L

DOCUMENT RESUME

ED 351 237 SO 022 420
AUTHOR Cowart, Valerie
TITLE Increasing the Involvement of Parents in the Music

Education of Fourth and Fifth Grade Students through
Improved Communication.

PUB DATE 92

NOTE 62p.; Ed.D. Practicum, Nova University.

PUB TYPE Dissertations/Theses - Practicum Papers (043)
EDRS PRICE MF01/PC03 Plus Postage.

DESCRIPTORS *Grade 4; *Grade 5; Intermediate Grades; *Music

Education; *Parent Materials; *Parent Participation;
Parent Role; Parent Student Relationship

ABSTRACT

This practicum was designed to increase the
involvement of parents in the music education of fourth and fifth
grade students. A delivery system was developad to provide parents
with activities, resources, and materials relating to the student's
music education. Parents received the materials at no cost. The
author developed a brochure and monthly newsletter; recorded an audio
cassette and video cassette to encourage musical activity in the
family; administered a postsurvey to all participants; and prepared a
handbook of musical resources for the child and parent. Analysis of
the data revealed that the participants were more apt to involve
themselves in their child's musical experiences when given
information and materials. All parents involved in the project rated
the project as beneficial to their children and conveyed the belief

that parental involvement in a child's music education is important.
(Author)

e Yo e e e S v v vk e ve v T S Yo e v e e v e ok s ot T v ak e ok de vl v ake e v vl vl de e vl v e e v e dle e e de de e e Yoo ek e e dealesle e et de ek
* Reproductions supplied by EDRS are the best that can be made *

* from the original document. *
s e e e st ek e e e e e e e e e s e e e e e e e o o e ok e e e e ek ok ok e e ok ok e ol ok ek ek de e o ek




ED35123%

<
b
>
A
Q
LD
Q
V)

Increasing the Involvement of Parents in
the Music Education of Fourth and F@fth Grade
Students Through Improved Communication

U.S. DEPARTMENT OF EDUCATION
Office of Educational Research and improvement

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

his document has been reproduced as
received from the person or organization
onginating it

C? Minor changes have been made to improve
reproduction quality

] Pomlsolweworopumonsslaledlnlmsdow.
ment do not necessanily represent otficial
OERI position or pohcy

by “"PERMISSION TO REPRODUGE THIS
MATERIAL HAS BEEN GRANTED By

VAalep &
Cowart

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

Valerie Cowart

Cluster ¥XVIII

A Practicum II Report Presented to the
Ed.D. Program in Early and Middle ghi]dhood
in Partial Fulfillment of the Requirements

for the Degree of Doctor of Education
NOVA UNIVERSITY

1992

[

BEST COPY AVAILABLE ]




PRACTICUM APPROVAL SHEET

This practicum took place as

Verifier;

r. Leslie N.

Principal
Title

Merrimack, New Hampshire
Address

February 17, 1992
Date

This practicum report was submitted by Valerie Edith Cowvart
under the direction of the adviser listed below. It was
submitted to the Ed.D. Program In Early and Middle Childhood and
approved In partlal fulfillment of the requirements fur the

degree of Doctor of Education at Nova University.

Approved:
(ool L 199z O/// we A /dé/dxﬂf
Date’ of Final Approval /3une Delanc, Ph.D.,
of Report Adviser

(o




ACKNOWLEDGEMENT

The writer wishes to express her thanks to the parents and
students who participated In the practicum for thelr Interest,
cooperation, ldeas, and enthusiasm. 5She would also 1lke to
acknowledge the cooperation and administrative expertise of Mrs.
Pauline K. Richard, Assistant Principal: Mr. Leslie N. Carter,
Principal; and Mrs. Marjorie Chiafery, Assistant Superintendent
of Curriculum and Instruction, who welcomed the implementatlon
of this practicum to the school and extended assistance to
enable the practicum to be implemented. A very special thanks
is expressed to advisor Dr. June Delano for her guidance,
patience, professional expertise, and unerring judgement. Mrs.
Barbara Nowakowski. Mr. Malcolm Cowart, and Mr. Alfio Graceffa
are to be thanked for their production assistance and
encouragement. Finally. the staff at Nova University‘s Center
for the Advancement of Education’s Ed.D. Program in Early and
Middle Childhood Education is to be most heartily commended for

their dedication to excellence in education.

iii




TABLE OF CONTENTS

ACKNOWLEDGEMENT .

TABLE OF CONTENTS .

LIST OF APPENDICES.

ABSTRACT.
Chapter
I

Iv

REFERENCES.

INTRODUCTION.

Description of Community .
Writer's Work Setting and Role .

STUDY OF THE PROBLEM. . .

Problem Description,

Problem Documentation.
Causative Analysis .
Relationship of the Droblem to
the Literature .

ANTICIPATED OQUTCOMES AND EVALUATION
INSTRUMENTS . . . . . .o

Statement of General Goals .
Behavioral Objectives.
Evaluation Instruments .

SOLUTION STRATEGY . . .

Discussion and Evaluation of
Strategies . . .

Description of Selected So1utlons
Report of Action Taken .

RESULTS. CONCLUSIONS AND
RECOMMENDATIONS .

Results.

Unexpected Events
Conclusions.
Recommendations. .
Plans for Dlssemlnatlon.

vvvvv

.15
.15

.18

.25

.31

.32

.32
.35
.36
.38

.40

.43




Appendices
A CLASS CHECKLIST. SURVEY TABULATIONS. AND
SAMPLE OF COMMENTS ON QUESTIOHS 4, 5. AND 6
B COVER LETTER AND PARENTAL INVOLVEMENT SURVEY
C LIST OF MATERIALS PRODUCED

Page

46
51

54



ABSTRACT

Increasing the Involvement of Parents in the Music Education of
Fourth and Fifth Grade Students Through Improved Communication.
Cowart, Valerie F., 1992: Practicum Report, Nova University,
Ed.D. Program in Early and Middle Childhood. Parental
Involvement/Music Education’/Elementary Edaucation

This practicum was designed to Increase the involvement of
parents in the music education of fourth and fifth grade
students. A delivery system was developed to provide parents
with activities, resources, and materials relating to the
student’s music education. Parents received the materials at no
cost.

The writer developed a brochure and monthly newsletter; recorded
an audio cassette and video cassette to encourage musical
activity in the family; administered a postsurvey to all
particlpants; and prepared a handbook of musical resources for
the c¢child and parent.

Analysis of the data revealed that the participants were more
apt to .lnvolve themselves in their child’s musical experience
when given Information and materials. All parents involved in
the project rated the project as beneficial to their children
and conveyed the belief that parental involvement in a child’s
music education is important.

3 KKK K%

Permission Statement

As a student in the Ed.D. Program in Early and Middle
Childhood, I do (xx) do not ( ) give permission to Nova
University to distribute copies of this practicum report on
request from interested individuals. It is my understanding
that Nova University will not charge for this dissemination
except to cover the costs of microfiching, handling, and mailing
of the materials.

