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What is Taking Stock?

Nearly everyone involved in public education now realizes that working more closely with parents and
families is essential for improving not only student achievement but also the Juality of education we offer
in public schools, When parents are involved, their children do better in school and they go 0 better
schools.

In The Evidence Continues to Grow, a book that reviews the research on the effects of parent involvement
on student performance, the National Committee for Citizens in Education found these benefits:

* Higher grades and test scores

* Long-term improvement in academic achievement
» Positive attitudes ind behavior

* More successful progranz.

* More effective schools.

This is particularly true for children we have chosen to label "at risk." Children tagged with this tesm are
often from families with diverse cultural backgrounds, families who may not speak standard English well
or be literate, families who may have little income and be underemployed, families who are of color a:-d
referred to as "minorities.” When children are confronted ~t school with people who don't speak their
language, who reward and punish very different behaviors, who do not look, act and dress like their
families, they have difficulty connecting. As James Comer says, "children learn from people they bond
to."

Schools can greatly ease this transition by working closely with the families of their students. Children
need to know that their teachers and parents understand and respect each other, that they are
communicating regularly, that they share similar goals and expectations. When this happens, children feel
comfortable with who they are and can more easily integrate the disparate experiences of home and
school.

The positive effects of collaboration do not run just one way. According to Joyce Epstein, a leading
researcher in the ficld of parent and community involvement in public schcols, teachers wno work with
parents tend to have higher expectations of their students, feel more support from the community, and
have students who learn better. Teachers teach best the students they have gotten to know and care about.
When families and schools work together, everyone wins.

Why an Inventory?

Even though these benefits are widely recognized, many local schools do not enjoy close partnerships
with their communities. This distance is not necessarily the product of a deliberate decision, it has
evolved as districts have consolidated and grown larger. At the same time that schools and their staffs
have become ever more professional and specialized, families have been increasingly under siege. The
social, economic, and demographic trends of the last thirty years have pulled communities apart, creating
a gulf between families and schools, and disrupting the delicate network of connections essential to the
common enterprise of raising children.
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Rebuilding that network, enlivening those connections, resuming our common enterprise, take time and
careful attention. For schools and communities who share thzt commitment, Taking Stack provides a
simple, practical tool to take a closer look at efforts to work together, and a set of resources to help
develop more extensive, creative, and responsive strategies fior collaboration. 7aking Stock is a beginning,
notanend. It is intendad to:

* Introduce the components of an effective family-community-school partmership at both the
elementary and secondary level

* Help a school to assess how well it is reaching out. and working with its community
* Show how to use the results to develop a detailed action plan for improvement.

Taking Stock focuses on everyday policies and practices -- things that are well within a school’s
control. These can either successfully engage families or effectively bar them from participation. Taking
Stock is also designed 1o apply to all grade levels, from elementary through high school.

Section I, the "Introduction,” presents an overview of the entire process and recommends how to
administer the inventory. Section I contains the questionnaires for families (in English and Spanish) and
educators. Section III shows how to tally the survey, score and interpret the findings, and report on the
results; it also includes cn example of a short report to the community. (Scoring can be done by hand, as
described in Chapter 6, c. by using the optional software package.) Section IV Jays out how to design,
implement and evaluate an action plan, and develop a district policy cn family and community
involvement. Section V contains a bil\)liography and a list of resources.

W\

For easy reproduction, an extra set of the questionnaires and report forms, as well as masters fcr the
transparencies to present Taking Stock, and a flyer to announce the first meeting, are included in the
shrink-wrapped package tucked into the back cover pocket.

One of the most important parts of this manual is Chapter 10, "Moving Beyond Barriers: Steps to
Success.” Organized according to the twenty questions in the inventory, it gives detailed suggestions for
everything from establishing effective, two-way communications to engaging more fathers and other men,
from creating a successful parent resource room to developing a practical parent involvemer t policy, and
from building a successful parent organization to working with churches and comriunity organizations.
Also included are helpful tips for working with African-American, Hispanic, and Asian-American
families, and suggestions for middle and high schovis. For each question, there is also a short section on
what parents can do to build collaborations.

Basic Elements of Partnership

Taking Stock is designed around five basic elements of partnership for improving student achievement.
Each elcment is like the components of 2 house: walls, floor, roof, doors, and windows. If any one is
missing, the structure is not conplete. If all are present, the work of making a home can begin.

* Reaching Out to Families: What is the school doing to create effective two-way communications
with families? How is the school extending itscif to the community and inviting parents and
citizens to share in the life of the school?

9
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* Welcoming Families to the School Building: How does the school make family members feel
' comfoitabie when they come to schwool? What is being done to show parents that they really belong
there?

* Developing a Strong Relationship Between Famiiies and the School: What is the school doing
to build trust and coliaboration among parents, teachers, other staff, and administrators? In what
ways are they working together to improve student achievement?

¢ Helping Parents Understand the School Curriculum: ‘What information do families receive
atout the school’s educational program and what is taught in each grade? How are parents
involved in setting goals for student achievement and in evaluating their progress?

¢ Helping Parents Be More Effective as Parents and as Community Members: Does the school
collaborate with families to provide 2 parent education program? How does the school help
provide connections to community services and organizations?

These clements are covered in the core of Taking Stock, which consists of the two questionnaires {one for
families, the second for educators). Each contains iwenty questions, plus a short series of open-ended
questions at the end {"The Last Word"). Although the same questions are asked of each group, the
wording of the questions for families is more personal, as you can see in the example below.

For Families:

0 16. Does the school explain what your child is learning and how he or she Is being taught?

For example: . . .
a. Does the school ofier materials explaining the curriculum grade by grade? = Yes G No

b. Does the school provide parent orientation about educational
programs (Chagter 1, spacial education, bilingual education, for exanmple?) O Yes QNe

¢. Do you understand your child’s placement? QYes Q No

For Educators:

16. Does the school give parents adequatie information about the curricuium?

For example. . ) ) .
a. School offers written materials to explain the curriculum - Q Yes Q@ No
b. Orientation is provided for parents about school’s educational programs Q Yes Q No

c. Parents are consulted about child's placement (e.g. Chapter 1,
special education, bilingual education O Yes Q No

o  Taking Stock: What Is Taling Stock?  BEST COPY AVAILABLE 3
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Each question has three parts. The question itseif, in bold type, poses a general inquiry about the school.
Next, the three or four examples, also in question format, illustrate what the main question means, These
examples help the respondent understand how schools can carry out the task identified by the guestion,
and set a standard by which the school’s petformance can be judged. Finally, the rating scale asks the
respondent to appraise the school’s performance from “excellenit” to "poor.” The responses to the rating
scale are the most important for scoring, but the checks placed beside the examples will also provide
guidance in developing the Action Plan,

This is a general instrument designed to cover a wide vasiety of local school seitings, from diverse inner
cities to homogeneous rural communities. Some of the questions may, therefore, seem less applicable
than others to your own local situations. If, for example, there are no Spanish-speaking families in your
community, it is not necessary to have interpreters at PTA/PTO meetings or Spanish report cards. Every
school community has its own forms of diversity, however, whether they are variations in family incomes
or educational levels, family structure or religion. Rerermber that the examples given under each
question are ¢xamples only; your school may well have developed its own, equally appropriate responses,
to its own form of diversity. Please keep this in mind and respond to all the questions according to your
own good judgment.

What Do We Mean by ""Parents?"

It may appear that the terms "parents” and "families” are used interchangeably. In 2 way, they are, By
"parents” we mean those pzople who have legal, or quasi-legal, custody of children, whether they are
biolegical, adoptive, foster, or de facto parents of the child attending school. For many children, their
grandparents, older brothers and sisters, aunts, uncles, and other relatives or close friends may play a
parental role; these people serve as their extended family. To make it clear that the school should work
with all members of the family who are important to their students, we tend to use "family" where all such
people should be included, and “parent” when we mean those acting specifically in a parental role.

L.essons from Fieid Testing

To make sure that the questions asked in Taking Stock are both clear and relevant, and that the scoring
process works properly, the National Committee for Citizens in Education conducted several field tests at
both elementary and secondary schools. After each round of testing, the questionnaires and scoring
process were revised and refined.

Some of the lessons we learned are worth repeating here. At the first field test site, two inner-city middle
schools in Bal.imore, we used the same questionnaire for families and educators (we chose the more
impersonal educator version). The occasion was report card pick-up day. As parents came into the
building, they were invited to stop by the library to fill out a short survey about how well the school was
working with families. The invitation promised refreshments and a door prize.

Tre initial response was excellent. Nearly seventy-five parents at each school took the trouble to walk to
the library and to stay at least fifteen minutes while looking over the survey. When they came in, they
were greeted by volunteers many of them knew, and offered a soft drink and cookies or pretzels, before
being handed a questionnaire and a pencil. Volunteers circulated around the tables, explaining the purpose
of the survey and answering questions. What is wrong with this picture?

Ppa
ok
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Imagine the event from the parents’ point of view. As you come into the building, nicely dressed staff
members and volunteers, wearing high-heeled shoes or coats and ties, invite you to the library. Curious,
but feeling scruffy in your casual clothes and sneakers, you confer with a couple of friends and decide to
check it out. In the library, more nicely dressed people greet you and offer some treats. 'Well alright, you
take the questionnaire and pencil, sit down, and look around. Sutrounding you are people quietly reading
and filling out blanks with their pencils. What docs this feel like? A TEST.

What happened? More than half the parents left without completing the questionnaire; many wrote a
simple "don’t know" in the margins. Often parents marked "yes” or "excellent" by questions about
activities where the school was, in fact, doing nothing. One school’s PTA/PTO eamed a Jow B on the
questionnaire rating scale, yet the school doesn’t even have a parent-teacher organization.

From our conversations, we discovered that parents thought we wanted to find out how much they knew
about the school, rather than how they felt aboutit. Although the parents were assembled to take the
survey, small groups came and went throughout the day, and there was no opportunity for them to hear
together what Taking Stock is all about, and to ask questions as a group.

Consequently, we created two questionnaires, with the parent version worded much more personally.
"Does the school communicate often and openly with you," for example, rather than "Does the school
communicate often and openly with panats?” We also strongly recommend that parents be gathered in a
setting that allows easy exchange of ideas and group interaction.

At another site, an elementary school in an older, first-ring suburb of a midwestem city, we relied on ‘he
PTA 10 pull together a representative sample of parents. The sample was representative, but cnly of the
established PTA leadership, which gave the school (and the parent organization) straight-A’s. From the
teacher responses, on the other hand, we had a rich and often critical view of the school, because 95
percent of the staff participated; but we had no way to compare these reliably with parent opinion. Half
the piciure was missing.

At first, we did not include any open-2nded questions, for fear that parents might be put off by being
asked to write. Parents of low literacy or liivited-English proficiency can feel intimidated by settings that
reveal this weakness. Yet in Milwaukee and Oakland, when we added "The Last Word," low-income,
middle school parents seemed delighted at the additional opportunity to express themselves. The
one-page format encouraged simple phrases; no one felt obligated to write long essays. Their responses
were very informative and revealing.

Everywhere we tested, families tended to give the schools higher marks than the educators did. Parents
are reluctant to speak ill of their children’s school and have great respect for the people who work there,
Teachers, on the other hand, do not hesitate to be critical. For this reason, it is important to look at relative
ratings carefully -- which areas receive the lowest marks, for example, and how these compare with the
other group’s rankings. Information about the curriculum and educational program may rate a B- from
parents and a C- from educators, an apparent diiference. But that same question might be the
lowest-rated one iz both groups.

In short, we leamed that participants must be put at ease, that the whole school community must be
represented, that the meetings need to be run by someone they know, trust and feel comfortable with,
Above all, everyone participating must understand that the results will not be used against them or the

school.
Vs
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K«\\&w How Does it Work?

The process of Taking Stock falls into three stages:

1. Introducing Taking Stock, interpreting the results, and reporting to the school community.
2. Developing an Action Plan
3. Implementing the Action Plan.

Many schools already have a school improvement mechanism or process which can incorporate Taking
Stock. Where this is not the case, we recommend a process described in some detail in Chapters 7 through
9. To help a school or district visualize what a complete and thorough process might look like, we have
presented a fairly comprehensive and ambitious approach, in order to accommodate varying levels of
commitment and resources. Obviously, not all school communities will be able to operate on this scale.

We do realize that you have other responsibilities than to assure strong parent involvement.

Taking Stock is designed so that each school community can adapt the process to its own circumstances.
Whatever the size or the composition of the team that will conduct Taking Stock, we strongly encourage a
commitment to all three stages.

For each stage, we recommend forming a team, composed of the principal (or administrator designated by
the principal), parent leaders, representatives of teachers and other staff, student representatives (as
appropriate), and community leadership. The selection process should be compatible with local custom
(unless the tradition is by principal decree). In most cases, the people who are interested come forward to
serve. This group then reaches out 1o recruit others needed to make the team more representative of the
entire school community.

_As outlined in the chart on the next page, the team expands as the stages progress, fiom a small Survey
Team, to a medium-sized Action Team, to a more comprehensive Family and Community Involvement
Task Force.

Who Can Initiate Zaking Stock?

The initial leadership for Taking Stock can come from any sector of the local school community: the
parent organization, a community group, the teachers’ association, the principal or another administrator, a
curriculum or guidance consultant, the school social worker, the student council. Far more important than
who initiated the process is how many others buy into the idea. It is not possible to succeed with Taking
Stock when the major constituencies of the school community -- families, teachers, administrators, other
staff -- do not wish 0 cooperate.

If the principal wants to show teachers that they are doing a lousy job of working with parents, or the
PTA/PTO president wants to dig up dirt on the principal, or the teachers want to demonstrate that parents
don’t care about the school, the collaborative, trust-building spirit of Taking Stock will be violated. Taking
Stock is designed to bring people together, not to divide them.

13
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Even when the idea originates at the district level, it is crucial that the process still belong to the local
‘ school community. A superintendent or school board with a high priority of improving community-school
relations, for example, could inform schools about Taking Stock and offer to make it available to interested
schools. The results should be shared with the district and with other schools only if the participating
schools freely agree. Taking Stock is not designed to make school-by-school comparisons or to show
which schools are doing a "poor” versus a "good" job of working with parents. It is an assessment tool for
self-evaluation and action planning.

If used by most or all schools in a district, however, Taking Stock can provide useful information for
district staff. The data will give an overall picture of the health of home-school collaboration in the
district and will help to pinpoint particular problems which need to be addressed by district action and
support. For example, Taking Stock could reveal that schools serving low-income areas need assistance in
identifying community resources for families, or that local parent-teacher organizations would benefit
from a district council, or that the district should develop easy-to-understand materials for parents on the
middle school math and science curricula. Children do better when adults join hands, not point fingers.

Administering the Inventory

Once the Survey Team is assembled, its first task is to introduce Taking Stock to the school community in
such a way as io build collaboration ai.d avoid the pitfalls described in the section on field testing. One
way to do thic is to select two or three facilitators, preferably members of the Survey Team, and people
with whom parents and school staff will feel comfortable. The facilitators’ chief assignment will be to
lead the meetings for parents and educators where Taking Stock is presented and the quesiionnaires are

‘ filled out. Because the facilitators will be highly influential in setting the mood for the Taking Stock
process, they will need to be knowledgeable about the process and the questionnaires in order to answer
important questions about its purpose, outcomes, and next steps.

The facilitators should make a special effort to reassure the participants that Taking Stock is not an
"evaluation" of parent involvement at the school. Nor is it just another survey that will be forgotten as
soon as it is taken. Both educators and parents may v/onder whether this process will actually improve the
daily educational life of the school. And there are those who will have concems about the origin of
Taking Stock and whether the findings will be made available.

Participants also need to be assured that answering the questionnaire frankly will not result in mandates
from authorities outside the school, and that completing the questionnaire is but one aspect of a process
that will strengthen parent involvement activity on a variety of levels. Explain that Taking Stock will
resultin an Action Plan developed by the school community to improve the quality of education for its
young people through family/school/community collaboration, a plan that is responsive to the particular
needs and priorities of those who are directly affected. All those involved should have a voice and a role
in shaping the outcomes; filling out the questionnaire is the first step in ensuring that those voices are
heard.

Tip: To keep easy track of the iwo questionnaires, copy the family questionnaire in a bright
color. Better yet, copy them both in two different, bright colors.

Taking Stock: How Does it Work? 9
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Duties of the Facilitators

¢ Introduce Taking Stock. Explain why the school community decided to proceed with Taking
Stock, how the process will work, and what the final product (that is, the Action Plan) will achieve.
Be as specific as possible about when the results will be ready and how they will be reported to the
community. Answer questions.

» Explain how the questions are designed. Convey the importance of each question and
emphasize that no question should be skipped. All questionnaires with two or more questions
Jeft blank cannot be used, because they will bias the scoring. Pay special attention to the section
where respondents are asked to rate the school {the shaded box at the end of each section).

» Distribute the questionnaire. Each person should receive one copy. Note that the questionnaire
does not need to be signed; all responses will be kept confidential.

* Monitor the filling out of the survey. So that the community can know who participated, it is
important that the appropriate box describing the respondent’s staff position or relationship to a
student is checked. Circulate around the room as people are filling them out, and offex help if
someone seems to be having difficulty.

e Pass out handouts. Easy-to-read information explaining Taking Stock is always helpful. Ask for
comments ark questions.

* Set a date for the next meeting. This will reassure everyone that their continuing involvement is
valued and that they will learn about the results of the inventory.

At the end of this chapter is a sheet of suggested talking points for facilitators, as well as copy for
transparencies explaining Taking Stock that could be shown through an overhead projector. Masters for
the transparencies and a handout explaining Taking Stock are included in the shrink-wrapped package
tucked in the back pocket of this noicbook.

Special Tips for Putting Parents At Ease

It is especially important to maintain a cordial, non-intimidating atmosphere. Parents need to know that
Taking Stock is not a test and that there are no right or wrong answers. The facilitator should also assure
parents and other family members that their answers are strictly confidential and that there will be no
punitive consequences. Assure parents that it can take as little as fifteen minutes to complete the
questionnaire; however, they may take as much time as they need. If they have questions, they should feel
free to ask the facilitator at any time. '

The fzmily questionnaire differs slightly from the educator version. Explain to parents that this
questionnaire is designed to get to the heart of their feelings about their child’s school and their
opportunities for access. It is not designed to measure or evaluate levels of individual parent participation,
nor to judge parents in any way. The purpose of Taking Stock is to discover what parents want and
need in order to become more involved and better connected with their child’s school. Taking Stock
will provide the information needed to help the school staff become better listeners and reactors to parents
and community.

10 Taking Stock: How Does it Work? 17
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The facilitator should keep in mind that:

* Some parents will be apprehensive, despite reassurances, and may have lots of questions. Be
patient and make yourself available after the session to discuss Taking Stock, if needed.

* A sample page of the parent questionnaire should be projected during the time parents are
answering the questions. Offer to guide the group orally mrough the questions, projecting each
page of the questionnaire, it it really seems necessary. (Some parents may find this distracting.)
Encourage parents to be straightforward about how much assistance they will need.

Some parents may have trouble with some of the questions, but will be uncomfortable asking for help. Be
a careful observer and offer assistance in a non-intrusive way. You may want to offer to read the
questionnaire out loud in a separate setting. Help parents overcome their embarrassment by explaining
that surveys are often offered orally because some people find the print too small or the survey layout
confusing. If necessary, offer to let parents complete the survey by telephone.

Tips for Success

Offer refreshments and door prizes; state this on the invitation. You may want to have a door prize for

children as well. Ask parents to bring their friends to the meeting.

* Use a friendly, brightly lit room. If the room looks bare, hang some children’s artwork. You may
want to solicit the help of students to liven up the atmosphere.

* Greet parents personally at the door and steer them to the refreshment table. Again, students make
great assistants. Students can help serve refreshments, pass out, collect and count surveys, direct
and welcome parents. The warmer the initial reception, the more at ease everyone will feel with the
process.

* Use name tags to identify the hosts (for example, Ms. Jones, 4th grade teacher; Mr. Gonzales,
parent volunteer; Kelly Wilson, student).

* If the group is small enough, it might help to warm up the atmosphere if parents introduce
themselves to each other.

* Convey to the group that there will be follow-up and that their continued participation is essential.
Have a sign-in sheet to collect current addresses and phone numbers. Explain why this information
is needed.

* Parents should be polled for the best time to meet with them to discuss the results. Offer to mail
results and tailk by phone if attending a follow-up session is not feasible.

18
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What is a Representative Sampie?

The Survey Team must also ensure that a representative sample both of families and educators pariicipates
in the process. The simplest way to obtain a complete response from school staff is to make Taking Stock
the topic of a faculty and staff meeting. If eighty to ninety percent of the staff responds, their opinions
should be fully and fairly covered.

The question of reaching the proper proportion of families is more complex. Most schools have several
neighborhoods in their attendance area; these may vary greatly in their economic, social, cultural, and
racial diversity. We recommend two separate criteria for "representative™:

1. Try to have at least 25% of the school’s families fill out questionnaires.

2. These participants should represent all the various groups in the school community. If 30% of
the families are African-American and 20% Hispanic, then approximately the same proportion
should participate. If 20% fall below the poverty line, 35% are blue-collar; and 45% are middle
class, these proportions should alsc be respected.

It will probably take several gatherings to reach a representative group of families. Consider holding at
least one gathering in each feeder area or neighborhood in the school’s attendance zone. Ask parents to
invite other parents to their homes to fill out questionnaires; ask local community groups or churches to
sponsor gatherings on Taking Stock.

Getting a representative sample is especially important if students are bussed from all over the district, or
when the neighborhoods are very different.

Tip: To assure adequate diversity, add a line to the front page of the questionnaire asking participants to
write down the name of the neighborhood in which they live.

In a community with much sccial division, tallying the questionnaires from the different neighborhoods
separately may be very revealing. Variations in the responses can help the school develop more
appropriate strategies and outreach. One neighborhood might be more concerned with the school’s
response to single and working parent families, while another may place top priority on connections to
community services.

If the response is still too low after several attempts at meetings or gatherings, consider making home
visits to the least- represented families. Another strategy might be to mail questionnaires to selected
families, and follow these “vith a phone call. If they seem reluctant to respond, take their responses over
the telephone. Remember that the results of Taking Stock are only as valid as the sample they are drawn
from. A Dbit of extra effort here may assure the success of the entire process.

19

12 Taking Stock: How Does it Work?




‘ | introducing Taking Stock:
Taiking Points for Facilitators

Show transparency #1: "Taking Stock: What’s Involved?”
Key point to make:

* Thank everyone for coming. We appreciate that you all have busy schedules and appreciate the
time and thought you are giving this.

* Your participation will shape future parent involvement efforts. You may choose to limit your
participation to filling out this questionnaire or you may want to become a part of the action
planning team.

* The purpose of Taking Stock is not to evaluate or make judgments. It is designed to open up

discussion and develop a doable plan for more effective ways to connect families and community
with the school.

Show transparency #2: "Goals of Taking Stock”

' Key points to make:

* Your answers are confidential. Information stays in the school community. There are no outside
assessors. The survey resuits do not disappear; they become the foundation of an action plan.

* Taking Stock is not a test of your knowledge about your school and there are no wrong or right
answers. Itis a way of looking at the school’s relationship with families and how to create
opportunities for communication and collaborative efforts.

* Please do not sign the questionnaire. All we need to know is your role in the school community.

Show transparency #3: "Sample questions"
Key points to make:

* Questions for parents and educators are essentially the same. Parents, your questions are worded to
evoke responses based on your personal experience and perceptions.

* Educators, your questions address the same issues, but are worded in a sli ghtly different way
because of your knowledge of school practices and professional responsibilities in the area of

parent involvement.
AFS]
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¢ Each question has there parts. The basic question, in bold, is at the top. Next, three or four
examples illustrate what the question means. Then the shaded box asks you to rate the school’s
performance.

* This survey asks that you "rate" the school’s performance in reaching out to families. Your "rating"
is what counts in the scoring process. Please make sure you check the rating box for each
question.

* Please answer all questions. We can’t use any questionnaires with more than two questions left
blank.

* The Lost Werd questions give you an opportunity to express in more detail ways the school can be
more responsive o families and community. These are optional but your views will be very helpful.

Show transparency #4: "The Family Report Card”
Key points to make:

¢ Parents and school staff will receive the results of the survey. The report card for families and
educators provides an at-a-glance format for interpreting the results. This is an important step in
identifying priority areas for action.

* You will be invited to a follow-up meeting to discuss the results. If you are unable to attend this
meeting, let us know and we will make other arrangements to ensure that you get an explanation of
the results.

¢ If you have any questions about the survey, please do not hesitate to ask. Survey formats, no matter
how carefully designed, can be confusing and sometimes unciear.

¢ It should take you only fificen or twenty minutes to complete the survey, but please take as much
time as you need.

¢ Keep in mind this survey is just the beginning. Taking Stock is a process for change. We hope you
are as excited as we are!

14 Taking Stock: How Does it Work?
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Taking Stock / for Families

The Inventory of Family, Community and School Support
for Student Achievement

hefesteciokestesterks

Dear Parents and Family Members:

ThanKk_ you for taking the time from your busy schedule to answer these questions aﬁo_ut
your school’s efforts to work with families. Research shows that involving parents helps
children do better in school.

Your answers will help the schiool learn more about your dreams and expectations for
your children. With your help, the school can plan a parent involvement program that meets
your needs and contributes to your child’s success.

We greatly value your responses.

1. Name of School:

2. Date:

3. Please let us know wh. you are:
Q Parent
Q Grandparent or Relative

Q Friend

All responses will be kept confidential

22




Taking Stock / for Families 1

1. Does the school communicate often and openly with you?
For example: )
a. Does the school keep you informed about important dates, activities, and
events? QO Yes QNo
b. Are communications from the school easy to understand? QYes QNo
¢. Does the school handbook provide useful information for parents? JYes Q No
d. Has the school encouraged you to review your child's records? QYes UNo

2.

Does the school respect and respond to its community's cuitural and language
differences?

For example:
a. Are report cards and newsletters available in a language you understand? QYes QNo

b. Does the school reception staff communicate well with you? QYes QNo

¢. s information about school events available in your neighborhood, such as
at local churches and over the radio? QYes Q No

3.

if you are a single or working parent, do you feel the school makes a special offort to
reach you?

For example:
a. Are meetings and events held evenings and/or weekends to fit your schedule? QYes 1 No

b. Is child care provided during meetings and at other school events? QYes QNo

c. Does tha school rake effoits to reach you at work or in the evening? OYes QNo
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Taking Stock / for Families 2

4. Doaes the school make exira efforts to reach all families?
For example:

& Have yeu been invited to school gatherings at places in the community, such
as local churches or community centers? JdYes QNo

b. Are special efforts made to involve fathers and other men important to
your childien? QYes QNo

¢. Have you ever bzen asked for advice or help in reaching other parents? OYes QNo

d. Have you been introduced to a school staif person whose job is getting to
know your community? QYes QNo

5. Does the schoo! welcome you into the building and make you feel comfortable?

For example:

a. Are directions clearly posted to help you find your way around? O Yes QNo
b. Does the school have a parent room or center? QYes QNo
¢. Is the office waiting area comfortable? QYes QNo
d. Is the office staff friendly and helpful? QAYes QNo

6. Are the school and its staff oper and availabie to you?

For example:

a. Are you weicorne in the building any tirne during the school day? O Yes QNo
b. Does the school retum your calls within 24 hours? QYes QNo
¢. May you easily visit or observe the classroom? QYes Q No

LS ST VO




Taking Stock / for Families 3

7. Does the school encourage your volunteer participation?

For example: .
a. Are there interesting volunteer opportunities you can do at school or at home? QYes UONo

b. Have you been encouraged to volunteer? QYes QNo

c. Does the school appreciate your volunteer efforts? O Yes QNo

8. Is the parent-teacher organization (PTA/PTO} active and strong?

For example:

a. Does the PTA/PTO meet at least four times a year? QYes QNo

b. Do you enjoy attending the meetings? OYes QNo
‘ ¢. Do your child's teachers attend the meetings? D Yes O No

d. Do parents elect PTA/PTO officers? QYes QMo

e. Are you given time to express your opinions at mestings? QYes UNo

9. What are the PTA/PTO's major activities?

For example:

a. Recruiting new members? dYes ONo
b. Sponsoring school social events? QYes QNo
c. Discussing controvgrsial issues (for example, parents’ rights, sex education)? dYes W No
d. Reviewing the scnool's academic performance? T Yes QO No

BEST COPY AVAILABLE
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Taking Stock / for Families 4

10. Does the school reach out t0 your community?

For example: .
a. Does the school work with community groups to provide extra services for
families, such as tutoring, rent assistance, or housing? QYes WNo

b. Does the school participate in community events? QUYes QNo

¢. Have you heard about any partnerships the school has with local businesses? O Yes Q No

outreach to. the.com;
O Exceflent

i? vorrors ChodT:

11. Do your children's teachers work closely with you?

For exampie:

a. Do teachers tell you how to contact them? QYes QNo
b. Do you hear from your child's teachers at least once a month? GVYes QNo
c. Are you notified right away if your child falls behind? O Yes QNo
d. Are you involved in solving discipline problems? QYes QNo
e. Do teachers suggast home leaming activities for you to use with your child? QYes O No

12. Does ihe school provide opportunities for you and your child's teacher to
dovelop a strong partnorship?

For example: i
a Does the school sponsor social events for parents and teachers to get o know

each other? OYes G No
b. Have you been notified of workshops on how parents and teachers can work

better together? QO Yes QNo
c. Are you ever invited to school staff meetings? OYes QNo




Taking Stock / for Families 5
13. Does the principal make an effort to know parents and students?
For example:
a. s the principal friendly and polite to you and other parents? OYes QNo
b. Is the principal available to meet with parents? QYes QONo
c. Does the principal attend most school events? QYes QNo
d. Does the principal know who your child is? OYes 0O No

14. Do you feel that parents are involved in decision-making at the school?

For example:

a. Are parents included in selecting the school principal? Q0 Yes
b. Are parents involved in planning and evaluating school programs? © QYes
c. Does the school actively seek advice from parents on school issues? O Yes

Q No
Q No

Q No

15. Is the school’s parent involvement policy clear to you?

For example:

a. Is the policy in writing? Q Yes
b. Is the policy included in the school handbook? Q Yes
c. Do you have a copy of the policy? Q Yes

QNo
QNo

O No
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Taking Stock / for Families 6

16. Does the school explain what your child is learning and how he or she is being

taught?
For example:
a. Does the school offer materials explaining the curriculum grade by grade? QYes QNo
b. Does the school provide parent orientation about educational

programs (Chapter 1, special education, bilingual education, for example)? U Yes UNo
¢. Do you understand your child's placement? QUYes QNo

17. Does the school fully inform parents about its goals for student achievement?

For example:

a. Have you been informed of the school's goals for student achievement? QYes QNo
'b. Were parents involved in setting these goals? QUYes QNo
c. Does the school explain whether students are grouped by ability? U Yes U No

18. Do you feel fully informed about your child's academic performance?

For example:
a. Are report card and grades fully explained to you? QYes Q No

b. Do you have an opportunity to discuss how to improve your child's performance
privately with teachers? QYes QNo

c. Are results of standardized tests, for your child and the whole class, clearly
explained to you? QYes Q No

28




Taking Stock / for Families 7
19. Does the school help you be more effective as parents?

For example:
a. Does the school involve you in planning activities for families? @QYes QNo
b. Does the school offer workshops on how you can help your child do better

in school? QYes QO No
c. Does the school help organize events for parents to get to know each other? U Yes QO No
d. Does the school bring in community groups or agencies to provide training _

on topics of interest to you? X¥es QNo

20. Are community services offered through the school?

For example: .
a. Does the school offer adult education and high school equivalency

‘ (GED) programs?

b. Are social services available through the school (for example, heaith
services, family counseling)?

c. Is the school building available for community activities?

NG

QOYes QNo
T Yes QNo
QYes QNo

VAS
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TAKING STOCK

The Last Word / For Famiiies

Thank you very much for taking the time to respond to our questionnaire. We are
also interested in hearing what YOU would like to say about involving families in
your school.

1. What is the school doing that is most helpful to you as a parent?

2. Please tell us about what you WISH the school would do to make things
easier for you and your child.

3. What do you think would be the best ways for parents at your school to
become more involved?

4, Do you feel welcome and comfortable in the school? Why?

TAKING STOCK is e user-friendly process for looking at how the school is working with its families and community, and
how they can work together better to support student success. TAKING STOCK is a project of the National Committee for

Citizens in Education (NCCE}. Copyrignt 1993 Nationsl Committes for Citizons in Education.
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. Haciendo un Balance / Para Familias

Inventarioc del Apovo de la Familia, la Comunidad
y la Escuola pera el fxito Académico de loa Estudiantes

Sokckkokkokkckk

Estimados padres:

Gracias por dedicar parte de su tiempo para cortestar este cuestiongrio sobre los
esfuerzos que [a escuela Race para trabajar con ustedes. Estudios hechos han demostrado
que a fos nifios les va mejor en [a escuela cuando sus padres participan en su educacion.

Sus respuestas ayudardn a la escuela a conocer mejor sus necesidades, ankelos y las
aspiraciones que usted tiene para sus hijos. Con su ayuda, la escuela puede preparar un
programa de participacion de padres que responda a sus necesidades y que contribuya al
triunfo de sus hijos.

. Sus respuestas son de gran valor para nosotros.

Fdkkgdkkrk

1. Nombre de la escuela:

2. Fecha:

3. Cual es su relacion con el estudiante oue asiste a esta escuela:
Q padre / madre
0 abuelo / abuela / otro familiar

0 amigo / amiga

Sus respuestas son confidenciales
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Haciendo un Balance / Para Familias 1

1. ¢Se comunica la escuela con usted a menudo y de manera franca?

Por efjemplo:
a. ;Lo mantiene la escuela informado de las fechas, actividades y eventos

importantes? Qa si Q No
b. {Son faclles de entender los comunicados de la escuela? Q si Q No
c. ¢ Provee el manual de la escuela informacién Uil para los padres? a sf Q No
d. ¢l.e ha motivado la escuela para que revise los expedientes de sus hijos? Qa si Q No

2. ¢(Respeta y responde la escuela a las diferencias cuiturales y de idioma en su
comunidad?

Por efjempio:
a. ¢ Estén disponibles en espafiol las farjetas de calificaciones y los boletines
‘ de la escuela? osi  QNo

b. ¢Se comunican bien los empleados de la oficina con usted? Q sf Q No

c. ¢Se ofrece en su vecindario, la iglesia o por Ia radio informécién acerca de
los eventos de la escuela? asi Q No

FCalifiq

sl

3. Si usted es un padre o una madre que trabaja o encabeza su hogar solo(a), ¢cree
que la escuela se esfueria por comunlicarse con usted?

Por efjemplo:
a. ;Se llevan a cabo las reuniones y otros eventos de la escusla porla noche
o los fines de semana para pemnitir su participacién? : a si Q No

b. {Se ofrece cuidado de nifios durante las reuniones u ofras actividades de la
escuela? Q si QO No

¢. ¢Se esfuarza la escuela por comunicarse con usted a una hora conveniente? a sf Q No
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Haciendo un Balance / Para Familias 2

4. ¢Hace la escuela un esfuerzo por estar en contacto con todas las familias?

Por ejemplo:
a. ¢Le han invitado a reuniones de la escuela en otros lugares de su comunidad,
como iglesias locales o centros comunales? Q sf Q No

b. ¢Hace la escuela esfuerzos evpeciales para incluir a los papas u otros hombres
importantes en la vida de sus hijos? Q s Q No

¢. ¢Le han pedido a usted consejos o ayuda para hacer contacto con otros
padres? Q sf Q No

d. ¢ Le han presentado a usted a alguien de la escusla cuyo trabajo es mejorar
los lazos con la comunidad? Q st Q No

5. ¢Se siente usted blenvenido y lo hacen sentirse comodo en la escuela?

Por ejemplo:

a. ¢Hay sefiales claras que le ayudan a orientarse dentro de la escuela? Q s( Q No
b. ¢Tiene la escuela un salén o centro para padres de familia? Q sf QNo
C. z,EscémodaeléreadeespQradelaoﬁcina? Q sf Q No
d. ¢ Son los empleados de la oficina amables y serviciales? a sf QNo

6. ¢Se siente usted blen recibido en la escuela y estan los empleados dispuestos
a ayudarle?

