUM APPROVAL SHEET

~ ‘
Yerifiier: ;?QJQZQQ{ Lt /3 necco
S5¢ Ann Dei 3rocco

pecial EGUC3T1IN

(@]

supervisor o1
Title

3pard of CcoperatiVve Educaticnal sServ.ces

vorktown Heizhts, New York 10£98
Address

This practicum report Was submitted by Joel r. shapiro

qnder the directlon of tne adviser iisted below. i1t was

supmitted to the £d.Dp. Program in child and Youth studies and

spproved 1n nart:zal fsulfzilment ci the requirements for the

jegree ct Doctor of EZducaticen at Nova University.

Approved:
]
. o Y F
\./ { i\
. %[20/93 it 7)o STaga0, b L
cate o0f Firnal Approval Mary Sﬁ@ggs, .D.// Adviser

ot Peport

BEST COPY AVAILABLE




ACKNOWLEDGEMENTS
The writer wishes to express his taanks to Jr. Mary
Staggs for her guidance in developing this practicunm.
Ms. Jo Ann Del Brocco, M.A. and Ms. 3ara ills-Conen. M.S.W.
played valuable roles in its implementaticn. Finally, Ms.
E.izabeta Butler, C.S.W. was instrumental - n providing

suppor+t and =2ncouragement.

111




TABLE CF <CONTENTS

Page
AP P ROV AL . . o e it e e e e e e e 11
ACKNOWLEDGEMEN TS . o ¢ o it it e e e e e e e e e 111
TABLE OF CONTENT S . vttt et et e it e e e e v
ABS T RAC T . . o it i et e e e e e e e e V1
“hapter
I INTRODUCTION. .. . it it it i e i e i i e o 1
Description cof Werk Setting and Community......... Z
Writer's Work Settzng and Role........¢v.vcvuve....3
II STUDY OF THE PROBLEM. ... .. ittt e i i iaas s 5
Problem DescripLion. . ... ..ttt i 5
Problem DOCUMENLALION. v o v vt v ittt i it e s ettt e oo et s 6
Causatlve ANalyS oS . v v i ittt i e e 3

Relationship cf -he Problem to the Literature....i0

IIZ ANT-CIPATED OUTCOMES AND EVALUATICN INSTRUMENTS....i3

30218 and EXDECLALICNS . i vt i ittt it i e e e LD
EXpected ODULCOMES . . o\ v v v it e et it ie e it oo e 15
deasurenent OF JULCOMES . ¢t v vttt i it ettt e e et e 16
Mechanism f£-2r Recordina Unexrected Ivents........ -7
Jegcription c¢f Plans for Anaiyzing Zesults....... b
IV SOLUTION STRATEGY . ittt e e e e e e et et e i 18

Tiscussion and Evaluaticn cf Possible 3olutions...8
Jdescre.ption and Justification for

Solution Selected. ... ... o it i e e 22

Calendar PlaN. . v i vt ittt i e e e e e ad

Report of Actlon Tagen.... ... e 30

‘7 RESULTS, DISCUSSION AND RECOMMENDATIONS........... 36

BESULL S . v vt v vt vt e i s e e e e e e e e e 36

[T =T o 8 K= 1 3 1o 3 o N 4C

RECOMMENAAE L0 . v o v it vttt b et et oot e et e 44

DD R =R-T=] 1110 o 1= & el o « S A 45

FE TR EREEN C T S s v vttt ettt ettt i s it e s e e e e e e e e e e e L6
v




Appendices

A

CHART FOR DETERMINING CHANGES IN STUDENTS'

SOCIAL "KILLS OVER TIME........... ... ... ...

EXAMPLES OF SOCIAL SKILLS DEVELOPMENT

MATERIALS USED .. . ittt ittt i i i ii i e i e i e e

EXAMPLES OF SUMMARIES OF SOCIAL SKILLS RATING

SCALES GIVEN TO PARENTS. ... ... i

EXAMPLES 0OF SOCIAL 3KILLS DEVELOPMENT MATERIALS

SENT TO0 PARENT S . ..t e ittt et i e v iss e

CHARTS 7OR DETERMINING CHANGES IN STUDENTS'

FRIENDSHIPS OVER TIME. . ..... . .. ieniennnn




O

ERIC

Aruitoxt provided by Eic:

ABSTRACT

Developing a 3ocial 8kills TIraining Program to Assist Speciai
Educaricn Middle School Students Entering the Mainstream.
Shapiro, Joel F., 1993: Practicum Report, Nova Universi

Zd.D. Precgram in Child and Youth Studies. Communication
Disorders/Gifted-Handicapped/Salf-Esteem/Social SKkills

This practicum was cesigned %O employ a systematic series of
activizies to assist special education middle school students
in making successful transitions from special classes into
regular classes. Students were 1dentified as either Gifted-
Handicapped or Communicaticn-disordered. Many students had
appeared academically ready to succeed in specific mainstream
classes put had not develoved friendships or coped
successfully with the increased demands for independence and
compliance in the regular education classes.

The wr:.ter administered pre- and post-interventicn
questionnaires to students, teachers and parents. These
described the students' social behaviors in school and at
home. He instrtuted weekly class meetlings .n which gereral
social skills issues werz discussed, role playing technigques
were used ind specific social skills were taught. He cififered
oarents the opportunlt" to meet and sent home articles
recarding so~:al skills development. He increased
rcmmunicat:ion between teachers and other schcol personnel.

The »esu:st of the practicum was that a large majority »f the
students developed new, age-appropriate social skills. Thev
nade new frienas poth 1in their special classes arnd -n the
nainstream. Schocl s3taff rncreased their contacts Wwith <he
another. Teachers and parents repcorteda that students nad
developed detter social skills in school and at home.
3uspensions for Lnappropriate social behaviors in school
drcoped substantially. Finally, the students' self-esteem
graw as they found that they were capable or -=2ngaging in
avprcpriate pehaviors in mainstream classes.
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Permission_Statement

As a student in the Ed.D Proagaram in Child and Youth
Stuaies, I grve pernission to Jova University to distribute
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CHAPTER 1

INTRODUCTION

Descraiption of Work_ set

11ng_and Coi

115
The writer'’s work setting 1s 1 publlic school agencry.

hi

i

agency was originaily created by the state legisiature

n

in the 1940's to provide special education services U0
students with low-1ncidence handicarping coaditlons -n smail
school districts. The primary Purpose was ror these smaillil
districts to pool -helr resources .n order to rehder 3jua..ty
services to their handicapped students At reazlstlc COSTS.

The agency's present Iunction has evoived since that
T.me -0 prcviding expertise and personnel in aricus
2ducat.onal spheres. These -nclude suca diverse dreas Aas
spec-al and vocaticnai 2ducatzon, educat:iona. :ecnnolcgy, and
budgeting, purchas=ng and negotiating services. The agency
srovides all these services on a Coniract pasls O smail
scroo. districts which do not isave -he funds or personnei :o
develop thcse resources themselves. The agency 2ffers these
services toa eldgnteen school «istricts 2ver a TwWo-Zounty area
‘n % supurb cf 3 mator American cliy.

In keering with -he nation-wide trend towaraz

nainstr=amina special =ducaticn students and educatcing them

8
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1n tne ieast restrictive setting, the agency has 1lncreasingly
rented classrooms 1n local school buildings within that two-
ccun.v region and populated them with students formerly
served in its own schools 2h 1ts cwn campuses. Whereas >t
once educated as many as 400 students in its own separate
faciiities, 1t now retains o2nly about 100 of the most
severely impaired students 1in these facilities. The
remainder o9f the 700 special education students are nOW
aducated in local school buildings.

The vrocess by which a student 1s referred to :the
special education arm of the agency 1s uniform throughcut tke
two-county area. Once a student :s 1dentiiied by nis/her
iccal Committee on Speciai Educaticn (CSE).as nhaving a
tegally-nrandicapping =ccndizion, a decision ls nade eltier o
keep rhe student in one ¢t the C3E's own classes 1in the
child's 1ome scaoel alstrict oSr to send that student to one
>f “he agencvy's classes. 3nould the CSE decide that the
Wwriter's agency has a hetter placement, the child 1s reierred
o .t. Thus, 1t .s quite propable that a student sent to one
5f the agency's clilasses wlll be sent to a school districet
which 1S not -he student's home district. It 1is highly
uniikely, therefore, that that student will 1nitially Know
any of the students =1ther in his/her c.ass or in the school.

The student .opuration o:f the agency 1s ccmprised of
children who represent every «Jdiagnostic categervy ct
handicapping ccnditions currently iisved by the U.3.

oepartmaent oI Education. ‘helr socioeconomic hacKarounds
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range trom wealthy to homeless; they come frcm rurail,
supurban and urban environments. They are served by the
agency's nearly 400 employvyees whose expertise encompassas aiil

2ducational, clinical and administrative disciplines.

The writer is a school psychologist who serves three of
the special educat:on programs administered by the agency.
These are the Communication Disorders program, the Gifted-
Yandicapped program and the dandicapped-Freschooler programn.

. The Communicatlon disorders program serves schooi-age
chi.dren who suffer aphasias and related anguage-pased
learning disorders. It compines small classes with Irequent
speech/:anguage -herapy and :ndividualized academic
irstruczicn. The »rogram 1s currently comprised of 1five
classes averagding aboutr eight students each. All are seif-
~ontalned classes; children ire malinstreamed intc »otia
academic ind non-academic regular classes as indicated on

their -ndividualized Education Plans.

