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Preface

Beginning in 1985 the Grant Wood Area Education Agency
(GWAEA), aregional education agency providing services and
leadership for schools in seven counties in Iowa, has focused on
dzveloping, field testing, and implementing transition planning
practices in partnership with the local schools. The goal has been
to improve post-school outcomes and quality of life for students
who received special education services while in school.

This guide is an attempt to describe an outcome oriented transi-
tion model and planning process that educators, families and
community service providers have found feasible to
implement, results in relevant educational interventions for
individual students, and reflects promising practices in tht: field
of education. The intent is to provide a “picture” of what
promising practices may entail and the steps that will allow
educators to paint this or a similar picture in their schools. We
have learned over the past seven years that the picture keeps
changing as we experiment, learn, adapt, and expand; and we are
continuing to focus on implementing and refining the model
presented in this guide.

This guide is organized into five chapters. Chapter One presents
the goals of transition planning, the Area 10 Transition Model,
and assumptions for model implementation. Chapter Two de-
scribes the Area 10 Transition Planning Process and discusses
considerations for implementing the process ateach model level.
Chapter Three offers suggestions on ways to assess student
preferences and to involve students in the planning process.
Chapter Four provides considerations for and examples of in-
cluding transition goals and objectives in the IEP, Chapter Five
discusses the area of post-school community adjustment,
interagency collaboration, the provision of an array of service
options, follow-along/follow-up services to graduates, and pro-
gram evaluation activities.
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Overview of Area 10 Transition Model

During the 1980’s researchers studied the post-school outcomes of students who liad been in
special education and found that many were unemployed orunderemployed, dependent on familic
for income and housing, and were often socially isolated within their communities (Edgar, 1987;
Halpern & Benz, 1987; Hasazi, Gordon, & Roe, 1985; Mithaug, Horiuchi, & Fanning, 1985;
Schalock, Wolzen, Ross, Elliott, Werbel, & Peterson, 1986; Sitlington & Frank, 1989; Sitlington,
Frank, & Cooper, 1989). Over the past seven years, as we have attempted to improve these
outcomes for students, we have found that many factors contribute to the outcomes and that our
efforts must be multifaceted and long-term. Therefore, we have evolved into applying a
comprehensive approach to preparing students for post-school success.

Goals of Transition Planning

Our approach and transition model is driven by the following goals (adapted and expanded from
Conn-Powers, Ross-Allen, & Holbum, 1990; Becker, Kiely, & Vincent, 1991; Rice & O’Brien,
1990) that apply to all level. of the model and include considerations for assessment and planning,
family involvement, student involvement, student preparation, next setting involvement, and
program evaluation.

Goal Area One:

Assessment and planning form the foundation for

the resulting educational and service interventions develsped by the team.

1. Desired long-term outcomes for the next setting (educational or post-school) are
identified for each student.

2. Planning with the family begins early (incorporated into the Individualized Family
Services Plan process for children who are in special education at a young age).

3. The team (team includes family and student) engages in long-term planning re-
lated to desired outcomes for the next setting.

4. Long term planning by the team is a process within the accepted IEP development
and Comprehensive Educational Evaluation procedures (i.e., rather than an addi-
tional or separate process).

5. The resulting IEP goals and services are individualized; they are developed as a
result of each student’s assessed need versus “standard” planning that is the same
for all students.

6. The planning process identifies the most appropriate program and services from a
range of educational and service options.

fa—y
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7. The activities identified in the IEP insure the uninterrupted provision of appropri-
ate education and services in the least restrictive school or community setting.

8. The planning process promotes collaboration among all constituents in the transi-
tion process.

9. Thepi wming of the student’s transition from each educational setting and to post-
school settings occurs in a systematic, individualized, timely, and collaborative
fashion.

Goal Area Two:

Family involvement brings valuable information,

validity, and implementation support to the process.

1. Parental involvement in the education and planning for their child is increased to
the level that the family wishes or is able to participate.

2. ‘The transition process promotes the speedy adjustment of the family to the new
educational or post-school setting.

3. Family members receive the necessary information, support and opportunities for
enabling them to participate as equal partners in planning their child’s transition.

4. Families often are responsible for carrying out activities in the plan (IEP).

Goal Area Three:

Student involvement increases the probability students will be

invested in their educational plan and be satisfied with their quality of life.

1. ‘The planning process increases student involvement in obtaining their education
and planning for their future.

2. The assessment process enables the student to understand options available in the
next setting and to indicate preferences regarding those options.

3. The team and student assess the student’s willingness, ability, and skills in indicat-
ing preferences and advocating for him/herself.

4. The team and student design educational interventions that will prepare the student
to be a self-advocate in current and future settings.

Goal Area Four:

Student preparation is the primary function of education

and increases the probability of educational and post-school success.

1. The planning process results in a high relationship of each student’s curriculum,
instruction and services related to desired outcomes.

o ;— : 10
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2.

Preparation activities are identified in the planning process and are implemented in
the educational program that promote the speedy adjustment of the student to the
next educaticnal or post-school setting.

Preparation activities are identified in the planning process and implemented in the
educational program to enhance the student’s independent and successfu! partici-
pation in the next educational or post-school seiting.

Preparation activities are identified in the planning process and impiemented in the
educational program that increase the likelihood that the student is placed and
maintained in the least restrictive educational and community settings.

Goal Area Five:

Next educational or post-school setting involvement

allows the student and family to make the transition

with maximum benefit and minimal discomfort/disruption.

1.

Staff from the identified next setiing share information with the student’s team
members regarding skills for success and participation in that setting.

Staff from the identified next setting receive information about the entering stu-
dent and services that need to be continued or developed.

Staff from the identified next setting prepare to successfully accommodate the stu-
dent.

Staff from the identified next setting are interested in and open to including the
family in transition activities, particularly during the early phases of the process.
Staff from the identified next setting identify a team and case facilitator that will
be that student’s team in the new setting.

An interagency collaborative body exists to develop an array of community ser-
vice options, support transition planning efforts, und facilitite smooth transitions
from one setting to another.

Goal Area Six:

Program evaluation allows transition planning participants to

assess and adjust the process to meet the Area 10 transition planuing goals.

1.

The satisfaction of all constituents is inc:..ased with the outcomes of the transition
process and the transition process itself, including their participation.

11
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Overview of the Area 10 Transition Model

This model is based on earlier transition models (Halpern, 1985; Will, 1984) that provided a
foundation for transition planning and services that encompassed the period from high school to
initial community adjustment.

The following Area 10 Transition Model expands and adapts the Will (1984) and Halpera (1985)
models.and operationalizes the preceding Transition Goals. The Area 10 Transition Model (next
page) specifies that education is preparatory, outcome-based, longitudinal, and siudent centered.
It assumes the process involves a team that actively includes the family, student and their
preferences for desired long-term outcomes. It facilitates the implementation of transition
planning and increases the likelihood desired outcomes will be obtained by including transition
planning in the IEP assessment and planning process and including transition planning and related
curriculum and service goals and objectives in the IEP. These assumptions are discussed in more
detail at the end of this chapter.

The Area 10 Transition Model is organized by levels of schooling (e.g., early childhood, high
school). It specifies the focus of adjustment for each level (i.e., school, community, and post-
school) and the next environment(s) to consider in preparation and planning The model maintains
the three classes of services that may be needed for successful movement from one level to the next
(Halpem, 1985; Will, 1984).

1. No special services are arranged for students who are expected to transition to the
next level with the typical activities available to all students or young adults (e.g.,
next school setting class orientations, guidance counseling, teacher conferencing,
Job Service, etc.).

2. Time-limited services are temporary services that are arranged for a student and/
or his family to assist them through the transition or provide initial support in the
next setting to increase the chances of success in that environment (e.g., generali-
zation of skills in the next setting by the present teacher, additional initial teacher
or paraprofessional support in the z:*'w classroom, initial training in using public
transportation to an employment site, job training program, etc.). Time-limited
services are not expected to extend past a defined time when the adjustment would
be expected to be accomplished and the student would then require no special ser-
vices outside those typically provided for individuals in the same type of program
or setting.

3. Ongoing services are those provided to students and adults who are expected to
need continued special services or support to participate in the desired environ-
ment’s activities (e.g.,varying degrees of supported education, supported employ-
ment, and supported living).

At each level the educational team, family, student, and any involved community members/
agencies are attending to (a) the specified desired success and adjustment in the current setting;
(b) the planning for and the preparation of the student for the identified, desired next seiting; and
(c) arranging for and providing the necessary services and support to allow for student success in
the identified next setting.

—_— 12
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Figure 1.1

AREA 10 TRANSITION MODEL
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Assumptions for Model Implementation

Model implementation assumes the following practices and processes are being addressed in
conjunction with the transition planning process.

Implementation Assumption One: School improvement.

Quality transition planning and services have minimal impact on student outcomes if the
educational program is unable to be responsive to individual need and provide educational
experiences that prepare students for success in the desired next school or post-school setting.

