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ABSTRACT

This projert was designed to develop curriculum materials on gender
equity issues for prospective teachers in education programs both
at the University of Alaska and nationwide. Practicing teachers,
together with wuniversity researchers, developed ten "teaching
cases," which present real-world classroom difficulties centering
on gender issues, particularly the development of scientific and
mathematical abilities in young women.

Thi- report briefly summarizes project activities and presents the
ten cases developed throughh this project. Also included is an
appendix of relevant research articles on gencder equity with
special reference to scienc2 and mathematics.

These cases will be tested and refined in both the secondary and
elementary programs at UAF during the 1991-92 school vyear. After
further revision, the cases will be published through the Rural
College and submitted to selected national publications, such as
The Journal of Teacher Education.




PART I:

PURPOSE OF PROPOSAL

This project addressed the third objective of the Faculty Research
and Curriculum Grants to Promote Educational Equitvy:

"to provide (a) course modules and bibliographies for designing new
courses chat focus on women or integrate knowledge of and about
women and (b) strategies for curriculum change."

This project was designed to provide, as its major product, a
course module on educational equity issues for use in basic,
required cours=s at the University of Alaska Fairbanks and in other
education programs throughout the country.

This course module on gender equity will be used in education
courses at UAF during the 1991-92 academic 'ear. Specifically, we
have produced ten teaching cases centering on issues of gender
equity -- problems of young female science teachers in rural
Alaska, difficulties of sustaining tue interest of girls in
mathematics as they enter adolescence, the sudden dropping out of
high school of an exceptionally talented voung woman, difficulties
of female science and mathematics teachers in a schorl environment
they perceive as uncongenial to women, and so forth. '

While the original proposal sought funding for the preparation of
four cases, we have actually produced ten cases. Teacher
enthusiasm was very high, and the principal investigators, Judith
Kleinfeld and Sue Yerian, chose toc decline the $1000 budgeted for
each of them in this project in order to provide additional support
for the teachers to develop the cases.

We note as well that the original proposal specifically called for
the development of teaching cases in the area of science and
mathematics. While teachers originally proposed such cases, and
all teachers participating in the project were female science and
mathematics teachers, several cases, when actually written, dealt
with gender equity issues more -broadly. We have included these
additional cases in this project report because the cases are well
within the basic purpose of the Faculty Research and Curricvlum
Grants to Promote Educational Equity.

The original propnsal called for the try-out of the teaching cases
in education courses taught in the 1990-91 academic year. While we
began project activities in c¢he spring of 1990 and were well
underway in the fall of 1990, many of the teachers did not produce
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final drafts until May, 1991. The case writing process took a goocd
deal more editing and revision than we originally anticipated. We
therefore plan to try out the completed cases during the 1991-92
academic vear, evaluating student responses as described in the
original proposal. After further revisions, based on student
response, we Will publish these cases in the Case Series of the
Rural cCollege.

We- also expect to publish some of these cases in national journals
in teacher education. The field of teacher education is undergoing
a major shift toward qualitative and narrative modes of thinking
and is beginning to welcome the publication of "teaching cases" (as
opposed to the traditional research case) in professional journals.
The kind of "teaching cases" we have developed are in the forefront
of this change. As Sykes and Bird, in a forthcoming article in
Review of Research in Education, frame this transition:

We are undergoing a "refiguration" in the substance,
methods, and genre of social thought, and teacher
education is participating in that refiguration. At
the risk of oversimplifying a very complex business,
one may discern a set of connected (and relative
movements), from a law-seeking to an interpretive
aspiration, from a more masculine concern for universal
principal to a more feminine concern for particular
relationships, from the positivistic stance of an
observer on the scene to the more pragmatic stance of
the actor in the situation, from conditioned behavior
to meaningful action as a model for teaching and
learning, from a cooler appraisal of teaching as
teachnique to a more passionate consideration of teaching
as moral agency..., from lecture to conversation as the
mode for interaction between professors and teachers,
and from exposition to narrative--stories--as a genre
for that conversation.

The cases we have produced under this gender equity grant are
examples of the type of materials that are being sought---gtories
about common and significant classroom dilemmas. These narratives
raise ethical and value questions, as well as issues of pedagogical
strategy, and provide the basis for valuable conversations about
what the problems are, how they came about, and what, if anything,
can and could be done about them.
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PROJECT ACTIVITIES

1. 1Identification of Teacher-Researchers to Write the Cases

Sue Yerian, who has extensive working relationships with science
and mathematics teachers in the Fairbanks North Star Borough School
System, contacted teachers whom she thought might be interested in
developiny cases about gender equity issues, particularly in
science and1 mathematics. She sent out a general 1letter of
invitation to schools, talked with teachers at inservice programns,
and contact as well teachers in certain specialties, such as Gifted
and Talented Programs. Judith Kleinfeld similary contacted science
and mathematics teachers in the Catholic School System.

We were disappointed to find a lack of interest on the part of male
teachers of science and mathematics in the preparation of cases on
gender equity.

Many female teachers, however, were delighted to participate in the
project. While most wrote their own cases and the co~-investigators
did editing, two teachers furnished background material and
requested Yerian and Kleinfeld to write the cases.

