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President’s Message

The 1991 annual conference of the North East Association for Institutional
Research was innovative and enlightening and in every way a success. Early reviews of
the conference evaluations conducted by Ellen Armstrong Kanarek indicate this
conference received the highest overall ratings of any conference in recent memory.

The credit for the success of this conference goes first to the presenters and
program participants whose contributed papers, panel discussions, demonstrations,
workshares and workshops provided the substance. Special thanks and credit are also
due the excellent organization and planning of Mike Maguire, Program Chair, and
Susan Forti, Chair for Local Arrangements. From the outset their intent was to host a
conference that was innovative and informative, even provocative, in addressing the
issues, responsibilities and challenges we face as institutional researchers. To their
credit and to the credit of all who participated, this conference succeeded.

The conference theme, Insritutional Research in a Changing Society, was explored
from multiple perspectives. Monday’s General Session presentation by guest speaker,
Elizabeth Graham Cook, Executive Director of the Ad Club of Boston, focused on the
subject of Marketing Higher Education in a Changing Society. Tuesday’s General
Session panel of CEO’s explored "Fantasies and Forecasts for the Year 2010"; the panel
included Peter Davies (Staff College, Bristol, England); Richard Kraus (Cape Cod
Community College); Margaret McKenna (Lesley College), and Sherry Penney
(University of Massachusetts, Boston). In addition numerous panel and table topic
discussions and paper presentations run the gambit from discussing rescarch on student
sexuality, to revisiting the new agenda for IR, to comparing cost containment strategies.

The somewhat smaller size of these Proceedings relative to those of prior
conferences is a tribute to the increased variety of program formats employed this year.
From increased numbers of workshops and panels to workshares and table topic
discussions, this conference was very much a participative event. For this reason the
Steering Committee and the Publications Chair, Karen Bauer, agreed that written
comments from penel presenters who offered their papers would be included as
important reference documents in this publication. The hands-on participative agenda
was further promoted in the fun-filled exploration of the Boston Museum of Science,
which proved a very engaging and memorable Sunday evening social event.

Thanks to Tom Flaherty and Linda Suskie for their exemplary financial guidance.
As the organization has grown so has the complexity of the Treasurer’s tasks. Linda's
term as Treasurer expired the end of this past June at which point Tom picked up the
reins for the beginning of this two-year term. The organization has been well served by
the excellent work of these two, whose diligent efforts have kept us in good financial
standing. Thanks as well to Jennifer Brown for her excellent service as Secretary, not
only for the timeliness and improved format of the newsletter, but for the research and
compilation effort that went into the Policies and Procedures Manual.



ions to Dawn Terkla on her election to the position of President-
Elect, to Mark Ekstein on his election to Secretary, and to Jennifer Brown, Craig
Clagett, Al Lefebvre, and Marian Pagano on their election to the Steering Committee.
Dawn is an experienced and prolific IR professional with a demonstrated track record in
providing excellent guidance to the organization and valued counsel to yours truly.
Similarly, Mark, Jennifer, and Al have extensive experience in IR which, coupled with
Marian's creative talent and fresh insight, constitute a rich variety of experiences and
valued perspectives on the Steering Committee. They are sure to serve the organization
well in the years ahead.

Finally, a very special and sincere thank you to Mike Middaugh for his continued
advice and guidance throughour this transitional year. Jennifer Presley’s term as
President was interrupted by her departure for the Midwest, and Mike and I have
shared the responsibilities for the remainder of her term. Mike has agreed to stay on as
Past-President and will again chair the nominating committee for elections to the 1992-
93 Steering Committee. We are all much indebted to Mike for his exceptional
dedication and service to the organization.

Thanks to all of you for your confidence and cooperation. You, the membership,
make NEAIR the very special organization that it is. Given the troubled times we face
in higher education today, it is a great comfort tc know there exists a friendly network
of professionals just a phone call or BITNET message away, ready to listen and advise.

It is not possible here to acknowledge by name the many, many individuals who
helped with program, arrangements, presentations, and publications. But it is the
efforts of these willing volunteers that make NEAIR the special organization that it is.
To you the membership of NEAIR, with acknowledgement to all who worked so
diligently to make the 1991 conference a success, I commend these Proceedings.

Larry W. Metzger
President NEAIR, 1991
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SATURDAY, November 16

6:00pm - 8:00pm RECEPTION for Early Arrivers - Skyline Rooms (A - E)

SUNDAY, November 17

8:30am - 4£30pm REGISTRATION - Ballroom Foyer

This workshop is designed to give new practitioners in in-
stitutional research a hands-on approach to iretﬂng started in

the field. Using The NEAIR Monogmaph for Newcomers to In-
Michael F. Middaugh stitutional Research, workshop participants will walk through a
Director of Institutional series of exercises designed to address such issues as: How to
Research and Planning ensure data m'lty;devel factbooks and rts that
University of Delaware are read and bycolhge%mdeﬁnlng issues
for tnstitutionalofreseatd\da m:(t!\)x’c-:nr college or university; identi-

9:00am - 4:30pm sources ta; survey research; usin
mmm tersmdoomme:ﬂafsoftwareinh\sﬁtuuom
WORKSHOP search stra planning: and developing forecasting
models. The wo p will also address the political pitfalls in
Skyline A institutional research, and will discuss how the new practi-

tioner can effectively link his/her office with the strategic
planning/decision making center at his/her institution.

Institutional researchers are often called on to support or

manage pla Textbook approaches often ignore
John A. Dunn, Jr. real k\summ m Attendees will be asked to de-
Executive Director scribe the central planning questions(s) and constraints at their
Center for Planning Information | institutions; we will then focus on underlying principles and
Tufts University their ap on to these situations. Participants receive
copies of the SCUP Guide for New Planners and Schmidtlein
9:00am - 4:30pm and Milton's Adapting Strategic Planning to Campus Realities.
WORKSHOP
Skyline C
©  Northeast Association for Institutional Researct, Cambridge, Massachusetts Page 1
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CONTERENCE PROCIKAN

Marian Pagano
Research Anal
Office of Institutional Research
Tufts University

9:00am - 12:00 noon
WORKSHOP

Skyline D

James P. Honan
Associate Director
Programs and
Professional Evaluation
Harvard University

9:00am - 12:00 noon
WORKSHOP
Skyline E

Audreg Adam

Research Analyst

Institutional Research
Tufts University

10:00am - 1:00pm
WORKSHOP

Tufts University
Mark Learning Center

The very basic in statistics will be covered in a way useful
as an introduction or as a refresher to statistics. Data from an
actual IR project will be used for illustration. Descriptive
statistics, sampling and probability theory (including the fa-
mous M&M exercise), and three inferential methods (chi
square, t-test, and Pearson's r) will be covered. Participants
will receive a notebook detailing the materials covered.

This workshop is designed for individuals with little or no
knowledge of nonprofit financial management and accounting
terms, concepts, and analytic es. It will provide in-
stitutional research professionals with a broad unders
of the development and use of financial information in col-
leges and universities. Among the topics which will be dis-
cussed are fund accounting chart of accounts, basis of ac-
counting, preparation and interpretation of financial stute-
ments, ratio analysis, and budgeting formats. Selected read-

ings, a specific case study on management and analy-
sis in higher education, and a of terms in nonprofit fi-
nancial management will be u . The workshop will not

attempt to produce accountants or budget officers. It is in-
tended to improve management and analytic skills by making
participants better consumers of financial data.

COMPLE BREAK

A hands-on tutorial using the CHART option of LOTUS
Freelance for DOS. Discussion will cover how to visualize

data; what we need to know to create good graphs; and the
characteristics of good d A workbook and handouts will
be distributed to attendees. the workshop will be partic-

ularly useful for users of Freelance, non-users will also benefit
from the discussion of and data/image manage-
ment fssues. Limited to 12 participants. Van to Tufts will
pick up participants at 9:30am in the Sonesta Lobby.

Page 2
ERIC

Full Tt Provided by ERIC.

Northeast Assodiation for Institutional Research, Cambridge, Massachusetts



SUNDAY, November 17

Barbara Rudy
Boston University

1:30pm ~ 4:30pm
WORKSHOP
Skyline E

SUSERIE
!

Mary Ann Coufhnn
Research Ana
Office of Institutional Research
Smith College
Marian Pagano
Researcher/Analyst
Tufts University

1:30pm - 4:30pm
WORKSHOP

Tufts University
Mark Learning Center

STV ING

vENCE PIROCIR AN

This workshop is designed for individuals with some IR
experience but little or no ence with enrollment
mana t research. Enroliment management is the attempt
to influence the characteristics and the size of enrolled student
bodiesthrouw‘ghrecmMandretentionsh'ategim'mis
workshop provide an overview of the current methods of
conducting market research, review the factors that shape
college choice, and review student attrition research as a basis
for designing student retention studies. We will discuss
research and decision support systems needed for marketing,

forecasting, program planning, and evaluation.

O D BREAK

This workshop will vide the pa ts with an
overview of the basic applications of the statistical soft-
ware to a variety of functions rmed in an institutional re-

search office. Instruction will focus on the successful applica-
tion of the SPSS software in an IR setting by providing hands-
on experience utilizing the software ge with specific ex-
amples from recent projects. The workshop is targeted for in-
troductory to intermediate level computer users and assumes
an underlying knowledge of statistics and institutional re-
search applications. Limited to 12 participants. Van will pick
up participants at 1:00pm in the Sonesta lobby.

StaUEAE e BTSN R ENEE R NIRRT N

NUSEUNT OF SOENC B thadces must be worn

Northeast Association for Institutional Research, Cambridge, Massachusetts Page 3

10



The New Agenida mgmciplm Approach to | School Visits: Still an Effective A Mubli-Method Approach to | Using SPS.;'I-‘ABLES 0 Creale a
Revisited Science Education Recruitment Tool? Assessing Campys Culture Student Profile
240-3:20 (continued)
Skyline A Skyline B Skyline C Skyline D Skyline E
3:20 - 3:50 BREAK
The Chelsea Project at Paradise with Pamdox: An IR Management Tools for Faculty Development of Information Re- the Role of an
B Uni F?'I Director's Dream Come Trme Salary Decisions: Comparisons Systems for Tracking Transfer Emmm Office in &
3:50 - 4:30 and Simulations Students mﬁ%
Political
Skylioe A Skyline B Skyiine C Skyline D Skyline E
$:00 - 5:30 NEAIR FUN RYN/WALK - meet in hotel lobby
6:00-7:30 NEWCOMER - OLDCOMER RECEPTION - Skyline Rooms (A - E)

