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ABSTRACT

This exploratory study investigates which characteristics of a principal are identified as effective
by teachers in the same school! setting. The data are obtained from the Schools and Staffing Study of
1988 from the National Center for Education Statistics (NCES) of the U.S. Department of Education. The
Teacher Questionnaire of the Schools and Staffing Survey (SASS) questioned 52,000 teachers and their
principals in 9,300 public schools in the 1987-88 school year. Using only public school responses by
teachers that could be linked to a particular principal reduced the sample size to 39,014 teachers Each
teacher's responses on a Likert-like scale of eighteen tems were summed 10 create a scale assessing
perceived principal effectiveness (PPE). The PPE composite scale yielded a Cronbach's Alpha of 9024,
demonstrating a strong internal reliability coefficierd.

A strategy was devised of comparing principals’ mean PPE scores of effectiveness, and
comparing them on some attribute, such as urban status. A statistical procedure developed by WESTAT
(1988) termed "WESVAR" produced weighted estimates and standard errors using a subroutine of the
computer program Statistical Analysis System. Resuits from the WESVAR procedure permit examination
of PPE means from the four effectiveness groupings and comparison of the groups on any given
attribute and the standard errors can be used 1o revea! significant differences in the estimates.

The ana'yses were carried out in three distinct phases. Principal attributes and mean PPE were
first examined for degree status previous teaching assignment, experience, salary. sex, race. hispanic
origin. and age Next to be examined were schoo! characteristics, such as school size, schonl type
(elementary. secondary: community type, percent of compensatory children and percent of children
recei.ing free lunch and the percent enrolied in college preparatory classes. Finally, an analysis is made
of the principal's activity profile. in terms of how he perceives his time usage.

The results of the WESVAR procedure for the principal's attributes were as follows: principals
with only a BA degree. who were younger, less experienced. lower salaried, female, and held
elementary principa'shics in smaller communities had higher (PPE) scale scores than other principals.
with the results statistically significant at the .05 level.

Considerable tentativeness must be applied to the findings until such time that replications
con‘irm the externa! validii, of the Perceived Principal Effectiveness (PPE) scale with schoo!
representative sample sizes of teacher respondents. in addition, a great deal of work must still be
conducted 10 examing possitie interactions between the variables of interest. If teachers do perceive
losc enperiences less cegreed principals as more effective. the resulls have broad implications for
ec_-z - Coms3er the imphcation that higher paid principals are perceived as less effective by
teaz~2's  |i me, be tha! their higher rates of compensation {in an organization where all saiaries are
public information; alone account for perceptions of iower effectiveness.

The second finding of interest is how principals perceive their time usage, and how that relates
1o teachers perceptions of effectiveness Suprisingly, differences in the work profiles of principals did not
atiect scores on the PPE Perhaps principals simply do not have accurate recollections of the number of
hours they spent in the last week on diftering school-related activities Or perhaps the survey did not
represent a typical week For whatever reasons, the anticipated finding that- principals who spent less
time on administration (budgeting. building management, scheduling, etc.) are more effective simply did
not materialize
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3 *+ Effective Principals **

1. Objectives of the Research

The Schoo! and Staffing Survey {SASS) of the National Center for Education Statistics (NCES) of
the U.S. Department of Education is the most thorough and comprehensive survey in the history of
American education concerning the schoo! workforce. SASS Is an integrated series of surveys of public
and private schools, school districts, schoo! principals and teachers. questioning 52,000 teachers and
their principals in 9,300 public schools. The survey was administered for the first time in schoo! year
1987-88 The purpose of this exploratory research was 1o investigate whether principals who scored
more high'y on an effectiveness scale possessed similar characteristics or beliefs. A subsidiary question
was the degree 1o which the SASS data could be used to construct a reliable scale of a schoo!
principal's effectiveness as perceived by members of his teaching staff.
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I. Literature Review

There has been confusion in the research literature regarding effective principals, in par
because such principals have been perceived as a component of effective schools. The effective schools
literature, so well advocated and portrayed by Ronald Edmonds until his sudden premature death,
portrayed the principal as perhaps the crucial actor responsible for making the school more effective
Early 1980's research studies typically identified effective schools, i.e., those whose minority student
body achieved at the same levels as the non-minority student body, and examined the beliets,
characteristics and actions of principals in such schools. Ron Edmonds' five basic characteristics of
effective schools were. a strong, improvement-minded principal, high expectations, an orderly
environment, focus on academic skills, and monitoring of student progress).

Robinson (19€5) summarizes a cluster of studies that has come to be calied the “effective
schools research” that proport 1o demonstrate the basic differences In principal behavior between
eHective and noneffective schools. According to Robinson, principals in effective schools are
characterized as being weli organized, making frequent classroom visits, and conveying high
expectations for students and staff. Eflective schools have an orderly school climate; discipline that is
clear firm, and consistent, and parental involvement In student leaming.

The initia' studies of the effective principal were promising. Ogawa and Har (1985) used a
samnle of elementary and high schools to investigate principals’ influence on student achievement test
scores Using analyses of vanance 1o estimate principals’ effects while controlling for environmenta!l and
organizationa' factors, they found that principals exert a small but significant influence on schoo!
peformance Using data trom seven California elementary schools, Hallinger and Murphy (1983) suggest
1hat eMective instructiona! leadership by school principals s sensitive to school socioeconomic status
anc in low SES schools it involves the type of administrator advocated by Edmonds.

Data from 45 Arizona schoo!s were analyzed to determine the relationships between three sets
of independent variables (organizational structure, leadership style, and environmental characteristics)
and the dependent variable (organizational effectiveness as perceived by principals and teachers)
(Whorton, 1983). Using the school as the unit of analysis, responses 10 an adaptation of Motts
Organzationa! Effectiveness Questionnaire were obtained from 45 principals and 364 teachers (selected
throazh a 20 percent random sample of teachers at each school). The data analysis procedure inctuded
o ~e hnsar regress ot Among the findings were: (1) the three sets of variables, taken together, are
s:iamtzanty reates 1o perle vet eHectiveness, leadership style being the most powerlu! predictor ans
(2 *rz more farmalzes tne sohoo's organizational structure, the greater the teacher's perception tha:
the schoo! was effective

However. not every study was favorable. To assess the effects of principal turnover on schoo!
electiveness at elementary and secondary levels, the operations of schools that changed principals were
compared 1o those that retained principals (Miskel and Owens, 1983). A project conducted at 89
schools in a midwestern state--37 schools with new and 52 with continuing principals—-sampled the
opinions of teachers on organizational and instructional effectiveness by means of variously derived
indexes that measured the perceived organizational effectiveness, and indicators of job satistaction. After
the scored responses were averaged, no evidence was found sither that principal succession has a
significant effect on structurai linkages or that succession increases or decreases organizational
effectiveness.

The research literature following these eary works typically became exhortatory, urging that
principals adopt the beliefs and actions of what was thought 1o represent effective principals. The typica
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5 =+ Effective Principals **

paper presents summaries of selected articles and research reports that address the role of the principal
in areas of instructional leadership,teacher evaluation, and student achievement.

Effective schools have effective leaders. Much of what the school does
to promote achievement is within the principal's powsf to influence and
control. Specifically, there are six leadership behaviors that have been
consistently associaied with schools that are well managed and whose
students achieve. Effective principals: 1. EMPHASIZE ACHIEVEMENT.
They give high priority to activities, instruction, and materials that foster
academic success Effective principals are visible and involved in what
goes on in the school and its classrooms. They convey 10 teachers their
commitment to achievement. 2. SET INSTRUCTIONAL STRATEGIES.
They take part in instructional decision making and accept responsibility
for decisions about methods, materials, and evaluation procedures. They
develop plans for solving students' leaming problems. 3. PROVIDE AN
ORDERLY ATMOSPHERE. They do what is necessary to ensure that the
schoo!s climate is conducive to learning: it is quiet, pleasant, and
well-maintained 4. FREQUENTLY EVALUATE STUDENT PROGRESS.
They monitor student achievement on a regular basis. Principals set
expectations for the entire school and check 10 make sure those
expectations are being met. They know how well their students are
perfiorming as compared 10 students in other schools 5. COORDINATE
INSTRUCTIONAL PROGRAMS They interrelate course content,
sequences of objectives. and materials in all grades. They see that what
goes on in the classroom f:as bearing on the overall goals and program
of the school 6 SUPPORT TEACHERS. Effective principals
communicate with teachers about goals and procedures. They support
teachers atiendance at professional meetings and workshops. and
provide inservice that promotes improved teaching (Sweeney, 1982).

Research concludes that the single most important factor in determining
the suzcess of a school! is the ability of the principal to coordinate,
organize. and support the staff in ptanning, implementing, and
eva'uzing improvements in the school's instructiona! program. Findings
5= resz2:ch on the principal as an evaluator of teachers indicate the
imnorance of schoo' administrators to (1) set clearly defined
nstructional goa's (2) effectively communicate these goals to teachers,
(3) build consensus among diverse understandings of the evaluation
process. and (4) use evaluation results 1o strengthen professional
growth Research also suggests that it is the principal who has the
greates! infiuence in establishing the schoo! climate that will produce
studen: success. (NEA, 1986)

Few studies actually sought to identify principals that were perceived as effective by their sta¥f
students, parents or other principals Exceptions were a Seattle study by Richard L. Andrews (1986) that
disclosed a statistical correlation between student gains in reading and mathematics and teachers’
perceptions of their principal's elfectiveness--especially In schools with many low-income students. Phillip
Hallinger and Joseph Murphy (1983) found that a community's socioeconomic status heavily affected the
behavior of effective instructional leaders and their choice of management style.
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To discover if there were differences in the behaviors of principals in schools of varying levels of
instructiona! effectiveness, 8 of 19 urban minority schools involved in a school improvement project were
selected for study by High and Achilies, (1984). Based on student test scores, two elementary and one
middie schoo! were designated as “high-achigvi=g schools” and four elementary and two middie schools
were designated as “other schools * Data for the study were obtained from questionnaire responses by
teachers on their perceptions of the principals’ behaviors. Observations of principal behaviors and
interviews were conducted 1o confirm the information obtained from the questionnaires. Principals were
ranked very similarly by teachers in high-achieving and in other schools in terms of the influence-gaining
behaviors used

Walberg and Lane (1985) sought to understand the role of the administratet in school
productivity They reviewed school and principal effects amo which & red to affec
student characteristics of age. ability, and motivation; am and quality of instruction; home and
classroom environment. peer influence; television; and fipancial expenditures. They hypothesized that
principa's can use educationa! research to evaluate reform educational programs within schools.
Citing eartier studies, they find that principals’ behavigrs have a direct effect upon the quality control of
teachers. rewar% competent teachers, and indirectiyNnfluencing student learning, by setting high

\

standards. o
\

s~}

Bauck. (19€7) analyzed a‘a:akom/a random sample of 1,413 middie school principals and 50
efective middie school principals. and concluded that formal education and professional associations
are notrelzted to principal effectiveness. “The effective principal appeared 1o have had significantly less
graduate leve! education” (p 91) However, experience, positive outiook, and ability to work with people
are related 1o principals effectiveness These findings are similar to findings on eflective elementary and
senor high principals

3

More recently. (Grady. 1989) research favors a muftidimensional definition of the principal's role
in the absence of comprenensive assessment tools and longitudinal studies, policymakers should be
cautious about accepting instructional leadership as a consistent correlate of effective schools. Zirkel
and Greenwood (1957) cautioned that prescriptive announcements for schoo! improvement currently in
vogue are not all clearly justified by research on schoo! effectiveness. An overview of the strong principal
facior is used as an exampie

G-ady (1989 outlines majo- criticisms of the effective schools movement, such as its (1)
¢mrenn form iz (21 0.97% ~an research claims, (3) promises of quick results: (4) limited research
porpJ 200 (5 tocus 00 n2Trow educational outcomes. {6) promotion of authoritarian techniques. and
(T.c zrz—nnzes onlest scores The “principal principle”, she claims, has been endorsed widely withou!
considering underlying research limitations. Overreliance on the strong principal as a solution to school
problems ignores more recent research findings and reflects the current top-down school organization
inhibiting change and improvement Contradictory evidence about the leadership factor demands a
reexamination of the term "effectiveness.”

