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ABSTRACT

In February 1992, the American Association of
Community Colleges (AACC), in Washington, D.C., convened a 2-day
roundtable meeting of education leaders with expertise in foreign
language education and community college teaching and administration
in order to formulate a foreign language education policy statement
for AACC. This report presents the results of the roundtable.
Following a preface by David R, Pierce, and a foreword by James
Herbert, the "AACC Foreign Language Education Policy Statement" is
offered, underscoriq{ the critical responsibility that community
colleges have in meeting the nation's new need for citizens who ¢an
function in a multi-linguistic world. The statement also details
Z2commendations to community college leaders related to making
foreign language education a priority; and strengthening related
programs, faculty development efforts, and articulation agreements.
Next, the following roundtable background papers are presented: (1)
"Foreign Language Education at Community Colleges" by David A, Berry;
(2) "Making the Most of the Articulation Process," by Fe Pittman
Brittain; (3) "Uses of Technology To Teach Foreign Languages at
Community Colleges," by John Underwood; (4) "Foreign Language
Instruction Across the Curriculum: A Strategy and Model," by Joyce S.
Tsunoda; and (5) "Proficiency Goals and Teaching of Literature in the
Foreign Language Classroom," by Bette G. Hirsch and Chantal P.
Thompson. Finally, a directory of participants, along with selected
yuvles r1um severar pariLic:ipants 1S proviaed. (MaB)
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PREFACE

Davip R. PIERCE

N FEBRUARY 9-10, 1992, THL AMI RICAN ASSOCIATION OF COMMU

nity Colleges (AACC) convened a roundtable meeting of

education leaders with expertise and experience in foreign

language education and community college teaching and
administration. The roundtable participants met to address key issues
related to foreign language insttaction and to formulate a foreign
language education policy statement for AACT setting forth specific
recommendations for foreign language education at community col-
leges.

This publication is the result of their cffores. It includes the policy
statement, which originated with the roundtable recommendation
and emerged following an elabotate review and refinenient process in
which all community colleges were invited to participate. Inaddition,
the p .blication mciudes five essays on selected foreign language edu-
cation topics which were prepared as background papers for the
roundrtable.

The Association’s new foreign language education policy statement
poses a most timely and relevant challenge for our nation’s two year
colleges—a challenge that is consistent with our over-a rching mission,
that of buildimg commurnty. When we improve forcign language
education opportunities for our students we enhance their capacities
to function in and understand an increasingly interdependent world;
in cffect, we contribute to burldinng conmmuenity in the broadest sense
of the term.

The American Association of Community Colleges deeply appreci-
ates the support 1t received from the National Endowment for the

Daeid 8. Prerce 15 Prestdent and Chief Laecutive Offtcer of the American
Assocration of Commumty Colleges.

ERIC N

Aruitoxt provided by Eic:




2 The Futrre of Foreqgn Langnage Education at Community Colleges

Humanities (NEH) which enabled it to provide leadership to its col-
leges in setting directions for the improvement of foreign language
education on their campuses. We are also indebted to Judy Jeffrey
Howard, NEH Program Officer, for her commitment to and belief
1 the nation’s community colleges, and to Diane U. Eisenberg for
conductmg the roundtable and preparing this resulting publication.

Judy Jepprey Honard at the AACC Foregn
Language 1 ducation Rowndtable, Washing-
ton, D.C.

WIERIC AN
AMOUECHTON
L'I L1}
COMSE N
= TEANTOR
{
‘\% BIRRNTIAN
iy

Dumne U, isenberg, Co-director, AACC For-
cren L anguage | ducation Policy Statement
Progect, at the 1992 AACC convention,

ERIC
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FOREWORD

JAMES HERBERT

T IS A PLLASURE FO CONGRATULATE DAVID PIERCE. THE AAGC BOARD
of Direcrors, Diane Eisenberg, and the project staff on this timely
initiative to foster the study of foreign languages and cultures in
two-year colleges.

The roundtable background papers are an important resource to
the field, highlighting some of the exciting language programs already
in place at colleges across the country. Effective models include strong
classroom programs, including content-based and technology-
enhanced instruction, languages across-the-curriculum projects, study
abroad and exchange programs that include occupational as well as
transfer students, and programs for life-long learners in an array
of commonly taught as well as newly emphasized languages. The
roundtable papers incorporate information on recent advances in
foreign language pedagogy and assessment as well as on the key
role that community colieges can play in coordinating the necessary
sequencing of language study from elementary school through college.

As the National Endowment for the Humanities continues its Spe-
cial Opportunity in Foreign Language Education, it is gratifying that
AACC s taking a leadership role in encouraging tw o-y car colleges to
strengthen programs of study in foreign languages and cultures. For
information on NEH support for foreign language projects, please
contact the Public Affairs office at (202) 786-0443 or the Division of
Education Programs at (202) 786-0380.

Jres Herbert 1s Director of the Dictsion of Lducatton Programs at the National
Endowement for the ?Hunnemtes.

RIC -8
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s 7 matior v a global cconomy, onr econonuc competitieness will

partially depond on onr citizenry's ability to understand the langnage
and culture of the countries with 1which we do business. Foreign lan-
giiges are becoming tcreasingly common withm the borders of our
oren country. Qur ability to live and 1work with people whose natwe
hingiage 1s not Englsh andfor whose culture patterns are different
from our oren 1s fast beconing a foral point for oar society.”

Beverly Simone
President Madison Area Technical College, Wi;
Chair, AACC Board of Directors

A great irony of the United States ' nuarvelons multiculturad society s
that 1 Large magority of s citszenry - mams culturally soloted. A nuyor
&ey to opening doors to other cdtures, o rcher msight into one's own
aaclture, and to imsportant iinkages among all cultures is second bingnage
acquisttion. Commumty colleges are wmngnely sitnated to take the lead
w /h/)/.\’/bﬂﬂ//(:{ LS ctrzens mto mtercultural conmmnocators. The
need 15 urgent,”™

Stephen K. Mitdestet

President

Richland College, TX
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AACC FOREIGN LANGUAGE
EpucaTioN POLICY STATEMENT

THE StTupy or FOREIGN LANGUAGKS
AT CommunITY COLLEGES

A. FOREIGN LANGUAGE EDUCATION:
A NATIONAL PrioRITY

Foreign langnage education has become a national priority.
Leaders from many sectors of American society—federal, state, and
local governments, the business a 1d corporate scctor, labor and edu-
cation—insist that foreign language instruction must be an essential
part of the education of citizens for today’s and tomorrow’s increas-
ingly interdependent world. Elected officials, cconomists, cultural
leaders, corporate executives and educators at all levels are conzerned
about an America whose citizens cannot understand, converse or
do business in a multi-linguistic world—a world in which global
cooperation and peace depend not only on sound policy, but on
effective communication. These leaders recognize that the ability to
read, write, speak and comprehend the language of other peoples, as
well as the ability to understand both one’s own heritage and the
culture of other peoples, has the power to transform rivalries and
competition into parenerships and cooperation.

For a host of compelling reasons, which resound in the many
national reports published on this subject, our country’s education
sector is being called upon to respond by preparing students to under-
stand and communicate in today’s rapidly changing world. This
policy statement aims to assist community college educators to meer

Thus statement w as adopted and dpproted by the AACC Board of Derectors on
Julv 1, 1992,

ERIC Td0
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0 The Future of Foreggn Language Lducation ar Conmmmnty Colleges

the considerable challenge of making foreign language education a
national priority.

Meeting the Challenge Through Language Proficiency and
Cultural Understanding

The approach that educators take to meeting the challenge must
be two fold: language mstruction must encompass both language
proficieney and cultural understanding. By achieving Loth language
proficieney and cultural understanding learners gain insight into the
cultures of other peoples, understand beteer their own language heri
tage and culture, and can expand their career opportunities in ways
that otherwise woeld not be aceessible. To pursue one without the
other Ieaves learners unprepared for today’s opportunities and chal-
ienges, as well as all-equipped to perceive themselves as one pa.t of
the world’s varied cultures.

To be profivient in a language requires chat one know niore than
words and grammar; one must know Low to read, write, speak, and
comprehend at effective levels. Cultaral understanding requires that
students study the history, literature, philosophy and arts, as well as
the modes and rituals of everyday life of other peoples. These two
approaches go hand-in-hand.

For these reasons, cffecinve forcign language instruction must be
ineatricably linked to the goals of a general education and particularly
to the study of the humanines. The study of fordgn languages within
the content of a general education and the humanities enables students
to reflect on and understand concepts of self and society through
different eyes.

Equal attention must also be given to language proficiency. Despite
keen current ineerest at all educational levels in global education,
cducators often fail to incorporate the study of foreign languages
themselves into these programs. Students cannot fully appreciate the
prople .nd cultutes across or within borders without some compe-
teney in the languages they speak. Students cannot undesstand their
culturai ancestors without knowing about the languages they spoke.
Students and their future eanployers cannot hope - hrive ina world
where competitors hold the linguistic keys to success.

Therefore, the nation’s educational institutions must meet the Jhal-
lenge of providing effective and responsive forcign language instrue

11
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tion—instruction that cncompasses both language proficiency and
cultural understanding,.

B. FOREIGN LANGUAGE EDUCATION:
A CRITICAL RESPONSIBILITY FOR COMMUNIT ¢ COLLEGES

The nation’s community colleges must make . found commit-
ments now to this new national priority. Community colleges, more
than any other sector of higher education, are serving those segments
of our population most in need of foreign language education. Among
these are:

® tic increasing number of students who are taking the first two
years of the baccalaureate degree at communiry volleges before
ransferring to four year institutions;

® students who nced foreign language proficiency for technical,
occupational and professional careers; and

® adult pare-time learners who seck to improyve their forcign lan-
guage abilities.

It must be emphasized that the study of other languages is no longer
the sole province of transfer students and foreign language majors; 1t
is an indispensable tool of modern life and should be a part of every
community college student’s education. Community colleges have
been historically touted for their flexibility, their proneering talents,
and their ability to respond to the needs of non-traditional learners.
These institutions must now mobilize these capacities to mahe foreign
language acquisition a priority for all their students.

It should be noted that many innovative and academ ically rigorous
language education programs are already in place at the nation’s two
year colleges and available for replication. Among these are:

® foreign language certificate programs

® intensive immersion progranys on campus, in the community and
through study abroad

literature-hased foreign language programs

forcign language across-the-curriculum programs

® media-enhanced foreign language programs

® programs of instruction in less commonly ta ught languages

® programs in American native languages and cultural studies
programs that infusc ancient languages, such as Latin and Greeh,
into cultural heritage studics

LRIC -
B
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With v.ston and planning, language study can become a significant
component of the community college curticalum. Unlike colleagues
at four year colleges, where upper-level literature courses, graduate
programs, and critical study are driven by the specialized interests of
faculty members, community college faculty have the capacity to
cumbine basic foreign language instruction with cultural education
mn castonuzed courses, special programs, and the full spectrum of
credit non-eredit continuing education and community service pro-
grams, Community college faculty know their student constituencies
and can shape language courses and programs to meet both particular
and general needs.

The Need for Colliboration With Other Educational Sectors

No matter how well positioned and able community colleges may
be to improve foreign language education, they cannot do so in a
vacuunt. Learumg a language is a prodigious task. A meaningful level
of foragn language proficdiency cannot be achieved in a single course
or even inayear of study. For example, one year of Japanese will not
produce competent conversationalists or readers capable of mastering
technical journal articles. Three semesters of French at the college
lesel will only begin to prepare students to read significant works of
literature written in French.

Conmmunity colleges must assume a leadership role in working with
ddementary and secondary school systems and four-year colleges and
unnersities to develop meaningful and long-term articulation with
then foreign language programs. If linguage study is not encouraged
and accepted as an integral part of the curriculum from grade school
through the university levely the current failure of students to master
second languages will coatinue.

Cuall to Action

The nation's communiry colleges must advance the study of foreign
languages in a direction that will serve the educational needs of a
diverse ditizenry in the twenty-first century. Existing traditior 31 mod-
¢ls alone are not sufficient to serve the community college’s non-
traditional students, nor will they serve the increasing numbers of
transfer students A commitment on the part of college leaders, the
availability of adeguate rescurces, campus-wide discussion and the

13
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setting of curricular and instructional priorities are precursors to the
development of effecrive foreignlanguage education in the community
colleges of the nation. The recominendations that follow are offered
as guidelines for communiry colleges secking to accomplish these
goals.

C. RECOMMENDATIONS TO COMMUNITY COLLEGE LEADERS

Making Forejgn Language Education a LPrioriy

In order to create a campus climare in which foreign language
education can flourish, commitment and support toward implement-
ing the following recommenda tions must be declared and made public
by the faculty and the highest policy and administrarive bodies—
trustees, presidents, academnic deans, and other administrators.

Recommendation 1. The study of foreign languages should be lughly
recommended for all students, acluding those with academic goals
other than a degree program,

Recommendation 2, Foreign language proficiency should be a require-
ment for those degree programs to which it is appropriate To this end
it is recommended that such degree-seeking students be required to
demonstrate a minimum of “survival-level” proficiency in the four skill
areas of speaking, listening, reading and writing *,

Recoinmendation 3. Foreign language programs should be adminis-
tered and taught by qualified foreign language educarors.
Recommendation 4. Each community college. with leadership from its
faculty, should develop acomprehensive plan that identifies the purpose

and methods of language instruction appropriate to the particular needs
of that college’s diverse constituency.,

Strengthening Foreggn Language Edcation

Foreign language educarion must be strengthened to engage swu-
dents beyond the most basic level of language acquisition. Students

**Survival level” proficiency is the mummum level a¢ which students have the
functional ability to ask and ASWer questions, to speak and write simply aboue
familiar situations m a present tume frame, and to negonate a simple mterpersonal
transaceion.

!




10 The tuture of borewgn Langmnage Education at Community Colleges

must also understand and appreciate the cultural context in which
other languages are spoken, read and written.

Recommendation 5. Lducational policy concerning language education
and the place of other languages m the two-year college curriculum
Jhould be framed within the context of an overall policy on the humani-
ties 1 the hiberal or general education program of study; forcign lan-
guage education should not be considered in isolation, but rather asan
integral part of the overall coliege curriculum.

Recommendation 6. Community colleges should create teaching and
learning environments conducive to successful foreign language ¢duca-
tion by bemg sensitive to dass size, faculty teaching loads, the attain-
ment of appropriate training for all faculey, and an appropriate balance
between full-time and part-time faculy.

Recommendation 7. oreign language instruction should broaden, and
not compete with, required humanities courses. Historical, literary,
philosophucal, cultural and other works m the arts and humanities
should be mfused into all language courses and programs.

Recommendation 8. Community colicges should examine ways in
which new technologies, used in conjunction wih qualified foreign
language educators. can enhance language instruction.

Recommendation 9. In addition to basic and intermediate level foreign
language courses, community colleges should expand the scope of lan-
guage study to include a lroad range of diverse offerings such as
languages across-the-cirriculum programs; immersion experiences and
enhanced stidy abroad programs; parred humanities/foreign language
courses; cross-cultural institutes, workshops, and conferences.
Recommendation 10. Commumity colleges should enrich their foreign
language programs by reaching out to their local community of native
speakers, mcluding those i professions, business and government agen-
cies.

Strengthening Faculty Development

To encourage and assist language teachers in enhancing their schol-
arslup, refinmg their teaching skills, and continuing in the profession,
the follo/ing recommendations are offered:

Recommendation 11. Faculty development resources and external
funds should be made available to help language faculty to:

o further their knowledge and proficiency;

e improve their teaching skills;

ERIC 1
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® design new programs;

® develop competency in oral proficiency assessment; and

® learn new applications of technology.
Recommendation 12. Full-time faculty, and where possible, part-ume
faculty, should be encouraged, supported, and rewarded for acuve
involvementin scholarship and the activities of professional orgamza-
tions which focus on the quahty and improvement of language instruc-
tion,

lmproving Articulation

Continuity in language learning is essential to effective foreign
language education; it must take place throughout the educational
process. Community colleges, serving as the link between high schools
and four-year institutions, are well-positoned to address problems
that now impede articulation.

Recommendation 13. Community colleges should ke a leadership
rolein their service areas to build an alliance of clementary, secondary,
two-~ and four-year colleges, graduate schools, and other appropriate
local bodics to address the full spectzum of articulation and contnuty
issucs in language educauon.

Recommendation 14, Community colleges should ininate communica-
tion with four-year colleges and graduate schools in their service areas
regarding teacher education, so that these institutions <an cone o
understand the instructionai needs of the diverse two-year student body
and develop better prepared teachers to meet those needs.

These recommendations, de veloped to make foreign language educa-
tion a priority at community colleges nationwide, should be circulated
widely to boards of trustees, college administrators, legislative off-
cials, and college faculty, as well as to public and private press and
other media.

D. BACKGROUND

The American Association of Community Colleges (AACC)

received funding from the National Endowment for the Humanities
(NEH), to:

® address key issues related 1o foreign language instruction;
® make specific recommendations tor improving foreign language
education at community colleges.

Q
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To accomplish these purposes, AACC convened a two day foreign
language education roundtable on February 9-10, 1992, co-chaired
by David R. Pierce, ¢ resident, AACC, and Diane U. Eisenberg, project
co-director. Twenty-one participants, selected for their expertise and
experience in language education and community college teaching
and administration participated in the roundtable. They responded
o a set of five specially-prepared background papers on language
education topics and developed a set of recommendations for commu-
nity colleges. These recommendations were then submitted for review
and refinement by community college leaders nationwide, prior to
adoption by the AACC Board of Dircectors.

