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FOREWORD

I commend this réport to all readers and particularly those in schools. The aim in developing
the Primary Assessment Program is to satisfy two basic objectives: the provision of
assessment which schools will find useful and the collection of data from which to make some
evaluation of our efforts in some of the fundamental areas of education in the Northern
Territory. TS o s s s

The Primary Assessment Program is an integral part of the assessment strategy employed in
" the Northemn Territory. The program is overseen by the Primary Assessment Committee of the
Board of Studies. Changes to the Primary Assessment Program are continually being made in
response to recommendations and suggestions received from principals and teachers. The
bank of tests being accumulated over the years constitutes a valuable resource for teachers.

Teachers are involved at all levels in the program and inservices were recently held in various
centres. It was evident that teachers found the tests useful not only as a way of evaluating their
own work, but also as diagnostic tools to help their students. Close involvement of teachers
means that the tests are relevant-to the implemented curriculum, that-they reinforce the
objectives of the curriculum and that teachers involved benefit from the strong professional
development in working with the program.

The program has won wide acceptance and’recognition in NT schools in recent years. It has
been very pleasing to see the way in which some schools have made the Primary Assessment
Program integral to their teaching program and are exploiting it to the full.

Dr C H Payne

Chairman
NT Board of Studies
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INTRODUCTION

The Primary Assessment Program (PAP) monitors achievement in English and Mathematics
throughout the Northern Territory each year. It originated in 1982 after the results of NT
. students in a national testing program (Australian Studies in Student Performance Project)

triggered a vigorous public debate on standards. A system-wide testing program on basic - B

shllg was introduced in urban schools for Years 5 and 7 in 1983 and in Aboriginal schools in
1986. ‘ '

Prior to 1988, assessment of achievement in urban schools was based on minimum
competencies (core objectives) for reading and mathematics. Since the tests were pitched at
relatively low levels with passing scores of 70% correct for reading and 80% correct for
mathematics, most urban stuuents 'passed’ and did not find them sufficiently challenging: thus
they were not taken seriously. Teachers did not find them particularly helpful and except for
identifying students in the lowest 20% of the scale, the program appeared to have no useful
purpose.

In 1988, the focus of the PAP in urban schools for Year 7 changed to an assessment of
achievement in the whole curriculum rather than in core objectives and the following year
~ similar changes were made for Year 5. However, the testing program for Aboriginal schools
is still based on minimum competencies expected of students in Year 5. The essential -
difference between the urban and Aboriginal programs is that the former measures achievement
on the total curriculum while the latter measures achievement at stages 3, 4 and 5 of the
Northern Territory English core curriculum and stages 3 and 4 of the Western Australian
Mathematics syllabus.

AIMS OF THE PROGRAM

The main purpose of the program is to provide feedback to schools on the performance of their
students in basic skills and to provide indicators of performance in some aspects of literacy and
numeracy across the system. In more specific terms, the aims may be summarised as follows:

. at the classroom level, to provide test results of individual students in reading and
. mathematics that would assist learning

. at the school level, to provide test data that would allow schools to compare both
individual and group i.e. school cohort results with the Territory norms

. at the system level, to provide test data on performance in reading and mathematics
across the Territory
at both the school and system levels, to give indications of areas of stength and
weakness in reading and mathematics
to provide schools with a bank of high quality assessment materials.

THE TESTS

The tests in reading and mathematics for urban and Aboriginal schools are administered
annually. The target groups are Year 5 and 7 students in urban schools, and all students in
Years 5, 6, 7 and post primary in Aboriginal schools and secondary-aged Community
Education Centre students. All students are expected to participate.

Writing is assessed in urban and Aboriginal schools every year by moderation of teacher-

assessed sample scripts sent in from schools. Schools are asked to return samples of students'
writing from two genres, e.g. argument and explanation, in accordance with procedures




previously outlined. These are graded by a team of experienced teachers as showing 'high',
'medium’ or 'low' competence. The results are published in a booklet which also includes a
checklist of 'descriptors' for assessing quality in key aspects of writing and samples of
students' work with grades and annotated comments.

Tests for the Aboriginal program are written by teachers and staff with experience of teaching
"in Aboriginal schools, who produce materials with meaning and relevance for Aboriginal -
students. Although it is recognised that no achievement test measuring learning can be -
completely culture-free, great care is taken to remove elements that might seem to be culture-

_ biased.

For generating items, a test specifications chart is used; this provides the mechanism for
checking the number of items for each content area and the nature of ability or skill involved.
A small proportion of the questions in the mathematics tests measure recall: the majority
measure understanding and application of concepts.

Before finalising the tests, the questions are trialled in a sample of schools and subjected to an
item analysis to improve their quality. Each question is checked for relevance to the content
area; indices of difficulty, discrimination and reliability are calculated, based on traditional test
theory. Some items are discarded without further work; many require modification in text
and/or graphics. The procedures used in the item analysis are designed to ensure the validity
of the tests in terms of their relevance to the syllabus content and classroom instruction, their-
reliability and their ability to discriminate between able and less able students.

Students' marked answer sheets are returned to the Curriculum and Assessmeént Division for
processing and analysis. Diagnostic information is found for use by both schools and system
and an analysis of performance between administrations is undertaken to detect changes and
discover trends.

After the program is completed, the test results are reported. Each school receives its own
students' and the Territory results, to enable them to make comparisons. Students' answer
scripts, which are sent to Curriculum and Assessment for data input and analysis, are returned
to the school. All information is confidential and the public report of Territory-wide results
does not include details for individual schools. -

Three types of statistical reports are generated for the school and the system:

Report No. 1: Percentage Correct on Each Item

This report gives data showing percentages of students answering each question correctly for
the school and Territory cohorts respectively. The items are ranked in order of their difficulty
for Territory students. The report has been found to be particularly useful in identifying areas
of strength and weakness within the cohorts.

Report No. 2: Distribution of Test Scores

This report shows the raw scores and percentages obtained by individual students on each test
in a particular school. The distribution of scores for Territory students is also provided for

each of the tests. The report enables a student's status in relation to the Territory population to
. be readily determined on any test.

Report No. 3: Means for Subtests

In this report, the means and standard deviations for subtests are generated for both the school
and Territory cohorts, allowing comparisons to be made. The report enables the school and
the system to identify specific areas in the curriculum which may need further attention.

9




An analysis is done to compare performance between administrations. This is carried out by
repeating the same tests in reading or using 'link' items in mathematics.

One significant outcome of the program is that information is available about what each
question measures and what proportion of Territory students answered it correctly. This is
useful when teachers administer the same tests to other students or assemble their own tests
from the test collection. In reading and mathematics, information is provided regarding the
concept, skill or process each item measures, as well as the level of difficulty.




MATHEMATICS - INTRODUCTION

In urban schools, the mathematics tests were administered in two sections: each section being
adiministered on the same day and completed in forty-five minutes. These were designed to
‘assess achievement in the whole curriculum. o

Orie written and one practical mathematics test were set for Aboriginal schools. These were
based on Stages 3 and 4 of the WA Mathematics Syllabus and were intended to measure

- minimum competencies. The written test was untimed and in two sections, bech being - — - -

completed on the same day. There were six items in the practical test, all of which were
attempted with each student during thie testing period.

The written mathematics tests for both urban and Aboriginal schools comprised sixty items
covering the following strands: space, measurement, number, number relations and
. statistics/graphs. Within each area, there were questions requiring the recall of basic facts,
computation, understanding of various concepts and mathematical ideas and their application
in solving problems. The papers included questions in both multiple-choice and open-ended
format. The distribution of items in the various areas was decided by the test-writing panel at
the time of test construction. :

The practical mathematics tasks set in Aboriginal schools included tasks on: measurement,
space and number. :

Each chapter in this report includes a table showing the number of items for each category of
difficulty (Difficulty of Items). The results on individual items are grouped into three
categories which are arbitrary, giving some idea of the difficulty of questions. The categories
of difficulty are as follows:

items answered correctly by 65 - 100% of students were classified as easy
items answered correctly by 40 - 64% of students were classified as moderately difficult
items answerad correctly by less than 40% of students were classified as very difficult.

The tests included a wide variety of questions at different levels of acheivement. That some
students were unable to answer some of the more difficult questions is to be expected, since
part of the function of these tests is to give some indication of the differing levels at which
Year 5, Year 7 and Aboriginal students are operating.

A table is also included of the distribution of scores and performance for each score range
(Distribution of Scores). For convenience, these are grouped 0-10, 11-20, etc.

A table of the means and standard deviations for subtests and total test is also given. A further
table is included showing the difficulty of items within each subtest.

Comparisons were made between the 1989 and 1990 Year 5 results and those of 1988, 1989
and 1990 for Year 7. These were based on link items common to the different tests.
Comparisons between earlier years vrere impossible because the testing program for Year 5
was changed in 1989 and that for Year 7 in 1988.

The analysis used was a t-test between means for correlated data. This test of significance
considered data from individual items, using percentage correct values. It is more sensitive
than the t-test between means as it uses data from all items. The t-test of significance for
correlated means was applied to twelve 'link’ items for Year 5 and twelve 'link’ items for
Year 7. Estimates were made to produce comparisons for three items included in 1988 and
1989, but not in 1990.




MATHEMATICS RESULTS: YEAR §

SUMMARY

Year 5 students in urban schools found the 1990 mathematics test relatively-easy; 38% of all
" questions fell in the easy category compared to 25% in the very difficult category. Most
students found questions on graphs and statistics easy. Questions requiring computational
skills fell mostly in the moderately difficult category. However, this might have been because

the three number questions in the very difficult category involved translating a written

statement into numerical terms and therefore might be more a reflection of reading difficulties

than a mathematical deficiency. Selected questions from the paper are included in Appendix
III.