2. Development of Cases op Gender Equity

The case-writing group met in the fall of 1990 to develop ideas
about central issues in gender equity, as these problems and
dilemmas were actually expressed in the classroom. The initial
ideas developed from the classroom experiences of these science,
mathematics, gifted and talented, and cther teachers.

Each teacher was asked to identify a pardigm situation, a real
worlc case which she hadd experienced, which illustrated these
gender equity issues.

Following the meeting, Yerian or Kleinfeld met with each teacher
individually to help develop her ideas. After the meetings,
Kleinfeld and Yerian wrote case outlines which summarized the
possible issues of the teacher's case and gave suggestions for how
to write the case through an outline of crucial classroom scenes
and valuable background information.

After assembling several draf’ cases, the case-writing group met to
discuss the drafts and make suggestions for revision. The group
helped the case writers interpret the situation, spot more
significant issues, provide relevant detail, and increase the drama
of the case. Each teacher then revised her case, on the basis of
these suggestions, and presented the revised case to the group.
The group met four times during the spring of 1991 to discuss and
revise cases.



During June, 1991, Kleinfeld and Yerian assembled the ten cases,
made stylistic and other minor revisions, and assembled the cases
for the final report and for initial try-out during the 1991-92
academic vyear.

3. Securing of Permission to Conduct Research, Notification of

Principals, and Procedures to Protect Confidentiality

Permission was secured to conduct this research through the
proposal review process established by the Fairbanks North Star
Borough School District. Principals of schools were also notified.

No concerns or objections were raised about the purposes of the
research or the case themselves.

All cases are heavily disguised so that the particular students and
school staff members are not recognizable. Teachers had the option
of publishing cases anonymously or not, as they preferred.

4. Try-outs of Cases During the 1991-92 Academic Year and

Revisions

As previously discussed, we were uable tc obtain the cases in time
to try them out during the spring of 1991. Therefore, we will use
the cases for the first time in the fall of 1991 and revise them
for publication during the spring of 1992.

Kleinfeld will teach selected gender equity cases to all secondary
students at UAF. Pam Randles, a case-writer, is one of the team
members in the UAF elementary program and will teach selected cases
in this program.

5. Collection of Useful Background Research Articles on Gender

Equity Issues in Education with Special Reference to Science and
Mathematics

In ordevr to provide a conceptual framework for interpreting issues
in the cases, we have collected central articles on gender equity
and research summaries. These are attached in an Appendix to this
final report.

These articles can be given directly to students to help them
understand the issues of the case or the articles can be used by
the professor teaching the case to enhance his or her own
understanding of gender equity issues.
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PART II. CASE ABSTRACTS

We summarize each of the ten cases in a brief abstract below and
then include the full text of the case. Several cases are designed
to be raught sequentially.

In a number of cases, the narrative is in two parts: The Part A of
the case presents a teaching problem or dilemma. Education
students read Part A and then discuss the teaching issues posed and
what the teacher can and should do.

Part B of the case is handed to students after the initial
discussion. It describes what happened and provides a basis for
appraising the teacher's response to the problems. Soume cases also
contain an "Epilogue," which tells students what happened over the
long term as a result of the actions taken in the case.

Not all cases follow this format, however. In some instances,
teachers preferred to tell their story as it unfolded. These cases
follow the form the Harvard Business School calls the
"retrospective case." After reading the case, the students frame
the issues, appraise the actions of the teacher and other principal
characters, and discuss what other strategies might have been
taken.

1. "Burn Schools to the Ground" Prepared by Betty McKinny and
written by Judith Kleinfeld

April, a young woman gifted in music and writing, comes to Ms.
Adams, who has been her Gifted and Talented teacher at the Middle
School, and announces her intentions to drop out of high school.
She has refused to attend high school classes, is spending her time
with an emotionally disturbed friend, has begun to get 1into
trouble, and wants to leave high school and finish up through
correspondence courses. Ms. Adams considers what, if anything, she
can do to prevent an exceptionally talented young woman from
leaving school and reflects as well on what is causing April's
difficulties.

Issues include emotional disturbance, counseling techniques,
appropriate school programming for gifted <children, and
explanations and interveations for the downward spiral that can
occur at adolescence of what have appeared to be stable and
academically successful young women.



2. "The Hunt for the Golden Egg"

Patsy, a science and physical education teacher, enjoys challenging
stereotypes, particularly stereotypes about women. Patsy was the
first female high school teacher to work in Shumayuk in many vears
and the first student teacher ever. She saw herself as a role
model for the young women in an Inupiat community where men held
public authority and women's lives were circumscribed.

While Patsy succeeds in increasing the interest and achievement of
the junior high school girls in science, she finds herself
constantly confronted with challenges to her authority from the
high school students. They refuse to follow her directives, goad
her with obscene music, and are disinterested in science that
doesn't come straight from the textbook. The teacher aides,
maintenance man, and others in the community turn against her,
setting her up as a scapegoat in the Easter Egg Hunt.

Issues include the nature of authority, gender role differences in
the expression of authority, methods of handling challenges to
authority, conflicts in gender role expectations in different
communities, and ihe effects of social change on tensions
surrounding gender roles.