Macch 28, 1992 /%'74 —

(date) (Signatyce)

vi




CHAPTER 1
INTROBUCTION

Description Of Community

The setting of this practicum was a suburban elementary
scnool which serves approximately 700 students. Services
include: two readiness classes, five first grade classes, six
second grade classes, five third grade classes, five fourth
grade classes, five fifth grade classes, three learning
disability resource classes, a speech pathologist, an
occupational therapist, a gulidance counselor, a reading
specialist, a gifted and talented program director, a learning
resource specialist, a part-time school psychologist, an art
teacher, a part-time art teacher, a music teacher, a part-time
music teacher, a part-time computer teacher, and a nurse.
Administration conslsts of a principal, and an assistant
principal. Two secretaries complete the staff.

The elementary school In which this practicum was
implemented is located in a middle class bedroom community.
The community has a large percentage of professionals who work
in the technological industries. The school belongs to a
district which consists of three elementary schools, a middle
school and a high school. Two of the elementary schools are
of identical size and the third is smaller with approximately

500 students. The community actively supports the town’s




athletic events such as Little League and basketball. Skilng
Is also a favored sport.

The three elementary schools have well organized volunteer
programs. Volunteers in each school compete fur state
recognition which is gained through points awarded for hours
gerved. All classroom teachers and specialists have access to a
volunteer who assists the teacher for the school year.
Volunteers are placed by results on an interest survey and
schedule considerations.

Another characteristic of this location is the town meeting.
Many school issues and concerns are discussed at such meetings.
Overcrowding at the elementary level has been a primary toplc
at the meetings for the past several years. The need for a new
e]emenfary school has been adequately documented, but many
townspeople voted against the issue, as they feared the

probable increase in property taxes.

Writer’s Work Setting and Role

The writer’s role in this setting Is that of a music
teacher. A part-time music teacher assists the writer in order
to comply with state requirements for teacher/student ratio,
This person teaches four classes one day per week.

The writer’s responsibilities include preparation for and
the teaching of 27 classes weekly. In addition, the writer
conducts four performance ensembles: Fourth Grade Glee Club,

Fifth Grade Glee Club, Girls’ Vocal Ensemble and Boys’ Orff

O




Ensemble whlch meet weekly for one half hour. These performance
ensembles are comprised of fourth and fifth graders who pass a
simple audition. The groups perform twice yearly In addition to
being featured in the holiday concert of a local symphony. The
Glee Club has approximately 90 students who study two-part
choral literature. The Girls’ Vocal Ensemble concentrates on
treble music, usually for two parts and that which is sung
without accompaniment. The Boys’ Orff Ensemble develops mallet
technique, rhythmic and melodic improvisational skills on the
xylophones, metallophones, and other percussion instruments of
the Orff Instrumentarium.

Other responsibilities Include preparation for a hollday
concert, spring concert, and two talent shows. The concerts are
performed twice for students and once in the evening for family
and members of the community. In addition, the writer
participates in a duty schedule and behavioral management
program for special needs students. The schedule for duty
includes all classroom teachers, administration, ana specialists
who supervise early morning bus arrival, playground supervision,
lunchroom supervision, and afternoon bus dismissal. Each duty
Is approximately thirty minutes In length. The behavioral
management programs and the educatlional evaluations for some
coded students are shared with specialists with the aim of
increasing awareness and expectations of these students’ needs.

The music program is "on wheels" for five months of the

school vear and then exchanges with the art program for a room
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tor tour months, The wrlter 18 continually challenged In time
and energy consuming ways to maintaln a muslc program of the
highest quallty despite the Inconvenience of not having a music
room.

The writer’s quallfications for music speclalist include the
following degrees: Bachelor of Music In volce, Wesleyan
College; Master of Music Education, Florida State University:
and Educational Specialist In curriculum and Instruction,
Unlvers'ty of Kentucky. Certlfication is held in specific

| learning disabilitles, music K-12, and elementary education.

; The writer has advanced tralning and certificates in Orff and

} Kodaly methodology. Membership is held In the Conductor’s
Gulld, American Educatlional Research Associatlion, the Dalcroze
Soclety, Amerlcan Orff Assoclation, Mu Phi Epsilon, and the
Muslc Educators National Conference.

For the past elght years, the writer has been employed by
public schools as a music speciallst. She has maintalned
addlitional employment as chlldren’s cholr director and soloist
for several churches and synagogues. A private studio for volce
and plano Instruction has been maintained for eleven years.
These experlences have, In the writer’s opinlon, provided her
with a wide variety of work settings and populations which

necessitated open and often Innovative communicatlion strategies

for encouraging involvement of parents.




CHAPTEF II
STUDY OF THE PROBLEM

Problem Nescription

A study of the problem identified revealed the fact thszt
there was no established program for parental involvement
through the school in their child’s music education.
Consequently, the student and parent were not provided with
activities for sharing the muslic experience together at home
which relate to the school’s musical goals.

Therefore, parental invo'vement in their child’s schoo!
music education was either minimal or nonexistent and thus
the student missed the addec benefit of family musical
activities aimed at providing & comprehensive musical
educatior. When the problem was alleviated, all fourth
and fifth grade students’ parents were given assistance and
encouragement in becoming involved In their child’s music
education. Activities were created that enabled the parent
to share in their child’s music curriculum, and to provide
parents with the necessary information, knowiedge, and
strategies for participation.

The fourth and fifth grade student receives one 40
minute music lesson per week In the practicum setting. This
time is reduced by approximately ten minutes due to the
program being "on wheeis." Approximately 100 students

partlcipate in musical experiences such as Glee Club or




ensembles, giving up a lunch recess once a Qeek to ao so.
A small number of students receive private music instruction
and approximately 25 fourth graders are involved i{n the after
school instrumental music program once a week. In the
wrlter’s oplinion, thelr schedule does not provide enough
contact time with the myriad of musical experience needed at
the fourth and fifth grade levels. Other than invitations to
concerts at school, parents were not provided with suggestions,
activities, or ideas for involvement in their child’s music
education by the school.

The problem was minimal involvement of parents in the music

education of fourth and fifth grade students.

Problem Documentation

The local problem was proven to exist through observations,
parent/teacher conference interactions, and an informal verbal
survey. Further documentatior was offered by the fact that
there was no established procedure or program in force to
involve parents in the music education of their child, in
contrast to the district’s program for the 1990-1991 school year
created to Involve parents in the reading experiences of their
child,

An informal verbal survey was conducted by the writer at
Open House. She asked 103 parents if they would like to know

more about the music program and 103 responded affirmatively.
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Many parents asked the writer for suagestions concerning the
enrichment activities that they might offer thelr child. Some
parents were unaware that their cnild haa music class once a
week and many parents expressed curiosity in the currlculum
content.

During the previous school year the writer invited the
students in the fourth grade classes to offer the invitation to
participate in the recorder and music appreciation units. The
writer dld not send home any written matertal wlth instructlions
concerning how the parent might become involved in the units.
Zero parents participated in the units.

Problem documentation was also derived from the attendance
by parents at & local symphony concert in which fourth and
fifth grade students were featured. Approximately one third of
the parents of the students attended according to ticket sales
for the event.