" PERCENTAGE CORRECT ON ITEMS

Table 1: Difficulty of Items: Mathematics Year §

% ANSWERED CORRECTLY DIFFICULTY NUMBER OF ITEMS

- 65-100% - . Easy o . .23
40- 64% Moderately difficult 22

< 40% Very difficult 15

A total of 1919 students took the test. Table 1 shows the number of items in each category of
difficulty. There were fewer items in the very difficult category than in either the easy or
moderately difficult categories. Students experienced least difficulty with question 16, with
86.29% of 4ll students answering correctly compared to only 11% responding correctly to
question 24, 52.53% of students answered question 53 correctly. These three items are
reproduced in Appendix III. '

DISTRIBUTION OF TEST SCORES

Graph 1: Distribution of Scores: Mathematics Year 5
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Table 2: Distribution of Scores: Mathematics Year §

SCORE RANGE

NUMBER OF STUDENTS

PERCENTAGE OF STUDENTS

0-10
11-20
21-30

- 31-40
'41-50
51-60

4.69
11.73
23.81
2949
2418
6.10

Total — 10900 —

As shown in Table 2, 4.69% of students scored less than 10, while 6.10% obtained scores in
the range 51 to 60. The largest group of students, 566, attained scores between 31 and 40,
with a score of 34 being achieved by more students (67) than any other score. 40.23% of all
students obtained scores in the range 0 to 30, while 59.77% answered more than 30 items
correctly. The highest score was 60 (2 students) and the lowest score was 0 (7 students). The
results appear to approach a normal distribuon, as shown in Graph 1.

MEANS FOR SUBTESTS

" Table 3: Meang on Sublests: Mathematics Year 5

SUBTEST NUMBER OF ITEMS

MEANS

STANDARD DEVIATIONS

Number 14 7.14
Number relations 18 10.21
Measurement 15 7.07
Space 10 6.27
Graphs/Statistics 3 - 2.31

3.67
391
3.21
2.30
0.85

Total Test 60 33.00

12.24

Individual scores varied considerably, as is evidenced by the size of the standard deviations for

the various subtests and the total test.

Table 4: Difficulty of Items by Subtest: Mathematics Year 5

SUBTEST NUMBER OF

Easy Moderate

I'I:EMS
Very difficult

Number 7
Number relations
Measurement 5
Space 4
Graphs/Statistics 0

Total Test 2

No student had any difficulty in answering questions on graphs and statistics. Questions on
number relations were not overly hard while those relating to measurement, most especially
those on time and mass were found to be most difficult. The three most difficult questions on
number involved the translation of word problems into numerical tasks.




COMPARISO,N

Table 5: Comparison Betweeli 1989 and 1990 Performance: Mathematics Year §

TTEM NO.
(as in 1950)

PROPORTION CORRECT
1989 1990

6 -

0.37 042
0.05 0.14
0.77 0.79
020 ' 0.18
0.70 066
0.37 0.37
0.74 0.81
0.41 0.41
0.56 0.64
0.54 0.49
0.66 0.69
025 0.25
0.20 0.21

STD DEVIATION

046 0.48
0.24 0.24

NO. STUDENTS
CORRELATION

1865 , 1919
0.98

Table 5 shows the results on the link items for 1989 and 1990. A t-test between means for
correlated data on the link items shows a small improvement in performance in 1990 compared

with 1989.




MATHEMATICS RESULTS: YEAR 7

SUMMARY

Year 7 students in urban schools found the 1990 mathematics test relatively difficult; 17% of
__all questions were in the easy category compared to 32% in the very difficult category.
Students, in general, found questions on space and number relatively easy compared to those
on number relations and measurement. Selected questions from the paper are included in
Appendix IV, ' o

PERCENTAGE CORRECT ON ITEMS

Table 6: Difficulty of Items for Mathematics Year 7

% ANSWERED CORRECTLY DIFFICULTY NUMBER OF ITEMS
65 - 100% Easy 10
40 - 64% Moderately difficult 31
< 40% |, . Very difficult 19

A total of 1850 students was tested. Table 6 gives the number of items in each category of
difficulty. It shows that the majority of items fell in the moderately difficult category. Students
experienced least difficulty with question 1, with 92.92% answering correctly compared to
only 6.11% responding correctly to question 50. 50.59% of students answered question 38
correctly. These three items are reproduced in Appendix IV.

DISTRIBUTION OF TEST SCORES

Graph 2: Distribution of Scores: Mathematics Year 7

30
T
254

204

% STUDENTS 15 -

10 -

5

0-10 11 - 20 21 ; 30 31 - 40 41 - 50 51 - 60
SCORE RANGE




Table 7: Distribution of Scores: Mathematics Year 7

SCORE RANGE NUMBER OF STUDENT PERCENTAGE OF STUDENTS
0-10 167 : 9.03
11-20 390 21.08
21-30 497 26.86
31-40 411 : : 2222
--41-50 ——— - - - 324 LTI TIEITIE v ) UEPREI
- 51-60 61 ' 3.30
Total 1850 100.00

As shown in Table 7, 9.03% of students scored less than 10, while 3.30% answered between
51 and 60 questions correctly. The largest group of students, 497, attained scores of between
21 and 30. More students (67) achieved a score of 29 than any other score. 56.97% obtained
scores in the range 0 to 30, while 43.03% answered more than 30 items correctly. The highest
score was 60 (1 student) and the lowest score was O (9 students). The results, as might be
expected, approach a normal distribution, as shown in Graph 2.

MEANS FOR SUBTESTS

Table 8: Means on Subtests: Mathematics Year 7

SUBTEST NUMBER OF ITEMS MEANS STANDARD DEVIATIONS
Number 14 ' 7.66 3.45
Number relations 12 542 3.07
Measurement 16 6.54 3.81
Space 11 4.86 2.48
Graphs/Statistics 7 3.89 1.82
Total Test 60 - 28.39 13.04

Individual scores varied considerably as shown by the standard deviations for the various
subtests and total test.

Table 3: Difficulty of Items by Subtest: Mathematics Year 7

SUBTEST NUMBER OF ITEMS
Moderate Very Difficult

Number 11 14
Number relations 5 12
Measurement 9 16
Space 0 11
Graphs/Statistics _ 6 7
Total Test 31 60

Few students found questions relating to number relations, measurement, space or graphs and
statistics easy. Nearly half of measurement questions caused difficulty. The number questions
relating to fractions caused difficulty.




COMPARISON

Table 10: Comparison Between 1988, 1989 and 1990 Performance: Mathematics Year 7

ITEM NO. PROPORTION CORRECT
(as 1990) 1988 1989 1990
Est (1989 - qn 30) 0.84 0.87 0.87)
- Est(1989-gns50) - - 059 - . 067 . - (0.67)
Est (1989 - gn 60) 0.25 . 0.25 o 0.25)
3 0.56 0.63 0.62
- -6 - : ..0.63 0.68 . 0.73
12 0.55 ' 0.63 0.62
27 0.33 0.40 0.41
35 048 ' 0.58 0.57
40 - 0.58 0.68 0.63
42 042 0.56 0.55
43 043 048 : 0.46
44 0.61 0.66 0.65
46 0.37 0.43 044
50 0.04 0.05 0.06
59 0.36 0.40 040
MEANS 047 0.53 0.53
STD DEVIATION 0.19 0.20 0.20
'NO. STUDENTS © 1836 1797 1850
CORRELATION 0.99 0.95

Tabie 10 shows the results on the link items for 1988, 1989 and 1990. Figures in brackets for
1990 are estimates as the three items were not used in 1990. A t-test between means for
correlated data on the link items shows that there was no difference between the results for
1990 and 1989. While some of the link items showed an increase in performance, the students
of 1990 found greater difficulty with question 40 than those of 1989.




MATHEMATICS RESULTS: ABORIGINAL SCHOOLS

SUMMARY

Aboriginal students did not find the 1990 mathematics test particularly difficult. Questions on

~ graphs and statistics did not appear to be difficult. Students had most difficulty with questions ~ -~

involving multiplication, division, measurement and space. Sample questions are included in
Appendix V.

PERCENTAGE CORRECT ON EACH ITEM

Table 11: Difficulty of Items: Mathematics Aboriginal Schools

% ANSWERED CORRECTLY DIFFICULTY NUMBER OF ITEMS
65 - 100% Easy 15
40 - 64% . Moderately difficult 28
< 40% Very difficult 17

A total of 1358 students sat the test. Table 11 gives the number of items in each category of
difficulty. It shows that the majority of items fell in the moderately difficult category.
Students experienced least difficulty with question 21, with 90.57% answering correctly
compa.red to only 4.12% responding correctly to question 31. 51.77% of stedents answered
question 43 correctly. These three items are reproduced in Appendix V.

DISTRIBUTION OF TEST SCORES

Graph 3: Distribution of Scores: Mathematics Aboriginal Schools
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Table 12: Distribution of Scores: Mathematics Aboriginal Schools

SCORE RANGE NUMBER OF STUDENTS PERCENTAGE OF STUDENTS
0-10 139 10.24
11-20 188 13.84
21-30 286 21.06
31-40 3851 25.85
41-5%0 _ 3%s. 2246
51- 60 . 89 655
Total 1358 100.00

As shown in Table 12, 10.24% of students scored less than 10 compared to 6.55% answering
between 51 and 60 correctly. The largest number of students, 351, achieved scores in the
range 31 to 40, with more students, 41, obtaining a score of 31 than any other score. Scores
in the range 0 to 30 were attained by 45.14% of students, while 54.86% answered more than
30 items correctly. The highest score was 60 (2 students) and the lowest score was 0 (16
students). The results approach a normal distribution, as shown in Graph 3.