"he Gifted-Handicapped program serves school-age
cniidren who demonstrate bcth intellectual giitedness and a
nandicapping condition. The latter 1s usually a learning
disabilitv, frequently combined with an emotional disorder.
This program combilnes small-droup instruction with
counse_1ng. The program 1s currently comprised of 31X
+laisses ~acCh averaginag approximately eight students each.
all 1re self-contained ~lasses; children ire mailnstreanmned

‘nto oacademic and non-Aacademilc classes as indicatsd on their
i ()
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individuaiized Education Plans.

The Handicapped-Preschooler program serves chili-dren
Tanging .n age from 351X months o five vears. frhey tvpically
demonstrate aandicapping ~oanditions ranging from milider
-onmunication delays to pervasive developmental disorcers.
The program combines small-group instruction with ranguage
therapy and parental training. The program 1s currencly
comprised of twelve classes: depending upon <he severity and
nature of the handicapping condit:ion, class sizes range irom
51X to twelve. None of these children are currently
wainstreamed 1nto regular -~lasses.

The wWriter per:orms several related fun-~tions in ais
Jol2 as school psycholocist with thase programs. He ccunsels
students where randated v :he student's ~SE, perzZcrms
required psychclocical testing and consuits with teachers andg
>taer preotessionais regarding benavioral and educational
_3sues. He meets with parents to share assessment data as
2€cessary. He attends CS3 meetlnys 1n order to discuss
niacement issues and vearlvy progress of the students. A
portion of nis corsultation :s related to the question cf

wnen and wnether a student 1s ready to be mainstreamed.

(SN
mad,
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CHAPTER I1I

STUDY OF THE PROBLEM

Preolem Description

The problem was the inabiliity »>f many of the handicapped
students in the writer's svecial education classes at the
middle school level to be mainstreamed successfully. The
students were deemed to nave the academic skills necessary to
Dass tne courses 1n which they were placed, rut they did not
rossess or employ the social skills necessary :o succeed 1n
rhose <lasses. The problem was seen as most acute at the
m1idl2 school _evel. The vounger rchildren were ncre
adartaple to the relatively few available mainstreaming
crgportunitles (e.g., music, art, _ibrary, physical
2qUucation;. The olider students wWere enrclled i1n vocat:ional
srograms, ieaving little time for mailnstreaming and Lts
“oncomitant social difficult:ies.

Federal and State regulations clearly mandate that each
handicapped cni1ld in a svecial aducation setting be educatead
wnarever cossible with nonhandicarped children, that is.
nainstreamed. The preoblem 2f mainstreaming stadencs «no have
noor sccial :kills had rroliferatea throughout the writer's

DroQrams .n recent ‘rears, because, ilncreasingly, chilidren who

i2
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have more severe.y nandicapping conditions had been -eturned
to special classes in puplic schocls. These children had
formerly »een educated in the agencv's separate special
educat:.on facilities where mainstreaming was lmpossible.
While mainstreaming was a goal for all of the agency's
students., nany, especially at the middle school level. had
been found to lack sufficient social skills to interact
successfully in classes with their nonhandicapped peers.

In brief, many of the students in the writer's middle
scheool specilal educaticn classes did not possess or
demonstrate sufficient soc:al skill develicpment to be able to
interact productiveiy in their special education classes Or
to enter and naintain satisfaczory standing in mainstream

classes.,

Prceblem Documentation
fvidence supportlng tae 2X1istence of ‘he prchliem was
prcvided by several scurces. These :xncluded cbservat:ons and

interviews.

The f:rst lirne of 2vidence supporting the eXistence ot
“he orcblem came from the writer's observations of students.
These observations were made during the spriing of 1932 at
teacners' reauests. The teachers nad found that many
srudents were eirther fail:ng their mainstream classes or
were refusing to ittend them. The wrizer observed the
studencs Ln —nelr regulir mainstream classes, their special

sducation classes, 1in the cafeteria and on the playground.

Y2 observed -hat nanv of the students 1in Juestion displaved

i3
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poor attitudes and behaviors toward their peers and sometimes
their teachers as well. They often failed to interact with
their peers at all or else responded with silence,
inappropriate or aggressive replies when approached. They
f{requent.y sat alone or with one another in the cafeteria or,
:n several cases. 1nsisted on eating -n the classroon.

The second line of avidence supporting the eilstence =f
the problem came from interviews wlth vparents cf the
zhi.dren. These vieided the informat:ion that *he children 1in
question usualiy had few friends at home or 1in the
nerghborhood. Parents frecuently stated that the:r children
d:d nct have the skills -c make or keep friends anc taat
“ha1r children were awkward .n socilal situations. They

frequentiv reported tnat *he <hilidren's sozi1al skill Jet:icits

(2N

were significant causes »f Zamily diofficulties 1s well. Few
»f -he -hildren were reportec¢ as having fr:ends .n the
community; rather, they had a few acqualntances, spent their
time watching television, plaving sol-tary video ¢ames oOr
21se nlaying with much vounger children.

another line of evidence supporting the exlstence oif the
oroblem was provided by interviews with the superviscr of the
spec:ial education program and the program's teachers. These
interviews :ndicated that many of the children were idcking
.n sccxa. skill develcpment beyond that which migat o€
euractel ot nonhandicapred studencs of middle =chool adge.
rha: leti1-1t hindered their apility to he successfully

naListrreamed. The zupervisor rewpor-ed that much >f lier time

14
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Wwas spent disciplining students who exh:ibitad poor social
judgment and behavior, both 1n the mainstream and special
education settings. Special <lass tzachers similarly
reported that their ability to teach was namperad by
classroom friction engencer=d by seemingly -“hcughtless
student comments and behav:wors.

Another l:ne of evidence suppo;ting the ex:stence of the
prcblem was provided by interviews with many cf the students
-hemselves. They indicated that they were Zearful of peer
rejection and d4id not Know how to act 1n ways whicia will
bring them approbation and¢ acceptance from veers. They did
not feel competent to work wWith the 1onhandicapred students
>r to compete successiuliy with them. They disagrzed with
trhe judgments of their teachers, who had prepared them
academically to enter the mainstream classes. They were
acutely aware of what they perceived to be 'heir infer.or
status :n schcol., but ther failed to see that their cwn
penaviors plavyec a determin-ng rolie in creating iny genuine

rajaction they might Zace frcm theilr mainstream peers.

Causative Analysis
Several specific causes appeared to lie at the root of
the problem. These were students' lack of exposure to
ipproprlate soclal interactions, poor self esteem, the
nherent difficuities engendered by thelr handicapping

concitilcns ina poor -communicat-on between special and regular

class teacaners.
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The first specific cause of ths problem was the
students' historical lack »f exposure to age-appropriate
social behaviors. Many of them began their educational
careers 'n special education programs or were »laced in them
at an early point :n their academic lives: thus, they did not
have the opportunity for successful modeling of appropriate
behaviors.

additionally. the poor self esteem which is
crarac-eristic of many of special education students appeared
to have preverted them from attempting to make and keep
friends. They were reluctant to extend themselves to other
students, ‘earing rejection or ridicule: nany &Rnew or
be:l1eved that they did not possess the social sxills to
initiate or maintaln friencdships. Their reluctancs to
1nteract appropriitely vas perceived as hostilit7 or
aloofness Ly their malnstream peers, who then reacted
acccrcingly.

The nandicapp.ng condizions afiecting the students ilso
ontributea to the difficulty they encountered in deveioping
vosltive soclal relatlons. Many young teenaqe students,
regardless of educat:onal class placement or the existence of
a handicaoping ~ondit:ion, find themselves isolated and unable
to ~ommunicate effectively with peers, teachers or famili=s.
mhose with educaticnal handicaps., such as those partiicipatling
in the pnresent gcracticum, are additionally disadvantaged.

All o:f the students :n the practicum nad been dlagnosed as

aving A cemmun.ication disorder, an amotional disorder and/or

16
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4 learning disaplliitT. They therefore exper:anced aven more
difficulty establisning positive social relationships with
reers. Theilr inability to communicate effectively and
smoothly prevented them Irom developing friendsnips with
nonhandicapred reers. Thelr embarrassment cver their
handicapping conditicn was also a cemplicatiac factor.
Finally, poor communication between the special and
regular class educators prevented the special education
teachers from kxnowlng what social skills their students
needed in order to succeed in the mainstream. There were nc
scneduled meetings between these two groups of teachers in

which they could snare such 1information and Jdiscuss ways :0

XN

oster nositlve social relat.ons.

Relatrzonsalp >f ~he Proolem to the Literature

Mary professionais have studied and written axtensively
apout tae problem of deficient social skill development :in
speciral aducation middle school children. Gresham & Elliot:
(2990 defire soc.ai skilis as "...learned behaviors that
enaplie 1 person tc interact 2ffectively with others and to
avold sociaily unacceptiable responses". Andersen et ail
©1988) note that, desplte social aifficultlies thev may face,
malnstreaming of special education children wheraver possipie
15 1 mandate c¢f iaw and 13 .n the interest of penefitting
scciety,

While =<he concept 2t w2ncouraging maianstreaming s i
ivean 1n the fi1eld of special =ducation, sabornie & Eeard

+1397) find that mahvy ii1sapled stucents do not soocntaneousiy

17
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exhibit appropr:ate social skills. Shumaxzer et al (1982)
found that learning disabled secondary students were iess
socialiy skilled than were their nonhandicapped Preers; they
performed :n manners similar %o other at-risk chiliren. sucna
as those who had peen convicted of acts of juvenlle
delinquency. It 1s of :nterest here that Johnson et ai
11934) note that where students lack appropriate sociail
ski.ls, teachers are more apt to experlience 7ob
drssatisfaction. It is evident in this context that the
students' 1ack of social skills are detrimental not only to
-hemselves but to the ent:ire educational atmosphere.
Zapornie & Kauffman (1985, 1986) note that many specla.l
education adolescents suffer frem low social status among
milnscream peers. Zetlin Y Murtaugn (1288} report that such
~h-_ldren have fewer fraiends than nonhandicapped peers, while
Gresnam 1931} shows that aven vhere special classes may

alleviate learning problems. students with social troklems

ire ~ften rot successriul.y integratad nio regulilar classes.