CONTINENTAL BREAKFAST - Grand Ballroom

A. -Generated B. Instirational Workload: C. Surviving D. Institutional Research E. The Uses of F. Current Activities in
Table Tops R for Decision Overcoming the Obsticles Reaccreditation on Student Sexuality Telephone Surveys in Student Assesessment
opics by Academic to Presenting a Useable Institational Rescarch
Analysis
7:45 - 8:45 G. “Oh Say Can You Ser:
s ol H. Minxity Puol for . . ; : K. Conference Evaluation | L. Confa Evaluation
olr“m on the Politics Sizte System Universities |  * Retention Studics J. Lase Breaking Topics C Bavited Bacoview ) ( wm’;“ )
Baflroom and Accreditation m
Higher Education”
9:00 - 10:15 GENERAL SESSION - Grand Baliroom
10:15 - 12:00 Informal Computer Demenstration and Survey Fair -Ballroem Foyer
Containment Course Demand Characteristics: | Making a Significant Difference | The Use of Structwed Inserviews ASxm Computer Model for
Cost Analyses Based on Student with Institutional Research: in a Qualitative Study i and Scheduling
Registration Activity Findings from a National Survey of Admissions Publications School Visits
10:30-11:10
Shyiine A Skyline B Skyline C Skyline D Skyline E
11:10-§1.20 BREAK
Cost Containment Attriion and C.LR.P. Cosrelates |Degrees Granted as an Assessinent | Estimating Numbers of Students Understanding and Using the
(continued) of a Measure of Self-Confidende Measurement for Community | with Disabilitics, Their Needs and | Admitted Student Questionnaire
Regarding Transition into Collége | Colleges: A Misieading Indicator | Ratings of Facilities and Services (ASQ
11:20- 12:00
Skyiine A J Skyline B | Skyline C Skyline D Skyline E
12:00 - 3:00 STEERING COMMITTEE MEETING - Unlversity A
. Introductory Statistics for ' Principles of Financial .
1:00 - 4:00 Institutional Research i Management and Analysis for
l Institutionat Researchers
Skyline A | Skyline C

poe
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RECBPTION for Early Arrivers - Skyline Rooms (A - E)
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$:00 - 430 REGISTRATION - Ballroom Foyer
Introductory Statistics for Principles of Financial Management and
9:00 - 12:00 Institutional Research Analysis for Institntional Researchers
’ (9:00 - 12:00) (9:00 - 12:00)
N o Skyline D Skyline E —— m“i
10:00 - 1:00 Institutional Cwm F 'm_
Research (10:00 - 1:00) Applications
(9:00 - 4:30) Mark Learning Center, Tufts University (9:00 - 4:30)
Enrollment Management Computeriped Data Anslysis for
130 - 4:30 Skylioe A Research Institutional Researchers Skyfine C
11:30 - 4:30) (1:30-4:30)
Skyline E Mark Learning Center, Tufts University
600 - 10:00 SOCIAL HOUR/DINNER/ENTERTAINMENT - Museum of Science
730 - 12:00 REGISTRATION - Ballroom Foyer
7:30 - 9:00 CONTINENTAL BREAKFAST - Grand Ballroom
) ! SIC-H Education Data SIG - Catholic and SIG - Public Universities SIG - Pennsylvania State S .
7:45 - 8:45 Shars ium (HEDS) Uni Colleger Information Exc) 0”“»" Edcati ysem SIG - Two-Year Colieges
Skyline A Skyline B Skyline C Skyiine D Skyline E
9:00 - 10:00 GENERAL SESSION - Grand Ballroom
10:00 - 10:20 BREAK
The "Special Relationship” and | why Do Some Students Choose 1o | Researching Sexual Hsmssment | JMP Statistical Visualization
waf“s How the UK and ork While Others Do Not? and Date Rape on Campus Software for the Macintosh
10:20 - {1:00 yskems Leam
Demand - Driven Voluntweer More from Other
Ins ivational ,:‘tl:lseamh Skyline B Skyline C Skyline D Skyline E
a2
ormt The CFAE "User’s Manual": How ) An Information Infrastnucture
lejbem Arts To See What You're Good Al Data Privacy for Elmlhmnl'wluem Onea!:lacmh Environment
11:10 - 11:50 ! ka!# dndcmdmg Boston University
o S
Skyline A Skyline B Skyline C Skyline D Skyline E
12:00 - 1:30 LUNCH/BUSINESS MEETING - Grand Ballroom
1:30 - 5:00 mwmmm“mm Balireem Foyer
Using Diverse Reference Points 1o ptions of Public Accountability and Status, Rok, Experience,
The New Agenda nform Decision Making mdcw Deveiopment (Remesial a3, Rok. Expericnce, and
Actnemneal Education Influencing Salaries of
Nonpersisters M Graduaies Professional Academic Librarians
Skytine A Sayline B Skyline C Skyline D Skyline E |

14



¢

! Exhibit Halls

A Y

14

An Evening /--" ,O

Browse the
West Wing

Mugar Omni
T heater

r‘

Blue Planet ——s——%

15

-
.
~.

e [

H

’
’
)

Gourmets
Limited

Ring of Fire
S clmizsion

B U

- —— -

L



N VTR CONTE RERY

SN

MONDAY, November 18
7:30am - 12:00 noon

7:30am - 9:00am

el bt atnen

Prata Shanng

REGISTRATION - Balilroom Foyer

CONTINENTAL BREAKFAST - Grand Ballroom

YRINAEE

U oneapbrasm

7:45am - 8:45am
Special Interest Group
Skyline A

7:45am - §:45am
Special Interest Group
Skyline B

Pubite Lingveorsity

e h‘illif,{’

7:45am -~ 8:45am
Special Interest Group
Skyline C

7:45am - 8:45am
Special Interest Group
Skyline D

7:45am - 8:45am
Special Interest Group
Skyline E

st otmaboon

Kimberley Dolphin, Director
HEDS Consortium, Tufts University
te for HEDS

This session will provide an informal upda
members and others interested in sharing institutional data.
The primary focus will be on cost containment and staffing
issues.

Stuart L. Rich, Director
Institutional Research, Georgetown University

tatives of Catholic colleges and universities are
invited to share ﬁ)ﬂ‘lemes and common concerns and to plan
activities of mu efit.

John A. Dunn, Jr., Executive Director
Center for Planning Information, Tufts University

rtuni for members of the Exchange and others

e activities in public institutions to

discusscm'mnt , with a focus on studies of institutional
productivity, staffing, and cost reduction.

Maree R. Glanville, Director
Institutional Research, Shippensburg University

Institutional researchers from the State System in Pennsyl-
vania will meet to discuss current issues and concerns.

Patricia Haeuser, Director
Planning and Research, Anne Arundel Community College

This SIG is intended for individuals dealing or concerned
with the IR function in two-year institutions. Problems, con-
cerns, and issues will be discussed in an informal sefting.

Northeast Association for lnstitutional Research, Cambridge, Massachusetts

Page 7
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MONDAY, November 18

9:00am - 10:00am

NEAIRCONFER FNCLE PROGR

GENERAL SESSION - Grand Ballroom
Elizabeth . ‘raham Cook,
Executive Director, Ad Club of Boston

"Marketing Higher Education in a Changing Society”

St. Bonaventure University
10:20am ~ 11:50am
PANEL
Skyline A

N N hN Y A *
[ SN R

Ntore Trosny B b Ut

Peter Davies, Staff Tutor
The Staff College, Blagdon, UK

10:20am - 11:00am
PAPER

Skyline B

Wity oy Sy Siudhonts

ter W ark Whito (vbes

Yuko Mulugetta
Research Associate for the
Office of Financial Aid and
Student Employment
Dennis vez
P Director for
Student Employment
Cornell University

10:20am - 11:00am
PAPER
Skyline C

{ JREVOTS

Proo NG

COPREE BREAK - Sponsored &y seanang Croducts i

John Biter, Chair of Institutional Research

Kathy Murphy, Assistant Professor of Management
Robert Murphy, Asst. to President for Planning and Research
Ann Preston, Assistant Professor of Mass Communication
Michael Russel, Assistant Professor of Marketing

Carol Wittmeyer, Assistant Professor of Education

This panel will review the evolution and structure
of IR at St. Bonaventure University, providing a model of a
low-cost sustained research Initially the product of
professurs’ individual curiosity, IR projects originate in re-
sponse to from administrators and now emphasize
marketing concerns. Faculty design and conduct the research
on a volunteer basis.

American educators still have much to offer UK higher ed-
ucation particularly in areas such as credit accumulation and
transfer. Experience and can be beneficially imported
as well as exported. UK developments in fields such as job-re-
lated training and assessment could provide useful lessons for
US institutions.

Moderator: Michael McGuire

The survey has revealed that a financially aided student's
decision to work during the academic year t:)“ﬁmﬂcantly
affected by his/her of the educa value of
employment and work ai?erience in high school. However,
GPA, parental income, minority status were not found to
be important factors. '

Moderator: Robert Froh

184

Northeast Association for Institutional Research, Cambridge, Massachusetts



Dawn Geronimo Terkla
Director
Institutional Research
Marijan Pagano
Audrey Adam
Research Analysts
Tufts University

10:20am - 11:00am
TOPICAL CASE STUDY
Skyline D

Visara b b

This workshare tation is a topical case study on a
work in progress at Tufts University. process of putting
together a campus research project on sexual harassment and
date rape will be discussed, as opposed to actual results. The
handling of the data and coordination between offices will be

emphasized.
Moderator: Patricia Gildea

e Macimtosh

Jim

Acsistant Disector

Institutional Research
Hamilton College

10:20am - 11:00am

DEMONSTRATION
Skyline E

John A. Dunn, Jr.
Executive Director
Center for Planning Information
Tufts University
Nina Mayer
Development Planner
Tufts University

11:10am - 11:50am

DEMONSTRATION
Skyline B

JMP is a statistical visualization product for the Macintosh
from SAS Institute. It includes a spreadsheet for viewin
editing, and transforming data. Graphics features include
histograms, scatterplots, 3-D interactive data rotation. The best
feature of the program is its intuitiveness and ease of use, en-
abling both the statistical sogasslhisticate and the statistical novice
to analyze data without the es of programming.

Moderator: Darryl Bullock

The Council for Aid to Education (CFAE) has collected
fund-raising data from over 1,000 institutions for over 3
decades, but this rich database is underutilized. The panelists
describe a "user's manual” to help development officers and
researchers identify fund-raising strengths and opportunities,
through trend and peer-group analyses.

Moderator: Jennifer Wilton

Page 9



MONDAY, November 18

Peter T. Farago
Director
Institutional Research &

Plan Studies
by
Research yst
Office of the Dean of Faculty
Bentley College
11:10am - 11:50am

TOPICAL CASE STUDY

Skyline C

Craig A.Cla
smrgett
Institutional Research & Analysis
Prince George's Comm. College
Helen S. Kerr
Research Analyst
Washington College

11:10am - 11:50am
PAPER
Skyline D

GUID e 0 it e i

at Deston b crehy

As centralized computer systems expand, opportunity for

data also increases. Just because the capability exists,

does that mean access should be ? What are the impli-

cations of providing data in electronic versus printed form?
The workshare will deal with these and related issues.

Moderator: Jean Kibler

Two kinds of information are needed for successful enroll-
ment management: indicators for monito: the rmance
of the t management plan, and policy analyses to in-
form en-ollment management strategies. An integrated ap-
proach to providing this information will be presented. Its use
at both liberal arts and community colleges will be discussed.

Modera. .: Dale Trusheim

A of Boston Uni staff members will explain

Office of Analytic Studies and demonstrate the utilization of Mac's within the Office of
Boston University Analytical Services. The n will touch upon Mac-to-
Mac networking and file storage, and use of various software
11:10am - 11:50am ges in office and proj ement, data ement,
and st production. ons will include, but not be
DEMONSTRATION limited to, use of soﬂwa;elrachges such as Excel, FileMaker,
PageMaker, Persuasion, and McDraw.
Skyline E
Moderator: David Weir
19
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Marian Pagano
Research Analyst
" Institutional Research
Tufts University

1:50pm - 3:20pm
PANEL
Skyline A

Robert C. Froh
Peter J. Gray
Office of Evaluation and Research
Center for Instructional

Develoymem
Syracuse University

1:50pm - 2:30pm
PAPER
Skyline B

IBM AT and MAC II computers available for informal
demonstrations. And, a sample of survey instruments from
other Institutional Research o for your review.

John Biter, Chair of Institutional Research and Professor of

Sociology, St. Bonaventure University
Arthur , Director of Institutional Research, Passaic
County Community Co!

llege
Ann Preston, Assistant Professor of Mass Communication, St.
Bonaventure University

Last year a of newer NEAIR members presented a
"new agenda" for acsociation. That a will be re-
viewed in terms of our to date. Additional newcom-
ers will also t their ideas for a new agenda. General
topics will e diversity and equity in the profession.

