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ABSTRACT

The purpose of this newsletter, published six times
yearly during Western Michigan University's (WNU) fall and winter
semesters, is to provide a forum for the exchange of informatson
about instruction at the university. The first of six issues
collected here looks at the contribution and role of adjunct
professors. This issue includes a liat of questions to help
departments better weicome the adjuncts as coileagues, an essay on
being a good teacher, and a brief article on the benefits of having
these part-time professionals on campus. The second issue focuses on
textbook selection and offers a selection checklist as well as
discussion. An issue on helping students geL the most out of
textbooks covers learning to read actively, strategies for motivating
students, an annotation strategy, and reading techniques. The fourth
issue, on transfer stu !=ats and their needs, looks at WMU services
for these students, provides a faculty checklist of ways to help, and
concludes by printing some of the transfer students' own suggestions
on how to succeed at WMU. Seven principles for good practice in
undergraduate education are the subject of the next-to—last issue.
Those principles include encouraging student-faculty contact,
encouraging cooperation among students, encouraging zctive learning,
giving prompt feedback, emphasizing time on task, communicating high
expectations, and respecting diverse talents and ways of learning.
The final issue discusses the usefulness of feedback about classraom
learning. Each issue also includes references. (JB)
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Celebrating Faculty Diversity

Too oilen we have been frapped into believing that
all facully are alike. We piclure facully as full-ime
members of the University community balancing pur-
suit of instructional goals, research, and service. Our
discussions of teaching have reflacied this unsophisti-
cated view of the Universily insiructional sta¥f. This
which reranded us 10 broaden our view 10 see the
mosaic of Westemn faculty.

This issue will celebrate thoss instruciors who work
mmmmﬁmmmm

of Prolessors Wilkiam F. Morrison anc Neal Davis, will
look at the ways siudents benefit from the diversity of
the instructional staff and the special relationships
these individuals have with their full- time colleagues. In
typical YX style, the ying and yang of teaching and
leaming are replaced with the special benalis that
responsibility full-time facuky have 10 mentor adjunct

Like Greive (1969), our facully have pointed out
Maﬁmmmnhmm

from the work environment outside the collegiale
environment. Siudents are lkely 10 allend 10 adgunct
facully dillerently precisely because they hold em-
ployment in outside settings. They are abie 10 suc-
cessiullyintegrale textbook theory with applicationin
the workpiace which contribules 10 the efleciiveness
ofleaming. They have an advartage in being able 1o
dustrats the appiications of the theory or principles
taught in the courses, thereby providing a realistic
and uselul perspective.

Cur adjunct faculty, however, do not demon-
sirale the fip side that Greive (1990a) has isted as
a set of “H-then™ seniences that might characterize
an adjunct prolessor’s teaching career.

¥ I'm emly no one notices - if I'm e

everyone does.

¥ I'm prepared for 101 - I'm assigned 102
¥ bowling or bridge is on Tuesday — My
class is on Tuseday.

#1have 25 handouts prepared —- There are
28 inthe class.

¥ | am well prepared - The class is can-
celed.

¥ | am under-prepared —- 53 peopie regis-
tor. (p.7)

Feelings of frustration experienced by adjunct
faculty are somelimas caused by isolation. Everyona
eise seems 10 know precisely what is going on.
Adiunct facully are not in the building every day.
They sometinssteachin the evening whenthey may
not interact with other taculty. There are many things
they need 10 know. We provide a list of questions
based on Greve (19902, 1990b) to help depart-
ments better welcome adjuncts as colleagues.

~

BEST COPY AVAILAB' -




fnstnxcsionsl Exchange

Faculty Information Needs Checklist

What are the names of the depastment chairper-
son, dean, and diractor and cther oficials? Who

is the departmental sacretary?

2  Arealofthe forms completed for official employ-

ment? (it's demoralizing when an expected pay-
check doesn't anive.)

is there a pre-lerm facully meeting? Are adjuncts
expected 10 attend? How much advanced nolice
are thay gven? f the mesting is held during the
reguiar working day when most adjunct proles-
sors have other obligations, can adjuncts receive
the malerials and a summary at some later time?

is there a departmental course syllabus, course
outiine, or stalement of goals and cbjectives
avaiabie for the course? What are the expocta-
Sions about personalizing the course? How much
freadom does the adjunct professor have?

5. Are there prepared departmental handouts? Is

there deparimental policy on the amount of copy-
ing that can be done for handouts? How do you

prepare a course pack?

6. Are there prepared departmental tests?

Where is and how do | get my copy ok the text and
the supportive maleriais for teaching the ciass?
Whoselected this book? Areother sections sing

Help in Writing

The Acadamic Skills Center offers tutoring in writing
forundergraduaie students only. The Writing Lab is
located 71 1039 Mocre Hal. Students may be
referred for writing help in two different ways: a
prolessor relerral or self refeval. The referral may
result in a regular one- 10 two-hour-a-week tuloring
session or a drop-in session. However, siudenis
shouid be aware that appointments must be made
aweek in advance jor drop-in sessions. Tuloning is
avaiable from September 1410 December 4. Tutors
can work with students on redraiting papers for any
class.

The lab hours are 8:00 am to 8:00 pm Monday
through Thursday and 8:00 am 0 5:00 pm on
Frday.

if you have any questions, call 387-4442.

10.

1.

12

13.

14.

15,
16.

Greive, D.(Ed.) (1989)
Caliage Teachers.

thesametext? Does the booksiors have enough
copies of the required text for my class? What are
the booksiore policies?

How do | get malerials on reserve at the lbrary?
What is the lbrary check-out policy for students?
Wili the ibrary keep personal material on resesve
for my class? What ibrary privileges do | have?

What instructional support aids are avaiable?
How do | order an overhead projecior? How can
Igetransparencies made? Isthere afiim kbrary?
How much lead ime should | allow for such
orders?

is there a departfmenial and/or college atlen-
dance or tardiness policy?

is there anything special about the term calendar
| should know? Does homecoming cancel
classes? Are there College meetings that sku-
dents muss: attend?

When are grades due at the University? Whodo
| um my grades inlo? How and when do the
siudents receive the grades?

Is there a college or departmental grading policy ?
is there a student evalualion of instruction in this
course? Do | have a sample copy of the form?
Shouid | expect 1o get feedback?

How do ! get a pariang sticker?

Are thers elactronic communication systems |
can join?

Relerences

(HmnsodEd.)MOH: INFO-
TEC. Inc.

Greive, D. (1990a)

Greive, D. (1990b)

Cleveland OH: INFO-TEC, Inc.

(2nd £d.). Clevetand OH:
INFO-TEC, inc.

September 1902
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Imtnxctionsl Eschange

On Being A Good Teacher

Wilkiam F. Mostison

Tod:ylhnﬂnmmﬂidllﬂdm
Mnyﬁﬂmm-ﬂmmsagojooolm
wo forget why we are teaching. Sometimes we ‘orget
o canter our concems o the shdent.

mwwmamum
the subject matter of his or her course. % should be our
muﬁnm«rw-ﬁﬂnm
The teacher must inspire the student. Should the day
come when | loss my enthusiasm in the classroom |
must stop teaching.

Show inlerest i each student and hisher con-
cems. Make yourself avadable. Be sincere when you
invite them 10 visit with you in your office. Post your
office hours each semester. Ba on ime and taithiully
adhere 1o your schedule %0 the best of your abdlly.
leugdﬂnmnywawimsmd
the studont. Put the student at ease in the classroom
anddsoholicavisis.ﬂevubmﬂaﬂﬂohmnﬁsa
valuable tool.

mbmmmwmm
mmnmmawm.sumnm
your subject matter atool forthe graduatetouseinthe
W.Mmummemamm-
siydhwamyeatsano.lwasilspmdbyadm.
Professor Wsmmmamm

calied “The Campus Course.” He assigned books 10
bemadmmmwapoﬁdm
WMMWmWh
hisher field %0 speak 10 the class. Sometimes the
wmmammmmm
invite prominent leaders in science and indusky.
ma-uﬂuﬂonuseﬁsuashrwuom
dred and ity fortunale students. Each class was pure
mﬂﬂumdlisdss-lm-h
me always.