The writer was aware of four parents who were actively
involved in their child’s music education during the previous
schoo! year. These four parents contacted the writer with
suggestions and reports about certain musical activities in

which they were engaged with their child.

Causative Analysis

An analysis of the problem brought forth the primary cause
of there being no established delivery system for communication

of opportunities and activities offered to parents. There was




minimal communication between music specialist, student,

and parent. The writer believed that the responsibility for
creating such a delivery system was that of the music
specialist. The four years of employment in the practicum’s
setting was spent largely on the writer’s attempts to remediate
problems such as a lack of appropriate materials with which

to teach such as outdated books, an inadequate piano, and no
readily available sequentia) material that could be used in
connection with the curriculum. The first two years of
employment were spent on the remediation of these problems with
the help of an interested princlpal who actively supports the
development of a superior music program. With the above stated
problems taken care of, the writer devoted the next year of
employment to the implementation of a practicum which focused
on organizing communication between herself and the classroom
teachers in an effort to better serve the schoo! population as
a whole.

As in music, timing is often everything, and :he writer felt
that the second half of this school year was an appropriate time
to begin an attempt to involve parents in the music education of
their child. The 1990-1991 school year in this practicum’s
school district was designated as the year to increase parental
involvement In reading. A host of activities were initiated
that readled the parents’ mindset towarcd such attempts at

involvement.




Another cause of the problem was ope which is seen in most
large suburban schoo! music progarams: namely, that of too many
students and not enough contact time with those students. The
writer decided to concentrate on the population of fourth anc
fifth graders because she estimated 250 students to be a
workable number with which to begin a program for parentai
involvement. Also, the writer realized that fourth graders who
were prepared to involve their parents would probably continue
this effort into the fifth grade. Because fifth grade students
take required music classes for the last time during their
public school education, the fifth grade year is the last year
in which such an effort is probably apt to be made.

In brief, the causes of the problem were no established
delivery system for communication of opportunities and
activities offered to parents to enrich the musical growth of
their child and that of there being minimal communication

between music specialist, student and parent.

Retationship of the Problem to the Literature

The literature reviewed supported the idea that parents have
the most lasting and powerfui influence on a child’s self-image,
attitudes, and values concerning learning (Honig, 1985;
McLaughlin, 1988; & Merrimack School Board, 1990). The recent
demand for educational reform brings with it a need for parental
involvement. Research clearly shows that there is, indeed, a

definite lack of parental involvement in the American education

iv
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process {(Bradley, 1988; Lamm, 1986). This perceived apathy on
the part of parents frequently results in low student
achlevement, increased absenteelsm, and & generai, overall lack
of academic success (Bauch, 1990).

Despite the negative results caused by a lack of parental
involvement in the student’s education, many positive results
may obliterate the previous negative results provided parental
involvement is begun, regardless of how late it may be started
(Epstein, 1987). The power of parental! involvement appears to
be an international as well as a national phenomenon as
witnessed by the tremendous emphasis that many Asian families,
especially those from Japan, place on the education of their
children, and the corresponding numbers of Asian students
excelllng in the American school system. Further proof of this
connection comes from a study of four infant schools in outer
London which showed significantly more academic progress in
groups with parental involvement (Dye, 1989). Just as
nationality does not appear to be a factor in these studies,
neither does the race of the participants. In studies done
with Afro-american children of both high and low academic
athevement, the results were very similar in families where
the chiidren were given academic support and encouragemer |,
those children became much higher scholastic achievers than
those from families where support was lacking or nonexistent

(Henasrson, 19687,

17
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Perhaps the strongest evidence for the connection between
acaaemic excellence and parental! involvement comes from the

Nationa! Committee for Citizens in Eaucation (NCCE). In 1981,

this organization published an annotated bibliography
describing 35 studies on the subject. The findings in all
the studies of the NCCE pointed to one conclusion: parenta:
involvement in almost any form appears to produce measurable
gains in student achievement. Some of the specific results
cf greater parent participation in a child’s academic
experience were: (a) higher grade and test scores;
(b) long-term academic achievement; (¢) positive attitude
and behavior; (d) more successful programs within the
schools: and (e) more effective schools. Evidence suggests
that these are not just short-term benefits, but that the
results can continue years aftar the child has left the
parentally invoived learning environment (Henderson, 1987).
Another advantage of parents becoming more involved in their
child’s education is that the parents as well as the children
receive tangible rewards. As the child becomes more proficient
academically, the parents gain pride and self-confidence from
the child’s intellectual and emotional growth; this in turn
provides parents with motivation to invest further time in the
child’s development (Cone, Delawyer & Wolfe, 1985; Lillie,
1975).
Becker and Epstein (1983) conducted a formal survey of 3,700

first, third, and fifth grade teachers in 600 elementary schools

-y
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and deduced five groupings of the 14 parent involvement
techniques examined. Those groupings are: (a) reading and
books: (b) discussion; (¢) informal learning activities at
home; (d) contracts; (e) helping parents teach. Tuey also
reported the following:
Approximately fifty percent of the teachers had serious
doubts about the success of practica! efforts tc invoive
parents in learning activities at home. Teachers have not
been educated in the management of parental involvement:
the teachers’ and parents’ time is finite; the teachers
and parents have different skills and often diverse goals
for che children. Nevertheless, some teachers have

developed procedures that enable them to select and manage

parental involvement programs. (p. 87)

To be sure, research has shown that with increased parent
participation, student achievement will correspondingly
increase, lrrespective of race, nationa:ity, or economic status.
The challenge then, is how to motivate parents to become
involved in the educatlon of their children. As one educator
(Bavis, 1989) commented, "Time crunches, gridlocks,
cail-waiting, fax avalanches, and power lunches are taking their
toll. Cottage industries have sprung up like a crabgrass
blitzkrieg to meet the needs of harried parents. The good old
days of expecting parents to be involved because it’s right and

the American Way won’t last much longer. New approaches are
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needed" (p. 21). This sentiment offbeing concerned with the

needs, problems, and scheduling o; modern parents when
designing a parent-involvement program is echoed by other
educators as well (Landerholm & Karr, 1988).

The writer believes that teachers benefit from parenta!
involvement efforts because they, quite simply, are presented
with more time with which to plan, create, ana produce
materials, and develop innovative approaches to curricula
matters. Because the parent is involved, the teacher must
plan for that parent’s activities in the classroom and, as a
result, the child often receives more personal attention.
Most children fee! special when they are given one-on-one
instruction or attention from a teacher or parent. This
involvement could produce a boost to self esteem and
motivation for the child.

Brandt (1989) reports that research from a ten year study at
John Hopkins University concluded that teachers' respect
appreciation for the family is increased as a result of
including parents in their child’s learning experiences.
Parental outcomes included more interaction with the child as
student at home and thus increased support and encouragement
for the child. Student outcomes demonstrated that the child’s
self concept of atility as lcarner is increased.

