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AN
Introduction

INTRODUCTION

The Educational Resources: Information
Center (ERIC) is the largest collaction of educa-
tional information in the world. It is a valuable
resource for anyone interested in or engaged in
education, It is particularly valuable to educa-
tors in local schools who need to keep current
regarding research and other information in
education, but have limited access to the pro-
fessional literature. Thie goal of t}is workshop
is toacquaint lozal educators with ERIC and to
help them realize its value to their work.

This work:shop is designed to be used in
schools that have ERIC on CD-ROM. CD-ROM
(Compact Disk-Read Only Memory) provides
access to the ERIC database for all schools
because it is relatively inexpensive and easy to
use.

Workshop Objectives
The objectives of this workshop are:

e to develop an understanding of the con-
tents and structure of the ERIC database

e to dsvelop an understanding of ERIC as a
valuable tool for local schcol educators

e to develop a beginning understanding of
search procedures

e tomotivate participants to become users of
ERIC

Materials Needed

Minimum hardware required:

e 1/2" VHS videocassette recorder or play-
back unit

e Monitor
e Overhead projector
e Screen

NOTE: A computer with attached CD-
ROM player and a device to project the
computer images on a screen are pre-
ferred, but not essential,

¢ CD-ROM Hardware

e ERIC sHftware installed on CD-ROM prior
to workshop

¢ Avideotape and camera-ready masters for
handouts and transparencies are included
with the workshop package. The masters
are used to prepare handouts that are
bound into a booklet that serves as a refer-
ence for participants as they begin to use
ERIC. The booklet should be prepared in at
least two colors of paper to help partici-
pants and presenters refer to the different
sections during the workshop. The manual
includes information regarding updating

or adapting each page.

The masters can alsc be use to prepare over-
head transparencies that presenters can useto
highlight portions of a page and to help partici-
pants identify each page as it is being dis-
cussed.

Presenter

The presenter should be a user of ERIC. A
good presenter is a salesperson regarding the
concepts, materials and processes being pre-
sented. If one {s an enthusiastic user of ERIC,
the task of motivating participants to become
users is assured.

The presenter needs to read through and
become familiar with this manual. Then pre-
pare the transparencies and handout booklet
and practice the narrative,

Pariicipants

Everyone who considers himself/herself
an educator, or highly interested in education,
should be considered for this workshop.
There is something for everyone— even parents
and students! ERIC provides a comprehensive
coverage of education and is not restricted to
“academic” subjects. For example, documents
and journal articles about cheerleading, physi-
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introduction

cal education, driver education, and the arts are
included in the database.

Overview of the workshop

The workshop is designed to take about one
hour and fiiteen minutes. However, it could be
shortened by omitting portions of the handout
booklet, bypassing the opening videotape, or
doing a brief demonstration of the search proce-
dure. The following is an outline of the sections
of the workshop:

Part I--Video of ERIC in Local Schools.
The presenter is introduced and the
materials and procedures are reviewed
for the participants. A 12-minute vide-
otape shows how students and teachers
use the ERIC database. The videotape
emphasizes the value of ERIC as a tool
for improving curriculum, instruction,
and administration.

Part II—-Learning about ER)  In this
sectiont of the workshop, the presenter
reviews each page of the handout book-
let. The first few pages introduce partici-
pants to the ERIC database and the
paper catalogs. Participants are led
through a brief paper search to provide
an understanding of how the database is
organized. This section also examines .
the functions of the ERIC clearinghouses
and the services they provide.

Part II-Demonstration of Searching,
The final section of the workshop is a
demonstration of ERIC on CD-ROM.
Several searches are done to {llustrate

that the database contains information
of interest to all educators. This demon-
stration also shows how easy it is to
conduct searches.

Evaluation

Evaluation should be an integral part of
every educational activity. Workshop evalu-
ation should measure the degree to which the
objectives have been attained. The last page of
the camera-ready masters iIs an evaluation form
for this workshop. The form is based on the
objectives listed in this manual and includes a
place for general comments. Use of the form will
provide informationthat may be used toimprove
the workshop over time.

How to use this manual

This manual includes a replication of the
participant’s booklet with sugdestions added for
the presenter. When possible, the information
for the presenter is found on the page facing the
appropriate booklet page. Each page of notes
contains the narrative to accompany the page,
suggestions for adapting the page to specific
audiences, and considerations for keeping that
page up-to-date.

The narrative often includes references to
numbered highlights. The highlights are marked
with a numbered arrow on the booklet page. In
some cases, the narrative does not referto a page
in the booklet, but to some other activity such as
viewing a videotape or searching the ERIC data-
base. The beginning presenter may want toread
the suggested narrative word-for-word. After a
fewworkshceps, the narrative canbe paraphrased
or adapted to one’s personal style.

Manual for ERIC Awareness Workshop
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Part |—-Video of ERIC in Local Schools

PART |

Video of ERIC in Local Schools

After introducing yourself, your organization, and co-presenter (if any),
proceed with the introduction of the videotape as suggested in the following
narrative:

A B A A A et

Several high school libraries have been using ERIC on CD-
ROM with rather exciting results. We are going to viewa videotape
that illustrates how students, teachers, and administrators have
used ERIC in their schools.

Note to presenters: If you are presenting to a very remote school, you may
want to announce before the video is shown, that the terms “remote” and
“isolated” mentioned in the video may not mean the same as remote and
isolated in their present setting.

Manual for ERIC Awareness Workshop
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PART Il—
Learning About ERIC

After the video has been shown, you may ask for comments or questions
concemning what they have seen. It is likely that little will be said and you can
move into the second part of the presentation.

Begin the second section of the workshop by ask.ng participants to tumn te
the first page in their booklet. Asyou turn the page, the suggested narrative
is found on the page opposite that page in your mwanual.
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Part ll--Leaming About ERIC

ERIC FO CT SheeT (Ready Reference #7)

The following two pages provide statistics regarding the operation
of the ERIC system. Some of the figures in the right-hand column at
the top are particularly important.

Highlight #1. The ERIC database contains resumes of documents of
various kinds. An average of 25,000 documents are evaluated
annually by the clearinghouses in the system. About 12,500 are added
to the database each year. Over 300,000 are presently in the system.

Highlight #2. The catabase also includes journal articles. The articles
in over 760 educational journals are regularly evaluated by the clear-
inghouses. Most of you probably did not realize that there were that
many education jou.nals in the world! About 1700 articles are entered
into the database each month and over 390,000 journal articles are
presently included in the ERIC database.

Highlight #3. All told, there are nearly 700,000 documents and
journal articles presently in the ERIC database. It is the largest
educational information database in the world. As a matter of fact, it
Is used extensively by educators throughout the world. ERIC/CRESS
receives requests for information from numerous countries around the
world. Canada, England, Australla, and New Zealand are frequent
clients of ERIC/CRESS.

Adapting or updating this page:

Annual updates of all Ready References may be obtained from ACCESS
ERIC at the address shown later in ‘his booklet.

Manual for ERIC Awareness Workshop
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— Ready Reference #7
=RIGC Revised January 1990

ERIC Fact Sheet’

Database Building

A. Documents

1
2,

Docurments Evaluated Annually for Possible Addition to ERIC Database
Documents Added to ERIC Database (Resources in Education file)
a. Monthly (Average)

b. Annually (Current Levet)
¢. To Date (1966 through December 1583)

8. Journal Articles

1.

2.

Journal Titles Covared (ie. regulariy analyzed for education-related
articles)

Journal Articles Added to ERIC Database (Current Index to Journals in
Education file)

8. Monthly (Average)

b. Annually (Current Level}
c. T Date (1969 through December 1988)

C. Total Accessions in ERIC Database (1966-1989)
O. Organizations Contributing Documents to ERIC

1.
2.
3.

Total to Date (1966-1989)
Active Within Last Five Years

Standing Acquisition Arrangements
{Organizations Automatically Sending ERIC Their Documents)

Bocument Delivery
A. Microfiche Production Activity

1

Titles Microfiched

a. Monthly (per RIE issue)

b. Annually

Microfiche Cards per Title {Average)
Microfiche Cards Delivered per Subscriber

a. Monthiy (per RIE issue)
b. Annually

B. Sales Activity {from EDRS)

1.
2.

Standing Order Subscriptions for ERIC Microfiche

Microfiche Cards Sold Annually (in 1989)
8. Standing Order Subscriptions

b. Back Collections

c. Collections by Clearinghouse

d. On Demand Ordars

On-Demand Document Orders Processed Anr.Jally
{Microfiche or Paper Copy)

* Many of the statistics reportad here are constantly changing and therefore have been rounded.

) 25,000

1,025
12,500
302,187

) 762

1,500
18,000
394,599

) 696,786

~32,000
12,000
1,260

1,000
12,000

1.4

1,400
16,600

820

14,961,312
4,306,816
114,069
22,266

Total 19,394,463

12,000

11
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ERIC FACT SHEET @na pages

—_— e . S
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This page provides additional statistics that you may want to
examine at your leisure,.

The next page in your booklet lists the types of publications you will
find in the ERIC database.

Manuait for ERIC Awareness Workshop
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lil. Publications

A.ERIC Clearinghouse Publications (al! types) (1967-1989) 5472
B. ERIC Digests {Highlights and syntheses of research findings on major
topics)
1. Total ERIC Digests (through 1989) (Incresse Approx. 160/yr.) ~850
2. ERIC Digests Available Online 318
C. Abstract Journals
1. Subscriptions to Resources in Education (RIE) 2,000
2. Subscriptions to Cument Index to Joumnals in Education (CIJE) 1,800
IV. User Services
A. Subscriptions to ERIC Magnetic Tapes 40
B. ERIC Information Service Providers
1. Offering Access to ERIC Microfiche Collections and Other Services
8. Domestic 791
b. Foreign 114
Totel 905
2. Offerirg Computer Searches of ERIC Database 500
C. Inquiries/Questions Answered Annually
1. ERIC Facility 3,000
2. Clearinghouses {16) 115,000
D. ERIC on CD-ROM Subscriptions (All Vendors! ~1500
E. ERIC Online Searching Usage (Connect Hours — All Vendors)** ~.100,000
V. Authority Lists
A. Thesaurus of ERIC Descriptors
Total Vocabulary Terms (as of 11th edition, 1987) 9,459
B. Identifier Authority List
Total Identifiers (as of June 1987) 41149
C. Institutional Source Directory (Complete)
Organizations/institutions that have Contributed Documents to the ERIC Database
(as of December 1988) 29,647
D. Other Authority Lists
a. Languages 168
b. Geographic Locations 217
¢ Publication Types 38
d. Government Levels 5
1

a. Target Audiences

¢ Includes DIALOG, BRS, ORBIT, snd Foreign Vendors
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E R' C | PU BLICATION TYPES (Ready Reference #2)

Highlight #1. Note 010-—Books. Most people do not realize that the
descriptions of some books are included in the database. Did you ever
try to find a copy of a book, only to find that it was out-of-print? ERIC
staff is trying to encourage book publishers to allow ERIC to announce
books and note where they are available and how much they cost.
When the book is out-of -print, it could then be copied to microfiche and
be made available just like any other ERIC document. This would not
threaten the profit of any author or publisher and would help advertise
the book. Some publishers are beginning to cooperate.

Highlight #2. Notice code 052—Teaching Guides (for teachers).
Most people do no rea'ize that there are hundreds of teaching guides in
the ERIC system. Can you guess how many have been entered into the
system during the past 8 years?

(At this point, invite participants to guess and make note of the numbers. You
will search the database later to find the correct number.)

Highlight #3. Code 035—Non-teaching guides for a range of per-
sons—INCLUDING PARENTS. Not many people realize that ERIC
includes educational documents that address the concerns of parents.

Highlight #4. Code 131-—Bibliographies. ERIC is a good source of
bibliographies which include ERIC as well as non-ERIC documents.

Highlight #5. Code 143 identifies Research and Technical Reports.
Unfortunately, most educators think that this is the sole content of the
ERIC system. Note that this is only one of the 37 different types of docu-
ments in the database.

Highlight #6. Notice Code 160—Tests, Evaluation Instruments. In
addition to discussion of various types of tests, there are actually evalu-
ation instruments of various kinds included in ERIC. If you are

planning a project that needs evaluaticn of results, ERIC can be a
source of very real help.

