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Background Information

Rationale for the Class

ESL for the Family was developed to serve Hispanic parents and
children in a rural area of Clackamas County. The class served
women and preschool children, populations which are underserved by
traditional ESL classes at the community college and in the public
schools. At Clackamas Community College, Hispanic women do not
usually attend ESL night classes due to many factors. Lack of da

care 1s one of them. Another factor is that women fee

uncomfortable in a class where their husbands or other men attend.
Women also have different language learning needs from men. Men
often have employment goals where women want to learn English to
access services in the community, or help their children with
school problems. The children of these Hispanic families often
enter Kindergarten with no previous experience in day care or
preschool. They are lacking iIn some very basic skills - knowledge
of the alphabet and numbers, ability to hold a pencil or crayon,
cutting and pasting, ability to sit quietly and have a story read
to them, and most important of all, ability to relate successfully
with a teacher and other classmates. another important objective
of the class was to acquaint parents and children with books, both
in English and Spanish, which would foster the children's
appreciation of the printed word. theraC{ in the home was the
desired outcome. The class described in this manual addressed
these issues: teaching English to Hispanic parents, preparing

ﬁheir preschool children for school, and developing literacy in the
ome.

Recruitment

Recruitment was the most difficult aspect of establishing the
class. Flyers were sent to local agencles: Department of Health
and Human Services, WIC, Employment Division, Migrant Education
ESD, Head Start, public schools. These flyers only brought one
woman to the class. Hispanics are reluctant to respond to a flyer
which advertises a class. Personal contact is the best way to get
Hispanic students to come to a class. The class was anncunced
through ESL night classes where members of the Hispanic communit

attend and thls brought in some students. Perhaps the bes

recruitment method was to go to the housing developments where the
potential students lived and tell them about the class. An aide,
who is from Mexico, was the most successful in this venture,
Terhaps because the parents could relate to her. A visit to a
ocal Hispanic church also brought in some students.

organization of the Class
Format of the Class

The class began with a whole group activity. Mothers and children
sang songs, did fingerplays and were read children's books. The
who?e group activities were based on themes: personal information
and family, time/calendar/seasons/weather, food, clothing, housing,
monexlban ing, Spring, city animals/farm animals, and health. The
children's books used are described in more detail in the
bibliography at the end of this manual. Whenever possible, "Big
Books" were used when the instructor read aloud to the group.
Books which were easy to understand for second language learners
were chosen. Some translation of more difficult vocabulary words
was done, when appropriate. Most of the books were read 1in

1
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English, but some Spanish books ware used. It was

reading to chilldren is important in any language. sﬁgii'iﬁittﬁiﬁ
both English and Spanish in them were very popular. Parents and
children were then divided; the parents studie English related to
the themes and the children did theme-related activities. The class
ended with a Family Readiny Time, where parents chose a book and
read it to their child, with instructors circulating and assistin

the parents. The basic layout of a two hour class is depi
the chart balow. y epicted in

I

30 min. Whole Group Activity
Theme Based
(Housing, Food, Family, etc.)

Children's Books

Songs
Fingerplays
1 hr. 15 min.
ESL for the Parents Children's Activities
Based on Theme from
Competency Based ESL Whole Group Activity
Uszng Themes from Whole
roup Activity Play Time
Games
Emphasis on Oral Skills Snack Tinme
Total Physical Response
Hands On Activities

15 nin.

Family Reading Tinme
Mothers Read Books

To Their Children
gﬂe modu.es shou.ld pe Taugnt 1n rthe order presented bpecause each

module builds on skills and competencies taught in previous
modules.

Teaching Techniques for Parents

A competency based approach works best with the parents. Thcy need
to see the relevance to their daily lives in order to be motivated
to learn English. The modules should be taught in the order given,
since each module builds on information given in previous modules.
Grammar is not taught formally, but it is covered when a particular
competency used a grammatical construction. Techni?ucs such as
Total Physical Response, language experience, information gaps, and
chain dialogue drills worked the best. Some parents were literate
in their native language, and some were not. Oral skills were
enmphasized for the majority of the class period. When written work

was emphasized, the teacher or an aide worked with the nonliterate
students.

Teaching Techniques for children

The chlidren should not be expected to use a lot of English in
class. Parents reported that they would use some of the English
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from class at home, but were reluctant to use it in Class.