However, even among those few studies that did identify effective principals by perception
scales or nomination methods none contained a sufficient sample 1o compare principal characteristics
across the nation, in order to be able to answer questions such as whether or not principals in different
urban settings are perceived by their stafts as equally effective. The current study seeks 1o use a
nationally-representative stratified random sampie of principals and teachers to assess how teacher
assessments of their principal's effectiveness vary by site and principal's attributes
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1. Method

A. Data Source

The data in this study were obtained trom the Schools and Staffing Study of 1988, from the
National Center for Education Statistics (NCES) of the U.S. Department of Education. The survey was
undertaken by the U.S Bureau of the Census, Department of Commerce, for NCES. Questionnaires were
mailed to the administrators (schoo! principals) of 9,317 public schools. The SASS public school sample
was selected from the Quality Education Data (QED) file of public schools. All public schools in the file
wre stratified by the 50 States and the District of Columbia, and then by three grade levels (elementary.
secondary, and combined). Within each stratum the schools were sorted by urbaniclty, zip code (first
two digits), highest grade in the school, and enrtoliment. For each stratum within each State, sample
schools were selected by systematic (interval) sampling with probabllity proportional to the square root
of the number of teachers within a school. The School Administrator Questionnaire was mailed to the
school administrator of each sampled school in February, 1988. A second questionnaire was mailed to
all nonrespondents in March. and a telephone *oliowup on nonrespondents was conducted during April,
May and June The weighted response rates for the Schoo! Administrator Questionnaire were 84 .4
percent for public schoo! administrators '

The SASS sample of teachers was drawn from sampie schools that were asked 10 provide a list
which included all fuli-time and part-time teachers, Rtinerant teachers, and long-term substitutes. Within
each school. teachers were stratified by experience: one stratum included new teachers, and a second
stratum included all other teachers New teachers were those who, counting the 196788 school year,
were in the first second o third year of their teaching career in elther a public or private school system
Within each teacher stratum. elementary and secondary teachers were sorted by subject Elementary
teachers were sored by General Elementary Education, Special Education, and other, Secondary
teachers were sorted by Mathematics. Science. English, Social Science, Vocational Education, and
other The basiz sample of teachers was allocated to the sample schools in each stratum so that the
teacher weiphis were approximately equal. The specified average teacher sample size for each sample
schoo! with 4. 8 and 6 teachers for each public elementary, secondary, and combined schoo!. New
teachers were not oversampled in the public sector. A supplement of bilingual /ESL(English as a Second
Language) teachers were selected. funded by the Department of Education's Office of Bilinual Education
and Mority Language AHairs (OBEMLA) in order to obtain more refiable estimates of Bilingua! /ESL
teachers

The Tez-ret Cuesuonnaires were mailed to the sampled srhwools in February, 1858
Arr-s mazte, 10 cays ater the ma'out and again six weeks I7.er, school survey coordinators were
contaciea 1o remind sample teachers 1o complete and return the questionnaires. A telephone follov.-up
was conducted during April, May, and June Due to the large number of nonrespondents to the mailout
and the necessity for completing the follow-up prior to the closing of schools for the summer, only a
subsample of these teachers was included in this effort. This subsampie had their weights adjusted to
reflect the subsampling

Following the data collection, it was discovered in a comparison of SASS public school
estimates with NCES Public Elementary/Secondary School Universe Survey of the Common Core of
Data (CCD) series, that some Class 1 public school districts were not on the frame. Class 1 schools

“This description of SASS is substantially taken from Charles Hammer and Elizabeth Gerald. Selected
Chara-teristics o Public and Private School Administrators (Principals) 1987-88 Washington, D.C

Nationa! Center for Education Statistics, E.D. TABS, April, 1890.
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include only elementary schools, and for Nebraska, a comparison of the QED and CCD counts indicated
there were about 275 of these schools, with an average of about 10.2 students per school. Because of
these missing schools. the SASS national counts of public schools, administrators, and teachers, and the
corresponding counts for Nebraska, in particular, are underestimated. The effects of these missing
schools on the nature of the bias for averages is unknown. Weighted response rates were 86.4 percent
for the Public School Teachers Questionnaire. The weights were adjusted for nonresponse.’

B. Construction of a Scale of Perceived Principal Effectiveness (PPE).

The Public School Teachers Questionnaire (See Appendix A) contained both teacher
background information regarding their current teaching status, and perceptions and attitudes toward
teaching. ltems that related to the teacher's perceptions and attitude toward their schoo! principa! were
chosen for inclusion into the Perceived Principal Effectiveness (PPE) scale. Examples of the types ot
ems selected appear in Table 1. Eighteen ftems from the Public Schoot Teachers Questionnaire were
selected 1o compose the PPE scale Items where the Likert scale contained a higher score for
undesirable principa! actions were recoded to refiect the proper direction. The composite scale
theoretically ran from 18 to 82. The computer program Statistical Package for the Social Sciences
(SPSS-X, Release 2.2) Reliability program was used 10 assess the internal reliability of the PPE scale.
The SPSS-X Reliability program performs an ltem analysis on the components of additive scales by
computing commonty used coefficients of reliability, among which is a Cronbach's Alpha, and a
standardized item Aipha.  With an n of 38,666 teachers, a standardized item Alpha of .8024 was
obtained, which indicates a high degree of internal reliability.

Although the PPE scale possessed a high degree of internal reliability, one concern that arose
was whether or no! a sufficient sample of teachers were present in the SASS data to adequately
represent an individual principal's score Upon close examination, SASS had been designed to yield
representative samples of national and State estimates, but was never intended to permit estimates at
the s=hoo! district or school level Given the small number of teachers sampled in each school (between
4 and 8), this is equivalent 1o the question of inter-rater reliability between observers. Table 2 displays
the results of an examination of the principal's PPE scores by seven teachers in his schoo!, and the
characteristics of the teachers that provided these ratings. PPE scores range from 33 to 75. Since the
PPE scale has a range from 18 to 82 (or 64 points), it is disconcerting that the range of scores in one
schoo! from seven observers is 42 points, more than half the range of the PPE scale. Analysis of the
standard deviation of the PPE within schools suggested that there was not consistently high inter-rater
rel.ani 7, for a ind .iduz’ schood! principal. Thus. the original research design of this paper identifying
indisua Schoo! prinzipals who were perceived as effective by teachers in their school had 1o be
modidiez

Instead of examining the descriptive characteristics of individua! principals who received high
PPE scores. it was decided that comparing the mean PPE scores for principals with cenain descriptive
characteristics would be more appropriate given the sample design. In this way, average PPE scores by
urbanicity, school size, school type, grade level, sex, degree attainment, and years of experience could
be explored These exploratory findings could then be used as the basis of further study by exploring
individual principal's aftributes with a representative sample of teacher's scores. The exact procedure
was 1o obtain each teachers' PPE score, then obtain the mean PPE of all principals with a given
attribute, such as male principals. .

*This examination of the schQol sample is substantially taken from Charies H. Hammer and Elizabeth
Gerald Selected Characteristics of Public and Private Schoo! Teachers 1987-88 Washington, D.C..
National Center for Education Statistics, E.D. TABS July, 1990.
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W

TTEMS FROM SASS USED TO CREATE
THE PERCEIVED PRINCIPAL EFFECTIVENESS SCALE (PPE)

No. 238. Teachers in this schoo! sre evalusiad tarty.
2. 236, The principa’ lets stall members know what i Sxpecied of them

Nz, 240 The school adminstraton$ pehavior toward the stafl is supportive
and enoouTaging.

Nc 243 Teacmpmmmmmmmmmmnmm
decisions in this achool.

N¢. 246 The prsneipsmnpoorpbdgam;;mbfmm.

No. 248 My pnncwpatentmachoolmhsformmmm backs
me up when | need £

No 249 The prncipal talks with me fregquently about my fnsguctonal practces.

N2 250 Rules for student behavior are consistently enforce by teachers in this
school, even for students who &e not in thew classes

N: 252 The principal knows what kind of school he/she wants ang has communicated
i1 1 the staff.

N+ 254 In this school, stat!t members &@ recognized for a job well dona

Nc 255 | have 10 foliow rules in this schoo! that confuct with my best professional
juogement

N: 258 Goals and priorines for the school are clear.
Nz. 265 Dt you think teacher SDSENteESM i$ 8 SErous problem?

Ne 278 Al this school, how much actual influence do you think leachers have over
schoo! pokcy in detarmening discipine pokcy?

o o=i & ¢ gzhac) how much actual infiuence do you think teaches ha.€ over
schod! poicy in getermuning the conlent of INSenvice programs”?

Ne 277 Al s school. how much actual influence do you think teachers have ove:
school pohcymmngpobeyongrwpingsmdonnmmw
GL.AA:Y?
Table 1

10
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m

SASS TEACHER CHARACTERISTICS FROM ONE SCHOOL
AND PPE SCORES FOR THE PRINCIPAL

Exp. in Exp. in Grades PPE
Field Degree Teaching School JTaught Sex Race Score
Health, PE. BA 6 1 1012 M w 75 o
Biology MA 12 6 7 M w46 e
Soc. Studies BA. 7 4 8 M w 62
Englisn MA 12 ) 7 F w a3
Math MA 15 4 8 F B 45
Music MA 5 1 78 F w 65
Learning Dis MA. 16 8 79 F w 54

m
Table 2 s

C. Statistical Procedures

The teacher file contained a final teacher weight to be used in a Statistical Analysis System
(SAS' computer subprogram devised for NCES to prduce weighted estimates and standard errors
(WESTAT, 1988} The SAS computer subroutine to produce weighted estimates and standar errors is
termed the *"WESVAR" procedure. The WESVAR procedure computes basic survey estimates and their
associated sampling errors using either balanced repeated half-sample replication (BBR) or jackknite
replication For results reported in this paper, the BBR method was utilized. The WESTVAR procedure
utilizes the 48 replicate weights incorporated into the teacher sampie design.

Results from the WESVAR procedure permit the PPE estimates to be compared to those
estimates by othe: aftributes of principals, such as urban, suburban, and rural. Those mean PPE
estimates may then be tested for statistical significance using T-Tests with Bonferronni adjustments
Crosstabular displays of correctly weighted estimates of PPE scores and standard errors, controliing for
principal attributes, were also produced through the use of the WESVAR procedure.