9]

resnam {1382) reports thar handicapped children -nteract
‘ess orten, less successiully and less positively with non-
handicapped children than do nonhandicapped children with
each other.

in 1 meta-analysis of the literature on sccial skills
and .earning disabilities, Swanson & Malone 199z, show
anaguivocally -hat _earning iisabled children are less i1iked
ind ire more likely to be rerected by others than

1ornandicaoped L2arners. Thare 1re longterm <onsequences to

I8
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such rejection; social maladjustment 1s often a precursor of
lifelong social and mental health maladjustment (Sabornie &
Thomas, 1985).

The professional literature describes several diverse
causes of poor social skills development in handicapped
children. Bryan (1991) reports that children with learning
disabiliities "...differ from achieving children in their
attitudes toward themselves and othérs' attitudes toward
them". He -ndicates that the low self esteem of these
children impedes their abilityvy to 1nteract appropriately.
Gresham {(1986) feels that the children simply often do not
possess the requisite skills to lnteract approprilately, while
Perimutter (1986) believes that the students sometimes do
1ndeed have the skills »Hut lack the motivation to emp.oy
them. Andersen et al (1988) indicate that prejudice and
negative attitudes 1in both the mainstream chx1ldran and :the
special class ch:ildren may play 1 role 1in handicapped
students’' inability to adjust satisfactorily socially 1in the
nmainstream.

Zver when taught proper so:z1a. skills, as noted by
Perlmutter (1986), sometimes handicapped students fail to
demornstrate them 1in appropriate settings. This may be due
-0 any »f severa: factors., These factors include fallure to
teacih social skills that are likely tc be reiniorced by non-
nandicapved peers -‘McConneil, :987) and failure to teach the
sk1lis 1n a setting where they will be used often and

spontaneously »y ~he handicapped children (Simpson. 1987).

19
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Miiich. McAntincn, &« Harr:s .1992) show that a chiid whe
has been given a negative label, such as learrina disabled.
is likely to pne .egatively viewed by peers and treated
poorly. The child perczeives the roor *r=satment and responds
in Xind; -he peers see the response and, 1n turn. treat the
cniid with aerghtened disdain and rejection, thus
perpetuating a vicious cycle. This finding expands and
amplifies —hat of Andersen et al (l§88) whicn has been noted
above.

Many middle schocl age children, handicapped and
nonhandicapred. =xperience a dramatic loss c¢f self esteem as
they pass -hrough the beginning cf adclescence. 3cdy
~hanges, ciances in responsibilities, Lncreaslinyg separaticn
frem rfamliy, cnances :n ‘riendship ratterns., aora. rudament
1ssues and numercus other factors contribute tc this decliine
in seli-regarc¢. Low self ests2em .s known to <reate 30C1lal
1soiat:on .n childresn ang 1s a factor contriputcry to
-uvenile delznquency {(Fischer % Lazercon, 1984). <Chi.dren
4ho have genulne deficitTs such 3is learnlng disabilitiles tend
to have voorer self est2em than rnoahandicapped ch:ldren.
These factors compine t> increase the social .solatlon and
deficient soci1al skills found .n many students 1n special
ciasses (Chapman, 19871

Gresham (1992} reper-s ~hat =t i1s 11x2ly that
neurolonical derfici:ss (wnicn ire presumed .o underlie
learnin?y dicapiiitiss) aire Aot the cause ot a learniag

Alrlsapied ~hill's dir-f:culties with sozxzal functicning.

<0
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Rather ., the occurrence of learning disabilities and social
3K11ll deficits i1n the same child is apparently due, in his
view, essantially to correirational =2ffects. That .s, social
and academic dysfunctions re »niter seen togetaer in the same
ca1.d., but there is no causal reason fIor this cccurrence.
Gresham -1992) feels that social deficits are as amenable to
aducational intervention as are academic deficits. Elliott X
Gresham (1991) have develop a systeﬁ of social skills
evaluation and tralning based on these findings.

A polar opposite position s advanced by Rourke & Tuerst

{

[

992) regarding the etiology 9f sociai dysfunction in
iearning disabled childrean. Thev cite research which
suggests that damage to the rignt hemisphere of the nrain 13
causally connected -o voor sociali 3kill development. They
agree tnat not every learning disabled cnild will demcnstrate
such a -eficiencoy, but they feel that this 1s cdue =c the fact
that the term ‘lesarning disabil=tv" covars so nanv different
children. That i3, one of the mnany =-ypes cf learning
disabled children has a neurologically-based learning
disorcder combined with a neurologically-based social

interact-on disorder.

! qW)
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CHAPTER Iii

ANTICIPATED OUTCOMES AND EVALUATION INSTRUMENTS

The following goals and expectatlons were prolected for
the practicum:

The coal of the practicum was icr -he students in the
wr-oter's two middle school special =ducation classes, a
G.fted-Hardicappred ~lass and a Communicat:ion Disorcers class,
o0 develop and maintain effectlve social skills which would
assist taem :n succeeding in malnstream cClasses anc¢ the

cOommunlTy .

Expected Jutcomes

Tre first outccme expected of this practlcum was ~hat
tne students in -he two middie school spec:al aducat>on
classes would demonstrate an ilncreased knowiedge of
ippropriate social skills and kehaviors.

The second outcome expected of thls practicum was that
the students in -he two middle schooil special educaiion
classes would cemonstrate an -ncrease .n appropriate,
orosccial behaviors Wwith ~helr speciai class peers and Wit
~ne students 1n their mainstream classes.

The talrd outceme of this practizum vas ~hat the

22
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zhi.dren in the -wo spacial education middle school classes
would demonstrate a decrease in the number of inappropriate
social behaviors -n school requiring disciblinary action.
The fourth outcome ~f this practicum was that the
chlidren 1n “he two special education middle school classes
would -iemonstrate an 1ncrease ln LlLnteracting abpropriately

with family nembers and peers in tae ccmmunity.

Measurement of Outcomes

The first nutcome of the practicum was —-hat the students
would demonstrate an .ncreased knowledae of appropr:iate
30c1al skiils ané benaviors. This outcome was measured by
administer:ng Gresnam & flliott's Social Skilis Rating System
{1990) to =ach student prior to and Zollowing the
intervention and noting the differences Ln 3coras.

The second cutcome of tne pract.cum was taat the
students wouid Jdemonstrate an increase 1in approrriate,
srosoclal enavicrs with thelr special class peers and with
the students 1a the:r mainstreaam classes. This outcome was
measurac by roctinc whether each student haa develcped at
ieast cne new °riendsnl? in his/her svecial <lass and in each
-f his/her mainstream classes by the end of the practicun.

The third out-ome of the pricticum was that The students
waluld demonstrate a cecrease in the number of inappropriats
‘oc1al peraviors in scnool. This was measured by
.nterviewinag thne scncol's dean cf ¢discipline, the guidance

sunsesotr ind the students' malnstream ahd speclal eduacation

N
-J
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teachers a4t the end ot the practicum,

The fourth outccme was that the students would
demonstrate an increase in brosccial benaviors with peers at
nome and in the community. This outcome was measured by
interviewing the students' parents at the end ¢f <the

practicum.

Mecnanism for Recording iJnexpected Events

A log of the practicum was kert in order To record
unexpected avents. Additionally, notes were kept of the
neet:nds and pncne calis the writer had with various

indiv:duals. 1including students, <eachers, clinicians,

administrative personnel and parents.

Descriptaon of Plans for Analyzing Resuit

19}

mMe results o the vracticum were analiyzed by creazilng
char+s describing the »rogress -n -he development 0f specific
soclal skiils maae oy eacn <f the =tuients over -he course 2f

the practicum. The char-s delineate separately the scociail

N1

%1213 calns made in various benavioral areas in the

v

students' special classes and at home. These charts are
nciuded .n the zurrant report see Appendiz A). nformail
records were kept _.n the writer's logbook of meetings heid
with teachers, ¢linicians, admlnistrators and parents in
order to ma-ntain i rurn:ing record of mater.alis wsed,
activities and techniques employed i1n the training sessions,
croblems =nccuntered, ideas dsveioved, and so on., Examples

o7 mater-als used with -he students to develop their socici

O
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sk2ils =re 1ncludec in the present r=apcrt (see Avpendlir b),
and a more detairled descrzption of the activities and

cechniques emploved ir -—he sessions is presented 1in Thapter

ERIC
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CHAPTER 1V

SOLUTION STRATEGY

)

Doscussion anc Evaluation of .Pcssible Soluticns
7he prcklem addressed 1n this practlicum was that
studants .n "wWo special education middle schocl classes
served by -he writer 1id not possess or e~-loy appropriate
30c1a. tk21.s. This resultaed 1in tnerr *a.:ure tc succeed in
mairstraam —lasses. Additionally. 1t impaired their
funzticning in the svecial clascses, and it impacted

negataively on their abllity <o Lnteract appropriately at hoeme

ard 1n the Tommunito, .

istce 2entz 1884 repeor< thar tae vrapoiaderance

1]

n

-4

-

30

Ar +*he =marlier li:terature wialca dealt with treatment of

(93

s 1n chillidren sucgestead that the

(R}

4
-

[

soc1al s<krils de

soiution 13y .n tne avplication <-f one of “hree -ypes of
adqu-aziona. and/or psvchologilsal =reatments: psvychoanalvytic,
numanistic or behavior mocification. They observed that
shildren wer= of*ten considerad more pat-ents with an 1lilaess
than :lients »Sr zonsumers wno sipply Lacked certain
enavioral skills. ‘n more receint times, 1cwever, “rilhiid
programs iave been -igvelooea which have been tound te e

Y
2

nseful 1n develorina scelal and h»ehaviorsl :kille.