Por efemplo:

a. ¢ Permite la escuela su visita a cualquier hora dal dfa? Q s( O No
b. ¢Contesta la escuela sus recados sin atrasos? Q sf 2 No
c. ¢ Lefacilita la escuela visilar u observar en el aula de sus hijos? | Q No
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Haciendo un Balance / Para Familias 3

7. ¢Le motiva a usted la escuela para que preste servicios voluntarios?

Por ejemplo:
a. ¢Hay oportunidades interesantes para ayudar en la escuela o desde su casa? Q sf Q No

b. ¢Le han pedido a usted prestar servicio voluntario? Qs Q No
c. (Agradece la escusela sus esfuerzos voluntarios? Q sf Q No
Call

8. ¢Qué tan activo es el grupo de padres {PTA/PTO) de su escuela?

Por ejemplo:

a. }Se retine el grupo por lo menos cuatro vecas al afio? Q si Q No

b. ¢Le gusta a usted ir a las reuniones? Q sf U No

c. ¢Asfsten a estas reuniones los maestros de sus hijos? Q Si Q No
. d. ¢Eligen los padres de familia la directiva del grupo? Q si Q No

e. ¢Tiene usted oportunidad en las reuniones de expresar sus opiniones

e ideas? Q Ssf {1 No
alif

9. ¢Cudles son las principales actividades del grupo de padres (PTA/PTO)?

Por ejemplo:
a. ¢Atraer miembros nuevos? a si Q No
b. ¢Patrocinar eventos sociales para la escuela? ast Q No
¢. ¢Discuiir temas controversiales; por ejemplo, derechos de los padras y

educacion sexual? Q sf Q No
d. ¢ Revisar los resultados académicos de la escusla? a sf Q No

fiqu

enry AVAL ARIE
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Haciendo un Balance / Para Familias

10. ¢(Estda su escuela en contacto con la comunidad?

Por ejemplo:
a. Trabaja la escuela con grupos de la comunidad para ofrecer servicios

adicionales a las familias, tales como tutoria o asistencia para vivienda? Q sf Q No
b. ¢Participa la escuela en eventos de la comunidad? QSf QNo

c. ¢Sabe usted de proyectos de colaboracion entre la escuela y negocios
locales? Q sf Q No

11. ¢Trabajan los maestros de sus hijos en estrecha colaboraclén con usted?

Por sjemplo:
a. ¢Le dicen los maestros cémo comunicarse con ellos? Qs QNo

b. ¢Se comunican con usied los maestros de sus hijos por lo menos unavez alme: [ Sf Q No
¢. ¢Le avisa la escuela inmediatamente si sus hijos se atrasan en los estudics? ool Q No
d. ¢Ayuda usted a resolver los problemas de disciplina de sus hijos? Qs Q No

8. ¢Sugieren los maastros actividades de aprendizaje para que usted las use
o la casa ¢ n sus hijos? Q sf QO No

T

12. ¢Ofrece la escuela oportunidades para que usted desarrolle una relaclén ectrecha
con los maestros de sus hijos?

Por ejemplo:

a. ¢Patrocina la escuela actividades sociales para que los padres de familia y
los maestros se conozcan mejor? Qsf Q No

b. ¢Le han avisado a usted de talleres de entrenamiento que se llevan a cabo
para conocer formas en que los padres pueden trabajar mejor conlos maestros? 0 Sf Q No

c. ¢Ha sido usted invitado a reuniones del personal de la escuala? Q sf a No
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Haciendo un Balance / Para Famtias 5

13. ¢(Hace el director (principal) un esfuerzo por llegar a conocer a los padres y a los

estudiantes?
Por ejemplo:
a. ¢Es el director amistoso y amable con usted y otros padres? Qa sf Q No
b. ¢Esta el directer a la dispocision para reunirse con los padres? a sf Q No
c¢. ¢Participa el director en la mayor(a de las actividades de la escuela? asi Q No
d. ¢ Conoce el director a sus hijos? : Qs Q No

©

14. ¢Cree usted que los padres participan en la toma de decisiones de la escuela?

Por ejemplo:
a. ¢Participan los padres en la seleccién del director? a st Q No

b. ¢Paricipan los padres en actividades para disefiary evaluar programas para
la escusla? Qa si Q No

c. ¢ Busca la escuela activamente sugerencias de los padres sobre asuntos
relacionados con la escuela? Q sf 0 No

15. ;.Esta clara para usted fa politica de la escuela en cuanto a la particlpacién de los

padres?
Por ejemplo:
a. ¢, Tiene la escuela esta politica por escrito? Q sf Q0 No
b. ¢Estan estas poifticas inclufdas en el manual de la escuela? Q sf Q No
c. ¢Tiene usted una copia de estas polfticas? Q si Q0 No

—trow rone
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Haciendo un Balance / Para Familias 6

16. ¢Le explica a usted Iz escuela lo que sus hijos estudian y c¢émo se les esta
ensefiando?

Por efemplo:
a. ¢Ofrece la escuela materiales que explican el plan de estudio para cadagrado? QS O No

b. ;Ofrece la escuela informacién sobre los diferentes programas educativos, por
ejemplo, educacion especial, Capftulo 1, educacién bilinge? a sf QO No

c¢. ¢Entiende usted ia ubicacién académica de sus hijos? Qsi QO No

17. ¢Ofrece la escuela suficiente informacién sobre sus metas para el logro académico
de sus estudlantes?

Por ejemplo:
a. ¢;Se le hainformado a usted sobre las metas de la escuela para el logro

académico de los estudiantes? Q sf Q No
b. ¢ Participaron los padres de familia en establecer estas metas? Q sf Q No
c. ¢Revisa la escuela estas metas con los padres tcdos los afios? Qsf Q No

18. ;Se slente usted bien informado sobre el rendimlento académico de sus hillos?

Por ejemplo:
a. (Se asegura la escusla de que usted entienda las tafjetas de calificaciones
y las notas do sus hijos? Q sf Q No

b. ;Se le da a usted la oportunidad de hablar en privado con los maestros sobre
cémo mejorar el rendimiento escolar de sus hijos? _ Q sf T Ne

c. ¢Explica la escuela, con claridad, los resultados de las prusbas estandarizadas
de sus hijos y de la clase en general? asi Q No




Haciendo un Balance / Para Familias 7

19. ¢Le ofrece la escuela apoyo como padre de familia?

Por egjemplo:
a. (Lo ofrace la escusla |a oportunidad de planear actividades para la familia? Q si Q No

b. ¢(Ofrece la escuela talleres de entrenamiento en cémo ayudar a sus hijos
con (0s astudios? Q 3( Q No

¢. ¢(Ayuda la escuela a organizar actividades para que los padres se conozean
major entra sf? Q si Q Mo

|
\ d. ¢} Usa la ascuela a otros grupos o agencias de la comunidad para ofrscetle
| informacién sobre temas de su interés? Qasi Q No

20. :Se ofrecen servicios comunitarios a través de la escuela?

Por ejemplo:
a. jExiston en la escuela programas de educacion para adulics y de equivalencia
. de estudios secundarios (GED)? Qsi U No
b. ;Se ofrecen sarvicios sociales a través de la escuela; por ejemplo, servicics
de salud y consejeria familiar? Q si Q No
¢. }Prosta la escusla sus instalaciones para astividades de la comunidad? Qa si Q No

gr——v—
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HACIENDO UN BALANCE

Preguntas Abiertas / Para Familias

Queremos agradecerle mucho el tiempo que usted dedicé para responder este
cuestionaric. También estamos interesados en saber |0 que a usted le gustarfa
decir acerca de la participacién de las familias en su escuela.

1. ¢Qué es lo mas Util que la escuela estd haciendo para ayudarle a usted como
padre de familia?

2. Por favor, diganos lo que usted DESEA que la escuela haga para q:i¢ las
cosas sean mas faciles para usted y su hiju.

3. ¢ Cuéli cree usted que serfa la mejor forma para que los padres de familia en
su escuela participen mas?

4. ¢Se siente usted bienvenido y comodo en la escuela? ;Por qué?

HACIENDO UN BALANCE es un procedimiento fécH de usar para hacer un inventario de cémo trabaia Ia sscueia con las femilias v I
comunidad, y cémo pueden trabajir mejor para ayudar a los estudiantes a triunfar. HACIENDO UN BALANCE, es un proyecto del Comité
Nacional pars Ciudadanos en la Educacién.
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§? éHAPTER 3
® \J

‘Takﬁng Stock [/ for Educators

The Inventory of Family, Community and School Support
for Student Achievement

csieiecieciciols

Dear Educators:

Thank you for taking the time from your busy schedule to answer these questions about
your school’s efforts to work with parents. Research shows that involving parents fielps
children do better in school.

Asking all parts of the school community -- teachers, families, administrators, and staff --
adout what the school is doing, and how effective it fas been, will help us plan a program that
meets everyone s needs and contributes to the children's success in school.

0 We appreciate all that you are already doing and greatly value your responses.

sesfestesteskects

1. Name of School:

2. Date:

3. Please let us know who you are:
Q Teacher
Q Administrator

Q Other Staff

All responses will be kept confidential

Rl 4()




Taking Stock / Educators 1

1. Does the school communicate openly and frequently with families?

For example:
a. Calendar of school events, holidays, and in-service days is sent to

each family. YesO NoQ
b. School communications are easy for parents to understand. YesQ NoQ
¢. School handbook contains information specifically for parents. YesQ NoQ
d. Parents are encouraged to review their child's school records. Yes@ NoQ

2. Does the school make special efforts to reach families from all racial,
culturali and language groups Iin your community?

For example:
a. Report cards, school handbook, newsletter, and notices are available
in languages other than English. YesQ NoQ

b. School reception staff can communicate well with all parents. Yesd NoQ
c. School newsletters, notices are sent to local churches, community

meeting-places, local radio and TV stations that serve various
cultural groups. YesQ MNoQ

3. Does the school make special efforts to reach working and single parents?

For example:
a. Meetings and events are held evenings and/or weekends to accommodate

working parents. YesQ NoQ
b. Chiid care is provided during meeting times and other school events. YesQ NoQ
c. Efforts are made to reach parents at work or in the evening. YesQ NoQ
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Taking Stock / Educators 2

4. Does the school make extra efforts to reach families who are not as

invoived?
For example:
a School holds meetings at local churches, community centers, etc. YesQ NoQ
b. Special efforts are made to involve fathers and other men who are

important to students. YesQ NoQ
c. Consultations are held with parents on how to reach other parents. YesQ NoQ

d School staff person is responsible for getting to know the parent
community. YesQ Mo QO

5. Does the school welcome parents and family members into the building and
make them feel comfortable?

For example: .

a. Posted signs warmly welcome families and provide directions. YesG NoQ
b. School has a parent room or center. YesQ NoQ
c. School has comfortable waiting area for parents and visitors. YesO NoQ
d. Office staff is friendly and helpful. YesQ NoQ

6. Are the school and its staff open and avaiiable to parents?

For example:

a. Parents and visitors are welcome any time during school day. YesQ NoQ
b. Telephone calls from parents are returned within 24 hours. YesQ NoQ
c. Parents may easily visit and observe the classrooms. YesO NoQ
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Taking Stock / Educators 3

7.

Does ine school encourage volunteer participation from families?
For exaniple:
a. Wide range ci volunteer opportunities offered at home and school. YesQ NoQ
b. School actively recruits family members. YesQ NoQ

c. School supports and rewards volunteers. YesQ NoQ

Is the parent-teacher organization (PTA/PTO) active and strong?
For example:
a PTA/PTO meets at least 4 times a year. YesQ NoQ
b. At least 20% of families attend. YesQ NoQ
¢. School staff regularly attends meetings. YesQ NoQ

d. Officers are elected by PTA/PTO members. YesQ NoQ

e. Parents speak freely at the meetings. YesQ NoQ

What are the PTA/PTO's major activities?
For example:
a Recruiting least involved families. YesQ NoQ
b. Sponsoring school social events. _ ‘ YesQ NoQ
c. Discussing controversial issues (e.g. parent rights, sex education). YesQ NoQ
d. Reviewing the school’s academic performance. YesQ NoQ
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Taking Stock / Educators ' , 4

10. Does the school reach out to the community?

Fer example:
a. Schooli collaborates with community groups to provide exira services

to students and families. YesQ NoQ
b. 3chool participates in community events. YesGQ NoQ
c. Fartnerships are established with local business(es). YesQ NoQ

11. Do teachers communicate well with parents?

For example:

a. Teachers inform parents how to reach them. YesQ NoQ
b. Teachers communicate at least once a month with each family. YesQ NoQ
c. Parents are notified right away when a student falls behind. YesQ NoQ
d. Parents are involved in resolving disciplinary problems. YesQ NoQ

e. Teachers suggest home learning activities to help parents work
with children. YesQ NoQ

12. Does the school provide opportunitles for parents and teachers to develop a
strong partnership?

For example: .
a School sponsors social events for parents and teachers. YesQ NoQ

b. Workshops are given for teachers and parents on how to work together. YesQ No Q

c. Parents are invited to staff meetings. YesQ NoQ




%

Taking Stock / Educators 5

13. Do parents have opportunities to develop a relationship with the principal?

For example:

a. Principal is friendly and gracious to parents and visitors. YesQ NoQ
b. Principal is available for mesetings at parent request. YesQ NoQ
c¢. Principal attends most school events, including the social ones. YesQ NoQ

d. Principal gets to know most students. YesO NoQ

14. Are parents involved in decision making at the school?

For example:

a. Parents patrticipate in selecting the school principal. YesQ NoQ
. b. Parents are involved in planning and evaluating school programs. YesQ NoQ
c¢. School actively seeks advice from parents on school issues. YesQ NoQ

15. Does the school have a clear policy on parent Involvement?

For example:

a. School has a written policy on pdrent invoivement. YesQ NoQ
b. Policy is included in the school handbook. YesQ NoOQO
¢. Policy is distributed to all families. YesQ NoQ
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Taking Stock / Educators 6

16.

Does the school glve parents adequate Information about the curriculum?
For example:
a School offers written materials to explain the curriculum

grade by grade. YesQ NoQ
b. Orientation is provided for parenis about school’s educational programs. YesQ NoQ

c. Parents are consulted about child’s placement (e.g. Chapter 1,
special education, bilingual education). YesQ NoQ

| 17. Does the school fully inform all parents about its goals for student

achievement?

For example:
a School presents to parents its goals for student achievement. YesQ NoQ

b. Parents are invoived in setting these goals. YesQ NoQ

c. If the school groups students by ability, this system is clearly
explained to parents. YesG NoQ

18.

Are parents fully informed about student academlic performance?

For example:
a Report card and grades are clearly explained to parents. YesQ NoQ

b. Parents have opportunity to discuss how to improve their children’s
performance. YesQ NoQ

c¢. Results of school-wide performance on standardized tests are clearly
interpreted for parents each year. YesQ NoQ
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Taking Stock / Ec.cators ' 7

19. Does the school help parents be more effective as parents?

For example:

a Parents are involved in planning schocl activities for families. YesQ NoQ
b. School offers workshops on how parents can help students do better

in school. YesQ NoQ
¢. School organizes social events for parents to get to know one another. YesQ NoQ

d. School arranges for community groups or agencies to provide training
on topics of parent interest. YesQ NeoQ

20. Does the school help families connect with community services?

For example:

a. School offers aduit education and high school equivalency (GED)
. programs. YesQ NoQ
b. School makes referrals to family support resources and other
social services. YesQ NoQ
c. School building is available for community activities. YesQ NoQ

BEST COPY AVAILABLE
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TAKING STOCK ¢

The Last Word / For Educators

Thank you very much for taking the time to respond to our questionnaire. We are
also interested in hearing what YOU have to say about involving families in your

school.

What do you think would be the best ways to involve parents in improving

1.
student achievement at the school?
2. What do ycu think needs to change for parents at your school to become
more involved? '
3. What kind of support would you need from the school to be better

connected with your students’ families?

Do you perceive that parents feel weicomed and comfortable at your school?
Why?

4.

TAKING STOCK is a user-friendly process for looking at how the school is working with its families and community, end .
how they can work together better to support student success. TAKING STOCK is a progrem of the Nations! Committee for

Citizens in Education (NCCE). Copyright 1993 Nstional Committee for Citizens in Education.
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o L
N Tallying the Questionnaires

masters

1.

Se now you have a pile of filled-out questionnaires. What to do with them? Included in this section are
the following instructions for how to tally those cuestionnaires and sample Tally Sheets. The Tally Sheet

for reproduction are included in the shrink-wrapped package.

Separate the Educator and Family questionnaires into two piles. Discard every questionnaire with
more than TWO questions left blank. Tear off "The Last Word" (the back page) and separate these
into Educator and Family piles. (You will use these when designing the Action Plan).

Count the questionnaires in each pile. Enter this number at the top of the appropriate tally sheet
(Families or Educators), nextto N=__.

Copy the tally sheets for each person on the tallying team. For example, if there are four people, ask
two to work on the Family questionnaires and two to work on the Educator questionnaires. In this case,
you would need two copies of each tally sheet.

Tally the responses to each question, making a tally mark for each YES checked under examples, and a
tally mark under the rating checked (Excellent, Good, Fair, or Poor). (See Example #1)

Once the responses are recorded from all the questionnaires, add the tally marks for each YES checked
in the examples. These numbers will be used when developing the Action Plan.

Count the tally marks for each rating. If you are not using the software, multiply by the points assigned
for each one (4, 3, 2, and 1). Next, add these to get the Total Score. (See Example #1)

If more than one person tallied a set of questionnaires, use one tally sheet as the master. Add the
total from the other tally sheets in that set on the masier, so that all results from one group are on one
sheet.

(

1. Communicating Often and Openly
Examples: (Tally each yes checked, then count the tally marks for each example)

1 ST 3
b TR RN THH | 16
c. 3
d i e

Ratings: (Tally each check, then multiply the number of tally marks times the points for each rating to get the
score, then add to get the Total Score)

Example #1: )

Exc m { é x4=Q"‘
Good T THI (il 4 x3=4
Fair ! o x2=4 ol
’ Poor | d x1=]-= Sgomll
\_ y
o  Taking Stock: Tallying the Questionnaires 1
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School

1. Communicating Often and Openly
Examples:

a.

b.

c.

d.

Ratings:
Exc

Good
Fair

Poor

Tak'i‘ng Stock: Tally Sheet -

Date

Total
Score

2. Reaching all Cultures and Language Groups

Example
a.

b.
c.

Ratings:
Exc

Good
Fair

Poor

Total
Score

3. Reaching Working and Single Parents
Examples.

a.

b.

c.

Ratings:
Exc

Fair

Poor

X4=

—X3=__

e T e,

Total
Score

Taking Stock:

Tallying the Questionnaires
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4. Extra Efforts to Reach All Famililes
Examples:
a.

b.

c.

d..
Ratings:
Exc X4 =
Good X3 =

Fair X2=
Total
Poor X1= Score

5. School’s Welcome to Families
Examples:

a.

b.

c.

d.

Ratings:
Exc X4 =

Good X3=

Total
Poor _x1= Score

6. Open and Available School and Staff
Examples:

a.

b.

c.

Ratings:
Exc

Good _X3=___
Fair _ X2=___

Total
Poor _Xt=__ Score

@ 4 Taking Stock: Tallying the Questiomna.!sej




’ 7. Encouraging Volunteers
. Examples:
a.
b.
c.

Ratings:
EXC X 4 =

Good X3=
Fair X2=

Total
Poor X1= Score _

8. Active and Strong PTA/PTO
Examples:

a.

b.

c.

d.

® -

Ratings:
Exc X 4 =

Good _ X3=__

Fair __X2=___
Total
Poor X1= Score

9. Major PTA/PTO Activities
Examples:

a.

b.

c.

¢

Ratings:
EXC ____x 4= -

Good — X3=__

Fair _ X2=____
Total
Poor X1=__ Score

Taking Stock: Tallying the Questionnaires
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10. Community Qutreach
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

Total
Score

11. Teachers Communicate with Parents
Examples:

a.

b.

c.

d..

e.

Ratings:
Exc

Good
Fair

Poor

Total
Score

12. Parent-Teacher Partnership
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

—X4=___
—Xx3=___

—X2=_

X1=

Total
Score

6 Taking Stock:

Tallying the Questionnaires
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‘ 13. Parent-Principal Partnership

Examples:
a. -
h. —_—
c. —_
d. —_
Ratings: A
EXC ___X 4= I
Good __X3=___
Fair _X2=___
Total
Poor _x1=___ Score
14. Parents Involved in Decision-making
Examples:
a. _—
b. _—
c. ’ I
‘ Ratings:
Exc _ X4=___
Good __X3=___
Fair __X2=__
Total
Poor o X1e Score
15. School’s Parent invoivement Policy
Examples:
a. —_
b. —_
c. —
Ratings:
Exc ___X 4= I
Good __X3=__
Fair __X2=___
Total
Poor o X1=___ Score
, Taking Stock: Tallying the Questionnaires 7
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16. Information about the Curriculum
Examples:

a.

b.

c.

Ratings:
EXC X 4 =

Fair X2=

Total
Poor X1= Score __

17. Goals for Student Achievement
Examples:
a.

b.
c.

Ratings:
Exc X4=

Good X3=
Fair X2=

Total
Poor X1= Score

18. Information on Student Performance
Examples:
a.

b.
C.

Ratings:
Exc __X4=__

Good —X3=___
Falr X2=

Total
Poor X1= Score

o 8 Taking Stock: Tallying the Questionnaires o 5]




19. School Supports Parents
Examples:
a.

b.
C.
d.

Ratings:
EXC X 4 =

Good X3=
Fair x2=

Totai
Poor X1= Score

20. School Connects to Community Services
Examples:
a.

b.
C.

Ratings:
Exc X4=___

Good X3 =

Fair _X2=___
Total

Poor X1= Score

Who Responded to this Questionnalre? (see cover page)
Parent

Other Family Member

Friend

Teacher
Administrator

Other

Taking Stock: _ Tallying the Questionnaires

o6




TAKING STOCK: The Last Word / For Families - Tally Sheet ’

1. What is the school doing that is most helpful to you as a parent?

2. Please tell us about what you WISH the school would do to make things
easier for you and your child.

3. What do you think would be the best ways for parents at ycur school to
become more involved?

4. Do you feel welcome and comfortable in the school? Why?

Q 10 Taking Stock: Tallying the Questionnaires 5 7




Escuela

1. Comunicacion frecuente y franca
Ejemplos:
a.

Def.

.- Haciendo un balance: Hoja de resultados para familias

Fecha__ N=

Puntaje
Total

2. Diferenclas cuiturales y de idioma
Ejemplos:

a.

b.

c.
Escala:
Exc.
Bue.
Reg

Def

Puntaje
Total

3. Comunicacién con familias de un solo padre o donde ambos trabajan

Ejemplos:
a.

b.
c.
Escala:
Exc.
Bue.
Reg.

Def.

_ _X4=
__ X3=

X1=

Puntaje
Total

Taking Stock:

Tallying the Quesdonnaires
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4. Esfuerzo por estar en contacto con todas las familias
Ejemplos:
a.

Bue. X3=

Reg. X2=
Puntaje
Def. _x1=__ Total

5. Sintiendose bienvenido y comodo
Ejemplos:
a.

Bue. X3=
Reg. Xe=

Def. x1=__  Total

6. Sintiendose blen recibido y atendido
Ejemplos:

a.

b.

c.
Escala:
EXC. X 4 =
Bue. X3=
Reg. X2=

Def. __ X1=__  Total

99
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7. Motivaclén para prestar servicios voluntarios
Ejemplos:

a.

b.

C.
Escala:
Exc.
Bue.
Reg.

Def.

Puntaje
Total

8. Qué tan activo es el PTA/PTO
Ejempios:
a.

b.

Bue.
Reg.

Def.

9. Actividades principales del PTA/PTO
Ejemplos:
a.

b.

c.

d.

Escala:
Exc.

Bue.

Reg.

Def.

_ X4=
__X3=

__X2=

Xx1=

6O

Puntaje
Total

Taking Stock:

Tallying the Questionnaires
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10. Contacto con [a comunidad

Ejemplos:
a. _—
b. _—
C. —_
Escala:
Exc. _ X4=__
Bue. _X3=___
Reg. _X2=_
Puntaje

Def. _X1=___ Total
11. LOS maestros colaboran con los padres
Ejemplos:
a. _—
b. —
C. —
d. —_—
e. —
Escala:
Exc. X 4= —
Bue. X 3 =__
Reg. __X2=___

Puntaje
Def. _x1=__ Total
12. Desarrollando una relacion estrecha ernitre padres y maestros
Ejemplos:
a. —_
b. —_
c. —_
Escala:
Exc. _X 4= R
Bue. __X3=___
Reg. A __X2=__

Puntaje
Def. _Xx1=___ Total

61
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13. Relacion del director con los padres
Ejemplos:

a.

b.

C.

d.
Escala:
Exc. X4=
Bue. X3=
Reg. X2=

Puntaje
Def. Xx1= Total

14. Participacion de los padres en la toma de decisiones
Ejemplos:
a.

b.
c.
Escala:
Exc. X4=
Bue. X3=

Reg. X2=
Puntaje
Def. Xx1= Totai

15. Politica de la escuela sobre ia participacion de los padres
Ejemplos:
a

b.
c.
Escala:
EXC. __X 4=
Bue. — X3=___
Reg. __X2=___

Puntaje
Ded. X1= Total

62

Taking Stock: Tallying the Questionnaires
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16. Informacién sobre el plan de estudio

Ejemplos:
a. PR
b. —_
c. -
Escala.
Exc. _ 4=
Bue. — X3=___
Reg. X2=____
Puntaje
Def. __x1=__ Total
17. Metas académicas para los estudiantes
Ejemplos:
a. —_
b. —_—
C. —_
Escala:
Exc. _ X 4= -
Bue. __X3=___
Reg. —X2=____
Puntaje
Def. _x1=___  Total
18. Informacion sobre el rendimiento escolar de sus hijos
Ejemplos:
a. J—
b. —_
c. —_
Escala:
Exc. _X 4 = _
Bue. _ X 3= _
Reg. _ X2=__
Purtaje
Def. _Xx1=__ Total
16 Taking Stock: Tallying the Questionnaires




19. Apoyo de la escuela a los padres
Ejemplos:

a.

b.

c.

d.

Escala:

Exc. X4 =
Bue. x3=
Reg. X2=
Def. xX1=

Puntaje
Total

20. Servicios comunitarios que ofrece la escuela
Ejemplos:

a.

b.

c.

Escala:
Exc. X4=

Bue. xX3=
Reg. X2=
Def. - X 1 =

Puntaje
Total

ZQuién respondio este cuestionario? (ver introduccién)
Padre/madre
Abuelo/abuela/otro familiar

Amigo/amiga

Taking Stock: Tallying the Questionnaires
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HACIENDO UN BALANCE: Preguntas Abiertas / Para Familias Tally Sheet

1. :Qué es lo més Util que la escuela esta haciendo para ayudarle a usted como
padre de familia?

2. Por favor, diganos lo que usted DESEA que la escuela haga para que las
cosas sean mds faciles para usted y su hijo.

3. :Cuél cree usted que seria la mejor forma para que los padres de familia en
su escuela participen més?

4, :Se siente usted bienvenido y cémodo en la escuela? ¢Por qué?

65
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Scoring and
Interpreting the Results

So now you have a pair of filled-out Tally Sheets. What’s next? To help you figure out the resuits, several
report sheets for presenting the opinions of your schiool’s families and educators are included in this

chapter:
#1 Summary Score Sheet for Families #6 On Baiance
#2 Summary Score Sheet for Educators #7 Parents in Action
#3 Family Report Card #8 School Profile
#4 Educator Report Card #9 Troubleshooting

#5 Highs and Lows

1. If you have the software, enter the results from the tally sheets and print the reports. If not, use the
Taking Stock: Summary Score Sheets for Families (#1) and for Educators (#2) to summarize the
ratings from the Tally Sheets. (Se¢ Example #2, boxes a and b). Tip: use a hand calculator.

a. Enter the Total Score for each question in the first column.

b. Compute the Average Score for each guestion, using the directions on the Summary Score Sheets.
c. Next, compute the Average Score for each section.

2. Using the Summary Score Sheets, fill out the Family Report Card (#3) and the Educator Report Card
‘ (#4). Use the grading scale at the bottom of the Report Card. (See example #2, box c).

a. Based on the average scores on the Summary Score Sheets, give the school a Grade for each
question using the grading scale at the bottom of the Report Card.

b. Based on the Final Scores on the Summary Score Sheets, give a Final Grade for each of the five
sections.

3. Fill out Highs and Lows (#5), On Balance (#6), and Parents in Action (#7) using the instructions given.
4. Fill out the School Profile (#8).

Enter the numbers of Educators and Family Members responding to the questionnaires.

Enter the grades for each section.

Place a check by the sections where the letter grades for Educators and Families are different.
Note the information under Highs and Lows.

In the On Balance section, check the blanks according to the problem areas circled in the On
Balance sheet. '

f. Inthe Parents in Action section, check the blanks according to the problem areas circled in the
Parents in Action sheet.

eao o

5. Use the Taking Stock: Troubleshooting sheet (#9) to note problem areas identified in the example
questions. (See Example #3) This will come in handy when the action plan is executed.

‘ 6. When finished, go to Section IV: The Action Plan.
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. Example 2:

( E Taking Stock Tally Sheet — Families

Schoox_LLid.l._m( MdAh_ Ds:e‘_rz_[lel N=dS

19. School Supports Parents

Examples:
g. ™S W .8_
- THA PR T L I?._
C. “‘ - S
] -~
Ratings: .
Exc e | Lo x4= N
Good s ™y 1y LY. x3= Ya
Fair u ol x2= _ Total
Poor | 4  xl= / Score
20. School Connects to Community Services
Examples:
2, T T 1
b. O
;:{. £
atings:
Exc i o x4= Lo
Good 4ttt rad x3=
Fair T4 w4 ] x2= gi Total b
Poor o xl= (&) Score 3
. _J/
4 _ . N
. Taking Stock: Summary Score Sheet - Families
. \ .
Number Responding: N =_ad 3 Schioo! ,,Lja_mﬂ—r Mddbe S ool
1. Enter the Total Score from the tally sheet for each question.
2. Average Score = Total Score divided by N.
3. Grand Total = The Sum of the Total Scores
4. Final Score = The Grand Total divided by the number of questions for the section, divided by N.
" Total Average Final
Score Score Score
More Effective Parents
19. Supporting Parents /] 3.l
20. Connections to Sexvices fod o2, 7
GRAND TOTAL .
133
T +N= 2.9
\. — .
a , ~
L . Taking Stock: Family Report Card
School MMQ@DL FINAL
GRADE
Helping Parents Be More Effective E)+
19. School Supports Parents O’
20. School Cormects to Community Sexvices = 3
A 3.2-40 Great job. Keep up the good work!
B 2.6-3.1 Good work. A litile more will put you on top!
C 2.0-25 Solid beginning. Time for some next steps!
‘ U 1.0- 19 Needs improvement. Let's get to work!
. J
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Number Responding: N=

School

LN
£

&

L |

B3 o‘..
%, 4
“gorer’

Taking Stock: Summary Score Sheet -- Families

1. Enter the Total Score from the bottom of each question on the Tally Sheet.

2. Average Score = Total Score divided by N.
3. Grand Total = The Sum of the Total Scores

4. Final Score = The Grand Total divided by the number of questions for the section, divided by N.

Reaching out to Families
1. Communicating Often and Openly
2. Reaching All Cultures and Groups
3. Reaching Working & Single Parents
4. Reaching All Families

GRAND TOTAL

Welcoming Families

5. School’s Welcomne to Families

6. Open & Available School & Staff

7. Encouraging Volunteers

8. Active and Strong PTA/PTO

9. Major PTA/PTO Activities

10. Reaching Out to the Community
GRAND TOTAL

Strong Relationships

11. Teacheis Communicate with Parents

12, Parent-Teacher Partnership

13. Parent-Principal Relationship

14. Parents Involved in Decision-Making

15. School’s Parent Involvement Policy
GRAND TOTAL

Understanding the Curriculumn

16. Information about the Curriculum

17. Goals for Student Achievement

18. Information on Student Performance
GRAND TOTAL

More Effective Parents

19. School Supports Parents

20. School Connects Community Services
GRAND TOTAL

Average
Score

i

]

|

+
g
+
Z
]

111

il

Final
Score
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® Taking Stock: Summary Score Sheet -- Educators

School

Number Responding: N=

Enter the Total Score from the tally sheet for each question.

Average Score = Total Score divided by N.

Grand Total = The Sum of the Total Scores

Final Score = The Grand Total divided by the number of questions for the section, divided by N.

bl o e

Total Average Final
Score Score Score
Reaching out to Families
1. Communicating Often and Openly
2. Reaching All Cultures and Groups
3. Reaching Working & Single Parents
4. Reaching All Families
GRAND TOTAL

i

Welcoming Families

5. School’s Welcome o Families

6. Open & Available School & Staff

7. Encouraging Volunieers

8. Active and Strong PTA/PTO

9. Major PTA/PTO Aciivities

10. Reaching Out to the Community
GRAND TOTAL

l
T

Strong Relationships

11. Teachers Comimunicate with Parents

12. Parent-Teacher Partnership

13. Parent-Principal Rels tionship

14. Parents Involved in Decision-Making

15. School’s Parent Involvement Policy
GRAND TOTAL

1

Understanding the Curriculum

16. Information about the Curriculum

1'7. Goals for Student Achievement

18. Information on Student Performance
GRAND TOTAL

il

More Effective Parents

19. School Supports Parenis

20. School Connects Ccmmunity Services
GRAND TOTAL

¢ o —

Taking Stock: Scoring and Interpreting the Results 25

i
|

6O




P ¥ 02
S % o

School

Reaching out to Famiiies
Communicating Often and Openly with Families
. Reaching All Cultures and Language Groups
Reaching Working & Single Parents
Extra Efforts to Reach All Families

Welcoming Families to the Scheol Building
School’s Welcome to Families

Open and Available School and Staff
Encouraging Volunteers

Active and Strong PTA/PTO

Major PTA/PTO Activities

0. Reaching Out to the Community

= 00N oW

Developing Strong Relationships
11. Teachers Communicate with Parents
12. Parent-Teacher Partnership
13. Parent-Principal Relationship
14. Parents Involved in Decision-Making
15. School’s Parent Involvement Policy

Helping Parents Understand the Curricuium
16. Information about the Curriculum
17. Goals for Student Achievement
18. Information on Student Pzrformance

Helping Parents Be More Effective
19. School Supporis Parents
20. School Connects to Community Services

]

A 32 -4.0 Greatjob. Keep up the good work!
B 2.6 -3.1 Gocdwork. A littile more will put you on top!
C 2.0-2.5 Solid beginning. Time for some next steps!

U 1.0- 1.9 Needs improvement. Let's get to work!
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School

FINAL
Grade GRADE
Reaching out to Families

Communicating Often and Openly wiin Families
Reaching All Cyltures and Language Groups
Reaching Working & Single Parents

Extra Efforts to Reach All Families

b .

Welcoming Families to the School Building
5. School’s Welcome to Families
6. Open and Available School and Staff
7. Encouraging Volunteers
8. Active and Strong PTA/PTO
9. Major PTA/PTO Activities
10. Reaching Out to the Community

!  Developing Strong Relationships

11. Teachers Communicate with Parenis
12. Parent-Teacher Partnership

13. Parent-Princips! Relationship

14. Parents Involved in Decision-Making
15. School’s Parent Involvement Policy

Helping Parents Understand the Curriculum
16. Information about the Curriculum
17. Goals for Student Achievement
18. Information on Student Performance

Helping Parents Be More Effective
19. School Supports Parents
20. School Connects to Community Services

A 3.2-40 Great job. Keep up the good work!
B 2.6-3.1 Goodwork. A little more will put you on top!
: C 2.0-2.5 Solid beginning. Time for some next steps!
w U 1.0- 1.9 Needs improvement. Let’s get to work!
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Taking Stock: Highs and Lows

School:

High Five: Using the Summary Score Sheets, list the five top-scoring questions, highest score first, for
both Families and Educators. For easy reference, list the question number, the Total Score and the short
description of the question. Repeat for the five lowest-scoring questions, listing the lowest score first.

High Five:
Families Educators
Total Total
Qit Score Description Q# Score Description
Low Five:
Families Educators
Total Total
Qit Score Description Q# Score Description

E=swer mese questions:

1. What do BOTH families and educators rank HIGH?

2. What do BOTH families and educators rank LOW?

3. What do Families rank HIGH, but educators rank LOW?

4. What do educators rank HIGH, but families rank LOW?

Taking Stock: Scoring and Interpreting the Results
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Taking Stock: On Balance

Another way to analyze your results is to ask some related questions about whether the school’s efforts are
balanced.

