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Introductionimmr-
This handbook was written for directors of vocational education who are interested in
activities to support Tech Prep programs and the integration of academic and voca-
tional education. Because the effectiveness of all educational programs rests wit', the
skills, attributes and enthusiasm of the faculty, "Partners in Progress" focuses on the
needs of faculty while developing outcomes that will ultimately benefit the teaching/
learning process. Although this handbook was written for directors of secondary
vocational education, the activities could easily be adapted to work on the
postsecondary/community college level.

I. Purpose & Expected Outcomes

The purpose of "Partners in Progress" is to give occupational faculty the opportunity
to shadow practicing professionals in order to g3in familiarity with the latest equip-
ment, trends and techniques in the field. An equally important component of the
activity is to partner vocational and academic ficvlty in the shadowing experience.
As a result of the experience, the academic teacher gains a better understanding of
how academic concepts are used in professional settings and a stronger appreciation of
the outcomes of vocational education.

The expected outcomes of "Partners in Progress" can range from improved awareness
to specific changes in classroom activities or teaching techniques, depending on what
you expect or require of participants. It is important that you identify the outcomes
you expect and that you make those requirements clear to participating teachers.
Some suggested outcomes include the following:

identification of new methods, equipment or requirements in the field that
affect the way parts of vocational content should be taught;

development of team-teaching activities based on the shadowing experience;

development of one or more integrated ltsson plans featuring activities based
on the shadowing experience;

development of one or more student learning activities featuring applications
of academic concepts derived from the shadowing experience;

development of career awareness activities or materials featuring information
from the shadowing experience.

1,
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II. Resources Required

The "Partners in Progress" activity is relatively inexpensive to implement. However,
vocational directors should anticipate the following costs:

one substitute day for the occupational teacher

one substitute day for the academic teacher

transportation for faculty to and from the work site

lunch

materials

(optional) one substitute day for follow-up/planning activities for the occupa-
tional teacher

(optional) one substitute day for follow-up/planning activities for the aca-
demic teacher.

Depending on local budgets and policies, some or all of the above costs may be
covered through staff development funds or Tech Prep grants, or they may be
partially absorbed by the participating teachers themselves (such as transportation
and lunch costs). If the activity is arranged during a regularly scheduled in-service
day, costs for substitute teachers can be avoided.

III. Setting Up the Activity

A. Selecting the Faculty

Each vocaticnal director will, of course, need to determine fair and effective ways of
selecting occupational faculty to participate in the "Partners in Progress" activity.
(Academic faculty should be selected after the occupational faculty have been
chosen.) Some issues to consider in selecting participants, particularly the first few
teachers, might include the following:

Which faculty have the greatest need to observe current and/or innovative
techniques or practices in the field?

Which faculty would be most likely to translate shadowing experiences into
improvements in their teaching activities?

Which faculty would be the most enthusiastic and credible supporters of the
program to help other faculty become inrerested in participating?

Which faculty would be most "open-minded" to pursuing partnering activities
with academic colleagues?

2.
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After the occupational faculty member has been selected, the academic partner
should be identified. The most obvious criterion for selecting an appropriate
academic partner is cne who teaches an applied academic course. In selecting an
appron:iate academic partner, the vocational director may choose to discuss some
possibilities with the high school principal(s). The questions listed above may be
helpful in deciding which teacher could benefit most from the experience. In some
cases, the occupational teacher may have someone in mind who would make an
excellent partner for the shadowing experience. If so, the appropriate contacts
could then be made to invite that person to participate.

B. Defining the Expectations and Outcomes for Faculty

The outcomes of "Partners in Progress" and the productsor activities you expect of
participants should be made clear to the faculty early in the planning process.

You should identify the type of documentation you will require of faculty and
determine when the necessary materials should be submitted. Some possible
outcome documents include

completed lesson plan forms illustrating activities or materials from the
shadowing experience;

completed evaluation forms;

an outline of an in-service activity for other faculty at your school and/or the
home school of the academic teacher;

a written description of a planned student activity including timeline,
resources and expected outcomes;

an article for the school/district newsletter or other appropriate publication.

There are two major reasons for requiring some type of outcome documentation
from participating faculty. One is that it will help ensure that some type of worth-
while change or impact actually occurs. The other reason is that it helps project an
appropriate image for this experience to facultythe activity is Iola chance for a
"day off," but rather a professional development opportunity that is expected to
improve some aspect of the teaching/learning process. (Requiring documentation,
or "proof' of worthwhile outcomes, does not have to be excessive or burdensome for
faculty.)

In addition to what you will require of faculty you might also consider whether or
not faculty will receive any type of recertification "points" or credit through the
district office. If this is possible, you should complete whatever processes are
required in order to provide participants with recertification credit. As you explain
requirements of the activity to fac -, describing the conditions for recertification
credit will also be an important point you will want to discuss.

3.



C. Selecting the Shadowing Site

The selection of an appropriate shadowing site 's critical to the success of the activity.
Many occupational faculty will probably have several possibilities in mind right away. If
not, vocational directors can help identify an appcopriate site and contact person
through one of the following sources:

district or program vocational advisory committees

business partnership chairperson or district industrial coordinator

county business and education partnership director

PACE Speakers Guide or PACE Counselor/Industry Liaison

local chamber of commerce

county personnel association chairman

The vocational director should review a list of ootential sites to ensure that all under
consideration would provide a worthwhile experience for participants. (For example, an
automotive instructor might list as a possible site a small, local dealership operated by
someone with whom he/she is very familiar. The vocational director might encourage
the teacher to investigate other possible dealership:: that would have a larger, more
computer-driven service department as a way of providing the teacher with access to the
latest techniques.)

Once several possible sites have been identified, it might be helpful for the vocational/
academic faculty partners to collaborate in identifying the site that would bestmeet their
respective needs.