Ammmawm
m.myaﬂ-thnnhwmmh
same from theprofessor. Foultanguage has noplace
in auniversity. Beingloud andtalkalive in 2 classIO0M
is disrupiive and cannot be tolerated. Present your
maierisl on a schedule. End classes prompily. When
you agree o do something for a student such as
mawdmammoom

To be 2 sakisSied teacher you must be enthusias-
icdnlmuhiou.-iwwm:dshow
aﬁuomnﬂhmmmam-
£ sense of humor and leave complaints out of your
classroom.

Elioy!Toadilgisamuplmmd
truly rewarding.

Nilliam F. Norrison is an adjuact professor
of Finance and Commercial Lav. Ne bagan his
carsar at Nestern MNichigan Uaiversity ic
1959. Ne received his doctorate (J.D.) at the
COniversity of Iowa.

About Instructional Exchange

) imﬁmmm
e fali and winter somestars. The purpose of [ is 10 provice a
mnwmwm
Michigan Universlly.

The neweletior is published wumumm
mant. Commenis and enchanges canbe directed © the JX stalt
at Universily Asssosment mmwmm
p:munummnvnxqmwum
Editor- Mary Anne Bunda mmsar.mw

Production Editor: Jie Gao
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Smtrcctional Exchacge

Interaction Between Students and Adjunct Instructors
A *Win-Win" Educational Experiefice

by

Neal Davis

Psychologists generallly agres that the most efiec-
e lsaming mode is lsaming by exampis.

Adgunct instructors and the students who interact
ﬁmmammumu
maummmmnmd
knowledge and education delivered and received.

in the first case, the adjunct instrucior can infls-
ence the student in that the adjunct i v is pre-

Adynct instruciors are, in really, looked upon as
fors second. Therelore, the way we conduct curseives
hmmmaummmb

The second benelit from this inleraclion is that the
aﬁmimmmmbga‘lamh
dqlh b_ﬁu about the siudent’s percepiion, needs,

The thind benelit is that the adjunct insiructor can
mhmmmm
MMMNMDNW
MMMMWDmm
Sion.

the adpmnct instrucior and the student can be a very
ppowerful leaming combination. & is an excelien leam-
mmnammM

Neal Davis is an adjanct professor of
Indastrial Engineering. He began his carcer

the student. at Nestern Michigan University in 1990. Be
received his master’s degree at Aguisas
College.
Documentation Workshop

of the paper andin ksting the sources ina

The MLA

dmmmnmmmmw
aHdMAdemm
masmﬂmwumammmmmummmasm:

SeriesOno:meAPAWnpﬂbsheuiuMmbsmmmSeu_is,Seu.zzSepL29.0cL
6,0ct. 13, and Oct. 20 in Room 1034 of Moore Hall.

mmmauwmsw»smmmsm 17, Sept. 24, Oct. 1,0ct. 8,
Ou.is.zndm.zzileSavaal.

SeﬁesTwo:TheAPAmkshopﬂboheﬂinmﬂ)ObS:OOpmmOa.Z?, Nowv. 3, Nov. 10, Nov. 17,
Dec. 1, and Dec. 8 in Room 1034 of Moore Hall.

will be held from 5

Dec. 3, and Dec. 10 in 2207 of Sanaren

WkWhmm.Wmmhmhiwmm
For more information, call 387-4442.

200 10 6:00 pm on Oct. 29, Nov. 5, Nov. 12, Nowv. 19,
Hal,

mmhmmmﬂnm

1
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What Should One Loock For In Selecting
A College Textbook?

Textbook selection for a college course is very
targer the selection avaidable, the more dificu & is 1o
make a choice. Due % the complexily of the task
combined with the press of time, very often nstructors
will simply take a look at one or two books, maybe tak
with collsagues 10 find out what they use, and then try
0 find a texthook that works with the course objectives.
Criteria for selection are not clear-cut.

A good method of textbook selection should be
responsive 1o leamer characteristics and course objec-
tae can be used 10 help assess variables such as
readabiily and interest level, these formulae have
been crilicized onthe grounds that they do not consider
enough variables. For example, according 1» Chatman
and Goetz (1965), athough some readability formutae
atternpt 1o predict the dificulty that studerts at dilerent
leveis will have reading the text, they are imperfect
reflecsions of comprehensibiity because they do not
Mcampldiwly mﬁyduﬂng.am!

choice, e.g., readabily, organization, avaiabidy of
cost.

How to sort through all the textbooks? How ©©
balance one’s neads against what texibooks can pro-
vide? What should one ook for in selecting a codege
textbook? How can we have a text that wll help
swdents best learn from &? To help answer these
quesiions, we have included a text selection checkist
based on Redei(1984) and Hemmings & Baftersby
(1990). The checkEst gives us insigh? into criaria used
by a range of educaliors when examining textbooks. Of
course, not everyone will use all the crileria that have
been listed, but you will at ieast find some interestng
points in them because they cover most faclors that
need %0 be addressed before miaking the selection
decision.

Readabiiity is the most often mentioned variable. t¢
a textbook ic wrilten 4t an appropriate roading level, &
will help 10 keep students interesied in the course and
prevent frusiration. Sometimes tha textbook is 100
dithicult for its readers %0 adequately comprehend, i.e.,
readers have 10 read a paragraph three timas 10 figure
out what the author is trying 10 convey. Sometimes the
textbook is 50 easy that i does not challenge readers.
In either case, the textbook cannot be considered
roadable and reader friendly. But there is no ideal
readabiiity level for all ciassroom enwironments. Read-
ing difficulty should be matched fo classroom needs.

Continued on page 4...
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Textbook Seiection Checklist

Is the material wrikten in an appropri-
ate style? k should not be chatty,
flowery. or seXf-aggrandizing.

Are the detads overwheiming so that
critical fealures fail to stand out in a
forest of information’?

Is the language simple and straight-
forward, ,0r s i loaded with outiandish

Are there emrors of fact and interpreta-
hm" in a2 well organized text, a few

Is there a summary atthe end of each
chapler?

is an advanced organizer used at the
begnning of the chapter? Hyes, does
it provide 2 useikul framework that
helps clarfy the ideas presented in
the chapter?
chapters? Are they well leveled?
Are spatiai cues effective for scan-

ning? Pages that are full of words
without appropriate spaces or mar-

13. Are illusirations(i.e., pictures, dia«

14. Are llusirations relevant 1o the text?

15. Does the author use a varnetly of

rithms, and a Yormation mapping) 1o

___16. Are clsar instructions given about use

of these Hustrative aids?

17. Are quessions provided at the end of

each chapter 1 test understanding?

18. is the questioning aimed at an appro-

priate lavel?

19. Are answers availabie for the reader’s
use? Are answers to problems ex-
plainad?

Help in Writing

The Academic & > Centeroffers tutoring in wiiting
forundergraduat .. -jentsonly. The WritingLabis
located in 1039 Moore Hall. Students may be
referred for writing help in two different ways: a
professor referral or se¥ referral. The referral may
result in a regular ohe- to two-hour-a-week tutorng
session or a drop-in $assion. However, siudents
should be aware that appointments must be made
awaek in advance for drop-in sessions. Tutoring is
available from September 14 to December 4. Tutors
can work with students on redrafting papers for any
class.