Engage children in a 1ot of conversation (both in English and
Spanish) as they're workin to increase their vocabul d
avareness of the world around them. Traditional hands-on pPreschool
activities are used in class. Make sure activities are varied and

use different modalities: iet activity time, free la
of large motor skills, sna time, ete.y 'e LT@@ play time, use

Testing

Almost all of the arents who came to class Knew little er no

English, It was decided to do informal, rather than formal

evaluations of their lanquage proficiency. If the farcnts had been

i into the class, they m

returnad. An oral interview wvas done initia{ﬁ;, %3? informal
ically

assessment of their Progress was done peri
Classroom observations.

Lending Library

A lending library was established so that the parents could take a
book home with en to practice between classes, Big books were
read in class and little books that accompanied the Big books were
available for check out, Some books had cassette tapes that
accompanied them. In addition to these books, Oregon Litera
donated children's books that were the result of a book drive a
loca) banks. Instructors assisted the parents in selecting a book
appropriate to their reading abilities.

Field Trips

Field trips added real life experiences to the English lessons. A
. trip to a local bank gcncratod a great deal of inferest. It helped
to ease a lot of anx ety about opcniqgia bank account. “on} e
parents wvent on this field trip.  Another trip was taken wi the
arents and children to the local library. Applications for
brary cards were filled out in advance and parents could check
out books after the tour was completed.




ESL for the Pamily Modules

Module 1 - Personal Information and Family
Competencies

Upon completion of this module the parent will be able to:

identify self (name, birthdate, place of birth, address
security number, age, marital s%agus, occupation) » Social

spell their name

give and respond to common greetings and partings
respond to "How are you?"

identify colors

count from 1 to 100

identiZy immediate family names
mother, father, son, daughter, baby
husband, wife, children, brother, sister

respond to questions about their famiiies
What's your husband's name?
son's
daughter's
ete.

How many children do you have?
. sons
daughters
sisters
brothers

etc.

How old is your husband?
son?
ter?

daugh
What's his/her birtgdato?
Whole Group Activities
sSongs »

What's Your Name? ( c s ic)
Ten Little Indians

Where is Father? ésun to Frere Jacques, fingerplay for "Where is

Thunbkin?® -
Where is father?
Where is father?
Here I anm.
Here I am.
How are {ou today?
Very well, I thank you.
Run away.
Run awvay.




For other verses, replace father with mother, sister bro
baby, and the whole l:’fami].y. ’ ’ ther

Alphabet Song
If You're Happy and You Know It ( n

Blue, Blue, Blue, Oh, Who is WQaring Biu% Today? (Colors of the
Clothes Song)

What are You Wearing? (Wee Sing)

Classroom Activities for Parents

Each class session should be spent on conversation practicing
personal questions. Have students interview each other, then
introduce each other to the class.

Small Talk Jazz Chants

Hi! How are You?
What's Your Name? Where are You From?

Parents draw their own family tree and make sentences about it.
Example: My son's name is Jose.
My husband's name is Arturo.

Pgﬁontl ask and ansver quastions about their family tree with each
other.

Create a family tree with members of the class. Write names of the
famil¥ (woman, wife, mother, andmother, man, husband, father,
grandfather, son, brother, daughter, sister, son-in-law, grandson,
aunt, uncle, etc.) on post it notes. Select two member of the
class to be the man and woman who become husband and wife. Put the
ost it notes on the members of the class as their roles change.
he husband and wife become father and mother as they have a son
and daughter. The son and daughter become brother and sister.
When the sister marries, the son becomes a brother in law, etc.
?higlii. very useful with cultures that have large extended
amilies.

Parents practice filling out forms which ask for names of family
members, ages and sexes.

Parents make books entitled "All About Me." On separate pages,
arents f£ill in information about themselves and draw a picture.
ages can include:

My name is .

A Picture o Me

My Fingerprint
Yy Fingerprints

My Family’

avorl
My favorite color is .

co




My favorite food is
My birthday is .
My address is

My phone number is .

etc.
Students practice reading their boo Y
their children. 9 ks to other class members and

Parents make books about their families. Each page is devot

2, ifferant “family member.  'Tneir’ name 1B vrittan -their
G rother) an eir cture is .