Tab'e 3 contains the principa! attributes of interest for which crosstabular displays of PPE scores
and siandard errors ate reported Degree status, experience, prior field of study. sex, race, hispanic
orig~ aje sa'ary. anc actvity profie were all of interest. in addition, from the schoo! file, variables of
interest were: schoo! size, urbanicity, numbers of Chapter 1 and free lunch students, and percentage of
coliege preparatory students

In the cases of continuous variables, such as principal's age. the appropriately weighted
statistical procedure "PROC UNIVARIATE' was utilized to obtain descriptive statistics tha! allowed the
construction of age quarties The WESVAR procedure was then employed to obtain means and
confidence intervals for each quartile. Occasionally, as with the variable principal's age, t was necessary
to modity the quartile obtained from the univariate. For example, the youngest quartile for principals runs
from age 27 to age 45. with approximately 3/4 of the 2745 age group in age 40-45. Since 27-45 may
constitute a third of a principal's work years, the quartile was arbitrarily spilt into “less than age 40" and
"age 40 10 age 45"

11
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H

ITEMS FROM SASS SCHOOL OR PRINCIPAL SURVEY

SELECTED FOR INFORMATION ABOUT
LOCATION OR ATTRIBUTES

From the School Administrator Questionnaire:

item 012-036
fterm 041
fiem 045-080
flem 051-082
flem 060
fiem 072
Htem 073
ftem 074
flem 078

mmmmwmu
other positions, such as cosching, pelore principaiship
years of expensnce as principsl

annual salary

Pax

race
Hispanc orign
yeas of birth

pest estir. ate 101 the most recent full week of the number of hours spent

e~ O7¢6
{1er. 078
fler, 07¢
lier OEE

in admurisiration

in 1eacher supervision/avaluation

in working with teachers (other than supamsion)
total

Erom the Public School Questionnalre:

fterr. C11-012
fte 012
fter O1E

llem GEZ
1teT. DEE
fem 1386

how many students (in head counts) wer enrolied in grades k-12 in this schoo!”
what is the leve! of this Sschoo!? (elementary, secondary)
which of the foliowing best describes the com munity in which this school
is located? (rural, subirb, medium city, iarge city).
how many ECIA Chapter 1 stude nts are sarved?
fow many students receive free ur reduoed price funches?
wha percentage of this schools 12 grade students &'e enrolied in
academic or colege preparsiory programs? (1 school has 12th grade).

M

Table 3

The analyses were carried out in three distinct phases. Examining Table 3, principal attributes
and mean PPE were first examined for degree status, previous teaching assignment, experience, salary,
sex, race, hispanic origin, and age. Next 1o be examined were school characteristics, such as school
size. school type (elementary, secondary), community type, percent of compensatory children and
percent of children receiving free lunch, and the percent enrolled in college preparatory classes. Finally,
an analysis is made of the principals activity profile, in terms of how he percelves his time usage

L v,
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V. Results

The resuits of the WESVAR procedure for the principal's attributes from the SASS Schoo!
Administrator Questionnaire appear in Table 4. When comparing degree status, principals with a8 B.A.
degree receive higher Perceived Principal Effectiveness (PPE) scale scores than those principals who
possess either Masters or Doctorates, and the resuits are statistically significant at the .05 level.
However, the difierences in the mean estimates are very small, with principals who possess a B.A.
receiving a mean PPE score of 60.57, compared to those with M.A's recelving a mean PPE of 57.06.
Although it was not possibie in this exploratory work to decompose the PPE scores. such slight
differences may refiect only a single position difference in a Likertdike scale on one or two tems, making
interpretation of such mean differences difficult, even ¥ statistically significant.

Not shown in Table 4 are other positions held, such as coaching, before becoming a principal
reveals that PPE scores are lower for those that responded that they heid such a position, however,
none of these results are statistically significant.

Primary teaching assignment before becoming a principal responses were recoded into two
genera! responses elementary and secondary. Significant at the .05 level, principals with elementary
teaching experience outscored those principals who had secondary teaching experience, but again, the
differences are smal. Comparing years of experience, the group of principals with less than three years
of experience hac higher average PPE scores than groups with 4-9, 10-15, or 16-50 years of experience,
and the results are statistically significant at the .05 level. Similarly, principals under age 40 had a
significantly higher mean PPE scores than any other age group.

Comparing the sex of principals shows that female principals receive higher PPE scale scores
than male principals. and the results are statistically significant at the .05 level. Black principals received
lower PPE mean scores than did either Asians or Whites. Hispanics and non-hispanics received similar
PPE mean scores

Equally interesting is comparing principal's salaries. Salaries were grouped into four groups:
‘belov: $36.601", "$36.602-542.500", "$42.501-$50,000", and *$50,001 and above™. The mean PPE of the
highest paid group was below that of the other groups, and the results are statistically significant at the
05 leve.

The resul's of the WESVAR procedure for the school's aftributes from the SASS Public School
Ques'onnaire appea in Tas.e 5 Frincipals in elementary schools have mean PPE scores that are higher
than those in elemeniary ‘secondary schools. middie/junior high schools, or secondary schools, anc the
results are statisticaliy significant at the .05 level. Conversely, principals in secondary schools have mean
PPE scores iower than principals in other types of schools. When comparing community type, principals
in very large clties (over 500,000) have the lowest mean PPE scores.

Table 6 displays the results of comparing the principal's perception of his time during the past
week for teacher supervision and evaluation versus work with t2achers. The PPE mean scores are
virtually identical for the three types of schooi-related activities, and none are statistically significant at
the .05 level.

13
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/

Results of the WESVAR procedure
From the Schoo! Administrator Questionnaire

Standard Confidence Interval Sample

Variable  Estimate Error Lower Upper Size
Degree Status
B.A. 60.57 0.98338 §864 6250 342
M.A §7.06 0.15854 8875 5738 14547
Ph.D. 56.93 0.35135 6625 0782 2846
Prior Teaching
Elementary 5904 0.21529 5862 5946 8,154
Secondary 56.32 0.13242 56.06 5658 22350
Experience
(in years) 0-3 57.87 0.20018 §748 5826 7615
4-9 57.06 0.175585 5671 5740 9,990
10-15 56.77 0.21690 5635 5721 7338
16-50 56.95 0.21298 5652 5736 7,636
Cnlan
eraaty
Low-$36,601 5834 0.20038 §795 5874 7,964
$36,602-$42,.500  58.20 0.18111 §7.83 5858 8,016
$42,501-850.000 §7.12 0.19774 56.73 5750 8,793
$£0.001-highest 5522 0.20322 5482 5562 7,075
Sex
Female 58.81 0.23258 5835 5026 5440
Male 56.82 0.12292 5658 57.06 25,280
Race
Asian 57.97 149708 £§5.03 60.90 211
Black 6§6.04 0.45662 5514 5693 1884
White 57.33 0.10530 §7.12 5754 28344
Hisganic Origin
Mispanic 5€26 0.66279 5496 57.56 933
Non-Hispanic 57.26 0.10503 §7.05 5746 29787
Less than 40 §9.35 0.40081 5857 ©0.14 2325
41-45 5796 0.23172 6750 5841 6964
46-50 5745 0.21462 $7.03 57.87 7,050
51-56 56.50 0.18722 56.13 5686 8344
57-65 56.37 0.22609 5592 85681 7,109
above 66 56.03 0.89654 5427 57178 611

Table 4
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Results of the WESVAR procedure
From the Public School Questionnalre

Standard Confidence inderval Sample

Variable Est. Ermor  Lower Upper Size
School Type
Elem/Sec 57.13 042722 5629 §7.97 2,142
Elementary §9.30 0.14482 88.02 59.59 12,811
Middie Sch.  56.12 0.20484 85.72 §6.52 5,838
Secondary 54.01 0.18229 53.65 54.37 10,993
Community Type
Very Large 53.22 047716 52.28 54.15 1,489
Large City 5654 0.33915 565.87 57.20 2530
Medium City  57.08 0.38964 56.31 57.84 3,020
Smal City 57.68 0.18289 87.32 58.04 8,778
Large Suburb 57.23 0.30225 56.64 57.82 2,498
Med. Suburb  57.63 0.57915 5649 58.76 1,688
Sma! Suburb 56.72 0.41174 5591 57.53 1,489
Rura! 57.65 0.18065 57.30 5$8.01 10,599
Table §

f

Results of the WESVAR procedure
for Principals estimate of time spent

Standard Confidence interval Sample
Varigbie Est Error  Lower Upper Size

Teacher Supervision

0-7.7% 56.68 0.25704 5625 57.26 7.221
7.8-12% 57.39 0.24611 56.91 §7.87 7.414
13-19% 5751 0.26048 57.00 $8.02 6610
Over 19% 57.39 0.20439 5699 §7.79 6.978
Work with Teachers

0-6.4% 57.04 0.23374 5659 5§7.50 7.032
6.5-10% 57.20 0.21332 5687 67.71 7.429
11-16% §7.25 0.26945 5672 §7.78 6,843
Over 16% §7.44 0.26421 5692 57.86 6,883

N
Table 6
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V. Discussion

Ciearly this is an exploratory study, in which great tentativeness must be applied to the findings
until such time that replications confirm the external validity of the Perceived Principal Effectiveness
(PPE) scale with school representative sample sizes of teacher respondents. in addition, a great deal of
work must still be conducted to examine poasible interactions between the variables of interest. Zurkel
and Greenwood. (1987) have cautioned that principal effectiveness may be multidimentsional, “and does
not appear 1o be adequately measured by relying on teachers as the sole data source (p.262)." Perhaps
most important, the smal! differences in PPE scale scores reported In the resuits section must be
regarded with great caution, as the mean differences are only two 10 three points among a sixty-four
point scale.

The first finding of interest is that principals who are younge, less experienced, lower salaried,
female and have held elementary principalships in smaller communities had higher (PPE) scale scores
than other principals. The research studies on effective principals have normally avoided examining such
backgiound characteristics as sex, age, and experience and degree status in relation to effectivensss.
Hov.e.er, If teachers do perceive lass experienced, less degreed principals as more effective, the results
have broad implications for education. interestingly, one researcher, Bauck (1987), also found less well
educated middle school principals more effective. Miskel and Cosgrove (1985), when studying
administrative succession, postulated that a curvilinear relationship may exist between the length of
administrative experience in a school and effectiveriess. Another possibiity is that higher paid principals
(whe are o'sc more experienced and degreed) are perceived as less effective by teachers. it may be that
their higher rates of compensation (in an organization where all salaries are public information) alone
account for perceptions of lower effectiveness.

Tre second finding of interest is how principals perceive their time usage, and how that relates
to teachers' perceptions of effectiveness. Suprisingly, differences in the work profiles of principals did not
a¥e2 scores on the PPE Perhaps principals simply do not have accurate recollections of the number of
hours they spent in the ast week on differing school-related activities. Or perhaps the survey did not
represent a typica! weer. For whatever reasons, the anticipated finding that principals who spent less
time on administration (budgeting, building management, scheduling. etc.) are more effective simply did
not mate‘iaiize

These are tantalizing results. They cry out for replication and further elucidation.

16 BEST COPY AVAILABLE
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‘ Appendix A
The School and Staffing Survey
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'u“ong”s'z 1.5. DEPARTMENT OF COMMERCE

FERATTERS.
SCHOOLS AND STAFFING SURVEY
SCHOOL ADMINISTRATOR

QUESTIONNAIRE
1987-1688

OMS No. 18800621
Approvel Expires Decomber 31, 1988

Dear Principsi:

The Center for Education Statistics (CES) of the U.S. Department
of Education requests your participation in the School
Administrator Survey for the 1987-88 Schools and Staffing
Survey. Your schoo! is one of 8,300 public and 3,500 private
schools across the Nation selected to be in the sampie.

The Schools and Staffing Survey is an integrated set of surveys
consisting of the Teacher Demand and Shorts Survey, the
School and Schoo! Administrator Surveys, the Teacher
Survey. These surveys are revisions of previous CES surveys,
designed to better measure critical aspects of teacher supply and
demand, the composition of the sdministrator snd teacher
workforce, snd the status of teachings:nd schooling generally. The
mrpose of the Schoo! Administrator Survey is to obtain

ormation about the training, experience, and professionsl
background of school principais.

The U.S. Buresu of the Census is conducting the surveys for the
Center for Education Statistics by the authority of Section 406(b)
of the Genera! Education Provisions Act, as amended (20 USC
1221e). The data will be treated as confidential and will be
reported only in statistical summaries that preciude the
identification of any individua! or school participating in the
surveys.

We are conducting this survey with @ sample of schools. While this
minimizes overall response burden, the value of each individual
survey response is greatly increased because it represents many
other principals |, therefore, encourage you t0 participate in this
voluntary survey by completing this questionnaire and returning it
within 2 weeks 10 the Bureau of the Census. A preaddressed
envelope is enclosed for your convenience.