This is a good time to discuss one reason for some of the criticism
Please tum to page 12

Manual for ERIC Awareness Workshop
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Ready Reference #2
Enlc Revised May 1989

ERIC Publication Types

Code Publication Type
Jow  BOOKs
COLLECTED WORKS
020 — General
021 — Conference Proceedings
022 — Serials
030 CREATIVE WORKS (Literature, Drama, Fine Arts)
DISSERTATIONS/THESES
040 — Undetermined
041 — Doctoral Dissertaticns
042 — Masters Theses
043 — Practicum Papers
GUIDES
050 -— General (use more specific code, if possible)
— Classroom Use
051 — Instructional Materials (For Learner)
052 — Teaching Guides (For Teacher)
055 — Non-Classroom Use (For Administrative & Support Staff, and for Teachers,

Parents, Clergy, Researchers, Counselors, etc. in Non-Classroom Situations)

060 HISTORICAL MATERIALS

070 INFORMATION ANALYSES (State-of-the-Art Papers, Research Summaries,
Reviews of tha Literature on a Topic)

o7 — ERIC Information Analysis Product (IAP's)
072 — Book/Product Reviews
073 — ERIC Digests (Selected) in Full Text

080 JOURNAL ARTICLES
090 LEGAULEGISLATIVE/REGULATORY MATERIALS

100 AUDIOVISUAL/INON-PRINT MATERIALS
101 — Computer Programs
102 — Machine-Readable Data Files (MRDF)

110 STATISTICAL DATA (Numerical, Quantitative, etc.)
120 VIEWPQINTS (Opinion Papers, Position Papers, Essays, etc.)
REFERENCE MATERIALS

130 — General (use more specific code, if possible)

131 -— Bibliographies/Annotated Bibliographies

132 — Directories/Catalogs

133 ~ Geographic Materials/Maps

134 -— Vocabularies/Classifications/Dictionaries
REPORTS

140 — General (use more specific code, if possibie)

141 — Descriptive (i.e. Project Descriptions)

142 — Evaluativel/Feasibility

Research/Technical
150 SPEECHES, CONFERENCE PAPERS
)160 TESTS, EVALUATION INSTRUMENTS

170 TRANSLATIONS
1 — Multilingual/Bilingual Materials

]
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Part lI—Leaming About ERIC

_NARRATIVE _

of the quality of documents that may be found in the system. Teachers
may find very technical research reports of little value and think the
system is full of useless information. On the other hand, researchers
may find teaching guides of little value and judge the system to be full
of garbage.

WHAT IS THE ERIC DATABASE? The ERIC database is composed
of descriptions of docur ~nts and journal articles in a form called “resu-
mes.” Each resume: .ains indexing information that helps you find

what you need in tabase and abstracts that help you decide if you
want to locateth. - .e document or journal article for more in-depth
reading.

Have you ever filed a piece of information— only to forget how you
filed it? In a sense, you lose things if they are not properly filed. Can
you imagine how easy it would be to lose something in a collection of
approximate 700,000 pieces of information! To avoid this problem:,
theERICory zationhas developed a controlled vocabulary consist-
ing of over 5,000 descriptors. A descriptor is a key word that has been
identified by the ERIC organization as “descriptive” of the content of the
document or journal article. This controlled vocabulary is published
in a Thesaurus that is used by indexers as they prepare the resumes.

A copy of the cover page of the Thesaurus may be found on the next
page of your booklet.

Pause while participants turn page

COVER OF THESAURUS

> NARRATIVE |

The primary method of retrieving information from the database is
by typing into the computer one or more of these descriptors and letting
the computer search for documents and journal articles to which the
descriptor(s) have been assigned. By using descriptors found in the
Thesaurus, you are more likely to find all of the information related to
your topic because those descriptors were used by indexers to “flle” that
information.

Examine the next page in your booklet which is a copy from the Al-
phabetical Descriptor Display section of the Thesaurus.

Manual for ERIC Awareness Workshop
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Thesaurus

of ERIC]

Descriptors

12th Edition-1990

James E. Houston

Editor/Lexicographer
ERIC Pro:;os?ng and Reference Facility

ARC Professional Services Group

Introduction by

Lynn Bamett

M"c%:g:%moya Relations
{
American Association of Community and Junior Colleges
(formerty Associate Director, ERIC Clearinghouse on Higher Education,

The George Washington University)

A

5 ORYX PRESS

‘g’ 4041 North Central at Indian School Road
- Phoenix, Arizona 85012-3397
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Part ll—Leaming About ERIC

ALPHABETICAL DISPLAY

Notice how many descriptors (in bold caps) there are for “TELEVI-
SION.”

The next page is from the Rotated Descriptor Display section of the
Thesaurus.

Note to presenters: You may wish to select a page from the Thesaurus that
contains a set of descriptors that may be more interesting to your particular
audience. However, be sure that the Rotated Descriptor Display is related and
the pair of pages illustrate the points being made here.

Manual for ERIC Awareness Workshop
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of te.casion (note. as of oct81, use as mm FACILITIES SN tnckides secondary 300 postsecondary g"""" Fax Tasts
a manor descrptor for examples of this cuncola desigred to be complele m m‘,‘&‘“
fond of resedch -- use 25 & mar themselves for students who may not Sociat Bias
descnptor only as the subject of a doc-  Teses contmue thew tormal education - at the Social DrsCramunation
umert) ust  ENGLISH (SECOND LANGUAGE) 2.veat college level. frequently applies Stairsheal Bas
R Progumeg (brow 10 programs that do not lead 1o transter Tes! Coacwny
Foyamed (Bt rew g8 1) M 1300 gy S T oo Tt Consocion
Telewsion Surveys S s, 'S e BT Termen Stoents Loiroi S
SN o { esuing Pr
Telewsion Viewng "nonstanderd daiects” wth such de- Transter Programs Tes! Interpretation
wiplors 88 “enghsh  instruction,” Test Hemrs
TELEVISION $TUDIOS My, 1950 “laching methods,” “reatmg wstrc.  TERMIMAL STUDENTS Jol 1966 Test Resunts
CUE: 12 RIE. 7 GC. 920 000" “englrsh curmiculum,”  “wirting CuE: 19 RIE: 68 GC. 360 Tests
UF  Video Production Centers {composihon),” etc. SN Seccadary school students whose edu- Test Selecton
BT Facidws cabonal Qoals edend no further than Test Use
RT  Broaccast Recephon Equipment TERMIS oo, 1975 hgh school gradustion of students at Test Vahddy
Programeg (Brosdcast) CUE: %9 RE: 26 Gc: "0 the posisecondary lovel evotied i pro Test Wiseness
Telecommumcations o1 : : - rams that do not 'ead lo 4-yed de
Television haid oot
AT  Ldetwme Sports Test Boets
Teiewsion Lightmg BT  Students TEST
Video Equioment Squash (Game) AY mba\ Sludents st s
(4 ucatis
Tost Characterisiics (Physial)
TELVSIONSUNVENS i 1950 T NG Two Yeu Collage Students ust  TEST FORMAT
: Rl 10
SN ivestigabons of televison vieweisiup, Torminatien 01 Programs TEST COACHING My 1980
vwog behavior, avuiabity, elc. con-  TENSES (GRAMMAR) Oct. 1983  ust  PROGRAM TERMINATION e 7 RE 131 GC 310
ducted 10 determang current statys, CUE: 14 RIE: 27 GC: 450 SN Activies  desgned 10 prepire -
vends, and/or norms -- includes swr- SN Grammatcal  constructions, Such a3 mmmmn OF TREATMENT  Oct. 1980 dviduals. i 3 relatvety short time. for
veys of lelevision viewsrs and produc- verb intlections, for specdying ume and CUE: 1 MIE. S GC 210 falung lests 3nd maxminng the scores
ors (note as of octB1. use as 4 ¢ Or durstion SN mmdwsondhwmuumm oblamed
descrptor for exampies of thes kned of BT Morphemes {medical, psychoiogred, oic ) BT  Instiuction
SUNvey - Use a8 § maor descrplor only AT Form Classes (Languages) RT c«muw RT  Guessing (Tests)
s 1he subyect of 2 document) Semence Structure Heiping Relationshup Review (Regxamenation)
8T  Surveys Synlax Medical Servas Test Buas
AT Telwsion Time Perspective Outcomes Of Treatment Testng
Television Research Verds Thetapy Testng Problems
# = Two or more Descriptors are usad 10 represent this term.
The term'‘s Main entry shows the eppropriste coordination.
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ROTATED DESCRIPTOR DISPLAY

Notice that there are some descriptors with the term “TELEVISION"
as the second word. If you were to use only the alphabetical display,
you would miss such descriptors as “EDUCATIONAL TELEVISION."”

The computerized ERIC database, such as found in ERIC on CD-
ROM, does not restrict searches to the descriptors, however. You can

/ search by author, title, publication year, type of publication, or any

‘ other flelds in the resume. You can also enter a word or phrase into the
computer and the computer will search all words in the resumes and
locate the ones in which thu. ord or phrase is used. Thus, you need
not be an expert in using the controlled vocabulary in the ‘Thesaurus
to retrieve information from the ERIC database.

Resumes for documents and journal articles differ in the kind of in-
formation they contain. Examine the sample resumes on the next page
of your booklet.

Manual for ERIC Awareness Workshop
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ROTATED DISPLAY OF DESCRIPTORS / 443

COMMERCIAL TELEVISION
TELEVISION COMMERCIALS
TELEVISION CURRICULUM
EDUCATIONAL TELEVISON
EVISION EQUIPMENT  Use VIDEQ EQUIPMENT
FIXED SERVICE TELEVISOON (1909 1960) Use EDUCATIONAL TELEVISION
INSTRUCYIONAL TELEVISION (1968 1974} Use EDUCATIONAL TELEVISION
INSTRUCTOR CENTERED TELEVISION (1968 1980) Use EQUCATIONAL TELEVISION
TELEVISION LECTURERS  Use TELEVISION TEACHERS

LIGHTING
LlGHTS (1908 1900) Use TELEVISION LIGHTING

TELEVISION
OP£N CIRCU!T TELEVISION (1988 1580) Use BROADCAST TELEVISION
TEI.EVISM (1906 1900}  Use TELEVISION
SION PROGRAMING  Use PROGRAMING (BROADCAST)
PUBLIC TELEV'SOON
TELEVISION RADIO REPAIRERS

RADIO TELEVISION REPAIRERS Use TELEVISION RADIO REPAIRERS
TELEVISION REPNRMOEN (1968 1980) Use TELEVISION RADIO REPAIRERS

TELEVISION TEACHERS

Uay
TEMPERAMENT  Use PERSONALITY
TEMPERATURE

CONCEPTUAL TEMPO
TEMPORAL PERSPECTIVE  Use TIME PEASPECTIVE
TEMPORARY FACILITIES Use RELOCATABLE FACILITIES
WITHORAWAL TENDENCIES (PSYCHOLOQGY) (1966 1980) Use WITHDRAWAL (PSYCHOLOGY)
TENES Use ENGLISH (SECOND LANGUAGE)
TENL (1969 1980)
TENNIS

TABLE TENNIS
TENPINS Use BOWLING
TENSES (GRAMMAR)
COMMUNITY TENSWNS Use COMMUNITY PROBLEMS

JoB TENUﬂE (1967 1978) Use TENURE
TENURED FACULTY
TENURED TEACHERS Use TENURED FACULTY
LONG TERM MEMORY
SHORY TEAM MEMCAY
TERM PAPERS Use RESEARCH PAPERS (STUDENTS)
LOMG TERM PLANNING Use LONG RANGE PLANNING
HOSFICES (TERMINAL CARE)
TEAMINAL EDUCATION
TERMINAL STUDENTS
COMPUTER TERAMINALS Use INPUT OUTPUT DEVICES
TERMINATION OF PROGRAMS  Use PROGRAM TEAMINATION
TCRMINATION OF TREATMENT
PROGRAM TEAMINATION
TERMINOLOGY Use VOCABULARY
KINSHIP TERMINOLOGY
INDEX TEAMS Use SUBJECT INDEX TERMS
SUBJECT INDEX TERAMS
TERRORISM
TERTIARY EDUCATION Use POSTSECONDARY EDUCATION
TESL Use ENGLISH (SECON!Y LANGUAGE)
TESOL Use ENGUSH (SECOND LANGUAGE)
TEST ABUSE  Use TEST USE
TEST ADMINISTRATION Use TESTING
TEST ADMINISTRATORS Use EXAMINERS
TEST ANALYSIS Use TEST THEORY
TYEST ANXIETY
TESY BIAS
TEST BOOKS Use TESTS
TEST CHARACTERISTICS (PHYSICAL) Use TEST FORMAY
TEST COACHING
TEST CONSTRUICTION
TEST DESIGN  Usa TEST CONSTRUCTION
TEST FORMAT
TEST INTERPRETATION
TEST ITEMS
TESY LENGTH

MS
TESY RELIABILITY
TESY RESULTS
TEST

REVIEWS
TEST SCORLS Use SCORES
TEST SCORING MACHINES
TESY SELECTION
TEST TAKING SKILLS Use TEST WISENESS
TESY TAKING STRATEGIES Use TEST WISENESS
TESY THEORY
TESY YYPE Use TEST FORMAY
TEST USE
TESY VALIOITY
TESY WISENESS
TESTING
ADAPTIVE TESTING
COMPARATIVE TESTING
COMPUTER ASSISTED TESTING
COMPUTERIZED ADAPTIVE TESTING Use ADAPTIVE TESTING and COMPUTER ASSISTED TESTING
COMPUTERIZED TAILORED TESTING !!se ADAPTIVE TESTING and COMPUTER ASSISTED TESTING
CONFIDENCE TESTING
EDUCATIONAL TESTING
FLEXILEVEL TESTING Uss ADAPTIVE TESTING

El{fC‘ ‘ 21
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SAMPLE CITATIONS
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Notice the descriptors as vell as the other information that can
become key words to help you retrieve the information you need.
Note particularly the following flelds in the resumes:

Accession Number (AN)- this is important in finding the docu-
ments to read. The prefix “ED” identifies Fducational Docu-
ments and the “EJ” identifies Educational Journal articles.