Hendersan (1987) simply states that, "When parents are

involved, children do better in school, and they go to better

schools" (p. 149). The following excerpts (Lehman, 1989),
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highlighted the importance of communicatling the value of

the arts In education:
The problem is (that) basic arts education dces not
exist In the United States today. The arts are in
triple jeopardy: They are not viewed as serious;
knowledge itself is not viewed as a prime educational
objective; and those who determine school curricula
do not agree on what arts education is.

The single greatest drawback of existing arts
curricula and the guides which teachers use is their
emphasis on skil! development at the expense of the
art form as a whole. (p. 13
Amundson (1988) concluded from the research from schoo!

boards about the importance of parental involvement that school
districts cannot afford to overlook this great resource and
that the greatest beneflts resulted from parental involvement
programs that included direct learning activities and

experiences with their children.




CHAPTER I1I
ANTICIPATED OUTCOMES AND EVALUATION INSTRUMERTS

In response to the préblem identified in this practicum,
a program for increasing parent involvement in the music
education of fourth and fifth grade students was
implemented. Participation of the parents, students, and
administration resulted in involvement in a schedule of
activities designed to involve the parent in the child’'s

music education.

Statement of General Goals

There were two general goals for this practicum. The first
goal was to establish an effective delivery system for informing
parents about the music education of their fourth or fifth
grade students. The second goal was to provide activities,
resources, and materials for the parents that would enable them

to become involved in their chiid’s music education.

Behavioral Objectives

Behavioral objectives for this practicum included the
following: (1) 50% of the approximately 250 pairs of parents
will participate in 100% of the activities, and (2) 50% of the
parents returning survey will evaluate activities as helpful
in enabling them to become involved in their child’'s music

education.
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Evaluation Instruments

The writer evaluated the fulfillment of the objectives
by means of a checklist for attendance and/or participation for
each parent of a 4th or Sth grade child. In addition, the
writer created and administered an cpen-ended survey which was
sent to each parent at the end of implementation.

The checklist (see Appendix A) to record part.cipatlion of
parents was directly related to the first goal of establishing
an effective delivery system for informing parents about the
music education of their child. Students were.glven several
items concerning parental involvement to take home. The writer
asked the student the following music class if the parent had
Indeed been given the item. If the child said, "No," a second
copy was given. Seldom did the second copy not reach home.

The writer created the parental involvement survey (see
Appendix B) because no other instrument for measuring the
specific items for the speci<ic population was found in a
search of the literature. The survey was distributed via U.S.
mail and included a self-addressed stamped envelope., Ten
statements pertaining to the practicum were posed. Six
statements asked for a yes or no response, three ltems were
open ended sentences to be completed and one was a multiple
choice questijon.

The resuits coliected (for the yes o no responses) were

tabulated and listed. The multlple cholce questlon’s
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responses were alco tabulated and listed , A sample from the
open ended sentence responses was presented (see Appendix A).

The items measured in the survey included interest in the
further development of the practicum at the primary grades,
interest in participating in future developments of the
project, and perceived benefits from the project. Problems,
modifications, and unexpected events were considered in the
interpretation of findings.

" Samples from the comment section of the survey availed
information concerning areas of needed change or improvement
and ideas for future planning at all grade levels. [t is
the writer’s hope that the goals of this practicum will be
adopted by the other two elementary schools in the writer’s

school district due to the success of this practicum.

24




CHAPTER 1V
SOLUTION STRATEGY

The lack of parental involvement in the music education of
fourth and flfth grade students was the problem which this
problem addressed.

The writer’s search of the literature revealed an emphasis
on the lmportance of parental involvement in the child’'s
education. Many articles focused on how parentai involvement
could lIncrease parenting skills (Schaefer, 1972:; Yanok &
Derubertis, 1989; Turnbull, 1983: and Rasinski & Frederick,
1989). This portion of the literature agreed with the idea
that parental involvement helps to create a positive learning
environment at home and encouragement at home and encourages
positive attitudes toward education (Wilcox, 1988; Gamble,
1988,

The process of getting parents involved in their child’s
education ls much discussed in the lliterature. Several

solution strategies were offered.

Discusslon and Evaluation of Strategies

Walberg (1984) stated that contracts often serve as a
meaningful connector among parent, child, and school., The
Merrimack, New Hampshire School Board (1990) devised a contract
in which separate pledges were made by parent and student to
promote reading in the home. This ldea was one that easily

I'e M
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transferred the challenge of promoting parental involvement in
the child’s music education.

Another element of a successful parental [nvolvement
project is that of the parent volunteer. The physical
education teacher in the writer’s work setting designates one
day per week as parent volunteer day and rotates interested
parents as volunteers who participate in the physical
education lessons. Another teacher in the district, a music
speciallst, has sollclited help from the parent-teacher group
most successfully as evidenced by their coordinating an
annual talent show. Refreshments are sold and the proceeds
benefit the music budget. The writer believes that her
desire for an exemplary music program is supported by the
parent-teacher group as evidenced by their purchase of a
sound system this schooi year for the muslic program. She
plans to request partial funding for the continuation of
this practicum’s goals from the parent-teacher group. The
funds would be applied toward copying, postage cests, and
materials.

Several specific solution strategies were cited in
llterature and most focused on increasing parental involvement
in the academic areas of the curriculum such as reading and
mathematics. Specific solution strategies for increasing
parental involvement in the fourth and fifth grade student’s

music education were not found by this writer. However, the

<.
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solution strategies found in the literature all appeared to
agree that there is no one best way to go about creating a
program for parental involvement. Instead, it was deemed
best to create a way in which parents may become involved in
a variety of ways, depending on the specifics of any given
sltuation, and that the program is designed to be long-lasting
and comprehensive (Gordon, 1979, Gordon & Breivogel, 19763,

A study by Henderson (1987) pointed to the following conclusions
about programs for parental involvement:

1. The famlly provides the primary educational
environment.

2. Involving parents in their children’s formal
education improves student achievement.

3. Parent involvement is most effective when it is
comprehensive and well-planned.

4. The benefits are not confined to early childhood
or the elementary level; there are strong effects from
involving parents continuously throughout high school.

S. Involving parents in their own education at home
is not enough. To ensure the quality of schools as
institutions serving the community parents must be
involved at all levels in the school.

6. Parents do not have to be well-educated to help.

7. We cannot look at the school and the home in

isolation from one another; we must see how they
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interconnect with each other and with the world at large.

(p., 9-10)

Research indicated that there are certain principles
generally recognized as important parts of any created process
of promoting parental involvement (Henderson, 1987). The
schoo! environment should be a pieasant one and one in which the
parent should be made to feel! welcome and comfortable. The
parent-teacher connection is strengthened by mutual respect
and administrative involvement and support. The communication
between parent and school! should be systematic and regularly
scheduled, and opportunities for response to school
communication should be encouraged. If parents feel their
input is genuinely valued, then they are more likely to remain
‘nvolved In thelr chlld’s educatlon through the school and at
home .