The recommendations presented herein are addressed to commu-
nity college leaders—presidents, governing boards, faculty, adminis-
trators, and curriculum comnmittees. Responsibility for placing the
importance of foreign language study before the college commnunity
and mobilizing activities in its support belongs to each community
college president.
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DAVID A. BERRY

Foreign Language Education at
Community Colleges

THERF IS A RESURGFNCF OF INTEREST IN FOREIGN LANGUAGE EDUCAT ION
on the campuses of the nation’s community colleges. Student registra-
tion in foreign language courses has increased, and new cnergies have
focused on the development of foreign language programs and the
role of foreign languages in the two-year college curriculum. Foreign
language courses have traditionally been included as a component of
the general education, transfer curriculum at two-year colleges. New
efforts are connecting foreiga language courses more closcly to other
humanities arcas and to other parts of the curriculum. Renewed
interest in international education, global studies, and the require-
ments of language acquisition for a combination of programmatic
and occupational purposes has led to a significant expansion in the
number of languages taughe, especially the less commonly taught
languages. Concurrently, advanced courses in languages are being
added to existing offerings. Finally, a wide array of study abroad
programs are conducted by community colleges in connection with
foreign language programs. This paper will review these developments
and identify problems that affect the purposes and quality of foreign
language education.

The number of student registrations in forcign language courses
has incicased dramatically in the past five years.' A recent survey of
2,797 two-year and four year colleges and universities conducted by
the Modern Language Association shows an 18 percent increase in
enrollment in language courses front 1986 to 1991. The bulk of
this increase reflects increased enrollments in the nation’s two-year

David A. Berry 1s Execnnwe Director of the Community College Humamtres
dssocistion (CCHA) amd Professor of History ar Fssex County College, NJ. He
gratefully acknowledges the belpful assistance of Gua Baldo, U, S, Surgrcal Corpora-

ton, International Sales: Anne Lo, Cambridge Cormmumty “ollege, MN: Nanette

<

Pascal, Richland Colleg2, TX; Robers Vitale, Mruinr-Dade Commmunty College, IL;
Hamme Voyles, Burte ollege, CAs and Laura Walter, Tutlsa Juntor College, OK.
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16 The Future of Foregn Language Education at Conmuumity Colleges

colleges. Fall, 1990 enrollments surpassed the previous peak year of
1968, and continued the trend of the rising number of enrollments
that had followed the decline of the 1970s. Over 870 two-year
colleges reported foreign language enrollments in the 1990 survey
accounting for 19.3% of all foreign language registrations in the
nation in 1990. In two-year colleges, foreign language enrollments
increased by 65,539 or ovei 40% in the period from 1986 to 199112
Most of the foreign language enrollment in two-year volleges is in
Spanish (133,823 or 59%), French (44,366 or 19%), and German
(19,082 or 8%). Japanese (10,308 or 59) is the next most commonly
taught language, followed by Italian (8,325 or 3.6%), Chinese (3,506
or 1.5%), and Russian (3,475 or 1.5%). In descending order, Ameri-
can Sign Language (1,140), Latin (909), Hebrew (786), Portuguese
(365), Arabic (423), Hawaiian (299), ancient Greek (283), Filipino
(178), Viemamese (169), and Korean {141) are also taught at two-
year colleges, but to very small numbers of students. Other languages
reported being taught include: Apache, Aramaic, Arapaho, Armenian,
Blackfoot, Choctaw, Crow, Dakota-Lakota, Dutch, Modern Greek,
Hungarian, Inupiaq, Kutenai, Navajo, Norwegian, Ojibwa, Polish,
Salish, Samoan, Swedish, Tagalog, Urdu, Yiddish, and Yupik.
These data reflect both renewed attention focus.d on foreign lan-
guage instruction by college faculty and administrators and increased
student interestin areas that require mastery of languages other than
English. A recent survey conducted by the Community College
Humanities Association (CCHA) of 16 | two-year colleges shows that
there is a variety of responses to the problem of the design of foreign
language education that can be conveniently grouped into three mod-
els.' These models are not mutually exclusive, and some colleges

"The report of the Modern Language Assouiation’s 1990 survey of enrullments
foreign languages appeared in the Spring 1992 wsue of the ADFL Bielleten, The data
cited here is used by permission.

Temust be noted, however, that part of thisdramaticincrease needs to be attributed
to demographic changes.

Techmeal colleges do not offer foreign languages, except in rare wases, such as
Nashville Srate Technical Institute which offers one section of Spanish L The course
can satisfy a humanities or general elective requirement. Foreign language courses
are commonly defined by technical college admuustrators as courses to be offered
only in transfer degree programs. There dues not seem to be a Uear rationale for this
since the utility of foreign language study can be made for a number of vecupational
and/or technial programs. At the same time, many community colicges offer non-
credit versions of foreign language courses.

20
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actively pursue several programs simultancously. Each institution
docs tend to emphasize one model in its foreign language education
component, although ideally, the best features of cach approach could
be joined in an integrative program.

The first model might be termed the “language acquisition” or
“traditional” model of foreign language education. Most respondents
to the CCHA survey fit this model. In this case the college offers
between one to four foreign languages, usually Spanish, French, and
German, and, perhaps, one language that serves a particular, local
need, such as Navajo (offered at Northland Pioneer College, AZ), or
Japanese (offered at Everett Community College, WA, which houses
a Nippon Business Institute). Ojibwe, for exampie, is not only empha-
sized at Airowhead Community College, MN, but an Ojibwe Special-
ist Program resulting in an Associate in Arts degree is offered to train
Native American students to teach Ojibwe language and culture, In
the typical case the languages are offered primarily for students in the
Associate in Arts degrec transfer program. Generally six credits (two
semesters) of foreign language course work s required, but occasion-
ally up to twelve credits is required (c.g. Union County College, NJ).
Foreign ianguage acquisition is considered valuable in its own right,*
and as an important first step in the careers of students who intend
to pursue advanced degree in fields requiring foreign language compe-
tence. For these reasons the foreign la nguage requirement is included
in the Associate in Arts degree for transfer programs,

Twosemesters of study at the beginning levels is sufficient o accom-
plish only the lowest levels of language competence. There s a precipi-
tous drop in enrollments after the first year of language study. Few
students get to the third year, or advanced level, of foreign language
study. At some institutions only a few students pursue the Associate
in Arts degree. Many more students take courses of study in the
Associate in Science and Associate in Applied Science degrees and still

‘Ernest Boyer argued in Common Learmmng: A Carnegie Colloquum on General
Education that *““The study of a second language is particularly important, not just
because of its direct utility bue also because such a study helps students view language
freshly and see how language reflects cultural values and traditions,” (p. 124); and
Lynne V., Cheney notes in Aserican Memory, “Studying a second language gives us
greater mastery over our own speech, helps us shape our thoughts with greater
precision and our expressions with greater eloquence. Studying a foreign language
also provides insight into the nature of language itsclf, into its power to shape ideas
and experience.” (p. 13)
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transfer to four-year institutions. Some thought needs to be give 1 to
the question of requiring forcign language courses in these degree
programs. Students in technical and occupational fields, a:c generally
not required to take foreign language courses, yer arguments for
foreign language requirements apply to these students as well.

The second model, termed the “humanitics program model,” seeks
to design a humanities programin which courses in a foreignlanguage
and the study of culture are joined in a common purpose. There are
varying ways in which rhis is accomplished. The most common
method is for instructors to stress the teaching of culture along with
the language. The study of cultures and societies other than one’s own
has long been recognized by educators as a fundamental component
of a liberal educatin. In the Renaissance, Montaigne warned of the
dangers of provincialism when he wrote, “We all call barbarism that
which does not fit in with our usages. And indeed, we seem to have
no other standard of truth and reason but the example and model of
the opinions and usages of the country we live in. There we always
sec the perfect religion, the perfect government, the perfect and accom-
r''shed manner of doing things.” (Rice, p. 75)

Like the Renaissance humanists who learned Greek or Hebrew,
advocates of this model stress the importance of the ability to read
the written culture of peoples distant in time or place. Lynne V.
Cheney, Chairman of the National Endowment for the Humanaities
(NEH), stressed the importance of a two-year foreign language
requirement (12 semester hours) that builds on prior high school
study so that “*Students can begin to experience in the original, racher
than through translation, profound and beautiful works that show
how other people live and what they value.” (Cheney, p. 29) One
NEH-funded project, Academic Alliances in Languages and Litera-
ture, aims to increase the number of courses at the high school and
college levels that teach foreign languages through the study of literary
texts. Othercolleges, such as Butre College, CA and Richland College,
TX have designed special “classics cluster’ programs that integrate
forcign language courses with courses in history and literature, At
Butte College, for example, a Certificate in Classical Studies is offered
to students who complete two courses in Latin, one course in ancient
Greek, and one course in Greco-Roman culture. The historical and
litrary content of all three courses is carefully coordinated by the
instructor, and, if the student is enrolled in the college honors pro-
gram, which is often the case, a philosophy course is also taken,
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This model slights the importance of communicative skills in for-
cign language acquisition. Moreover, it is not always the case that
students can master, let alone enjoy, even “simple” texts after only
one or two semesters of study of a foreign language. Several colleges,
however, offer upper level literature courses taught 1 one of the
“traditional” languages. Frederick Community College, MD offers
“Special Topics in French Literature” which is taught exclusively in
French. Finally, at lezst one college, Oakton Community College, IL
places an emphasis on foreign language education that extends to
faculty development. A number of opportunities are provided for
faculty, full and part-time, staff, and administrators to meet regularly
to learn ro speak another language and the “culture that is embedded
in language.”’

A third model is dominated by a new emphasis on the internstional
education curriculum and on increasing numbers of students entering
career or occupational programs that strongly recommend or require
foreign language skills (c.g. Spanish for medical sccretaries, or Japa-
nese for business majors). The key term here is s47/s, i.c. the ability
ofa studentto #sea foreign la nguage in a variety of practical applica-
tions. Colleges adopting this model often offer a wide array of foreign
languages in both credit and non-credit formats. The primary empha-
sisis on language acquisition for conversarional application; the skills
of listening, speaking and reading are stressed. While at first glance
this model scems to share a great deal with the humanities program
model, this approach is driven by the demands of interiiational busi-
ness, international affairs, and the globalization of the world econ-
omy. Jerry Gaff, in his treatment of global studies perspectives in the
curriculum, has noted that students need foreign language capability
because “Americans need to speak foreign languages in order to serve
the nation’s interests, including peace, diplomacy, trade, environmen-
tal quality, and others. And larger numbers of foreign travelers and
forcign products provide reminders of our linguistic limitations.” (pp.
94-95) The International Language Center at Tulsa Junior College,
OK and the International Language Institute at Richland College, TX
arcextremely successful examples of this model. The Richland College
Institute aims to enable learners “to use the language in functional
contexts and authentic cultural settings. Hence, for a language pro-

‘From a report to CCHA by Margaret and Linda Korbel, Oakton Community
College, 11, December 13, 1991,
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gram to be effective, it must respond to the expectations for communi-
cative competence. Language proficiency implies going beyond gram-
matical and lexical study at the sentence level to reach a general
discourse competence in real life situations.”™® Tulsa Junior College
offers 14 languages to over 3,500 students cach year, and the Interna-
tional Language Center has served over 10,000 students since its
founding in 1987. The languages taught include ESL,” French, Ger-
man, Spanish, Italian, American Sign Language, Arabic, Chinese,
Greek, Hebrew, Japanese, Latin, Portuguese (Brazilian), and Russian.
Both colleges rely on faculty training by the American Council on
the Teaching of Foreign Languages (ACTFL) in proficiency-based
teaching techniques. Faculty spend leng hours interviewing students
according to ACTFL proficiency guidelines, and in the case of Rich-
land College, faculty helped to train French and Spanish teachers
from Dallas area schools. French and Spanish courses at Richland
College have been adapted to proficiency standards and to assessment
and evaluation procedures; also, the use of new sophisticated labora-
tory equipment to test oral proficiency and to teach culture has been
implemented. Each of the Tulsa Junior College’s international lan-
guage laboratories is cquipped with a computerized clectronic system
in order to handle simultancous instruction in 24 languages. Other
colleges have invested in the state-of-the-art laboratory, including
Florida Community College at Jacksonville and Central Piedmont
Comnuunity College, NC. The certification program at Tulsa Junior
College has encouraged students from area high schoels to build on
previous language study and to continue their training at appropriate
levels, rather than to begin anew at Tulsa Junior College. In this way,
language proficieney certification helps to increase student enrollment
in advanced courses and, possibly, to seck degrees and/or certificates.
The irony, of course, is that foreign language training ought not be
postponed until college. Fred Hechinger, in his essay “The High
School-College Connection,™ observed that “missing the opportunity
of teaching a forcign language to children at age seven or eight or

*From a desenption of the “Program Philosophy ™ of the Internattonal Language
Insttute, Richland College, provided by Nanette Pascal.

“English as a Second Language (ESL) 1s not a foreign Language per se, although
ts often dassified wath fureign languages ¢.g. the Conter for the Study of Communiry
Colleges at UCLA). I'SL. departments or mistructors may or may not be adnunistra-
tively gronped with foreign langnage departments or mstructors.,
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even younger places an unnecessary and unproductive mental burden
on the teenagers or undergraduates or graduate students who, for the
first time, try to cope with what would have been hardly any effort
at all if it had been begun at the proper level of education. Equally
wasteful is the teaching of foreign languages in clementary school,
dropping it from the curriculum in junior or high school, and then,
five or six years later, at the time of the graduate dissertation, suddenly
requiring and expecting that a student pick up the language that he
or she dropped so long ago.” (p. 124)

The majority of instructors at Tulsa Junior College are part-time.
Only six are full-time. These instructors meet weekly with the dircctor
of the International Language Center to develop instructional strate-
gies which they, in turn, present to the adjunct faculty through an
instructional development series. They also develop proficiency exam-
inations and are responsible for syllabus and textbook adoptions.

In recognition of its relation to the Tulsa business communi: | the
Tulsa World Trade Association named Tulsa Junior Colleger 1991
“International Achiever” for its commitment to educating Tulsans
for the international economy. In this model of foreign language
education, “culture” is likely to mean “business etiquette” and “din-
ing difference,” not historical tradition and major literary texts, The
French In Actionand Destinos: An [introduction to Spanish programs,
produced by the Annenberg/CPB Project, are materials that seem to
work well with this approach, for they are designed “to make lan-
guage and culture come alive,” and “to help students develop commu-
nicative proficiency—listening, speaking, reading and writing.”® The
emphasis is on listening and speaking. In a similar fashion, the editor
of the fourth edition of a standard French text, Parole et Pensee,
announced, “This book is intended as an aid in teaching beginning
students to understand, speak, read, and write French. Listening,
understanding, and speaking are of primary importance, and writing
should not be allowed to come first, or to tke the place of the audio-
lingual aspects of language.” (Lenard, p. Xvii)

Community college language administrators are proud of their
“hands on,” utilitarian approach tolanguage instruction. One admin-
istrator, respondirg to the CCHA survey, pointedly compared his
department with area four-year departments, noting that community

*Taken from the 1990 sheet announcing the Desunos television vourse, videocas-
settes, and printe matcerials.
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colleges had the ability to dedicate themselves totally to foreign lan-
guage teaching without the “inconvenience™ of teaching, say, litera-
ture. Hesaid his faculty did teach the culture, they did teach literature,
but the emphasis was on learning a lar.guage. The central question
for prospective foreign language instructors, he said, was “How will
you excite students to learn the language?”

Many community colleges offer study abroad programs. A great
number, such as Miami-Dade Community College, FL which has
both short, five- to six-week programs in Italy and France and semes-
ter-long programs in Spain, France, and Mexico, use existing consor-
tia, in this case the 180 member College Consortium for International
Studies (CCIS).” Additional community college sponsors for CCIS
study abroad programs include Brookdaiec Community College, MJ,
Eriec Comnunity College, NY, Rockland Community College, NY,
Ocean County College, NJ, Mohegan Community College, CT, Bro-
ward Community College, FL, Westchester Community College, NY,
Broome Community College, MA, Cape Cod Community College,
MA, Mattatuck Community College, CT, and Jamestown Commu-
nity College, NY. Other colleges have developed their own study
abroad programs. Tulsa Junior College, under the auspices of the
International Campus Program, will have three groups studying
abroad in 1992: a business group and a humanities group in London
and Germany, and English language groups in Austria and Germany.,
Emphasis is placed on the development of internatio ~ awareness
skills. Rockland Community College hosts a Center for International
Studies and sponsors foreign study in London and in Israel, In addi-
tion, independent study and enrollment in courses at overseas univer-
sities are available. Study abroad programs provide experiences that
will change students’ affective attitudes. When this is the primary
purpose of study abroad programs, the connections to foreign lan-
guage acquisition and to the study of another culture are seriously
weakened. There are cases where study abroad programs are not
much more than travel tours.

Unfortunately, most community college study abroad programs are
of a particularly short duration, rarely longer than three weeks. While
these programs are certainly valuable, some effort ought to be made
to increase the length of study abroad to at least one semester, or

"The host istitution for the CCIS program is the Institute for American Universi-
ties, chartered by the Board of Regents of the State University of New York.
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ideally, for even a longer period, although cost is certainly one of
the major limiting factors. Casper College, WY boasts a modest
scholarship for foreign travel, and other colleges might follow suit by
atiempting to sccure funds dedicated to study abroad programs. In
addition, the range of countries targeted for study abroad programs
ought to be expanded to include more areas outside the well-traveled
paths to England, France, and Mexico. Finally, efforts nced to be
made to ensure that study abroad courses and programs of study are
integrated into a student’s course of study at his home college.

In addition to study abroad programs, some community colleges
have forged sister college partnerships. Tulsa Junior College, for
example, ie negotiating an agreement with a college in Utsunomiya,
Japan. Special language classes are bemg organized for community
residents who will be hosting Japanese visitors and/or visiting Utsu-
nomiya.

All arcas of the two-year cellege curriculum are affected by issues
of foreign language education. Academic policies and the design of
new programs need to be carried out in coherent 2nd carefully
designed ways in order to ensure the long-term success of existing
and new programs.
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FEPITTMAN BRITTAIN

Making the Most of the

Aiticulation Process

INTRODUCTION

Cross-cultural understanding and foreign language skills are not
only the mark of an educated person today, but it is probable that
they will be requisites for econemic survival tomorrow. At a time
when the nation's youth  .ed learning opportunities that will qualify
them for work in a global «:onomy, we must find the will and the
means whereby foreign linguage programs throughout the nation
respond to the call for effective improvement.

