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Foreword

It gives me great pleasure that my Government has been able to sponsor the exciting
project on multicultural child care practice which has led to the development of this
publication, Opening the Doors: Child Care in a Multicultural Society.

What is most pleasing about this book is the way in which it takes a commitment to the
principles of Access and Fquity and translates that into a resource which will support
child care workers to care for young children in ways which prepare them to be
responsible adults in a multicultural society.

The essential message is that there is an intrinsic relationship between the principles
that underpin good child care practice and those that underpin the concept of
multiculturalism. The purpose of this book is to make explicit that relationship in ways
which support child care workers to respond sensitively to the demands of caring for
children in a mnulticultural society.

Children learn their attitudes to similarities and differences and this learning begins at
a very early age. They learn by observing the similarities and differences between
people and by absorbing the spoken and unspoken messages about those differences.
Given this it is vital that child care workers are provided with resources which enable
them to respond positively, sensitively and responsibly to the cultural and linguistic
diversity which is an integral and enriching aspect of our society.

The Australian Early Childhood Association is to be congratulated for initiating this
project which the Commonwealth Government has been very pleased to help fund as
part of our commitment to provide affordable quality child care for all Australians.

R | L. Hawke

Prime Minister of Australia
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How to Use This Book

This book can be read in sections or as a whole, However, the first five sections are
critical as thev set the stage for what is to follow. It is strongly recommended that
Sections |-5 be read thoroughly before going further, Key points have been

This book Is aboul ;. hished for those who want only an overview. Those who want more detailed

centre-based child care . , . , e . L e
services lor children information can read the entire scection. The final section indicates sources of further

under 5. information,.
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I o Introduction

Introduction

Many early childhood professicnals have embodied in their child care centres for a
long time a perspective that acknowledges the cultural aii! linguistic diversity of the
Australian community, and yet some of them feei unsure about what they are doing.
Others wonder what a multicultural perspective means and seck guidance about how
to begin. $till others are sceptical, and question the need for and value of a
multicultural perspective. Much of the scepticism is founded on misconceptions about

what a multicultural perspective in child care means.

People who work in child care centres are very busy and unfortunately have
precious little time to reflect on their philosophy and practice or to pursue new ideas
and information. Nevertheless, the large majority of child care centre personnel are
keen to provide the best possible experiences for children.

This book has been prepared with the questions and concerns of staff and the
preciousness of their time uppermost in mind. Consequently, ail efforts have been
made to make the information accessible and easily readable to enalile people to use it
at the level of detail that suits them, and to address specific issues and concerns. Some
very important topics are covered briefly where other good resource materials are
easily available.

Who Is It For?

While the focus of this book is centre-based services for under five year oids, much of
the information will apply to family day care, sessional prograras for three to five year
olds, out-of-school hours care, and other early childhood settings. After all, the
principles for providing appropriate experiences for children in the early childhood

years and much of the practice are the same, regardless of the setting,

This material is written specifically for directors and co-ordinators of long day care
centres, as they are the key people to influence the day-to-day quality of child care

services. but it will also be relevant for child care workers.

The focus is on mainstream services, which are likely to cater for Anglo-Australians

and children from one or several other cultural and linguistic backgrounds. There

foa
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2« OPENING THE DOORS

would also be soine cenwes that may have only Anglo-Australian children. but these
- would be rare. This focus should not be interpreted as a judgment about mainstream

services being preferable to those sponsored by particular cultural groups and/or

operated for families from a particular cultural or linguistic background. Both types
have particular strengths and advantages. Neither should there be inferred a judgment
about where Aboriginal and other children from non-Anglo-Australian backgrounds
are best cared for. [t is a reality that not all parents of Aboriginal and Anglo-Australian
background will have access to services established specifically for their needs. and
some familics who do have access may choose to send their children to mainstream

services.

No Recipes

2ives exampice ot Some readers will be disappointed at the lack of specificity and concrete suggestions in
‘pproprie practice this hook. There are many publications available with specific suggestions for activities
and experiences appropriate for a multicultural perspective. Sources of these materials
are listed at the back of the book. There is however, a more important reason for the
lack of specific detail. Within the book. along with principles. there are suggestions for
appropriate practice and itlustrations of those suggestions. but this is not a recipe
hook. Caring well for children is too complex for anyone who writes about it to be
prescriptive, or to reduce it to a list of do’s and don'ts. Besides. good practice relies
heavily on sensitive responses to the needs and interests of the clients — in this case.

both children and their families. .

This means that it is not possible for one person to teil another exactly what to do.

A centre’s A basic goal of a multicultural perspective is that children will learn that there is
sesponse will seldom one right way to do things; rather there are many different ways. We must
N lllllqlll‘

apply that principle in our own work. It follows then that each centre’s multicultural
perspective wilt be unique. as it will need to reflect the families that use the centre as

well as the community in which the centre is located.

Who Contributed?

~riy childhooa The experience and expertise of a large number of Australian early childhood
nrhers personnel have been relied on in writing this book. Substantial time was spent in three
child care centres to collect information. It was a privilege to see care of such high

quality and to see a multicultural perspective being implemented so naturally and

"'": and ”"rv"l's thoughtfully. Discussions were held with people who provide resources. advice and in-
fothree SpReCI

service education related to a multicultural perspective. The members of the Project

CUTHTOeS
Steering Committee also provided valuable insights and information, as well as
animated debate.
O
o
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3 e Introduction

What Did They Share?

agreement on It was most heartening to see and hear many matters of the key messages over and
what matters over; in spite of differences in emphasis, there seemed to be almost total consensus
about the critical elements in a multicultural program. This book hopefully reflects

4 commitaent (o that consensus, the collective wisdom of people with a tremendous amount of energy,
""fh_i""fi."“ their expertise and dedication in caring for children and their families. To all those people
privehee who took time to talk about this itnportant topic, thanks are extended. It is hoped that
the pages that follow reflect accurately the insights they shared. It is not that these
people have all the answers, although exemplary practice was observed and
tremendous knowledge shared. It is rather that they are continually asking questions,
looking at what they are doing. questioning and trving to do better. That is what makes
the difference between services or professionals of high quality and those that are

mediocre.

The most difficult part of any journey is taking the first step. Fortunateby, it is not true that the rewards do not come until the
destination is reached. They will come once the journey has commenced. Children, families and cultures cre complex and
changing. Gu-bzgwellforciu'hb'enMw@swwhmugeadurdmdlb@dmd&mﬁtynmaumusmﬂwlmof
having arrived permanently. Happy journey!

Anne Stonehouse

b -
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t o OPENING THE DOORS

Where Were
Heading

Incorporating a multicuitural perspective must begin with acknowledgement and
acceptance of the reality that Australia is a multicuitural society. The term
“multicultural” is being used here in its simplest sense, to indicate that people from a

wide variety of culturai and linguistic backgrounds live in this country.

The reality of the Australian population leads many Australians to work for a better
way of living together. Germanos-Koutsounadis (1988/89:10) quotes the definition of a
multicultural society as adopted bv the Fourth National Conference of the Federation

of Ethnic Communities’ Councils of Australia:

A multicultural society is one where a variety of different cultural groups co-exist harmoniously, free
to maintain their distinctive religious, linguistic or social customs; equal as individuals in their
access to resources and services appropriate to them and their needs; to civil and political rights; and
sharing with the rest of soctety particular concerns and values. There would be diversity, equality,
empathy of interaction. All of the groups would stress tolerance of cultural. linguistic and religious
differences which would be complementary to the loyalties the individual shares with other
Australians and which form his/her identity as an Australian in the Australian ethos.




5 o Where We're Heading

This statement embodies the aims for children’s services. So the real reason for
embracing a multicultural perspective is a pragmatic one — today's children will work
with, go to school with, be friends with, live next door to, form permanent

relationships with people from cultures different from their own.

towards an inclusive The aims of a multicultural perspective in chiid care relate to children’s past, their
perspective in child

present and their future. Their history and their family’s history are acknowledged,
care

they are provided with a rich caring experience, which will influence the values and

attitudes they carry with them for the rest of their lives.

The aims of a mu’ -ultural perspective in child care relate also to valuing one’s
own culture and language and appreciating the culture and language of others. They
have to do with helping children to acknowledge commonalities between themselves

and others, to value diversity, and to view differences in a constructive way.

Hendrick (1988: 257) issues an important reminder relating to aims:

towards seeing .. . The basic learning should be that everyone is worthwhile and that each child brings with him
‘mfr:_"ce B’ from his family special things that enrich the group and that are fun to share. In other words, we
enriching

hope to teach that each child is special, not that each child is peculiar. The purpose of multicultural
curriculum is to attach positive feelings to multicultural experiences so that each child will feel

towards included and valued, and will also feel friendly and respectful toward people from other ethnic and
respectin
mhr':s 8 cultural groups.

Millikan and Steele (1988:np) assert that eppropriate goals for children are the starting point for good practice. They suggest

the following goals:

1. To provide the opportunity for all children to develop self esteem and a positive attitude toward themselves and others.

2. For all children to have access to information regarding their cultural herivage based on their experience, knowledge
and interest.

3. For all children to develop a growing awareness of the unique nature of Australia.
4, To provide opportunities for children to extend their communication skills.

16




6« OPENING FHE DOORS

2 Principles Underlying
a Good Experience
For Children

This book rests on the conviction that providing a multicultural perspective is an
application of principles of quality care. It is not something set apart. special, or
separate. Having staed that, it must also be said that providing a multicultaral
perspective is not alwavs casv.and the ways to do it well are not always obvious. Doing
it well requires i commitment by staff, and mav entail major alteraions to collective
and individual philosophics. practices and attitudes. It may require people to chatlenge

beliefs they have held all their lives.

better pracuce Derman-Sparks and Jones (1988) note that criteria refated o amulticultural

ienends ona perspective in the acereditation process for carly childhood centres in the United
sufinumess wo

nanse States administered by the National Academy of Early Childhood Programs are the

ones centres find most difficult to meet.

‘There are numerous lists of principles or beliefs that underpin the provision of
child care of high qualitv, and one such list tollows. These principles will be

claborated in the sections that tollow.,

The Principles

®  Respect is the starting point for the provision of quality care. This includes:
cteet for e —  respect for the individual and others, which translates into allowing
oners children. no matter how voung. to exercise some autonomy. to have some
control over their da’ experience
—  respect for parents and families
— respect for staft
—  helping children to learn to respect themselves and other people, and to

understand differences between people.

Sveropment o ® .\ positive self conceptis a necessary pre-requisite for healthy development and
el fearning. Self concept includes feelings about one’s own gender, physical self.
o

race. culture and anguage. The self concept develops from messages one gets

Q from others.

ERIC s
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®  Lach person is unique and the starting point for providing a good experience is
valuing individuality. A person’s uniqueness is contributed to by his or her own
individuality, family, community, rice, culture, language and past experience.
Caring and respect for others involves valuing both the differences between
people and their commonalities.

® Ferlings of security and trust are a necessary backdrop to develpment and
learning; they derive from sensitive, consistent caring.

®  Young children learn best through active involvement with materials, through
self-initiated. first-hand experiences.

® Children’s learning about care and respect for other people comes largely
through modelling, what they see happening around them, and what they
experience themselves.

¢ [Effective learning requires starting with the known, what is familiar; therefore,
the physical environment as well as practices in the centre should reflect the
known world of the children.

Especially in the critical early years when first processes are being mastered and identity is being
formed, effective learning best occurs in an environment in which the child can grow naturally
from the known to the unknown. This means early learning in his oumn, not an alien
language, based on the symbols that prevail in the daily life of his family and community. The
child can then move confidently onwards and outwards from his own environment, coping
more effectively with the demands of others. (Bernard van Leer Foundation, 1984: 9)

®  The use of language is closely tied to cognitive development and self concept;
nurturing competence and confidence in language is critically important in the
carly vears. All children have the right to maintain and develop their first ‘
language as well as to become proficient in English.

® Children will need considerable help to resolve constructively the inevitable
conflicts that occur when people engage in meaningful interactions.

e A partnership with each child's parents is an essential ingredient of quality care.

® In order to work effectively with children, staff must model the relationships,
attitudes. and behaviours they are assisting children to learn. Staff must be cared
for and supported in ways similar to those they employ to assist children’s

development.

The rest of this book makes explicit the application of these beliefs to daily practice in a centre that takes into account the
Ausb'almcmnmnﬁtyﬁaatwealll&)emnmuandﬂleneedtopreparechildrentoberespmzsibleadultsinasocietyﬂ:atis
culturally and linguistically diverse.




0 e What Is A Multicu!~ral Perspective?

3 What Is A
Multicultural
Perspectiver?

A muliicultural perspective can be defined and described most etfectively through a set
of contrasting statements about what it is and what it is not, illustrated by quotes from
people in the field.

No One Right Way

diversity is positive It begins with a positive attitude toward diversity, a recognition that, with regard to most things,
there is no one right way. It is not a belief that “our way is the right way”, a view that other
cultures are deprived in some way, or an effort to get children who are different to hide their
differences or get rid of them in order to “fit in”.

e o s e g
e o sy e gy

A T R O v
Ll e e St o Y] i,

The attitudes children
adopt about differences
can be influenced by
child care staft.




O

ERIC

Aruitoxt provided by Eic:

difference does
matter

10 o OPENING THE DOORS

MISCONCEPTION: *They came to this counuy to live — the best thing we can do to

help them get on is teach them our ways.”

MISCONCEPTION: “We treat all children the sume here: riace and color don’t make
any difference. What's the point of making u big issue out of it — the children don't

take any notice of the differences!™

There are some major problems with the attitudes itlustrated by the above
comments. Firstly, treating all children the same ignores individual differences. A
major principle of quality care refers to the uniqueness of cach child and the

recognition that this is the starting point for providing a meaningtul experience.

Secondls. skin colour and cultural and linguistic background do mater, and
children are picking up attitudes about skin colour and other difterences from a very
cartv age. Phere is substantial evidence that children begin to notice differences at
around the age of two vears (Derman-Sparks, 1988). The atitudes they adopt ubout
those differences is what child care statf can influence. it is essendal that they learn

that difference does not equate with deficit.

The term used by Derman-Sparks and Jones (1988:3.1) to refer to denial of

difterences is “colorblindness™. About it they write:

Bigotry asswnes that differences are unequal: colorblindness derues that differences are significant.
Colorblindness assumes that race relations are a question of skin color and ignores issues of
history, culture, and the institutional power relationship created by racism. Colorblindness creales a
comforting world view for whites while blatantly ignoring the daily experience of people of other
races. It establishes the white experience as the norm and the differences in others’ experience as
unimportant . . . Paradoxically, however. people espousing a colorblind position often recognize
the need to bring children of different backgrounds together so that. by playing with each other. they

can discover that “we are all the same ™.

“Colorblindness™ ignores the fact of ditferences as well as people’s teelings about

ditterences.

Assuming that cultures other than the mainstream culture are inferior or deprived
also runs counter to a multicultural perspective. This leads to ettorts to "till children

up” with the mainstream culture and ignore their own. Derman-Sparks (1988:6) states:

1t often reflects altruistic intentions — ‘I have it guod, and 1 want to help those who don't’ — but it
is ethnocentric. and ultimately racist. in its treatment of other people’s cuitures and history as

inferior or nonexistent.
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Acknowledgement of Prejudices

recoumsing hias It begins with acknowledgement of the existence of bias and prejudice in oneself, other staff, and
i staring children as a starting point for doing something constructive about them. It is not denial of signs of

noint for change

bigotry in one’s own behaviour and language or those of children.

EXAMPLE: Derman-Sparks (1988:2,3) cites the example of the child who refuses to
hold a black child's hand because it is dirty, The adult replies, “Don’t say that, it will
hurt LaVon's feelings. I'm sure she washed her hands this morning. Here, vou can
walk with Mivoko, and I'll hold LaVon's hand. That wav evervone will be happy™. In
this response, Derman-Sparks notes, the adult “has given a child permission to reject

another child on the basis of color™.

Similarities and Differences

what is shared It focuses on assisting children to acknowledge and accept both their commonalities and similarities
is important with others, on the one hand, as well as their differences. It does not stop at just pointing out
differences.

Child care stalf can help
children share their

similarities as well as
accept their ditferences. equally important that the similarities among people arc given significant emphasis. A

A multicultural perspective does not consist solely of a focus on differences. It is
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12 o QPENING THE DOGRS

question worth serious consideration by all people who embrace a multicultural
perspective is the following: What is it that people have in common who live in
Australia and how can that be emphasised along with promoting enjoyment of
diversity? One answer to that question, and it has many answers, is that all people
living in Australia share the land, the environment, and protection and preservation of
it should be a common concern (Millikan, 1989).

A second more basic answer is that people share many of the same needs and
feelings, although the way they meet those needs and express those feelings will differ.
This is what children can begin to learn through the concrete experiences offered in

_child care. Hendrick (1988: 264) suggests that children can be helped to learn about
the commonality of biological and psychological needs — the fact that. for example, we

2!l get hungry, we all get sleepy, we all yawn. She writes:

The same principle can be taught in relation to emotions, everyone feels mad sometimes. everyone
wants to belong to somebody. most people want to have friends, and most children feel a little lost
when their mothers leave them at school.