Students then practicgyroadinq their books to Ezch other. drawn

Comparatives and superlative adjectives can be taught after
GQJ.SMI,IM,&HM: is introduced.
g:g; Bear's bowl 1is bigger than Mama Bear's.

Bear's bed is softer than Papa Bear's.
P:pa Bear's bed is the hardest.
etc.

Feeling vocabulary is taught with cks ee S,
First, vocabulary is introduced (happy, sad, afraid, hun etc.

gry,
and then the class discusses how Papa Bear, Mama Bear, Bab
and Goldilocks feel. P ’ » Baby Bear

Hold up index cards pictures of different emotions on them. Ask,
“How are you?" and students respond, "I am happy, sad, worried
etc.” This can be expanded into a chain drill, where students ask

the person next to them the question, the next student answers and
then asks the next question.

Classroom Activities for cChildren

First, introduce primary colors with paint. As diffaerent colors
are introduced, children use different colored paints, crayons and
Playdough, Mix the primary colors in class to make new colors.
For example, after introducing blue and yellow, mix them to form
green and work with green on that day.

Different colored foods are used at snack time as those colors are
introduced (green apples, yellow bananas, orange carrots, etc.).

Children cut out stop signs for the color red, mothers write the
letters S-T-0-P and glue on a stick.

Children make their own aﬁgzn_ngq; books (see Appendix #1), b
decorating each page. Mothers write the words on each page an
practice reading the books to the children.

Children make stick puppets of Goldilccks and the Three Bears. (see
Appendix #2).

Children cut and sort bowls, beds and chairs from Goldilocks and
the Three Bears (see Appendix #3). .

Children make books about their feelings. I feel sad, happy,
angry, scared, etc.

Children make face masks of the characters in Goldilocks and the
Three Bears and act out the story.




Module 2 - Time, Calendar, Seascns and the Weather
Competencies

Upon completion of this module the parents will be able to:
identify days of the week and months of the year

use time expressions wi the calendar .
todazﬁ.yestorday, tomorrow, next week, this wveek, etc.

identif seasons and the weather common to sach season
use ord!nal nunbers with the calendar
use clock time expressions

six o'clock

six fifteen

six thirty

etc.
more difficult expressions (half past arter tili

introduced dopond?gg on the iovol gt tﬁ.qgroup ) can be
ask for the time

respond to the question "What time is it?"

Tell at what time the student doas daily activities - eat dinner,
watch T.V., etc.

Whole Group Activities

sSongs

Days of the Week Song(sung to Frere Jacques)
There are seven
There are seven
Days of the week
Days of the week
Sunday, Monday, Tuesday
Wednesday, Thursday, Friday
Saturday, Saturday"

The Itsy, Bits¥ Spider iw )

It's Raining, it's Pourin ( )
Rain, Rain Avay (gfg_géng)

Twinkle, Twinkle, Little Star (Wee Sing)
Jazz chants for children

Snow Is Hot
It's Time to Go to Bed

Weather Chart - a chart with the various types of weather
conditions is posted in the room. Each day the weather is
discussed and students point to that weather condition on the

chart. This can be made into a wheel with a pointer and the
students can move the pointer each day.

Children's Books

ERe"BerY Hunarv caterpillar

Classroom Activities for Parents

Parents make their own versions of the book NQvember by cutting cut
green grass, trees, birds, bees, etc., gluing on .ch page and

7
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writing the words. Parents practice readin
class 2nd later at home to thfir children. 9 aloud the book in

§§411=z§éx Jazz Chants
s Cold Outside, It's Bitter Cold
It's a Nice Day Today, Isn't It?

Students practice telling their birthdate, using ordinal numbers.

Students guess each other's birthd ]
Is it cold? ays, asking yes/no questions:

is {our birthday in January?
Is it on the first, second, third, etc.?

Sf.at. an information gap activity using clock time (see Aprendix

Each day, the weather is discussed. A calendar is filled in with
the appropriate weather expression for that day.

Students create a weather book, cutting pictures out of magazi
and labelling the weather. ! 9P gazines

%gﬁ. u“gi 1wiakc upP!

Classroom Activities for Children

Fall leaves are collected and pasted onto trees drawn on butcher
paper.