The lab hours are 8:00 am to 8:00 pm Monday
through Thursday and 8:00 am to 5:00 pm on

s usually are difficult to read. .
gin Ry are very Friday.
12 D_odu::sW;“W?“‘a‘“ If you have any questions, call 387-4442.
Octber 1002

0
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® ...More Checklist
. . Checklist about course strategy:
20. Does the author provide addiional
notes and/or suggestions for kither
reading at the end of exach chapter? D W?ﬂm
21. it yes, does the author discuss the
relevance of the reference? E— mmaredl l?toteachacourse
- Is the material up-to-date? Does it . -
reflect the current status of the field? —— mm| MI "‘; 'sl'hel
iasm?
2. Does the austhor suggesttothe reader siasm:
how the textbook should be read? What are the teaching and leaming
i 2
A i yu =, does the author provide differ- goals of this course?
ent instructions for beginning stu- ..
dents and more advanced readers? — Ias's\ebook'sl mm"mlmll
5 !)oes the publisher provide an students’ inlerst?
instructor’s manuai? _ Wik the material complement rather
. ; than overdap with that of courses
26. Does this manual provide additional i 2
problems sutable or homework as- taught by other instruciors?
signments? Most students learn What is the level of the course? Are
m“mmmm - the pre-requisites approved for the
pﬂmﬂosylﬂmolmﬂnhon course sulficient for the level of the
in the text. book?
___27.  How does the price of the book com- | —— posdieanslpbmassieipie
pare with that of its competieors? or is & 100 selective, reflecting only
the author’s interest?
Documentation Workshop

The Acadeinic Skiltls Center is o'fering Documentation Workshops duning the Fall semester. The goals of the
workshops are to inform students about cormect citation style in research papers, both in the body of papers and
in ksting the sources in a bibliography or st of references. A unique saries of workshops, each consisting of 6
sessions, will be developed for APA and MLA styles. The schedules for the series are as follows:

Saries Two: The APA workshop will be heid from 4:00 80 5:00 pm on Oct. 27, Nov. 3, Nov. 10, Nov. 17, Dec.
1, and Dec. 8 in Room 1034 of Moore Hal.
The MLA workshop wil be held from 5:60 to 6:00 pmon Oct. 29, Nov. 5, Nov. 12, Nov. 19, Dec.
3, and Dec. 10 in 2207 of Sangren Hall.

Registration is REQUIRED for each session. Applicants must register in person in 1044 Moore Hall.
For more information, call 387-4442.
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....Continued from page 1

According 10 Schneider (1991), in addition 10 word
difficulty and sentence length, which are the two stron-
gest language variables that have beenidentified inthe
Rerature, several other factors should be considered
when exmmg readabiy levels, such as chapter

The organization of the textbook includes how the
book and individual chapters are introduced and how
welvetbdansareusedbmdcetextocganatm
clear and cohesive (Schumm, Ross 8§ Waker, 1992). A
description of contents in each chapter, a surnmary of
thekay concepts at the end of eact chapter, consistent
headings and subheadings within each chapter are
factors that need 10 be considered. A well organized
and readable textbook usually s considered interest-
ing by its readers.

Avamyoﬂeadmgandieanmands such as

fulto both instructors and students if they are appropri-
ate for the course cbjectives.

in addition to ak the variables mentioned above,
timeliness and cost should also be considered when
selecting textbooks. A recently pubkshed book usually
contains up-to-date information and tends 1o be more
interesting and appealing 10 its readers. Costis afactor
that students cara about more than instructors do. Our
office conducted a survey on Student Perception of
Texthook Usefulness. Whenbeing askedtorespondto
the tem about whether the cost of the text was
veasonable, 66.5% of the respondents said “Never.”

About Instructional Exchange

Insxuciional Exchangs (I7X) is published six $mos per yoar
during the fali and winter semeslars. The purpose of X is to
provide a forumfor the exchange ofinformation about instruction

at Waestern Michigan University.

The newsletior is published by the Office of University Assess-
ment. Comments and exchanges can be direcied 10 the 11X
staft at University Ascescmont (Room 2010 Administration
Building, ph: 7-3031) o through the VAX systom addressed 10
BUNDA.

Editor: Mary Anne Bunda Managing Editor: Marcia Mascolini
Production Editor: Jie Gao

Therefore, given that other variables are equal, books
wilth modest prices may be preferable because viten
the price of a book does not seem to reflect its value.
Swudents also identified each of the above vasiables as
important factors inthe'r assessment of textbooks, that
is, they wanted books that were well organized and up-
to-date and had glossanes, used examples, and had
study guides. They aiso wanted the bocks to be used
in the class, i.e., referred 10 in the lecture and related
10 exams.

In addition to all the variables mentioned above,
instructors should also consider course sirategy and
course level. A good textbook should not only be
readable, interesting, well organized, and cost-reason-
able, but also matched to the background of instruc-
fors, their teaching strategy, and departmental require-
ments. Therefore, we atso include an additional check-
kst that asks questions ab~ut course strategies.
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Help Students Get the Most Out of Textbooks

Reading is the process of constructing meaning
through the dynamic interaction among the reader’s
existing knowledge, the information suggested by the
written language. and the context of the reading situa-
tion. k is an active lsaming process (Irwin, 1989).
However, many college students, especially fresh-

Many students are bored by the reading they must
do for their courses. Damen J. Smith (1992) of indiana
University at Bloomington observed, “Generally, aca-
demic reading is not associaled with personal enjoy-
ment. In fact, rarely, if ever, do students get excited at
the thought of fuifitling a reading assignment. This lack
of enthusiasm may resuit from texts beang used in a
way that implies reading is simply a passive act of
coltecting facts and ideas without any purpose.” (p630)

As a matter of fact, many college students still
“study” textbooks as they did in high school. They
usually read the words, underiine or highlight line after
ine, and when they finish reading the assighed
chapter(s), they cant wai to close the textbooks,
thinking that they have compieted the reading assign-
ment. The job is to finish as quickly and with as litle

effort as possible. Before the exam day, they may look
overthe undesiined words and sentences againand try
to memorize as much as they can. Without assistance,
this passive reading style will continue in college
students. As Smith points out, reading is simply viewed
by students as the transmission of information that is
mediated by the teacher. He suggests that we should
begin to view reading as a transaction instead of an
accumulation of information.

To find out how his students actually read, Smith
developed a textbook assessment questionnaire and
did a survey among his students. The results of the
survey provided a good insight into how his students

viewed textbook reading. Gne student considered .

reading as time consuming, so he didn' ike reading.
Another complained that the excessive amount of
information in the book made it difficult to know whatio
focus on. One student summed R up by saying, “What's
the point of reading 90 much when so littie 2ppears on
tests?" One assumption that siudents have is thatthey
read for exams and for exams only.

Thesa interasting comments help us understand
that as teachers we have the responsibility to help our
students read and leam actively. Sometechniques and
strategies can be incorporated into teaching plans to
help motivate students to read.

But how can we accomplishthat? Howcanwe help
students get the most cut of textbooks? How can we
motivate students to read? In this issue, we are going
toprovide some strategies and tips that canbe adopted
to help our students become active readers.

1;  GESTCOPY AVARKRLE




Insvucsional Exchange

Strategies That Motivate Studénts To Read

Based upon the practical tips for teaching profes-
sors edited by Magnan (1969), we have proviied the
following strategies that can be incorporated into your
teaching pian to motivate students {o read textbooks
actively.

1) Before they read, use a review to preview.

Review the concepts, terms, and facts that your
students may aiready know relating tothe reading. it is
a way to link new information to their previous knowl-
edge. By reviewing to preview, students' imagination
and curiosity may be sparked. If the text has advanced
organizers, suggest that students assess the “new-
ness” of the material by focusing on the outline pro-
vided.

2) Discuss the topics briefly betorehand.

Discuss thetopicthatwillbe coveredinthereading
before making the reading assignment, but do it in
general terms. The discussion sheukd heip to tead
students to the reading with questions in their minds
that need to be answered. The overview you provide
before their reading should avoid details or specifics in
the reading. Dont let students feel that the reading is
just a review. Make them feel that it is essential.

3) Explain teims and words.

If the textbook does not provide definitions of new
terms atthe beginning of a chapter, go over vocabulary
essential to the reading. S~me terms and words may
be difficult for studerts t¢  Jerstand without a simple
definition or example. Al. explanation ot difficult and
new words in simple terms can reduce the ditticulty
associated with understanding the contents.

4) Put quastions in their heads.

Raise several questions to stimulate their curiosity
and alsoto give them a focus onthe reading. Ask them
to find facts and to analyze and evaluate what they
have read. Your preview and discussionshould always
end with several questions.