Implementation of the Area 10 Transition Planning Model assumes schools are involved in school
improvement activities to address school outcomes that reflect promising practices for education
of students who are experiencing difficulty obtaining an education (Grant Wood Area Education
Agency, 1991), Currently, Grant Wood Area Education Agency (GWAEA) is collaborating with
local education agencies to address the following school improvement outcomes (Choisser, 1991):

1. The district has Board of Education approved philosophy and early childhood
through grade 12 curriculum frameworks for each regular education content area
and special education program model.

2. A variety of types and levels of intervention problem solving and planning are
available to address learning problems within regular and special education.

3, A variety of instructional and support service interventions are used in regular and
special education to address learning problems.

4. Student progress is reviewed frequently enough to identify learning problems early
and strategies are revised based on student performance.

5. Families are included in:
a. The educational problem solving, decision-making, and planning process.
b. Advisory, decision-making, and advocacy activities of the school.

6. Long-term outcomes are identified for each child and plans are created that:
a. Specify instruction and services to assist the student and family in meeting those
outcomes.
b. Make the transition from one environment to another with maximum benefit
and minimal disruption.
c. Are included in the Individualized Education Program for each child in special
education.

7. Students are educated in the local school which is closest to the student’s home
and is age appropriate.
8. Students have access to the personnel, programs, and services that will best meet
their academic, social, or behavioral needs:
a. Students who are experiencing difficulty have access to special education sup-
port and teaching staff and programs.
b. Students in special education who may benefit for academic, social, or behav-
ioral reasons have access to regu'ar education support and teaching staff and
programs.

14
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9. Paperwork is kept at the minimal level required to keep those involved informed,
to record program and service plans, to ensure procedural safeguards, and to docu-
ment student progress and outcomes.

10. A staff development program exists to assist all staff to meet building plan activi-
ties and to better serve students experiencing difficulty learning.

Implementation Assumption Two:

An array of options and outcomes for team consideration.

Parents and their child are often unaware of the educational or post-school options that may be
available. They rely heavily on school personnel for information and recommendations. In fact
special educators, in an attempt to comprehensively meet student and family needs, have often
given families the impression that “the school knows best” and families need not worry about
making these decisions or seeking appropriate alternatives. In addition, teachers and team
members are very knowledgeable about programs and services in their particular school but are
frequently unaware of the demands or options available once the student leaves their school.

The transition planning process cannot be initiated without knowledge of future options and
possible outcomes. GWAEA provides Long-Term Planning Worksheets that display an array of
school, community, and post-school options for the team, parents and student to use as a basis for
discussion during the IEP and CEE meeting. (See Chapter Two and Appendix A for sample
worksheets). All parties (i.e., parent, student, school team members) have an opportunity toreview
the worksheets before the meeting in order to be prepared to enter the discussion. Printed materials
are available for the school team and family members to use in identifying desired options in their
community (Area 10 Transition Advisory Committee, 1987; Grant Wood Area Education Agency,
1990; Kos & Koellner, 1991; and directories disseminated by county governments).

Implementation Assumption Three:

Collaborative teams to assess desired long-term outcomes and

design educational programming and services.

A primary function of the team is to assess the desired long-term outcomes for the stude.t and to
develop an educational plan (IEP) that will specify intervention(s) toprepare the studentto succeed
in achieving those outcomes. In simpler terms, the team needs to assess the student and family’s
dream (for that child) and what we need to do, collectively, to make the dream areality. The dream
becomes the foundation of the IEP and much of the educational activity in which the student
engages.

Clearly, dreams are personal, specific to individuals, and typically change over time based on
experience, student and family characteristics, service and educational options available, and other
factors. The student may have dreams that differ with those of the parents; in fact, the parents may
not agree on what the dream (desired outcomes) should be for their child. In addition, the family
and student are asked to share their dream of desired outcomes with the educational team; members
of the educational team may have differing opinions on what a student may be able to achieve and
what outcomes are appropriate for that child. Teams must also consider that parents may not be
accustomed to being active participants in the IEP development process or to having the trust to

9
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share their dreams (desired outcomes) for their child. Nor are we, as educators, particularly skilled
at truly including parents or respecting their knowledge in the team process. And few of us have
as adults, parents and educators alike, learned collaborative group skills that would aid us through
such a process.

Varying perceptions of the dream and team collaboration skills can be barriers to defining desired
long-term outcomes. Yet without a shared vision and dir~- “on regarding what is important for the

child, the school and family may expend great . and scarce resources implementing
curriculum and services that are not coordinatec sed to lead to relevant outcomes for the
student. Therefore, one requirementof asoundti -+ «planning process is to establish a format

and climate for discussion of possible options anc.. .omes. A collaborative process will allow
the team to arrive at consensus on outcomes that all members of the team can support and
collectively work toward achieving for a specified period of time.

Many educational teams are receiving training to function collaboratively and cooperatively.
Teams who are experiencing difficulty in establishing a collaborative climate may wish to seek
additional information, assistance, or training.

Implementation Assumption Four:

Transition planning included in the Individualized Education Plan (IEP)

for each student in special education.

Educational planning and IEP development can be a lengthy and time consuming process.
T :nsition planning is not designed as an additional or separate activity, but an outcome-oriented
educational planning process incorporated into established special education procedures. The
Area 10 Transition Planning Process incorporates the initial transition assessment, planning, and
review into the Comprehensive Educational Evaluation (CEE), Three Year Reevaluation, and
annual IEP review. (See Chapter Two, The Area 10 Transition Planning Process).

Implementation Assumption Five:

Participation and programming in the least restrictive environment.

The display of options and outcomes for school, community, and post-school settings represent
varying levels of restrictiveness for consideration by the team. However, follow-up studies of
graduates primarily measure the graduate’s success in community environments where the student
is expected to participate and perform with non-disabled community members (e.g., in the work
place, neighborhoods, and at social events and leisure activities). Students who have participated
with non-disabled peers in school and community settings during their schooling will have
opportunities to gain many of the skills needed for post-school success.

Team:s that strive to design quality educational programming and services in the least restrictive
environment(s) ‘or each student, based on individual need and desired outcomes, will increase
student success in post-school environments where social skills and adaptation become critical for
survival and acceptarce.

16
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Implementation Assumption Six:

Interagency collaboration.

An interagency collaborative body exists to develop an array of community service options,
support transition planning efforts, and facilitate smooth transitions from one setting to another.

Overview of the Guide

The remainder of the guide describes the major activities and organizational practices that support
the implementation of the model. Chapter Two describes the transition planning process and
addresses the process as it applies to each model level. Chapter Three offers suggestions on ways
to assess student preferences and to involve students in the planning process. Chapter Four
provides considerations for and examples of including transition goals and objectives in the IEP.
Chapter Five discusses the area of post-school community adjustment, interagency collaboration,
the provision of an array of service options, follow-along/follow-up services to graduates, and
program evaluation activities.

17
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h r Two

The Area 10 Transition Planning Process

Chapter One outlined the Area 10 transition goals, model, and assumptions for implementation.
Chapter Two is designed to be procedural for use by educators to assess the desired long-term
outcomes for the student and to develop an educational plan (IEP) that will specify intervention(s)
to prepare the student to achieve those outcomes. Use of procedures in this chapter assume
educators have reviewed and have an understanding of the model and assumptions presented in
Chapter One. The planning process relevant to all levels of schooling (i.e., early childhood through
high school) is presented, followed by a description of how the process is implemented in Area 10.
Consideratiens for specific model levels are described in the remainder of the chapter under
schooling level headings.

Transition Planning Process Relevaat to Ail Model Levels

The transition planning process implemented by team members at all schooling levels is described,
followed by a description of how the process is implemented within the CEE and IEP process in
Area 10.

*  Assess student preferences for desired outcomes.
* Determine team preferences for desired outcomes.
* Develop draft IEP goals in relation to desired outcomes and present level.

* Determine other (draft) recommended interventions or services in relation to
present level and desired outcomes.

* Send parents Long-Term Planning Worksheet to assess parent preferences for de-
sired outcomes.

* Meet to discuss and reach consensus on preferences for desired outcomes from
long-term planning worksheets and on recommendations for programming in rela-
tion to diagnostic impressions and desired outcomes.

* Determine if the desired outcomes will be incorporated into the IEP, the Transition
Planning Goal area of the IEP, or into a modification to regular education. Trans-
late and incorporate the desired outcomes into the IEP, the Transition Planning
Goal area of the IEP, or into a modification to regular education.

*  Review regularly and at least annually the IEP (including the Transition Planning
Goals and Objectives); revise the IEP (including the Transition Planning Goals and
Objectives) based on student progress toward goals and objectives.

* Repeat the transition planning process every three years during the Comprehensive
Educational Evaluation.
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Transition planning procedures

as implemented within the CEE and IEP process in Area 10.