D. Making the Contact

After one or more suitable shadowing sites has been identified, the occupational faculty
member, or yourself as the vocational director, should contact an appropriate individual
at the business and make arrangements for the diadowing activity. It is important that
the activity be fully explained to the business c.mtact and that the role of the business
person be made clear. Some possible roles of the business person in the shadowing
activity might be to

plan activities that will illustrate the latest equipment or techniques in the field;

allow shadowing teachers to participate actively in tasks that will help expand
their understanding of relevant processes or techniques;

provide written materials, sample documents or other items that will illustrate the
use of appropriate academic skills needed to perform certain tasks;

provide opportunities for teachers to ask questions, discuss trends in the use of
technology related to the particukr field, or gather information on other areas of
professional interest.

4.



E. Preparing for the Shadowing Experience

Most faculty will know the procedures they should follow to prepare for a
"non-teaching" day. If you feel reminders are necessary concerning the required
paperwork, arrangements for substitutes, or other procedures, it might be helpful to
provide reminders well ahead of the scheduled activity date.

In order to maximize the shadowing experience, faculty should be encouraged to do
some advance planning. To facilitate this type of planning, a sample checklist is
included in APPENDIX A.

Under the "just in case" category, you should have the name and telephone number
of the business contact person handy, just in case someone should need to get in
touch with one of the participating teachers during the shadowing experience.

IV. Conducting the Activity

Conducting the shadowing experience should be relatively easy, assuming all the
advance planning was completed appropriately and that there are no unfoteseen
difficulties. (Example: A business contact person calls in sick!)

The intent of "Partners in Progress" is that participating faculty and the business
sponsors will enjoy the opportunity to shat-e idei-6, explore new approaches, and
discuss issues of mutual professional interest.

V. Evaluation & Follow-up

All participating faculty should complete an evaluation form and return it to you.
The results of the evaluation can be Invaluable to you in planning future "Partners
in Progress" activities. A sample evaluation form is included in APPENDIX B.

If you choose to require lesson plans of participating faculty, two versions of inte-
grated lesson plan forms that faculty could use are included in APPENDIX C.

If you feel it is necessary to remind faculty that letters of appreciation should be sent
to the business contact person, you should be sure that the reminders are given in a
timely manner.
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A"PARTNERS IN PROGRESS"
Teacher Planning Checklist

In order to maximize your "Partners in Progress" shadowing activity, some advance
thought and planning is helpful. The following checklist should provide you with
some useful tips in preparing for the shadowing experience.

1* If available, review some general information about the company where you will
be shadowing.

Z Identify the three main concepts or issues you plan to explore during the shad-
owing activity:

a.

b.

C.

3. Indicate which, if any, of the following materials might Ix: helpful to bring with
you to the shadowing experience:

Specific units, or lessons, for which you hope to find more current or
relevant examples to use in the classroom

IDCompetency sheets or other documents which illustrate the types of
outcomes expected from your course

ID Other:

4.
ci Other:

Indicate which of the following you hope to obtain as a result of the shadowing
experience:

IDdocuments, forms or other items associated with a specific task performed
on the job

ID job descriptions, company information or other material that could help
in career awareness activities

Ddata sets or other actual examples that could be used to make a classroom
experience or lab more "real" for students

references to professional materials or manuals that could help you more
effectively teach a particular unit or concept

Li pre-employment tests or descriptions of assessment procedures used in
hiring new employees

Ejnames, titles and phone numbers/extensions of business persons who
could make classroom presentations, or who would be willing to
"co-teach" a specific unit or lesson

Dother:
other:

1.
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5. Describe the activities or materials you plan to develop as a result of the shadowing
experience:

6. Identify two ways you might collaborate with your teacher partner after the shadow-
ing experience to enhance your classroom activities and/or the classroom activities
of your partner.

1.

2.

2.12
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"PARTNERS IN PROGRESS"
EVALUATION FORM

PleEise complete this form and return it to:

by: .

SECTION I

1. Name:

2. Teacher Partner's Name:

3. Sponsoring Company:

4. Name/Title of Person Shadowed:

5. Date/Time of Shadowing Activity:
1
1

SECTION II
NNIF----

1 Describe your shadowing experience. What did you observe? What activities
did you participate in? (Please continue on the back of this page if necessary.)

1. 1 4



2. What was the MOST valuable aspect of the shadowing experience to you?
Why?

3 . What was the LEAST valuable aspect of the shadowing experience to you?
Why?

4. If you obtained any materials as a result of your shadowing experience, please
list them below:

2.



5. How could the "Partners in Progress" activity be improved to better meet the needs
of future participants?

SECTION IIImom-
1 Describe how you will use the information you gained through "Partners in Progress"

to improve ycur teaching and/or classroom activities. Include in your description the
timeline for implementation of activities or completion of materials.

A. Activity:

Timeframe:

B. Activity:

Timeframe:

Ce A ctivity:

Timeframe:

3.
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2. Describe how you and your teacher partner plan to collaborate in the future to
enhance your classroom activities.
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ns

w
er

s.

..

(2
) 

V
is

it 
C

os
m

et
ol

og
y 

pr
og

ra
m

.; 
in

-
te

rv
ie

w
 s

tu
de

nt
s 

an
d 

te
ac

he
r 

to
 d

e-
te

nn
in

e 
w

hy
 C

os
m

et
ol

og
y 

is
 a

 g
oo

d
pr

og
ra

m
 a

nd
 w

hy
 o

th
er

 s
tu

de
nt

s
sh

ou
ld

 b
e 

in
te

re
st

ed
 in

 e
nr

ol
lin

g.

(4
) 

C
on

du
ct

 r
es

ea
rc

h 
on

 jo
b 

op
po

rt
u-

ni
tie

s 
an

d 
sa

la
ry

 r
an

ge
s 

fo
r 

lic
en

se
d

co
sm

et
ol

og
is

ts
.

(1
) 

D
es

ig
n 

in
st

ru
m

en
t f

or
 in

te
rv

ie
w

s.

22

O
ut

co
m

es
--

st
ud

en
ts

 w
ill

 d
ev

el
op

 a
 s

ur
ve

y 
in

-
st

ru
m

en
t, 

ad
m

in
is

te
r 

it,
 a

nd
 a

na
ly

ze
th

e 
re

su
lts

 to
 d

et
er

m
in

e 
be

st
 c

on
ce

pt
s

on
 w

hi
ch

 to
 b

as
e 

w
ri

tin
g 

ac
tiv

ity
.