MEANS FOR SUBTESTS

Table 13: Means or Subtests.:-Mathematics Aboriginal Students

SUBTEST NUMBER OF ITEMS MEANS STANDARD DEVIATIONS
Number 13 6.40 3.59
Number relations : 13 . 6.70 3561
Measurement . 11 . 5.17 261
Space 16 8.37 3.81
Graphs/Statistics 7 4.34 2.27
Total Test 60 30.98 14.15

Individual scores varied considerably, as can be seen from the standard deviations for the
subtests and total test.

Table 14: Difficulty of Items by Subtests: Mathematics Aboriginal Schools

SUBTEST Easy Moderate Verv Difficult Total
Number 4
Number relations
Measurement
Space
Graphs/Statistics
Total Test

Students did not find any questions relating to graphs and statistics difficult; most questions in
the moderately difficult group relate to number relations and space. Students had difficulty
with multiplication and division. Other areas of difficulty included knowing and using units of
measurement and questions relating to area, perimeter and enlargement.




READING - INTRODUCTION

Three multiple choice reading tests were set for both Years 5 and 7 in urban schools: two
reading corprehension (literal and inferential) and one reading for different (functional)
purposes. Teachers were asked to allow sufficient time for students to complete each reading

_test. This ranged from fifteen to thirty minutes, dependingonthetest. =~~~

Four multiple choice reading tests were set for Aboriginal schools, two reading comprehension
~ (literal and inferential) and two reading for different (functional) purposes. Each student was
required to sit one of each, the time taken to complete being left to the discretion of the
teachers.

The tests measuring literal and inferential comprehension used prose passages selected from
materials normally encountered in the classroom. Questic~ - neasuring literal comprehension
required students to identify significant ideas, to arrange events in sequence, to locate specific
details and facts and to give meaning to words in context. Questions measuring inferential
comprehension required students to make inferences from given facts, to draw conclusions, to
identify character traits and to determine the cause of events.

The tests in reading for different (functional) purposes were based on reading materials found

“in daily life, for example -a newspaper advertisement or a tourist guide. -Students were
required to use materials, locate information, follow directions, use library reference skills and
interpret information from a variety of sources.

Each chapter includes a table showing the number of items for each category of difficulty
(Difficulty of Items). The results on individual items are grouped into three categories to give
some idea of the difficulty of questions. The categories of difficulty are as follows:

. items answered correctly by 65 - 100% of students were classified as easy
. items answered correctly by 40 - 64% of students were classified as moderately difficult
» - items answered correctly by less than 40% of students were classified as very difficult.

The tests included a wide variety of questions at different levels of complexity. That some
students were unable to answer some of the more difficult questions is to be expected, since
part of the function of these tests is to give some indication of the differing levels at which
Year 5, Year 7 and Aboriginal students are operating.

A table is also included of the distribution of scores and performance for each score range
(Distribution of Scores), as well as one of the means and standard deviations of each test.

In 1988, the reading tests were revised to correct ambiguities and streamline the test length: this
involved changes to several questions and made a comparison of pre-1988 tests with later tests
impossible. In 1989, urban schools administered a retelling test from the TORCH series
(TORCH: Tests of Reading Comprehension published by ACER), a similar test was not
administered in 1990. Where possible, the 1990 test has been compared with earlier tests.

A t-test between means for correlated data was used. This test of significance considered data
from individual items, using percentage correct values. It is more sensitive than a t-test
between means since it uses data from all items.




READING RESULTS: YEAR 5

SUMMARY

Year 5 students did not find the reading for comprehension and reading for functional purposes i

tests difficult.

"PERCENTAGE "ORRECT ON EACH ITEM

Table 15 - Difficulty of Items: Reading Year 5

% ANSWERED CORRECTLY

DIFFICULTY

NO
URSSCS

ITEMS
URSSC7

URSR%0

65 - 100%
0- 64%
< 40%

Easy
Moderately difficuit
Very Difficult

5
5
0

6
4
0

21
6
2

Total

10

10

29

A total of 1907 students sat the reading comprehension test URS5CS. No question fell into the -
very difficult category, the questions being equally divided etween being easy and moderately
difficult. The most difficult question was number 5, to which 43.63% responded correctly,
while the least difficult, question 6, was answered correctly by 84.95% of students. Question
5 required finding a synonym for 2 word within the text, whereas question 6 required only the
ability to take a literal meaning from the text. These questions are reproduced in Appendix V1.

" A total of 1906 students were tested in the reading comprehension test URS5C7. None of the
questions fell into the very difficult category, slightly more questions were in the easy category
than in the moderately difficult. The least difficult question, number 5, was answered correctly
by 85.15% of students, while the most difficult was question 9, to which 50.21% of students
responded correctly. Question 5 required students to apply one of four simple adjectives,
while question 9 required resolving a sequence of events. These questions are repreduced in
Appendix VIL

The functional reading test, URSR90, was administered to 1902 students. The majority of
questions fell in the easy category, with the least difficult question, number 1, being answered
correctly by 87.70% of students. The most difficult question was number 21, to which
12.72% “of students responded accurately. The mid-range of moderately difficult questions,
number 8, was answered correctly by 59.15% of all students. Question 1 related to a map of
Kakadu: it required the interpretation of symbols. Question 21, based on the contents page of
a magazine, required the student to make inferences. These questions are reproduced in
Appendix VIII.




DISTRIBUTION OF TEST SCORES

Table 16 - Distribution of Scores: Reading Year §

SCORE URSSCS URSSC7 SCORE URSR90
RANGE = Number % Number %% RANGE Number

0- 2 139 7.29 106 5.56 0-5 78
2- 4 264 1383 - 234 1228 | . 6-10. . -1%6
5.6 473 2492 468 24.55 11-15 179
7- 8 634 33.14 579 30.38 16 - 20 363
9-10 397 20.82 519 2723 | _21-25 812 -

26-29 344

Total 1907 100 1906 100 Total 1902

Graph 4: Distribution of Scores: Reading Year 5 - Test URSSCS
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Graph 5: Distribution of Scores: Reading Year 5 - Test - URS5C7
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Graph 6: Distribution of Scores: Reading Year 5 - Test - URSR90
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As shown in Table 16 and Graph 4, 7.29% of students scored 2 or less in the reading
comprehension test URSS5CS. Scores of 5 or more were attained by 78.88% of students. The
highest score was 10 (130 students), and the lowest score was 0 (27 students). Eight was the
most frequent score, being attained by 321 students. '

As shown in Table 16 and Graph 5, in the reading comprehension test URSSC7, 5.56% of all
students scored 2 or under, with 82.16% of students scoring 5 or over. The highest score was
10 (204 students) and the lowest was 0 (20 students). More students (315) scored 9 than-any
other score in the 29-question test.

As shown in Table 16 and Graph 6, in the reading for other purposes test, UR5R90, 4.10% of
studerits scored 5 or less. 79.87% of students scored 16 or more. The highest score was 29
(15 students) and the lowest was O (18 students). More students (185) scored 25 than any
other score. :
MEANS FOR SUBTESTS

Table 17: Means on Reading: Year 5

TEST (CODE) NO. ITEMS MEANS STD DEV NO. STUDENTS
Reading Comp (URS5CS5) 10 6.40 2.39 1907
Reading Comp (URSSC7) 10 . 675 2.34 1906

Readin 90) 29 20.10 6.42 1902

.

Individual scores varied considerably, as is evidenced by the standard deviations.




COMPARISON

Table 18: Comparison Between 1989 and 1990 Performance: Year §

ITEM NO. TEST Cs TTEM NO. TEST
1989 1990 1989
0.74 0.70 0.46
0.76 0.68 | 0.66

064 065 | 06
0.82 0.76 0.68
0.84 0.85 0.58
070 065 | | 9 050"
0.54 0.48 0.62
0.51 0.56
0.68 . 062

MEAN 0.6 0.66 MEAN 0.61

STDEV 11.36 10.73 STDEV 1041

NO. STUD 421 1907 NO. STUD 480
CORRELATION 0.93 . CORRELATION 0.87

Svovabhuwne

A t-test beween means for correlated data on the link items in test C5 shows a slight decrease
in performance in 1990 compared with 1989, while the same staUSncal test on thc means for
link items in C7 shows-an improvement.




READING RESULTS: YEAR 7

SUMMARY

"The Year 7 students found the reading for comprehension and the reading for functional

_ purposes tests relatively easy since most items in all three tests fell in the easy category. |

PERCENTAGE CORRECT ON EACH ITEM
Table 19: Difficulty of Items: Reading Year 7

% ANSWERED CORRECTLY

DIFFICULTY

URS7C3

URST7C8

UR790

65-100%
40-64%
<40%

. Easy
«  Moderately difficult

Very difficult

10
4
1

8
6
1

25
6
1

Total 15 15 32

A total of 1821 students sat the reading comprehension test URS7C3. The majority of
questions were in the easy category, with only one question being found very difficult. The
easiest question was number 10, which 92.26% of all students answered correctly, while the
most difficult was question 2, to which 39.04% of students responded correctly, Question 10

" required an inferential answer, while question 2 required students to put four statéments into a

logical sequence. The mid-range moderately difficult question 12, was answered correctly by
54.86% octl students. iuestion 12 required students to choose between four statements as to
which was an opinion, it was a non-text-related question. These questions are reproduced in
Appendix IX.

.The reading comprehension test, URS7C8 was administered to 1832 students. Most questions
were in the easy category, with only one being found very difficult. The most difficult-
question was number 13, which only 23.31% of all students answered correctly compared to
the easiest question, number 7, to whick 92.96% of students responded correctly. Question
13 required students to take a variety of facts presented in different places within the text and to
calculate an answer. Question 7 required simply looking at the text for an almost verbatim
response. The mid-range moderately difficult question 15 was answered correctly by 61.57%
of students. Students were required to make sense of a simple phrase. These questions are
reproduced in Appendix X.

