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Abstract

The purpose of this study was to investigate the nature and
causes of the English language-based problems and -the coping
strategies of the Indonesian and Malaysian students studying at
Indiana University, Bloomington. The Indonesian and Malaysian
student groups were selected to represent non-Commonwealth and
Commonwealth students sharing the same native language roots but
¢iffering in terms of past exposure to the English language. The
linguistic theory of communicative competence is discussed and
the knowledge, skills and strategies which constitute the
communicative competence of foreign students for study purposes
at a U.S. university are identified. The study tollowed a
multimethod design involving the use of a gquestionnaire,
substantive personal interviews, observation of selected students
in their classrooms, and assessment of samples of seleéted
students' essays and lecture notes. The gquestionnaire data were
collected from 44 Indonesian and $7 Malaysian graduate and
undergraduate students enrolled at Indiana University,
Bloomington, during the 1989-90 academic year. The gqualitative
data were collected from 6 subjects drawn from the larger groups.

It was found that a great majority of the Indonesian and
Malaysian students at Indiana University had English language-
based problems in a large number of areas. The results of chi-
square tests indicated that tie.following factors had significant

association with some specific English language-based problens:

vii




(1) nationality, (2) age, (3) field of study, (4) marital status,
(5) educational level, (6) prior use of English as a medium of
instruction, (7) speaking English at home, (8) residence in an
English-speaking country before beginning studies in the U.s.,
and (9) length of stay in the U.S. The results of t-tests
indicated that the overall English language-based problens of the
respondents differed significantly in terms of the following
variables: (1) educational level: (2) prior use of English as a
medium of instruction; (3) residence in an English-speaking
couﬁtry before beginning studies in the U.S.: and (4) length of
stay in the U.S. The study also identified and analyzed the major
causes ©of the English language-based problems and the coping
strategies of the Indonesian and Malaysian students.

Recommendations are made for the Indonesian and Malaysian
students and the American professors concerned, the Indiana
Dniversity administrators, and the governrents/spensors of the
Indonesian and Malaysian students.

The need for further research is stressed and the following
particular areas are sugggsted for further research: (a)
establishing the generalizability of the findings of the present
study to Indonesian and Mulaysian student populations at other
U.S. institutions, (b) comparing and contrasting the English
language-based problems of Indonesian and Malaysian students with
those of other nationality groups, (c¢) the relationship between

English language-based problems and study skills and socio-

viii




cultural problems, (d) the relevance of the English language-
based prcblems to performance in courses (e.g., GPA scores), and

so on. Appendices are included. (MSA)
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the Research Committee:

(Director & Chairperson)
Menmbers:
August 2, 1551
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CHAPTER 1

THE PROBLEM

A. RESEARCH QUESTIONS:

In identifying and analyzing the perceived nature
and causes of the English language-based problems and the
coping strategies of the 1Indonesian and Malaysian
students at a major American state university, this study
will attempt to answer the following questions:

1. What are the major English language-based problems of
the Indonesian and Malaysian students at a major
American state university?

2. Do the English 1language-based problens of the
Indonesian and Malaysian students differ in terms of
the selected personal and academic characteristics?

3. What are the major causes of the English language-
based problems of the Indonesian and Malaysian
students?

4. What are the major coping strategies found to be

effective by the Indonesian and Malaysian students

for overcoming language problems and achieving

academic success?
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B. STATEMENT OF THE PROBLEM:

Research on foreign students has sought to
understand how, and how well, the process of education
abroad functions, what problems it generates, and how
useful the knowledge and skills acquired are perceived to
be by the students concerned, their sponsors, and those
who hope to benefit from their future work (Spaulding and
Flack, 1976). Studies conducted in the United States have
focused on the following areas:

-~ comparisons of nationality groups of foreign students;

-- interactions bketween American and foreign students;

-- psychological and social impact of the sojourn on the

foreign student;

-- the relationship of academic achievement to attitudes
and adjustment of foreign students;

-- what happens to foreign students on returning home;

-- admission and academic performance of foreign
students.

(Marion, 1986)

-- foreign students' adjustment problems, and the process
of their adaptation and coping.

Previous research and literature also indicate that
foreign students encounter, among other problems related
to adjustment and coping, English language and study
skills problems (Erickson, 1970; lLozada, 1970; Sen, 1970;

Win, 1971; Holes, 1972; Payind, 1977; de Winter-Hebron,
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1984; Heikinheimo and Shute, 1986; and Moore, 1987). This
study will identify and analyze the perceived nature and
causes of the English language-based problems and the
coping strategies of the 1Indonesian and Malaysian
students at a major American state university. It will
attempt to answer the fc¢llowing specific questions:

(1) wWhat are the major English language-based problems of
the Indonesian and Malaysian students at a major
American state university?

(2) Do the English 1language-based problems of the
Indonesian and Malaysian students differ in terms of .
variables such as country of origin, age, sex,
marital status, field of study, number of years of
formal training in the English language, etc.?

(3) What are the major causes of the English language-
based problems of the 1Indonesian and Malaysian
students?

(4) What are the major coping strategies found to be
effective by the Indonesian and Malaysian studznts

for overcoming language problems and achieving

acadenic success?




C. RATIONALE:

The purpose of many studies has been to determine
the major problems faced by foreign students (Meloni,
1986). Most studies agree that homesickness seems to rank
as the most serious problem. Ranking next to homesickness
are problems related to finances, housing, and food.
Major academic problems include English language ability
involving understanding lectures, participating in class
discussions, and preparing written and oral reports.
Social problems usually mentioned are American social
customs, making friends, relationships with the opposite
sex, and being accepted by social groups (Meloni, 1986).

Although previous research on foreign students has
produced some significant findings that can be useful in
improving educational opportunities in the future, our
knowledge of foreign students' English language-based
problems is inadequate. English language-based problems
of foreign students have formed only a small component of
studies dealing with foreign students' problems in
general. For example, Sharma (1971) sought to identify
and analyze the most severe difficulties foreign students
encounter in three areas: academic, personal, and social
adjustments. She found that foreign students attending
universities in North Carolina considered the folliowing

academic problems as most severe: giving oral reports,

[a\s
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5
participating in class discussions, taking notes in
class, understanding lectures, and preparing written
reports in English. Students from South Asia seemed to
make better academic adjustments than those from the Far
East.

Similarly, Win (1971) sought to identify the
problems of Japanese and Indian students at the
University of california in six areas: academic,
financial, housing, religious, personal, and social. He
found that Japanese students encountered many more
English language-based difficulties than did 1Indian
students in registration, understanding 1lectures and
textbocks, reciting in class, and preparing oral and
appropriate courses in English. Payind (1981) studied the
academic, personal, and social problems of Iranian and
Afghan students in the United States. Students were asked
to indicate the most important causes of their acadenmic,
personal, and social problems. Over 37% of the
respondents thought that English as a foreign language
was the most important cause of their academic problens.
Foreign students' acadenmic problems were also to a
certain extent due to differences between the educational
systems of their home countries and of the United States.
Payind concludes that perhaps the causes of such

difficulties in English were: (a) lack of exposure to

[N
P
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English in their home countries, and (b) inadequate
methods and techniques of teaching English in both home
countries and the United States. Also, the respondents
saw English 1language training at U.S. universities as
being unsuccessful in properly equipping them to pursue
academic work mainly because the English improvement
courses do not place any emphasis on English language-
based study skills such as techniqu-.s of note-taking and
writing papers.

Funston and Funston (1985) conducted a survey of
graduate programs for foreign students at three law
schools with different missions and characteristics. The
survey focused on the following points: (1) students'
backgrounds (cultural, 1linguistic, geographic,
educational, and professional); (2) student reasons for
attending a graduate law program in the United States;
(3) student preconceptions and expectations about the
United sStates in general and the 1law program in
particular; (4) any language or cultural problens
encountered by the foreign students; and (5) the steps
taken by the law schools to anticipate or remediate such
problens.

The results of the study indicated the following:

(1) In each school, student perceptions of the program
differed from faculty and administrator perceptions.

Faculty and program directors reported no identifiable
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pattern of problems, but foreign students reported
experience of language-based problems. (2) Students!
perceptions of their own English skills followed no
general patterns, although all of the foreign students
took longer than native students to complete reading
assignments; (3) The most commonly reported problems were
with speaking skills, despite program reliance on the
TOEFL (Test of English as a Foreign Language) as an
indicator of skill 1level. All of the foreign student
graduate programs are recently implemented, but all
anticipate expansion. It is recommended that institutions
establishing similar programs engage specialists in
English as a Second Language for program development
and/or provide for individual consultation with students.

However, there is currently no extensive study
documenting the nature and extent of the English
language-based problems and the probable causes of such
problems of foreign students in the United States.
Therefore, a systematic and in-depth study is needed in

order to identify and analyze these problems.

N




D. ASSUMPTION/HYPOTHESES:
The following assumption will be proven:

Assumption: Significantly high percentages of the
Indor~sian and Malaysian students have English

language-based problems.

The following hypotheses will be tested:

Hypothesis 4 1: Relationships/Associations between
Students' Personal and Academic Characteristics and

Specific as Well as Overall Language Problenms.

Hypothesis # 2: Difference between the Overall Language

Problems of the Two Student Groups Based on

Nationality.

Hypothesis # 3: Difference between the Overall Langaage

Problems of the Two Student Groups Based on Ace.
Hypothesis # 4: Difference among the Overall Language

Problems of the Four Student Groups Based on Field

of study or Academic Disciplines.

—

128
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Hypothesis # 5: Difference between the Overall Language

Problems of the Male and Female Student Groups.

Hypothesis # 6: Difference between the Overall Language

Problems of the Married and Single Student Groups.

Hypothesis # 7: Difference between the Overall Language

Problems of the Graduate and Undergraduate Student

Groups.

Hypothesis # 8: Difference between the Overall Language
Problems of the Two Student Groups Based on

Previous Use of English as the Medium of Instruction

in the Home Country.

Hypothesis # 9: Difference wetween the Overall Language
Problems of the Two Student Groups Based on Previous

Use of Textbooks in English in the Present Field.

Hypothesis # 10: Difference between the Overall Language

Problems of the Two Student Groups Based on Speaking
of English at Home.

AN




«
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Hypothesis # 11: Difference between the Overall Language
Problems of the Two Student Groups Based on
Residence in an English-speaking Country before

Beginning Studies in the U.S.

Hypothesis # 12: Difference between the Overall Language
Problems of the Two Student Groups Based on Length

of Learning English.

Hypothesis # 13: Difference between the Overall Language

Problems of the Two Student Groups Based on Length

of Stay in the U.S.

PN
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E. DELIMITATIONS:

This study includes foreign students only from
Indonesia and Malaysia who are currently enrolled at
Indiana University, Bloomington. The data on the English
language-based problems of all Indonesian and Malaysian
students at Indiana University, Bloomington, will form

the basis of conclusions in the study.
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F. DEFINITION ¢. TERMS:

FOREIGN STUDENT:

A foreign student is anyone enrolled in courses at
institutions of higher education in the United States and
who is not a citizen or an immigrant (Open Doors: Report
on International Educational Exchange, 1986-87). Persons
with refugee status are included in this definition. a
foreign student enters the United States temporarily for
the purpose of pursuing a course of study at an
established institution of learning or other reccgnized
place of study in the United States.