--
st

ud
en

ts
 w

ill
 c

on
du

ct
 r

es
ea

rc
h 

in
th

e 
lib

ra
ry

 a
nd

 g
ui

da
nc

e 
of

fi
ce

 to
 o

b-
ta

in
 a

dd
iti

on
al

 in
fo

rm
at

io
n 

ne
ed

ed
 to

w
ri

te
 th

ei
r 

br
oc

hu
re

s.

--
in

 te
am

s,
 s

tu
de

nt
s 

w
ill

 w
rR

e 
se

c-
lio

ns
 o

f 
a 

br
oc

hu
re

, u
si

ng
 p

er
su

as
iv

e
w

ri
tin

g 
sk

ill
s,

 th
at

 d
es

cr
ib

e 
w

hy
 s

tu
-

de
nt

s 
sh

ou
ld

 e
nr

ol
l i

n 
C

os
m

et
ol

og
y.

--
th

e 
br

oc
hu

re
s 

de
ve

lo
pe

d 
by

 e
ac

h
te

am
 w

ill
 b

e 
gi

ve
n 

to
 th

e 
C

os
m

et
ol

og
y

cl
as

s 
fo

r 
po

ss
ib

le
 u

se
 in

 f
ut

ur
e 

pr
om

o-
tio

na
l m

at
er

ia
ls

.
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k
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B
ac

kg
ro

un
d 

In
fo

rm
at

io
n:

 T
he

 c
on

ce
pt

 o
f 

in
te

gr
at

io
n 

ba
si

ca
lly

m
ea

ns
 f

or
m

in
g 

co
nn

ec
tio

ns
 b

et
w

ee
n 

di
ff

er
en

t s
ub

je
ct

s 
or

 d
is

ci
pl

in
es

. T
he

 id
ea

 is
 to

 p
ur

po
se

fu
lly

 d
ev

el
op

 c
on

ne
ct

io
ns

be
tw

ee
n 

su
bj

ec
t a

re
as

 s
o 

th
at

 e
ac

h 
on

e 
re

in
fo

rc
es

 th
e 

ot
he

r.
 A

s 
a 

re
su

lt,
 le

ar
ni

ng
 b

ec
om

ee
 m

or
e 

m
ea

ni
ng

fu
l a

nd
 r

el
ev

an
t, 

an
d 

st
ud

en
ts

 im
pr

ov
e 

th
ei

r 
ab

lit
ie

s 
to

tr
an

sf
er

 le
ar

ni
ng

 &
cm

 o
ne

 s
itu

at
io

n
to

 a
no

th
er

. (
A

n 
im

po
rt

an
t s

ki
ll 

kw
 a

ca
de

m
ic

 s
uc

ce
s 

as
 w

el
l a

s 
fo

r 
su

cc
es

s 
th

e 
"r

ea
l w

or
ld

r)
 W

hi
le

 s
om

e 
ty

pe
s 

of
 c

ur
ri

cu
lu

m
 in

te
gr

at
io

n 
ca

n 
be

 f
ai

rl
y

co
m

pl
ex

, t
hi

s 
ex

er
ci

se
 is

 in
te

nd
ed

 to
 in

tr
od

uc
e

th
e 

co
nc

ep
t a

t t
he

 c
la

ss
ro

om
 le

ve
L

D
ir

ec
tio

ns
: 1

. S
ta

rt
 b

y 
id

en
tif

yi
ng

a 
co

nc
ep

t f
ro

m
 y

ou
r 

ow
n 

su
bj

ec
t a

re
a 

th
at

 y
ou

 w
ou

ld
 li

ke
 to

 h
av

e 
re

in
fo

rc
ed

 th
ro

ug
h 

ot
he

r 
di

sc
ip

lin
es

. D
et

er
m

in
e 

w
he

n 
yo

u 
pl

an
 to

 te
ac

h 
th

at
 c

on
ce

pt
(i

.e
.,

w
ee

k 
an

d/
or

 d
ay

).

2.
 T

he
n 

m
ee

t w
ith

 th
e 

te
ac

he
rs

 f
ro

m
 o

ne
 o

r 
m

or
e 

ot
he

r 
su

bj
ec

t a
re

as
 a

nd
 id

en
tif

y 
ta

sk
s 

or
 a

ct
tv

iti
es

 f
ro

m
 th

os
e 

ar
ea

(s
) 

th
at

 c
ou

ld
 r

ei
nf

or
ce

 i
co

nc
ep

t y
ou

 w
an

t t
o 

te
ac

h.
 (

Y
ou

m
ay

 h
av

e 
to

 d
is

cu
ss

 th
is

 w
ith

 s
ev

er
al

 c
ol

le
ag

um
 to

 id
en

ti4
t a

pp
ro

pr
ia

te
 ta

sk
s 

or
 a

ct
iv

iti
es

. N
O

T
E

: I
t's

 n
ot

 a
lw

ay
s 

ne
ce

ss
ar

y 
th

at
 th

e 
ac

tiv
ity

 in
vo

lv
e 

a 
fi

el
d t

ri
p 

or
 a

 v
is

it 
to

 a
no

th
er

cl
as

s.
 Y

ou
 c

ou
ld

, f
or

 e
xa

m
pl

e,
 s

im
pl

y 
us

e 
w

ri
tte

n 
m

at
er

ia
ls

 o
r 

do
cu

m
en

ts
 th

at
 y

ou
'v

e 
fo

un
d 

fr
om

 o
th

er
 d

is
ci

pl
in

es
 o

r 
re

al
-w

or
ld

 s
itu

at
io

ns
 to

 te
ac

h 
or

 r
ei

nf
or

ce
 y

ou
r

co
nc

ep
t)

3.
 D

es
ig

n 
or

 p
la

n 
th

e 
ac

tiv
ity

, e
sp

ec
ia

lly
 if

 it
 in

vo
lv

es
 a

 f
ie

ld
 tr

ip
 o

r 
vi

si
tin

g 
an

ot
he

r 
cl

as
s.