Recognising and Combating Discrimination

help children see Itrapdrﬁmwdermdétgmamakﬁlganmhgﬁddtﬁbmwmmelhmofc}dhbmm

racism and oppose it helping them in developmentally appropriate ways « begin to recognise racism and discrimination
and to work effectively against them (Derman-Sparks, 1988). 1t does not mean ignoring racism
and discrimination or assuming that children are incapable of recognising them or too young to do
something constructive in response to them.

attitudes towards Helping children to learn about similarities and differences is not enough. It is

‘ﬁm:“'““t attitudes toward differences (Phillips, 1988) that cause problems. Some of the concepts

develnp early in the anti-t 1s curriculum (Derman-Sparks, 1988), developed over the past few years at
Pacific Oaks College, apply to the treatment of a multicultural perspective. It begins
with the recognition that children notice differences around the age of two and
therefore can begin to learn attitudes about those differences. They learn prejudice
from the attitudes that exist in society and not from contact with people from diverse
cultures. While all children do not have contact with people from other cultures, they
all have contact with the attitudes prevalent in society. They are likely to develop what
Derman-Sparks and Jones (1988: 11) label pre-prejudice, “ideas, feelings, and acts that

reflect misconceptions, discomforts, and fears about differences”.

acknowledge Step one in the anti-bias curriculum is to acknowledge differences of all kinds that
differences exist within a group of children. These would include gender differences, those
relating to special needs, cultural, racial. and language differences, and individual

differences (skin tone, hair type, height, for example). Children learn that gender has

s
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to do with body pants and little or nothing to do with skills, interests, or expression of
feeling, They learn that skin colour is inherited and that within cultures, even within
families, there is great variation in skin colour. They learn that children with
disabilities are not frightening or to be avoided. It is important to communicate to
children a positive valuing of these ditferences. Obviously, to do this well adults need
to be comfortable with who they are. This is not so easy because many adults have

never addressed differences directly and are uncomfortable with them.

Step two is to recognise untair or hurtful behaviour and develop a variety of ways

to deal with it, through stories as well as situations that occur.

Step three involves taking action against discriminatory situations, helping children
think critically and take creative action. The developers of the anti-bias curriculum
state their aims in the following way:

1 want children to learn to discriminate, to make judgments about whats fair and what's not, to
sort ot what they have the power to change and what they can't do anvthing aboui. . . We want
children 1o become effective thinkers and problem solvers, not acceptors of dogma; actors, rather than

passive victims. (Derman-Sparks, 1988:9,10)

For the Entire Program

integral and ongoing

our way is onlv
une way

It is for all aspects of the program and for all the time. It is not offering a ‘“tourist curriculum”
(Derman-Sparks, 1988), which teaches through artifacts and holidays, where the things to do with
other cultures are distinct from the mainstream program, and the dominant culture is not treated
as a culture,

A perspective that acknowledges cultural and linguistic diversity pervades the entire
program on an ongoing basis. I is not something tacked on or done on a particular
day or at a particular time or that is singled out tor special attention.

MISCONCEPTION: “Adopt a multicultural perspective — you've got to be kidding!
We're flat out just getting through the day — we can't possibly add another thing!"

Making a big fuss over isolated items, customs and celebrations from another
culture out of context or with little or no explanation, even with the best of intentions,
may have the opposite etfect to what is intended. It may highlight differences and lend
to “our” way of doing things an inaccurate sense of rightness in children's minds.
There is a vast and very significant difference between focusing on, for example, the
fact that Dutch children wear wooden shoes, and a focus on the many different ways
people cover their feet and the reasons behind those differences. The former
establishes a “we-they” dichotomy — we (in the mainstream culture) wear “normal” or

proper shoes, but in some other countries they wear “funny” kinds of shoes.
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“Visitors come to the centre and stand around as though they are waiting for something

‘multicultural to happen. 1 feel like saying to them. ‘You're standing in it — it is done through

things that are here all the time — we have @ multicultural perspective in everything we do.
(Child Care Worker)

The “tourist curriculum" contrasts with natural integration of aspects of other

cultures.

The tourist curriculum both patronizes, emphasizing the “exotic™ differences between cultures, and
trivializes, dealing not with the real-life prroblems and experiences of different peoples but with
surface aspects of their celebrations and modes of entertainment. Children “visit” non-white cultures
and then “go home” to the daily classroom that reflects only the dominant culture.
(Derman-Sparks, 1988: 8)

A multicultural perspective in child care should draw heavily on the lifestyles and

customs of families from diverse cultural backgrounds living in the wider community,

Sensitive Treatment of Diversity

It involves sensitive and substantive treatment of diversity end aspects of other cultures. It is not
simply a matter of focusing on “‘exotica’.

There is more to & multicultural perspective than meets the eve.Some attempts to
offer a multicultural perspective are little more than window dressing, with heavy

reliance placed on inclusion of artifacts. cultural relics, and other “exotica™ and either

(3] 5
-
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A multicultural

- perspective must be
more than window

dressing.

ignoring language differences or treating them as problems or noveliies. A centre that

acknowledges cultural and linguistic diversity will have some obvious material
manifestations from a variety of cultures. but a multicultural perspective goes far
bevond that. As someone has said, a multicultural perspective in child care is a lot

more than “chopsticks and sombreros” {Hopson, 198Ya).

ERIC
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For All Children

It is for all children. It is not something to be done only if children from minority cultures are in
the centre and is not for them alone.

for all children In answer to a question asked about what a multicultural perspective in child care
in all centres is, a worker replied, “It’'s something you have to do for a few weeks until the child
settles in and learns English”. That point of view is exactly the opposite to that
promoted in this book. The assumption is that a multicultural perspective is for all
children, not just those from non-English speaking or other minority backgrounds. It
is not something remedial required when a centre “has the problem of having non-
English speakiag children attending” but something that benefits and enriches the
lives of all involved — staff, families, and children. The often heard line, “We don't
need to have a multicultural program, we don't have any ethnics™ makes no sense. In
fact. a strong argument could be made that a service that has only white Anglo-
Australian staff. families, and children has a particular need for the incorporation of a

muliicultural perspective.

begin with diversity When there are no children from other than Anglo-Australian backgrounds in the
within the community centre, it would make sense to “share” the cultures and languages in the local

community. When there are families from other cultures using the centre, as there will
be in most communities, aspects of their culture and language should be given priority,

along with attention to other manifestations of cultural and linguistic diversity.

and in the centre “The main difference it makes to a multicultural perspective when you have families from other
cultures in the centre is that you start with them.” (Child Care Centre Director)

, When multiculturalism is thought not to be for ‘us’ but for ‘them’, policies which promote it are not
likely to be very seriously conceived or resourced. (Yeatman, 1988: 56)

. . . White children growing up in a racist environment, where their aftitudes and stereotypes are
supported rather than challenged, are as much victims as their black peers. Moreover, a multi-racial
community offers a wealth of experience which if denied these children, can only make them the
poorer. We should therefore be prreparing all our children to live in a multi-racial community on a
basis of equality, whilst respecting the differences between people. (Moodley, 1983:12)

Children who are the direct targets of discriminatory attitudes and stereotypes need to have an
environment that challenges discrimination in all its forms and enables them to develop the self
confidence needed to develop their skills and abilities unvestricted by stereotypes and prejudice.
Children who are not the direct targets of a particular form of discrimination need to be able to
develop an openness and respect for difference and an ability to question and challenge
discrimination. (Greater London Council, 1986:8)
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Enriching and Fun
It enriches the program, is fun. It is not an extra burden for staff or a problem to be solved.

MISCONCEPTION: “We are lucky — all of our children were born in this country
and so they know European [sic] ways.”

The aim of this book is to de-mystify concepts of a multicultural perspective in
children’s services, to allay people's fears and uncertainties, to encourage those who
have doubts. Rather than being a problem to be solved. or a challenge to face. offering
a multicultural perspective is positive and enriching for all involved. An enthusiastic

outlook about it is. as with most things, essential to its success.

Natural Incorporation of Variety

It involves incorporating naturally into the centre’s practices and physical environment a rich var-
ietyofapaimcamdnwmiakﬁvmdmmlanw.AmWﬁadavdpademtre}y
mﬁlyma&mﬁmhwkdgeofoﬂzuadhmbtwderbhelﬁdﬁldrmbmwabmdmdhwmm
such.
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MISCONCEPTION: “Our children are too voung to learn about culture.”

Child care personne} may use as an excuse for not adopting a multicultural
perspective their lack of knowledge or the lack of resources or time to find out about
other cultures. This should not necessarily be a deterrent. Young children do not
understand the concept of cutture. “Doing” other cultures, offering isolated or even a
series of connected experiences labelled as ethnic, is not what this perspective is all
about. Openness to diversity and a willingness to search for resources are much more

important.

be sure that While it is true that staff do not have to be authorities on different cultures to offer

information is a multicultural perspective, it must be said that some caution needs to be exercised

accurate
when using clothing, anifacts, dances, or other aspects of a culture about which one
has little understanding. One runs the risk of being out of date, of stereotyping, or at
worst, being offensive. There is a need 1o check on the appropriateness of what is

being offered.
Phillips (1988:44) writes about the need to move beyond looking at cuitures:

My belief is that culture is not the problem, nor that differences are, nor that diversity is a root cause
of inequality. It is the response to these that is.

Rather than difference itself; it is the response to difference that is the problem. Rather than culture
itself. it is the attitudes about culture that are the problem.

Rather than diversity itself. it is the ways in which the major institutions of this country have
responded to culturally, racially, and ethnically diverse people that is the major source of our
condition of social, political, and economic inequality.

Language is Critical

focus on culture It requires acceptance that language is a critically important component of a multicultural

and language perspective, and at the same time that a multicultural perspective incorporates much more than
just the language needs of children whose first language is not English. It is not a matter of
focusing separately or exclusively on needs related either to language or cultural background and

Language is inseparable from culture and self-identity. However, it must not be

overlooked thart families from other English speaking cultures may also bring customs,

practices, diversity — manifestations of a culture — to the centre.

MISCONCEPTION: “We don't need to worry about being multicultural — all of our
children speak English.”
O
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Staff and Families

Lt ana famiiies trom

It is assisted greathy by the presence of staff and families from minority cultures. It is not achieved

INET vuitares can e 3 qutomatically by having staff or families from culturally and linguistically diverse backgrounds in

adlerence

the centre.

MISCONCEPTION: “We run a multicultural program — our children are

multcultural.”

The extent to which a centre has a multicultural perspective relies on what is or is

not done to acknowledge the diversity of the people involved in the centre.

Developmental Appropriateness

‘e hisiy tor 2ood

nild ciare pracuce

It ensures that priority is given to the developmental appropriateness of experiences and materials
used in the program. It is not sacrificing developmental appropriateness for the sake of cultural
and linguistic diversity.

In other words. just because a material or an activity or an cxperience is from
another culture, it is not necessarily appropriate. This is another point that is easy to
state and difticult to act upon. In their zeal to incorporate diversity, it would be easy for
child care personnel to use materials. stories and books, and activities that have little
intrinsic merit for children but simply represent something a bit different. Quality care

starts with responding sensitively to the needs of children.

The Centre and the Wider Community

routed desirabice

tunour

O
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It will embrace staff, parents and the community. It does not stop with what is offered to children

in the centre.

Saff in their interactions. not only with children but also with their colleagues and
the children’s families. need to model what they are trving to help children learn
about relating to other people. This includes caring, respect. negotiation and

willingness to compromise.

MISCONCEPTION: “If we accommodated all the parents’ requests because of their

culturat background. we'd be doing things as many different wavs as we have families.”

A parent who uses a centre with a strong multicultural perspective said, “The best
thing about this centre is that it draws out of people — staff, children..and parents —

all that they have to offer™.

30
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A Multicultural Perspective

a positive attitude toward diversity

acceptance that there is no one right way

focus on similarities and commonalities
as well as differences

moving bevond differences to look at
attitudes toward differences

acknowledgement of bias and prejudice
in self and others

helping children to recognise racism and
discimination and work effectively
against them

pervasive throughout the life or the
centre

present all the time

ennching, fun

incorporation of a variety of aspects of
diverse cultures

natural incorporation of other cultures

sensitive and meaningful treatment of
diversity and aspects of other cultures

1
Ry

-

getting children to “fit in”

trying to get rid of difference

a view of other cultures as deprived
viewing difference as deficit

a view that our way is the right way

“colorblindness”

looking superficially at differences
without asking why

denial of prejudice

assuming that children are too voung to
see racism and discrimination and
counter them

a “tourist curriculum”

something tacked on, something extra

present only at specific times just for
children from minority cultures

a problem to be solved

“doing™ a culture or country

making a fuss over experiences and
materials from other cultures

focusing on the obvious, “exotica”
window dressing
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attention to language as part of culture

acknowledging and incorporating the
cultural and linguistic backgrounds of
staff and families

putting a priority on developmental
appropriateness

encompassing families and community

drawing on experiences from the daily
lives of the people in the community

32

treating language or culture in isolation

just a matter of having people from other
cultures in the centre

sacrificing or compromising
developmental appropriateness for the
sake of being “multicultural”

just a set of activities for children

attention to times long ago and places far
away
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Partnership

with Parents

Building bridges berween staff and families and forming a partnership with them on

behalf of the child is at the heart of the provision of quality care. The reasons for this

are several.

The family is the most significant influence on a child’s development and well-
being: éonseqllcntiy'. working well with a child means working with the family and
nurturing a strong parent-child relationship. '

Continuity between home and care is vital for a voung chiid to develop and learn
well, .

When parents and staff do not share information about the child, each is relating
1o the child without the whole picture, and each may have different assumptions
without realising it.

The contributions parents can make 1o all aspects of the program are many and
varied. Rather than being an extra task or burden, partnership with parents
hrings many rewards and benetits, not the least of which is that informed parents

are likely to become strong advocates for the centre and for quality care.

Parents who use child care are busy. as are people who work in child care. Neither

group has much extra time. The types of involvement proposed here do not require

great amounts of time. Thev do not rely on attendance at meetings or participation in

management of the service. although these are good ways for parents to be involved.

Characteristics of the Partnership

A partnership between parents and child care staff has the same characteristics that

any partnership must have:

common goals;

lack of competitiveness. wiliingness to work together;
mutual respect and trust, good will, liking for each other;
commitment to sharing information:

frequent and eftective communication:

openness, understanding of the other’s perspective;

shared responsibility.

33
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Making it Work

While a partnership requires shared responsibility, in child care it is the staff who have
the responsibility to take the initiative to establish and maintain a partnership with
parents, if for no other reason than that they are in the positons of power. Staff who
value the parent-staft parttrership will make an active eftort to discover ways that will
make parents collectively, as well as individually, feel a sense of belonging to the

centre.

EXAMPLE: A child care worker in one of the centres used to collect information
for this book was able to list specific ways she had encouraged many parents in her
group to make a contribution, such as sending in a favourite family recipe. bringing Sri
Lankan relatives in to dance for the children, making a video to show at a parents’

night or contributing equipment for the home corner.

In all of the centres in which the author spent time collecting information for this
book, the outstanding feature in all cases was the partnership with parents. The
centres were truly open to parents and that message came through clearly even to a
visitor. There were no signs of a “them-us™ attitude toward parents. As has been said
about working with children, working effectively with parents begins with respect. with
acceptance of individual differences and that means acceptance of and respect even
for parents viewed by staff as difticult, demanding and critical. It is not uncommon for
some parents to communicate with staff in ways that are not understood or liked. 1f
staff are honest with themselves, thev will admit that it is considerably easier to respect

and like children than adults.
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EXAMPLE: In a staff meeting several staff were being very critical of a parent, who
happened to be from a non-English speaking background. They complained that he
never seemed to have anything to say to staff, that in spite of many overtures from
them, he appeared uninterested. The person in charge of the group, who has a serious
commitment to partnership with parents, pointed out to the staff that this father was
the person who had contributed some Indonesian puppets and other materials that he
| bought for the centre on his latest trip to his own country. The other staff had been

unaware of this and appeared impressed and surprised.

recognise diversit When there are families from non-English speaking backgrounds, or for that
within and between

) matter, English speaking migrants, using the centre, the challenges may vary somewhat
cultures from those when all families come from an Anglo-Australian background. These
parents may be more reticent, because of language differences or uncertainty about
what to expect. They may be living with additional stresses that compete with their
children for attention, such as learning the language, finding work, being without
extended family. adjusting to a different culture, dealing with racism. However, there is
tremendous diversity within Anglo-Australian families, and therefore a variety of
challenges to be met in forming partnerships with them. Families from other cultural
and linguistic backgrounds present no more challenges as a group than do Anglo-
Australians, although they may present different challenges. Most of the challenges
presented by opening the centre to parents can be overcome when there is an attitude

of respect, commitment to communicate and professionalism.

talk with parents Obviously, in order for staff to be partners with parents. they must have ongoing
discussion about centre philosophv and practices and about the need to work together

with parents.

know what is negotiable Thev will need to be clear about the many areas where acceding to parents’
requests is important and the few areas where compromise is not possible. For
example, staff cannot agree to requests by parents that physical punishment be used
on their child. Thev are likely to agree to parents’ requests that their child not
participate in celebration of a holiday for religious reasons. However, there are a
number of occasions where what is best for the child in the long run is not obvious

and requires careful consideration and discussion by staff and parents together.