{ thank you for your cooperation in this very important effort.

Sincerely,

Emerson J. Elliott
Director
Center for Educstion Statistics

Enclosure

19
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if this schoo! does NOT have an administrator,
please mark (X} the box.

— 1+ [Jschoot has no administrator

#f you maerked the box above, you do not need

this

t0 complete
questionnaire. Pisase retum it to the Bureau of the Census in the
enciosed postage-paid envelope. Thank you for your

it is important that the questionneire be compieted by the
school administrator (i.e., the princips! or head), not by
anyone eiso at the school.

if you sre unsure about how to snswer a question, plesse
give the best answer you can and make a comment in the

INSTRUCTIONS

sny questions, cell the Bureau of the
Census collect at (301) 763--2220.

tf you have

Please return your completed questionnaire to the
Buresu of the Census in the enciosed postage-paid

‘“Remarks’’ section.

enveiope. Plesse retum it within 2 weeks.

THANK YOU FOR TAKING PART IN THIS STUDY.

1.. Which of the following college degrees MAJOR FIELD CODE NUMBERS FOR QUESTION 1b
havs you earned? (Mark ali the degrees you
have eamed.} QENERAL
b . What was your major fisid of study for sach
degree? (Use the code numbers st right.} : ; Aw‘cm‘ m& nma! resources solences
C. In what year did you receive sach degres? :: Amwcmt:mcm i “mmlm
Biologicatlife science Geology sCence
Degree(s! earned Major | Yesr | 38 Commoncations T 38 Othor physical sciences
(Mark (X) ali that apply)  [field code|received] 17 Computer and informaetion sciences Socisl sclences
) (b) (e} 28 Fir ond spplied Bts g mu
02 |+ O cssocme 'degrefe or e e % Sociology
| ocstional certificste ‘ 29 Law Other socis! sciences
' ~———] 24 Letters (English, tersture, speech. classics) <o qyepgr
[016] [017] | 35 Ly aclence
o018 | {2 3 Bechelor's degree 27 m" nay science
30 Psychology
018 | 020 | :; Public affairs and services
[o18] |3 OO 2nd Bachelor's degree s Y
CEER CEN EDUCATION
[o21 ) | C Master's degree [1:-’_
— Genersl educstion Special educstion
- ‘ 82 Pre-slementery/esrly chiighood educstion 71 “‘.‘““"‘d‘" the emotionslly
02¢] |5 T 2nd Master's degree i) Secondary educetion 72 B the memally
] Subject ares aducstion retarded
‘ Agricultural educa 73 Educstion of the
027 ] ¢ U Professional diploma 028 | 029 | Eg Ant ,d.,c‘:,'.'m von megh.znumgrm.on
or education specialist Bitingus! educstion impaired ‘
(At least one year D 87 Busmess. commerce. and 78 Ommer spocial aducation -
[ o {032 § 88 English educetion Other e«
030 ] |7 O Doctorste (e.g.. ©F Home economice saucetion. 89 Educations! sominstraton
Ph.D.. Ed.D.} @ 62 industris! arts, vocstions! and g ss?ucmw mmmy
| ' ; |o3s ] [0 ©¢ Musie education 84 Other sducation
[P0 ¢ O Coree g . o8 P o man
L.LB.,JD. D.DS) f1e’ 66 Resthiog sducation
87 Science educstion
, 88 Socis! studies/socis! sciences
| S ‘ : sducstion
038 | | # LINo Degree or dipioma

SOk §ARS 2 (10 X-67:
[€)

ERIC
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T

2. eaching o oo did you have prior 1o "j'
e you have to 039 teach
becoming a princlipal? (If less than one year, % 2 Years of g
enter “1°".) i o [ None s
i

b. ¥ ymdmhr; secondary
ﬁmn:xmm"you “MT

T

|
i
i

Total years — Continue with 38
o [J None — Skip to item 4

TEACHING ASSIONMENT FIELD COOE NUMBERS FOR QUESTIONS 3¢ AND 35

01 Prekindergarten
02 Kindergenen

Special aress (Continued) Sclence

26 Specisl education

94 Fores 2
©3 Geners! slementsry 13 Foreign langusge 32 Chein 31 Voostions sducation
Specie!l Aress 13 Mealth, physical education 23 Geology science
04 Art 14 Home m 24 Physics 22 Al others
O8 Basic akills snd remedis! educetion ::m.m 28 Genersl snd il other science
©8 Bilingua! education 7 Mm'm“-""""“
gz gumen m:nu:n 48 Reading ‘
08 Engish! 19 Refigion/phiiosophy
10 Egﬂh :n.gu"m"nm“ nguege 20 Socia! studiee/social science
i
335. in your last year of teaching before you becamesn !
sdministrator, what was the field of your PRIMARY |
T clasaai? (Goe the codos iated. T
you taug most ¢ ¢ .
Ceove e v o ot | L o P S
was divided equally een two A T schedule
either fiel2 85 your primary assignment field, mark box 1, ;‘&t_T_l ! divided between two fields

and enter the second field in item 3b.)

b. Ware some of your classes In other fieids?

it

043 | 1 [0 Yes — in what fleld did
teoach the @

you
second most classes? ——»
(Use the assignment field codes kisted above.)

200 No

4. What other positions, if any, did you hold
before you became a principai?

Mark (X} all that apply.

s [ Department head or curriculum coordinator
1 [ Assistant principsl or program director

3 [ Guidance counselor

« [J Athietic coach

oas | s [ Sponsor for student clubs, debate teams
s ] None of the sbove
§. Prior to this school year, and since earning your first
coliege degree, how many years have you been
employed in each of the following poshtions? (I less
than one year, enter **1.”” If none, mark the box.) Years
8. As the principal in this school? o [J None
b. As the principal in other schools? 1082 Years
o O None
C. In other school or district administrative positions? ;053 | Years
i o (J None
d. in other nonteaching nonadministrative positions in 1054 Years
elementary and secondary education? T
! o [J None
€. in positions outside elementary To65 | Years
and secondary education? |
| - | o O None
Tgge 4 g 2 2 FORM $488-2 (10-30-¢




“3. Aside from coltege coursework for » degres, ] Inservice training in evelustion and supervision
have you had any of the types of vl D .
training for your current position 2 O Training in management techniques
Mark (X) all that apply. s [0 An administrative intemship
4 [J None of the above
7a. What is your anncal sslary from this achool this $ Ewmw
and deductions?
yeat before taxes i o[]Position is unpaid
b. For how many months of the are you :
Wn:hc-dmxmm 081 | _______ Months employed
8. Which of these benefits do you receivs, in t‘m v [J Housing or housing expenses
whole or in part, from this school (or district) O
in addition to your salary? Toes] 21 Mosls
Mark (X) all that apply. {982 ] 3 [J Tuttion for your chiidren
ioss | ¢ LJ College tuition for yourself
oes | 8 O General medical insurance
roe7 ) ¢ [J Dental insurance E N
@1Dﬁmupmeimu'mee. 1
E.T_‘ﬂ ¢ ] Cer/transportation expenses
F—’_‘D » O Pension contributions
@mﬂuméofhm
9. Are you male or female? 4:"3 1 I Male
! 2 [0 Female
1
10. Whatis your race? 1573 + O American Indisn, Aleut, Eskimo
t 2 O Asian or Pacific islander (Japsnese, Chiness,
Mark (X) only one box ] Filipino, Korsan, Asisn Indian, Vietnamsse,
- Mawaiian, Guamanian, Samoan, other Asian)
! » O Black
J‘ « 0 White
i
11. Are you of Hispanic origin? ro74] 1 O Yes
i 20No
12. What Is your year of birth? :on
! 1190
{
Remarks
. - 23
LRI s
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13. For your most recent full week, what le your best School-relsted sctivities Hours spent
mammumxmm (1) 2)
echool-related sctivities during aftes school - building (14
hours? (Report hours to the nearest wi-ole hour. If ‘mmﬁ, | Onw
you did r;or sp;nra"’:tm& ona p:ortic)um activity during : —_— 077 L one
the week, ms “None’’ box. ,

#.Curriculum metters o ] None
076
o.Teacher supervision/evsiustion o [ None
d. Working with teschers (other than 079 |
supervision/svaluation) o [ None
{ o080
.nsm ﬁm o D NO“.
f. W with students snd teachers | 981
(other than discipline) o [J None
g.Parent/community relations 2
’ o [J None
. 083 |
h.Tesching classes o [J None
. 084 |
{. Preparstion for classes o [J None
) _ 08Ss |
J. Fund raising/obtaining resources o [J None
088
TOTAL ‘

14. m m? :f“ t!;o :;?:;lmg;:.r:. mnm:. (Mark (X] one box on sach line.)
problem, a minor pr m.mnhnmoﬂomh Not &
your school. Serious | Moderste Minor problem

087 l
8. Student tardiness 8. O 20 30 «
088 |
b. Student absenteelsm b. O 20 s «0
088 l
¢. Teacher sbsenteelsm e. O -0 s «0
090 j
d. Students cutting class d. O 2 ) s O
081 |
e. Physica! conflicts among students o. ] : 0 20 a0 s
092
£. Robbery or theft t. = 10 20 310 «0
093
g. Vendalism of schoo! property 8. s 0 2 0 0 « 0
094 |
k. Student pregnancy h. | ) 20 3D «0
098 l
§. Student use of alcoho! i s 20 s 0
086 |
J. Student drug abuse B 10 20 18] «0
087 ]
k. Student possession of weapons k. 1O 20 s « 0
098 l
1. Physical abuse of teachers B 'O 2 0 s 0 « 0
099 |
m. Verbal abuse of teachers im . 1O 20 0O « 0
FORM BASS- 2 (1030 8"

o
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158. Does thie schoo! have a formal teacher
evaluation program?

L]
{

: 100] 1 O Yes
;DNo

§
|
1

b. Does this school have a particular program to
help beginning teachers (0.g., 8 master or
mentor teacher program)?

1101] 10 Yes
i 2 ONo
{

infiuence you think each group or person has on

16. Using the scale 1-6, indicats how much ACTUAL |

(Mark the sppropriste box on each line.)

e hancerning the following sctivities — | A
8. Establishing curriculum p o Mo ™ el

(1) School district/Governing board (e],0 20 s0 0 0 D

(2) Principai/Hesd Elj 'O 20 0 <0 O e

(3! Toachers 104 + 1 20 10 «O 0 e
b. Hiring new full-time teachers :,

(1) School district/Governing board FEQ 10 2] 0 «0 s e

(2) Principal/Head i:sE 'O 20 s0 «O0 0 eJ

(3 Teachers ) 0 a0 30 0 0 O
C. Setting discipline policy ’:

(1) Schoo! district/Governing board I-LE] s [ 20 s0 «0 s ¢

(2) Principal/Head E} O 20 3 «0 s 0

(3) Teachers }_"Eﬂj 1O 20 sO «O0 0 s

17, tngamaat b ificut was o IS0 1 1) eyt i
1987-88 school year? 2 O Generally difficutt ,
Mark (X) only ane box. 2 J Ditficult in some fields — Specify — i‘,?t’;’”;’ge

« [JDoes not applg’;‘there were no
vacancies — Skip to item 18

18. 1o teaching vacancy could not be filied with
8 full-time teacher quslified in a course or
grade level, which of the following methods
did this schoo!l use to cover the vacancy?

Mark (X) all that apply.