The reading for different purposes test UR7TR90 was taken by 1792 students. Most questions
were in the easy category. The most difficult question was number 31, which was answered
correctly by 35.99% of students, while the easiest, question 2, was answered correctly by
96.37% of students. Question 31 required students to read a series of book reviews and
complete a form satisfactorily. This question is reproduced in Appendix XI. Question 2
required only the ability to scan an advertisement and make choices between two entries. The
mid-range moderately difficult question, number 27, was responded to accu.ately by 62.77%
of students. These questions are reproduced in Appendix XI. .




DISTRIBUTION OF TEST SCORES

Table 20: Distribution of Scores: Reading Year 7

SCORE URS7C3 UR7SC8 SCORE URT7R90
RANGE Number % Number % RANGE Number %o
0-3 57 3323 &4 349 ~0-5 16 089
4- 6 202 11.09 186 10.16 - 6-10 37 - 2,07
7- 9 398 21.86 413 22.54 11-15 78 4.35
10-12 621 3410 790 43.12 - 16-20 152 8,48
13-15 543 29.82 379 20.69 21-25 402 2244
26 - 30 904 50.44
' 31-32 203 11,33
Total 821 100 1832 100 Total 1792 100

Graph 7: Distribution of Scores: Reading Year 7 - Test URS7C3
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Graph 8: Distribution of Scores: Reading Year 7 - Test URS7CS
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Graph 9: Distribution of Scores: Reading Year 7 - Test URTR90
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As shown in Table 20 and Graph 7, in the reading comprehension test URS7C3, 3.13% of
“students scored 3 or less, compared to 29.82% who scored 13 or more. The highest score
~ was 15 (106 students) and the lowest was O (11 students). 85.74% of students scored 7 or

over. More students (241) attained scores of 13 than any other score.

As shown in Table 20 and Graph 8, in the reading comprehension test URS7CS8, 3.49% of
students scored 3 or less, compared to 20.69% who scored 13 or over. The highest score was
15 (49 students) and the lowest was 0 (8 students). 86.35% of students answered 7 or more
questions accurately. The most common score was 12, attained by 291 students.

As shown in Table 20 and Graph 9, in the reading for other purposes test UR7R90, 0.89% of

students scored 5 or less, compared to 11.33% who scored 31 or 32. The highest score was
32 (60 students) and the lowest was 0 (8 students). 92.69% of all students scored 16 or more.
More students, 210, attained scores of 28 than any other score.

MEANS FOR SUBTESTS

Table 21: Means on Reading: Year 7

TEST (CODE) NO. ITEMS MEANS STD DEV  NO. STUDENTS
Reading Comp (URS7C3) 15 10.32 3.29 1821
Reading Comp (URS7C8) 15 10.06 3.06 1832
Reading Purp (UR7TR90) 32 25.35 5.72 1792

Individual scores varied considerably.




COMPARISON

'.'l‘able 22: Comparison Between 1989 and 1990 Performance: Year 7

ITEM NO. TEST C3 TTEM NO. TEST
1989 1990 1989
0.85 0.83 0.93
0.32 0.39 | 0.62 0.60
o8& .09 | | 3 0.84 087 |
0.62 . 0.67 076 080
0.78 0.82 0.65 0.66
069 . 071 ... 095 073
0.61 0.64 0.69 0.73
0.69 0.69 0.63 0.63
0.71 0.74 10 0.70 0.64
0.91 0.92 11 0.82 0.81
0.62 0.66 12 0.70 0.74
0.55 0.55 13 0.21 0.23
078 . 0.79 4 037 0.45
039 0.44 15 0.65 - 0.62
MEAN 0.67 0.70 MEAN 0.68 0.67
STDEV .16.93 15.85 STDEV 19.99 17.51
NO. STUD 389 1821 NO. STUD 439 1832
CORRELATION 0.9 CORRELATION __ 0.93

|l bd ek
it RN SRR L

A t-test between means for correlated data on the link items in test URS7C3 shows an
improvement in performance in 1990 compared with 1989. There was no marked difference
between the performance of students taking test URS7C8 in 1990 compared with those of
1989. :




READING RESULTS: ABORIGINAL SCHOOLS

SUMMARY

Bya pi'ocess of sampling, Aboriginal students sat either the reading comprehension test ABC8
and the reading for different purposes test ABR7, or the reading comprehension test ABC10

. and the reading for different purposes test ABR16.. There were ten questions in each of the

tests ABC8, ABC10 and ABR16, while test ABR7 consisted of only nine items. Students
found few questions on any paper to be easy, the majority of items ranged from moderately
- difficult to very difficult. - ,

PERCENTAGE CORRECT ON EACH ITEM

Table 23: Difficulty of Items: Reading Aboriginal Schools

% ANSWERED DIFFICULTY TEST
CORRECTLY
ABC8 ABR7 ABCI10 ABRI16
65 - 100% - - Easy -1 0 0 0
40 - 64% Moderately difficult 9 6 7 "9
< 40% Very difficult 0 3 3 1
Total 10 9 10 10

The reading comprehension test ABC8 was taken by 582 students. Only one question,
number 1, was in the easy category. This was answered correctly by 70.27% of students.
The response was a literal extract from the text. No question fell into the very difficult
category. The most difficult question of the moderately difficult category, number 10, was
.answered correctly by 42.10% of all students. Question 10 required students to give the best
name for a story. These questions are reproduced in Appendix XII

The reading for different purposes test ABR7 was sat by 567 students. No question was in the
easy category, the majority of questions being in the moderately difficult category. Three
questions were in the very difficult category, of which number 4 was the most difficult with
28.40% of students answering correctly. This question required students to use a contents
page to determine the length of a specific story. The easiest question was question 6, which
was answered correctly by 63.67% of all students. This question required very little skill.
These questions are reproduced in Appendix XIIIL

A total of 704 students sat the reading comprehension test ABC10. No question fell into the
easy category, the majority being in the moderately difficult category. The easiest question,
number 4, was answered correctly by 63.21% of students. The response to this question was
a literal transcription from the test. The most difficult question was number 10, to which
30.11% of all students responded correctly. This question required students to understand the
underlying theme of the text and the questions. These questions are reproduced in Appendix
XIV.

The reading for othér purposes test ABR16 was administered to 703 students. No question
fell into the easy category, the majority being in the moderately difficult category. The easiest
was question 4, to which 62.59% of all students responded correctly. The response to this
question was to be found in several places on the stimulus material. The most difficult question
was sumber 2, which 30.87% of students answered correctly. This question required students

- to draw conclusions from the data presented in a timetable. These questions are reproduced in
Appendix XV.

23
22




DISTRIBUTION OF TEST SCORES

Table 24: Distribution of Test Scores: Aboriginal Schools

SCORE ABC8 ABR7 ABC10 ABRI16

RANGE Number % Number % Number % Number
110 18.90 151 16.93 170 24.15 174
136 - 23.37 . 156 2222 181 25.71 164
128 “2199 - 132 2646 147 =~ 2088 - 128
102 17.53 93 22.04 130 18.46 145
106 18.21 30 * 12.35 76 10.80 92
582 100 567 100 704 100 703

* score range = 9

Graph 10: Distribution of Test Scores: Aboriginal Schools - Test ABC10
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Graph 11: Distribution of Test Scores: Aboriginal Schools - Test ABR7
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Graph 12: Distribution of Test Scores: Aboriginal Schools - Test ABCS

257
20 -
% 15 4

STUDENTS 104

}
3-4 5-6 7-8 9-10
SCORE RAMNGE

Graph 13: Distribution of Test Scores: Aboriginal Schools - Test ABRI16
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In the reading comprehension test ABC8, 18.90% of all students scored 2 or less, compared to
18.21% who attained scores of 9 or more. The highest score was 10 (36 students) and the
‘Jowest was 0 (24 students). 57.73% of all students scored 5 or more. More students (74)
attained scores of 3 than any other score.

In the reading for different purposes test ABR7, 16.93% of all students scored 2 or less,
compared to 12.35% who attained scores of 9. The highest score was 9 (30 students) and the
lowest was 0O (47 students). 60.85% of all students attained scores of 5 or more. The most
common score was 4, being scored by 85 students.

In the reading comprehension test ABC10, 24.15% of students scored 2 or less, compared to
10.80% who attained scores of 9 or more. The highest score was 10 (29 students) and the
lowest was 0 (41 students). 50.14% of all students scored 5 or more. More students (100)
scored 4 than any other score.

In the reading for different purposes test ABR16, 24.75% of all students scored 2 or less,
compared to 13.09% who attained scores of 9 or more. The highest score was 10 (44
students) and the lowest was 0 (65 students). 51.92% ot all students scored 5 or more. The
most common score was 3, attained by 85 students.

31




MEANS FOR SUBTESTS

Table 25: Means on Reading: Aboriginal Schools

TEST(CODE) NO. ITEMS MEANS STD DEV NO. STUDENTS
- Reading Comp(ABCS8)- - - - 10 - - 527 - - - 2.87 - -~ - 582
Reading Purp (ABR7) 9 5.34 2.64 567
Reading Comp (ABC10) 10 4.76 2.77 704
Reading Purp (ABR16) 10 488 ... . . 3.00 . 703.

Individual scores varied considerably, as is shown by the standard deviations for the various
tests.




SUMMARY AND CONCLUSION

No changes were made to the structure of the Primary Assessment Program mathematics tests
for urban or Aboriginal schools in 1990: the mathematics tests for urban schools were
designed to test achievement on the whole curriculum, while those for Aboriginal schools
tested minimum competency expected of Year S students.

Year 5 students in urban schools found questions involving graphs and statistics and most
numerical computations relatively easy. Some difficulties were experienced in translating

- “written statements into mathematical computations and in the use of decimals and fractions. -

‘The test proved to be moderately difficult with the majority of students attaining scores
between 21 and 50, with relatively few students attaining scores in the high 50s or 0. Analysis
of link items showed that the students of 1990 performed slightly better than those of 1989.