ENGLISH LANGUAGE-BASED PROBLEM:

A problem/difficulty/uncertainty a foreign student
experiences in a learning situation for lack of an
English language-based skill.

ENGLISH AS A FOREIGN IANGUAGE:

It means the role of English in countries where it
is taught as a subject in schools but not used as a
medium of instruction in education nor as a language of
communication (e.g., in government, business, or
industry) within the country. (Richards an® Weber, 1985).

In the case of Indonesia, English is a foreign language.
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ENGLISH AS A SECOND LANGUAGE:
it means the role of English in countries where it
is widely used within the country (e.g., as a language of
instruction at school, as a language of business and
government, and of everyday communication by some people)
but is not the first 1language of the population.
(Richards and Weber, 1985). In this sense, English is a
second language in the former British <olonies, e.g., of
the South-Asian subcontinent, Malaysia, Nigeria, and

Singapore.
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CHAPTER 2

REVIEW OF THEORY AND RESEARCH

A. COMMUNICATIVE COMPETENCE: THE THEORY WHICH
SUPPORTS THE USE OF LANGUAGE AS
THE MEDIUM OF LEARNING.
Introduction:

The present study is concerned with foreign
students' English language related problems in achieving
academicaliv. It is assumed that a foreign student,
before embarking on his/her studies at a U.S. university,
has acquired a set of English language-based knowledge
and skills as well as the strategies to use this set of
knowledge and skills. The policy of admitting foreign
students by U.S. colleges and universities reflects this
assumption. In order to determine whether or not foreign
students have such English language-based knowledge and
skills, U.S. colleges and universities rigorously apply
the TOEFL (the Test of English as a Foreign Language) .
Cne of the objectives of this study is to determine what
English language-based problems foreign students still
have after passing the test and starting on academic
programs at a U.S. university.

In order to investigate this area, we need to

understand the role of the theory which undergirds

[y
IS




15
language use and communication in learning situations
such as an American institution of higher learning. The
theory of language which advocates the teaching of

language for functional use is known as communicative

competence.
The Major Characteristics of Communicative Competence:

Coined by sociolinguist Hymes (Hymes, 1971, cited in
Savignon, 1987:235) to include knowledge of
sociolinguistic rules, or the appropriateness of an
utterance, in addition to knowledge of grammar rules, the
term "communicative competrence" has come to be used in
language teaching contexts to refer to the ability to
negotiate meaning. In other words, it involves a target
learner's ability to successfully combine a knowledge of
linguistic, sociolinguistic, and discourse rules in
communicative interactions (Savignon, 1972, 1983, cited
in savignon, 1987: 235). The term applies to both oral
and written communication, in academic as well as non-
academic settings (Savignon, 1987).

Communicative competence refers to both underlying
knowledge about language and communicative language use
and skill, or how well an individual can perform with
this knowledge base in actual communication situations

(Canale, 1983, cited in Omaggio, 1986: 8).
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e Ca e and Swaij odel:

A succinct framework of communicative competence was
given by Canale and Swain. The Canale and Swain
framework, which comprises all four macro-skills in a
language (listening, speaking, reading, and writing), has
four components (Omaggio, 1986):

(i) grammatical competence

(ii) sociolinguistic competence

(iii) discourse competence

(iv) strategic competence
Grammatical Competence:

Grammatical competence refers to the degree to which
the language user has mastered the linguistic code. It
means mastery of the sound system of a language and its
syntax and semantics, and knowledge of vocabulary. Canale
and Swain (1980b, cited by Omaggio, 1986: 7) maintain
that such competence is an essential concern for any
communicative approach that is oriented toward the
eventual attainment of higher levels of proficiency, in
which accuracy of understanding and expression are
important goals.

According to Savigncn (1983), grammatical competence
means not only mastery of the linguistic code, but also
the ability to recognize the 1lexical, morphological,
syntactic,and phonological features of a language and to

manipulate these features to form words and sentences.
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Sociolinquistic Competence:

Sociolinguistic competence addresses the extent to
which grammatical forms can be used or understood
appropriately (in spoken or written language) in various
contexts to convey specific communicative functions, such
as persuading, describing, narrating, and giving commands
(Omaggio, 1986). It includes mastery of the use cof
appropriate forms, registers, and styles of language for
different social contexts.

One of the goals of intercultural analysis, says
Savignon (1983), is to make explicit the rules of a
culture and thereby help non-native speakers to
understand and adapt more easily to patterns with which
they are unfamiliar.

Understanding the appropriateness of a particular
utterance is one of the criteria of sociolinguistic
competence. Appropriateness involves more than knowing
what to say in a situation or context and how to say it.
According to Savignon (1983), maintaining a formal
register or an academic style of speech in some
situations where a familiar or informal register might be
used by native speakers is considered appropriate. These
L2 speakers are aware that such proper or school book
language is in keeping with the role of stranger or
foreigner that has been assigned to them by native

speakers and is thus more likely to promote successful

fe
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communication, e.g., in the classroom.

Sociolinguistic competence involves two sets of
rules: (1) appropriateness of written utterances within a
given socio-cultural context (contextual factors such as
topic, role of participant, setting, and norms of
interaction), and (2) appropriate attitude or style
conveyed by a particular grammatical form within a given
socio-cultural context (Bridgeman and Carlson, 1983).
Discourse Competence:

Discourse competence involves the ability to connect
utterances in a meaningful way and relate then
appropriately to a topic. It involves communicative
competence in any of the four 1language skills--
listening, speaking, reading or writing. It is concerned
not with the interpretation of isolated sentences but
with the connection of a series of sentences or
utterances to form a meaningful whole. It involves the
ability to combine ideas to achieve cohesion in form and
coherence in thought (Omaggio, 1986). A person who has a
highly developed degree of discourse competence will know
how to use cohesive devices, such as pronouns and
grammatical connectors (i.e., conjunctions, adverbs, and
transitional phrases and expressions), to achieve unity
of thought and continuity in a text. The competent
language user will also be skilled in expressing and

judging the relationships among the different ideas in a

1
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text (coherence).

Recognizing the theme or topic of a paragraph,
chapter, or book, getting the gist of a telephone
conversation, a poem, television commercial, office memo,
recipe, or legal document requires discourse competence.
Based on general knowledge of the real world, as well as
familiarity with a particular context, a reader or
listener infers meaning. The meaning of a text, then,
depends on the values, intentions, and purposes of the
reader/listener, as well as on those of the
author/speaker.

It follows, then, that the meaning of a text is a
matter of interpretation based on inference of fhe
situation. Inference, again, is based on the context and
certain assumptions about the context of a text.
Grammatical competence alone will not provide meaning.
Thus, interpretation of a text requires the reader's
ability to make certain assumptions by applying his/her
values, intentions, and purposes.

In short, discourse competence is the ability to
interpret a series of sentences or utterances in order to
form a meaningful whole and to achieve coherent texts
that are relevant to a given context. Success in both
cases is dependent on the knowledge shared by both the
author/reader and reader/listener -- knowledge of the

real world, knowledge of the linguistic code, knowledge
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of the discourse structure, and knowledge of the social
setting.
Strategic Competence:

The fourth and 1last component of communicative
competence in the Canale and Swain framework is strategic
competence. It refers to the coping strategies that
communicators employ to initiate, terminate, maintain,
repair, and redirect communication (Richards and Rodgers,
1986). It involves the use of verbal and non-verbal
communication strategies to compensate for gaps in the
language user's knowledge of the code or for breakdown in
communication for other reasons (Omaggio, 1986).

This component is qualitatively different from the
other three in that the more communicatively competent an
individual becomes, the less he or she needs to draw on
strategic competence (Omaggio, 1986). However, even
educated native speakers sometimes experience breakdowns
in their communication with others for a variety of
reasons and must rely on this component for the
successful transmission of messages.

This component of communicative competence is based
on the assumption that there is no speaker, listener,
reader or writer of a language who knows a language
perfectly and wuses it appropriately in all social
interactions (Savignon, 1983). The language user usually

makes the best use of what he/she knows, of the context
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she/she has experienced, to get the message across.

Communicative competence, according to Savignon (1983),

is relative and involves the use of language strategies

to compensate for imperfect knowledge of rules, or
limiting factors in their application such as fatigue,
distraction, and inattention. As Savignon says, strategic
competence is analogous to coping or survival strategies

(savignon, 1972b, cited in savignon, 1983: 41). Adult

native speakers routinely cope with a variety of factors

that can result in communication failure in situations
such as these:

~-=- when they cannot think of a word;

-- when they need to find ways of keeping the channels of
communication open while they pause to collect their
thoughts;

-- adapting when their messages are misunderstood.

Both native and non-native speakers alike use
strategies for coping with limitations in their knowledge
or restrictions in the use of that knowledge in a
particular setting. This ability to communicate within
restrictions, thus, includes an ability to adapt one's
communicative strategies to a variety of changing and
often unexpected interpersonal conditions. Rephrasing,
repetition, e¢mphasis, seeking clarification,
circumlocution, avoidance (of words, structures, topnics),

hesitation, guessing, and even message modification (for
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example, a speaker's decision to have a Swiss cheese
sandwich on whole wheat rather than on rye) are among the
strategies used to meet the demands of on-going
communication (Savignon, 1983). Thus, strategic
competence involves adaptation which requires one to take
the perspective of the other participants in a
transaction, "tuo empathize with the perspective of
others" (Savignon, 1983).°

In sum, the effective use of coping strategies is
important for communicative competence in all contexts
and distinguishes highly competent communicators from
those who-" are less competent. Strategic competence is,
thus, an essential component in a descriptive framework

for communicative competence.

sSummary:

Communicative ccmpetence means both underlying
knowledge about language and communicative language use
and skill, or how well an individual can perform with
this knowledge base in actual communication situations.
Commurnicative competence implies that the target language
learner has the knowledge of the rules of language use,
sociolinguistic and contextual competence as well as
grammatical competence. Theory also indicates that
communicative competence involves the use of all four

macroskills of a language -- listening, speaking,
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reading, and writing.

According to Lessow-Hurley (1990), communicative
-competence includes the ability to use a language in
appropriate ways in various social contexts. For her,
communicative competence in school includes Cognitive
Academic Language Proficiency (CALP), the ability to
function in context-reduced settings, where situational
clues are minimal. In this study, which investigates the
English language-based problems of two foreign student
groups studying in an American university, communicative
competence means the ability of non-native speakers to

use English as the medium of learning.
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B. REVIEW OF RELATED RESEARCH LITERATURE ON THE ENGLISH
IANGUAGE-BASED PROBLEMS OF FOREIGN STUDENTS

This review assesses the research and literature on
the English !=zaguage-based difficulties of foreign
students. The main purpose of this section is to answer
the following questions:

1. What does previous research and literature indicate
about the English language-based problems of foreign
students?

2. What does previous research and theory suggest are
unanswered and key questions or important areas
on the English language~based problems of
foreign students?

3. What specific and answerable questions will this study

focus upon?
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RESEARCH AND LITERATURE ON THE ENGLISH LANGUAGE-BASED
PROBLEMS OF FOREIGN STUDENTS IN THE UNITED STATES:

Research on foreign students in the United States
has mainly focused on the following aspects:

(1) admission and academic performance;

(2) comparisons of nationality groups and interactions
between American and foreign students;

(3) psychological and social impact of the sojourn on
foreign students;

(4) the relationship of academic achievement and
adjustment;

(5) what happens to foreign students on returning home.