5) Give outlines for the next discussion.

Give students an outline of the points you'll cover
and askthemto prepare for adiscussionof thereading
for the next class. Ask them to bring in any additional
questions they may have about the reading.

6) Give students reasons to read.

Don't repeat in class the detais in the readings.
This method absolves those who don't read and penal-
izes through boredomthose who do. lf the textfocuses
on a single example to illustrale a concept, use a
different exampie in class. Compare the lecture mate-
rial to the text.

7) Assuine the besst, pian for the worst.

Don't assume students arentreading andteachin
ways that confirm what you suspect. Even if you know
that some aren't reading, don' feel obkgated to sum-
marize for them. Challenge them to read. Dont ry to
give answers 1o your questions too soon. Doing so will
encourage those who are not prepared to rety on you
and thosewho have readthe material. Letting students
feel left out may motivate them to read.

8) Use readings in class and on tests.

Discussing the most important point, idea, argu-
memnt, and examples in class will help students under-
stand the value of reading and increase participation.
Don't just assign the reading and never cover the
material in the exams. Students may stop reading it
they feel there is nothing valuable in the textbook.
‘Jsuaily, they judge it by seeing how importantly you
treatthe material; in other words, whether you will test
them on the material or not.

9) Appreciate reading.

Share your reading experience with your students.
Show them how you teel about reading and even tell
them the difficulties you have in reading. This may help
keep students from being frustrated when they read.

About Instructional Exchange
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Textbook Annotation Strategy In Reading

To help students become more efficient and effec-
tive readers, Simpson and Nist (1990) ofthe University
of Georgia have developed a textbook annotation
strategy. They pointed out that just teaching students
to underline or highlight important ideas was insuffi-
cient. The annotation strategy they developed encour-
aged students to elaboratively process ideas and to
monitor their understanding.

The annotation strategy involved seven basic pro-
cesses:

a) Write brief summaries in the text margins using
own words.

b) Enumaerate multiple ideas (i.e., causes, effects,
characteristics) in an organized fashion.

c) Note examples of concepts in the margins by
writing EX for instance.

d) Put key information on graphs and charts next to
the text when appropriate.

e) Jot down possible test questions.

{) Note puzzling or confusing ideas with a question
mark in the margin.

@) Selactively underline key words or phrases.

The experimental research Simpson and Nist con-
ducted proved that training students to annotate texts
enabled thein to perform more effectively over time.

Since they have been refining the annotation strat-
egy overthe years, they noticed that, generally speak-
ing, students tellintoone of three categories when they
first learned to annotate:

1) Students who annotate too much. The notations
these students write in the margin are almost
identical to the textbook statements. They usually
try to memorize instead ot stating ideas intheirown
words. Teaching this type of student how to para-
phrase is essential. The focus is on having them
surmarize key ideas in their own words.

2) Students who do not annotate enough. Usually,
these are passive readers who do not actively
interact with expository text. They may overlook
the passage's basic structure and miss the key
ideas. Therefore, they need practice on annota-
tion. During the practice, some students may
change from too littie to too much. If that is the
case, they also need to be trained on paraphras-
ing.

3) Students who cannot precisely state key ideas.
These students usually can find and understand
the author's descriptions of the topic, but choose
nottc notetheminthe marginin orderto savetime.
Actually the students don't realize that if they
briefly annotate key words in the text's margins,
they may save a lot of time on rereading for test
preparation.

Three questions can be used to help students
while they read and annotate:

1) What is the topic?
2) What does the author say about the topic?
3) Where in the text does the author say this?

To make this strategy work, instructors must aliow
sufficient time for students to master the new strategy.
It is also important to provide students with immediate
and specific feedback on their attempts with the strat-
egy.

The following annotation checklist developed by
Simpson and Nist is helpful if you intend to try the
strategy with your students. You may ask your stu-
dents to annotate the assigned readings on index
cards by identifying main ideas of the chapter, para-
phrasing and giving exampies of key concepts, enu-
merating ideas, and raise questions. When you read
through the cards, first, you can get an idea whether
students understand the reading and what common
questions they have about the reading so that you will
know whatto focus onduring your iecture. Second, this
practice gets your students actively involved in their
reading. Your prompt feedback will stimulate their
interest and help them improve in the future.

Annotation checklist

--- Your annotations are perfect! Keep up the good
work.

- You have missed many key ideas. Go back and
reread.

--- You need to focus more on key ideas and less on
details.

-~ You needto use yourown words. Do notcopy from
the book!

- You need to be briefer in your annotations--be
telegraphic.

--- You are annotating too much! Be selective.

- You need to code the specific examples.

--- Pjease see me as soon as possible for special
assistance on this chapter and your annotations.
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Reading Techniques

You can suggest many different reading tech-
niques to your students to help them read more
activetr. SQ3R and PROR are among those that have
been recommended most in the literature. SQ3R
stands for survey, question, read, recite, and review.
This technique works well when students need to
understand the texts thoroughly and remember com-
pletely (Campbell, 1993). PROR stands for preread,
read, crganize, and review. According to Nist and
Diehl (1990), the difference between the two tech-
niques is that PROR focuses more on leaming the
material in such a way that it will stimulate critical
thinking rather than simple memorization. Self-moni-
toring is built into each stage of PROR. Nist and Diehl
devised PROR from SQ3R to make the system more
effective and efiicient for students. The principles
PROR suggests are built around the idea that what
students do before and after they readis as important
as the reading itself.

PROR = Preread--Read--Organize--Review
1. Preread--"Psych up", i.e., create interest

Read the titie of the chapter and think about what
you already know about the topic. Then read the
headings, subheadings, introduction, and summary ot
the chapter to do the preview. Begin to formulate
possible questions about key concepts and ask your-
self:

*What is this chapter going to be about?”

Help in Writing

The Academic Skills Centeroffers tutoring in writing
forundergraduate studertsonly. The ‘WritingLab is
located in 1039 Moore Hail. Students may be
referred for writing help in two different ways: a
protessor referral or self referral. The referral may
result in a regular one- to two-hour-a-week tutoring
session or a drop-in session. However, students
shoukd be aware that appointments must be made
aweek in advance fordrop-in sessions. Tutoringis
available fromJanuary 16to April 6. Tutors canwork
with students on redrafiing papers for any class.

The lab hours are 8:00 am to 8:00 pm Monday
through Thursday and 8:00 am to 5:00 pm on
Friday.

If you have any questions, call 387-4442,

2. Read--Be selective

Annotate while you read. Make notes in the text's
margins. At the end of the annotation, ask yourselt:

*Am | understanding the information in this chap-
ter?”

3. Organize--Reduce the information

Write down the information that you will need to
leam for the test. Reduce the information by isolating
important information and formulate more specific test
questions as you become more familiar with the mate-
rial. Ask yourself:

"Do | know this information well enough to score
high on the test?"

4. Review--Monitor your learning

Put major points on a notecard and make sure that
you can use details and examples to support your main
points. Ask yourself:

"Specifically, whatinformationdo | know very well?
What information do | not know as well?"
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The Transfer Student: An Endangered Species?

Robert C. Dickeson (1992) lists the top 10 rea-
sons students stay at an institution: (1) caring attitude
of faculty/staff; (2) high quality teaching; (3) adequate
financial aid; (4) student involvement on campus; (5)
high quality advising; (6) excellent counseling ser-
vices; (7) excellentcareer planning; (8) student/institu-
tional ‘fit"; (9) admissions geared to graduation; (10)
early alert system.

Among the students who come to Westermn Michi-
gan University, transfer students are a large but gen-
erally forgotten group. These students are
nontraditional inthat they donot fit inthe ‘pipeline,’ long
ametaphor for student progress to graduation. Rather,
they typify the changing nature of higher education
from ‘pipeline’ to ‘swir,’ a term used recently by Robert
Zemsky, Director, Institute for Research on Higher
Education (1992). As we start a new semester and a
new year, we will take a closer look at transfer students
as a group, focusing particularly an who they are, what
they need to know, what faculty can do to help them
connect with the University, and what they believe has

helped them to succeed at Western.