Year 7 students in urban schools found questions on space relatively easy. Some difficulties
were encountered with questions involving measurement and the computation of decimals and
fractions. The test proved to be moderately difficult. Few students attained scores of 51 to 60.
Analysis of link items showed that the students of 1990 performed equally well compared with
those of 1989, but better than those in 1988.

The mathematics questions for students in Aboriginal schools were relatively well distributed
between the three categories of difficulty. Questions involving graphs and statistics were
found to be the least difficult items, while those involving measurement caused some
difficulty. It would be fair to say that students had difficulty in many areas.

Changes were made to the 1990 reading tests in that the retelling exercise was not repeated but
was replaced by a reading comprehension test. Both tests had been used in 1989 and thus it
was possible to make comparisons, with earlier years.

Year 5 students in urban schools did not find the reading tests difficult. Results for the two
reading comprehension tests are not markedly different, although students had slightly more
difficulty with test URSSC5 than URS5C7. A considerable number of students attained full-
marks in both tests, 6.82% and 10.70% respectively compared with 1.41% and 1.05% who
scored 0. Still less difficulty was experienced with the reading for different (functional)
purposes test, with the majority of students attaining scores in excess of 21 for the 29=item
test. Although the analysis of data relating to link items shows a slight decline in the
performance of 1990 students taking the test URS5C5 compared with those of 1989, this is
outweighed by better results of those same students sitting the test URSSC7 compared with
their counterparts of the previous year. -

The Year 7 students did not find the reading tests to be difficult, with most questions in the
tests being in the easy category. The majority of students scored 10 or more out of 15 in the
reading comprehension tests. Still less difficulty was experienced in the reading for different
(functional) purposes test, with 11.33% of students attaining scores of 31 or 32 out of 32.
Although there was no significant difference between the performance of 1990 students taking
URS7C8 compared with students of 1989, some improvement was seen in the performance of
students taking test URS7C3 in 1990 compared to those in 1989. '

Although Aboriginal students did not find the reading tests particularly difficult, neither did
they find them easy, the majority of questions fell in the moderately difficult category. The
reading comprehension test ABC10 was found to be more difficult than the reading
comprehension test ABCS, while the reading for different (functional) purposes test ABR16
was found to be more difficult than test ABR7. The score ranges for all tests were more

evcxély distributed than those for urban schools, particularly for the reading comprehension test
ABCS.
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APPENDIX I- NT BOARD OF STI/DIES - Primary Assessment
Committee (1990) '

Mr C Fowler (Chair) Superintendent - ERA
Mr R Abbott Principal - Millner Primary School
Mr N Cockshutt . Superintendent - Curriculum
~ MrZSHuang Principal Research Officer o
Mr M Myers ' Principal - Moil Primary School
Ms S Murphy . . (Executive Officer) Senior Education Officer




APPENDIX II - 1990 TEST CONSTRUCTION PANELS

YEAR § MATHEMATICS
Mr Aloh (Convenor) Curriculum and Assessment Branch
Ms L Badlu Karama Primary School
~ Ms L Gammon Jingili Primary School
MsLHassett = Malak Primary School
Mr J Hubbard Nakara Primary School
. MrPMcPhee Anula Primary School
Ms L Tolomei Wanguri Primary School
Ms C Williams Sanderson Primary School
"Ms D Nelson Wagaman Primary School

YEAR 7 MATHEMATICS
Mr A Loh (Convenor) Curriculum and Assessment Branch
Ms S Clarke . Darwin High School
Ms L Gammon Jingili Primary School
Mr G Gillman Holy Spirit Primary School
Ms L Hassett Malak Primary School
MsDLee Nigheliff High School

- Mr G McCormack- St John's College ,
Mr P McPhee Anula Primary School
Ms B Reif Nakara Primary School
Mr A Sargent - Wanguri Primary School
Mr P Scott Karama Primary School
Ms J Wessels Sanderson Primary School

READING .
Ms S Murphy (Convenor) Curriculum and Assessment Branch
Mr R Bekkers Malak Primary School
- MsNBell - Anula Primary School
Ms W Jacob Schools North Branch
Ms C Labowitch Darwin High School
Ms C Makepeace Wagaman Primary School
Ms J Payne Ludmilla Primary School
Ms J Wessells Sanderson Primary School

ABORIGINAL MATHEMATICS

Ms S Murphy (Convenor) Curriculum and Assessment Branch
Mr P Bubb Schools North Branch

Mr B Kepert Schools North Branch

Ms J Perrin - Schools North Branch

Mr W Tumner Moil Primary School

MrL West \\ lelner Primary School

ABORIGINAL READING TEST - revision
Ms S Murphy Curriculum and Assessment Branch
Ms S Luong-Van Curriculum and Assessment Branch




APPENDIX III - MATHEMATICS ITEMS - YEAR 5
Easy Item

16. Complete the last square in the pattern.

(S6A3m) % Correct = 82.29

Moderately Difﬁcult Item

53. - Which of these fences could be rearranged to make a rectangle?

AN

C.

s/
\..
NG O

Answer: C

(S4A4m) . : {% Correct = 52.53|

Difficult Item

24.  Write these numbers from smallest to largest.
0.6 1.6 0.06 0.66 0.16

Answer: 0.06 0.16 0.6 0.66 1.6

(NR5A3h) _ [% Correct = 11.00]

52. A length of rope 10 m long was cut into three pieces. The first piece was 4.5 m long
and the second was 2.6 mlong. What was the length of the third piece of rope?

Answer: 29m




AP'PENDIX’ IV . MATHEMATICS ITEMS - YEAR 7

Easy Item
1.
, ......®s703
26 R
| 394
7 (NA7A2e) ‘  Answer: 6123 |% Correct = 92.92]

Moderately Difficult Item
38.  Circle a number which is both odd and prime.

A. - 51
B. 17
c. 2
D. 91
(NRSA3m) % Correct = 50.59]

Difficult Item

50. A semi-circle is cut from a square with sides 14 cm long. Calculate the perimeter of the
new figure.

(Use perimeter of cir .le, P = 2pr. Take p as 277?'- )

Remaining
shape
14 cm
14 cm .
Answer: 64 cm
(ML3A4h) ' |% Correct = 6.11
35

37
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21. Draw a path for the mouse to get out. Do not cross a line.

Moderately Difficult Item

APPENDIX V

S4(S7A3e)

PAFullToxt Provided by ERIC

E\.




Which teams won the same numbser of games?
A Bullocky and Turtle

B. Crocodile and Bullocky

c A

.~ Emu and Crocodile
D.  Dingo and Crocodile

S4(GS4A4m) - [% Correct = 51.77,

Difficult Item

31. Make a longer path for ant B by drawing through twice as many dots. Make each step of
the ant twice as long.

I% Correct = 4.12|
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The Leathery Turtle

‘The Leathery Turtle can be found in all the warmer oceans of the world, and in the

larger bays and rivers along the east coast of Australia. Itis the biggest of all sea turtles
‘and can grow to a length of two metres. Its thick, black, leathery skin is smooth like
velvet and often has small white or pink spots. o -
This turtle makes its nest in the soft sand of tropical beaches. There it scoops out a hole
up to a metre deep and lays about ninety eggs the size of billiard balls. The nest is then
covered over and the mother retur. s to the sea. About ten weeks later, three quarters of
the eggs hatch, but only a small number of these will grow into adult turtles.

Foxes, dingoes and wild pigs brought to Australia from other places are predators of
Leathery Turtle eggs. They also eat the babies, which are called hatchlings. Other
young turtles are often eaten by birds and crabs as they leave the nest on their first trip
to the sea. Then, as they are very tiny, they become easy prey for large fish and other
creatures once they are in the water.

The Leathery Turtle is also threatened by human beings who raid the nest looking for
eggs. A beach in Queensland called Mon Repos (which means 'my rest’) is the only
known nesting place for this species in Australia. It has been protected so that the
Leathery Turtle can make its nest there without harm from people.

Countries all over the world are now trying to save the Leathery Turtle, and Australia is
one place where laws have been made to help.

'Going, Going, Gone' - NELSON

Easy Item

6.

What is special about Mon Repos Beach?

A. It has a foreign name.

B. There is nobody living at Mon Repos

C. It is a well-known beach in Queensland.

D. It is the only safe place where leathery turtles can nest.

% Correct = 84.95

Moderately Difficult Item

5.

In paragraph 4 what is the meaning of the word threatened?
Protected ' )
Injured
Endangered
Raid

% Correct = 43.63




APPENDIX VII- READING URS5C7 - YEAR 5

Barrump!

The shock of its ilanding rolled round the earth like an earthquake, spilling teacups in
London, jolting pictures off the walls in California, cracking statues off their pedestals

~ inRussia. . = . L

The thing had actually landed - and it was a terrific dragon.

Terribly black, terribly scaly, terribly knobbly, terribly horned, terribly hairy, terribly

~ clawed, terribly fanged, with vast indescribably terrible eyes, each one as big as
Switzerland. There it sat, covering the whole of Australia, its tail trailing away over
Tasmania into the sea, its fore-claws on the headlands of the Gulf of Carpentaria.
Luckily, the mountains and hills propped its belly up clear of the valleys, and the
A-stralians could still move about in the pitch darkness, under this new sky this low.
queer, covering of scales. They crowded towards the light that came in along its sides..
Of course, whoever had been on a mountain-top when the dragon landed had been
squashed flat. Nothing could be done about them. And there the horror sat, glaring
out over the countries of the world.