(Marion, 1986).

(6) Foreign students' adjustment problems, and the
process of their adaptation, and coping (Hull,
1978).

However, no extensive study has been done in nearly
two decades documenting the nature and extent of the
English language-based problems of foreign students in
the United States. Although a few sporadic studies have
addressed this area in the United States, the English
language~based problems have formed only a small
component of these studies. This will be evident from

the following analysis.
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Hill (1966) conducted a study of a group of
Indonesian, Thai, Pakistani, and 1Indian students'
perceptions of their problems while enrolled at Indiana
University. Of a total population of 150, 78 students
completed a personal data questionnaire and a checklist
covering academic, financial, housing, religious,
personal, and social problems.

The results of the study indicated the following:
(1) All groups experienced substantial difficulties with
academic, personal, and financial problems. (2) The
ar .demic problems were greatest and were largely related
to lack of English language proficiency. (3) The female
students experienced substantially greater difficulties
than the male students. (4) According to nationality, the
Thai students experienced substantially more difficulties
with academic problems involving English than did other
groups. (5) Thai and Indian students had greater
difficulty in getting acquainted with U.S. academic
methods than did the Indonesian and Pakistani students.

Sharma (1971) ~sought to identify and analyze
adjustment problems experienced by foreign non-European
graduate students enrolled in selected universities in
the state of North cCarolina. Data on academic, personal,
and social problems were collected by means of a student
problem inventory and interviews. A total of 195 out of

374 foreign graduate students from the Far East, South
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Asia, the Middle East, Africa, and Latin America
completed the questionnaires.
Results of the study indicated the following:

(1) Foreign students attending universities in North
Carolina considered the following English language-based
academic problems as most difficult: giving oral reports,
participating in class discussions, taking notes in
class, understanding 1lectures, and preparing written
reports. (2) Among'the most severe personal problems were
homesickness, inadequate housing, insufficient funds,
food, and finding companionship with the opposite sex.
(3) The most severe social problems included getting used
to American social customs, making personal friends with
American students, and being accepted by social groups.
(4) Students from South Asia seemed to make better
academic adjustments than students from the Far East or
Latin America. (5) Length of residence in the United
States, age upon entering the United states, varied
educational backgrounds and home backgrounds, and the
campus of enrollment seemed to have little effect on the
problems of foreign students. ({6) Students from South
Asia, those who studied Agriculture, Engineering, and
Physical Sciences, and those who were self-supporting,
were found to make better academic adjustment than those
who came from the Far East or Latin America, those who

studied social sciences and those who got money from

1=

L




28
home, respectively.

Sharma (1971) recommended that foreign students be
thoroughly tested for their competency in the use of
English for academic purposes prior to departure from
their home countries. She further recommended that the
admitting institutions in the U.S. should offer remedial
programs in the English language.

Win (1971) conducted a study to identify the
problems of Japanese and Indian students at the
University of Southern california in six areas: acadenic,
financial, housing, religious, personal, and social. 73%
of the Indian students and 56% of the Japanese students
at the University completed a checklist appraising
difficulties met with in six areas. The Chi-square values
were obtained for each of the 50 items on a checklist to
reveal differences between the two nationality groups.

The results of the study indicated that Japanese
students encountered many more English language~based
difficulties than did Indian students in registration,
and understanding 1lectures and textbooks, reciting in
class, and preparing oral and appropriate courses. Both
groups of students needed the help of an adviser in all
six problem areas but generally showed unwillingness to

seek it from foreign student advisers except in legal and

financial matters.
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Hull (1978) conducted a study of how foreign
students go about coping with higher educational
environment in the United States and establishing
emotional security within a culture distinct from their
own. He defined coping behavior as behavior utilized by
an individual in a potentially stressful situation to
establish emotional security while retaining his self-
esteem. The hypotheses examined were: (1) Entry into the
foreign educational environment produces stress,
sometimes anxiety; (2) Dealing with stress or anxiety is
a function of self-esteem; (3) Self-esteem includes both
self-judgments and judgments received from others; and
(4) Various options of a behavioral nature are available
to the individual in an anxiety-provoking situation. Data
were collected by means of individual case studies of the
foreign students from various countries.

The results indicated the following: (1) In spite of
the language requirements and test scores presented in
advance, some foreign students were unable to function
satisfactorily in English; (2) The foreign students
experienced frustration of being unable to communicate
effectively in academic English. (3) The non-immigrant
foreign students were not able to work outside the
university and had acute financial difficulties; (4)
Foreign students found themselves still adjusting to the

fast pace of the educational system at the same time that

P
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they had to other new variables of living in a foreign
country: food, housing, absence of friends, and so forth:;
(5) Some foreign students handled depression by ignoring
it and by going on and some by becoming more introverted
and even isolated; (6) Those who were married presented a
different pattern of adjustment than those who were
single; (7) Few foreign students had American friends and
expressed disappointments with establishing American
friends; (8) On the average, foreign students did well
academically; (9) The sojourn itself was considered a
period of intellectual and personal growth, and
educationally rewarding.

Sadtono (1979) reviewed English language teaching in
Indonesia and pointed out that inefficient methods and
materials and poor classroom conditions were among the
causes of the English language problems of the Indonesian
students. He referred to a 1lack of innovative and
efficient methodology of teaching English in Indonesia.
He found no consistency in the methodology used; the most
common methods used were the audiolingual and grammar-
translation methods. Sadtono pointed out some additional
causes of the poor English instructional system in
Indonesia: overcrowded classrooms, small number of hours,
poor classroom condition and poor materials for teacziiing
English at the junior, senior high and vocational school

and university levels in Indonesia. About the status of
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the English instruction at the junior high school level,
Sadtono (1979) added, "At present the method being tried
is basically the audiolinéual method.... [instructionalj
conditions are far from ideal. Average class hours amount
to four a week. The average class size is 45 students,
and often a desk for two students is occupied by three.
Quite a few of the classrooms are poorly partitioned and
loud voices =-- particularly during drills -- from one
room always disturk ancther." He noted that similar
conditions existed in English instruction at other levels
as well.

Sadtono (1979) noted that there was a lack of
materials essential for effectively teaching English in
Indonesia. There were not enough books for general
reading <for the elementary and intermediate levels,
materials essential for developing student motivation to
pursue the study of English. Also, report2d Sadtono,
English magazines and books were not abundant and they
were expensive, so only a few could afford to buy them.

Sadtono (1979) further reported that visual aids
were never used. Also, audio aids such as the tape
recorder and the record player were not used in teaching
English (except in the English Department of the
Teacher's College of the State University).

Sadtono reported that the following reasons

accounted for the absence of the use of audio-visual aids
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in teaching English in Indonesia: (1) It was very
expensive to set up a good language laboratory. (2) The
maintenance of a language laboratory posed a special
problem -- the spare parts were not easily available in
Indonesia; as a result, some of the language laboratories
lay idle. (3) Learners could not afford to buy tape
recorders. (4) Learners did not know how to use a tape
recorder effectively.

Mahdavi-Harsini (1981) conducted a study of the
adjustment problems of foreign students and the sources
of help sought for solutions at Indiana University,
Bloomington. The purposes of this study were: (1) to
identify adjustment problems perceived by foreign
students from Iran, Malaysia, Nigeria, Saudi Arabia, and
Taiwan); (2) to identify the sources of help which
foreign students seek for bringing about solutions to
these problems; and (3) to compare the adjustment
problems and sources of help sought by these five groups
of foreign students. Data were collected by means of the
132~item Michigan 1International Student Problem
Inventory developed by John Porter (1962).

The results of the Mahdavi-Harsini study indicate the
following: (1) Foreign students are most concerned about
social-personal problems such as home-sickness,
loneliness, trying to make friends, insufficient

personal-social counseling, and not feeling at ease in
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public. (2) The problem with the English language was the
second most compelling area. Students experienced
difficulties in reading, writing, speaking, and
understanding the English 1language. Satisfactory
remedial English services seemed not to have been
provided for foreign students. Orientation services did
not appear to have helped sufficiently in meeting the
needs of foreign students in this area. (3) Services to
help foreign students in dealing with their acadenic,
living-dining, and financial problems were perceived as
less than satisfactory. (4) Foreign students seemed not
only to have problems that were common to all of them but
also problems peculiar to their own national groups. For
example, Malaysian students expressed a greater need for
improving their conditions in the area of living-dining
than did the rest of the population in the study. Again,
the Nigerian students expressed a lesser need for
improving their ability in the area of English language
than did the "‘est of the population in the study. That
means, other nationality groups needed more help with the
English language than did the Nigerian students. (5)
Perception of problems was not affected by the sex of the
students. (6) Length of stay in the United States did not
make any significant difference in the perception of
problems by foreign students. Also, it did not

significantly influence the foreign students' preference
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for sources cf help for the problems selected for the
study.

Hines and Rutherford (1981) conducted a study to
investigate participation patterns in two university ESL
classes. It particularly addressed the question: Is class
participation patterns in university ESL classes
differentially distributed between Asian and non-Asian
students? Two classes were observed. For Class I, three
50-minute sessions were videotaped by a technician. Prior
to the tapings, the students and their teacher had
familiarized themselves with videotaping through
regularly scheduled class activities in which oral
presentations had been recorded and reviewed. Data for
Class 2 were collected through in-class observation and
coding, and audio-taping in three class sessions.

The results of the study indicated the following:
(1) In terms of participation in the frequency of turns
in the self-selections (e.g., paralinguistic cues such as
hand-raising, eye contact with teachers, etc.), there
were significant differences between the Asian and non-
Asian students. The relationship that emerged between
ethnicity and total number of turns taken was that Asian
students took significantly fewer speaking turns than
their non-Asian classmates (X = 75.78, p. <.001).
Although they comprised roughly 61% of the students in

the class, the Asians took only 37% of the total of 293
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turns. (2) In terms of self-initiated participation,
the Asians spoke less often than did the non~Asians (X =
48.89, p<.001). In this case, their proportion of the
total number of self-selections made amounted to only
34%. This means that Asian students did not often take
the initiative in class discussions. Their participation
was largely dependent upon teacher solicitation.

The extent to which the findings of this study
typify most wuniversity classes in which there are
different nationality groups remains to be determined
through an analysis of a larger body of data. An
ethnographic study might pursue the question of how
various ethnic groups differ from each other in terms of
the various forms of classroom participation involving
the proficient use of English in asking questions,
participating in a group discussion, presenting a seminar
paper, answering gquestions to other students in the
class, elaborating on any answer, and so forth.

Syananondh (1983) investigated the ability of Thai-
speaking foreign graduate students to understand spoken
English upon arrival in the United States, and the
progress they made over a period of 5 years. The study
also sought to determine foreign students' self perceived
causes of difficulty in English listening comprehension,
and how they attempted to improve their English listening

comprehension skills. Data were collected by means of a
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survey questionnaire sent to 300 Thai-speaking graduate
students currently attending colleges or universities
throughout the United States. 212 respondents,
representing 70.06% of the target population, were
finally used as subjects for the study.