As part of the Syracuse Fresh-nen Study three complimen-
tary methods, namely surveyin;;, focus interviews, and
institutional data analysis were used in co on to iden-
the and ons of students on our cultur-

y diverse campus. These stra also helped incorporate
input from staff and administrators with diverse viewpoints

::rchand Thispmtamwﬂluseexamplesofre-
rting processes, policy and program pro-
FreshmenSmdyovertE:opasHKree

repo.

posals of the S

years to hi t the benefits of using diverse reference points
n .

to inform

Moderator: Maree Glanville

(8
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S0l NE AR CONFERENCE PROGR AN

MONDAY, November 18

Deborah Lessne
Research Analyst
Board of Trustees
Community-Technical Colleges of
Connecticut

1:50pm - 2:30pm
PAPER
Skyline C

L ]

Seven Connecticut Community-Technical Colleges sur-
veyed non-returning students concemh\ﬁ achievement of their
educational goals and aspects of the Colleges with which they
were satisfied/dissatisfied. Responses were compared to
responses graduates had made on a similar survey. Subgroups
of nonpersisters based on initial goals and outcomes were also

compared.
Moderator: John Jacobsen

Planning and Research
Anne Arundel Comm. College

1:50pm - 2:30pm
PAPER
Skyline D

When faced with budget deficits, state and local govern-
ments often resort to questioning the fiscal resources spent on

programsthatarenotpopularorpresﬂgious.mispa;erwill
provide the rationale and analyses that could be used to posi-

tion an institution (in this case, a community college,) to re-
spond to an attack on resources associated with developmen-
tal or remedial education.

Moderator: June Zeff

Marie E. Zeglen
Director
Policy Analysis
University System of
New Hampshire

Presenter; Edward Schmidt

1:50pm - 2:30pm
PAPER
Skyline E

Existing studies review librarian salaries by either title,
functional role, or experience. Rarely are questions of aca-
demic credentials or status considered. presentation
summarizes a 1991 study of salaries at 27 academic libraries by
function, gender, faculty status, rank, tenure, professional ex-
perience, and degrees. %gional data will also be presented.

Moderator: Henry Shein

2k
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MONDAY, November 18

A successful integrated science course for nursing students
Gin K. Gee unifies biology, chemistry, anatomy, physiology and microbi-
Professor of Biology ology into a single two-semester course. This paper describes
Biology/Chemls:Egivision the course, presents evidence of the course’s success, shows
Marion W the support of the Nursing Division, and the value of it to the
Research Analyst students who participated.
Educational Research
Corning Community Ccliege Moderator: Linda Suskie
2:40pm - 3:20pm
PAPER
Skyline B
Has mass marketing made the high school visit unix:;ror-
David R. Weir, Jr. tant as a recruitment tool? Or does the quality of the
Associate Director high school visit still have e advantages? Correlation
Admissions analyses of ten years of Franklin empirical data, as well
Franklin Pierce College as retical considerations will form the basis of the dis-
cussion of this issue.
2:40pm - 3:20pm
Moderator: Marian Steinberg
PAPER
Skyline C

A AN ubn-Nethed Appreach e
Voncantns Uoamnpus Cuthare

The study was a multi-method approach to assess the cul-
Arthur Kramer ture of an urban community college. By combining the quali-
Director tative methodologies of one-to-one open-ended interviews and
Institutional Research focus groups a multi-dimensionally scaled open-ended
Passaic County survey, it was found that there was informality and student,
Community College faculty and administrative subcultures that were tightly in-
tertwined.
2:40pm - 3:20pm
Moderator: Craig Clagett
PAPER
Skyline D
2 P,
Northeast Association for Institutional Research, Cambridge, Massachusetts Page 13
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Karen Bauer
Research Analyst
Dale Trusheim
Associate Director
Institutional Research & Planning
The University of Delaware

2:40pm - 3:20pm
DEMONSTRATION
Skyline E

Theodore G.
Asst. Dean for S
BU School of
Chairman of the Management
Team for the BU-Chelsea
Partnership

rams
ucation

3:50pm - 4:30pm
TOPICAL CASE STUDY
Skyline A

Poaradho vt Paradhoay, Vb

Uhrecteoss oot U eome iae

Laura Coelen
Director of Institutional

Pro
Holyo

ammer/Consultant
Community College
3:50pm - 4:30pm
DEMONSTRATION
Skyline B

Using the TABLES ure in SPSS, a Student Profile
was created which shows student enrollment data by class
level, sex, ethnicity, age, and major. This is updated
biannually and distributed to campus o who may use

the to gain an und g of current enrollments
and to obtain annual report information.
Moderator: James Ritchie

COFFEEL BREAK - Spoivsored by Lotus Pevelopment Corp

A panel from Boston University will discuss the unique

mhi between Boston University and the City of

1 The Chelsea Project offers challenging

data issues for internal statistical rting, public relations,

and program assessment. The audience be invited to
participate in a discussion of this evolving project.

Moderator: Dawn Geronimo Terkla

Demonstration of a micro-computer based student-unit
tracking system developed with Title II funds. This
extraordinarily flexible and fast software uses a relational
database, Paradox 3.0, and produces standardized and
individualized reports and permits tracking of retention and
ﬁdent performance over a 6-year period for any kind of

ort.

Moderator: Tom Gusler

‘)
LN }
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MONDAY, November 18

M. Patricia Gildea

Senior Policy and
Planning Analyst
Office of Analysis

University System of
New HZmpshire

3:50pm - 4:30pm
PAPER
Skyline C

Judith A. McCarroll
Asst. Director Research
Community- Technical Colleges

3:50pm - 4:30pm
PAPER

Skyline D

Jean Kibler
Associate for
Institutional Research
SUNY College at Plattsburgh

3:50pm - 4:30pm
PAPER

Skyline E

CONFERENCE PROGRANT

Two mana t tools developed for use in faculty salary
decision are presented: 1) a book of salaries by disci-
pline and rank to market means; and 2) a simulation

model for disbursement of total salary dollars. The tools serve
three institutions with differing discipline compositions, rank
distributions and mean salaries.

Moderator: Anita Dubey

A system for tracking transfer students from Connecticut
Community-Technical to Connecticut State Univer-
sity and University of Connecticut is described, with some
preliminary outcomes from data which have been collected,
merged and

analyzed.
Moderator: Stuart Rich

A task force was established by the President of the college
to make recommendations about the future agenda and
staffing of the Office of Institutional Research. The investiga-
tive process by which the task force arrived at its recommen-
dations and its usefulness for other colleges will be discussed.

Moderator: Richard Rugan

Nostheast Association for Institutional Research, Cambridge, Massachuseits
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ATUESDAY, November 19

7:30am - 9:00am

7:30am - 2:00pm

CONTINENTAL BREAKFAST - Grand Ballroom

Conference Evaluation Form Drop - off

Dona Fountoukidis
Director
Jane Zeff
Assistant Director
Office of
Research and Evaluation
William Paterson College

Jennifer Wilton
Acting Director

Policy Research and Planning

University of Massachusetts
at Boston

Dawn Geronimo Terkla
Director
Institutional Research
and Planning
Tufts University

Computer-generated reports provide management infor-
mation to department chairs, deans and other academic ad-
ministrators. rts give data at the department, school
and college level on the use of adjuncts and regular facultyx
course and level; faculty credits for teaching,
and tion; and grade distributions by course and

level. The presenters will share of the reports and

iscuss their use. Participants will be encouraged to comment
and to share approaches to similar reports in their institutions.

There is more to measuring instructional workload than or-
the data. The task entails a complex interaction of
and technical factors which, if not dealt with a
priately, become major roadblocks. This discussion o
some details as to how this task was accomplished at
UMass/Boston and presents tactics, some successful and oth-
ers less so, for overcoming problems and creating an analysis
which is both useable and used.

Sooner or later (every ten years, in fact) education
institutions undergo an accreditation visit. The purpose of this
table topic is to provide a forum for colleagues who have
recently gone through accreditation to share
with those who are currently preparing for a review. It will be
an opportunity to discuss successful and unsuccessful

amﬁies that have been developed in preparing for an
itation review.

Northeast Association for Institutional Research, Cambridge, Massachusetts
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TUESDAY, November 19

INEATR CONFERENCE PROGRANI

Jennifer W. Brown
Instructional Research
Connecticut Staie
University

Jane Price
Assistant Director
Institutional Research
Franklin & Marshall College

Institutional Research
Ithaca College

Issues, findings, and methodologies
on student sexuality, with a specia
behavior, will be discussed

i[:w.rtaining to research
focus on high-risk

The contributions of telephone surveys to the field of
institutional research will be discussed. Sub-topics include
when to use telephone surveys, mof questions that lend
themselves to telephone surveys, ntial respondent char-
acteristics, and survey responses to other information.
Methodological issues such as how to budget

fora hone
sur:g, what Ee of response rates to anticipate, how
3ui y a telephone survey can be completed, will also be ad-

How are institutions measuring and monitoring student
development outside the classroom? What research initiatives
are underway to improve student development in the areas of
personal growth, interpersonal relations, leadership skills
development, coping behaviors, etc.?

Darryl E. Bullock
Director
Planning & Institutional Research
Mercy College

Institutional researchers and planners can help inform
campus discussion and decision-makers. The purpose of this
roundtable is to explore initiatives already n; review
varieties of measures examining student growth (outcomes);
and identify different methods of reporting findings.

With the downward turn in high school uates, are

John P. Jacobsen the i
re enough minority students to meet enrollment goals for
Data g;gftg:g‘gﬁ;gm ger the State System of Higher Education in Pennsylvania?
Higher Education
Page 18 Naortheast Assodation for Institutional Research, Cambridge, Massachusetts
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TUESDAY, November 19

o] NEATR CONTERTNCE PROGRAN

In Telefors
Assistant to the Director of
Planning and
Institutional Research
Eastern Connecticut State

Institutional Research
Georgetown University

Ellen Kanarek
Director
Applied Educational Research, Inc.

9:00am - 10:15am

This session is an opportunity for informal discussion and
exchange of ideas on creating useful and accurate retention

studies.

Participants at this table will discuss any topics of interest
or controversy that may have surfaced in higher education
since the Conference Program was finalized.

Invited interview.

Invited interview.

GENERAL SESSION - Grand Ballroom
*Fantasies and Forecasts for the Year 2010"

Executive Panel:
Peter Davies, Staff College, Bristol, England
Richard Kraus, President, Cape Cod Community College

Q

ERIC

Full Tt Provided by ERIC.

Margaret McKenna, President, Lesley College
Sherry Penney, Chancellor, Univ. of , Boston
Northeast Association for Institutional Research, Cambridge, Massachussetts Page 19
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TUESDAY, November 19

P Esam - P2 neson

Ballroom Foyer

Michael Middaugh
Director, Institutional
Research and Planning
University of Delaware

Ed Delaney
Asst. Vice President, Planning
George Mason University
Other Panelist TBA
10:30am ~ 12:00 noon
PANEL

Skyline A

fnformal Computer Memonstrabon and Survey a

IBM AT and MAC II computers available for informal
demonstrations. And, a samgile of survey instruments from
other Institutional Research offices for your review.

Members of this panel, representing three different sectors
of higher education, will discuss the cost containment issues
and challenges that their institutions are facing with a special
focus on the use of institutional research services in gathering
data to underpin cost containment strategies in budget plan-
ning.

Bruce P. Szelest
Associate for Institutional
Research
State University of New York

at Albany
10:30am - 11:10am
PAFPER
Skyline B

Course demand characteristics (e.g., how quickly do they
fill up, high or low dmg:;‘dd activity, the percent of student
demand satisfied) have utilized to aid decision makers in
improving the use of their instractional resources. Registration
data is analyzed and presented in a way that departmental
chairs and deans can use.