Social connections, or Who Knows Who? Is the school working to develop social relationships among
families, community members, teachers, and administrators? Spending time together informally, such as
at spaghetti dinners, family picnics, dances, or festive get-togethers, allows people to get 1o know. and trust
each other, to feel more comfortable talking together. Add up the average scores for these questions and
divide by 6:

Average Score
Q# Description Families Educators

3. Reaching Working and Single Parents

4. Exira Efforts to Reach All Families

5. School’s Welcome to Iamilies

12. Parent-Teacher Partmership

13. Parent-Principal Relationship

20. School Connects to Community Services
TOTAL

AVERAGE (+6) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE that number. Consider some
activities that will help people get to know each other. Also look at how activities that the school already
sponsors can be made more friendly and social.

9. O 9.
0.0 0’0 0.0

Substantive Information, or What’s Really Happening? Are families adequately informed about the
school’s educational programs, goals for student achievement, and how well students are doing? Add up
the average scores for these questions and divide by 4:

Average Score
Q# Description Families Educators

9. PTA/PTO Activities

11. Teacher Communication

16. Information About the Curriculum
17. Goals for Student Achievement
TOTAL

AVERAGE (+4) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE that number. This means
that parents need more information on the educational program and student performance.

Taking Stock: Scoring and Interpreting the Results 33
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Taking Stock: On Balance (continued)

Accessibility, or Who Comes Inside? Is the school readily accessible to families? May they easily look
at their child’s records, visit the classrooms, meet with teachers? Add up the average scores for these
questions and divide by S:

Average Score
Q# Description Families Educators

1. Communicating Often and Openly

2. Reaching All Cultural & Language Groups
6. Open and Available School and Staff

8. Active and Strong PTA/PTO

15. School’s Parent Involvement Policy
TOTAL

AVERAGE (+5) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE that number. Make sure the
school is not raising barriers to easy family access to the building and its staff.

o e p
Inclusion, or Who Sits at the Table? Is the school working to include parents in its daily life? Are
parents involved in plans for improvement, consulted about problems or changes in program, encouraged

to volunteer and feel a real part of the school? Add up the average scores for these questions and divide
by 5:

Average Score
Q# Description Families Educators

7. Encouraging Volunteers

10. Reaching Out to the Community

14. Parents Involved in Decision-Making
18. Information on Student Performance
19. School Supports Parent

TOTAL

AVERAGE (+ 5) =

If either the educator or family scores average less than 2.8 Jow B), CIRCLE this number. Consider
inviting parents to sit at the table when important matters are being discussed.

74
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@ Taking Stock: Parents in Action

Parents play many parts in their children’s education. Joyce Epstein, Co-Director of the Center on
Families, Communities, Schools and Children’s Learning, has identified six key roles: Parenting,
Communicating, Supporting, Learning, Decision-Making, and Connecting with Community. Let’s look at
what Taking Stock reveals about the school’s suppport for parents in these different kinds of activities.

o o &

0
e % %

Type 1: Parenting -- Developing parenting skills and positive conditions at home to support learning

Enter the average scores for these questions:
Average Score

Q# Description Families

19. School Supports Parents

20. School Connects to Community Services

TOTAL

=
-9
]
g
e
=
w

AVERAGE (+2) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.

K/ K/
o 0.0 0.

! 3
‘ Type 2: Communicating -- Exchanging information between home and school about children’s
learning and school programs

Enter the average scores for these questions:
Average Score

Q# Description Families Educators

1. Communicating Often and Openly

2. Reaching all Cultures and Language Groups

3. Reaching Woiking and Single Parents

4. Extra Efiorts to Reach All Families

11. Teachers Communicate with Parents

13. Principal-Parent Relationship

16. Information about the Curriculum

TOTAL

|

AVERAGE (+7) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.

~1
an
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Q

Type 3: Supporting -- Participating as volunteers, tutoring, advising, and attending school events .

Enter the average scores for these questions:
Average Score

Q# Description Families

5. School’s Welcome to Families

6. Open and Available School and Staff

7. Encouraging Volunteers

8. Active and Strong PTA/PTO

12. Parent-Teacher Partmership

TOTAL

£
g
S

AVERAGE (+5) =
If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.
o

Type 4: Learning -- Creating a climate for learning at home and taking part in learning opportunities
at school

Enter the average scores for these questions:
Average Score

Q# Description Families Educators

11. Teachers Communicate with Parents .

12. Parent-Teacher Partnership

19. School Supports Parents

TOTAL

AVERAGE (+3)=
If either the educator or fami_ly scores average less than 2.8 (low B), CIRCLE this number.
RN
Type 5: Decision Making -- Being involved in school governance and advocacy

Enter the average scores for these questions:

Average Score
Q# Description Families Educators
14. Parents Involved in Decision-Making
17. Goals for Student Achievement
18. Information on Student Performance -
AVERAGE (+3) = _ _
If either the educator or family scores average less than 2.8 (low B) CIRCLE this number. ’
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Type 6: Connecting with Community -- Linking school and families with community resources to
strengthen children’s learning both in and out of school

Enter the average scores for these questions:
Average Score
Educators

"
)
g,
=3
&

Q# Description

10. Reaching Out to the Community

20. School Connects to Community Services
TOTAL

AVERAGE (+2) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.

G/ R O
°%> 0’0 0'0

All Types (1-6): Supporting all Parent Activities

Enter the average scores for these questions:
Average Score

Q# Descripticn Families Educators

9. Major PTA/PTO Activities

15. School’s Parent Involvement Policy

TOTAL

AVERAGE (+ 2)=
If either the educator or family scores average less than 2.8 (low B), CIRCLE this number. Make sure that

your PTA/PTO activities and the school’s parent involvement policy support and encourage all six types of
family involvement in education, not just a few.

77
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® Taking Stock: School Profile
School: Date Taken:
4 N
Who Participated?
EDUCAT | - FAMILY, |
Teachers Parents
Administrators Other Family
Other Staff Friends
\. J
How Do the Report Cards Compare? )
Family Educator Check if
Grade Grade Different
Reaching Out to Families
. Welcoming Families to School
Developing Strong Relationships
Understanding the Curriculum
Helping Parents Be More Effective
G _J
4 \
Highs and Lows
BOTH families and educators rank high:
BOTH families and educators rank low:
. \. J
78
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On Balance
< NEEDS ATTENTION <
Families Educators

Social connections/Who Knows Who?

Substantive Information/What’s Really Happening?

Accessibility/Who Comes Inside?
Inclusion/Who Sits at the Table?

f

Parents in Action
& NEEDS ATTENTION ¢

Families Educators

Type 1: Parenting -- Developing parenting
skills and positive conditions at home to
support learning

Type 2: Communicating -- Exchanging information
about children’s learning and school programs

Type 3: Supporting -- Participating as
volunteers and attending school cvents

Type 4: Learning -- Creating a climate for
leamning at home and taking part in leaming
opporiunities at school

Type 5: Decision-Making - Being involved in
school governance and advocacy

Type 6: Connecting with Community --
Linking school and families with community
resources to strengthen children’s learning

in and out of school
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® Taking Stock: Troubleshooting e

Remember all the YES answers you tallied under the examples? This Troubleshooting sheet will help you
use that information to spot areas that need improvement.

1. Divide the number of parents/family members, then educators, who responded to this survey (N) by 3.
FamilyN+3=__ . Educator N+3=___,

2. Look at the Tally Sheet for Families. CIRCLE all numbers in the examples section that are less than
N =+ 3. This means that fewer than one-third of the families answered YES to these questions. (See
Example #3, box a)

3. Take this Troubleshooting form and place a check in the Families column by the questions where the
numbers are circled on the Tally Sheet. (See Example #3, box b)

4. Look at the Taking Stock: Tally Sheet/Educators. CIRCLE all numbers in the examples section that
are less than N + 3, This means that fewer than one-third of the families answered "yes" to these
questions.

5. Take this Troubleshooting form and place a check in the Educators column by the questions where the
numbers are circled on the Tally Sheet.

Example #3:

a E N
Taking Stock: Tally Sheet/Families

‘ School QLL\HP_LL Dm% n=1C

19. School Supports Parents

Examples:
o 16
b.
c.
R
atings:
Exc IR x4= _‘.13
o 4 4
air x2= o
\ Poor g x1=_2 Score_[4Q y
B )
Taking Stock: Troubleshooting on Family Issues
Familes N+3= 15
Educators N+3=__

4 Needs Improvement <
Families Educators
19. Does the school help you be more effective as parenis?

Q

4. Does the school involve you in planning activities for families?

b. Does the school offer workshops on how to help your child do better
in school?

c. Does the school help organize events for parents to get to know each other?

E‘\iﬂ (M)

' d. Does the school bring in community groups or agencies to provide training
\_ on topics of interest to you?

Gt
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Taking Stock: Troubleshooting

Families N+3=
Educators N+3=____

1.

Doas the school communicate oiten and openly with you?

a. Does the school keep you informed about important dates,
activities, and events?

b. Are communications from the school easy to understand?
c. Does the school handbock provide useful information for parents?

d. Has the school encouraged you to review your child’s records?

Does the school respect and respond to its community’s
culturai and language differences?

a. Are report cards and newsletters available in a language you understand?

b. Does the school reception staff communicate wall with you?

c. Is infarmation about school events available in your neighborhood,
such as at local churches and over the radio?

if you are a single or working parent, do you feel the schooi
makes a special effort to reach you?

a. Are meetings and events held evenings and/or weekends to fit your schedule?
b. Is child care provided during meetings and at other school events?

¢. Does the school make efforts to reach you at work or in the evening?

Does the schoo! make extra efforts to reach all familles?

a. Have you been invited to school gatherings at places in the
community, such as local churches or community centers?

b. Are special efforts made to involve fathers and other men
important to your children?

¢. Have you ever been asked for advice or help in reaching other parents?

d. Have you been introduced to a school staif person whose job is
getting to know your community?
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< Needs improvement <
‘ : Famlies Educators

5. Does the school weicome you Into the bullding and make you feel

comfortable?
a. Are directions clearly posted to help you find your way around? Q |
b. Does the school have a parent room or center? o o
¢. ls the office waiting area comfortable? Q Qa
d. Is the office staff friendly and helpful? a a
6. Are the school and its staff open and avallable to you?
a, Are you welcome in the building any time during the school day? (] |
b. Does the school return your calls within 24 hours? (| 3
¢. May you easily visit or observe the classroom? Q (]
7. Does the school encourage your volunteer participation?
. a, Are there interesting volunteer opportunitias you can do at school or at home? a O
b. Have you been encouraged to volunteer? (] |
¢. Does the school appreciate your volunteer efforts? Q a
8. Is the parent-teacher organization (PTA/PTO) active and strong?
a. Does the PTA/PTO meet at least four times a year? | a
b. Do you enjoy attending the meetings? W W]
c¢. Do your child’s teachers attend the meetings? a |
d. Do parents elect PTA/PTO officers? W 0
6. Are you givan time to express your opinions at maetings? Q |

® 62
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9. What are the PTA/PTO's major activities?

10.

",

12.

a. Recruiting new members?
b. Sponsoring school social events?
c. Discussing controversial issues (for example, parents’ rights, sex education)?

d. Reviewing the school's academic performance?

Does the school reach cut to your community?

a. Does the school work with community groups to provide extra services for
families, such as tutcring, rent assistance, or housing?

b. Doss the school participate in community events?

c. Have you heard about any partnerships the school has with local businesses?

Do your children’s teachers work clogely with you?

a. Do teachers teil you how to contact them?

b. Do you hear from your child’s teachers at least once a month?
c. Are you notified right away if your child falls behind?

d. Are you involved in solving discipline problems?

9. Do teachers suggest home lgarning activities for you to use with your child?

Does the schoo! provide opportunities for you and your chiki’s teacher
to develop a strong partnership?

a. Does the school sponsor social events for parents and teachers to get to
know each other?

b. Have you been notified of workshops on how parents and teachers can work
better together? '

c. Are you aver invited to school staff mestings?
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4% Needs !mprovement <

Families Educators
13. Does the principal make an effort to know parents and students?
a. Is the principal friendly and polite to you and other parents? (X ]
b. Is the principal available to meet with parents? 3 W]
¢. Doas the principal attend mast school events? a J
d. Does the principal know who your child is? a J
14. Do you feel that parents are Involved in how the school Is run?
a. Are parents included in selecting the school principal? W] J
b. Are parents involved in planning and evaluating school programs? Q W
¢. Does the school actively seek advice from parents on school issues? a J
15. Is the school’s parent involvemant policy clear to you?
a. Is the policy in writing? W] W
b. Is the policy included in the school handbook? a O
¢. Do you have a copy of the policy? Q Q
16. Does the school explain what your child Is learning and how
he or she is being taught?
a. Does the school offer materials axplaining the curriculum grade by grade? Q |
b. Does the school provide parent orientation about educational programs
{Chapter 1, special education, bilingual education, for example)? Q |
¢. Do you understand your child’s placement? 4 a
4
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4+ Needs Improvement < ‘

Famliles Educators

17. Does the school fully inform parents about its goals for student

achievement?
a. Have you been informed of the school's goals for student achisvement? a 2
b. Were parents involved in setting these goals? W] |
c. Does the school explain whether students are grouped by ability? O gu |
8. Do you feel fully Informed about your child’s academic performanca?

a. Are report card and grades fully explained to you? a |
b. Do you have an opportunity to discuss how to improve your child’s performance

privately with teachers? O |
¢. Are resulits of standardized tests, for your child and the whole class, clearly

explained to you? O |

9. Does the school help you be more effective as parents? ‘

a. Does the school involve you in planning activities for families? 2 |
b. Does the school offer workshops on how to help your child do betier in school? d ]
¢. Does the school halp organize events for parents to get to know each other? 3 2
d. Does the school bring in community groups or agencies o provide training

on topics of interest to you? G 3

20. Are community services offered through the school?

a. Does the schooi offer adult education and high school equivalency

(GED) programs? 0 3
b. Are sccial services available through the school (for example, health

services, family counseling)? Q |
c. Is the school building available for community activities? a O

55 d
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\m Preparing the Report

Once the Survey Team has finished tallying, scoring and interpreting the survey results, it is time to
prepare a short report to the school community. A suggested outline for the report to be prepared by the
Survey Team is shown below. The Taking Stock interpretation forms are designed to make the topics clear
and the data from the survey easily understandable. The next step is a narrative report to the school
community with basic information about the Taking Stock process, the scores given by families and
educators, and some recommendations for an action plan.

Following the outline is an example of what the narrative report might look like. It does not attempt to
present every piece of information learned from the inventory, but rather to point out the areas rated high
and low by the educators and parents, and the questions on which the rankings of the two groups are quite
different. The analysis of the data by the two alternative frameworks, On Balance and Parents in Action,
are included to demonstrate whether the school does have a balanced approach and whether specific areas
are identified where the schooi’s parent invoivement program should be strengthened.

The report, including the narrative and report sheets, should be widely distributed. Copies should go to all
teachers and administrators in the school, the PTA, and other participating parent and community groups.
A copy could also be shared with the superintendent’s office and the school board. The press release or
lexter accompanying the report should emphasize that this is the first step in the school’s efforts to become
more active in involving families and community in all aspects of the school.

Suggested Outline for Report on Taking Stock

Introductory Remarks Conclusion and Recommendations
* When survey was conducted

* Numbers of educators and family members responding  Taking Stock Report Sheets

* Names of members of the Survey Team #3 IFamily Report Card
* How the survey was scored #4 Educator Report Card
#5 Higbs and Lows

Report Summary #6 On Balance

* RBroad agreements #7 Parents in Action

« Differences between educator and family scores #8 School Profile Shect

« Highs and Lows

* On Balance

* Parents in Action

Responses from " The Last Word"

&0
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Taking Stock: A Sample Report
School: Armstrong Middle School

Introduction

This is a report on the Taking Stock survey administered to educators, parents, and other community
members on May 14th and 15th, 1993. This report is based completely on how the parents and educators
who participated view the school’s partnership with its families. A total of 54 educators and 129 family
members (about V4 of all families) responded to the survey.

The members of the Team who administeied the survey and tabulated the results are: [give names and
affiliations; for example, Ernestine Kincaid, PTA President; Arctha Waller, parent; Ed Estes, teacher and
union rep; Sandra Ortiz, Principal; eic.]

Report Summary

While the results are presented in a number of different forms, the Educator and Family Report Cards,
Report Sheets #3 and #4, are an easy, familiar way to summarize the findings. Among those responding
to the survey, there was broad agreement, with both groups indicating that the school is doing better in
some areas than others.

Overall, parents rated the school somewhat higher than educators in all areas covered. Parents and
educators did agree in two areas; they gave the school a "B" on informing parents about the educational
program, and a "C" on supporting parents to be more effective as parents and community members. In the
other three areas, parents rated the school higher than the educators. Grades given by parents ranged from
"A" (for the section on developing strong relationships) to "C" (helping parents be more effective) while
the grades given by educators ranged from "B" (for helping parents understand the curriculum) to "C" (for
helping parents be more effective and reaching out to families).

Highs, Lows, and Discrepancies

There was considerable agreement between educators and families about the school’s highs and lows.
Families and educators agree that the school is doing well in these areas:

* the parent-principal relationship

* the school and staff are open and available
¢ the school volunteer program

Other areas scoring in the educators’ top five:

* teachers communicate well with parents
e parents are informed about student academic performance
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On the other hand, parents gave high marks to tiiese topics:

¢ the school communicates well with families
* the PTO is strong and active

There was also some agreement between educators and families on the lows. Botih groups felt that more
could be done to support parents and to reach out to single and working parents. Parents aiso gave
low ratings to:

* connecting families to social services
* respecting cultural and language diversity
* involving parents in decision-making

The educators also gave low ratings to:

¢ school’s written policy on parent involvement
¢ school’s reaching out to the community for help
¢ providing families with information about the curriculum.

On Balance

In this analysis, we looked at how well balanced the school’s efforts have been. Has the school promoted
friendly, socia. .onnections as well as provided substantive information? We know that some schools are
good at building cordial relationships, but may not inform parents about the curricrlum and how students
are performing on tests. Other schools may do a good job of presenting the educational program and
explaining student performance, but still keep relationships distant and formal.

We also looked at whether the school is open to parents, both allowing theiu easy access to the building
and including them in its inner life. Schools that allow parents to visit the classroom, inspect their
children’s records, talk to teachers, and meet with the principal, but still may not invite parents into the
"inner sanctum.” Other schools may be willing to put parents on school improvement committees or give
the PTA/PTO a place on the governing team, but still restrict parent acc.ss to the classrooms. Again, we
think that a balance is the most productive approach.

At Anmstrong, there is much agreement between families and educators about this balance, and on the
whole, their marks are high (B). There were two areas of concern. Both families and educators feel
that more work could be done to develop social connections between teachers and families, and
educators feel that families should have more substantive information about the curriculum and the
educational program. Although families did not rarnk the substantive infornation below a low B, their
responses also showed interest in improvement.

Parents in Action

This section, on report shest #7, looks at parents’ roles in the school. There are two areas where both
ramilies and educators indicate more attention is needed: support of parenting skills and
connecting with the community.
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Both parents and educators scored two areas as satisfactory, parents as school supporters and parent
involvement in decision-making. In the other two areas, commu. icating and learning, the family scores
were satisfactory, but educators gave the school low ratings.

The Last Word

The responses to the open-ended questions at the end of the survey, entitled “The Last Word," included
additional suggestions which the Action Team should consider when designing the Action Plan.

Families responded that the following actions would make things easier for them and their child:

¢ Homework "hotline"

* More time between classes for resiroom use

» Better information about school rules on missed assignments
* School Based Management meetings at night, not after school
* More parent education

The teachers felt that the following would improve parent involvement and student achievement:

* Report card pick-up
» Parents attending classes with children
* Compensation for parents who attend classes

Educators 2lsc felt that “hey could be better connected with the families of their students if:

» Teachers had more time, especially release time with corapensation
* Parents attended early childhood and child development classes

Recommendations

To address the areas of concem raised by Taking Stock, we recommend that a school team be convened to
study and review the resuits. The team should include parents, staff, administrators, and community
members. This team will then determine priorities and establish an action plan for the school.

The Action Team should take a close look at the report cards and school profiles to see which areas wer:
rated low by one group or by both. Low rankings indicate places where parents and educators feel that
the school could be doing a befter job. They should decide whether or not these are priority areas.

Many comments made by both family members and teachers suggest activities which can be addressed

and implemented rather easily. The Action Team should inciude these in their plan, demonstrating that the
concerns of both educators and parents are being considered.

&6
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Designing an Action Plan

1. Form an Action Team

The next step is to take action on the findings from Taking Stock. The Survey Team which conducted the
inventory, scored and analyzed the results, ind prepared the report, will now evolve into the Action Team,
which is responsible for developing an Action Plan to improve family and community involvement at the
school. Although the Action Team should certainly be larger and more representative than the Survey
Team, the team who administered Taking Stock should be encouraged to continue. We recommend that
the Action Team include a total of 15-20 members, or a group small enough for effective discussion, but
large enough for complete representation. At least two people from the Survey Team should become
members of the Action Team, since they will be thoroughly knowledgeable about the survey and its
results.

The group developing the Action Plan should have broad membership, representing administrators,
teachers, parents, and community. At the middle and high school level, students should also be a part of
the Action Team. Everyone serving should be committed to enhancing pi.2nt involvement, and should
agree to wozk not only on designing the plan, but also on implementing activities and projects, and
assessing their effectiveness.

‘The principal of the school will probably confer with the other administrators to decide who will serve on
the Action Team. The teachers could eleci several representatives, or they could simply name those who
express the interest and willingness to serve.

Because families have a critical role to play in the process, parents representing different demographic
groups and varying perspectives should participate in all aspects of the planning and implementation of
the Action Plan. The PTA or PTO leadership should be represented, as well as independent parent or
community groups. In addition, parents representing the various racial, ethnic, and linguistic groups in
the school communities should be personally invited and urged to become a part of the process.

The family representatives on the Action Team should take some time {0 meet together, to go over the
resulis of the inventory, with special atiention to the responses from families and to the questions on
which there were divergent responses from administrators, teachers, and parents. The contributions of
families to the development and implementation of the Action Pz will be stronger and more focussed if
family representatives reach agreement among themselves.

One strategy parents might consider is to organize a pareni cornmittee around the issues of how to
strengthen parent involvement and family/school parmerships. This group could provide proposals and
ideas to the family representatives on the Team and be available to review and react to specific details of
the Action Plan under consideration.

Although community leaders and advocates may not have participated in the survey, they can nlay an
important role o the Action Team or on subcommittees in improving parent involvement policies and
practices at the school. Many suggestions for activities inciude community groups. Community leaders
from different ethnic and language greups represented in the school population have a special contribution
to make in terms of the kinds of programs that will be responsive to the needs of families from different
cultural and language backgrounds. a0
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2. Review and Study Results of Parent Involvement Inventory ‘

The first major activity of the Action Team is to conduct a careful and comprehensive review of the
responses to the questionnaires and the report prepared by the Survey Team. If the report summarizes and
analyzes the results of the inveniory, as suggested in an earlier section, the Action Team will have a head
start with their task.

An early meeting might be scheduled for a full discussion of the survey methodology, the scoring process,
and how the Report Sheets were prepared. Those members of the Action Team who also served on the
Survey Team can answer questions from new members and fully explain the procedures and conclusions
presented in the report.

Because the major purpose of Taking Stock is to improve family-school relationships, the members of the
Action Team should make an effort to keep attention focussed on constructive suggestions for
improvement rather than to assign blame for poor performance. It may be natural for educators or parents
to become defensive in response to the data yielded by the inventory. We encourage all members of the
team to accept any low scores as indicators of areas needing attention and as opportunities to design an
improved program that will receive high marks from all parties.

A low average score for a question does not necessarily mean that the activities in place are worthless and
should be discarded. It may just mean that they were not implemented as conscientiously as possible, or
that the activity needs some redesign or additional resources. In Chapter 10, "Moving Beyond Barriers:
Steps to Success,” we € xplore barriers to successful implementation of school-family partnerships and
offer helpful tips and suggestions for overcoming them. It is important that the Action Team make every
effort to build on what currently is being done, rather than to start all activities anew. ‘

3. Gather and Analyze the Demographics of Families in the School

In addition to the data from the questionnaires, it is important for the Action Team to be well informed
about the social and economic characteristics of families in the school. Some of this information can be
provided by the city planning office, the school district or local civic groups such as the Urban League;
other factors can be estimated by administrators, teachers, community leaders, and parents. The following
questions, suggested by the National School Public Relations Association, are intended as a guide for the
Action Team; some members may have additional characteristics 1o add to the list.

a1 °
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Our School’s Families
1. What proportion of students come from...?

____ single-parent houscholds
____ two-parent households

____ foster homes or child care institutions

_____ non-parent households (relatives or guardians)

2. What proportion of children have ever experienced serious disruption -- separation, divorce or
death -- in the family?

less than 25%
about half
_____ the great majority

3. What is the economic/educational status of the families?

____ proportion eligible for free lunch program

_____ proportion w'th one college-educated parent

____. proportion owning at least one automobile

_____ proportion with telephone at home

____ proportion that has undergone serious economic
stress within the last two years

____ proportion of parents with reading difficulties

4. What is the racial/culturallinguistic background of the families?

____ proportion of students from racial/ethnic groups
Identify:

____ languages spoken by parents
Identify:

_ ___ proportion of parents with limited-English
proficiency

5. What proportion of children live in families where both parents, or custodial parents, are
employed outside the home for most of the school day?

__ lessthan 25%
_____ abouthalf
____ the great majority

6. What proportion of families are new %o the community this year?

____ lessthan 10%
—___ lessthan 25%
_____ abouthalf
____ more than haif
a2
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4. Set Priorities

The first step in setting priorities is to examine the questions that received the lowest scores from the
educators and families, and those questions where a discrepancy in scoring occurred. The Action Team
may very well decide that those are the areas which should receive the most attention in the coming year.

Table 8-A, "Setting Priorities for Action Plan" provides a framework for members of the Action Team to
see at a glance which questions and issues from the survey may require action. Next to Column 1, place a
check by those questions which were rated lowest by educators, shown on Report Sheet #5, "Highs &
Lows." The same procedure is then followed in column 2 for the questions ranked lowest by the families.
Report Sheet #5 also lists those areas where there is a discrepancy in score between the rankings of the
educators and those of the families. These should be checked in column 3.

Columns 4, 5, and 6 of the Table suggest additional inquiries which the Team should consider for the
purpose of setting priorities ané determining activities for the Action Plan.

* Is this area important for our school? Does it matter to us? Will it make a difference here? if
the Team agrees that the answer is "Yes," place a check in colvinn 4 beside the question.

* Isthisarea urgent? Do we need to work on this right away? The school may be developing a
proposal, or responding to a state or district mandate, or be involved in a controversy that requires
action immediately. Or the team may have other good reasons to agree that this creates a problem
that should be addressed now, not later. If so, place a check in column 5.

* Are we likely to succeed if we work on this? Is it doable? The area under consideration may be
mired in a controversy at the moment, or in limbo pending 2 unio’ sr board agreement. If the way
seems clear, place a check in column: 6.

One way of identifying priority areas for the Action Plan is to choose those with the most checks on the
table. Add up all the checks for each question and put the total in column 7. The Action Team may also
want to look at the grouping or clustering of the questions, to determine if they fall into a particular
pattern. The report from the Survey Team uses three different frameworks to examine and analyze the
results of the inventory; the first is the grouping on the inventory, the five basic elements of
Family/School Partnership. The second is the "On Balance" analysis (Report Sheet #6), using four
altemnative categories; and the third is the typology of family involvement developed by Joyce Epstein,
shown on Report Sheet #7, "Parents in Action.”

If the questions with the lowest scores cluster in one or two categories of these typologies, the priorities
for action might be developed around the more general topic, such as building strong relationships,
developing social connections or involving parents in decision-making, rather than according to individual
questions. Whatever the Team decides, we recommend limiting the number of priorities addressed to no
more than five,
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5. Prepare the Draft of the Action Plan ‘

Now that about five areas have been chosen for action, members of the Action Team can go to Report
Sheet #9, "Troubleshooting.” This form identifies areas that need attention, which were identified by the
respondents under the examples for each question. This will help to identify the activities and programs
to be included in the Action Plan. It will also be helpful to review the comments made on the "Last Word"
section of the inventory, to hear about specific suggestions for action directly from the respondents.

Next, consult Chapter 10, "Moving Beyond Barriers: Steps to Success.” For each question, there is a
Steps to Success sheet, which gives tips and suggestions related to the question area. Additional resources
are given in Section V. When activities are already underway, the Action Plan should indicate what
changes and improvements need to be made. For action areas that are just beginning, a more
comprehensive design may be needed.

As you consider adding various components to the Action Plan, think about Who? What? and When?
Who will be responsible for undertaking this project, task, activity? What will they do to carry out the
goals and objectives of the plan? When will they start the process? These questions should all be
answered by the Action Plan, specifying in detail new programs to be implemented, as well as
revitalization and expansion of existing programs.

The San Diego County Office of Education has deéigned two worksheets that may be useful in developing
the Action Plan. One is shown in Table 8-B; the Priority Area would be the topic identified on the
priority list. The worksheet includes the following:

* What will be done ‘
* Purpose of the activity

* By whom

* When

* Materials/equipment needed

* Evidence of success

The second is a format called a "Home-School Partnership Planring Calendar," shown here as Table 8-C.
There is space to plan activities for each month of the year, for the five priority areas identified by the
Action Team. The chart could also be expanded to include more areas if that is appropriate.

In addition to drawing up the list of activities or projects, the team should draft a proposed structure to
implement the various components of the Action Plan. One suggestion is to expand into a Family School
Partership Task Force, adding members so that all the constituencies are represented: fan-ilies,
community leaders, teachers, administrators, other school personnel, students, and maybe a member of the
school board. The criteria for membership should be carefully spelled out, and a procedure proposed for
sclecting those who will serve on the Task Force. Active members of the Survey Team and contributors to
the Action Plan should continue as members of the Task Force, but the group will be more responsive and
representative if Task Force members are selected in an open manner. It should be clear that they are not
hand-picked by the principal, other administrators, or the PTA/PTO leadership.

The Action Team should prepare an outline of the Action Plan, and recommendations for a Task Force,
clearly marked draft. This should include a summary of the resuits of the inventory, an account of the
deliberations of the Action Team, along with their conclusions, the rationale for the activities, tasks, and .
policies recommended, and the goals and objectives for each priority action area.
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6. Gain Support for the Action Plan

The Action Team should circulate the Action Plan to a number of individuals and organizations, for
critique and comments. These might include the PTA/PTO, other parent organizations, the teachers’
union, the administrators at the school, school board members, and local groups active in the community.
Following the distribution of the Action Plan draft, the Team might schedule a school/family/community
meeting, to discuss the draft. The suggestions offered by those at the meeting should be carefully
considered by the Action Team, and included in the final report, as appropriate.

A publicity plan should also be prepared, to introduce the new family-school partnership initiative to those
at the school, at home, and in the community who have not been part of the process of developing the
Action Plan. A press release could be distributed to the newspapers in the community, local radio or tv
stations, and to all the community organizations with an interest in education and the schools. Reach out
to journalism teachers and students, local organizations, or news reporters covering education issues for
help in drafting a plan and reaching the media.

i01
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Implementing and Evaluating
the Action Plan

1. Forming a Parent Involvement Task Force and Adopting
Procedures for Operation

At the end of Chapter 8, we recommended the formation of a Family-School Partnership Task Force,
which would have major responsibility for implementing the Action Plan. In this chapter, we suggest a
series of activities for the Task Force, which local school communities can adapt as appropriate to their
settings.

The first step is for the Task Force to meet and begin to establish procedures for their operation. They
must decide how often to meet, where to meet, and who will chair the meetings. They also need to come
to agreement about officers for the group and committees to carry out various components of the Action
Plan. Subcommittees could be assigned responsibility for activities covered in each section of the Taking
Stock questionnaires. Or they could be designated to handle such areas as Communication, Outreach,
Curriculum, Staff Development, Volunteer Programs, Evaluation and other issues related t¢ family
involvement.

In most schools, the principal will be a key member of the Task Force on Family-School Partnership
Involvement. Because the principal has major responsibilities for all aspects of school operation, it might
be more effective for a person in less demand to serve as the leader of the team. However the Task Force
is organized, the principal will be central to many of the decisions to be made: whether resources are
available to deploy additional staff for implementation of new activities, what opportunities exist for
parents to have a voice in school management decisions, and how staff training and development can be
scheduled into the planning for the year.

Meetings of the Task Force should be scheduled monthly, with the various committees meeting more
often as needed. Efforts should be made to inform all participants in the school community about these
meetings. They should be Gpen to the public, and all interested parties should be encouraged to come and
to participate. As more teachers, families, and communicy leaders express interest in and support for the
Action Plan, there should be a mechanism for recruiting them to serve on the ongoing subcommittees.

2. Staff to Implement the Action Plan

An early decision of the Task Force will be whether additional staff are needed to assist with the
implementation of the Action Plan. Many schools have found a parent coordinator or parent liaison to be
a key figure in carrying out the ideas included in the Action Plan. The person for this job should be well
known and respected both by the school and the community, have strong interpersonal social skills,
possess the ability to interact with and represent both the community and the school, and be committed to
strong school-community relations and the power of parent involvement.

If it is not possible to bring on a staff person, the Task Force will need to name those educators and
parents who will oversee the various components given priority for implementation. To help keep track of
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the Task Force work, subcommittees or other groups charged with implementing parts of the plan should
write brief progress reports four times a year.

3. Staff Training and Deveiopment

Another activity for the Task Force is to help design staff training, to enable teachers and administrators
to understand the Action Plan, and to learn techniques and skiils for the tasks in which they are to be
involved. A key factor, mentioned many times in the "Steps to Success” sheets, is the attitude of teachers
and administrators. The best way to change attitudes is to provide effective training for those being asked
to change the way they approach parerts or to add some new activity to their already full schedule.

Some schools schedule a one-or two-day retreat, before the opening of school, for teachers, parents,
administrators, and community leaders to meet, discuss issues of mutual concern, and begin to lay the
framework for collaboration. Such a retreat is an excellent occasion for sharing the Family School
Partnership Aciion Plan with representatives of the whole school community.

Particularly important is to demonsirate to the teachers the ways that greater parent involvement will
improve the quality of the school and ultimately make their jobs easier and more effective. Too often,
teachers consider the requirements of increased parent involvement to be another task which will take
already scarce time and energy. Effective staff development can help convince teachers and
administrators that even if family involvement efforts require more time initially, they will pay off in the
long run with greater community support of the schools and their teachers.

4. Publicity, Visibility, Public Relations

As the subcommittees begin to see some results from their efforts, they will report back to the Task Force,
which should be looking for opportunities to publicize the parinership efforts. They will want to keep the
school board informed, be in touch with teachers through faculty meetings and the teachers’ union, and
convey successes to the PTA and other parent groups. One commitiee could be in charge of public
relations, to make sure that the good news is distributed to the local news media.

5. Monitoring and Evaluation

Evaluation is a critical and integral part of a successful family-school partnership program. It may seem
premature to talk about evaluation and assessment before the program is fully implemented, but there are
definite benefits to addressing this issuc early. One key aspect of designing an Action Plan is to identify
the desired outcomes. Some will be concrete and measurable, others will be reflected in changed attitudes
and practices. Worksheet 8-B, included in Chapier 8, provides a space for listing desired outcomes.

Two types of evaluation can be considered to document the successes and weaknesses of family
involvement programs. One is "process” evaluation, which refers to whether the component, project, or
activity has been implemented as designed in the Action Plan, and whether it is operating efficiently and
in atimely manner. These questions should be addressed by the staff person assigned to oversee the
program or by the Committees in their reports to the Parent Involvement Task Force.
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The second type of evaluation is the "outcomes” e¢valuation, which addresses questions of how well the
program’s goals and objectives are being met and what are the effects of the program on the participants.
Data for this part of the evaluation would not be collected until the program has been in operation for
some time. The end of each school year would be an appropriate time to undertake the outcomes
evaluation.

In considering the outcomes, the Evaluation Committee might look at three levels. The first tevel
includes questions such as whether the number of parents participating in the various school activities has
increased and whether school communications have been translated into other languages.