Pictures of trees are created using torn paper, with brown trunks
and fall colored leaves.

Lut sponges out in the shape of leaves. Use them to sponge paint
leaves using fall colors.

Make spider hats out of black construction paper. cut gaper into
eight strips. Fold accordion style and staple to a headband made
out of black paper. Then take wojpﬁs:r glatos &nd staple them
together. Cut off the bottom third o e plates which is the hole
for the hand. Color one side of the plate as a sun and the other

as the rain. The spider hat and the sun and rain are then used to
act out "The Itsy Bitsy Spider."




Module 3 - Food

Upon completion of this module, the parents should be able
identify basic focd items

identify eating utensils

to:

ask for food in specific antiti
milk, etc.) P qu es (box of cookies, carton of

identify the three meals and list What is eaten at each meal
express likes and dislikes of foods
Whole Group Activities

songs

I Like to Eat Apples and Bananag - ffi in Concert
The Hot Dog Song (Jazz Chanta for Sb y

7 rplay
Mothers Knives and Forks (Wee Sina)

Classroom Activities for Parents

Introduce food vocabulary with pictures. B%Piﬂ.!QQﬂthﬂR!.ﬂﬂilﬂlx
and mm;qusaumumxﬁ.; are good resources ifor these
drawings. Use food that is eaten in their culture to keep interest

level up.

When introducing fruits and vegetables, put sclares of colors on a
felt board or bulletin board. ~Then, as the vegetable or fruit is
introduced, ask what color it is and puct under the appropriate
color. This is a great wvay to review colors.

Parents look through magazines and cut out pictures of fruits and
vegetables, then paste them on a piece of paper that has two
columns, one for fruits and one for vegetables.

Practice the forms "I like ...." and "I don't like ....." with food
items. For more advanced students, this can be a chain drill with
the next person saying "She likes ....." or "He doesn't like ceoes™

Using total physical response, eat some breakfast cereal with the
class. Practice the following verbs: %Pon, pour, close, take a
bite, chew and swallow. See Action English Pictures for drawings
to go along with this.

Put out pictures of foods commonly eaten for breakfast, lunch and

dinner. Discuss which foods are eaten at which meals. Parents

3§k. lists of foods they ate yesterday for breakfast, lunch and
nner.




Introduce vocabulary that deals with containers for food - box,
can, carton, bag, bottle, etc. Follow it up with the Jazz Chant
for Children "Grandma's Going to the Grocery Store."

Other Jazz Chants to use are "On a Diet" and "Chicken Soup" (Small

Classroom Activities for chiidren

Cut vegetables up and use to make prints by dipping cut vegetabl
in pai%t and stagpinq on butcher élp.:. y cipping s o

Make collages of food from magazine pictures.

Children each get a paper plate. "Food" - cut out of construction

paper ~ is glued onto the plates. Eggs, bacon and toast are one
example.

Children decorate their own Bgﬁ?&ﬁﬁ;:hJﬂggnusguibooks. These are
taken home and the parenta rea em toO e children.

Popcorn is popped in class and glued ontc pieces of paper.

Make scrambled green eggs after reading Green Eggs and Ham.

15
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Module 4 - Clothing

Upon completion of this unit, parents will be able to:
identify common articles of clothing
identify colors of clothing

ask for assistance in a stocre
i need a
I'm looking Tor a
It's too big.
tco small.

just right.
How much is e ?
are the 7
Whole Group Activities
songs .
What Are You Wearing? (Learning Basic Skills Through Music)
children's Bocks

Gingerbread men cookies are rolled out, decorated, baked and eaten
as a follow up activity.

Classrooa Activities for Parents

Introduce names of articlas of clcthing, beginning with the
teacher's and students!' cloghin%ﬁ Reinforce previously learned
colors by using them along with the clothing names.

Bring in articles of clothing that are too big and too small. Have
students try them on and use the appropriate constructions.

Jazz Chants - "My Feet Hurt,"( ». "You Look Wonderful
Today" and "That's a Nice Sweater )

Students cut gicturol out of catal es and paste into books,
writing the color and name of the article of clothing.

Introduce money vocabulary using real or fake money. Then, label
articles of clothing with money amounts. Students work in pairs
and ggactico asking "How much is it?" and answering with money
amounts.