An appropriate choice cf activities is suggested to be an
Important facet in promoting parental involvement. The
National Governors’ Association (NGA) Task Force on Parent
Involvement and Choice suggests that parents should be
motivated to become more involved in their child’s education
through a wide choice of activities in which to participate.
Walberg, in a 1984 study, sees constructive roles for parents
in several areas of scholastic activities. These areas should
easily be adapted to the realm of music education. Some of

the areas suggested are:
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1. Audience for a child’s work: <(allowing the chiid
to share homework, acting as constructive critic while
helping the child to memorize, and being a “listening ear’
to such activities as signing or practicing an instrument).

2. Home tutor: <(For either the parent’s own child or
one or more of the c¢hlid’s classmates).

3. Co-learner: (the parent actually learns the same
information or skill as the child, such as a foreign
language or a musical instrument).

4. Supporter of school! programs: (The parents
involve themselves in one or more of the school programs
in which their child is enrolled and explain to the child
the importance of that program).

5. Advocate before school boards and other officials:
(If parents become involved with their chiidren’s
curriculum and see the Importance of certain studies such
as music, they can defend these courses to school boards
and other admlnistratlion bodles 1f the studies are
threatened with termination through budget cuts or other
streamlining measures). (p., 398)

Andress (1987) suggested that in any project of parental
ihvolvement, parents should be made aware of the expectations
of the educational program and provided with ways to reinforce
the students’ growth, thereby increasing thelr own involvement

In the ¢child’s education. OUne of the best ways to inform

parents of the expectatlons of the educatlonal program is

I
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through personai contact. This can be accomplished through

a personal phone call to the parent or a request sent through
the ¢hild to the home for & mesting between the teacher and
the parent. Once the parent is in contact with the teacher,
the parent should receive a fuvil explanation of what will be
required of them in terms of time commitment, scheduling,
advance preparation, and travel. Their commitment should be
explained to them along with the emphasis that what the
pafent is being asked to do will play a vital part in

the educational process of the chilid. The parent should also
be assured that his or her services in this project, be they
participation, advice, or written recommendations will be
used as input by the teacher or administration in the
analysls of the project; no participant should feel left out
or that their input is without merit. The parents must feel
appreciated for their lnput.

It Is necessary for the parent to know the options
available to them concerning their child’s music education.
The literature shows that this need is best met through a
systematic delivery system for regular communication (Chavkin
& Witliams, 1987,

Parental involvement is crucial as Henderson (1987)
eloguently states:

It is central to our democracy that parents ana citizens

participate in the governing of public institutions. It is

(‘; o
oy
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also destructive to the family to shut parents out of their
children'e experlence In schooi. Wnen large numpers of
stugents are dellperately allowed to fall lrrevocably
behind and then to drop out all together. it is a clear
signal that our institutions are not functioning properiy.
Parent involvement is not a quick-fix; it is absolutely
fundamental to a healthy system of public education.

(p. 149

Description of Selected Solutions

The writer believed that the preferred solutlon would best
be gleaned from several components from the literature that
would combine well to develop a custom-designed method by which
students could share their musical experiences with their
parents.

Preferred components include the following: monthly
newsletter, parent-student handbook of musical activities,
pamphlet describing curriculum and expectations, audio-cassette
for musical home use, video on involving parent in child’s
music education on loan at school and town library,
parent/student designed performances which share and demonstrate
concepts, objectives. and skill.

The reason this solution strategy worked well is because
the writer adjusted the implementation to fit the specific
needs of the population. Some of the problem solving

atrategles gleaned from the llterature offered ideas
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for parental involvement in general, which were transposed
to the musical realm. In addition, the practicum’s goals
lent support to the local school board’s 1990-199! objective
of promoting the involvement of parents in their own child’s

education.

Report Of Action Taken

Activities and resource materials were provided for
parents of fourth and fifth grade students. These activities
and resources constituted the implementation of the practicum
and continue to be implemented. The writer enjoys her ongoing
program evaluation of the practicum implementation and the new
ideas that evolve which enhance the efficacy of the project.

The writer embellished her original plans by creating
additional resources, materials and activities for
parent/student musical involvement (see Appendix C). The first
music letter for January was supplemented by an introductory
packet of information about the practicum for parents which
included a welcome letter, a list of opportunities for family
musical development, statements concerning the benefits of
music in one’s life, and suggested reading materials.

A booklet of the lyrics to five songs was developed in the
hope of encouraging the students to teach the songs to their
parents without traditional accompaniment. The students were
familiar with the melody and rhythm of each song as they were

taught them in music class. The five songs were voted on by the
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students for inclusion in the booklet. Illustrations for each
song were provided by students.

Views from promlnent American citizens were distributed to
parents via their child. Each statement emphasized the great
importance of music in the child’s education. Samples of
opinions include those of the Chairman of AT&T and the CEC of
Chevron U.S.A. Students from fourth and fifth grade classes
made a mural listing reasons why they thought music was an
important and necessary component of a complete education.

The handbook of musical activities represented the
culmination of student contributions of enjoyable activities
to do with their parents at home and a parent resource
library which listed books available to the parent through
the writer’s personal library at school. Finally, a listing
of music catalog addresses was included which offer a wide
variety of musical products for purchase.

Students enjoyed choosing three-note songs for a recorder
handbook . .The goal of this activity was to provide student and
parent with a soprano recorder, directions for playing a
repertoire of simple and familiar tunes that could be played
unison or in a round which would give the impression of two-part
harmony. Several students added to their collection,
progressing to more difficult recorder literature.

The writer s school district has a wide variety of

musical i1lstening offerings. The writer gleaned a listing of
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those appropriate for the elementary student and arranged for
the recordings to pe taken home. FEach selection was
categorized (i.e., chlldren’s sonas, classical, Civil War
songs, etc.) for the students’ and parents” convenience,

The monthly newsletter, entitled Music Notes, served as
the core of the delivery system for giving information about
practicum implementation events. Each newsletter dealt with
different objectives of the music curriculum,

An audio cassette was recorded and duplicated for each
student. The purpose of the cassette was to provide students
with accompaniment to several school songs which they could sing
at home or in the car. This element of the implementation was
very popular as evidenced by students and parents comments.
Students also voted on the songs to include in the booklet and
provided illustration for each song. The songs included on the
tape and in the booklet were "Old Folks At Home," "I‘ve Been
Working On The Railroad," "I’m A Yankee Doodle Dandy," "Home On
The Range," "America," "America, The Beautiful," and "The
Star-Spangied Banner." The accompaniments played on the tape
were original an ali songs are in the public domain.

A survey was distributed to students and parents during the
month of June asking them to write about thelr favorite songs
and musical activities. The categories included:

(a) favorite classical composers, (b) favorite popular
composers, (c) favorite orchestral compositions,

(d) favorite school songs, (e) most favorite school song,
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(f) musical games to play at home, (g’ completion of "I
Would like my Parents To...," and ¢(h) a comparison page for

parent and student to choose thelr musical favorites in sever

[aT)

categories, such as movie theme, TV program, and singer.

In June, a parental involvement survey (see Apendix B) was
mailed to each student’s home along with a thank you letter
for participating in the project, a self-addressed stamped
envelope in which to return the survey, and a certificate of
merit for participation.