Educators, scholars, government officials and members of the busi-
ness community agree that foreign language skills are not adequate
for promoting the nation’s political and business objectives around
the world. Global interdependency compels us to confront the reality
of our neced to study and understand the cultures, cconomics and
politics of other countries and how these impact the United States.

The gravity of the situation is such that the American Council on
Education recently issued a statement supporting foreign language
cducation as a priority educational objective for the nation. The
report, entitled Wheor We Gan't Say Can Hurt Us: A Call for Foreign
Langaage Competesice by the Year 2000, prescribed these recommen-
dations:

1. Continuity in language learning should take place throughout
the educational process.

2. Language competence should be an educational outcome.

3. Institutional initiatives are needed that will facilitate the process
of language learning for students and faculty.

Fe Puttman Brttam, PH.D., s Char of the Loreign Langieage Department at P
Commumnty College, st Campues, AZ.
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To attain these objectives, a commitment to the review, revision,
and mplementation of an articulation process among high schools,
community colleges, and universitics is essential. This commitment
should be extended to a reccommendation of a similar process between
primary and secondary schools if the sysrem is to provide a smooth
transition in language study for all students. Indeed, the very meaning
of articulation is “joining™, and here it is extended to all levels of
instruction and to the common continuing goals and objectives in
which all levels participate.

This paper addresses the current problems impeding articulation in
forcign language education, and it proposes several strategies for
making articulation workable and successful. We must find ways to
connect the various levels of language learning so that our teaching,
and consequently our learning, is cffective. efficient, and geared to
meet the changing needs of cur nation and our world.

-

CURRENT PROBLEMS OF ARTICULATION

Performarce Standards

There is an absence of performance standards with clear-cut goals
and objectives adaptable to all learning environments. These stan-

Fe Prttsman Brattasn at the AACC toreygn
Langnage Ldnaation Roundtable, Wash-
wigton, D.C.
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dards are necessary for creating the means to assess foreign language
proficiency. Language teachers and professors must be told, “Here is
the performance standard. It is your responsibility to implement this in
your environment with your students.” Such a performance standard
provides the people who operate the system with the opportunity to
build it creatively. It will yield not only quality language-learning
experiences, but also the incencive to achieve even higher performance
standards.

Assessmesit nstruments

The lack of agreement abour state and national language profi-
ciency tests inhibits the development of accurate assessment instru-
ments. The current lack of adequate and cffective evaluation affects
other areas as well: student selection and placement, teaching meth-
ods, and the relationship between languages learned in the classroom
and those learned in “non-academic” environments. As well, efficient
assessment is necessary not only for effective education in schools,
but for the schools’ rapport with employers and their commiercial
expectations of ianguage proficiency in their employees.

University Language Reguirenents Jor Admission

The recent surge of interest in foreign language has resulted in the
reinstatement of foreign language requirements at many institutions
of higher learning,. (Klee and Rogers, 1989; Schulz, 1991) This higher
entry-level foreign language requirement excludes certain students
from cnrolling in or transferring into foreign language programs
because no effort has been made to coordinate/articulate the high
school programs with these changes in foreign language requirements
at the college level. These more stringent requirements, understand-
able and decmned necessary by post-secondary institutions, impact
widely upon the community colleges which must provide language
courses for students caught in the proverbial “middle” and, at the
same time, be certain that their programs are providing the back-
ground to insure studen( success at the more advanced levels of
language study. All this is required of the two-year college curriculum
in a period of no-growth and fiscal restraint.

Q 31
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SoME STEPS TOWARD SOLUTIONS

Lerformance Standards

The foreign language teaching profession should establish a set of
performance standards adaptable to </ learning environments. This
requires research involving the classroom teacher and collaborative
cfforts between high schools, two-year colleges and universities. Input
from language instructors at all levels is needed to create a realistic
appraisal of whatis being taught and how it is being learnedin foreign
language classes. Through careful collaborative research we can deter-
mine what are the best ways to organize the curriculum, how language
acquisition oceursin various classroomsettings, and what methodolo-
gics are most successful at which levels of language development. It
is essential that researchers and practitioners have opportunities to
communicate with one another if meaningful theory-building in lan-
guage learning is to take place. (Bailey et al, 1991)

Assessmernt, Evaluation, and Performarnce Standards

The need to develop acceptab  -alid, and reliable tests and data
collection instruments is also crucic o the theory-building process in
rescarch. (Bailey et al, 1991) In other words, these two critical areas,
evaluation and performance standards, are closely tied to one another.
Useful theories pertaining to language learning and acquisition cannot
be reliably investigated without these proper tools. As Renate Schulz
points out, none of the present second language acquisition theories
offers a complete and coherent explanation of this extremely complex
process. However, as a practitioner, Schulz “sees the prime value of
theory and research in their potential for leading us to possible practi-
cal implications and applications to improve teaching and learning.”
(Schulz, 1991) This is precisely why we need participation from the
Jassroom teacher, the person involved in the day-to-day process of
language education. It is vital that the foreign language articulation
process become a reality. Only then can we accomplish meaningful
research in second language acquisition theories—research that can
result in clearer understanding of the learning process and ultimately,
better products.

an
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University and College Language Requiremerts

If the foreign language teaching profession, through collaboration
on all levels, achieves accepted means of testing and agreed-upon
performance standards, a major problem for students and faculty at
the college level will be greatly alleviated. Students will not arrive at
the college or university with little or no foreign language preparation
and yet be expected to demonstrate effective communicative skills
plus cultural awareness in as little as two years. As Pankenicr pointed
out, “We delude ourselves [and our students] if we think that merely
requiring a year or iwo of language instruction in college is going to
produce significant improvement in the cultural or linguistic sophisti-
cation of our graduates or enhance our ability to compete internation-
ally. If we are as serious about the importance of linguistic sophistica-
tion as we profess to be, then language study ought to be required
from elementary school onward, just as the study of mathematics and
writing is.”” (1990, p. B3)

Swaffar posits, . . . regardless of method, the average performance
at the end of two years of high school or college was not high enough
to encourage expectations that students would be able to use that
second language in some practical way.” (1989, p. 55) Swaffar also
refers to John Carroll's well-known study done in 1967 which
revealed the fallacy of unreasonable expectations: mastery of surface
second language was 2o feasible even in four years.

There are indications that many universitics are, indeed, taking the
steps necessary to enforce language study in the high schools by
establishing higher entrance requirements. The process would benefit
students more, however, if through collaborative efforts the course
of study were defined and agreed upon, developing language compe-
tency to a level that would assure student success at the university
and college levels.

FACTORS FAVORING AN EFFECTIVE ARTICULATION PRGESS

The landscape of education, unfortunately, is littered with the bones
of unsuccessful attempts to articulate courses and programs between
the community college and the university. A significant factor in
these disappointments is the lack of understanding as to what the
articulation problems are, as well as the absence of agreement about
performance standards. The workability and the success of an effec-
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tive articulation effort can be directly infiuenced if the following steps
are undertaken:

1. Review of the articulation history between institutions, both
within the state and within the academic community;

2. Adoption of a prescribed performance standard in which levels
of language proficiency are determined;

3. Development of accepred instruments of evaluation which can
be easily and economically administered at different levels of
language study;

4. Establishment of a mechanism whereby counterparts from each
of the institutions are directly in touch with each other;

5. Rea hing ~ agreement between institutions that, while preserv-
ing institutional autonomy, language courses and programs, will
adhere to prescribed performance standards; and

6. Reinforcement of an unwritten, but clearly and mutually held,
belief in the importance of communication and mutual respect.

ARTICULATION AND CONTEMPORARY NEEDS

The first steps in this endeavor to respond to the national need for
effective improvement in foreign language education are t  adopt
performance standards for language proficiency and o articulate
language courses and programs throughout the system.

Harold Hodgkinson, in his reports on demographic changes in the
Umited States, points out the sweeping changes that we need to prepare
for in the near future. More of our clients in education will be minorit-
ies and women. The major responsibility for preparing these students
for successful completion of advanced degrees is falling to the commu-
nity colleges. By far, the majority of first-time minority, women and
non-traditional freshmen select two-year institutions at which to
begin their college education. Thus, articulation between community
colleges and universities will greatly increase the probability of student
success. Hodgkinson also maintains that now is the wrong time to
orientschools toward serying as screening mechanisms, and thatsince
82% of the workforce between now and the year 2060 will be a
combination of females, minoritics and immigrants, our goals should
be to educate everyone to their highest potential, not “weed” them
out of higher education. Everyone will need a sophisticated education
to successfully operate in the high-tech global village of the future.
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It may appear that this paper, with its emphasis on establishing
foreign language performance standards and assessment instruments,
is in direct contrast with Hodgkinson’s protest against screening
mechanisms. This is certainly not the case, as this paper recommends
that we develop common levels of expected proficiency or language
competency, and the means to evaluare such, is not to “weed out”
the losers or to create an elite group of winners, but rather, it is to
provide a learning situation in which every student can succeed. Heidi
Byrnes, in her presentation to the Georgetown University Round
Table on Language and Linguistics entitled “The Learner-Curricu-
lum-Testing Connection: Who is in Charge?,” stressed the importance
of interpreting testing data so that it can be used to enhance and
improve the process of instruction and the foreign language curricu-
lum, finding in the product of instruction, as ascertained through
testing, means of improving the pProcess of instruction. She posited
that if we do not enhance future learning through the enterprise of
testing, we are engaged in a fatalistic venture,

If language study is encouraged and accepted as an integral part of
the curriculum from grade school through the university level, much
of the current frustration and failure we see in students who encounter
sccond language study for the first time at the college level will disap-
pear. It is not in the best interest of students for us to separate
“our” college level language program from “their” high school and
elementary level language programs. In 1991, Senator Paul Simon
repeated his strong belief that, “more than ever, Americans need for-
cign language fluency [and an appreciation of other cultures].” This
cannot be accomplished in two years of college study. When Senator
Simon visited Botswana, he was struck by the realization that thejr
average fourth grader has four more years of foreign language study
than the average college graduate in the United States,

The reality is that articulation through all levels of language learn-
ingis essential, not only to insure that all students have an opportunity
to study language and culture over a period of several years, but also
to prevent students from needlessly repeating the same materials and
levels of language study throughout their educational careers,

The major mechanism for bringing together counterparts from
many institutions is rescarch. Research is also the major factor in
developing sound theories regarding this complex phenomenon of
language acquisition. Classroom-based second-language-acquisition
research on testing, curriculum development, and expected compe-
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tency levels can help us build good, solid articulation. Universities
would greatly benefit the profession of language teaching if they
encouraged cooperative research between institutions. There is much
to share and investigate: recent second language acquisition theories,
different methodologies, new materials, information on individual
learning styles, to name a few. Graduate students, actively involved
in these areas through their investigatory studies, should be given the
opportunity to work with high school and elementary school language
teachers, actively involved in the process. And who is in a better
position to try these new ideas and processes than the classroom
teacher, who very likely does not have the time to organize the statis-
tics, background research, and the reportitself? University and college
professors, graduate and undergraduate students, high school and
elementary teachers and their students, researchers, and administra-
tors—What a synergetic combination this could be!

CONCLUSION

Effective articulation is, in one sense, the only path to cross-level
improvement mnlanguage instruction. Each level depends on the other.
Overall improvement in the effectiveness of language instruction
which z7//produce, through progressive levels, language “graduates”
who are capable of understanding, speaking, reading and writing a
second language can only come through articulation from elementary
school through college. A regional “pilot™ program involving a public
school district, a community college, and a university would provide
amodel for those who are looking to implement articulation activities
in their environment.

Communication, collaborative efforts among professionals of all
learning environments, as well as administrative commitmeny, are
essential elements to ensure the success of any educational activity,
program or project. Many among the “best and brightest™ have
contemplated what needs to be done to promote articulation in lan-
guage studies. What we must do now is muster the will and determina-
tion to put these ideas into practice.

We live in a world of wide diversity, of extremely rapid change,
and even mere rapid communication. This communication must be
clear; the communicators must be informed and respousible. Let us
learn to talk to each other and to listen. Let us change the dictum so
that it reads, “What we can say won't hurt us,” and then let’s sy it.
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JouN UNDERWOOD

Uses of Technology to Teach
Foreign Languages at Community
Colleges

L WAS INVIFFD TWO YLARS AGO TO MAKE A CONSULTING VISIT TO [HE
foreign language department of a rommunity college in castern Wash
ington state. Their situation was typical: the Dean had offered func
to set up a lab if they could come up with an innovative proposal. A
taculty committee had visited other schools, examined existing facili-
ties on campus, and had written a proposal. When it was approved,
however, the department realized there was another, more serious,
problem fasing them: despite the claims of their own proposal, there
was no real agreement as to what they wanted to do. By the time |
went to speak to them they were filled with ideas bur lacked a clear
or conviricing reason for pursuing any of tiem. They said, “If we just
bought some videotapes, everyone would be happy. But the reason
for a full-blown lab is not so clear.”

The technology quandary is a familiar phenomenon in language
departments at all levels, There are actually three parts to the puzzle.
One is cost: creating or updating a traditional language lab can be a
major investnient in both hardware and software at a time when
budgets are tight. The issue of funding is closely tied to the question
of purpose. If a department is to spend that much money and tme
designing and setting up a new system, they need to be sure they are
going in the right direction. And tied to this issue is the sensitive
matter of differences in faculty interest and motivation. It is human
nature to be curious about new ways of doing things, but it is cqually
human to feel “it’s all very nice, but somehow it's not me,”” or “I'll
never find time to do 742> Clearly, the most uscful approach to all
three parts of the puzzle is a convincing demonstration that rechnol-

Jobu Underieood is Assocrate Professor of Spramsh/languistics at Western
Wshington Universuy.
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ogy can have a very real, uscful and pedagogically defensible place in
language teaching. This paper will primarily address this last issue
and make recommendations to two-year colleges for proceeding—
gingerly, if need be—through this technological wonderland.

LANGUAGE TEACHING TODAY

The language teacher is no longer seen as a dispenser of knoveledge,
an expert holding forth at the front of the room, but rather as a
facilitator or catalystin a world of exploratory and cooperative learn
ing. The teacher creates an environment in which learning can take
place, an atmosphere that is comfortable rather than anxiety-produc-
ing, where students are “safe” to experiment und make mistakes, and
where activities encourage them to use the language to communicate
personal messages with their peers, to solve mutual problems (sue.f
as “A + B pictures with missing information), and ultimately to see
the language as a tool rather than as an object to be commitced to
memory a piece at a time.

The role of technology in this picture has been the subject of some
debate. There are those of us who have argued for some time that
computer-assisted language learning (CALL) has tended to focus on
the more mechanical and less global aspects of language and is there-
fore inconsistent with current methodological theory and classroom
practice.! (Underwood, 1984; Higgins & Johns, 1984) Technology,
it was argued, can be and should be usedin more creative and commu-
nicative ways: task-based activities, simulated dialogues, and global
activities centered on the overall meaning of the language. None of
these exercises are beyond the scope of CALL programming, they
are merely more difficult and more time-consuming to implement.
Meanwhile, other observers argued that predsely since there was no
longer as much emphasis in the classroom on the more formal aspects
of language, the lab would, in fact, be a good place to have students
focus on them, at their own level, and at their own speed. Today,

Tor much of the following discasston 1 will assume a three way distinction 1
types of language caerases, whether m the dassroum or on the computer. (1)
muechanial eacrcises are those i which the forms are manipulated withowt coneern
for the meaniig of the sentences, (2) meamingful exercises require understanding
tae content of the matertal, but without any real exchange of infornanon, (3)
comMUDiatine exeruists contamn some sort of information gap and henee can only
be completed through the sharing of real information.
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both kinds of activities can be found ia the lab, although the drill-
and-practice program still dominates (and has become surprisingly
popular with students). Although the controversy has not been
resolved, withtoday s increasing emphasis on the importance of video
images in the lab, with or without the aid of a computer, including
interactive video, the question of whether the computer itself can
teach language has lost some of its urgency.

TECHNOLOGY IN THE LAB

The traditional audio lab has tpe decks in parallel booths and a
monttoring station at the front where the instructor can choose the
program for the students and overhear w hatis being said in individual
booths. Inthe classic andio routine, students listen to the master tiack,
record therr own response, then replay both the master’s and tair
own for comparison. As early as the 1960 this practice w as criticized
as being oo mechanical and artificial, with too much emphasis on
pronunciation, and not enough meaningful co text or opportunit
for thought. Studhes only confirmed the obvious — 1at students seldom
take the time to record, play back, and compare therr responses, and
are not particularly good at self-correction. (Higgins, 1975) By the
1970° many labs had fallen into disuse. One innov ation saved 1t from
complete mothbalhng: the discovery that it could be put to good use
for a more meaningful type of practice, the listening comprehension
exercise. Textbook publishers began offering tapes vccompanied by
student workbooks designed more to focus on listening washs than to
stimulate speaking. This t pe of audio lab activity continues to be
common today, though in most cases it is no longer practiced in the
laby ireelf bur on the student’s own portable cassette plaver at home
or ou the road; this dramauc shift of audio use from the lab to
the student’s own environment is kaown in the profession as the
“walkman phenomenon.™

ENTER THE COMPUTER

In the 1970% we begin to see another important shift n the lab.
The introduction of the microcomputer (especially , at first, the Apple
II'and the IBM PC) made it possible to put a stand-alone computer
m each student stavion. Early uses were necessarily homegrown and
rather crude—no help, no feedback, three tries and yvou're out—and

RIC .y
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the computer was always right. In fact, CALL programs tended to
suffer from the same drawbacks as the early audio lab: they w.
boring, not highly contextualized, not well integrated into the curricu-
lum, and not designed to strengthen any communicative aspect of
language. Experimentation led to a number of more workable models
for lab practice. These willhere be described in terms of a few standard
generic categories. From these the reader will be able to judge how
much—or how little—the computer may contribute to the student’s
learning.