A second level concems any changes noted in attitudes and practices. This could be examined from at
least three viewpoints: families, teachers, and administrators. This would include such things as whether
teachers feel more positive about working more closely with families, for example sending home leaming
assignments for parents to work on with their child. Or whether parents seem to have gained
self-confidence and feel more empowered, so that, for example, they bring up problems their child may be
having in school, or suggest ¢1anges in school practices. Or whether administrators are making more
effort to consult with parents about retention, placement, and discipline decisions affecting their child.

The third level will be to look at some factors further removed from the family involvement activities
themselves. These might include an assessment of whether the parent involvement programs have
resulted in improved student achievement, a decline in student absenteeism, or reduced instances of
vandalism or disruption.

These three levels have different timelines as well. Parent visits to the school and participation in PTA or
other activities can be measured as the school yewr progresses. Attitudes and practices can also be
monitored throughout the year and might be documented as examples of success. An improvement in
student performance, however, might not be evident for a few years, although an improvement in
attendance might be noted and measured over a period of months. Local colleges and universities are
often excellent sources of help for such evaluations; they make interesting class or graduate student
projects.

A built-in evaluation process will provide information that can be used to modify or adapt program
operations, justify program continuation ard expansion, and generate reports that may be used for public
relations purposes. This type of information can also be used to support budget requests, or be
incorporated into proposals to foundations, corporations, and organizations to reguest support for
famity-school partnership programs.,

As the components of the Action Plan are implemented, their progress should be reported to the
Family-School Partnership Task Force on a regular sckedule. Included in these reports might be the
number of people attending various events, information about the kind of communications that have been
distributed to parents, (together with anecdotal descriptions of the interactions between parents and
teachers), examples of collaboration and empowerment, and other experiences encountered. The
Evaluation Committee might also begin to collect data from the school on test scores, student grades,
other measures of student achievement, attendance information, dropout rates, and information about the
incidence of disciplinary actions for student misbehavior.

At the end of a two-year period, the Committee might want to consider administering Taking Stock again,

to the teachers, administrators, and parents in the school at that time. A comparison of the results of the
two surveys will be a good indication of whether the Action Plan is achieving its goals and objectives.
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‘ CHAPTER . .
Ny, Moving Beyond Barriers:
s Steps to Success

Taking Stock is designed to collect responses from the community to assess the performance of the school
on a number of important issues related to family/community involvement. In an ideal worid, a school
would automatically establish a partnership with every family whose children attend. But in the real
world, most schools, even the best intentioned, have a limited set of policies and practices, which are not
likely to be sensitive to the cultural, economic and social diversity of the entire school population today.

Despite all the encouraging rhetoric about "inviting parents in" and "opening up the once-shut doors,"
many parents ate not convinced that schools really want them to be a vital part of their enterprise. For
many educators, parents are people to be called on when something needs to be done or when something
has gone wrong. Children, not families. are seen as the school’s natural constituency. Initiatives to
engage parents in the daily life of the school and in children’s schooling are often viewed as inappropriate
or unreasonable. Although rarely spoken, these attitudes create a climate that keeps parents away and
perpetuates the invisible wall that separates a school from the community it serves. We hope that Taking
Stock will help a school confront and challenge them.

In this chapter, we try to identify some of the attitudes, conditions, and constraints which can act as
obstacles to establishing a collaborative, congenial school-family partnership. As administrators, teachers,
and parents begin to design and implement an Action Plan to improve and strengther: parent involvement

‘ policies and practices, the examples and suggestions offered here may be helipful in working through these
issues.

This chapter represents an effort not only to identify, define, and confront the barriers to greater family
involvement, but also to move beyond them to suggestions and steps toward success. We have prepared at
least one page, which we call "Steps tc Success,” on every question in the inventory. It includes lists of
barriers, dos and don’ts, tips for successful action, and suggestions for what parents can do. The pages are
designed so that they can be used independently of this manual. We hope that the Action Team will make
multiple copies for their members or for other committees or groups designing activities to strer..*hen
family involvement in the school.

Several questions are covered by more than one "Steps to Success" sheet:

* Question #1, on the topic of Open Communications, includes a separate sheet on parent access to
student records.

» Question #2, refers to families from different language and cultural backgrounds. Four "Steps to
Success" sheets have been prepared to address this question as it applies to: African-American
families, Hispanic families, Asian-American families, and immigrant families.

* Question #4, addressing how to reach uninvolved parents, includes a separate page on efforts to
involve fathers and other significant males.
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* Question #5, on welcoming parents to the school building, has a second sheet on establishing a
Parent Center.

* Questions #8 and #9, on the effectiveness of parent organizations in the school, are divided into two
sections, one on the PTA/PTO and the other on separate, independent parent groups.

* Question #12, parent/teacher partnerships, includes a separate page on parent/teacher conferences.

* After Question #20, two extra Steps to Success sheets are included: onie on parent involvement at
the middle school and the other at the high school level.

For suggestions about additional resources, including books, materials, reports, services and
organizations, see Section V, Bibliography and Resources.
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. Steps to Success

QUESTION #1: Does The School Communicate Openly and Frequently
with Families?

Section A: Open Communications

What is "open communication?” Schools often fecl they have fulfilled their responsibility when families
have been told what educators feel they need to know to ensure that the school’s agenda runs smoothly.
All too often, parents are treated like students -- communication consists mainly of instructions and it is
decidedly one way. If parents are to be fully engaged partners in their children’s education, they need to
understand how the school works and how to become more active in the life of the school. Their views
and opinions need to be heard. Remember, in many cases, parents hear from school only when there is
bad news.

Tips for Creating an Atmosphere of Open Communication

¢ Designate a staff person or parent whose primary responsibility is to communicate with families
and coordinate school/family activities.

¢ Send frequent and friendly written communications home (for example, copies of the school
‘ mission, welcoming message from the principal and staff, copies of the school song and profiles of
school traditions). Have students design graphics for use in the newsletters and fliers, and credit
the art work.

* Invite comments and suggestions for making the school a better place for kids (place a suggestion
box in the front office, a community center, and nearby religious organizations). Make sure the
comments are collected regularly and turned over to someone whose responsibility it is to respond.

* Send reprints of articles (tip: enlarge for easy reading) that may be of special interest to families
(for example: community profiles, people doing outstanding work for the community, or special
achievements of young people).

* Encourage parents and students to contribute regularly to the school newsletter (a parent’s column,
for instance).

¢ Train clerical staff to be more helpful and knowledgeable in assisting parents who call the school
for information.

* Organize staff development activities to enhance communications (e.g. parent-teacher conference,
class newsletter, weekly program reports).
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* Design the school handbook to address parent concems specifically. The handbook should include:

- Apolicy statement on parent involvement

- Information about the structure of the school, staff positions and organizational charts
- Information about parents’ and students’ rights

- Suggestions for ways parents can be more involved in the school

- Aglossary of educationsl terms

- Adirectory of helpful nambers to call for special assistance.

Ways to Improve Written Communication

* Avoid stilted, formal language (e.g., It is hoped that all parents will be benefitted by our endeavors
to0...") and translate education jargon into plain language.

* Remember that poor-quality copies are difficult to read.

* Choose graphics that convey positive cultural images (avoid figures with huge sombreros, for
example, or other exaggerations of ethnic clothing, caricatures with features and hair texture
associated with certain ethnic stereotypes).

* Use drawings and photographs of people that depict the ethnic diversity of the school’s community.

* Provide a telephone number pareats can call for further information. Make sure it is answered by
someone who is knowledgeable about the school’s daily operations, special projects and events.

What Parents Can Do to Improve Communication
between Home and School

e Read all correspondence from the school -- if you find the information vague or incomplete, ask for
clarification.

e Provide feedback on the quality of wriiten communications you receive from the school. Let the
school know if copies are difficult to read, language is confusing or too technical, or instructions
are unclear.

* Don’t hesitate to suggest ways to make information from the school more usable for you. For
example, if you are visually impaired, ask for an alternative way for information to be shared with
you such as audic: cassettes, phone calls, or home visits.

¢ Volunteer to work on the school newsletter: contribute articles, information about community
events, recipes and tips of interest {0 parents.

9. 9, 0,
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‘ Section B: Access to School Records

The Family Educational Rights and Privacy Act, a federal law, gives parents thz right to examine their
child’s school records, to challenge and correct inaccurate information, and t~ sstrict release of the
records.

Information in a school record can assist parents in monitoring their children’s progress in school, in

reviewing the accuracy of information kept in the file, and in learning what problems the children may be
having.

Barriers to Parental Access to School Records

* Parents often are uninformed about their rights. They may feel that student records are the property
of the school, or that they will be seen as "troublemakers" for asking to see the files.

* School officials and parents are not familiar with federal law concerning parent access to student
records.

* Schools may not provide adequate information about the federal law and the procedures parents
should use to review school records.

* Parents may not understand some of the material in the records, such as test scores; and they may
‘ not realize that they have the right to an explanation.

* Information on parent access to student records is available only in English, not in the primary
languages of families in the school.

What the Federal Law Says about Parents’ Rights
of Access 10 School Records

* Parents have the right to see al/l information kept on their child, including test results, reports of
disciplinary problems, and evaluations and comments by teachers which are placed in the file.

* Parents also have the right to challenge information in the record which they believe to be
inaccurate, misleading, discriminatory, or a violation of the family’s privacy.

» Student records cannot be released to individuals or organizations outside of the school without
parental permission.
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How Teachers and Administrators Can Facilitate Parent Access to
School Records

Notify parents each year of their rights to examine their child’s school records; this applies to the
non-custodial parent as well as the parent with whom the child lives. Inform them:

- What information is in the records

- Where the records are kept

- How to make an appointment to sce the records

- Whether they may have copies made of the records.

Provide the necessary information in a convenient form such as a parent handbook, a newsletter, or
a special mailing to the home. Parents’ rights and school responsibilities should be translated into
the primary languages of the families at the school.

Inform parents where all parts of their child’s school record are located, and offer to explain
anything they do not understand. Make sure they know that a record may not always be wriiten on
paper, but may also be in computer records or on microfiche.

At parent/teacher conferences, go over the child’s file with parents, and explain it to them.
Encourage them to come to school to 100k at it at least orice every year.

If parents speak limited English or may have difficulty reading the records, suggest that the parent
liaison at the school, a community leader, or an advocate come with them to review the records.

Suggest to parents that reviewing the record is a good idea, and try to comply with their requests
within a few days. Offer to make copies of anything in the record which they would like to take
home.

What Parents Can Do to Review Their Child’s School Records

Make an appointment with the principal to review the child’s school records, at least once a year.

Request that records be revised or removed from the file if the information is inaccurate,
misleading, discriminatory, or an invasion of privacy.

Inform the principal that you are familiar with the federal law and want to bz sure the school is
following it. :

(2 &, Q7
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‘ Steps to Success

QUESTION #2: Does the School Make Special Efforts to Reach
Families from All Racial, Cultural, and Language Groups in
Your Community?

Section A: Involvement of African-American Families

Discrimination, social injustice, and economic depression resulting in chronic joblessness,
underemployment and disenfranchisement have, over generations, degraded the quality of life for many
Black families. These realities diminish parent confidence in the commitment of the public school system
to quality education and equal opportunity for all students.

Though parents believe in the importance of a good education for their children, many have difficulty
believing that their increased involvement will lead to positive changes. Schools must make special
efforts to acknowledge and encourage African-American parents’ belief in education public and to affirm
that their contribution to their children’s education is valued by the school.

Barriers to Invoivement of African-American Parents
. Communication Barriers

Although the native language of African-Americans is English, Black English is perceived as improper
or ungrammatical. Black English is an important aspect of African-American cultural expression, even
among well-educated, affluent Blacks. Many African-Americans consider themselves bilingual; they
speak "the dialect” as well as standard English, often referring tc- standard English as the language of
survival and Black English as the language of the soul.

¢ African-American children and their families often are seen as unintelligent because of the way
they dress or express themselves. Stereotypes about Black culture hinder communication and
cooperation between school staff and Black families.

¢ Intonations, body language and voice le ¢l are sometimes interpreted by educators as threatening or
adversarial, when in actuality, these are totally acceptable characteristics of expression within the
African-American community.

* Apprehension and discomfort when encountering African-American males impair communication
with Black fathers and other significant males. Inability to recognize the many configurations of

successful African-American families can greatly diminish the school’s ability to communicate
effectively.
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Tradition/Cultural Differences

Traditionally, there is a deep and abiding belief in the importance of education and respect for those
who teach, fostering the belief that education is best left to the professionals. Many parents view their
role as supportive and cooperative but shy away from more assertive strategies for becoming involved.

Lack of Information about How Schools Work

Many parents feel intimidated by the literature which explains the structure of schools, educational
objectives, and strategies for school improvement. Much of this information is difficult to read and
understand especially for parents with low reading ability. The oral tradition of passing on information

among natural networks of friends and family, prevalent in the African-American community, can be
topped by schools as an effective way to transmit important information to families.

What Schools Can Do to Reach Out to African-American Families

* lnvite African-American leadership to the school to speak to parents and staff. Consult parents in
planning culturally appealing events for families.

* Arrange home visits (especially for parents without phones), and cail parents who are not able to
come to the school. Make special efforts to accommodate families with pressing survival needs
that make involvement difficult.

* Solicit the help of Black organizations, churches, businesses and social clubs to promote family
involvement in the school.

What African-American Parents Can Do to Become More Involved
* Form a focus group to discuss special topics and concems.

* Talk with the principal about the school’s family involvement activities and suggest ways the
school can be more responsive to the needs of African-American parents.

* Contact organizations (national and local) with an African-American focus for materials, speakers
and advice on improving academic achievement for Black children.

* Atiend school board meetings and other decision-making forums to ensure Black family
representation. '
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‘ Section B: Involvement of Hispanic Families
Regardless of ethnic group, socioeconomic status or educational background, parents are a key resource in

their children’s education. The school must make a special effo't to involve Hispanic parents, by being
sensitive to their values and traditions, and designing programs responsive to their concerns.

Barriers to Involvement of Hispanics Parents

* The lack of Spanish-speaking staff in the schools makes it difficult for parents to get invoived.

* When English is a second language, parents may need assistance to communicate with the teacher,
participate in school and parent activities, and help their children with homework.

* Hispanic tradition differs from Anglo-American in that Latino parents tend to believe that educators
and the school system have primary responsibility for children’s education. Because teachers are
the professionals, parents respect their opinions and are reluctant to question them. Hispanic
parents may also have feelings of self-consciousness because of their unfamiliarity with we U.S.
public school system.

* Information is not always available in a language they can understand, about such topics as:

- the U.S. public school system
‘ - school registration procedure, the school calendar and daily schedule, the transportation system
- school policies, curriculum, special programs and expectations for student behavior and
performance
- parents’ rights in educativn.

¢ Some schools have no clear policies to attract and involve Hispanic parents.

Tips for Schools to Increase Involvement of Hispanic Parents

* Have basic information about the schooi available in Spanish.

* Hire Hispanic teacher aides for the classroom and arrange for child care, transportation, and
interpreters for school activities.

* Plan social activities for families -- dances, potluck dinners, and graduation cererionies for
example. Extend invitations to whole families, with a special welcome to grandparents.

* Furnish the Parent Center at the school with information, applications and forms, such as:

- Driver’s license applications - Voter registration cards
- Food Stamp application forms - Directories of community services
. - Tax forms
113
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* Schedule conferences and meetings with consideration for parents’ availability and work schedules. .
Working parents cannot attend daytime activities; Hispanic women are not available when it is time
to feed their families.

* Inform school personnel about the Hispanic community, its culture, and its special needs.

* Talk with parents, not at them. Compliment parents on thei: child’s behavior and performance.
Praise them for their cultural values, such as strong family *oyalty. Welcome their questions.

* Encourage Spanish-speaking parent support groups, led by parents. They can provide Hispanic
parents with an opportunity to express criticisms and complaints, and empower them to be
advocates for their children and leam to deal with school personnel, policies, and practices.

* Provide opportunities for parents to share information about their culture, country, and traditions in
the classroom. Plan curriculum to include material on Latino history, politics, music and art.

What Hispanic Parents Can Do to Become More Involved
* Learn about the public school system in the U.S. and what is expected of parents.
* Establish a relationship with your child’s teacher and communicate your support for education and
your commitment to your child’s success in school. Communicate frequently with teachers about
your child’s performance and behavior. .

* Request a translator to attend parent/teacher conferences and other school meetings, if necssary.
Ask that material from the school be translated for parents not fluent in English.

* Review all school information carefully. Ask questions if it is not clear.
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O Section C: Involvement of Asian-American Parents

The remarkable educational achievement of some Asian-American children, even though positive, has
some adverse effects. It may disiract educators from the fact that many Asian-Americans, particularly
recent immigrants, need language assistance programs. It may also exact a high price in the form of
pressure and anxiety on individual students.

Asian-Americans are socialized to feel tremendous respect for the teachers and for the school system.
They are very supportive of education and play a crucial role in encouraging their children at home, while
maintaining a distance from the school. Educators may assume that because Asian-American parents do
not readily come to the school building, they are unconcerned.

Barriers to Parent Involvement
* Asian-American families tend to believe that:

- Education is a privilege, not a right

- Educators are experts, to be treated with great respect, even reverence

- Schools should teach proper social behavior (as defined by their culture)--such as following
rules and studying hard

- The place for parent involvement is at home, not at school.

. * Cultural and language differences can result in lack of understanding of U.S. public schools.

- Limited educational background results in feelings of inadequacy
- Families often have to rely on children to facilitate communication, which puts parents in an
awkward position.

Tips for Teachers and Administrators

* Treat parents with respect. Recognize that Asian-American parents provide strong support for their
children’s education at home, even though they may appear reluctant to come to the school.

* Translate information on school affairs and school policies. Keep writien communications brief
and to the point.

¢ Make meetings anc parent classes interesting and relevant to Asian-American parents. Deal with
topics that address their needs and concems. Contact appropriate district or community resource
people to help with planning.

* Provide interpreters for conferences. It is preferabie to have a community aide who is familiar with

the school setting and can communicate the ideas of both parties. Community aides can also assist
school staff in addressing issues in a culturally sensitive manner and inviting parents to meetings or

‘ the classroom.
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* Use conferences as an opportunity to explain to parents more about the American school system ‘
and the part they can play in their children’s education.

¢ Create a variety of roles for parents in the school. Define parent involvement to include the strong
support given by Asian-American parents at home. Do not push parents to participate in ways for
which they are not prepared.

¢ Offer inservice training for teachers, counselors, and support personnel to raise awareness of
cultural differences.

* Provide resources for school personnel to help them understand cultural differences. Include topics
on Asian-American history, culture, values, and current events in the curriculum.

What Parents Can Do to Become More Involved
¢ Leam about the public school system in the U.S. and what is expected of parents.

* Establish a relationship with your child’s teacher. Convey the message that you support education
and are committed to your child’s success in school.

¢ Request a translator or interpreter to attend parent/teacher conferences and other school meetings, if
necessary. Ask that school material be translated for parents not fluent in English.
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Section D: Involvement of Immigrant Parents or Those with Limited
English Proficiency

Many immigrant and migrant worker families are unfamiliar with the school system in the United
States, uninformed about their rights, and reluctant to become involved because of their limited English
and/or their legal status. School officials must be especially sensitive to the emotional, economic, and
legal stresses on these families. Children from immig =t families, even those who are undocumented,
are entitled to education in the public schools. Educators can assist parents to feel more comfortable with
the educational system if they welcome all students unconditionally and provide them with adequate
assistance to leam English.

Barriers to Involvement of Immigrant Parents

Parents who are new amivals to the United States or whose English is limited lack sufficient
information about the public school structure, policies, and practices.

Most information from the school is prepared in English.

Parents from other cultures tend to consider educators as professionals and experts and feel it is
inappropriate to question actions taken by the school.

Families who have entered the United States as "undocumented” may be reluctant to become
involved because of their uncertain status.

Tips for Teachers and Administrators

Welcome all families without questions about immigration status or identification papers, birth
certificate, or social security numbers.

Find ways to communicate with parents to learn about their children’s educational background.

Recruit volunteers to promote communication with parents who don’t speak English. Make sure
that the children are placed in a classroom appropriate to their age, grade level and abilities, and
encourage them to participate in extracurricular activities.

Prepare all information and messages sent home in the parents® native languages.

Administer tests that are relatively free of cultural bias and in the primary language of the
immigrant student to determine placement at grade level or in a language assistance program.
Place students in special education classrooms only when there is a disability and not because of
limited English.

Inform parents, in their primary language, why their child needs a language assistance program, the
nature of the program, available alternative programs, their right to refuse participation in the
program, and the procedures for leaving the program.
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* Leam about cultural differences in attitudes, styles and practic.s related to education and the school 6
in order to avoid practices that alienate culturally different parents.

* Offer ESL classes or family literacy programs.

What Parents Can Do to Become More Involved
» Become informed about the language assistance programs offered by the school. If your children
enroll in such a program, monitor their progress and make sure the program is achieving its
educational objectives.

* Request a translator from the school for parent/teacher conferences, meetings with the principal, or
for any communication between parents and school.

* Contact other parents'newly arrived in the United States and organize a support group. Get in
touch with community organizations serving your particular language or ethnic group, for help and
support.
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' Steps to Success

QUESTION #3: Does the School Make Special Efforts to Reach
Working and Single Parents?

One-parent families comprise one-fourth of all families with children under age 18. About half of all
children will live in one-parent families some time during their school years, About 75% of mothers of
school-age children are in the labor force, either full time or part time,

Most parents want to be involved in their children’s education. When single parents provide adequate
supervision and parenting, and are involved in and supportive of education, their children achieve at a
level comparable to those from families with two parents. It is the behavior of the parent that matters, not
the family structure.

Barriers to Involvement of Single and Working Parents

* Especially hectic schedules may mean the parent often is unavailable for meetings.

* As a sole provider, single parents may have limited resources needed to participate in school
activities (money, transportation, child care, for example).

0 * School personnel may unfairly stereotype single-parent families.

Tips for Schools to Enhance Involvement
of Working Parents or Single Parents

* Schedule parentfteacher conferences and other activities at night or on weekends.
* Encourage parent support groups for single and working parents.
* Arrange for before-or after-school homework sessions. Establish 2 homework help line.

* Work with community groups to sponsor activities for children after school and on school holidays.
Arrange for at least one school to be open when other schools are closed for snow days.

* Provide child care during school activities.

* Establish a car pool network with parent volunteers to transport children who would otherwise 1ot
be able to participate in after-school activities.

* Provide sliding-fee scale or other help for children who cannot pay the usual fees for field trips,
athletic events, and special supplies.

‘ 119

Taking Stock: Moving Beyond Barriers: Steps to Success 29




¢ Provide a resource center for parents including information about community resources, support .
groups, babysitting, day care, counseling, and recreation.

¢ Be sensitive about scheduling school events that are traditionally geared to "Moms only" or "Dads
only."

What Schools Can Do to Encourage Involvement of Divorced,
Separated, or Noncustodial Parents

* Hold separate conferences for both parents, if requested.
* Send report cards to both parents, whether or not they are living with the child.

e Make sure curriculum units on the family reflect single-parent families, extended families, and
other family structures.

¢ Inform divorced parents of their rights to equal access to their child’s school records.

What Parents Can Do to Become More Involved

e Make a point of informing the child’s teacher that even though you work during school hours, you ‘
are interested in your child's education and will make every effort to be involved.

¢ Inform your child's teacher of your work schedule so that conferences can be planned for a
mutually convenient time. Arrange to talk by phone when face-to-face contact is not feasible.

* The teacher, principal, and PTA/PTO officials should be informed that you will attend school
events whenever possible. Single or working parents can offer to do volunteer activities
occasionally, especially those which can be done in the evening or on weekends.

¢ Form a parent support group for single and working parents, to discuss parenting issues and
common school problems.

* Speak to the principal if you encounter negative attitudes in some school personnel toward
"broken" homes and divorced parents.
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Steps to Success

QUESTION #4: Does The School Reach Out
to Parenis Who Are Less Involved?

Section A: Strengthening Outreach

Low family turnout to school-sponsored events is a common problem. Many parents feel that
attending meetings is not the best use of their limited energy and time. Parents may also be put off by the
formality of meetings or feel they do not offer a forum for parents to address the issues most important to
them. Sometimes th2 school is not convenient to reach without special transportation. Furthermore,
coming to the school may awaken unpleasant memories of problems involving their children or their own
school experiences. Keep in mind, meeting attendance is not the only way to measure success.

Tips for Increasing Parer:t Attendance at School-Sponsored Events

* Hold meetings and events in churches or the facilities of organizations that are active and involved
in the community. Invite clergy, community ieaders, and politicians.

* Provide a low-cost or pot-luck meal so that families don’t have to eat first, and to make people feel
welcome.

* Provide activities for younger children, so that families don’t have to find sitters.

* Recruit parents through other organizations with which families interact regularly, such as food
cooperatives, day care centers, recreational facilities, and community centers.

* Enlist students to recruit parents and have students perform at meetings.
* Plan and co-sponsor meetings that address community issues--family survival, community

building, environmental conditions. This sends the message that the school is committed to
improving the quality of life for its students and families.

What Schools Can Do to Strengthen Parent-to-Parent Outreach

Parents make excelient partners in reaching out to other parents who find it difficult to participate in
school activities. Parent recruiters are key to forming partnerships with families in ways that de not
necessarily rely on a head count at an event to prove success.

Word of mouth can be the most effective public relations tool for a school. If a few parents attend
school-sponsored family events and find them interesting and useful, word will spread. Gradually other
parents will take a chance and come out to future events.

* Setup a system such as a telephone tree that allows parents to contaci each other in an organized
and consistent way.
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* Establish a parent visitor program, where parent aides are trained to make regular home visits to .
students’ families.

* Offer incentives for parents to bring other parents and family members to school-sponsored events
(e.g. stipends for outreach planning and activity, lunich for parent outreach volunteers, and
appreciation events and certificates.)

* Build family outreach into the volunieer program. Provide training and support for parents
working to recruit more families.

* Involve the community in supporting and encouraging parent-to-parent outreach activities.

» Consult parents about the best ways to increase the level of parent participation in school; convene
groups of parents tc design a plan and to help plan parent activities.

What Parents Can Do to Reach Other Parents

* Request a meeting with the principal and the parent/teacher organization leadership to explore ways
to recruit more parents, Conduct a drive to contact personally each family in the school.

* Place information «bout schooi-related gatherings and recruitment efforts in the bulletins of your
religious organizations or other affiliations, and post them 1n piaces where you shop, do laundry or
attend other comraunity runctions. ‘

* Host small groups of parents in your home to discuss school matters and explore ways to reach out
effectively to other parenis. Rotate meeting sites with other parents.

* Get to know the parents of your children’s playmates and {riends and talk with them about school.
Ask them for help to plan the school’s parent involvement activities.

* Establish a parent-to-parent newsletier, written by and for parents, to keep all farilies fully
informed and involved in the life of the school.
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Section B: Special Efforts to Involve Fathers and Other Males

Fathers are assuming a g.eater caretaking role and would like to be more active in their children’s daily
school life. In their attempt to make meetings and other gatherings more attractive to parents, schools
often tend to plan events that appeal primarily to women, such as fashion shows and bake sales.
Perceptions that involvement in education is "women’s work" may actually be reinforced by the schools.

Fathers and other male family members might be niore likely to be involved if they could participate in
activities with other men on active tasks, rather than social events or meetings.

Suggestions for Activities for Fathers and Other Males

Invite men to participate in projects scheduled for evenings or weekends, where they can use
special skills, such as building playground equipment, overseeing sports events, or painting a
classroom.

Sponsor a Family Breakfast which fathers are encouraged to attend with their children before going
o work.

Invite fathers to their child’s classroom to talk about their job.

Hold a special "men’s" event for fathers, uncles, grandfathers, and mentors, to encourage male
participation in the school.

Invite fathers to explore traditionally female roles--classroom aide, tutor, chaperon, PTA/PTO
officer. Use men to recruit other men.

What Schools Can Do to Encourage Fathers to Pariicipate

Encourage male teachers to take a more active role in parent volunteer recruitment and PTA/PTO
activities. :

Ofier heartier foods, not just "tea party" snacks.

Provide a place on the student emergency card for the name of the non-custodial parent and other
significant males in a child’s life,

Display photographs and art depicting fathers in the school setting.

Have a "Fathers" column in the school newsletter. Ask fathers to share ways to become more
influential in their children’s school.

Schedule "family conferences" for the teacher, both parents, and the child.
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. Steps to Success

QUESTION #5: Does the School Welcome Parents and Family
Members into the Building?

Section A: Making the School a Welcoming, Friendly, and Safe Place

Because parent visits to school 5o often involve a problem, many parents tend to view a trip to the
school as a negative experience. Warning signs posted to discourage trespassers can reinforce feelings of
being out of place, as can a school secretary who is visibly annoyed by the "interruption” of a visiting
parent. When a parent enters a building that is bright, affirming and welcoming, many of the initial
apprehensions will fade.

Tips for Schools to Make the Building More Attractive and Friendly

* A message of welcome, and one of thanks, should accompany notices instructing parents to report
to the office.

* Directions to the office should be clear, highly visible and in the language(s) spoken by the school
community.

. * Ask students to make signs and decorations for the reception area.
* Reserve a special section of the parking lot for parents (not the spot behind the dumpster).

* Sponsor a school-wide "facelift" (tidy up, display plants and posters); invite parents to come and
have a ook around.

» Ask parents frequently if they enjoy visiting the school; provide a suggestion box for ways to
improve the school climate.

» 'Walls filled with posters carrying prohibitive messages about drugs, alcohol and sex make the
school seem like a place beset with problems. Colorful displays of student accomplishments and
positive messages inspire and assure families that the school believes in its students and has high
expectations for them.
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What Schools Can Do to Involve Parents in Making
the School a Safe Place

* Parents will feel more comfortable if the school is a safe, pleasant place to be. Involving parents in
school safety will increase parent participation in the daily life of the school.

* Recruit parents, especially fathers, to spend time in the school’s lunchroom, halls and grounds.

* Hold safety workshops for families; invite law enforcement officers to provide practical tips for
keeping kids safe. :

* Encourage parents to call the school (anonymously if they wish) to report unsafe situations they
notice in and around the school.

What Parents Can Do to Make the School More Inviting

* Volunteer time to be in the building, monitor halls, or chaperone special events. Your presence
makes an importance difference.

* Donate crafts, art work, plants, etc. to beautify the school. Create a parent-sponsored school
beautification drive.

* Voice your concerns about the physical condition of the school and the way parents are treated
when they visit the building. Create a wish list for needed improvements, and present it to the
principal with signatures.

* Form a parent/student safety committee. Ask students about their safety concerns and take your
findings to the principal.
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Section B: Establishing a Parent Center

Parent centers, which are becoming prevalent in schools at all levels, provi-': a place in the school
where family members can be comfortable. How parent centers function differs from school to school.
Most important is that parents have a role in designing the center, decidicg what resources will be
available and what activities will take place. In some cases, parent centers take on the atmosphere of a
lounge, where parents come and .ciax, or meet and chat with each other. Other parent centers may be
more focussed on education, with a resource library and structured activities to help parerts assist their
children’s development, and adult education classes for parents.

Parent centers let parents know they are welcome in the school and give them a sense of belonging and
ownership. A parent center can also be a resource to help parents improve their children’s academic
achievement. However the school staff feels about the purpose of such a center, the final decisions should
lie with parents. After all, how they feel about the center’s usefulness to them personally will determine
how frequently it is used.

Reasons for a Parent Center

¢ Allows informal person-to-person contact between parents and teachers.

* Gives parents an opportunity to meet other parents.
* May offer adult education, literacy courses, GED or ESL classes for parents.

¢ Serves as a referral center for social services, housing and health agencies.

What Schools Can Do To Establish a Parent Center

¢ Select, if possible, a room that is close to the main reception area of the school, or that at least is not
in a remote part of the building.

e The room should be well lit, with good climate control. Make sure it is clean and well maintained.
If it must be kept locked, make sure keys are easily available.

¢ Parents should select furniture and decorations. Solicit donations of "adult" furniture that is
comfortable and attractive.

* Provide a refrigerator, microwzve and coffee maker. If possible, add a sewing machine and a
typewriter or word processor. (Local businesses often make such donations).

e Make school audio visual equipment available to parents (for example a VCR, movie projector,
etc.).

¢ Do not allow staff to borrow parent room furniture and equipment or use the room without the

consent of parents.
1op
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What Parents Can Do to Establish a Parent Center °

* If there is not a parent center in your school, encourage the principal to designate a room and
TESOUICES.

* Form a parent center committee to monitor the use and maintenance of the room, select materials,
and plan events.

* Volunteer to organize events in the parent room (videos, speakers, tax assistance, baby clothing
exchange etc.).

* (Clip interesting articles, recipes, tips of interest to other parents for the bulletin board. Suggest
ways to make the parent center a place parents use.

* Use the parent room frequentily. Drop in whenever you come to the school. Make it clear 10 school

staff that you consider the parent room a valuable resource.
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Steps to Success

QUESTION #6: Are the School and Its Staff
Open and Available to Parents?

If parents are to become partners in their children’s education, the school must be welcoming and
friendly. The staff must communicate that the school views parents as pariners and values their presence
and their contributions.

Parents have a right to know what is happening during a typical class session at their school. School
districts committed to increasing parent involvement are not threatened by parent requests to observe in
the classroom and other parts of the school. They recognize that parents both need and have the right to
follow their child’s progress in school.

Barriers to School and Staff Availability

* Parents may feel unwelcome at school, if they can visit the classroom only for short periods at
certain, restricted times of the year.

* Teachers may feel threatened by parent visitors, or fear that the presence of parents in the
classroom might be disruptive.

* Teachers and administrators may appear to favor certain parents over others.

* Principals are concerned about the security problems associated with allowing strangers easy access
to the school.

* Teachers feel overworked and their schedules are too busy to allow time for phone calls to or from
parents.

¢ Families do not have telephones or transportation.

What Schools Can Do to Be More Open to Parents

¢ Form a commitiee to welcome new families to the school.

¢ Inform parents frequently that they are welcome to visit the classroom, library, cafeteria,
playground. Inform staff as well, so that they are open and accepting of frequent visits.

* Establish a simple procedure for parents to schedule visits to the school or classroom. Suggest
times when visits would be most convenient. Encourage parents to join their children for lunch.
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* Establish a time each month when parents of particular grades can meet with the principal or with
the teachers (a breakfast hour or late afternoon coffee break, for example).

* Inform parents of the most convenient time to call to talk with teachers, administrators, or guidance
counselors.

* Encourage regular personal phone calls from teachers and/or administrative staff to parents, for
positive as well as negative reasons.

* Train the school receptionist to answer parent calls in a friendly, positive manner and to be of
assistanice whenever possible.

» Install 24-hour telephone answering machine message recorders so parents can leave messages for
teachers any time. Establish a policy stating that teachers will return phone calls within 48 hours.

* Encourage teachers to make home visits at the beginning of the year to families who do not have
telephones. If the primary language of the home is not English, the teacher might take along a
community leader or parent who is a member of the family’s ethnic group and can serve as a
translator. ’

* Encourage the use of the school building for after-school activities that involve local children and
parents.

What Parents Can Do to Become Better Acquainted with the Scheol

* Make an appointment with your child’s teacher to visit the classroom at least once during the year
-- more often if necessary.

* Take every opportunity to let school personnel know when they are doing a good job.
* Encourage the principal to inform all parents that they are welcome to visit the school.

* Maintain a positive relationship with the teacher by calling, writing notes, or stopping in at the
school on the way to work.

* Propose that the school board adopt a policy confirming the right of parents to visit the school
building and their child’s classroom.
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. Steps to Success

QUESTION #7: Does the School Encourage Volunteer Participation
from Families?

The contributions parents can make to the leaming experiences of their children are endiess. They are
doctors, engineers, musicians, painters, philosophers, carpenters, plumbers, news reporters, and attorneys,
each with special knowledge and skills that can be shared with young people. Parents can assist in the
library and classroom, investigate field trip possibilities, serve as interpreters, and raise funds.

A volunteer program offers the chance for parents and citizens to become familiar with the school

while providing meaningful support to children and staff. Volunteers can also do much to raise the level
of student achievement in schools.

Barriers to Volunteer Efforts in the Schools

* Some teachers and administrators may think that parent volunteers take t0o0 much time to train and
therefore are a hindrance in the classroom rather than a help.

* Teachers may feel that parents with limited English or with less educational background cannot be
effective as volunteers.

‘ * Some teachers are uncomfortable with parent volunteers, because of concerns that they’ll be
judged, analyzed, and monitored by visitors in the classroom.