Due to a lengthy illness, the writer’s plans for the
video had to be modifled. Instead of producing one viceo
aimed at presenting ideas for parental involvement, the
writer developed three videos for student check-out. The
first video was of the spring concert. Several copies were
available for students to view at home as many parents
videotaped the program. One final copy was formed from the
editing of several versions. Parent volunteers assisted in
this endeavor. The second video was entitled "A Musical
Potpourri" which highlighted music classes, student
interviews, and a message from the principal. This video was
preruced by fifth grade students using the school’s
state-of-the-art video equipment. The third video was a brief
sample of music classes learning to play the recorder and
preparing for the spring concert entitled "A Music Class

Sampler.”
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The video entitled, "Music: You And Your Chiid" was
professionally recorded and featured interviews with three
musicians of varying degrees of professional invoivement.
Suogestions for parental involvement were highlighted along
with the benefits of music education and the importance of
keeping music education in the publlc schooi. An introduction
to the Action Kit For Music was made and described. This kit
is available for check-out with the writer’s original video.
The materials and videos in the kit are for public use: not
copyrightea for home use only.

A brochure developed by the writer was distributed to all
fourth and flfth grade students. Teachers in the writer‘s
school were aiso given a copy along with a letter informing
them of the practicum outline. The brochure highlighted songs
to sing, classical listening selections for children,
addresses for local performing groups, and suggestions for
parents to teach their children songs that they themselves
treasured ag cnildren,

In addition to the activities described above, the writer
opened her classroom for parent visitation. Several parents
visited and expressed an interest in attending activities that
would be offered in the late afternoon or evenings. The writer
has explored this possibility with the assistant principal as a
professional growth objective for the next school year. The

parents who visited the music ciassroom were engaged in

Ay
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actlvities that included singing, playing the recorder,
folk-dancing, and playing Orff instruments.

The parent-teacher group produces a quarterly newsletter
entitled, “School Scoop" and the writer featured several
implementation activities during implementation. A proposal
for partial funding of resource materials will be presented.

The writer was concerned about new music teachers who
might become employed in the district and is in the process
of creating a permanent file of all resource materials to be

kept by the building principal.

LR
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RESULTS. CONCLUSIONS AND RECOMMENDATICHS

The genersl goz! of the practicum vwas t¢ incresse parerts.
invoivement in the music education of the fourth and fifth
grade student througn improvec commuricztion. The results ot
the practicum are presented through a discussion of survey
results, class check:ists, and a section on unexpected evente
that took place during the implementatiocn is inclugrd. Al
participants viewed the program as positive. Hopefu!ly, the
varents who participated will continue in their ¢child‘s music
education throughout high school and beyond formal schooling

for a lifetime.

The goals of 1) establis .ing an effective delivery system
for Informing parents about the music education of their fourth
or fifth grade student, and 2> providing activities, resources,
and materials for the parents that would enabie them to become
involved in their child s music education were met. The results
of this practicum were extremely positive. The goal of
increasing parenta! involvement in the child's music education

was fulfilled according to the writer’s expectations.

0

c.a3s checklist (see Appernyix B> was kept for each

s

fourth and fifth grade class. Approximately 275 students

participated in the impiementation. The purpose of the

-
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checkiist wis to record the dissemination of information and
materlais to parents (see Appendix €Y. The pepaviors!
objective of 50% of approximately 250 pairs of parents
participating In 100% of the activities was accomp!ished.
Approximately 100% of these parents received monthly
newsletters, parent-student handbook of musical activities,
pamphlet describing curriculum and expectations, and
audio-cassette for home use. The writer also rel!ied on

written reminders, phone calls, and actual parent contact

tor the first goal of establishing an effective delivery !

system for informing parenis acout various components and

ocals of the music prooram. Telephone contact with the
parent was perceived by the writer toc be an especially
effective way of encouraging reluctant parents to visit the
music classroom. The sixth activity of checking out the
video was less than 10%. The writer attributes this to the
change in the component previously mentioned in Chapter IV.
To compensate for this change the writer created several
videos for home distribution. These videos were viewed by
approximately 45% of the parents. Given these facts, the
first objective of the practicum was more than sufficiently
met. Approximately 200 individual stucents participated in
either the talent show or spring concert. All participating
students reported at least one parent’s attendance at one

event. At the spring concert, three parents participated in

49
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most of the musical presentstion, and ail parents participatec

~t
o

in the singing of 2 popular folk song. The writer was

deiighted when twe parents velunteered to be section lesger

4]

for the audience so that the song could be sung in a

three-part round. Given these facts, the first obiective
0% the practicum was more than sufficiently met.

Behavioral objective number two stated that 50% of the
parents returning survey will evaluate activities as helpfu!
irn enabling them to become involved in the chiid s nusic
education. HNinely-three surveys were returned, and >f those
surveys 90% responded positively to the evaluation.
Therefore, behavioral! objective number two were met.

The survey results (see Appendix B) provided important
data concerning the effectiveness of the impiementation and an
opportunity for parents t¢ express themselves through comments
apout suggestions or ideas for future implementation strategies.
The nature of the practicum was practica!, and the impiicat.ons
point to the adage of society’s perpetual need for both
philosophers and plumbers: both are needed. OQOne of the
outstanding opgporiunities of the practicum process is that the
wr.ter can pbe both through effecting change in the work
envirornment. The process of creating a concrete and systematic
delivery system for informing parents about most everything
concerned with the schoo! s music education goals and
opportunities for involvement provided the writer with much

insight into the pleasure, power, and responsibility for

’

44




popuiation.

The writer has grown through this practicum process to
understand that each school environment has different needs
and resources, and that although the scheooi district in which
she works has only two other elementary schools, several
changes would be necessary for effective implementation in
thcse schootls.

An important implication from the practicum that cannot
be expressed in quantifiable data is that to a child, the
parent is the most important audience. The children whose
parents attencec schoo! functions could bareiy contain their
delight. This surprised the writer somewhat, especially in
reiation to fifth grade boys, because she foresaw the
possibiiity of some children being embarrassed by their
parents’ presence in the schoo!. This was not the case in
this practicum.

Another implication that cannot be placed on a table or
chart (one would need an E.Z.G. for measuring alpha, beta,
arc. -heta brain wave patterns) is the apparent joy the
éSrents experienced when involved in the music making process.
Por those parents who had never piayed a Xylophone, drum, or
recorder the experience was positively pleasant and fun. The
writer did not see one frown on one parent’'s face while they

vere actlively engaged In the muslc maklng process,
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Cf the many unexpected events that occurred quring the
implementation perhaps the most unexpected wias the invelvement
of =z parent whose child is in college, but considers himse!f &
patron of the arts. This gentleman made possipie 3 radio
appearance of fourth and fifth grade students, fundinag of copy
paper products, copying expense, and refreshments for
paéticipants at several events. The students and parents
peneflted from his involvement which beg»n when a paient
mentionea some of the implementation needs tc him,

Another unexpected outcome of the practicum was the increase
in parent volunteers in the music proarzm., These volunteers
pecame aware of practicum goals as they typed, copied, and
heiped to distribute the vast number of take home resources. &
suggestion was made for an after school workshop for parents
interested in being a music volunteer.