Drill and Practice

“Classical™ grammar drill-and-practice, the most common use of
the computer for .. guage learning, requires manipulation of words
or sentences where the answer is controlled (such as in “dehydrated
sentences,” fill-ins, and so fouth.). The pedagogical value of such
programs will depend largely on the quality of the error analysis the
program can provide, if any. (Early programs responded with little
more than “Wrong, try again.”} A somewhat more enlightened ver-
sion of drill-and-practice will try to point the confused student in the
direction of the right form by highlighting, the wrong word and hinting
at the problem. The hine may range from a purely grammatical state-
ment (“Masculine or feminine?”) o a reference to the context (“You
mention her. Is Charles a girl?"). Note that the student’s attention is
necessarily focused on the form of the words rather than on their
meaning, and that the feedback from the program is usually phrased
in terms of form, such as parts of speech and tenses. Criticisim of
CALL has centered on this lack of context or semant’ - content; it is
normally not necessary to understand what the sentences mean in
order to respond correctly.

Text Reconstruction

In reconstruction programs, the basic idea is derned from the doze
exercise, passages in which a certain number of words have been
deleted and must be replaced by the student. Reconstruction is an
example of a more contextualized and global type of activity, since
the meaning of the passage is an important clue to the identity of the
missing words. The computer serves as facilitator and aide; when
students are stumped, they can ask for a hine such as the first letter
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of the word, a translation, or some other clue. The extreme example
of a cloze exercise is the Storyboard progran, in which the student
reads a passag » watches as the computer replaces cach word with a
blank, then reconstructs it word by word. A combination of context,
Structure, vocabulary and memory will aid the student in recovering
the words. Hence, it is argued that though it is nota communicative
activity, it 1s definitely a meaningful onc.

Simulation and Games

Just as pilots learn 1O fly in computcr-contro\\cd flight simulators
requiring then to usc real piloting skills, languagc students can partici-
pate in a make-believe world in which rhey must use the target lan-
guage 1o get by. Atthe simplest level, this microworld exists only in
text on the screcih as in the classic adventure game (“You ar¢ ina
forest, there is a house to the left. Which direction do you wish to
move?”). Mor¢ elaborate versions usc graphics or videodisc 1Mages
to simulate their microworld. One of the most promising simulation
projects is No recuerdo, an interactive videodisc project for Spanish
developed at MIT as part of the Athena Project. {mmersed in the on-
screen world of an amnesiac scientist, the st dent uses the computer
to explore the environment, examine objects, - d “ralk” to the char-
acters by typing questions of answers in response ro what takes
place on the screeit. Much of this practice i ctrarly communicative
in nature, since information is being exchanged.

Tool Programs

Sometimes called «gerendipity programs” because they were
designed for purposes other than CALL (c.ge word processing, spell-
ing checkers, databases), various types of tool sofrware lhave proven
useful to the language student. Word-processing programs, especially
those which include a forcign-languagt dictionary and/or spelling
checker, can do much to help students refine their writing skills,
including punctuatioi, spelling, and awareness of m()rpho\ogic:\l
detail. Data-base programs have been used as reference tools, provid-
ing an on-line source of information about gr:\mm:\tical forms or
lexical relationships. Geveral language departments have experi-
mented with using either the local-area nerwork (LAN) in their lab
or their campus computcr-mz\i\ system to have students practice writ-
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ing and “mailing’ messages or short ccmpositions to cach other and
to their instructor. The medium of electronic mail scems to encourage
students to write more freely and to use a wider range of language
functions in their messages (requests, complaints, confirmation, etc. ).

CALL: LOOKING AHEAD

The preceding view of what has been done in CALL is by no means
the whole picture of what can be done with computers in language
learning. Much of the potential of language learning technology can
be surmised from work under way in other fields of computational
research. One promising direction would entail borrowing from arti-
ficial intelligence strategies to make CALL programs “smarter™ and
more “human.” “Intelligent tutoring systems™ may not only know
certain information about the activity (such as knowledge of the
language and the context, or story line, in which the language is being
practiced), they may also learn important details about the student
during the session. Based on an analysis of errors and restarts, the
system can determine what students know, what they do not know,
and what they need to do next. (Underwood, 1989)

Central ‘o the artificially inzelligent system is the notion of parsing,
Parsing programs have complicated algorithms for deciphering the
user’s sentence and determining its meaning or structure—or both.
At the simplest level, parsers can correctly identify the parts of speech
to which words belong, something akin to drawing a sentence dia-
gram. At the other end, parsers can “understand” language well
enough to read a story and summarize it. In an experimental language
learning program developed as part of Athena, the student uses ryped-
in German commands to order a “poltergeist” to move vbjects around
in the graphic mini-world on the screen. By parsing the student’s
commands, the program can determine the intended meaning behind
cach statement and act upon it by causing the appropriate change in
the graphics. (Kramsch, 1985) As promising as such programs sound,
as yet there are very few such systeras which are available to the
teachers who nced them.

VIDEO

Perhaps due to a certain inevitable disenchantment with the limita-
tions and frustrations of CALL (including the technical difficulty in
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achieving anything other than the most rudimentary program), in the
late 1980's videotape recorders came to be seen as a more promising
use of technology. The reasons were obvious—video offers an authen-
tic language sample presented in a culturally-rich context in which
students both see and hear the world of the second language speaker.
What is more, video equipment and tapes were relatively inexpensive
and simple to use, requiring no programming or troublesome soft-
ware. With the growing popularity and standardization of the VHS
videocassette recorder, each booth in the lab could have independent-
ly-controllable color video. For a relatively nominal expense, the
department could acquire a library of foreign films for students to
watch and study.

Thus, the language lab entered the age of video, in which the use
of the computer was not replaced, but rather supplemented by the
rich and colorful environment created by these visual images. New
way's were found to present video material to the student, emphasizing
careful preparation before viewing (“What do you think will happen
next?"), comprehension checks, and using the material for language
study. Teachers were encouraged to show and discuss manageable
chunks of video rather than have the whole piece flash by without
commentary. (Altman, 1990) Once the first glow of enthusiasm had
waned, though, teachers realized that the real problem with video
was not how to show it but what to show. There are hundreds of
foreign filns available on tape, yet few of them are accessible to first-
or second-year students, Video packages from educational publishers
usually consist of pedestrian travelogues or cultural samplers. Video
clearinghouses such as the University of lowa’s Project for Interna-
tional Communication Studies (PICS) offer videotaped television pro-
grams in a variety of languages, programs which have been down-
loaded from international television satellites; the news stories and so
forth are both authentic and recent, but they still suffer from the
problem of accessibility, since neither the language nor the situation
is familiar to the student.

SATELLITE TV/SATELUTE BROADCAST

The popularization of the satellite television dish has led to two
very different applications in foreign language teaching. One is the
use of a properly-aimed antenna dish to receive television signals from
overseas (henee, foreign-language) transmitters. Language depart-
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ments on the east coast can bring in live European broadcasts; with
the difference in time, they can catch the nightly news from Paris or
Madrid over breakfast in Baltimore. Departments using a satellite
dish on the west coast cannot pick up Western Europe but receive
constant progranuuing from Mexico, French Canada, and the Soviet
Union. No soouer had all this authentic foreign language material
becomne available, however, when language departments realized they
faced two thorny issues: what todo withall the hours of video coming
in, and what legal rights—if any—they had to copy and use broadcast
material.

The guestion of copyright is still very confused. Unless one negoti-
ates with the overseas networks for more general rights,’ off-air
recordings may be used in the classroom for only ten days, and the
tape may oe kept for a maximum of 45 days. (Congressional Record,
1981) But even with permission to keep the material, there is still the
enorinus problem of monitoring what comes in from the satellite
twenty-four Lours a day, deciding what to down-load, copying it (on
a mult-standard VTR, since most ceuntries use a different television
scanning system from ours), then determining how—or if—it can be
presented to students. Because such material is only too authentic,
some form of preview or comprehension materials will be needed to
allow students more aceess to the video material. This considerable
process of bringing the programming from airwaves to lab has proven
to require more staffing than most departments can afford.

The second application of satellite dish technology is virtually the
reverse process. To reach remote areas with little or no foreign lan-
guage instruction, especially in the lesser-taught languages, university
forcign language departments have begun transmitting instruction
via satellite. The receiving institution needs only a satellice dish and
sufficient teley ision monitors in their classrooms, Because this use of
technology wenters on the transmission of instruction cather than on
its cnhancement—our underlying topic here—it will not be deale wich
further.

VIDEODISC AND INTERACTIVE VIDEO

The search for good video material becomes acute when the
medium is videodise rather than videotape, for there are still only a

To was an thus manner that PICS obtamed the liense to copy and distribute
Luropean television programaung to U.S. schools.
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handful of useful foreign language discs available. Yet the interest in
videodisc is strong, and it is growing. Its advantages are many, and
they all have to do with control. With uisc, each image in the moving
picture is a single frame of video with a unique index number that
enables it to be accessed quickly and precisely. The best tape players
can only come close, within a few frames, and they may take ten times
as long 1o get there. This gives the teacher a chance to use single
frames of video as slides, to jump forward or back instantly to display
or compare frames or moving sequences. And the picture quality of
the single frame remains every bit as good as that of the moving
sequence.

The videodisc player has one other advantage which accounts for
its increasing popularity in education—it can be controlled by a
computer. Assuming the player is equipped for external connectior.,,,
and that the computer hasa piece of software known as a “videodisc
driver” which allows it to “talk” to the videodisc player, then the
computer can be used as a “front end” to the video, much as the
keyboard serves as the front end to the computer itself. This means
that access to certain key frames, scenes, or lines of dialogue can be
programmed into the computer in advance. The student then only
has to click on a certain arca or “button” on the computer screen to
have it play or replay the scenc or line of dialogue. The resultis known
as “intcractive video™ (IAV).

The potential of [AV is far-reaching. The problem of the accessibil-
ity of the language and conte xt is virtually eliminated. Everything on
the disc, everything that is scen and heard, can be viewed and reviewed
by the student as often as is needed. In addition, the computer can
ask a series of comprehension questions to aid in the student’s under-
standing. Or it can provide an on-line glossary of key words, transla-
tions, an index of key characters in the story, grammar or culture
notes, background readings, and so on. In its ability to freeze video
ondemand and expose its linguistic and cultural sccrets, the computer
has come into its own.

HYPERTEXT AND HYPERMEDIA

The concept of hypermedia is related to the carlicr notion of “hyper-
text,” a way of reading and interacting wich text on the computer
screen. A hypertext system allows users to select a segment of text on
the screen (perhaps by pointing at it or clicking on it) and cause the
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text to open up to a footnote, a translation, bibliographical data, or
some other related text or graphics. Nonsequential links between one
document and another, or between one footnote and another, allow
users to follow trails in any direction without losing their original
context. Thus, each reader in effect creates a new document by chain-
ing together fragments of text in a personal fashion. The result com-
pels us to alter our notion of both the “text” and “reading.” (Under-
wood, 1988)

For all its potential, hypertext is limited to words on the screen.
However, ifonelinks a hypertextsystem to other media (audio, video,
graphics, animation), the result is a rich and powerful delivery system
known as “hypermedia” or “multimedia.” In the same way that
hypertext can zoom open to reveal its inner secrets (by linking to
other, related, text), hypermedia can open windows and take the
“reader” out into the world. Hypermedia gives the student power
over the emvironment: the power to explore a body of information
without being constrained by the author’s view of how it all fits
together, the power to follow an idea as far as one’s imagination, and
the media, will allow. Picture a language activity based on a map of
Spanish-speaking countries; clicking on any point on the map on the
computer screenwould invoke a full-color video image of that corner
of the world. Or the user could “fly” over the map while the video
monitor follows along with a continuous moving video sequence of
what one would see below. Or the program could be used as a kind
of data base, whereby the user types in the name of a country, city,
river, or mountain, and it is then outlined on the map at the same
time asacorresponding color photograph appearson the video screen,
and a voice describes it in Spanish.

CD-ROM: LARGE-SCALE STORAGE OF MEDIA

Adding to the hy permedia picture is the use of CD-ROM (compact
disc-read only memory), a storage medium that closely resembles CD
audio. The drawback of CD-ROM, as the name suggests, is that
one cannot—at present—record on it. Its advantage is its nearly
inconceivable storage capacity: one thin little disk can hold something
in the neighborhood of 600 megabytes, enough to hold the complete
works of Shakespeare and still have room for the Random House
Encyclopedia. What CD-ROM offers the hyp.:rmedia system, then, is
a place to store a nearly inexhaustible supply of foreign language
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material. Chunks of data, which can include text, audio, graphics
and—in time—a limited amount of video, are up-loaded into the
computer on demand. Here one meets the other disadvantage of CD-
ROM—access is slow by the standards of today’s computer. But the
technology is changing quickly; a spinoff or hybrid version will soon
offer greater video capacity, faster speed, and the crucial ability to
record and erase materiai on the disk.

SOURCES OF SOFTWARE

In all this, we have been discussing various types of programs and
materials as if they are all in place, ready for the using. The reality is
considerably more complicated. Mostsoftware now in use in language
labs was developed on the site to suit the needs of the local population.
Apart from the obvious duplication of effort in proceeding in this
manner, it stands to reason that no one department can come up with
all of the techniques and strategies that would be possible if this were
a more collective project. How did this happen? In moving toward
computers, language departments eventually all made the same dis-
covery—ready-made, off-the-shelf software would not suit their
needs. Even if they purchased all the Word Actack, Hangman, and
various other “drill-and kill" programs available, instructors fel
these would never justify their investment in the machines.

Since the first language software began appearing on the shelves,
there has been a more or less continuous debate over the role of the
teacher in the development of programs. While it is clear that any
competent language teacher knows more about designing language
materials than the computer specialists who have been writing the
programs, it is also clear that few language teachers want to know
much about programming. Writing code is an extremely labor-inten-
sive business, best contracted out to computer professionals. In any
case, there are now several alternatives to creating a program from
the ground up. For example, rather than using a general-purpose
programming language such as BASIC or Pascal, a teacher interested
in developing CALL materials would be better off with one of the so-
called “authoring systems™ which have become available in the last
few years. An authoring system is designed so that one does not need
to handle the code at all. The teacher/author need only think about
the content of the program—what it should say and where it should
say it. The programming goes on behind the scenes, so to spea k. Such
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systems are often referred to as “templates™ since they contain all of
the structure but none of the content.

THE LANGUAGE LAB OF THE FUTURE?

Where will the lab go from here? Attempting t. predict future
trends is risky at best. Early proponents of the lan,uage lab pro-
claimed noisily that these machines would prove to be the uliimate
teacher’s aide—a tireless drillmaster, a perfect pronunciation model,
and a way to free the teacher for more intellectual pursuits in the
classroom. The truth, of course, is that the lab very nearly did us in.
Sull, it 1s tempting to extrapolate from what we know to be possible
to what could very soon be reality:

Cris, a freshman student ar a medium-sized urban junior college, is
seated ata workstarion mn what used to be walled the “language lab.”
Several things have changed, though. In front of her is a color screen
on which appear computer graphics and text superimposed on video
mages, all of which Cris controls by the simple click of a mouse.
Through her stereo carphones she hears the dialogue and music of the
video program as well as the digitized voice of “Carlos,™ her computer
and her personal tutor. In a natural voice and impeccable Castilian,
Carlos questions her abou: the content of the opening scene in the
current episode of the video story. Cris answers by speaking a few
words mnto the miature microphone in front of her. Carlos says he
hikes heranswer, but suggests she listen agai to what Pedro said at the
begmnning of the scene .. .

Cris 15 immersed in an authentic language experience. The Spanish
she uses—and hears—is given life and meaning by the vivid context
of the story taking place on the video before her, and by all the
resources which she, and Carlos, have at their dispusal: a pronouncing
dictionary which can search through the dialogue and play back
examples, a visual index of scenes to help her retrace her steps,
“fuomote” dialogue boxes on all imy sreant vocabulary, structure and
culture items—as they occur. Carle , even knows how much Spanish
Cris knows, how to speak to her and be understood, and how much
she understands about the story. He carefully chooses his questions
and his own vocabulary and structure so that at no point is Cris asked
to participate in an activity for which she is not prepared, or which
is too casy for her.

S0




Background Papers 47

Although such a systemis not yet presently in use in this form, most
of the components are currently feasible. The fine-tuned recognition
and understanding of Cris’s speech is now possible on a small scale
(hence the limitation to “a few words™). Carlos’s understanding of her
Spanish could be achieved by a high-speed parser, once the problem of
speech recognition had been overcome. And his knowledge of Cris’s
level and needs merely imitates experimental intelligent tutoring sys-
tems now under development. The hardware in Cris’s workstation is
no longer a “tower™ of separate components (computer, laserdise
player, CD-ROM, speakers, monitors, etc.). Because the computer
contains a recordable/erasable optical storage drive, it can store audio,
video, graphics, and reat data indiscriminately 1nd process it all at
extremely high speed.

CONCLUSION

It is beconung increasingly apparent in the profession that the firse
two years of instruction can be crucial to students’ ultimate success
in the language—determining their attitude toward the language and
toward language learning, their motivation to continue, and their
linguistic foundation for later study. For this reason, the unique cir-
cumstances of community colleges make them in many ways an ideal
environment for language instruction focusing on these crucial early
years. And it is during this time that the use of technology can be
vital.