“What had it come for? What was going to happen to the world now the monstrosity .
had arrived? ik

Everybody waited. The newspapers spoke about nothing else. Aircraft flew near this
space-bat-angel-dragon, taking photographs. It lay over Australia higher than any
mountains, higher than the Hindu Kush in Asia, and its head alone was the size of
Italy.

For a whole day, while the peoples of the earth trembled and wept and prayed to God
to save them, the space-bat-angel-dragon lay resting, its chin sunk in the Indian Ocean,
the sea coming not quite up to-its bottom lip.

But the next moming, early, its giant voice came rumbling round the world. The
space-bat-angel-dragon was speaking. It wanted to be fed. And what it wanted to eat
was - living things. People, animals, forests, it didn't care which, so long as the food
was alive. But it had better be fed quickly, otherwise it would roll out its tongue longer
than the Trans-Siberian railway, and lick huge tracks of life off the surface of the earth -
cities, forests, farmlands, whatever there was. It would leave the world looking like a
charred pebble - unless it were fed and fed quickly.

Its voice shook and rumbled around the. earth for a whole hour as it delivered its
message. Finally it ended, and lay waiting. '

The peoples of the world got together. If they fed it, how could they ever satisfy it? It
would never be full, and every new day it would be as hungry as ever. How can you
feed a beast the size of Australia? Australia is a vast lanc. all the countries of Europe
will fit easily into Australia. The monster's stomach alone must be the size of
Germany.

No, they would not feed it. The peoples of the world decided they would not feed this
space-bat-angel-dragon or whatever it was - they would fight it. They would declare
war on it, and all get together to blast it off the face of the earth. And so it was that all
the people of the earth declared war on the monster, and sent out their armed forces in a
grand combined operation.




.

Rockets, projectiles of all sorts, missiles and bombs, shells and flame-throwers -
everything was tried. The smoke of the explosion drifted out over the Pacific like a
black, crawling continent. The noise of the battle shook the world almost as much as
the landing of the dragon had done, and for much longer.

Then the noise died down and the smoke cleared. And the peoples of the world cried in
dismay. The dragon was actually smiling. Smiling! Aircraft flying daringly near
photographed the vast face smiling, and the picture was in all the papers.

It was smiling as if it had been well tickled.

"The Space-Being and the Iron Man' - HUGHES, Ted

Easy Item
Which of these words best describes the dragon?
A. Horrible
Friendly

B.
C. Clever
D.

Naughty . "% Correct = 85.15]

Moderately Difficuit Item

9. Which of these happened first?
The people trembled, wept and prayed.
The dragon said it wanted food.
The people of the world got together.

The dragon squashed some people. [% Correct = 50.21|
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Easy Item
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Look at the KAKADU map on your news sheet to help you answer these
5 questions

1. At which site is camping allowed?

Park Headquarters

Jabiru
Muirella Park

Nourlangie Rock .
g - % Correct = 87.7£|
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Moderately Difficult Item
Check the MOVIE GUIDE and answer these 5 questions.

¥’ MOVIE GUIDE e

o OLD TOWN CINEMA CENTRE '

BARGAIN MATINEE $6.00 BEFORE 6 PM MON-FRI

BLOOD OATH (M) Today, Tue, Wed at 10.30am,
1.00, 5-00 7-1 5! 9-3°pm.

THE LITTLE MERMAID (G) Today, Tue, Wed at
11.00am.  Adults at children's prices.

THE GUARDIAN (M) Today, Tue, Wed at 1.00,
5.00, 9.15pm.

THE TALL GUY (M) Today, Tue, Wed at 1.00, 7.15pm.

PRETTY WOMAN (M) Today, Tue, Wed at 10am,1.00,
4.30 7.00 pm. Also 9.30 pm Tue, Wed.

BIRD ON A WIRE (M) Today, Tue, Wed at 10.30am,
5.00, 7.15pm, 9.30pm.

BACK TO THE FUTURE il (PG) Today, Tue, Wed at
10.30am, 7.15pm.

DICK TRACY (PG) Today, Tue, Wed at 1.00, 5.00,
9.30pm. .

OLD TOWN TWIN CINEMAS

CADILLAC MAN (M) plus MAD HOUSE (M) Today, Tue,
Wedat 9.30am, 7.00pm

RENEGADES (M) plus NO HOLDS BARRED (M)
Mon, Tue, Wed at 7.15pm.

Which film is only showing once a day at Old Town Twin Cinemas?

The Little Mermaid.
Cadillac Man.
Mad House.

Renegades. [% Correct = 59.15]




Difficult Item

Read the parf called CONTENTS and answer these questions.

21.

r ' h

2 On the Movie set with Cuddies the Koala
4 Beach Clean Up time
6 Fox Strikes Again!
8 Riding the Waves!
11 Mission Accomplished!
12 Whales in Danger!
13 Beat the Heat ,
16 All aboard the incredible circus mobile
20 The Craziest Creatures of them all
21 Reporters’ Roundup
23 Animals Antics
26 Poems and Puzzles page

Earhear Magazine is published fortnightly
by Ed Cares. All rights reserved.

— | y

Write down the page number which is the beginning of a story that might be about:

' 6
A. The mysterious case of the missing chickens.
. : : 2
B. An exclusive interview with a furry movie star.
16
C. It has feathers, fangs, fur and four wheels.
12
D. Blue whales may be lost forever.

% Correct = 12.72;
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APPENDIX IX - READING URS7C3 - Yﬁ:AR 7

Miyax, an Eskimo girl, is lost on the Alaskan tundra when she meets up with a pack of
wolves.

.~ She stepped onto the lake and'skippéd MtoWax"ds them. A—Ha'l“fway across she saw a dark -
head rise above the hill, and a beast with a head as large as the moon rose to its hind feet,
massive paws swinging.

‘Grizzly!" she gasped and stopped stone still, as the huge animal rushed onto the ice.
Amaroq and Nails leapt at its face and sprang away before the bear could strike. They
were heading it off, trying to prevent it from crossing. The bear snarled, lunged forward
and galloped towards Miyax. ‘

She ran towards her tent. The wind as in her face and she realised that she was

downwind of the bear, her scent blowing right to him. She darted off in another

direction, for bears have poor eyesight and cannot track if they cannot smell. Slipping

and sliding, she reached the south bank as the grizzly staggered forward, then crumpled

to its knees and sat down. She wondered why he was not in hibernation. The wolves

had been sleeping all day - they could not have wakened the bear. She sniffed the air to
try to smell the cause, but only odourless ice crystals stung her nose. - -

The pack kept harassing the sleepy beast, barking and snarling,nbut with no intention of
killing it. They were simply trying to drive it away - away from her, she realized.

Slowly the bear got to its feet and permitted itself to bz herded up the lake bank and back
to where it had come from. Reluctantly, blindly, it staggered before the wolves.
Occasionally it stood up like a giant, but mostly it roared in the agony of sleepiness.

Yapping, barking, darting, the wolves drove the grizzly far out on the tundra. Finally
‘they veered away and, breaking into a joyous gallop, dashed over the snow and out of
sight. Their duty done, they were running - not to hunt, not to kill - but simply for fun.

Miyax was trembling. She had not realized the size and ferocity of the dark bear of the
North, who is called 'grizzly' inland, and 'brown bear' along the coast - Ursus arctos.
Large ones, like the grizzly her wolves had driven away, weighed over five hundred
kilograms and stood nearly three metres tall when they reared. Miyax wiped a bead of
perspiration from her forehead. Had he come upon her tent, with one curious sweep of
his paw he would have snuffed out her life while she slept.

'Amaroq, Nails, f(apu,' she called, 'I thank you. I thank you. _
'Julie of the Wolves' - GEORGE, Jean C
Easy Item
10. How do we know that the wolves were protective of their mistress?
‘They drove the bear away from the camp.
They played games in the snow.

They licked Miyax's face.
They ran away from the camp.

%Correct=92.26J




Moderately Difficult Item

12. Choose the statement that is an opinion.

Al Miyax thanked the wolves
Miyax froze when she saw the bear.

- B. ,
. C. Miyax was foolish to be travelling alone. .
D Miyax's life was saved by the wolves.

: !%Correct=54.Ldf e

Difficult Item -
2.  Arrange these statements in the correct order.

The grizzly rushed onto the ice.

Miyax ran towards her tent.

The wolves attacked the bear.

Miyax saw a dark head rise above the hill.

| % Correct=39.04]
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1.

She was still young and very shy. Sudden fame from the Olympics became a
nightmare. ‘There were few places I could go without people recognising me’, she
wrote in despair. ‘Some wanted to touch me to see if I was real, others just wanted to
shake my hand or get my autograph and I could often feel people looking at me and

talking about me...It got to the point where I didn’t want to go anywhere but, if 1did, I .
only went where I knew there wouldn’t be too many people...I couldn’t even go to the

beach without people pestering me...I didn’t have a life of my own any longer but was

_public property...I used to pray that I could be left alone.’

~ As a result she lost her enthusiasm for running. Although she still won races, she

failed to improve. Shortly afterwards, she announced her retirement. Most people
believed that it was an injury that ended Betty Cuthbert’s spectacular career in athletics.
But later, Betty Cuthbert commented on this: ‘I retired in 1960 for the simple reason
that I thought I'd done enough’, she said. ‘But eighteen months after, I thought I
wanted something to do and didn’t know what. Suddenly a little voice kept telling me
that I had to run again. I thought about this for two months, because I didn’t want to
run. But I couldn’t slzep at nights because of this voice telling me I kad to run again.
And the little voice didn’t stop. So I decided I was going to run. And as soon as I
made the decision I felt terrific!’ 4

" So she returned to training. She was then too old for the short sprints, so she chose the

400 metres—a more strenuous event that relied on staying power and judgement of

.distance rather than flashing speed.

At the age of twenty-six Betty was selected to contest the 400 metres event in Tokyo in
the 1964 Olympics. :

Even when she qualified for the final, nobody expected her to win. And yet, when the
moment came she led the race from start to finish.