The writer included the conductor a loca! symphony
in the video and he externded an invitation to students at the
writer’s schoo! to a children s concert. Also,
the possiblility of the students performina with the symphony was
discussed.

As parents became more aware of the possibilities for

invcivement in their chiid's music education, the writer wa:

gontagted many times concerning recommendations for pelvate

lessons. An increase in the number of situdents In the two
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annual talent shows aimost doubied.,  The talent show wa

[4)]

fi

Py

outstanding venue for one-on-one contact with the parernt.
Several parents requested appointments with the writer to
discuss their child's musica! development and-or rehearss} for
the talent show under the writer’s direction.

Another unexpected event was the sharp increase of parent

phone calls to the witer asking what the stugent might do to

achieve more in music class (i.e., raise his or her music crade’,
dany of these questions were answered with the component of the
implementation that described the curriculum and expectations of

the music program.

Conclusiqps

The writer firmiy believes that the objectives of the
practicum were met and even exceeded her original predictions
for success. She interprets the responses to her attempts at
increasing parenta! involvement in their child’s music education
as effective and well received.

The two major implications of the practicum are that parents
are more likely to become involved with their child s music
education if they are given the instructions and materials with
which to do so, and that the music teacher must know how to
encourage, lnvolve, and promote parental involvement by creating
the appropriate materlals and opportunitles and a convenlent

venue for experlencing those materlals and opportunities,
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Parents responc positively when tnere [S 3 Systematis e’ ive:
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system for reguiar communication and come to expec: the

1

infermation and, hopefully, lncorporate it into thelr }.fe ang
that of their child., Teachers and parents shoul!d share the
responsibility for the education of the child and &s music. :n
particular, is often experienced in the socia! setting and the
fact that this setting is most often found in the home and
commuriity, the parent needs to be encouraged to engage the
child in the socialization processes of music. Of course.
music is often greatly enjoyed alone, but the experience of
music ig a complex one and often depends upon the interplay of
the music situation and persons. Parents are the one to
provide musical access for their child outside of the music
classroom,

What one does as a child is often continued into adu!thood
and attitude is a powerful variable in the decision making
process of what one chooses to do. The writer pelieves that
parenta! invoivement in the chiid’'s music education in most
any form wiil poroduce beneficial gains in the child’s musical
achievement.

The bottom line remains that the child is more like!y to
continue in the structured music program at the middle and high
schoo!l ievels if the elementary music experience is a positive
one, both in schoo! znd at home. The efforts at parenta!l

involvement must begin early if they are to reap the greatest

benefits for the child. Parental involvement is the key,
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Even thougﬁ the writer met the goals of the practicun, she
believes that this program should be instifuted at the district
ievel to help insure its continuance if she were to move to
another teaching position. Through continued involvement by the
yriter with key parents, the program will improve ind be
refined. The writer is extremely proud to have begun such z
program for parental Involvement in music education and believes
its impact will lend great support, interest, and enthusiasm

for the entire district’s music program.

Recommendat ions

The primary recommendat!on thls wrlter would make s that

L]

the implementation actlivitles and resources of this practicum be
incorporated and developed for grades one through three. She
would like to have the efforts made in the practicum continue in
a systematic and organized fashion. Several teachers at these
grade levels have offered their assistance in activating this
recommendation.

The formation of booklets for the different areas of
potential involvement is one that will be expensive and reguire
much time. A budget for these materials and availability of
parent volunteers should be confirmed before the beginning of
each school year. This particular school district is fortunate
In having a schooi volunteer program director who will appolnt

one valuntesr to this job exclusively, The continued success

1
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of this program v:!. pe crestiy Dpenefited ny the valunpteer
and, at teast for the next school year, partiai funding from
the schoo! music benefactor. It wll! be necessary to acquire
3 commitment from the parent group or other source at the end
of each schootl year for the next schoo! year’s funding. The
writer feels confident in gaining the needed support.
Funding through the schoo!’s parent group for resource

materials is another recommendation. Most music supply budgets

woulc not be sufficient to cover the expense of materials.

ri

while the writer has been fortunate in having contributions

made for the purchase of resource material, the continuatior
of this project will require concrete and ongoing financial

support. The parent aroup at the writer’s school has

responded positiveiv to this possibility for the next

A final recommendation would be the institution of
informational meetings at each gracde level for which
participants wou.d receive points toward recertification. A
proposal for this will be presented to the assistant
superintendent of curriculum and instruction. These meetings
would serve to reinforce goals, assist in solving any problems
encountered, and encouraging grade level teachers in their
efforts at incorporating the practicum’s goals which would be

benefited by their invoivement and awareness.

Q 4()
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Plans Por Disseminaticon

The resuits of this practicum have already been shared to a
smail extent with other music teachers in the district. The
reactions were all positive, encouraging, and inquisitive.
Discussions with the assistant superintendent ¢f -—urriculum and
instruction offered several suggestions for brcadening the range
of contact about the practicum’s content. One suggestion is the
initiation of coffee klaitches for parents would would not
ordinarily come intc the school!. Some of these parents
contacted at the beginning of the practicum alluded to the fact
that schoo! was not a pleasant memory for them and they feilt
more comfortable in ancther setting. These parents would be
well served by the meetings in homes of other parents «ith vhom
they are acquainted.

The assistant superintendent also suggested that the final
report be shared in depth with the other district music teachers
on an in-service day and’or as i workshop for arts teachers. A
copy of the report will be on fiie at the school district
iibrary, thus making it available for teachers to take hom .

. he Music Educatcrs Jourral features a column in each issue
wﬁere original ideas or solutions are presented. The writer
wili send a brief version of the practicum along with the
writer ‘s personal address to the journal for publication

consideration. This journal is the most widely read and

4’
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the writer consigers it ¢ he the pest vepue for nstionsd

acknow!edoement of her practicum’s methods anc results,

~t

The writer plans to present the practicum’'s intent ang
materiais to three nearby school districts in the fa,.. These
contacts were arrangec by the school s Glee Club benefacicr.
The purpcse of these presentations w.i'! be to show districts
how they can tailor the practicum to their cistrict s musical
needs. The writer hopes that these initial presentations wili
prévide networking opportunities through which she wil} gzin
information and connections for marketing the practicum
resources on a more generic¢ basis. This idea was presented tc
the writer by several people, including musical coileagues, and
financial support has been offerecd.

One of the writer’s colleagues teaches e'ementary special
education and has an emotionaliy handicappea population. She
has used the "Songs We Sing" tape and song booklet in the
classroom to prepare fcr parent conferences. She communicated
that the students and parents enjoyed singing the songs, and the
students especiaily enjoyed "teaching" or leading their parents
through the song. This positive experience made some of the
less positive parts ¢f the evening more pajataple, and provided

the stugents with a hoost (o thei

rs,

salf-esteem, The writer
views this as another possible avenue for dissemination.