Introduce the qfamnatical concept of singular and plural verbs with
"How much is it?" and "How much are they?"

The four seasons are listed on the board and apggopriato articles
of clothing for each season are listed undernea each season.

ClassrooR Activities for Children

Children are given tagboard gingerbread men and articles of
clothing cut out of construction paper or wallpaper samples. The

11
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Clothing is ‘asted on the men, along with facial features and hair.
Children color giagerbread men.

Given clothing pictures cut out of catalogues, children make a
collage and paraents or the teacheyr help label tha itenms.

Foe
<
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Module 5 - Housing
Competencies
Upon completion of this unit, the parents will be able to:

identify the rooms of a house and the furniture that belongs in
each room

name activities that occur in each room
be able to describe maintenance problems
Whole Group Activities

Pive Little Monkeys ( ing)
The Elbows Song ( nts )
I'm a Little Teapot

Classroom Activities for Parents

Have parents design their own houses by gluing nﬁS:zinc pictures in
different rooms in a house. Or, students can make floo; plans of
their own houses or apartments and label the furnitur: in each
room. Then, they can describe their houses to a partner .

ﬁn information gap activity can be done with a floor plan of a
ouse.

Verbs can be introduced for activities in different rooms of the
house: listen to (the radio, music), watch (the television, the
baby), talk (on the telephone, to neighbors), sleep, read, eat,
wash (the dishes, my face), brush (my teeth), cook, etc.

Prepositiors of place can be introduced using a picture of a room:
ncxg to, under, ind, on, above, etc.

Common housekeeping items can be introduced along with the verbs
used for each item.

Teach housing vocabulary first, then go on to maintenance problenms.
Classroom Activities for childrea

On butcher paper, draw three houses. Children glue straw,
toothpicks and paper bricks on each house to represent the three
little pigs' houses.

Construction paper booklets are made and on each page is written:

In my bedroom there is... In my kitchen there is.....etc. Children
cut out pictures of furniture and past into each room. Mothers

13
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then write the vocabulary words under each itenm.

Book
taken home and mothers and children can practice oks are then

readi

taermaon ng the books
Children paint shoeboxes, then glue pictures of household items
inside of them.

po—a
-1
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Module 6 - City Aninail / Farm Animals

This unit is gearsd toward the children. Parants can work on other

competencies "at this time. 1In o lags T
nongy and banking. | ur class parents studied about

Whole Group Activitita_

0ld MacDonald Had a Farm (as each animal is introduced, hold up a
icture of that animal)

ive Little Monkeys -
The chickens in the barn go cluck, cluck, cluck (Sung to The Wheels
on the Bus). Add other animals and their sounds.

Discuss what sounds animals make in tha. student's native language.
ants

Give Me a C
I Bought a Dog for My Cat

Classrooa Activities for children
Children draw a farm animal on a piece of paper. It is ggt

together into a book - Q0ld MacDonald Had a Farm - and used in the

whole group activity to sing.

Make barns out of construction paper, inside each page is devoted
to an animal. (See Appendix #5)

Make animals out of construction paper. (See Appendix #5)

Make sugar cookies in class cut into animal ghapes.

Make goat hats (see Appendix #6)

Cut out line drawings of farm animals and glue onto popsicle
sticks, use as puppets.

Draw a farm scene on a vhite sheet; children can play on it with
toy farm animals.

15




Module 7 - Money/Banking

This unit works best when introduced after food and clothing have
been done.

Upon completion of this module, the parents will be able to:

Identify money amounts - dollar, cent enn nickel
guartor? half %ollar - ! . penny, r dine,
a

money amounts - $1.50, $10.95, etc.
Ask "How much is/are the Ea

Understand the itfcronci‘iﬁ!ﬁiﬁﬁ‘tﬁi&!!ﬂg‘accountl and savings
accounts.

Write a check.
Fill out a deposit slip.
Use a check register correctly.

Classroom Activities for Parents

Jazz Chants - fmgl;_xglx
Pennies, Nickels, Dimes and Quarters
Save it, save it, Put it in the Bank

Use "play” money and have students purchase itens in class and make
change. Use drug store and grocery store ads for items to buy.