EXAMPLE: When a single parent requests that her child be woken up from his
sleep early so that he will go to bec at a reasonable hour in the evening to allow the
mother to study, it is not immediately obvious what is ultimately in the child’s best
interests, and a solution requires negotiation, compromise, and good will on the pan

of parents and staff.
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In the Beginning

Many parents have no choice but to use child care, and many communities, because
the demand for care is so much greater than the supply, have no choice about which
service they use. Similarly, many parents will come to child care not knowing what to
expect, what questions to ask. This may be particularly true for families from other
cultures, as chiid care centres may not exist in their country of origin. Even if there are
child care centres in their country of origin, it may still be expected that the extended
family would provide the child care. What may appear to staff as lack of interest or
concern about the quality of care may reflect lack of knowledge of what to ask or what

is expected of them.

information and openness Parents’ first contact with the centre sets the stage for the partnership. Statf

build contidence

share ¢xpectations

welcome questions

be welcoming

O
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promote this through:

welcoming parents in a triendly way;

sharing information freely about the servic-:

showing a genuine interest in the child and the family without prying. Some

important information will be shared only after trust is established;
EXAMPLE: Asking tactfully among other things, about the language spoken at

home, food preferences. and religious practices in the initial interview gives

parents the idea that their child will be treated as an individual, not just one

member of a group.

understanding that parents are likely to be feeling somewhat uncomfortable;

making clear mutual responsibilities that is, what parents can expect from the

centre, and what the centre expects from parents:

demonstrating that parents’ questions are welcomed, their requests respected;

indicating a variety of ways parents can be involved in the life of the centre.

Itis a tremendous help to have all of this information in written form in
appropriate languages to support what is communicated verbally, but a booklet or

handout is no substitute for warm, personal communication.

On a Continuing Basis

The initial messages of welcome given to parents will be believed only if they are
reinforced in daily practice. Parents will gradually get the message that they are
welcome, that the centre is their place too und a partnership will be formed. Itis not
so much a matter of saying it rather it is a matter of puuting it into practice,

demonstrating it.

Some ways that staff can assist the formation of a partnership with parents follow.
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MAKING INFORMATION ACCESSIBLE TO PARENTS, IN THEIR FIRST LANGUAGE
WHEREVER POSSIBLE:

make information letting them know about staft changes ahead of ime;

available displaying photos and names of the staff;

providing all parents with minutes of management comntittee meetings:

displaying the program, recently developed policies. lunch and sleep chants for
their perusal. and discussing these with them occasionally:

®  keeping a notebook on each child, where periodically staff and parents exchange
written information about the child’s interests, developmental milestones,
interesting anecdotes (a supplement to, not a substituic for, verbal
communication);

® . daily diary of highlights of the dav displayed in the foyer.

tell parents what's EXAMPLE: One centre posts News for Today, written large for quick and easy
happening reading on butchers’ paper. outside the door at going home time each dav. Staff take
responsibility for preparing it on a weekly roster. What is significant about this exercise

is not just that it is done, but the tone of it. It communicates delight in the children.

NEWS FOR TODAY

Considering it has been such a miserable day, we have coped very well. Children have been
happy, especially Laura who had a birthday yesterday.

First activity this morning was making our own play dough in two colours, yellow and green.
Then Berra made her wonderful breakfast and shared it with us, with special tea called chai,
bread and jam (made from rose petals), and olives. Matthew and Tom R. ate the most. They
really enjoyed them and a special cheese that followed. Everyone had a wonderful time.

Music was fun, with Berra and Betty helping us to sing Spanish and Turkish songs and
games.

The story for older children was “The Hungry Spider” and due to the wet day we have had
many stories. Late aflernoon activities are sand play, chalk drawing, assorted games, stories,

and music.

Hauve a dry and lovely evening everyone.

EXAMPLE: One parent interviewed said that although she did not have the time to

be very involved in the centre. she felt very reassured by the openness of the staff. “I
know they have nothing to hide” she stated.

he sensitive and Staff may necd to monitor the wavs thev convey information to parents and to

T ] N n . . . . .
respectiul whom they give information. It is critical that parents are given needed or requested

O
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information in a non-patronising and tactful wav. Staff may be more likely to leave

parents from other cultures alone. notintervering when advice or assistance would be
helpful. This is sometimes because of lack of confidence, but sometimes is based on a
belief that intervention may represent interference with culrally based practices. The

tollowing quote illustrates this misconception,

“I realise now that for a long time I was treating parents from non-English speaking backgrounds
quite differently from Anglo-Australian parents. Any time there was evidence that perhaps they could
do with some information about. some aspect of child rearing or child development, I would think,
“It’s probably their culture” and that would give me an excuse to do nothing about it. whereas if it
was an Anglo-Australian parent, I would say something. The example | remember related to parents
giving their children lots of junk food. I'd be much more likely to give the ‘Anglo-Aussies’
information about nutrition and leave the others alone. I realise now that this was a kind of
discrimination. I did it with good motives — I didn’t want to tmpose our ways on them — tut 1
now see that just because they come from a different culture dvesn’t mean that they have all the
answers, that they couldn't benefit from some good solid information if it’s presented in a sensitive

way.” (Child Care Centre Director)

WELCOMING PARENTS INTO THE ROOM. MAKING THEM FEEL COMFORTABLE
RATHER THAN AN INTRUSION OR A NUISANCE.

EXAMPLE: A small but significant symbol that bridges exist between care and
home was a note that the cook in a centre had on her notice board. The note was

from a parent and it read, “Can you please write down the recipe for the rice dish that
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you served on Thursday. Sally has mentioned it several times, and I would like to make
it at home. Thanks"”. The note was left on the notice board after the recipe was
provided, presumably because the cook was pleased to have been asked.

One staff member identified making time for parents as a chalienge she had to
face when she came to work in a centre where partnership with parents was a priority.
She said, “That's the hardest thing, to look relaxed, to make time for parents, when
you have lots of other things.to do. It really is a matter of sorting out your priorities”.

EXAMPLE: Photos of children’s families in the room are welcoming and help
children feel secure. One director spoke of a boy who had little or no English and
seldom spoke but made a point of taking all visitors over to the photos and pointing
out the one of his family. The presence of the photo was obviously very important to
him.

SHARING WITH PARENTS STAFF'S RESPECT FOR AND PLEASURE IN THEIR CHILD.

A parent interviewed commented, “The thing 1 like is that ...y make me feel that
my child is the most special one in the centre, and yet I know that they make other
parents feel that way too",

BEING OPEN ABOUT PRACTICE, ASKING FOR ADVICE WHEN DECISIONS ARE BEING
MADE ABOUT THE PROGRAM AND ENGAGING IN MUTUAL PROBLEM SOLVING.

EXAMPLE: One centre involves parents in a particular group within the centre to
develop, in conjunction with staft, policies for the operation of the room, for example,
on discipline, routines, or visitors. This is an excellent way for parents to be involved
as well as helping them to understand the complexity of operating a program of high
quality.

EXAMPLE: Organising a parents' night where parents participate in the sorts of
activities children engage in at the centre achieves several aims. This experience gives
the staff an opportunity to talk not only about the value of certain types of activities, it
also allows them to bring up issues such as how children feel when they do not
understand the language used in the centre or when they are new and do not know

anyone or the expectations people have of them.

SHARING INFORMATION WITH PARENTS ABOUT THEIR CHILD AND ENCOURAGING
PARENTS TO SHARE THEIR INSIGHTS WITH STAFF; SHARING DECISION MAKING
WITH PARENTS ABOUT THEIR CHILD.
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EXAMPLE: One parent gave an example of solving a problem with the help of
staff. Her young toddler would not cat breakfast in the morning, and this was
becoming a source of great tension for this mother and her child. She discussed it with
the staff, it was decided that perhaps the problem was that the child was being rushed.
The solution settied on was that breakfast could be brought to the centre, and the

child could eat it in a more leisurely atmosphere.

BEING APPROACHABLFE AND WELCOMING OF CONSTRUCTIVE CRITICISM.,

A suggestion box, or a yearly or half yearly questionnaire for parents to respond to
anonymously, further reinforces :he idea that suggestions are welcomed. Parents will
be more hounest if they are asked to give feedback in a way that does not threaten
them, as they may feel that if they are going to be identitied they have to say what staff
want 15 hear.

One parent said, “The key thing is that I feel at ease with statf, I can ask them

anything™.

TRYING TO SEE THINGS FROM THE PARENTS' PERSPECTIVE, ESPECIALLY WHEN
DIFFERENCES OR TENSIONS ARISE.

EXAMPLE: Parents are encouraged to ring up during the day to see how their child
is getting on. Staft give honest, though optimistic. reports when parents do ring. They
do not criticise and are not condescending toward those parents who. for a variety of

reasons. ring up regularlv.

BEING HONEST WITH PARENTS ABOUT CHALLENGES OR OBSTACLES TO QUALITY IN
THE SERVICE.

One of the very positive benefits of having parents as partners is that they become

a centre's strongest advocates and supporters.

GETTING TO KNOW PARENTS AS PEOPLE, NOT JUST AS PARENTS.

EXAMPLE: Social occasions are a great leveller. Family occasions with food and
music. sometimes with a cultural theme. are times for staff and families to get to know
cach other in a relaxed setting. Two of the centres visited for this project. both with a
large number of non-English speaking background families. said that their most
successtul familv social occasion was a Bush Dance! This fits nicely with the concept

that Australian customs are part of a multicultural perspective too!
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How Parents Can Help

there are many
different ways

an individual
approach
s helpfid

doing meaningful
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ask them for suggestions
and advice

Partnership as described in the preceding pages is the most important way for parents
to contribute. Inevitably in centres where there is a pantnership with parents, there are
many ways for parents to assist. The contribution of each parent is valued, and fixed

notions about what the ideal parent contributes are noticeably absent.

Finding out the particular talents and interests of parents and issuing a specific
invitation to them to participate in the program is likely to be more successful than
simply a general invitation to become involved. Ways that are meaningful and
comfortable for a variety of parents should be offered. As parents become more

comfortable in the centre, they are likely to participate more actively.
Hendrick is writing about school, but her point applies to child care as well:

Over and over I have witnessed teachers asking mothers to wipe off tables or help in the kitchen or
letting them simply stand around. smiling a lot, but knowing in their hearts their time is being
wasted. Visitors may prefer simple tasks in the beginning because they are familiar, not threatening,
and because they do not want to make waves or antagonize the teacher. However, keeping them at
such tasks is fundamentally denigrating, teaches children that parents are not important at school,
and deprives children of the unique contribution such people can make if properly

acknowledged.  (1988:261)

Teachers who seek out parents because they value their practical experience with their children will

find that this approach reduces the parents’ feelings of defensiveness when the teacher happens to be

better educated or better paid. (Hendrick,1988:263)

In addition to encouraging parents to come in throughout the vear, one centre has
found that some parents respond to the designation of a particular week as Parents’
Week. when all parents are encouraged to do something at the centre. According to
the staff. this often is the first step leading to involvement and participation at other

times of the year.

Cooking with children or providing favourite recipes that can be incorporated into
the centre’s menu is a pleasant and non threatening way to involve some parents. One
centre made a recipe book containing recipes from a variety of cultures contributed by

parents, and they presented copies to parents as a Christmas gift.
Other tasks that parents might want to do include the following.

® Welcoming and orientating new parents. encouraging their participation and that

of other parents.

Contributing junk materials.
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®  Linking the centre and families with other community resources. Parents can
often make helpful contacts for the centre through their work, community

organisations they belong to. and {riends.

Assisting in the care of the children.

Participating on sub-committees for a particular purpose. The management
committee and the centre benefit from involving parent non-meinbers in projects
where they can contribute.
®  Fund raising.

EXAMPLE: Fund raising is often more attractive to parents when it is for a
particular purpose. particularly one they have chosza. One of the centres used for
this project involved parents very successfully in raising funds to bring in

performers and artists to entertain the children.

Having a small group of children visit them in their home. This has been very

successfully done for several years in one of the centres used in this project. |

Fach centre will have its own unique set of such tasks. In addition. there are
particular contributions that parents from other cultures can make. The following list

is trom the Community Child Care Newsletter Victoria (1985:12).

®  \trite signs and notices for the centre in their language.
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Contact other parents from their culure to encourage them to participate.
Use their language with all children in the centre.

®  Collect and provide resources about their culture, that is, pictures and costumes of
their country of origin, taped songs, children’s stories and games.
Provide recipes.
Introduce older family members, such as grandparents, to the centre so that they
can contribute.

®  Give talks at parent meetings about their own perception of their culture, their
child rearing practices, their own childhood experiences.

®  Share with staff their expectations of the child care centre.

Participation on the Management Committee

Parent participation in the management of child care centres is vitally important.
However, it cannot substitute for partnership as outlined previously, and it is not
necessarily appropriate for all parents. If any parent is pressured to be on the
management committee and feels uncomfortable, lacks skills, or does not understand
the jargon or meeting procedure, the effect may be to disempower that parent, to

damage the partnership.

In centres that are keen to cater well for families from diverse cultural and
linguistic backgrounds, parents from non-English speaking backgrounds are often
pressured to participate in management. Whether it is made explicit or not, their role
is often seen as being the representative of all parents from non-English speaking
backgrounds. If thev feel uncomfortable ‘n the role, they may not be effective.
Consequently they do not feel good about it. nor do they make as valuable a
contribution as they might if they felt more comfortable. The result is that their
presence on the management committee, if they cannot contribute, is patronising and

tokenistic and runs counter to the thrust of a true multicultural perspective.

The other side of this is that if where there are parents who are interested in
participating in management, thev will need support from staff, and some parents will
need a bit of encouragement. In addition, the perspective of parents from non-English

speaking backgrounds is vital for the effective operation of a centre.

One practical suggestion from a director. which is likely to increase interest and
participation, is not to hold the annual general meeting or the elections at the
beginning of the year, when many parents are new and just getting to know the centre

and each other.

i
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When There are Non-English Speaking Families

4 wonderful

resOUrce exists

special challenges
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Parents from other
cultures make a
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to the centre.

Quite obviously. it is much easier to have a truly multicultural perspective when there
are families and staff who are from other than the Anglo-Australian culture. They are
wremendous resources for the program, and simply their presence is of great value.

Services that have those families and value them are much the richer for it

A multicultural perspective is an application of principles of quality care. However,
it would be simplistic to overlook the special considerations and challenges to be faced

when families from a variety of cultural and linguistic backgrounds use the service.

CULTURAL AND LINGUISTIC DIVERSITY ATTRACTS FAMILIES AND STAFF.

Probably the most attractive aspect of a centre to families from other cultures is the
presence of statf and families from diverse cultural and linguistic backgrounds. While
the presence of people from one’s own culture may be considered ideal. some families
are attracted to a situation where there is a mix of people from diverse backgrounds.
where, as one parent put it, “You don't feel as thouga you or your children stand out
because everybody is different”. So for centres wanting to attract more culturally
diverse families, the first challenge is to recruit several families or to employ someone

from another culture to be on the staff. There will be further discussion of this in the

sections on staff and getting started with a multicultural perspective.
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THE LANGUAGE BARRIER CAN BE BROKEN.

For parents who speak little or no English. obviously interpreters are necessan.
Other parents or staff may be used. or an interpreter service if available. Care must be
taken when getting material translated. for concepts may be distorted and incorrect
information transmitted. It is critically important that translations are done by people
who are qualified to translate and who will liaise with staft who understand the

meaning of what is being translated.

Written material in other languages (policy booklets. application forms,
explanations of the curriculum) are helpful. Having notices and greetings up in a
varietv of languages gives an important message to parents about the respect and

acceptance afforded language and culture.

When staff learn a few words in the tamilv’s first language it opens the door to
communication and partnership and it convevs to the parents an important message
about staft's willingness to meet them half wav. Less than perfect pronunciation is not
a problem. as parents will appreciate seeing staft struggle with language and not get it
right!

Attendance and participation at meetings is likely to increase if parents are
designated at meetings to interpret for a panticular language group, even if the
majoritv of that group speak English. People are much more likely to state an opinion
it they can do so in their own language. This means obviously that the pace of the
meeting will be slower. It is important that all parents appreciate this (Community Child

Care Newsletter Victoria 1985).

GENERALISATIONS AND STERFOTYPES INTERFERE WITH THE PARTNERSHIP.

People within a culture live. dress, eat. travel, and rear their children in a variety of
ways. Any doubts about that can be laid to rest by thinking about the difficulty of. for
example, generalising about Australian child rearing practices, or Australian houses.

Sensitive staff will monitor themselves to ensure that they are not making assumptions

- about children or their parents because of their cultural background. In addition. the

differences in beliefs and practices within a culture attributable to class and generation

may be greater than those between cultures.

As well, there is a tremendous risk in basing practices. information, activities, and
selection of materials trom other cultures on what has been read in books or what
someone experienced when they visited that country some time ago. or on notions

collected from the media. The risks are that:

c
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they are outdated. do not apply to contemporary life in that culture;

they are incorrect;

they are offensive;

they are stereotypical;

they do not apply to the lives of people from other culturss living in Australia
today.

A multicultural perspective in child care is about incorporating diversity that is
meaningful to children’s daily lives and experiences and is not about outdated or

inaccurate information that will lead them to have inappropriate ideas.

KNOWING PARENTS' EXPECTATIONS HELPS.

Yeaunan (1988) cites research that indicates that some parents from non-English
speaking backgrounds may not distinguish between child care and school — in other
words, they may assume that their children will be taught to read and write and will be
participating in a very structured program which is not found in child care programs
of high quality. It is important to know what parents expect, especially when their
expectations cannot be met, so that staff can explain the program to them. Many
parents may be basing their expectations on their own childhood experience which
will have been very different from that of their children (Steele, 1989).

PARENTS CAN BE RESOURCES AND TEACHERS FOR STAFE

Parents are great sources of information about their culture. Using them as sources

has three major benefits:

® it empowers them:
® it gives them a feeling of belonging;

® it ensures that what is included from their culture is relevant to them.