Anoactivity for dizseninatlon to all teachers and staff in

b

the writer’s school has peen planbed for May, Invitations vild

oe dlstributed to 2!} for a "Musical Gathering" at the writer's

)
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home. The practicum will be presentecd and c¢iscusesed, abeirasts
will be distributed, and each person is asked (0 bring one ides
cr resource that he or she has used successfuil!y when contacting

parents, The writer plans tc distribute copies of the fina.

~E
L

repcet to school board mempers and adm.nistrators in hope

om

achieving board support for the deslgnation of next schoo! yvear
za "Parentai Involvement In Musle Education.”

The writer took a fourth year extension to compiete the
practicum and during this time she continued the development of
materials and resources of involving parents in their chila's
music education., Her commitment to the purpose of this
practicum has been, and wi!! remain strong, throughout her

teaching career.

Ha
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CLASS CHECKLIST FOR PARENTAL INVOLVEMENT IN MUSIC

1. KONTHLY NEWSLETTEE YES MO
JANUARY
FEBRUARY
’ MARCH
‘ . APRIL
MAY
JUNE
JULY

PARENT-STUDENT HANDBOOL CF
MUSICAL ACTIVITIES

o

[¢V]

PAMPHLET DESCRIBING CURRICULUM
AND EXPECTATIONS

4. AUDIOC-CASSETTE FOR HOME USE

5. VIDEC

6. PARENT-STUDENT DESIGNED
PERFORMANCES




#2.

#8.

#9.

#10.

#3.
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SURVEY TABULATIONS FOR YES/NO QUESTIONS

261 surveys were mailed.
93 surveys were returned.

The parental involvement project at Thorntons Ferry
Schoo!l was helpful to me in understanding the
expectations of my child in music. Yes-89 No-4

I would be interested in the further development of
this project in primary grades at Thorntons Ferry
School. Yes-85 HNo-7

I believe that parental involvement in a child's
music education is important. Yes-93

I would be interested in participating in future
developments of the parental participation in music
project. Yes~-B1 No-12

As a result of participating In activities associated
with this project, I enjoy music more with my child,
Yes-80 No-13

My child has benefited from this project. Yes-90 No-3

MULTIPLE CHOICE QUESTION TABULATION

My child and I (please circle) sang, played the recorder,
danced, attended musical concerts or programs, and/or
listened to music together, as a result of activities
cffered In thls project.

Sang . . . . . e e e e e e e e e e e .. 87
Played The Recorder. . . . . . . . . . . 52
Danced . . . « . v ¢ v v 0 b e e e W 109
Attended Musical Concerts Or Programs. . 90
Listened To Music Together . . . . . . . %1
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SAMPLE OF ANSWERS AND COMMENTS TC QUESTIOHS

Question #4:

Question #5

4, S, AND 6 ON MUSIC SURVEY

My favorite musical activity to do with my child

is:

*

*

*

Listen to music together.

Dance to music

Sing songs in the car to tapes

Attend concerts and listen to her practice
Play recorder together

Make up new words to familiar songs

Listen to her sing and watch her dance
Anything and everything

Sing and play the piano

Listen to him play the synthesizer

The most interesting activity offered by the

project was:

*

*

*

*

E' 3

*

E' 3

-

Singing with the "Songs We Sing" tape
School concerts

Visiting the music class

The opportunity to see my child in musical
Symphony concert and recorder unit
Learning to play the recorder

Introduction to various types of music

Listening to her practice her band instrument




Question #6

50

Other activities that should be considered for
Inclusion are:

¥ Music lessons involving instrument

¥

More instrumental instruction

¥ Square dancing/Victorian style dancing

¥

Field trlps to musical activities

*

Basic music theory (notes, timing, etc.)

¥

Lessons with various instruments

*x

Form a band for children to play instrument

that they already know

COMMENTS

*x

"1 hope that the middle school will do as
much as you have for their students. It was
greatly appreciated by us both. The program
is very important for developing self
confidence, especially in children of single
parent homes."

* "An excellent program."

% "Education is never just academics-any program
that introduces people to something they’ve
never seen, heard, or done is fantastic. As
with other areas of education, parental
involvement results in greater enjoyment,
particlpation, and learning on the part of

the chlld/student.

oy
o
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June, 199

Dear Parents:

It has been my privilege to begln creating ways and means
for Increasing parental lnvolvement in your child’s music
education. The attempt has been part »f my doctoral program in
early and middle childhood education through Hova University.

My hope is that this project will have served as a pilot for the
Schocl District upon which to expand in the coming
years.

] ask for your assistance by taking a few moments of your
time to complete the enclosed survey. The results of this
survey will be compiled into a report and then disseminated to
all interested persons. Please know that your input is highly
valued and most important to the success of this project.

An audio-cassette has been recorded for the enjoyment of you
and your family and may be picked up at School
between the hours of 8:30 a.m. and 12:00 between July 5 and July
19. The cassette is accompanied by a songsheet and is yours to
keep.

.- wish you and your family a wonderful and MUSICAL summer!

Musically yours,
Wpirie Lo

Valerie Cowart
Music Teacher

Sy
o
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PARENTAL INVOLVEMENT SURVEY -

Please respond to the following questions:

1.

no

The parental involvement project at School
was helpful to me in understanding the expectation of my child
in music.

Yes__ No____
I would be interested in the further development of this project
in primary grades at School .

Yes No

My child and I (please circle) sang, played the recorder, danced,

- attended musical concerts or programs, and<or listened to music

together as a result of activities offered in this project.

My favorite musical activity to do wi*h my child is

The most interesting activity offered by the project was

Other activities that should be considered for inclusion
are

I betieve that parental involvement in a child’s music education
is important.

Yes No

I would be interested in participating in future developments of
the parental participatiun in music project.

Yes No

As a result of participating in activities associated with this
project, I enjoy music more with my child.

Yes No

10. My child has benefited from this project.

Yes No

— O

Please add any comments, suggestions, or questions that you may
have on the back. Thank you for your Input!




APPENDIX C

List Of Materials Produced
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13T OF MATERIALS PRODUCED

-

- FIVE FOR FAMILY

- VIEWS FROM PROMIMENT AMERICAN CITIZENS
- MUSIC ACTIVITIES FOR FAMILY FUN
- FRECORDER HAHBOOK FOR FAMILY FUN
- SCHOOL MUSIC RECORDINGS

- JANUARY MUSIC NOTES

- FEBRUARY MUSIC NOTES

- MARCH MUSIC NOTES

- APRIL MUSIC NOTES

- MAY MUSIC NOTES

- JUNHE MUSIC NOTES

- JULY MUSIC NOTES

- SONGS WE SING

- PARENTAL INVOLVEMENT SURVEY

- COUR FAVORITE MUSIC

- VIDEO TITLES

- MUSIC BROCHURE

- INFORMATION LETTER TO TEACHERS

- SAMPLE CLASS CHECK-LIST AND SURVEY RESPONSES

¥ Samples of materials are available from the writer.

H "~
. nld




