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ABSTRACT

Over the years a large number of measures have been developed to assess self-concept, self-esteem,
seif-understanding and other related constructs. By in large the measures have focused on subjects
between the ages of 8 and 50. Very few exist that effectively tap into the self-concept of the preschool
child. This study utilizes a scale that has recently been used effectively with preschool children in
Australia, the Self-Description Questionnaire (SDQ-I) (Marsh, 1992). The children in this study were
51 kindergarten children from a rural Tennessee town. Head Start and Non-Head Start children were
administered the SDQ-I at the beginning of their kindergarten year. Teachers and parents were
administered the Coopersmith Behavior Rating Form (Coopersmith, 1967). Testing with the SDQ-I
demonstrated no significant correlations with academic measures or teacher behavior ratings. There
were, however, significant correlations with parent behavior ratings. No significant differences were

found between Head Start and Non-Head Start children. Future directions include modification of the

items in the original SDQ-I in order to reduce the amount of administration time.
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Introduction

This study is an empirical search for a practical self-concept scale that can be utilized
with preschool children. There are currently many practical problems that face a researcher
who is trying to study self-concept in preschool children. First, it is difficult to ascertain
whether children understand the tasks they are asked to complete. For example, one of the
criticisms of the Harter Perceived Competence in Young Children scale is that the children
are unable to identify with the pictures of children and adults in the pictures and respont
inappropriately to them (Ramey, 1992). Other techniques that have been used Qith little
effuct are polaroid pictures, children’s drawings of themselves, faces depicting smiles and
frowns, and Q-sort task (Walker, 1973). All of these methods Lave failed to obtain clear
results. Other researchers have found that simply asking children questions in easy to
understand language can help obtain valid results (Mischel, Zeiss, & Zeiss, 1974). Even
with this method, however, researchers must be careful to present the available responses in
such a way as to avoid the child repeating the last word they hear.

The second practical concern is the amount of time that it takes to administer an
instrument to a preschooler. Children at this age have very short attention spans and any
instrument being utilize should be as short as possible. Brevity, however, is usually
detrimental to reliability so it can be difficult to create a short instrument that is highly
reliable.

This study begins the process of creating an instrument that can address the concerns

mentioned above. A well researched instrument, the Self-Description Questionnaire, has
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recently been used with kindergarten children in Australia (Marsh, Craven, & Debus, 1991).
The investigators were able to generate a significant 8 factor model with the data they
obtained. Hence, this study provided rare, but encouraging, evidence of mult-dimensional
self-concept in kindergartners. The only problem with this instrument is that it is 64 items
long and not practical to use in a testing situation in which other instruments or tests are also
utilized. Therefore, a reduced set of questions needs to be obtained for those researchers
who would like to utilize this instrument in conjunction with other instruments. In order to
create this instrument, howcver, the original instrument was administered to a pilot group of
students in order to determine whether the results from the Marsh study could be replicated
in America. That is the purpose of the current study.

PURPOSE

One of the primary goals of the Head Start Transition Demonstration Project is to
help foster and enhance children’s self-concept. Therefore, in order to evaluate whether the
program has succeeded in this goal, some measure of self-concept is needed. Hence, it is the
goal of the present study to utilize an instrument (SDQ-I) that has recently been used
effectively with kindergarten children in Australia to measure self-concept in Head Start and
Non-Head Start children (Marsh, Craven, & Debus, 1991). This study looked at
hypothesized correlates of child self-concept (parent and teacher ratings and parent’s self-
esteem) as well as correlations with academic measures. Specifically, this study obtained
information on the following questions:

® Are there any significant correlations between SDQ-I measures and parent and
teacher rating scales?
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° Is there a relationship between parents’ self-esteem and children’s self-concept?
o Is there a relationship between children’s academic scores and their self-
concept?

] Is there a significant difference between Head Start and Non-Head Start
children’s self-concept for this population?

METHODS

SURJECTS AND INSTRUMENTS:

51 kindergarten children and their parents from a rural Tennessee town participated in
this study. Head Start and Non-Head Start children were matched on SES, classroom, and
sex. Two schools participated in the study, one was a Transition Demonstration site and the
other was the comparison site. Children were tested at school for approximately 30 minutes
each. After each testing session the children were given a reward (sticker) for their
participation. During the session the Woodcock-Johnson, the Peabody Picture Vocabulary
Test, and the Self-Description Questionnaire-I (Marsh, 1984) were administered.