A o o amn - - -

1 112] 1 [ Cancelled planned course offerings
313] 2 O Expanded some class sizes

M]3 O Added sections to other teachers’
v normal teaching losds

r 118) « O Assigned s teacher of ancther subject or grade
fevel to teach those classes

{

: :1 13; s [ Used long-term and/or short-term substitutes
: 17 ] ¢ [J Used part-time or itinerant teachers

+ 118] 7 ) Something else — Specity

{
{

QO 3a58 2 70 3087,

Page 7
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18. What is the talephons number and the time (119 | Name (Please print)
when you can be reached in case we have to

olarify any of your answers? '

E@Tdephommwmmmdcmdmmw}
'

i
T Dayls) and time(s) it would be convenient to
: contact you, if necessary
i
|
T a— T
20. Enter dats you completed this : Month « Day Year
questionnaire. o : :
: i t 88
1 _t

THANK YOU FOR ASSISTING US IN THIS IMPORTANT RESEARCH.
YOUR TIME AND EFFORT ARE APPRECIATED.

Remarks -

*lge 8 ‘ 2 6 FORM 5A86-2 110-30-¢
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sonv SASS-4A OMB No. 1850-0621
1103087, us “&m",’“"’wm Approval Expires December 31. 1988
T A e B ATr57.CS This report is suthorized by lew (20U.8.C_1221e-11. ¥
: g k-3 >N &1 Your
_ U.S DEPARTMENT OF EDUCATION snawers wii be kept strictly confidential. The release of
information contained en this form is restricted in conformance
SCHOOLS AND STAFFING SURVEY with the Privacy Act of 1874 (Pubic Law 83-579. &3 smender

PUBLIC SCHOOL TEACHERS

QUESTIONNAIRE Current
1201 Eest Tonth Street
1887-1988 Jottersonvile, IN 47132
Dear Teacher. Plaase cOect any efror in name
and address including
The Center for Education Statistics (CES) of the u.s. ZIP Code.

Department of Education requests your participation in the
Teacher Survey for the 1987-88 Schools and Stafofgg Survey.
You are one of the 65,000 teachers from over 12, public and
privat,e schools across the nation selected to be in the teacher
sample.

The Schools and Statfing Survey is an integrated set of surveys
consisting of the Teacher Demand and Shortage Survey, the
School and School Administrator Surveys, and the Teacher
Survey. These surveys 8re revisions of previous CES surveys,
designed to better measure critics! aspects of teacher supply
and demand, the composition of the sdministrator and teacher
workforce, and the status of teaching and schooling generally.
The purpose of the Teacher Survey is to obtsin information
sbout such factors as the education and trair'ng, current
assignment, job mobility, workplace conditions, and career
choices of teschers, as well as their opinions 8bout various
policy issues such as merit pay or incentive pay.

The U.S. Bureau of the Census is conducting these surveys for
the Center for Education Statistics by the authority of Section ®
406(b) of the General Education Provisions Act, as amended (20
USC 1221e). The data will be treated as confidential and will be
reported only in statistical summaries so that individual teachers
cannot be identified.

We sre conducting this survey with 8 sampie of teachers. While
this minimizes overall response burden, the value of each
individua! survey response is greatly increased because it
represents many othe’ teachers. |, therefore, encourage you 10
participate in this voluntary survey by completing this
questionnaire and returning it within 2 weeks to the Bureau of
the Census. A preaddressed envelope is enclosed for your
convenience.

{ thank you for your cooperation in this very important effort.

Sincerely,

Emerson J. Elliott
Director
Center for Education Statistics

Enclosure
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INSTRUCTIONS

if you are unsure about how to answer a question, please Use the enclosed postage-paid envelope to return this
give the best answer you can and make a8 comment in the questionnaire 10 the Bureau of the Census. Please return
““Remarks’’ section. it within the next 2 weeks.

if you have any questions, call the Bureeu of the Census
collect 8t (301) 763-2220.

THANK YOU FOR TAKING PART IN THIS S§TUDY.

b SECTION | — CURRENT TEACHING STATUS

fram3
1. Mow do you classity your PRIMARY assignment | 010 | 1 [J Regular fuli-time or part-time teacher
ot THIS school (i.e., the activity at which you 20 itinerant teacher (i.e., your
spend most of your time) during the 1887 -88 assignment requires you to provide Continue

school year? instruction at more than one schooll \ ..
32 Long-term substitute (i.e., your question 2
Mark (X} only one. m‘%’;":‘::;m‘ﬁ“ l"‘“o?&“nf'“ the § page 3
indefinite basis, but you are still
considered a substitute)

43 Short-term substitute
s ] Student teacher

s [ Nonteaching specislist (e.g., guidance counselor,
librarian, curriculum coordinstor, social worker)

70 Administrator (e.g., principsl, assistant
principal, director, head)

80 Teacher's side
o [J Other professional or support staff

b o e o - A e e - n o o . o . e -

IF YOU MARKED BOX 4,5,8,7,8, OR9 ABOVE, PLEASE STOP NOW AND RETURN YOUR QUESTIONNAIRE
TO THE BUREAU OF THE CENSUS. THANK YOU FOR YOUR TIME.

Remarks

Page 2 . FORM SASS-84 (1 306~
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’ SECTION | — CURRENT TEACHING STATUS ~ Continued

.
Mow do you classify your position as an employes o11] 10] Full-time
AT THIS SCHOOL during the 198788 school reit] e o rers. bt less than ful-time employes

5[ Less than % time teacher

!

vesr? : 33 % time or more, but less then % time employee
! +J % time or more, but less than % time employee
} s Less than % time employee .
: '

3. How do you describe your teaching :oultmm-mmadm-sm:mmﬁons,mged

1887-88 school year? ! full-time teacher
! 3[J % time or more, but less than
i % time teacher Continue with
I 43 % time or more, but less than Chack ftem A
! % time tescher
|
1

(Refer to question 2 sbove. ) 1 013 | 1] Yes — Continue with 4

Did you mark box 1, “’Full-time employes,” | - 203 No — Skip to question 5 .
in answer to question 2 above?

4. Which category best describes your other o o i
assignment AT THIS SCHOOL? o174 + [ Administrator (e.g., principal, sssistant )
principal, director, head)

2 0 Nonteeching specialist (e.g.,

Mark (X} only one. 4
counselor, Kbrarian)

3 ] Resource person for other teachers (e.g., ,
department head, resource teacher, Skip
curriculum coordinator, mentor teacher) , ;!o m

(]
« 0 Support staff (.., secretsary, aide) 6
s [ Coasch

¢ O Other — Describe 5

....L...-.—....-—.—-.-—..—.—-._.—..-—..U..aL.-.4-.-

B. Which of these categorles best describes your
other PRIMARY ACTIVITY outside of teaching st "":]m 1+ [J Teaching in another schoo!
this school? 2 [J Attending a college or university

s [J Working in a nonteaching occupation
in the field of education

« ) Working in an occupation outside the
tield of educstion

8 J Homemaking and/or child rearing

s [J Sesking work

7] Retired

8 O Other — Describe

Mark (X} only one.

e o v . GW e S A e WP A ST M e e e e e

Remarks

|

2nas 545544 110 30-87. Page 3
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- b SECTION 2 — TEACHING EXPERIENCE

3

6. In what year did you begin your first FULL-TIME ‘o5
tesching position at the elementary or h 119
secondary level? ' .
917] 1 [J Never taught full-time
J. At which of the following school levels 578 .
have you taught, either full or part time, {818 + (] Prekindergarten .
for one year or more? 1 819 | , ] Elementary (including kindergarten)
Mark (X) 8ll that apply. ! 820 | 5 7] Middie/junior high
r#21] [ senior high
L922) s [] Postsecondary
8. including the current aschool year, how many years Schools Years of tull-time Years of pan-time
have you been employed as a teacher in public teaching teaching
and/or private schools at the siementary or (1 {2 {3}
secondary level? o023 02¢
(If you have no experience in 8 particular category, {s) Public
please mark the “None’” box.) o None o LJ None
| o268 026
(b} Private
o None o [J None
8a. Since you began teaching, how many bresks o027
in service of one year or more have you had? Bresks in service — Continue with 9b

- - —

o[ None — Skip to item 10

b. Wers any of these breaks dus to a i 028
reduction-in-force or a lay-off? s[] Yes — How many? e
200 No

€. Including the current year, how many
consecutive years have you been teaching (l.e.,
since your last break in service)?

oo -

030

(Include part-time and full-time teaching at both Consecutive years teaching

elementary and secondary levels.)

o e - -

10. in whast year did you begin tesching in this school?
; 031

(If your 8ssigriment a1 this school included a bresk in
service of 8 year or more, please repof the year that
you returned to this school from your most recent
break in service.)

f e e e -

Remarks

FORM §4 44 (10-20-8°




L SECTION 2 — TEACHING EXPERIENCE — Continued

1" What v:::g&:;?‘-m?ﬁ year befors you t:]oaz + [J Working in 8 position in the field of education,

but not as 8 teacher — Continue with item 12

(If you left this school and then returned, please 2] Working in 8n occupstion outside the fiald

report your main activity the year before you most of education — Skip to question 138

racently returned to this school.) s [J Teaching in another school inthe
same system

+ [0 Teaching in 8 different school
system in this state

s ) Teaching in a different state —

Mark (X only one box.

—— . n W e e S e e o

Skip to
Ig3a] 6 [ Homemeking and/or child rearing  item 14
5 [J Attending a college or university
s [J Military service
o [J Unemployed and seeking work
vo [J Retired
11 3 Other — Describe -

o B -~ e e e W Gem el ad

Answer item 12 ONLY if you marked box 1in . -
answer to question 11 above. To2s ] [ Administrator (e.g., principal, )

12. Which of the following categories best sssistant principal, director]

describes your previous occupation in the 2 Guidance counselor
fieid of education? 3 [ Librerian or other medis staft Skip to

+[J Other protessionsi staff (e.g., curriculum ! ; 4
Mark (X) only one box. specislist, administrative of business frem 1
steff, sociat worker)
s 0 Teacher’s side
63 Other school personnel .

Answer items 13a—e ONLY if you marked box 2 in
answer to question 11 above.

13a. For whom did you works (Record the name of the
company, business, or organization.]

e e e e e ] e - S B e e s

b. What kind of business or industry was this? (For ‘; 036 |
example. retad shoe store, State Labor Department,
bicycle manufacturer, farm.)
€. What kind of work were you doing? (Please record
your job title, for example, electrical engineer, cashier,
typist, farmer, loan officer.)
d. what were your most important activities or
duties st that job? (For example, typing, seliing cars,
driving delvery truck, caring for livestock.)
8. How would you classify yourself on that job? 038 | 1+[J An employee of 8 PRIVATE company,
business, or individual for wages, salary, of

commission

23 A FEDERAL government empioyee

3] A STATE government employee

+[J A LOCAL government employee

s ) SELF-EMPLOYED in your own business,
professional practice, of farm

¢ Working WITHOUT PAY on 8
family business or farm

7 Working WITHOUT PAY in 8 volunteer job

; C3 8
ORW 5ASS 48 1C 3. B Page 5

Mark (X} only one box.

€)
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; E SECTION 3 — TEACHER TRAINING

GENERAL
11 Agriculture ang naturs! Physical sclences
resources 33 Chemistry
92 Archiecture and 34 Physics
snwitonmente: design 38 /earth science

13 Ares and ethnic stuties
14 Bologica' life scrence
18 Business and mansgemer

18 Communicetions Social sclences
47 Computer and informstion 37 Economics
acences 38 History
18 Engineering 39 Poinica! science and
18 Fine and sppived arts government
20 Foregr languages 40 Sociology
21 Meattt professons 41 Other social sciences
22 Home eccnomiie
a3 Lawn 42 Other

24 Letters (Engist. Inerature,
speect, ciassics)

28 Lidbrary scence

26 Mathematcs

27 Miitary scrence

28 Muttiinterdiscipiinary
studies

29 Prilosophy anc reng.on

30 Psychoiogy

$1 Public afiairs and se-vices

36 Other physice! scences

MAJOR AND MINOR FIELD CODE NUMBERS FOR QUESTIONS 14bandidc

EDUCATION

81 Elementary educstion

82 Pre-clementaryieerly
childhood educstion
83 Secondery education

64 Music educstion

68 Physice! educationhealth
education

66 Resding educstion

67 Sceence educstion

88 Socis! stuches/socis!
scences educslion

educsation
70 Soecis! educanon, geners!
71 Education of the emotionally

disturbed
72 Education of the mentally
retarded
78 Education of the speech:
'wigion impared
74 Specis! ing disabilities
78 Other special educstion

Other educetion
$0 Curriculum snd instruction

32 Tneology
14a. Which of the following college degrees have you sarmned? (Mark all the degrees you have earned.)

b. What was your major field of study for each degree? (Use the list of codes above.)