 D
oc

um
en

t o
n 

yo
ur

 c
ha

rt
 w

he
n 

th
e 

ac
tiv

ity
 w

ill
ta

ke
 p

la
ce

 a
nd

 in
di

ca
te

, i
f 

ap
pr

op
ri

at
e,

th
e 

or
de

r 
in

 w
hi

ch
 a

ct
iv

iti
es

 w
ill

 o
cc

ur
.

E
xa

m
pl

es
:

M
at

he
m

at
ic

s 
C

on
ce

pt
C

om
m

un
ic

at
io

ns
 T

as
k

Sc
ie

nc
e 

T
as

k
O

cc
up

at
io

na
l T

as
k

O
th

er
 T

as
k 

A
re

a 
or

Su
pp

or
tin

g 
A

ct
iv

iti
es

R
ea

di
ng

 c
ha

rt
s 

an
d 

gr
ap

hs
(3

) 
W

or
k 

w
ith

 th
e 

E
ng

lis
h 

te
ac

he
r;

ha
ve

 s
tu

de
nt

s 
w

ri
te

 p
ar

ag
ra

ph
s 

in
E

ng
lis

h 
cl

as
s 

ex
pl

ai
ni

ng
 a

nd
 a

na
ly

z-
in

g 
in

fo
rm

at
io

n 
fr

om
 th

e 
gr

ap
hs

th
ey

tr
e 

de
ve

lo
pe

d,

(1
) 

V
is

it 
C

he
m

is
tr

y 
cl

as
s 

an
d 

pa
rt

ic
i-

pa
te

 in
 la

b 
w

he
re

 s
tu

de
nt

s 
ar

e 
id

en
-

tif
yi

ng
 p

H
 le

ve
ls

 o
f 

va
ri

ou
s 

ho
us

eh
ol

d
pr

od
uc

ts
; d

es
ig

n 
ap

pr
op

ri
at

e 
ch

ar
ts

ba
se

d 
on

 d
at

a 
co

lle
ct

ed
,

(2
)

V
is

it 
Fo

od
 S

ci
en

ce
 c

la
ss

 w
he

n
th

ey
 b

eg
in

 p
la

nn
in

g 
fo

ra
dv

is
or

y 
cu

m
-

m
itt

ee
 lu

nc
he

on
; i

de
nt

if
y 

fo
od

s 
th

at
w

ill
 b

e 
se

rv
ed

 a
nd

 d
et

er
m

in
e 

fa
t/

ch
ol

es
te

ro
l l

ev
el

s.
 D

es
ig

n 
ap

pr
op

ri
-

at
e 

ch
ar

ts
 b

as
ed

 o
n 

da
ta

 c
ol

lte
d.

O
ut

co
m

es

-s
tu

de
nt

s 
w

ill
 g

at
he

r 
re

al
 d

at
a,

 d
e-

ve
lo

p 
va

ri
ou

s 
fo

rm
s 

of
 c

ha
rt

s 
an

d
gr

ap
hs

, a
na

ly
ze

 d
at

a,
 a

nd
 p

re
pa

re
w

ri
tte

n 
an

d 
or

al
 r

ep
or

ts
.

C
om

m
un

ic
at

io
ns

 Q
m

ce
pt

M
at

he
m

at
ic

s 
T

as
k

Sc
ie

nc
e 

T
as

k
O

cc
up

at
io

na
l T

as
k

O
th

er
 T

as
k 

A
re

a 
or

Su
pp

or
tin

g 
A

ct
iv

iti
es

Pe
rs

ua
st

ve
 w

ri
tin

g
(3

) 
A

na
ly

ze
 r

es
po

ns
es

 f
ro

m
 s

tu
de

nt
/

te
ac

he
r 

in
te

rv
ie

w
 p

ro
ce

ss
. C

al
cu

la
te

th
e 

pe
rc

en
ta

ge
s 

of
 r

es
po

ns
es

 in
 v

ar
i-

m
us

 c
at

eg
or

ie
s 

to
 d

et
er

m
in

e 
th

e 
m

os
t

co
m

m
on

, l
ea

st
 c

om
m

on
 a

ns
w

er
s.

,

(2
) 

V
is

it 
C

oe
m

et
ol

ow
 p

ro
gr

am
.*

 in
-

te
rv

ie
w

 s
tu

de
nt

s 
an

d 
te

ac
he

r 
to

 d
e-

te
rm

in
e 

w
hy

 C
os

m
et

ol
og

y 
is

 a
 g

oo
d

pr
og

ra
m

 a
nd

 w
hy

 o
th

er
 s

tu
de

nt
s

sh
ou

ld
 b

e 
in

te
re

st
ed

 in
 e

nr
ol

lin
g.

-
.

.

(4
) 

C
on

du
ct

 r
es

ea
rc

h 
on

 jo
b 

op
po

rt
u-

ri
ff

le
s 

an
d 

sa
la

ry
 r

an
ge

s 
fo

r 
lic

en
se

d
co

sm
et

ol
og

is
ts

.

(1
) 

D
es

ig
n 

in
st

ru
m

en
t f

or
 in

te
: -

-l
ew

s.
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.

O
ut

co
m

es
--

st
ud

en
ts

 w
ill

 d
ev

el
op

 a
 a

dr
um

en
t. 

ad
m

in
is

te
r 

it,
 a

nd
 a

na
ly

ze
th

e 
re

su
lts

 to
 d

et
er

m
in

e 
be

st
 c

on
ce

pt
s

on
 w

hi
ch

 to
 b

as
e 

w
ri

tin
g 

ac
tiv

ity
.