Transfer studemts are beginners at Western
Michigan University who started their college career at
some other institution. Some come from community
colieges, some from other four-year schools. Lynne
McCauley, Director of the Centar for Academic Sup-
port Programs, offers this comparison of the transfer
student and the traditional beginning freshman.

The typical transfer student is more mature and
more sophisticatedthan the typical freshman. Transfer
students know more. They have made a more con-
scious choice to comne here. We don't have to sgilth~
University to them. We have tc graya that we care and
that we'd like them to stay. Most freshmen don't know
what they need to know; transfer students do. They
need to learn our system.

Ken Schaefer, Coordinator of Community Col-
lege Articulation; Mary Anne Bunda, Director of Univer-
sity Assessment; and Peninnah Miller, Director of
Institutional Research, offer this information about the
typical student who transfers to Western.

We enrolled 2,126 new transfer students in fall
semeaster, 1992. We will have close to 800 new
transters this winter. Seventy parcent come fromcom-
munity colleges; the other 30 percent are from four-
yadr schools. The average age of fall's transter enroll-
ees was 22, Their program choices, in order of interest
by college, were Education, Arts & Sciences, Busi-
ness, Engineering & Applied Sciences, undecided,
Health & Human Services, and Fine Arts.

Transfer students comprise a big proportion of
every graduating class. According to the Office of
University Assessment, percentages of graduates for

-
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academic years 1989-19390 and 1990-1991 are as
follows:

Beginners Transfers Reenters
AY 8990 41% 48% 10%
AY 90-91 46% 44% 10%

“Reenters” have interrupted their academic careers by
a full calendar year and may have started as either
beginners or transfer students.

The Office of Institutional Research has compiled
the following statistics awout graduation/drop out per-
centages, by college, for students beginning or trans-
ferring in 1986 followed through the Winter 1990 term.
Given that only four years had lapsed between admis-
sions and the end of the study period, over one-third of
the beginners were continuing in their programs.

Beginners Transfers

Grad Drop out Grad Drop out
AZS 167 348 426 357
FA 141 29.7 413 30.0
ENG 124 35.6 51.1 296
BUS 274 30.0 60.3 258
EDU 109 25.0 56.3 29.0
HHS 295 23.0 62.5 229

Campus Resources: What They Need to Know

Transfer students do notusually participate in the
kind of orientation available to first-time beginners.
Vincent Tinto (1987) notes that for this reason, transter
students face barriers that traditional beginners do not.
As Levitz and Noel (1990) have found, the most
successful colleges and universities are those that see
themselves as active participants in the student’s
intellectual, social, and personal growth. Such institu-
tions do not sit by and wait for the students {0 take the
initiative. On the contrary, they take Steps to ensure
that the student becomas i#.volved. To back up this
statement, they cite two axamples: Notre Dame, a
highly selective university, with an attrition rate of 1%,
and Edward Williams College (of Fairleigh Dickinson
University), a nonselective, two-year school with an
attrition rate of 10%, down from 50%. Both schools
take “a highly active role in ensuring student success.”

One way that we as faculty can promote student
success is through awareness of campus resources
and willingness to share this information with students.

o

Some key resources that transfer students may ask
you about are Waido Library, careers, Computing
Services, suppiemental instruction and tutorial work-
shozs, academic advising, and Phi Theta Kappa.

Waldo Library

Galen Rike, Head, Central Reference Services
(7-5181) and David Isaacson, Assistant Head, Refer-
ence Services (7-5182), will set up instructional ses-
sions for classes in the instructional Services Rocmat
Waldo Library. Students attending the sessions will
use practice terminals to access the Waest Michigan
Information Neiwork. Patricia VanderMeer, End-User
Setvices Librarian (7-5191), will also inform you of
WESTNET workshops available this semester. Stu-
dents will find numerous printed guides with step-by-
step instructions on use of library services at several
points in the Reference Department.

Career Asssssment Battery

For students who areunsuraof their careerplans,
the Carear Battery Assassment may be useful. They
may pick up a copy of the test from Testing and
Evaluation Services, Waiwood Building, East Cam-
pus; University Curriculum, 203 Moore Hall; or Lee
Honors College. The test costs $5.

University Computing Services Center

Students who want computer accounts but do not
get them through a class may obtain a Student Per-
sonal Account (STPA). Applications are available at
the University Computing Services (UCS) Oftice, third
floor, University Computing Center Building. After the
student presents a validated WMU ID and application,
the STPA will usually be activated within 24 hours.

Additionally, students may go to public labs orthe
Help Desk, UCS, for sofiware and hardware help
documentation. Faculty may getmaster copies of UCS
documents for duplication and distribution to classes
by sending an e-mail request to UCS_DOCUMENTS.
Days, timaes, and registration information for work-
shops is also available at the e-mail prompt by typing
HELP_WORKSHOPS.

About Instructional Exchange
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Supplemantal Instruction

Supplamental Instruction (Sl) is a proven means
of helping students succeed in high-risk courses. itis
not a remadial program. Rather it is a program cf
scheduled out-of-class sessions, led by atrained peer
leadsr, that complement selected classes. With the
cooperation of instructors listed for each class, Sl is
available for the following courses: Chemistry 103 (G.
Lowry), Eleciricai Engineering 210 (S.
Mousavinezhad), Geology 130 (E. Atekwana and W.
Smith), Math 118 (J. Petro).

Academic Skilis Center Workshops

in addition to administering Si, the Academic
Skills Center offers tutoring in writing (See Help in
Writing box) and several other free workshops for
students. These include a Math Workshop, Study
Skills Workshops, a Critical Reading Workshcp, a
Problem Solving and Reasoning Skills Workshop, and
Documentation Workshops on APA style and MLA
style.

The workshops are organized in two series. Se-
ries 1 runs from the week of January 11 through the
week of February 19: Series 2 is from the week of
February 22through the week of April 8. Informationon
the workshops is available from the Academic Skills
Center, 387-4422. Students must register for work-
shops in the Skills Center, 1044 Moore Hall.

Phi Theta Kappa

Community and two-year technical coliege
graduates who have been inducted into Phi Theta
Kappa Honor Society may join the alumni chapter of
Phi Theta Kappa. Coniact chapter adviser Ken
Schaefer, Admissions, 387-2000.
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What Faculty Can Do —~ A Checklist

Here is a short list of ideas that Western faculty
say work for them in heiping transfer students and
other students connect with the University.

— Use proper names for places, courses, e€tc.,
both in speaking about them and on your sylia-
bus. ("Waldo™ is a bar, a library, and a fictional
person. If you mean Walde Library, use that
term.) Remember that names change from cam-
pustocampus. For exampie on soine campuses,
libraries are called “resource centers.”

-- Listen carefully to questions that transfer stu-
dents have and probe to find the question be-
neath the question. (if you are a department
adviser, andthe studenttells you he/sheis “unde-
cided,” find out what the student is undecided
about. Sometimesiitis amajor withinyour coliege.
Don't immediately ship the student to “another
office.”)

- Ask in the first week of classes whether any
students are new to the University. Offer informa-
tion about the library, writing iab, computing ser-
vices, and otherkey services that students inyour
discipline will profit from learning about.

- Help students avoid the run around. Remem-
ber, most transfer students don't participate in
orientation. They get information by asking ques-
tions. Open the catalog or the campus directory
and help them get directly to the right person.
Because many of the same questions will recur,
you can easily conceptualize a pattern to their
requests.

--  Ask transfer students to meet with a college
adviser. The college adviser will analyze the
complete transcript to ensure that students have
fulfilled University requirements needed for
graduation.

- Follow up with both students and college advis-
ing offices with post cards or phone calls to make
sure this important task has been completed.

--  Circulate a “communications list™ to be dupli-
cated and distributed so that students can volun-
teer names and phone numbers to facilitate their
contacting each other.