Moderator: Patricia Haeuser

Northeast Assodation for Institutional Research, Cambridge, Massachuseits
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TUESDAY, November 19

foo ]l NEATR CONTPERENCE
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Craig A. Clagett
Director of Institutional
Research and Analysis
Prince George's Community
College

Robin B. Huntington
Senior Research Analyst
Institutional Research
University of Maryland
Baitimore County

10:30am - 11:10am

PAPER
Skyline C

To respond to increasing responsibilities, institutional re-
searchers must enhance their effectiveness and productivity. A
national survey of institutional research directors identified
both obstacles and solutions to meeting this challenge. The
authors of The Institutional Research Practitioner will share
" that work” gleaned from the survey and their

techniques
popular guidebook.
Moderator: Ellen Armstrong Kanarek

Jane Price
Assistant Director
Institutional Research

Franklin & Marshall College

10:30am - 11:10am

As the number of traditional college-aged students declines
and the competition among for students intensifies,
an institution's recruitment literature becomes increasingly
important. Institutional researchers are more frequently being

upon to evaluate the success of their institution's Ad-
missions publications. The present stunc:{ offers a framework
for such an evaluat.on, using individual in-depth interviews

PAPER -with high school and college students. It es both quan-
titative and qualitative data on students’ preferences for dif-
Skyline D ferent styles and strategies that are currently used in Admis-
sions literature. This paper won the Best Paper Awanrd for the
1990 NEAIR Conference in Albany.
Moderator: Marian Pagano
Northeast Association for Institutional Research, Cambridge, Massachusetts Page 21
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‘' TUESDAY, November 19

This workshop will demonstrate a co ter model and

associated files that are used by Franklin College to
David R. Weir, Jr. ger!oritize and schedule school visits. The target audience will
Associate Director of admissions and data processing staff.
Admissions
Frarklin Pierce College Moderator: Jennifer Brown
10:30am - 11:10am
DEMONSTRATION
Skyline E

This paper reviews ev y behavioral (e.g., attrition,

level of academic performance, appeals for lo?ml ser-
Robert W. Baker vices) and test/inventory (e.g., C.g. R P) mmlt; of a modi-
Professor of Psychology fication of the Student Adaptation to College Questionnaire
Clark University - for prematriculation use in measuring self-confidence regard-

ing the impending transition into college.

11:20am - 12:00 noon
Moderator: Albert Lefebvre
PAPER
Skyline B

This WK will show that for community colleges in
particular, number of degrees granted is a very misleading

Marcia M. Lee indicator. Moreover, the validity of degrees granted as an
Director of Institutional assessment indicator is further eroding since the percentage of
Research students whose goal is to transfer, not graduate, is increasing.
Westchester Community This trend has important implications for the newly enacted
College Students' Right To Krow Campus Security Act (P.L. 101-
542), which modifies previous regugt‘:ons and goes into effect
11:20am - 12:00 noon July 1, 1993
PAPER Moderator: Marian Walker
Skyline C
Page 22 Northeast Assodiation for Institutional Research, Cambridge, Massachuseits
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TUESDAY, November 19

Marian N. Steinberg
Director of Planning and
Institutional Research
Eastern Connecticut State
University

11:20am - 12:00 noon

PAPER
Skyline D

A survey was developed and administered to a sample of
our total student body to estimate the number of students with
disabilities, and the types and magnitudes of disabilities. In
addition, all respondents were asked to evaluate facilities and
services.

Moderator: Jane Price

Ellen Armstrong Kanarek
ram Director
Applied Educational Research, Inc.
11:20am - 12:00 noon
DEMONSTRATION

Skyline E

This workshare is designed for users of the Admitted Stu-
dent Questior naire, new or experienced, who wish to explore
ways of supplementing the standard ASQ reports. Topics will

ude preparing an executive summary; using college over-
lap information; using the Norms report; and relating ASQ to
institutional data.

Moderator: Michael McGuire

SERERINCOCONINTTE PR L
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TUESDAY, November 19

Tufts University
1:00pm - 4:00pm
WORKSHOP
Skyline A

James P. Honan
Associate Director of
Programs and Professional
Evaluation
Harvard University

1:00pm - 4:00pm
WORKSHOP

Skyline C

The very basic in statistics will be covered in a way useful
as an introduction or as a refresher to statistics. Data from an
i, samping and.probabilty theory (nchiding te
statistics, samp theory
mmM&Mel::gg}:ise),md&mm&mnﬂalmeu\ods(cm
square, t-test, and Pearson's 1) will be covered. Participants
will receive a notebook detailing the materials covered. is
an encore presentation of a Sunday morning workshop.

This workshop is designed for individuals with little or no
knowledge of nonprofit financial management and accounting
terms, concepts, and analytic techniques. It will provide insti-
tutional research professionals with a broad understanding of
the development and use of financial information in colleges
and universities. Among the topics which will be discussed
are fund accounting, chart of accounts, basis of accounting,

tion and interpretation of financial statements, ratio

g ysis, and budgetin fomuts.Selectedmdings,asﬁ
in
man-

case study on management and anal
education, and a gl of terms in nonprofit
agement will be The workshop will not attempt to

produce accountants or budget officers. It is intended to im-

rove management and analytic skills by making participants

ter consumers of financial data. This is an encore presenta-
tion of a Sunday morming workshop.

Page 2¢
ERIC

Full Tt Provided by ERIC.
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1991-92 NEAIR OFFICERS

STEERING COMMITTEE

1991-92 MEMBERS-AT-LARGCE

CONFERENCE PROGRAM

1991 CHAIR

President: Larry Metzger, Director of Institutional Research,
Rhaca College

President-Elect: Dawn Geronimo Terkla, Director of
Institutional Research and Planning, Tufts University

Secretary: Mark Eckstein, Director of Assessment and
Institutional Research, Genesee Community College

Treasurer: Tom Flaherty, Director of Planning, Central
Connecticut State University

Michael F. Middaugh (Past President), Director of Institutional
Research and Planning, University of Delaware

Brenda Bretz Secretar y),Assistax\tRegiSth,
mmﬁ%)

Marian Pagano, Research Analyst, Tufts Unjversity

Jennifer Brown, Director of Institutional Research, Connecticut
State University

Albert C. Lefebvre, Director of Institutional Studies, Clark
University

Clagett, Director of Institutional Research and Anal
mcaorgsCommnyConege o

Tom Gusler, Assistant Academic Vice President, Clarion
University of Pernsylvania

Leah Simith, Assistant to the President and Director of
Institutional Research, Swarthmore College

Michael McGuire, Director of Planning and Institutional
Research, Franklin and Marshall College
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1992 CHAIK

LOCAL ARRANGEMENTS
1991 CHAIR
LOCAL ARRANGEMENTS
1992 CHAIR

FUBLICATIONS
1991 CHAIR

PUBLICATIONS
1992 CHAIR

1991-92 NOMINATIONS
COMMITTEE

Special thanks to: AndreyAdam., Iacobun,hhhnl’agmo.

Tht Ofice of An

Ellen Armstrong Kanarek, Program Director, Hed
Educational Research Arp

Susan Forti, Special Projects Manager, Boston University

Stuart Rich, Director of Institutional Research, Georgetown
University

Albert C. Lefebvre, Director of Institutional Studies, Clark
Univessity

Karen Bauer, Research Analyst, University of Delaware

Michael F. Middaugh, Chair, Director of Institutional Research
and Planning, University of Delaware

Ann Weeks, Director of Institutional Research, SUNY - Old
Westbury
John Kraus, Director of Institutional Research, University of
New Hampshire

Richard Rugen, Assistant to the President, Kutztown
University

Acknowledgements
Pagan and Jane Price for their help
SuvhsathtonUnivexdﬁyformpplyingthe

demonstration computess.

NOTES:

Badges must be worn to all Conference events.

Bemtod&mnthe

Registration Table for the
groups by 2:00 on Monday.

Meet at 5:00 on Monday in hotel lobby for NEAIR Fun Run/Walk
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Attrition and C.I.R.P. Correlates of a Measure of Self-Confidence
R ¥ine Transition into Coll

Robert W. Baker *

Professor of Psychology
Clark University

I would like to tell you today about a test [ devised to measure matriculating

students’ expectations regarding their impending adjustment to college. Another name
for the variable the test is intended to measure is level of confidence about one’s

adjustive capacity in the college experience.

The test is called the Anticipated Student Adaptation to College Questionnaire, or
ASACQ, and typically is administered prematriculation (Baker, McNeil, & Siryk, 1985).
It is a variation of another test [ devised earlier called the Student Adaptation to College
Questionnaire, or SACQ, which is designed for postmatriculation use in measuring
actual adjustment to college (Baker & Siryk, 1989). There is a lot of published
information concerning the reliability and validity of the SACQ (Baker & Siryk, 1989;
Baker, 1991a), but not so much about the ASACQ, and a principal aim of my talk today
will be to begin to r.dress that balance to the extent permitted by available data.

The ASACQ consists of 67 items, each one a sentence fragment alluding to one
or another aspect of the experience of adjusting to college, and prefaced by the phrase
"I expect." For example, the first item is: "I expect....to fit in well as part of the college
environment.” Students are asked to project themselves halfway into the first semester
and rate on a 9-point scale the degree to which they expect the statement will apply to
them at that future time.

There are four kinds of sentence fragments. One kind refers to academic aspects
of the college experience, another to social aspects, a third to personal-emotional
aspects (i.e., sense of psychological and physical well-being), and a fourth to goal
commitment/institutional attachment. The Questionnaire yields a full-scale score and a
subscale score for each of the four kinds of sentence fragments just mentioned. In the
first research use of the ASACQ it was coupled with the SACQ in a study of the relation
between prematriculation expectations regarding adjustment to college and the
subsequent postmatriculation reality. Some of you may remember that George Stern
and his associates (Stern, 1966, 1970) had earlier reported a phenomenon called the
"freshman myth,” in which entering freshmen were found to expect more from the
college environment than they subsequently saw themselves as getting. We found in
our research that a similar state of affairs exists for our data. That is, as a group effect,

* The research reported in this paper was supported by a grant to the author from the
National Research Advisory Association.
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students expect more from themselves in terms of adjustive capacity in the college
experience than they subsequently realize. Just as Stern found that there is
disillusionment what students expect from the college environment, we found
that there is disillusionment regarding what students expect of themselves.

The first slide contains data from several institutions showing very consistent
findings concerning self-disillusionment. The numbers represent percent change from
anticipated to actual adjustment scores. Down the left-hand margin are the adjustment
indices, and across the top are the names of the institutions. A single asterisk by a
number indicates statistical significance at the .05 level; two asterisks, the .01 level. A
minus sign indicates a decrease in score from ASACQ to SACQ, a plus sign indicates an
increase.

Note the prevalence of minus signs, and asterisks. And note the relative consistency
across institutions in magnitude of change within each adjustment measure. Note
further the almost identical data for two Clark freshman classes ten years apart. |
would like to infer from the regularity of these data that the ASACQ/SACQ combination
is measuring something quite consistently, reflecting the reliability of both instruments.

If we look beyond the group effect, to what happens for individual students, we see
that not all show the disillusionment. For some, the level of actual adjustment is just
about what they predicted; for others it is even higher than what they expected of

ves.

Then, if we take a next step to see what kind of behavioral correlates there might
be of differences in disillusionment, there are even more interesting data. Disillusioned
students have poorer academic performance, not only in the freshman year but also
subsequently; they are more likely to be known to a psychological services center
during the freshman year; they have a substantially higher rate of withdrawal from
college and are less likely to graduate on time; and they report lesser overall
satisfaction with the college experience (Baker et al., 1985; Gerdes, 1986). The
graduation rate for disillusioned students six years after matriculation was 55%, as
compared with 86% for non-disillusioned students (Baker, 1991b).

In addition to these dramatic behavioral correlates, there is clear evidence that
students are quite aware of their pre- and postmatriculation adjustment status, and of
change from one to the other (Baker & Schultz, in preparation).

But what about the capacity of the ASACQ itself -- i.e., not in tandem with the
SAOQ--toprednctothervanablesmwh:chremnablepeoplewouldexpectxttobe
related? The remainder of this paper will be an attempt to answer that question.