--
st

ud
en

ts
 w

ill
 c

on
du

ct
 r

es
ea

rc
h 

In
th

e 
lib

ra
ry

 a
nd

 g
ui

da
nc

e 
of

fi
ce

 to
 o

b-
ta

in
 a

dd
iti

on
al

 in
fo

rm
at

io
n 

ne
ed

ed
 to

'w
ri

te
 th

ei
r 

br
oc

hu
re

s.
1

--
in

 te
am

s,
 s

tu
de

nt
s 

w
ill

 w
ri

te
 s

ec
-

tio
ns

 o
f 

a 
br

oc
hu

re
, u

si
ng

 p
er

su
as

iv
e

w
ri

tin
g 

sk
ill

s,
 th

at
 d

es
cr

ib
e 

w
hv

 s
tu

-
de

nt
s 

sh
ou

ld
 e

nr
ol

l i
n 

C
os

m
et

ol
oo

k

--
th

e 
br

oc
hu

re
s 

de
ve

lo
pe

d 
by

 e
ac

h
te

am
 w

ill
 b

e 
gi

ve
n 

to
 th

e 
C

os
m

et
ol

og
y

cl
as

s 
fo

r 
po

ss
ib

le
 u

se
 in

 f
ut

ur
e 

pr
om

o-
tio

na
l m

at
er

ia
ls

.
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at
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B
ac

kg
ro

un
d 

In
fo

rm
at

io
n:

 T
he

 c
on

ce
pt

 o
f 

in
te

gr
at

io
n 

ba
si

ca
lly

m
ea

ns
 f

or
m

in
g 

co
nn

ec
tio

ns
 b

et
w

ee
n 

di
ff

er
en

t s
ub

je
ct

s 
or

 d
is

ci
pl

in
es

. T
he

 id
ea

 is
 to

 p
ur

po
se

fu
lly

 d
ev

el
op

 c
on

ne
ct

io
ns

be
tw

ee
n 

su
bj

ec
t a

re
as

 s
o 

th
at

 e
ac

h 
on

e 
re

in
fo

rc
es

 th
e 

ot
he

r.
 M

 a
 r

es
ul

t, 
le

ar
ni

ng
 b

ec
om

es
 m

or
e 

m
ea

ni
ng

fu
l a

nd
 r

el
ev

an
t, 

an
d 

st
ud

en
ts

 im
pr

ov
e 

th
ei

r 
ab

lit
ie

s
to

 tr
an

sf
er

 le
ar

ni
ng

 f
ro

m
 o

ne
 s

itu
at

io
n

to
 a

no
th

er
. (

A
n 

im
po

rt
an

t s
ki

ll 
fo

r 
ac

ad
em

ic
 s

uc
ce

s 
as

 w
el

l a
s 

fo
r 

su
cc

es
s 

th
e 

"r
ea

l w
or

ld
!,

 W
hi

le
 s

om
e 

ty
pe

s 
of

 c
ur

ri
cu

lu
m

 I
nt

eg
ra

tio
n c

an
 b

e 
fa

ir
ly

 c
om

pl
ex

, t
hi

s 
ex

er
ci

se
 is

 in
te

nd
ed

 to
 in

tr
od

uc
e

th
e 

co
nc

ep
t a

t t
he

 c
la

ss
ro

om
 le

ve
l.

D
ir

ec
tio

ns
: i

. S
ta

rt
 b

y 
id

en
tif

yi
ng

 a
 c

on
ce

pt
 f

ro
m

yo
ur

 o
w

n 
su

bj
ec

t a
re

a 
th

at
 y

ou
 w

ou
ld

 li
ke

 to
 h

av
e 

re
in

fo
rc

ed
 th

ro
ug

h 
ot

he
r 

di
sc

ip
lin

es
. D

et
er

m
in

e 
w

he
n 

yo
u 

pl
an

 to
 te

ac
h 

th
at

 c
on

ce
pt

 (
i.e

.,
w

ee
k 

an
d/

or
 d

ay
).

2.
 T

he
n 

m
ee

t w
ith

 th
e 

te
ac

he
rs

 f
ro

m
 o

ne
 o

r 
m

or
e 

ot
he

r 
su

bj
ec

t a
re

as
 a

nd
 id

en
tif

y 
ta

sk
s 

or
 a

ct
iv

iti
es

 f
ro

m
 th

os
e 

ar
ea

(s
) 

th
at

 c
ou

ld
 r

ei
nf

or
ce

 th
e

co
nc

ep
t y

ou
 w

an
t t

o 
te

ac
h.

 (
Y

ou
m

ay
 h

av
e 

to
 d

is
cu

ss
 th

is
 w

ith
 s

ev
er

al
 c

ol
le

ag
ue

s 
to

 id
en

tif
y 

ap
pr

op
ri

at
e 

ta
sk

s 
or

 a
ct

iv
iti

es
. N

O
1E

: I
t's

 n
ot

 a
lw

ay
s 

ne
ce

ss
ar

y 
th

at
 th

e 
ac

tiv
ity

 in
vo

lv
e 

a 
fi

el
d

tr
ip

 o
r 

a 
vi

si
t t

o 
an

ot
he

r
cl

as
s.

 Y
ou

 c
ou

ld
, f

or
 e

xa
m

pl
e,

 s
im

pl
y 

us
e 

w
ri

tte
n 

m
at

er
ia

ls
 o

r 
do

cu
m

en
ts

 th
at

 y
ou

'v
e 

fo
un

d 
fr

om
 o

th
er

 d
is

ci
pl

in
es

or
 r

ea
l-

w
or

ld
 s

itu
at

io
ns

 to
 te

ac
h 

or
 r

ei
nf

or
ce

 y
ou

r 
co

nc
ep

t.)

3.
 D

es
lg

n 
or

 p
la

n 
th

e 
ac

tiv
ity

, e
sp

ec
ia

lly
 if

 it
 in

vo
lv

es
 a

 f
ie

ld
 tr

ip
 o

r 
vi

si
tin

g 
an

ot
he

r 
cl

as
s.

 D
oc

um
en

t o
n 

yo
ur

 c
ha

rt
 w

he
n 

th
e 

ac
tiv

ity
 w

ill
ta

ke
 p

la
ce

 a
nd

 in
di

ca
te

, I
f 

ap
pr

op
ri

at
e,

th
e 

or
de

r 
in

 w
hi

ch
 a

ct
iv

iti
es

 w
ill

 o
cc

ur
.