EXAMPLE: One centre developed the idea of “Long Ago Books”. Parents from
other cultures were asked to talk about how their children would live if they had stayed
in the place their parents came from. and this was recorded. The child care worker
who did this reported that parents were hesitant to begin with. but once they began.
the challenge became condensing all that they had to say into a single story suitable
for children. Parents also had to approve the illustrations, which further empowered

them.
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PARENTS MAY NEED ENCOURAGEMENT AND SUPPORT TO NURTURE THEIR CHILD'S
APPRECIATION OF THEIR LANGUAGE AND CULTURE.

The large majority of parents want to do what is best for their child. Unfortunately,
because of pressures placed on them by the larger society, many parents from non-
English speaking backgrounds may believe that the best way to help their child “get
ahead” is to speak English and to drop other aspects of their own culture. They may
be surprised, and most will be relieved and delighted, to learn not only that they
should continue to speak their first language to the child, but also that children who
are exposed to more than one culture are actually advantaged. Written information on
this important topic that they can share with others may be helpful.

EXAMPLE: Staff noticed that a native French speaking parent had suddenly
stopped speaking French to her young son. A staff member brought this up tactfully
and said that it would be beneficial in the long run if she continued to use her first
language with him. The mother seemed pleased to receive the information, and said
she was under a lot of pressure from her parents to speak only English. The centre
had a brochure on the merits of maintaining the first language and gave it to the
mother to share with the child's grandparents. The mother said later that they had
been convinced.

Once the merits of maintaining and developing the first language have been
communicated, however, there may be some parents who will still insist that their child
speak only English. Centre staff will have to decide what is in the child’s best interests

in the long run.

Welcoming the culture and the language into the centre through the parents and
in other ways is a powerful means of letting the parents know that their culture and

language are valued.

IT IS VITAL THAT STAFF HAVE INFORMATION ABOUT THE COMMUNITY CONTEXT IN
WHICH FAMILIES FROM OTHER CULTURES LIVE.

s there a strong sense of ethnic identity within the cultural group and within this
particular family? Is this cultural group the victim of a substantial amount of racism?
For a variety of reasons, families will differ greatly in their beliefs about the extent they
want their child to integrate into the majority culture in the community. Some families
may find it offensive if child care staff assumed that they identified strongly with their

culture.
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THERE ARE MANY REASONS OTHFR THAN CULTURE OR RELIGIOUS BACKGROUND
SUCH AS MEDICAL., LIFESTYLE. PERSONAL PREFERENCE THAT MAY LEAD PARENTS TO
MAKE SPECIAL REQUESTS ON BEHALF OF THEIR CHILD.

It may be casy for staff to make the error of taking more notice of the requests that
come from parents from other cultures and labelling them as particularly demanding.
especially if there is the expectation that they will be difficult. This obviously prevents

the establishment of a partership.

One child care centre director interviewed asserted that the major determinant of
the number of specific requests a parent makes is not cultural or religious background
but age of the child — that is, that parents of under two vear olds are much more

likelv to make requests than parents of older children.

EXAMPLE: Several families did not want their children participating in water play
in cold weather. The staff oftered those children a large basin of tine sand out of sight
of the water table as an alternative. as it gave similar opporntunities for sensory play.

pouring, filling, and measuring,

EXAMPLE: A parent had a very specific request related to putting her baby to sleep.
She requested that the bottle be propped and that the child not be patted or otherwisc
touched. As this was the woman's fourth child. the child care worker felt that there was
lile likelihood of persuading her to compromise. Her response was to do as
requested. but she staved with the child until she went to sleep. ensuring that the bottle

was not in her mouth while she slept.

The worry that some child care staft have. that a multicultural approach means
constantly having to adapt and individualise practices, scems unfounded. In the
centres used to collect information for this book this was not the case. While staff in
each centre. when asked. could provide the author with a few examples of occasions
where practices had to be adapted tor cultural or religious reasons, this was not a
major problem. It seers that when the centre is open to parents, when there is a
pannership and shared decision making. trust develops and parents do not need

make so many special requests.

“f trust them. so 1 don’t need to be always checking to see what they are doing. 1 know that if there is
something that really matters to me. they will listen. Also, if something important comes up about my
child, I know they will discuss it with me.”  (Parent)

STAFF CAN BE A RESOURCE FOR PARENTS.

Once a trusting, caring relationship has been established with parents, centre staff

can play an important role in putting parents in touch with other resources in the
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community. This point may be particularly relevant for parents from non-English
speaking backgrounds. The child care centre, as a non-threatening friendly place, is in
a position to assist particularly families who are unfamiliar with other services in the

community.

Letting All Parents in on a Multicultural Perspective

A centre that embraces a multicultural perspective will want to let parents know about
it. When staff are enthusiastic most parents become enthusiastic too. This was certainly
so in the centres visited during the process of writing this book. Nevertheless, some
parents may have reservations and concerns about the meaning of a multiculwural
perspective which need 1o be acknowledged.

All of the parents interviewed for this project were positive about the presence of
children from a variety of cultures. Some, although not all of them, mentioned the
presence of staff from non-English speaking backgrounds as a positive aspect of the
centre. However. others said that cultural and linguistic diversity in staff was far less

important than other qualities.

EXAMPLE: A child care worker from a non-English speaking background who was
hired as the head of a group within a centre to develop a multicultural perspective
reported that she felt that some parents were sceptical of her at first, that in spite of
having an Australian qualification, she had to prove to them that she was competent

and knowledgeable. She attributed this to her non-English speaking background.

As is true with staff and with children, the only effective starting point for helping parents to embrace a wmulticulivral
perspective is addressing their feelings, attitudes, and concerns.

50
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5 Staff

openness to change The skills. knowledge. and attitudes of the staff are the most important influence on
is important the quality of the program. As has been stated before, the success of their efforts to
take into account the cultural and linguistic diversity that characterises the community
depends not mainly on their knowledge of other cultures, although that is clearly an
asset, but on their willingness 1o be flexible. to change, to look critically at their own

biases and prejudices. and their appreciation of diversity (Ramsey. 1982).

As teachers we need to accept the fact that we. like our young charges, have inevitably been
influenced by the stereotypes and the one-sided view of society that prevails in the schools and the

. media. (Ramsey, 1982:16)
The presence of chiidren
{from a variety of cultures o ) ) ) . .
enriches the centre Oftering a multicultural perspecuve to young children requires modelling it, living

forall. it in the centre. Children cannot be helped to value diversity if the adults who work
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with them do not. They cannot he encouraged to throw aside their prejudices if the
adults who work with them hold on to their prejudices. Hendrick (1988) warns that
prejudices may be well hidden, even from the people who hold them. They may not be
based on something as obvious and predictable as skin colour, but on negative

attitudes toward, for example, certain life styles,

Staff who believe in and enjoy their work with chiidren. who value diversity, will be
able to offer a multiculwral perspective meaningfully and honestly to children and
their families.

Humilily and a genuine desire to know more about other people are absolute prevequisites for
designing and implementing multicultural education. From this perspective, we can genuinely leamn
about the children’s cultural backgrounds and attitudes and start to form effective and reciprocal
collaborations with parents and people in the community.  (Ramsev, 1982: 16, 17)

It is important to be aware of the attitudes of current and prospective statt
members toward people from other cultures. Because services may have evolved a
clientele from a mix of cultures, over a period of time or may have gradually
developed a multicuitural perspective, it may be the case that current staft members
have prejudices that need to be addressed. It is not uncommon, for example, for staft
to be accepting of children who cannot speak English. but to feel negative, even
hostile, towards parents with whom they cannot communicate. These feelings need w0
be brought out in the open in an atmosphere of respect for statt members, for it must

be kept in mind that staff are likely to treat children the way they are treated.

Qualities to Develop in Staff

Staff who work well in a centre embracing a multicultural perspective have a number
of auributes. The following list of attributes is an adaptation of a list quoted by Spodek
and Saracho (1983:126-27):

the belief that cultural and linguistic diversity is a worthy goal:
respect for the child and the culture and language he/she brings to care;
the conviction that the culture and language a child brings are worth preserving
and enriching;

® an awareness that cultural and linguistic differences are obvious individual
differences;
a commitment to enhance the child's self-image:
a positive view of their own personal ability to contribute to a bilingual/
multicultural perspective;
a willingness to learn more about multicultural perspectives:

flexibity in human relationships:
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® . capacity to share ideas;

@ a confidence in children and their ability to learn.
In employing new staff, assessment of the following is essential:

tirst-hand experience of another culture and/or a multicultural perspective;
attitudes toward people from cultural and linguistic backgrounds other than their
own;

® openness to change, “teachableness”, the capacity to identify areas where more
knowledge and greater skill are needed;

® .itudes toward parents, including their perceptions of appropriate involvement

by parents in child care;

strategies they believe are effective in disciplining children;

ways they suggest to help children resolve contlicts;

value they place on children maintaining their first language while learning

English;

ability to work with people from a variety of cultures in a team;

enthusiasm and curiosity about other cultures;

evidence of ethnocentrism (that is, a view that “Our way is right");

willingness to consider alternative points of view.

These would be some items to gain information about, in addition to the usual
questions asked, of all applicants, regardless of the position or the applicant’s cultural
background. It is naive to assuine that all people from other cultures are without
prejudice or that they have good communication skills and the ability to relate

effectively to a varietv of people.

‘The inclusion on interview panels of people from a range of backgrounds who

understand the qualities being sought will increase the likelihood of a good choice.

Staff from Non-English Speaking Backgrounds

It is very difficult to model a multicultural perspective if all the staff are English-
speaking Anglo-Australians. Just as was said that the presence of families from other
cultures is an asset to a multicultural perspective, having staff from other than Anglo-
Australian cultural backgrounds is also very important. Their presence makes it
possible, that a multicultural perspective will exist, although by itself does not

guarantee that this will be so.

Some of the advantages of having staff froma variety of cultural and linguistic

backgrounds are:
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® they can be an important bridge with parents from their own cultural and
linguistic background, and no doubt will have a great deal of empathy with all
parents from non-English speaking backgrounds;

® they make it easier for the multicultural perspective to be implicit, present all the

time.

It is acknowledged that some centres in country areas may have difficulty finding
bilingual staff from diverse culuures, but the importance of doing so cannot be stressed
too strongly. Obviously, the best situation is when the staff members’ cultures match
those of the children and families using the centre, but when this is not possible it is
still of tremendous value to have staff from a mix of cultures.

In advertising positions, a decision will have been made about the relative value
placed on cultural background and/or facility with a language other than English.
When cultural and linguistic diversity is a priority, it is critically important that
potential employees meet other criteria needed for the position, and that where there
are areas where improvement is needed, the resources are available to help them gain
the skills they need. This includes “a level of English language competency sufficient
to understand and participate in the planning and implementation of early childhood
bilingual programmes” (Clarke, 1985: 4).

Once the staff are hired, it is the responsibility of the centre to support them in
succeeding. It does not assist the provision of a multicultural perspective if the staff
from non Anglo-Australian backgrounds are working at odds with the other staff,
constantly needing direction, being corrected, or being relegated to doing menial tasks
only. Neither is it helpful if staff from other cultures are hired but are not encouraged
to share their culture. In other words, the presence of staff from a variety of cultures

does not automatically constitute a multicultural perspective.

Similarly, it is inappropriate to place the responsibility for a multicultural
perspective solely with the staff from other cultures. A multicultural perspective cannot
be offered even with outstanding efforts by only one or several members of a team.

Staff from other cultures will not be assisted by feeling the pre sure to perform.

Assisting Staff to Contribute

Most people in a new work situation will “play it safe” avoiding taking risks until they
feel secure. In addition, staff from other cultural and linguistic backgrounds may have
had the experience of needing to hide their background and to fit in to the
mainstream. While the ultimate aim is to have staff from minority cultures share
aspects of their culture with children and other staff, it is not realistic to expect this

immediately. There may need to be a long period of building up their confidence
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hefore they are ready to share. They will have to be convinced that what they offer will
be welcomed by staff and parents. It is essential to give them time to settle in, and to
convince themselves that they actually have something to contribute.

“With staff from non-English speaking backgrounds, often it is a matter of asking the right question
to convince them that they have something special to contribute about their culture. They may not
think of the idea until someone prods them. Often they say, “It’s just everyday in my country, it's not
special.” You have to raise to a conscious level aspects of their culture that are so familiar to them
that they cannot think of them. Once they try something that is successful, it's like unlocking a door.”
(Multicultural Resource Unit Field Officer)

If staff are pressured to be instant authorities on their cuiture they are likely to
resort to inappropriate or extremely obvious manifestations of their culture, such as
traditional costumes. They may need considerable assistance to focus on aspects of
their culture that are important. meaningful, and appropriate for children (Hopson,
1989a).

EXAMPLE: In a centre with a number of staff from a variety of cultures, where staff
confidently and naturally incorporate aspects of their culture into the program, the
author asked the person in charge of the group if they were like that when they were
employed. She replied that they definitely were not. “They often lack confidence, but
are supponed to gain confidence, gradually encouraged to bring in something, which
is pretty non-threatening, to try something simpie, and when they see that it goes well
they get a tremendous boost to their seif esteem.” She says that the main criteria in
staff selection ure enthusiasm and openness — “They have to be keen; we can infect
people, show them it's fun”. When asked how she does that, she said “On the run!”
She said that she tries to build a close relationship between staff working together.
They often have working dinners. She tries to put a lot of information in writing and
uses photos to increase team work.

Encouraging staff to show initiative, to take risks, involves risk taking by the person
in charge. That is, when staff are encouraged to use their own ideas, there is the risk

that what they offer wiil be unsuitable.

“Staff confidence is fragile, so we have to be gentle about the developmental appropriateness of the
activity, especially with unqualified staff. We talk a lot about developmental stages, and sometimes
when the tisk is not too high I let them make a mistake and learn. It is essential that all this takes
place in a setting where there is an attitude of questioning, growing, and learning among staff.”
{Group Leader)

Staff may also need encouragement to use their first language at times with all

children, in play, with songs and rhymes.
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16 o OPENING THE DOORS

A Spanish speaking worker who speaks very good English said that she always
comforts distressed children or soothes them in Spanish before they go t0 sleep. "I can

communicate love and caring so much better in my own language”. she said.

Being a Team

1tk to each other Staff who work together as a team talk together, respect and like each other and have
mechanisms for sorting out differences. In the three centres used to gather
information for this project. what came across strongly was a sense of fun. enjoyment
of their jobs. a sense of challenge about it and a strong sense of teamwork. It was

obvious that staff delighted in their own cultural and linguistic diversity.

value cach other’s Fach staff member. qualificd and unqualified. was valued for the unique
contributions contribution he or she could make. There was also a strong sense of trust among staff

members.

EXAMPLE: While serving a South American sweet that had been prepared for
afternoon tea for the children by the Uruguayan worker. staff with different first
language backgrounds discussed with great interest the similarities and differences in

their first languages of the word for sugar.

EXAMPLE: It was reported on several occasions that some staff feel insecure when
other staff speak a language thev do not understand. They ask, “How will I know what

they are sayingto the childrenz”

The aim is to have staf!
from other cultures
share their cultures with
the children.
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17 o Staff

It is interesting that there is not that concern about English speaking child care
workers, and yet how much of what they say do their colleagues and supervisors hear?

Trust is essential.

Gaining Qualifications

is important Bilingual staff may need encouragement, as may all staff, to undertake further study, to
gain an initial or an advanced qualification. This may require ensuring that tertiary
contnuing education

may need fostering training institutions offer relevant courses and appropriate suppon for students with

English as a second language. It is important that people from non-English speaking
backgrounds are able to act effectively in positions of leadership in early childhood
settings. What messages do children receive when the workers from non-English

speaking backgrounds are always the unqualified ones. never the ones in charger

“I can communicate love and caring so much better in my oun language.”
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19 o Language and Communication

Language and
Communication

Learning to communicate and to understand the communication of others is one of
the biggest challenges young children face, While non-verbal communication is
powerful and exists from birth. learning language is one of the most significant
achievements of the first tive vears of life. 1t is linked closely with inteliectual
development as it structures the child's view of the world. It impacts strongly on self
concept and social relationships. Andreoni (1986:13) states: “To ignore a person’s
language and culture is to question the validity of those individuals and communities

who are that language”.

When language is mentioned in the context of a multicultural perspective, the first
thing that comes to mind for many people is the child who speaks little or no English.
Some, in fact, mistakenly reduce a multicultural perspective to a remedial exercise that
is necessary when a centre is taced with the “problem™ of having a child who does not
speak English. Having such a child is a challenge for centres, and it is reasonable that
staff may want some guidance, but a multicultural perspective is much richer and

broader than just helping a child learn English.

A Variety of Languages for All Children

A multicultural perspective is for all children, and so the use of languages other than
English is an important program component. It is important for all children to learn to
speak English, but it is equally important that those whose first language is other than
English have that language developed and maintained. As with other aspects of a
multicultural perspective, other languages can he incorporated into the program
naturally and appropriately. Obviously. this can be done most etfectively, by native
non-English speakers who are staff members, in conversations. songs, rhvmes, and

stories.

The intent is not to have children learn to speak another language, aithough they
will pick up some words surprisingly easily. Rather the aim is to acquaint them with the
notion that there are many languages and accents in the world, and that one is not
superior to the others. Children love playing with language, and they take great delight

in the sounds and rhythms of other languages or accented English.
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is fun EXAMPLE: A group of children with English as a first language are sitting at a table
with a staff member making play dough. A Spanish speaking relief worker walks up
and says, “What colour is that? In Spanish, we call that colour azul”. A few minutes

later she savs, “Look. blue water — agua azul™.