Do we need technology ? As is hopefully evident from the discussion
above, there are any number of ways in which technological aids can
help, even teach, the student. Even as we explore the appropriate uses
for today’s systems, the hardware gets faster, the sofeware more
sophisticated. But there are other reasons, having to do with the
nature of our world, and the world which is coming. A generation is
growing up which takes technology for granted. Some thirty million
Nintendo games have been sold, and “as their players pass through
the schools and their careers, they will demand no less technology
in the world around them.” (Apple Corporation’s John Sculley in
Borchardt, 1991) And wehave moy ed beyond the question of whether
computers will replace teachers: “Computers will not replace teach-
ers, but teachers who use computers will replace teachers who don’e.”
(DLI-Monterey’s Ray Clifford in Borchardt, 1991) Hence, the real
need in our colleges will not be for the machines, since these can only
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become easier to acquire, but for large-scale faculty training in both
the use and development of technology-related materials. Depart-
ments will have t shift their faculty development encergies from per-
sonal scholarship to the production of materials for the use of begin-
ning and intermediate students.

As student demand for language instruction increases and staffing
funds lag behind or even decrease, the need for well-conceived individ-
ualized instruction will become acute. Colleges are already using lab
work to replace lost classroom contact hours. An otherwise staff-
heavy intensive Spanish program, for example, can now dedicate fully
fifty percent of student credit hours to video and software programs.
With integrated self-study materials, the department can design a
wide-ranging and flexible program for a fraction of the usual cost.
The motivated learner will be able to achieve a basic communicative
competence through an individualized program supported by a text-
book, aundio and video tapes, and the computer. Such programs will
meet the needs of a growing population: (1) students whose skills do
not fit comfortably into any class level, (2) students (or faculty) who
have taken forml coursework in the distant past and want to get back
i touch with the language, and (3) students interested in studying a
language for which no formal coursework is offered. The latter
includes the less commonly taught languages, an increasingly vital
resource in today’s diversified society, yet one which is becoming..
more and more problematic for budget-strapped departments. ’?

Finally, in studying ways of sctting up or remodeling existing lan-’
guage labs, colleges should take a close look at how today’s labs are
being used.” Because ideo and computer material is now being more
closely integrated into the classroom curriculum, many schools are
modifying the traditional concept of the lab as sole audio-visual arca
in favor of installing two or three “media classrooms™ and making
the lab more of a resource center, a drop-in media library for both
students and faculty. The media classroom would feature the equip-
ment needed by the teacher for display: a VCR, a television mionitor,
a computer connected to a laserdisc player and/or CD-ROM or CD
audio. The resource center (the former lab) should be equipped to
attract browsers, with an ample collection of foreign language films
on videotape and videodise, CALL software keyed to classroom cur-

“The International Assouation of Language Labor wories (IALL) will provide free
consulting to schiools interested in reme Jlehing ¢, establishing a media «enter,
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riculum, and both materials and personnel to support individualized
instruction. It should be laid out s0 as to provide workstations for
students working individually or in groups of two or thre (situated
along the walls in an irregular pattern), and an area in the center for
larger group work, including viewing video together on a large-screen
monitor.

In all of this, the department and the facult; must not lose sight of
the humanitarian values which brought them to language study in the
first place—and of the irreplaceable role of the warm and caring
tcacher.
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JOYCES. TSUNODA

Foreign Language Instruction
Across the Curriculum:

A Strategy and Model

“Ihe next step w the developm ot of mternational studies s clearly one
that requires SOMe cross-coUrse, s oss=departmentad, cross-school, cross-
function movation and coordmation . . - Educattonal institstions need
1o go beyond the nastery of kinguage shalls and focus on the aceess that
those lingnage skills grve to the partictiar knoscledge and perspectives of
other nattons. . . for this mfornuition is directly applicable to the bunwnit-
ws, thesocud scrences. . . and o all the substantive realn of undergradite
education.”

Richard Lambert

from /nternationd Stiedses and the

Undergradinte

“Forewn lnguage departments m many colleges hare pointed the way
Jor other huntambtes fields by emphastcing that Fnowledge of foreign
langrages bas o growng vocattonad ntdity m todiy s u world. Business, the
professions, and the mature amd haracter of work are centrally mportant
aspects of contemporary cultn ¢, yet they receie relatizely little attention
froms bistorans, philosophers, socologists, anthrop ologests, and represen-
tattres of other bumanities and soctdl scrences dise plnes.”

John W. Chandler

from an address to the Assocation of

American Colleges

INTRODUCTION

Foreign language instruction traditionally stressed rote memoriza-
tion of common expressions, vocabulary, and sentence patterns as a
primary technique for students to acquire skill in a new language.
Culeural immersion within the classroom and proficiency-based

foyee . Lsmodidis hancellor for Community Colleges amd Senor Vice Presudent
at the Unversiy of Hawan, Robert W Frianco, Robun buptkatea, 1 oruse Pagotro and
Loretta Parg also contributed to this paper.
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eduration which provided realistic experiences have also been popular
iristructional strategics. More recently, the application of educational
technology ro language learning has stimulated great enthusiasm.
Many other innovative techniques have been successfully employed
in language instruction.

Like any other skili, however, a foreign language is most casily
acquired when the student has a vital interest and need to acquire the
skill. Students are strongly motivated when proficiency in another
language is relevant to their everyday experiences. This is best demon-
strated by the apparent case with which children assimilate languages
becau - of their earnest interest in interacting with the world around
them. Those who have had the opportunity to live in other countrics
also find themselves integrating new words, phrases, and sentences
much more casily than in the classroom because of constant exposure
to the language and to the culture.

An across-the-curriculum approach attempts to provide a natural
environment which stimulates interest in learning a foreign language
by providing opportunities to use the language and encouraging an
understanding of the social, historice], and cultural context of the
country of origin. The across-the-curriculum approach is a strategy
to stimulate on campus the environment a4 student would normally
encounter in a study abroad program. This approach enhances class-
room instruction and provides the foundation for advance language
study and study abroad experiences.

iaterdisciplinary programs have been successtully established on
many campuses. Kalamazoo Community College, MI is among the
leaders in this arca, offering both an Associate in Arts degree and
a certificate in international education which incorporate language
learning.

In contrast to an interdisciplinary approach, however, the across-
the-curriculum strategy extends past traditional liberal arts bound-
aries to vocational education, providing vital linkages to the humanit-
tes and sciences for techmcal students who must be equally prepared
for a new international environment.

Inlooking for models to improve foreign language instruction in the
community colleges, we need to remember that despite the intrinsic
meellectual value of learning other languages, the ultimate goal of
foreign language instruction is to facilitate communication and under-
standing. Foreign language instruction is an avenue toward greater
appreciation for human culture (the purview of the humanitics), but
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1t is also a vehicle to develop glubal perspectives and to promote the
eccnomic and social advancement of the individual. As the AACC
Commission on the Future of Community Colleges points out, “In
the century ahead, parochialismis notan option.”' Language learning
today must be viewed in the broader context of international studies
and economic development. This paper describes ways to integrate
foreign languages across-the-curric.!um, particularly in the humanit-
ies, based on the successful experiences of several community colleges
in Hawaii.

SETTING THE STAGE

International studies, induding language instruction, is an integrai
part of the University of Haw aii (UH) Community Colleges’ curricu-
lum m support of the state’s commitment to a leadership role in the
Asia-Pacific regioa. The community college system’s commitment to
internationalizing education s reflected in several planning docu-
ments,

The overriding goal is to provide a curriculum that is relevant for
students living in o multicultural international environment through
diverse foreign language offerings, exchange opportunities for staff
and students, vocational training opportunities for foreign students,
leadership in consorua promoring international education, and
exporting and sharing the teaching and uainung expertise of UH
Community Colleges’ faculty and staff across the Pacific and Asia.

KarioLANI Asia-Paciric ProGraM EmprHASES (KAPE)

In 1986, Kapiolani Community College, one of seven campuses in
the University of Hawaii Community College system, identified four
across-the-curriculum themes—w riting, critical thinking, computing,
and Asian-Pacific. The Asian-Pacific program was largely inspired by
faculty who saw the importance of providing a curriculum focus on
international education with a strong foreign language program atits
core.

'‘Commusston on the Fature of Community Colleges. Budddmg Conmunities. A
Viston for a New Century. Washington, D.C.o Amencan Assoaation of Commuanity
Colleges, 1988, p. 32.
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The college developed a strategic plan providing for “grassroots
empowermeat,” that is, the locus of control was placed with faculty
and starf who would be responsible for implementing the programs.
Two wecek-long institutes in Summner, 1987 gave faculty and staff
the opportunity to devclop proposals zo infuse the four themes into
existing courses and new courses. The campus administrators
assumed the role of program “angels” who garnered the necessary
resources to implement the faculty’s visions.

The humanities de partment played a leadership role in developing
the Asian-Pacific across-the-curriculum program from its inception.
The humanities < partment provided one of the two Asian-Pacific
program woordinators (the other came from the social sciences depart-
ment), who were givenrelease time. The humanities department also
play ed an important role in designiig certificate programs for liberal
arts students during the sccond summer institute and, further, pro-
vided an instructor to function as director of an ingernational food
fair and festival that has become a vital part of internationalizing the
campus.

I'T STARTS WITH LANGUAGE ARTS

Kapiolani’s Asia-Pacific Program Emphases (KAPE) is rooted in a
strong language arts department offering nine Asian-Pacific lan-
guages, some of which may be considered as the “lesser taught”
languages, i.c., Samoan, Tagalog, and Mandarin. The college cur-
rently offers two years of instruction in all nine languages, with more
than 25 percent of the student population enrolled in these courses.

Two distinct forees stimulated expansion of the diversity of foreign
language offerings. In 1989, the University of Hawaii at Manoa added
a second year of foreign language study to its requirements for the
baccalaurcate degree. Also, as KAPE gained momentum, funds from
Title VI and the community college chancellor’s office enabled Kapio-
lani to support a wider range of Asian and Pacific languages. First-
year courses in Mandarin, Chinese, Samoan, and Tagalog were added
to a curriculum which already had strong offerings in Japanese,
Hawaiian, Spanish, and French. First semester courses in Korean and
Russian were added respectively in Fall, 1989 and Fall, 1990.

The humanities faculty worked closely to ensure a goo. epresenta-
tion of global languages such as Mandarin and Russian, and local
languages with limited usage, such as Samoan and Tagalog. French
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and Spanish were included as Asian-Pacific languages because of
the continuing influence of French in New Caledonia and French
Polynesia, and of Spanish in the Philippines and the Mariana Islands.

LANGUAGE IMFUSION

A primary assumption in the Asian-Pacific across-the-curs iculum
program i that courses in related humanitics, natural and social
science disciplines, as well as vocational ficlds, should complement
the foreign language program and vice versa. Therefore, new courses
were introduced into the curriculum to specifically address this
assumption.

Foreign language ‘astruction is based on proﬁcicncy-bascd peda-
£0gY> which presents realistic situations che student may cncounter,
such as ordering food in a restaurant. In addition to courses targeted
for baccalaurcatc cransfer, the language arts departinent developed
industry-oriented courses to meet the practical needs of vocational
cducation students and the local community. Basic conversational
courses such as Japanese for the Visitor Industry, Mandarin, and
Hawaiian provide proficiency in COMMON EXpressions and “cultural
cues” in cveryday situations. Learning a simple phrase such as

Jovee Tsunoda addresses the AA CC Foregn Langudge Lducation Roundtable.
Also prctured: Jobn Underwood and Elrzabeth Welles, Progrant Officer, Natsonal
Lasdowenent for 1he Humanties.
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“Doozo™ (This way, please) in a basic Japanese class enabled a local
security guard to save a group of 50 Japanese visitors during a hotel
fire. A by product of KAPE has been the strengthening of the English as
a Sceond Language (ESL) program by allowing non-English speaking
students to tutor other students. The business education program
actively encourages students to take advantage of the basic conversa-
tional courses. The sales and marketing division has recently devel-
oped a new course on international marketing, which demonstrates
the role of cultural dynamucs in foreign markets, as well as business
custoins and practices. Students in this course are encouraged to take
lugher fevel Asian-Padific language courses to better appreciate the
cultural environment in which they will be doing business.

FOREIGN LANGUAGES IN THE HUMANITIE

Beyond the development of new courses, language study has been
. mcorporated into a wide varicty of existing humanities, social sct-
ences, and science courses. An excellent example of how the integra-
tion of language can enhance learning m the humanities is an Asian
philosophy course which explicitly links language with culture. The
course incorporates foreign terms as well as short excerpts from the
works of foreign authors to demonstrate how cultural philosophies
are reflected in language. For example, students are shown how the
frequent absence of the personal pronoun in the Japanese language
reflects Japan®s predommant philosophics which diminish individual
importance. In contrast, the first person in Enghish is emphasized by
capitalization and frequent placement at the beginning of a phrase.
How words are written is frequently as important as their meaning.
A unit on Chinese philusophies concludes with a brief simulation of
how calligraphy is learned in China and Japan. The students begin
by cleaning the room and its surroundings and by cutting bamboo to
fashion elementary brushes. They are then taught how to sit, breathe,
aud prepare mentally, as well as how to prepare the ink., When all is
readied, with the teacher’s hand as a guide and with intense concentra-
tion on what is to be written, the student executes a character in one
breath. The exercise can be used to show, among other things, how
Taoist spontancity and Confudian discipline may ke complementary
in practice although conceptually contradictory.
Kapiolani students may also take a two-semester sequence of Asian
history courses. In these courses, numerous examples of the historical

.
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and culural role of language in the evolution of Asian civilizations
are discussed. Until English became a powerful tool in British attempts
to colonize and unify the region, linguistic diversity contributed to the
fragmentation of South Asia for centurices. Indian languages strongly
influenced Southeast Asian writing systems. In East Asia, the Chinese
writing system played a unifying role in the cultural and intellectual
traditions of China, Korea, and Japan, despite the significant differ-
ences which merged in the spoken languages of thesc three cultures.
Through the Sanskrit and Pali texts, languages have aico been a
unifying factor in Buddb™ n across many Asian cultures.

In the social science department, anthropology courses explore the
evolution of the human brain and the capa_uy for language. Cultvral
Anthropology 1nvestigates the relationship between language and per-
ception in the cultures of India, Thailand, Indonesia, Samoa, ancicnt
Hawaii, and New Zcaland. Nursing students who are requirced to
take this course are sensitized to cultural dif ferences in both verbal and
non-verbal communication. Pacific Islands Peoples explores issues of
European colonizing and language loss and bilingual/bicultural issues
in contemporary Pacific Islands education, particularly as they related
to accelerating patterns of out-migration. Other social sciences
courses, such as political science, American studies, and geography,
arc infused with substantial Asian-Pacific content.

In the natural sciences, ethnobotany introduces students to the
scientific and indigenous names of Asian and Pacific plauts, and their
cultural significance. Botanical evidence of plant origins in Asia sup-
ports Austronesian linguistic evidence for the human settlement of
the Padific Islands. Hawaiian botany and zoology courses also convey
both the scientific and indigenous names of flora and fauna, and their
use in Hawaii’s broader cultural context.

All of these activities encourage an appreciation for other languages
and cultures. Students also learn foreign terminology for specific

fields.

StupY ABROAD OPPORTUNITIES

Interdisciplinary programs have been introduced on various scales
at the other Hawaii community colleges. Each campus has a strong
relationship with a sister school in Japan or another country, offering
field experiences and humanities and language instructien. Leeward
Community College on the island of Oahu offered a threc-week
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intensive stud) tour of Japan in 1986. In the late 1980s, Leeward
added a series of three-credit courses on Japanese culture taught by
visiting Beppu University professors to its summer school curriculum.
Beppu Uinversity (whose president is a noted artist in Japan) is a
private four-year campus with a strong humanities program. The first
two courses in this series were Japanese Culture from the Perspective
of the Japanese Farmer, and Modern Japanese Literature. A third
course on Japanese calligraphy was well-received by both on-camnpus
students and the community. All of the courses were taught through
local translators. The series continues to be offered in odd numbered
years.

Windward Community College has a sister college relationship
with Kagaw a College in Japan. This relationship provides for recipro-
cal student exchanges each year, and as part of the Summer, 1991
program, Kagawa and Windward faculty artists exchanged their
respective art work for public exhibitions in Japan and in Hawaii. It
was the first Japan-U.S. art exhibit exchange involving a two-ycar
college.

Seven Kapiolani students studied Chinese language and literature
at the Central Insticute of Nationalities, Beijing, lead by a Kapiolani
instructor of Mandarin during Summer, 1991.

CRFATING A CAMPUS ENVIRONMENT

Kapolani's adnuniseration, sta ft, and faculty have also enchusiasti-
cally promoted acevities that encourage linguistic and cultural expres-
sion. These melude ethnic clubs such as the Pacific Asian Student
Assouation, and Korean, Japanc =+, Chinese, Filipina American, and
Samoan cubs and a campus lectuie series which has fearured a noted
Confucianist scholar, experts ou Fast Asian kanji (script) and South
Asian dowry, and specialists oo Hawaiian chant and Polynesian
aratory.

Iach spring the campus sponsors an intert «nonal festval, featuring
thnic foods, lecturers, forums, cultural pertormances, and Asian-
Pacific ilms, all of which sumulate thematie discussions. The festivals
are organized around such themes as “Lite Torces: Fast and West.”
The themes provide the KAPF comnuttee with a broad interpretive
tramework for the itdusion ot many diverse multiculeural o ivaties.
Over the years, students have been able to observe a Same 10 Nava

waemony prformed m the high duefly language, diverse forms of
N
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Hawaiian, Muslim and Buddhist chant, East and Southecast Asian
dance performances with songs in indigenous languages, and Samoan,
Marshallese, Pohnpeian, and Chuukese choral performances, also in
indigenous languages. The performances arc usually held in the cam-
pus cafeteria where students experience the cuisine of the culture
represented.

An international student conference provides students with a forum
to explore and express mea ningful concepts from Asian and Tacific
languages. Last year, award-winning papers explored the Chinese
concepts of conflict and spiritual growth, and the south Asian notions
of life cycle and spiritual growth. In previous years, students have
discussed Polynesian concepts of mana and tabu and Confucianist
notions of the role of the individual in socicty.