Transition planning in Area 10 is typically initiated with a student and his/her family during the
Three Year Reevaluation whena Comprehensive Educational Evaluation takes place. The process
may be initiated at other times, but this time line ensures that transition needs are assessed
comprehensively at least every three years and that the transition needs are considered in the
context of the total educational plans for a given student. Therefore, the following steps include
procedures for completing the CEE as well; see the Special Education Delivery System Procedures
Manual (Becker, Kiely, & Vincent, 1991) for details on those procedures. Activities that pertain
specifically to transition planning are denoted in bold print. The steps are organized under the
activities of CEE information collection, IEP conference, IEP development, and IEP review.

A. CEE Information Collection

The team meets early in the fall for a brief discussion of each child who has a three ye: re-
evaluation that school year to:

1. Designate team members to gather information for the required areas of the CEE,
additional areas as specified in the Comprehensive Educational Evaluation manual
(McCullough, Sandberg, & Zehrbach, 1990) for the student’s special education
disability entitlement category, and any additional information that would improve
the ability of the team to make decisions or improve the student’s program.

2. Designate a team member(s) responsible for assessing the student’s preferences for
desired outcomes.

3. Team members collect information and record on CEE form 1 (Figure 2.1) or in
reports by a date established by the team.

4. The team member assesses student preferences for desired outcomes.
A Long-Term Planning Worksheet is available to use as a basis for such explora-
tion with the student.

There is one worksheet that is used for students in early childhood through grade five (McCue,
Benson, Bigley, Choisser, Garber, Hinrichs, Pettitt, Schneiders, & Thuma-Rew, 1991). For grades
six through post-school there are worksheets that pertain to certain programming types, based on
information gained from follow-up studies of students who have graduated from special education
(Choisser, 7an Oort, Mraz, Gingerich, Ahrens, Cowley, Deets, Leme, Mundy, Paulson, Pettitt, &
Shultz, 1989). The content on the worksheets attempts to be sensitive to those participating in the
process. For example, parents of students with severe disabilities have said that they do not want
four year college listed on their worksheet; itis painful and notrealistic as an outcome. Conversely,
parents of students with a mild learning disability have found it difficult to relate to a worksheet
that mentions supported employment or living in a group home. In order to be sensitive to those
participating in the process and represent useful planning outcomes there are worksheets from
which teams may choose. (See Appendix A for examples of these worksheets).

Methods for assessing student preferences will vary with each studentbased on each student’s level
of functioning, characteristics, age, response modes, etc. The selection of the team memiber(s) and
the assessment methods will need to be chosen with these student factors in mind. (See Chapter
Three for some examples and suggestions for assessing student preferences).

12 - 19
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Figure 2.1
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5. The case facilitator reviews and synthesizes the information before the next sched-
uled team meeting and is prepared to summarize the information for the team dis-
cussion.

6. The team meets again to:
a. Review CEE synthesized information and verify student present level.

b. Determine team preferences for desired outcomes (using the Long-Term
Planning Worksheet).

c. Develop draft IEP goals in relation to desired outcomes and present level,

d. Determine other (draft) recommended interventions or services in relation
to present level and desired outcomes.

B. IEP Conference

1. Case facilitator or teacher sends parents:
“a. form to request a parent conferer. c.
b. Long-Term Planning Worksheet (may require a contact to explain if this is
the parent’s first experience with this process).
c. Draft IEP goals or summary of proposed intervention plan.
2. Team, parents and student meet to:
a. Review and discuss CEE information (page 1 and top of page 2).
b. Discuss and reach consensus on preferences for desired outcomes from
long-term planning worksheet.
List the desired outcomes from the long-term planning worksheet in Desired
Outcomes section of page 2 of CEE (Figure 2.2).

c. Discuss and reach consensus on recommendations for programming in re-
lation to diagnostic impressions and desired outcomes. List the reccommen-
dation:s for programming and services in Team Recommendations section of
page 2 of CEE (Figure 2.2).

d. Discuss and reach consensus on IEP goals and services and complete IEP cover
pages.

C. IEP Development

1. Teacher and involved team member determine if the desired outcomes will
be incorporated into the IEP, the Transition Planning Goal area of the IEP,
or into a modification to regular education. Denote determination in the left
column of page 2 of the CEE (Figure 2.2).

2. Teacher and involved team members complete the IEP, translating and incorpo-
rating the desired outcomes into the IEP, the Transition Planning Goal area
of the IEP, or into a modification to regular education as designated on page 2
of the CEE (step C.1). These are all recorded within the IEP document.

Determination of desired outcomes came through a process that considered prefer-
ences for long-term outcomes. It is feasible that some of the desired outcomes
would be expected to be addressed over a longer period of time than the one year

— 2]




LUCY CHOISSER AND PAUL KIBURZ

Figure2.2
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duration of the typical IEP. In fact the team may wish to target intervention for
some outcomes in a year or two. Therefore, the team may choose to extend the
Projected Duration of the Transition Goals and Objectives page to cover
three years. If written for a duration longer than one year (but not to extend
longer than three years), the team would review and revise the transition goals
and objectives at least annually. The transition planning goals and objectives
pages would be included with each future IEP until the specified duration expired
or the team wished to begin a new transition planning goal page.

. Case facilitator or teacher mails a copy of CEE and IEP to the parents; reviews

with the student.

IEP Review

. The team reviews regularly and at least annually the IEP (including the Tran-

sition Planning Goals and Objectives); the IEP (including the Transition
Planning Goals and Objectives) is revised based on student progress toward
goals and objectives.

The transition process is repeated again in three years at the next scheduled
Comprehensive Educational Evaluation.

The transition planning process and procedures are implemented across all levels of schooling
represented in the Area 10 Transition Model. The remainder of this chapter discusses consider-
ations specific to implementation at each of these school levels.
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/ EARLY CHILDHOOD \

COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT
* Interagency Collaboration
*Awareness of School and Community Options
* Team Planning and Student Preparation for Desired
Educational and Service Options

oo

Services

This section of Chapter Two addresses considerations specific to the Early Childhood level of the
model. Considerations are addressed in terms of the level's focus and supporting activities as
depicted in the model (Figure 1.1).

Community Adjustment in the Least Restrictive Environment

The initial focus at this level is to assist the family in adjusting to living as a family with a child
withadisability, to community service systems, and to the accompanying transitions. The younger
child is not typically involved in a center-based program and the family may be attempting to
coordinate medical, therapeutic, developmental, or child care services and maintain the family
structure. The early childhood years are the first and possibly most difficult transitional periods
for a family. The stresses experienced during this time are intensified “when every individual in
the family is affected by the need to devote time to locate and arrange for services, by changes in
routines and daily schedules, and by the alteration in family interactions that accompanies change
in services provided to any one family member” (Rice & O’Brien, 1990). The types of services
available and the manner in which service providers interact with the family are critical factors in
the adjustment of the family and the resulting services provided their child. Atthe early childhood
level educational and community service providers focus on these family issues as well as the
specific needs of the child.

Interagency Collaboration

The community provides many services for young children with disabilities and their families.
However, an array of services in a geographic area may not be available, services may be
duplicative, information about available services may not be shared so providers can refer to the
most appropriate service, and the services and eligibility criteria may be difficult for families to
understand or access.

An interagency committee that collaborates to address these issues is recommended. The
committee performs functions and key activities similar to the Area 10 Transition Advisory
Committee (see Chapter Five). Membership includes providers that are involved with and have
the most potential to impact early childhood services and their interactions with families. Area 10
recommends forming an Early Childhood Transition Advisory Committee with the following
representatives:

*  Nurse from public health, visiting nurses
*  Physician who is a parent of a child with a disability

17
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« Community mental health

« GWAEA Early Childhood Team member(s)
« Department of Human Services, policy level
« Department of Human Services, unit supervisor, services to families
« Day care licensing consultants

» Parents

« HACAP

« Community service providers
 Kindergarten teacher

« First grade teacher

« Public school administrator

« Parent Educator Partnership, representative

The initial focus of the committee is to share information about the array of service options,
eligibility criteria,avenues for interagency collaboration, and the identification of any service gaps
that need to be addressed. This information is shared routinely with the service provider agency
personnel who interact with families.

Awareness of School and Community Options

The Early Childhood Transition Advisory Committee provides information to the network of
community service providers about the array of school and community options available. The
Committee also continues to develop and monitor the effectiveness of avenues to share the
information with families. Area 10 has developed a Long-Term Planning Worksheet (Figure 2.3)
(McCue et al., 1991) to be used as a basis to share with families information about the array of
educational and program options available. The worksheet is an avenue toassess need and desired
outcomes; options to meet those needs and desired outcomes are then discussed. The educational
and community service providers need the knowledge of the array of service options in order to
translate desired outcomes into practice (Kilgo, Richard, & Noonan, 1989). Kos and Koellner
(1991) provide a reference notebook, a sel- %ion of functional resources and materials to assist in
planning integrated and inclusive programs, that early childhood personnel and families may use
in this process.