26




i

ERIC

Aruitoxt provided by Eic:

<0

Soxutions +wo the vroblem 2f “ea.ing witn inadequate
socia:r 3kK1lls 1n handicapped children now abound in modern
psvchological and educational literature. Some concentrate
on ~he building of self esteem (e.qg., Mcdaniel & Bielen.
990 ; others targer decreasina anxlety in the chirlidren
(e.3., Roome & Romnev, 1985; Poir:er., 1991}; still others
focus on developing specific soc:al skills (=2.g9., Elliott &
srestam (1991. Wwhile approaches vary, all agree that there
1s »ne overr:ding solution te the preplem. That solution is
-0 teach directly, -n a cognitive, developmental.
step-hy-step manner, the prosocial skills needed bv the
zh>>dren.

s can -ndeed be Zaugnt to special c.ass

}-2

Prosocial skii
sh:ilaren. Nelson -19€8) roiants out that various social
sk1lls training Drograms are being irpiemented as past 2f the
-urriculum of manv sreograms Sor nildly handicapped children.
Andersen et al (1¢38) note that cooperative i2arning
strategies ¢an J2e successrul i1n teaching handicapped ch:ildren
prasocial s<11ls and vorks especially weil wlta structured
social skills training fFrograms. Numerous soacial skills
Lralnlng programs .qave meen sub-ecred no validartion suudies.
These include rrograms o:fered by Goldstein .1988:, Elliot: &
3resham (.991), Lenox 2t 3+ (.990). Lions-Quest {1988},
Senderowitz (198¢). and Walker et -1 (1983, _988).

3 10Tt 2nly teach the

o

Programs wnicn teatn 3ccial ki
Fasit hHehaviors necessary Ior <reating positave soclal

nterictions, they 1ssist in developina children's sel:-

27
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sst2em. 4 <ritical component needed Zor success 1in soclai
interactions. Harter ‘1932) has noted that mnany handicapped
children perceive *heir spec:ra. class as a naven and do not
wanz o ieave it; .f, however, z-hey are able -o deai wlith the
so21ail nressures ~=ndendered by Dresense in tne Ralnstream.
tney 1ire less anxious about entering :t. Additionally,
So1r.er (1991) has observed that students feel less anxious
ind more competent wnen they know wnat soclal behaviors are
ayvec-ed of them. Therefors, -t is especlally 1mporiant to
nelip nandicapped students develop hetter self 2steem 1n order
“o asswst them in learning -hat they ~an in Zact adjust
sCcCcraliy o tae mainstream zettirny.

Di1fferent social sKilils ~“ralnlng prograns enpnasize
n1ffersnt aspects of 39cial functooning and target different
sropu_ations. The Zrepare curriculum Goldsteirn, 2983}, :or
example, zentailns 2 large imount o2f material Icr working wiztl
insoc.alized/conduct disorder=d children., 3is such, it was
rot =ons:dered appropriate for adovtionn ior use With the
wr_ter's populat:on, altncugh some cf -_ts materiais were
applicanla.

The ACCESS curriculum (wWalker st al, L1L%3&) emphasic3s
4s:ng role vlav in develooina better social s41lis and has an
acconnpanvirg student workbock. It can b2 usea with
agividuals o>r large arcdrs, althouch 1t 1s recomiended Icr
g2 with smaLl grcuvs. It 13 “C »ne udsea ially for ikou:r cne
neur ser iay ter “wo to four months anug is iesiuned 1or ise

1., aLidy handicszppec wolescente,

3
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The Lenox =2t al 1%9C) PICACA curriculum 1is a
somprenansive one walch 4sslsts students in learning the
dangers cf substance abuse and how to resist :t. The program
s 7teared from 2lementsry schcol tarough middle scrocl ages
and 1s separated into 7race lavels. The rrogram &ppears Lo
have good lessons anc <curricular material. It -s _imiteg in
that 1t concentrat=s solely on substance abuse orevention ana
Wwas -nerefore not considered to be appropr:ate for scle use
-n the current practicumn.

The Lions-Quest program ‘1988) concentrates c©n exploring
various social situations using 35 structured, sequentially
jevaiopmental _esson viang: 1t is iesign=d te be ussad oy

nrofessicna.s Wwhc are {irst traired in the 1se o»f tlhe program

2V the Licons-Quest Prooram.  Technical assistance i3
ivaliaple marouca  cli-rree —e.ephone iine. A Darent
irvclvemart ceomponent .s rTar- of <he program, as s i Jdnlt Cn
inpreoviag family velaticnsinlds. The program can e divided

nto Alnil-unitis,. Semester courses ind multi-vear courses.

The ~i<e Flanning Educazion program (1989 has peen
~ecently <developec with 31 strcng ccmponent con AIDS =2ducaticn
and pesltive commudnity involvement. It contains a useful
secton cn idevelcpirg better methcds of interpersonal
commurication. Tt uses & structured, sequential, lesson-nlian
ipproa:th. It 13 avaiianle 1n loose-leaf ferm, allcwing parts
-3 pe <onled is eeded for ilnstruction, homework,
~regantat.on to narents. ini 3¢ Tn.

irasaam ¢« Eoliotn!' s 117390) Soo1al BKille Raviag tvstam
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!S3R3) combiaes a strong smphac.s ©On eva.uating the social
sxills of each child wich 2uilding individualized
interventiuns for that chi.d. The strength of this system 1s
1-s ab:i:tv to diagrose and then target inappropriate
senaviors for i1ntervention: it is also verry useful wn
1dentifying areas in whicn -“he child has nct vet develored
s3ocial competence and age-apprcprlate behaviors. The rating

system arrives at numer.cal summaries 27 =2ach ch:ld's

-

D
3

Ji

gths and needs: n—arents and teachers are interviewed .n

~rder TCc arrive iU Tthesge summaries. whlca Jlve a compiete

nictire oi the chilid. A separate book by Elliott X% Sresham

-

1931 Jera-ls addizional nethods and preovides L2sson plans

rh

cr 4deve:orlng approoriate soc:ai :kills -n children of

73r10Us aces, n2eds anca ikbilitias.

Descrintion and Justificatiorn for So:uticn fejectad
T 1.oarparent Sryer tae discussicn akbove that there ire

numerous Ap
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rariavs Cvres of l2rLcits n o3c71al skills deveirdoment.
These ipprcacnas .anvt rthemnseives -n combination to a
conprena2nsiva 301utisn Yo the goc13il gKills proniems faced o
~he ¢ni1ldren -n -~he uvriter's rlasses.

Tach stident 1L =he wWril-er's ~wo midéle school special

~Advraz:on ~lasses was f1Tvst eviluatred usina -he iresham

Tiloote 12900 jcc1al fkiils Ratina 3ysTtem (3338i. This
nretess _nvolved interviewinc 4111 the ~hil.aren, thear
saners and their omarents. The ovatuatiL n vleérded *

po.&te nratio2 of 2ach thhaa' o zesial sklll, ocrranathisoand

ol
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needs. Once th:s prorile was deveicped, 1aterventicn
strategles were deveicped for each student. The stratecles
deve_oped drew not only from Gresham & Ellioz=t s (19901 anu
T1liotT % 3reshan's [ l99l) worx, »>ut from-otner relevant
inlTe ag descriped apove: no sS1ngie unit so descrilibed was
sesn 15 meeting whe 1ndividual needs o a:l the children in
rhe writer's classes. Hence the need for a program wilch
complnes various ispects o several'unlts.

The -wntarvention pragrim was a collabcrative affcr:
whicn 1nvolved the writer, parents, specral and regu-.ar
education meacners, ccunselors and »ther zersonrel who
interacted wilth the studen=z. ) veexl” small--yroup scciat
vkiils -raining vreocgram which drew 1tems and activities from
“ha nrocrans descriked pova wWwas Treated ror Lhe stucents.

“Me new program's materials were selected ana developea,
Jased o the childran'sz SSRS sccres and 1at2rviews wilth
~alavant parsonne.. rhe new rrogram was administered by :he
sounseinrs ‘e1-her a gocial worier or 2 »syvchologist),

e iualag tne writer. 1n weekiv meetings. Additicnaily, the

-
o

-

.

‘iass': speesn/laniduage rataologlst developed lssson plans =o
~oircice and be integrated wiwh the un:its, as did the reading
~eacher.

"He url-er ret Y--h the twe specla. education teac.ers

g the “wo ~lasg counselors on 1 weekly basls -n order o
seor-araute and direct h2ir verk., He a1lso scredu.ed meetiads

‘Imo1 veduiar pasis Wwitn nareat: and mainstream tLeachers in

‘rder e 1ain “heir rarur, £o liscuss rthe ~kildren's nrogress
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:Arough rae units and to orfser iniormation wnicn wouid be
helptul :n increasing the rn1.dren's prosocial pehaviors.