E
xa

m
pl

es
:

M
at

he
m

at
ic

s 
C

on
ce

pt
C

om
m

un
ic

at
io

ns
 T

as
k

Sc
ie

nc
e 

T
as

k
O

cc
up

at
io

na
l T

as
k

O
th

er
 T

as
k 

A
re

a 
or

Su
pp

or
tin

g 
A

ct
iv

iti
es

R
ea

di
ng

 c
ha

rt
s 

an
d 

gr
ap

hs
(3

) 
W

or
k 

w
ith

 th
e 

E
ng

lis
h 

te
ac

he
r

ha
ve

 s
tu

de
nt

s 
w

ri
te

 p
ar

ag
ra

ph
s 

in
E

ng
lis

h 
cl

as
s 

ex
pl

ai
ni

ng
 a

nd
 a

na
ly

z-
in

g 
in

fo
rm

at
io

n 
fr

om
 th

e 
gr

ap
hs

th
ey

'v
e 

de
ve

lo
pe

d,

(1
) 

V
is

it 
C

he
m

is
tr

y 
cl

as
s 

an
d 

pa
rt

ic
i-

pa
te

 in
 la

b 
w

he
re

 s
tu

de
nt

s 
ar

e 
Id

en
-

tif
yi

ng
 p

H
 le

ve
ls

 o
f 

va
ri

ou
s 

ho
us

eh
ol

d
pr

od
uc

ts
; d

es
ig

n 
ap

pr
op

ri
at

e 
ch

ar
ts

ba
se

d 
on

 d
at

a 
co

lle
ct

ed
.

(2
)

V
is

it 
Fo

od
 S

ci
en

ce
 c

la
ss

 w
he

n
th

ey
 b

eg
in

 p
la

nn
in

g 
fo

r 
ad

vi
so

ry
 c

or
n-

m
itt

ee
 lu

nc
he

on
; I

de
nt

if
y 

fo
od

s 
th

at
w

ill
 b

e 
se

rv
ed

 a
nd

 d
et

er
m

in
e 

fa
t/

ch
ol

es
te

ro
l l

ev
el

s.
 D

es
ig

n 
ap

pr
op

ri
-

at
e 

ch
ar

ts
 b

as
ed

 o
n 

da
ta

 c
ol

lm
te

cl
.

O
ut

co
m

es

-s
tu

de
nt

s 
w

ill
 g

at
he

r 
re

al
 d

at
a,

 d
e-

ve
lo

p 
va

ri
ou

s 
fo

rm
s 

of
 c

ha
rt

s 
an

d
gr

ap
hs

, a
na

ly
ze

 d
at

a,
 a

nd
 p

re
pa

re
w

rI
ttr

n
an

d 
nr

al
 r

en
or

ts
.

C
om

m
un

ic
at

io
ns

 C
on

ce
pt

M
at

he
m

at
ic

s 
T

as
k

Sc
ie

nc
e 

T
as

k
O

cc
up

at
io

na
l T

as
k

O
th

er
 T

as
k 

A
re

a 
or

Su
pp

or
tin

g 
A

ct
iv

iti
es

Pe
rs

ua
st

ve
 w

ri
tin

g
(3

) 
A

na
ly

ze
 r

es
po

ns
es

 f
ro

m
 s

tu
de

nt
/

te
ac

he
r 

in
te

rv
ie

w
 p

ro
ce

ss
. C

al
cu

la
te

th
e 

pe
rc

en
ta

ge
s

of
re

sp
on

se
s 

in
 v

ar
i-

ou
s 

ca
te

go
ri

es
 to

 d
et

er
m

in
e 

th
e 

m
os

t
co

m
m

on
, l

ea
st

 c
om

m
on

 a
ns

w
er

s.

(2
) 

V
is

it 
C

os
m

et
ol

og
y 

pr
og

ra
m

.; 
in

-
te

rv
ie

w
 s

tu
de

nt
s 

an
d 

te
ac

he
r 

to
 d

e-
te

rm
in

e 
w

hy
 C

os
m

et
ol

og
y 

Is
 a

 g
oo

d
pr

og
ra

m
 a

nd
 w

hy
 o

th
er

 s
tu

de
nt

s
sh

ou
ld

 b
e 

in
te

re
st

ed
 in

 e
nr

ol
lin

g.

.

(4
) 

C
on

du
ct

 r
es

ea
rc

h 
on

 jo
b 

op
po

rt
u-

w
ile

s 
an

d 
sa

la
ry

 r
an

ge
s 

fo
r 

lic
en

se
d

co
sm

et
ol

og
is

ts
.

(1
) 

D
es

ig
n 

in
st

ru
m

en
t f

or
 in

te
rv

ie
w

s.

30

O
ut

co
m

es
--

st
ud

en
ts

 w
ill

 d
ev

el
op

 a
 s

ur
ve

y 
in

-
st

ru
m

en
t, 

ad
m

in
is

te
r 

it,
 a

nd
 a

na
ly

ze
th

e 
re

su
lts

 to
 d

et
er

m
in

e 
be

st
 c

on
ce

pt
s

on
 w

hi
ch

 to
 b

as
e 

w
ri

tin
g 

ac
tiv

ity
.

--
st

ud
en

ts
 w

ill
 c

on
du

ct
 r

es
ea

rc
h 

in
th

e 
lib

ra
ry

 a
nd

 g
ui

da
nc

e 
of

fi
ce

 to
 o

b-
ta

in
 a

dd
iti

on
al

 in
fo

rm
at

io
n 

ne
ed

ed
 to

w
ri

te
 th

ei
r 

br
oc

hu
re

s.

'?
--

tn
te

am
s,

 s
tu

de
nt

s 
w

ill
 w

ri
te

 s
ec

-
tio

ns
 o

f 
a 

br
oc

hu
re

, u
si

ng
 p

er
su

as
tv

e
w

ri
tin

g 
sk

ill
s,

 th
at

 d
es

cr
ib

e 
w

hy
 s

tu
-

de
nt

s 
sh

ou
ld

 e
nr

ol
l i

n 
C

os
m

et
ol

og
y.