Team Planning and Student Preparation for Desired Educational and Service Options

Grant Wood Early Childhood team metnbers assess family information and assistance needs and
explore desired educational, community, and transportation options with the Long-Term Planning
Woissheet (Figure 2.3). An Individualized Family Service Plan or IEP is developed from this
process. (Chapter Four provides an example of an IEP developed from this process for a child at
the early childhood level). Early childhood team members have developed and are field-testing
the following process (Garber & Bigley, 1991) for early childhood transition planning in Area 10.
The process incorporates the initial transition assessment, planning, and review into the Compre-
tensive Educational Evaluation (CEE), Three Year Reevaluation and Annual IEP Review. When
developing the initial [EP the importance of the annual review and the three year re-¢valuation will
be discussed in terms of developing more long-range desirec outcomes for the child/family.
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| Figure 2.3 (1 of 2)
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" Figure 2.3
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Chiidren in the field test (Garber & Bigley, 1991) include (a) children who have three year re-
evaluations due during the coming school year and (b) chiidren whose annual review requires
special transition considerations because they will be turning three years old during the coming
year. The early childhood team designates one team member to function as the Transition
Facilitator for each child. The Transition Facilitator for each child follows this transition planning
process:

1. Review with the parents areas of progress, strengths, and areas of concemn for the
child/family. Prior to the first annual review, the Long-Term Planning Worksheet
is shared with the family as an aid that will be used in discussing future desired
outcomes.

2. Discuss with the parents their hopes and desired outccines for the child/family for
the next (future) setting and/or across the next three years. The Long-Term Plan-
ning Worksheet is used during this and subsequent steps to aid in considering and
determining desired outcomes.

3. Explore possible options for settings, experiences, and sources of support for fur-
thering the child’s social and educational development. This includes sharing in-
formation gained from steps 1 and 2 and exploring possible options with other in-
voived team members as well as input from other agencies and private care pro-
viders as appropriate.

4. Discuss options under consideration with parents using identified desired out-
comes as a focus. With these options in mind, skill areas necessary to achieve the
outcomes can be addressed and specified in the goals/objectives section of the IEP.
For example, Rule, Fiechtl, and Innocenti (1990) describe a curriculum t-at was
developed and used to teach students with disabilities survival skills necessary to
learn in kindergarten or first grade. Most children mastered the skills and used
them in their subsequent placements. Such preparation of the student for success
in the identified next setting is attended to within the plan. ing and IEP develop-
ment process. (See the Early Childhood IEP example in Chapter Four regarding
how one team identified and addressed these preparatory skills).

5. Meet with potential receiving teacher(s)/program personnel to discuss the child's
strengths, needs, and desired outcomes.

6. Arrange visitation, if appropriate, to program(s) considered.

7. Arrange conference with parent(s), case facilitator, and receiving teacher. Repre-
sentatives from other involved agencies and educational disciplines should be in-
volved when possible and appropriate.

8. Document continuing transition activities in the new IEP. These activities should

include appropriate follow-up by the case facilitator as well as periodic review by

the rece‘ving teacher or program personnel and parents t prepare for the next

transition period.
Children entering programming for the first time will necessarily accomplish this transition in a
variety of ways depending upon individual and family strengths, weaknesses, and experience
backgrounds. This initial transition into programming may be smooth and of brief duratior or more
difficult and lengthier. As part of this process it is important to begin working with parents at the
earliest opportunity to include them in the next transition and enable them to begin planning for
future transition stages.
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Each year information concerning apparent strengths and weaknesses of this field tested transition
process will be shared with the GWAEA Early Childhood staff and the members of the Early
Childhood Transition Advisory Committee. Input will be solicited from these groups concerning
possible revision of the transition planning process and applications for Early Childhood
Programs as a whole.

imited
Services

SCHOOL GRADES K-5

SCHOOL AND COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT

« Team Planning and Student Preparation for Grades 6-8 Success

This section of Chapter Two addresses considerai.ons specific to the School Grades K-5 level of
the model. Considerations are addressed in terms of the level’s focus and supporting activities as
depicted in the model (Figure 1.1).

School and Community Adjustment in the Least Restrictive Environment

At this level students have entered the public school system and are attending a center-based
program. Most students with disabilities in the elementary school have a need for curricular
emphasis on basic skills instruction inreading, writing, mathematics, and social skills that can often
be met within regular class programs with appropriate modifications (Polloway & Patton, 1991).

Therefore, the focus during the K-5 years is on educating the studentin the least restrictive environment.
In Area 10 increasing numbers of parents of younger children are requesting consideration of regular
class placement orinvolvement during theelementary years. Parentsare feeling that lasting friendships
are formed in the elementary years based on student class placement. Because the curriculum s similar
for elementary students in regular and special education, the regular education environment seems to
be the preferred setting for academic and social development of the child. Adjustment to the demands
of participating in the school experience and learning basic skills become the focus of intervention and
planning activitics at this level.
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Team Planning and Student Preparation for Grades 6-8 Success

The team follows the transition planning process as described in the beginning of this chapter. The
team considers the items on the Early Childhood-Grade 5 Long-Term Planning Worksheet for
discussion of desired outcomes and the skills the student will need to participate in those desired
outcomes. The team considers the program options on page one for ages 6-10, determining the
regular education, special education, and other school programs and support services desired for
the student for the next two or three years. Any time-limited or ongoing services needed for
successful transition to the next program or educational setting are identified. An snalysis of the
setting demands of the regular class environment is useful in determining student skills needed for
participation or for accommodation of the student in the regular classroom. The Activity
Compatibility Planning Sheet (Fox, Williams, Monley, McDermott, & Fox, 1989) and the Regular
Class Inventory-Elementary (York, J. & Vandercook, T., 1989) are examples of tools that are
useful in analyzing the regular classroom demands. The next program or setting may be, for
example, going from a special education class into regular education reading and language arts,
moving from one teacher to another, moving to the middle school, or for terminating special
education services. The team considers community and transportation options as well.

The team then reviews the *“Skills for Success for Desired Program and Community Options” in
relation to the student’s current demonstrated performance and targets for intervention or support
areas thought to create tarriers for the student to be successful in the identified, desired school and
community settings. Parents are also asked if there are any items on the list of “Parent Options for
Information or Assistance” that should be discussed, addressed, or arranged. Often, through the
discussion of the program and community options and supporting skills, information or assistance
desired by the parents is identified as a natural part of the process. The list on the form is one avenue
to address the topic with parents and is approached differently with each family.

As the studenis near movement to the middle school, the family and school team begin to plan and
prepare the child for that transition. The middie school and a middle school building administra-
tion present a different structure, alarger population of students, a shifting focus to subject content,
different supports or support structures, different teachers, perhaps a different philosophy, and
other variables that may dif’er from the elementary school to which the student has adjusted. The
team needs to assess the students skills, performance, and desired outcomes against these variables
and begin preparing the student for success at the middle school. Some teams may wish to refer
to the Long-Term Planning Worksheet designed for students Grades 6-12 when considering the
middle school environment.

3
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SCHOOL AND COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT
sAwareness of Post-School Options
o Team Planning and Student Preparation for Desired
Educational and Service Options

This sectior of Chapter Two addresses considerations specific to the School Grades 6-8 level of
the model. Considerations are addressed in terms of the level’s focus and supporting activities as
denicted in the model (Figure 1.1).

School and Community Adjustment in the Least Restrictive Environment

Initial activities and focus at this level are on the adjustment of the student to the middle school
setting and the desired program and community options that were identified for the student pre-
transition. The student’s success and any time-limited services to support that success are
reviewed regularly during the student’s first year at the middle school. If the student is
experiencing difficulty meetinyg his/her desired outcomes, revisions in strategies, plans, and
supports are made to increase the probability of success. An analysis of the setting demands of
the regular class environment is useful in determining student skills needed for participation or
for accommodation of the student in the regular classroom. The Activity Compatibility Planning
Sheet (Fox et zl., 1989) and the Regular Class Inventory-Secondary (York, J. & Vandercook, T.,
1989) are examples of tools that are useful in analyzing the regular classroom demands. During
the middle school years the student wiil be challenged by increased academic demands. At the
middle school level

Continuing basic skills remediation should be based on demonstrated efficacy in
terms of student improvement, qualified by the assurance that it is provided in the
form of intensive instruction. But exclusive reliance on an academic remedial ap-
proach should be modified to make the curriculum more comprehensive. Career edu-
cation should be an important focus of curricular efforts, with particular attention to
moving from the career awareness phase into exploration of altemative careers. In-
corporation of a learning strategies approach should be entertained particularly to the
extent that it may translate directly to success in the regular class curriculum. Be-
cause this population frequently is difficult to motivate, strategy instruction may have
to be accompanied by motivational remediation with linkages between strategies
learned and long-term benefits demonstrated. Cooperative teaching arrangements are
particularly apt as a way to promote integration, to insure delivery of academic con-

31




LUCY CHOISSER AND PAUL KIBURZ.

tent, to provide a vehicle for reinforcing learning strategies in the classroom, and to
offer a window of opportunity for infusing the curriculum with a life skills orientation,
thus making these subjects career relevant (Patton & Polloway, 1591, p. 25).