Author (AU)- zome authors are authorities in a field and their
articles may be important.

Title (TI)— check the titie as well as the accession number when
obtaining documents.

Publication Year (PY)— the age of the document or article may
affect its value.

To this point, we have been looking at resumes. As you read the ab-
stracts, you will prubably need to see complete copies of documents and
journal articles that interest you.

Must documents (ED citations) are available on microfiche— as
noted in the videotape you watched earlier. The next page of your
booklet contains a photocopy of a microfiche,

Manual for ERIC Awareness Workshop
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Sample Document Citation (ED)

Accession No. AN: EDR65642
CHN: FLO15456 Clearinghouse No.
Author(s) AU: Vanderplank -Robert
R: E;gsluating the Language Laboratory in Practice. —=Title

Fublication Year
NT: 13 p.; In: Practice and Problems in Language Testing g.~—Descriptive Note

Papers presented at the International Lagguage Testin
Smoshm. of the Interuniversitare Sprachtestgruppe ?IUS)
( T , Finland, November 17-18, 1984); see FL 015 422.

t
PR: EDRS Price - M01/5C01 Plus Postage.

EDRS Price
DY: Reports - Research (143); Speeches/Meeting Papers (150) Document Type
Geographic Source CP: Finland
TA; Practitioners Target Audience
Language })2 Egé‘"f"‘ Pagination
Descriptors 0€: Audio-Equipment; Educational-Research; Efficiency-;

Facility-Utflization-Research; Foreign-Countries;
Second-Language-Instruction; Teaching-Methods;
Time-F actors-Learning
Major Descriptors———0E: 'Chssrow-Obserution-Technigues; *Evaluation-Criteria;

“L anguaye-Laboratories; *Program-Effectiveness;
*Student-Attitudes; .
*Teacher-effectiveness
ID: England-

Issues of Abstract

IS: RIEJULBE
AB: A study of the use of and attitudes about language Journal

laboratories focused on teacher perceptions of their speed,

accuracy, and motivational capability and on the extent to
which these characteristics are exploited in classroom use by
teachers and students. Observers in four British schools of
English rated details of language laboratory use in a totai of
56 sessfons. The laboratory sessfons were rated for their
relationshig to the criteria job satisfactfon, speed, and
accuracy, characteristics assumed to be advanhgeous in the
language laboratory. It was found that only 13 of the 56

scss:ons ::}ly exploited t:e :acilit:es and tha: thosz
¢ eatures: ;
33‘03" :uore o}'t'::f. Metl's‘skiﬁed 'iﬁq a89.¥.¥or§‘5se?“i§d‘
-trained S ible students with nes f
:cngr mtr cﬁfr!ﬁ.'”i'i ?s suggestez that ?i.lgh Lnéu.‘él" Abstractor's
laboratory's use and usefulness are 1imited only by the = ___— strac
imagination, training, and willingness of the teacher. (MSE) Initials

Identifiers
Abstract

Sample Journal Article Citation (EJ)

Accession No. Clearinghouse No. Title Voluwe No.
Author \\ / Issue No,
\AN: £J377208 Pages

fum: mcﬁlsgasu J.; Wells,-John-H /
: “Peter-J.; s,-John-H,
Publication Ye“\‘l’l: A Practical Guide to Program Planaing.

PY: 1988 . /Publication
Journal cnacion-———-—::f Er“g!nfns-m-oevelomnt-downal; va2 n10 p45-47 Oct 1988 Date
Availability/ff gom{?a’l‘ articles (080); Reports - Descriptive (141)—————Document Type
: Englis
: Adth-Education; Models-; Needs-Assessment; Program- Annotator's

E.
Language /o Effectiveness; Program-Evaluation; Teaching-Methods Initials

Minor Descriptors /IIJE 33%?-Develomnt; *Systems-Approach; *Training-
Major Descriptors AB: This articles provides a flexible systems approach model

/ for planning programs that includes seven steps: (1)
Issues of Abstract assessin
responsi{

8 needs; (z; establishing priorities and
Journal f1itfes; '3) selecting ?oals and objectives; (4)
allocating resources; (5) selecting teachin? techniques; 56)

Abstract evaluating outcomes; and (7) determining effe

ctiveness. (JOW)
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FROM RESUME TO DOCUMENT

......................................................................................................................................................................................................................................................................................................................................................................

> " NARRATIVE

A microfiche is a reduced copy on film of the pages of the document.
As you can see, a microfiche reader or reader-printer is necessary to
enlarge the image so the document can be read.

The next page in your booklet explains how you can get copies of
documents and journal articles.

Manual for ERIC Awareness Workshop
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From Resume to Document Microfiche

The abstracts in the resumes help you find the documents that interest you. You must then
find the microfiche that contain the text of the docurnents. Below is a photocapy of the document
with the accession number ED 295 677. Note that it is #1 of 3 microfiche. In other words, all 263
pages of the document are on three microfiche. Most documents require only one microfiche to
reproduce the entire document.

93 677 POMER ON!' NEW TOOLS FOR TERCHING AND LEARNING.
€0 2 CONGRESS OF THE U.S., WASHINGTON, D.C. OFFICE OF TECHNOLOGY
1 OF3 ASSESSHEN

1.
SEP 88 263P.
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HOW TO GET COPIES OF DOCUMENTS AND
JOURNAL ARTICLES

Note that you must use the accession number (ED citation) in order
to get microfiche or paper copies of documents. A few documents are
not available on microfiche because authors prohibit copying in order
to protect their copyright. In such cases, the Availability fleld (AV) in
the resume will indicate where to obtain copies.

If you must send to UMI for copies of journal articles, be sure to
include the information needed for them to fill your order correctly.

We have been learning about the ERIC database and how it is or-
ganized. Let's now take a look at the ERIC organization and how it
works. There is more to ERIC than a database.

The ERIC organization is composed of 16 clearinghouses and five
other components. The next two pages in your booklet list the names
and addresses of the clearinghouses as well as the other components.

NOTE TO PRESENTER: EDRS is a service provided by a firm wi h a contract
with the U.S. Department of Education. Since the contract is periodically
competed, you should check to see that the firm's name, address, and phone
number are correct on this page.

Manual for ERIC Awareness Workshop
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How to Get Copies of
Documents and Journal Articles

Research reports and other
documents (ED citations).

Most documents are available in microfiche
form at large public or academic libraries that
have an ERIC collection. If such a collection is
near you, you need only note the accession num-
bers of the documents you want and visit that
library to view the documents with a microfiche
reader. Many institutions also have microfiche
reader-printers and can provide paper copies of
documents for a small fee.

Ifno library near you has an ERIC microfiche
collection,documents are available from the ERIC
Document Reproduction Service (EDRS) in both
microfiche and paper form. The price per docu-
ment is based on the number of pages and is
subject to change. The EDRS Price code field in
the resume can be translated into an actual price
with an order form available from EDRS at the
following address:

ERIC Document Reproduction Service
Cincinnati Bell Information Systems Federal
7420 Fullerton Road, Suite 110

Springfield, Virginia 22153-2852

Phone: 1-800-443-ERIC

Journal articles (EJ citations).

If your local public or academic iibrary does
not have the journals listed in the resumes in
which you have an interest, copies of most articles
are available from University Microfilms Inter-
national (UMI). Those articles available are
indicated in the Availability (AV) field of the
resume with the note “UML” The price is $15 for
each article, if identified as an ERIC citation
along with the accession number (an “EJ” cita-
tion). The order must be prepaid by cash or by
credit card (either MasterCard or VISA). Indicate
card number, expiration date, and, in the case of
MasterCard, the Interbank ID number. Deposit
accounts (minimum $200) are available. Lower
prices are available to deposit account customers.
Electronic ordering is aiso available at lower
prices. Contact UMIfor further information. Ad-
ditional copies of the same article are $2.25 each.

Article copies are mailed within 48 hours of
receipt of order. Be sure ta include EJ number,
author, title of article, name cf journal, vol-
ume, issue number, and date for each article
required. Order from:

UMI Article Clearinghouse
300 North Zeeb Road

Ann Arbor, MI 48106

Phone: 1-800-732-0616
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ERIC CLEARINGHOUSES AND

The first page of the clearinghouse listing provides a brief descrip-
tion of clearinghouse responsibilities. The scope notes under each
address describe the area within education for which the clearinghouse
is responsible.

Manual for ERIC Awareness Workshop
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E R | ‘ CLEARINGHOUSES (and Other Network Components)

"Ready Reference # 6
ERIC| pevicol apri 1991

The ERIC Clearinghouses have responsibility within the network for acquiring the significant educational
literature within their particular areas, selecting the highest quality and most relevant material, processing
li.e., cataloging, indexiig, abstracting) the selected items for input to the data base, and also for providing
inforination analysis products and various user services based on the data base.

The exact number of Clearinghouses has fluctuated over time in response to the shifting needs of the
educational community. There are currently 16 Clearinghouses. These are listed below, together with full
addresses, telephone numbers, and brief scope notes describing the areas they cover.

ERIC Clearinghouse on Adult. Carcer. and Vocational
Education (CE)

Ohio State University
Center on Education and Training for Employment
1900 Kenny Road
Columbus, Ohio 43210-1090
Telephone: (614) 292-4353;

(800) 848-4815 Fax: (614) 292-1260
Allleveis of adult and continuing education from basic literacy training
through professional skill upgrading. The focus 18 upon tactors contnbut-
ing to the purposeful learning of adults in a variety of life situations usual-

ly related to aduit roles (e.g.. occupation, family, keisure ime, citizenship,
orgamzasional relationships, retirement, and so forth).

ERIC Clearinghouse on Counseling and Personnel
Services (CG)

University of Michigan

School of Education. Koom 2108

610 East University Street

Ann Arbor, Michigan 48109-1259

Telephone: (313) 764-9492 Fax: (313) 747-2425

Preparation. practice. and supervision of cou.iselors at all educational
levels and in all settings. Theoretical development of counseling and
guidance. including the nature of relevant human characteristics. Use
and resuits of personnel practices and procedures. Group prc.ass (coun-
seling, therapy. dynamics) and case work.

ERIC Clearinghouse on Educational Management (EA)
University of Oregon

1787 Agate Street

Eugene. Oregon 97403-5207

Telephone: (503) 346-5043 Fax: (503) 346-5890

All aspects of the governance aadership. administration, and struc-
ture of public and private educational organizations at the elementary
and secondary levels, including the provision of physical facilities for
their operation.

ERIC Clearinghouse on Elementary and Early
Childhood Education (PS)

University of Illinois

Collcge of Education

805 W Pennsylvania Avenue

Urbana. lllinois 618014897

Telephone: (217) 333-1386 Fax: (217) 2444572

All aspects of the physical, cognitive, social. emotiongl, educational

and cuiturai development of children, from birth through early adoles-

cence. Among the topics covered are: prenatal and infant development

and care; parent education; home and school relationships; learning the-

oty research anc practice related to children’s development; prepara-

ton of early chidhood teachers snd caregivers; and educational

programs and community services for children.

25

ERIC Clearinghouse on Handicapped and Gifted
Children (EC)

Council for Exceptional Children

1920 Association Drive

Reston, Virginia 22091-15389

Telephone: (703) 620-3660 Fax: (703) 264-9494

All aspects of the education and deveiopment of persons (of all ages)
who have disabilities or who are gifted. including the delivery of all types
of education-reiated services to these groups. Includes prevention, iden:
ufication and assessment. intervention. and enrichment for these
groups. in both ragular and special education settings.

ERIC Clearinghouse on Higher Education (HE)

George Washington University

One Dupont Circle, N.-W., Suite 630

Washington, D.C. 20036-1183

Telephone: (202) 296-2597 Fax: 1202) 296-8379

All aspects of the conditions. programs, and problem: 1 colleges and
universities providing highar education {i.@., four-year degrees and be:
vondl. This includes: governance and managemeni: planning; finance.
inter-institutional arrangements; business or industry programs iead:
ing to a degree; nstitutional research at the college/university level;
Federal programs; legal issues and legisiation; professional education
{e.g., medicine, law, etc.) and professional continuing education.

ERIC Clearinghouse on Information Resources (IR)
Syracuse University

Huntington Hall, Room 030

150 Marshall Street

Syracuse, New York 13244-2340

Telephone: (315) 443-3640 Fax: (315) 443-5732

Educalional technology and library/information scisnce at all academ-
ic levels and with ali populations, including the preparation of profes-
sionals. The media and devices of educational communication, as they
pertain to teaching and learming (in both conventional and distance edu-
cation settings). The uperation and management of hibraries and infor-
mation services. All aspects of informatioss management and information
technology related to education.

ERIC Clearinghouse for Junior Colleges (JC)
University of California at Los Angeles (UCLA)
Math-Sciences Building, Room 8118

15 Hilgard Avenue

Los Angeles. California 90024-1564

Telephone: (213) 825-3931 Fax: (213) 206-8095

Development. administration. and evaluation of two-year public and
private community and junior colleges. techmeal institutes, and two-
year branch university campuses. Two-year collegs students, faculty.
staff, curricula. programs, support services, libraries, and community
services. Linkages between two-yesr colleges and business/industri-
sl/communily organizations. Articulation of two-year coll~ with
secondary and four-year postsecondary institutions,
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CLEARI N G HO USES (Continued)
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The second page of ERIC component listings will help you see the
variety of topics and educational levels covered by the 16 clearing-
houses. You will probably find more than one that deals with
educational topics of interest to you.