The Self-Description Questionnaire-I is a 64 item questionnaire that is orally
administered to 4 and 5 year olds. The child is first requested to answer "yes" or "no" that
they agree with a statement. Secondly, they are asked if it happens "sometimes" or
“always". If a child has difficulty with a question, then they are asked if they understand the
question. No further questions are asked unless the evaluator can ascertain that the child
understands what is being asked.

Parents were interviewed in a 1 hour session at either the school or their home. The

interview contained instruments pertaining to family life, health issues, and family
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relationships. Included in the interview was the Rosenberg Self-Esteem scale (Rosenberg,
1965) and the Coopersmith Behavior Rating Scale (Coopersmith, 1967).

Eight teachers participated in this study. They were asked to complete a Coopersmith
Behavior Rating Form on each child in their classroom who was a participant in this study
All instruments in this study and their reliablities are presented in Table 1.

RESULTS

Descriptive statistics for each of the instruments used in this study are presented in
Table 2. This table demoisstrates a near normal distribution of scores for the Rosenberg and
the Coopersmith scales. However, the preschool self-concept scale is highly skewed with
numbers clustered around the high end of the scale.

Correlations matrices are presented in Tables 3 and 4 show the relationships between
the self-concept measure, parent self-esteem, parent and teacher behavior ratings, and
academic measures. Briefly, the correlations demonstrate that the parent behavior rating
form was significantly correlated with many of the sub-scales in the preschool self-concept
measure. There were, however, no significant results found for the teacher behavior
measure, the parent self-esteem measure (Rosenberg) or the academic measures.

An ANOVA summary table (Table 5) is presented in order to test for differences between
Head Start and Non-Head Start children in this study. The ANOVA demonstrates that their

is no significant difference between these groups on the self-concept measure.




RELIABILITIES FOR MEASURES IN THE STUDY

Scales Cronbach Alpha

Rosenberg Self-Esteem Scale

(RSE) .84

Coopersmith Behavioral Rating

Form (Parent-PBRF) .80

Coopersmith Behavioral Rating

Form (Teacher-TBRF) .64

Self-Description Questionnaire

(SDQ-I):

Physical Abilities 71

Physical Appearance 81

Peer Relations .83

Parent Relations T7

Reading .86
‘| Mathematics 90

Generai-School 93

General-Self .80

Table 1




0l

¢ 919qEdL

*UI93)$3-J[3s 10 1dadu0d-)13s Yy IYSIY 3y) 2109S Y} JYSIY Y JBY) OS PAIOIS I SIBIS [[V :9JON

bz 10°9 1-0as) I-areutonson |
uon}diIdsa(-JIPS
90°0- 1£°0- 89 (199.L) uio, guryey §
JOIARYQY JOYIBY],
£0°0 99°0- 69 (IJy9dd) waoq
sunjey Joiaeyay judaed

S€°0 6L°0- L'y (ASY) 31edS
WARISH-JPS 3I9qUIsoy

SSOUMIYS SISO}INY| UOBIAI(]
paepuels SHINSVHIA

AdALS HHL NI SHANSVHIAL 404 SOLLSLLV.LS HALLATIDSHA




i
-

Sl 1000 > d = sas

€ oTq®eL (00 >d= 4
sor >d= s :3JON
00'Y 97°0 010 91°0 14 %)) 10°0 o1°0 01°0 LO'0 €1°0-  #*xSP°0 90°0 *xxSP°0 wWRISH-JIBS
Buney judaey
00T LZ°0 x£€°0 0T°0 *8T°0 *8T'0 97°0 e1°0 17°0 V€0 x*xEL°0 L1°0 LLIEEI G GH CAY
-guney Jayoea],
00°T #++LL'0 +++85°0 #x+9L°0 #%+€8°0 #%+9L'0 »xxTL’0 »xx89°0 *%xLP"0 81°0 S1°0 (1-0as)
JIPS-[B1RUa0)
00°T ##xP8°0 ##4SL°0 »xx€8°0 #++LL'0 ##+9L°0 #xxL9°0 xxx6E°0 €1°0 90°0 I-0as)
[0O1[2&-[BI3UDD)
00°T #4+0S°0 #x+0L°0 #++19°0 »xx85°0 *xxLP°0 €1°0 80°0 80°0 (1-0as)
SoneURYIBIA
00t #%+79°0 #+£19°0 #%x6S°0 #£x7T9°0C xxxLE0 01'0 148 ) I1-0as)
Suipvoy
00°T #%+08°0 *%x78°0 #£+€L°0 x%x9P°0 17°0 €70 (I1-0das)
suon ey el
00°T  %%+9L°0 ##xL9°0 xxx6€°0 €1°0 S1°0 1-0as)
SUONE[IY 1994
00°T +#x€9°0 #£xSV°0 10 61°0 a-0as)
ureaeaddy [edisAyd
00°1 x0¢°0 1 ZA\] 01°0 -0as)
saIqyV 1edishud
00°1 08¢0 (ragd)
uwo] Suney *Aeyag juaied
00°1 17°0 (1ug]) wog
Suney ‘Arydg JLIYILIL,
00°1 (ASY) 3128
WI333SY -J19S S19qUasoY