3. "The Square Parachute: Cooperative Science Groups in Rural
Alaska" Prepared by Pam Randles

Meg Eliot, a new science teacher, comes to Goose Bay intent on
teaching science through inquiry methods. She wants students to be
able to frame scientific questions, observe and measure, and design
experiments. But her <carefully prepared activities and
laboratories founder. The class careens out of control when she
tries a laboratory dissection. Boys always assume leadership roles
in group work, even when Meg Eliot specifically rotates the role of
leader through the group. Meg Eliot's principal is unsympathetic
to her aims either in science teaching or in developing the skills
of young women. The case traces Meg Eliot's eventually successful
efforts to teach inquiry skills, to develop the abilities of both
boys and girls to work in mixed gender groups, and to teach young
women to assume group leadership roles.

Issues in this case include developing young women's scientific and
leadership abilities, problems of implementing cooperative
learning, conflict between teachers and administration on
instructional philosophies, especially gender equity.
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4. "Angie, Her Mother, and Mathematics” by Leslie Gordon

Angie, a third grade student in the Gifted and Talented Program
freezes in fear when she must deal with mathematics. Her mother
and Angie have nightly battles over mathematics homework which
typically end with Angie having a temper tantrum and being banished
to her room. Angie's mother threateas to pull her mathematically
talented daughter out of the Gifted and Talented Program since the
subject is causing her and the family so much stress. The Gifted
and Talented teacher must figure out how to deal not only with
mathematics phobia but also with the problems at home.

Issues include mathematics phobia among young women, relationships
between teachers and parents, and the line between appropriate and
inappropriate counseling roles for classroom teachers.

5. "“The Vertebrate Dilemma” hy Michelle Saiz

When Ann transfers to a school with much higher expectations for
science work, she finds herself failing seventh grade science. Her
teacher, Mrs. James, has encountered this problem with other
students and brings up the issue of implementing a special
"Satisfactory/Unsatisfactory" grading policy for transfer students
who lack the expected background. When the faculty greet this
suggestion with disinterest, Mrs. James tries a sgseries of
interventions designed to assist Ann. The case explores the
variety of approaches a teacher can use to provide assistance to
academically unprepared students.

Issues include grading policies and ways of assisting low-
performing students while maintaining high levels of expectation
for science achievement.

6. "The Reluctant Mathlete™ by Sue Yerian

A female middle school math teacher who also coaches tte school's
math team gradually realizes that within a matter of months one of
her top female team members has changed interests from math to
boys, clothes and parties. The case study follows the teacher as
she prepares the four team members for the district and state
competitions, wondering at various moments if she should permit the
girl to drop off the team, as the girl wants, or if she should
continue to encourage her in the competition. To wWin the state
competition would mean a chance at a college scholarship for
another student living at the poverty level, but the team needs the
girl's outstanding math skills and cooperation in order to win.
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This case highlights the following gender issues: To what degree
does a teacher support and nurture an underrepresented individual,
a female, in the field of math at the expense of other students?
How should math be taught to middle s hool students, particularly
girls, who may lose interest in the subject during puberty, fall
behind boys in terms of math courses completed by the end of the
high school, and give up opportunities for further advancement and
future career in math and science?

7. "Heterogeneous Grouping: It Didn't Work"

This case addresses the probléms of a new female teacher who tries
to use in a 7th grade science lab the heterogeneous grouping
techniques she learned at the university. The teacher notices that
the students segregate themselves by gender and by ability. Her
attempts to change the class grouping structure, two months after
school has begun, result in a chaotic 1lab. A parent call and
negative comments from her colleagues prevent the teacher from
trying cooperative strategies the rest of the vear.

The issues raised in this case revolve around gender and ability
grouping patterns that have already been established and whether
teachers can change patterns already ingrained by the time the
students reach the secondary level; whether teacher education and
in-service programs can effectively train educators to minimize
gender bias in the classroom. [

!
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8. "Mrs. Johnson Hates Me"

Parental pressure encourages an elementary enrichment teacher with
a strong math background to develop an accelerated math class for
the school's 5th and 6th grade gifted math students. The female
teacher carefully follows the guidelines established by her
coll~zgues and principal for choosing the students and contacting
parents, but her efforts are derailed by school politics,
misunderstandings, and personal rivalries. The case follows the
teacher as she attempts to place Nate, a math prodigy, at the
proper math level, and how this attempt eventually involves
teachers and counselors at all school levels in an increasingly
compleX dilemma.

The gender issues in this case stem from the elementary enrichment
teacher's strong math background and the discrimination she felt
from other teachers, both elementary and secondary, whom she felt
were threatened by her strong content background, math ability, the
math awards she had earned as an enrichment teacher rather than as
a math teacher, and her persistence in tryihg to keep her gifted
students out of the district's lock-step math system.

et
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9. "The Teacher Who Knew Too Much"

In this case a teacher strongly identifies with a female student
she has in her chemistry and physics classes. As she gets to know
the student, she finds that the student's life parallels her own:
an alcoholic father, too much family responsibility, not enough
time for her own activities. The teacher has high standards and
strict deadlines. The young woman cannot complete her spring
project by its due date because of too many after school family
duties. The teacher debates whether she should allow the student
to turn in a late project -- something she has never permitted
before -- because she understands on a personal level what this
young woman's life is like.