At the bottom right of this page you will see ti1e other components
of the ERIC organization. Note, particularly, the listing for ACCESS
ERIC. This is a group you can call if you do not know which
clearirghouse relates to your particular interest. They also provide a
number of other services for users of the ERIC database and publica-
tions.

Clearinghouses do more than just acquire documents and journal
articles. On the next page of your booklet, a listing of clearinghouse
functions is listed. :

Note to presenters: It is important that this list be checked annually for up-
to-date information regarding addresses and phone numbers. Also, new

clearinghouses may be added or old ones deleted. ACCESS ERIC can help you
keep this page current.

Manual for ERIC Awareness Workshop
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ERIC Clearinghouse on Langnages aid Linguisties (FL)
Center for Applicd Linguistics

1HI8 22nd Street. NoW.

Washington, D.C. 20037-0037

Telephone: (202) 429-955] Fax: (202) 429-9766
Languages and lanquage sciences. All aspects ol second language
mstegction and 1earning v 3l commonly and uncommonly taught
languages. including Enghsh as a second language. Bilingualism and
rngual education. Cultural education in the context of second language
learning. including intercultural communication, study abroad, and
nternational educational exchange. All areas of linguistics. including
theorctical and apphied linguistics, sociolinguistics. and
psychowr-yuistics,

ERIC Clearinghouse on Reading and Communication
Skills (C8)

Indiana University. Smith Research Center

2805 Last 10th Street. Suite 150

Bloomington. Indiana 47408-2698

Telephone: (812) 855-5847 Fux: (812) 855-7901i

Reading and wating, English (as a first languagel. and communications

skills (verbal and nonverbal). kindergarten through coliege. Includes

tamily or intergensrational literacy. Research and instructional

development in reading, wnting, speaking, and listening. Identification.

diagnosis. and remadiation of reading problems. Spsech communication

tincluding forensics), mass communication (including journalism),

interpersonal and small group interaction, oral interpretatinn, thetorical

and communication theory, and theater/drama. Preparation of

nstructional statf and related personnel in all the above areas.

ERIC Clearinghouse on Rural Education and Small
Schools (RC)
Appalachia Educational Laboratory

1031 Quarrier Street

P.O. Box 1348
Charleston. West Virginia 25325-1348
Telephone: (8.J) 624-9120 (Outside WYV)

(800) 344-6646 (In WV)Fax: (304) 347-0487

Curriculum and instructional programs and research/evaluation :forts
that address the education of students in rural schools or distriCts. small
schools wherever located. and schools or districts wherever locsted
that serve Amencan Indian and Alaskan natives, Mexican Americans.
and mugrants. or that have programs related to outdoor education.
Includes the cultursl, ethnic, linguistic, economic. and social conditions
that alfect these educational institutions and groups. Preparation
progeams, including relatud services. that train education professionals
to work in such contexts.

ERIC Clearinghouse for Science. Mathematics, and
Environmental Education (SE)

Ohio State University

1200 Chambers Road, Room 310

Columbus, Ohio 43212-1792

Telephone: (614) 292-6717 Fax: (614) 292-0263

Science, mathamastics, engineering/technology, and environmental
education at 8ll laveis. Tha following topics when tocused on any of
the above broad scope areas: applications of learning theory. curriculum
and instructional mateaasls; taachers and taacher education; educational
programs and projects; research and evaluative studies: applications
ot educational technology and media.

ERIC Clearinghouse for Social Studies/Social Science
Education (SO)

Indiana University

Social Studies Development Center

2805 East 10th Street, Suite 120

Bloomington, Indiana 47408-2698

Telephone: (812) 855-3838 Fux: (812) 855-7901

All aspects ot Social Studies and Socisl Scrence Education, including
values education {and the social aspects of snviconmantal education
and sex education), international education, comparative education, and
cross-cultural studies in all subject arsas (K- 12}, Ethnic hentage. gender
equity. aging, and social biss/discrmination topics. Also covered are
music. art, and srchitecture as related to the fine arts.,

)

ERIC Cleacinghouse on Teacher Education {SP)
American Association of Colleges for Teacher
Education (AACTE)
One Dupont Circle. N.W., Suitc 610
Washington, D.C. 20036-2412
Telephane: (202) 293-2450 Fax: (202) 457-8095
Schoal personnel at all levels. Teacher recruitment. selection, hcensing,
certification, training, preservice and insarvica praparation. evalustion,
retention. and retirement. The theory, philoscphy, and practice of
teaching. Orgamization. admiusteation, finance, and legat issues relating
to teacher aducation programs and institutions. All aspects of hsalth,
physical. recreation. and dance education.
ERIC Clearinghouse on Tests, Measurement, and
Evatuation (TM)
Amcrican Institutes for Research (AIR)
Washington Research Center
3333 K St., N.w,
Washington, DC 20007-3541
Telephone: (202) 342-5060 - Fax: (202) 342-5033
All aspects of tests and other measurement devices. The design and
methodology of research, measurement, and evalustion. The svaluation
of programs and projects. The spplication of tests. measurement. and
evaluation devices/instrumentation in educational projects and
programs.
ERIC Clearinghouse on Urban Educution (UD)
Teachers College, Columbia University
Institute for Urban and Minority Education
Main Hall, Room 300, Box 40
525 W. 120th Street
New York, New York 10027-9998
Telephone: (212) 678-3433 Fax: (212) 678-4048

The educational charscteristics and experiences of the diverse racial,
ethnic, social class. and lingwistic popuiations 1n urban (and suburban)
schcols. Curriculum and instruction of studants from these populations
and the organization of their schools. The relationship of urban schools
to thair communities. The sacisl and econcmic conditions that affect
the sducation of urban populstions, with purticular attention to factors
that place urban students at risk educationally. and ways that public

and private sector policies can improve these conditions.
- -]

Educational Resources Information Center (Central ERIC)
U.S. Department of Education

Office of Educational Research and Improvement (OERI)
555 New Jersey Ave., N.W.

‘Washington. D.C. 20208-5720

Telephone: (202) 219-2289 Fax: (202) 219-1817

ERIC Processing & Reference Facility

ARC Professional Services Group

Information Systems Division

2440 Research Boulevard, Suite 400

Rockville. Maryland 20850-3238

Telephone: (301) 258-5500 Fax: (301) 948-3695

ERIC Document Reproduction Service (EDRS)
Cincinnati Bell Information Systems (CBIS) Federal
7420 Fullerton Road. Suite 110
Springfield, Virginia 22153-2852
Telephone: (703) 440-1400
(800) 443-ERIC

Oryx Press
4041 North Central Avenue at Indian School
Phoenix, Arizona 85012-3397
Telephone: (602) 265-2651
(860) 279-6799

ACCESS ERIC
Aspen Systems Corporation
1600 Research Boulevard
Rockville, Maryland 20850-3166
Telephone: (301) 251-5045

(800) 873-3742

Fax: (703) 440-1408

Fax: (602) 265-6250

Fax: (301) 251-5212
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CLEARINGHOUSE FUNCTIONS

...............................................................................................................................................................................................................................................................................................................................................................

Clearinghouses have three main functions: database building,
product development, and user services.

Database Luilding is the primary function of each clearinghouse.

Acquisitions is the first step in database building. It involves soliciting
documents from authors. The Acquisitions Coordinator at each clear-
inghouse contacts authors, institutions, and presenters at conferences
to encourage them to submit documents to the clearinghouse.

YOU can be an ERIC author. On the next page of your handout you will
see the reproduction release form that you must complete when you
submut a document for consideration.

NOTE TO PRESENTER: A transparency of this page should be prepared and
left on the projector while the functions of the clearinghouses are heing
discussed.
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Clearinghouse Functions

Database Building
e Acquisitions
e Selections
e Processing
e Transmission

Product Development
o Digests
o Major Publications

User Services
e Searches
e Qrders




Part lil—Leaming About ERIC

REPRODUCTION RELEASE FORM

The ERIC database depends upon educators like yourself to share
their writings, curriculum guides, and research with other educators.

Selections is the next step in DATABASE BUILDING. Not all docu-
ments are accepted by ERIC. In most clearinghouses, about 30% of the

documents submitted are rejected because of quality of print or quality
of writing,

This is a good time to talk about quality. Some educators claim that
ERIC contains a lot of garbage. The real problem is that ERIC includes
all types of documents— curriculum guides for teachers and research
reports for researchers. A search may locate some documents that do
not meet your needs but may be of value to other ERIC clients. This is
the reason that you must read the resumes in order to select those
dotuments and journal article that will be useful to you.

Processing is the next step in DATABASE BUILDING. This means
that the resumes for the selected documents and journal articles are
prepared at the clearinghourse,

Transmission is the final step. The resumes prepared during the
week are transmitted by computer to Washington where they receive
final editing. They are then added to the ERIC database,

Product development is another function of the glearinghouses
that you should know about. Each clearinghouse prepare syntheses
of the literature regarding a particular topic within the scope of that
clearinghouse. You will find them very timely and useful.

Digests are short syntheses of the literature regarding a specific
topic of interest. The next page in your bocklet is a sample of a catalog
of digests.
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U.S. DEPARTMENT OF EDUCATION
OFFICE OF EDUCATICNAL RESEARCH AND IMPROVEMENT (OERI)

EDJCATIONAL RESOURCES INFORMATION CENTER {ERIC)

REPRODUCTION RELEASE (Specitic Document)

DOCUMENT I0ENTIFICATION

Title:

Author(s):
Corporate Source (if appropriate):

Publication Date:

. REPRODUCTION RELEASE

In order (0 disseminate as widely as possible timely and significant materials of interest to the educational community,
documents announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made
available to users in microliche and paper copy (or microfiche oniy) and sold through the ERIC Document Reproduction Ser-
vice (EDRS). Credit is given to the source of each document, and, if reproduction release is granted, one of the following
notices is affixed to tha document.

it permission is granted to reproduce the identitied document, please CHECK ONE of the options and sign the release

below.
“PERMISSION TO REPRCDUCE m'ﬁ “PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY ::; %ﬂe'g:‘- G‘:ﬂ:‘ﬁcg:‘;ﬂﬁ ONLY
. OR Microfiche
CHECK Microtiche [PERSONAL NAME OR ORGANIZATION (4" x 6" film)
HERE 4" x 6" tilm) X |PERSONAL NAME OR ORGANIZATION
‘nd paper copy as ATE| reproduc"on
8va" x 11%) only AS APPROPRIATE |
reproduction
TO THE EDUCATIONAL RESOURCES TO THE EDUCATIONAL RESOURCES
kINFORMATlON CENTER (ERIC)." ) kINFORMATION CENTER (ERIC)."
Documents will be processad as indicated provided reproduction quakity permits. N permission to reproduce is grr~*ed, but neither box i checked,
documents will be P d in both microfiche snd pager copy.
" hereby grant to the Educations! Resources Information Center (ERIC) nonexclusive permission to reproduce this document ss
indicated above. Aeproduction from the ERIC microfiche by persons other than ERIC smployees end its system contractors requires
permission from the copyright holder. Exception is made for non-profit rsproduction of microfiche by lbraries and other service
agencies to satisty information needs of educators in response 10 discrete inquiries.”
SIGN Signature: Punted Nama.
HERE .
Orgamzation:
Position.
Address Tei No.:
29 Code’ Date:

M.  DOCUMENT AVAILABILITY INFORMAYION (Non-ERIC Source)

It permission to reproduce is not grunted to ERIC, g1, it you wish ERIC to cite the availabllity of the document from
another source, please plovide the following information regarding the availability of the document. (ERIC wiil not an-
nounce a document unless it is publicly available, and a dependabile source can be specified. Contributors should also be
aware that ERIC selection criteria are significantly more stringent for documents which cannot be made available through

EDRS.)

Publisher/Distrit 1tor:
Address:

Quantity Price:

Price Per Copy:

REFERRAL TO COPYRIGHTREPRODUCTION RIGHTS HOLDER

It the right to grant reproduction release is held by someone other than the addressee, please provide the appropsiate
name and address:

EFF.53 (Rev. 4/86)
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LIST OF DIGESTS
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This particular list s from the ERIC Clearinghouse on Rural
Education and Small Schools (ERIC/CRESS). This clearinghouse (as
with most clearinghouses) does not charge for digests.

The next page ofyour booklet is the front page of a digest from ERIC/
CRESS. You may want to read it all at your leisure.

Note to presenters: You may want to include a copy of a digest listing from a
clearinghouse that is more relevant to the group to which you are presenting,
Contact ACCESS ERIC or a clearinghous of interest to the group for other pub-
lication lists. Also, check to see if the digests on the list are free. You may also
want to provide several other digests that are not bound tn the handout booklet.
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ERIC/CRESS Digests

The Jigests listed below are available from ERIC/CRESS at no charge. To order, check(v)
the digest(s) you wish to receive and fill out the address form on the other side of this page.