11 1SH JRS [00WdS Yle duipedy ‘PA PY ddy  pqv J¥dd Jd4L Isd
SJRS  -JPS [eRUdD (13U juarey  J199g sAyy  °sAud S2ANSEIN

jjuaaeg Yoed ]

IC

E

Aruitoxt provided by Eic:




Pl
¥ °19BL

"pasn sem ] uuiog JLAdd I
*Pasn SEA Y ULIOs] HOSUYO[-}I03p00AA 4

14359, faenqedop

97°0 0Z°0 91°0 91°0 921°0 w0 1400 0Z°0 aIn)lg Apoqead
supjqo.Lg paiidd v §
60°0 v0°0 v0°0- ¥0*)- £€0°0 20°0 L0'0- 01°0 4°UYOo f-200POOAA §
uorjenae) |

07’0 91°0 91°'0 01°0 L7°0 17°0 p1°0 €10 4°uyo f-3200p00 A

*aadwo)) agesse]
L0°0 200 20°0- €0'0 p1°0 20°0- 0T°0 1o 4 Uyo [-3200p00A §
*Judp] PIOA-19139T §
ao €1°0 (AN, €1°0 (A8 €0°0 L1°0 10°0 4°Uyo {-3200poo M §

1-0as) I-0as) 1-0as) 1-0as) z-0as) 1-0as) 1-0as) I-0as)
JPS-[EIUN  Yog-[eldudn  sopeunyiely  Swipeay  ‘jeRY Judred ey Jdd  ddy [edisAqd pqv [eAsAud | SHANSVAW

SHRANSVHIN DINHAVIYV ANV SHANSVHN
LAADNOD-ATIAS SINHAATIHD NTFIMILAI SNOILVTHHIOD




§ arqel

}1e)S PEOH-UON
R

LAIDONOD-ATIS SINHAA'TIHD LAV.LS

PeoH

AVAH-NON ANV LIVLS dVHH J04 SOILLSILVLS HALLAIIOSHA

STSYIL

el |

(|} Ak TE'L60T sdnoxn uryim |
ST°0 p1°T €6°LY €6°LY sdnoxn udamiPRyg

*qo1d g onel SN SS 301n0§

LdHONOD-A'THS
SINHIATIHD LIVILS AVAH-NON ANV LJAdV.ILS dvid

ONTIVJINOD ATAV.L AAVININNS HONVIAVA 40 SISATVNY




Preschool Self-Concept
7

CONCLUSIONS AND FUTURE RESEARCH

Initially, the purpose of this study was to replicate, in America, a self-concept
instrument that had been used effectively with preschool children in Australia. A secondary
purpose was to test whether any self-concept differences existed between Head Start and
Non-Head Start children who were beginning their kindergarten year.

This study showed no significant difference between the Head Start and Non-Head
Start children. This appears to have been due to a ceiling effect, since most of the children
in both groups reported extremely high self -concepts.

One possible explanation for the ceiling effect may be that the length and
repetitiveness of the instrument is too overwhelming given the particular research setting.
The instrument was administered concurrently with 2 academic measures, the Woodcock-
Johnson and the Peabody Picture Vocabulary Test. Child interviewers expressed their dislike
of the length of the SDQ-I (64 items) and reported that the children seemed to feel that they
were answering the same question over and over. The children’s inability to distinguish the
questions from each other may have resulted in the inflated mean and skewed distribution
that was observed in this study.

Another possible explanation is that the preschool children have inflated ideas of their
abilities. That may explain the low correlations found between the teachers’ behavior reports
and the children’s self-concept scores.

In order to test the first possibility, the SDQ-I is being revised. Basicaily, a 64 item

measure is not feasible to administer with other measures during an interview session.

17
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Preschool children are unable to attend to the task, even with prompting, for the amount of
time that it takes to administer the questionnaire. Future studies will demonstrate whether

the new, shortened measure will obtain hetter results.

18
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