Take a field trip to a local bank. This will holg the students to
kncw where to go to open an account, make a depos ’
etC. Some banks have educational packets for checking accounts
avajlable. This can then be used in class to practice checkin
account activities. Pre banking skills that need to be covere

are: writing the date, signing one's name and writing money
amounts.

16




Module 8 - Community Sites/Transportation
Upon completion of this module the parents will be able to:

Name sites in the community - park, bank libra oce

drug store, laundromat, fire lgatién, poiicc -:§¥io%f ctEY store,

Give and understand simple directions.
Where's the

Walk — —  BISCRE &nd turn .
It's on €@ corn 4 ° —and

thie corner o 3 .
Nane different modes of transportation < Bus T, CTAIn bj
walking, plane, etc. P on = bus, car, » bicycle,

Whole Group Activities

&ﬁggfs on the Bus (?lg_sins)

The Train (

Here .s %*c Church (Wee Sing)

Make a sample city. Cover cereal, crackar and other food bhoxes
with construction paper. Parents and children working together,
decorate and label the boxes (store, libragﬁ, bank, post office,
fire station, etc.). Using butcher paper, aw a map of the city
on the paper. Attach the boxes with glue to the map. Then parents
practice explaining where things are. "The bank is next to the
sugermarkct," The store is on the corner of First and Main," etc.
(It's best if the children are doing another activity at this
time.i After parents are done with the mag!,1 the children can play
with it, using cars, buses and trucks on e streets.

Classroor Activities for Parents
Introduce names of community sites first, using flash cards. Then,
make a singlo lag-ot a community and put those sites on the nap.
Practice giving locations of the sites - It's on the corner of
and , etc.
Use the Jazz Chant (Small Talk) "Walk Two Blocks and Turn Right.*

Create an information gap activity with a map of the community.
Students practice giving locations of various community sites.

Take a field trip to the library and have the parents apply for a

library card.

Classroom Activities for Children

Make fire fighter hats out of red construction pagcr (Appendix #7{.
Using popsicle sticks or toothpicks, lay out sticks on paper to
make railroad tracks.

Make collages of buses, trucks and cars using construction paper

17
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rectangles and circles.
Make buildings out of popsicle sticks.
Cut out buses out of butche: paper, children paint thesm.

A2
ps
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Module 9 ~ Health/Medical
Upon completion of this module, the parents will be able to:

Name the parts of the body and the verbs associated with those body

garts.

see Wwith my eyes.
I walk with my egs.
I hear with ny ears.
Itsnilo with my mouth.
etc.

Tell about common illnesses angd complaints.
I have a headachas. P
Ithavo a backache.
etc.

My arm hurts.
My I;g hurts.
M{ ankle hurts.
etc.

He has the chicken pox.
She has a broken arnm.
She has the flu,

e

Ce.

Report an enmergency to 911.

Make an appointment at the doctor's office and angwer simpl
questions f ut medical problenms. Tple

Read and understand the labels on Prescription and over the counter
medicine. :

Whole Group Acotivities .
sSongs

Five Little Monkevs Vee sigg
Head, Shoulders, o‘s an ozs (
I Feel Terrible {

The Elbows Song

Children's Books

Classroom Activities for Parents

Introduce parts of the body first. Use Total Physical Response and
Simon Says.

An information 3p activity can be done usiw? scrambled words that
are the names o gody parts (see Appendix # ). .

This module lends itself well to introduction of the sinm le present
tense. Start with the verb *hurt® and parts of the bo§y.

My head hurts.

My leg hurts.

19
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My eyes hurt.
My arms hurt.

Let students deductively come up with the rule for placing the ngw

on the third person singular form of the verb. Introducognoxt the
phrases: X

I have a headacha,
stomachache.

He/She has a backache
earache.

Both of these activities can be done as an information gqap
activity, once students have mastered the fornms (see Appendix #g).

Discuss other common illnesses such as the chicken pox, flu,

measles, a cold, etc. Enphasize those that occur "in' their
children.

Practice making appointments at the doctor's office.
Role play dialogues at the doctor's office.

Bring in over the counter and prescription drug bottles and discuss
the i1nstructions.

Classroom Activities for chiléren

Make faces on paper plates. Glue on construction paper eyes, ears,
mouth and nose and yarn hair. )

Trace bodies on butcher paper. cChildren paint them and tell the
parts of the body.