Awareness of Post-School Options

A student’s potential for attending and being successful in postsecondary academic settings begins
to be apparent at the middle school level. The student, school team, and family will begin to have
a sense if the educational program should be preparatory for college or for community participa-
tion. Patton and Polloway (1991) offer guidelines for determining the direction programming can
take for students at this level and the degree of regular education versus alternative programs (i.e.,
special education, at risk, vocational experiences, etc.) that will prepare students for success in
environments other than that of higher education. Although we, as educators, wish we could teach
the regular education curriculum and community preparatory skills to all students, there is not
enough instructional time during the day or during the years of schooling to meet all these needs.
The concept of prioritizing goals and resulting educational activities that is applied to determining
programming plans for students with severe disabilities (Ford, Davern, Meyer, Schnorr, Black, &
Dempsey, 1989) may be useful in the educational planning for other students in special education
as well.

Guidance in terms of future options are a part of the efforts the team undertakes at this level. Often
the school guidance counselor is active in this process with the team, as well as regular and special
educators, support staff, and any involved community members. The Long-Term Planning
Worksheet for Grades 6-12 level (Figures 2.4, 2.5, 2.6) (Choisser et al., 1989) delineates school
and post school options that will assist in this process.

Team Planning and Student Preparation

for High School Success and Desired Post-School Options

The team considers the school and post-school options on the Long-Term Planning Worksheet in
relation tothe student’s demonstrated school performance and the family and student’s aspirations.
From this discussion and consideration of information gathered during the Comprehensive
Educational Evaluation process, the team designs course work and educational experiences
recommended for the remainder of middle school and for the initial high school experience that
relate to the desired long-term outcomes. Again, the guidance counselor and team and perhaps a
representative from the high school design this educational plan and necessary supports and
services and incorporate it into the IEP so team and family members can refer to it and monitor
progress towards accomplishment over the next few years. Although the discussion focuses on
desired high school success, the plan is rooted in desired post-school outcomes.
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Figure 2.4 (1 0f 2)

Child's Nams: Date: . __

Long-Term PLANNING WORKSHEET
for Desired Outcomes
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Figurc 2.4 (2 ot 2)
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« Listen to music, play an instrument, sing ,"'Y&l”‘

. g:'r:umo work + gardan, yard, oar)  Public transportation

* Relavsieep

. 2"“‘:“,:"‘::”“ Skiits for Succees In Desired School and

* Poet-School Options

 Spend time with family « Gt slong with students

* Watche TV « Get along with adults

« Other « Exert seif control

Community * Be responsible

* Participate in clubs, church groups * Initiste activities, routines

» Go dancing * Adjust 1o changa (routines, activities, psopie)

* Drive around  Use classroom success skills (follow directions, partici-
o Estout pate in groupe, work alone, use study skills)

+ Go shopping o Leam new skills

* Go to movies * Reiate nesds

* Go camping * Problem soive (conskier altsmative solutions)

« Use recreation faciiities o Make decisions

* Participate In individual, dual, or team sports * Represent seif in meetings and for obtalning accommo-
* Jog, power walk dations

* Attend recreation classes * Travel to desired school and community locations
+ Socialize with friends/dates

*  Watch sporting events

o Other

mmmmdmamumswanmmwmmwwummz

Notes regarding discussion or consensus about skills for success:

Parent Optirns for information or Assistance

* Understanding legal rights Communicating positively with new adults who will be
* Stating child's strengths and needs - involved with my child
« Stating goals for my child * Amanging for non-classroom community activities
* Finding out about school and post-school program op-  Amanging transportation

tions * Finding out about costs of programs and sources of
* Talking to experienced parents about program options financial assistance
* Visiting program options « Obtaining or coordinating needed services for my child
* Preparing my child for new programs or our family
Notes regarding discussion or consenaus:

RTP Long-Term Planning Worksheet - Grades 6-12
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Figure 2.5 (1 of 2)

Child’s Name: ' Date:

Long-Term PLaNNING WORKSHEET
tor Desired Outcomes

Momborso!mwwmmm.w.mem.m.wawmmn

mnlmmmwmmmmmm“smmwuimm ‘s educational program
over the next few years. mmmwummmunkmmmmmwmu . At
tho|EthmmmMﬂMstu,wnﬁyMWMndwwmopﬁommokﬂb.wmmIEPto
support our decisions regarding 's educational program.
Piease review before the IEP meeting in order to be prepared to enter into this discussion.
Program Options

Schoal Past-School
Regular Education Employment
* Language Ars * Full-time
+ Mathematics + Part-ime
* Social Studies + AtHome
« Science o Miitary
* Physical Education + Rehabilitation Facility
« Foreicn Language o Other
¢+ Home Economics Education
* Industrial Technology + Four Year College
« Business Education + Two Year Coliege
« Driver's Education + Tech/Trade School
+ Electives + Other Type of School
. * No /dditional Education
« At Risk Program
Special Education * Parent's or Relative’s Home
Support Services + Own Apertment/Home
« AEA « Dommitory
* Private + Supervised Apartment

* Group Home

+ Other

Notes regarding discussion or consensus:

:

Intervention or services (time-limited or ongoing) needed for successtul transition to tha next in schooi and post-school set-

tings:
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(2 of 2)

Figure 2.5

Community Options / Leisure

Home
Cook/bake

Play games (cards, chackers, pool, etc.)
Exercise

Listen to music, play an instrument, sing

Do maintenance work (house, garden, yard, car)
Read

Relax/sieep

Pursue hobbies

Care for pet

Spend time with family

Watch TV

Other

Community

Participate in ciubs, church groups

Go dancing

Drive around

Eat out

Go shopping

Go to movies

Go camping

Use recreation facilities

Participate in individual, dusl, or team sports
Jog, power walk

Attend recroaiion classes

Socialize with friends/dates

Watch sporting events

Other

Notes regarding discussion or consensus about communityAeisure options and transportation options:

Transportation Options
Own car

Family car

Car poo!

Bike

Walk

Taxi

Public transportation; County transportation

Skilis for Success in Desi~ad School and

Post-School Options

Get along with students

Get along with adults

Exert sel’ control

Be responsible

Initiate activities, routines

Adjustbd'w(roum activities, people)
dummukills(foﬂowdimﬁons participate

in groupa, work alone, use study skills)

Laarn new skills

Relate needs

Problem solve (consider altemative solutions)

Make dacisions

mmmumnnmﬂngsmdtofomlnmgweommda-

* Travel to desired school and community locations

® ® ® ® o & o

Notes regarding discussion or consensus about skilis for success:

Parent Options for Information or Assistance

Understanding legal rights

Stating child's strengths and needs
Stating goals for my child
:lan:lngomwoutld\oollndpoa-ndndprogmnop-
Talking to experienced parents about program options
* Visiting program options

* Preparing my child for new programs

Notes regarding discussion or consensus:

» Communicating posttively with new adults who will be
invoived with my child
¢ Amanging for non-classroom community activities

Armranging traneportation
. Hmmmmofpmmlmmdmeuof
financial assistance

¢ Obtaining or coordinating needed services for my child
or our family

§C! Long-Term Planning Workshest - Grades 6-12
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Figure 2.6 (1 of 2)

Child's Name: Date:

Long-TErRM PLANNING WORKSHEET
for Desired Outcomes

Members of the educational team (parents, M.Mwlmmmd.w,andmmunnywpemmel)
willbemmingtodwolopooalsmmmnmmwmmmmlndudodln___'uduwbmlprogram
over the next few yeass. mmwmwmmmwmmmummmormm . At
thoEPmtmmMﬂMuﬁmum.Hmmwndmmmmwwb.lnddevobpthelEPto
support our decisions regearding 's educational program.

Plaase review before the IEP meeting in order to be prepared to enter into this discussion.