The major findings of the study were: (1) The
initial problems of Thai graduate students studying in
U.S. institutions of higher education involved difficulty
in understanding spoken English in different
communicative situations in the United States. On the
average, they understood about half of what was said to
or around them by the native speakers. (2) Different
English pronu..ciation taught in fThailand, inadequate
English vocabulary, and lack of training in English
conversation were perceived by the students as the major
causes of their difficulty in English 1listening
comprehension. (3) Level of foreign students' English
comprehension and 1level of comprehensibility of their
spoken English were found positively and significantly
correlated. (4) Methods widely used by most Thai-speaking
foreign students for improving their English listening
skills were watching TV, talking with American people,
and listening to lectures.

The implications of this study for teaching and
learning English listening comprehension are suggested as

follows: (1) It is essential that Thai-speaking foreign
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students acquire English 1listening skills accurately,
and they should not be urged to speak in the target
language before their 1listening skills have been
developed. (2) Tapes, records, and video tapes of actual
use of spoken English by the native speakers in a variety
of communicative situations can be used as instructional
aids in teaching students English 1l1listening
comprehension. (3) In order to gain maximum progression
in English listening comprehension, students, if studying
in the U.S. should be allowed to stay in this country up
to two years. (4) Students should be provided with enough
appropriate vocabulary which is normally used in everyday
English by the native speakers.

Atari (1983) did a contrastive study of the
stylistic features of Arab and American university
students' written English. The study addressed the
problems that Arab students encounter when trying to
convey a message in written English. The researcher
hypothesized that these problems are caused by the
communicative strategies used by the Arab students. An
example of this is that Arab stu&ents often begin their
compositions with a broad statement of a general state of
affairs before introducing the topic sentence. They also
tend to elaborate on one constituent sub-topic at the
expense of the oSther sub-topics in the text. Such

strategies of topic introduction and topic development
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make it difficult for the native reader to ascertain the
writer's intended message.
The sources of data for the study comprised 30
letters of complaints and 30 letters of promising written
by two groups of students: Arab students majoring in

English at Bethlehem University, West Bank, Jordan (now

P

occupied by Israel) and American students in graduate

linguistics program at American University in washington,

——

D.C. The study adopts a functional approach to the data
i analysis by utilizing insights from speech-act theory,
pragmatics, ethnography of communication and cognitive
[ psychology.
] The study indicated that the Arab college students
selected for this research tended to follow the following
strategies: to include a broad statement in the opening
sections of their compositions before the topic sentence
is introduced, to elaborate in one topic frame and not
! the others, and to neglect to connect the constituent
topic frames of the composition.
‘ The study concluded that the strategies of composing
in English used by Arab students ran counter to the
native reader's expectations. Thus, the message intended
by the Arab writer was not clearly conveyed to the
American reader.
Van Naerssen, et al. (1984) conducted a two~part

study of classroom communication skills and strategies
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with the purpose of enhancing the experience of Chinese
graduate students (intending to visit the United States).
In the first part of the study, communication skills and
strategies in graduate science courses taught in the U.s.
universities were examined. In the second part of the
study, the information of the first part was incorporated
into the graduate~level oral communication classes in the
People's Republic of China. The purpose of this part of
the study was: (1) to examine apparent cultural
differences in more detail, (2) to determine whether the
strategies being taught from the study's first part were
those most needed by graduate students going to study in
universities of the West, (3) to orient CcChinese
scientists going to the West at a more general level to
classroom interaction, and (4) to orient foreign teachers
and scholars working in China.

Data were collected by means of audiotape and
contextual notes of classroom interaction. The five
courses ocbserved/taped were Methods of Finite Element:;
Quantum Chemistry; Documentation Readings for Geophysics:
Micro-Computers; and Seismology. The analysis of the data
focused on the following communication features: total
class time for teachers and students; student and teacher
initiation of interactional frames; techniques used by

students initiating interaction; and non-verbal feedback

from students.
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The results of the study were: (1) The data from the
U.S. classes dispell the notion that teachers in the U.sS.
talk significantly less than Chinese teachers, at least
at the graduate level. The lowest percentage of teacher
time among the U.S. classes was 88.1%, and the lowest
among l1he Chinese classes was 93.7%. The highest among
the U.S. classes was 98.8% and among the Chinese 99.6%.
The data also showed that even among the Chinese classes,
there can be some negotiation or local allocation of
teacher/student time (e.g., some management interaction
is allowed during the class time such as "Do you have a
copy of ...2" “Can you see the overhead transparency?"
"Come to the front," etc.); (2) The overall average
percentage of student initiated interaction was
significantly lower for the Chinese students than for the
U.S. students. Chinese students exhibited most of the
same reservations many U.S. students have about asking
gestions in class: shyness, not wanting to look foolish
by askiig a "dumb" question, not wanting to waste class
time on questions that only one person has, etc. But in
addition to these motives, there were also additional
causes for reluctance to ask the professor a question. If
the professor does not know the answer he/she might lose
face. Furthermore, it disrupts the teacher's planning
which would be considered rude. The teacher is pre-~

allocated the full class period on the assumption that
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questions may be asked after class. (3) The results
indicated a pattern in regard to the way students
initiated interaction: since the Chinese students
observed in this study were older (in their 20's and
30's) and were accustomed to work situations in which
there was little bidding, the students did not bid. That
is, they did not seek permission verbally or non-verbally
to speak; (4) There was very little eye contact between
the professor and students in Chinese classes, except
when the professor was at the blackboard, pointing to
information at the blackboard, and talking to and facing
the class. During one lecture the professor talked/read
the lecture to the upper right corner of the room and the
students had their heads down over their notebooks taking
notes/dictation. There were almost no facial expressions
indicating comprehension or non-comprehension, agreement
or disagreement, nor were nods used as positive feedback.
The most common changes of facial expressions were
occasional yawns. Although no similar observations were
made of U.S. classes, the absence of some non-verbal
facial feedback in Chinese classes reported by visiting
U.S. lecturers is indirect evidence for such feedback
being a fairly common pattern in U.S. classes: (5) The
primary cause for these classroom interactic- differences
between the United states and the People's Republic of

China seemed to lie in differing educational philosophies
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which, in turn, define the roles of the teacher and the
student. In cultures with Western European traditions
there is more of a socratic tradition, i.e., of
skepticism, of questions, as part of the 1learning
process. On the other hand, in the People's Republic of
China, there is a tradition of mastery of great or
significant works be it in Science, Art, Literature, etc.
once the works of the great masters, 1leaders, are
learned, then one can apply the principles to solving
problems or be creative in other ways. This usually
involves much memorization.

Arani (1985) conducted a study which was primarily
concerned with the types and the causes of the major
structural errors made by a selected sample of Iranian
university students when they write in imaginative and
expository mode in English. Judgment of the communicative
value of errors was one of the secondary objectives of
this study (conducted by three native speakers who used a
5-point scale). The subjects for the study were 20
Iranian students who were in various fields of science
and engineering at the State University of New York at
Buffalo. Data for the study were collected by using the
following methods: examination of 32 compositions written
by the subjects, interviews with the subjects and a

questionnaire filled out by subjects.
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It was found that in general the students committed
more errors in expository writing than inA imaginative
writing. Also, the order of rank of the error types was
varied in the expcsitory compositions versus the
imaginative ones.

The 891 errors utilized in this study fell in the
following 10 major categories: mistakes with articles,
prepositions, incorrect and confusing tenses, number,
conjunctions, adjectives, subjects and predicates, verb
phrases and pronouns.

Interference from the students' native language
(Persian), the complexity of the English language,
students' incomplete knowledge or ignorance of certain
structures, the interference of conversational English
into written English, the transfer of training, lapses of
memory, lack of sufficient practice in formal writing,
unfamiliarity with the requirements of written English,
and pressure of communication were among the major causes
of error occurrence.

In addition, it was found that in general the most
recurrent errors were incidentally the errors which
hindered normal comprehension by native speakers the
most. In this relation, it was concluded that
"seriousness" was not necessarily related to frequency.

Within the 1limits of the study, it was concluded

that the students were essentially asystematic in
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correcting their errors or for that matter in committing
errors, and that their knowledge of certain grammatical
categories was more complete than it was of others.

Moore (1987) in his Understanding, Advising, and
Teaching International Students states that the foreign
student accepted into a U.S. college or university is
expected to have essentially the same type and amount of
knowledge as newly admitted American students. It conmes,
says Moore (1987), as quite a shock to some American
professors to discover that this is not true, and to the
foreign student this realization can be devastating. Many
foreign students, who were high achievers in their home
country's educational systems, become extremely
frustrated when they find that they are "academically
lacking," often because of their difficulties in the
English language (Moore, 1987).

According to Moore (1987), the following are some of

the difficulties of foreign students: Culture Shock: All

foreign students suffer "some degree of culture shock."
The symptoms of "culture shock" can be homesickness,
frustration and even hostility to their host institution,
criticism of people, custonms, services, and bureaucracy,
and isolation. According to Dalili (1982), these symptoms
can cause "“psychological barriers" which delay 1learning
and the improvement of English language skills. The most

severe academic problems of foreign students are:
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communicating their thoughts in English, improving their
English to the level necessary to do well academically,
completing written examinations in the same length of
time as American students, presenting oral reports,
taking notes, and writing reports. In octher words, most
of their academic problems are directly related to a lack
of proficiency in the English language and to differences
between the educational systems of the United States and
their home countries.

Moore (1987) considers age to be a significant
factor in academic problems. Younger students seem to
have a higher incidence of academic problems thkan older
students, while older students tend to have fewer
academic, social and personal problems. Older students
are supposed to be more mature, ambitious, and motivated
than younger students. In addition, married students have
fewer academic, social, and personal problems than single
students and graduate students have fewer _academic
problems than undergraduate students (Moore, 1987).

Moore (1987) points out what he considers to be .me
important factors contributing to a foreign student's
academic success: (1) Natural Inquisitiveness and Self-
Motivatjon: Despite the plethora of problems -- academic,
social and personal, experienced by the foreign students,
they generally perform academically as well or better

than their U.S. counterparts and have a very high success
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rate. Like American students, there are foreign students
on the Honor Roll, placed on probation and academic
suspension, and earning average or above average grades.
A variable contributing to academic success of foreign
students seems to be that they bring with them natural
inquisitiveness and self-motivation to study (Moore,
1987). (2) Sharpeners vs. lLevelers: Moore reported that,
according to Forgus and Melamed, foreign students may be
"sharpeners" rather than the "levelers" of their own
societies. The "sharpeners" are more differentiated in
their thinking, more articulate, adventure-~seeking and
exposing themselves to the unknown. They are also more
adaptable to new situations and more creative. "Levelers"
tend to be more security-oriented, seek the familiar,
avoid the unknown, and tend to be more closed-minded.
This distinction between "sharpeners" and "levelers" may
help account for the differences in motivation in foreign
students who utilize various tactics to compensate for
the handicaps of language, financial difficulties,
culture shock, and differences in educational systems.
(3) emori i m: This habit may enable
foreign students to build a network of cues needed to

retain information and retrieve it from memory.
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RESEARCH ON THE ENGLISH LANGUAGE-BASED PROBLEMS OF
FOREIGN STUDENTS IN THE UNITED KINGDOM:

de Winter-Hebron (1984) conducted a case study in
order to explore the causes of Third World students'
English language-based problems with studying, research
and written communication skills in a British university.
The subjects were postgraduate students (i.e., &. uerts
admitted to M.Phil. or Ph.D. degree programs) from Third
World countries who were pursuing studies in Architecture
at the University of Newcastle-upon-Tyne and were also
taking a Writing course at Newcastle Polytechnic's
Student Writing cCenter. The investigator, who was the
instructor in this course, sought to uncover the English
language-based academic problems of foreign students for
over sixteen months side by side with the organization of
courses to help them. The methods used were classroom
interaction and informal get-togethers, reading of
present and past students' essays and dissertations, and
Gibbs' study organization anxiety checklist (Gibbs,
1981).