And so, eight years-after a triumph‘that»nobod-y believed she could repeat, Betty
Cuthbert once again stepped onto the victory rostrum at an Olympic stadium to receive a
gold medal. And because she had not been expected to beat younger athletes over a

d}satz;.lncc not suited to sprinters, her fourth gold medal was perhaps the most satisfying
of all.

When asked later what had given her most pleasure as an athlete, and what she missed
most in retirement, Betty Cuthbert made it clear that it wasn’t winning medals and
getting her photograph in the newspapers.

“The emotion afterwards...those first ten seconds after the event, before I felt all those
agonising pains...that’s the moment I’d like to have again’, she said. That’s what she
felt was best about athletics—the feeling inside herself. Something very private.

‘Champions’ - NELSON

Easy Item

7.

Why did Betty compete in the 400 metres event?

A, She would have less competition.

B. She could win more medals.




C. She was too old for short sprints.

D.  She would have less training to do. [% CORRECT=92.96/

- Moderately Difficult Item
~ '15._ In paragraph 4, thc,'phra,s,c she qualified for the final means

- A, Betty was awarded a place in the finals because of her previous Olympic
- success. o : o

Betty was the best Australian athlete.
Betty reached the final having won her earlier races.

Betty was the oldest competitor in the race.
[%CORRECT=61.57)

Difficult Item

13.  In which year was Betty first successtul at the Olympic Games?
A. 1952
B. 1956
- C. 1960
D

1964 ' % CORRECT=23.31|
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Easy Item

NORTHEAN | w
TERRITORY

News

SUNDAY AUGUST 5TH 1990

~ PRIZES ) ;
WINNING TEAM
In each classitication

$150 Open Oroer for Goods ¢

At Casuarina Square

TEAM

(Most Money Raised) !

Voucher lor Team Dinner <

oS
3

SS
(Most Money Raised) X / " Enlrytee s 2
Voucher for Books ) (’ 4 2 Donaten
Vaiue $250 o~ g
N, 7,

to Cacentara

18t Over i '
25mv10 Km g;;’g;’;’)’" the
T-shirt & Vouchers
For Shoes A 25.000 Melres
INDIVIDUAL C 4 Start 7.00 am

- Most Money Raised - \ _ Marrara Sporting

" Retum Trp lor 2 o > Complax

Via Deluxe Coachlines . 10,000 Marres
and the Ghan 1o Adelaide - o e Stant 8.30 am

Nightctit 8oat Ramp

nual 25000 and 10000 metre

2 WALKABOUT

ENTRY FORKS AND SPONSORSHIP FORMS AVAILABLE FROM

SGFFICIAL POST OFFICES eCASUARINA SQUARE INFORMATION BOOTH
SNT NEWS oANZ BANKS eCARPENTARIA COMMUMITY SERVICES. 3-5
WILLEROO STREET, TIwl ePAULS NT

\ S . re-printed with permission NT News )

Cammunity Sarvces

Read the WALKABOUT advertisement and answer the next five questions.

2. At what time does the 25 000 metres walk begin?

Sam
6 am
7 am

8 am [% Correct = 96.37




Moderately Difficult Item

Refer to the DICTIONARY section of your news sheet to answer the next 5

questions.

221

- Dd

D,d, n,p Os o De, d's ards.
ferer of the fuaghisiv alpdhabice
1od wte of the saale of € manm

'd, shott Junn of had ur would.

§., Abbrev. V. daughtes 2, delere D
penny, pence. (1. denarun]. 4. died. 5
dislect. 8. duameter 7. demuy

D, 1. Roman numeral for 300. 2. Chem
Symbel Jewterium.

O Alil, . detective Alwo, d.

DA i ‘et/, m Abbrev.
Atlomney.

deb  /dich/, v. debbed, debbing, n
Out 1. ta wich vt ap gently, espp wub
soft nt wnist wwbstame 2.t jut o (2
substance) with light stiskes Qe I
ol Siglitly  Cn. 4 quick e highie tag,
o8 with the hamd ar sometdtiog suly LY
wmatl quasitny, esp ol snnctinng st
[ME]

dabble /inlali, v« -bied, -bling O 1.
ta i o A& ut uioa duguend, sydach
G 2 10 play wy water, as with the histuls
ot feer 3. to du anyching waliout sefinos
intcrest: (0~ i luterature {ilem !
- dabbier, n.

dabchick /tdxbifik/: m.
Aust. ot liutopean grebes.

dsd hand, ». Collog. petsun patticulatly
skilled (usu, fol. hy at)

da ¢8PO /ida ‘kapou/, adv. (musical direc:
rion) from the heginning (lt.]

dachshund /'dxksamt, dafhand/, n Ger
wan breed nf small dog with lang body &
very shott legs. [(3 Dachs badger + Hund

1. 4y
2. Ausic

UsA st

any ol vaguiue

dog)

doctyl /dxkul, 1/, a3, Zool. finger or
we. 2. DPactry. font (del. 8) of 3 syllables,
ane toug fullowed by 2 shars, ot in modern
tesse, one accented lollowed by 2 unac.
cented, as in ‘Gently dud hiuminly’ [ME,
twm L., lsom Gk: finger os toe] - dectylic,
edj,

dd 76xd/, n. Cellog 3. Alio, deddy.
fathes. 2. (form of address to an ohler
man). [eatlier dadde, nuisery substtute for
U]

¢ada rdala/, n. movement i ant & litere
swre finm shout 1915 0 1922, which
delibermiely offended by going agains
uaditional agtistie & socual standards iF
{eda hohbyhotse, symbol af the movement]
~dadeism, » - dedelel, n
faddy-long-legs /dxdeinnlegrs n ning
& plownall spuler with lone, thvn legs,
aften (mnnd by,

todo /'denkns/, m, pl -dos, -does. 1. pait
of pedesiat between hase & ap 2. fuwer
woad part ol an invide wall funshed 1n
wallpapet, {alinic, pami, etc [l die, cube,

daisy

pedesial, from L]

deemon /dunan, ./,
mythntogy? 8 2 secondary god B gua-
dian spatet ol 8 place ot pertan 2
.deman, {I., ltom Lik] - daemonic, ady

DAF, Abbres dJelsyed auditary {ecubach

dettodit Mleladils, a 1. plant with yeliow,
ell diaged Mnwers 2. hghn ot pale yellnw
ol funexplamed var al M alfeditle,
fromn Cik L ephadedint

deft sl ade 1, simple w bondsch 2
wead . siane. Alsu, dofty [OE grde/te mild,
meek|

deg' gl m waul,
ieers lnodguartees

dag! dag’ m Collog odd ot
et

deg' deg, a Collog 1. awunndy ue ity
petay 2. person  facking 0 syle
- deggy, ads

dagger diega/, m 1. weapon with shou
panied  Wade, fike o small swind 2,
Pont awek (11 wsed L eferecces, en
ek 3. look deggers, 1 liksk augvely
wi thieaemngly {Mi:]

dagger orchid, . kuut of orchul alcen
fiemang large miatses i tiees n cussial
linests ul NSW & seshn Qi

dego oyl m, p -gos, goes. (.l
lug (e/femune) pesson of T aries tace, esgr an
fralian, Spamatd  or  Punuguese. Alsu,
Dego. |? Sp [liege Jansest

dahile 'dertjas n kud of plant, natwve tn
Mevicu & Central Amesia, wulely cudte
vated for 13 shuwy fluwers. (NL; named
alves A 1nhl. died 1789, Swedish botanin}

dally rde/, ady, m, pl. -lies, adv.
Oad) V. dume, happening ur appearing
each day ot each weekday. On. 2. news.
papet appeaning each day ot each week-
dav. 3. woman employed to come & do
hnusewotk every day. Oadv 4. every day;
day by day: She phoned the hespual ~.

dainty sdeinns, ady, ctler, -leet, [18
.ies  "ady 1. delicalely pleasing in
sppestance or movement. 2. pleasing to
e taste; delicivus. 3. having panicular
tastes; fasinlivus, Cm 8, snuething
pleasing s the tsste; @ delivacy {ME, ftn
OfF-. fsam §.: wotthiness) - deintiy, ade

dalry .'diaw/, a. pl. delties, adj, On. 1.
place wihere milk & cream are hept & rade
o hutter & cheese 2. shup of company
1hat sells mulk, butter, etle. 3. (the cows
am o (aen which is mamly deveted ta the
peoductine of mitk & milk  produdis.
Cady 4. relaung to of made in 2 ~. [MSE
des lemble servant + -erie -LRY| ~ dabrying,
n

n t Gn CGreek

usu. duty, frum

amusing

dals ‘deras’ m. taised pistlorm st the end
of 8 s, Inr seaty of huoour, speaker’s
desk, etc (ML, fram OF, liom 1.1.: 1able)

delsy e, W, pl -etes. 1 kind of
plaut winise twet hemls have 8 yelhww
Centte & whue 1ays 2, any il shaped
finwes ol diffetent eobings 3. push up
deistes. Colleg w be deml & tuned (OF
dargesrage day's eyel

27.

Ans. DEUTERIUM

For what substance is D the chemical symbol?

{% Correct = 62.72]
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STAR

INCLUDING
TFENAGE
BagKCcLUB

/V*\BOOKCLUB

THIS ISSUE

DEVIL ON MY BACK )
Monica Hughes. 170 pages.

| can't concentrate, Tomi thougnt in
panic...lcant. ..

Coulid they thraw ms out ncw? Couid
1 be programmaed into a siave like
Grog. . .?

In ArcOne, nothing is mare important
than knowiedge. . . ‘allures are ‘repro-
cessed'-their brains wracxed forever,

When Tami does, he discavers the
shattering truth behind :he tyrannical
computer system of ArcCne.