Program Options

School Post-Schoot
Regular Education Employment
* Language Ars * Full-time with Support
o Mathematics * Past-time with Support
« Social Studies + Rehabilitation Facility
« Science * At Home
« Physical Education o Other
» Foreign Language Education
* Home Economics + Community Adult Classes
*  Industrial Technology « Other Type of School
. BudmsEEducation « No Additional Education
« Driver's Education

: Arrangements
: Electives . a.:n«n‘wwwomm
At Rigk Program . W
Special Education » Supervised Apartment
Support Services + Group Home
o AEA o Other
 Private

Notes regarding discussion or consensus:

Intervention or services (time-limited or ongoing) needed for succeseful transition to the next in school and post-school set-

tings:
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Figure 2.6

(

2 of 2)

Community Options / Lelsure

Home
Coolvhake

Play games (cards, checkers, pool, etc.)
Exercise

Listen to music, play an instru, “ont, sing

Do maintenance work (house, garden, yard, car)
Read

Relax/slesn

Pursue hebbies

Care for pet

Spend time with family

Watch TV

Other

Community

Participate in clubs, church groups

Go dancing

Eat out

Go shopping

Go to movies

Go camping

Use recreation facilities

Participate in individual, dual, or team spoits
Jog, power walk

Attend recreation classes

Soclalize with friends/dates

Watch sporting events

Other

Notes regarding discussion or consensus about communityAeisure opliuns and transportation options:

T

Own car
Family car
Car pool
Bike

Walk

Taxi

Public transportation; County transportation

Siilis for Sucosss In Desired School and
Post-School Options

Get along with students
Get along with adulte
Exent seif control
Be responsible
initiate activities, routines
Mltmbchum(ronm activities, people)
Use classroom success skilis (follow directions, partici-
pate in groups, work alone)
Leam new ekills
Relate needs
Problem soive (considers alternative golutions)
Make decisions
Represent seif in meetings and for obtaining accommo-
dations

Trave! to desired achool and cominunity locations

Notes regarding discussion or consensus aboist skills for suiccess:

Pmowonsbrlmm«m

Understanding legal rights

Stating child's strengths and needs
Stating goals for my child

Finding out about school and post-school program

options
* Talking to experienced parents about program options
* Visiting program options
* Preparing my child for new programs

Notes regarding discussion or consensus:

« Communicating poskively with new adults who will be
involved with my chiki
Arranging for non-classroom community activities

Aanging transportation
Finding out about costs of programs and sources of
financial assistance

Obtaining or coordinating needed services for my child
or our tamily

SSC Long-Term Planning Worksheet - Grades 6-12
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HIGH SCHOOL
SCHOOL AND COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT
« Team Planning and Student Preparation for Desired Post-School Options
+ Interagency Collaboration

SU‘\ ives '

This section of Chapter Two addresses considerations specific to the High School level of the
model. Considerations are addressed in terms of the level’s focus and supporting activities as
depicted in the model (Figure 1.1).

School and Community Adjustment in the Least Restrictive Environment

Initial activities and focus at this level are on the adjustment of the student to the high school setting
and the desired program and community options that were identified for the student pre-transition.
The student’s success and any time-limited or ongoing services to support that success are
reviewed regularly during the student’s first year at the high school. If the student is experiencing
difficulty meeting his/her desired outcomes, revisions in strategies, plans, and supports are made
toincrease the probability of success. During this firsthigh school year, the student’s performance
will make the college versus community preparatory direction more evident.

Team Planning and Student Preparation for Desired Post-School Options

The team moves quickly from focusing on adjustment to the high school to confirming the desired
post-school options and designing educational experiences and services to prepare the student for
those desired outcomes. Again, the student, family, and school team can use the Long-Term
Planning Worksheet (Figures 2.4, 2.5, 2.6) as a basis for this discussion and the resulting program
and service design.

Patton and Polloway (1991) give considerations for focus of educational programming for
students to prepare them for college or for the community. For students preparing for college, the
curricular foci should include maximum participation in regular high school programs with
attention to college survival skills (e.g., time ranagement and organizational skills, advanced
language development and writing skills, study skills, and academic and career advising). For
students preparing for the community, regular class programs tend to provide a curriculum
nonfunctional to their needs. Instead, these students require:
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a functionally oriented (i.e., adult outcomes focused) data-based curricula in indepen-
dent living and vocational areas. This stated need would also cuggest that the value of
an academic content model representing a watering-down of the regular program does
not present a viable option. Particularly appropriate would be programs focusing on
work and transiticn to adulthood, ecologically validated within the respective
community....Because social development is a key predictor of postschool adjustment,
social skills instruction should be a core of the curriculum. Coincidentally, integration
will take place at appropriate times in the instructional day so that these skills can be
generalized to interactions with students who are not handicapped (Patton & Polloway,
1991, p. 24).

This preparation of the student as discussed in the previous section is then defined specifically to
the desired outcomes. For example, if the desired outcome is full-time employment, then activities
through the high school years focus on identifying occupational areas and jobs of interest
reasonable as an outcome for the student, opportunities for the student to experience working in
those types of occupations or the type of work they represent, anG a narrowing down of occupations
to specific career aspirations by the time the student is a senior. Students will participate in
guidance activities as available to the high school student body as well as individually designed
exploration and work experiences to learn about and prepare for employment. The same type of
activities would occur aroundliving arrangements, transportation, and leisure post-school options.
Throughout all of these activities, the student and family are active in identifying, arranging,
participating in, and evaluating the activities. Educators may feel this type of individualized
programming is not possible at the high school because of rules of special education, graduation
requirements, and current curricular frameworks in place for special education programs. How-
ever, anumber of schools participating in site-based management or school restructuring activities
are experimenting with designing educational programs based on an adult outcomes focus and
finding it not only possible but more relevant and motivating for both themselves and the students.
As school personnel develop alternative curricula, these practices may be more common. In
summary, the educational program at the high school level is adult outcome focused and specific
to individual student desired outcomes.

Interagency Collaboration

Community agency service providers and postsecondary personnel become involved with the
student and family and often the team before the student graduates from high school. Often this
involvement is identified in the first or second year of high school and then when and what type
of involvement of the identified agency personnelis planned. School personnel, the student, or the
family may take the responsibility for this contact or for certain activities with a post-school
agency. These activities are included within the transition planning goal area and reviewed
regularly. The intent is for planning to pave the way for the student to move from school to post-
school settings/options with maximum benefit and minimal disruption. The hope is that with
interagency collaboration and interagency involvement while the student is still in school, there
will not be a breakdown in the progress the student is making toward obtaining post-school
outcomes.

For all students (e.g., students with mental disabilities who may enter supported employment,
supervised apartment living, etc. or students with mild disabilities who attend a community college
or technical training) the tie with the cooperating post-school agency can be made during high
school, the transition planned, and supports arranged to assist with 2 smoother transition.
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However, a service gap exists for students with mild disabilities who decline use of or are not
eligible for post-school services. Therefore, the team may have no agency totarget for interagency
collaboration, for post-school service provision, or for monitoring desired outcome achievement.
In these cases the school can work with the student and family to develop a plan of obtaiiiing and/
or inaintaining employment, living arrangements, financial support, transportation, etc. that the
student and family can use to reach desired outcomes. The parents play an increasingly active role
in the planning and implementation process, recognizing that school services and school directed
coordination will soonend. The better prepared the parentand student to play thisrole as joint“case
managers“, the more likely any required adult services will be obtained and the desired outcomes
achieved.

In addition, agencies may collaborate to jointly provide programming or services to a student. For
example, an adult service agency may begin providing supported employment services during a
student’s senior year (Steele, Strang, Burrows, Kiburz, Vincent, & Sitlington, 1990) or in
providing the first year of a community college program such as Project Vital at Kirkwood
Community College, Cedar Rapids, lowa. Chapter Five addresses ways educational and other
community agencies may collaborate to fill service gaps and assist students in achieving their
desired adult outcomnes.
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Chapter Three

Including Student Preferences

The Education of the Handicapped Act Amendments of 1990 (PL 101-476), now the Individuals
with Disabilities Education Act (IDEA), defines, in part, that transition is a coordinated set of
activities based upon the individual student’s needs, taking into account the student’s preferences
and interests. Educators {Lawrenson & Martz, 1990) and researchers (Van Reusen, Bos,
Schumaker, & Deshler, 1987; Wolf & Stephens, 1989) are recognizing that student .avolvement
in the IEP development process is not only motivating to the student but contributes valuable
information to the process as well. Students who participate in the process and feel their
preferences are considered and included in the IEP are more likely to be invested in their
educational process and complete more IEP goals. Although such inclusion of students in the
process is new tomany of us as educators, is not being widely practiced in the field (Reschly, 1990),
and is not developed into a tested, efficient and effective technology, there are promising practices
occurring with students in this area. The intent of this chapter is to discuss considerations for
including student preferences in IEP development and transition planning, to describe a process
teachers or designated team members may wish to try with students, and to share some examples
of activities teachers in Area 10 are using with students in their classrooms.

Considerations for Including Student Preferences

in IEP Development and Transition Planning

Including student preferences means more than sharing IEP results with the student. It involves
tworelated activities: (a) the identification of the student preferences for desired outcomes and the
for resulting IEP strategies to achieve those outcomes; and (b) the student communication of
preferences and participation in his/her planning conference. These two activities represent a
process engaged in by the student with the teacker and others; the process may be ongoing as IEP’s
are written, implemented, reviewed, revised, etc. The point to consider is that the inclusion of the
student in the process is not a one IEP or one conference inclusion, but an ongoing partnership in
designing and obtaining desired (many which are student preferred) outcomes.