Early research found that, among matriculating engineering freshmen, the higher
their expectations concerning their adjustive capacity the more decided they were
prematriculation regarding their academic major (Plaud, Baker, &Groccxa, 1990).
Amﬂ:ereaﬂyﬁndmgw:sthatstudentswnhlowexpectanom i.e., with less confidence
about their adjustive capacity, were more likely to enroll premamcu!atxon in a help-

offering program (Gerdes, 1986).



In our quest for ASACQ correlates we can revisit SACQ data and ask whether, or to
what degree, matriculating students’ level of confidence regarding adjustive capacity
predicts tion self-assessed adjustment. That is, does prematriculation
confidence level forecast what actually happens subsequently? The answer is that it
does, and with reasonable accuracy. Data from two Clark University samples and from
two other institutions show consistently positive (as would be expected), statistically
significant, and moderately strong correlations between corresponding ASACQ and
SACQ indices (e.g., anticipated academic adjustment vs. actual academic adjustment,
anticipated social adjustment vs. actual social adjustment). Interestingly, correlations
with second semester SACQ scores are of the same approximate magnitude as with first
semester scores. -

From information collected prematriculati :n as part of the regular admissions
process at Clark University, we selected two kinds of items as criterion variables for the
ASACQ. One kind alluded to students’ academic or other personal history experiences
that might be expected to build confidence regarding adjustive capacity in the college
setting. The other kind represented experiences or personal characteristics implying
varying levels of such confidence. Higher ASACQ scores were found for students who
had studied abroad; who had participated in student government in high school; who
were tutors in high school; who had higher class standing in high school; and who were
early decision applicants to college.

Next, we reviewed data from the ACE-UCLA Cooperative Institutional Research
Program’s annual freshman survey for criterion variables. We selected items 25 and 38
as particularly relevant.

Item 25 from the C.I.R.P. questionnaire asks students to rate themselves on a five
point scale for each of 16 traits in comparison with the average person their age. The
traits refer to various abilities, talents, and motivational characteristics that would
contribute positively to adjustment to college.

Several of the traits are relevant to the performance of academic tasks (e.g.,
academic ability, drive to achieve). Others pertain to social activities, (e.g., leadership
ability, social self-confidence). Still others concern personal-emotional adjustment (e.g.,
emotional health, physical health). Thus, we would expect positive correlations
between the 16 traits and the pertinent ASACQ indices. Furthermore, for each trait we
would expect differential degrees of correlation with the several subscales as a function
of the relation between the nature of the trait and the aspects of adjustment measured
by subscales.

Let's look at another slide. Here the ASACQ indices are across the top, and the
traits -- categorized as to area of adjustment -- are on the left-hand margin. A single
asterisk indicates a statistical trend (p < .10 > .05); two asterisks, significance at the
.05 level; and three asterisks, the .01 level.

w0 30



As you can see, there are a lot of asterisks. Of the 80 values, only nine fail to show
at least a trend. Of the 71 asterisked values, only three are in the direction contrary to
expectation. Within the three categories of traits, the differential relations with ASACQ
subscales run pretty much according to expectation. That is, the highest correlations
for the social-related traits are with the Social Adjustment subscale, and for the
personal-emotional-related traits with the Personal-Emotional Adjustment subscale. The
same is generally true, though to a somewhat lesser extent, for the association between
the academic-related traits and the Academic Adjustment subscale. .

Item 38 of the C.I.R.P. survey asks students for their best guess as to the chances,
rated on a four point scale, that certain things will occur in their future. The future
events include decisions, actions, or accomplishments (or lack of accomplishments) that
can be divided readily into categories relevant to the four ASACQ subscales. Thus,
changing major field or failing courses would be relevant to academic adjustment; being
elected to student office or joining a social organization are related to social
adjustment; seeking counseling is pertinent to personal-emotional adjustment; and
dropping out of college or transferring to another college are relevant to institutional
attachment/goal commitment.

Because of the wording of the different future events, the correlations between
some of them and the ASACQ indices should be positive and others negative, and for
some it is difficult to decide whether there should be any relation at all. As was the
case with the self-ratings of item 25, it is expected that the future events that are
adjustment-relevant would be differentially related to the ASACQ subscales as a
function of the relation between the event and the aspects of adjustment measured by
the subscales.

In slide 3, the ASACQ indices are again arrayed across the top, and the future
events are in the left-hand margin, again categorized as to the areas of adjustment to
which they should be most pertinent. For the academic-related future events, 41 of the
45 comparisons are statistically significant and in the expected direction, and three
more show trends toward significance. Also as expected, the events correlated to a
higher degree more consistently with the Academic Adjustment subscale than with the
other three subscales.

The results for the ten social-related future events are less uniform, in large degree
possibly because of the questionable relevance of many of the future events to
effectiveness of social adjustment. Of the three that do seem relevant (election to
student office, joining a social organization, and participating in athletics), 13 of the 15
correlations are significant and in the appropriate direction. And the correlations tend
to be higher with the Social Adjustment subscale than with the other subscales.

The correlations for the one personal-emotional related future event are all

statistically significant, in the expected direction, and highest with the Personal-
Emotional Adjustment subscale.
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The pattern for the five future events relevant to institutional attachment/goal
commitment is uniform and consistent with expectations. Nineteen of the 25
comparisons are statistically significant and in the expected direction, and there is one
trend toward significance. The correlations tend to be strongest, as expected, with the
Attachment subscale.

The C.LLR.P. data taken all together provide considerable support for the inference
that the ASACQ variables do indeed measure what they are intended to measure.

Almost all of the criterion variables considered to this point are of a verbal, self-
report nature. Now let’s look at the relation between the ASACQ and several
postmatriculation adjustment-relevant behaviors.

We found a modest but statistically significant correlation in the expected direction
between the ASACQ subscales and being known to a campus psychological services
center during the freshman year. The ASACQ variables do not predict freshman year
grade point average in our samples, and there is contradictory information concerning
number of credits eamned in the freshman year. With last year’s freshman class, there
were significant or near-significant correlations in the expected direction between all
ASACQ indices and number of credits earned. But in an earlier Clark sample significant
pegative correlations of the same approximate modest magnitude were obtained
between several ASACQ variables and the criterion.

Again, with last year’s freshman class there were significant and reasonably
substantial correlations in the expected direction between ASACQ variables and attrition
after both semesters. But, alas and alack, in the same earlier class cited above there
were no significant correlations in the expected direction after either semester, and,
indeed, after the first semester there were significant or near-significant, though weak,
correlations in the direction contrary to expectation for several of the ASACQ variables.

In the same earlier class cited above, there were significant and reasonably sizeable
correlations in the expected direction between all but one of the ASACQ variables and
outcome of application for dormitory assistant positions in the junior and senior years.
Thus, the more confident that entering freshmen were about their adjustive capacity,
the better their chances were for being hired if they applied for positions as dormitory
assistants as juniors or seniors. But there were no significant correlations for that class
between ASACQ indices and gaining positions of campus organizational leadership,
winning annual honors in the upper three years, or being elected to Phi Beta Kappa.

Thus, evidence concerning the relation between the ASACQ and postmatriculation
behavioral variables is somewhat mixed, though still largely consistent with
expectations. Expecting that a measure of self-confidence taken prematriculation will
predict postmatriculation real-life behaviors and outcomes is a very stringent test of the
meaning of ASACQ variables. Possibly a better and fairer test would be to employ as
criteria behaviors and outcomes more contemporaneous with the administration of the
ASACQ. A whole new line of research could be opened if the ASACQ were to be
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employed with students while they were still in high school and if the high school
experience itself were examined for behavioral events relevant to varying expectations
or level of confidence regarding subsequent adaptation to the college experience.

In conclusion, I think there is ample indication in the data presented here that the
ASACQ does indeed measure what it is intended to measure, and that what it measures
is a variable of considerable consequence in the lives of students. Further research is
certainly in order to explore more extensively the meaning of the variables tapped by
the ASACQ, as well as to explore the uses of the instrument in counseling and
intervention.
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Introduction

Well-designed and executed institutional research is the key to successful
enroliment management. Enrollment management can be defined as a coordinated effort
to influence the size and characteristics of an institution’s student body, through
marketing, recruitment, admissions, pricing, financial aid, advising, and other policy
choices.

Conceptually, enroliment management links research on individual college
choice, student-institution fit, and student retention. Although it is an organizational
construct, enrollment management is founded on information, largely derived from
institutional research and policy evaluation. To be successful, enrollment managers must
understand the forces that influence individual decisions about college choice and
persistence. This micro-level understanding is prerequisite to answering institutional
policy-level questions. It is useful to analyze student enrollment in a linear student flow
model, from initial inquiry through application, enrollment, persistence, completion, and
continuing to post-graduate follow-up. Enrollment managers need answers to numerous
questions at each stage of student experience with the institution. For example:

* How widely known is the college? How do prospective students view the
college? What other institutions are considered by prospective students?

* How can we increase the size of the applicant pool? How can we attract the
students we would most like to enroll?

* How can we improve yield? How effective are our existing recruitment activities?
What factors differentiate our college from its closest competitors and influence
admitted students’ final choices?

* What influence does financial aid have on student decisions to enroll and persist?

What is the perceived campus culture or climate, 2nd what influence does it have
on retention and attrition?
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* What proportion of a freshman class persists to graduation? Do any student
subgroups exhibit significantly higher than average attrition? Why do some
students persist while others do not?

* How successful are our alumni in their post-graduate endeavors? What
proportion remain involved with the institution? What characteristics describe
alumni donors?

This sampling of student decision and institutional policy questions captures the
comprehensive, long-range nature of an enrollment management program. The results
of recruitment are measured not just in terms of the number and characteristics of new
students who enroll but by the number who become well-adapted, successful students
and productive alzmni. The encompassing reach of enrollment management also
suggests how difficult it can be to implement successfully. Indeed, Dolence (1989-90)
has asserted that over half of the institutions that try to establish enroliment

management programs fail.
Literature

The literature pertinent to enrollment management falls into two broad types.
First is the recent body of work explicitly concerning enrollment management as an
organizational construct or process. Written within the past ten years, this literature is
largely responsible for the spread of the concept and language of enroliment
management. The second and more diverse body of literature consists of the research
and policy studies that form the necessary information infrastructure supporting the
successful implementation of an enroliment management process. Research into student
college choice, student-institution fit, pricing and financial aid, student attrition, and
other related topics can all be considered part of the enrollment management literature.
Understanding student behavior is prerequisite to influencing it.

Though many institutions claim to have implemented an enrcllment management
program, articles in the literature suggest that effective programs are rare. As cited
above, Dolence asserted that over half of the institutions that tried to establish an
enroliment management program were unsuccessful. Among the necessary conditions
for effective enroliment management, Claffey and Hossler (1986) argued that
information was paramount:

Planning and evaluation are at the heart of an enrollment management
system, but the single most critical element in all of this effort is accurate,
timely, usable information. Thus, our ability to influence our enrollments
to any degree is a direct function of the information...available. (p. 106.)

Hossler (1987) argued that in practice enrollment management had simply become a
new term for the work of admissions offices. Would-be enrollment managers were not
developing the requisite knowledge base in student college choice, student-institution
fit, student retention, the impact of financial aid, and other research but rather were



changing titles and rearranging organizational charts. This is where the second broad
category of enrollment management literature, plus local institutional research, becomes
essential.

A growing body of literature exists .0 provide enrollment managars with a
foundation of knowledge for interpreting “eir own campus research and experience.
The recruitment literature includes research on siudent college choice (Litten, Sullivan,
and Brodigan, 1983; Zemsky and Oedel, 1983; Lay and Endo, 1987), student-institution
fit (Williams, 1986), and the impact of pricing and financial aid (Litten, 1984; Leslie
and Brinkman, 1987). The student persistence literature includes several useful reviews
and anthologies (e.g., Pascarella, 1982; Tinto, 1987) as well as innumerable case
studies. In addition to the findings of educational research found in the scholarly
literature, the enrollment manager relies heavily on institution-specific information.
Useful articles on using institutional research for enrollment management include Davis-
Van Atta and Carrier (1986) and Glover (1986). This paper presents one approach to
organizing institutional research support for enrollment management that has proven
successful at two very different institutions.