This knowiedge could cost him his
lil@. ..

ARP: was $6.95 now$8.00

Jr.1%) a MUP 2P

JESS!I AND THE SUPERBRAT
Ann M Martin. 138 pages.
Baby Sitters Club #27
A Star. . . here in Stoneybrook. . .
Wowl. . . ang | was going to be
baby-sitting for him. . .
Jessi couldnt believe her luck!
What would Daerek Mastars be !ike?
Fascinating? Trendy? Brilliant?
No. . . just a ‘ragular kid' wno's not vary
popular at school - the baoys cail him
*spoiled brat'.
But Jessi likas him and is very
impressed with his exciting stones
about holiywood. . . baby sitting and
ballet suddeniy seem $0 boring.
Perhaps she should give them up and
concentrate on becoming a star. ..

RRP: was $4:50 now $3.50

The computer rules-no cne Questions.

(" PEORNMATIVE
AUSTRALIAN JUNIOR FIELD
GUIDES - BEETLES -
Eleanor Stodart, 84 pages.
Some begties are borers, but beeles
aren't boring! ]
Far from it, in fact some beeties have thg
most extraordinary habits. . .
*Bombadler beetles make putrid pops
*Fireflies have flashing night lights
*Whirligig beetles swun in circles. . .
You'll find: how (o teil beetles from
other insects: where they live - and of
course. . . low more! \
To help you tell a dung beetle from 2
diving beetle (and others) thgre is a full
colour photograph of cach beetle.
Entomology has never been so much

was $8.95 now $6.50

PETNAPPED

Virginia Vail. 108 pages.

Animal Inn 48,
[ saw the notices about Miss
Rafferty's dog and Mrs Van Fleet's
cat. . . Several other people [ spoke to
today are missing pets as well! said

Mrs Sparks.

['s beginning to look - weil peculiar!
One by one. the pets in Essex are
disappearing - but that's impossible.
Perhaps they're been pemapped!
However. when Doc asks Shenff
Welgal to investigate. the shenff isn't
very enthusiastic - it seems missing
pets aren’t high on his list of police
priorities. It ugte Val, Toby and
Miss Maggie o do the job for him!

RRP: was $4.95 now $4.00
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Use the STAR BOOK CLUB information to complete the order form.

30 - 32. Jill Reader in Year 7A, is going to order some books through the ‘Star Book Club’.

Fill in the order form for her, using ticks in the correct boxes.
She wants: -

*the latest Baby-Sitters Club book

*3 novel by Chynthia Voight 30.[% Correct = 69.20-

*a book about ghosts , 31.|% Correct

*a book to help her with a project on insects : 32.|% Correct

*3 story in which a computer system is the villain

STAR STUDENT FORM

Name JILL READER Class 7A
Total No. of Books s
Due back at school by 3 NOVEMBER 90
THIS ISSUE STAR
Aust Junior Field Guides: Beetles $6.5C
Balyet .1 56.00
Devil on my Back L $6.00
| Flight of the White Wolf $4.50
Friendship Pact : 8$5.00
Homecoming $6.00
Jessi and the Superbrat $3.50
Looks Great! $6.00
Pemapped 54.00
Silent People $4.00
Eyespy Magazine No. 5 1190 $3.00
THIS ISSUE TEENAGE
April Fools, §3.50
Bianca . $6.00
Empty Sleeve $6.00
Friends Are Like That $4.00
) LAST ISSUE STAR
Boggle of Bunyips 36.00
Bomb Alert $5.00
Claudia and the Sad Goodbye $3.50
] am Susannah $6.00
I Want to Go Home $4.50
Into the Dark $6.00
My Friend Flicka $6.00
Pet Makeover 34.00
Phantom Tollbooth $6.00
Spy Code Handbook ] $6.00
LAST ISSUE TEENAGE
Jackaroo $6.00
Legacy of Lehr $6.00
Party Line o $4.50
True Ghost Siories ' §$3.00
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APPENDIX XII - READING ABCS - ABORIGINAL SCHOOLS

A long time ago when the earth was young, three friends Goanna, Snake and Kangaroo, lived
near a waterhole. But Snake was jealous. He wanted to live in Goanna's safe hole.

‘Give me that hole. It's mine’, said Snake. SR
" ‘No’, said Goanna. ‘It's mine. Dig yourown hole.” -~ "
‘No, I want that hole’, said Snake. ]
‘Alright, you can have it’, Goanna replied. He turned to Kangaroo.
‘Why don't you leave this place and come with me?’
‘Yes’, said Kangaroo, ‘I'll go with you’.

Kangdroo and Goanna left Snake. However, Goanna had put rocks in the hole during the
night. Snake slid down the hole, feeling happy because he had won the territory trom
Goanna. Then he started to feel hard, sharp rocks. He said to himself, ‘It's too hard in here.
I'll leave this hole and go away’.

Kangaroo and Goanna were waiching from behind a bush on high ground. When Snake went
away, they went back to the hole. They were very happy as they took the rocks out of the
hole. ‘It's good to use your brains when you have a problem’, said Kangaroo, smiling at
Goanna. ' ‘

Easy Item

1. Goanna, Snake and Kangaroo lived

in the sea.
underneath the rocks.
behind the bushes.
near a waterhole.

r% Correct = 70.2j

Moderately Difficult Item
10. The best name for this story is

How Kangaroo Helped Goanna.
How Goanna Went Away.

How Goanna Tricked Snake.
How Snake Tricked Goanna.

{% Correct = 42.1ﬂ




'APPENDIX XIII - READING FOR DIFFERENT PURPOSES ABR7 -
ABORIGINAL SCHOOLS

DJAWAL-IDI*
VOLUME FIVE, NUMBER 3
'NOVEMBER 1980 =

Illusrranons by: Wllma Peters, G. Aitken and * An Aboriginal word meaning ‘Storyteller’
" Sharon Genovese - - - - -Cover: Crab bascd-on a traditional drawing

ﬂ
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PUZZLE : 10
FLOODS IN ONSLOW 11
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Phone (09) 322 4377 funded by the Department of Aboriginal Affairs.
© 1980
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Moderately Difficult Item
6. What page is the puzzle on?

A. 6
B. 10
11

D. 25 . "% Correct = 63.67|

Difficult Item
4. How long is the story ‘Lump and Lean’?

1 page
-2 pages

3 pages

4 pages o .+ 1% Correct = 28.40]




APPENDIX XIV - READING ABC10 - ABORIGINAL SCHOOLS

LEARNING ABOUT LEECHES

When I was a little boy about ten years old my father would often take me hunting and fishing ~ — -

in his bark canoe. Whenever we arrived at a likely place he left me sitting in the canoe while he
waded through the marshes looking for wild game.

One day while looking for geese, father told me to climb a tree and wait for him otherwise the
leeches would eat me. At that time I did not believe him so I went to swim after him in the
water. When father saw this he came towards me and said ‘Look at yourself, Mirritji!’. It was
then I noticed all the leeches hanging from my body. I started to cry and tried to pull the beasts
off. Whenever I took one off a lot of blood came out of the wound. Ilooked to my father for
_help. Then I saw many more leeches hanging from his body because he had to go into the
water to help me.

Father quickly took some leaves and paperback and made a fire. He told me to stand in the
smoke and while I was doing this I saw the leeches drop from my body one by one. At first
father did the same but then he remembered the bark canoe so he had to go into the water again
to retrieve it. When he came back he stood in the smoke for a second time. - '

Afterwards we went back to the canoe to go home. My father had made a platform of branches
and leaves to cover the goose eggs so that I could sit on them without breaking them. But I
was feeling too sorry for myself to ride home in the canoe. However, I had learnt yet another
lesson.

Easy Item

4. On this day, Mirritji's father was hunting for

A. emu.
B. geese.

C. wallaby.

D. goanna. % Correct = 63.21

Difficult Item

10.  Put these events in the right order
A. The leeches dropped off Mirritji
B. Mirritji stood in the smoke

C. Leeches got on Mirritji

First....C....Second.....B....Third...A !% Correct = 30.11!




APPENDIX XV . READING FOR DIFFERENT PURPOSES ABRI6-
ABORIGINAL SCHOOLS

E% P ARPUNY A §§
EXCURSION TIMETABLE

Anseit Trailways Australian Ailines

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

7:00 am - breakfast at 7:00 am - Bus (rom
Kormilda . ALL DAY TRIP ALL DAY TRIP Kormikia 10 Darwin
Arpost

§:00 am - Leave 8:00 am - Bus lo Cily TO TO 8:00 am - Leave Darwin
Papunye on Ansalt for Shopping ) A ) - Flight 63 Australian
Treilways Airlines

KAKADU MANDORAH
12:00 - Acrive at Alice 12:00 - Arrive at Alice
Springs Airport N Sprngs

NATIONAL PARK
1:00 pm - Leave [or 1:00 pm - Relurn fo 1:00 pm - Leave for
Darwia - Flight 39 Kormilda : e : T Papunya on Ansel|
Ausiralian Airiines Trailways

] Gamaes Afternoon
5:00 pm - Arrive in 5:00 pm - Arnve
Darwin. Bus 1o Kormilda Papunya

8:00 pm - Dinner at 6:00 pm Dinner at
Kormilda Kormilds

7:00 pm - Bus o
_|Baskeiball Couris

Moderately- Difficult Item

4. Where do the children sleep in Darwin?
A. At Mandorah.
At Kakadu.

B.
C. At Papunya.
D

. At Kormilda. |% Correct = 62.59

Difficult Item

How long does the Ansett Trailways bus take to get from Alice Springs to Papunya?
A.. 7.00am-1:00 pm

B 12:00 noon - 5:00 pm
C. 1:00 pm - 5:00 pm
D

6:00 pm - 7:60 pm ' % Correct = 30.87:
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