"he wrli-er mer With the state curriculum representative

o]

‘r r13 countv. She provided mater:ia:s and stari training
whica were used -o augment the socia: skills training
prcgran. lhe naa extensive experience in working wWwith

-zachers ©oO prevent substance abuse Dy 1lncreasing children's

epertolres of refusal skills. Sucn skills are seen Py many

~

sracticioners as vital for children with low sel: esteem to

.,

sssess :n order to prevent them from accepting o:rfers or

w1

..legal zunstances. These sKiils were seen as impor-.ant icr
‘re practcicum :n chav they nelred the students 2 develop
ireater celf esteem ind -he apility Lo deal more efractively
w_n1 dang2rs Ln the sccla:r: anvircnment.

A
&S

]

d socral fkKiliis

-

rhe ~ombInation 9t Creating riaalvadiad

jeve _oomert nlans, :ntearating these »ldans w1t une soeclal

[

a1 -egular aduacaticn teachers and coordinatiag ~he plaus
Jitn narents was sear as a pewerful means °f developing
nrosoc-al behaviors for the writz2r’ s spec:ia. =ducation
sTudents. As ~hese enaviors <evelcoed, rhe stucents
sxrner-.encad #reatar success in -heir malnstream classes.

4nlcn, as dagcrlbed apove, was “he Zocus <f the practlcum.

'a

“11l-ndir Plan
Tye time L3 0P mblementation ot “he pratrtituns LS

Craganptag L LN 3 20tlreny te.oW.
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Meyn

re

Week

WO

Weak

Week i: The writer develicped & chart o:
everv student's social skills and
“eti1c1Ts 1n the two specral e-ducation
~r3asses .nvo.lved in the n»nracticum. He
interviewad all students, theilr parents,
thelr special class teachers, ~ounselors
and reaular c¢lass teachers. He
administered the SSRS to each student,
varent and speciali clasg teacher. The
combrnation of the nterviews and
acministration of the 3SRS rermitted 4
conprehensive plcture of each stucent's

sTtrancihs anc aeeds te e develored so thaz

in iaTervanticn wian couid suksequently »e
davisaq. "his 1nrformation s summar.zed
cranrnically (see Appendix A). The rrocess

=20k apprcximately 20¢hours.

!
wWeek .: The wWriter se.eczed socral s3kills
t*rain-nag nmaterials for the training
program, based on the strengths and .eeds
of -he students which were identifie« anc
aranhea -n Month One, The naterials dJere

selacteda ir. neerings comerised ot The

writer <-ne sneech -herapist. “he readiny
ragch-r invdi "he -wec counsge.ors and two

Lo
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leek 3

Waek 4

specizl 2ducation t=sachers whc regulariy
work with the students. Any sccial sKil:is
7oals mandated in the students'
individuiirized Education Plans were also
1nccrearazed 1nto e iralning »rodaram.
proc2ss -nsured tnat —hese mater:ials
cou.d subsequently ke introduced 1n weekly
arour counsaling and instruction sessions
which would meet the 1dentified needs of
2ack 3tudent. The writer met with these
staf? members 1in crder to select tre
materzals ‘rom those -dentified sariler in
the present chapter. The mater:als were
avalianls =t these meatincs -“or discussicn
and 1nspection Dy the professionails

invcived., The seleczTicn

o)

¥Ccess Loack
proximat2iy ® totai nf Len nours.

ster and counselors met wita lhe
statrs urrsculum tralner in order to
NCorTorate 1er axvertise in druy apuse
prevention and selfi esteem eénhancement 1nto
t+he :ntervention plans. This meeting zcok
three 10urs.

Th2 writer met wlth -he students n CL&SS3
arcups 10 exXpirain the progranm ind tae
tnvolvement ot tnelr counselors, “varents

and teacners. The spacial eaucaticn

34




reacrers and tTne Tounselors Jere present at
these meetings whizh tooK one class vericd
{45 minutes) each. /
Months three tarouch seven

Week 1 - The students 1n =3ach 21 ~he two c~liasses
meT i1n a groum or one nerioG Weekly with
the writer ana Thelr vecu.ar :3roup
counseler as noted, sitaer a s30cClal Worxer
or 2 psvchologist;. Thev presented the
training mater.a.s developed 1ia the Iirst
three weeks 27 Mcnta Two. additicnall-,
the writer met wlth =acn :pec:a. eaucetion
ceacher and -he counselor :or that ~<lass.
In ~hese -WO Mmeetings, =acn last-na for one

%% minute »nericd. ne discussed

implementat:zon of the training prcgram and
:ed discussions 3is to new to address any
oprobiems with the stuaents “he staf:r were
encounterzne. The writer .ai150 planred to
meet weeklv witn “h2 regular education
teacners -.n a Jgroup for one peri>d. Here,
he »lanned tc iead 3 «1scussion <Toncerning
anv social 3kills problems the stuients
Wwere encountering in theair ~lasses,
3cheduling diffizult:res wita thesa -eachers
prevented recular droup rneetings iroem

“akina vlace. Theretfore, the wri-er

39
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arranged for t—he 3pecla. =ducatlon teachers
zc meet with the regular =ducation teachers
~onsistently iné to discuss -heir students'
orcgress. They then sharad the results »of
rncse meet.ngs with the writer, 4ho, 1n
rurn. responded with relavant 1nformation
to the regular c¢lass teachers. This
process served tc - combine the knowledde and
skiils all the precfessicnals possessed on
penal? »f the students 1ind -¢ 1increase the
affact:ve communication between them.

ha writsr met tor nn2 zlass ner:xdd wita
2ach »f the special educaticn ~eachers,
snliowing the Zormat and »urros= auvtilned
Add:tionally, the writer also met

ibcve.

w1t2 the students and thexr counselocrs 1o

Q,
o

Jroup sessicons :Uring wnicth ne ro-ied the
soczal sk:lls training oHrogram 3cheduled
tor that aav.

The wrizer met with ths special ecucation
teachers for one class perilod. He
continued to address the same goals wilth
the special =ducaticn “eacners as descrined
above. H2 scheduled meeninas wvith the
sarents of ~he students 1n each class in

groups to- in 2dcitional weekly r~lass

At this meeting, he vlanned to

36
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discuss the progress ind/or >roplems tnhe
students were experiencing at nome. The
vast majority of parents were reiuctant to
meet regularly. and thes writer therefcre
scnheduied telepnone meetinas instead and
addea 3 written parent-information
component to the practicum. Thils component
detailled each student's strengths and
needs, as seen by the teacher. parent and
student (see Appendix C). The writer also
sent home articles of general intersst
desianed to assist varents in develcping

berter social skiils 1n their children !see

v

Appendix D). During meetings with staif

€

~ne wWriter ¢d=tailed to them concerns
expressed bv zhe parents when they svoke
with nim 1n person or Ly phone.

"he writer met wWlth the students and their
couns=10rs .n ~Lass Jroups. Facn meetina
was neid for ~ne class period. Ee
vertormed functions wWwith the teachers
simi1lar %o those listed abcve. He
addressed directly at this meeting any
d.ffzcultl1es the students were having 41lth
smpiementing the tralning program. He also

ler separately with 2ach sbeciai aducatcn

c T

-2gacher to continue <o Jdiscuss
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implementation of tTae ~raining program.

Menth

&
}.‘
i8]

n

ot

Jeek - - Week 3: The writer net w1t the sSpecClal
aducation and regular educatilon teachers
and completed Zinal :nterviews with them.

4eex 4 - The writ=r spoke wlth fhe warents and
completed -1nal interviews wita them.
The resulzns of <he practicum were chen

compiied 1nto zhe 2resent document.

Zepcr: of Action Taken
rha mrastlCum plan was followed as described in the
~.ienaar 2lan =lucidated above. As noted there, two changes

were madsa iurindg -he implementation Precess. The first o

mese changes ~oncerned the necessity for the writer to share

»28PORS1PLilTLY fOr Lnteracting with tne malnstream teachers.

The origina. plan nad calilea for nim to meet monthly with
-iese -@acners. As +-he vracticum began in the third monthn oI

-he scnocl vear. nowever, thelr schedules nad already been
seT .n Dlace for the entire academlc year. The writer wAas
scneduled to be in the builiding one-na.f ¢ay per week. often
when these teachers were unavai.abla. He therefore ‘ivided
rasponsiprlity for meeting with them Lo dlscCuss stucents'
neeus . responses Ts bracticum matarials, pDarenctal concerns,
na 4o Hn, with rhe two wroup counseiors and the two sSpeacial
aqucation rteachers. He net weekly with 2ach of the

mensei.re pd <wecriai educat:ion teachers. o that
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communication was malntalned and iitimate responsibiiity Ior
the 1mpiementation of tné'praCtlcum remained with him.

The second change concerned the iow response rate irom
varents of the students 1n both spec:ial education classes.
wnen the program was first announced, no rarent »f the seven
students in the Communication Disorders class attended an
orlentation meeting, while only four parents of the seven
students 1n the Gifted-Handicapped class attended. The
writer telephoned each parent who had not attended. He
succeeded 1n obtaining a promise of cooperation from severa.l
parents, although most subsequently did not in fact follow
through. Those who declined outriagnt cited distance from the
school and competing obligations (work, small children at
aome and other family obligations) as reasons for not being

%able to attend recular meet.ngs at the school. The writar
| sutsequentlv found that writing a personal note to each
parent when & orinted note was malled home succeeded in
neightening the parents' tendency to respond. He aiso sent
arcicles of interest regarding methods for pargnts to use .o
developling prosoclal Ppehavicrs at home (see Appendix D).

As 1oted abocve, the weexly group sesslons Were ama._gams
of components of several commercially-availabli= social skills
~rainina proarams, adapted to the unique needs of the
students :n the writer's two special education classes.