Enrollment Management Information Needs

The information needs of the enrollment manager fall into two categories:
performance monitoring indicators (PMIs) and policy research and analysis. To track
and evaluate the implementation and success of an enrollment management program,
specific quantifiable measures are needed. Ideally the PMIs are developed with the
consultation of the offices responsible for each stage of the enrollment process, and are
used by the enrollment manager to evaluate the performance of each unit as well as to
oversee the broader institutional enrollment picture. To assist unit directors and the
enrollment management planning team in developing strategies for achieving the goals
associated with the PMIs, institutional research may conduct in-depth policy studies on
specific issues. Examples will be discussed in a later section.

The coordinating and integrating functions of enrollment management are
facilitated by the availability of a comprehensive set of agreed-upon performance
monitoring indicators. The PMIs are typically simple counts or ratios that report the
status of enrollment at a point in time. Most colleges track at least some PMIs for the
recruitment phase (encompassing the first three stages of student decision, namely
inquiry, application, and enroliment). Key PMis may be tracked daily during the
application and registration period. An enroliment management plan would have
established targets or expectations for each of these indicators. At a minimum, the
enrollment management team should have clear expectations about the number of
applications, offers of admission, and resulting enrollments anticipated for the planning
term. The mix of full- and part-time students, and the credit hours or full-time-
equivalents they generate would usually have been forecast for budget planning
purposes and also routinely tracked during the registration period. Since enrollment
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concerns the characteristics as well as magnitude of enroliment, other
such as the SAT score distribution of applicants, admits, and enrolles, may be
monitored. The racial/ethnic composition at each stage may be reported to help in
monitoring achievement of desegregation and diversity goals. The distribution of
enrollment by college, program, discipline, class location and time would be monitored
for departmental faculty and facilities planning.

Performance monitoring indicators are also useful for evaluating the student
retention phase, broadly defined to include not only student persistence to graduation
but also postgraduate association with the institution, as active alumni, contributors, or
continuing education students. Among the PMIs for this phase might be retention rates
of various student groups to their second semester, since this is a time of high attrition,
and persistence rates to sophomore, junior, and senior status. Graduation rates for
different populations, such as athletes and racial/ethnic groups, might be routinely
reported. Finally, student outcomes indicators such as the number transferring or
entering graduate school, the number passing licensure examinations, the percent
obtaining program-related employment, and the percent satisfied with their college
experience (gleaned from follow-up surveys) might be tracked.

Much of the data needed for monitoring the performance of the enrollment
management effort come directly from the information gathered from student
applications and registrations transactions. The typical campus student information
system contains both term enrollment and student history or transcript files that
togetherincmdedemogmphiqcomseenmnmmt,andperfommcedammeﬁalfor
enrollment monitoring purposes. Special record-keeping procedures may need to be
implemented beyond those commonly in place, however. For example, a system may
need to be implemented in admissions for tracking mail and phone inquiries. Surveys
may be needed to gather background information beyond that required in the college
application. Follow-up surveys will be necessary to learn post-earoliment outcomes.

While collecting the data needed for effective enrollment management is usually
not difficult, the more frequent problem to its successful application is its organization.
Standard transcript files and frozen term files are not ideal for student flow studies.
Transcript files contain elements that are periodically updated, with old values usually
written over and lost. Term files are often archived off-line and pulling selected
elements from several such files can involve extensive programming and media
manipulation. Survey research may have been conducted in isolation from record-based
studies and survey data stored in separate datasets, perhaps on a microcomputer disk.
The following steps can greatly facilitate the application of data to enrollment
management decision making:

1. Construct separate Jongitudinal files for tracking selected student cohoxts. Since
enrollment management encompasses student experiences with an institution
from inquiry to post-graduation, data systems parallelling this student flow
continuum are most useful. In place of discrete files established for other
purposes, most institutions will benefit from the construction of separate
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longitudinal cohort files for enrollment management analyses. Free-standing
tracking files for selected entering cohorts of students preserve key data values
and facilitate data analysis. The data elements in such files fall into three broad
categories. First are student attributes such as demographic and academic
background variables usually collected as part of the application process. Next
are student progress variables recorded each term, such as credit hours attempted
and eamed and term grade point average. Finally are outcome measures for
graduates and those who leave without completing a program. These may
include further education and employment indicators. Because tracking numerous
cohorts simultaneously is complex, and because there usually is little variation in
successive years (unless substantial changes in institutional policies or entering
student characteristics have occurred), it is generally sufficient to track classes
entering every third year. Most institutions will track only cohorts entering in fall
terms, though spring or summer entrants if substantial in number or notably
different in characteristics may warrant separate trackmg Students should be
tracked for six to exght years to allow time for part-time students and stop-outs
whose attendance is interrupted to graduate.

2. Include data elements allowing analysis of specific student subgroups of interest.
In addition to the obvious demographic variables included as a matter of course,
ensure that data elements are incorporated in the tracking file identifying
subgroups of students of research interest at your institution. While it is usually
possible to go back to original files to obtain data whose need was not foreseen,
this can be cumbersome. It is better to anticipate likely research questions and
include the requisite data elements from the start. These may include identifiers
for remedial students, non-native English speakers, participants in special
programs, athletes, scholarship recipients, or others groups of special concemn.

3. Conduct survey and focus group research to illuminate key student decision
points. Survey research is most useful when designed and implemented to add to
information yielded by the tracking system. Administer surveys to investigate
student motivations, attitudes, and decision-making processes at key points in
their college experience: at entry, after their first semester, immediately after
they leave. Add key survey response data to fields reserved for this purpose in
the longitudinal cohort file, or maintain separate files for survey data that can be
easily linked (via the SSN) to the longitudinal data. Qualitative research findings
such as those learned in focus groups can add insights into student behavior
beyond those reported in typical mail survey res ponses. They can provide a
reality check: student decision processes may be more disorganized and
uninformed than the responses elicited by multiple-choice survey questions
suggest. Examples of focus group applications to enrollment management include
assessing institutional image and position compared to the competition,
evaluating promotional materials, learning the special needs of particular student
groups, and generating new ideas for improving or adding services.
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Policy Research and Analysis

Along the continuum from initial inquiry through post-graduate relationship with
he institution, students face continual decisions: whether to apply, whether to enroll,
whether to continue (a decision made each term). To influence student enrollment
patterns, it is essential to know as much as possible about the key student decision
points: when the crucial decisions are made, what factors influence the decisions, how
the institution might influence the decisions. While your PMI tracking system can help
identify the key points, more in-depth research and analysis are needed for an adequate
understanding to inform relevant policymaking.

Examples of Enrollment Management Policy Research

Four examples of enroliment management research conducted at a large, open-
admissions community college in suburban Washington, D.C. will illustrate the kinds of
issues and approaches to studying them that characterize a comprehensive enrollment
management information support system. Similar research needed at a senior institution
would probably differ in scope and focus. The recruitment and retention research
needed at each institution will reflect the individual circumstances, clientele, and
mission of the campus involved.

Focus group study of delayed-entry students. Nearly two-thirds of the public high school
graduates of the county served by the community college do not go to college the fall
immediately after high school graduation. While community colleges have had success
serving older adult students, little has been written about younger, "delayed entry”
students--those starting college one to three years after high school. A series of focus
groups coordinated by institutional research revealed that such students saw themselves
as a unique group, more mature and motivated than 18-year-olds yet closer to them in
age and interests than to "adult” students. Most had postponed college to continue
working in jobs begun while in high school. Jobs and careers provided a sense of
purpose to these students; many cited job skill development or a desire to change
careers and leave dead-end jobs as their reasons for entering college. These students
described a sense of pride they had from paying for their college education, compared
to 18-year-olds whose parents were footing the bill. They linked this to their motivation
to succeed; without exception, they felt they were more committed to their studies than
younger students. They described initial feelings of doubts about their abilities to keep
up with the traditional students just out of high school, but found these fears quickly
dispelled in their first classes. (The lack of a standardized admissions test requirement
was a factor for many in choosing the community college.) The time out of school
provided motivation, resources, and confidence to start college. Yet most stated they
wished they had been more encouraged to attend while still in high school. Desperation
for time to study was a common theme; students said it was important to schedule
library time on campus between classes to be able to study in an atmosphere less
disruptive than at home. Departments were urged to schedule more night and weekend
classes and to ensure that full course sequences could be completed by students
attending in limited time frames. Marketing implications from the focus group research



included targeted messages to this specific group, emphasizing a personal,
nonintimidating image of the college, a career advancement perspective, and an appeal
to the pride and maturity of the youngest set of "adult” students.

Geo-demographic market analysis. Though the community college primarily serves the
residents of a single county, its service population is quite diverse. With a larger
population than five states, the county is an aggregation of many, quite different,
neighborhoods. Reliance on county-wide Census and other data for planning purposes
can be misleading, obscuring pockets of prosperity and pockets of poverty. Using
lifestyle cluster analysis, the research office identified 24 distinct neighborhood types
within the county. Thesenmghborhoodtypesvarymtmofthe:rsomoecommxc
status, ethnic composition, housing stock, family life cycle stage, and other variables.
Residents of these different neighborhoods have varied lifestyles, aspirations, and
educational needs. By geo-coding student address lists, the research office was able to

ﬁf‘umanewhndofmmnmentamlymsbasedonthehfstyledustertypology
Contrary to expectations, the analysis revealed that the college’s highest penetration
was in the upscale clusters. The clusters differed in their mix of credit and noncredit
student contribution, and in the coursetaking choices of their residents. For example, on
the noncredit side, factor analysis revealed seven product themes (e.g., career
exploration, high technology, creative impulse) within the overall course mix; these
product themes, in turn, attracted enroliments from distinct sets of neighborhood
clusters. The cluster typology was also used to investigate student outcomes on the
credit side. The clusters grouped into six outcome patterns. For example, residents of
mostly white, middle class, blue collar neighborhoods had the highest A.A. degree
completion rate, but very low rates of transfer to senior institutions. Residents of mostly
black, middle-class clusters had relatively low A.A. degree attainment rates but high
rates of transfer to four-year colleges. The county’s largest cluster, characterized by
well-educated young singles and new families, had a unique outcome pattern of low
rates of graduation and transfer but an extraordinary rate of continuing enrollment.
Since this cluster already contains a high percentage of college graduates, it is likely
that many of its residents were using the community college for job skill upgrading on a
recurring basis. The geo-demographic market information, processed through the
custom lifestyle cluster analysis, yielded a wealth of new insights about the county and
how its residents were using the community college. Combining the precision of Census
tract sociceconomic data with the enrollment and achievement histories available on
student databases produced an information resource of great analytical and operational
promise. The college is currently applying what it has learned to the development of
targeted marketing strategies.

Telephone survey of non-returning students. Longitudinal analysis of students entering
the community college as first-time students in fall 1980 found that 27 percent attended
that one semester only and did not reappear on college enrollment files during the next
8 years. With over a quarter of the college’s new fall entrants--over a thousand
students--not returning for a second term, the tracking system had clearly identified a
key student decision point. Why do so many students discontinue their studies after
only one semester? What can the college do to influence mcre to continue? To address



these issues, a telephone survey of fall 1987 entrants who did not return for classes in
spring 1988 was conducted. While more expensive than a mail survey, the phone survey
overcame the problems of poor response rate and response bias likely with a mail
survey of this population. To moderate costs, on-campus interviewers were trained and
monitored by institutional research staff. A total of 343 interviews were completed in
the time allotted for the survey. Four in ten respondents gave employment-related
reasons for discontinuing their studies. Nearly a third said that a lack of time

them from continuing. Other major reasons given for not returning included
achievement of their goal at the college, transfer to a senior institution, and changes in
family situations. What was notable about these responses was that they had little to do
with the college, its services, and the students’ experiences at the college. When asked if
the college could have done anything to have influenced them to return, more than 80
percent said no. Those that said yes cited course availability and scheduling difficulties
and lack of financial aid for part-time students. Eighty-five percent said they planned to
return to the college. The survey affirmed that the high attrition at the end of the
students’ first term was not due to dissatisfaction with the college, but rather reflected
the circumstances of the contemporary community college student. The findings
prompted a review of course scheduling and an investigation of aid possibilities for part-
time students; but its major insight was that high attrition may be inherent given the
nature of the population being served.