-~ Invite students to contact you through e-mail
as well as by telephone or drop in during office
hours.
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How to Succeed at Western

We asked a group of upperclass transfer stu-
dents what advice they would give to new students
entering the University. Their responses focused pri-
marily uponissues such as choosing majors, planning
their cumicula, and adopting behaviors that aliowed
them to succeed. Their answers to cur question, “If
you could give a new student one piece of advice to
make going to Westemn easier, what would it be?",
suggestways that we as facuity can prepare ourselves
to help them.

Transfer students consider choice of a major
their single most important decision on entering the
University. Typical comments on this topic are as
follows:

Set specific goals to achieve, and think about
what you want to gain from your academic career.
Explore the majors offered at Western and narrow
them down. Check out all the areas of interest so you
know for sure that what you major in is what you want.
Chcose a major as soon as possible. Understand
exactly what classes are needed for your major.
Choose wisely; bad judgment will haunt you!

Transfer students also seek and value curricular
information from departmental advisers. Comments
such as the following appeared repeatedly.

Help in Writing

The Academic Skills Center offers tutoring in writing
forundergraduate students only. The WritingLab is
located in 1039 Moore Hall. Students may be
referred for writing help in two different ways: a
protessor referral or self referral. The referral may
result in a regular one- to two-hour-a-week tutoring
saession or a drop-in session. However, students
should be aware that appointments must be made
aweek in advance for drop-in sessions. Tutoring is
available from January 1650 April 6. Tutors canwork
with students on redrafting papers for any class.

The lab hours are 8:00 am to 8:00 pm Monday
through Thursday and 8:00 am to 5:00 pm on
Friday.

If you have any questions, cali 387-4442.

Find a good adviser who is genuinely interested
in your well being and education. Meet with your
counseloronarogularbasis. Taktomajor, minor, and
general ed. counselors before signing up for classes.
Keep in constant contact with a counselor to keep
track of classes you need to take. Go and see an
aadviser andplan out what you are going to do over the
coming years and how. Visit an adviser twice a
semester to make sure you are on track and that their
advice is consistent. Know the requirements.

Transfer students suggested the following be-
haviors that helped them succeed at Westem.

Don't screw up your first semester. Ask ques-
tions. Don't skip classes; it's habit forming. Ask more
questions. Familiarize yourself with the environment
before the semester starts. Leam the library. Get
organized. Get a parking space at 7 a.m. and park it.
Don't be afraid to ask questions and lots of them.

PROBLEM SOLVING AND REASONING SKILLS
WORKSHOP

Offered by

Academic Skills Center

Workshops meet one hour a week (Wednesday 4:00-
5.00 pm) for six weeks. Series | workshops begin the
week of January 11. Serias !l workshops begin the
week of February 22.

Students should register in person at the Academic
Skills Center, 1044 Moore Hall.

For more information, please call 387-4442.
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The Seven Principles for Good Practice
in Undergraduate Education

The campus community is preparing to discuss
the new General Education Program in March. Con-
versations are being held all over campus about what
wil be taught to and leamed by all Western Michigan
University undergraduates. We thought this might be
an opportunity to look at how education is provided to
undergraduate students. How do we make the environ-
ment a good leaming enviconment ? How dowe interact
with students ? What guides our davelopment of activi-
ties? What principles do wa follow?

The Amarican Association for Higher Education
asked these questions of the entira higher education
community several years ago and codtfied what schol-
arsnmoﬁeldbelievetobethepuuplasdbest
practice. This issue will give an overview of those
principles. Additional material is available for depart-
ments or collages interested in furtherdiscussion. See
page 4 for details.

Some of the principles will be familiar 1o long-time
readers. Based on 50 years of ressarch on under-
graduate teaching and leaming, Chickering and
Gamson (1987) daveioped the Seven Principies for

Good Practice in Undergraduate Education. Thase
principles assert that good practice in undergraduate
education:

Encourages studant-facuity contact.

Encourages cooperation among students.

Encourages active leaming.

Gives prompt feedback.

Emphasizes time on task.

Communicates high expectations.

Respecis diverse talents and ways of learn-
ing.

According to Mary Deane Sorcinelli (1991), who
conducied an extensive review of the literature on
undergraduateteaching and leaming, the Seven Prin-
ciples for Good Practice in Undergraduate Education
provide substantive research-based advice that can
envich our understanding and practice of teaching and
leaming at the college lever” (p. 22). She pointed out
that akhcugh there would probably be variation in
applying the Seven Principles to different disciplines,
teaching methods, leaming styles, institutions, and
even methods of implementation, the Principles pro-
vide an important direction for improving undergradu-
ate education.

in other words, the principies don't prescribe a
structure for each class. Rather they set atone for all
aciivities oncampus. intact,thetoneis reflectedinthe
interactions among all membaers of the campus com-
munity. institutional policies and practices are devel-
oped to celebrate academic excelience, collegial work
habits, end the diversity of the community.
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Applying the Seven Principles

Good Practice Encourages Student-Facukly
Contact

The Rerature on good teaching describes good
teachers as approachabie and interested in students.
They are easy totakto. They invite students o present
They are concemed about student progress, and they
are open to helping students with problems. They are
accessbie to students both inside and outside the
classroom (Sorcineli, 1991). Chickering and Gamson
(1987) pointed cut that profassors who encouraged
student contact both in and out of classes enhanced
student motivation, intellectual commitment, and per-
sonal development.

Building rappost with your students is very impor-
tant. You may not be able to help your students with all
kinds of problems but, at least, you can give them
necessary guidance and advice to he’» them get the
assistance they need. Invite students to visit you
outside class. Share your experiences and values with
your students. Help them not only with academic
problems, but also with problems in their extracurmicu-
lar activities. Your concemn will heip students get
through rough times and keep on working.

Good Practice Encourages Cooperation
Among Students

The principle of cooperation among students
suggests that working with grour members often in-
creases involvement in learning. it emphasizes active
involvement of students as oppocad to their passive
exposure to a leaming task. In cooperative leaming,
students work in small groups and receive recognition
or reward based on group performance as a whole
rather than on individual achievemert. It is collabora-
tive and social rather than competitive and isolated.
According to Johnson, Johnson, and Smith (1920),
research findings support the utility of cooperative
leaming groups for increasing productivity, developing
committed and positive relationships among mem-
bers, increasing social support, and enhancing self-
esteem.

Some good ways to stimulate and encourage
cooperation among students are group projects and

presentations, peer teaching, i.e., students teaching
students in situations planned and dicected by teach-
ers, poer critique, and student-centered discussion.
Even in large classes, students can be assigned to a
group of five to seven other students. They can be
encouraged to meet regularly in and out of class
throughout the term to solve problems set by the
instructor. )

Good Practice Encourages Active Learning

The connection between cooperative learning
and active leamning is close, yet they are distinguish-
able. While cooperative learning calis for active in-
volvement of students as a group, active learmning can
be experienced by students individually. it requires
students to engage in leaming actively rather than
simply relying on tcxibooks and memorizing facts.
They must be able to relate what they are leaming to
real life situations.

Active leaming can be encouraged both inside
and outside classrooms. Inside the class, active leam-
ing can be encouraged by active questioning, case
studies, discussions, and peer critiques. Outside
class, independent study, internships, and research
projects can be useful and beneficial. Active leaming
enhances students’ ability to analyze and sotve prob-
lems. It helps students take active responsibility for
their own leaming, and it strengthens students’ matu-
rity and sharpens thair thinking.

Good Practice Gives Prompt Feedback

Students learn well if they are provided timely
feedback on practice. Menges and Mathis (1988)
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concludedthat the content of a classroom presentation
is better rememberad when it is fcliowed by a test. Or
follow a presemntation by giving students five minutes 1o
write down what they have leamed in class. According
to Dunkin (1966), frequent testing, imme ‘ate feed-
back, and mastery of a unit before progression to the
next topic were very impoitant for increasing student
achievement. Immediate, comedtive, and supportive
feedback is central to learning.