The process assumes an array of programs or options within programs exist to meet individual
preferences. Preferences cannot exist if there are no choices. A standardized curriculum with
narrow definitions of acceptable performance and outcomes will allow little room for student
choice-making.

The process also assumes a commitment by the school community to design individualized
programs based on preferences and demonstrated attempts toward meeting preferences that are
apparentduring the IEP development or IEP reviews. The students will not meet all of the activities
specified in their goals and neither will the school. If the school is honestly attempting to develop
or meet a plan, but cannot fulfill it completely, the student will learn valuable lessons in working
toward a goal, assessing barriers, adjusting strategies, etc.
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The student’s preferences are accepted as valid. If others feel the preferences are unrealistic, are
poor choices, or are based on lack of "nowledge, this is not the immediate response to the student.
The preferences are respected. In this process students typically go through an inventory process
that allows them to gain information that assisis them in changing their behavior in order for the
preference to be met, to alter their preferences, or some combination of personal and preference
change.

The process is designed for active student involvement. The teacher or team members do not do
all the work. Instead, the work is assigned across participating personnel and the student, based
on role and responsibility in relation to the activity.

Many of the activities are legitimate in-class, instructional activities. Many of the activities can
be carried out in group instruction or cooperative learning activities or as class projects that are
incorporated into reading, writing, listening, speaking or other content areas. Student participation
and the resulting skills gained will be valuable to the student for alife time and constitute legitimate
activities for instructional time. Discussion and examples of some of these activities are presented
in the following section.

Process for Including Students

The Education Planning Strategy (Van Reusen et al., 1987), a motivational strategy designed for
low achieving students who are expected to be active participants in the decision-making process,
offers a structure and concepts that are useful in applying to other students (i.., students enrolled
in special education). The strategy includes ihe following steps: (a) inventory your strengths,
weaknesses, goals, and choices for learning; (b) provide your inventory information; (c) listen and
respond; (d) ask questions; and (e) name your goals. This strategy is designed for students who
are in regular education and is focused on the student’s achievement in the regular education
curriculum. Therefore, it is suggested that this strategy be used as a reference for activities and
structure but that adaptations be made to reflect the needs of students in special education and
transition planning toward broader outcomes (i.e., other than solely regular education). Such an
adapted process is summarized below.

Step One; Share Long-Term Planning Worksheet content with the student. The intent here is
to explain to the student that the school team, his/her parents, and the student will be identifying
long-term goals and that his/her preferences are the basis for this process. Review the content on
the worksheet and assess with the student the regular and special classes, community, leisure and
transportation options the student sees him/herself participating in this school year and over the
next few years. Review the supporting skills on the worksheet and have the student assess the ones
that are personal strengths versus those in which improvement may be needed in order to
participate in the desired outcomes.

Students, and often team members, are unaware of the setting demands of the desired options. This
can make it difficult to express preferences or assess the student’s sills in relation to the setting
demands for participation in that option. In suchcases, an information gathering process is initiated
so the student can begin working on needed skills, supports, or accommodations that may need to
be designed to allow participation. It is ideal for the the student to be responsible for, or at least
an active participant, in this information gathering process. As ateam member, or with the teacher
or specified team members, they can identify activities to learn more about the demands of the
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setting. Some such activities include having students who have taken a particular course or a
workerfroma job talk about the demands, having the student interview the teacher or students from
aclass about the demands using a short inventory tool such as the Activity Compatibility Planning
Sheet (Fox et al., 1989), and visiting job sites of interest to observe or participate in an exploration
experience. This information can then be used for the student to identify strengths and weaknesses
in relation to desired settings and develop the IEP. The team may settle on desired student
preferences and then include these as activities within the IEP or perform these activities before
developing the IEP.

For students who base their responses regarding preferences on more day to day or recent
experiences, it may by useful to discuss the items on the worksheet two or three times over the
period of amonth or so. For example, the following is the summary that a teacher Alison McGoff
at West High School in Iowa City, prepared after repeated discussion with a student with moderate
mental disabilities who was in her early years of high school:

In preparation for Gloria’s IEP, I met with Gloria to discuss what her desires were for
her future educational program. Also, I discussed with Gloria her personal goals for
the future both residentially and vocationally.

Gloria stated that she enjoys living at home, socializing with friends, going to parties
and dances, shopping, meeting new people, and going to camp. When asked what ar-
eas she felt she needed to work on she replied that she wanted to work on recipes by
herself (complete them independently), travel to and from work on the bus on her own,
and eat lunch “with people besides her classmates”, Gloria also stated that she would
like to work more on her laundry skills.

When asked which classes she wanted tc take at West High, if any, she replied that she
would like to take Home Economics and later expressed an interest in keyboarding.

Gloria sees herself living in an apartment and working at a full time job following
graduation from West High. When asked what type of job she would be happiest do-
ing, Gloria responded “Econofoods Deli” and “restaurant work”.

The team felt Gloria's preferences were realistic for her with the provision of specific activities,
classes, experiences, social skills relevant to her living and employment outcomes, and referrals
to vocational and living community agencies. The family and team also asked her to consider
exploring other occupational areas through the work experience program during the next year.
These were analyzed with Gloria and the team and incorporated into her IEP.

Step Two: Involve the Student in Planning the activities of the IEP and the services to support
the activities. Leamning to goal set and develop a plan are valuable experiences that students in
special education may not often have had opportunities in which to participate.

Step Three: Include the Studentin Designing the IEP Conference and define the student’s role.
Teach the student behaviors for conference participation and how to state preferences (See Van
Reusen et al., 1987 for a delineation of these student behaviors and instructional lessons).
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Step Four: Involve the Student in Carrying Out and Monitoring the Plan throughout the year
at regular or assigned review dates for specific activities. As mentioned before, few plans will
occur as designed. Success requires the participants to identify alternative resources and strategies
and, on occasion, revise the intent of the plan. Leaming through supported experiences and reaping
the reward of reaching personal outcomes is a valuable skill that the student can use in other
situations throughout their life time. If teachers across the grade levels allow this type of
participation throughout the student’s educational career, the student will have had a variety of
experiences in goal setting, plan implementation, and obtaining resources. The student would
therefore be more apt to generalize these skills toother situations and be more able to perform more
activities independently. During the process the student can use these skills (planning, stating
needs, carrying out a plan, etc.) with, for example, the school counselor, another teacher over a
question or a problem, during a job interview, or investigating a living or leisure situation. The
intent is that with long-term, repeated opportunities, the student will apply these planning and self-
advocacy skills in post-school situations when the educational team is no longer available for
support and the student is in need of school or work accommodations, services, or in an interview
situation.

Exampies of Assessing Student Preferences

The process for assessing student preferences is individualized for each student. It is unlikely a
standard tool can be developed that teachers would find adequate to meet their students’ needs and/
or their teaching orientation and classroom structure. However, teachers i Area 10 are beginning
to engage students in this process and their efforts offer us some considerations and examples that
may be helpful to others who wish to include students in planning. Considerations and orexamples
are offered for the elementary, middle, and high-school levels. It is expected others would adapt
these examples with students in their own schools.

Elementary school. Teachers or team members translate items from the Long-Term Planning
Worksheet into questions phirased in ways they feel students will relate to the question and be able
to answer. The following are examples of such questions:

What do I want to show Mom and Dad wheq they come to my meeting?
What do I like to do at school?

Who do I like to do it with?

What do I like to do with my family?

What are my favorite subjects?

Which of these skills am I best at?

Which of these skills are ones I should work on?

Middle school teachers have commented that by the time students enter middle school, they know
many of their weaknesses but can rarely state areas in which they do well or are strengths. Perhaps
a secondary benefit of spending time with elementary aged students in these activities is to assist
them in seeing the things they do well and keeping those in the forefront with the other areas that
the student does not do as well. The IEP could also be developed to include strengthening areas
in which the student does well and wishes to progress, as well as the typical IEP objectives that
address skill deficits. -
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Elementary teachers are incorporating these activities into their language arts or functional
academics instructional time. Ina group setting students can help others assess things they do well
and explore areas that each might like to do better. Once individual strengths and weaknesses as
aconceptare identified and accepted by students inthe class, cooperative groups could be designed
where students could also learn to state needs in a group, build skills, plan towards a group goal,
work with others where individual skills are valued, and students can share in the responsibility
for leaming. Although elementary aged students may not participate in the full conference, there
may be a section of the conference in which they could have a defined role (e.g., sharing what they
do well). The students could also participate in preparing for the conference as described in the
Secondary Example.

Middie school. A team at Southeast Junior High School designed an interview fo.mat to use in
assessing student preferences of students in aclass for students with mental disabilities (Lanaghan,
Welsch, & Rodebush, 1991). They took items from the Long-Term Planning Wo.ksheet and
translated them into questions to which they felt the students could respond, used the interview with
some of the students in the class, and revised it based on the ability of the questions to elicit student
responses. For example, for School Options, they revised the item to be asked of the student in
terms of class names the student would understand rather than the categories on the worksheet.
Some of the classes listed were: Global Studies, Science, P.E., Life Skills, Chorus, Industrial
Tech., Keyboarding, Visual Studies, Hobbies, and Photography.