Patterns of attendance analysis. External agencies, including Congress, state legislatures,
and regional accrediting bodies, are mandating disclosure of college graduation rates.
Overall graduation rates at community colleges are typically low, often under 15
percent. The colleges need to understand the factors producing such low rates in order
to adequately explain them and perhaps design programs to improve them. Yet many
colleges have little knowledge of student attendance patterns and their relationship to
progress toward degree attainment. Longitudinal cohort analysis conducted at the
community college provided a basic understanding of student pattemns of behavior and
identified several areas for further study. Tracking students over an eight-year period, it
found that over a fourth of the first-time students entering in Fall 1980 attended only
that one semester. Another third, the “stop-outs,” had interrupted patterns of
attendance. Students able to attend without interruption were much more likely to
graduate. While only 12 percent of the entire cohort had graduated from the
community college within 8 years, a majority (56 percent) of those who attended for
six or more consecutive semesters graduated. Many who discontinued study at the
community college had transferred to four-year colleges and universities. Analysis of
graduation and transfer data for seven entering cohorts (Fall 1980 through 1986) found
increasing proportions of students transferring without first earning a community
college award simultaneous with a decline in A.A. degree attainment rates. Concurrently
with these retrospective cohort studies, the research office initiated a project to follow
the Fall 1990 entering class in depth. Following a contemporary group of students
promises to provide a better understanding of both the progress and achievements of
current students and the impact of current institutional policies. Preliminary analysis
after two terms found a quarter of the students had yet to earn a single credit. The
median cumulative credits earned for the cohort was six. Less than two percent were on
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a pace to graduate within two years. The need to complete remedial courses was
slowing credit accumulation for many. Three-fifths of the entrants completing placement
testing needed remediation in at least one area of reading, composition, or mathematics.
The extent of need was severe for many students. For example, after two semesters,
only eight percent of those who needed and had taken remedial mathematics were
ready to take the introductory credit mathematics course. Nearly four-fifths of the
students had been placed in remedial mathematics courses in which successful
completion would prepare them for another, higher level remedial course. Thus, the
initial findings from the longitudinal cohort analysis prompted a more in-depth lock at
the remedial program at the college. Further cohort tracking and remedial program
evaluation studies are underway.

Conclusion

Efforts to influence the magnitude and composition of campus enrollments
depend on timely, accurate information. Data are needed for monitoring the ongoing
enrollment picture, as well as for investigating in detail student decision making
concerning college choice and persistence. This paper has presented one way of
organizing the institutional research support that is essential for effective enrollment
management. The framework advocated here has several advantages:

1. Its encompassing perspective forces an ins:iration to look at student interaction
with the college as a continual process through time, starting with an initial
inquiry and continuing on after formal classwork ends.

2, It encourages development of enrollment targets, performance monitoring
indicator systems, and longitudinal cohort tracking files for following and
analyzing enrollment patterns--tools of great value.

3. It identifies areas of student behavior where institutiorial knowledge is
insufficient, so that scarce research esources can be devoted to studying studznt
decision points where the greatest insights may be uncovered.

4. It promotes collaboration between institutional research and enrollment
management administrators, so that enrollment research will be directly focused
on institutional policy issues.

5. It provides structure and direction to the enrollment analysis part of the
institutional research agenda.

When fully realized, the information infrastructure advocated here promises to provide
the foundation for effective enroliment management.
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Peter Davies)
Introduction

Despite those who still subscribe to Oscar Wilde's ironic aphorism of “two
peoples divided by a common language", the so-called "special relationship” between the
United Kingdom and the United States of America seems more tangible than at any time
since the Second World War. Events in the Gulf and in Eastern Europe have drawn our
countries closer together politically, and this seems to be welcomed by the majority of
voters on both sides of the Atlantic.

Educationally, too, links are stronger than ever. In my position as a tutor in the
UK's only independent, publicly funded, residential college for the development and
training of college administrators, I and my colleagues have over the years been
regularly involved with the organization of Anglo-American higher educational
conference programs and study visits. The British members of these programs have
been keen to seek American help and advice, particularly on ways of enhancing access
to higher education and in constructing systems for credit accumulation and transfer.
Current developments in UK HE look set to encourage action in these areas. The first
part of this paper is devoted to setting out my views on the ways in which the
experience and expertise of American educators on these and other issues can assist
their counterparts in the UK, to mutual advantage.




I shall also argue that this trade in ideas should not by any means be one way.
American visitors to the UK system of HE have also been impressed by things they have
seen. This paper therefore goes on to suggest aspects of developments in the UK that
should repay study by US educators - in particular those connected with cost-effective
vocational education.

Two further introductory points. In the title of the paper [ have adopted the
American approach of using the term ‘Higher Education’ to embrace all post-secondary
provision. Readers should note, however, that the British divide this sector into two
parts, further and higher education. The former term is applied broadly to institutions
providing post-secondary education below first degree level, and the latter to the
polytechnics, universities and other institutions providing education including that at
first degree level and above. (The nearest US equivalent to a UK polytechnic would be
a state university and to a UK college of further education would be a junior or
community college.) Conversely, in order to avoid unnecessary annoyance to the spell-
check on my word processor, I have adopted British spelling conventions throughout
(program with a double m and an e, enrolment with only one ], etc). [ assure readers
that this choice was dictated by convenience rather than any assumptions of innate
superiority on the part of the forms employed!

Changes in British Higher Education

In recent years both the British and American educational systems have operated
in political climates which have placed strenuous demands on institutions to
demonstrate their worth and account for their share of national resources®. In the UK
these demands have been accompanied by the most significant legislative changes for
over forty years, which have affected all sectors of education. In brief, these changes
have increased institutional autonomy, reduced local governmental controls, and further
cen'ralized public funding mechanisms. The latter are now based more explicitly than
before on student numbers, expressed in full-time equivalents. Whilst critics of the
Government can claim (with some justice) that these changes have been motivated
more by a wish to reduce local, and increase central, government influence on the
system as a means of controlling and restricting public expenditure, rather than raving
flowed from any clear educational mission, they have already had a dramatic impact.
Although critical of specific aspects of policy, and resentful of curbs on overall
expenditure, most senior college administrators have welcomed the key features of the
reformed system. The changes are not at an end. Further legislation is promised and
will no doubt quickly be placed on the statute book if John Major’s Government is re-
elected®. Polytechnics are to be allowed to call themselves universi ies, and to award
their own degrees, abolishing a lorg criticised and confusing division within British HE.
Further education colleges are to be removed from local government control and given
corporate status, following the path taken by the polytechnics after the 1988 legislation.

The response of the system to these changes has already been impressive. Faced
with increased competition for funding and worries about longer-term security, colleges
have substantially increased enrolments. The polytechnics, in particular, have enjoyed
dramatic improvements, against a background of unfavourable demographic trends



similar to those which apply in the USA. Advanced course admissions staff have been
actively seeking to extend access to groups previously under-represented in British HE -
especially working class, female, minority, and adult stidents.

Whilst undoubtedly fuelled by rising levels of unemployment in the last two
years, overall these advances have made noticeable strides towards improved
participation rates in post-secondary education - a trend almost unanimously accepted
as being long overdue if Britain is to coimpete adequately in the modern world®.

The Relevance of the American HE Experience

Access and Progression

These developments give greater relevance to the American experience of higher
education. British commentators have long remarked on "the American belief in post-
secondary education - the knowledge that they have a right to it" > They have pointed
to the features of the American system which encourage the ability to enter post-
secondary education for a period, leave it, and go back later, progressing the while
through a number of levels and institutions. These features include long standing credit
accumulation and transfer (CAT) arrangements based around unitised curricula.
Amongst other things this makes part-time and intermittent participation in HE much
more feasible than in the traditional British system.

More and more British educators believe that they should look closely at aspects
of the American system if the UK is ever to achieve similar patterns of access and
progression. CAT schemes are already taking hold, especially in the polytechnics, and
in vocational courses in the further education colleges. There has been a mushrooming
of so-called ‘franchise’ arrangements whereby polytechnics wishing to increase student
numbers beyond the limits of their current physical capacity are "licensing out” the first
year of degree programmes to colleges of further education, to mutual benefit. Again
this mirrors well-established American structures in the form of the links between two
year and four year colleges. There is still a long way to go, but a start has been made.

Student Services

British visitors to the American system have also observed the importance to its
operation of a range of student advice and support services, the like of which is still far
less developed in the UK®. Admissions procedures, guidance through a programme,
remedial help to get started or catch up, transfer advice, job placement - all seem much
more up front. Connected with this, in my view, is the greater proportion of more
professional and higher status administrators found amongst the staff of American
institutions compared with those of the UK. The drive towards managerialism® in HE
still has a way to go in Britain, and remains a controversial area amongst many faculty,
as I recognise it still does to some in the US.
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Management Information Systems and Market Research

Another corollary to the greater flexibility of the US system is the amount of
student and management information which your colleges commonly collect, and the
relative sophistication of the analysis to which it is then subjected, which informs
decision-making across all areas of activity. British institutions have traditionally
collected data to inform local and national funding and resource planning decisions.
More recently they have begun to follow the pattern of American universities in
developing MIS in order to monitor and evaluate effectiveness and efficiency. However,
the application of MIS to market analysis is in most cases at only a rudimentary stage,
despite the widespread acceptance by now of marketing as an appropriate discipline for
UK college administrators™. ‘Enrolment management’ - a concept widely recognised
anlg“ameptedbyUSmnegemamgeﬁ - is not yet understood or practised fully in the
UK®.

UK institutions are having to act more autonomously in an increasingly
competitive environment. Yet, compared with most in the US, they lack the ability to
segment their markets, to identify the key variables which influence enrolment
decisions, and to target recruitment resources with any great efficiency. The
development of these abilities is hampered in the UK by the relative secrecy and
protectiveness with which local and central government, and other related agencies,
traditionally guard their data. UK institutions therefore lack access to any national
student database approaching the comprehensiveness and sophistication of the LS
College Board’s Enrolment Planning Service. UK college recruitment efforts, therefore,
are still largely shot-gun in their impact, rather than pin-point.

On the subject of MIS, we in the UK have also examined with interest reports of
American student tracking systems, which create and effectively utilise individual
records right the way through from first enquiry to elderly alumni”. At a time of tight
finance and increasing public questioning of their worth, British educators have looked
with admiration and envy at the success of American colleges in cultivating their alumni
for lobbying and fund-raising purposes. In a less well-resourced system, we in the UK
have generally neglected the enormous potential of alumni, and to date only our most
prestigious universities have had real success in maintaining mutually advantageous
contact with past students.