Faculty and students are further exposed to Asian-Pacificand inter-
national language and culture at the annual Hawaii International
Film Festival. These films showcase the talents of indigenous Asian
and Pacific region filmmakers. One final strategy needs to be men-
foned in creating a campus environment conducive to foreign lan-
guage learning. Many Kapiolani administrators and faculty spend
their summer months and sabbatical leaves in Asia and the Pacific
region. When they return to the campus, they often have students in
their classrooms with linguistic and cultural ties to the regions they
visited. Frequently one can hear faculty greet students in their native
languages and then discuss contemporary events in their homelands.
Similarly, after students return from a visit home, they update the
faculty member oncurrent developments. These interpersonal interac-
tions leave powerful impressions on both the faculty and the student,
impressing each with the compelling power of language as a vehicle
for friendship and collegiality.

THE PROCESS

As mentioned carlier, administrative support has been very strong.
However, the faculty has been responsible for program development
and control from the outser.

Like many communiry colleges, Kapiolani’s campus-based system
of tenure and promotion facilitates cross-curricula cooperation.
Unlike the department-driven reward system common to many uni-
versities, Kapiolani’s faculty can venture across departmental lines
without fear of neglecting the locus of the reward system. Kapiolani’s
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success is partly due to the administration’s taking advantage of the
interdisciplinary reward system, trusting the faculty’s ability to work
cooperatively in an across-the-curriculum effort and to be responsible
for KAPE.

Administrative support and faculty direction were both key factors
in the two summer institutes held in 1987 and 1988. At these insti-
tutes, faculty members from both liberal arts and vocational areas
met to discuss how they could infuse Asian Pacific cultures and lan-
guages into their courses. Each participant submitted a proposal for
a project to be implemented the following semester. Among the pro-
posed project titles were “My th and Meditatdion in Asian and Western
Religions,” “Music Cultures of Asia and the Pacific,” “Asian and
Pacific Marketing,” and * Zulwural Factors in Health Care.”

The summer institutes did more than change the curriculum. From
these institutes faculty members developed a profound respect for the
Asian and Pacific instructional experase on campus. This is reflected
in the more than 50 faculty members on campus who are involved in
KAPE. New faculty with Asian-Pacific expertise enter a teaching
environment which encourages further scholarly development and
provides fresh intellectual energy to the program.

One result is increasing curricular coherence. With the creation of
new foreign language courses, new courses dedicated to Asia and the
Pacific, and ongoing curricular infusion, Kapiolani has international
courses in all four liberal arts departments. Students are able to enter
an Asian and Pacific trach leading to an Associate in Arts degree, and
transfer credits to Hawaian, Asian, or Pacific Studies, and other
departments at the four-year campus. Students in business, nursing
and allied healeh, food service and hotel operations not only have a
wide range of Asian and Pacific courses supporting their general
education, but a wide range of specifically designed courses enhancing
their understanding of Asia, the Pacific, and Hawaii.

CONCLUSION

Development of parallel activities across-the-curriculum and
across-the-campus can reinforee and energize the language instruction
program at community colleges. The perception of language as a
“window™ to cross-cultural appreciation as well as a communications
tool can be encouraged to support language learning. Co-curricular
activities also reinforee curricular offerings and classroom instruction,
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BeTTE G. HirscH AND CHANTAL P. THOMPSON

Proficiency Goals and the
Teaching of Literature in the
Foreign Language Classroom

SOME DATE THE BEGINNINGS OF THE PROICIENCY MOVEMENT TO 1979,
when the report of the President’s Commission on Foreign Language
and International Studics described Ameiicans’ foreign language
incompetence as “nothing short of scandalous.” The Commission
recommended that national attention be focused on the development
of the forcign language proficiency of U.S. students.

The United States government, long concerned with producing
students at its many language schools who could #se language, not
just analy ze it, had already created a scale for measurirg the language
proficiency of all—from the beginner to the equivaient of the well-
educated native speaker. The scale measured proficiency in four skill
arcas: reading, writing, listening, and speaking. Tests existed for each
area, most notably an oral proficiency test to measure speaking ability.

In the early 1980, the American Council on the Teaching of
Foreign Languages (ACTFL), in conjunction with the Educational
Testing Service (ETS), adapted this government model to suit the
needs of academic programs. The following chart (p. 62) of Assess-
ment Criteria: Speaking Proficiency introduces elements of the ACTFL
scale.

In 1982, a small group of language instructors began introducing
colleagues to the ACTFL proficiency scale, the techniques of oral
proficiency testing, and their applications to the classroom. Since
then, many instructors have changed the ways and means by which
they teach languages, new proficiency-based textbooks have been
created, and an excellent proficiency -based mechods book, Teaching

Botte G. Hirsch 1s Dunston Chaer of Loresgn Langages amd Conmmuneations at
Cabrillo College, CA.
Chantal P. Thompson 1s a Lecturer i Lremh at Brigham Young University.




ASSESSMENT CRITER]A: SPEAKING PROFICIENCY

GLOBAL
Tasks/FUNCTIONS

CONTEXT

CONTEXT

ACCURACY

Tuxr Tyek

Superior
Can discuss
extensively by

Most formal and
informal settings

Wide range of
general interest topics

Errors virtnally never
interfere with

supporting and some special communication or
opinions, fields of interest and  disturb the native
abstracting and expertise; concrete, speaker
hypaothesizing abstract and
unfamiliar topics
Advanced

Can describe and
narrate in major
time/aspect trames

Intermediate
Can maintain
simple face-to-face
conversation by

Most informal and
some formal settings

Some informal
sectings and a hmiced
number of

Concrete and factual
topics of personal
and public interest

Topics related
primarily to self and
immediate

Can be understood
without difficulty and
speakers
unaccustomed to
non-native speakers

Can be understood,
with some repetition,
by speakers

Extended discourse

Paragraph discourse

Discrete sentences
and strings of
sentences

44

asking and transactional environment accustomed to non-
responding to siuations native speakers
simple questions
8 " Novice
e Can produce only  Highly predictable Common discrete May be difficult to Discrete words and ~ .y
formulic daily settings clements of daily life  understand, even for  phrases b

O

utterances, lists
and enumerations

those accustomed to
non-native speakers
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Backgrosund Papers

Langnage In Context, has been written by Alice Omaggio. Hundreds
of two-year college instructors ( :s well as those at universities and in
high schools) have attended familiarization workshops to introduce
them to proficiency principles, and a significant number of two-year
institutions have shifted the emphasis of their programs toward profi-
ciency.

This paper will examine major characteristics of proficiency-ori-
ented foreign language classes as they exist currently at two-year
colleges. It will further explore the role of literature in these classes:
how the principles of the proficiency-oriented classroom can make
fine literature accessible to the intermediate-level student, and how
the reading of this literature can then lead to the development of
speaking and writing proficiency. Our emphasis here is how literature
can be part of the intermediate foreign language curriculum, but we
feel strongly that literature can and should be introduced to students
during their first year of language study. '

THE PROFICIENCY-ORIENTED CLASSROOM

Proficiency-oriented classes do not have book chapters and struc-
tural points to be “covered” as objectives, but rather, they stress what
students can o with language. Indeed, as Donald Rice states, “The
fundamental notion of the proficiency movement is that of Josng, the
idea that it is what we want students to be able to do that should
determine what they need to know.” (p. 13) In some cases, profi-
ciency-oriented classes represent individual efforts, and in others,
language departments have made this commitment.

These classes look at each of the four skills (reading, writing,
listening, speaking) scparatcly, knowing that students are likely to
develop proficiency in cach skill with varied rapidity. For example, a
second-year college student is likely to have higher listening and
reading proficiency tuan speaking and writing proficiency. Instructors
in proficiency-oriented classes choose materials and activities that will
speaifically strengthen the current proficiency of students and help
them move on to the next level.

Instructors with a proficiency orientation often identify and work
with four proficiency levels for each skill: Novice, Intermediate,
Advanced, and Superior. These terms, from the ACTFL scale (sec the
preceding chart on Assescment Criteria). detail what tasks students
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can accomplish with language, in what contexts, and with what
arcuracy. Learner proficiency progresses through the following levels:

Nowvice: Students function using isolated words, such as found in lists
and charts. They often speak and write in sentence fragments, recycling
rextbook material and adding words in English. Most student skills in
the first year course are at this level.

Intermedute: Students function by creating sentences, putting together
what they have learned in a new way to talk about themselves and
others. They ask and answer questions and can navigate through every-
day situanons. Most students in proficiency- oriented classes can attain
this level in their skills during their second year of study.

Advanced: Students are able to speak and write in paragraphs. They
can narrate and describe in past, present and future times and generally
talk about the world. They can handle complicated situations and make
themselves understood by any native speaker. Although reading and
Listeming proficiency may be at this level by the end of the second year
of forcign language study, studies have shown that it is only ar the end
of four years of study that most students can speak and write at this
level.

Supertor: Students function using extended discourse. They are fully
professional and can talk about ideas and the abstract realm. Their
errors rarely disturb the native speaker. Students usually reach this level
durmg graduate studies and after an extended penod of time living and
studving in a country where the language is spoken.

Proficiency-uriented classes use authentic materials that present real
language in real contexts. Literature can be perfect for this. It asks
important questions. It can complement other authentic materials
(timetables, menus, advertisements, magazine and newspaper articles)
to increase students’ comprehension of the culture being studied. Itis
very different from the passages created for textbooks! These pas-
sages, unfortunately, often sound like, to pa raphrase lonesco in The
Bald Soprano as he mocks typical textbook language, “Today is
Tuesday. It comes before Wednesday and after Monday!”

Proficiency-oriented classes are not run by any one method, but
select presen-tation/practice strategies that involve students in mean-
wngful practice and help them stretch up to the next higher proficiency
level in cach skill. This real-life practice can lead to skills integration
(improvement across the skills). Some techniques of practice include:

68
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—Real language that is used in conteat and to perform real func-
tions.

—Many paired and small-group activities—perfect for sharing
reader reaction,

—Topics and functions that are recycled to allow development.

—DPersonalization of material.

—Activities that have a purpose—an information gap to be closed.

One goal of this type of proficiency-oriented class is to develop
students’ reading skills. The question for us is “How does literature
fit in?” Our aim 1s to show how the techniques mentioned above,
when used in the proficiency-based ““class,” can make it possible for
the intermediate student to read literature, If we wait for the student
to be truly advanced before introducing literature, in a third year
language course for example, we have lost at least 90% of all students.
This is not acceptable.

PREPARATION FOR READING LITERATURE

Whatever level of difficulty, proper pre-reading preparation can
yield access for intermediate students. As stated by Joanne Collic and
Stephen Slater in Literature in the Languige Clissroom, these pre-
reading ac “vities can convince students “that the task ahead is not
an impos ible one.” (p. 16) They will succeed, and as C.J. Brumfit
and R.A. Carter in Literature and Langnage Teaching suggest, we
can, perhaps, prevent students from disliking a text becausc it contains
some lterary convention that they do not understand or very difficult
language. (p. 23} They also add that we are “socializ.ng students into
a community of serious readers.” (p. 31)

What kind of activities are useful? We have selected six—one per
century or period of time—as examples. The passages, presented on
the following pages, are in French, but our focus here is on the pre-
reading or preparation work, which is in English. These pages are
extracted from Moments Littéraires, an intermediate-level college text
by Hirsch and Thompson.

|

Activity 1—Middle Ages: Charles d’Orléans, ““Le Printemps” i
(Personification) 1

Activity 2—1€th Century: Montaigne, De /' #:tié (Skim for the |
main idea)

ERIC b9
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Activity 3—17th Century: Moli¢re, L ‘Ecole des Femmes
(Brainstorming)

Activity 4—18th Century: Montesquicu, Letzres Persanes (Point
of view)

Activity 5—19th Century: George Sand, Frangors le champi
(Skim for character traits)

Activity 6—20th Century: Marguerite Duras, La Pluie d’été
(Characterization)

In cach acuvity, you will see that the pre-reading serves to engage
students actively in the reading process. The demanded task necessi-
tates the production of words and of lists, not paragraphs or extended
discourse, as has been the case in the past in many non-proficiency-
oriented textbooks. These short responses are within the capability
of intermediate-level students who can often read at a much more
sophisticated level than they can write or speak. They must extract
meaning from the known and unknown words in order to be able ro
accomplish the task within the given time frame. This fast read
through, or vther preparation, often helps avoid the futile dictionary
search to translate every word that defeats so many readers. The six
activities we have selected as examples are on pages 68-79.

EXPLORING THL CREATIVE DIMENSION OF LANGUAGE
| HROUGH LITERATURE

Whether we use it to teach language, culture, or literature in its
own right, literature’s beauty is that it provides authentic texts that
engage the reader beyond sheer comprehension.

On the linguistic side, “Literature provides a rich context in which
mdividual lexical or syntactical items are made more memorable
... Literary language is sometimes claborate, sometimes marvelously

simple yet, sumehow, absolutely ‘right’, . . Figurative language [casts]

new light on familiar sensations and [opens] up new dimensions ¢
pereeption in a way that can be exhilarating but also startling and
even unseeeling.” If the texts are well chosen and made accessible
through proper pre-reading, students can “begin to appreciate the
richness and variety of the language they are trying to master™ and
they can become more creative and adventurous themselves in the
language. (Collic and Slater, p. §)
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As Deter Schofer points out in his excellent article, “Literature and
. Communicative Competence,” that literary devices such as metas
phors, comparisons and metonymics, which actually “permeate every
part of our lives,” give a n€W dimension to language, even a foreign

language. «Through intimatc contact with the authentic text as a

model,. . - students learn how different types ¢ f language actually
function.” Thus, «[¢ can be said not only that lireratur¢ isin the land

of language, but that the literary is an integral part of our world of

language instruction.” (FL Annals, pp- 332-3)

In Morents Lirtéraires, students learn 1O identify and appreciate

various literary devices. One example entioned carlier is personiﬁ-

cation. In the pre-read'mg for “Le Printemps” by Charles d’Orleans,

students are asked to focus on pcrsoniﬁcation. In the pust-rcading,,

they are asked to react t0 those pcrsoniﬁcations and create some of

their own:

»Quel est Peffer de 1a pcrsonniﬁcmion du temps sur vous en tant que
lee arflectrice? Quelles autres pcrqonmﬁcmions vous vicnnenta I'esprit
qurmd yous penscs au temps et aux saisons?”’

[“How does the personiﬁcmion of time affect vou as @ reader? What
other pcrsoniﬁcmions come to your mind as you think about tun¢ and
seasons?”’

with famous authors as models, students create their own similes,
metaphors, symbols, antitheses and personiﬁcations; involved in the
creative process, they forget their inhibitions and truly “creat¢ with
the language.” By exploring the creative Jdimension of language, stu-
dents com¢ dramatically closer tO making the foreign language their
own. The following activity serves as an illustration.

Consider 2 third semester French class during the first week of
school. The function being worked on isd¢ cription of self and others
in the present. Adjectives are needed to perform this function. While
working on adjectives, the teacher introduces «Rouge,” a SONG by
contemporary French singer and poct Michel Sardous about an adjec
dve and all the comparisons that this adjective evokes:

«“Rouge, comme unt soleil couchant de Meéditerrante
Rouge, conine les joues d'un enfant quand il a trop joue
Rouge, comme la pomme qui te donn¢ lc parfum du peche
Rouge, commne e feu d’un volcan qui va s¢ yeveiller”
ERI
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ACTIVITY 1: Middle Ages

4+ “Le P rintemps,” by Charles d’Orléans

PREPARATION
A. Etudce de mots

Though old French spelling (le vieux frangais) differs from modern
French, many changes are readily recognizable. An s between a vowel
and a consonant, for example, is often dropped in modern French
and replaced by a circumflex over the vowel, as in hospital/hépital,
or vestir/vétir (habiller). The letter y in old French has often become
an i, as in pluye/pluie. Letters have been added in some cases, and
deleted in others.

See if you can deduce the modern French equivalents for the words
below that appear in the poem. If all else fails, you may find it helpful
to pronounce troublesome words aloud.

laissié s’abille beste oyseau
cler soutleil chascun

B. La Personnification

You will at times be able to identify in a poem an image around
which the poem is constructed, such as le temps in this rondeau. The
treatment of le temps as a person is called personnification, a literary
device you will often encounter.,

As you read th poem a first time, list the verbs and nouns that
personify le temps.

O (S,

3
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1

Le temps a laissié son manteau
De vent, de froidure et Je pluye,
Lt o'est vestu de brodeste

e ~oulerl Tuyane,® cler et beau.

Iy a beste ne? oyean

Qu%en son jagon he Jhnte ou cie:
Lo Temps a lassié son mangeay

De vent, de frodure et Je pluye.»

Rivicie, fontaine et ruisseau’
Portent en hvrée’ ole
Gouttes” dargent dorfavrenes’
Chascun shibille de noureau.

Le temps a laissié son manteaut
De vent, de froidure et de pluye,
Et s'est vestu de broderie

De soutetl luyant, cler ¢t beau.

— Rondean VI, 15°
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ACTIVITY 2: 16th Century

+ “De l’amitié, > by Montaigne

PREPARATION

An essay is a short composition on a single subjct, usually presenting
the personal views of the author. As you read for th first time the
passage that follows, note in the margins of your book the main idea
of each paragraph of the essay. During subsequent readings, and in
the comprehension work after the reading, you will be able to look
hack at these initial notes and examine more closely how Montaigne
manages to present his ideas about friendship.
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W

4 D oAMITIR

Ce que nous appelons ordmarrement anus et ames,
ce ne sont qu'accointances et familiarités nouées® par
quelque occasion ou commodité, par le moyen de
laquelle nos Ames s'entretiennent.” Fn Faminé dont
e parle. elies se mélent er se contondent” 'une ¢en
Fautre. d'un mélange st umiversel qu'elies effacent” et
ne rerrow ent plus la couture’ qui les a jomntees, S1on
me presse de dire pourquos je Tannais je sens que
cela ne peut s'exprimer qu'en répondant: «Parce que
et o parce que ¢'était moi».