EXAMPLE: A Spanish speaking child care worker has prepared breakfast with the
“help” of a few English speaking children. A four year old says to her, “Betty, could I
have some more eggs?" Betty tells her. *“ [ am sorty, but there are not enough eggs for
you to have more". The child repeats the request several times, and Betty replies in a
similar way. When an Anglo-Australian child care worker walks by, the child turns to

her and savs in an exasperated voice, “Betty won't give me any of her huevos!”

Non-Verbal Communication

speaks volumes People who work with young children need to be sensitive to the power of non-verbal
communication, both their own and that of others. Even very young children,
including babies. pick up powerful messages from the facial expressions, body
language, and tone of voice of the people famriliar with them. A gfeat deal of
communication goes on with children and their parents in the centre even when the

staff and the families do not speak each other's language.

is different for Staff also need to be aware of the non-verbal communication of the children in

different cultures their care, particularly those who may be learning English as a second language. The
following excerpt is taken from “English as a Second Language in Early Childhood”
(Clarke, 1988a:np).

Each culture has its oun non-verbal language, including facial expressions, gestures, eye contact,
body contact, use of personal space. This non-verbal language has its oum way of transmitting
messages. Some gestures tend to have formalized meanings. e.g. frouming and shaking the head may
imply lack of understanding. However a very high proportion of gestures are culturally determined
and mean different things in different countries. Touch is another way of communicating.

It is important that staff become aware of cultural differences in non-verbal communication. In some
cultures it is impolite to look directly at the adult who is speaking to them. Other cultures do not like
children being touched on the head. If staff are aware of these differences, misunderstandings can be
avoided.

The Child Who is Learning English as a Second Language

Clarke (1988b) reports that children in Australian child care centres speak over sixty

bl
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different first languages. The child whose first language is not English does not have a
deficit. but rather, it encouraged and assisted. will have a tremendous advantage.

It is important to reject the idea that difference means inferiority or that competency in the English
language is the same as cognitive ability. Children who cannot speak English are not disabled or
remedial. (Clarke, 1988:np)

When there are children in the group whose first language is not English, and/or
children who speak littie or no English. it is highly desirable to make arrangements for
at least one person in the centre to speak their first language at least some of the time.

This is importani for severa. reasons.

It enables the child to understand more of what is going on.
It validates the child’s first language as being acceptabie.
It helps to build trust and a sense of security.

[t provides the foundation for learning English as a second language.

It provides a means for others *vho do not speak the language to understand the
child.

This bilingual person ideally is a staff member, but obviously this is not possible in
every centre or where there is a large mix of culwral and linguistic backgrounds. A
Suppiementary (SUPS) Worker, someone from a casual ethnic workers’ pool, or a
volunteer from the communitv can be of great assistance. It is critically important,

however. that the bilingual person is a proficient speaker of the language.
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Most children will learn English quickly when the conditions are right. When a

child is learning English. the following points are very important.

® [tis best if the person who spcaks to the child in his or her first language does
not mix it with English. that is, does not switch back and forth from the child’s
first language to English.

®  The child will learn English more quickly if not pressured.

® The child will be assisted to learn by adults who speak naturally to them.

® A certain amount of non-verbal communication is natural and merits a response

from the adult.

Clarke's research (1988b) indicates that many children learning English go through
a silent period, when they do not speak at the centre, either in English or in their first
language. Her research shows that much language learning is still going on during
this time, and that pressuring children to speak will only interfere with their language
development. Clarke's research shows that the quality of interactions with adults
during this silent period is critical. The idea is to allow the child to remain silent but to
maintain an involvement in the program. Clarke identifies a number of effective
strategies that can be used by an early childhood teacher with a child going through

the silent period, or for that matter, any child who is learning English:

e wlking to the child even if there is no response:

¢ including the child in small groups of other children:
e  usking a variety of questions;
)

including other children as a focus of conversation:
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~®  using songs;

® learning a few simple phrases and counting in the child’s first language;

® encouraging the child to respond non-verbally that is, with gestures or body
language;

®  giving lots of praise for effort, even minimal effort;

® sometimes giving the child opportunities to repeat what has been said, if he or
she is willing;

®  providing many opportunities for the child to interact with other children.
Children may feel more confident talking to other children. The language
thildren use with each other is sometimes more complex than that used with
adults;

®  giving many opportunities for role play, as this is a good way to practice language.

Clarke (1988:11) concludes:
A good programme for the development of the English language must include the provision of
sttuations which motivate children to develop language and other skills in a context that allows
them to explore, observe, experiment and follow their oun interests. The part played by the teacher/
worker in such situations is vital in helping a child to focus his attention, clarify his experience and
develop more complex. uses of language.

Actions and words that go together assist children to learn English. This is true not
only of conversations, but of books as well, where the pictures should suppor the text.
As is true with all children, children who are learning English benefit from being in a
rich environment, where there are many interesting things to talk about, and
interesting talk going on. Cooking activities, books of photos of the children at the
centre, and interest tables are but three of the types of experiences offered in a child

care centre of high quality that lend themselves to a good language experience.

Focusing directly on errors and correcting children in an obvious way does not
assist language learning. Errors are to be expected when children are learning a new
language. Adults assist children to learn language when they respond to the content of
what has been said, even when it has been said incorrectly. It is easy for staff to make
the mistake of expecting more of non-English speaking background children than is
expected of native English speakers, for example, requiring them to answer in
complete sentences (Clarke, 1988b).

After children learn some English, staff may assume that their English is fine, and
it may not be. Even when they have developed some proficiency in English, it is still
very beneficial to have their first language used in the centre. There are several

reasons.

Self estcem is enhanced by feelings that “my language is acceptable”.

Maintenance of the first language is important as a foundation for the second.
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®  Hearing the first language outside the home helps to maintain a link for the child

and family between centre and home. Itis not helpful for the child to have the
idea that there is 2 home language and an outside language.
® The child needs the first language to be nurtured to ascist cognitive development.

The child whose English is not good needs to be extended in the first language.

The presence in the centre of languages other than a child's first language can be
beneficial to the child. so long as thev are used in a way that does not confuse the
child who is learning English. For example. it would not be helpful for a child care
worker to speak in Polish to a Greek child who was in the process of learning English.
As is true with children whose first language is English. the use of other languages in
songs or chants is fine. Over time. the child would pick up the notion that there are

many languages, all of which have merit.

[t is helpful and comtorting to a child as well as to the child's family for English

speaking staff to learn a few words in the child's first language. The most important of

. these is the child's name un-Anglicised and pronounced properly. However, staff who

Children will learn
English more quickly if
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other children English speaking children may need help to be sensitive and non-critical of the

_ hould be encouraged child learning to speak Fuglish.

(o be supporive
EXAMPLE: A child who has just recently begun speaking in English is working at a
table with two other children. “Look at tis” he exclaims, proudly holding up his dough

i1}

sculpture. One child turus to the other and says. “He says 'tis’ ” and they hoth giggle.

Maintaining and Developing the First Langnage at Home
is essential It is vital that parents from non-English speaking backgrounds speak their first
language with the child at home. Some parents feel an obligation. when asked by staff,
to sav that English is spoken at home. and some actually stop using their first language
on the false assumption that this will help their child learn to speak English. Staff can
provide information that reassares parents that this is not the case and encourage

them to use their own first language. Many parents are very relieved to be told this.

encourage parents to Staft demonstrate that they value the first language when they have a range of

use their first books and ¢ :ssettes that can be used in the centre and lent to parents to use at home.

language
Parents should be encouraged to maintain and develop the child's first language in
a variety of ways. They can extend the child’s language skills by talking to children
when they are out shopping. taking them on outings. reading and telling them stories,

singing and chanting.

Children learning a second language should be immersed in language in a supportve environment which facilitates their
learning. This environment will enable them to concentrate on what they are communicating rather than on the words and
phrases they use. (Clarke, 1988a, n.p.)
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Centre Policies

A written policy statement makes explicit key principles upon which practices are
based. Policies will cover the needs, concerns, and interests of children, staff, and
parents, as well as links with the community.

Having carefully worded policies devefoped by the centre staff and parents working

together is very important for a number of reasons.

® The process itself raises issues of importance for discussion and clarification, and
exposes differences in beliefs that may have been unacknowledged previously
and that need to be resolved.
It constitutes a significant bridge building exercise between parents and staff.
It makes explicit for new staff and parents what the centre represents, as well as
its priorities.

® It helps staff to be clear about the rationale behind their practices, and will assist
them when difficult situations arise.

® Itshould help clarify for staff and parents areas where compromise and

negotiation are possible.

Of course, written policies alone do not ensure the quality of practice, but they do

assist staff to be more accountable for what they are doing.

The principles of a multicultural perspective will pervade all aspects of policy. A
centre policy will make it clear that no form of racism or discrimination will be
tolerated. As Moodley (1983:15) states:

Racism is not negotiable and that message should be made loud and clear.

A policy will address the priority given to linguistic and cultural background in
hiring staff and the need for people with expertise and sensitivity to issues related to
acknowledgement of cultural and linguistic diversity to be on the management
committee as well as the statf.

It will also address issues related to access and equity for families from diverse
backgrounds. Access and equity is a Commonwealth Government policy often stated as
a “fair go and a fair share”. Access and equity means ensuring that the structures and
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practices of Australian society reflect and respond to the diversity of the Australian

population, serving and providing equally for all Australians and eliminating barriers
of language, race, and culture. Access and equity is an entitlement to a fair and

equitable share of government provision and delivery (Hawke, 1989).

A policy statement from the Sydney Lady Gowrie Child Centre (1988) is provided
helow. It must be noted that at this centre the term “cross-cultural” is used in
preference to “multicultural” but has the same meaning. A second policy statement
from the Australian Early Childhood Association (1988) can be found in Appendix 1
(p. 95). Both statements may be useful as a starting point for staff in developing their
own policies, which is a much more useful exercise than simply adopting policies of
other centres. Appendix 2 (p. 97) is a brief excerpt from the early childhood
submission to the Senate Standing Committee on Education and the Arts — National
Language Policy (Clarke, 1987:11).
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LADY GOWRIE CHILD CENTRE (SYDNEY) POLICY FOR THE IMPLEMENTATION
OF A CROSS-CULTURAL AND NON-DISCRIMINATORY CURRICULUM

Policy Statement

The workers, parents and management of this Centre endorse the concept of a cross-
cultural and non-discriminatory curriculum, and believe that this perspective shouid be

implemented throughout all Centre programmes.

They believe that educational programmes must support the child's self-esteem and

pride in family, community, ethnic and linguistic heritage.

Workers are selected for their qualifications and experience, but also, whenever

possible, for their bi-culturalism and bi-lingualism.

Aims and Goals

To this end it is understood that:

e  Each worker undertakes to implement a cross-cultural, anti-discriminatory
perspective to the curriculum, encouraging positive attitudes towards gender
equity, and the provision of equal opportunity for all;

® Each worker acknowledges and respects the beliefs and feelings of the many
cultures represented within the community, and their-expectations with regard to
their children’s upbringing and education;

® Each worker seeks awareness of his/her own feelings, beliefs, and background,
and evaluates the effect these may have on attitudes and interactions;

®  The physical environment of the Centre and its programmes (including
objectives, focus and direction, incidental learning opportunities and group
activities) reflect its commitment to a cross-cultural and non-discriminatory
perspective;

® The programme is recorded, so that parents and visitors can become aware of its
objectives and implementation. It is regularly assessed and evaluated against its
objectives:

® The programme is developmentally based and relevant to children’s life

experiences, interests, and social skills.

Implementation

® Observation of the community served by the Centre, and identification of the
socio-economic and cultural grouping of its families.
® Observation of the developmental and linguistic levels and the interests and
experience (with other cultural groups) of the children.
®  Preparation of a culturally and experientiallv broad learning environment which
-
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allows children to discover differences and similarities in readily apparent,
- concrete ways.

®  Development of a broad cultural and non-biased perspective — which challenges
stereotyping and discriminatory behaviours and encourages peaceful, just and
equitable co-operation in all areas of the programme.

®  Children whose developing attitudes are influenced towards a positive view of
diversity will acquire:
— an expanded awareness of others,
— a greater capacity to communicate,
— an increased willingness and ability to co-operate,
— a growing sense of social responsibility,

— a high level of personal confidence and self-esteem.

To be useful, a policy statement must not be static, not something developed once, then set in ston.. There needs to be a
periodic review to assess the following:

® Do the practices of the centre match the policies, and if not, where are the changes needed?
® Do the policies reflect the latest information abowt good practice as well as the needs of the communily the centre serves?
®  Are there new areas where policies need to be developed?
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The Environment

Young children learn through their senses; they are very responsive to the sights,
sounds. tastes and feel of things around them. Therefore. the physical environment,
equipment and materials have an important role in the learning that takes place.
Handling equipment and materials from other cultures, becoming familiar with them,
understanding their use and feeling comfortable with them gives children first hand
experience of diversity. Appropriate physical manifestations of their culture of origin
makes parents feel welcome. and their familiarity helps children from those cultures

feel more secure.

A multicultural perspective goes far beyond window dressing. Probably the most
obvious and least threatening way to increase diversity in a centre is to aiter the
physical environment. If that is as far as it goes, it is superficial and tokenistic.
However, a centre that undertakes to incorporate a multicultural perspective in a

meaningful way will no doubt have its efforts reflected in the physical environment.

Incorporating a multicultural perspective into the physical environment is really

very simple. Basically, it boils down to two main points:

®  heing more creative. more open in the choice of materials and equipment that
are used: and
® establishing an interesting, developmentally appropriate environment that assists

children to enjoy each other and to experience a minimum of frustration.

Choosing Equipment and Materials
Several criteria can be listed for choosing materials and equipment.

Safetv.
Attractiveness to children. Their standards may very well differ from those of
adults.

e Developmental appropriateness. Given the skills, understanding, and interests of
the children, can this picce of equipment be used in a meaningful way?

®  Appropriateness for handling, learning by doing and accessibility. There is
nothing more frustrating to voung children than attractive objects on high shelves

out of reach.
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®  Culwral sensitivity and appropriateness. Does the object reflect the culture and
lifestyle of contemporary families from that culture living in Australia? And when
there are families from other cultures in the centre, do the materials used reflect
their culture? For example, portrayals of traditional Aboriginal people in the
bush, while accurate for some of those people, do not reflect an accurate picture
of urban Aboriginal people who use mainstream services. Staff must take care to
ensure that children are geting the messages they think they are giving and that

these are accurate.

plan to avoid Care must be taken that the materials, pictures, and books do not portray people
stereotypes from other cultures in romantic or undesirable ways. There may very well be images

that people want to leave behind, for example, the image of Chinese coolies.

There are many aspects of the physical environment where a multicuitural

perspective can be incorporated.

® In the home corner through the provision of:

—  cooking and eating implements from a variety of culwres;

— low takle and cushions (children often prefer to sit on the floor anyway);

—  avariety of ways for dolls to sleep, for exampie, coolamons (Aboriginal
wooden cradles), mats on the floor, hammocks;

—  arange of equipment for carrying babies for example, slings, baskets,
prams;

— avariety of baskets and bags for shopping;

N T
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—  empty food containers from a variety of cultures — the colourful labels
- encourage conversation;
—  dolls with a variety of skin colours and features.
® In the dress-up area through the availability of clothes. shoes. handbags, hats,
clothing from other cultures which would be worn normally as well as those worn
on special occasions.
® By using pictures/posters:

—  from other countries;

—  thatinclude people from a range of cultral and linguistic backgrounds;

—  which when themed., such as a collection of pictures of buildings, various
types of transport, or musical instruments, always include examples from
other cultures;

—  of people from other cultures not just in pictures of situations or places that
are different or unfamiliar but also in Australian life and communities.

By ensuring that play materials and equipment include items from other cultures.

By having books which include:

—  stories that depict children with various differences in ordinary situations;

—  stories from other cultures;

—  the portrayal of people from other cultures in Australian settings.

® Meal and snack times by providing a variety of utensils and equipment
appropriate to the food being served — for example, chopsticks, Chinese soup
spoons, Thai rice bowls, Turkish cups.

®  Atsleep and rest times by allowing children to sieep and rest in the way they are

comfortable such as mats on the floor, stretchers and hammocks.
(A more detailed check list can be found in Section 9.)

The aim is (o help
children see and accept
diversity.
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The message: There are many ways of doing things. Different people have

different preferences. There is no one best or right wav.

Using Materials and Equipment from Other Cultures

at all times

A multicultural
perspective will be
reflected in the
physical environment
of the centre.

In a centre that values diversity, materials and equipment from a variety of cultures are

around all the time and are incorporated honestly and naturally, not saved for special

times. The aim is to help children to see and accept the variety of ways people have

found to meet their needs and live their lives.