The results of the study indicated the following:
(1) The working speed of foreign students was slower than
that of native students because of their having to work
in English as a second/foreign language; (2) The female
students were concerned about not being able to keep

track of what they had done, while the male students were
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concerned about where to work best and the problem of
leaving things till the 1last minute; (3) In terms of
finding research materials from their own countries,
foreign students were found to be humble petitioners
rather than being actively involved in the search
process; (4) Students were unfamiliar with the research
techniques needed; (5) Foreign students' cultural
attitude toward learning seemed to interfere with their
learning at a western institution; they were more
inclined than the home students to accept received ideas
without critically examining them; (6) Foreign students
were treating the reading materials in a manner which was
little more than surface processing; and (7) Studying
one's own country's problems away from one's country in
an alien tongue and remote from relevant materials 1led
some foreign students to frustration and bewilderment,
not to so-called "critical distancing.”

A composite picture of the foreign students'
situation is presented by Sen (1970) who carried out, by
questionnaire, English test and interview, an extensive
study of 2,367 foreign students and nurses from 130
countrics studying in the United Kinzdom from 1964 to
1966 (cited in Weir, 1982: 89). The study focused on the
foreign students' academic and language difficulties and
adjustment to British society. She subsequently followed

this work with a study of how successful they were with
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their courses. She was not concerned solely with the
language difficulties they encountered as her aim was
more to describe the interaction of the general
criteria: academic ability, English language proficiency,
adequate financial resources and adeptness in adjusting
to new social situations. Weir (1982, p. 89) notes that
Sen considered academic study and welfare problems
inseparable for most students. She also raised the
question of the extent to which language is criterial to
a student's academic success. Weir (1982) further notes
that Sen (1970) found English language to be non-
significant as a predictor of academic success. Sen
{1970, p. 113, cited in Weir, 1982: 90) claimed, on the
basis of evidence from her follow~up study: "that the
extent of the use of and familiarity with the English
ianguage has little relevance to their final performance.
This seems to contradict the experience of teachers in
this country and in the United States whe have placed
great emphasis on the English language proficiency of
overseas students." She seems to have arrived at this
conclusion (pp. 153~4) from the results of student
performance in 5 sub-tests of the shorter version of the
Davies Test. She found that these tests did not
discriminate between the passes and failures for the
qualification courses considered. She argues (P.154), for

practical purposes, the tests do not, alone, provide a
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useful guide to final performance in these courses. Of
course, the diagnostic as against the predictive value of
the tests is a different matter. However, she added (p.
163), "... the criteria of final performance used in the
present survey, i.e., success or failure, are crude.
Certain modifications of the test in the light of the
present results and its validation on the basis of actual
examination marks with larger samples for each type of
course might provide a useful instrument for the
selection of overseas students."

As well as considering the effectiveness of language
testing as a predictor of academic success Sen (1970,
cited in Weir, 1982: 90), sought to establish the extent
of the language problems students faced. She (pp. 161-2)
points out an important caveat: "the relative proportions
of students who are willing to admit difficulties--
whether academic or personal -- may not always give an
accurate picture of the extent to which such difficulties
are encountered. It is our impression, supported we
believe by the general tenor of the figures reported,
that the picture these students and nurses present of
themselves is unduly favourable and optimistic. This
suggests that where problems appear or criticisms are
voiced, they deserve more, rather than less, attention

than the cold tabulations would imply."
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Earlier in her study, Sen (1970, pp. 57-60, cited in
Weir, 1982: 90-91) drew attention to the serious nature
of some of the English lanéuage-based problems. Over a
third of the 2,367 foreign students found writing essays
in English difficult, and a large number had difficulties
in following 1lectures and tutorials in English. If one
examines her relative figures for different national
groupings they point to what may be an even greater cause
for concern in the future, namely the worse plight of the
foreign as compared to Commconwealth students (Weir,
1982). Sen noted that the Middle Eastern students, who
scored fewer than the other groups in the Davies test,
"... on the whole seem to find most difficulty with their
studies. Only few expressed no difficulty in 1lectures,
tutorials and in contacting. their teachers in English,
and a high proportion found writing essays and reference
reading ‘'very difficult.'" She noted (p. 59, cited in
Weir, 1982: 91) 44% reported taking lecture notes in
English as a difficulty and 40% had difficulty with the
speed at which English was spoken. Over a third had
difficulty with accent and just under a third had
difficulty in understanding idioms and phrases of British
English.

A majority of the students in Sen's study (cited in
Weir, 1982: 91), were from the Commonwealth. In terms of

their previous use of English as a medium of

63




52

instruction,the earlier age at which they had begun to
learn English, and their use of English at home, Sen
found they had considerably more exposure to the English
language than their foreign counterparts. The English
ability of the "“foreign students® will, in all
probability, be lower because of a wmuch more limited
exposure to the language, and it might be reasonable to
infer that these students are 1likely to encounter
language difficulties proportionate to this in their
academic courses. The extent of the language problems
brought to light by Sen's study (1970) of predominantly
Commonwealth students was bad enough, but a similar
survey carried out today will reveal an even greater
incidence of problems in the academic context caused by
language disability (Weir, 1982).

Davies (1977, p. 36, cited in Weir, 1982: 91) raised
this questicn of how serious a problem language is on the
basis of his findings in a survey completed for the
Scottish Education Department on the English proficiency
of foreign students in Scotland in the non-university
sector. Davies (1977) found in his survey that students
ranked English language as beirg the most serious

problem, followed by academic status, social contacts and

accommodation.
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Ryan (1979, cited in Weir, 1982: p. 92) quotes
evidence from Campbell's (1974) study of undergraduate
and post-graduate students following courses in technical
subjects at the Loughborough <City and Birmingham
universities. Campbell concluded that difficulties
students had in communication were not solely
attributable to an insufficient proficiency in English,
but more to a complex mixture of linguistic, academic,
socio-cultural and practical problems. However, a
majority of the students in Campbell's study did indicate
that writing, speaking and understanding 1lectures in
English were areas where they had particular difficulty.

Holes (1972) and Edwards (1978) have commented on
foreign students' problems associated with cultural
incommensurability. Edwards (1978) refers to the shyness
of many South-East Asian students and Holes (1972)
suggested this might be due to a combination of factors:
lack of confidence in their English and fear of the
English students' ridicule of clumsy or ill-formed
sentences (especially in the case of the weakest
students); a malaise induced by the unfamiliarity of a
situation where the judgments might be questioned
(particularly true of older students); and an ignorance,
not so much of the 1language but of the cultural
admissability of interrupting a lecturer or tutor to ask

a question and simply how to ask the question. He quotes
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Fishman (1972, gquoted by Weir, 1982, p. 93): "native
members of such (speech) networks slowly and
unconsciously acquire sociolinguistic communicative
competence with respect to appropriate language use. They
are not necessarily aware of the norms that guide their
sociolinguistic behavior. Newcomers to such networks or
communities ... must discover these norms more rapidly,
more painfully and therefore more consciously." This is
evidenced in the way most foreign students ask questions,
by approaching members of facultv after the class. This
is a strategy which is perhaps indicative of a gap in
their communicative competence, namely ignorance of the
sociolinguistic conventions associated with asking
questions in public.

Related to cultural problems are differences in
previous educational backgrounds of foreign students.
Edwards (1978) drew attention to the difficulties this
may cause in terms of non-participation in a group
discussion and problems arising out of self-teaching
(cited in Weir, 1982:93). Singh (1963) drew attention to
excessive deference to faculty and it would seem many
overseas students have been taught to venerate their
teachers, speaking only when spoken to or not answerang
for fear of losing face (cited in Weir,1982: 93). Edwards
cites previous exposure to didactic teaching methodology

and Ssingh mentions previous training by rote methods as
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factors influencing the students' preference for being
told what to do rather than organize their own study. On
the basis of observations in the classroom Edwards notes
(p. 321): "the tendency to rote memorisation and
regurgitation was apparent in some overseas learners'
answers often with 1little cognisance of the question
asked. "Many of these problems are also referred to by
students themselves in the collection of overseas student
essays entitled "Disappointed Guests" (Tajfel and
Dawson, 1965, cited by Weir, 1982: 94).

Rogers (1977, p. 37 cited in Weir, 1982: 94)
discovered in the courses he ran for post-graduate
students in science and technology that despite much
previous work in the language: "students have developed
certain skills to the virtual neglect of others." Though
they might be able to cope with the reading and writing
demands of their courses, "they were unable to
participate in academic discussions: even less were they
able to take part in socizl activities outside the
company of other foreign students in the same plight as
themselves."

The United Kingdom Council for Overseas Student
Affairs (UKCOSA, 1974, cited in Weir, 1982: p. 94-95)
found a common problem was "reluctance to ask questions
due to a fear of using English. This contributes to the

formation of nationality groups where students hardly
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ever speak in English." Jordan and Mackay (1973, cited
in Weir, 1982: 95) noted, "One of their biggest problems
was to find the opportunity to practise speaking English
with native English speakers ... Consequently they made
slow progress with their spoken English." Edwards (1978,
P. 314, cited in Weir, 1982: 95) found a similar pattern
in her study of overseas nurses coming to study in the
United Kingdom and concluded that the overseas learners'
language problems lay mainly in the field of spoken
English, "in both understanding and speaking. Over 78%
admitted to having difficulties of some kind with this."

Jordan (1977, pp. 15-16, cited in Weir, 1982: 95)
described how post-graduate students at Manchester and
Newcastle heard most spoken English in a passive
listening role, i.e., in situations where they were not
called upon to respond at all, e.q., listening to
lectures, the radio, and so forth, and therefore, witn no
check on comprehension. In his study, 70% 1listed
understanding spoken English as their biggest difficulty
on arrival in the United Kingdom and 50% mentioned their
own speech problems of fluency and self-expression with
most speaking for a maximum of an hour a day, but 40% for
half an hour or less. 56% found it difficult to meet
British people to converse with and this 1led to

restrictions of opportunities for practising spoken

language.
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Davies (1965, p. 235, cited in Weir, 1982: p. 95)
took a group of students studying overseas through the
medium of English and compared them to an equivalent
group in the United Kingdom, to see if any difference due
to a short period of residence in the U.K. showed up. He
discovered that in non-contextual listening tests the
overseas group were inferior and concluded that this
"could only be accounted for by their lack of exposure to
everyday British English in Britain." Sen (1970) also
found that 25% of the students surveyed admitted to
having 1listening comprehension difficulties. It would
seem likely, therefore, Morrison (1974) argued in his
thesis, that lack of exposure to natural-spoken British
English accounts for the initial difficulty that many
experience on arrival (cited in Weir, 1982: p. 95).