C. What was your second major or minor field of study for each degree? (Use the list of code numbers above. If
you did not have @ second major or minor field, enter “°00.”’)

d. tn what yesr did you receive each degree?

Degrees garned " SeconJd major or minor Year degree
(Mark (X/ all that apply) Major field code field code (if any) received
(e) {d) 1) {d)
Associste deqree or vocational , 039 | ] {040 {041] 042 1—51
certificete | ! \hd
043 | 064 045 | 048 | [
Bachelor's degree 1'-—-—' 20 ,--—-J — 19
1 047 4 l “’3 i | prgpy
2nd Bachelor's degree 947 .0 28 9% ‘101
6T ‘ —
, Master’'s degree LR L ?_Qﬁ_ 954 l48
: 085 086 0857 088 [ca
2ngo Iv.aster s degree — s P 19
Education specialist or profes- 989 {080 | 081 062
sional dipioma (at leastone s 18.
year beyond Master's levell | —
- 063 | 4 ' T T ol
Doctorate (e.g.. Ph.D., Ed.D)) 083 O oe CLLE LLLE L1_9
First Professional degree (e.g., 067 088 | {069 | {070 [ a!
MD.LLB,JD.DDS) e [ 18
71 .
No degree or diploma :—9——] s L1 — Skip toitem 16a

1072 |
158. What is the name of the college or university where
you earned your BACHELOR'S degree? :

H
073 | 1 No Bachelor's degree earned ~ Skip to item 16a

o ]

l
! {Crty'

b. 1n what city and state is it located?

{Sr51e"

FORN SASS-4A (10 37 §°
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SECTION 3 — YEACHER TRAINING — Continued
TRACNING ASSIANMENT NELD CODE NUMBERS FOR QUESTIONS 18a, 100,170, 175, 18 AND 2t

S;K rien “mmm n =mm~¢-¢

-y v 16 Methometics B4 Poysics £9 Soouch snd hearing Impaired
“M“'ﬁwm.gm 29 Genersi and ol other solence 50 Other specie! echucation
-+ 4 ot nw' 31 Vecstienal eduostion
Computsr science 20 studies/sociel eoience

08 Englishienguege srts 32 All othare

10 Engish as » second lsnguage

19 Foregn

12 Gifred*

-nmm«mmnmummmmm.mm , or GIETED, and

88 part of thet assignment you t8ach 8 specific audy sres (9.g., remediel meth, bilingual socisl studies, & sclenoe}, record the

ocode for Besic skiks, Bilingusl, or Giftad a3 the assignment sree.

16s. what s current assignment |
feld st mucnoo:m‘-mhm o7
you teach the moet classes? :B
(Use the code numbers listed above to record your | Primary assignment field code
sssignment field. If your teaching scheduie is divided H
equally between two fieids, record either field as your @‘DTMMM
i

primary sssignment in this item, mark box 1, and
record the second fiald in item 16b.) divided between two fields

‘ ' 1+ [ Yes — in whet field do you teach
bmmymmmnrmsmumgh ",__‘_'_'1'.17 b | P [o5s]

i (Use the sssignment field

: 2 OINo codes isted sbowe.) —

d
174, What fiaid do you feel BEST QUALIFIED to tesch, g75)
i

rdiess of whether you currently teech in that
m? (Use the codes listec abovs.) " Best qualified field code

. Y -
b. Do you fee! qualified to teach any other flelds? !m]tD s memﬁdddomhd (e1)
{Usse the codes sted above.} ———»

10 No

18. Mas your primary teeching assignment fleld
changed since you began teaching?

What wee your previous {083 |
primary sssignment flekd? ——e
(Use codes listed sbove.)

Counting this year, how

me has 'l ,
ny years yontm“‘

o o o ) o g o o e o
5]
5
g

2 ONo unchanged? >
19. For each of the fields in which you now seach (and Number of courses
for your bnth-?uamhid ﬁold.:’f ﬁﬂormt from your Field Und Graduate
current teaching assignment}, how many
undergraduste and graduste COURSES have you " Sor?;,mf Q"'g;" Ser?:,mr Q"::’"
teken in that subject area?

A course Is one that meets 2— 5 classroom hours per | . Primary sssign- . [oss] jese | Jos7] [ose

w:ek g:ri;:g one seme:‘tfer or querter. If you hawth, ment field
taken both semester and quarter courses, anter -
respective numbers in each column. Count ALL the b. Secondery sssign- |090] o1 | [oe2] los3
murs;s that um: f\?vm .?held‘(g in which y:;i iuch mg field
e.g., if you teach math subject, count msath [oss | 1+ CI1No seconds
courses; if you teach ANY kind of specisl educetion 089 | .“;gnm.mw
class, count ALL courses in the field of special
education. ¢. Best qualified field |098 CIR COA R LI
If no courses were taken for a fisld for sny column,  [e84] ¥ [ Same as
enter ‘0.’ ] pm\}ary
Pleass refer to records if you cannot sccurately sssignment
recall your coursework. 2 D Seme as
Qo assignment

'nm‘ (10-20-87; 3 3 Pm -
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SECTION 3 — TEACHER TRAINING — Continued

208. Does your teaching sesignment AT THIS :

SCHOOL include any classes In . :____1

computer sclence, biclogical/lifs sclence, earth (998 | 1] Yes — Continue with 20b

sclence, or physical sclence in grades 7127 : 200 No — Skip to item 21

b. For each of the following science flelds, Number of courses

how lﬂ.ﬂ; undergraduate and graduats Field ] Graduate

COURSES have you taken in that subject Semester | Querter | Semester | Quarter

srea? (1) (2) (3) (4) (6

(Enter '‘O°’ for each cell for which you have a. Msthemstics jro0] jres] ’r-'-.;’-} ‘r—‘w

taken no courses. ) o] o8 o0 To7]
b. Computer science |- | froe)
c. Bi js08 t1es ] [as0] |11
a 392 {113 [11e] [918]
o. Physics 198 | {117 ] (18] 119 |

1
¢, Earthy 120 | 21 | 122 123 |
8. Other natural 124 | 128 | |126 {127
science
21. Did you take any education or teaching Yes — For what ment fleld
related in-s6rvice or college courses @ 1 ::.m relevant?
requiring 30 or more hours of classroom (Use list of codes on page 7.) —e

study during the past two schoo! years, that
s, in 1586~ 87 or 1987 887

2 [J No — Skip to question 23

Answer 22

22. Whatwas your MAJOR purposs for taking

this training.

Mark (X] only one.

130 | 1 [J To futfift initia! certification
requirements for current position

for current position (including mee
recertification requirements) e

s [J To retrain to tesch handicapped students
or students with learning disabilities

7 L Other — Describe <

-._.._-_...__............._....U L - e -

2 [ To maintsin end/or improve qualificstions

3 [J To retrain to teach a different subject matter ares
s [J To retrain to teach st s different grade leve!

¢ Do acquire credentials in new nonteaching areas
(e.g.. administration, guidance counseling!

1

238. Do you have a teeching certificste in this
state in your —
(1) Primery assignment field?
(2) Secondsry sssignment field, If any?
(3) Best qualified field?

b.w you do, what type of certification do you
hold in each field? (Use the codes below for
type of certificstion.)

€. In what year were you certified in each field?

Codes for centification

1 Regular or standard stste centificstion (the stendard
certfication offered in your stae!

2 Probationary certification (the nitial centificate issuved
stter sstisfying all reguirements except the completion
of 8 probaticnary period)

8 Temporany . provisiona! or emergency certificetion
{requires 8ddionsi coursework before regular
cerification can be obtained:

i ““Yes’’ in column (s!
i Have state ‘
Field jcertification?] Code for {
type of Year
certification | certified
{s) (b) {c)
131 132 133
‘1, Pﬁmw “ﬁgﬂ' —J 1 D Yes et
134 138 | T3¢
(2) Secondary assign- “°—]1 O Yes|— L——;—]
ment fieid (if any) 2No !!,,
(3) Best qusifid field 1377y, 228 [139]
{if ditferent from P
above) 2LJNo EE

o Page 8
ERIC
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’ SECTION 4 — CURRENT TEACHING LOAD

1 NOTE — Questions in this section
information on classes for which were

24. in what grade levels are the students in
your classes at this school?

Mark (X) all that apply.

raquest information on sach cless you
schoo! was in session. Please provide the information requested for that

for the most recent FULL week that

whether or not it was 8 typicsl week.
even if were shsent st any time the week,
140 1Dm.n @ o 7th
E'E 20 Kindergarten E 1w [ 8th
142] 3] 18t w1 [ 8th
«0 2nd %] 20 10
184] 6] 3rd [182] »wD 11n
(148] e[ 4th [383] D128
18] 70 &t [184] s 130
147] o[J 6th [188] 16O 141th

| 17 [J Ungraded

25. Which of the following best describes the
way your classes st this school are
organized?

Mark (X) only one.

“

13871 [J Self-contsined class — You teach multiple
subjects 10 the same class of students sll or
most of the day — Continue with item 26a

2 [J Departmentaiized instruction — You teach
subject matter courses (e.g., history, typing! 1o
several classes of different students all or most
of the day — Skip to question 27, psge 10

3 [0 Team teaching — You collaborste with one or
more other teechers in teaching multiple
subjects to the same class of students —
Answer either question 26 or 27 below,
depending on which format better describes the
:aymdnusmorganmwarmostafm

ay.

« [ “Pull-out” class — You provide instruction to
students who are reieased from their regular
classes — Continue with item 268

NOTE — ANSWER THIS QUESTION IF YOU TAUGHT A

268. At this school, how many students were enrolled
in the class or program you taught during the
most recant full week school was in sesslon? (if

_—L..-—.-..-—...—-—-—-—.—.—-——_—_—.‘...

SELF-CONTAINED CLASS OR A PULL-OUT CLASS:

{
i
{

Q_gg

you teach two kindergarten or prek arten
sessions per day, report the average of ! Students
students.) ’

b. Approximately how many hours did you apend Subject Hours spent teaching in
tesching each of the foliowing subjects during the (o) most rece?;,f ull week
week? ¥
(If you taught two or more subjects at the same time, {1) English/reading/language arts
spportion the time to each subject as best you can. o L None
Report hours to the nearest whole hour, e.g., 1, 2. If ' ] 180 ]
you did not teach a particular subject during the week, | (2} Arithmetic/msthematics
mark the ‘‘None’’ box.) o [ None

161]
(3) Social studies/history
™
o . None
162
(4) Science
o [J None

€. Did you assign any homework 1631 0] Yes

during the most recent full week? 20No

d. Which of the following best describes the
geners! academic achievement level of your
students relative to the other students at this

(784 1 L] Primarily higher achieving students
2 [J Primaerily average achieving students
3 [J Primarily lower achieving students

.
|
school? : 4 [J Students of widely differing achievement levels
S | PLEASE SKIP NOW TO QUESTION 28 ON PAGE 11.
# SABS-4A (10-20-87, 35 Pﬂge E
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‘ ’ SECTION 4 — CURRENT TEACHING LOAD — Continued

d.