“It’s so important that something from another culture, a way of doing things that is different from
‘mainstream Aussie culture’ whatever that means. is not made a big fuss over. If you make a fuss of
it, the children get the idea that it's quaint or silly or not quite right, and that defeats the whole
point of a muldticultural perspective. The problem is that this is how many adults think about
cultural and linguistic diversity if we are honest with ourselves. Ve accept different ways at a very
superficial level, but deep douwn many of us really believe that forks and knives are the vight way to
eat and chopsticks are a bit silly. it’s like thinking we don't have accents, only people from other
coundries do.” (Child Care Worker)
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Materials from a variely
of cultures can be
around all the time.
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The message when, for example, the home corner always contains chopsticks, a
wok, along with some plates, cutlery, and saucepans is vastly different to the one
children get when, for a week or a day, the home corner is changed into a Chinese
home corner, where everything is unusual, and then it is changed back to what is
familiar again. Remember the tourist curriculum? The latter is a perfect example of
treating the ways of other cultures as some sort of deviation, a side trip away from what
is real and right (Derman-Sparks, 1988).

The idea is that children come to accept diversity as a normal part of their lives.
This also suggests that wherever possible, variety is incorporated into the routines of
the centre, not just the children’s play, for it is in “real life” experiences that the most
effective learning wiil happen. Children get different messages if at group time there is
discussion of the various things people sleep on, but at rest time everyone is required
to use a saretcher. Similarly, what is the meaning for children if chopsticks are
relegated to the home corner, and forks and spoons are compulsory at lunch dme? In

both cases, the latter experience is the one that gives the strongest message.

“The reason the hammocks for dolls are outside is that this was a natural extension of using the
Turkish hammocks for the babies to sleep in. Our Turkish worker told us about the way hammocks
were used in her country. We tried it and it worked tremendously well. Naturally, when the children
saw that, they wanted something similar to frut ‘their’ babies to sleep in.”
(Child Care Worker)
tyr
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Materials and pictures need to be changed periodically to keep up interest. If left
there for a long time, people will stop paying attention to them, they become boring. If
they are put away for a while, when they are brought out again, they will be greeted
with renewed interest.

Where to Find Materials

Staff and parents are the best source of materials. People from non-English speaking
backgrounds are likely to have items at home that they are willing to share or to
donate. Any parents, staff or friends of the centre who are travelling overseas can be
encouraged to shop for the centre. Obviously, some direction from staff and some
funds or the promise of reimbursement when they return will increase the likelihood
of a successful outcome!

Travel bureaus are a good source of pictures, both in brochures and posters.
National Geographic magazines and UNICEF diaries are another wonderful source of
pictures.

Second hand shops and markets usually have a store of hidden treasures,

Migrant resource centres and ethnic community groups are often willing to donate

materials. v

Many materials can be made easily and once parents are convinced of the benefits
of a multicultural perspective, they may be willing to donate some time to make some

materials.

“Once you start looking for matevials from other cultures to use in the centre, you see them
everywhere. They are there.” (Child Care Worker)

Creating a Caring Space

Greenman (1988) states that although the quality of the interactions between staff and
children is the most important determinant of quality in a program. it is most often the
physical environment that differentiates mediocre frem .ery good child care centres.
He asserts that the environment must be or;:nised :0 allow staff to meet the needs of
children effectively and to enable children to engage themselves pleasantly and

constructively with the environment without constant adult assistance.
The following are some particularly important characteristics of the environment.

® The environment is rich, with sufficient interesting and involving materials.

reg ~
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e OPENING THE DOORS

Children often get into difficulty with each other when there is nothing better to

do. when they are bored.

The environment is colourful, but not overstimulating, too busy or too noisv. Too

much stirnulation leads to frustration, which leads to undesirable behaviour,
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e Tke Environment

Provision is magde for children to have some moments of peace, to get away from
the crowd occasionally, to be alone and without interference, even momentarily.
Places and spaces to get away can be created by the arrangement of furniture and
equipment. Quiet time away from the group may be especially important for a
new child just settling in, particularly a child who speaks littie or no English.

There are so many new things to cope with that it can be overwhelming.

Children are encouraged to spread out, to use all the space available to them.

Altercations happen when they are forced to be close together.

For very young children, there are duplicates of favoured materials, to avoid
unnecessary and inappropriate pressure to share. Children need to learn to

share, and the best way to help them is to not require them to share excessively.

A carefully planmed space will play a major role in helpying children learn to care for, enjoy, and respect each other. As
Greenman (1988) asserts, it is not that a program takes place in an environment; rather, to a large extent, the program is the

emnromment.
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The Curriculum
or Program

The terms “program” and “curriculum” are being used very broadly in this section to
encompass every aspect of the daily experience of children. Up to this point, the term
“multicultural perspective” has been used in preference to curticulum or program to
suggest the pervasive nature of the incorporation of cultural and linguistic diversity
into the life of the centre. Given the broad definitions of “program™ and “curriculum”

those two terms can be used interchangeably with “perspective”.

Interactions

are more important
than activities

Pictures need to be
changed to keep the
children’s interest.
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In keeping with this broad view of curriculum, it needs to be emphasised that the
curriculum is mainly about interactions and relationships. not activities. The many
spontaneous informal interactions and experiences children have daily in care shape
their attitudes and beliets more than do the planned activities. For example, do we
help them to learn that there are many right ways and so no one right way, or do we
say this is the right way but some people do it differently? There is a critical difference.
Do we help children to move toward the understanding that the Anglo-Australian

culture is but one among many in the world?
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Derman-Sparks and jones (1988:11) state that there is a major difference between
presenting experiences to children in a way that says, “This is the way we do it, and
this is the way they do it” to doing so in a way where the message to get across is
“What are all the different ways in which people solve their dailv problems?” The anti-
bias curriculum (Derman-Sparks, 1988) deals with discrimination and prejudices based
mainly on three types of differences: gender, ethnicity, and disability. Real differences
are acknowledged, and children are helped to recognise discrimination and

unfaimess and tothink of ways to do something helpful to combat them.

The two examples that follow illustrate, perhaps surprisingly to some readers, the
essential nature of interaciions that characterise care of high qualiry.

should be based EXAMPLE: The notion of respect for a child is embodied beautifully in the
on respect and

following incident: A four year old Italian speaking child with minimal English, on her
understanding

second day at the centre was experiencing some distress amidst periods of coping
happily in her new situation. Each time she was distressed the child care worker
comforted her sensitively in English, telling her that her mother was coming back after
lunch. At the first available opportunity, however, she called in an Italian speaking
worker to explain in Ialian that the mother would return after lunch, even though at
that point the child was not distressed. She wanted to make certain that the child
understood.

EXAMPLE: Twin girls in one centre became very distressed and strongly resisted
using the toilet when other children were present. Staff talked it over with the parents,
found that they had strong feelings about the children having privacy when using the
toilet, and made arrangements for these children to use the toilet when no one was

present.

Goals

a basis for Appropriate curriculum is always based on goals. Elizabeth Hopson (1988:np) has
appropriate developed a list of goals. She prefaces them with the reminder that catering for

curriculum . L . ) .
cultural and linguistic diversity requires adults to recognise that . ..

Children bring to the learning situation more than their developmental characteristics. They also
bring particular knowledge and skills as members of a unique cultural and ethnic group.

She lists the following goals:

®  Accept each child as an individual and as a member of a cultural group.
® Respect the ethnic, cultural and social backgrounds of each child.
@ Teach children to take pride in their own culture and to develop a respect for

Q other cultures.
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e Help all children to learn to function successfully in a culurally and ethnically
diverse society.
Develop positive self concepts in those children most affected by racism.
Help all children experience in positive ways their own differences as culturally
and socially diverse people and their similarities as human beings.

®  Reflect positively the realities of culture past and present throughout the entire
program.

® Select developmentally appropriate aspects of cultures and incorporate them into
play activities.

®  Encourage children to experience peopie of diverse cuitures working together as
unique parts of a whole community.

® Be aware of personal feelings and beliefs about your own cuiture, self identity
-and level of self esteem.
Be aware of feelings and beliefs about other cultures.

Avoid cultural and social stereotyping.

Adding to the list some explicit goals related to the maintenance of the first
language as well as English as a second language would acknowledge the critical

importance of language.

Some Considerations in Programming

It is counter to the philosophy of this book to insert a spécial category into each week’s
or fortnight's plan called Multicultural Experiences or Activities, as that means it is
tacked on, is separate from the mainstream life of the centre. However, it is important
for staff to have some means of looking critically at their program to ensure that a

multicultural perspective is pervasive throughout.
Derman-Sparks (1988:12) defined the tourist curriculum:

Children visit a culture for a day, or maybe longer (if they cre doing a unit) and then go home to a
classtoom which does not integrate different cultures into its own daily life.

Similarly there is a vast difference for children between focusing on a single
culture in the program rather than on incorporating aspects of a variety of cultures
throughout the program. Having a theme on Creece or Indonesia or other countries is
inappropriate. It only serves to highlight differences, and will tend to focus on the
obvious. Experiences should be offered in a natural, non-gimmicky way, so that

children derive a sense of their relation to real life.

“YWhen we show children different ways of doing things, we must not stop at just doing them. We
must talk about why the differences exist. There are sound, legitimale reasons for most of the
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differences that exist. If we don't, children will see other ways of doing things as little more than a
curiosity The real challenge is finding appropriate ways for children to experience those differences
in a meaningful way. We want children to appreciate that there are a number of ways of doing
things.” (Mulicultural Field Ofticer)

What Is Offered in a Multicultural Program?

richness and
variety

more choice

Accept each child
as an individual.

The broad categories of appropriate experiences offered to children in early
childhood settings are not altered by embracing a multicultural perspective. They are
such things as blocks, books, stories and puppets, art and craft, manipulative play,
dramatic play, largz motor activities, cooking, excursions, music and movement,
science and maths experiences. A multicultural perspective adds richness and variety

to the oppertunities, experiences, and materials within those broad categories.

“Some of the staff were very wary at first about the whole idea of ‘being multicultural’. What won

them over was that it opened up so many more possibilities for experiences for the children, so many
more things to do.” (Child Care Centre Director)

A program of high quality will be based on an understanding of the value of self-
initiated, first hand experiences for young children.

. - NI
CRAh. it 7 2o rbin wiatd e

PUPSIIUIPIERE




evervday familiar
cxperiences

72 o OPENING THE DOORS

It is through play that the child continually arranges and re-arranges the symbols which enable him
to increase his understanding of the world. Through the everchanging patierning of language and
bodily action, he engages with and comprehends his immediate environment and his place within it.
This can enable him gradually to understand not only his own situation but, crucially, his position
in relation to others. It leads him to look at his world from different perspectives. Through
interactive play with others, the child can build into his practical knowledge personal experience of
over children and adults, irrespective of their ethno-social background or characteristics.

{Bernard van Leer Foundation 1984:15)

“A program of high quality will always be based on children’s interests. A multicultural curriculum
should be about things that have meaning in the real life of children; things like sleeping, eating,
playing, talking, sitting, carrying, clothes.” (Chiid Care Worker)

A Look at Some Features of a Curriculum

food is an important
part of the program

Uss appropriale aspects
of cultures by building
them into play sctivilies.

Incorporating the foods of a variety of cultures into the centre’'s menu and giving
children opportunities to prepare and eat these foods is a pleasant and relatively easy
way to expand children's appreciation of diversity. Cuntributing recipes and cooking

with the children are comfortable ways for some parents to be involved.

“The way to help people apprecicy’z a multicultural perspective is through the tummy.” (Turkish
Child Care Worker)
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EXAMPLE: Seven children aged owo to five vears are sitting around a low table with
three child care workers. Morning tea has been prepared with the children by the
Turkish worker. It consists of bread and rose petal jam. olives, fetta cheese, and tea
poured from a samovar into small glass cups. The children eat Berra's breakfast
enthusiastically, most of them at least sampling evervthing. In this centre occasions
such as this one. where different food and drink are served in a variety of ways, are

common.

For the child from a non Anglo-Australian background, having familiar food can
be a welcome touch of home. Children may need encouragement to eat, but will not

benefit from being pressured or bribed to eat.

The usc of food for play or as a craft medium (for example. rice or corn for
pouring, beans for pasting) is wasteful and may be particularly offensive to families

who may have lived in poverty in the past, where starvation was a reality.

Stories from other cultures can be incorporated into the program. keeping in mind
the criterion of developmental appropriateness. Frightening or excessively violent

stories are not appropriate for voung children, regardless of their cultural relevance.

All types of music, not just children’s music, can be used in a child care program.
In fact, using only children’s music is unnecessarily restrictive and deprives children of
exposure to the range of beautiful music available. Recorded music used selectivelv
rather than playing continuously in the background will be attended to better. Music is
more effective and enjoyable when the type fits the occasion. Lively, fast music does

not assist young children to “wind down™ at rest time.

Songs from other cultures, in other languages can be incorporated into the
program. Children will get the message then that there are many different ways to sing
— in English being only one of them. Children will find it easier to pronounce the

words than will adults. Music from other cultures need not be singled out as special.

Songs and action rhymes that incorporate children’s names, such as going around
a circle and for each child saying “Whose name is " are a good way to
involve each child and in a small way, to “celebrate” each person in the group and

establish a sense of group.

Children enjoy live music. Whenever possible, musicians can be brought into the
centre to play. There is probably hidden talent among parents and staff in almost
every child care centre. All it takes to uncover it is for someone to have a go to

demonstrate that children are highly approving, even if the adults think the standard

3

is not quune high enough.
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Focusing on Similarities and Differences

AN be gone i

Hifferent wayy

FCYUITYS acceptance

A program of high quality
is based on sell-
initiated, first-hand
exgeriences.

Program planners will at times help children to focus directly on and discuss
similarities and differences (Derman-Sparks. 1988). This can be done in a variety of

ways through:

e discussions about each other's hair texture. skin colour, height, clothing, familv
types. interests:

®  offering opportunities to experience variety — by eating in different ways using
splades. Chinese soup spoons. chopsticks or hands at lunch. by bringing a
collection ot different hats for different purposes and including ones from
various cultures. by using and commenting on a varietv of different kinds of
bread. by having different wpes of dolls:

®  tories and books that deal with ditferences:

® picture collections of ditferent types of shelter. transport. tamilies.
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can happen As is obvious. that much of this can happen spontaneously and informally when
N tane i P . .. .
portaneotsiv adults are sensitive and tuned in to opportunities to give helpful messages about the

acceptability of difterences.

EXAMPLE: A child care worker collected a wide range of shoes and offered them
to the children to try on. She talked with the children about the reasons for the
differences. the occasions when particular types of footwear would be appropriate,
There were boots. sneakers, Turkish slippers, Dutch clogs, thongs, wooden sandals.

boots. glamourous high heels. embroidered slippers.

Routines

are a part of Whatever methods are used for programming, that is deciding what children’s daily
the program experiences in care will be, they should ensure that there is critical analysis of and
careful planning for the total experience. including routine experiences. These

include:

wecupy a large ®  aivals, separation from the parent and movement into the group, and reunion
part of the dav wi.« the parent and departure:
transition times:

sleep and rest times:

meal and snack times:

hand washing, toileting, and nappy changing.

Attention to these routines is important for a variety of reasons.

cetleet the centre’s ®  They occupy a large portion of the day for the child in care. If they are carried

attitudes to difference out carelessly, in a disorganised fashion, or in a non-child centred way, a
significant part of the child’s day has been wasted.

Are a time ® They are full of potental for carrying out the key principles of quality care that

tor learmng are listed at the beginning of this book. Language development, learning through

doing, social interactions and feelings of autonomy ("I can do it!™) can be
nurtured through routine activities.

® They are some of the most meaningful times of the day for very young children.
These experiences can increase or diminish feelings of trust and securitv,

e TFor the child from another culture practices and conventions related to sleep and
rest. toileting, and eating ma, differ significanty from those of Anglo-Australians,
and insensitive handling of these can result in stress for the child.

e For all people. toods and occasions for eating offer a pleasant, exciting arena for
multicultural experiences. Incorporating variety of foods into the centre’s menu
is 4 gente, non-threatening wav to intreduce a multicultural perspective.

ERIC 86




76 ¢ QPENING THE DOORS

Centre Checklists

There are many checklists available to assist statf to look at the environment. Centre
staff who are interested in assessing their environment will probably find it most
useful to combine the best elements of several checklists and develop their own.
Elizabeth Hopson from the Sydney Lady Gowrie Centre has compiled a checklist
(1988a) for centres to use in assessing their environment. This list appears in full in
Appendix 3 (p.98) and it is worth careful study. The mix of items pertaining specifically
to cultural and linguistic diversity and those relating to quality care in general. in this

Use foods fram a variely checklist, reinforces one of the major premises of this book. That is, that providing a

of cultures.  multicultural perspective is an application of principles of quality care.

Curriculum is everything that goes on in a child’s iife. Such a definition implies that a curriculum cannat be put once and
for all into one specific set of nctivities but must be the continuing creation of teachers, parets and community members who
observe, draw from, and build upon the children’s actual world. (Williams and De Gaetano, 1985: viii)
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Statf can help children to
discuss similarities and
differences.
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Discipline:
Helping Children
Learn Respect
and Caring

If it is accepted that a definiton ot discipline is “helping children learn ro guide their
own behaviour in a wav that shows respect and caring tor themselves, other people,
ana the physical environment”. then the philosophv and practices related 10 discipline
are an integral part of a multicultural perspective. A kev tenet of the philosophy in this
book is that acknowledging cultural and linguistic diversitv rests on self respect and

respect for others. Its aim is 10 help children learn 1o be assertive. to learn non-violent

wavs to resolve contlicts, and to eliminate discriminatory behaviour (Derman-Sparks
1988).
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One of the greatest challenges in working with young children is helping them to
learn to get along with other children. Thev are not born with these skills. The most
powertul tool adults in child care have in helping children to learn this is their

relationship with the child. the affection and trust the child feels for the adult.
Although admittedly the ability of verv young children to view situations from

another's perspective is limited. they can be assisted to learn that others have needs,

rights. opinions and feelings and that these may differ from their own. This is

accomplished through:

encouraging positive interactions:

calling attention 1o other points of view:

.