Trace hands on paper and cut them out. Children glue on paper.
The parents write "I can with my hands.”

Paint the bottom of the children's feet. They then step on paper
to make footprints.




Module 10 -~ Spring

Upon completion of this module, the parents will be able to:

Name recreational activities that occur in the Spring - bicyclin

tennis, baseball, etc. Tell what they did on |
they are going to do next weekend. ¥ the weekend and what

Idcnt%ty the tolloving“nouns from Spring:
ree

leat

flover

bird
rabbit, bunny

Whole Group Activities

Songs
Little Peter Rabbit (W )
Little Cabin in the Woods (Wee Sing)

Here Comes Peter Cottontai

Two Little Blackbirds (Wee Sing)
Classrocn Activities for Parents

lder, use the Nature pictures, and from
der, use the Gardening pictures to teach

Cut pictures of recreational activities ocut of magazines and make
flash cards. Students tell what they did on the weekend (practice
the past tense) or what they are going to do (practice future

tense).
Parents .ut pictures out of magazines and make collages of Spring
activities. Language experience stories can then be written from
the collages.

Classroom Activities for Children

Make flowers out of tissue paper and pipe cleaners.

Bring seeds, potting soil and pots to class, have children plant
their own seeds and watch them grow.

Make a crayon melt using an iron and wax paper. Glue onto an
outline of a butterfly.

Make kites.
Make pinvheels using paper, pencils and straight pins (see Appendix

21
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#19).
Dip flowers (duisies are good) into paint and print on paper.
Make trees with popcorn "blossoms."

ﬁ%ﬁﬁcﬁf"' by attachinq tissue paper to glass bottles using liquid

N\D
|
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Holiday Activities
Halloween

Children are given line drawings of ack-o-lanterns and th
then. Paciag body parts arog racticed. Real P““Pkins.ycf;igs

brought in and carved by the whole . This ca
Bhysgcal response activf%y: fanily n be a total

raw a face on the pumpkin.

Cut off the top of the pumpkin.
Scoop out the inside.

Cut out the eyes, nose and mouth.
Put a candle inside.

Light the candle.

Turn off the light.

Say COOOHH!

Roast the pumpkin seeds after carving the pumpkins.

Using a popsicle stick aper cu cotton ball and tissue
chilgronpmfko "ghosts in % ?:up." pv'mon stick is pushed, ghos ‘S:fa'i
up out of the cup. :

Collages are made with various halloween items - witch, ghost,
jack-o~-lantern, etc.

Paint the children's faces.

Sing the song "Ten Little Witches" to the tune of "Ten Littl
Indgans." (Eﬁi.ﬁins) ‘

Flay Halloween Bingo with parents and children. Different
Halloween symbols are glued in random order on Bingo grids éwitch,
black cat, ghost, pumpkin, jack-o-lantern, bats, etc.). arents
help children cover symbols. Stickers can be given as prizes.

Thanksgiving

Children dig the palm of their hand in paint and place on a piece
of paper. his resenbles the shape of a turkey.

Discuss what toéds are eaten at Thanksgiving dinner. Bring in a

gum kin pie for the class to try.  Students say vhether they do or
ori't like it.

Discuss what the parents are thankful for and the children can draw
ghgicggio to accompany the statement.
stmas

Read and do the follow up activities listed
under Module 4 - Clothing. Bake gingerbread cookies in class. 1If
no oven is available, bring already baked cookies to class and
frost and decorate them.

Read The Colors of Chrigtmas.

Cut out construction paper Christmas trees and decorate with
glitter.

Cut out paper stockings, punch holes along edges. cChildren thread
yarn through the stocking.
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Cut a Christmas tree out of a piece of construction paper. Over

the hole in the paper, put wax a h v
and melt with an‘iggnf P paper with crayon shavings inside

Using a felt board, do the poem "Five Little Snowmen.®

Five little snowmen all made of snow
Tive little snowmen all in a row

Out came the sun and staged all day
One little snowman melted away.

Children can then act out this poem for the mothers.
Follow up activities.

Cut cut circles of white construction paper and hats out of brown
paper. cChildren paste them onto paper to make snowmen.

Children make stick puppets of snowmen and the sun and act out the
poen.