The quality of feedback depends on how feed-
back is given. A grade or a general comment on tests,
papers, presentations, and projects is not enough.
Informative comments that pinpoint the source of
students’ errors and indicate how they canimprove will
really help. Before starting the class, help students in
assessing thair existing knowledge and competence.
Inclasses, give them frequent opportunities to perform
and recaive suggestions for improvement. Frequent
and prompt feedback will help your students assess
themseives and reflect on what they have leamed and
what they still need to know.

Good Practice Emphasizes Time on Task

“Academic leaming time™ (ALT) is the time en-
gaged with materials or activities that results in high
student success rates, as measured by instrumnents
such as achievement tests. Students or classes that
accrue large amounts of ALT achieve more than
students or classes with lower amounts of ALT (Ber-
liner 1984). According to Sorcinelli (1991), a large-
st .y of student evaluations of teaching showed
r i Rly significant comrelations between effective
use <€+ 188 tkme and overall ratings of course, instruc-
to.  Jamount learmned.

Assigning activities related to desired outcomes,
seeing that enough time is allocated for students’
mastery of a unit, and encouraging success through
frequent testing and feedback are essential to empha-
sizing time on task. The more time students are
engaged in leaming, the greater the amount ot their
leaming. Leaming to spend class time effectively is
very important to every instructor.

Good Practice Communicates High
Expectations

Chickering and Gamson (1987) suggest that the
expsciations and efforts of teachers and administra-
tors can permeate an institution, creating an institu-
tional ckmate that either chalienges students or de-
mands litie of them. Generally speaking, if instructors
set high but attainable goals for academic perfor-
mance, siudents’ academic achievement willincrease
(Berliner, 1984). Communication of iow expectations
by collage teachers 1eads to minimal student growth,
improvememt, and satisfactiorn (Cross, 1587). The
practice of setting highbut attainable goals for leamers
has become a central theme of the reform movement
in higher education (Chickering & Gamson, 1987).

Some special programs help. For example, the
University of Wisconsin-Parkside has communicated
high expectations for undemrepared high school stu-
dents by bringing themto the University for workshops
in academic subjects, study skills, testtaking, and time
management. The University of California-Berkeley
introduced an honors program in the sciences for
underprepared minority students.

Good Practice Respects Diverse Talents and
Ways of Learning

People come to college with different talents and
learning styles. This final principle emphasizes the
need to respect students’ unique interests and talents
to facilitate student growth and development academi-
cally, personaily, and socially. People learn indifferent
ways. A match between instructional methods and
students’ learning styles canleadtoimproved leaming.

This principle can be approached in many ways.
For example, at the University of Califomnia-lrvine,
introductory physics students may choose among a
lecture and textbook course, a computer-based ver-
sion of the lecture and textbook course, or a computer-
based course accompanied by notes developed by the
faculty that allow students to programthe computer. In
both computer-based courses, students work on their
own and must pass mastery 6xams. Some other ways
include individualized degree programs, personalized
systems of instruction, and mastery lsarning.
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implementation of the principles requires some
interaction among faculty in discussion of curriculum
and programs. AAHE supported tha development of
planning and development aides formatted as a sur-
vey questionnaire to allow individuals and groups the
opportunity to assess the extent to which aspects of
the principles are present on their campus. Several
deparntments and colleges on campus have already
used the forms with varying degre s of satistaction.

The “survey” was deveioped in two substantiaily
difterent forms. One form investigates the extent to
which elements of the principles are present on cam-
pus. Users of the survey estimate the presence or
absence ol key policies and practices. The form is
organized around institutional elements: Climate,
Academic Practices, Curriculum, Faculty, Academic
and Studemt Support Services, and Facilities. Each
section lists eleven different policies or practices. The
form is designed to draw action statements from the
user.

The second form was developed for use by
faculty. It asks ten explicit behavioral questions about
each of the seven principles. A faculty member or a
group of faculty can judge the extent to which the
principles are used. Chickering, Gamson, and Barsi

Help in Writing

The Acaclemic Skills Center offers tutoring in writing
forundergraduate students only. The WritingLabis
located in 1039 Moore Hall. Students may be
referred for writing heip in two different ways: a
professor referral or self referral. The referral may
result in a regular one- to two-hour-a-week tutoring
session or a drop-in session. However, students
should be aware that appointments must be made
a week in advancae for drop-in sessions. Tutoring is
available from January 1610 April 6. Tutors canwork
with students on redrafting papers for any class.

The lab hours are 8:00 am to 8:00 pm Monday
through Thursday and 8:00 am to 5.00 pm on
Friday.

if you have any questions, call 387-4442.

(1989) suggest that the surveys heip to diagnose next
steps for an institution or a departmental unit. The
process is not recommended for evaluation of pro-
grams or for justification. it gets people thinking about
what o do next.

We have sent 5 forms of each type to each
departmental unit and college with this issue. We have
an additional 300 copies in University Assessment.
Departments that would like to use the survey formis as
discussion documents may request copies.
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Who Needs Feedback About Classrocom Learning?

One of the seven principles for good practice in
undergraduate education is to give prompt feed-
back to students regarding how well they are learn-
ing. This principle is based on the presumption that
feedback will help the student direct his/her study
activities and will allow him/her to set priorities on
future study by knowing what the instructor thinks
is important. Knowing the instructor’s priorities is
important because he or she is knowledgeable about
the discipline as a whole. Without guidance from a
faculty member, the structure of the discipline may
not be clear.

The same need for information might be said of the
instructor. Knowing what the students under-
stand, or perhaps, misunderstand, allows the in-
structor to direct his/her teaching activities and
allows him/her to set priorities by knowing what
students think. Knowing what the students believe
to be important aspects of the discipline is useful
because it will help the instructor guide the devel-
opmet of students in understanding of the disci-
pline as a whole.

Partnership in the classroom is enhanced by feed-
back to and from eachof the parties. AsCross (1988,
p. 2) has pointed out, “teachers need to receive

continuous and accurate feedback on the impact of
their teaching on students in their classrooms so
that they may improve their teaching.”

Just as our understanding of the disciplines is
enhanced by scholarly research, Cross has sug:
gested that feculty conduct classroom research to
improve practice. One of the major innovations in
her discussion of classrcom research has been the
use of classroom assessment activities. Faculty
familiar with the literature on the improvement of
writingin the classroom will find most of the sugges-
tions for classroom agsessment standard practice
rather than innovative.

Unlike tests and quizzes which have been used
traditionally to evaluate student learning, Ciass-
room Assessment Techniques (CATs) are ungraded
and usually anonymous. The purpose of the class-
room assessment is to evaluate the whole class’s
learningin order to adju cinstruction, not to evalu-
ate the achievement of an individual student in
order to assign a grade. It offers faculty the oppor-
tunity to discover not just whether students are
learning, or what they are learning, but how they
learn and how well they learn in response to how we
teach (Kort, 1991).

While an instructor might simply use informal
questioning of students during class to assess stu-
dent understanding, Cross and Angelo (1988) have
documented a number of different techniques used
in college classrooms. The examples provided in
this issue are presented as cases within the context
of a specific discipline, although they might be used
in a number of different disciplines. The use of any
technique will, of course, be tempered by the disci-
pline, the goals of instruction, the size of the class,
and the instructor's preference.
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Classroom Assessment Tchniques (CATS)

A case format for each of the assessment techniques
is presented below. The primary source for the
material was a monograph by Angelo (1991) which
we recommend for its presentation of real faculty
confronting real problems. However, we recognize
that some may want a more straightforward discus-
sion of each of the techniques. For that reason, we
provided the page references for the description
outside of a specific classroom from Cross and
Angelo. We are not suggesting that any faculty
member would use all of these techniques. As Cross
and Angelo (1988) have suggested, assessment
should not become a chore. Decide on something
that fits into your teaching style and discipline.

The “Ope-Minute Paper”
(Cross and Angelo, 1988, pp. 148-150)

The “One-Minute Paper” was developed by a phys-
ics professor at UC Berkeley. It asks students to
respond anonymously to two questions at the end of
the class period: (1) What is the most important
thing you learned in class today? and (2) What
question remains uppermost in your mind? The
students’ responses make it possible for the teacher
to make adjustments in the following class based on
what students have already learned well and what
confusions need to be cleared up (Angelo, 1991, p.
22). Frederick Mosteller, professor of statistics at
Harvard, adapted and further streamlined the tech-
nique. He reported getting very useful feedback
simply by asking students to answer one question:
“What was the ‘muddiest point’ in my lecture to-
day?". Faculty can get “Muddiest Point” feedback
by simply distributing index cards to the class
(Angelo, 1991, p. 10).