Wwhiie several of the students presented good general soc.al
3k1lls <deveiorment as measured bv —he 3SRS, the majority were

3een "o nave (1rfficulty with one cr more o0f each of the major
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areas 'r~coperation., assertiveness and/or seri-control). The
4eneral nethod of »peration, thereiore., was <=0 bresent ian
axercise Jdesigned "o sTtrengrhen a glven area and to allow =he

students To WOrxX out solutiors -2 ~he oroblems generated bv

’

students Kncwn ©o have the

(/]

trengths 12 irea

veres 1dentified »y the counseiors

and encouraged to present
rnelr approacn to that exercise.
An example tliustrates the process described above.

in exercise from -he Life Planning Education curriculum

1g nresented 1n Appendi: 3; it asks the student to
t-ar2 Wit ne/she Likes ibout 1imsherself., what rhe student
wouid ~=ange, Jhat *he stuaant tninks the teacher l1kes about
.m her 2na Wvnat “ne reacher “hinsgs the student could
ML e The wrirar sypanded tne dilirecticns to ALLOW
todents to iraw Dlctures of -heir responses, as many are
saveralv laarnina-disapled. Jeprasentative respcnses Ircm A
student .21 =ach rlass are presentad.
Tallawing ~ompietisn oFf -hisg exercise, students snared
keir responses and suggest.ons. Sam (al: names have been

4no was rated v hls -eacher ind himself as iacking

In seif-control on the 3SFS questionnalres !see Appendix A),

was toid by 1 fellow student to trv =2 think of 2 "perfect
zent=~nce’ Heror= 1e sctcke alcud and chen Uo wake an akay s$1dn
o et 1: teach=®r xnow -hat ne vealls -leeded tc -ommunicate
sAmerrnirg in Wag reaqy to do so. Ann was told oy a fellow-
~tudart -~1. <ne -oulw e 1 ~iass .eauser ind have peorle

¢ ren~ ey cetrar, i antyv she fild a7 o1ct .04 condescending
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1anner - "stuck-up't <oward the others. Suggest:ions and
“eniaviarii thanges which arose from the sesslons such as
tnesze yere Jlscugsed with "he regular ind special class
taacnernt, They wera 3ussequent.y warrleda cut in the regquaar
and specral rlasses oy Tne students.

Most -~f -he materlils 'tsed during rthe practicum do not
tend rhemse.ves 0 plctorla. presentation. One popular
exercise, for examoie, taken Ifrom :he Lions-uest (1988)
prcgram, regquired students Lo recreate various emotions
ncnversallvy. One student mimed/acted the emotion in front »>f
the class., wWhile hissher classmates wWere required to cuess
<+, Follswing each presentation, students Jdiscussed wnv in
~he scnool (teachers and fellow students) was likely <o

axprass thls emoT.on wn thig manner ind how Dest To react o

17. An unexpected henef:t 2f *thls exercise was that many »f

~he students wers 1ot abie tTo accurately portray aany common

BMOLIOnS. The exercise -hus assisteda them 1n understanding
“oWw “hev actuallv nresented themselves to others rather than

how -hev <hought they presenzed themselves.

Arnother nosular Llong-.uest (198921 =2uerclse was cne
requlring the students *c -rea‘e '"Booster' and “"Killier”
rtatements. A »hooster statemennt 13 2ne which builds
Irrenusnit, Wnereas 1 <1.la1 tata:ment tnaidits 1t.  Tha
Nriter <4rat2 -asm oon -ha o~ardl o ctudentis orave chem tc 1im.
fTpciter ftatement s werns g1rficult tor o sone onllliren To rreats
ani eMmrasz: rthev telf 1€t otaev gyoull be nerceived as Weak

“hev o 3UTALLY a1l JrAan o mare Theasa cnlidren were
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then asked bv the writer now -hey would feel 1f someone spoke
each cf the statements to them. When they realized that tThey
wouli like hearing thnese statements, they felt less

Threatened Jnen naklng sucn ooster stataments te others ana

1_50 al_cwed them tc identifiv -he rogitive and negat:ive
“eellngs such statements sngender in thelr neers. As all o=

rhe stucdents wanted to ceveicp more friendships., this

0 re zn .mportart one and was repeated

i

xerci1se nroved

ct

s3averal times throughoutr the practicum. It was alwavs
fcllowed pv discussions of actual statements one might make
< 1e/sne Jvished to meet ~r -tet to Xnow another student -n
~ha :.ass 2 s3Cchool detter.

Rcle rlav exercises, Aappearing <“hrouchout the Li

f2
“larriny Fiucatiorn (1929 anc Lacns-guest - 193%8) <curricuia.,
yera 2x¥tensilvelv util.zed zhrougacu: ~he przcezicum. This

-scnnitue 2naplsd ftudents "o -enearse ard :therepy master
31TU3TIONs ynich ~ha sounc Clrfisult andsor uncemrortaple,
"ac1Co2 thelr social skills 1n oA
sase, 3UFPpOrtLve ALmosphere. T+ 1lso 3Ssistenr “hem 1n
t°'1ng :ore oY “helr intersstc and values. For exampie,
an exercise from the Tife Flanning Zducat:cn 1%39)

yrriculum required students -o describe where =hev thouint

“hey «a1ld he .n Ihelr llves in Ten Tears - il.e., Ddava
fapmi_y. work wn 2 @iven :-i2ld, fznish nrigh scheool., ana 5o
n e N 1130°18s10n was renerateqd “rom this aNercize whizth

jzs1nTed -fe students in s2eing 10W Thelr current cholces ot

henavior tculd oravent or assist them L2 achieving tThese
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gcals.

It should be noted that each of the students in the two
~lasses also received 1individual weekly ccunseling, as
nandated on the:r IFPs. Counseiing was orovided Ly two of
~he group ieaders. In many cases, the matar:als developed

quring the jrous sess-cns generated discussicen in the

radivaidual sessions. Toun

n
[1V]

lors were thus apie to support

~he development of aporeopr

b
o

Te soci1ai skillis in tre

ndividual as well &s jrcup setiings.
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CHAPTER V

RESULTS. DISCUSSION AND RECOMMENDATIONS

Resuits

The oroplem -n the writer's specia. education setting
was that middie school students were unabple to be
mainstreamed successfullv due to their deficlencies 11 so0czal
sK1lle. The students possessed sufficilent academic skills to
succeea :n the malnstream. accordinag to their teachers, but
i1d not succeeq for several reasons. They 4id not develop or
mainrta.n deguate .nterperscnal relat_onshlps with seers,
-hev feit .so0.at2q when 1n the mailnstrzam classes, and :hey
hacd poor 3ocC1al ski1lls wveralil.

The so_uticn strateqy -“he writer <eveiovecd aucdrassed tre
‘eficienclas noted aiove. He avaluitad each stucent's
surrent so0c1al sK£1.12s deve.opment Dy asklng every student,
taacher and rarent to completrs Juestionnaires on tie TOplLcC.
The Juest.onnalres were completed by the beginning of the
fourth month 927 the school year at a time when friendship
nmat:zerns had already been estabiished .n boih Lhe reguliar and
3pecial education classes. "he results of the questlionnaires
scnfirrmed “he Wri-er's <contention that the majority i the

students li1d st vossess adewguate soclal SKills (see Append.ix

44

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

38

A). He then developed a social skills training »rogram whicn
he adapted -“rom a numper of commerc:xally-zvaillable soc:al
skills training programs. The new program was :ndividualized
to meet the needs cf the =iudents in his classes; these needs
were 1cenzified -hrougch -he use of the questionnaires. The
srogram was then implemented. The writer met weekly with the
students, their counselors and teachers. He maintained
periodic written and verpal contact with mainstream teachers,
the guidance counselor and parents. -

"he first outcome of the practicum is depicted in
Appencix A. Most of the students in each of the two midc.e

schecol classes demonstrated increased knowledge of

aprrcpriate soc:a. sKills. They aiso reported that they haa
ir.creased *helir _evel of aprropriate soclal bhehaviors. In

eacrh of rhe ~lasses. DPr-or -o the ilntervenzion, -—he majorit:

)]

S

!
.

of -he students 1nd.cata2d from their resvonses on the S

Q

uestionnalire -hat -—hev rossessed .naceguate xnowledge ¢I cne
oY more compcnents of posiTive sociali s<:i1l onenaviors. These
zomponents Lnciuced cooperation, asserticn and seli-control.
The special 2aucation teachers concurred generaily wWith the
stldents' overa.l issessments of “neir sociai skiils

xnow.edae and behaviors. as Jia tne students' parents.
specifilcally. i1 the Gifted-Handicavoped class., foliowin

the in-ervent:on. al: seven students demonstrated adequate

incwieage >f appropr-.ate soc:al skills, whereas prior o Li,

only two i1d so0, in the <ommunicaticon Disorders class,

Inilowing -~he in-ervention. six of the seven sttdents
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demonstrated adequate <nowiedge of apprcpriate social sKill

[o=)
n

wnereas »rior -0 1t, oniy two did. The teacner in e
Gifted-Handicapped class reported that following the
intervention, :five of -he seven students demonstrated
adegquate soc:al skKills, whereas prior t¢ the :ntervention,
cniv two of the seven students did. The -eacaer .n the
Communicatlon Disorders class repor-ed that following the
-ntervention. s1x of the seven students demonstratad adequate
soclal skiils, whereas prior to the-intervention, only four
5f rhe seven students d:d. Three of the four parents who
returned Juestionnalres on their students in tae
¢ommunication oDlsorcders class reported that Zoilowing the
-ntarventicn, -heir chi_dren demonstrated adequat2 soclal
sk:1-153, wher=as vrior to the znterventicn, o2nly two nad so

reported. Al. si1 rarents Wwhe returned cuestionnalres on

+

elr students 1n The

red-Handicapped class resrortad that
sollow.ng the intervention, their chilidren .emonstratsd
idequare soc:ral $X111s, whereas »rior tc the .ntervention,
anly rnree nad so reported.