Answer questions 278—g below ONLY if you taught subject matter courses to different groups of students.

27. The toliowing questions refer to the subject matter classes you taught AT THIS SCHOOL during the most
recent FULL week school was in sesslon. (Complete a line of the table below for each period in which you teught
a cless. Exclude study halls, homeroom periods, unscheduled tutoring, e1c.}

What was the subject matter of each class you taught? (Use the code numbers listed on page 1 1 to record
your answer in column (a).)

For how many periods per week does each class meet? (f your school day is not by class periods,
mark box 1 at the top of column (b} and record the number of hours per week that you teach esch class.)

What is the grade level of MOST of the students in sach of your classes? (Use numerals 1, 2.. ... 12 for
gredes 1-12, PK for prekindergarten, K for kindergarten, and U for ungraded. Enter only one grade level for each
of your classes in column {(c).)

How many students are enrolled in each class period?

. For each class period, did you assign homework during the last full week?

. What is the achisvement leve! for most of the students in each class period you taught, relative to

other students at this school? ,
Use these codes to record achievement lavel in column (f}:

8 Primarily lower achieving students
4 Students of widely differing achievement levels

1 Primarily higher achieving students
2 Primarily average achieving students

. For each class period you taught, was it advanced placement, bilingual, gifted, remedial, or

special education?
Use these codes to record course level in column (g):

1 Advanced placement (AP} — Course that 3 Gitted
allows completion of coliege level credit, 4 Remedial
Es defined by Btge Coliege Entrance 8 Special educstion
xamination ard s None of the above
2 Bilingual
165, Class
. .nr | — . Number of Homework .
Ciass | Subiect matter 14 "~ o periods | Grade level students sssigned lsst achievernent Course
noa | €00 (2 dig1s! enrolied full week? leve! code teve! code
per Periods pe* weeh ‘ (1 digit)
(a) {b} {¢) {d) (o) L] (p)
1 {166 167 168 | 1169 | 1170 ] +DOves [171] 172 |
200 No
2 173 1174 178 176 [177] sDves | 178 [s7e:
2 No
3 {180 181 182, {183] [184] ,gy“ 188 ] 186 |
2L No
187 | 188 188 190 191 | 192 193 |
PP P e -
5 2 { 1985 | 196 | L1907 [398 | yDves | 199 ] 200 |
200 No
B R
e {201 ; | 202 | 203 204 [208' ‘,E_J.V“ | 208 207
2. No
{208 209 210 {219 [292] Dyes [213] t214 ]
7 — 2 No
8 218 216 1217 ] 218 [218] 1 DOves | 220 221
Lo
2.-No ;
o |322 223 224 228 | | 226 18\@; {227 |228 | *‘
2.0 No

FORY SASS-4A (10 30§
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| P SECTION ¢ — CURRENT TEACHING LOAD — Continuwed

SUBJECT MATTER CODE NUMBIERS FOR QUESTION 27 ON PAGE 10

Susiness/vecetions! Forelgn lengueges Computer eclence Secial sclences Visua! and performing arts
11 Accountingbookkesping 31 French 82 Computer 70 Socie! studies $1 Arts and crsfts
12 Shorthend $2 German swersness/spplications 79 Nistory 82 Fimmaking/photography
137 33 Latin 83 Computer progremming 732 World civilizstion 83 Chorus
14 Other busi esducstion 34 Russien 84 Othes computer science 78 Politice! science/ 84 Band

Careet g: WW fangusge b ; :: Musi fdance
15 education & upic
16 Agricutture 76 Mmy 87 Other visusl/performing erts
:: industrie’ ents Mathemaetios Netursl sslance ;g Civics ’ ‘

HOme SCONOMICS science Sociology/secia &
9 Other vocstions!, rade, and 41 Geners! methematics g g0y lite science organizetion Other aress

industrial educstion 42 Business math -1 78 Other sociel
43 Algedrs. slementary g Physics 91 Driver educstion

Englishlanguege orts 44 Algebdra, intermediste Earthvspace science 82 Hestth
21 :: Agedrs, sdvanced science :: Philogophy/religion

Literature . plane/sotid Physicel educstson
22 Composition‘journalism/ PY A €7 Other netural acience 98 Peychology

ing
24 English es o second language 49 Probability/statistics
285 Other Englishlangusge arts B0 Caiculus

courses §1 Other mathematics
28. For the most recent FULL WEEK, what is your Schook-relsted activities Hours spent
best estimate of the number of hours you spent TR
Soyshes et Selies s R, |+ Do bt =
:hm ymh:?o"nq&:‘od tobe at nch;':!. regardiess (1) Classroom teaching (including field trips)
of whether students are there. [330]
(2) Preparetion
(Report hours to the nesrest WHOLE HOUR. If you o[J None
did not spend time on 8 particular activity during the ) 231
week, mark the ‘None'’ box.} (3) Nontesching duties (e.g., bus duty, hell |
duty, lunch duty) o[ None

(4) Other assigned responsibilities (e.g., [ 232]
heading department, counseling,

tutoring, cosching) o0 None
| 233
{8} Hours absent from school for any resson
ol None
|23¢]

(8) Total schoo! hours during most recent
tull week ~ Sum of of 1) thru a(5)

b. After school hours | 238,
(1) School-related sctivities involving

student interaction {e.g., transporting _

students, coaching, field trips, tutoring) ol None

(2) Other school-reisted activities {e.g., j23e}
preparation, grading homework, parent ——e
conferences, attending meetings) o] None

i 237 i
{3) Total after school hours during most
recent full week — Sum of b{1} and b(2) oI None

Remarks
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k SECTION & — PERCEPTIONS AND ATTITUDES TOWARD TEACHING
H

29. Do you agree or disagres with each of the '
following statements? 238) ! g Strongly agree
| 20 Somewhat agree
@. Teachers in this school sre evaluated feirly. : s0Os het di
il s Strongly digagree
D. The principal lets staff members know whatis  1239] 1 [J] Strongly agree
expected of them. . 20 Somewhat sgree
! s[J Somewhst disagree
1 40 Strongly disagree
€. The school administration’s behavior toward the 1249 10 Strongly agree
staff is supportive and encouraging. ' 20J Somewhst agree
| a[J Somewhast disagres
! «[J Strongly dissgree
. ) 761] 10J Strongly egrea
d. 1 am satistied with my teaching salary | 0
! 3] Somewhat dissgree
B «[J Strongly disagree
€. The level of student misbehavior (.., nolss, 3ez] 1] Strongly egree
horseplay or fighting in the halls, cafeteria or | 2 Somewhat agree
student lounge) in this school interferes withmy | 30 Somewhat disagree
tesching. : 43 Strongly disagree
{f. Teachers participate in making most of the 3a3] 10 Strongly agree
important educstional decisions in this school. | 20J Somewhat agree
i 3] Somewhat disagree
K 4[] Strongly disagree
. § receive a great deal of support from parents for [:]3“ 10 Strongly sgree
’ the work § do. pe f 200 Somewhast agree
! 3[] Somewhaet disagree
| 4 Strongly disagree
h. Necessary materials (o.g., textbooks, : 248) J Strongly agres
suppiies, copy machine) are available as " 20 Somewhst sgree
neaded by the staff. : 3[J Somewhest disagree
i «[J Strongly disegree
i. The principal does & poor job of getting r2¢8] 103 Strongly sgree
resources for this school. , 2{J Somewhat agree
4 3] Somewhat disagree
! « [0 Strongly disagree
« Routine duties and paperwork interfere ; 2¢7] [ Strongtly agree
j with my job of teaching. | 1[J Somewhat agree
, s [J Somewhast disagree
| « [ Strongly disagree
k. My principal enforces school rules for M2es] 0 strongty agree
student conduct and backs me up when | ! 20 Somewhat agree
need it. { 3] Somewhat disagree
: «J Strongly disagree
§. The principal talks with me frequently 249 1 [ Strongly agree
sbout my instructiona! practices. , 200 Somewhst agree
i 3[J Somewhast disagres
! 40 Strongly disagree
M. Rules for student behavior sre consistently (250 g Strongly agree
enforced by teachers in this school, sven for f 2L] Somewhast agree
students wX\o are not in their classes. ; 3] Somewhest disagree
| « ] Strongly dissgree
FORM SASS-SA (10-30-87
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SECTION 6 — PERCEPTIONS AND ATTITUDES TOWARD TEACHING — Continued

—

30. 1f you could go back to your college days and
start over sgain, would you become a teacher

of not?

1

1 [J Certainly would become a teacher

2 3 Probably would become 8 teacher
3[J Chances sbout even for and sgsinst

« 0 Probably would not bacome 8 tescher
s J Certsinly wouid not become 8 teacher

20n. Most of my colisagues share my bellefs and [ strongly sgrée
values shout what the centre! mission of the :&E ; Somewhet agree
school should be : a[J Somewhet disagree
i « ] Strongly disagree
0. The | knows what kind of school Strongly sgree
he/she wants and hes communioated it ‘“2 ;DMW
to the steff. ! s[J) Somewhat disagree
J: + ] Strongly disagree
P: There Is a great des! of cooperative effort izes] 13 Srrongly sgree
among s°aff members. , 2] Somewhaet sgree
i 3] Somewhat disagree
: « 0 Strongly disegree
G in this school, staff members are recognized ;::nl s [ Strongly sgree
for a job well done. ‘ 20 Somewhast sgree
| s [0 Somewhat disagree
; «[J Strongly dissgres
T. | have to follow rules in this school thatconfiiet  Tas8] 1 Strongly agree
with my best professional judgment. i 2] Somewhast agree
! 3 ) Somewhet disegree
! « [ Strongly disegres
]
8. | am satisfied with my class sizes. raee] v 3 Strongly agree
s 20 Somewhat agree
! 3 [0 Somewhst disagree
| « [ Strongly disegree
. 1 make a consclous effort to coordinate the a8 O Strongly agree
content of my courses with that of other ‘D ;D Somewhat sgree
teachers. " s 0 Somewhat disagree
i
, « [ Strongly disegree
U, Goals and priorities for the school ere clear. rase] 10J Strongly sgree
! 20 Somewhst agree
f 3 0 Somewhat disegree
: « [ Strongly disagree
V. The amount of student tardiness and class I 1 O Strongly agree
cutting in this school interferes with my !;EE 20 s«mwh:{g agree
teaching. : 3 ) Somewhat dissgree
: « O Strongly disagree
1
W. | sometimes feel it is 8 waste of time to try to {3 Strongly egree
do my bost as & teacher. ?’E ;D Somewhst agree
! s [0 Somewhat disagree
" o [J Strongly disagree
|
|
A
{
§
i
{
i
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SECTION 6 — PERCEPTIONS AND ATTITUDES TOWARD YEACHING — Continued
31. indicets the to which ench of the H

2] Moderste

I Y

mattors is 8 in this school. Do you think it 1 Serious
problem, & minor

3 [ Minor
«[J Not e problem

1 [ Serious
2 [J Moderate
3 Minor

4« O Not 8 probiem

€. Teacher absentesism

»
4

+ [ Serious
2] Moderate
3] Minor

+J Not e problem

d. Students outting class

1 0 Serious

2 Moderste

3 Minor

+[J Not s problem

€. Physical conflicts among students

1+ [J Serious
20 Moderste
s O Minor

« I Not a problem

f, Robbery or theft

1287

1 Serious

2 0 Moderste

3 [J Minor

s Not e problem

§: Vandalism of schoo! property

1] Serious

2[) Moderste
a0 Minor

«[J Not s problem

h. 8tudent pregnancy

—

1 [ Serious
20 Moderate
3 Minor

«J Not s problem

i, Student use of alcohol

————— - - —

1270

CEE R CE

1[0 serious

2 [0 Moderate

3 [J Minor

«[J Not a problem

J. Student drug sbuse

271

4 oo

1 Serious

20 Moderate

3 0 Minor

4[J Not & problem

k. Student possession of weapons

272

1[0 Serious

2 Moderate

aJ Minor
«[JNot s problem

I. Physicsl abuse of teachers

1273

1 Serious

2J Moderate

s I Minor

4« JNot s problem

M. Verbs! abuse of teachers

27

-»