* Parent volunteer programs often are designed for families with high education levels, where the
mother is not employed outside the home. Teachers are most comfortable with parents who are
similar in background and values to themseives.

Tips for School Personnel to Encourage Volunteer Programs

 Designate a volunteer coordinator who will survey teachers’ needs and parents’ skills, and try to
match the two.

* Develop a comprehensive list of activities which can be performed by volunteers; send the list to
parents and ask thera to check what they might do.

* Try to call every parent who returns the list of suggested volunteer activities.

* Be sure the list includes volunteer tasks which can be done at home or in the school after school
hours, to meet the needs of parents not available during the school day.

. * Make sure the material sent to parents is available in the family’s native language and includes
activities to utilize the ethnic and cultural d of ail parents.
i
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» Publicize dates for events where volunieers are needed as early as possible so that parents can plan ‘
ahead.

* Schedule some volunteer activities for the middle of the day so working parents might participate
on their lunch hour.

* Recognize and honor volunteers with awards, certificates, and special ceremonies. Saying "thanks”
will go a long way to ensure continued participation.

What Parents Can Do to Encourage Volunteers
* Ask the principal if parenis can assist in recruiting and training other parent volunteers.

» Form a committee to develop a list of volunteer activities, utilizing the many skills of parents with
diverse backgrounds and accomodating busy work and home schedules.

» Conduct a survey of parents to identify their occupations, vocations, hobbies, skills; develop a list

of expertise that parents can offer to the school and distribute it to teachers.

¢ * &
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‘ Steps to Success

QUESTIONS #8 & 9: How Active and Strong Is the Parent-Teacher
Organization (PTA/PTO)? What Are the PTA/PTO’s Major Activities?

Section: A: Strengthening the School’s PTA/PTO

A strong parent/teacher organization must be responsive to the needs of ali parents -- parents of
successful students as well as those who need additional support. Parents should feel that all families
share the goal of quality education for all students, and that parents of children doing well, and parents
whose children’s daily school life is a struggle, are regarded as equally important to the school.

Barriers to Parent Involvement in PTA/PTO
Families may feel excluded or discouraged if:

¢ The mission of the organization is not clearly defined and communicated to families in a format
they understand.

¢ The PTA/PTO is organized primarily for social purposes or fund-raising, or serves as a "rubber
. stamp" for existing policies.

* PTA/PTO meetings are formal and rigidly structured, with little opportunity for parents to speak out
and raise issues.

* Parents are not given the opportunity to change the format of meetings, write bylaws, or try
alternative approaches that best suit families’ lifestyles and needs.

* Meetings are scheduled during the school day or at times inconvenient for working parents and
families with young children.

* The leadership of the PTA/PTO is chosen by the principal, a sign that it is part of a power structure
from which many families feel excluded. If the principal also sets the agenda and conducts the
meetings, this discourages discussion of controversial issues or questioning of curriculum, policies,
and practices. _

¢ Parents who are unable to attend meetings are not kept informed and their advice and opinions are
not solicited.
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Barriers to a Successfully Functioning PTA/PTO for Minority Families

* Issues and concemns addressed in meetings are not consistent with their cultural background, but
instead are generated by teachers and administrators.

* The PTA/PTO is not a strong advocate for students and families, or ignores issues of equity, family
survival, and racism.

* Leadership does not represent the economic, racial, and ethnic mix of the student population.
Meetings are conducted exclusively in English; newsletters and other material are available only in

English.

Tips for Building an Active and Strong Parent-Teacher Organization

* Schedule regular meetings. Even if attendance is low, parents need to know that meetings are held
regularly.

* Plan special recruitment activities for parents of sludents who are not doing well. Plan a strategy to
build a cohesive community of caring adults on behalf of all children rather than focussing on the
negatives of poor achievement.

* Encourage discussion of controversial issues so that parents can be thoughtful and critical about all
aspects of their children’s education.

* Review and revise bylaws to make sure PTA/PTO officers are eiccted by the parents. Widely
publicize and encourage full participation in the election of parent-teacher organization officers.

* Post in a highly visible place the goals of the PTA/PTO; keep the entire school community fully
informed of progress toward those goals.

* Actively recruit teacher participation, Provide training for staff to become effective participants
and supporters of parent organizations in the school.

* Recruit active parents of all racial/ethnic groups represented in the school to encourage other
parents to participate. Let parents know that an interpreter will be present at PTA/PTO meetings
for parents whose English is limited. Also make accommodation for parents who are hearing
impaired or physically challenged.

* Be sure that information sent to parents is translated in the primary language of the family; include
at least a page in the newsletter which is written in a language other than English.
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Section B: Forming an Alternative Parents Organization

As parents become more comfortable with coming to the school, those who choose not to participate in
the school’s established PTA/PTO might consider new avenues to come together with other parents to
form a school-oriented group. Parents have a fundamental right to organize to address their concems.
They do not need the permission of school officials, school board, or the state department of education in
order to form a parents’ group. Such a group can work closely with the PTA/PTO on certain issues, but
may choose a different course of action on others.

Reasons to Form an Alternative Group

The PTA/PTO is typically for parents and teachers, and often is run by the principal of the school;
parents may want their own organization.

The PTA/PTO may not serve parents from diverse backgrounds.

The PTA/PTO may be organized to appeal to parents who are able to attend meetings and serve as
volunteers during school hours.

The parent group may wish to emphasize the rights and responsibilities of parents or to address an
educational issue such as class size, tracking, or discipline problems.

Parents from one ethnic, cultural, or language background may form a support group to become

acquainted, share information, and learn strategies for effective parent action from thosc of a
similar background. They may feel more comfortable speaking in their primary language and with
other parents with similar experiences and concerns.

Steps to Take to Organize a Parent Group

Form a core group of parents who have similar concemns.
Agree on the purpose of the group and set some short- and long-term goals.

Recruit more parents by telephoning neighbors and friends, talking to other parents at the school, or
posting a notice in the newspaper or at a neighborhood meeting place.

Gather information and data on the issue you are trying to influence, prepare a report, or Sponsor a
public event to present your issue.

Invite community leadership such as business people, clergy and residents to participate in parent

group activities. Expand membership to include all who have an interest in supporting school
improvement efforts in the community.
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How School Officials Can Assist Parent Groups .

Make the school available for meetings.

Cooperate with representatives of parent groups seeking information on such issues as curriculurn,
school policies, or budget.

As leaders emerge from parent groups, invite them to represent their group on school advisory
committees or councils.

Encourage the formation of parent support groups for parents from ethnic groups often not
represented in the PTA/PTO, or parents who are recent immigrants, This will assist those parents in
leaming about the school system in the U.S. and in becoming more involved in their children’s
education.

The school may view the existence of more than one parent group as competitive and divisive, If
educators are sensitive to the diversity in parents’ backgrounds and current needs, they will realize
that several parent groups may be desirable, to represent different demographic and educational
concems.
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. Steps to Success

QUESTION #10: Does the School Reach Out to the Cominunity?

In many communities, the school occupies a place of special prominence. Schools are often
overwhelmed by pressure to improve achievement for a diverse population of students, and do not always
actively pursue partnerships with the other community organizations, The school should take the
initiative by opening its doors to the existing community network of services and encouraging full
patticipation from families in the planning and implementation of cooperative efforts.

Barriers to Reaching Out to the Communrity

* School personnel may not be familiar with community resources for families and children.

* Many services are not highly visible in the community, operate on shoestring budgets, and do not
publicize their setvices widely.

¢ Schools often disregard programs sponsored by religious groups and churches for fer of
entanglement in religious issues.

* Teachers and staff often do not reside in the community the school serves and are not connected to
‘ its network of peopie and associations working to improve the quality of life.

* Community service organizations and schools have few opportunities to collaborate on mutual
goals.

* Community leadership may be critical of the school, creating an adversarial relationship.

What Schools Can Do to Promote Community Collaborations

* Form a committee comprised of school staff and community members to conduct an "inventory" of

school -- and community -- sponsored programs and services for students and families. Distribute
the report to families, school staff and the community.

* Co-sponsor or endorse special community initiatives that help children or improve the community.

* Make frequent use of the media to announce new programs, initiatives, and special events, and to
encourage community paiticipation.

* Send representatives from the school to community forums and neighborhood improvement
association meetings and other important events.

* Ask local businesses to display announcements, help with distribution of fliers, and promote
. school/community events. "
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* Ask community business leaders for advice and pasticipation in school-sponsored events instead of
focusing on monetary contributions.

Possible School/Community Projects
* Tutoring and family literacy services
* Crime watch and school safety initiatives
* Emergency clothing and food distribution
* After-school and summer recreational programs
* Health screening and prevention projects
* Voter registration drives

* (Community pride and cultuyal fairs

What Parents Can Do to Strengthen the School’s Outreach
* Volunteer for special community/school events.
* Suggest possible collaborations with programs that have been helpful to families.

* Tell the schoc? which types of community partnerships would be most useful to you and your
family. Ask for parent representation on advisory committees to these partnerships.

* Help the school keep abreast of new programs, services and initiatives in the community.
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‘ Steps to Success
QUESTION #11: Do Teachers Communicate Well with Parents?

The first step for schools is to understand that parents do care about their children. Remember that
parents may bring to the school setting all the fears and anxieties related to their own experiences in
school. Joining into a partnership of trust around the goal you share -- the best education for the child -~
will help dissolve many of those fears, and will help achieve that goal.

Barriers to Effective Communication between Parents and Teachers

* Parents sometimes believe that teachers blame them and their children when problems arise in
school.

* Teachers and administrators often identify problems, but do not offer suggestions or services to
solve them.

* Parents would like to help children at home with academic subjects, but teachers may not
encourage them or provide specific leaming activities to be done at home.

* Parents often are not informed about their child’s academic, behavior, or attendance problems early
enough to take constructive action.

Tips for Schools to Improve Teacher/Parent Communication

* Send regular reporis to parents about the child’s academic performance and behavior, with good
news as well as bad. Establish a day of the week when children’s written work is sent home for
parents to see.

* Communicate with parents about the curriculum and give them suggestions for home learning
activities.

¢ Use programs such as PATT (Parents Are Teachers Too) and TIPS (Teachers Involve Parents in
Schoolwork) which provide the school with educational materials for parents to use at home.

* Inform parenis about homework policy. Prepare and distribute material to parents on their role in
monitoring their child’s homework.

* Distribute a list of expectations for classroom behavior and academics so that parents and students
are clear on goals and objectives from the beginning.

» Distribute information to parents on study skills and on how they can help their child learn to
achieve.
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Establish a homework help line at the school, where parents can call to receive a recorded message
about work assignments. Sponsor a TV or radio call-in program, staffed by teachers, to provide
homework help to students.

Provide parents with information about discipline policy. Include procedures for informing them
when their child has a problem, and how they can appeal a punitive action if they think their child
has been urnifaiziy accused.

Inform parents about the school’s attendance policy, how excused and unexcused absences are
defined, and what steps parents should take when their child has to miss school.

Inform parents in a timely way when their child begins to show a pattern of tardiness and/or
absenteeism. Consult parents about a course of action which the school and parent can take as
partners to deal with the attendance problem.

What Parents Can Do to Communicate Better with Teachers

Request information on the school’s discipline, attendance, and homework policies, if they are not
automatically provided.

Ask the principal and teachers to inform parents immediately if their child has a behavior problem,
begins to be absent from school regularly, or does not prepare and hand in homework assignments.
Parents should be consulted ahout these problems before they become serious enough to threaten
the success or completion of their child’s education.

Parents should be willing to speak out when they believe the school policies have not been
administered fairly or their child is being accused or punished unfairly.

Ask for ways families can work with children at home to reinforce what the teacher has done in
class. Request that the teacher make available materials that families can use.

Provide an area at home where children can keep their school things and, if possible, do school

work without continual interruption. Establish regular blocks of time when the child is expected to
do school work, and follow up to monitor homework.
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Step to Success

QUESTION #12: Does the School Provide Opportunities for Parents
and Teachers to Develop a Strong Partnership?

Section A: Strengthening Parent-Teacher Partnership

Parents should be involved in the educational process every step of the way. Because parent
involvemer t is the ultimate reinforcement for all leaming activities, the time invested early on will pay off
later by crezting rapport between home and school and a more supportive environment in the classroom.
‘When parents and teachers work together 10 enhance understanding in the best interest of the child’s
education, the foundation is laid for effective home-school collaboration.

Barriers to Parent/Teacher Partnerships

Teachers often feel overworked (and underpaid) and may not wish to spend extra time and energy
contacting parents.

Teacher unions and/or school district regulations may discourage teachers from spending extra time
with parents.

Contacts between school and home tend to be negative and one-way. Parnts most often hear from
the teacher or principal when there is bad news.

Teachers and administrators may have low or negative expectations of low-income and culturally
diverse families.

Low-income and minority parents may have had negative experiences with schooling, leading to
low expectations for themselves and their children, and distrust of the school.

Parents may not understand what the schools expect of them and what their roles and
responsibilities are.

Tips for Teachers to Strengthen Parent/Teacher Partnerships

Welcome every family into your classroom and make them feel comfortable in the school.
Think of at least one thing you like about each student, and lead with that when talking to parents.
Establish and maintain open, two-way communication with parents and other family members.

Contact the parents of all your students regularly, at least once a month. Establish regular times
when parents can contact you.
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* Invite the families of your students to a class get-together once or twice a year. Visit the homes of
your students once a year.

* Provide a variety of options for parents to collaborate with you in the education of their children.

 Participate in school activities designed to help staff and families get to know each other.

What Parents Can Do to Strengthen Parent/Teacher Partnerships

* Establish a relationship with your child’s teacher early in the school year. Start off on a positive
note; say that you expect your child to do well and that you will help that happen.

* Meet with the teacher and other schiool personnel regularly.

* Treat the teacher with respect. Schedule all conferences ahead of time; there may be a legitimate
reason why an unscheduled visit is unwelcome.

e Never miss a parent-teacher conference, and use the opportunity to share information with the
teacher.

e Make sure that communication flows two ways, both from school to home and home to school.

* Exercise your right and responsibility to voice your questions and concems in constructive ways.
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Section B: Parent/Teacher Conferences

Parent-teacher conferences are one of the primary means of communication between parents and
teachers. They should be scheduled regularly in the fall and spring, and both parties should feel free to
plan additional meetings as problems or issues arise. This can serve as an opportunity for both parties to
share information about school and home and to lay a foundation for working together to guarantee school
success for the child.

Barriers to Successful Parent/Teacher Conferences

Conferences may be scheduled at inconvenient times which confiict with parents’ jobs and/or
family responsibilities.

Teachers and parents may lack communication skills needed for a constructive conference.
Parents and/or teachers may become defensive, hostile or argumentative.

Parents and/or teachers may not be prepared.

Time is inadequate to discuss problems and concems fully.

Problems may be glossed over or denied.

Agreements made at the conference are forgouen.,

A translator is not available for parents with limited English proficiency.

Tips for Successful Parent/Teacher Conferences

Hold conferences on a regular basis, at least twice a year. Both parents and teachers should feel
free to call for additional conferences at any time to discuss leamning, behavior, curriculum,
placement, or other educational issues.

Scheduie conference times convenient to both parents and teachers; encourage teachers to be
available during after-school, evening, or ‘weekend hours to accommodate the schedules of working
parents.

Hold workshops for parents and staff to enhance conferencing skills.

Inform limited-English-speaking parents in their primary language about the conference and how to
prepare forit. Have a translator available to the parent before, during, and after the conference.

Evaluate and review conference effectiveness.
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What Parents Can Do to Make the Conference a Success
Before the conference:
e Review school records, report cards, progress repoits, and any papers brought home from school.

¢ Look over the parent handbook, curriculum materials, and other information distributed by the
school.

* Talk to your children about feclings toward the school and any problems that exist.
* List specific questions to ask the teacher at the conference.
During the conference:

Consider this meeting as a time to work together to solve problems rather than to blame one
another.

¢ Take notes on the important points made by the teacher and ask the questions prepared ahead of
time.

* Find out what steps the teacher has taken to meet the child’s individual educational needs in the
classroom.

Ask about specific ways to help the child at home.

After the conference:

e Talk to the child about what happened at the conference, the positive aspects and areas where
improvement is needed.

e Keep in touch with the teacher, by telephone and with written notes, or schedule another conference
to be updated on the child’s progress.

* If strong disagreements with the teacher arise at the conference, call the principal and ask him/her
to set up another meeting with the teacher to try to resolve the differences.
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. Steps to Success

QUESTION #13: Do Parents Have Opportunities to Develop
a Relationship with the Principal?

The accessibility of the principal is key to the success of a parent involvement initiative. If the
principal fully endorses efforts to involve parents and is visible and enthusiastic, the staff will be more
creative and persistent in its outreach and communication with families. If parents sense that there is no
support from the principal, they are less likely to believe that the school genuinely desires and appreciates
their participation. ~

Principals who distance themselves from parents or are seldom available to talk with parents
individually, except in a crisis, set the tone for the entire school. Parents need to have confidence in the

school’s leadership and to feel that the principal knows their children and is interested in getting to know
them.

Ways Principals Can Build Relationships with Families
* Establish a school climate that is positive, friendly, and open to the community. Overtly recognize
and affirm the fundamental premises of parent involvement: all children can leam, parent
involvement is a valuable resource, all parents/families can have an impact.

‘ * (Call parents personally to welcome them to the school and invite greater participation.

* Lead a team of staff, parents, and community members to brainstorm possible activities and actions
that are consistent with the parent involvement policy.

* Post times for parents to drop in to the principal’s office for a visit, or schedule events such as a
breakfast or lunch for parents and principal to exchange ideas.

* Greet parents who bring their children to school; invite them to come in and visit the parent room
or center.

* Sponsor a round table discussion at which parents ask questions and express concerns to you.
* Organize workshops and discussion sessions for school staff to increase their skills in

communicating and collaborating with parents. Arrange for teachers to share successful strategies
with each other.
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What Parents Can Do to Build a Relationship with the Principal ‘

¢ Make an appointment to meet the principal. Express your desire to be an active and involved
parent at the school.

¢ Attend school events, and ask if the principal will attend.

¢ Invite the principal o join informal gatherings of parents in the parent room/center to chat and get
to know families better.

¢ Invite the principal to religious group functions, community events and other activities that will
provide insight and information into the community and its families.

= Where appropriate, praise the principal for successful efforts, so that your telephone calls do not
always signify problems or complaints.

&
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‘ Steps to Success
QUESTION # 14: Are Parents Involved in How the School Is Run?

Increasingly, parents are becoming involved with school policy making. In some cases, federal or state
" legislation has mandated this activity; more often, principals themselves have organized the involvement
of parents in their school buildings. For any educational program, involvement of this kind makes good
sense. Parents have unique insights into children’s needs and definite ideas about the directions education
should take. Because schools exist as a service to parents and families, parents have the right to be
represented in policy-making decisions, and should be willing to contribute their time, energy, and talents.

Barriers to Increased Parent Involvement in Decision Making
Parents are much less likely to be involved in schools where:

* The principal and other educators feel that they are the experts; they are paid to run the schools;
they alone have the authority to set policy, make decisions and operate the schools.

¢ Educatnrs think parents do not have the knowledge or the commitment to be involved in making
decis’ .is and setting policy.

‘ e The school structure is not designed to include parents, families, or community leaders in
governance or decision-making.

Types of Governance and Decision-Making Organizations

* Federally mandated councils

- Chapter 1 Parent Advisory Councils (PACs)
- Bilingual Education Parent Advisory Councils
- Vocational Education Advisory Councils

e State-mandated organizations (e.g. Kentucky, South Carolina)

- School Improvement Councils
- Local School Councils
- Shared Decision-making Councils

* Local activities
- Advisory committees for the school board

- PTA/PTO or other parent groups
Q - School-site councils in school based management system.
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Decision-Making Areas in which Parents Can Participate

¢ Helping to set school goals and evaluate their effectiveness

» Developing and revising curriculum

¢ Selecting textbooks

¢ Setting school behavior rules and classroom discipline methods

¢ Deciding how much homework should be assigned

¢ Evaluating how children are learning

¢ Developing budget priorities

¢ Reviewing and revising school policies on such issues as discipline, suspension, grading,
attendance, promotion/retention

¢ Revising report card formats

¢ Planning school improvement efforts

¢ Evaluating teachers, principal, curriculum, special programs

¢ Interviewing and hiring teachers and administrators

Tips for Schools

¢ Include representatives from the PTA/PTO, Chapter 1 PACs, parent advisory committees for
bilingual education, and/or other parent groups in the review or revision of school policies.

¢ Provide training for parents and other members of advisory councils, to assist them to become more
knowledgeable about education issues and effective in working with the sckool.

What Parents Can Do to Become Involved in Decision-Making

¢ Work toward a policy that ensures all school committees or advisory boards have parent and
community representation, and that parents are involved, from planning through evaluation.

¢ Suggest a brainstorming session on the appropriate role of parents. Include parents, teachers and
principal in the discussion. Form new committees to deal with parent concerns.

¢ Establish a school effectiveness advisory committee with the principal’s approval. Analyze such
issues as discipline problems, standardized test scores and promotion/retention practices.

¢ Participate in training if available. Become knowledgeatle about the school’s organization, policies
and practices. Be willing to speak out at meetings. ‘

2 2 2
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. Step for Success

QUESTION #15: Does the School Have a Clear Policy on
Parent Involvement?

A formal, written parent involvement policy serves to inform educators, parents, and community that
family-school relationships are a priority. A parent involvement policy can be prepared at the school, but
will carry more force when backed by a policy at the disirict level. Individual schools should use the
policy as a framework, and add and implement their own programs, activities, and practices to serve their
particular community of parents and students.

Barriers to Developing a Parent Involvement Policy
* Cooperation may be hampered initially by diverse ideas about what to include.

* Aclear definition of the appropriate role of parents and families in the school may not exist.

* Sufficient information about what should be included in a parent involvement policy may not be
readily available.

* School leaders ofien have little previous experience in this aspect of education.

’ * Educators may be used tc an environment where there is more distance between schools and
families.

Tips for Schools or School Boards to Develop
a Parent/Family Involvement Policy

* Use examples of policies from other districts as the beginning framework.

* In developing the policy, be sure to include teachers, parents, school board members, and
community leaders, in addition to professional educators and administrators.

* Include abstract and general provisions such as principles, purposes, goals, and expectations, rather
than specific programs, activities, and timelines.

* Seek endorsements of the parent involvement policy from school board members, teacher and
administrator unions, PTAs/PTGs and other parent groups, Chapter 1 Parent Advisory Councils,
and community groups active in the schools.

* Publicize the policy widely, in news media, school newsletters, and during staff inservice training
and development activities.
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What Parents Can Do to Develop a Policy

* Talk with school board members and encourage them to consider adopting a strong parent
involvement policy.

* Offer to assist in drafting a policy, based on examples available ¢lsewhere in this publication. (See
Chapter 11)

* Form a committee to prepare a draft policy; publicize the process and encourage as many people as
possible to be involved in preparing the policy.

Suggested Provisions of a School District Family Involvement Policy
* Involve parents of students of all ages and at all grade levels in the children’s education.

¢ Recognize family differences (including structure, circumstances and responsibilities) that might
impede parent participation as legitimate obstacles to overcome.

* Make information available about their child’s participation and progress in specific educational
programs, and the objectives of those programs to parents on a regular basis.

* Ensure that parents who lack literacy skills or who do not ;peak English have opportunities to
participate.

* Provide opportunities for parents to assist in the instructional process at home as well as at school.
* Enhance teacher and staff effectiveness with parents through professional development.

* Form school linkages with social service agencies and community groups to address key family and
community issues with the purpose of increasing children’s school readiness.

¢, 9 N0
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. Steps to Success

QUESTION #16: Does the School Give Parents Adequate Information
about the Curriculum?

Parents can be much more effective in supporting education if they are fully informed about the
curriculum their child is expected to master, about special programs available, and about their child’s
placement. Parents want to know what is being taught; they can reinforce it at home if they are provided
with adequate support. The teachers and principal have the authority to decide on the best classroom and
program for the child, but parents should be fully informed about the school’s recommendation and
consulted when a change is being considered.

Barriers to Parent Involvement in Curriculum Decisions

* Little information designed for parents about the curriculum and special academic programs may
be available.

* Information may be available only in English and/or may be full of technical language written by
educators only for educators.

* Schools may not consult parents about decisions concerning placement in grade, classroom, or
O program, or about promotion or retention.

* No appeal procedure is in place for parents to question school policies and practices which may not
be in their child’s best interest.

Tips for Schools
* Provide parents with written information on:
- Academic requirements for each grade
- Curriculum objectives--what is to be covered in each academic subject for each grade level
- New curriculum choices for the school or a particular grade
- School policies concerning placement (e.g. remedial, special education, advanced placement,

honors), retention.

* Invite a specialist or expeit in the {ield to address parents and answer their questions about a new
curriculum to be adopted.

* Provide parents with the name and telephone number of a specialist in each curriculum area.
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Provide written information (in English and other languages as appropriate) about the special
programs available for children and the standards for placement such as:

- Gifted programs

- Special education for children with disabilities

- Remedial programs for children with learning disabilities or other learning problems
- Chapter 1 programs, for children with educational needs

- Bilingual education programs for children whose primary language is not English.

Provide parents with the names and titles of all special program teachers. Also provide a schedule
as to when each specialist is present at the school.

Consult with parents about the decision to place their child in a special program, or to make any
change in their child’s academic program. Provide information about what parents can do to
change placements.

Consult with parents early when the school is considering a teacher’s recommendation for
retention. Explain the procedure for appeal of the school’s decision if they disagree with it.

What Parents Can Do to Obtain Information

Request information from the school about curriculum and special programs.

Request that the principal and/or teachers consult with parents before changing a child’s academic
program or placing a child in a special program, or before a decision is made to require a student to
repeat a grade.

Become active in the PTA/PTO or other parent groups. Suggest that they sponsor a program for
parents to leam about special programs.

Monitor the child’s progress in special programs. Consult with the teacher to review goals and

expectations; request that the placement be changed if you are dissatisfied with the progress being
made.
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Steps to Success

QUESTION #17: Does the School Fuilly Inform All Parents about Its
Goals for Student Achievement?

Parents want to understand what takes place in the classroom during the 6-7 hours that children spend
there each day. Although they acknowledge the teacher as the expert at instruction, they will be more
effective partners if they are aware of the school’s goals and expectations, and the methods used to reach
those goals. Parents should also be informed about the placement of their child in ability groups within
the classroom or in classrooms which are “tracked” by ability.

Many parents feel that teachers favor children who learn quickly and easily, and lose interest and
patience with those who leam more slowly or who require different and creative techniques in order to
leam. If parents and teachers can collaborate in sharing information about the child’s leamning style,
strengths, and weaknesses, they may be able to design a strategy which will result in the child’s success in
school.

Barriers to Parent/School Collaboration about Goals and Expectations

¢ Teachers may assume that children from low-income, minority families will have more learning
problems or difficulty achieving at a satisfactory level.

e Schools tend to refer children from low-income, ethnically diverse, and limited-English-speaking
families to special education without proper testing and evaluation. Such students are
disproportionately represented in special education programs.

e Many educators favor ability grouping, which usually results in some children being labelled as
slow and placed in a low track where they are not provided with a quality education.

What Schools Can Do to Involve Parents in Setting Educational Goals

* Include parents and community leaders in efforts to identify and design educational goals for the
school. 7

¢ Set high expectations for the achievement of every child. Inform parents about these goals, and
encourage parents to speak out if any problems occur in their child’s education.

* Post grade-level expectations and educational goals in hlghly visible places around the school, in a
language parents can understand. :

¢ Establish a task force comprised of parents and teachers to look into raising achievement scores of
groups of students who have fallen behind.
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* Inform parents in a timely fashion if their child has a problem, is below grade level in an academic
subject, has behavior problems, or is often late or absent from school. Provide parents with
concrete suggestions about steps they can take to improve the situation.

* Encourage teachers to focus attention on all students, not just a few. Teachers and administrators
shiould believe that all children can leam and that it is in their power to teach children basic skills
effectively. Frequent contact with the parents of students who are having difficulty is especially
important so that they can help their child succeed.

* Provide staff with training and support services for helping all children with problems, and
encourage them to enlist the assistance of the parents in this task.

* Review and reconsider the school’s tracking policy. Develop procedures for encouraging students
to enroll in a higher ability group. Replace the lower tracks with tutoring and other individualized
assistance.

* Plan an in-service training session on cooperative leaming and other alternatives to tracking and
ability grouping. Invite parents and family members.

* Keep parents, parent organizations and students informed of all changes in school policy and
practices on placement.

What Parents Can Do to Raise Expectations

* Let the school know that you want your child to receive a high quality education, and that you want
to be informed when problems arise so you can take action immediately to seek solutions.

* Study the literature and research reports on ability grouping and tracking. Become knowledgeable
about the pro’s and con’s, and work with other parents to raise questions about the school’s tracking
policies and practices.

* Question the school abodf the placement of your child. If you think your child is not being

challenged or is assigned to a low ability group which is inappropriate, ask what you can do to have
your student moved to 2 higher level
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. Steps to Success

QUESTION #18: Are Parents Fully Informed about Student Academic
Performance?

Grades, tests, and report cards are standard methods for monitoring, charting, and reporting on student
achievemeni. One hundred million individual tests are now administered to American school-children
every year, to screen for everything from kindergarten readiness to graduate school admission. Some
educators are questioning the heavy reliance on test scores as a valid measure of student achievement.

The school board has the authority (and responsibility) to establish a policy on grading so that
practices and procedures are consistent throughout the district. Teachers have the task of implementing
the grading system and communicating with parents about student progress. Parents also should be

informed of the process for questioning grades if they think they have been assigned unfairly or are based
on factors other than academic performance.

Barriers to Parent Involvement with Academic Performance
¢ Information for parents about grading policies and testing is often incomplete and inadequate.

* Report card format and contents are not adequately explained to parents.

' * Parents are generally consulted only when problems arise, often too late for something constructive
to be done.

¢ Many standardized tests are considered to be culture-biased or gender-biased, and therefore do not
provide objective or accurate assessments of many students.

What Schoois Can Do to Involve Parents in Academic Performance
* Inform parents about the schedule for standardized tests throughout the year.

¢ Provide parents with information about the content and purposes of the tests to be given, what the
scores mean, and how they will be used.

¢ Consult with parents if a test indicates the child should be placed in a special program or receive
additional help.

e ‘When informing parents of their own child’s performance on standardized tests, inform them also
of the performance of the class and school as a whole. It is one thing for a child to test below grade
level; it is another problem when the whole class is behind.

* Explain grading policy to parents. Encourage them to discuss specific grades with the teacher, who
. should tell them how the grade was determined ari what the student can do to improve the grade.
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Prepare and distribute reports to parenis in the interim between regular report cards; if their child is
having serious difficulty in the class, they can take action early. Suggest to the parent and student
what can be done to raise the grade.

What Parents Can Do to Become More Informed

Request that the school inform parents about the grading policy, the schedule for testing, and how
test results will be used. Review test scores and ask for an explanation if necessary.

Keep the child’s tests and report cards on file for future reference.
Review your child’s report card carefully and ask for explanations if questions arise.

Review the grading policy to make sure that academic grades assess and reflect academic
performance only. Behavior, attitudes, or conduct should be assessed and graded separately.
Parents should also check to make sure that the school does not reduce grades based on absences
from school.

Speak out to school administrators and the school bcard. about the limitations of tests as a measure
of a child’s abilities. Ask that the school consider using methods for evaluating student
performance other than testing and conventional grading, such as portfolios or demonstrations of
competency.

Question any placement or grouping decision made by the school based solely on a test score.
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O Steps to Success
QUESTION #19: Does the School Help Parents Be More Effective?

For parents to become true partners in the educational process, it is important that the school be
sensitive to daily parenting struggles, concerns and priorities. Parents are often called on to "fix" their
children’s bad behavior at school without the support and information they need to be effective in dealing
with the problem. While parents may know their children well, they rely heavily on their intuitive
knowledge. Often they are unaware of more objective information that could be useful in helping to
understand better the psychological, cognitive, social and emotional growth of their children. The school
can play an important role in providing parents access to the best thinking about methods and strategies
for becoming more effective parents in a way that connects family life and school with academic and
personal achievement.

Barriers To Helping Parents Become More Effective

» If families are not consulted about their priorities and concerns, events planned by the school don’t
appeal to parents and are not seen as culturally responsive.

¢ Cultural differences in perceptions about what constitutes a "functional” family may make parents
feel inadequate or condescended to.

‘ * Difficulties often arise in scheduling workshops or other gatherings at times when parents can
attend.

* Alternatives to traditional ways of sharing information with parents (¢.g. video and audio cassettes,
public service announcements, home visits.)

* Holding workshops on "effective parenting” may make families feel that the school has judgmental
attitudes and is focusing on parent deficits when discussing discipline and other issues of raising
children.

What Schools Can Do to Promote Strategies
for More Effective Parenting and Home Learning Activity

¢ Send frequent, upbeat, highly readable tips addressing one issue to parents in a newsletter feature or
special "fact sheet.” The tone should be one of sharing among friends and colleagues, not of
experts transmitting knowledge to the ignorant.

* Send a checklist of choices of topics for parents, and offer to sponsor workshops or seminars on
their top picks.

¢ Encourage parents to co-present or facilitate workshops and other events along with teachers and
: . other professionals.
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* Invite grandparents and other family members and friends to participate in events. Encourage men .
to attend and conduct workshops.

e Make sure all events actively involve all participants.

¢ Sponsor parent support groups. Plan social events that allow parents to get to know and trust eachi
other.

* Find resources in the community for speakers, information and referrals.
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Steps to Success

QUESTION #20: Are Community Services Offered through the School?

Many observers believe that schools are being asked to take on too much, at a time when basic
educational goals often go unmet. Others counter that children from families with inadequate medical
care and nutrition, living at or below the poverty level, cannot possible learn well; therefore, providing
direct or referral services to families is integral to the mission of the public schools.

Schools that do not have a mechanism for helping students connect with needed services send a
message that the school is not concerned with families. Family survival issues cannot be ignored by the
school if partnerships with the community are to be effective. Schools that are knowledgeable about

resources in the community and committed to helping connect families to those resources have a stronger
foundation for building relationships that lead to greater academic achievement for students.

Barriers to Schools Providing Community Services

* Teachers feel they are trained to instruct in the classroom, not as counsellors or referral agents.

¢ The school’s primary responsibility is education; school personnel often don’t have the time or the
expertise to deal with issues related to health, social services, literacy, and so on.

* Schools often have only enough space for classrooms and basic education services.

* Additional custodial services and insurance might be necessary to support non-educational services
in the school.

Services Which Might Be Offered in a Full-Service School

¢ Medical and dental sefvices, including immunizations, family planning counseling, prenatal care
for pregnant teens

* Referral to social services, public assistance, food stamps

* GED and basic education courses for parents

¢ English for immigrant or limited-English-speaking parents

¢ Literacy programs

¢ Parent education, for teen parents or for parents referred by the courts for child abuse or neglect
¢ Mental health counseling

* Employment counseling, training, and placement
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What Schools Can Do to Offer Community Services

Provide a full-time staff person such as a school social worker to coordinate the services, and to
seek the advice of outside experts if necessary.

Establish advisory committees including all segments of the community, to determine both the
needs of the community and how best to meet them in accordance with local values.

Plan staff development activities that help inform teachers and administrative staff of what is
available for families in the community. Establish programs for cross-training, so that, for
example, teachers understand the role of social workers and how human resources departments
operate, and agency personnel understand how the school is organized.

Involve parents, other citizens, children, and social agency personnel in the program from the
beginning.

Get the word out. Include information about community events and services in the parent
newsletter and school handbook, post information in the parent room, hallways and reception arca.

Mail school notices, newsletters and other information to community service agencies, religious
organizations and neighborhood associations, and get on their mailing lists.

Provide picture ID cards for parents without driver’s licenses.
Sponsor a community breakfast: Invite community service people into the school and request that

they bring literature for distribution to families in the school.
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. Extra Steps to Success

Parent Involvement at the " 1iddie School

Many parents become less active participants in their children’s education once they leave the
elementary school level. Parent involvement during the middle school years is as important to a child’s
success as it is in the earlier grades.

Children at this age need their parents as much as ever. They need reassurance that they are loved and
cared for. They need sympathetic adults with whom to share their increasingly complex and grownup
thoughts.

Most of the ideas offered in Taking Stock apply to middle schools as well as elementary and high
school; the following are additional ideas, tips, and suggestions for parent involvement in middle school.