The sacond outcome Of the practicum was tha:t the
students in poth classes demonstrated an Lncrease in
appropriate, prosocial benaviors with thelr spec.al class
peers and with the students 1n theair mailnstreanm classes (see
Append:x Z). This outcome was measure=d »v 10t1ng the number
~f new <riendsnips each student developed -n nis, her speciai

~.as8s$ ina 1n =2ach mainstream class. szudents and their

“aaconers wWere lnterviewed <O ascertaln Tnls [1a4lng. Fricr-

4b




-5 the intervention, oniy two of the seven Gi1fred-Handicapped

studen-s nad “riends -.rn thelr own ciass; iollowing the

c1

inrervention, all seven had developed at ieast one in-class
friendship. In the Communication Disorders class, prior to

~1e 1nterwvent:.on, on.y three of thes seven students had

tt,

riends :n their »wn ~lass: Zoliowing the -nrervention, sl.

~f the seven had developed at least one in-class friendsihip.
A simiiar pattern of friend-making was observed for the
students in their mainstream classes :see Aprendix E}.
Again, teachers and students were interviewed to ascertain
whether the students naé indeed made new friends. Pricr to

+he intervention, oniv two of the seven students in the

3i<ted-Handicapped class had it least d>ne friend 1n a
mainstream «=lass. Follcwing the ilntervention, all seven 21ad
jeveicred a~ .e&st Che in-class -‘rrendship. and six of the
sever nad devaicpea 3t l=2ast one mainstream-ciass irlerndsaip.
“n the Zommunication Discrders :iass, prior -C the

iaterventidn, ohly taree or the seven students racd aeveloved

at least o>he mailnsir2am-class ‘r.erdshnivo. Fo.iowlng =he

(X

intervent.cn, s1lx 2@ e geven students nad .ieveioped &t
least one malrnstream-ciass Irlendsilp. In neither class, 4id
anv studant report having sewer :ir:endships Zollowing tne
-ntervencion +than hesshe had prior to 1it.

“he -~hird sutccme of the practicum was tnat the students
Aamons-ratec 3 decreiase i the number of lnapprorriate socia:
senaviars .n scnooi. “his was neasured »y Lnterviewing the

cencol's dean of aiscipilne. the specizl :lass -eachers, ~he
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gulidance ccunselcr and the mainstream teachers. It was no:ied
that .n the school vear prior =o the present intervention,
students in the two classes nad been suspended a total of
seven times, four -“rom the (ommunication Disorders class anc

tnree from the G.f-ed-Handicapped class. 1In the current

-+,

school year, only two students were suspended: oJoth were Irom
the Communicat:on Disorders class. Additionally, teachers
opserved that the students were less iikely =o de sent for
in-scnool detention than they had beern in the drevious school
vear.

The fourth outcome of the practicum wWas that the
chiidren in »oth classes demoastrated an overall increase 1n
appropriate interaction at tome (see Appendix A). This
HUtcome was measurea bV parents' noting the changes n
srosocial behavisr at home at —he onset and conclusion of The

1ntervent:on. Ag noted above, 1t was observed that :n the

Ht,

t1ted-Handilcavped ~iass. darents ¢f three oI the s:ix

sTuGents reporting noted an .ncrease 1n prosoclal benaviors.

“n -~he ommunicat:on Disorders class, parents or three of Che
=

‘our students repcrting observed an increase in prosocial

Jenavicrs. In ne case ¢did a student decline 1n social s3kills

krowlecge c¢r »Dehavicr at home.

Discussion
The »roposed outcomes Of tae practicum were reailzed.
Th-s WAS 31Jnificant 1n several respects, First, najor
educat.onal needs of specia. education students in the

Writer's care were identif:i:=d and amet. Most 2f the students
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demonstrated thelr apility Z¢ proizt Irom an iLntervention
which assisted them 1in moving successfully -oward the
mainstream. These findings are consistent with those
reported by numerous invest:-gators (Andersen et al, 1988;
helson. 1688; Elliott & Gresham, 21991: Porier, 1991). It is
sign-ficant to note that. partly as a result of the increased
positive soclal interactions noted during the vear, four of
the students xn the two classes are returning to their home
schools in the fall.

A second pesitive result nroceeding frcm the practicum
was the -ncreased level of productive contact between special
class teachers, requiar class teachers, counselors ana the
Wwriter. The interactlon occurring when the professional
statf met assisted each person in apprising the others of the
status ~f each ch1.d. aissher needs and new methods o:f
enhancing »rosoc:al behaviors. New ideas wWere Jenerated at
~hese meetings and bet+ter understandings of :he students’
circumstances, strencths and needs were developed.

s4nother 7Dosltive resuit proceeding from the practicum
was an obpserved aqrowth in the self-confidence cf several of
~he stuaents. J3uca an outccme 13 censistent with the
findings ©of others tMcDaniel &% Bielen, 1990: Poirier, 1991).
Many 41d not realilze that -hev did 1ndeed act 1in ways that
inhibiteu tneir abi.1ty to deveiop friendshins ind to avoia
~onf_.1cts with adults. Thev exvected to n1ave cecnflicts wita
veers and aaults, recause =hls was the nattern many nad

axperienced ‘or vears. The practicum presented, 1n non-
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-udgmenta. but supportive ways, ccncrete ana specific
alternative nehaviors which assisted them 1in achieving their
wlshes to beccme petter-accepted members of the schooi
community.

The implications of these f:ndings are that children who
nave consistently falled in their attempts to interact
appropriately in school can :ndeed be taught to do s0. Such
outcomes are neither guickly ncr eas:ly ontained, but they
are vossible. They require a long-term commitment <f both
rime and personnel to the process. Furthermore, the Iact
that there were carryover benefits at home indicates that,
aven !n cases where vparental varticipation .s not optima., a
school-hased program of soc:iai 3x1lls =raining may he of help
in Asslsting some chilidren to .mprove their soc:ial
interacticons at home.

2elazed o -his was the unexpected Finding ~hat the
majoryty of parents dispiayed l:ttle interest in qeetind
requiarly <o discuss their children's soc:ial behavior. Most
were willirg to fill out pre- and post-intervention
questionnalres and r¢ discuss their children's soc:al skil’ls
oropbiems and/or vrogress on the telephone, but they were
uniformly not 1nterested in meeting on a monthly basis. Two
parents of Communication Disorders class students declined to
participate in anv manner. As noted above, therefore,
:ndividual meetings were held on an as-nreeded basis, With
reiepncene calls and written messades tasing the place of mos:t

meetindas.

ol
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A numpber of reasons appear Lo explain the Low _evel OF
parental interest. Some chnildren exhibited adequate soclal
pehavior at aome, a tinding reflected in the guestionnaires
iilled out »dy their parents; these varsnts wWwere 10t
interested in attending meetings desicned to fcster mproved
soc:ral penaviors. Other parents regarded their chiidren's
social difficulties as generic o middle-school age (i.e., "a
stage"'!, even when they were unhappy with the pehaviors.

It is also pcssible that the decrease 1in suspensions

and reports of unacceptable behaviors emanating from the
schoo. indicated to the parents that =hey d4id not need to
participate 1n 2an in-school program. In one of ~he Cases
noted ipove, a significant language parrier 2Xisted petween
-ha scnco. and rarent; daspite rransiating the _etters sent
wome and off=ring an Lnterpreter fer meetings. -his parent
cnose not o partllipate. Tinally. many of -he rarents Woulid
have nad o drive signliiicant distances to <cme -0 the

1

so~00L; alsc, most woulid nave missed severa. nhours OI WOrK, 4

s1c-uactilon many feit Tasy ~ouzd 111 atford.

)

In sum. tne soclai skills training program jevised and
imp:.emented by -he writer improved the social 3Kk11l1ls
xnowledge and behavior of students 1n two diverse middie
school classes. Ccmmunication hetween members of the 3CNOOL
communictv was =ennanced. [he srudents demonstratad .ncreased
“ncwladge ana Wse Ol 2Pprcpriate soclal henpaviors 1n school,
ind wmany ot “heir parents repcrted 1mproved £ocla. relations

At none.
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Reccmmendations

The success Of the practicum indlcates that 1ts

pr:inciples can be extended through other areas of the

yriter's

agency.

The foLiOWing recommendaticns are made:

1.

o

tome.

amn.aoven

App.izapil

Other psychologists who work in the agency snouid e
apprised of the existence of the sccial skills
training preogram. 1+s principies anc benefits
should be explained to them and its applicability -o
their caseloads exrliored. Adaptation of tne present
systam to other -ypes of students .s deemed possible
without changing ~ts nas.C sIiructure: new training
materials should be developed for =ach class,
depencing upcn -ts 1ncdividual needs.

School officzals implementing & sociai skills
training »rcgram should do so at the Deginning of
rhe school vear in corder to aveld schedulin
conflizts anc to maximlzZe The socLal skills and
jcceontance ¢of students newly-placed in ciasses.

Lcw parental lnterest in participating in the
Trogram was nctsa Ln ot classes 2f the Turrenc
practicum. Reasonsz uwaderlving this should be
anticipated and zddressed in the future, and
.ncreaseq TirtiTopaticn sought Ln 3NV socLal sklliis
“ralniadg Sragram sapiemented.