Rogers (1977) carried out a survey in which

students assessed their own language difficulties. The
difficulties, in descending order of severity,_noted by
Rogers (1977, cited in Weir, 1982: 95) were with the
following:
(1) Fluent conversation at an informal level:

McKenzie (1977) pointed out the serious problems
Latin-Americans have particularly at the phonological
level and Larter (1962, p. 121) provides evidence of this

amongst the African students he taught at the technical

level.
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(2) Informal social interaction:

Edwards (1978, p. 219) noted that students had
difficulties here: "with a high rate of mutual
misunderstanding between overseas and indigene learners."
(3) Formal Subject Discussions and Seminars:

Edwards (1978) notes instances where: "they had
difficulty in remaining linguistically coherent when
attempting to answer at 1length or when joining in
discussions." Edwards (pp. 314-26) comments that if one
adds to this difficulty problems with accent and general
difficulties in understanding the teaching staff, "the
indigene learner's near total ellipsis when answering
questions and the speed at which they do so," one has
scme idea of the factors which might inhibit
participation. Edwards concludes that: "what learner-
initiated participation there was in the classroom
activities was dominated by indigenes."

(4) The Expression of Personal Viewpoint:

Rogers (1977) also conducted a series of interviews
with members of staff who remarked on the following
specific difficulties:

(a) Not knowing the meaning or appropriate use of many
colloquial idioms. Edwards (1978, p. 315) also emphasized
the difficulties caused by the casual style of discourse

of certain tutors: "The use of slang or allusive
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language, which excludes the outsider, causes the
overseas student to miss a lot of what goes on in the
classroom. ®Holes (1972) drew attention to the
difficulties caused by the employment of excessive
collcquialisms, slang and register switching, and quotes
(p. 33) Winter (1971): *"the distinctions between formal
and informal 1language may be blurred in a lecture
situation where there may be drastic change from formal
to informal language when giving explanations ... it may
be disastrous for the foreign student who may have been
taught English in a combination of literary and formal
English."

These difficulties in comprehension are often
compounded, as Edwards (1978) observed, by the teaching
staff themselves (p. 316): "The instances of
inappropriate methods of presentation of practical
procedures, inadequate explanation of theory and lack of
advance organisation of material -- which were
disturbingly frequent -- observed in the classroom would
almost certainly compound the initial problems of
overseas learners and may well account for the
difficulties in understanding experienced by some
indigenes."

(b) Not Playing an Active Part in Discussion: Restricted

answers to questions (see Jordan, 1977).

(c) Too formal and polite.
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(d) Little knowledge of topics of current interest
commonly discussed by educated speakers.

(e) Difficulties with ‘'openers.' ‘'closers!' and ‘'topic
change.'

(f) Difficulty with humor of all kinds.

(g) Did not understand various conventions of non-verbal
behavior.

In addition to these, Jordan (1977, cited in Weir,
1982: 97) drew attention to difficulties in:

(a) Understanding the variety of native-speaker accents.
(b) Communicating functionally especially in asking
questions for appropriate purposes (Holes, 1972).

(c) Understanding lectures in general and taking notes
(Sen, 1970, UKCOSA, 1974, Holes, 1972, pp. 29-30 and
James, 1977, cited in Weir, 1982: 97).

One of the most serious problems for English
servicing agencies in the universities is the disparate
composition of the students they have to cater to as a
result of different language backgrounds, different
abilities in different skill areas, different subjects
being studied in courses which make demands on different
ranges of language skills, different previous learning
experiences, different learning styles, etc.

According to Weir (1982), an uneven demand is made
simultaneously on all the different English language-

based academic study skills, and at different times in a
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course a different variety of skills is called for.
Straker-Cook (1977, p. 5) holds the view that: "At least
for post-graduates, attendance at initial lectures and
talks, and participation in seminars and discussion
groups, place a heavy demand on oral/aural skills in the
earlier stages of their study." Jordan (1977, p. 17)
agrees with this and for his 'typical student:
"understanding native speakers of English will be his
first major problem on arrival in Britain; the next major
problem will be personal fluency and self-expression in
English ... the latter will still be a problem after a
few months mainly through lack of practice. "As the
course develops," continues Jordan, "writing skills will
eventually become more important and will generally
(P-18) ‘'supersede understanding as a cause of major
difficulty as written work has to be submitted."

Jordan (1977, p. 14) points to a general inability
on the part of the overseas student to:
(a) Write academic English.
(b) Write short reports.
(c) Write concisely.
(d) Write quickly.

Holes (1972, p. 57, cited in Weir, 1982: 98) found
that overseas students admitted to having a 1lot of
aifficulty in writing essays and reports in English on

their own work. Nearly half of the post-graduate students
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in Jordan's survey wrote an average of five essays a
term, each of about 2,500 words, and one-third wrote
between two and five reports per term, each of about
4,000 words. As Larter (1962, p.121, cited in Weir, 1982:
98) pointed out that particular difficulties in this area
may only surface when writing has to be done under the
pPressure of time constraints as in examinations and by
then it may well be too late for remedial action.

The skill of reading is likely to remain important
through most courses. Straker-Cook (1977, p. 45) noted:
“the reading of specialist literature in English is tha
one skill that most students seem to have maintained
prior to their arrival in Britain." However, Jordan
(1977) still cited a general inability on the part of the
overseas student to read quickly or understand the
complexities of academic prose. He (p. 16) found that the
average student had only one speed (i.e., slow) for
silent reading -- about 150-160 words per minute.

Edwards (1978, pp. 316-317) noted similar
difficulties with reading comprehension and adds that of
reading aloud, e.g., the ward reports some nurses have
to make. UKCOSA (1974) cited difficulty in reading
effectively as a common problem and also difficulty in
understanding examination questions. Holes (1972)
referred to slow reading as a universal complaint as well

as a widespread lack of guidance in what to read. He
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reported that the cause of slow reading, "... in some
measure due to a reverential attitude to books in
general: each cne read must be summarised with a great
expenditure of time and effort. There was no skimming of
books for ideas and information. This was the first time
some students had to read books in any quantity, with
specific aims in mind." He added (p. 66) that it was not
the actual level of linguistic difficulty in the text
which caused problems, but terminological difficulties in
new subjects which were the biggest obstacle in reading,
as shown by the large number of students (among them the
most fluent) who read their textbooks with a dictionary
at hand.

Morrison (1974, p. 6) also drew attention to the
possibility that the crucial factor might be the
individual's language ability when starting the course
and that average improvement during a one-year course is
insignificant when compared to differences between
individuals on starting. He refers to work done by Binyon
(1972, cited in Weir, 1982: p. 99) at Gothenburg who
commented that some students were better on starting than
others were after a year's study. This may, in some
cases, indicate the 1low value to be placed on any
remedial teaching they receive. Mason's (1971) argument
is that "at least for many intermediate to advanced

foreign students ... intensive E.F.L. work may be a
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waste of time." Morrison (1974) argues that improvements
in students' performance, as a result of learning
experiences evidenced at the Universities of Leeds and
Lancaster, would tend to emphasize that it is the
difference between students' abilities at the start of
the program rather than a question of the extent or lack
of any improvement in language ability due to remedial

English courses which is of central importance (Weir,

1982).
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Summary:

(a) What Do Previous Research and Theory Indicate about
the English Language-based Problems of Foreign
Students?

This review of research and related 1literature
indicates that foreign students in both the U.S. and U.K.
had serious English language-based problems. It also
becomes evident from this review that the English
language-based academic problems have been the subject of
extensive studies in the United Kingdom, whereas they
have formed only a small component of studies that have
compared the general problems of foreign students in the
United States. Nc extensive study has been done
documenting the nature and extent of the English
language-based problems of foreign students in the United
States.

Furthermore, the problem of foreign students
indicates that there should be some kind of early warning
system which will enable the receiving institutions, that
accept students with deficiencies in the English language
and related study skills, to ensure that the necessary
remedial instruction in the areas is provided.

This review of research also points out a large
number of problems (including English language-based
problems) of foreign students investigated in the past

two decades or so. These problems can be summarized under
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the following categories:

1. THE ENGLISH LANGUAGE-~BASED ACADEMIC STUDY SKILLS
PROBLEMS OF FOREIGN STUDENTS:

Foreign students have serious academic reading and
study skills problems which are largely related to their
proficiency in the English language (Hill, 1966). There
is a significant correlation between ability in the
English language and soc. .l adjustment (Ursura, 1969).

2. COMPARATIVE ANALYSES OF THE VARICUS KINDS OF PROBLEMS

(OF FOREIGN STUDENTS) AND THE DEGREE OF SEVERITY OF
EACH:

Foreign students' problems can be of various kinds:
academic (including English language~based problens),
personal, financial, etc. (Hill, 1966). Comparative
analyses indicate that the degree of severity of these
problems varies. English language constitutes the most
serious problem followed by academic status, social
contacts and accommodation (Davies, 1977).

3. THE ENGLISH LANGUAGE-BASED PROBLEMS AS WELL AS OTHER

KINDS OF PROBLEMS DIFFER ACROSS NATIONALITY GROUPS
OF FOREIGN STUDENTS:

The problems of foreign students vary across
nationaiity groups (Hill, 1966). Similarly, the English
language and social adjustment problems also vary acrossc
nationality groups, world areas, sex, age, type of
student, language spoken in the home, length of stay in
the United States (Ursura, 1969). Sen (1970) found that

overseas students from the non-Commonwealth countries

£3




67
had greater difficulties than those from the British
Commonwealth of Nations. This was possibly due to the
fact that in terms of previous use of English as a medium
of instruction, the earlier age at which they had begun
to learn English and their use of English at home,
Commonwealth students had considerably more exposure to
the English 1language than their non-Commonwealth
classmates. According to Morrison (1974), overseas
students who spent some time in the United Kingdom were
superior in listening to students studying in their home
countries through the medium of English. This could only
be accounted for by their (students not studying in the
United Kingdom) lack of exposure to natural spoken
e.eryday British English (Davies, 1965). According to
Sharma (1971), students from South Asia seemed to make
better academic adjustments than students from the Far
East or Latin America. According to Wir(1971), the
Japanese students encountered many more difficulties than
Indian students in registration, and understanding
lectures, and textbooks, reciting in class, and preparing
for oral reports and appropriate courses in English.
Mahdavi-Harsini (1981) reported that foreign students had
problems peculiar to their national groups. The Nigerian
students expressed a lesser need for improving their
English than other groups. However, length cf stay and

sex did not make any significant difference in the
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perception of problems by foreign students (Mahdavi-
Harsini, 1981). According to Sharma too (1971), length of
stay in the United States, educational backgrounds and
campus of enrollment seemed to have little effect on the
problems of foreign students.

4. THE GENERAL ENGLISH LANGUAGE~BASED PROBLEMS OF FOREIGN
STUDENTS:

Sharma (1971) reported that, for foreign students
in the United sStates, the following formed the most
serious academic problems: giving oral reports,
participating in class discussions, taking notes in
class, wunderstanding lectures, and preparing written
reports in English. Sen (1970) reported that foreign
students in the United Kingdom had difficulty writing
essays, following lectures and tutorials in English.
According to Rogers (1977), overseas students were unable
to participate in academic discussions. A common problem
was a reluctance to ask questions due to a fear of using
English (UKCOSA, 1974). This contributed to the formation
of nationality groups where students hardly ever spoke
English (UKCOSA, 1974). According to Mahdavi-Harsini
(1981), foreign =students had difficulties in reading,
writing, speaking, and understanding the English
language. Campbell (1974) reported that majority of
overseas students in his study indicated that writing,
speaking and understanding lectures in English were areas

where they had particular difficulties. According to
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Edwards (1978), English language problems lay mainly in
the area of spoken English, in both understanding aad
speaking. Over 78% admitted to having difficulties of
some kind with this. Jordan (1977) found that foreign
students had the following general difficulties with
writing academic English: writing short reports, writing
concisely, and writing quickly.