The gender issues that arise from this case include: How flexible
should a teacher be with established classroom policy in order to
encourage a young woman's interest in science? How involved should
a teacher become in the personal lives of her students? At what
point does the time taken to support and nurture one student
interfere with the time needed by the other students? Does the
science teacher's gender and non-competitive classroom environment
positively affect the attitudes of her female students toward
science?

10. "One Parent Counts for Thirty Teachers"”

This case concerns a female math teacher who has difficulty with a
male student in her Basic Algebra class. The teacher, who believes
she is following school policy, will not issue passes to students
during the last ten minutes of the class period. The male student
insists he needs a bathroom pass; the teacher refuses to give him
one. The student challenges the teacher's rule by leaving the
class without permission. In the ensuing action, the teacher
perceives that the school administrators establish an inappropriate
degree of camaraderie with male 3tudents and give in to parental
pressure by accepting the student's version of what happened in
class, by not punishing the student for leaving the class without
permission, and by implying that the problem resided with her
classroom discipline.

A;he case brings up the following gender related issues: the
differences between male and female classroom discipline styles;
the standards by which female teachers are judged as classroom
disciplinarians when the standards have been determined by male
administrators; and the degree to which female teachers need to be
backed by the school administration when physical size and
intimidation cannot be as easily used as discipline measures as
they are by some male teachers.



BURN SCHOOLS TO THE GROUND

Betty McKinny
Judith Kleinfeld (Writer)

ABSTRACT

April, a young woman gifted in music and writing, comes to Ms.
Adams, who has been her Gifted and Talented teacher at the Middle
School, and announces her intentions to drop out of high school.
She has refused to attend high school classes, is spending her time
with an emotionally disturbed friend, has begun to get into
trouble, and wants to leave high school and finish up through
correspondence courses. Ms., Adams considers what, if anything, she
can do to prevent an exceptionally talented young woman from
leaving school and reflects as well on what is causing April's
difficulties.

Issues include emotional dasturbance, counseling techniques,
appropriate school programming for gifted children, and
explanations and interventions for the downward spiral that can
occur at adolescence of what have appeared to be stable and
academically successful yo'ing women.



BURN SCHOOLS TO THE GROUND

Part A

"Your mom tells me you are thinking about, dropping out of high
school."”

Ms. Adams locoked at the fifteen year old high school sophomore
slumped into a chair in the Gifted and Talented Room. She recalled
the exuberant April of two years ago when April was a superstar in
her Gifted and Talented program. She could picture her hunched
over the page layout for Writers' Cramp, the literary magazine she
and her friends published.

"It's the people, they're just so immature. They don't like anyone
who is different," April replied.

"Is it the teachers?" Ms. Adams probed.
"They're OK. They're not that bad," April shrugged.
"Is it the curriculum?"

"That's OK. But it's just so boring. Why do we have to learn all
that stuff? It doesn't make any sense."

I'm not getting straight answers, Ms. Adams thought.

April wasn't the first girl she had known who had done brilliantly
in school only to fall apart when she hit adolescence. April was
genuinely talented. She had won literary prizes for her creative
writing. She was passionate about music, played the saxophone and
the piano, and composed and arranged her own songs. Was she going
to be another girl who dropped out of school, got pregnant, and
threw away her chances? Ms. Adams had seen this pattern before.
Was there anything she could do? Would anything she said or did
make any real difference?

Ms. Adams and April

Ms. Adams' Gifted and Talented Room was filled with half-completed
student projects and videotape equipment for the media projects she
encouraged. An experienced teacher, who had run a restaurant
before getting her Educational Specialist Degree in Gifted and
Talented education, Ms. Adams favored an individualized approach
where students wrote cortracts to do creative, independent
projects.



In both the seventh and eighth grades, April had been in Ms. Adams'
room for two courses--Advanced Reading and Gifted and Talented (a
course elective). Ms. Adams and April's mother also co-sponsored
the literary magazine. The student gtaff met after school and on
some Saturdays. April had never missed a meeting. April's mother
also attended, but the girl hadn't seemed to resent her mother's
presence.

When April went on to high school, Ms. Adams nho longer saw her.
But she had run into the wife of a fellow teacher in the grocery
store who told her April was in trouble. Later April's mother
called and asked if she could bring April in to see her. Her
daughter had run away with a friend, she said, but she was just
trying to help out the other girl who had been sexually abused.
April's mother had paid the $70 cab fare and had driven to a
neighboring town to get the girls.

April was not going to her high school classes. Her mother would
drop her off at the front door and she would leave through the
back. April wouldn't even work in her favorite literature course.
She had failed Introduction to Literature three times because she
refused to read the 1Iliad. She wanted to drop out and take
correspondence courses.

Her mother brought April to the G/T room and left the two of them
alone.