American Indlan Education

* Amarican Indian/Alaskan Native
Leaming Styles: Research and
Practice. 1991

The Case Method in Teacher Edu-
cation: Alaskan Models. 1990

Changes in Ametican Indian Educa-
tion: A Historical Retrospective for
Educators inthe United States. 1989

Identitying Gifted and Talented In-
dian Students: An Overview. 1988

Motivating American Indian Students
in Science and Math. 1988

Standardized Testing of American
Indian Students. 1988

Supporting Emergent Literacy
Among Young American Indian
Students. 1960

Unbiased Teaching About Ameri-
can Ind.ans and Alaska Natives in
Elementary Schools. 1990

Mexican American Education

Bllingualism and the Academic Per-
formance of Mexican-American
Children: The Evolving Debate. 1990

Bilingual Special Education Is Ap-
propriate for Mexican American
Children with Mildly Handlcapping
Conditions. 1988

A Briet History of Bilingual Educa-
tion in Spanish. 1988

Demographic Trends in the Mexi-
can-American Population: Implica-
tions for Schools. 1990

Hispanic and Anglo Students' Mis-
conceptions in Mathematics. 1989

improving the Science and Mathe-
matic Achievement of Mexican
Amencan Students Through Cultur-
ally Relevant Science. 1088

Making Education Work for Mexi-
can-Americans: Promising Commu-
nity Practices. 1990

* Use of the Spanish Language in

- Outdoor Centers and Camps: A

% Family Lives and Parental In-
volvementin Migrant Students' Edu-
cation. 1991

* Mgrant Students Who Leave
School Early: Strategies for Re-
trieval. 1991

Migrant Students at the Secandary
Level: Issues and Opportunities for
Change. 1088

Teaching the Abused Migrant Child:
What's a Teacher 1o Do? 1988

Undocumented Chlidren in the
Schoois: Successful Strategies and
Policies. 1990

Outdoor Education

Experiential Leaming of Mathemat.
ics. Using Manipulatives. 1990

“Natural® Location for Youth Leader-
ship Development. 1988

Outdoor Education: A Directory of
Organizations and Activities. 1988

Rural Educatlon

Adult Literacy Programs i Rural
Areas. 1990

Building Academically Strong Gifted
Prograins in Rural Schools. 1989

Capital Qutiay: 2 Critical Concernin
Rural Education. 1990

Economic Support for Education in
Rurai School Districts. 1088

The Impact of Rural Industries on
the Outcomes of Schooing in Rural
America. 1989

Interactive Distance Learning Tech-
nologies for Rural and Small Schools:
A Resource Guide. 1987

Nontraditional Education in Rural
Districts. 1580

Preparing Rural Students for an
Urban Environment. 1908

* Recent Trends in Rurai Poverty .
1991

*Rural®—A Concept Beyond Defini-
tion? 1988

Rural Student Achievement: Eie-
ments for Considaration. 1987

Touching the Past, Enroute to the
Future: Cultural Journalism in the
Curriculum of Rural Schools. 1989

Trends in the Reorganization or
Closure of Small or Rural Schools
and Districts. 1990

Using Technology to Improve the

Curriculum of Small Rural Schools.
1089

Small Schools

Approaching Evaluation in Small
Schools. 1988

Proficiency-Oriented Foreign Lan-
guage in the Small High School.
1989

Small Schoois: An International
Overview. 1089

Successiul Instructional Practices for
Small Schools. 1990

What is the Effect of Small-Scale
Schooling on Student Achievement?
1989

Other

+ School Completion 2000: Drop-
:<t Rates and Their implications for
Maeting the National Goal. 1991

* Teaching and Learning in the
Multigrade Classroom: Student Per-
formance and Instructional Routines.
1891

Briefs for Parents
These typeset articles are ready to pasteup In your newsletter, newspaper,

the United States: Trends, Chal- | | or periodical. Clearly and briefly, each article addresses an education topic of
lenges, and Opportunities. 1991 concern toparents. They are available free (limitone copy of each set per order). To
order, check (v) tha sel(s) you wish to receive and fill outthe address form on the other
Migrant Education side of this page.
- Classroom Strategias for Teaching English  Spanish
MigrantChildren About Child Abuse. Version  Version .
1288 —— 1991 sot of six articles
1990 set of six articles
N/A 1989 set of six articles
* naw Digest for 1991 e ——
|
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Digest Page
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Notice that the language and format of t. . digest provides for quick
and easy reading about the topic.

The next page in your booklet is the back of that same digest.

Note to Presenters: Consider using a digest that would be more relevant to
the group to which you are presenting. However, the digest should be one that
is included on the catalog of digests on the previous page of the booklet.
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NTENDED PRIMARILY for educairs and policymakers, this

Dig< ~t summarizes recent information about poverty in rural
areas. The discussion considers the recent growth in rural poverty
andpresents a profile of the rural poor. |t aiso reports evidence about
possible causes of rural poverty and interprets possible maanings for
toachers and adminictrators.

Diacussion is basad on the distinction between metropolitan
(urban) and nonmetropolitan (rural) areas. Briefly. metropolitan
areas are ciosely integrated (by economic relations, communication,
and ransportation links) with central cities of at least 50,000 resi-
dents. Noametropoiitan areas comprise everything eise. The
advantage of this definition is that itis commonly used by the U.S.
Bureau of the Census.

Trends in rural poverty

Although poverty is & historical fact of kfe in many rural areas in
America, by 1973 nwal poverty seemad to be decreasing (Deavers
& Brown, 1985). Many observers predicied better imes. Nonethe-
less, throughout the decade, the most chronically poor counties in
the nation continued o be located In nonmatropolitan areas (Deav-
ers & Brown, 1985). in the 1980s hopes for beiter imes dimmed.
Studies showed that rising poverty and populaticn loss were once
again general features of rural ife.

By 1088, the poverty rate in rural areas was 50 percent higher
than the urban rate—18 percent versue 12 percent (O'Hare, 1988).
In fact, the poverty rate for ali nonmetro counties nearly equalled the
poverty rate for contral cites (18.6%), where urban poverty is most
notable (O'Hare, 1988; Porter, 1089).

Rural poverty inthe 1080s also seemed to be more deep-seated
than urban poverty. [t stayed higher, rose more rapidly during
recession, and feil more siowly in the “recovery® period (O'Hare,
1988). Displaced rural workers were unemployed more than 50
percentionger than urban workers. When they returned to work, they
were more likely than urban workers to take pay cuts and ¥ lose
insurance benefits (Podgureky, 1989). Rural residents were also
prone 10 other conditions associated with poverty: mainutrition,
substandard housing, poor health, anc high rates of disabilities
(Lazere, Leonwd, & Kravitz, 1989; Shotiand, 1988).

A profile of the rursi poor

Recent analyses report characteristics that distinguish the rural
poor from the urban poor (O'Hare, 1988; Porter, 1989; Shapiro,
1980; Shotand, 1983; Tickamyer & Tickamyer, 1987). These
characteristics include, among others, employment status, family
structure, and race.

Working but poor. In 1968, 62 percentofrural poor aduits aged
18 to 44 worked at least partime. Theirearnings, however, remained
under the poverty line (O'Hare, 1988). A recentnational reportbased

Clearinghouse on Rural Education and Small Schools

Recen: Trends in Rural Poverty:
A Summary for Educators

May 1991

on 1987 data (Shapio, 19890) noted some key facts:

(1) Almostthree of every four nonmetro poor family heads whowere
not disabled or retired worked for all of part of the yoar.

(2) Nearly one of evary four nonmaetro poor family heads wiho were
not disabled or retired worked fulitime, year-round.

(3) About two of every three rural poor lived in & household where
at least one household member worked during that year.

(4) Alarge number ofthe rural poor looked for jobe but couid not find
them.

(5) More rural poor family heads (Including both two-parent and
single-parent families) worked in 1987 in comparisan 10 metro
poor family heads.

The result is that a family with working parent(s) is about twice
as likely 10 be poor in nonmatro as in matro areas. This relationship
holds across all races and types of work {Shapiro, 1989). Despite
their difficulty in finding work, the rural poor are more /ikely than the
urban poor actually 1o work, Their wage leveis, however, keep thek
families in poverty,

Two-parent housshoids. In urban areas, the poor family is
typically headed by a single parent (usually a woman). This pattern
is, however, not typical among the rural poor. The majority (about
62%) of poor rural tamilies are iwo-parent tamilies. In these families,
moreover, it is not unusual for both parents to work. Rural poor
families that depend entirely on earned income (that is, families
witheut public assistance or other nonwage ncome) are, unfortu-
nately, the poorest (Shapiro, 1989).

Recial composition. The rural poor also differ racially from
their urban counterparts. A much larger portion of the rural poor are
whites than in wban areas. In rural areas, 71 percant of the poor are
whites, whereas In central cities, 54 percent are whites (Porter,
1989). Raclal minorities In rural areas, however, suffer more se-
verely from poverty than their urban counterparts (O'Hare, 1988;
Porter, 1989; Shapiro, 1989). Porter, for example, reports that 44
percent of rural biacks were poor In 1987, in comparison to 33
percant of urban blacks.

What causes rural poverty?

Some analysts believe that poverly—wherever it is found—is
more a function of history and economic structure than of individual
or group characteristics (for exampie, Tickamyer & Tickamyer,
1387). Studies of rural econot. 4ee tend 0 support this view.

The rural sconomy is, in general, characterized by a number of
features (Deavers & Brown, 1985; O'Hare, 1988). They inciude:

«  dapendence on natural resources,

ERIC/CRESS * Appalachia Educational Laboratory « P.O. Box 1348 « Charleston, West Virginia 25325

35

33



R
Part li~Leaming About ERIC

SECOND DIGEST PAGE

Notice the list of references. The references are often most useful if
you want to study the topic of the digest in more depth. Many of the
references include ERIC accession numbers. Other references are
beoks and other materials that have not been entered into the ERIC
database.

The next page in your handout is a catalog of major publications
from ERIC/CRESS. Note that they are organized by specific interests
within the srope of the clearinghouse.
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» anarrow industrial base in a given locale, and
» emphasis on low-skill labor.

in fact, agriculture is no longer the largast employer in rural
areas. Routine manufacturing industries now tend to be the largast
employers (for example, plants that process raw materials, light
assembly plants, and branch plants of nationa) frms).

These developments pose two probiems. First, specialization
makes rural e, onomies less "glastic’ than urban economies. This
means thatrural areas tend to suffer more from recession and benefit
less rom recovery than urban aseas (Deavers & Brown, 198S;
O'Hare, 1988). Second, beccusae routine manufacturing is based on
low-skili labor, manufacturers are tempted to leave rural areas for
forelgn countries, where wage rates are much lower (Oeavers &
Brown, 1985; O'Hare, 1988).

Structural conditions also affect the responses of individuals in
two ways nat reflected in official unemployment raies. First, dis-
placed workers may cease to look for work. Second, they may accept
parttime work in lieu of fulitime work. These trends are. according to
Shapire (1989), major contributors to recent increases in rural
povarly. Shapiro suggests that a long-term trend of dedining
employment prospects may have aiready begun in rural America,
Reid (1990) reports that the major limit to ruras economic growth is
lack of demanc for a highly educated work force, not a shortage of
workers to fill existing jobs.

When growth does come to rural communities, however, its
benefis to the poor are questionable. Mostnaw jobs are low-paying
orminimum-wage jobe (Reiu, 1990). Further, ruralworkers inservice
occupations have the highest poverty rates. This is a vexing fact,
since the service industry is tha part of the rural economy most likely
to grow in the future (O'Hare, 1988).

The role of education

Some analysts believe lack of human capital Is a major cause of
rural poverty (Summers, Bloomquist, Hirschi, & Shaffer, 1966). An
educationally disadvantaged labor force in rural communities is likely
neither to attract outside investmart nor io launch new aconomic
development efforts of its own.

Amount of education, however, cannot alone account for the
dilerence in poverty rates between urban and rural areas. Although
differences in rural and urban high school graduation rates have
narrowed over dw last decade, the poverty gap has grown larger
(Reid, 1990; Shapiro, 1889). In fact, the fargestpoverty gap between
urban and rural populations is among those with more education, and
the smallestis among high school dropouts (O'Hare, 1988; Shapiro,
1989). This situation is an incentive for the batter educated to leave
rural areas. Migration from rural areas has aways been led by the
batter educated (O'Hare, 1988; Reid, 1990).

in the future, the growing effects of continued poverty may
further endanger school improvement efforts In rural areas, for
example, by eroding the tax base or demoralizing communities.
Many rural schools are already struggling to provide adequate
services to the current populaJdon of economically disadvantaged
students.

Alternatives have, however, been proposed, and Reid (1990)
spoaks for many observers. He believes that rural schools should
provide three things. These indude better basic instruction to

strengthen work lorce skills, serving as resources for solving local
community problems, and participating diractly in community davei-
opment projects. Reid notes, howaver, that guch a mission will
require sustained effort t0 address substantial problems.

Conclusion

Poverty is a condition that puts students at risk of school fallure.
As a potantal influance on the well-being of individual students from
poor families, education is clearly important (Reid, 1900). On the
other hand, the role of education in changing the structural features
of rural poverty is clearly much more limited. Education is not likely
to be a very direct way to remedy poverty in rural areas, though, as
in Reid's analysis, a supportive role may be possible.