--
th

e 
br

oc
hu

re
s 

de
ve

lo
pe

d 
by

 e
ac

h
te

a.
-n

 w
ill

 b
e 

gi
ve

n 
to

 th
e 

C
os

m
et

ol
og

y
cl

as
s 

fo
r 

po
ss

ib
le

 u
se

 in
 f

ut
ur

e 
pr

om
o-

tio
na

l m
at

er
ia

ls
.
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B
ac

kg
ro

un
d 

In
fo

rm
at

io
n:

 T
he

 c
on

ce
pt

 o
f 

in
te

gr
at

io
n 

ba
si

ca
lly

m
ea

ns
 f

or
m

in
g 

co
nn

ec
tio

ns
 b

et
w

ee
n 

di
ff

er
en

t s
ub

je
ct

s 
or

 d
is

ci
pl

in
es

. T
he

 id
ea

 is
 to

 p
ur

po
se

fu
lly

 d
ev

el
op

 c
on

ne
ct

io
ns

be
tw

ee
n 

su
bj

ec
t a

re
as

 s
o 

th
at

 e
ac

h 
on

e 
re

in
fo

rc
es

 th
e 

ot
he

r.
 A

s 
a 

re
su

lt,
 le

ar
ni

ng
 b

ec
om

es
 m

or
e 

m
ea

ni
ng

fu
l a

nd
 r

el
ev

an
t, 

an
d 

st
ud

en
ts

 im
pr

ov
e 

th
ei

r 
ab

lit
ie

s t
o 

tr
an

sf
er

 le
ar

ni
ng

 f
ro

m
 o

ne
 s

itu
at

io
n

to
 a

no
th

er
. (

A
n 

im
po

rt
an

t s
ki

ll 
fo

r 
ac

ad
em

ic
 s

uc
ce

s 
as

 w
el

l a
s 

fo
r 

su
cc

es
s 

th
e 

"r
ea

l w
or

ld
r)

 W
hi

le
 s

om
e 

ty
pe

s 
of

 c
ur

ri
cu

lu
m

 in
te

gr
at

io
n 

ca
n 

be
 f

ai
rl

y
co

m
pl

ex
, t

hi
s 

ex
er

ci
se

 is
 in

te
nd

ed
 to

 in
tr

od
uc

e
th

e 
co

nc
ep

t a
t t

he
 c

la
ss

ro
om

 le
ve

l.

D
ir

ec
tio

ns
: 1

. S
ta

rt
 b

y 
id

en
tif

yi
ng

 a
 c

on
ce

pt
 f

ro
m

 y
ou

r 
ow

n 
su

bj
ec

t
ar

ea
 th

at
 y

ou
 w

ou
ld

 li
ke

 to
 h

av
e 

re
in

fo
rc

ed
 th

ro
ug

h 
ot

he
r 

di
sc

ip
lin

es
. D

et
er

m
in

e 
w

he
n 

yo
u 

pl
an

 to
 te

ac
h 

th
at

 c
on

ce
pt

 (
i.e

.,
w

ee
k 

an
d/

or
 d

ay
).

2.
 T

he
n 

m
ee

t w
ith

 th
e 

te
ac

he
rs

 f
ro

m
 o

ne
 o

r 
m

or
e 

ot
he

r 
su

bj
ec

t a
re

as
 a

nd
 id

en
tif

y 
ta

sk
s 

or
 a

ct
iv

iti
es

 f
ro

m
 th

os
e 

ar
ea

(s
) 

th
at

 c
ou

ld
 r

ei
nf

or
ce

 th
e

co
nc

ep
t y

ou
 w

an
t t

o 
te

ac
h.

 (
Y

ou
m

ay
 h

av
e 

to
 d

is
cu

ss
 th

is
 w

ith
 s

ev
er

al
 c

ol
le

ag
ue

s 
to

 id
en

tif
y 

ap
pr

op
ri

at
e 

ta
sk

s 
or

 a
ct

tv
iti

es
. N

O
T

E
: I

t's
 n

ot
 a

lw
ay

s 
ne

ce
ss

ar
y 

th
at

 th
e 

ac
ttv

ity
 in

vo
lv

e 
a 

fi
el

d
tr

ip
 o

r 
a 

vi
si

t t
o 

an
ot

he
r

cl
as

s.
 Y

ou
 c

ou
ld

, f
or

 e
xa

m
pl

e,
 s

im
pl

y 
us

e 
w

ri
tte

n 
m

at
er

ia
ls

 o
r 

do
cu

m
en

ts
 th

at
 y

ou
'v

e 
fo

un
d 

fr
om

 o
th

er
 d

is
ci

pl
in

es
 o

r 
re

al
-w

or
ld

 s
itu

at
io

ns
 to

 te
ac

h 
or

 r
ei

nf
or

ce
yo

ur
 c

on
ce

pt
)

3.
 D

es
ig

n 
or

 p
la

n 
th

e 
ac

tiv
ity

, e
sp

ec
ia

lly
 if

 it
 in

vo
lv

es
 a

 f
ie

ld
 tr

ip
 o

r 
vi

si
tin

g 
an

ot
he

r 
cl

as
s.

 D
oc

um
en

t o
n 

yo
ur

 c
ha

rt
 w

he
n 

th
e 

ac
tiv

ity
 w

ill
ta

ke
 p

la
ce

 a
nd

 in
di

ca
te

, i
f 

ap
pr

op
ri

at
e,

th
e 

or
de

r 
in

 w
hi

ch
 a

ct
tv

iti
es

 w
ill

 o
cc

ur
.