April‘'s School Career

April's teachers had oddly different perceptions of her. Most of
her elementary school teachers saw her as a child exceptionally
talented in creative writing and music but not especially gifted
intellectually. April was an overachiever, they said, whose mother
pushed her very hard to succeed. April's sixth grade teacher said
her mother questioned any poor grade her daughter received and the
teacher had to justify the grade by showing her mother each entry
in her gradebook.

April's middle grade teachers took the opposite view. Thev saw her
as an underachiever--a gifted student who did not use her
capabilities. Due to her high language abilities, April had been
placed with the G/T teacher for English to work on special
projects.

She achieved quite well until the middle of her eighth grade vyear.
As an eighth grader, April had managed to get into the G/T room for
social studies as well. April did very well in social studies, Ms.
Adams found, if gshe could personalize the projects. For example,
April wrote a first person journal about what it was like to be a
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member of the first explorations in the Americas. She wrote a play
on the Holocaust. But April did not do well on objective tests or
even essay tests. Even though she wrote well, she did not have
good general background Kknowledge, and she was weak on specific
information.

April's test scores had started out high but had declined at
adolescence, especially in mathematics. At age 5, she had scored
in the superior range (IQ = 125) on the Slossen Intelligence test
and she had received & similar score (IQ = 127) when tested again
at age 7. But her achievement tests showed a pattern of decline.

Reading Mathematics
Grade Level Grade Equivalent Grade Equivalent
Kindergarten 4.2 3.2
Fifth Grade 12.9 11.1
Eighth Grade 12.8 9.0

When April entered high school, a comprehensive secondary school of
about 2000 students, she had to leave the Gifted and Talented
program offered at the middle school level. Other than Honors
courses, the high school had no special programming for gifted
students.

Of the 46 days of school during the fall of her sophomore year,
April had only attended 28 days. She told the counseling office
she was sick and she didn't like what was happening in school.

April had been absent so much that none of her teachers remembered
her very well. Even her high school counselor was vague about
April. He did not know how old she was and seemed to think she was
a junior or senior.

The reason April was doing badly, the counselor said, was that she
had poor attendance and wouldn't do what was required of her. With
the exception of a D- in Elementary Algebra, she was failing all
her high school classes.

"April 1is 1living in the sixties," the high school counselor
remarked. "She is just rebelling because it is the thing to do.
When you get to high school, students really don't have a lot of
choices. There are required courses they have to take, and many
students don't understand that."
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April in Her Family

April was nine weeks old when she was adopted by her present
family. She was the second adopted child. Her bro:ier Robert,
three years older than April, was also in the Gifted and Talented
Program but got into the drug scene and then drifted out of school.
April never got along well with Robert and has cut off
communication with him.

April's mother adopted two other children, both from a mixed racial
background and with disabilities. The first child arrived when
April was three years old, and the second came when April was a
fifth grader.

April resented the adoption of these children. She asked her
mother why they had to take in misfits and why they had to adopt
all these kids. According to her mother, April sees herself as a
premium baby because she is Caucasian and she doesn't like the fact
that she has to wait for things and make the money stretch.

April's father, an electronics technician who works out of town
every other week, doesn't have what he calls a "one-on-one
relationship"” with his daughter. April's problems with school, he
said, come from her being unable to handle the pressure to conform.
At times, he felt, the pressure to conform was so hard on her she
would explode.

April's mother calls herself a professional volunteer--active in
all her children's school activities, Boy Scouts, Girl Scouts, and
community organizations. She adopted all the kids, she said,
because all she wanted to do was to be a nurturer and raise a
family.

In her mother's view, she and April had a good relationship until
the eighth grade. But April has pushed the limits.

April's mother had to go down to the police staticn when she and
two soldiers were picked up in a parking lot at 1" A.M. The
soldiers had helped April crawl out of her bedroom window. April
insisted she had done nothing wrong. "All we were doing was

talking."

April's closest friend right now, said her mother, was a disturbed
child. But the friend shared April's passion for music and poetry.
In elementary and middle school, April had friends from stable
families, children involved in scouting activities. Now she was
forming what her mother termed "addictive relationships”" with one
friend at a time. She and her friend had been pickea up for
shoplifting, and April was seeing a probation officer.



Her mother feared April would just disappear some day. When she
finally does get to leave, April gsaid, she would never come back.

Ms. Adams and April in the G/T Room

As she looked at April's stubborn face, Ms. Adams searched for what
to say. It would be such a waste--a disaster--if April dropped out
of high school.

At least it wasn't drugs. April's mother said she had taken the
girl to a drug and alcohol assessment center and they reported that
April was not using drugs.

Could April have been sexually abused? Dramatic behavior change
was one of the signs. The music teacher at her high school had
been convicted of sexually abusing students. But April's name had
not come up, and April refused to talk about the subject.

Ms. Adams remembered a disturbing story April had written for her
two years ago, when she was an eighth grader. (See Appendix).
While a work of fiction, it described the suicide of a young girl
who seemed a duplicate of April.

Her mother said April's favorite remark was, "Who cares? We're all
going to die anyway." But her mother also told the story of April
at ten, when she had been pushed off the monkey bars and had broken
her hand. She had convinced the doctor not to put a full cast on
her hand so she could play her saxophone for the Christmas pageant.
She had learned to write with her left hand so she could do all her
homework even though most of the homework was excused.