The analysts cited in this Digest have recommended—in the
works cited—concrete changes in federal and state policias to.
address rural poverty. implementing some of these recommenda-
tions can involve educatcrs in their professional roles, whereas

others imply a need for the support of educators as informed private
citizens.
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MAJOR PUBLICATIONS LIST

Major Publications are more detailed syntheses of the educational
literature regarding particular topics related to the scope of the clear-
inghouse. These are usually larger works prepared by authors hired by
the clearinghouse. The extra expenses are recovered by charging a
small fee for each major publication.

User Services is the third function of clearinghouses.

Searches of the database are done upon request by most clearing-
houses. Some charge for this service and others do not. The result of
the searches are printed resumes of documents and journal articles
that are retrieved.

Orders are received for digests and major publications and mailed
to clients as they are recetved.

This concludes an overview of the functions and responsibilities of
the 16 clearinghouses in the ERIC organization.

Note to Presenters: You should consider substituting a catalog of major
publications from the same clearinghouse for which you provide the digest list
and sample digest. It is also wise to check the clearinghouse of ACCESS ERIC
to see that you have the latest catalog and prices.
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ERIC/CRESS Publications Order Form

Please check ¢ your choices and fill out the address form at the bottom of this page.

American Indlan Education

A Diractory of Organizations and
Activities in American Indian Educa-
tion. Updated 1990. 35p. $4.50

A Guide to Understanding Gifted
American Indian Students. Karlene
. George. 1887. 104 p. $6.00

Just Baeyond Your Fingertips:
American Indian Children Partici-
pating in Language Development.
Sigmund A, Bxloz ; Datibie Hickman,
Patricia L. Loughrin. 1837, 130 p.
$9.95

Mexican Amerlcan Education
____ CormejoLanguage Series. Individu-

ally $2.00; Set of 2, $3.00

Eliciting Spontaneous Speech in
Bilingual Students: Methods and
Techniques. Ricardo J. Cornejo;
Alice C. Weinstein; Caryn Najor.
1983. 122p. $2.00

Theorles and Research in Sec-
ond Language Acquisition. Ri-
cardo J. Cornejo; Luz Q. Comejo.
1981, 101p. $2.00

Preparing Mexican Americans for
Mathematics- and Science-Based
Fields: A Guide for Developing
School and College Intervention
Models. Laura |. Rendon., 1985,
100p. $3.25

Migrant Education

Educating Undocumented Children:
A Review of Practices and Policies.
John Willshire Carerra, 1989. 42p.
$7.50

Migrant Students at the Secondary
Level: Issues and Opportunities for
Change. Frederic C. Johnson;
Robert H. Level; Jeanette A. Mo-
rales; Susan C. Morse; Marian K.
Prokop. 1986. 104 p. $3.75

Models of Effective Migrant Educa-
tlon Programs. Gioria Mattera. 1987.
126 p. $8.°¢C

Outdoor Education

Creating Humane Climates Out-
doors: A People Skills Primer. Clit-
ford E. Knapp. 1988. 109 p. $6.50

Ouidoor Education Across Amei-
vl Weaving the Web. Rita Yerkes.
1987. 91 p. $6.00

Using the Outdoors o Teach Lan-
guage Arts. RebaccaR. & Frederick
A. Staiey. 1988, 96 p. $5.50

Using the Outdoors to Teach Mathe-
matics. Milton R. Payne; Stephen F.
Austin. 1985, 65p. $5.50

Using the Outdoors to 1each Sd-
en.ce: A Resource Guide for Ele-
mentary and Middie School Teach-
ers. Milton R. Payne. 1985. 43 p.
$5.50

Using the Outdoors to Teach Social
Studies. Clifford Knapp. 1986, 95p.
$5.50

Rural Education & Small Schools

Directory of Organizations and Pro-
grams in Rural Education. ERIC/
CRESS and NREA. 1990. $6.50

Achievement of Equity in Capital
Ovtlay Financing: A Policy Analysis
for the States. David C. Thompson;
G. KentStewart. 1989. 92p. $12.50

Financing Rural and Small Schools:
Issues of Adequacy and Equity.
David S. Honeyman; David C.
Thompson; R. Cralg Wood. 1889,
78p. $11.50

A Framework for Evaluating State
Policy Options for the Reorganiza-
tion of Rural, Small School Districts.
E. Robert Stephens. 1991. 94 pp.
$15.00.

Mid-Missouri Small School Com-
puter Consortium: Training Teach-
ors on Thekr Own Tuwdf. Richard
Phillips; Paul Nachtigal, Daryl Hobbs.
1906, 97 p. $3.25

The One-Teacher School in the
1980s. lvan Muse; Ralph B. Smith;
Bruce Barker. 1987. 73 p. $6.50

Preparing Rural Students for an
Urban Work Environment: A Hand-
book for Educators. Lanette Vaughn;
Paul Vaughn. 1986. 51 p. $3.25

School-Community Relations n
Small, Rural School Districts: De-
veloping a Plan for a Productive
Partnership. Steve Toy. 1987. 124
p. $7.00

Other

ERIC for Teachers in Training: An
Instructional Package for Professors.
Craig B. Howley. 1989. 35p. $10.00

Gotthe Education Beat? Use ERIC:
A Joumnalist's Handbook. Topper
Sherwood. 1990. 20 p. $3.50

Overcoming Risk: An Annotlated
Bibliography of Publications Devei-
oped by ERIC Clsarnnghouses.
Wendy Schwartz; Craig Howley. 94
pp. $10.50.

___ Please forward an Invoice in the amount of $

Name
Address

Telephone

Address Form

ANl prices include shipping and handling. Digests and briefs for parents (listed on the
back) are available free of charge. Discounts for multiple coples of one title are as
follows: for 10-20 copies, subtract 5% for 21 or more coples, subtract 10%. Fill out
the order form below and return to Berma Lanham, ERIC/CRESS, P.O. Box 1348,
Charieston, WV 25325,

___ | have endosad a check made payable to ERIC/CRESS in the amount of
$ for the Hems chacked on this order form.

chacked,

for the items
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Part Il—Demonstration of Searching

PART Il

Demonstration of Searching

The last portion of the workshop is the demonstration of searching

ERIC on CD-ROM.

If you do not have a computer with a CD-ROM and a device to project
the computer screen for participants to see, you should use the narrative

below to introduce
If you have the

the videotape and close the workshop session.
equipment for a live demonstration of a search, tumn che

page and proceed with the live search.

BT e O T O R SR e S A AL A AL

Now that we know what ERIC is about and how the ERIC organiza-
tion works, let’s see how the ERIC database might relate to the work of
local school educators.

We are going to view a videotape and, at the same time, refer to the
remaining sections of our booklet.

The narrative on the video will explain each search and you will see
the computer screen as the descriptors are typed. You will see how fast
the CD-ROM accesses over seven years of input into the ERIC system.
If you were to use the paper catalogs (the RIE and CIJE in the fist video)
you would have to examine a stack of catalogs over 15 feet high each
time a word was typed into the computer.

Once a documer.t is selected by the nairator on the video, he will
refer to pages in your booklet. In this way, you will see how you search,
select, and go to the final document. We can discuss the searches after
the video, if you like.

Manual for ERIC Awareness Workshop
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After the Video

NARRATIVE

Do you have any questions or comments about the video?

You should go to the library as soon as possible and try to search
for topics of interest to you. You are more likely ta ind documents and
Journal articles that are meaningful to you if you do your own
searching. Your librarian can help you learn to use the system. Of
course, if you do not have time to do your own searching, your librarian
will see that your search is completed for you.

Doing a Live Search

The following is a collection of searches with accompanying dialogue
that {llustrate the value of ERIC on CD-ROM to local educators. ERIC is
available on CD-ROM from Silverplatter and Dialog. Since the search
software used by these producers differs, specific keystrokes are not pro-
vided. However, the descriptors and the boolean operators (and, not, or)
used in the searches are correct. You should become familiar with the
search procedures for the specific software you have so that you can dis-
play all or portions of the resumes as required. Also, you should run the
searches using the most recent disc and change the narrative regarding the
number of documents located in each step. :

Imagine that you are alocal administrator concerned about the dis-
advantaged youth in your school district. Let's search ERIC to see what
is available regarding that topic.

DISADVANTAGED-YOUTH

There are 669 documents and journal articles related to this topic.

Manual for ERIC Awareness Workshop
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That is certainly too many to read in the next week or so! As an admin-
istrator, you would be interested in what kind of strategies you might
consider using to deal effectively with this type of individual. What
educational strategies are available?

AND EDUCATIONAL-STRATEGIES

We now have 4 pieces of information that involve both disadvan-
taged youth and educational-strategies. Let's see what the accession
numbers and titles are.

Enter keystrokes required to display accession number and
titles only.

Note that the first resume has “EJ” prefix. This means that itis a
educational journal article. The others have “ED" prefixes meaning
that they are educational dncuments. The second document is a policy
document and might contain some valuable ideas for an administrator.
Let's take a look at the entire resume.

Enter keystrokes required to display entire resume for
ED 304 259.

The remainder of the resume can be seen by scrolling the text.

Enter keystrokes required to display the remainder of the
resume.

We have included a few selected pages from that document in your
booklet. These are copi¢s made from the microfiche on a reader-
printer.

The first page is the resume for the document— exactly as you saw
it on the computer screen. Note that the accession number is at the top
left-- ED 304 259. Wesee thatitisa 1988 publication and has 32 pages.
Notice that the descriptors “Disadvantaged Youth” and “Educational
Strategies”— the terms we used in our search— have asterisks before
them to label them as major descriptors. The abstract then tells you
more about the document to help you decide if you want to obtain the
entire document.

The next page is a copy of the title page.

Manual for ERIC Awareness Workshop
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Part lll-Demons:«xtion of Searching

Next is the Executive Summary. This will give a brief overview of the
contents of the document. ‘

The following two pages contain the Table of Contents to provide
further information about the document.

The last page of the sectio:: is from the document itself to give you
an idea of the kinds of information included. At the top you find some
comments about how Grouping for instruction impacts disadvantaged
youth. At the middle of the page, a section on Classroom testing and
assessment and its effect on the disadvantaged. A few comments on
Classroom climate can be found at the bottom.

Note to presenters: At this time the search should be cleared from the
computer so that a new one can begin.

Manual for ERIC Awareness Workshop
[

44
ERIC 17




DOCUMENT RESUME

ED 304 259 RC 016 973
AUTHOR Conklin, Nancy Faires; Olson, Thomas A.
TITLE Toward More Effective Education for Poor, Minority

Students 4in Rural Areas: What the Research Suggests.
Education Policy. :
INSTITUTION Northwest Regional Educational Lab., Portlandi, OR.
: Center for National Origin, Race and Sex Equity.
SPONS AGENCY Department of Education, Washington, DC.
PUB DATE Nov 88

NOTE °p.

PUB TYPE Information Analyses (070)

EDRS PRICE MF01/PCO2 Plus Postage.

DESCRIPTORS Compensatory Education; sDisadvantayed Youth;

*Economically Disadvantaged; Educationally
Disadvantaged; Educational Principles; =Educational
Strategies; +Minority Group Children;
eNondiscriminatory Education; =Rural Education; Rural

Schools

ABSTRACT
This report summarizes recent research about the

effective education of poor minority students in rural areas.
Significant barriers to high student performance are briefly
discussed and research findings about strategies designed to overcome
these barriers and to lead to high performance are reviewed.
Solutions for educating disadvantaged students should not be flawed
by & "remedial and cultural deficit mentality," with low expectations
for performance of disadvantaged students. Research suggests a new
vision for educating these students incorporating these aspects: (1)
high expectations by the family, community, and school; (2) active
participation by parents and community; (3) instruction in not only
basic skills but in learning-to-learn and thinking skills; (4)
cultural sensitivity and relevance in materials and teaching
practices; and (5) new teaching and grouping strategies such as
mastery learning, cooperative learning, and peer tutoring. The
following public policy issues raised by this new vision are
‘presented: (1) the need for new partnerships with business, industry,
and labor; (2) new policy perspectives on the relationship between
equity and excellence; (3) the nature of accountability expectations
of the schools; (4) options for implementing the need strategies; (5)
long- versus short-range perspectives on strategies for change; and
(6) the need for continuing governmental support as well as mandates.
The underlying theme of the report is that effective education of the
disadvantaged is a major social and economic issue, not just an
educational one. This report contains a 77-item bibliography.