Barriers to Parent Involvement in Middle School

e Middle schools seem large and impersonal compared to elementary school. Each student is
assigned to 5 or 6 teachers and each teacher is responsible for instructing as many as 150 students
each day.

* Students in early adolescence are striving toward independence from parents, and may tell their
. parents not to be involved.

¢ Teachers and administrators at middle or junior high schools may discourage parents from
participating, using arguments such as "it’s time to let go" and "parent involvement is not
appropriate at this age."

Tips for Teachers and Administrators to Increase Parent Involvement

¢ Hold an orientation for incoming students and their families at the feeder elementary schools during
the spring before they transfer.

* Plan and sponsor a well-designed and well-publicized orientation meeting for parents to explain to
them the philosophy, curriculum, and structure of the middle school.

* Sponsor programs to help parents understand the developmental aspects of the early adolescent
years.

* Organize the school so that at least one person gets to know each child well -- how the child is
doing in all subjects and how he or she is adjusting socially to the middle school environment. That
person becomes the parent contact, staying in close touch with parents, not only to tell them about
trouble but also to share successes.
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* Consider providing a full-time parent liaison to be responsible for bringing parents and school
together. This person helps parents understand the school structure and personnel, telephones
parents when their child misses school, and talks to teachers about parent concerns.

* Be sure to explain school policies and practices to parents, in such areas as attendance, discipline,

and placement. Design and publicize a fair and accessible procedure for parents to appeal actions
of the school.

S
* Involve parents in efforts to develop job opportunities or organize summer activities for middle
school children in the community.

What Parents of Middle School Students Can Do to Stay Involved

¢ Get to know several teachers rather than just one. Let all of them know that you expect your child
to do well in school. Introduce yourself to the principal, t0o.

 Ask for periodic parent-teacher conferences, if they are not autoratically scheduled.

* Stay in touch with the counselors, to make sure they contact you if problems develop.

e Collect and carefully read information on school policies and curriculum. Review your child’s
school records each year. Monitor your child’s test scores and academic performance. Ask the

teachers or principal for help if needed.

e Communicate with your child about school on a regular basis; if a problem develops, contact the
appropriate school staff person to help resolve it.

e Respond to notes and other communications from the school.
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. Extra Steps for Success

Parent Involvement at the High School

Parent involvement tends to lessen dramatically by the time students reach high school, although this is
the time when a teen needs guidance, from home and school, conceming selection of a course of study,
and college or career planning. This is also a time when teenagers are anxious about such issues as drugs,
alcohol, AIDS, teen pregnancy and parenthood, suicide, and dropping out of school. Although these

topics are of great concem to students, their parents, and the educators at the high school, they may not be
addressed in a planned and sensitive way.

Barriers to Parent Involvement in High School

¢ Parents often do not feel welcome in the schooL
* Students wish to establish and maintain independence from family and home.

* Parents are not provided with sufficient information about curriculum, courses of study, attendance
policies, or graduation requirements.

* Parents are given few opportunities to visit the school or to meet the teachers and counselors.

What Schools Can Do to Increase Parent Involvement

* Schools should provide parents with information on

Curriculum and courses of study

School policies regarding discipline, attendance, and grading
Graduation requirements

How to appeal sciiool decisions which seem unfair.

¢ Schedule opportunities for parent/teacher conferences; also inform parents about when the teachers
may be contacted by phone.

¢ Inform parents early if their son or daughter is absent from school frequently or is doing poorly in a
subject.

 Invite parents to visit the Career Center and encourage them to us2 the directories and other
resources on college and career opportunities.

¢ Encourage the PTA/PTO to plan and sponsor programs for parents and students on issues such as
drugs, AIDS, teenage pregnancy, teen suicide, and other topics of current interest.

. e Make sure that parents are aware of resources, futors, and support services available for their
children, if needed.
162

Taking Stock: Moving Beyond Barriers: Steps to Success 73




¢ Ask students to conduct a survey of parents to evaluate the school and collect ideas for ‘
improvement. Distribute survey results to all parents.

¢ Plan events for parents to get to know each other, so they can develop common standards and
guidelines for their children’s behavior and social interactions, and can coordinate programs for
students. Some high schools send home model policies on curfews and parties. Others send home
statements for parents to sign [voluntarily” saying parties at their home will be chaperoned and drug
free. The list of parents who sign is made available to other parents.

What Parents Can Do to Become More Involved

¢ Contact the guidance counselor, set up an appointment to discuss your child’s curriculum, course of
study, college and career possibilities.

¢ Be aware of what subjects your child is studying; be prepared to assist with any problems which
arise.

¢ Talk with your teenager regularly about school, monitor homework, and provide assistance if
requested.

 Attend the school open house and meet all your child’s teachers.
e Get to know your child’s friends and their parents. .
¢ Raise issues that concem you (e.g. unsupervised parties, inadequate levels of homework

assignments, questionable off-campus lunch hangouts, the need for more extra curricular activities
and mentors) with the parent organization and the principal.
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{ CHAPTER § . . . .
@ 11 g Developing a District-Level Policy
A - on Family Involvement

Taking Stock is designed to be used at the school building level, because the actions, attitudes, policies,
behaviors, and patterns of practice of teachers and administrators in the school are the crucial ingredients
of a strong family-school relationship. The superintendent, the central district staff, and members of the
school board can play an important role, however, in supporting and encouraging greater parent
involvement in the schools, through such activities as the following:

1. Affirmative implementation of federal and state policies

2. Preparation and adoption of a formal, written family involvement policy

3. Review of policies and practices that may indirectly encourage or hinder family-school partnerships.
4. Encouraging all schools to conduct Taking Stock and reporting the general results to the school board
5. Ensuring parent and citizens access to the decision-making process at the school board level.

1. Affirmative Implementation of Federal and State Policies

The school board and superintendent have the responsibility to comply with and carry out federal and
state laws and court rulings. A number of federal programs have provisions or mandates for parent
involvement, including Chapter 1, bilingual education, and the education of children with disabilities.
Many school districts operate under a federal district court-ordered integration plan, which often includes

. requirements for parent/citizen organization and participation. If the funding that accompanies these
programs and mandates is used to support greater collaboration with families and community, it can
present more of an opportunity than a burden.

The Hawkins-Stafford Amendments of 1988 are the most recent amendments to Chapter 1. They require
that family involvement be organized, ongoing, and inclusive of parents in planning, implementation, and
evaluation of Chapter 1 programs. The responsibility of the school district includes insuring that parents
of participating children are made aware of the district’s parent involvement policies and are included in
the development of school improvement plans. Funds from the school’s Chapter 1 grant can be used to
support a wide range of parent involvement activities. Many schools find it beneficial to extend these
opportunities to all families, using Chapter 1 funds as core suppon and adding funding from other
programs such as Chapter 2 to support the expansion.

The Bilingual Education Act, first enacted in 1968, requires that school districts help children with limited
English proficiency learn English and provide them with an effective education. Parents must be included
in the advisory councils which implement, expand, and/or improve the language assistance programs in

the district.

State laws and policies related to parent/community involvement are many and varied, including the
following examples:

California

* Local school improvement councils -- these are voluntary, but important financial incentives are

‘ offered to schools establishing them
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* Proposition 90 -- requires every school to prepare and publish a "School Accountability Report
Card"

Massachusetts
* Chapter 188 -- requires schools to establish a School Improvement Council before they can apply
for money from the School Improvement Fund

Kentucky
¢ The Kentucky Education Reform Act of 1990 -- mandates the creation of local school councils to
make decisions about curriculum, school improvement, personnel, and budget matters

Illinois
» The Chicago School Reform Act of 1988 -- requires that each school establish a Local School
Council responsible for curriculum, budget, personnel, and other decisions

The school board and superintendent can reaci to these federal and state policies with varying responses,
ranging from minimal and grudging compliance to a proactive implementation strategy, using the external
policies to promote a visible and activist set of local policies, programs, and practices.

2. Preparation and Adoption of a Formal, Written Family
Involvement Policy

The school board is intended to be the policy-making body for the school district. Consequently, the
design, formulation, and adoption of a strong family involvement policy can serve to inform the
superintendent, school personnel, and parents in the district that improvement of family-school
relationships is a priority for the entire school district. It can also indicate that the members of the school
board intend to remain active in order to see that their policy is implemented.

A strong family involvement policy can be used to direct the superintendent to provide assistance,
support, and rewards to those principals who follow the district’s lead in carrying out actions clearly
intended to enhance parer' involvement in the schools. It can be also used by parents and parent groups
to persuade school officials to accept them in more significant roles related to the schools.

There is no one model or ideal family involvement policy for all school districts. At the end of this
chapter are examples of policies adopted by several sciiool boards. Because a good policy provides a
framework for action, not a set of orders, the provisions are general and do not specify particular actions
or timelines which must be followed by local schools. The policy is, of course, only the beginning. Next,
the district needs to develop a plan to be implemented by local schools.

It is critical that the process of developing the family involvement policy include input from teachers,
administrators, parents, students, and the community, and that its provisions be stated firmly and
unequivocally. The school board should take steps to publicize the policy through the news media,
PTA/PTO, and community organizations, and to ensure that the superintendent and staff are aware that the
school board is resolved to place high priority en family-school partnerships.
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In designing a school district parent involvement policy consider the following:

Involving parents of children at all ages and grade levels;

Recognizing diverse family structures, circumstances and responsibilities, including differences
that might impede parent participation;

Providing complete information for parents about their child’s participation and progress in specific
educational programs and the objectives of those programs;

Involving parents who lack literacy skills or who do not speak English;
Creating opportunities for parents to assist in the instruction process at school and at home;

Providing professional development for teachers and staff to enhance their effectiveness with
families;

Linking with social service agencies and community groups to address key family and community
issues.

3. Review of Policies and Practices that May Indirectly Encourage or
Hinder Family-School Partnerships

There may be a number of district pelicies and practices which could be reviewed, revised, and/or
strengthened to create and cultivate a climate of collaboration between families and schools. The
following are some examples of policy areas that the school board might examine to determine if they are
fully consistent with a high priority on parent involvement.

Incentives, rewards, and recognition. Do teachers, principals and administrators who promote
collaborations with families receive recognition? Are there incentives -- such as mini grants,
conference and training opportunities, bonuses -- for teachers who have taken the inijtiative in
reaching out to parents? Is it clear that the district values such efforts?

Promotion and appointment. Is skill at working with families and accomplishments in
developing partnerships with the community a major criterion for promotion? For appointment to a
principalship? At middle and high schools, not just elementary school?

Training and professional development. Not only should a portion of staff development time be
focussed on working with families, but the concept of collaboration should be infused into the
entire staff development curriculum. For instance, new instructional approaches to reading or
classroom management should also include how to inform parents and encourage their
involvement. Teachers should also be encouraged to attend conferences, workshops, or training on
family-school collaborations.

Drawing attendance zones for middle school. There are many factors to be considered in
designating the boundaries of attendance areas for middle schools, including racial and ethnic
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balance, transportation, and size of buildings. Another concem should be the preservation of
networks of family associations or parental connections which have developed during the years in
elementary school. If an elementary school has three fifth grade groups and feeds students to three
different middle schools, the effort should be made 1o try to keep the children together. Better yet,
send all the children to the same middle school. The transition from elementary to middle school
should be facilitated for both parents and students, by holding orientations for families at both the
feeder school and at the new school, before children start at the middle school in the fall.

* Neighborhood schools vs. busing for izitegr ation. While racial and ethnic balance is critical to
the healthy development of children, so is the involvement of their parents in the schools. Busing
children from a neighborhood across town to aZiother school can create substantial barriers to parent
participation in the schools. The district should encourage schools to work with groups and
associations in the home neighborhoods, to hold meetings with parents in their local communities,
at the neighbortiood school, in community centers, churches, laundromats, or in the parents’ homes.
Once these networks are formed, the district should be careful to avoid disrupting them. A series of
informal get-togethers, such as coffee klatches or breakfasts can be more successful than more
formal meetings.

4. Directing the Superintendent to Undertake an Assessment of Family
Involvement in the District

The Superintendent can be instrumental in implementing the Taking Stock process to assess ihe prevalence
and the effectiveness of the schools’ parent involvement efforts. District staff can provide assistance in
conducting the survey, in interpreting the results, and in providing leadership in making plans to improve
the level of parent participation. It is vital, however, that the schools do not view Taking Stock as an
inquisition or an intrusion. Each local school community should be responsible for conducting Taking
Stock and for reporting the results. Under no circumstances should the results from one school be
compared unfavorably to another.

It might be advisable for one member of the school board to be designated as the liaison with the district
staff who will be carrying out this assignment. In that way, the school board can be kept informed about
the progress of the assessment, and be better prepared to respond to the results.

5. Ensuring Parent and Citizens Access to the Decision-Making Process
at the School Board Level

Every state and the District of Columbia have what are called "Open Meeting" or "Sunshine” Laws.
These 1aws spell out citizens’ rights to access and to information from school boards and other public
bodies. A recent study by the Nationat Committee for Citizens in Education, Beyond the Open Door
found that these statutes are not widely known or enforced. In many school districts, neither the school
board members nor the parents and citizens who are their constituents are familiar with the laws.

Because the purpose of open meeting laws is to increase access to public bedies, including school boards,
it is important that school hoard members make sure that they are familiar with the laws in their state and
that parents and citizens in their district also are informed about them.
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State statutes governing open meeting laws may be vague or inadequate, but local school boards have the
. authority to adopt policies and practices which go beyond the provisions of the state laws. Any action
under consideraticn should, of course, be reviewed by the school board attorney to make sure it does not
contradict state law.

School boards that want to follow the intent and spirit of their state open meeting law should be able to
answer "yes" to the following questions:

¢ s the public given adequate advance notice of meetings?

* Are the agenda, minutes and other documents available for public review?
* Do citizens have the right to attersd and speak at school board meetings?

*  Are closed sessions strictly limited?

¢ Are all votes taken in public?

All state laws include provisions covering some of these matters, and all local school boards have the
power to address these concems with local policies.

Based on the results of its study, NCCE concluded that no state has an open meeting law that can be held
up as an ideal instrument for protecting public access to local school boards. But this doesn’t mean local
districts have not taken the initiative to create their own full, responsive policies. By combining the best
elements of many laws, a local school board can ensure the full participation of its entire community.

The one area most often neglected by state law is the right of parents and citizens to speak at all school

board meetings and on all issues placed before the board. Only fourteen state open meeting laws

‘ explicitly provide for public participation at board meetings. But no state law denies local school boards
the power to adopt bylaws and other policies which invite and encourage citizen participation, including
addressing the board in person, submitting written testimony, requesting that an item be placed on the
agenda, and being accorded timely follow-up on questions the board can’t answer on the spot. Those
rights should be granted at every open session of every school board in the country. Parent
involvement in education can be truly strengthened if the local school board welcomes remarks,
complaints, and opinions froin any interested party on any issue related to education.

Another strategy used by school boards to increase parent participation is the appointment of parents and
citizens to advisory committees empaneled to examine controversial issues or to study critical problems.
If all families in the community are informed about such groups and who is representing them, they may
feel as if they have more access to the decision-making process. ¥When seeking parent or community
members to serve on advisory committees, the board should be careful not to limit the choices only to
those parents who have been active as volunteers or are on the PTA executive board. The board should
look to members of community groups or parent advocacy groups that may have been critical of the
schools in the past. They might also consider candidates for election to the school board, since those
citizens might have a perspective different from school board members or educators currently in the
school system. '
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POLICY

BOARD OF EDUCATION
OF MONTGOMERY COUNTY, MARYLAND

Parental Involvement
A, PURPOSE

To reaffirm the Montgomery County public schools system’s strong commitment to the role of parents in
their children’s education and to promote effective, comprehensive parental involvement.

In this policy, "parent” is intended to include parents, guardians, and other family members involved in
supervising the child’s schooling.

Achievement of this purpose will be sought through a variety of efforts including:

1. Effective two-way communication between all parents and schools regarding school system policies
and regulations, local school policies, and an individual child’s progress

2. Activities to encourage parental volunteer opportunities in schools both in the classroom and in
other areas of the school including attendance at local school programs and events

3. Information and programs for parents on how to establish a home environment to support leaming and
appropriate behavior

4. Information and programs for parents about how they can assist their own children to leam
5. Assistance to develop parental involvement in educational advocacy through PTAs and other
organizations, including school system task forces and advisory committees

B. PROCESS AND CONTENT

While each division, office, and school must assess its role and plan of action to meet these goals, all
MCPS employees are expected to convey a commitment to parental involvement.

1. Consistent with this commitment, local schools are expected to:

a) Develop activities and materials that provide for effective two-way coinmunication between
parents and the school on local school policies and individual student progress

b) Support and encourage parental volunteer opportunities

¢) Provide programs that assist parents in leaming how they can help children learn, including
activities that are connected to what children are leaming in the classroom

d) Work with PTA leadership to ensure parental input
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2. In addition, appropriate staff in central and area offices are expected to support local school efforts
and, where relevant:

a) Communicate with parents on school sysiem policies and regulations
b) Provide for the development of parenting programs and materials, including the use of cable

television, pamphlets, adult education courses, parent resource centers, and programs designed to
orient new parents to MCPS  °

€) Maintain and support with appropriate information and training parental volunteer opportunities
countywide

d) Assist in the development of parental leadership through PTAs and other recognized groups

e) Work with businesses, organizations, and other government agencies which by their policies and
activities can provide support and assistance for parental involvement efforts

f) Provide appropriate teacher and staff training to support effective parental involvement; conduct

staff and parent training in ways to communicate and work together including problem solving,
conflict resolution skills, and outreach strategies

g) Identify and publicize promising programs and practices related to parental involvement

h) Work with colleges and universities that prepare teachers and administrators to support the
inclusion of school and family connections in their training programs

i) Develop methods to accommodate and support parental involvement for all parents with special
needs including those with limited English proficiency and those with physical handicaps

j)  Develop mechanisms for local schools to use in order to assess the effectiveness of their parental
involvement efforts

3. The superintendent will assess the status of parental involvement, review existing policies and
procedures, and develop necessary regulations and procedures to support this policy, including a review of
staff and budget support.

4. The Board of Education will support parental involvement by seeking parental input on school system
policies, including curriculum, facilities and funding issues.

C. REVIEW AND REPORTING

This policy will be reviewed every three years in accordance with the Board of Education policy review
process.
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Policy History: Adopted by Resolution No. 66-90, November 13, 1990.
District 112 Parent Partnership Policy
Adopted 9-14-89
Rationale

It is the goal of School District 112 to "develop strong parinerships with the home." Parents and schools
working as partners increase student achievement and develop positive attitudes about self and school.

The key factor in the home-school partership is the relationship between the teacher and the parent.
Teachers are professionals who manage a variety of instructional resources. Parents are an essential
resource in the learning process of their children. Organizational support from the School Board, district
administration, and building principals enables teachers to effectively develop the partnership.

District 112 schools already are active in fostering the home-school relationship. The intent of this policy
is to result in consciously doing those things already in practice in a more efficient, consistent and
effective manner, as well as generating new ways of strengthening the partnership.

Policy
The partnership between home and school will be supported by:
1. The development of an infrastructure to continually assess, plan and implement strategies that building
the partnership.
a. A district-wide committee of parents, teachers, and administrators to guide overall program
efforts and serve as a home-school partnership netwoik.
b. Coordination of activities through the staff development system in areas of teacher inservice,
assessment of teaching strengths, and communication with parents toward creation of the best
possible learning experience for each child.
2. Self-study of parent involvement practices by teams of parents, teachers and the administrator in each
school using the following seven basic principles considered essential to home school partnerships.
a. Every aspect of the school climate is open, helpful and friendly.
b. Communications with parents (whether about school policies and programs or about their own
children) are frequent, clear and two-way.
c. Parents are treat=d as collaborators in the educational process, with a strong complementary role
to play in their children’s school leamning and behavior.
d. Parents are encouraged, both formally and informally, to comment on school policies and to share
in the decisionmaking.
e. The principal and other school administrators actively express and promote the philosophy of
partnership with ali families.
f. The school encourages voluateer participation from parents and the community at large.
g. The school recognizes its responsibility to forge a parnership with all families in the school, not
simply those most asily available.
3. Resources will be provided to principals, teachers and parents by the Parent Partnership Liaison.

School District 112, its School Board, and staff will provide leadership in development of clear avenues of
parent involvement. Full realization of the partnership will be achieved through the on-going
commitment and active participation by both home and school.

For more information, contact:

Parent Partnership Liaison,Chaska Public Schools
2600 Park Ridge Drive

Chaska, MN 55318 Phone: 612-448-8700
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SAN DIEGO CITY SCHOOLS
. Community Relations and Integration Services Division
Parent Involvement Programs

PARENT INVOLVEMENT POLICY STATEMENT

The Board of Education recognizes the necessity and value of parent involvement in support student
success and academic achievement. In order to assure collaborative partnerships between parents and
schools, the board, working through the administration, is committed to:

a. involving parents as partners in school governance including shared decision making,.

b. establishing effective two-way communication with all parents, respecting the diversity and
differing needs of families.

c. developing strategies and programmatic siructures at schools to enable parents to participate
actively in their children’s education.

d. providing support and coordination for school staff and parents to implement and sustain
appropriate parent involvement from kindergarten through grade twelve.

. e. utilizing schools to connect students and families with community resources that provide
educational enrichment and support.
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Communications and School Records

Communicating with Parents, Janet Chrispeels, 1990. San Diego County Office of Education, 6401
Linda Vista Road, San Diego, CA 92i11. (619) 292-3500.

Helping Dreams Survive: The Story of a Project Involving African-American Families in the Education of
Their Children, (Chapter 6) Jocelyn Garlington, 1991. National Committee for Citizens in Education, 900
Second St., N.E., Suite 8 Washington, DC. (202) 408-0447.

Information for Parents Series, 1991. Twelve 8-panel brochures, in English and Spanish, on topics of
interest to parents. National Committee for Citizens in Education, 900 Second St., N.E., Suite 8,
Washington, DC 20002. (202) 408-0447.

School Records

" Access to School Records," Information for Parents brochure #6. National Committee for Citizens in
Education, 900 Second Street, N.E., Suite 8, Washington, DC 20002. (202) 408-0447.

Family Policy & Compliance Office. U.S. Department of Education, Rm. 3017, 400 Maryland Avenue,
S.W., Washington, DC 20202. (202) 401-2057

Your Child’s School Records: Questions and Answers about a Set of Rights for Parents and Students,
1986. Children’s Defense Fund, 122 C Street, NW, Washington, DC 20001.

Reaching All Cultures and Language Groups
Hispanic Families

Bilingual Help Line for Hispanic Education, 1-800-LE-AYUDA (532-9832), provides assistance to
Hispanic families in their efforts to provide appropriate education for their children.

Information for Parents brochures. Twelve topics of interest to parents, in English and in Spanish,
1991-1993. National Committee for Citizens in Education, 900 Second Street, N.E., Suite 8, Washington,
DC 20002. (202) 408-0447.

Queridos padres: en los Estados Unidos la escuela es nuestra tambien (Dear Parents: In the United
States, It's Our School Too) wriiten for Spanish-speaking parents, explaining what parental involvement
is, and what must be done to become a partner in the education of their children, 1990. Hispanic Policy
Development Project, 1001 Connecticut Ave., N.W., Suite 310, Washington, DC 20036. (202) 822-8414.

Together is Better: Building Strong Partnerships Between Schools and Hispanic Parents, Siobhan
Nicolau and Carmen Lydia Ramos, 1990. Hispanic Policy Development Project, 1001 Connecticut Ave.,
N.W,, Suite 310, Washington, DC 20036. (202) 822-8414.
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Una Guia Para Padres (A Guide for Parents), 1989 ,and Mds temas para padres, (More Topics for
Parents), 1990. ASPIRA Association, 1112 16th Street, N.W., Suite 340, Washington, DC 20036. (202)
835-3600.

African-American Families

" African-American Family Reading List," 1991. The National Black Child Development Institute, 1463
Rhode Island Avenue, N.W., Washington, D.C. 20005. (202) 387-1281.

Different and Wonderful: Raising Black Children in a Race-Conscious Society, Dr. Darlene Powell
Hopson and Dr. Derek S. Hopson, 1990. Simon & Schuster Bldg., Rockefeller Center, 1230 Avenue of
the Americas, New York, NY 10020.

Helping Dreams Survive: The Story of A Project Involving African-American Families in the Education of
Their Children, Jocelyn Garlington, 1991. The National Committee For Citizens in Education, 900
Second Street, N.E. Suite #8, Washington, DC 20002. (202) 408-0447.

National Education Initiative: What Students Need To Know, 1989. The National Urban League, 500 East
62nd St., New York, NY 10021. (212) 310-9000.

Asian-American Families

Strengthening Home-School Partnership with Asian/Pacific Families, James Banerian with the
Asian/Pacific Education Council and the Community Relations and Integration Services Division, 1991.
San Diego City Schools, 4100 Normal St., Rm. 2121, San Diego, CA 52103.

Toward An Understanding of Chinese-American Educational Achievement: A Literature Review,
Sau-Fong Siu. Report No. 2, February 1992. Center on Families, Communities, Schools and Children’s
Learning, The Johns Hopkins University, 3505 N. Charles Street, Baltimore, MD 21218. (410) 516-0370.
Immigrant Families

New Voices: Immigrant Students in U S. Public Schools, 1988. National Coalition of Advocates for
Students, 100 Boylston Street, Suite 737, Boston, MA 02116.

Promising Practices for Home/School Partnerships, Anne Salemo and Mary Fink, 1992. BOCES
Geneseo Migrant Center, Holcomb Building, Room 210, Geneseo, NY 14454,

"The Rights of Students with Limited English" #12 and "Estudiantes con limitaciones del inglés " #12S
Information for Parents brochures, 1992. National Committee for Citizens in Education, %0 Second
Street, N.E., Suite 8, Washington, DC 20002. (202) 408-0447.

Working and Single Parents

"How Well Does Your District Support Single and Working Parents?" The School Administrator, March
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. "Involving Single and Working Parents in the Schools,” Carol Ascher, PTA Today, March 1988,

Reaching All Families

At-Risk Families and Schools: Becoming Partners, Lynn Balster Liontos, 1992. ERIC Clearinghouse on
Educational Management, Coilege of Education, University of Oregon, 1787 Agate St., Eugene, OR
97403.

"Improving the School-Home Connection for Low-Income Urban Parents," Carol Ascher, ERIC Digest,
Number 41, March 1988. Clearinghouse on Urban Education, Box 40, Teachers College, Columbia
University, New York, NY 10027. (212) 678-3433.

"Involving the ‘Hard to Reach’ Parent: A Working Model," Owen Heleen. Equity and Choice, Spring
1988.

A Portrait of Schools Reaching Out: Report of a Survey of Practices and Policies of
Family-Community-School Collaboration, Report No. 1, Don Davies, Patricia Burch, and Vivian R.
Johnson, February 1992. Center on Families, Communities, Schools and Children’s Leamning, 605
Commonwealth Ave., Boston, MA (2215. (617) 353-3309.

Parent Involvement and Success for All Children: What We Know Now, Susan McAllister Swap, 1990.
Institute for Responsive Education, 605 Commonwealth Ave., Boston, MA 02215. (617) 353-3309.

Welcome to Families

"Revise the Scope of Your School. Community Relations Program to Enhance Student Achievement,"
Journal of Educational Public Relations, Vol. 12, No. 4, 1st Quarter 1990.

Your School: How Well Is it Working? A Citizens Guide to School Evaluation, 1982. National

Committee for Citizens in Education, 900 Second Street., N.E. Suite 8, Washington, DC 20002.
(202) 408-0447

Encouraging Volunteers

The following are available from the National Association of Partners in Education, 601 Wythe Street
Suite 200, Alexandria, VA 22314. (703) 836-4880.

Handbook for Principals and Teachers: A Collaborative Approach for Effective Involvement of Volunteers
at the School Site, Jane Asche, 1989.

How to Organize and Manage School Volunteer Programs, 1987.
Partnership Evaluation: Simple to Comprehensive, Maureen Erickson and Carol Kochhar, 1991.

. Tips for Tutoring: A Resource Tool for School Volunteer Tutors, Shari Jackson and Linda Woods, 1989.
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Parent Organizations

The following are available from the National Committee for Citizens in Education, 900 Second Street,
N.E., Suite 8, Washington, DC 20002. (202) 408-0447:

Developing Leadership for Parent/Citizen Groups, 1976.
"Parents Organizing," #5 and "Los padres se organizan” #5S Information for Parents brochures, 1991.

The following are available from the National Congress of Parents and Teachers , 700 North Rush Street,
Chicago, IL. 60611-2571. (312) 787-0977:

Our Kids Count...Count on PTA, 1991.
Parent Involverent: What Your PTA Can Do

School Is What WE Make IT! A Parent Involvement Planning Kit, 1990.

Reaching Out to the Community

Community Education: .Building Learning Communities, Larry E. Decker and Associates, 1950. National

Community Education Association, 801 N. Fairfax St., Suite 209, Alexandria, VA 22314. (703) 683-6232.

Educational Restructuring and the Community Education Process, Larry E. Decker and Valerie A.
Romney, editors, 1992. National Community Education Associatior., 801 N. Fairfax St., Suite 209,
Alexandria, VA 22314. (703) 633-6232

Linking Schools and Community Services: A Practical Guide, Estelle R. Robinson and Aleta You Mustny,
and "Resource Directory,” compiled by Aleta You Mastny, 1989. Center for Community Education,
School of Social Work, Rutgers, The State University of New Jersey, 73 Easton Ave., New Brunswick, NJ
08903. (201) 932-7798; 932-7374.

A Practical Guide to Creating and Managing a Business/Education Partnership , Nancy McDonald et
al,1990. National Association of Partners in Education, 601 Wythe Street, Suite 200, Alexandria, VA
22314. (703) 836-4880.

A Portrait of Schools Reaching Out: Report of a Survey of Practices and Policies of
Family-Community-School Collaboration, Report No. 1, Don Davies, Patricia Burch, and Vivian R.
Johnson, February 1992. Center on Families, Communities, Schools and Children’s Learning, 605
Commonwealth Ave., Boston, MA 02215. (617) 353-3309.

Teachers Communicate with Parents

Communicating with Parents, Janet Chrispeels, 1990. San Diego County Office of Education,
6401 Linda Vista Road, San Diego, CA 92111.
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Parent-Teacher Communication: A Handbook for Parents and Teachers, Lettie B. Cale, 1992. Available
from Cale Associates, 1924 West Ashland Avenue, Phoenix, AZ 85009,
(602) 252-1324; 474-0747.

TIPS Program (Teachers Involve Parents in Schoolwork), Joyce Epsiein. Available from The Center for
Research on Elementary and Middle Schools, The Johns Hopkins University, 3505 North Charles Street,
Baltimore, MD 21218.

Parent-Teacher Partnership

" Annual Education Checkup Card," available in English and Spanish. National Committee for Citizens in
Education, 900 Second St., N.E., Suite 8, Washington, DC 20002. (202) 408-0447.

Improving Family-School Relationships: Teacher Action Research from Schools Reaching Out, Jean
Krasnow, 1990. Institute for Responsive Education, 605 Commonwealth Avenue, Boston, MA 02215.
(617) 353-8444.

"Parent Involvement Kit," 1992. Includes reprints of articles, bibliography, pocket references, and
brochures. National Committee for Citizens in Education, 900 Second St., N.E., Suite 8, Washington, DC
20002. (202) 408-0447.

Parent-Teacher Communication: A Handbook for Parents and Teachers, Lettie B. Cale, 1992. Available
from Cale Associates, 1924 West Ashland Avenue, Phoenix, AZ 85009.
(602) 252-1324; 474-0747.

Teachers and Parents: An Adult-to-Adult Approach, 1987. National Education Association, 1201 16th
Street, N.W., Washington, D.C. 20036. (202) 822-7015.

Parent-Principal Relationship

Beyond the Bake Sale: An Educator’s Guide to Working with Parents, Anne Henderson, Carl Marburger,
and Theodora Ooms, 1985. National Committee for Citizens in Education, 900 Second St., N.E., Suite 8,
Washington, DC 20002. (202) 408-0447.

Home and School, Partners for Student Success: A Handbook for Principals and Staff, Janet Chrispeels,
Beatrice Fermandez, and Jeana Preston, 1991. San Diego City Schools, 4100 Normai Street, Room 2121,
San Diego, CA 92103. (619) 293-8560.

Principals Speak Report #2: Parent Involvement, David S. Seeley, John H. Niemeyer and Richard
Greenspan, 1991. The Principals Speak Project, The College of Staten island/CUNY, 13C Stuyvesant
Place--Room 1-733, Staten Island, NY 10301.

Report to Parents, a notebook of 32 reproducible orc-pagers for principalé to send home to parents or
include in their school newsletter. National Association of Elementary School Principals, 1615 Duke
Street, Alexandria, Virginia 22314-3483.
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"Strengthening Parent Involvement,” Streamlined Seminar #4, David L. Williams, Jr., and Nancy Feyl
Chavkin, 1986. National Association of Elementary School Principals, 1615 Duke Street, Alexandria, VA
22314-3483. (703) 684-3345.

Parents in Decision-Making

"How to Organize Successful Parent Advisory Committees, "Educational Leadership, October 1989.

School Improvement Councils: A Guide to Effectiveness, Barbara J. Hansen, 1992. School Council

Assistance Project, College of Education, University of South Carolina, Columbia, South Carolina 29208.

(803) 777-7658.

The following are available from the National Committee for Citizens in Education, 900 Second Street,
N.E., Suite 8, Washington, DC 20002. (202) 408-0447:

Beyond the Bake Sale: An Educator’s Guide to Working with Parents, Anne Henderson, Carl Marburger,
and Theodora Ooms, 1985.

How to Run a School Board Campaign -- And Win, Cipora O. Schwartz, 1982.
One School at a Time: School Based Management -- A Process for Change, Carl Marburger. 1985.

Your School: How Well Is It Working? A Citizens Guide to School Evaluation, 1982.

Parent Involvement Policy

"Developing Family/School Partnerships: Guidelines for Schools and School Districts,” 1988. National

Coalition for Parent Involvement in Education, Box 39, 1201 16th Street, N.W., Washington, D.C. 20036.

First Teachers: Parental Involvement in the Public Schools. November, 1988. National School Boards
Association, 1680 Duke Street, Alexandria, VA 22314. (703) 8§38-6722.

"Guidelines for Parent Involvement in Chapter 1 Programs,” Paul Weckstein, 1986. Center for Law and
Education, 236 Massachusetts Ave., N.E., Room 510, Washington, DC 20002. (202) 546-5300.

"School Reform Chicago Style: How Citizens Organized to Change Public Policy,” Mary O’Connell. The
Neighborhood Works, Spring 1991. The Center for Neighborhood Technology.

Information about the Curriculum

94-142 and 504: Numbers that Add Up to Educational Rights for Children with Disabilities, 1989. The
Children’s Defense Fund, 122 C Street, N.W., Washington, DC 20001. (202) 628-8787.

"Ask about Chapter 1: Questions Parents Often Ask about Chapter 1 Programs,” Fall 1990. Chapter 1
Parent Involvement Center, RMC Research Corporation, 400 Lafayette Rd., Hampton, NH 03842.
(603) 926-8888.
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"Education of Children with Disabilities," "Individualized Education Program” and "When You
Disagree." Brochures 8, 9, and 10 in the Information for Parents Series, 1991. National Committee for
Citizens in Education, 900 Second Street, N.E., Suite 8, Washington, DC 20002. (202) 408-0447.

"Guidelines for Parent Involvement in Chapter 1 Programs,” Paul Weckstein. Center for Law and
Education, 236 Massachusetts Ave., N.E., Room 510, Washington, DC 20002. (202) 546-5300.
"The Rights of Students with Limited English," Information for Parents brochure #12. Available in

English and Spanish, National Committee for Citizens in Education, 900 Second Street, N.E., Suite 8,
Washington, DC 20002. (202) 408-0447.

Goals for Student Achievement

Effective Schools Through School Based Management, 1991. National Committee for Citizens in
Education, 900 Second Street, N.E., Suite 8, Washington, DC 20002. (202) 408-0447.

Making the Best of Schools: A Handbook for Parents, Teachers, and Policymakers, Jeannie Oakes and M.
Lipton, 1990. Yale University Press, New Haven, CT.

Information on Student Performance

Parents CAN Understand Testing, 1980. National Committee for Citizens in Education, 900 Second
Street, N.E., Suite 8, Washington, DC 20002. (202) 408-0447.