Could she come up with some way to channel this passionate energy?
And, even if she could come up with a plan, how could she convince
April to consider it?

"If it were up to me," April said, "there wouldn't be school. I'd
do everything on my own. We should burn schools, burn them to the
ground!"
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Part B. "

"April," Ms. Adams said, looking at the girl slumped before her,
eyes fastened on the table. "Have you checked out your options?"

"I try to teach G/T kids how to approach teachers to get things
changed. For G/T kids, it's a survival skill. I asked April if
she had talked to her high school teachers about modifying the
curriculum. I asked her if she had looked into the alternative
high school. Had she thought about transferring to another high
school? What about university classes? She said no, she hadn't
done anything, she hadn't checked out anything.

"I said to her, 'There are possible options but I need to know what
your goals are. What do you want?'

"I asked her to do a contract for me, like she had done in my G/T
classes. The contract lists: 1. Goals 2. Steps 3. Resources
4. Roadblocks 5. Rewards."
April came back with the contract filled out:
1. Goal

To be able to attend a school in which I can:

A. work somewhat at my own pace
B. use my creativity for credit
C. use my music for credit
D. get along with the teachers and students
E. take the courses I'll really need in my career
F. improve my attitude (towards every aspect of school)
G. graduate
H. (maybe) get a scholarship
2. Steps

I'm planning to:

A. withdraw from high school

B enroll somewhere else

C. become more self-motivated and self-confident

D. live up to everyone's, including my own, expectations
of me
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3. Resources
To reach my goal, I'll need:

my teachers' support

a good attitude

ny family's support
some quiet time at home
my friends' support

a Flat out miracle

Mmoo Q w

4., Roadblocks
Things that might get in my way are

my laziness

my self-doubt/self-criticism

not enough praise and support for my work

I might not get along with the teachers and/cr
students wherever I end up either

oQmp

5. Rewards
If T reach my goal, I expect

A a better attitude towards school and learning

B a diploma

C. possibly a scholarship

D. to be prepared for a musical career

E a few new friends

F at least one teacher recommendation letter for
college

April promised she would check out the options before she made her
decision.

Ms. Adams swung into action. She called over to the high school,
but none of April's teachers remembered much about her or wanted to
meet wilh Ms. Adams. The guidance counselor was no help either.
She then spent three days on the telephone trying to find out what
April's options were.

She took a day of personal leave, picked April up, and they set off
to check out the possibilities. April wouldn't consider staying at
her present high school, no matter what. She didn't even want to
be inside the building.

They went to a different high school. The counselor was negative
about the idea of arranging a flexible curriculum for April.



They drove to the university. The head of the music department
said April could take music courses while still in high school.

They swung back to the school district central office and reviewed
the correspondence courses. The material was not challenging.

After taking April out for lunch, Ms. Adams ended with a visit to
the Alternative High School, which she had spotted as the best
choice all along. The students worked on individual projects and
had a lot of freedom to combine school with work and other
activities. April commented that the students looked tough, 1like
they were involved with drugs, or might be. But she seemed to like
the approach at Alternative.

Ms. Adams dropped April off at home and told her mother what she
needed to do to get April into the Alternative High School.

Two months later she ran into April's mother at the grocery. "What
happened with April?" she asked.
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Epilogue

Aprll refused to enroll at the Alternative High School saying that

"most of the Kkids were druggies and really weird." She was
speeding through correspondence courses. Her mother had tried to
enroll her in music courses at the university, but April was
skipping out of them.

At sixteen, April had a baby with a soldier she had met. Her
parents encouraged her not to get married. She now is living at
home with the baby. April recently enrolled in a vocational
program where young mothers can bring their babies and leave them
in a day care program at the school.

"I was so frustrated," Ms. Adams concluded. "I was frustrated
because I couldn't fix it. 1In retrospect, I should have followed
up with the Alternative High School.

"We can't identify kids at risk. We can't seem to do any effective
interventions."

Ms. Adams is looking into correspondence schools of the performing
arts for April.
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THE HUNT FOR THE GOLDEN EGG

Edited by Judith Kleinfeld

ABSTRACT

Patsy, a science and physical education teacher, enjoys challenging
stereotypes, particularly stereotypes about women. Patsy was the
first female high school teacher to work in Shumayuk in many years
and the first student teacher ever. She saw herself as a role
model for the young women in the Inupiat community where men held
public authority and women's lives were circumscribed.

While Patsy succeeds in increasing the interest and achievement of
the junior high girls in science, she finds herself constantly
confronted with challenges to her authority from the high school
students. They refuse to follow her directives, goad her with
Obscene music, and are disinterested in science that doesn't come
straight from the textbook. The teacher aides, maintenance man,
and others in the community itself turn against her, setting her up
as a scapegoat in the East Egg Hunt.

Issues include the nature of authority, gender role differences in
the expression of authority, methods of handling challenges to
authority, conflicts in gender role expectations in different
communities, and the effects of social change on tensions
surrounding gender roles.
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THE HUNT FOR THE GOLDEN EGG

Part A
"I have bum ankles!" velled a senior high school girl.