.

®  ¢ncouraging communication with »thers:

® uving to ensure that they learn constructive wavs to resolve differences:
.

promoting co-operauor. not competition.

Ramsev (1982) suggests that multiple age groupings in child care centres assist this.
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The most effective way to help children is through their first hand experiences and
through modelling, that is relating to young children in the way it is hoped they will
eventually relate to each other. Through modelling adults help children learn the

following:

to empathise:

to show affection;

1o help;

to share;

to talk out conflicts instead of resorting to displays of physical force;

to interact in ways that do not demean, humiliate or embarrass;

to respect others’ requests and wishes,

Positive experiences with people who are different in a variety of ways can help
children learn to assert themselves appropriately — that is, to say what they think and

stand up for themselves at the same time as they uy to understand and respect others.

Adults in child care can nodel, for children. caring for each individual in the

group.

EXAMPLE: In one centre visited by the author, there is each day at morning tea a
discussion about who is not here today, and possible reasons why. Even though this
group includes some very young children, there is a sense of belonging, of knowing:

everyone who is in the group and missing them if they are away.

One aspect of helping children learn respect and caring is acknowledging and
accepting their own strong negative feelings, their rage, their fear, their anger and

assisting them to deal constructively with those feelings.

As one of the key principles states, conflict is inevitable whenever people are
interacting in a meaningful way.'Adults can help children learn not necessarily to

avoid conflict. but rather how to deal with it constructively.

While it is desirable for children to learn to resolve differences with words rather
than physically, they need to learn that words are very powerful, that they can hurt as
effectively as phvsical force. Adults need to intervene and give the message that the
behaviour is unacceptable whenever children dispiay physical or verbal aggression or
discrimination. A casual comment made in pzssing by the adult is insufficient, as is just
comforting the victim without telling the initiator what was not good about it and a
better way to resolve it. Saying “Don’t do that” and moving on is not sufficient. Dealing
with unacceptable beha.iour is thought of as one of the most important components

of the curriculum. It is hardly ever appropriate to ignore undesirable behaviour.
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Some adults say that if children are left alone thev will resolve their own disputes.
This is true. but the ways they resolve them and the lessons learned may not be what
adults would wish. If left to work out their own contlicts, children may learn that
“might makes right”, that torce and aggression are etfective ways to get what one

wants.

EXAMPLE: A toddler snatches a toy from another. The adult comes over uand says
gentlv but firmly, “You give that back: she had it first: you can have it when she has
finished”. Seeing that the toddler does not have the self control to hand the toy back. -
the adult helps her to give it back. She says to the toddler. "You made her very happy
when vou gave the toy back to her” and then helps her to find something else

interesting to do.

‘That small example demonstrates a number of critical points related to discipline.

Being firm when setting limits, b helping the child obey the limit set.
Modelling the ways staff want children o resolve conflicts.
Giving brief explanations about why the limit is set. Stopping a child from doing
something or re-directing without saying why is a valuable opportunity lost.

e  Having appropriate expectations for the age. It is quite expected and normal for
1oddlers to snatch, for example. Appropriate expectations keep the aduit from

over-reacting.

Highlighting for the child approved behaviours and giving praise.

31
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The child who speaks little or no English may mistakenly be labelled as naughty or
aggressive in a centre. While some children who are not proficient in the language
spoken in the centre may become withdrawn. others may act out their frustration Ly
behaving in unacceptable ways. by being disruptive or destructive. Similariv. children
for whom the environment or the expectations are unfamiliar may also present
behaviour problems, which are usually an expression of their insecurity and
discomfort with the new setting. Skilled staff respond firtnly but with understanding

and sensitivity when children misbehave.

Sensitive and skilled staff prevent situations that calt for discipline by oftering

appropriate experiences. assistance in getting along. and by having expectations that

match the developmental levels of the children.

Parents within a culture differ widely in their beliefs about discipline, making this
an area where it is risky to make generalisations based on cultural background. Suffice
it to say that this is an area where children will benefit when staft talk through their
own differences, are of one mind about practices within the centre and talk with

parents to explain the philosophy and practices used and enlist their co-operation.

Children are moral and political beings . . . They are aware very young that color, language, gender and physical ability
differences are connected with privilege and power. If they are to learn respect for themselves and others and feel comfortable
with diversity, they need not onby information but also many opportunities to explore issues of fairness and the uses of

power. (Derman-Sparks and Jones, 1988: 1 1)
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11 In-Service
| Education

and Support
For Staff

Families and staff are the key resources for a centre implementing a multicultural
perspective. However, many centres find it difficult to implement a multicultural
perspective because they lack resources, energy, time or expertise. Similarly, centres
that are implementing a multicultural perspective need guidance, new ideas, time to

reflect and to assess what they are doing.

Support and Advisory Services

are available and A multicultural perspective cannot be imposed from the outside, It has to come from
necessary the conviction and interests of the staff and families at the centre. However, resources
and assistance from the outside can be invaluable. Child care staff do not have the
time to do research and to collect resources, so if they are not readily available from
staff or parents, it is essential that centres have access to 2 multicultural resource and
advisory service. Where none exists, services will need to pool their resources.
Assistance may be needed in the following areas:

®  providing material resources (for example, pictures, books, play materials, dress-
ups);

offering in-service education for staff;

recruiting staff from non-English speaking backgrounds:;

publicising the centre among various cultural groups in the community;
recruiting families, and helping children settle in;

providing informal support and advice to staff;

linking the centre to community resources;

e © 6 o o o o

making available written resources on various aspects of a multicultural

perspective.
O
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Support Group

It is verv valuable for services within a geographic area that are trving to offer a
multicultural perspective to talk together to support each other. Sharing problems, the
solutions to them as well as resources is vital and reassuring. It would be appropriate
and very usetul if support group members were people in a variety of settings such as
pre-school or kindergarten. earlv vears of school. family day care. play groups, as well
as child care centres implementing a mutlticulural perspective. The concerns they

would have in common would undoubtedly override their differences,

Forming a support group and pooling resources and skills would be particularly

important in rural and isolated arcas.

In-Service Education

The term “in-service cducation™ is used broadly here to include all activities that assist
staff to work well with children. families. and cach other. It centainly incorporates
informal. unstructured discussions between staff, and time to look critically at, reflect
on and make changes to current practice.

There are a number of topics that staft need to discuss in order to implement
cffectively a multicultural perspective. In order tor a multiculturat perspective to work,
staff must be “on side”, thev must agree with the philosophy and practices. This may
take a long time and hard work on the part of some statf. as it may require substantial
changes in attitudes and assumptions, There will be statf members who will embrace
the notion ol a muhiculural perspective casilv and enthusiastically once they have
been given new information or a different way of approaching their work. There will
be others who will have reservations or who will actively resist changing. The climate
needs to allow then to express their reservations freely. It is essential that these
feelings are acknowledged and accepted before etforts are made to change them. This
is a direct application of the principles of accepting individual difterences and starting

with the known when working with children,

“Wo don't do much about their cultnre here: the parents aren't interested. and besides. the children

are too young: thevve got no atltention span.”
“We're tucky: our ethnic chddren were born in Australia, so they know Ewropean ways. ™

“Poor child: his parents won't even sprak English to him — don’t they want him to get along in

this country?™

“I think they get enough of their culture and la ngttage al home: we need to teach them our ways at

the centre.”
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“Thase Greek mothers are so overprotective of their boys, they spoil them; that's his problem.”

“She's Aboriginal. but she sends that child of hers to care every day perfectly clean.”

Comments like these from child care workers reflect the starting points for some
child care workers. Acknowledging these attitudes regardless of the degree of racism,

ethnocentrism and misunderstanding they embody, is a starting point for change.

The presence of staff from other cultures may help to alter prejudices. but it is
common for people to maintain their prejudices while denying their existence on the
basis of first hand experience. Variations of the following statement are common: “I'm
not racist — | work with ethnics!" However, through sensitive discussion and in-
service education. the perspectives and experiences of people from other cultures can

e made real to people from the mainstream culture.

EXAMPLE: The author participated in a spontancous discussion with a group of
Fthnic Supplementary (SUPS) workers over morning tea. Someone mentioned
something about an aspect of acceptable table manners in Ausfralia. An animated
discussion ensued about similarities and differences from culture to culture, with lots

of demonstrations and examples and lots of laughter. What became apparent were two
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things: the arbitrariness of some of the customs. and the strong belief each of the
participants had because of vears ot learning and practice. about the absolute
rightness of their way. This tvpe of light discussion would be a pleasant non-
threatening wav for staff in a child care centre to move gently into exploration of

similarities and differences.

Light-hearted sharing of fairly superficial ditferences helps people to see beyond
differences and helps them to see that others’ ways of doing things are just as “right”

for them as their own way is to them.

Topics for In-Service

Families and staff are
the key rescurces for a
cenire bringing
multicultural
perspectives (o

its program.

The following list includes some topics related 1o a multicultural perspective that statf

may want to explore with some outside assistance.

The philosophy behind a multicultural perspective, and implications for practice.
The philosophy and practice of discipline and its relationship to a multiculwural
perspective: how to help children most effectively to learn caring and respect;

how to deal with racist and discriminatory behaviour in children.
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e General information about other cultures and religions. with particular emphasis
- on topics related to children.

e Ideas for activities. experiences and materials that can be used to implement a
multicultural perspective.

® The role of language in communication, with particular consideration of the
child whose tirst language is not English. The importance and meaning of non-
verbal communication and its implications for practice. ’

®  Racism, prejudice, and ethnocentrism. This topic needs to be handled very
skillfully and sensitively, as it deals with people’s strongly held life-long
convictions and feelings.

® The concept of culture as it relates to their own culture and that of others. In
their work with children. staft need to understand that culture is learned by living
it Millikan and Steele (1988: np) quote Mock (1986: 31) who suggest that statf
need to explore “their own cultural values and assumptions. and how their
perception of child-rearing, discipline. parenting, education, communication, and
other important cultural variables attects their interaction with children and
families™.
Human relations and communications skills.
Orientation to appropriate practices in child care (for statt from other cultures). It
is inetfective and untair to atlow staft from other cultures to work in ways that are
unacceptable to the centre or to prevent them from exercising autonomy because

they lack information.

In the same way as a inulticultural perspective should be integrated into the overall
program, the valuing of diversity ideally should be addressed in all in-service activities.
There is no area related to the daily operation of a child care centre that does not

encompass issues related to a multicultural perspective.

Child Rearing Practices in Other Cultures

generalisations are Information on child rearing practices in other cultures must be dealt with very
not helpful sensitvely to avoid presenting stereotypes or giving the erroneous impression that
child rearing practices are homogeneous within any one culture. Staff may need help
to view information given about child rearing in another culture only as a starting

point for talking with parents about their values and practices.

An effective way to make the point about the inappropriateness of generalising is
to ask staff in small groups to undertake the following task: Pretend that you are in
another country and you have been asked to present a talk on the topic of Australian
child rearing practices. As a group. decide what you would say. What usually happens
is that lively debate occurs about what can be said accurately, and the point is made

Q that it is difficult to generalise.
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“I accept that giving information on child rearing practices is risky, and you do have to be very
careful. I think it is worth the risk however, as long as people receiving the information understand
that it is a starting point only, « basis for asking questions. making observations of individual
parents.”  (Multicultural Resource Centre Co-ordinator)

information about EXAMPLE: An example of the usetulness of having some information about child
differeni child care

o rearing practices was mentioned in several centres. A Vietnamese child suddenly
practices is helpful

appears with large bruises on the back and arms. The staff immediately think of child
abuse and become alarmed. Iniormation about child rearing practices in Vietnam
would include the practice of rubbing a coin fairly hard on a child's body to get rid of
a cold or cough. Knowing this in advance would provide a context for discussion when

the situation arises.

A broader perspective and attention to diversity within the culture is more likelv to
happen if in-service sessions on child rearing practices consist of a panel of speakers

from that cultu,e.

Looking at What's Happening

evaluation needs Child care centres of high quality monitor the program informally on an ongoing
t be ungoing basis. Centres need to ensure that mechanisms are in place to assist staff to reflect
helps improve practice periodically on their practices. The tollowing questionnaire trom the Free

Kindergarten Association Multicultural Resource Centre (1988: n.p) will provide a

starting point for centres to develop their own questions:

CHECK YOUR CENTRE
Are You Providing a Multicultural Programme Already?

1. Is your centre welcomingr Do vou have posters, signs and notices in

different languages?

2. Do vou know the cultural/linguistic background of all the children in

your centre?

3. Do vou cinploy bilingual statf to maintain and extend the children’s first
languages?

4. Do you know some words and greetings in languages other than English?

5. Do you understand the way children learn English as a second language?

6. Do the activities provided reflect the cultural backgrounds of the

children?
Q
ERIC

Aruitoxt provided by Eic:

o a8




O

ERIC

Aruitoxt provided by Eic:

rd

88 e OPENING THE DOORS

-

10.

11

12,

Are the parents encouraged to take pant in the programme?

Do vou provide interpreters to assist parents when enrolling children at

the centre?
Does the tunch menu reflect difterent cultures and religious valuesr

Are all children encouraged through games. stories. songs and small
group discussions 1o develop an awareness of their own identity and to

share with others?

Are parents informed about the programme? Do all families teel accepted

and valued?

Are efforts made to share hoiidays and festivalsz

Developing a multicultural perspective is a dynamic, continuing process. Centres can never. say, “We've got that now — tick
that one off and we'll move on to something else”. As with all topics, staff need to come back to it over and over.

99




R0 e Cwtting Started

12 Getting
Started

beginning with what The question that may have prompted many people to look at this book is “*How do we
seems possible startz”” Therc is no doubt that significant change of any kind involves taking risks. The
kev to starting anything, or more accurately to convincing oneself that it is possible to
start, is to start modesdy and gently. Incorporating a multicultural perspective may
begin with the food served, using children’s names un-Anglicised, or increasing the
varietv in music and books, without singling them out as special. Staff mav want o ury
just one change that reflects the philosobhy in this document and see how that goes.
Something non-threatening is more likely to be successful in the beginning. If that
goes well, staft will feel encouraged to trv something else. If it does not go well do not
Staff need to understand : . o .
that culture is learned  lespair. It may need to be tried again. or tried for longer. The success of any

by living it. meaningtul change cannot always be assessed immediately.
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“In response to a question about k. ) they started, a child care worker said, “I cringe when I think
of some of the things we did with al! the good intentions in the world. We had a lot of false starts in
our efforts to attract families from non-English speaking backgrounds. But we kept trying. We don't
foel that we've got it right yet, although we are very proud of our efforts and what we have
accomplished. It's funny though — [ suppose in ten years time [ may {ook back on what we're doing

now and think “How could we!”. (Child Care Worker)

In responding to a question about how the centre began its multicultural perspective,

the director, who was a child care worker when the centre started, said:

“Jy started when the centre started. with food. with the varicty of pictures on the wall, and with the
explicit policy we had that we would answer children's questions about differences honestly”

(Child Care Centre Director),

This example contirms once again the notion of following children’s lead. They

also began with some statf from non-Fnglish speaking backgrounds.

A multicultural perspective is not something that can be done suddenly and all at
once. It is a gradual process of change, change that reflects a commitment and
awareness on the part of staff and parents, and a responsiveness to needs expressed
by children, parents, and the community. It should be communicated that way, and
treated as it is in this book, as an application and extension of principles of quality

care,

Getting Started with Parents and Staff

It is important that parents who use the centre understand and feel positive about a
multicultural perspective. Some may have reservations. In the beginning some Anglo -
Australian parents may worry that their children are going to be exposed “too much”
to other cultures and will need reassurance and information about what a

multicultural perspective involves.

EXAMPLE: In reflecting on the uncertainty some parents expressed about the
centre embarking on a multicultural perspective, one child care worker enthusiastically
described the development of family trees to allay some concerns. She encouraged
parents to go back a couple of generations and bring in information and photos
related to their family history. These were displaved. They made the interesting
discovery that most Anglo-Australian families have connections with other cultures. It
also served the purpose of making parents feel welcome and special. The child care
worker felt that it was an excellent way to make the point that the families in the

centre have a variety of backgrounds.
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As has been stated previously, the community context must be considered — the
degree of racism in the dominant culture towards minority culnires, relations between
different cultural groups. Statf must be prepared to deal with the overt hostility that

may exist, If they are not, they will probably give up in the face of'it.

One statf member consulted stressed the importance of starting gently with parents
and statf who have no awareness of the importance and benetits of a multicultural
perspeciive. She started with a series of experiences leading up to Australia Day,
focusing on the Lif styles, similarities, and differences of the people in the local

cominunity.

A multicultural resource officer said that when she is asked to provide assistance to
centres where there is some interest in adopting a multiculural perspective, she begins
with a discussion of why it is a good thing and whv it is necessary. In other words, she
addresses the issues pragmatically, Her argument might go somecthing like this; Farly
experience and education should equip children for the future and should assist them
10 look outward and not to fear people from neighbouring countries. We need to help
children to view those people as friends and give them skills to ger along with them. [t
is quite likelv that children in care today will work with, live next door to or be the
partner of someone from another culture. Cultural and linguistic diversity are a fact of
life. She savs that people respond to the pragmatic approach more positively than to

an argument based on idealism (Hopson, 1984a).