5. ENGLISH LANGUAGE-RELATED SPECIFIC READING DIFFICULTIES
OF FOREIGN STUDENTS:

Foreign students had a general inability to read
quickly or understand the complexities of academic prose.
They had slow silent reading speed, about 150-160 words
per minute (Jordan, 1977; Holes, 1972). Edwards (1978)
reported foreign students' difficulties with reading
comprehension and reading aloud. Holes (1¢72) found
foreign students' difficulty in reading effectively and
difficulty in wunderstanding examination questions,
skimming for ideas and information, performing large
quantities of readings. linguistic difficulty in text,
and terminological difficulty in new subjects. de Winter-
Hebron (1984) reported that foreign students were
treating the reading materials in a manner which was

little more than surface processing.
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6. FOREIGN STUDENTS' PROBLEMS OF SOCIOLINGUISTIC

COMMUNICATIVE COMPETENCE RELATED TO VERBAL AND NON-

VERBAL COMMUNICATION IN ENGLISH:

Cultural incommensurability is one of the problems,
Many foreign students were shy. This may have been due to
a combination of factors: lack of confidence in their
English, fear of English students' ridicule of clumsy or
ill-formed sentences (Edwards, 1978), and not knowing the
cultural admissability of interrupting a 1lecturer or
tutor to ask a question and how to ask the question.

In asking questions in class, Chinese students felt
reservations such as shyness, not wanting to look foolish
by asking a dumb question, not wanting to waste time on
questions that may be only one perscn has, if the
professor does not know the answer he might lose face,
and it disrupts teacher’s planning which is rude (van
Naerssen, 1984).

Foreign students had difficulties with fluent
conversation at an informal 1level, informal social
interaction, formal subject discussions and seminars in
English (Rogers, 1977), remaining linguistically coherent
when attempting to answer at length or when joining in
discussions (Edwards, 1978). Sharma (1973) reported
foreign students' difficulty with giving oral reports and
participating in class discussions in English. The
problem with accent and general difficulties in

understanding the instructor, the native students' near
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total ellipsis when answering questions and the speed at
which they do so were found to be some of the factors
which might inhibit foreign students' participation
(Edwards, 1978).

The foreign students did not know the meaning or
appropriate use of many colloquial idioms (Rogers, 1977:;
Jordan, 1977). The use of slang or allusive language,
which excludes the outsider, caused the foreign students
to miss a lot of what goes on in the classroom (Edwards,
1978) .

The foreign students did not play an active part in
discussion, and gave restricted answers to questions
(Rogers, 1977).

Foreign students were too formal and polite
(Rogers,1977) .

Foreign students had difficulty with humor of all
kinds (Rogers, 1977).

Foreign students did not understand the various
conventions of non-verbal behavior (Rogers, 1977).

In terms of participation in the frequency of turns
in self-selections (e.g., paralinguistic cue such as
hand-raising, eye contact with teachers, etc.) there were
significant differences between the Asian and non-Asian
students. Asian students took significantly fewer
speaking turns than their non-Asian classmates. In terms

of self initiated participation, the Asians spoke less
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often than the non-Asians. Taeir participation was
largely dependent upon teacher solicitation (Hines and
Rutherford, 1981).

The Chinese students did not bid, i.e., did not éeek
permission verbally or non-verbally to speak nor did they
show any non-verbal facial expression or feedback except
occasional yawns (van Naerssen, 1984).

7. THE CAUSES OF FOREIGN STUDENTS' ENGLISH LANGUAGE
PROBLEMS:

(a) ENGLISH LANGUAGE PROBLEMS DUE TO PREVIOUS
EDUCATIONAL BACKGROUNDS:

Foreign students' educational backgrounds caused
difficulties in terms of non-participation in group
discussion (Edwards, 1978). Overseas students showed
excessive deference to teachers, speaking only when
spoken to or not answering for fear of 1losing face
(Singh, 1963). Previous training by rote methods were
factors influencing students' preference for being told
what to do rather than organize their own study (Singh,
1963).

Foreign students heard most spoken English in a
passive 1listening role, i.e., in situations where they
were not called upon to respond at all,, e.g., listening
to lectures, the radio, and so forth, and, therefore,
with no check on comprehension (Jordan, 1977).

Foreign students' cultural attitude toward learning

seemed to interfere with their learning in the United
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Kingdom; they were more inclined than the home students
to accept received ideas without critically examining
them.

The primary cause for classroom interaction
differences between the United States and the People's
Republic of China seemed to lie in differing educational
philosophies which define the roles of the teacher and
the student (Van Naerssen, 1984).

(b) OTHER CAUSES OF ENGLISH LANGUAGE PROBLEMS OF FOREIGN
STUDENTS:

According to Syananondh (1983), different
pronunciation taught in Thailand, inadequate English
vocabulary, and lack of training in English conversation
were the causes of initial difficulties in English
listening comprehension of Thai-speaking foreign students
in the U.S.

According to Atari (1983), the strategies of
composing in English by Arab students run counter to the
native reader's expectations. Thus, the message intended
by the writer is not clearly conveyed to the American
reader. Arab students use the following strategies of
written communication: to include a broad statement in
the opening sections of their compositions before the
topic sentence is introduced, to elaborate in one topic
frame and not the others, and to neglect to connect the

constituent topic frames of the compositions.
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According to Arani (1985), interference from mother
tongue, the complexity of the English 1language,
incomplete knowledge or ignorance of certain structures,
interference of conversational English into written
English, the transfer of training, lapses of memory, lack
of sufficient practice in formal writing, unfamiliarity
with the requirements of written English, and pressure of
communication were among the major causes of problems in

writing of Iranian students.

8. INITIAL ENGLISH LANGUAGE-BASED PROBLEMS OF FOREIGN
STUDENTS:

According to Syananondh (1983), initial English
language difficulties include difficulty in understanding
spoken English in communicative situations in the U.S.
Thai-speaking foreign students can understand about half
of what is said.

According tc Morrison (1974), foreign students!
language ability is the crucial factor at the initial
stage. Lack of exposure to natural-spoken English
accounted for initial difficulty that many foreign
students experience on arrival (Morrison, 1974). Vroman,
et al. (1971) reported that between one-third and one-
half of foreign students lacked sufficient English to
begin a full academic program on arrival. According to
Straker-Cook (1977) and Jordan (1977), attendance at
initial lectures and talks, and participation in seminars

and discussion groups placed a heavy demand on oral/aural

91




75

skills in the earlier stages of their study.
Understanding native speakers of English was the first
major problem on arrival in Britain; the next major
problem was personal fluency and self-expression in
English. According to Jordan (1977), the latter would
still ke a problem after a few months for lack of
practice. As they progress through the program, writing
skills would eventually become more important and would
generally supersede understanding as a cause of major
difficulty as written work has to be submitted (Jordan,
1977).

Previous research further indicates that a foreign
student's improvement during a one-year training is
insignificant. The intensive E.F.L. work is a waste of

time (Mason, 1971).

9. STRATEGIES/METHODS OF OVERCOMING THE ENGLISH LANGUAGE
PROBLEMS:

According to Syananondh (1983), watching TV, talking
with Americans and listening to lectures were some of the

methods of improving English 1listening comprehension

skills.
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(b) What Do Previous Research and Related Literature

Suggert Are the Unanswered and Key Questions or

Important Areas?

This review of previous research and related
literature indicates some important areas for further
research: (1) Foreign students' studying in the United
States and United Kingdom encounter various kinds of
problems, e.g., academic (including English language-
based problems), personal, social, psychological,
financial, etc. It also indicates that the degree of
severity of each kind of problems varies not only across
individuals but also across nationality groups. (2)
Foreign students studying in U.S. universities have
serious English language~based problems. Such serious
problems exist in the area of English for effective
academic uses, e.g., taking lecture notes, participating
in class discussions, presenting oral reports, reading
efficiently assigned academic texts within a given
deadline, writing essays and reports, writing quickly,
and so forth.

However, the studies (conducted in the United
States) analyzed in this review have treated "the English
language-based problems" as only one of the components.
Also, in recent years, no extensive study has been done
documenting the nature and extent of this aspect of

foreign students' problems. Thus, there exists a

knowledge gap in this area of research. This knowledge
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gap indicates the need for a comprehensive study of the

English language-based problems of foreign students.

(c) What Specific and Answerable Questions Will This
Study Focus upon?

This study will answer the following questions:

1. WHAT ARE SOME OF THE MAJOR ENGLISH LANGUAGE-BASED
PROBLEMS OF THE INDONESIAN AND MALAYSIAN STUDENTS
STUDYING IN A MAJOR AMERICAN UNIVERSITY?

2., DO THE ENGLISH LANGUAGE-BASED PROBLEMS OF THE
INDONESIAN AND MALAYSIAN STUDENTS VARY IN TERMS OF
PERSONAL AND ACADEMIC VARIABLES?

3. WHAT ARE THE MAJOR CAUSES OF THE ENGLISH

LANGUAGE-BASED PROBLEMS OF THE INDONESIAN AND
MALAYSIAN STUDENTS?

4. WHAT ARE THE MAJOR COPING STRATEGIES FOUND TO BE
EFFECTIVE BY THE INDONESIAN AND MALAYSIAN STUDENTS?
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CHAPTER 3

METHODOLOGY AND PROCEDURES

The purpose of this chapter is to discuss the

methodology and procedures used in the study.

e ion fo t

This section discusses the rationale for choosing
the population for the study.

The participants in this study were the Malaysian
and Indonesian graduate and undergraduate students
enrolled in degree programs at Indiana University,
Bloomington, during the spring semester of 1989-90. They
consisted of 47 Indonesian and 92 Malaysian students, two
of the largest nationality groups currently attending the
university.

It is to be noted that very little research is
available to indicate the differences between the
Indonesian and Malaysian students in terms of their
general English language-based problems while studying in
English as a secondG/foreign: language or in a foreign
environment. Similarly, there is 1little research
available to indicate the differences between these two
nationality groups in terms of the causes »f their
English language-based problems and their strategies to

overcome the English language-based problems and achieve
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acadenic success.

However, the 1literature indicates that many
problems of foreign students had their origins in the
differences between the educational system of the host
country and that of the foreign student's home country
(Keats, 1972). On the one hand, the home country may have
had a history which facilitated effective transfers, both
from it to the host country and from the host country to
the home country. For example, the Malaysian and
Singaporean educational systems were formally based on
English patterns with English medium schools and English
examinations. According to Keats, although an increasing
number of Malaysian secondary school students used to go
through to matriculation level in schools which used
Bahasa Malaysia as their medium of instruction, "many
vestiges of these English influences still remain in
curricula, syllabuses and school organisation." Here,
Keats implied that "the historical associations of former
colonial (i.e., British) times" facilitated transfer of
English language-based 1learning skills from the home
country to the host country. On the other hand, the lack
of such "historical associations of former colonial
times" involving English language-based learning skills
"may inhibit effective transfers." As an example, she
mentioned that Indonesian undergraduate students studying

in Australia (who had associations with the previous
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Dutch colonial educational system in Indonesia where "the
use of English was formerly not widespread") had
"considerable language problems...." In short, Keats
indicated that students from an English-medium
educational system are "at an advantage over those from
countries in which English is less common" (Keats, 1972).