E
xa

m
pl

es
:

M
at

he
m

at
ic

s 
C

on
ce

pt
C

om
m

un
ic

at
io

ns
 T

as
k

Sc
ie

nc
e 

T
as

k
O

cc
up

at
io

na
l T

as
k

O
th

er
 T

as
k 

A
re

a 
or

Su
pp

or
tin

g 
A

ct
iv

iti
es

R
ea

di
ng

 c
ha

rt
s 

an
d 

gr
ap

hs
(3

) 
W

or
k 

w
ith

 th
e 

E
ng

lis
h 

te
ac

he
r;

ha
ve

 s
tu

de
nt

s 
w

ri
te

 p
ar

ag
ra

ph
s 

in
E

ng
lis

h 
cl

as
s 

ex
pl

ai
ni

ng
 a

nd
 a

na
ly

z-
in

g 
in

fo
rm

at
io

n 
fm

m
 th

e 
gr

ap
hs

th
ey

'v
e 

de
ve

lo
pe

d,

(I
) 

V
is

it 
C

he
m

is
tr

y 
cl

as
s 

an
d 

pa
rt

ic
i-

pa
te

 in
 la

b 
w

he
re

 s
tu

de
nt

s 
ar

e 
id

en
-

tif
yi

ng
 p

H
 le

ve
ls

 o
f 

va
ri

ou
s 

ho
us

eh
ol

d
pr

od
uc

ts
; d

es
ig

n 
ap

pr
op

ri
at

e 
ch

ar
ts

ba
se

d 
on

 d
at

a 
co

lle
ct

ed
,

(2
)

V
is

it 
Fo

od
 S

ci
en

ce
 c

la
ss

 w
he

n
th

ey
 b

eg
in

 p
la

nn
in

g 
fo

r 
ad

vi
so

ry
 c

or
n-

m
itt

ee
 lu

nc
he

on
; i

de
nt

if
y 

fo
od

s 
th

at
w

ill
 b

e 
se

rv
ed

 a
nd

 d
et

er
m

in
e 

fa
t/

ch
ol

es
te

ro
l l

ev
el

s.
 D

es
ig

n 
ap

pr
op

ri
-

at
e 

ch
ar

ts
 b

as
ed

 o
n 

da
ta

 c
ol

le
ct

ed
.

O
ut

co
m

es

-s
tu

de
nt

s 
w

ill
 g

at
he

r 
re

al
 d

at
a,

 d
e-

ve
lo

p 
va

ri
ou

s 
fo

rm
s 

of
 c

ha
rt

s 
an

d
gr

ap
hs

, a
na

ly
ze

 d
at

a,
 a

nd
 p

re
pa

re
w

ri
ttr

n 
nr

w
l n

rs
al

 r
rn

nr
tA

_

C
om

m
un

ic
at

io
ns

 C
on

ce
pt

M
at

he
m

at
ic

s 
T

as
k

Sc
ie

nc
e 

T
as

k
O

cc
up

at
io

na
l T

as
k

O
th

er
 T

as
k 

A
re

a 
or

Su
pp

or
tin

g 
A

ct
iv

iti
es

Pe
rs

ua
si

ve
 w

ri
tin

g
(3

) 
A

na
ly

ze
 r

es
po

ns
es

 f
ro

m
 s

tu
de

nt
/

te
ac

he
r 

in
te

rv
ie

w
 to

ro
ce

ss
. C

al
cu

la
te

th
e 

pe
rc

en
ta

ge
s 

of
 m

sp
on

se
s 

in
 v

ar
i-

ou
s 

ca
te

go
ri

es
 to

 d
et

er
m

in
e 

th
e 

m
os

t
co

m
m

on
, l

ea
st

 c
om

m
on

 a
ns

w
er

s,

I
:

-,

(2
) 

V
is

it 
C

os
m

et
ol

og
y 

pr
og

ra
m

.;
-

in
te

rv
ie

w
 s

tu
de

nt
s 

an
d 

te
ac

he
r 

to
 d

e-
te

rm
in

e 
w

hy
 C

os
m

et
ol

og
y 

is
 a

 g
oo

d
pr

og
ra

m
 a

nd
 w

hy
 o

th
er

 s
tu

de
nt

s
sh

ou
ld

 b
e 

in
te

re
st

ed
 in

 e
nr

ol
lin

g.

.
.

-

(4
) 

C
on

du
ct

 r
es

tr
ch

 o
n 

jo
b 

op
po

rt
u-

ni
tie

s 
an

d 
sa

la
ry

 r
an

ge
s 

fo
r 

lic
en

se
d

co
sm

et
ol

og
is

ts
.

(1
) 

D
es

ig
n 

in
st

ru
m

en
t f

or
 in

te
rv

ie
w

s.

3 
4

.

O
ut

co
m

es
--

st
ud

en
ts

 w
ill

 d
ev

el
op

 a
 s

ur
ve

y 
in

-
st

ru
m

en
t, 

ad
m

in
is

te
r 

it,
 a

nd
 a

na
ly

ze
th

e 
re

su
lts

 to
 d

et
er

m
in

e 
be

st
 c

on
ce

pt
s

on
 w

hi
ch

 to
 b

as
e 

w
ri

tin
g 

ac
tiv

ity
.

--
st

ud
en

ts
 w

ill
 c

on
du

ct
 r

es
ea

rc
h 

in
th

e 
lib

ra
ry

 a
nd

 g
ui

da
nc

e 
of

fi
ce

 to
 o

b-
ta

in
 a

dd
iti

on
al

 in
fo

rm
at

io
n 

ne
ed

ed
 to

w
ri

te
 th

ei
r 

br
oc

hu
re

s.

--
in

 te
am

s,
 s

tu
de

nt
s 

w
ill

 w
ri

te
 s

ec
-

tio
ns

 o
f 

a 
br

oc
hu

re
, u

si
ng

 p
er

su
as

iv
e

w
ri

tin
g 

sk
ill

s,
 th

at
 d

es
cr

ib
e 

w
hy

 s
tu

-
de

nt
s 

sh
ou

ld
 e

nr
ol

l i
n 

C
os

m
et

ol
og

y.

--
th

e 
br

oc
hu

re
s 

de
ve

lo
pe

d 
by

 e
ac

h
te

am
 w

ill
 b

e 
gi

ve
n 

to
 th

e 
C

os
m

et
ol

og
y

cl
as

s 
fo

r 
po

ss
ib

le
 u

se
 in

 f
ut

ur
e 

pr
om

o-
tio

na
l m

at
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