(ALL)

RRRRRARAARARARR AR AR R AR ANANARANARRRARRRARANAERRARAARRRARRRARARRRLAARAAARAAAR

45
45




THE Norttwest Regional Educational Laboratory

EDUCATIONEZSPOLICY

TOWAT.D MORE EFFECTIVE
EDUCATION FOR POOR,
MINORITY STUDENTS IN
RURAL AREAS: WHAT THE
RESEARCH SUGGESTS

~PEAMISSION TO REPRODUCE THIS
MATERIAL HAS BEE’I GRANTED BY

Nancy Faires Conklin , y
Thomas A. Olson _(; U2
Principal Authors VAR YW
10 1HE EDUCATIONAL RESOURCES
INFORMATION CENTER {ERICY”
- ('] ) ﬂ“ﬂ.’_ﬁ' Mﬁll::clho‘l "
November 1968 PUCATIONAL W SCUNCES I ORMATION
CQ ; CENTIN (A .
/(M B0c umor Nas ten ;w«::’::
T :m 0 om e BOROR B ONGEN
m :::‘;ﬂ::'v:‘:zwﬂﬂnw
© R e
o Of M1 (a40n (v POCY
=]
) Center for National Origin, Race, and Sex Equity
4
Northwest Regional Educational Laboratory
101 S.W. Muin Street, Suite 500
Portland, Oregon 8720 4
M
47




TOWARD MORE EFFECTIVE EDUCATION
FOR POOR, MINORITY STUDENTS IN
RURAL AREAS: WHAT THE RESEARCI. SUGGESTS

EXECUTIVE SUMMARY

This report summarizes recent research evidence regarding effective cducation of poor, minority
students in rural arcas. The report was prepared by staff at the Northwest Regional Educational
Laboratory with devclopmental support from the Laboratory's Center on National Origin, Race, and

Sex Equity.

After a brief review of some significant basriers to high student performance, the bulk of the report
reviews research findings about practices that can overcome these barriers and lead to high
performance by poor, minority students. These rescarch findings call for a new vision for effective
education of the disadvantaged. Earfierefforts wzre flawed by a "remedial® and “cultural deficit®
mentality with low expectations of disadvantsged students.

The rescarch now suggests that a dramatically dit¥seeat vielon is called for, one which is manifested
by: (a) high community, family, and school expectticiis for all students regardless of ethnicity or
socioeconomic condition, (b) active commurity and v-arent participation and partnerships, (c) skillful
instruction in basic skills, leaming-to-leam skills ~nd thinking skills, (d) cultural sensitivity and
relevance in curriculum materials and teaching practices, and (¢) new teaching and grouping
strategies such as mastery learmning, cooperative learning, and peer tutoring.

The report concludes with a discussion of major public policy issues raised by this new vision.
Included in this review are new issues related to: (a) the nees for new policy partnerships, (b) new
policy perspectives on the relationship between equity and excellence goals, (c) the nature of
accountability expectations of the schools, (d) optional pelicy strategies to help implement new
schooling strategies, (¢) long- versus short-range perspectives on strategies for change, and (f) the
need for continuing policy support as well as policy mandates. Finally, the report suggests that the
practices emerging from the research provide a highly important infonmation base which policy
makers and practitioners should use to implement the new vision of effective education for the
disadvantaged. '

The underlying theme of the report is that effective education of the disadvantaged is a major public
social and economic issue-not just an educational one.
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2. Grouping for instruction. Research tells us that the way students are grouped can ofien have @
major effect on student performance. Among key findings on grouping:

+ Both high- and low-ability students do better ecademically in classes v here
the total group includes students with a wide range of academic ability. The
impact is most positive for low-ability students,

+ By contrast, only high-ability students benefit from homogeneous "ability”
grouping where students at a similar ability level are kept together for long
periods of time. In addition, there are harmful effects for low-ability
students. Thelr engagement decreases when they are kept together for lung

periods of time. '

Two grouping practices that are showing particularly significant parformance results are "peer
tutoring” and “c >operative leaming” strategies. In peer tutoring, students are paired in a one-on-one
relationship to reteach one another, to extend instruction, or to assist each other with tasks emerging
from the instruction. In cooperative leaming, smail groups of four to six students with a
-cross-section of characteristics are formed 10 teach information and skills, The tasks they work on
emphasize material already taught by teachers. Students assist one another with the task, Then each
group receives a single grade for its performance, as well as an individual assessment of each

student’s contribution {0 the group.

In peer tutoring and cooperative leaming, the individual student is judged in part by hisher
contribution to the total team effort. Study after study has docurnented both improved achievement
and improved classroom climate relsted to these strategies. One researcher (Levin, 1987) cites the
peer tutoring approach, properly carried out, &s one of the most cost-effective ways for improving
the performance of disadvantaged students. Further, such cooperative student-on-student and
team-structured groupings take advantage of many minority students’ cultural backgrounds, Where
"performance” by an individual may be construed as showing off or self-aggrandizement, group
work supports striving for excellence,

3. Classroom testing and assessment. The decade of the 1980s has seen great public interest in
testing students, W1: .2 the reform movement of the carly 1980s led to heightened schoolwide
achievement testing of students across the countzy, researchers at the Laboratory (Stiggins, Conflin,
& Bridgeford, 1986) focused a great deal of attention on the kind of testing that happens in the
classroom. They found teachers assess students’ behavioral and interactional styles almost as much
as they assess academic performance, For example, some research found that teachers tend to use
cues such as the ways children sit, talk, listen, and respond to instructions to develop a framework
for assessing students. For minority students, whose interactional expectations differ from those of
the teac. 21, these assessments can be especially inappropriate or unfair.

Our researchers advocate expanded training of teachers to assess students appropriately and to be
sensitive to the different styles of interaction conditioned by their home environments. As students
are assessed much more often by their teachers in the classroom than they are by standardized tests,
these research findings are particularly important for impeoving student performance.

4. Classroom climate. The climate of the classroom has an important relationship to student
leamning. Researchers have documented that & "safe and orderly” environment is a key feature of
effective classrooms. We have already cited the necessity for the claseroom to contain an
atmosphere that respects the students’ cultural backgrounds and heritage. Also important is a
classroom environment where the students as well as the teacher respect and demonstrate "high
academic expectations, warmth, concem for others, and respect of others.” These features have been
shown to enhance student achievement, particularly dn classrooms with significant numbers of

minorities and disadvantaged students.
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Part lll—Demonstration of Searching

Now imagine that you are a secondary teacher. Let's see what ERIC
has for you. '

SECONDARY-EDUCATION

There are 20,892 documents and journal articles for teachers in

secondary schools. Imagine that you are a biology teacher and narrow
the search to that topic.

AND BIOLOGY

We have now only 552 pleces of information about biology in

secondary schools. We must narrow the search even further if it is to
be of any value to us.

All science teachers are concerned about safety and emergency
situations. This could be particularly serious in biology laboratories
where one might come in contact with blood, sharp objects, and other
dangers. Let's see if ERIC has any information on emergencies in
biology.

AND EMERGENCY

We have 2 pieces of information regarding biology in secondary edu-
cation and emergency. Let's look at the titles to see what is avaiiable.

Enter keystrokes required to display titles.

The Biology Laboratory Safety Manual (ED 306104) {s exactly what
we are looking for. Let's examine the resume to be sure it is what we
want.

Enter keystrokes required to display entire resume for ED 306104.

A few pages of that document are included in the next colored
section of your booklet.

The first page is, of course, the resume. Note that the first page of
the abstract i1s a recommendation by the Center for Disease Control

Manual for ERIC Awareness Workshop
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that schools have a biosafety manual.
The next page is the cover of the manual.

Next, includes the Table of Contents.

The last page lists eight Universal Precautions recommended by the
Center for Disease Control. As a school administrator or local board
member, I would certainly want my students protected by having such
a manual in the hands of my biology teachers.

Note to presenters: At this time the search should be cleared in the com-
puter so that a new one can begin.

Manual for ERIC Awareness Workshop
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DOCUMENT RESUME

SE 050 502

ED 306 104

AUTHOR Case, Chrastane L.

TITLE Biology Laboratory Safety ¥anual.

PUB DATE pYar 89

NOTE 4sp.

PUB TYPE Guides - Classroom Use - Guides (For Teachers) (052)

EDRS PRICE ¥F01/PCO1 Plus Postage.

DESCRIPTORS «B10logical Sciences; sCollege Science; sEducational
Facilities Planning; Emergency Programs; sHazardous
paterials; Health; Higher Education; Instructional
Materials; Laboratory Safety; Safety Education;
safety Equipment; sSchool Safety; Secondary
Education; sSecondary School Sciencei Teachang
Methods; Waste Disposal

ABSTRACT

The Centers for Disease control (CDC) recommends that
schools prepare or adapt & biosafety manual, and that instructors
develop a list of safety procedures applicable to their own lab and
gistribute it to each student. In this way, safety issues will be’
brought to each student's attention. This document is an example of
such a manual. It contains guidelines adapted from CDC guidelines for
use in a school setting. Topics covered include: aerosols; chemical
~safety:’decontamination: disinfection; waste disposal; teaching
precautions; standard and special practices; universal precautions;
and precautions for blood work. (CW)

.'l.lllﬂllllﬁll!l.lt.tll.llll.'...l’ll.llillﬂ!lllll.l‘.ilﬂ.llllllll....

’ Reproductions supplied by EDRS aro the best that can be made .
J from the original document. *
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Laboratory Safety

Adherence to sefely procedures not only minimizes risk of infections in the
laboratory, it is the students’ treining for minimizing transmitting
. nosocomic” infections in their future work environments. Most leboratory-
acquired infections ore probably tronsmitted by inholed aerosols. o

The Centers for Disease Control recommends prepering or edopting o
biosafety menuel. It is.recommended thet the instructor develop a list of
safety procedures appliceble to his or her lab and distribute it to each
student. in this way, the issue of safety will be brought to the individuel

student’s attention.
Mony of the following guidelines, appliceble to teaching facilities, are

adapted from CDC's Guidelines®.

e ———————————————— ey

Contents

Aerosols p. 4 Leboretory Facility p. 3
Advice to Students p. 2 Preceutions in the Teaching
Chemical Safety p. 11 Laboratory..... p. 6
Decontemination of CPR References , p. 13

, Troining Mannequins........p. 9 Special Proctices p. 3
Decontaminetion of Respiratory Stondord Proctices p. 2

Equipment........ p. 10 Universal Precoutions........u.p. S |

Disinfection ' p. 7 Working with Blood p. 6
Disposel of Infectious Wesies...p. 10

* i | . Available from

superintendent of Documents, U.S. Government Printing Office, Waskington,
D.C. 20402, Stock ©01702300167-1 or from National Technical !nformetion
‘service, U.S. Deporiment of Commerce, 5285 Port Royel Road, Springfield, VA

22161, Stock #PBBA-206679.
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Universal Precautions—5S

CDC's Universal Precautions

1. Gloves should be worn when touching blood anil body fluid, mucous
membranes, end nonintact skin and when handling ftems or surfeces solled
with blood or body fluids. Gloves should be changed ofter contact with each

polient.

2. Hends end other skin surfeces should be washed immediately and
‘thoroughly if conteminated with blood or other body fluids. Hands shoulq be

washed immedietely after gloves are removed.

3. Masks and protective eyewear or face shields should be worn during
procedures that are likely to generate droplets of blood or other body flutds.

4. Gowns or aprons should be worn during procedures thet ore likely to
generate splashes of blood or other body fluids. -

S. To prevent needlastick injuries, needles should not be recapped, purposely
bent or broken, ¢ otherwise manipulated by hand. After disposebie syringes
ond needles, scalpel blades, and other sherp items ore used, they should be
placed in puncture-resistant containers for disposel.

6. Althcugh saliva hes not been impliceted in HIV trensmission,
"mouthpieces, resuscitation bags, or other: ventilation devices should be
available for use in areas in which the need for resuscitetion is predictable.
Emergency mouth-to-mouth resuscitation should be minimized.

7. Health care workers who have 2xudative lesions or weeping dermotitis
should refrain from @11 direct patient cere end hondling potient-care

equipment.

8. Pregnent health cere workers ere not known to be ot greeter risk of
contracting IV infection then hesith cere workers who ere not pregnent;
however, if o health care worker develops HIV infection during pregnancy,
the infent is ot risk of infection. Because of this risk, pregnant heelth care
workers should be especially femilior with and strictly edhere to

precautions to minimize the risk of HIV transmission.
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If you were an elementary teacher at the primary grades, you would
be interested in seeing what ERIC has to offer. Let's see what there is
for primary education.

PRIMARY-EDUCATION

There are 3577 documents and journal articles for primary educa-
tion. There certainly should be some valuabile information among
them.

We all recognize the need for hands-on science instruction. Let's see
what ERIC contains regarding science experiments in the primary

grades.
AND SCIENCE-EXPERIMENTS

Thirteen documents and journal articles deal with science experi-
ments in the primary grades.

A major concern for today and the future is our understand‘ng of

energy. Let's see what ERIC has regarding science experiments about
energy.

AND ENERGY

We find one document about primary education and science experi-
ments and energy. Let's look at the resume.

Enter keystrokes required to display resume for ED 249082.
We see that it is a 1984 publication with 62 pages.

A few pages of that document are included in the next colored
section of your booklet.

Again, the resume is found on the first page. The abstract describes
how the manual is organized. Notice also the “Available From"” note.
Youmight want to order the guide from the California Extension Service
rather than get a paper copy of thie microfiche. The address is provided
for you,

The next page is a copy of the cover.
Turn the page to see a list of objectives for this primary program.

On the last page, you will find an outline of the manual. Perhaps
the topics and titles of some of the activities may motivate you to look
at the entire document.

I am sure that this document would give primary teachers ideas for
conductis ~ evperiments to promote an initial understanding of energy.