However, writes Keats, the relationship between
ability in English and academic success in Australia was
not a simple one to determine. She said, "It probably
varies greatly depending on the course taken, and results
of research in this field .... have been tenuous and tend
to be contradictory." According to Keats, the general
situation seemed to be summed up as follows: "whereas
good ability in English will contribute to success, lack
of it does not necessarily prevent success if appropriate
courses are taken."

Based on the evidence from the existing literature
about the English language-based differences between the
Indonesian and Malaysian students and the researcher's
decision to use Indonesian and Malaysian students (from
Indiana University, Bloomington) as respondents for this
study, the researcher further made the following
argument.

Malaysia is a former British colony and still is a
member of the British Commonwealth of Nations. Compared

to Indonesian students, Malaysian students had had more
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exposure to the English 1language in terms of their
previous use of English as the medium of instruction, and
the earlier age at which they had begun to learn English.
Malaysia has an educational system in which English has
been very much a part of the instructional and learning
systems. On the other hand, Indonesia is a former Dutch
colony where English has not been the medium of
instruction. As such, Indonesian students had had less
exposure to the English language in terms of the
following: (1) previous use of English as the medium of
instruction, and (2) the age at which they begin to learn
English. Research conducted in the United Kingdom
indicated that students from the Middle East (non-
Commonwealth countries) had had more English language-
based academic reading and study skills difficulties than
students from the Commonwealth countries (Sen, 1970). In
their studies conducted in the United Kingdom, Morrison
(1974) and Jordan (1977) pointed out toreign students!
different language backgrounds, different abilities in
different skill areas, different previous learning
experiences, and different learning styles as important
factors to be considered in the assessment of overseas
students. Als<s, previous studies of foreign students
conducted in the United States (Erickson, 1970; Sharma,
1971; Hill, 1966; Win, 1971; and Lozada, 1970) indicated

that there were differences between foreign student
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groups in terms of their general academic ability,
academic adjustment, academic problems in areas requiring
English proficiency, understanding 1lectures and
textbooks, presenting oral reports, and overcoming
language problems. However, none of these studies sought
to determine whether or not differences (in terms of
their adjustment problems including language problens)
between the nationality groups studied were related to

their origins in Commonwealth and non-Commonwealth

countries.
(a) Population for the Survev Questjonnajre:

As of the spring semester of 1989-1990, there were 47
Indonesian and 92 Malaysian graduate and undergraduate
students enrolled at 1Indiana University, Bloomington.

Survey questionnaires were administered to all of them.

(b) Population for Collection of Qualitative Data through
Interviews, Classroom Observation, and Examinatjon
Qf_S.amp.LQs_o.f_Knim__and_Le_c_tJ;mLoteS'

For qualitative data, six subjects were selected
from the two survey questionnaire populations. Since the
researcher simply wused the qualitative data to
validate/elaborate the questionnaire data, and did not
attempt to generalize from the sample to the larger group

(i.e., the population), the selection of sample from each

of the two populations was not proportional. 3 students
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from the Malaysian group (the total number of Malaysian

students being 92) and 3 from the Indonesian group (the

total number of 1Indonesian students being 47) were
selected for the purpose of collecting qualitative data.

However, the researcher was guided by the following three

criteria in selecting the six subjects for the study:

1. The six subjects would represent both nationality
groups of foreign students, Malaysian and
Indcnesian.

2. They were to be students who had already spent time
enough to experience English language-based problems
but not 1long enough to have completely overcome
these problems yet. In the researcher's view, such
students were identified as those who had spent only
one academic year or were in their third semester,
and had not yet spent two years at a U.S.
university. It was assumed that foreign students in
this category were still in the process of adjusting
to the U.S. educational system, trying to develop
effective coping strategies.

Tnis decision of the researcher was based on
the rationale that students of this category
probably had not yet developed as effective academic
coping strategies as those who had attended a U.S.

university for two academic years or more.
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3. Subjects from each of the two nationality groups must
have included both genders (at least one must have
been male and one female).
Population for the Pilot Study:

Two subjects representing the two nationality
groups, who would not be asked to respond to the final
questionnaire, were asked to complete the draft
questionnaire approved by the research committee. No
particular sampling technique was followed for the pilot
study, since the data were not systematically analyzed

and reported (Hopkins, 1980).

Obtaining Permission to Use Human Subjects:

The researcher obtained permission from the Indiana
University/Bloomington Campus Committee for the
Protection of Human Subjects to use human subjects in
this study (see Appendix C). He also acknowledged his
responsibility as an investigator to secure the informed
consent of the subjects (who provided qualitative data)
by explaining the procedures of collecting data, and by
describing the possible inconvenience as weighed against
the potential benefits of the investigaticn (to the
subjects). This was done only when the researcher arrived
at a stage where he needed to collect the qualitative
data from the 6 subjects. However, no risks to human life

were expected to result from participation in the study.
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The Setting for the Study

The following criteria were used in choosing the

setting for the study.

-- Entry is possible.

== A rich mix of many of the processes, people, programs,
interactions, and/or structures that may be a part
of the research questions will be present.

-~ The researcher can maintain continuity of his presence
for as long as necessary.

-- The research must be site-specific. (Marshall and

Rossman. 1989).

Indiana University, Bloomington, was the chosen site
for collection of data for the study. The choice was
based on the following rationale.

Access to foreign students was possible at Indiana
University, Bloomington. When contacted, the presidents
of the Indonesian and Malaysian Student Associations
assured the researcher that they would be willing to
cooperate in the process of the study. This meant they
would provide the researcher the names, addresses and
telephone numbers of all respondents. This enabled the
researcher to directly mail the questionnaires and also
select six respondents from the two nationality groups
for follow-up interviews, classroon observations, and

examination of samples of student essays and lecture

1c2
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notes.

Second, Indiana University, Bloomington, through its
International Students' Services Office, International
Center, Malaysian Student Cooperative, and many foreign
student organizations provides programs, processes,
interactions, and structures that were related to the
research questions.

Third, it was possible for the researcher to
maintain continuity of his presence for as long as
necessary. The researcher, as a doctoral student, had
been residing on the Indiana University (Bloomington)
campus for nearly 5 years and had planned to maintain
continuity of his presence here until the research
project was completed.

Finally, this study was site-specific. It needed to
focus on a U.S. university with a representative

population of foreign students with continuous

enrollment.

According to Qpen Doors: Report on International
Educational Exchange (1987), Indiana University,
Bloomington, ranked 25th in the nation in terms of the
number of foreign student enrollment. In 1986-87, out of
a total student population of 30,292, Indiana had 1,997
foreign students, constituting 6.6% of the total student

Population of the wuniversity (Qpen Doors, 1857).

According to a handout given to the researcher by the
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Dean of the International Students Services Office of
Indiana University, Bloomington, there were 1,757 foreign
students studying at Indiana during the fall semester of
1988-89. According to the information provided on the
telephone by the International Students' Services Office,
there were 2,066 foreign students enrolled at Indiana
during the spring semester of 1989-990 when data for the
study were collected.

However, the total foreign student enrollment
figures given above did not .nclude the foreign students
under training at the university's cCenter for English
Language Training (CELT). According to the International
Student Services Office of the uhiversity, since the
foreign students under English language training at CELT
were not enrolled in any degree programs, they could not
be considered a part of the university's total regular
(enrolled) foreign student population. These foreign
students attended courses only for the purpose of
improving their English language-based skills needed tc
attend degree programs at U.S. universities. The
destinations of these students on completion of their
training at 1Indiana University were not yet known.
Therefore, these students were excluded from the study.

In short, the flow of foreign students into Indiana
University, Bloomington, had been stable and was likely

to remain so in the future. Also, "a rich mix of many of
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programs, interactions and/or

structures" (Marshall and Rossman, 1989) that was related

to the

University, Bloomington.

research questions was

present at Indiana
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Data Collection and Analysis

Different research techniques were employed to
collect and analyze data for answering the four research
questions of the study. To answer questions 1 and 2, data
were collected through both guantitative and qualitative
methods. 1Initial data collected through a survey
questionnaire were validated/elaborated by data collected
through the three qualitative methods: substantive
personal interviews, observation of subjects in their
classrooms, and, examination of samples of subjects'
essays and lecture notes. To answer questions 3 and 4 of
the study, data were collected through one qualitative
method only -- substantive personal interviews.

What follows is an overview of the overall process
of collecting, validating and expanding data for the
study. The overview is presented first in the form of a

diagram and then described in prose.

The Process of Collecting, Validating and Expanding
Data

Step 1: Identifying and analyzing the current English
language-based problems of the Indonesian and
Malaysian students at Indiana University:

{a) Collecting data through a survey questionnaire
sent to the two selected nationality groups
of foreign students.

(b) Analyzing data using statistical

methods.
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Step 2: Coilecting data through qualitative methods:
substantive personal interviews, classroon
cbservations, and examination of samples of essays
and lecture notes applied to 6 study subjects.

-- Analyzing data using qualitative techniques.

(1) Validating/elaborating questionnaire findings on the

English language-based problems of -~ ~-ign students
and

2) Identifying and analyzing the causes of these problems
and the students' coping strategies.

-- Answering questions 1 and 2 of the study using data
derived through all of the above techniques.

-- Answering questions 3 and 4 of the study using
data derived through personal interviews
only.

-=- Writing a narrative case report for each of
the 2 case study subjects.

(1) Comparing and contrasting this study's findings
with previous research and theory.

(2) Indicating how this study builds on previous
research and theory.

(1) Conclusions.
(2) Recommendations.
(3) Suggestions for further study.

To identify and analyze the English language-based
problems of Indonesian and Malaysian students, initial
data were collected by sending a questionnaire to the
selected nationality groups(Malaysian and Indonesian) of
foreign students. The questionnaire data were analyzed

using descriptive statistical methods.
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The questionnaire findings of the English language-
based problems of foreign students were
validated/elaborated by data from 6 subjects. The
qualitative data were collected through the following
qualitative techniques: substantive personal interviews,
observation of students in their classrooms, and
examination of samples of students' essays and liecture
notes. The purpose of collecting the qualitative data was
to learn more about what had already been found (through
the gquestionnaire) about the English language-based
problems of foreign students.

Face-to-face follow-up interviews were held to allow
students to reflect further and elaborate on their
English language-based problems, speculate on the causes
of these problems and describe the g¢oping strategies they
found to be effective. The purpose of observation of
students in cheir classrooms and examination of samples
of stuuents' essays and lecture notes was to further
validate relevant data already obtained through the
questionnaire and substartive personal interviews.

Data collection was completed at this stage.

Answers to questions 1 and 2 of the study were based
on data derived through the survey questionnaire and then
validated through the proposed gqualitative case study
techniques. Answers to questions 3 and 4 of the study

were bhased on data derived through substantive personal
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interviews only. In addition, narrative case reports were
written on two subjects selected for qualitative study.
The findings from the above two steps were
compared/contrasted with previous research and theory. An
attempt was made to show how this study builds on

previous research and theory.
Conclusions were then drawn {rom the findings of the
study. Recommendations to alleviate the English language-
based problems of foreign students were made. 1In

addition, suggestions for further study were made.
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hni e Collecting Da

1. Collecting Data through a Survey Questjonnaire:

A 34-item questionnaire was administered to collect
data on the English language-based