Ihe 15 Minute Re-cap

The 15 minute re-cap was initially presented at a
Lilly Foundation Seminar on Teaching that Dona
Icabone of our Special Education Department at-
tended. They suggested that after every major
concept about 15 minutes of class time be devoted to
a quick review by placing an objective question on
an overhead projector. The class can read the stem
of the question and as a group select one option or
another. The reasons for the selection provide the
instructor with a good sense of misunderstandings
in the classroom.

Professor Icabone has adapted the technique so that
the review of previous material is conducted at the

beginning of class. The review provides the stu-
dents with an opportunity to reflect on the material
and to read the textbook. The discussion of ques-
tions, then, serves to integrate the material from the
lecture and the textbook and to provide an effective
bridge te new material.

ckoro
(Cross and Angelo, 1988, pp. 30-32)

Before the first meeting of the survey course, a
political science instructor decided to assess what
his students already knew. It helped him apportion
his instructional time more effectively to areas of
Iow information. And this assessment helped him
identify topics that students were already familiar
with for later discussion in class. -

The Probe was a two-page questionnaire that asked
students to rate their level of knowledge on 15
important concepts, documents, and individuals.
He explained the purpose of the survey and asked
students not to put their names on the question-
naire. The results of the survey allowed the instruc-
tor to use the more familiar items to introduce and
explain the less familiar ones. The questionnaire
served as a quick overview of the important con-
cepts for the students (Angele, 1991, p. 20).

Pro o
(Cross and Angelo, 1988, pp. 38-40)

A math teacher used an adaptation of the Docu-
mented Problem-Set Solution technique to assess
how well his students’ problem-solving skills were
developing. He substituted the assessment tech-
nique for part of an existing homework assignment
which consisted of five problems daily. In place of
the fifth problem, he gave students the following
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exercise directions: “Choose any one of the four
problems in this set that you have already solved.
Explain and document, step by step, in complete
and graramatical sentences, exactly how you solved
that problem. Be prepared to lead the class through
your documented problem solution next session.”
(Angelo, 1991, p. 24) He offered students credit for
doing the exercise, but he refrained from grading it.
He limited himself to writing a comment, sugges-
tion, or question in the margin. He was more
interested in getting insight into how and where his
students got stuck or took wrong turns. In class,
when students were called on to demonstrate how
they reached their solutions to specific homework
problems, they were forced to become active partici-
pants.

This technique is used in some of the mathematics
classes on onr campus. Those particular classes are
designated as writing intensive. Notice how the
same technique =4 be used to strengthen students’
writing ability, ¢ ) strengthen problem-solving abil-
ity, and to give feedback to the instructor.

ol PP eyorre

(Cross and Angelo, 1988, pp. 160-162)

Philip G. Cottell, Jr., an accounting instructor, used
the Classroom Assessment Quality Circle (Cottell,
1991). This technique was originally adapted from
industry where production-line employees work
closely with managers to identify and solve produc-
tion problems. Members of the circle were elected
from agroup of volunteers in a large class. Students
were encouraged to express any course-related sug-
gestions to therepresentatives. To make the assess-
ment as frank as possible, Cottell assured the stu-
dents that he would not request, and that Quality
Control Circle representatives would not reveal,
any names of those who commented to the Circle.
Cottell met frequently with the Quality Control
Circle throughout the semester. The information
he got enahled him to make rapid adjustmentsinhis
teaching. In addition to providing Professor Cottell
with information on his teaching, the Quality Circle
serves as a opportunity to practice a business appli-
cation.

TheS
(Cros: and Angelo, 1988, pp. 90-93)

An instructor who teaches a large elective aerobics
class was concerned about the high dropout rateand
absenteeism in her class. She had tried to change
the class in various ways over the years hoping to
find a solution to the problem. Nothing worked out

until she had the insight that the students’ goals
and expectations might be the key to the issue.
Therefore, she decided to use an adaptation of the
Student Goals Ranking technique to assess the
students’ goals for the course (Angelo, 1991, p. 28).

Before the semester began, she wrote down what
she thought the students’ most important goals
were in taking the course. She took a few minutes
out of the first class period, handed out blank index
cards and asked the students to write down their
most important goals for aerobics. After class, she
read through the responses and compared thein to
what she expected the students’ goals to be. She
found a discrepancy in these two sets of goals. She
realized that her attempts to change the class were
in conflict with students’ goals of improving self-
confidence and reducing stress. She reported the
results of the assessment to the group during the
next class and invited suggestions from the stu-
dents. The solution to close the discrepency was
that she tried to incorporate the students’ goals and
suggestions into the course in several ways. The
atmosphere in the classroom changed after she and
the students knew they were working toward the
same goals.

The One-Word Journals

An English instructor who taught a literature
course formajors was dissatisfied with her students’
superficial reading of assigned texts. In order to
assess the students’ skill at reading for meaning,
she modified a technique called the One-Word Jour-
nal (Angelo, 1991, p. 22).

When she assigned short readings such as poems or
short stories, she asked her students to come up
with a single word they felt would best summarize
the assigned reading. The students were also ex-
pected to write one page or less explaining why the
individual words were appropriate for summarizing
the reading. Credit wasassigned for the summaries
depending on the completeness and quality of the
responses. The one word and the accompanying
summary helped the instructor get a sense of the
students’ depth of reading and the quality of expla-
nation. She discussed the journal entries in class to
let students exchange opinions on the words chosen
and convince one another of the justification of
choosing the words. This technique not only pro-
vided the instructor with information on how well
students were reading, but also made it possible for
the instructor to teach students about the develop-
ment of criteria for quality in literary criticism.
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Classroom Assessmont Guidelines

Although CATs have been described at a number of
different levels cf formality and are very flexible,
faculty should ba careful as they decide to change
their temching style. Cottell (1991) has suggested a
few guidelines for professors who are consideringa
change.

1. Becareful about data collection. Youmay ask
students for evidence of what, how, and how well
they are learning. But surely, you wouldn't ask all
of the questions. Adapt appropriate CATs to help
you collect your assessment data. Be careful not to
collect so much data that it is useless. You don't
want to increase your workload too much. Use
index cards to keep students' responses short and
concise after a single class period. However, ques-
tionnaires and longer responses may also be appro-
priate if you are gathering data for semester plan-
ning.

2. Anonymity is a typical feature of Classroom
Asseasment. Students can write more honest re-
sponses if the assesament exercise is ungraded and
anonymous. However, some facuiiy do give credit
to students who complete the exercises as an en-
couragement. Consider how much student credit
will be required for adequate participation in your
class.

3. Always report back to students the class's
response. Students need to know that their re-

Help in Writing

The Academic Skills Center offers tutoring in
writing for undergraduate students only. The
Writing Lab is located in 1039 Moore Hall. Stu-
dents may be referred for writing help in two
different ways: a professor referral or self refer-
ral. The referral may result in a regular one- to
two-hour-a-week tutoring session or a drop-in
session. However, students should be aware that
appointments must be made a week in advance
for drop-in sessions. Tutoring is available from
January 16 to April 6 for Winter semester, and
May 8 to June 21 for Spring session. Tutors can
work with students on redrafting papers for any
class.

The lab hours are 8:00 am to 8:07 pm Monday
through Thursday and 8:00 am ¢o 5:00 pm on
Friday. For more information, please call 387-

sponses count. Sharing the feedback makes the
students aware that instructors are interested in
changing their teaching. Reporting back the re-
sponses may be the opcning of clarification.

4. Assess the adjustments. Continue a cycle of
data collection until you are satisfied with the level
of understanding in the class. Don’t assume that
learning will take place the second time, especially
if it didn’t happen the first time.
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