Valentine's Day

Using cookie cutters, cut hearts out of cinnamon Play Pough. Poke
a hole in the tofl darml let dz for three days. Put ribbon in the
en e

hole and have ch give m to their parents. They make your
car smell great!

Have children make valentine's cards for their parents with doilies
and sponge paints.

Parents and children together make and decorate sugar cookies cut
into hearts.

Easter

This holiday is not celebrated in a religious sense, but more as
the start of spring and an introduction "to the American custons
associated with Easter.

The parents can hard pboil eggs in class. Then parents and children
can dye eggs together. The next class period, have an egg hunt.
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- - . Appendix $#2 Goldilocks and the Three Bears

SAVE!

. Directions: Students color
puppets

ressors to .

and cut out figures and paste them to tongue dep

make stick pu




| o
items and paste them in order in

pictures of similar

rk Sheet 9.9¢c.

Appendix #3 Goldilocks and the Three Bears

Name

Directions: Students cut out the

rows on Wo




Appendix #4

INFORMATION GAP EXERCISES

Goal: For students to communicate to another person information
that the other does not have.

Level of Students: All levels, except zero level. Students must
have some knowledge of basic vocabulary and structures.

Description: Students work in pairs to reinforce previous:.y
learned material. They do not have the same information. 7They
must interact to acquire the information they don't have by asking
questions. Because the information they don't have is needed to
complete a task, they are motivated to communicate. They must use
English to ask for clarification and repetition.

Examples:

Students dictate scrambled words to each other and unscrambie them
tocgether.

Students dictate lists of numbers, addresses, dates to each other.

Students describe the contents of a house, refrigerator, classroom,
etc. to their partners.

Student tell time on a series of clocks while their partners draw
hands on biank clocks.

Student describe neighborhoods and write them on maps.

Student describe locations of states, cities, or weather repcrts to
their partners.
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Appendix §7
Firefighter Ha:

Place on red construction Paper, cut on line.

G
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Appendix #8

INFORMATION GAP
PARTS OF THE BODY
SCRAMBLED WORDS

Directions: Fold your paper in half. Dictate the letters of the
scrambled words. Listen as your partner dictates letters and you

write them. When you finish, work together and unscramble the
words. They are all parts of the body.

l. oeeadfrh 1.

2. 2. bewlo

3. cotmash _ 3.

4. 4. tomuh

S. 1itnoale 5.

6. 6. bewroye .

7. ghith 7.

8. 8. ecehk

9. gnifer 9.

10. i0. stech
(O
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Appendix #9

INFORMATION GAP
BODY PARTS/AILMENTS
Hurt/RHurts

Work with another student. Check each other's sentences.

Fold your paper in half. student A says, "My head hurts."”
B checks. 1Is it correct?

Student A Student B

i. My head/hurt 1. My head hurts.

2. My knee hurts. 2. My knee/hurt

3. My leg/hurt 3. My leg hurts.

4. Her arm hurts. 4. Her arm/hurt

5. His finger/hurt S. His finger hurts.

6. My legs hurt. €. My legs/hurt

7. My fingers/hurt. 7. My fingers hurt.

8. His toes hurt. 8. His toes/hurt

9. Her arms/hurt. 9. Her arms hurt.

10. My hip hurts. 10. My hip/hurt.
(O

Student




Appendix #9

BODY PARTS/AILMENTS
PARTNER EXERCISE

Work with anothar student.
this model. '

Student A
I/headache
Student A says "I
have 2 headache.*

Example:

1. I/backache

<. I have a stemach ache.
S He/earache.

4. You have a stomach ache.
5. She/toothache

6. They have a headache.

7. He/sideache

8. You have an earache.

5. 1/toothache

I have a headache.

You

49

are describing a problem.

Student B

Checks student A

I have a headache.

Is it OK?

1. 1 have a backache.
2. I/stoméch ache

<. He has an earache.
4. . You/stomach ache

5. She has a toothache.
6. They/headache.

7. He has a sideache.
8. You/earache

9. 1 have a toothache.

10. I/headache

T
o

Use




Apperdix #10

PINWHEELS

Directions: Fold one corner of sach traingle intc the cq.ntot and attach

it to a pencil's eraser with a straight pin.

aejuad 03 prod

fold to center

7.
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233ued 03 PTo}

fold to center