Some Steps to Take

Elizabeth Hopson (1989b) has identified some steps that centres might take.

1.ook at the centre’s policy and philosophy.

L.ook at community attitudes and look at the community resources. For example,
does the centre population retlect the composition of the larger community? If it
does not, ask why, There may be pertectly acceptable reasons, or there may be
reasons that statf can and will want to do something about, such as hiring statt
from that part of the community, altering the nature of the service to meet the
community's needs, publicising the service, presenting a triendlier and more

welcoming image.

® ['ndertake protessional development tor both staff and management committee.

Encourage people to look at their own prejudices. A first step is to look at the
renn adture and what it means. Hopson says that a number of Anglo-Australian
child care workers ask if there is an Australian culture or assume that there is not.
Hopson asserts that two difterent levels of culture, both superficial and deeper
levels, must be acknowledged. So first people will have to examine their own

culture and how it aifects them, Then they need to be helped to see stereotypes.
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as many people have never thought about this. In doing this with staff. it must be
remembered that the aim is 1o help children get below the surface. 1o explore
diversity in @ developmentally appropriate wav. Staff mav also need assistance
with communication skills.

ldentify the cultural and linguistic backgrounds of the children, Hopson asserts
that a number ot child care workers do not even know the cultural background ot
the language spoken at home for some children. This knowledge is essential tor
sensitive setting of objectives and statt must obtain this information in sensitive
ways. [t may not be appropriate to just put it on an application form or ask about
it in an inital interview,

Get to know cach child’s background. development, and interests.

Prepare an environment that embodies a multicultural perspective.

Incorporate a multicultural perspective in all curriculum arcas,

know where to get resources. Establish links with the community.

Addressing Racism

Ihe most significant ongoing issue in a multicultural perspective is combating racism

and prejudice among statt and parents. Pettman (1986:30) suggests some strategies for

countering racism and prejudice which can be adapted to child care.

We need 1o get our objectives straight,

We need to amalvse the situation to identifv constraints aind possibilities.

We need o begin where people are, and keep in mind what we know about how
people learn, where we get our views and prejudices from and how we change
themt. (Some people may have just received incorrect information and will change

when presented with new information.)

Pettman provides a list of do’s and don'ts:

Begin gently, If we react too strongly or make people feel immediately threatened
or guilty, thev will retreat.

Open up the issues. Get racism on the agenda. Get things out in the open, where
we can discuss them....

Recognise that people have real doubts and fears, which may or may not be
racist. It doesn't help it we start by sayving racisin is bad and labelling people as
racist, thus preventing the airing of doubts or objections, which can then be dealt
with.

Don't just say “You're wrong'. Feed counter information and other perspectives
into the discussion. Encourage other people to find the information for
themselves: it is much more convincing.

Don't legitimize prejudice. While encouraging people to express their views, don't
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simply let them stand, or you may reinforce prejudice. One opinion is not as good
as another, it is not just a matter of opinion. Fncourage everyone (ourselves
included) to analyse different views, ask for reasons and suggest other possible
explanations.

®  Take a clear stand against racism. While remaining open and negotiating, also be
forceful about your opposition to racism, and explain why ...

® Make your arguments relevant. Adapt examples and case studies to suit the
audience ...

®  Identify contradictions, use the space between what people say ought to happen,
and what is happening ...

®  Discuss feelings. Prejudice and racism are highly emotional issues. People get
angry, get hurt, will reject your views, and maybe you; or they may feel guilty and
powerless. Don't try to suppress these feelings, or pretend that they do not exist.

® Personalize and de-personalize. Encourage people to examine their own personal

experiences, and views; to empathise, imagine how they might feel in others’

shoes. But don't stay with personal anecdote alone. Encourage peopie to look for

connections and patterns ...

Don't reinforce stereotypes ...

Don’t act above it ail (as though you have resolved it all for yourself) ...

Make alliances. Join others who have similar concerns.

Accept that you can't please everyone.

Don't just talk about it . . . Ask yourself what you are doing about it.

The Professional Context

A lack of understanding and sensitivity about a multicultural perspective on the part of
bureaucrats and in-service providers may constitute a significant obstacie for directors
and staff as they work to implement a multicultural perspective. In discussions about
multicultural perspectives in early childhood services, this issue was raised on a

number of occasions.

The issue of educating those people who are unaware that they need to know
something more or different is a sensitive one, but one that must be handled urgently
if real changes are to be brought about in services. It is of little value to alter the views
of practitioners if people in more responsible positions do not support their

philosophy and practices.

There is a need for all providers of in-service education, resources, and advice to
child care personnel to be knowledgeable about and sensitive to issues related to a
multicultural perspective so that they can incorporate it into every area of in-service
provision. It could be said that if the integration of a multicultural perspective into

every aspect of a child care centre is the aim, then the ideal would be that in service
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sessions or materials which deal specifically with a multicultural perspective would not
- he needed.
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Phillips (1988:47) gives some good ground rules when people are starting to offer a perspectuve that acknowledges the
cultural and linguistic diversity of our communtty:

We must share our uncertainty with each cther and allow each other to make tentative statements.

We must acknowledge our misgivings, voice our ambivalence.

As we expose our viewpoints to others, we must agree o listen to each other without judging.

We must work through our anger and hastilities, be open about our differing viewpoints, admit our hurts.
We must trust each other to find answers together and work toward change.

That, in brief, is what a multicultural perspective in child care is about — moving toward change, and the journey itself is
rich, colourful, exciting, and rewarding for all who join in.
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AUSTRALIAN EARLY CHILDHOOD ASSOCIATION
SPECIFIC POLICY INTERPRETATION
RELATED TG CULTURAL DIVERSITY

1. Awareness and Acceptance

Australia is a pluralist society composed of people from a wide variety of backgrounds
including linguistic diversity, cultural values and expectations.

It is essential that:

¢ Australia’s cultural diversity be recognised in the development of services for
young children and their families. .

e  All programs be based on a sound knowledge of child development.

e  Children's services should support the diversity of cultures, languages and
identities which offer all children the opportunity for developing positive attitudes
towards themselves and others

2. Access to Services

¢  Families should have the right to choose from a range of services which reflect
their needs.

e Access to early childhood services should be facilitated by the provision of freely
available and appropriate multilingual information in the languages represented
within a particular community, and English translations should appear on such
documents.

o  Services should be planned, implemented and evaluated with communities to

ensure that they meet the specific needs of all children and their families.

3. Language Development

e  Appropriate language development is essential for the emotional, intellectual, and
social development of the child.

¢  Children with language backgrounds other than English should have the
opportunity to develop, maintain and extend their home language within early
childhood services.

106




46« QOPENING THE DOORS

e  Parents who wish to maintain their first or home language should be encouraged
: and supported.
e All children should have the opportunity to become competent in the English
language using appropriate methods.

4. Recently Arrived Immigrants and Refugees

e The special needs of recenty arrived immigrants and refugee children and their
families must be recognised.
e  Accordingly, subsidised services should be developed with additional resources, to

reflect their particular cultural and linguistic needs.

5. Bilingual Staff

e All early childhood services should be encouraged to employ staff from a wide
variety of cultural backgrounds.
e Funding should be available to employ additional staff with a bilingual background

where a particular need is apparent.

6. Staff Development

e All training courses for early childhood personnel shouid reflect and be
responsive to the pluralist nature of the Australian society both in the selection of
students and the course context

e  Within courses, particular emphasis should be given to the understanding of child
language development and the acquisition of both first and second languages by
the young child. This should include the opportunity for practical experience in
promoting English as a second language.

e Continuing education on multicultural issues should be readily available for all
staff working with young children.

e TFunding should be available to establish and maintain appropriate resource and
advisory services to assist the early childhood field in the provision of

multicultural programmes.
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APPENDIX 2

EXCERPT FROM THE FREE KINDERGARTEN ASSOCIATION SUBMISSION
TO THE SENATE STANDING COMMITTEE ON EDUCATION AND THE ARTS
— NATIONAL LANGUAGE POLICY

Language is a tool that gives everyone power and the ability to make choices.
Therefore accessibility to language is essential,

English is the most widely used language in Australia, and must be recognised
formally as the national language. However, it is also important to recognise the
importance of languages other than English; the place of English as the national
language in no way minimises the imnportance of the home language and culture of
non-English speaking Australians.

All speakers of languages other than English have the right to programmes such as
bilingual and community language programmes, which maintain and develop these
languages. Bilingual programmes must be seen as a viable, educational mode in
Australia.

Early childhood programmes of all kinds have a special role in the learning of
English, whether it is English as a second language, or as a mother tongue. The early
years of childhood provide the optimum time for growth and development, and
therefore this period should be exploited fully in order for all children to develop to
their potential,

(Clarke, 1987)
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APPENDIX 3

THE CENTRE ENVIRONMENT CHECKLIST

1. Entrance, Lobby Areas

®  Are there posters, notices, information, displays, welcome notices in relevant
community languages?

® s there space somewhere in the centre especially devoted to the interests and
cultural backgrounds of the parents of children in the program?

e I[s there information for parents. in relevant community languages, giving details
ot the program, names of staff, etc.”

® Are there multilingual information leaflets for parents in addition to leaflets in
English?

e Do the pictures, displays, etc. reflect the multicultural nature of Australia?

2. Housekeeping Area
In addition to the usual furniture, household utensils, etc. does the area include:

e Additional utensils commonly used in homes of people from different cultures,
e.g. wok, chopsticks, briki?

e Furniture common to different cultures, e.g. low tables with cushions for sitting;
mats for bedding?

® Clothing ordinarily worn (everyday, for festivals and holidays) by people of
different cultures?

® Food packages (tins. boxes, etc.) that have labels in other languages as well as in
English (e.g. those found in ethnic food shops)?

®  Puppets that have clothing, skin tones, features representing different cultures?

e Girl and boy dolis with features, skin and hair colour and varieties of clothing to
represent different cultural groups?

®  DPosters, pictures, photos, etc. to show families from different cultures in typical
family situations, €.g. feeding children, work roles, etc.?

®  Artifacts, decorations reflecting traditional colours, patterns of various cultures,
e.g. mats, rugs, wall hangings?

® Baby carriers from different cultures?

3. Art/Craft Area

®  Are ar/craft activities set up outdoors as well as indoors?
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Is the area set up away from heavy traffic arcas?
Are there any designs or patterns displayed representing different cultures, e.g.
Aboriginal motifs. Pacific Islander designs ¢

® Does the area display crafts common to different cultures, e.g. weaving,
woodwork, pottery, enamel ware, embroidery?

® Isthere opporwnity for children to work with natural materials, e.g. twigs, leaves,

stones, earth, clay?

4, Library
® s the area set up in a quiet place away from heavy traffic?
® [sthe area attractive and inviting?
®  How many books are written in English?
®  How many books are bilingualz
® Do the illustrations in some of the books reflect the children’s environment and

experience?

® Do the illustrations and content of some of the books retlect positively different
cultures?

®  Are the books available for loan by families in English and community

languagesr

5. Block Area

Is the area large enough for children to play constructivelyr
Is the area located away from quiet activities?
Are there posters. illustrations. photographs of people, buildings, transport, etc.
typical of the local community?
®  Are there frequent displays of posters, photographs, etc, reflecting different

cultures and lifestylesr

6. Puzzles/Games/Manipulative Equipment

Do the materials develop concept and skills in various ways?

Do the materials include: spatial relationships sequencing seriation
counting classification memory matching
association ;

® Do some of the illustrations on the materials reflect the children’s environment,
e.g. rural, urban?
Do some of the illustrations reflect different cultures?
Do some of the materials have words printed in English and community
languages?
®  Arc the materials clearly visible and easily reached?
Q

ERIC 110

Aruitoxt provided by Eic:




100 » OPENING THE DOORS

7. Music and Movement

Are there records, cassettes of music from different cultures?
Do the children have access to musical instruments typical of different cultures?
Do children have the opportunity to see and hear music and dances of different
cultural groups?
®  Are dances, musical rhythmic games taught that are typical of different cultures?
®  Are children taught finger plays, rhymes, songs in community languages?

8. Outdoor Area

In addition to equipment commonly found in outdoor areas are there any of the

following:

Music of different cultures to accompany children jumping on a board. etc.?
Permanent outdoor music centres containing Indian bells, wind chimes, chime
bars with different musical tones, etc.?
® Cubbies made from palm fronds, branches of trees, canvas, etc.?
®  Materials and assistance to make mud bricks?
®  For dramatic play:
—  low tables and cushions
—  outdoor markets with mats and baskets
—  area for preparing, cooking, and eating food outdoors, e.g.
cooking in underground oven
—  making animal enclosures
—  hammock for children

—  hammock for dolliesr

9, Sand Play

In addition to the usual equipment:

®  Are there a variety of materials commonly used by other cultures, e.g. woks,
steamers, strainers, Lebanese cake moulds?

® s there opportunity to make use of sand, earth, and clay within different cultural
traditions?

10. Water Play

In addition to the usual equipment:
®  Are there a variety of materials commonly used by other cultures, e.g. briki,

Chinese bowls, etc.?

i1l




101 o Appendix 3

11. Woodwork

® [s there a woodwork bench available?
®  Are there frequent displays of wooden objects/pictures, typical of different
cultures, e.g. buildings, bridges, forms of transport?

12. Centres of Interest

®  Are there pictures, posters. artifacts displayed of events that have special
significance to the children and parents in your centre?
Are there displays and pictures used in story time, discussions, etc.?
Are parents asked to help in setting up displays to provide information, to
translate notices, etc.?
Do menus reflect the food habits of children attending the centre?
Are alternative foods available to children when foods are not allowed for
religious or cultural reasons?

® Do the cooking experiences in the playroom encourage children to experiment
with foods other than those familiar to them?

13. Staff

® Are all the staff encouraged to learn more about the cultures in the centre as well
as other cultures?
Are bilingual/bicultural staff employed at the centre?

® Are the bilingual staff encouraged to use their language with the children
throughout the day?

(Hopson, 1988a)
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APPENDIX 4

RESOURCE CENTRES

Any time resources or advice is needed, the resource centres listed below can be

contacted.

Australian Capital Territory

Australian Early Childhood Association
P O Box 105
WATSON ACT 2602

Ethnic Children's Services
Migrant Resource Centre
Griffin Centre

CANBERRA CITY ACT 2601

New South Wales

Ethnic Child Care Development Unit

Ethnic Child Care Family Community Services
Co-operative Ltd

13/142 Addison Road

MARRICKVILLE NSW 2204

Fairfield Multicultural Children's Resource Centre

1 Pevensey Street
CANLEY VALE NSW 2166

lllawarra Migrant Resource Centre
3 Rawson Street
WOLLONGONG NSW 2500

Multicultural Resources Unit
Ellion Avenue
ERSKINEVILLE NSW 2043

Newcastle Multicultural Children’s Service Unit
Room 7/8 City Arcade
NEWCASTLE NSW 2300
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Wollongong Children’s Multicultural Resource Unit
P O Box 75
WOLLONGONG EAST NSW 2500

Northern Territory

Migrant Resource Centre
Cavanagh Street
DARWIN NT 0800

Queensland

Brisbane Ethnic Child Care Development Unit
P O Box 557
WEST END QLD 4101

Migrant Resource Centre Townsville Lid
P O Box 1858
TOWNSVILLE QLD 4810

Mt Isa Ethnic Communities Council
West Street
MT ISA QLD 4825

South Australia

Network SA
95 Palmer Place
NORTH ADELAIDE S A 5006

South Australian Council of Social Service Inc
RAOB Building

194 Morphett Street

ADELAIDE S A 5000

Tasmania
Migrant Resource Centre (Northern Tasmania) Inc
‘Civic Square’
75 Cameron Street
LAUNCESTON TAS 7250
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Victoria

Free Kindergarten Association of Victoria
Multicultural Resource Centre

273 Church Street

RICHMOND VIC 3121

Victorian Co-operative Children's Services for Ethnic Groups
569 Nicholson Street
NORTH CARLTON VIC 3054

Western Ausiralia

Beaconsfield International Child Care Association
Doig Place
BEACONSFIELD W A 6162

Ethnic Child Care Resource Unit
245 Churchill Avenue
SUBIACO W A 6008

Lady Gowrie Child Centres

Lady Gowrie Child Centre
Elliott Avenue
ERSKINEVILLE NSW 2043

Lady Gowrie Child Centre
298 St Pauls Terrace
FORTITUDE VALLEY QLD 4006

Lady Gowrie Child Centre
39a Dew Street
THEBARTON S A 5031

Lady Gowrie Child Centre
17 Runnymede Street
BATTERY POINT TAS 7004

Lady Gowrie Child Centre
36 Newry Street
NORTH CARLTON VIC 3054

Lady Gowrie Child Centre
3 Yaralla Place
KARAWARA W A 6152
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Northern Territory

- Northern Territory Children's Services
Resource and Advisory Program
P O Box 37766
WINNELLIE N T 0821

Both the Free Kindergarten Association Multicultural Resource Centre and the Sydney
Lady Gowrie Child Centre which played a substantial role in the project that led to this
book, sell and lend a large range of resource materials. They have catalogues of
current stock, and should definitely be contacted for their extensive lists of resource
materials.

CONTACT:
Free Kindergarten Association
Multicultural Resource Centre
273 Church Street
RICHMOND Victoria 3121
Telerhone (03) 428 4471

Multicultural Resource Unit
Lady Gowrie Child Centre
Elliott Avenue
ERSKINEVILLE NSW 2043
Telephone (02) 517 2755
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