Standardized Tests and Our Children: A Guide to Testing Reform, FairTest, Winter 1990. The National
Center for Fair and Open Testing, 342 Broadway, Cambridge, MA 02139. (617) 864-4810.

School Supports Parents

Megaskills: How Families Help Children Succeed in Schools and Beyond, Dorothy Rich, 1988. Boston,
MA: Houghton Miffiin Co.

The Middle School Years: A Parents’ Handbook, Nancy Berla, Anne Henderson, and William Kerewsky,
1989. National Committee for Citizens in Education, 900 Second Street, N.E., Suite 8, Washington, DC
20002. (202) 408-0447.

The National PTA Talks to Parents: How to Help Your Child Get the Most out of School, Melitta J.
Cutright, 1989. National PTA, 700 N. Rush Street, Chicago, IL 60611.

Parent Shelf Library, 8 books for staff development from the Home and School Institute, 1201 16th Street,
N.W., Washington, D.C. 20036. (202) 466-3633.
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Connections to Community Services

Linking Schools and Community Services: A Practical Guide," Estelle R. Robinson and Aleta You
Mastny, and "Resource Directory," compiled by Aleta You Mastny, 1989. Center for Community
Education, School of Social Work, Rutgers, The State University of New Jersey, 73 Easton Ave., New
Brunswick, NJ 08903. (201) 932-7798; 932-7374.

The Same Client, Harold Hodgkinson, 1989. The Institute for Educational Leadership, Inc., 1001
Connecticut Avenue, N.W., Suite 310, Washington, D.C. (202) 822-8405.

Middle and High School

Beyond the Bake Sale: An Educator’s Guide to Working with Parents, Anne Henderson, Carl Marburger,
and Theodora Ooms, 1985. National Committee for Citizens in Education, 900 Second St., N.E., Suite 8,
Washington, DC 20002. (202) 408-0447

"Helping Parents to Help Kids Succeed in the Middle Level School”, audiocassette, Joel Milgram, 1986.
National Association for Secondary School Principals, 1904 Association Drive, Reston, Virginia 223091.
(703) 860-0200.

The Middle School Years: A Parents’ Handbook, Nancy Berla, Anne T. Henderson, and William
Kerewsky, 1989. National Committee for Citizens in Education, 900 Second Street, N.E., Suite 8,
Washingion, DC 20002. (202) 408-0447.

PACT - Parents and Counselors Together Program: A Guide to Presenting Parent Workshops that
Promote Educational Success with Students, 1989. National Association of College Admission
Counselors, Suite 430, 1800 Diagonal Road, Alexandria, VA 22314. (703) 836-2222.

"Parents of High School Students: A Neglected Resource,” Sanford M. Dombusch and Philip L. Ritter.
Education Digest, May 1988.

The following titles are available from The Center for Early Adolescence, Suite 223, Carr Mill Mall,
Carrboro, NC 27510, (919) 966-1148:

Early Adolescence: What Parents Need to Know, Anita Farel, 1982.

Living with 10- to 15-year-olds: A Parent Education Curriculum, Robert Pulver, editor, 1992.
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Organizations

The ASPIRA Association

1112 16th Street, N.W., Suite 340
Washington, DC 20036

(202) 835-3600

Center for Early Adolescence
Suite 223, Carr Mill Mall
Carrboro, NC 27510

(919) 966-1148

Center on Families, Communities, Schools and Children’s Leaming
The Johns Hopkins University

3505 N. Charles Street

Baltimore, MD 21218

(410) 516-0370

Family Policy and Compliance Office (administers school records law)
Department of Education

Rm. 3017, 400 Maryland Avenue, S.W.

Washingion, DC 20202

(202) 401-2057

Hispanic Policy Development Project
1001 Connecticut Ave., N.W., Suite 310
Washington, DC 20036

(202) 822-8414

Home and School Institute
1201 16th Street, N.-W.
Washington, DC 20036
(202) 466-3633

Institute for Responsive Education
League of Schools Reaching Out
605 Cominonwealth Avenue
Boston, MA 02215

(617) 353-3309

National Association of Elementary School Principals
1615 Duke Street

Alexandria, VA 22314

(703) 684-3345

National Association of Partners in Education

601 Wythe Street, Suite 200

Alexandria, VA 22314

(703) 836-4880 ] F{ 1
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National Black Child Development Institute
1463 Rhode Island Ave., N.W.

Washington, DC 20005

(202) 387-1281

National Coalition for Parent Involvement in Education (NCPIE)
1201 16th Street, N.W. Box 39

Washington, DC 20036

(202) 393-8159

National Coalition of Tiile I/Chapter 1 Parents
Edmonds School

9th & D Streets, N.E. Suite 201

Washington, DC 20002

National Committee for Citizens in Education

900 Second Street, N.E., Suite 8

Washington, DC 20002

(202) 408-0477; (800) NETWORK (638-9675); (800) LE AYUDA (532-9832)

National Community Education Association
8061 M. Fairfax Street #209
Alexandria, VA 22314

National Congress of Parents and Teachers (PTA)
700 N. Rush Street

Chicago, IL 60611

(312) 787-0977

National Education Association
Education and QOutreach Programs
1201 16th Street, N.'W.
Washington, DC 20036

National Information Center for Children and Youth with Disabilities (NICHCY)
PO Box 1492

Washington, DC 20013

(703) 893-6061; (800) 999-5599

Parents as Teachers National Center
9374 Olive Blvd.

St. Louis, MO 63132

(314) 432-4330
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National Programs

Family Math

Lawrence Hall of Science
Univessity of California
Berkeley, CA 94720
510-642-1823

Family Science
Northwest EQUALS
Portland State Univeristy
P.O. Box 1491

Portland, OR 97207-1491
1-800-547-8887, ext 3045

Family Study Institute
Academic Development Institute
1603 South Michigan Avenue
Chigaco, IL. 60616
312-427-1692

MegaSkills Education Center
The Home and School Institute
1201 16th Street, NW
Washington, DC 20036
202-466-3633

Quality Education Project
690 Market Street, Suite 1100
San Francisco, CA 94115
415-398-9224

TransParent School Model

Betty Phillips Center for Parenthood Education
Box 81

Peabody College of Vanderbilt University
Nashville, TN 37203

615-322-8080

Accelerated Schools Project
CEKRAS Building

Stanford University
Stanford, CA 94305-3084

Center for Collaborative Education
1573 Madison Avenue, Room 201
New York, NY 10029

212-348-7821
1&3
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Coalition for Essential Schools
Brown University

Box 1969

Providence, RI 02912
401-863-3384

League of Schools Reaching Out
Institute for Responsive Education
605 Commonwealth Avenue
Boston, MA 02215
(617)353-3309

School Development Program

Yale University Child Siudy Center
230 South Frontage Road

P.O. Box 3333

New Haven, CT 06510
203-785-2548
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Reports

At-Risk Families and Schools: Becoming Parmers, 1992. ERIC Clearinghouse on Educational
Management, University of Oregon, 1787 Agate Street, Eugene, OR 97403. (503) 346-5043.

Developing Home-School Partnerships,: From Concept to Practice, Susan McAllister Swap,1993.
Teachers College Press, Columbia University, 1234 Amsterdam Avenue, New York, NY 10027.

Enhancing Parent Involvement in Schools: A Manual for Parents and Teachers, Susan McAllister Swap,
1987. Teachers College Press, Teachers College, P.O. Box 2032, Colchester, VT 05449.

The Evidence Continues to Grow: Parent Involvement Improves Student Achievement, an annotated
bibliography, Anne Henderson, editor, 1987. National Commitiee for Citizens in Education, 900 Second
St., N.E,, Suite 8, Washington, D.C. 20002. (202) 408-0447.

Families and Schools in a Pluralistic Society, edited by Nancy Feyl Chavkin, 1993. State University of
New York Press, State University Plaza, Albany, N.Y. 12246.

Guide to Parent Involvement Resources, 1992. National Coalition for Parent Involvement in Education.
Available from National Committee for Citizens in Education, 900 Second St., N.E., Suite 8, Washington,
D.C. 20002. (202) 408-0447.

Home-School Collaboration: Enhancing Children’s Academic and Social Competence, edited by Sandra
L. Christenson and Jane Close Conoley, 1992. National Association of School Psychologists, 8455
Colesville Road, Suite 1000, Silver Spring, MD 20910. (301) 608-0500.

Home and School, Partners in Student Success: A Handbook for Principals and Staff, Janet Chrispeels,
Beatrice Femandez, and Jeana Preston, December 1991. San Diego City Schools, 4100 Normal Sireet,
Rm. 2121, San Diego, CA 92103. (619) 293-8560.

New Directions in Parent Inv )lvement Norm Fruchter, Anne Galletta, and J. Lynne White, 1992. Academy
for Educational Development, Inc., 100 Fifth Avenue, New York, New York 10011. (212) 243-1110.

Planning for Parental Involvement: A Handbook for Administrators, Teachers and Parents, Lettie B,
Cale, 1991. Available from Cale Associates, 1924 West Ashland Avenue, Phoenix, AZ 85009. (602)
252-1324; 474-0747.

Schools and Communities Together: A Guide to Parent Involvement, Karen Reed Wikelund, 1950.
Northwest Regional Educational Laboratory, 101 S.W. Main, Suite 500, Portland, OR 97204,
(503) 275-5500.

Working with Femilies: Promising Programs to Help Parents Support Young Children’s Learning, 1991.
ADbt Asscciaies, Cambridge, MA.
Newslctters and Periodicals

Education Today: Helping Parents Make a Difference, published eight times a year by Educational
Publishing Group, 376 Boylston Street, Boston, MA 02116. (800) 927-6006.

jcr
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Equity and Choice, a magazine published three times a year by Corwin Press, Inc. in cooperation with the
Institute for Responsive Education and the Center on Families, Communities, Schools and Children’s
Learning. Corwin Press, Inc., 2455 Teller Road, Newbury Park, CA 91320. (805) 499-0721.

NETWORK for Public Schools, a newsletter published six times a year by the National Committee for
Citizens in Education, 900 Second Sireet, N.E., Suite 8, Washington, D.C. 20002. (202) 408-0447.

Parents Make the Difference! a newsletter, published monthly from September to May, which is devoted
to practical ideas for parents to help their children. The Parent Institute, P.O. Box 7474, Fairfax Station,
VA 22039-7474. (800) 756-5525.

What's Working in Parent Involvement, a newsletier, published monthly from September to May, which
includes practical ideas for schools to promote parent invoivement in the education of their children. The
Parent Institute, P.O. Box 7474, Fairfax Station, VA 22039-7474. (800) 756-5525.

Information for Parents Brochures

Twelve topics of interest to parents, available in English and Spanish from the National Committee for
Citizens in Education, 900 Second Street, N.E., Suite 8, Washington, D.C. 20002. (202) 408-0447.

Parent Involvement

Parent;Teacher Conference

Corporal Punishment

Suspension and Due Process

Parents Organizing

Access to School Records

How to Appeal

Education of Children with Disabilities
. Individualized Education Program

10. When You Disagree

11. Parents and Dropout Prevention

12. The Rights of Students with Limited English

WENANS W
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" Taking Stock: Family: Tally Sheet

School Date N=
1. Communlcating Often and Openly

Examples:

a.

b.
c.
d.

Ratings:
Exc X4 =

Good X3=
Fair X2=

Total
Poor X 1= Score

2. Reaching all Cultures and Language Groups
Examples:

a.

b.

c.

Ratings:
Exc X4=

Good X3=
Fair Xe=

Total
Poor x1= Score ____ __

3. Reaching Working and Single Parents
Examples:
a.

b.
c.

Ratings:
Exc X 4=

Good __X3=___
Fair _X2=__
Total
Poor . Xx1= Score i
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4. Extra Efforts to Reach All Families
Examples:

a.

b.

c.

d..

Ratings:

Exc

Good

Fair

Poor

Total
x1= Score __

5. School’s Welcome to Families
Examples:

a.

b.

c.

d.

Ratings:
Exc

Good
Fair

Poor

X4=

—X3=___

—_—X2=____
Total
Xx1= Score

6. Open and Avallable School and Staff
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

Total
X1= Score

Copyright 1993 Natl Committee for Citizens in Education
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7. Encouraging Volunteers
Examples:

a.

b.

c.

Ratings:
Exc X4=

Good x3=

Fair X2=
Total
Poor x1= Score

8. Active and Strong PTA/PTO
Exampies:

a.

b.

c.

d.

e.

Ratings:
Exc X4=

Good X3=

Fair X2=
Total
Poor X1= Score

9. Major PTA/PTO Activities
Examples:
a.

b.
c.
d.

Ratings:
EXC __x 4= S

CGood X3=

Fair L X2=__
Total
Poor X1= Score

Copyright 1993 Natl Committee for Citizens in Education
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10. Community Ouireach
Examples:

a.

b.

c.

Ratings:
Exc

Good

Total

__X
__X

Fair __X2=
_x1= Score

Poor

11. Teachers Communicate with Parents
Examples:

a.

b.

c.

d.

e.

Ratings:
Exc X4=

Good X3=
Fair X2=

Total
Poor X1= Score

12. Parent-Teacher Partnership
Examples:

a.

b.

c.

Ratings:
Exc X 4=

Good X3=
Fair X2=

Total
Poor X1= Score

150

Copyright 1993 Natl Committee for Citizens ir: Education




13. Parent-Principal Partnership
Examples:

a.

b.

c.

d.

Ratings:
EXC X4=

Good xX3=
Fair X2=

Total
Poor Xx1= Score

14. Parents Involved in Decision-making
Examples:
a

b.
c.

Ratings:
Exc X4=___

Good _X3=___

Fair —X2=___

Total
Poor x1= Score

15. School’s Parent involvement Folicy
Examples:

a.

b.

c.

Ratings:
Exc X 4 =

Good x3=
Fair X2=

Total
Poor x1= Score

Copyright 1993 Natl Committee for Citizens in Education
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16. Information about the Curriculum
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

Total
Score

17. Goals for Student Achievement
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

—X4=__

__Xx2=

X 1=

Total
Score

18. Information on Student Performance
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

Total
Score

Copyright 1993 Natl Committee for Citizens in Education




19. School Supports Parents
Examples.
a.

b.
C.
d.

Ratings:
Exc X4=

Good X3=
Fair X2=

Total
Poor X1= Score

20. School Connects to Community Services
Examples:

a.

b.

c.

Ratings:
EXC X4 =

Good X3=

Fair X2=
Total

Poor Xx1= Score

Who Responded to this Questionnaire? (see cover page)
Parent
Other Family Member

Friend

Teacher
Administrator

Other

Copyright 1993 Natl Committee for Citizens in Education
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TAKING STOCK: The Last Word / For Families Tally Sheet

1. What is the school doing that is most helpful to you as a parent?

2. Please tell us about what you WISH the school would do to make things
easier for you and your child.

3. What do you think would be the best ways for parents at your school to
become more involved?

4. Do you feel welcome and comfortable in the school? Why?
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© Haciendo un balance: Hoja de resultados para familias

Escuela Fecha
1. Comuniecacion frecuente y franca

Ejemplos:

a.

Bue. X3=

Reg. X2=
Puntaje

Def. x1= Total

2. Diferenclas culturales y de idioma
Ejemplos:
a.

b.

c.
Escala:
EXC. X 4 =___

Bue. __X3=___

Reg X2=

Puntaje
Def X1= Total

3. Comunicacion con familias de un solo padre o donde ambos trabajan
Ejemplos:
a.

b.
c.
Escala:
Exc. _ X4=_
Bue- X 3 = __
Reg. X2=

Puntaje
Def. X1= ‘Total

Copyright 1993 Natl Committee for Citizens in Education
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4. Esfuerzo por estar en contacto con todas las tamillas
Ejemplos:
a.

Puntaje
Def. x1= Total

5. Sintiendose bienvenido y comodo
Ejemplos:
a.

b.
c.

d.
Escala:
EXC. ___X 4 =

Bue. __X3=___

Reg. Xx2=
Puntaje

Def. x1=___ Total

6. Sintiendose bien recibido y atendido
Ejemplos:
a.

b.

c.
Escala:
Exc. _____x 4 =__

Bue. Xx3=

Reg. _Xx2=
Puntaje
Def. X1= Total

Copyright 1992 Natl Committee for Citizens in Education
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7. Motivacién para prestar servicios voluntarios
Ejemplos:

a.

b.

c.
Escaia:
EXC. X4=
Bue. X3=

Reg. X2=

Puntaje
Def. Xx1=__  Totai

8. Qué tan activo es el PTAPTO
Ejemplos:
a.

b.

EXC. ___X4=____
Bue. _X3=___

Reg. x2=___

———

Puntaje
Def. X1=___  Total

9. Actividades principales del PTA/PTO
Ejemplos:

a.

b.

c.

d.

Escala:

Exc. —X4=_
Bue. __X3=___
Reg. ___X 2 =

Puntaje
Def. x1=__ Total

Copyright 1993 Natl Committee for Citizens tn Education
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10. Contacto con la comunidad
Ejemplos:
a.

b.

c.
Escala:
Exc. X4=

Bue. X3=
Reg. X2=

Puntaje
Def. x1= Total

11. Los maestros colaboran con los padres
Ejemplos:
a.

b.

Exc. _X4=___

Bue. __X3=___
Reg. __X2=__

Puntaje
Def. X1= Total

12. Desarrollando una relacion estrecha entre padres y maestros
Ejemplos:
a.

b.

C.
Escala:
EXC. X4= -

Bue. _ X3=__
Reg. __X2=___

Puntaje
Def. Xx1= Total

Copyright 1993 Natl Committee for Citizens in Education
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13. Relacion del director con los padres

Ejemplos:

a. .

b. —

C. .

d. —

Escala:

Exc. —X4=___

Bue. __X3=___

Reg. _X2=__
Puntaje

Def. _x1=___ Total

14. Participacién de los padres en ia toma de decisiones

Ejermplos:

a. —

b. —

c. —_

Escala:

Exc. __x 4 = -

Bue. _X3=__

Reg. _X2=___
Puntaje

Def. _X1=___ Total

15. Politica de ia escuela sobre la participacion de los padres

Ejemplos:

a. .

b. —

e —_—

Escala:

EXC. ____X 4 = —

Bue. _ X3=___

1eg. _X2=___
Puntaje

Def. X1= Total

Copyright 1993 Natl Committee for Citizens in Education
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16. Informacion sobre ¢l plan de estudio
Ejemplos:
a.

b.
c.
Escala:
EXG- X 4 = _—
Bue. _ X3=___

Reg. X2=___

!

Puntaje

Def. xt=__ Total

17. Metas académicas para los estudiantes
Ej:mplos:
a.

b.
c

Escala:
Exc. __x4=__

Bue. ___x 3 =___

Rng. X2=__

Puntaje
Def. x1=__ Total

18. Informac!én seLre el rendiimlento escolar de sus hljos
Ejemplos:
a.

b.
c

éscala:
Exc. _ X4=___

Bue. _ X3=___
Reg. —X2=____

Puntaje
Def. x1=___ Total

Copyright 1993 Nat] Committee for Citizens in Education
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19. Apoyo de la escuela a los padres
Ejemplos:
a.

Puntaje
Def. x1= Total

20. Servicios comunitarios que ofrece la escuela
Ejemplos:
a.

b.
c.

Escala:
Exc. X4=__

Bue. _ X3=__

Reg. _X2=___
Puntaje
Def. X1= Total

¢ Quién respondio este cuestionario? (ver Introduccion)
Padre/madre
Abuelo/abuela/otro familiar

Amigo/amiga

Copyright 1993 Natl Committee for Citizens in Education
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HACIENDO UN BALANCE: preguntas Abiertas / Para Eamilias Tally Sheet

1. ¢Qué es lo més (til que la escuela estd haciendo para ayudarle a usted como
padre de familia?

2. Por favor, diganos lo que usted DESEA que la escuela haga para que las
cosas sean mads faciles para usted y su hijo.

3. ;Cual cree usted que seria la mejor forma para que los padres de familia en
su escuela participen mas?

4. ¢Se siente usted bienvenido y cédmodo en la escueia? ¢Por qué?
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Taking Stock; Educator Tally Sheet ,

School

1. Communicating Often and Openly
Examples:

a.

b.

c.

d.

Ratings:
Exc

Good
Fair

Poor

Date

Total
Score

2. Reaching all Cultures and Language Groups
Examples:

a.

b.

C.

Ratings:
Exc

Good
Fair

Poor

x4

—X3=___

—X2=__

Total
Score

3. Reaching Working and Single Parents
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

__xd=__
__X3=__

X2=___

Total
Score

Copyright 1993 Natl Committee for Citizens in Education
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4. Extra Efforts to Reach All Famllies
Examples:

a.

b,

c.

d.

Ratings:

Exc

Good

Fair

Poor

—X4=___

—X3=___

—X2=_

Total
Score

5. Schooi’s Welcome to Famiiles
Examples:

a.

b.

c.

d.

Ratings:
Exc

Good
FFair

Poor

—Xb=_
X3
X2=

X1=

Total
Score

6. Open and Avallable School and Staff
Examples:

a.

b.

C.

Ratings:
Exc

Good
Fair

Poor

—X3=___
—X2=___

X1

Total
Score

Copyright 1993 Natl Committee for Citizens in Education




7. Encouraging Volunteers
Examples:

a.

b.

c.

Ratings:
EXC ____X 4 =___

Good __X3=___
Fair _X2=__

Total
Poor X1= Score

8. Active and Strong PTA/PTO
Examples:

a.

b.

c.

d.

e.

Ratings:
Exc X 4 = -

Good _X3=____
Fair __X2=___

Total
Poor X1= Score

9. Major PTA/PTO Activities
Examples:
a.

b. '
c.
d.

Ratings:
Exc X 4= —

Good ___X3==___

Fair X2=__

— Total
Poor __X1= Score
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10. Community Outreach
Examples:

a.

b.

c.

Ratings:
Exc

Good
Fair

Poor

Total
X1= Score

11. Teachers Communicate with Parents

Examples:
a.

b.
c.
d.
e.

Ratings:
Exc

Good
Fair

Poor

Total
x1= Score

12. Parent-Teacher Partnership

Examples:
a.

b.
C.

Ratings:
Exc

Good
Fair

Poor

—X4=__
___X3=

X2=

Total
X1= Score

Copyright 1993 Natl Committee for Citizens in Education
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13. Parent-Principal Partnership
Examples:
a.

b.
c.
d.

Ratings:
Exc X4=

Good ) x3=
Fair X2=

Total
Poor X1= Score

14. Parents Invoived in Decision-making
Examples:
a.

b.
c.

Ratings:
Exc X4=

Fair X2=
Total
Poor X1= Score

15. Schooi’s Parent Involvement Policy
Examples:
a.

b.
c.

Ratings: '
Exc X 4 =

Good __X3=___

Fair —X2=__

Total
Poor Xt= Score

_07
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16. Information about the Curriculum
Examples:
a.

b.
c.

Ratings:
Exc X 4=

Good X3=
Fair X2=

Total
Poor X1= Score

17. Goals for Student Achievement
Examples:
a.

b.
c.

Ratings:
Exc Xx4=

Good X3=
Fair X2=

Total
Poor Xx1= Score

18. Information on Student Performance
Examples:

a.

b.

c.

Ratings:
Exc X4=

Good X3=

Fair X2=
Total |
Poor X1= Score .
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19. School Supports Parents
Examples:

a.

b.

c.

d.

Ratings:
Exc X4=

Good X3 =
Fair X2=

Total
Poor _ X1= Score

20. School Connects to Community Services
Exampies:
a.

b.
c.

Ratings:
Exc X4=

Fair X2=
Total
Poor _X1= Score

Who Responded o this Questionnaire? (see cover page)
Parent
Other Family Member

Friend

Teacher
Administrator

Other

2Ng
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TAKING STOCK: The Last Word / For Educators Tally Sheet

1. What do you think would be the best ways to involve parents in improving
- student achievement at the schoci?

2. What do you think needs to change for parents at your school to become
more involved?

3. What kind of support would you need from the school to be better
connected with your students’ families?

4. Do you perceive that parents feel welcomed. and comfortable at your school?
Why?

Q. 210
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Taking Stock: Summary Score Sheet -- Families

Number Responding: N= School

1. Enter the Total Score from the bottom of each question on the Tally Sheet.

2. Average Score = Total Score divided by N.

3. Grand Total = The Sum of the Total Scores

4. Final Score = The Grand Total divided by the number of questions for the section, divided by N.

Total Average Final
Score Score
Reaching out to Families
1. Communicating Often and Openly
2. Reaching All Cultures and Groups
3. Reaching Working & Single Parents
4. Reaching All Families
GRAND TOTAL

1] F

Welcoming Families

5. School’s Welcome to Families

6. Open & Available School & Staff

7. Encouraging Volunteers

8. Active and Strong PTA/PTO

9. Major PTA/PTO Activities

10. Reaching Out to the Community
GRAND TOTAL

Strong Relationships

11. Teachers Communicate with Parents

12. Parent-Teacher Partnership

13. Parent-Principal Relationship

14. Parents Involved in Decision-Making

15. School’s Parent Involvement Policy
GRAND TOTAL

1

Understanding the Curriculum

16. Information about the Curriculum

17. Goals for Student Achievement

18. Information on Student Performance
GRAND TOTAL

More Effective Parents

19. School Supports Parents

20. School Connects Community Services
GRAND TOTAL

b
N
+
4
1
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Taking Stock: Summary Score Sheet -- Educators

School

Number Responding: N=

1. Enter the Total Score from the tally sheet for each question.

2. Average Score = Total Scere divided by N.

3. Grand Total = The Sum: of the Total Scores

4. Final Score = The Grand Total divided by the number of questions for the section, divided by N.

Total Average Final
Score Score Score
Reaching out to Families
1. Communicating Often and Openly
2, Reaching ANl Cultures and Groups
3. Reaching Working & Single Parents
4, Reaching All Families
GRAND TOTAL

Welcoming Families

5. School’s Welcome to Families

6. Open & Available School & Staff

7. Encouraging Volunteers

8. Active and Stong PTA/PTO

9. Major PTA/PTO Activities

10. Reaching Out to the Community
GRAND TOTAL

Strong Relationships

11. Teachers Communicate with Parents

12. Parent-Teacher Partnership

13. Parent-Principal Relationship

14. Parents Involved in Decision-Making

15. School’s Parent Involvement Policy
GRAND TOTAL

Understanding the Curriculum

16. Information about the Curriculum

17. Goals for Student Achievement

18. Information on Student Performance
GRAND TOTAL

i

More Effective Parents

19. School Supports Parents

20. School Connects Community Services
GRAND TOTAL

212
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" Taking Stock:Family Report Card

X3

o

<

02
< g

School

Grade
Reaching out to Families
Communicating Often and Openly with Families
Reaching All Cultures and Language Groups
Reaching Working & Single Parents
Extra Efforts to Reach All Families

Dl

i

Welcoming Families to the School Building
5. School’s Welcome to Families

. Open and Available School and Staff

. Encouraging Volunteers

. Active and Strong PTA/PTO

. Major PTA/PTO Activities

0. Reaching Out to the Community

6
7
8
9
1

1

Developing Strong Relationships
11. Teachers Communicate with Parents
12. Parent-Teacher Partnership
13. Parent-Principal Relationship
14. Parents Involved in Decision-Making
15. School’s Parent Involvement Policy

]

Helping Parents Understand the Curriculum
16. Information about the Curriculum
17. Goals for Student Achievement
18. Information on Student Performance

il

Helping Parents Be More Effective
19. School Supports Parents
20. School Connects to Community Services

]

A 3.2-4.0 Great job. Keep up the good work!

B 2.6 - 3.1 Good work. A little more will put you on top!
C 2.0-2.5 Solid beginning. Time for some nexi steps!
U 1.0- 1.9 Needs improvement. Let’s get to work!

_

FINAL
GRADE

Copyright 1993 Natl Committee for Citizens .+ Education
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'Tak'i.ng'. Stock: _Educator'Redort Card -

School

Reaching out to Families

L
2.
3.
4,

o
<
<
o
<

Communicating Often and Openly with Families
Reaching All Cultures and Language Groups
Reaching Working & Single Parents

Extra Efforts to Reach All Families

1]

Welcoming Families io the School Building

=10 00 N o W

. Reaching Out to the Community

School’s Welcomie to Families

Open and Available School and Staff
Encouraging Volunteers

Active and Strong PTA/PTO

Major PTA/PTO Activities

]

Developing Strong Relationships

11.
12.
13.
14.
15.

Teachers Communicate with Parents
Parent-Teacher Partmership
Parent-Principal Relationship

Parents Invoived in Decision-Making
School’s Parent Involvement Policy

]

Helping Parents Understand the Curriculum

16.
17.
18.

Information about the Curriculum
Goals for Student Achievement
Information on Student Performance

Eelping Parents Be More Effective

19.
20.

School Supports Parents
School Comziects to Community Services

]

A 3.2-4.0 Great job. Keep up the good work!

B 2.6 -3.1 Goodwork. A little more will put you on top!
C 2.0-2.5 Solid beginning. Time for some next steps!
U 1.0- 1.9 Needs improvement. Let's get to work!

FINAL
GRADE

Copyright 1993 Natl Committee for Citizens {n Education
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Taking Stock: Highs and Lows

School:

High Five: Using the Summary Score Sheets, list the five top-scoring questions, highest score first, for
both Families and Educators. For easy reference, list the question number, the Jotal Score and the short
description of the question. Repeat for the five lowest-scoring questions, listing the lowest score first,

High Five:
Families Educators
Total Total
Q# Score Description Q# Score Description
Low Five:
Families Educators
Total Total
Qit Score Description Qi Score Description

ﬁ?swer mm questions:

1. What do BOTH families and educators rank HIGH?
2. What do BOTH families and educators rank LOW?
3. What do Families rank HIGH, but educators rank LOW?

4, What do educators rank HIGH, but families rank LOW?
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Taking Stock: On Balance

Another way to analyze your results is to ask some related questions about whether the school’s efforts are
balanced.

Social connections, or Who Knows Who? Is the school working to develop social relationships among
families, community members, teachers, and administrators? Spending time together informally, such as
at spaghetti dinners, family picnics, dances, or festive get-togethers, allows people to get to know and trust
each other, to feel more comfortable taiking together. Add up the average scores for these questions and
divide by 6:

Average Score
Q# Description Families Educators

3. Reaching Working and Single Parents

4. Extra Efforts to Reach All Families

5. School’s Welcome to Families

12. Parent-Teacher Partnership

13. Parent-Principal Relationship

20. School Connects to Community Services
TOTAL

AVERAGE (+6) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE that number. Consider some
activities that will help people get 10 kriow each other. Also look at how activities that the school already
sponsors can be made more friendly and social.

00 e *,
°w %‘ 0‘0

Substantive Information, or What’s Really Happening? Are families adequately informed about the
school’s educational programs, goals for student achievement, and how well students are doing? Add up
the average scores for these questions and divide by 4:

Average Score
Q# Description Families Educators

9. PTA/PTO Activities

11. Teacher Communication

16. Information About the Curriculum
17. Goals for Student Achievement
TOTAL

AVERAGE (+4) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE that number. This means
that parents need more information on the educational program and student performance.

Copyright 1993 Natl Committee for Citizens in Education
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Taking Stock: On Balance (continued)

Accessibility, or Who Comes Inside? Is the school readily accessible to families? May they easily look
at their child’s records, visit the classrooms, meet with teachers? Add up the average scores for these
questions and divide by S:

Average Score
Q# Description Families Educators

1. Communicating Often and Openly

2. Reaching All Cultival & Language Groups
6. Open and Available School and Staff

8. Active and Strong PTA/PTO

15. School’s Parent Involvemeni Policy
TOTAL

AVERAGE (+5) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE that number. Make sure the
schooi is noi raising baimiers tc asy family access to the building and its staff.

2 # @,
%0 L 0"3

Tnclusion, or Who Sits at the Table? Is the school working to inclade parents in its daily life? Are
parents involved in plans for improvement, consulted about problems or changes in program, encouraged
to volunteer und feel a real part of the school? Add up the average scores for these questions and divide
by 5.

Average Score
Q# Description Families Educators

7. Encouraging Volunteers

10. Reaching Out to the Community

14. Parents Involved in Decision-Making
18. Information on Student Performance
19. School Supports Parent

TOTAL

AVERAGE (+5) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number. Consider
inviting parents o sit at the table when important matters are being discussed.
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Taking Stock: Parentsin Action ™~

Parents play many pz .3 in their children’s education. Joyce Epstein, Co-Director of the Center on
Families, Communities, Schools and Children’s Leaming, has identified six key roles: Parenting,
Communicating, Supporting, Leaming, Decision-Making, and Connecting with Cornmunity. Let’s look at
what Taking Stock reveals about the school’s suppport for parents in these different kinds of activities.

07 9. N7
0.0 *%* 0’0

Type 1: Parenting -- Develor:ing parenting skills and positive conditions at home to support iearning

Enter the average scores for these questions:
Average Score

Q# Description Families

19. School Supports Parents

20. School Connects to Community Services

TOTAL

=
=,
£
8
=3
=
7

Al
al

AVERAGE (+2) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.

./ (J *,
W %N %

Type 2: Communicating -- Exchanging information between home and school about children’s
learning and school programs

Enter the average scores for these questions:
Average Score

Q# Description Families Educators

1. Communicating Often and Openly

2. Reaching all Cultures and Language Groups

3. Reaching Working and Single Parents

4. Extra Efforts to Reach All Families

11. Teachers Communicate with Parents

13. Principal-Parent Relationship

16. Information about the Curriculum

TOTAL '

i

[T
i

a

AVERAGE (+7) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.
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Type 3: Supporting -- Participating as volunteers, tutoring, advising, and attending school events

Enter the average scores for these questions:

Average Score

Q# Description Families Educators
5. School’s Welcome to Families

6. Open and Available School and Staff - -
7. Encouraging Volunteers - -
8. Active and Strong PTA/PTO _— —_
12. Parent-Teacher Partnership —_ -
TOTAL —_— —_—

AVERAGE (+5) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.
o G B

Type 4: Learning -- Creating a climate for learning at home and taking part in learning opportunities
at school

Enter the average scores for these questions:
Average Score
Educators

o)
]
=

Q# Description

11. Teachers Communicate with Parents
12. Parent-Teacher Partnership

19. School Supgports Parents

TOTAL

i
sl

1>

AVERAGE (+3) =

If either the educator or family scores average iess than 2.8 (low B), CIRCLE this number.
0:0 o

Type 5: Decision Making -- Being involved in school governance and advocacy

Enter the average scores for these questions:

Average Score
Q# Description Families Educators
14. Parents Involved in Decision-Making
17. Goals for Student Achievement
18. Information on Student Performance
TOTAL

il
i

AVERAGE (+3) =
If either the educator or family scores average less than 2.8 (low B) CIRCLE this number.
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Type 6: Connecting with Community -- Linking school and families with community resources to
strengthen children’s learning both in and out of school

Enter the average scores for these questions:
Average Score

Q# Description Families Educators

10. Reaching Out to the Community

20. School Connects to Community Services

TOTAL

|
|

AVERAGE (+2) =

If either the educator or family scores average less than 2.8 (low B), CIRCLE this number.

9, 9y 9
L G < <

All Types (1-6): Supporting all Parent Activities

Enter the average scores for these questions:
Average Score

Q# Description Families Educators

9. Major PTA/PTO Activities

15. School’s Parent Involvement Policy

TOTAL

AVERAGE (+ 2)=
If either the educator or family scores average less than 2.8 (low B), CIRCLE this number. Make sure that

your PTA/PTO activities and the school’s parent involvement policy support and encourage all six types of
family involvement in education, not just a few.
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School:

Taking Stock: School Profile

Date Taken:

r

Who Participated?
' EDUCATORS

Teachers
Administrators
Other Staff

—
—

 FAMILY

Parents
Other Family
Friends

How Do the Report Cards Compare?

Reaching Out to Families
Welcoming Families to School
Developing Strong Relationships
Understanding the Curriculum
Helping Parents Be More Effective

Family
Grade

Educator
Grade

Check if
Different

.
r—

Highs and Lows

BOTH families and educators rank high:

BOTH families and educators rank low:

—k

S
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On Balance

% NEEDS ATTENTION <

Families

Social connections/Who Knows Who?

Substantive Information/What’s Really Happening?
Accessibility/Who Comes Inside?

Inclusion/Who Sits at the Table?