11y 4. au deld® de rour ce que je puis” en dire, jene
«s quelle torce mexphcable et faule, médiarrice® de
cette union. Nous nous cherchionsavant de nous étre
vus. rapprochés® par des rapports que nous entendi-
ons Tun de Pautre, et aussi, je crois, par quelque
erdonnance du ciel® Nous nous embrassions® pai
fios DOMS: ¢F 2 NOtre premmére 1encontie, qui tut par
I sard en ung grande tote et compagnie de valle, nous
NOWs TTOUS AMes 81 Pris, st eonnus, si hiés entie noas,
que 1ien dis lors ne nous fut 1 proche Gue F'un a
Fautre

CQu'on ne Mette pas en e Tang ces durres anminés
communess 1'en araurant de connassance gqu'un
autte. a1 ne consetlle pas quion contonde leurs
reales. Tes autres anmunes, dans lesquedles il taue
marcher avee prudence et precantion, se nOWrrissent
de services rendus et de bienfatrs” Ma en e noble
commerce.” F'umon de tels amis caant ventablement
partane. elle leur tawe perdre le senument de tels
devous, et chasser d’entie eun ces mots de division et
de ditterence: «brenfait, obhgation, reconnaissance,’
pricee, remerciements, et leurs pareils.
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ACTIVITY 3: 17th Century

+ “L’Ecole des femmes,” by Moliere

PREPARATION

Reading in a foreign language involves confronting both the known
and the unknown. Brainstroming about possible directions in which
a topic may develop prior to reading a passage about that topic can
often help.

In the scenes you will read from Moliére’s / ‘Ecole des fernmes, the
discussion is about marriage and the ideal wife. Before you read these
lines, your class will divide into three groups. One group will generate
(in French if possible) a list of characteristics of the ideal wife that a
traditional and very conservative man might propose. The second
group will create a similar list for the wife of the “liberated male” of
the 1990s. The third group will list what kind of woman areasonable,
“average” man might choose today. One member from each group
will writc the group’s liston the board or on an overhead transparency
and the class as a whole will compare the three lists. Then as you
begin your first reading of the passage from L Ecole des fenues, think
about the characteristics of the ideal wife Moliére chose to list in the
play.

ERIC
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4 1'ECOLE DES FEMMES

ACTF I, SCENE T
ARNOI PHF, AGNES

ARNOLPHE fassrs): Agués, pour m'écouter, lasses
li votre ouvrage.’
Levez un peula téte et tournes le visage:
La. regardez-mor 1 durant cet entrenen,®
Et jusqu'au moindre® mot impiimez-le-vous® biea,
5 Je vous épouse, Agnés; et cent fois La journge
Vous devez bénir® I'heur de votre desunée,®
Contempler la bassesse® ou vous aver éte,
Et dans le méme temps adnurer ma bonte,
Qui de ¢e vil* état de pauvre sillageone
i Vous tat monter au rang® dhonowable bouigooin
Et jouwr de b couche® et des embrassements
Drun homme qui fuyai® tous ces eragenicits,
Et dont d vinge parns,’ fort capables de plae,
Le coeur a refuse Phomewm quitd vous veut tan
15 Vous devez toujours, dis-je. avorr devant les yeux
Le peu que vous éuez sans e noeud® glorieux.
Ahn que cet objet® d'autant nieus vous st i

traval
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ACTIVITY 4: 18th Century

4+ “Lettres persanes, >” by Montesquieu

PREPARATION

The Lettres persanes is actually a novel in the form of leteers in which
tw o Persians traveling in France, Rica and Ushek, write home and to
vne another, commenting on what they see and contrasting life in
France with the customs in their native land. They also receive letters
from home, keeping them informed about their affairs and reacting
to the information in their letters.

When you read a passage, eicher fiction or nonfiction, in which the
narrator’s point of view may color the telling of a story, you as reader
will want to place in perspective what is said. And in a subsequent
reading y ou may want to question how the specific point of view has
influenced the narrator’s way of conveying certain details.

Clearly, the point of view of Rica and Usbek, as foreigners, shapes
the manner in which they mterpret what might seem very ordinary to
a Frenchman of the time. This shift in viewpoint allows Mon tesquicu
to examine the custorns of his countrymen with a critical eye. As you
read cach lecter a first time, list a few habits or characteristics of
the French that strike the visitors as bizarre. Compare notes with
classmates and be ready to draw upon your lists for postreading work.
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¥ LETTRES PERSANES

LETTRE 24. RiCA A IBBEN

Nous sommes & Paris depuis un mos, ¢t nous avons

togours &té dans un mouvement contmucl. Il taut

bicen des atfaires avant qu’on sout logé, quon ait

trouvé les gens 3 qui on est adressg, et qu'on e ot
5 pourvu des® choses nécessmres, qui manquent toutes
a h fois.

Paris est ausst grand qu'lspahan:® Tes manons
sont si hastes gquon jurermt qu'elles ne sont habuées
que par des astrologues, Fu juges bien quime wille
baue cn Pair, g a six ou sept massons les unes sur
les autres. et exttémement peuplée: et que, quand
tont le monde est descendu dans 1y vue, il 3y tanc un
bel embarras.®

Tu ne le cronms pas peat-étre: depuis un mors gque
je sms ick je 'y encore vu mardher personne, [a'
a point de gens au monde qui arent miens parn de
leur machme’ que le< Franganss s courent, ih volent,
les voitures lentes & \siey e pas regle de aos cha-
meaun,® les foratent tomber en svncope,. Powr mon,
QUUBC SUS POt LT a ce fram, ctqu vaks souven”
& ped sans changer d alhire. emage quelquetors
comme mn chretien: ¢ar encoie passe’ quon m'ecla-
bousse® depus fes preds jusque’a i téte:s mars jene pans
pardonner les coups de coude que je tegons reguhicr -
ment et penodiquement. Un horme que vieng apres
MO et qui ne passe me e 12 1o an demn tows et ur
autre qm me crone de Fautre cote me remet soudan,
ot le prevuer mava prics et je n’a pas bt «at pas,
que je suis plus brisé® que 1 yavs fare anx beuess

Ne crois pas que Je puisse, quaiit d present, te parled
d tond® des moeurs” et des coutumes européennes:
n'en ai mot-méme quiune légere idée, et e n'a eu s
pemne que le emps de métonner.

Le rov de France est le plus pusssant prnee de
I'Lurope. I n'a peant de nnes dlor comme le 1o
d'Fspagne son voian, mas 1l a plos de uchesses gue
fun, parce quil fos me de Lo vamiee de ses sagets, plus
wepmsable que les nunes. On laea va anngprendre
ousontenii de arandes gaenos, nlavant dautres
tonds’ que des nves oz g vendre: e, par un
pradige de Foraue husam, ses oupas se o e -
parees, s places muracs, ot Hottos cqupe
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ACTIVITY 5: 19th Century

2

4+ “Francois le Champi,’
by George Sand

PREPARATION

This novel by George Sand presents eleven yearsin the life of Frangois
le Champi. “Champi™ is defined by Sand as “I’enfantabandonné dans
les champs™. We meet Madeleine Blanchet and her family and sce
how their life in a small village changes once Frangois arrives there.

In Chapter 1 of the novel, which follows, you will learn a lot about
Frangois. It is often useful in a first reading to identify characteristics
of a central figure. As you read here, underline passages that give you
these details and then complete the following charr.

Traits physiques Traits de persomnalité
1. 1
2. 2
3. 3
4. 4
ete.
Qo 6 O 76
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¥ FrRANGOIS LE CHAMPI [extrait]

Un manin que Madeleme Blanchet, la jeune meuniére
du Cormouer, s'en allan au bout de son pic pour
faver d la fontame, elle trouva un petit enfant assis
devantsa plancherte, et jouantaved la paille qu sete
de coussinet aux genoux des lavandieres. Madeleme
Blanchet, avant avisé cet enfan, fur étonnée de ne
pas le connaitre, caral @’y a pas de route bien acha-
landée de passants de ¢e ¢bté-d, et on 0’y rencontre
que des gens de I'endroit,

—Qui es-tu, mon enfant? dit-elle au petit gargon,
qu la regardait d'un air de eonfiance, mais qui ne
paru” pas comprendre sa question. Comment Cappel-
fe- ~tu? reprit Madeleme Blancher enle faisant asseonr
i eOte delle et en agenouitlant pour lner,
~Frangon, répondit Fentant,

—brangons qui?

—Qu? dut I'entant d'un air simple.
=\ qui esta Ak

—le ne s pas, alles!

~Lune sms pas le nom de ton pere!
~Je n'en at pas,

—Il v\t done mont?

i poat viblage du
Berry au centre de
by Francet £ sk
board 2 s / pewn
wouss” temimes guy
lavent e huee / va

frequencee
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ACTIVITY 6: 20th Century

4 “La Pluie d’été, >’ by Marguerile Duras

PREPARATION

Marguerite Duras, i this novel published in 1990, paints the portrait
of an unusual family that lives on the fringes of society in Vitry,
outside of Paris. Therr seven children do not attend school, yet books
and reading play animportant role in their lives. As you read, under-
hine the beginming of each mention of this interest in books. Then
make a chart similar to the following one noting relevant facts about
cach family member’s link with reading and books.

Menibres de la farmille Role des livres

le pére
la meére
Etrnesto

Jeanne

les jeunes brothers
et sisters
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Les livres, le pére les ree o ~ de ban-
licue. 1} les trouvart quss. ~¢ - youbdlios,
comune otferts, apres les decés LN gements,

Une fois il avait trows ¢ Luz Vie do: Georges Pompidou.
Par deux fois il 2+ wrt lu ce a3, Uy noait aussides
vicilles publications techmgques ficelées en paguets
prés des poubelles ordinarres mais ¢a, il lusat. La
mére awsst avant lu L V2e de Georges Pompidox.
Cette 17eles avant vaaiement passionnés. \pies celle-
13 tls avarent recherche des Lo
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[“Red, like a sett.ng sun on the Mediterranean Sea
Red, like the checks of a child who has played too muck
Red, like the apple that gives you the aroma of sin
Red, like the fire of a volcano about to wake up”]

After a listening activity to discover the model, students are asked
to choose an adjective and, in groups of two or three, create as mar ;
comparisons as they can in eight minutes. They love it. When the
eight minutes are up, they do not want to stop. They  zak, they
write, they fecl, they create in French. The excitement is complete
when the teacher “prints” their poems and distributes thon to the
class as their first “publication” in French. Here are a few samples of
such creations by second-year students in their first week of school.

Triste Sad
Triste, comme un wifant perdu Sad, like a lost child

Triste, comme le ciel quand il pleut  Sad, like the sky when it rains
Triste, comme un vieil homme seul  Sad, like an old man alone in the

dans le parc park
Triste, comme le dernier baiser a Sad, like the last kiss to one’s
son pére father
Triste, comme quelqu’un qui a Sad, like someone who has lost the
perdu la vérieé truth,
Naif Naive
Naif, comme la neige fraiche sur Naive, like fresh snow on the
les montagnes mountains
Naif, comme le soleil du petit Naive, like the early morning sun
matin
Naif, comme le nouveau-né Naive, like the newborn child
Naif, comme un monde sans guerre  Naive, like a world without war
Naif, comme. . .rous. Naive, like. . .us.

Indeed, literature—and some songs are literature—is an inspiring
model. And why is it so helpful in the language learning process?
Because it fosters personal involvement. To quote Collie and Slater
again, “Engaging imaginatively with literature enables learners to
shift the focus of their attention beyond the more mechanical aspects
of the foreign language system.” (p. S)

With literature, there is some special incentive involved: “Enjoy-
ment; suspense; a fresh insight into issues which are felt to be close

to the heart of people’s concerns; the delight of encountering one’s
g
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own thoughts or situations encapsulated vividly in a work of art; the
other, equal delight of finding those same thoughts or situations
illuininated by a totally new, unexpected light or perspective: all these
are incentives which can lead learners to overc>me enthusiastically
the linguistic obstacles that might be considerea too great in less
involving material.” (Collie and Slater, pp. 6-7)

As Brumfit and Carter state in Literature and Language Teaching,
“It will be a long time before a more versatile piece of educational
technology than the paperback book is invented, and there is no more
easily available sourc~ ‘or personal growth than literature.” (p. 34)

This grow h, both . 1guistic and personal, is not likely to occur in
the teacher-centered classroom where personal student investment is
minimal. In the student-centered, or proficiency-oriented classroom,
however, the possibilities for growth are endless.

LITERATURE AS A SPRINGBOARD FOR SPEAKI iG ACTIVITIES

Open-ended questions

What makes a good open-ended question, especially for intermedi-
ate-level students? In terms of proficiency, the contexts and content
areas in which the intermediate-level speaker operates best are auto-
biographical or personal. Therefore, personalization is the key.
Through personalization, the abstract ceases to be abstract. Through
personalization, a transition is made between the world of ideas and
the “me” world of the intermediate-level speaker. Let us consider
some examples of seemingly difficult open-ended questions that inter-
mediate-level students ¢z handle and love to discuss—because they
are personalized. Note that most of these open-ended question activi-
ties are conducted in small groups to maximize participation and
minimize anxiety. The examples are taken from Moments Littéraires.

Question on Montaigne’s essay, “De 'amitie”.

La phrase de Montaigne *“parce que Cétait lui, parce que ¢’était moi”’
a été reprisc par de nombreux artistes, cn particulier dans le monde
de la chanson. Parlez d’une expéricnce que vous avez partagée avec
quelqu’un, “parce que c’était lui (ou elle), parce que c’était moi.”

[Montaigne’s phrase “Because it was he, because it was I’ has been
used by many artists, especially in songs. Tell about an experience that
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you have shared with someone, “because it was he/she, because 1t was
you.”]

Question on Victor Hugo’s poem, “Demain d XC47,1's Paube. .

Pour se rapprocher de sa fille, Victor Hugo se sérare du monde exté-
ricur. Le souvenir, en tant que réalité intérieure, est-il toujours incom-
patible avec le monde extérieur? Donnez des illustrations personnelles.
Dans quelles circonstances vous arrive-t-il de ne pas faire attention au
monde extéricur? Donnez plusieurs exemples.

[To get closer to the memory of his deceased daughter, Victor Hugo
separates himself from the outside world. Is memory, as an nside
reality, always incompatible with the outside w orld? Give some per-
sonal illusteations. In what circumstances do you exclude or ignore the
outside world? Give several examples.]

Questions on Cyrano’s famous “nose” monologue:

1. On dit que la meilleure défense est une bonne offensive. Cyrano a
un nez qui le défigure. Avant que les autres ne puissent le critiquer, 1l
s décrit d’une maniére spirituelle et amusante qui arréte les critiques
des autres. C'est une des cechniques urilisées par des gens qui ont peur
d’étre critiqués. Que pensez-vous de cette technique? Est-ce que vous
avez jamais utilisé une telle technique? Donnez des exemples personnels.

[It is said that the best defense is a good offense. Cyrano has a nose
that disfigures him. Before others can criticize him, he describes himself
in a witty and amusing way that stops the crinicisms of others. That is
one technique used by people who are afraid of being criticized. What
do you think of this technique? Have you ever used it? Give personal
examples.]

2. Les exagérations dans la vie quotidienne:

a) Trouvez dans le texte les exemples d’exagérations qui vous frappent
le plus. Expliquez pourquor ce sont des exagérations.

b) Pensez aux exagérations que vous faites ou que vous entendez dans
vo-re vie quotidienne. Faites une liste ensemble de ces exagerations,
¢) Four quelles raisons fait-on des exagérations?

[Exaggerations in daily life:
a) Find in the text examples of exaggerations; explain why they are so.

b) Make a list of exaggerations that you use or hear in your daily Iife.
c) Why do we exaggerate?]

56
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Question on “La cantatrice chauve,” by Ionesco:

Les personnages de Ionesco basent leur conversation sur le trivial, le
baral, I’¢vident. Dans quelle mesure faisons-nous la méme chose dans
nos conversations quotidiennes? Pourquoi?

[lonesco’s characters base their conversations on the trivial, the obwi-
ous. Do we do the same thing in our daily conversations? Why?}

Role plays

Role plays add another dimension to personalization. Since illustra-
tions speak louder than explanations, here again let us look at some
examples, taken from Ensuite and Moments Littéraives.

1. Role play based on Mariz Chapdelaine by Louis Hémon.

Mariais faced with a difficult choice: ma rrying one suitor, moving with
him to Boston and benefiting from the ease and conveniences of city
life, or marrying the farmer next door and continuing her difficult
existence in the Canadian wilderness near her family. (Ensurte, p. 478)

Student A: You were born and raised in a small farming community,
and you are thinking about moving to a big city. In one sense, you want
to go, but you also want to stay. Express your feelings and ask for
advice. Respond to your partners’ enticements with further questions
and reservations.

Student B: You are the advocate of the big city. Do everything you can
toentice Student A to leave.

Student C: You are the advocate of the 1ural community. Do everything
Yyou can to convince Student A 1o stay.

2. Role play based on “Priére d’un petit enfant négee” by Guy
Tirolien.

Studert A: You are the teacher of the little child who hates to come to
school. Find out why the boy feels the way he does, and try to convince
his parent that school is important for him. Discuss the value of books,
progress, and “civilization.” Be persuasive.

Studesst B: You are the parent of the child, and you are torn between
theold and the new ways. Defend your child and his desire to follow p
tradition. At the same time, ask more questions about what your child
will learn in a Western school. Fxpress your fears about the influence
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of Western awilization, based on what you have scen. Be open, vet
skeptical.