Soon z chorus of kids began to call, "I have a bum leg, ankle, knee

"I have a bowel movement!!" velled a boy.

The situation developed so fast that the student teacher, Patsy,
didn't know how to ~urb it. She gave them her "knock it off" look,
walked to the center of the soccer field and said, "Time to begin.
Set up your teams and let's GO!"

Ever since she arrived in Shumayuk, an Inupiaq village off the
Bering Sea ccast, Patsy had been trying to come up with good
athletic activities. The high school had a tiny gym and 1little
equipment. The high school students had already completed units on
fitness, aerobics, Native Youth Olympics, Esgkimo baseball,
badminton, basketball, and cross-country skiing.

Patsy decided to try snow-and-ice soccer outdoors. Spring had
finally come, and she could hardly bear to be inside.

The high school students complained that they had never played
soccer in the snow and ice, didn't want to go outside, and didn't
have the right shoes. But on Monday everyone had had a good time.

"We are playing soccer today for gym, and we will begin NOW," Patsy
said. She placed the ball in the center spot, and velled "GO!!"

One bpoy, unopposed, took the ball and quickly scored. That got
them started.

Play continued until Lorraine. the goalie, tried to kick the bhall,
missed, and landed on her back. She was laughing at first, but ske
didn't get up.

Patsy waited a minute and then slowly walked over and watched her.

"Don't gtare at me!" she said, smiling and laughing. Patsy was
aware that Inupiaq didn't like to be stared at, but she also knew
this girl loved attention and often played the "dumb, helpless
girl" routine. Patsy could not tell if she was really injured or
not.

0 .
reil



When Patsy asked the girl if she needed help getting up or wanted
to go the clinic, the girl lit into her, telling her this game was
stupid, that the conditions were too bad to be doing anything
outside, and she didn't want to play. Theatrically, she arose,
and, milking the scene for all it was worth, hobbled like an old
lady toward the school building.

Patsy ordered the students to resume play. She took Lorraine's
place as goalie.

As Patsy defended the goal, the opposing team kicked the ball as
hard as they could directly at her. One of the boys on her own
team would not play defense.

A kick for Patsy's goal missed and the ball took off down the hill.
Since Patsy had ducked, she didn't see where the ball went.

"Go get the ball!" Byron ordered Patsy.

"There are not out-of-bounds in this game," Patsy said. "The ball
is still in play."

"The goalie is supposed to get the ball," said one of the boys.
Patsy responded, "Not true, the goalie CAN go get the ball but
doesn't have to. There are no out-of-bounds. The ball is still in
play."

No one moved. Patsy was fed up.

She decided she would go look for the ball, and, when she returned
with it, they would go inside. She would have them do push-ups.
Then she'd take them outside to resume play.

The problem was she couldn't find the ball.

"Where is it?" she asked.

"Around that building," replied one of the students.

Patsy looked around the building, a foul-smelling outhouse, but
found no ball. The kids had deliberately misled her.

She told them to follow her ! ack in to the classroom and ordered
them to do 50 push-uns. Shirley refused, and Patsy kicked her out
of class.

After push-ups, the class went back outsgide. Patsy saw the ball
far down the alley and told one of the students to get it. As



Patsy walked towards him to take the ball, he acted like he was
going to throw it at her. Patsy said such a display was
inappropriate and unnecessary.

"Man, what is your problem!" he demanded.

"I am not the one with the problem. You want to be treated like an
adult---act like one."

All the other team members had been running a lot, said a quiet
boy, why couldn't she go get the ball.?

Were they just trying to egg her on, Patsy wondered, or didn't they
really understand why she was so disappointed in their behavior?

She began to explain her reasoning when Byron exploded. She was
making them play soccer outside, he said, when they were getting
hurt and wet. He had sprained his ankle. Other guys were getting
hurt. Lorraine got really injured, and Patsy didn't care and
wasn't fair.

"Byron, you just do not understand," Patsy said. "I am the teacher
in this class, not you, and we will do the activities that I decide
on. The behavior of the class will be to my satisfaction, not
yours, or there will be consequences to pay. If vou do not want to
abide by my decision, you can take an F for the day. That is your
prerogative. My prerogative is the activities that we will do,
when we will do them, and how we will do them."

"No, you're the one who just doesn't understand," Byron vyelled.
"You just won't understand. WE DON'T WANT YOU HERE. YOU ARE NOT
WANTED HERE. We won't do what you say, because WE DON'T WANT YOU
HERE!!"

Patsy marched the students into the school building, told them to
stay in the gym, and went straight to Darren Sawyer, her
cooperating teacher. He told her she did the right thing and they
both went back to the gym.

The school, Darren announced, would offer two gym classes for the
rest of the vear. One would be inside with him--gym out of a book.
The other would be activities with Patsy. Each student could
choose, but his class would entail homework every night and reading
and reports every day. He reminded the students that Patsy's gym
class had the backing of the school.