Educators

Parents in Action

< NEEDS ATTENTION <

Families

Type 1: Parenting -- Developing parenting
skills and positive conditions at home to
support learning

Type 2: Communicating -- Exchanging information
about children’s leaming and school programs

Type 3: Supporting -- Participating as

volunteers and attending school events

Type 4: Learning -- Creating a climate for
leaming at home and taking part in learning
opportunities at school

Type S: Decision-Making -- Being involved in
school governance and advocacy

Type 6: Connecting with Cornmunity --
Linking school and families with community
resources to strengthen children’s learning
in and out of school

Educators

222
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Taking Stock: Troubleshooting

Familios N+3=
Educators N+ 3 =

< Noads improvement +

Famiiles Educators
1. Does the school communicate cftan and openly with you?
a. Does the school keep you informed about important dates,
activities, and events? [ a
b. Are communications from the school easy to understand? O [
¢. Does the school handbook provide useful information for parents? ] (W
d. Has the school encouraged you to review your child'’s records? a [
2. Does the school respect and respond to its community’s
cultural and language differences?
a. Are report cards and newsletters available in a language you understand? a [
b. Does the schoo! reception staff communicate well with you? Q [
¢. s information about school events available in your neighborhood,
such as at local churches and over the radio? a a
3. If you ara a single or working parent, do you feel the school
makes a special effort to reach you?
a. Are meatings and events held evenings and/or weekends to fit your schedule? (] a
b. Is child care provided during meetings and at other school evants? o M
¢. Does the school make efforts to reach you at work or in the evening? a a
4. Doas the school make exira efforts to reach all families?
a. Have you been invited to school gatherings at places in the
community, such as local churches or community centers? [ a
b. Are special efforts made to involve fathers and cther men
important to your chikdren? a [
¢. Have you ever been asked for advice or help in reaching other parents? | [
d. Have you been introduced to a school staff person whose job is
getting to know your community? a [
223
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< Needs improvemaert <

Famiies Educators
5. Does the school welcome you into the building and make you fesel
comfortable?
a. Are directions clearly posted to help you find your way around? d Q
b. Does the school have a parent room cr center? | (0
c. Is the office waiting area comfortable? o a
d. Is the office staff friendly and helpful? Q W
6. Are the school and its staff open and available to you?
a. Are you welcome in the building any time during the school day? Q d
b. Does the school return your calis within 24 hours? ) Q
c¢. May you easily visit or observe the classroom? - O Q
7. Does the school encourage your volunteer participation?
a. Are there interesting voluntser opportunities you can do at school or at home? (W I
b. Have you been encouraged to volunteer? Ll Q
c. Does the school appraciate your volunteer efforts? 0 Qa
&. Is the parent-teacher organizaticn (PTA/PTO) active and sirong?
a. Does the PTA/PTO meet at least four times a year? 3 ]
b. Do you enjoy attending the meetings? o 2
c. Do your child's teachers attend the meetings? a O
d. Do parents elact PTA/PTO officars? | W
e. Are you given time to express your opinions at meetings? W (W
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< Neoeds Improvement ¢

Families Educators
9. What are the PTA/PTO’s major activities?
a. Recruiting new members? J 4
b. Sponsoring schoal social events? 3 a
c. Discussing controversial issuas (for example, parents’ rights, sex education)? a 2
d. Reviewing the school’'s academic performance? | a
10. Doas the school reach out to your community?
a. Does the school work wiil; community groups to provide extra services for
families, such as tutoring, rent assistance, or housing? o a
b. Does the schoci participate in community events? ) | 2
¢. Have you heard about any pantnerships the school has with local businesses? a a
11. Do your children’s teachers work closely with you?
a. Do teachers tell you how to contact them? () (|
b. Do you hear from your child’s taachers at least once a month? 3 a
c. Are you notified right away if your child falls behind? 3 W]
d. Are you involved in solving discipline problems? (] ]
e. Do teachers suggest home learning activities for you to use with your child? a a
12. Does the school provide opportunities for you and your chiid’s teacher
to develop a strong partnership?
a. Does the school sponsor social events for parents and teachers to get to
know each other? a a
b. Have you been notified of workshops on how parents and teachers can work
better together? d a
c. Are you ever invited to school staff meetings? J a
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% Needs improvement ¢

Families Educators

13. Does the principal make an effort to know parents and students?

a. Isthe principal friendly and polite to you and other parents? J [

b. Is the principal available to meet with parents? W [

c. Does the principal attend most school events? W] a

d. Does the principal know who your child is? 3 a
14. Do you feel that parents are invoived in how the schoot is run?

a. Are parents included in selecting the school principal? W] D

b. Are parents involved in planning and evaluating school programs? W] ]

c. Does the school actively seek advice from parents on school issuas? a W]
15. Is the school’s parent involvement policy clear tc you?

a. Is the policy in writing? | W

b. Is the policy included in the school handbaok? Q 0

c. Do you have a copy of the policy? W] (]
16. Does the school axpiain what your child Is learning and how

he or she is baing taught?

a. Does the school offer materials explaining the curriculum grade by grade? | [

b. Does tha school provide parent orientation about educational programs

(Chapter 1, special education, bilingual education, for example)? J [
c. Do you understand your child’s placement? 3 Q
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17. Does the school fuily infcrm parents about its goals for student
achievement?

a. Have you been informed of the school’s goals for student achievemeni?
b. Were parents involved in setting these goals?

c. Doas the school explain whether students are grouped by ability?

18. Do yoi. ‘sl fully informed about your child’s academic performance?

a. Are report card and grades fully explained to you?

b. Do you have an opportunity to discuss how to improve your child's performance
privately with teachers?

c. Are results of standardized tests, for your child and the whole class, clearly
explained to you?

19. Does the school help you be mors effective as parents?

a. Does the school involve you in planning activities for families?
b. Does the school offer workshops on how to help your child do better in school?

c. Does the school help organize events for parents to g 1 to know each other?

d. Does the school bring in community groups or agenc.s to provide training
on topics of interest to you?

20. Are community services offered through the school?

a. Does the school offer adult education and high school equivalency
(GED) programs?

b. Are social services available through the school (for example, health
services, family counseling)?

c. Is the school building available for community activities?

_27
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Let’s Get Together to Take Stock 4;«:0@ Se,

What is Taking Stock? The Inventory of Family. (€

Community and School Support
B for Student Achievemnent w

An Inventory of Family, Community and School Support
for Student Achievement, developed by the National Com-
mittee for Citizens in Education, Taking Stock is designed
to help us build a closer partnership between the school,
our families, and the community.

Taking Stock will help us learn what parents and families,
teachers and community people, the principal and other
school staff, think about how we are doing. What is going
well? What could be better? Taking Stock will also help us
to develop an action plan, so that we are all working
together to support student achievement.

Nancy Berla. Jocelyn Garhingion and Anne T. Henderson

What'’s Involved?

The first step is for everyone in the school community to answer a questionnaire. After the
results are tallied, we will have a short report that sums up how well we think the school
is:

Reaching out to Families

Welcoming Families to the School Building

Developing a Strong Relationship Between Families and the School
Helping Parents Understand the School Program

Helping Parents Be More Effective Parents and Community Members

Then we develop an action plan to make things better.

Who is "We?"

"We" is all of us. For the best results, everyone needs to participate. The goal is to have the
entire school staff and at least 25 percent of all the school’s families respond to the question-
naire. We also need volunteers of all kinds to tally the results and fill out the report cards.
And a task force representing our whole school community should develop the Action
Plan. That way, we all decide together what we need to do.

Please Help Us Get Started

Date and Time: Place:

Questions? Call the school at:

Ask for:
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Transparency #1

Taking Stock: What’s Involved?

Taking Stock IS:

e A systematic way to look at the school’s relationship with
families that takes in a number of perspectives.

e A tool for self-evaluation -- to identify strengths and
weaknesses.

© A practical approach to increase parent involvement,
leading to improved achievement for our children.

Taking Stock is NOT:

*  An "evaluation" by outsiders, to be used against the
school.

e  Just another survey.

e A standardized test that is difficult to take and
understand.
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Transparency #2

Goals of Taking Stock

Present the elements of an effective parent,
community, school partnership to improve student
achivement

Enable a school to assess its current efforts to reach
out and work with its community

Provide a user-friendly process to identify areas of
strength and weakness

Recommend how to use the findings to develop an
action plan for improvement
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Taking Stock:Family Report Card

9 (/
°o "o %

School

Reaching out to Families
. Communicating Often and Openly with Families
. Reaching All Cultures and Language Groups
. Reaching Working & Single Parents
. Extra Efforts to Reach All Families

Welcoming Families to the Schooi Building
School’s Welcome to Families
. Open and Available School and Staff
. Encouraging Volunteers
. Active and Strong PTA/PTO
. Major PTA/PTO Activities
. Reaching Out to the Community

Developing Strong Relationships
11. Teachers Communicate with Parents
12. Parent-Teacher Partnership
13. Parent-Principal Relationship
14. Parents Involved in Decision-Making
15. School’s Parent Involvement Policy

Helping Parents Understand the Curriculum
16. Information about the Curriculum
17. Goals for Student Achievement
18. Information on Student Performance

Helping Parents Be More Effective
19. School Supports Parents
20. School Connects to Community Services

A 3.2-4.0 Great job. Keep up the good work!

B 2.6 -3.1 Goodwork. A little more will put you on top!
C 2.0-2.5 Solid beginning. Time for some nex: steps!
U 1.0-1.9 Needs improvement. Let's get to work!
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Taking Stock / for Families

The Inventory of Family, Community and School Suppoxrt
for Student Achilievemant

esieskehesiesiosiecks

Dear Parents and Family Members:

Thank_you for taking the time from your busy schedule to answer these questions about
your school’s efforts to work with families. Research shows that involving parents helps
children do better in school.

Your answers will help the school learn more about your dreams and expectations for your
children. ‘With your help, the school can plan a parent involvement program that meets your
needs and contributes to your child's success.

We greatly value your responses.

Sessfecksiesteck

1. Name of Schoot:

2. Date:

3. Please let us know who you are:
Q Parent
Q Grandparent or Relative

Q Friend

All responses will be kept contidentlal
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Taking Stock s for Families 1

1. Does the school cominunicate often and openly with you?

For example:
a. Does the school keep you informed about importent dates, activities, and

events? QJYes QNo
b. Are communications from the school easy to understand? QOYes ONo
c. Does the school handbook provide useful information for parents? QYes QU No
d. Has the school encouraged you to review your child's records? QYes QTNo

2. Does the school respect and respond to its community's cultural and language

differences?
For example:
a. Are report cards and newsleiters available in a language you understand? QYes OQNo
b. Does the school reception staff communicate well with you? QYes QNo

¢. Is information about school events available in your neighborhood, such as
at local churches and over the radio? UYes O No

——ry

3. If you are a single or working parent, do you feel the school makes a special effort to

reach you?
For example:
a. Are meetings and events held evenings and/or weekends fo fit your schedule? TQYes Q No
b. Is child care provided during meetings and at other school events? QOYes QNo
¢. Does the school make efforts to reach you at work or in the evening? OYes 0Q No

Copyright 1993  National Committee for Citizens in Education
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Taking Stock / for Families 2

4. Does the school make exira efforts to reach ail families?
For example:

a. Have you been invited to schoo!l gatherings at places in the community, such
as local churches or community cen ers? QOYes QNo

b. Are special efforts made to involve fe thers and other men important to
your children? QYes QNo

c. Have you ever been asked for advice cr help in reaching other parents? QYes ONo

d. Have you been introduced to a schoo!l staff person whose job is getting to
know your community? UYes U No

5. Does the school welcome you into the building and make you feel comfortable?

For example:

a. Are directions clearly posted to help you find your way around? QYes QNo
b. Does the school have a parent room of center? QYes Q No
c. Is the office waiting area comfortable? QYes QNo
d. Is the office staff friendly and helpful? QYes QNo

6. Are the schiool and its staff open and avallable to you?

For example:

a. Are you welcome in the building any time during the school day? QYes WNo
b. Does the school retum your calls within 24 hours? QUYes U No
¢. May you easily visit or observe the classroom? QYes QNo

Copyright 1993  National Committee for Citizens in Education BEST COPY AVAILABI®
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Taking Stock / for Families 3

7. Does the school encourage your volunteer participation?

For example:
a. Are there interesting volunteer opporiunities you can do at school or at home? QYes QNo

b. Have you been encouraged to volunteer? QO Yes QNo

¢. Does the school appreciate your volunteer effcris? Q@ Yes Q No

8. is the parent-teacher organization (PTA/PTO) actlve and strong?

For example:

a. Does the PTA/PTO meet at least four times a year? QYes QNo
b. Do you enjoy attending the meetings? QYes QNo
c. Do your child's teachers attend the meetings? QYes QNo
d. Do parents elect "TA/PTO officers? QYes Q No
e. Are you given time to express your opinions at meetings? 3 Yes QO No

9. What are the PTA/PTO's major actlvitles?

For example:

a. Recruiting new members? QYes QNo
b. Sponsoring school social events? GYes QNo
¢. Discussing controversial issues (for example, parents' rights, sex education)? QYes U No
d. Reviewing the school's academic performance? QYes QO No

S ———— ——
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Taking Stock / for Families 4

10. Does the school reach out to your community?

For example:
a. Does the school work with community groups to provide extra services for
families, such as tutoring, rent assistance, or housing? QYes QNo

b. Does the school partticipate in community events? QO Yes 0 No

¢. Have you heard about any partnerships the school has with local businesses? OYes 0O No

11. Do your chlidren's teachers work closely with you?

For example:

a. Do teachers tell you how to contact them? Q Yes 0QNo
b. Do you hear from your child's teachers at least once a month? QYes 0QNo
c. Are you notified right away if your child fails behind? QYes O No
d. Are you involved in solving discipline problems? QYes QNo
e. Do teachers suggest home learning activities for you to use with your child? QYes QO No

12. Does the school provide opportunities for you and your child's teacher to
develop a strong parinership?

For example:
a. Does the school sponsor social events for parents and teachers to get to know

each other? QYes Q@ No
b. Have you been notified of workshops on how parents and teachers can work

better together? QYes O No
c. Are you ever invited to school staff meetings? QYes QO No

—3
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Taking Stock / for Families 5

13. Does the principal make an effort to know parents and students?

For example:

a. Is the principal friendly and polite to you and othe; parents? QYes DO No
b. Is the principal available to meet with parents? QYes QO No
c. Does the principal attend most school events? QYes Q@ No
d. Does the principal know who your child is? QYes QO No

14. Do you feel that parents are invoived in decision-making at the school?

For example:

a. Are parents included in selecting the school principal? QYes 0QNo
b. Are parents involved in’ planning and evaluating school programs? - QYes WQNo
c. Does the school actively seek advice from parents on school issues? - QYes QNo

15. Is the school’s parent involvement policy clear to you?

For example:

a. Is the policy in writing? dYes QO No
b. is the policy included in the school handbook? QYes QO No

c. Do you have a copy of the policy? QYes UNo
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Taking Stock / for Families 6

16. Does the school explain what your chlld is learning and how he or she is being

taught?
For example:
a. Does the school offer materials explaining the curriculum grade by grade? QYes No
b. Does the school provide parent orientation about educational

programs (Chapter 1, special education, bilingual education, for example)? O Yes WINo
¢. Do you understand your child's placement? ' QYes QO No

17. Does the school fully Inform parents about Its goals for student achievement?

For example:

a. Have you been informed of the school's goals for student achievement? QYes W No
b. Were parents involved in setting these goals? QJYes O No
¢. Does the school explain whether students are grouped by ability? QYes QNo

18. Do you feel fully Informed about your child's academic performance?

For example:
a. . e report card and grades fully explained to you? OYes O No

b. Do you have an opportunity to discuss how to improve your child's perfformance
privately with teachers? ' QYes QNo

c. Are results of standardized tests, for your child and the whole class, clearly
explained to you? QYes ONo

240

Copyright 1983  National Committee for Gitizens in Education BEST COPY AVAILABLE




Taking Stock / for Families 7
18. Does the school help you be more effective as parents?
For example:
a. Does the school involve you in planning activities for families? QdYes QNo
b. Does the school offer workshops on how you can help your child do better
in school? QYes QO No
c. Does the school help organize events for parents to get to know each other? QYes Q1 No
d. Does the school bring in community groups or agencies to provide training
on topics of interest to you? O Yes QNo

20. Are community services offered through the school?
For example:
a. Does the school offer adult education and high school equivalency
(GED) programs?

b. Are social services available through the school (for example, heaith
sertvices, family counseling)?

c. Is the school building available for community activities?

QYes QNo
0 Yes QNc
QYes QNo
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TAKING STOCK

The Last Word / For Famiiies

Thank you very much for taking the time to respond to our questionnaire. We are
also interested in hearing what YOU would like to say about involving families in
your school.

1. What is the school doing that is most heipful to you as a parent?

2. Please tell us about what yr u WISH the school would do to make things
easier for you and your ch...J.

3. What do you think would be the best ways for parents at your school to
become more involved?

4, Do you feel welcome and comfortable in the school? Why?

TAKING STOCK is a user-friendly process for looking at how the school is working with its families and community, and
how they can work together better to support student success. TAKING STOCK is a project of the National Committee for

Citizens in Education (NCCE). Copyright 1993 National Committee for Citizens in Education.

242




Taking Stock / for Educaters

The Inventory of Family, Community and School Support
for Student Achievement

deskesteseciesiecionks

Dear Educators:

‘Thank you for taking the time from your busy schedule to answer these questions about
your school's efforts to work with parents. Research shows that involving parents helps
children do better in school.

Asking all parts of the school community -- teachers, families, administrators, and staff --
about what the school is doing, and fow effective it fas been, will help us plan a program that
meets everyone’s needs and contriputes to the children’s success in school.

‘We appreciate all that you are already doing and greatly value your responses.

deresiesieciecks

1. Name of School:

2. Date:

3. Please let us know who you are:
Q Teacher
Q Administrator

Q Other Staff

All responses will be kept confidential
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Taking Stock / Educators 1

1. Does the schooi communicate openly and frequently with families?

For example:
a. Calendar of school events, holidays, and in-service days is sent to

each family. YesQ No®Q
b. School communications are easy for parents to understand. YesQ NoQ
c. School handbook contains information specifically for parents. YesQ NoQ

d. Parenis are encouraged to review their child's schoo! records. Yes NoQ

2. Does the school make special efforts to reach families from all raciaij,
cultural and language groups in your community?

For example:
a. Report cards, school handbook, newsletter, and nofices are available
in languages other than English. YesQ NoQ

b. School reception staff can communicate well with gl parents. YesQ NoQ
c. School newsletters, notices are sent to local churches, community

meeting-places, local radio and TV stations that serve various
cultural groups. YesQ NoQ

g

3. Does the school make special efforte to reach working and single parents?

For example:
a. Meetings and events are held evenings and/or weekends to accommodate

working parents. Yes NoQ
b. Child care is provided during meeting times and other schooi events. YesQ NoQ
¢. Efforts are made to reach parents at work or in the evening. YesQ NoQ
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Taking Steck / Educators 2

4. Duoes the school make extra efforts to reach famiiies who are not as

involved?
For example:
a. School holds meetings at local churches, community centers, etc. YesQ NoQ
b. Special efforts are made to involve fathers and other men who are

important to students. YesQ NoQ
¢. Consultations are held with parents on how to reach other parents. YesQ NoQ

d. School staff person is responsible for getting to know the parent
community. YesQ NoQ

5. Does the school welcome parents and family members intc the building and
make them feel comfortable?

For example:

a. Posted signs warmly welcome families and provide directions. YesQ NoQ
b. School has a parent room or center. Yes@ NoQ
¢. School has comfoitable waiting area for parents and visitors. YesQ NoQ
d. Office staff is friendly and helpful. Yes@ NoQ

6. Are the school and its staff open and available to parents?

For example:

a. Parents and visitors are welcome any time during school day. YesQ NoQ
b. Telephone calls from parents are returned within 24 hours. YesQ NoQ
c. Parents may easily visit aiid observe the classrooms. Yes@ NoQ
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Taking Stock / Educators 3

7. Does the school encourage volunteer participation from families?

For example:

a. Wide range of volunteer opportunities offered at home and school. YesQ NoQ
! b. School actively recruits family memb-=rs. YesQ NoQ

¢. School supports and rewards volunteets. YesQ NoQ

8. Is the parent-teacher organization (PTA/PTO) active and sirong?

For example:

a. PTA/PTO meets at least 4 times a year. YesQ NoQ
b. At least 20% of families attend. YesQ NoQ
¢. School staff regularly attends meetings. YesG NoQ
d. Officers are elected by PTA/PTO members. YesQ NoQ
e. Parents speak freely at the meetings. YesQ NoQ

oy e

9. What are the PTA/PTO's major activities?

For example:

a. Recruiting least involved families. YesQ NoQ
b. Sponsoring school social events. YesQ NoQ
c. Discussing controversial issues (e.g. parent rights, sex education). YesQ NoQ
d. Reviewing the school’s academic performance. YesQ NoQ

——
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Taking Stock / Educators 4

10. Does the school reach out to the community?

For example:
a. School collatorates with community groups to provide extra seivices

to students and families. YesQ NoQ
b. School participates in community events. YesQ NoQ
c. Partnerships are established with local business(es). YesQ NoQ

11. Do teachers cocmmunicate well with parents?

For example:

a. Teachers inform parents how to reach them. YesQ NoQ
b. Teachers communicate at least once a month with each family. YesQ Nol
c. Parents are notified right away when a student falls behind. YesQ NoQ
d. Parents are involved in resolving disciplinary problems. YesQ NoQ

e. Teachers suggest home learning activities to help parents work
with children YesO NoQ

12. Does the school provide opportunities for parents and teachers to develop a
strong partnership?

For example:
a. School sponsors social events for parents and teachers. YesQ NolQ

b. Workshops are given for teachers and parents on how to work together. YesQ NoQ

c. Parents are invited to staff meetings. YesQ NoQ
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Taking Stock / Educators 5

13. Do parents have opportunities to develop a relationship with the principal?

For example:

a. Principal is friendly and gracious to parents and visitors. YesQ NcQ
b. Principal is avdilable for meetings at parent request. Yes@Q NoQ
c. Principai attends most school events, including the social ones. YesQ No0Q

d. Principal gets to know most students. YesQ NoQ

14. Are parenis involved in decision making at the school?

For example:

a. Parents participate in selecting the schooi principal. YesO NoQO
b. Parents are involved in planning and evaluating school programs. YesG NoQ
c. School actively seaks advice from parents on school issues. YesQ NoQ

15. Does the school have a clear policy on parent involvement?

For example:

a. School has a written policy on parent involvement. YesQ NoQ
b, Policy is included in the school handbook. YesQ NoQ
¢. Policy is distributed to all families. . YesQ NcQ
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Taking Stock / Educators 6

16. Does the school give parents adequate information about the curriculum?

For example:
a. School offers written materials to explain the curriculum
grade by grade. Yesd NoQ

b. Orientation is provided for parents about school's educational programs. YesQ NoQ

¢. Parents are consulted about child’s placement (e.g. Chapter 1,
special education, bilingual education). Yes@Q NoQ

——

17. Does the school fully inform ail parents about its goals for student

achievement?
For example: . )
a School presents to parents its goals for student achievement. YesQ NoQ
b. Parents are involved in setting these 'goals. YesQ NoQ

c. If the school groups students by ability, this system is clearly
explained to parents. YesQ NoQ

18. Are parents fully informed about student academic perfermance?

For example:
a. Report card and grades are clearly explained to parents. YesQ NoQ

b. Parents have opportunity to discuss how to improve their children’s
performance. : Yesd NoQ

c. Resulis of school-wide performance on standardized tests are clearly
interpreted for parents each year. YesQ NoQ
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Taking Stock / Educators 7

19. Does the school help parents be more effective as parents?

For example:

a. Parents are involved in planning school activities for families. YesQ NoQ
b. School offers workshops on how parents can help students do better

in school. YesQ NoQ
¢. School organizes social events for parents to get to know one another. YesQ NoQ

d School arranges for community groups or agencies to provide training
on topics of parent interest. YesQ NoQ

20. Does the school help families connect with community services?

For example:
a. School offers adult education and high school equivalency (GED)

programs. YesQ NoQ
b. School makes referrals to family support resources and other

social services. YesQ NoQ
¢. School building is available for community activities. YesQ NoQ
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TAKING STOCK

The Last Word / For Educators

Thank you very much for taking the time to respond to our Gquestionnaire. We are
also interested in hearing what YOU have to say about involving families in your

school.

What do you think would be the best ways to involve parents in improving

1.
student achievement at the school?
2. What do you think needs to change for parents at your school to become
more involved?
3. What kind of support would you need from the school to be better
connected with your students’ families?
4, Do you perceive that parents feel welcomed and comfortable at your school?
Why?
TAKING STOCK is a user-friendly process for looking at how the school is working with its femilies and community, and
how they can work together better to support student success. TAKING STOCK is a program of the National Committee for
Citizens in Education (NCCE). Copyright 1993 National Committee for Citizens in Education.
O
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Haciendo un Balanee / Para Familias

Inventario dsl Apovo de la Famllia. ls Comunldad
y la Escuela para el Exito Académico da2 loe EBestudiantes

Ropskokckkddckk

Estimados padres:

Gracias por dedicar parte de su tiempo para contestar este cuestionario sobre [os
esfuerzos que [a escuela hace para trabajar con ustedes. Estudios hechos fan demostrado que
a los nifios les va mejor en [a escuela cuando sus padres participan en su educacién.

Sus respuestas ayudardn a la escuela a conocer mejor sus necesidades, anfielos y las
aspiraciones que usted tiene para sus fijos. Con su ayuda, la escuela puede preparar un
programa de participacién de padres que responda a sus necesidades y que contribuya al
triunfo de sus hijos.

Sus respuestas son de gran valor pera nosotros.

dRekskoksekkk

‘i. Nombsre de la escuela:

2. Fecha:

3. Cual es su relacion con el estudiante que asiste a esta escuela:
Q padre/ madre
Q abuelo / abuela / otro familiar

Q amigo / amiga

Sus respuestas son confidenciales
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Haciendo un Balance / Para Familias 1

1. ¢Se comunica la escuela con usted a menudo y de manera franca?

Por ejemplo:
a. ¢Le mantiene la escuela informado de las fechas, actividades y eventos

importantes? Qa sf Q No
b. ¢Son téciles de entender los comunicados de la escuela? Qsf Q No
¢. ¢Provee el manual de la escuela informacién dtil para los padres? asf Q No
d. ¢Le ha motivado la escusla para que reviss los expedientes de sus hijos? Qs Q No

w——

2. ¢Respeta y responde la escuela a las diferencias culturales y de idioma en su
comunidad? )

Por ejemplo:
a. ¢Estén disponibles en espaiiol las farjetas de calificaciones y los boletines

de la escusela? Q sf Q No
b. ¢Se comunican bien los empleados de la oficina con usted? a sf Q No

¢. ¢Se ofrece en su vecindario, la iglesia o por la radio informacién acerca de
los eventos de la escuela? asi Q No

3. Si usted es un padre o una madre que trabaja o encabeza su hogar solo(a), ¢cree
que la escuela se esfuerza por comunicarse con usted?

Por gjemplo:
a. ¢Se lievan a cabo las reuniones y otros eventos de la escuela porla noche
o los fines de semana para pemnitir su participacién? a sf Q No

b. ¢Se ofrece cuidado de nifios durants las reuniones u otras actividades de la
escuela? Q sf Q No

c. ¢Se esfuerza la escuela por comunicarse c¢on usted a una hora conveniente? Q sf Q No
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Haciendo un Balance / Para Familias 2

4. ¢Hace la escuela un esfuerzo por estar en contacto con todas las familias?

Por efemplo:
a. ¢le han invitado a reuniones de la escuela en otros lugares de su comunidad,
como iglesias locales o centros comunales? Q sf Q No

b. ¢Hace la escuela ssfuerzos especiales para incluir a los papés u otros hombres
importantes en la vida de sus hijos? Qsf Q No

¢. ¢le han pedido a usted consejos 0 ayuda para hacer contacto con otros
padres? Qsr Q No

d. ¢ Le han presentado a usted a alguien de la escuela cuyo trabajo es mejorar
los lazos con la comunidad? ' Q sf Q No

£ :Se siente usted bienvenido y lo hacen sentirse comodo en la escuela?

Por ejemplo:

a. ¢Hay sefiales claras que le ayudan a orientarse dentro de la escuela? Qsf Q No
b. ¢Tiene la escuela un salén o centro para padres de familia? Q sf G No
c. ¢Es cémoda el rea de espera de la oficina? Q sf Q No
d. ¢ Son los empleados de la oficina amables y serviciales? Q sf Q No

6. ¢Se siente usted bien recibido en la escuela y estin los empleados dispuestos a

ayudarle?
Por ejemplo: :
a. ¢ Permite |a escuela su visita a cualquier hora del dfa? Qs( Q No
b. ;Contesta la escuela sus recados sin atrasos? a sf Q No
c. ¢ Lefadilita la escuela visitar u observar en e! aula de sus hijos? Q Sf Q No

BEST COPY AVAIL:..
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Haciendo un Balance / Para Familias

Por efjemplo:
a. Hay oportunidades interesantes para ayudar en la escuela o desde su casa?

b. ¢Le han pedido a usted prestar servicio voluntario?

¢. ¢Agradece la escuela sus esfuerzos voluntarios?

7. ¢Le motiva a usted la escuela para que preste servicios voluntarios?

Q sf
Q sf

Q sf

0 No
Q No

QO No

8. ¢Qué tan activo es el grupo de padres (PTA/PTO) de su escuela?

Por ejemplo:
a. ¢ Se reline el grupo por lo menos cuatro veces al afio?

b. ¢Le gusta a usted ir a las rsuniones?
c. ¢Aslsten a estas reuniones los maestros de sus hijos?

d. ¢Eligen los padres de familia la directiva del grupo?

e. ¢ Tiene usted oportunidad en las reuniones de expresar sus opiniones
e ideas?

Q sf
Q sf
Q sf

Q sf

Q sf

O No
QO No
O No

Q No

O No

Por ejemplo:
a ¢Atraer miembros nuevos?

b. ¢Patrocinar eventos sociales para la escuela?

c. ¢Discutir temas controversialas; por ejemplo, derechos de los padres y
educacién sexual?

d. ¢ Revisar los resultados académicos de la escuela?

9. ¢Cudles son las principales actividades del grupo de padres (PTA/PTO)?

Q si 2 No
Q sf 0 No
Q sf Q No
asi QO No

Copyright 1993  National Commitiea for Citizens In Education
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Haciendo un Balance / Para Familias 4

10. (Esta su escuela en contactoc con la comunidad?

Por ejemplo:
a. Trabaja la escuela con grupos de la comunidad para ofrecer servicios

adicionales a las familias, tales como tutorfa o asistencia para vivienda? Qsf O No
b. ¢Participa la escuela en eventos de la comunidad? Q sf QNo

¢. ¢Sabe usted de proyectos de colaboracién entre la escuela y negocios
locales? Q sf O No

11. ¢Trabajan los maestros de sus hijos en estrecha colaboracion con usted?

Por ejemplo:
a. ¢Le dicen los maestros cémo comunicarse con allos? asf QNo

b. ¢Se comunican con usted los maestros de sus hijos por lo menos unavez al mes? Q Sf Q No
c. ¢Le avisa la escuela inmediatamente si sus hijos se atrasan en los estudios? Q sf Q No
d. ¢Ayuda usted a resoiver los problemas de disciplina de sus hijos? Q sf Q No

8. ¢ Sugieren los maestros actividades de aprendizaje para que usted las use
en la casa con sus hijos? Q sf Q No

12. ;Ofrece la escuela oportunidades para que usted desarrolle una relacion estrecha
con los maestros de sus hijos?

Por ejemplo:

a. ¢Patrocina la escuela actividades sociales para que los padres de familia y
los maestros se conozcan mejor? _ Q sf Q No

b. ¢Le han avisado a usted de talleres de entrenamiento que se llevan a cabo
para conocer formas en que fos padres pueden frabajar mejor con los maesires? Q0 Sf O No

c. ¢Ha sido usted invitado a reuniones del personal de la escuela? Q sf G No

Copyright 1993  National Committee for Citizens in Education
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Haciendo un Balance / Para Familias 5

13. ¢Hace el director (principal) un esfuerzo por llegar a conocer a los padres y a los
estudiantes?

Por ejemplo:

a. ¢Es el director amistoso y amable con usted y otros padres? Q s Q No
b. ¢Est4 el director a la dispocision para reunirse con los padres? Q sf 0 No
c. ¢ Participa el director en la mayorfa de las actividades Ge ia escusla? Q Sf Q No
d. ¢, Conoce el director a sus hijos? Q sf Q No

14. ¢Cree usted que los padres participan en la toma de decisiones de la escuela?

Por ejemplo:
a. ¢Participan los padres en la selsccidn del director? Qs Q No

b. ¢Participan los padres en actividades para diseiiary evaluar programas para
la escuela? Qsr Q No

c. ¢Busca la escuela activamente sugerencias de los padres sobre asuntos
relacionados con la escuela? Qsf Q No

15. ¢Esta clara para usted la politica de la escuela en cuanto a la participacidn de los

padres?
Por ejemplo:
a. ¢Tiene la escuela esta polftica por escrito? Q sl Q No
b. ¢Estan estas politicas inclufdas en el manual de la escuela? Qsf Q No
c. ¢Tiene usted una copia de estas politicas? ' Qsf Q No
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Haciendo un Balance / Para Familias 6

16. ¢Le explica a usted la escuela lo que sus hijos estudian y como se les esta
ensefnando?

Por ejemplo:
a. ¢Ofrece la escuela materiales que explican el plan de estudio para cada grado? a sf & No

b. ¢Ofrece la escuela informacién sobre los diferentes programas educativos, por
ejemplo, educacién especial, Capftulo 1, educacién bilinglie? Qs Q No

¢. ¢Entiende usted la ubicacion académica de sus hijos? asi Q No

T

17. ¢(Ofrece la escuela suficiente informacién sobre sus metas para el logro académico
de sus estudiantes?

‘Por efemplo:
a. ¢Se le ha informado a usted sobre las metas de la escusla para el logro

académico de los estudiantes? a s( T No
b. ¢Participaron los padres de familia en establecer estas metas? Qsf Q No
¢c. ¢Revisa la escuela estas metas con los padres todos los afios? Q sf Q No

18. ;Se sicnie usted bien informado sobre el rendimiento académico de sué hijos?

Por ejemplo:
a. ;Se asegura la escuela de que usted entenda las tarjetas de calificaciones
y las notas de sus hijos? Qsf Q No

b. ¢Se leda a usted la oportunidad de hablar en privado con los maestros sobre
¢6mo mejorar el rendimiento escolar de sus hijos? Qs Q No

c. ¢Explica la escusla, con claridad, los resultados de las prusbas estandarizadas
de sus hijos y de la clase en general? Q sf Q No
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19. ¢(Le ofrece la escuela apoyo como padre de familia?

Por ejemnplo:
a. ¢Le ofrece la escuela la oportunidad de planear actividades para la familia? Qs

b. ¢Ofrece la sscuela talleres de antrenamiento/en ¢émo ayudar a sus hijos

con los estudios? Q 8f

¢. ¢Ayuda la escuela a organizar actividades para que los padres se conozcan
mejor entre sf? Qsr

d. ¢ Usa la escuela a otros grupos o agencias de la comunidad para ofrecerle
informacién sobre temas de su interés? Qsf

QO No

QO No

Q No

O No

20. ;Se ofrecen servicios comunitarios a través de la escuela?

Por ejemplo:
a. ¢Existen en la escuela programas de educacién para adultos y de equivalencia

de estudios secundarios (GED)? Qsi
b. ¢Se ofracen servicios sociales a través de la escuela; por ejemplo, servicios

de salud y consejerfa familiar? Q sf
¢. ¢Presta la escuela sus instalaciones para actividades de la comunidad? Q si

Q No

Q No

QO No
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HACIENDO UN BALANCE

Preguntas Abiertas / Para Familias

Queremos agradecerle mucho el tiempo que usted dedicé para responder este
cuestionario. También estamos interesados en saber |0 que a usted le gustaria
decir acerca de la participacion de las familias en su escuela.

1. :Qué es lo méas (til que la escuela estd haciendo para ayudarle a usted como
padre de familia?

2. Por favor, diganos lo que usted DESEA que la escuela haga para que las
cosas sean mas féaciles para usted y su hijo.

3. ¢ Cudl cree usted que seria la mejor forma para que los padres de familia en
su escuela participen mas?

4, ¢Se siente usted bienvenido y c6modo en la escuela? ¢Por qué?
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