Manual for ERIC Awareness Workshop
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ED 249 082

AUTHOR
TITLE

INSTITUTION
SPONS AGENCY
PUB DATE

NOTE

AVAILABLE FROM
PUB TYPE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS

ABSTRACT

DOCUMENT RESUME
SE 045 088

Tierney, Blue, Comp.

Energy Activities for the Primary Classroom.
Revised.

El Dorado County Office of Education, Placerville,

CA.
California Energy Extension Service, Sacramento.

84
62p.; For a related document, see ED 242 605.
California Energy Extension Service, 1400 Tenth St.,

Sacramento, CA.
Guides - Classroom Use - Guides (For Teachers) (052)

MF01/PC03 Plus Postage.
Alternative Energy Sources; *Conservation Education;

Educational Games; *Energy; *Energy Conservation;
t*Learning Activities; Pollution; Primary Education;
Recycling; Science Activities; Science Education;
Science Experiments; *Solar Energy; Water; *Wind

Energy
*Energy Education; Insulation

An energy education program at the primary level

should help students to understand the nature and importance of
energy, consider different energy sources, learn about energy
conservation, prepare for energy related careers, and become energy
conscious in other career fields. The activities charts, readings,
and experiments provided in this nine-section manual are designed to
meet the objectives of such a program. The materials in the first
five sections focus on: (1) the nature of energy; (2) uses of energy;
(3) non-renewable energy and pollution; (4) energy conservation; and
(5§) solar energy. The next four sections provide experiments dealing
with solar energy, insulatien to conserve energy, wind to produce
energy, and water to produce energy. Procedures and instructional
strategies are provided when applicable. (JN)
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* ‘Reproductions supplied by EDRS are the best that can be made
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1.
2.
3.
4.
5.

Objectives of an Energy Education Program
at the Primary Level
To enable students %0 understand what energy is.
To enable students to understand the importance of en«rgy.
To prepare students to consider different enmergy sources.
To provide information about conservatioa.

To prepare students for energy related careers and to become energy
conscious in other career fields.

"I have been teaching science programs
for children for the past twelve
years. During this time I have
discovered or developed s oumber of
effective energy activities for
primary classes. This packet includes
my outline for Energy Education at the
primary level and sample activities,
charts and readings. Those activities
that were "discovered" are noted in
the back under references.'
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I.

II.

58
My Primary Energy Program Outline

WHAT IS ENERGY?

Use the following activities to introduce the coacept of energy:

Energy Is . . &

Finding Energy

Be Energy

Energy Transfer
Hamburgers and Pood Chains
Energy Pyramid

Poor Old Lady

Untangle This ¥Web

Food Web Story

Make a Local PFocd Web

BOW DO WE USE ENERGY?

Use the following activities:

e Ve Need Energy To . . .
e Electrical Appliances
o What If?

I1I. ENERGY PROBLEMS: NON-RENEWABLE AND POLLUTICN

1.

2.

Most of the energy that we use cames fram noo-repewable sources.
Use the following activity to help students understand the concept
of noc-renewable:

e Trees' Energy
® Presto, hampo . .

Energy use can cause pollution. Use the following activities:

e Catching Pollution
e Qar Exhaust
e Every Person‘s Air

CONSERVATION

1.

2.

YOU can belp save valuable energy resources by using less energy.
Use the following activity:

o (Class Conservation List

It takes a lot of energy to produce consumer goods. Use the
following activity:

e "Hidden" Energy Use

3 g4



Part lll—Demonstration of Searching

Note to preserters: At this time, clear the seavch from the computer so
that a new search can begin,

b b e A T A s S S S A Sl i 2t e e L A L

The ERIC database contains many curriculum guides for teachers.
How many do you think have been entered into the database during the
past seven years? Let’s find out by pulling up documents with the
number assigned to teaching guides— 52. This number is from the list
of document types noted earlier in your handout.

DTN=52

Are you surprised that there are 22,085 teaching guides available?
Of course, not all of them will relate to the subject or level of instruction

fur all teachers. However, most teachers will find guides that will be of
value to them.

A major problem that society and education is faced with is the
problem of substance abuse. Let's see what teaching guides are
available on that topic.

AND SUBSTANCE-ABUSE

Are you surprised that there are only eight curriculum guides ad-
dressing the problem of substance abuse? We must realize that
educators have been developing teaching guides for substance abuse
only inrecent times. They are just now getting into the ERIC database.

I am sure that we will find many more in the ERIC database in the near
future.

Everyone agrees that education regarding substance abuse must
start early. Let's give the database a challenge and see if there is a
teaching guide for kindergarten.

AND KINDERGARTEN

There are 2 teaching guides related to substance abuse and kinder-
garten. Let's ook at the citations.

Enter keystrokes to display the citation form of the document.

Note that we asked for the bibliographic citation. This is a very ac-

curate citation and used by many scholars to check their bibliogra-
phies.

The first is a 31 page document. The second is a state curriculum
of over 1,000 pages. Let's take a look at the resume of the first (ED
299185) because it may be more relevant to the local teacher.

Manual for ERIC Awareness Workshop
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Part lll—Demonstration of Searching

Enter keystrokes required to display entire resume for ED 299185.

We see that it is a 1988 document from New York. Turn again to the
handouts to see the resume and selected pages from the guide.

As you might guess, we have included segments of that document
in your booklet.

The resume is on the first page of the next colored section.
The next page is a copy of the cover of the manual.

The table of contents is on the next page. The titles of the themes
gives you an idea of the structure of the program.

The next page provides a background for the program. Anyone
interested in a substarce abuse program for the early years would find
this section very useful.

On the next page we find the Purpose, Objectives, and Target Popu-
lation. This information not only gives us an idea of what the program

intends to do, but provides teachers with suggestions if they design
their own programs,

The Curriculum Design is on the next page. Again, this might
provide ideas for developing a local program.

The final page contains more information about the contents and
activities of the program.

The curriculum guides found in the ERIC database 11ay be most
valuable because of the ideas they offer to teachers. It is coubtful that
a guide could be used in its entirety as a substitute for a locally
developed guide. Rather, those found in ERIC can provide content and
structure ideas for developing guides and lesson plans. {ometimes a

single idea from a guide may make an ERIC search a worth-while
activity.

Note to presenters: Turn to the manual page following the sample.
PAGES NOTED ABOVE.

Manual for ERIC Awareness Workshop
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DOCUNENT RESUME

ED 299 185 S0 019 310

AUTHGR Steele, Catherine

TITLE Substance Abuse Prevention Education: A Curriculum
Model Correlation. The Early Years.

INSTITUTION Rensselaer County Dept. of NMenta) Heulth, Troy,
NY.

PUB DATE 88

NOTE 31p.; For related document, see SO 019 316. Document
printed on pastel-colored paper.

PUB TYPE Guides = Classroom Usa = Guides (For Teachers) (052)
== Guides - Non-Classroom Use (0535)

EDRS PRICE MF01/PC02 Plus Postape.

DESCRIPTORS Activity Units; Alcohol Education; Class Activities)
Curriculum Guides; XDrinking: Drug Educatioen; Drug
Use; Elementary School Curriculum; Integrated
Activities: Learning Activities) Preschool Education;
%XPrevention

IDENTIFIERS XSubstance Abuse

ABSTRACT

Based on the premise that educators cen make a

significant difference in children's lives, this preschool and
Kindergarten substance abuse prevention curriculum guide informs
teachers about basic preventicn concepts and provides a plan for
intecrating these concepts within the context of an early childhood
education program. The curriculum is designed around four prevention
thema units of self-awareness, decision-making, healthy living, and
communication. Each theme is used as tha nucleus of activities

included in the instructional areas of: (1) language development: (2)
social living; (3) creative expression; and {(4) mathematics, science,
and health. This booklet contains four specific class activities,
each representing an instructional area, in each of the theme units.
A list of related children's books is provided with most activity
gheets, and drawings are included. (JHP)
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BACKGROUND

introduction

Substance abuse prevention requires more than providing basic information.
it also Includes teaching developmental level skills necessary for forming
positive seif-images, making good decisions, developing coping strategies and
the formation of positive relationships In life. Although primary substance
abuse prevention begins with the family, educators can have an important im-
pact. The key to successful substance abuse prevention is to begin early.
Early education s imperative.

The National Institute on Drug Abuse (1980) reports that children in
fourth grade have some knowiedge of the drug scene and a VWeekly Reader survey
(1983) showed that very young children (grade two) already feel peer pressure
to drink alcohol and use other drugs. It, therefore, seems appropriate to look
to the early years (as young as preschool) for the development of skills needed
to deter the child from unhealthy habits in later grades. Although young chiidren
will not understand the effects of smoking marijuana, for exampie, they will
understand about putting healthy or unheaithy things Into their bodies and
about keeping well, At an early age, It Is important to instill positive con-
cepts and develop skills needed for making good decisions, coping, and establishing

good relationships.

Establishing a Base

The challenge to educators and parents Is to try to keep children from
using drugs in the first place. Educators have more influence In preventing
children's future use and misuse than they chink.

The development of a healthy self-esteem is Important in the early chiidhood
years so that older or grown children can cope with decisions when parents aren't
around to make them. According to psychologist Erik Erikson (1983), an aduit's
self-esteem depends, to a significant degree, on the quality of his or her early
childhood experlience. Erlkson's basic premise Is that there is a central problem
or tension that a child experiences at each stage of development. Resolution of
the probiem, st the .appropriate stage of development, will better equip the child
to cope when recurring probiem situations emerge later in life. _

A recent report by the Hational Institute on Orug Abuse (1980), hlghllghts'
this finding: "Low seif-esteem ....(was) found prior to the onset of drug vse."
Student’ vith high self-esteem were reported to do better academicaily, more
likely v . make positive choices, respect the rights and feelings of others and
were confident In their own feelings of self-worth. Confidence enabies children

to say no to alcchol and other drugs.

Erikson supports the correlation between academic achievement and self-esteem.
“Children with superior Intelligence but low seif-esteem do poorly In school while
children of average intelligence but high seif-esteem can be unusually successful,' 2

1. ""Parentai Support as an Approach to Primary Prevention of Chemical Abuse,'

St. Paul, MN; The Companies, 1980
2. "Our Children's Seif<Esteem," Florida Educator, Summer, 1383, pp. 57




Curriculum Design

The Early Years Preventicn Curziculum is
themes : (a) self-awareness, (b) decision making,
(L) communication. Each theme becomes the nucieus of
i.e. language development, social living,
science/health.

designed around four prevention
(3) healthy llving, and

the instructional areas,

creative expression, and mach-
This design 1s shown in a visuel schema (Figure 1) that identi-

fies and highlights the Interrelationship smong the Instructivnal areas relative
to the core theme(s).

Figure | Thematic Design

THEME 1
Language Development JCreatlve Expression
SELF-AWARENESS
'O
Social Living “Math-Science/Health
THEME 2
Language Developmgnt Ereative Expression

L

DECISION MAKING

(4
FJ
«
Pid ~

Social Living

L

: Hath-Science/Health

THEME 3
Language Develcpment freatlve Expressinn
*WEALTHY_LIVING
"o' §.~~
Social Living Math-Science/Health
THEME &
Language Development ,Creative Expression
~~‘s 0"
.~ COPHUNI CAT TON
."" ~.‘
Social Living Math-Sclence/Health
]
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Design and Activities

The Early Years Curriculum provides a sample of activities for each
concept area listed in Figure 1. In each of the four prevention concepts
there are four activities, l.e. one for language arts, soclal llving,
creative expression, and math-science/health. This organizational design
not only makes the teacher aware of the baslc prevention concepts but
Indicates where they can be integrated within tte scope of the total

curriculum,

The activities included are not meant to be the en. all product but
rather a base upon which teachers can bul1d and Include the many activitles
that are already. part of their early chl idhood program.

ALL ABOUT ME WHAT SHOULD 1 DO?

87 o



Part lil—Demonstration of Searching

Note to presenters: If you have time, you may want to ask participants for

topics they would like to see searched. Ir order to close use the following
narrative.

NARRATIV

You should go to the library as soon as possible and try to search
for topics of interest to you. You are more likely to find documents and
journal articles that are meaningful to you if you do your own
searching. Your librarian can help you learn to use the system. Of
course, if you do not have time to do your own searching, your librarian
will see that your search is completed for you.

Manual for ERIC Awareness Woikshop
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ERIC Awareness Workshop Evaluation Form

Name (optional):

School Name:

Assignment (subjects, grade level, position, etc.)

Have you ever used ERIC before today? YES NO

1. Rate the workshop in terms of the following statements by circling the appropriate number:
a. The amount of new information you gained ahout ERIC.

1 2 3 4 5
(low) (high)

b. The value of the workshop as a motivator to use the ERIC system.

1 2 3 4 5
(low) (high)

¢. Your overall understanding of the ERIC search procedure.

1 2 3 4 5
(low) (high)

d. YOUR OVERALL RATING OF THE WORKSHOP.

1 2 3 4 5
(low) (high)

2. What was the strongesi feature of the workshop?

3. What was the weakest feature of the workshop?

4. Please describe iiow you plan to use the information gained from this workshop.

g