"The only injury you will sustain in my class," Darren concluded
with heavy sarcasm, "is writer's cramp. We're doing this because
YOU don't run the school. The principal, the teachers, and the
school board run this school. YOU don't."
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He turned and walked out with Patsy right behind him.
Background

Patsy had been ecstatic when she found out she would get to do her
student teaching in Shumayuk, her first choice school. After many
vears of trying to prepare herself for teaching and living in an
Alaskan village, she finally felt ready to tackle it.

Patsy 1noked at village teaching as a commitment to a community and
a people. Her professors felt she exhibited a high degree of
sensitivity and an eagerness to learn from Native people.

Patsy chose Shumayuk, in large part because of Tim and Laura
McNeil, teachers who had lived in this community for many years.
Patsy wanted to find out what it took to be "long-term committed"
and what dif.erence it would make. The system of transient
teachers, she believed, created an educational climate which was
not good for the students, the village, or the teachers. For this
reason, Patsy did not choose to work with a well-known science
teacher or to find a village in a fantastic setting. She chose to
work with teachers who were committed to a community.

Shumayuk was exactly what she had hoped for---a small, dry village,
a Yupik culture she held in high respect. The village even had a
church of her denomination. She was excited to find out that the
current pastor was Native. She would teach science classes from
grades 6-12 and might even be assistant coach of the cross-country
ski team. A fantastic adventure was beginning!

When Patsy asked to become the first student teacher Shumayuk ever
had, the administrators warned her that no community housing was
available. Patsy ended up sleeping in a cubicle in the school.
She used the home economics facilities as her kitchen, a high
school classroom as her dining area, the elementary office as her
living space, and the elementary school's only bathroom as her
toilet and shower.

Patsy knew that privacy would be non-existent. The first week she
arrived the toilets were backed up, smearing the bathroom with
human waste. The smell was overwhelming. Tecilet back-ups, she
soon learned, were routine. But the cubicle wasn't so bad. Patsy
had lived in a tent for 5 months at a time. She could handle
roughing it once more. After all, everyone in Shumayuk was crowded
into small houses.

Gender Issues and Science Teaching

Patsy was not only the first student teacher in Shumayuk but also
the first female high school teacher in several vears. The last
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female high school teacher, people told her, had been run over by
the students and had left not only Shumayuk but teiching.

The first hint of community attitudes toward women came when she
observed Darren Sawyer's junior high schocl social studies class.
He had married a Native woman so he had a personal, as well as a
professional, perspective on the local culture.

"Now let me get this gtraight... You are saying that girls are not
as smart as boys? There is something genetic so that girls can
never be as smart as boys?" Darren was asking incredulously.

"That's right!" answered a chorus of students, mostly eighth grade
girls. Most of the boys weren't saying anything.

"Girls are just dumb," one female student said.

"Well, you have already told me that girls can't be good athletes

"Yeah, that's right," one girl said. "Girls are stupid and girls
are weak."

No one was smiling.

"So if girls can't think and girls can't do well in athletics, what
can you do?"

"Nothing!" another eighth grade girl exclaimed, straight-faced.
She appeared to be serious!

"Gee, I'm glad I'm not a girl growing up in Shumayuk. I wouldn't
want to think I am good for notithing. What does that say about how
you feel about yourself?"

As he gathered up his books, he said, "You have a lot of work to do
here, Patsy."”

Patsy thought the girls had bheen joking, but Darren later told her
they had not been. Women have no place as authority figures within
the culture, he explained. The last female teacher at the high
school, he said, had given up trying to discipline them. He
exhorted Patsy to remain firm and not to negotiate. She should be
authoritarian, he advised her. He gave several examples where male
high school students literally ran their homes and ordered around
their mothers and grandmothers.

Patsy felt she was ready for the challenge. She had experience in
the field of science. She was full of innovative teaching ideas.
As a female in science, she had faced bias and discrimination
before.
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Patsy did not fit the mold of the typical female anyway. Not only
was she teaching high school and teaching science and math, but she
was taller than most men in the village. She was single, without
children when all the village women of her age had children,
whether or not they were married.

Patsy enjoyed being different. She went to church, which no other
local teacner did. One day she was delighted to surprise men
cutting firewood, when she was skiing 10 miles from town. She was
amazed that people were afraid to venture far from town without
vehicles or guns, especially women. Patsy was not afraid and
thought it amusing that people were in awe of this feat. She was
hoping she would be a good role model for some of her female
students.

Patsy approached instruction very differently from the other high
school teachers. Science class prior to Patsy's arrival had been
a matter of reading from the book and copying from the book the
answers to the questions at the end of the chapter. Patsy taught
the students how to read carefully. She tried to get them to think
about the process of doing science rather than just doing
experiments in a cookbook fashion. She tried to incorporate into
her lessons examples of scientific principles from village 1life.
Her junior high science class centered around activities, labs, and
educational games.

After the expected period of iritial testing, the junior high
students settled down and accepted Patsy as their teacher. Even
though she had been warned that some junior high students had
severe emotional and behavioral problems, these students seemed to
catch on to Patsy's style of teaching. They realized they would
have a lot more fun doing science Patsy's way than just reacing the
textbook. Two junior high school girls went from barely passing
grades to getting A's and 8°'s and another girl's grades rose from
F's to C's and D's.

Patsy also helped out with science mini-lessons for the
k