3. Role play from “SYNTHESE” on the 16th century.

Imaginez une conversation a une terrasse de café entre les cing auteurs
dece chapitre. Labe parle de ses souffrances en amour; Du Bellay décrit
sa nostalgic de son pays natal. Les trois aui.es (Rabelais, Ronsard,
Montaigne) vont essayer de les consoler. Basez vos paroles sur les idées
et les sentiments exprimés dans les passages que vous avez lus.
[Imagine a conversation at a sidewalk cafe among the five authors 1n
this chapter. Labé spcaks of her love troubles; Du Bellay speaks of his
homesickness. The other three (Rabelais, Ronsard, Montaigne) try to
comfort them. Base what you say on the ideas and feelings expressed
in the texts you have read.]

Games

The following games, all taken from Collie and Slater, also engage
students personally,

Team competitions are an enjoyable way of reminding students
about various aspects of a book or text. This can be done by straight-
forward questions, or by using quotes: Who said this? Where? When?
The questions can be prepared by the teacher or, better yet, by students
in groups. The combing of the book or text to find suitable questions
or quotes is in itself a useful revision exercise

Retelling a story seems a fairly unsophisticated way of going over
a book or text just read, yer there is no doubr that it can provide
valuable oral practice in the foreign language. Much of the vocabula ry
nceded will be known, and waing it can help make it part of the
learners® active lexis, while the narrative mode will usually allow them
to use a variety of tenses, connecting words and other discourse
markers.

For small classcs, each student is given a number, then all the
numbers are put into a hat. The student whose number is drawn first
starts ufi, relating the story from the beginning, until interrupted by
the teacher’s buzzer. Another number is drawn and that student
continues the narration. This can sometimes generate animated dis-
cussions about points omitted or related out of sequence.

ERIC 8o
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A “press conference” is agood way to get students to put themselves
back into a literary work they have just read. The roles are the
following;:

1. A press conference officer, who conducts the conference, cails
on reporters to speak, keeps order, and brings the proceeding
to a close.

One, two, or three characters from the book (as appropriate)

are questioned by reporters and give their version of the events.

3. The rest of the class can be reporters. They can be given instruc-
tions on role cards (“Your editor would like you to findout...”)
to make sure that different angles of the story are investigated
and to ensure a more lively press conference. The lower th el
of the students, the more guidance questions they will n

o

The debate is another popular game, where the class imagines that
all major characters from the book or story they have just read are
sailing high in a hot-air balloon, when they start to lose altitude. To
prevent a crash, all but two of the characters must be thrown over-
board. Each character has an opportunity to make a speech outlining
the reasons why he or she should be allowed to remain in the balloon
and survive. The teacher, or a student, presides. After the first round
of speeches, the class votes for the two most convincing characters.
The two survivors make a speech, summing up the crucial reasons,
and trying to add new ones, for their continued survival. Finally, the
class votes for the last remaining survivor.

This activity provides students with a common base of vocabulary
and shared knowledge which facilitates the exercise. Students often
comment with surprise on the insight they have suddenly gained
into their character’s psychology, because they have been forced to
imaginatively put themselves into his or her place.

LITERATURE AS A SPRINGBOARD FOR WRITING ACTIVITIES

Connectors

The transition from sentence-level specch to paragra ph-level speech
is crucial at the intermediate level—that is, if we hope to help our
students become Advanced speakers and wrirers. To make this transi-
ton, students need to work with connecting words, or the various
ways to express relationships between ideas in the target language.
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Literature is a perfect model and springboard for this, and writing is
the best mode to start moving from sentences to paragraphs. The
following activities can be used to work on connectors.

First, students learn to manipul ate common connecting words in the
target language, such as “first of all, then, finally, similarly, especially,
actually, in other words, on the other hand, consequently,” etc. Stu-
dents can be asked to transform telegraphic-style sentences into a
paragraph by adding the proper connectors. (Example taken from
Ensuite, p. 342)

Perspective du récit, dans Pordre chronologigue.

Le renard se proméne dans un bois / 1l sent quelque chose de bon /
1l Iéve la téte /11 voit un corbeau perché sur un arbre / Ce corbeau tient
un fromage dans son bec / Le renard pense a une ruse / 1l demande au
corbeau si sa voix est aussi belle que son plumage / Le corbeau, flatté,
commence i chanter / Quand il ouvre son bec, il perd son fromage / Le
renard le prend / Le renard fait la morale av corbeau.

Students can also be asked to change a poem into prose or a
narration rich in connecting words and original elaborations.
“Déjeuner du matin,” a well-known poem by Jacques Prévert, lends
itself very well to this type of activity. Here is a second-year student’s
unaltered interpretation of “Déjeuner du matin.”

“Déjermer du imatuz, Cest histoire d*un homme et sa femme quand 1ls
prennent le petit déjeuner. Cest la femme qui raconte I'histoire, alors
c’est son point de vue. Puisque la veille elle a conduite la voiture neuve
de son mari et elle est rentrée dans un arbre, il est encore trés fiché.
Par conséquent il ne veut pas parlera elle, méme qu’elle est assise prés
de lui. D’abord il met du café et du lait dans la tasse, et aprés ¢a du
sucre. Mais il fait tout ¢a sans méme la regarder. Elle sair qu’il est
vraiment fiché, c’est-d-dire qu'il pense d’abord i son argent qui s’est
perdu a cause de "accident, mais surtout & la prestige qui s’est perdu
avece sa précicuse BMW. Bien qu’elle veuille lui demander pardon, elle
ne peut pas le faire puisqu'il ne lui parle pas ne la regarde. Finalement,
il met son imperméable et part sous la pluic. Au moins il y a un arrét
d’autobus pres de la maison. Aprés son départ elle commence a pleurer
parce que, en fait, elle n’a pas d’assurance.”

[ Destrser duinatin is the story of a man and his wite as they are having
breakfast. It is the woman who tells the story, so it is her point of view.
Since the day before she drove her husband’s new car into a tree, he is
still mad at her. Therefore, he doesn’t want to talk to her, even though
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she is sitting next to him. First, he puts some coffee and milk in his cup,
and after that some sugar. But he does this without looking at her. She
knows that he is really mad, that is to say that he’s thinking abour the
money that was lost because of the accident, but most of all about the
prestige that was lost along with his precious BMW. Even though she
wants to beg his forgiveness, she cannot do it because he won’t look at
her or talk to her. Finally, he puts on his ramncoat and leaves in the rain.
At least there is a bus stop close to the house. After his departure, she
starts to cry because, actually, she doesn’t have insurance.}

This work on connectors can be done as a follow-up to any reading
assignment; students can be asked, in pairs, to write a 50-word sum-
mary of the reading passage, usinga list of connectors written on the
board by the teacher. Then there is comparison and discussion of the
results.

Summarizing the summary

Students are divided into three groups. Each writes a summary of
the section read, with a maximum number of words. They then pass
on their summary to the next group, which must reduce it to half the
number of words. This is now passed on to the third group, which
halves the length again. Thus, each group is involved in reducing all
three summaries. Final versions are read aloud and changes discussed.

This is a very useful cognitive activity. It teaches students how to
separate the essential from the less important, focus on main ideas,
and formulate thesis statements. As students become aware of ways
of reducing, expanding, and connecting ideas, they are, indeed, being
prepared to write better essays.

Awareness of various writing styles and registers

This is another preparation for good writing. Again, literature is
the model and the springboard. n Mosmsents Littéraires, students read
a couple of letters by 17th century writer Mme de Sévigné. In the first
leteer, Mme de Sévigné writes t0 her daughter, inquiring about her
trip from Paris to Lyon; the style is very formal, very “classique.” As
a follow-up, students are asked to imitate this style and work with
constraints.

Q
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“Le style de Mme de Sévigné refléte les contraintes et conventions de
la littérature du 17¢ siécle. A vous de faire une petite expérience avec
des contraintes de style! Ecrivez sur un ton formel un paragraphe d’une
“lettre” ot Mme de Grignan décrit son voyage 4 sa mére. Défense
absolue d'utiliser le verbe *étre”!”

[Mme de Sévigné’s style reflects the constraints and conventions of
17th century literature. It is now your turn to experiment with style
constraints! Write, in a formal tone, a paragraph from a letter where
Mme de Grignan describes her trip to her mother. You are not allowed
to use the verb “to be.”]

In the second letter, Mme de Sévigné announces, with much sus-
pense, some shocking news (the marriage of two famous people at
the Court). The letter is full of stalling devices and superlatives ("La
chose la plus étonnante, la plus merveilleuse, la plus miraculeuse, la
plus triomphante, la plus singuliére, la plus incroyable, la plus impré-
vue, la plus secréte, la plus brillante, etc.”).

This writing activity follows.

“Pensez a un événement de I'actualité puis écrivez un paragraphe pour
informer un(e) ami(e) de cet événement. Au lieu d’annoncer immédiate-
ment la nouvelle, essayez d’augmenter sa curiosité par votre maniére
d’écrire. Vous pouvez imiter le style de Sévigné, avec beaucoup de
superlatifs, ou vous pouvez utiliser une autre technique. Soyez prétie)
a lire votre paragraphe a la classe.”

[Think of a news event, then write a paragraph to inform a friend of
this event. Instead of announcing the news right away, try to arouse
histher curiosity through your writing style. You may imitate Sévigné’s
style, with a lot of superlatives, v, ,ou may use another technique. Be
prepared to read your paragraph to the class.]

Letters

Another popular activity is letter writing. Students are asked to
write a letter that one of the main characters sends after the end of
the book to explain what happened, and why.

A frer reading the novel Prerre et Jean, by Maupassant, students in
asecond-year course on introduction to literature were asked to write

‘ a letter that Pierre might have sent to his mother. The insight that

} students gained from this activity was profound. They were so
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involved with the book ard their ideas that they forgot they were
second-year students—and they wrote accordingly.

Literature has a way of engaging students so totally that linguistic
obstacles are easier to overcome, especially if students are also g’ ca
the strategies to deal with the linguistic tasks at hand. Some o1 the
writing strategies needed in the proficiency-oriented classroom are
the following:

—Avoid direct translation (Do not translate, reformulate!”)
—Generate ideas

—Keep the reader in mind

—Organize ideas

—Develop ideas

— Write introductions and conclusions

—Re-write: edit for content, proofread for form

It is easy to see that literature is a springboard for a wealth of
language activitics, but trying to do too many activities can harm the
simple, personal involvement that students develop with the literary
piece. The key is balance—activities that are varied, that complement
each other and form a suitable balance between language-enrichment
tasks and a deepening of students’ understanding of the text. The
principal aim of the whole operation is to foster enjoyment of reading
in the learner. The best tasks, both in pre-reading and post-reading,
are the ones that enhance this enjoyment, this personal involvement
that makes literature so appealing in the language classroom.

CONCLUSIONS

«“The ACTEL proficiency guidelines for language have radically
transformed both methods and materials for teaching languages . . .
the teaching of literature could stand a similar catalyst.”” (Rice, p. 14)

As the standards for cutting-cdge foreign language classrooms have
evolved since the 1979 President’s Commission report, so should the
place of literature in the foreign language curriculum. As instructors
consider what they want students to be able to do with the foreign
language before choosing what they should know, so may they look
to what students will do with the literature they read, and to what
the literature can help students do. From the beginning level on, the
need may not be to simpiify the text to be read, but to reconsider the
tasks students are asked to perform. Literature and proficiency must
cohabit the two-year college intermediate-leval classroom of the 90s
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if we are to introduce the majority of foreign language students to the
communtty of successful readers of literature. We should do no less.

BIBLIOGRAPHY

American Council on the Teaching of Foreign Languages. ACTFL
Proficiency Guidelines. Hastings-on-Hudson: ACTFL, 1986.

Brumfit, C.J. and R.A. Carter. Literature and Langnage Teaching.
New York: Oxford, 1986.

Collie, Joanne and Stephen Slater. Lszerature in the Langnage Class-
roors, New Yor':: Cambridge, 1987.

Hirsch, Bette G. and Chantal P. Thompson, Eusuite. New York:
McGraw-Hill, 1989,

Hirsch, Bette G. and Chantal P. Thompson. Monzents Littéraires.
Lexington: D.C. Heath, 1992.

Tonesco, Eugene. La Cantatrice Chauve. Paris: Gallimard, 1950.

Omaggio, Alice. Teaching Language in Context: Proficiercy-Ori-
ented Distructron. Boston: Heinle, 1986,

Rice, Donald. “Language Proficiency and Textual Theory: How the
Twain Might Meet.” ADFL Bulletin, 1991, Vol. 22, No. 1, pp.
12-15.




P ARTICIPANTS:
AACC FOREIGN LANGUAGE
EDUCATION ROUNDTABLE

FEBRUARY 9-10, 1992

DAVID A. BERRY
Executive Director

Community College Humanities

Association;
Professor of History
Essex County College, NJ

FE PITTMAN BRITTAIN
Charr, Foreign Language
Department
Pima Community College, AZ

MARY CASEY
Profect Evaluator;
Professor of French
Prince George’s Communiry
College, MD

CARMEN COPRACIDES
Chair, Foreign Language
Department

Scottsdale Community College,
AZ

DIANE U. EISENBERG
Lroject Co-director
AACC Foreign Language

Education Project

WASHINGTON. D.C.

ISA N. ENGLEBERG
Project Reporter
Prince George’s Community
College, MD

ROGER R. EKINS
Dewr of frstriection
Butte College, CA

JAMES HERBERT
Durector
NEH Division of Education

JUDY JEFFREY HOWARD
Program Officer
NEH Division of Education

BETTE G. HIRSCH
Division Chair, Foreign
Language and
Communications
Cabrillo College, CA

DORTHY JAMES

Professor of Germar
Hunter College, NY

95




92 The Future of Forewn Language Education at Community Colleges

EDWARD ]. KIES
Dean of Humanities
College of DuPage, I1.

RICHARD D. LAMBERT
Director
National Foreign La1guage
Center
Johns Hopkins University

JAMES F. McKENNEY
Director
AACC Office of Educational
Services

STEPHEN K. MITTELSTET
President
Richland College, TX

CONNIE ODEMS
Seriior Vice President
AACC Professional Services

DAVID R. PIERCE
Project Co-director;
President, AACC

BEVERLY SIMONE
President
Madison Area Techuical College,
WI;
Chair, AACC Board of Directors

JOYCE S. TSUNODA
Chancellor
University of Hawaii Community
College System

JOHN UNDERWOOD
Associate Projessor
Spanish/Linguistics
Western Washington University

ELIZABETH WELLES
Program Officer
NEH Division of Education




Participants: AACC Foreign Langiage Education Roundtable 93

“Language lies at the heart of the hunanities. Foreign language instruc-
t1om, when 12 includes serrous study of culture, especially major works in
bistory, literature, philosophy and the arts, is a vital part of a student’s
education i the humarities.”

David A. Berry

Exccutive Director

Community College Humanitics Association;
Professor of History

Essex County College, NJ

“To learn a foreign language 1s to beconie awwdre of howwa buman being
can function and connnnnicate effectively in a rianner different [rom
oneself. This, indeed, enbances an acceptance and an understanding of
drversity.”’

Edward J. Kies

Dean of Humanities

College of DuPage, 1L

“Lunng together barmonionsly m today’s u world community requires
cross-cultiral wzderstanding and language diversity. For many students
the consmumty college may provide the only opportinity to develop
other langiages and cultural understanding. We must not only provide
the opportumty for our students, but extend a positive influence mto
elementary, secondary and university levels through articnlation and
cooperative langiige prograns. a

Fe Brittain

Chair, Foreign Lenguage Department

Pima Community College, AZ

“As the world gets snaller (ad more difficult), it becomes critical that
we encenrage all our students to take a closer look at other cultures
through learniig languages. The community colleges will play a key
role in the continuity of this process.”

John Underwood

Associate P1ofessor, Spanish/Linguistics

Western Washington University
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“Uf u student were to learn nothing more in a foreign langrage class
than that be or sh.” lived amidst a culture, the value of that experience
would be gssured.”

Bette G. Hirsch
Division Chair, Foreign Language and
Communications

Cabrillo College, CA

“The necessary linking of foreign language mstruction with general
education should not be interpreted as adding yet another offermg tv
a smorgasbord of courses in a rigid distribution arrangement. The
AACC’s Futrere Commiission’s Report calls for “a core curricitlunz . . .
~thal_ focuses first on langnage, including the written and spoken
symbol systems.”” Students need belp to nuke comection across the
discipliries and the study of lingiages can serveas one of the connectmg
bridges!”

Joyce S. Tsunoda

Chancellor

University of Hawaii Community College
System

I strongly support the policy statement in all its aspects. The commn-
nity college curricilum, if coordinated with the high school and the
college curriculum, could play a crucial role in giving American students
the six o eight years of sequenced instruction in a single foreign lan-
suage lorgenjoyed in the Enropean educational system, and essentiad to
the widespread development of bigh levels of foreign langiage hteracy.
Serions ttention will need to be paid 10 the practical issues referred to
i Recormendation 5. Inner city commumity colleges, in particular,
will need help in reducing their over-sized classes of foreign languages
are to be serrously taught there. ’

Dorothy James
Professor of German
Hunter College, NY
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“Of conrse we must provide onr studenss with the entinently ‘practical’
skills of modern foreign languages. Our mmcreasmgly multicultural socs-
ety and global economy demand as much. By there is no reason
conumunity colleges canrot sinmltaneonsly =einforce a solid fourndation
m western civilization, If snall Latin and Yess G reek’ were good ernongh
for Shakespeare, a course or tiwo in classical languages ought to be
available 10 our stidents, as well, At Butte C. ollege we have even created
a Certificate in Classical Studyes by linking Latin and Greek with a
conrse in Greco-Roman Cultures, The response has been most grati-
fyimg.”

Roger Robin Ekins
Dean of Instruction
Butte College, CA

£
AACC Vice President Conme Odens hstens
as Richard [ anbers, Dwrecior, National For-
e Langrage Center, Jobns Hoplns Unpers
Sy speaks at the AACC Foreign Language
Education Roundsable,

Beverly Simone, President, Madison Area
Techmcal College, W1 at the AACC Forewn
Langrage Fducation Roundrable, Washing-
ton, D.C,
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