RV

-

Nriters .s 3cnecdl=2d o report In he

3

rac

ct

cum and

t3 at a nmeeting --f social workKers and »sycaologists

}a
ct
~3
ot
o
(@)
t
o3
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APPENDIX E
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vou, Sid énd Mr. Wade ail agree that e 1s ibout as
issertive as -he average ch:ld his aje. He volunteers in
class and -nitiares conversal.ons wWith geers, Icr example.
Interesting.y, Mr. Wade reports that ae .S nore cooperat.ve
than -hs average. wnhile you feel that he 1s about as
cooverative as The average poy. These -raits spou.d 2ss31St

him In seilng accepted Ly mainstream teachars. 31d, on the

s>ther nand, feels that he :s actuai_.y less cooperative chan

N

)

‘ou feel that he ha

w

izgntly less seif-contrcl than

7]
-
b

most JcyS nis age, Wwnile ncth ae and Mr. Wade agree that, 1in
schoci. nhe demonstrates adequate seli:z-control. This Irait,
of -sourse, Will assist nlm in. £olng well With mainstr=am

3 rerort indicates -hat he can understand LOW
o-he- stadents feel and -nat a2 can respond .C them
approrriately. It alsc appears C2at you would 1ike him to be
nocre responsiple 3T ome 1n ireas such as teiiing vou wnen e
1s zoing out with Iriends, answerindg the »hone avpropr.ataiy

iculty wo.th benaviors such

A
o]
o
v
O
3}
=
Pa
Lt
v
v
0.
®
1]
)
D
n
I}
O
e}
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14 N
(& 2

as temper -antrums, figniinag with others, acting sad or
depressed, taiking kack to adults, and the LiKe.

We A4ii. ICNTLaue to WCTK Wit 51d %o nrake his adjustmenc
e malnstroan c.isses A% SnUona as vosslile. I was 2leacsed
t5 neelt Wit.o /ol 7o liccusi —he fofia. 3Kil.lg training

orcaram, ind I lcod rarward to neeting wWita Jou again.
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¢
-
Jacx sees nimselif as bteing somewhat Less ccoperative
-=an most ~hi_dren n2ls age: nls teacher's assessment igrees
Wit “hLis It Will be 1mpcrtant fOor J4S TC WOr{ wWit:h iilm SO

hat 212 can cooperate as fuily as possible witin his
mainstream teachers. ~Jcur responses to che 3cciai 3kiils
Rat.na System gquestionnaire .ndicate -hat vou Zeel that he 1is
ikout 3as cooperative at nome as the average »oy nis age. You
also feel that nhe 15 as assert.ve as the average ch:iida his
age: Jack agrees with this, dut nis teacher feels that he
could He somewhat nore s0 Ln school. Incrsasing als
asserct.ve pehavisr 1a scnocl wi.l nelp Jack to »Hullsl rore
friendshlps. esvecially n the maiastrean.

In tnhne area c¢f seif-zccntrol, ~oth vou and Jacx

fe@l that ne -~ou:d dc et<er: 1n schocl, his Teacher Ige.s

assoclaited WlTa suUccess .n the mainstream. Finally, you Ieel

jac.s ann-hits arcur -hes same leve: o2f responsibl’lity as most

crhildren nl1s age. ‘The student and teacher 4o not rate tals
characsterIstic!. This w.2_ 1lso assist aim -n the
mainstream.

At aome, vou 1id not note any areas >f Jack's pehavier
4nlen SouLi be cons.iered .as '“rop.iem benaviors' over t.hat of
mo oyveradge ~holdl. Ms3. ¥ill, however, fe.t Tnaat Javk

petes Ceems o bhe sadder ing nore .onely -han nost peers

b ¢ el That is ooli-asteem feeds toosting, int that this
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WOouUld 1ss1s5C NLlM Lnh maklng nore Iriencs 1n the raianstream.
Qur soclal <Kll.s zralning program will continue to work
~oward assistina Jacx :n develsping :the social skills he will
need <¢ keneri: Irom the narnstream. I was »leased that you
ares Lnterestec 1n a2iping s o nel» nim. I ook forward to

meetling with vou aiaalrn.
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Don and h.s -eacner agree that he exzh_blts adequacte
scoparat.on or i oY nl3 ige; vYou Zeel that ne Iould do
setter .- thls area. _-n a somewhat different vein, you Iee:
-aat he .S 4pCul ASs -esponsiole as the average child his age
[-his charactar>stic 1S nct rated by teacher or student).

ALl part.es - vou, hils teacher and ‘re - agree that ne 1s 2ot
i¢ asserrtive as ne cculd be: this s a difficult area for
im, and 1t is an imporrant sne for students wWho Wish TO ma<e
vri1ends, as Don dces. You al. alsc agree -hat ae a2xaibits an

ivarage amount 27 seif-contrcl. Finallv, Don “oes not Zeel
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- was n.easad -o ear Tron veou that thls nas peen fon's
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sontiiiues o ~ave some acre clificuiltles with waac Jou.ld »e
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Rewards and punishments often do not work with middle schoolers
because their reward system cscalates dramatically at this age. What they
used to do for a sticker or star, they now will do only for a CD player. The
punishment system is just a reverse, so we begin to take things away. This
invites the power play of acting as if nothing hurts. The common verbal
signal for this is “So?” Here arc a few rewards that might work as motiva-
tional moves.

Time. Middle schoolers love unstructured time to do what they want
with no one bothering or questioning them. However, time given in this
way should not be without limits. *You did such a good job cleaning your
room that you deserve a few nights off. After your homework is finished
you can do whatever you want—play video games, listen to your tape
player, make candy or just nothing. I won't bother you.” The limits do not
include playing ding-dong ditch in the neighborhood or cutting a sibling’s
hair.

Power. Because middle schoolers feel powerless, power is a good

reward. Again, it should be within limits. They may devise thc menu (use

the four food groups) for the day or week; they may choose the TV '
schedule (no horror movies). This gives them a bit of power over their
siblings, which they will use to torture them (lima beans on every menu,

the McNeil/Lehrer Report for family viewing).

Structure. Helping middle schoolers structure their lives kecps them
on task. Also, once they’ve accomplished the task, they feel good about
themselves. Help them moke lists. (Keep them short, make them daily.
Middie schoolers live in the NOW, so something to be done “this week”
will never get done. If a youngster says “later” you are doomed.) Show
them how to break big tasks into smaller parts. Give them tips on organi-
zation, but don’t organize them. Your way may not be their way. Besides
that, they want to feel as if they, not you, are in control. Use every means
possible to remind them, but don’t nag. Nagging is not training; you can’t
yell a child into compliance or remembering. Instead, write notes, hand
them things, be patient. This will not last forever.

Interest. Most of us arc motivated by interest. Some tasks may be
more interesting to a middle schooler if he or she can do them with
someone. One of the chief things we know about middle schoolers is that
they are social, yet we often do not take advaniage of this. “You may help
Maribeth clean her room on Saturday moming, then I expect you both
over here on Saturday aftemoon to work on yours.” “Maybe Lou would
like to come over and work with you on that project.” Young adolescents
might also be interested in tasks if they could listen to music or move
around while they work, or take breaks every fifteen minutes.

-

Team Pewards ind 2unisaments’ by F. Mendelsohn ina X.
“ouunman .33, Pareats Togetaer Newsletier, ©. 4. Copvridat
.y sjreenwl:n Jouncil cn Scuth oand Jruds; Fuplic and
Carepengant schocls of 3reenwizn, CT.
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Parehts. you can prbvlde good
models for your children by what
you do and what you avoid doing.

Q Show that you value your freedom
to think and act independently -
you don't do something because
“everyone is doing it.” This helps
your children see that unwanted
.peer pressure can be rejected.

Q Be consistent in your words.and
actions. For example, a phone call
interrupts your dinner and you say.
“Tell them I'm.not home yet.” The
message your children hear is that
it's okay to be dishonest for your
own convenience.

O Demonstrate your sense of self-
respect and self-esteem. For
example. taking care of your health
through exercise and diet offers a
strong model for your children. Be
creative and consistent in your use
of free time. showing that there are
alternatives to being a ‘couch
potato’ or ‘hanging out.’

Q Demonstrate respect for your
children's lives and show concern
by being a good listener. Be sincere,
ask questions, and use a touch or
look for encouragement.

O Be aware of how your own use of
alcohol can influence children.
Drinking in front of children has not
been shown to be harmful, but your
children will notice how much you
drink and why. Avoid using excuses
for drinking, like having a hard day.
Your drinking behavior tends to be
the drinking behavior your children
will have when they grow up.

O Talk honestly about stress and
conflict In your own life. Children
need to know that such struggles
are a normal part of life. They have
a good model when they see that
you are coping with problems
without relying on alcohol and other
drugs.

Q If you are trying to change
something in your behavior - such
as quitiing smoking or losing
weight- be willing to talk about
what works and what doesn't.

.
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COMMUNICATION DISORDERS STUDENTS

Special Class Regular C.asses
Nunmber Number Number Numper
of Fraiends of Triends cf Friends of Fr:iends
Betore ifter Before after
intzervention _Intervention Intervention Intervantion
Yame
Tim - . - 1
5.d 2 & 2 4
Ted 2 £ 4 &
£d - - - :
Sam - Z - -
Myra 2 S 2 )
Zoe - 4 - i
k)

O

ERIC o

Aruitoxt provided by Eic:



(e 3]
o

GIFTED-HANDICAPPED STUDRENTS

Special Ulass Regular £.ass
Humper Nunper Jumber dumber
2t Frienas ot Jriends Oof ?riands of Friends
Betcre Afrer Refore Afrer
Intervention Intervanticn ntervention intervention
Mame
Mack - 3 - 1
B1il - 3 - 2
Joe - 1 - 1
jacs Z 5 1 4
Ben - 1 - -
Ann B : 1 o
bon - . - -
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