1[0 serious

2] Moderste

30 Minor

s J Not a probiem

Page 14
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{32, At this schoot, how much sctual influence do yeu |
, think seechers have ever sshool policy Ineech of |
the arees below? o : ! A
Indicate how much influence you think teechers have; N
. wse the scaie of 1-6, where 1 meens “‘No influence” | one = desl
. and 6 means A great deal of infivence.’’ H
8. Determining discipiine policy ;L_t'__’TJ 0 20 20 «O O O
B. Determining the content of inservice programs :;!_1—‘_1 O 0 30 O 0O O
{
1
C. Setting y on grouping students in 277 0O <0
classes “n‘ 1 1D ID 3D CD ] ]
d. Establishing curriculum SE O 20 0 0O 0 O
33. Atthis school, how much control do you feel you |
heve IN YOUR CLASSROOM over cach of the !
following areas of your planning and teaching? | ‘
Indicate how much control you feel you have, use !
the scale of 1-6, where 1 means ““No control” and | None cgg’,,‘:.'.g}‘
6 means ‘'‘Complete control.” |
{
8. :‘Q::::::lﬂ. textbooks and other instructionasl E O 20 O 0O 0O O
b. Selecting content, topics, and skiiis to be taught @ O 20 0 0O sO 0O
1
€. Selecting teaching techniques T3] O 0 O O O O
'
d. Disciplining students ";:’E O 20 0 O O O
1
]
e. atar:l‘l:l‘l:: ::Q amount of homework 283 O 0 O O sO0 o0
{
34. To what extent has sach of the following people at :
this schoo! helped you improve your teaching or !
solve an instructional or class mansgement :
problem? i
Indicate how helpfu! each person or group has been; |
use‘ the scale of 1«%, whetge ! mcansg "Ng help’’ and : No - Extremely Not
6 means "‘Extremely helpful.”” Mark box 7 if thereis | help helpful  applicable
no such person or group in this school. ]
i
4. Principal or school head :‘.’_TL] O 10 30 0 0 0 10
1
b, Department chair ’"‘ O 0 0 0O 0 O +O
1
¢. Other school sdministrators t’:‘g 10 0 0 O s0 0O 200
i
d. Other teachers '“7 O 20 0 O 0 &0 0
r
FORM SASS-4A (102087 Page 15
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. t SECTION 5 — PERCEPTIONS AND ATTITUDES TOWARD TEACHING ~ Continuved
H

i
35. Mow long do you plan to remain in teaching?  3g5] 1 [J Aslong as | sm eble Continue

Mark (X) only one. 200 Untit | am eligible for retirement § with item 36
3 U Will probably continue unless
something better comes along Skip to
+ 0 Definitely pian to lesve teaching) 2 ¥/
as soon as | can item 378
s ] Undecided st this time

—goe e S - e o - S -

36. in how many years do you plan to retire?

»

0

o
.

Years

378. Which best describes your MAIN ACTIVITY

1+ [0 Teaching in this school
during the previous school year (1886 -87)? 1200 9

2 [T Teaching in another school in this school system
s [J Teaching in another public school system

40 Teaching in & private school

s O Teaching at the postsecondary leve! ‘
¢ [0 Attending a coliege or university

5 [ Working in 8 nonteaching occupstion
in the field of education

s ] Working in an occupation outside the
field of education

9 ) Homemaking and/or child rearing
10 [J Unemployed and seeking work
11 O Military service
12 J Retired
13 3 Other — Describe

Mark (X} only one.

b. What do you expect your main activity will be @ 1 O Teaching in this schoo!
during the next school year (1988 -89)? 2 3 Tesching in another schoo! in this school system
3 [ Teaching in another public school system
« Teaching in 8 private school
s [J Teaching at the postsecondary leve!
¢ Attending s college or university

3 T Working in 8 nonteaching occupation
in the f:ield of education

s [ Working in an occupation outside the
field of education
9 ) Homemaking and/or child rearing
10 [J Unemployed and seeking work
11 [ Military service
127 Retired
133 Other ~ Describe —

Maeark (X] only one.

e e . e o - -

e e e e o - -

Remarks
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' SECTION 6 — INCENTIVES AND COMPENSATION
38. For each of the following pay incentives, please : Do you favor or Do you receive
mmﬂ‘ormhm;wm | oppose the incentive? the incentive?
incentive, and whether you now receive the ) (1) (2)
ncentive. i |
Mark {X] one box in each cofumnn for each incentive. ::].m 1 [ Strongty favor {203 Oy
8. Additional pay for assuming additional ™ 2] Mildly favor ! 5 es
responsibilities as & master or mentor teacher | s ] Mildly oppose 2 LINo
(e.9., supervising new teachers) ! «[J Strongly oppose
b. Additional pay for tesching in a shortage field im!'DSm*vfaw {208
{0.g.. mnhr:zhml hirg 2 [ Miidly tavor 1+ [0 Yes
" s O Mildly oppose 20No
' 4 Strongly oppose
¢. Additions! pay for teaching in » high-priority r396) 1 O Strongly favor (297 ]
jocation (e.g., an inner-city school) | 2 [J Mildily favor 10 Yes
! 3D Mildly oppose 20 No
o [ strongly oppose
d. Salary increases as part of & career ladder in T2ee] + O Strongly tavor [299]
which teschers progress through several l 2 0 Mitdly favor 10 Yes
promotional levels based on their performance i 3 [ Miidly oppose 20 No
' « O Strongly oppose
8. A merit pay bonus for exceptional psrformance 'z@ 1+ [J Strongly favor {301
in a given year ! 2 [0 Miidty tavor 10 Yes
! s 0 Mildly oppose 20 No
| « [J Strongly oppose
§. A schoolwide bonus for all teachersin aschool . 302] * O Strongly favor (303
that shows exceptional performance or | 2 [J Mildty fevor 1 Yes
improvement in a given ysar ! 3 Mildiy oppose 200 No
I 40 Strongly oppose
Remarks
:{.‘H SASS-4A (10-2087) P‘g@ 17
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’ ’ SECTION 6 — INCENTIVES AND COMPENSATION — Continued

$8. The foliowing refor to your before-tax
from and other

eamings tsaching
from mid-June 1987 to mid-June 1 .
(include only YOUR earnings. Estimete to the nearsst
hundred dollars. If you do not receive income from a
particular source, mark the ““None’’ box.)
8. During the summer of 1987, how much

did you eamn In —

11} Summet school salary from this or
any other school?

T
f
!
¢
L
f
i
i
t
{
i

§Eo

income of all FAMILY members in your

housshold during 18877 Include money from
, net business or farm incoms, pensions,

dividends, interest, rent, social

payments, and any other incoms recelived by

family members in your household who are 14

years of age or older.

Mark (X} only one box.

t o[ None
(2) Other SCHOOL compensation for summer |
work at this or any other school? :aoo!s -
!
_ t o[ None
(3) Earnings from NONSCHOOL employment |
during the summer of 19877 T508) ¢ -
: o [J None
1
b. Whet is your academic base year salary for
teaching for the 1887-88 school year 1307 ¢ E
! o[O3 Position is unpsid
¢. During the 1987-88 school year, how much will :
you sarn in additional compensation from your |
school(s) for extra curricular or additional H08) ¢ -
activities such as coaching, student activity i
sponsorship, or evening classes? [ o O None
d. During the 1887 -88 schoof Bosr, howmuch !
will you sam from NONSCHOOL emplioyment? T309) § -
i o O None
e. What is your total earned income from mid- 1
June 1987 to mid-June 19887 ! -
{Your answaer to this question should be equal ‘L“ 0]+
?gr‘h: ;u.;n of your answaers to Questions : o O None
40. Do you recelve any income-in-kind In addition 1341 i
to ot In lieu of your school salary? L': 1D Housing or housing expenses
1312] 20 Meals
Mark (X alf that sooly. 1313, 3 ] Tuition for your children
1314 | 4[J Child care
1318 | ¢ [ Cotllege tuition for yourself
¢ O] Ceritransportation expenses
1317 ;3 None of the sbove
41. which category represents the total combined §E] 10 Less than $10,000

200 610,000 — 414,999
30 615,000 — $18,999
«0 620,000 — 624,999
s 625,000 ~ 629,988
¢ 0 30,000 — 634,989
7{0 35,000 — $38,999
s[J 940,000 — 449,999
o] 950,000 — $69,999
10 ) 60,000 — ¢74,899
1[0 875,000 — 498,998
12 0 ¢ 100,000 or more

FORM SASS4A (10-20-8"
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F SECTION 7 — BACKGROUND INFORMATION

1
142, Are you mais or female? EﬂxDMatc
. ' 200 Femate
¥
43. Whatis your race? 1330 + ) American indien, Aleut, Eskimo
{ Pacific islander (Japanese, Chinass,
Mark (X) only one box. 20 wxm. Asisn Indisn, Vietamese,
| Hawalisn, Gusmanian, Samoasn, other Asisn)
{ s [J Bisck
i aOwhite
44. Are you of Nispanic origin? tE s Yeas
‘ 2 D No
1
)
45. Whatis your year of birth? 313
“lple
t
46. What is your current merital status? E s [ Married
™ 200 Widowed, divorced, or separsted
i 3 [0 Never married
{
i
47. How many children do you have who are Y 1 child
dependent on you for more than half of thelr 1324 Number o ren
financial support? ! supported ~ Continue with 48
! o[J None — Skip to item 49
48. What was the age of your youngest child on .
his/her last birthday? (/f child is less than one 4326 |
year, please enter *°0"".) ! Age of youngest child
J
49. Do you have persons other than your : 3127
or chiidren who sre dependent on you 326 | 1 0 Yes — How many persons? ———
more than half of their financlal support? :"“ 200No
.
Remerks
&
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? SECTION 8 — RESPONDENT INFORMATION

jobs.

The survey you have completed might involve a brief foliowup st 8 later time in order to ?'oln information on teschers’
movements in the lsbor force. The following information would assist in contacting you if you have moved or changed

50. Pisase PRINT your name, your spouse’s name (if applicable), your home address,
‘mmmmbu.lndmmmmmehm. i

Your name 1328 | Spouse's full name ‘

{
Street address ‘
City State ZIp '

|

Telephone number (/nclude ares code)

( )

Days/times convenient o reach you

In whose name is the telephone ~imber listed? (Mark (X) only one/

+ [JNo phone |
2 O My nsme
3 [J Other — Specify :

51. What are the names and addresses of two other people who will know where to get in touch with you :
during the coming years? List no more than one person who now lives with you. Remember to record the !
relationship of these persons to you (for example, parent, friend, sister, cousin, etc.) i

Name 20 Relationship to you
Street address —_
City Stste ZiP

Telephone number {inciude area cods)

in whose name is the telephone number listed? (Mark (X} only one)

{ ) 1 O No phone
; 2 [ Name entered above
3 [J Other — Specify
rLName (330 | T Relationship to you o
Street address
City State 2P

Telephone number (Inciude ares codel

( )

In whose name is the telephone number listed? (Mark (X) only one,/

v [ No phone
2 CIName entered above

s [J Other ~ Specity

i

52. Piease enter the date you finish this survey.

[ o - -
T

THIS COMPLETES THE QUESTIONNAIRE.
THANK YOU FOR ASSISTING US IN THIS IMPORTANT RESEARCH.
* YOUR TIME AND EFFORT ARE M!ICH APPRECIATED. g

!

o™1ge 20

FORM SASS-4A (103067
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