Financial Aid

The desire to improve access to HE in the UK has also raised questions about our
structure of financial aid to students. In the case of most full-time courses, tuition is
provided free of charge, the costs being met by public funding directed to the colleges.
For full-time advanced courses, grants, adjusted according to parental income, are paid
by local government authorities directly to the students, in order to cover living costs.
Unlike the US, there is therefore no tradition of institutionally directed financial aid to
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students. Some of the champions of wider access have pointed to the high costs of
achieving it provided the present system remains in place. They have also noted that
our system inevitably concentrates relatively high levels of public expenditure on a
small percentage of students who tend to be from families of above average income.
The UK Government is in the process of replacing the system of student grants with one
of loans. This is understandably unpopular for students, their parents, and many of the
political left who see these moves as discouraging wider access. However, more
politicians of all persuasions are arriving at the conclusion that a radical expansion in
British higher education will not be financially viable unless there is a significant
reduction in state-funded unit costs. Ways of achieving this could be to cut down on
the length of courses (which are already shorter than in the US) and to encourage part-
time study. Another - and more controversial one -would be to supplement reduced
state funding for students by a system of better-targeted financial aid directed by the
colleges, along American lines®?,

The Opportunity for US Educators

In all the aforementioned areas, American experience and expertise has relevance
for the UK, and the current changes in our system present you with a window of
opportunity. Not only is there the chance of broadening your horizons via the provision
of guidance and help to your opposite numbers in Britain, with the gains in professional
satisfaction which invariably accompany this kind of international co-operation. There
are also commercial opportunities for training and consultancy in the appropriate skills
and knowledge - despite our perennial shortage of funds! Increasingly UK college
administrators will be seeking down-to-earth practical advice on the establishment of
systems of credit accumulation and transfer and the efficient management of the
enrolment procedures and records systems necessary to make them effective. For all
these reasons my own college has recently entered into partnership in the UK, Ireland,
continental Europe and Russia with Maguire Associates, Inc., the educational marketing
and enrolment management consulting firm based in Concord, Ma. The title of this
new entity will be Maguire Associates/Staff College, or MASC.

American college administrators steeped in the systems and procedures to which
I have referred should find a ready audience in the UK - especially if they take the
trouble to familiarise themselves with the idiosyncrasies of our post-secondary education
scene, and can empathise with our circumstances. A word of warning. Many UK
faculty still subscribe to the belief that ‘more will mean worse’ - that increased access
and participation will inevitably undermine academic standards and, with that, public
esteem. Our moves to widen access will benefit from the public support of US faculty
connected with programmes which have gained intemational prestige and who can
therefore supply the evidence that the key features of the American system are by no
means incompatible with academic excellence.
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The Strong Points of British HE

Having dealt with the export of your expertise, let me now turn to the
complementary subject of imports. Here my conclusions are more tentative. It is
dwayseaﬁermpin-pohtm“pecmofthesysmvﬁthwhichoneismostfamﬂhr
which can learn something from elsewhere. Nonetheless, my experiences lead me to
believe that the following features of the British system are worth your close
consideration.

Resource Management

Firstly, resource management. The silver lining in the cloud of a decade and
more of restricted public expenditure is that British educators have made a virtue out of
necessity and have become adept at squeezing more out of less. Institutional budgets
have in any case traditionally been significantly lower than the usual for the US. The
development of practical expertise in resource management has been assisted by a
compensating aspect of what is normally regarded as one of the defects of our system
relative to yours - our less professional and lower status administrative support staff,
who make up a smaller proportion of total staffing. These circumstances force British
faculty to become directly involved in resource management decisions. This has its
down side, and many complain that they spend too little time teaching, and too much
on petty administrative and clerical matters. Yet it has meant that decisions concerning
the curriculum are invariably informed by a detailed awareness of resource implications.
Mwngoodwﬂlispmengasitmuallysﬁﬂis,themultismatthebestposﬁble
curriculum solution is found within the available resources. Some would argue that
tight resourcing has actually encouraged curriculum innovation, especially in the area of
distance learning and the encouragement of self-study skills *?. My impression is that
with fewer resources British faculty have developed and maintained curricula which are
generally more student-centred than in the US, particularly in the further education
colleges and the polytechnics. One ironic spin-off from our Government sponsored
increase in the numbers of college ‘employer governors’, which was intended to lead
proflizate educators to more business-like ways, has been the number of admiring
comments from such individuals on what is achieved in colleges with so little! When
‘mainstream’ management researchers have tumned their attention to education
management they too have been impressed at the scale of the achievements when set
against the paucity of resourcing “. Given the apparent reluctance of any major
American politician (and British, for that matter) to campaign on a platform of
improved public services paid for by higher taxation, these skills could become
increasingly apposite on the other side of the Atlantic.

Entrepreneurship
Tight resources also spurred British colleges into entrepreneurial activities.
Within mainstream HE there has been a marked growth in self-financing tailor-made

training, research and consultancy, geared to the needs of corporate clients. Whilst still
a minority area of provision inmost colleges, I know of no other nation whose pub-
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sector HE system is so generally capable of speedy and flexible responses to the needs
of commercial markets. A marked feature of the further education colleges and the

polytechnics is the

significant numbers of their faculty who possess industrial experience. Whilst cultural
differences between our two nations mean that adult Americans are more likely to seek
vocational training on their own initiative, rather than at the behest of an employer, I
am sure that the type of corporate marketing undertaken by the typical British
polytechnic short course unit would repay your study.

Vocational Education

There are other aspects of vocational education which warrant examination.
Both our countries could be argued to have similar problems in this respect - concern
about the employment skills of our "bottom 70%" rather than the abilities of the "top
30%". News of your Labour Secretary Lynn Martin's report ‘What Work Requires of
Schools’ made familiar reading in the UK, as did the conflicting reactions it aroused™
To a large extent this concern centres on standards in secondary education, rather than
in HE. However, the distinctive strength of the further education colleges and the
polytechnics has been employment-related education. I would be deceiving you if I
tried to claim that vocational education in the UK now enjoyed parity of esteem with
academic programmes. Yet it is the Government’s stated intention to work towards this
end®. New ordinary and advanced diplomas are to be introduced for high school
leavers, achievable via both academic and vocational routes. The public profile of the
further education colleges and the polytechnics has noticeably improved, and they are
building up more positive media attention.

NAMVomﬁonalleiﬁcaxiom(NVQs)anAleityCmmﬂ

The reform of post-secondary vocational education in the UK is based on the
establishment of a system of National Vocational Qualifications (NVQs)"®. The
proliferation of unrelated existing qualifications is being harmonised into a coherent five
level structure intended to facilitate access, transfer and progression. Standards are set
by representative groups of employers for each main sector of employment. They are
competence-based, so certification of an individual is on the besis of assessed
employment-related abilities and is not tied to any given time or place of study. The
criteria for qualification are framed so as to demand a substantial emphasis on work-
related and work-based learning and assessment. Occupational sectors covered by
NVQs now include management, and my own college is currently involved in the
establishment of a pilot scheme leading to an NVQ for college administrators.

These reforms are controversial, but are proceeding with a great deal of political
clout behind them. They have been criticised by some faculty for emphasising narrow
job skills at the expense of a broader-based general education. They have also found
more favour with employers in those sectors where entry to the job market was already
effectively controlled by employer-led regulatory bodies. Within vocational education,
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however, the main principles of NVQs have been welcomed. They have already

to assess and accredit an individual's prior experience and learning on entry, and to
devise personalised programmes to provide the additional skills needed to achieve the
desired level of NVQ. It also demands that vocational courses deliver much more
realistic simulations of the real work environment, and provide for learning and
assessment actually in the work place®

I have already noted that British colleges have been granted greater autonomy,
and that further steps in this direction are pending. Yet by American standards we
retain significant national standard setting and quality control mechanisms which place
limits on the bounds of institutional self-regulation®® These features are even more
apparent in parts of continental Europe. It may be that our different systems should
sensibly converge, each adopting the best features of the other. Perhaps the
maintenance of American public confidence that the nation can respond effectively to
increasing global competition will demand some more coherent national structure of
vocational qualifications in which employers have a stake and can feel confident. If this
is the case, the British experience with NVQs offers a useful prototype.

Intemational Harmonisation

The establishment of NVQs in Britain has been encouraged by the agreement to
harmonise qualification credit transfer arrangements within the European Community,
in line with the inauguration of the so-called "single market” from 1 January 1993. The
European Centre for the Development of Vocational Education (CEDEFOP) in Berlin is
carrying out technical comparisons among European qualifications. There are a number
of other EC schemes which have stimulated the growth of inter-European links at
institutional level, including COMETT (The Community Action Programme in Education
and Training for Technology) and ERASMUS (The European Community Action Scheme
for the Mobility of University Students)® [ know that many American colleges have a
tradition of forging international links, and I suggest that in the future there will be a
continuation of current steps towards a clearer understanding between different
national systems and a greater transferability between them. Once again, the
expetience of British HE in developing a less parochial and more European outlook
should offer some useful lessons.

Conclusion

In this paper, I have tried to convey my firm belief that continued contact
between the British and American systems can only lead to their mutual enrichment.
Legislative changes, as well as the ties of shared history and culture, are increasing the
degree of similarity between the two, and I hope I have pointed you in the direction of
some possible synergies. I must end, however, with a salutary reminder that in both
our countries there seems to be greater public concern about the health of our
respective systems than is the case with our major competitors, Japan and Germany.
We can therefore expect a continued chailenge to justify even the most cherished of our
shared educational values.
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Using Diverse Reference Paints to Inform Decision Making

Robert C. Froh, Ph.D.
Associate Director
Office of Evaluation and Research
Syracuse University

At the EAIR Conference (European Institutional Research) in Edinburgh, Scotland
(September 1991), Sir William Taylor (President of EAIR and Vice-Chancellor of the
University of Hull) addressing issues of quality assessment made the statement that the
ultimate assurance of quality is conscience. He said that all the devices that are used to
assess quality help primarily to strengthen personal commitment to quality. Looking at
quality assessment from this perspective would suggest to us, as institutional
researchers, that our primary goals should be to provide information in such a way that
it truly connects the needs of students as customers with the conscience of decision
makers.

However, assessing the needs of students and understanding the conscience of
decision makers are formidable tasks. In connecting to the conscience of decision
makers, we must look for ways to put information for reflection and inquiry within easy
reach so that when the motivation and drive are there for decision makers, so too is the
opportunity. We can sense when we are connecting with people in our reflections and
when we are not. What informal methods would help faculty and administrators to
connect with students and to test out ideas when both students and decision makers are
ready to connect? Translating Pat Cross’s ideas for faculty use of classroom research to
administrative forums might help.

The idea of defining the student as customer and assessing student needs is
elusive. Some faculty complain about student ratings of instruction because faculty
think the evaluations are popularity contests, not thoughtful assessments focused on the
primary goal of teaching and leaming. To some extent this is accurate. When asked
who they thought were excellent teachers, students told me they were those teachers
who pushed them to edge of their understanding. What does this mean? Using the
typical process-oriented questions on rating surveys, such as clarity of presentations or
responsiveness to questions, would most students rate such an instructor highly?

We have a lot to leamn about talking with students in non-technical terms about
what their needs are, how they learn and grow best, and what institutional conditions
are needed to foster their growth. We tend to look at students through the eyes of our
functional roles. As a registrar, we might ask them "What did you think about the
registration process?” rather than "Did you get registered for classes that fit with your
academic goals?” The first question is much more tied to functions we can control, but
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students may not relate to these functions with any useful degree of specificity. The
second question focuses on the outcome of these functions in which students are most
interested. As a director of student programs, we might ask of students who dropped
out of the rush procedures (within the Greek system) "What was the impact of rush on
your academic and social life?" rather than "How do you think you will get your social
and friendship needs met now that you have dropped out of rush, and how did you
conclude you would not have these needs met within the Greek system?” In these

the issus is how we focus our reflections in terms of their impact on what
students think anu do, rather than scaling their evaluations of our technical
contributions.

So what have we done at Syracuse to connect with the conscience of faculty and
administrators and to identify the needs of students? Although we did not start this
process with Total Quality Management (TQM) as our guide, many of the attributes of
TQM help to describe our approach. Some of these attributes are: teamwork,
continuous improvement (i.e., plan-do-check-act), and customer focus. These attributes
might be thought of as the diverse reference points of staff (teamwork), events
(continuous improvement), and customers. With the appointment of a new chancellor
this fall, we have begun to address the values that represent our institution over time,
and we have begun to look at TQM 