Questions to elicit responses regarding skills for success were designed. For example to find out
if the siudent thinks he/she gets along with students, the interviewer might ask:

Do you have friends? Who?

Do you have friends that are not in this class? Who?
Would you like to have more friends?

Would you like to get along better with people at school?
At work?

At home?

For the skill “exerts self-control” the following questions are asked:

Can you stay calm even if you’re mad?
Can you stay calm even if you're happy?

Middle school teachers have also found that students have not thought abor* post-school
employment or education and that living anywhere but home is not only a remote idea but
frightening to some students, perhaps because they are not yet viewing it from an adult perspective
as they will when they are in high school. At this level the teacher talks more about how these are
the types of options the student will begin considering during high school and how school activities
(career exploration, work exploration experiences, social skill development, etc.) relate to those
options. This discussion, plus the discussion with the parents and the student at the conference sets
the stage for subsequent thinking, planning and discussion regarding post-school plans. At this
level, students are practicing conference participation skills (Van Reusen et al., 1987) and
participating in their conference. They review the IEP with the teacher and are aware of the goals
and objectiv::s on their IEP.
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. Lawrenson and Martz (1990) developed an instructional activity process to assist
students in the 11/12th grade mental disabilities class at West High Schccl in identifying their
preferences and preparing for the conference. The students engage in the following activities:

1. Review the Long-Term Planning Worksheet.

2. Determine things they do well and things they need to keep working on.
(Figure 3.1).

3. Commit to engaging in the process (Figure 3.2).
4. Determine the day, time, and location of their conference (Figure 3.3)

5. Determine who should be invited to the conference (Figure 3.4).

_O\

Send invitations to participants (Figure 3.5)

7. Practice conference skills (Van Reusen et al., 1987) such as posture, tone of voice,
staying calm, engaging in eye communication, listening, responding, asking
questions, and stating preferences. Figure 3.6 displays an activity worksheet used
with students to generate their own topics to discuss at the conference.

8. Share completed IEP with student; include student in monitoring and revision
activities.

9. Identify other situations in which the student can use and practice these skills.

Insum , teachers are beginning to explore including the students as active participants in the
planning and implementation of the [EP. The examples described here are ones that teachers can
refer to for adaptation with students with differing disabilities, ages, learning styles and response
modes. Including student preferences is an exciting area where there is still much to learn and
where there is potential for increased motivation and performance of our students.
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Strengths and Weakness Worksheet

THINGS 1 DO WELL

THINGS INEED TO
KEEP WORKING ON

ERIC 41
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Student Commitment Contract

I want to learn how to share my

ideas at 1ny conference.

sign

date
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Figure 3.3 '

Conference Planning Worksheet A

My meeting will be

on

It will be held in

Room

It will start at

October 1 991 ]

November 1991
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' Figure 3.4 '

Conference Planning Worksheet B

I want these people to come to my meeting:




LUCY CHOISSER AND PAUL KIBURZ

Invitation to My Conference Form

Date:
To:
From:

You are invited to my meeting on

It will start at

We will'meet in room

We hope to see you there.

Please let my teacher know if you are
unable to attend.
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FiAgure 3.6 v

Sample Things to Say and Ask at My Conference

THINGS WE WANT TO SAY AND ASK AT OUR MEETINGS

When will I graduate?

Did I do a good job?

Did I do good work?

I do good things. _ _
Tell my ideas on how to fix things.
Tell when I want to gréduate. :
Ilikemyjob. .

Can I keep my job?

I want to stay on my job.

What day will  move out?

I can wait till June.

Where will I move to next?

LI BN L i A

bt b
N = O

©

FRIC 46

Aruitoxt provided by Eic:



LUCY CHOISSER AND PAUL KIBURZ

Chapter Four

Transition Goals and Objectives in the IEP

Area 10 recommends transition planning be incorporated into the IEP as a goal page instead
of an attachment or a supplementary page of the IEP. The rationale is that such inclusion as
agoal and objectives allows the activities to be considered as a part of, rather than an addition
to, the educational program; fosters annual review and revision within the structure provided
for writing and implementing IEP objectives; and results in activities being addressed in
terms of outcomes and goals for the student rather than steps to be completed. In addition,
many outcomes may best be addressed through other goal areas of the IEP, and should be
incorporated into those to support achievement of long-term outcomes. It is possible that a
student have only two objectives in the transition planning goal, with many of the desired
long-term outcomes being met through goals and objectives written in other curricular areas
(e.g., reading, vocational, behavior, integration, etc.). The quality measure is not how many
goals and objectives are listed in the transition planning goal area, but that desired outcomes
are assessed and addressed somewhere within the IEP.

Chapter Four provides three examples of translating the desired outcomes from page 2 of the
Comprehensive Educational Evaluation (Figure 2.2) to the IEP. The intent is to demonstrate
how desired outcomes are restated in the goal statement of the IEP and how objectives relate
to the desired outcomes and are written in student specific behavioral terms.

Each example includes one Long-Term Planning Worksheet that represents a consensus of
the preferences of the family, student, and team; page 2 of the CEE; and the transition
planning goal pages of the student’s IEP. The first example includes the student’s full IEP.
The examples chosen document more activities than a team may typically chose to include
within the IEP but are provided as examples of the range of objectives that could be included.
The examples are not models for content to be copied into other children’s IEPs; rather each
team is expected to individualize outcomes, goals, objectives and services for each child
under consideration.
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Example One:

Peter/Early Childhood Level

The first example is of a child who has, since infancy, attended community daycare and is
not yetkindergarten age. The worksheet, CEE, and IEP pages that represent the full ransition
planning process follow. As may occur with younger children, the teamdid not see the utility
of a transition planning goal page but rather chose to incorporate objectives for desired
outcomes within other goal areas of the IEP. In this case, the child’s needs were addressed
under the following goal areas: speech/language; motor-fine motor; behavioral/social;
developmental/preacademic; and self-help.

) |
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LUCY CHOISSER AND PAUL KIBURZ

Figure 4.1 (1 o0f 2)

Child's Name: Peter Date:

LonG-TERM PLANNING WORKSHEET
for Desired Qutcomes

Members of the educational team (parents and any involved school, AEA, and community agency personnel) will be
meeting to develop goals and services that are important to be included in ___Peter _'s educational program over the
next few years. Please identity areas listed beiow that you think are important options or skills tor_Peter . Atthe IEP
conference wo will discuss these areas, jointly identity desired program options and skills, and develop the 1EP to suppon
our decisions regarding _____ Petexs educational program.

Please review before the IEP meating in order to be prepared to enter into this discussion.

Program Options

Agas 0-6 Agas6-10
Community Educatinn and Care Regular Education
+ In Home Chiid Care * Reading
+ Day Care Center + Language A'ts
* Pre-School * Mathematics
* Head Start + Social Studias
» At Rigk Program » Sclence
Early Childhood Spacial Education » Physical Education
+ Parent Child Groups * A
« At Home Program * Music
s Special Education Classroom * Before/Aiter School Program
* At Risk Program
Support Servicas Special Education
+ AEA Private School
* Private Support Services
Other: « AEA
* Private

Notes regarding discussion of consensus:

infancy. Currently groups with children ~ 18 mo. younger than he. Par-
v sabktine as

want him to move to a group with peers closer to his age. Problems
distractibility and higher child/adult ratio in the older group.

Intervention or services (time-limited or ongoing) needed for successtul transition to the next program or educational set-

ting(sy: _ _

Teachez(s) in }»z_i;c_:h;ol/dn;yun who know(s) or is/are willing to learn
Special education support in daycare/preschool to increase direction
and independent work/play.

pagetof2

ab
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© Figure 4.1 (20t 2)

Community Options i Skills for Success for Desired Program and
Paricipates In: Community Options
« Play with neighborhood fnends ( Usa sef care skills (dressing, eating, toileting)
+ Religious services/programs + Use school success skills (lunch, playground, building
+ Camp orientation) .
(© Sports (swimming, soccer, gymnastics, etc.) (® Use classroom success skills (follow directions, partici-
©lLessons (music, dance, ar, etc.) pate in groups, work alone) .
{< Library « Problem solve (consider alternative solutions)
« Clubs (scouting, etc.) | * Baresponsible for personal belongings
« Family outings (eating out, shopping, parks, etc.) + Initiate activities, routines
« Family events (visiting friends and relatives, (© Adjust to changes (routines, activities, peopie)
family occasions) O Relate needs
¢ Care for apet -« Make choices
« Pursue a hobby - + Get along with children
+ Play board games ( Play alone and with others
« Motor activity (shoot baskets, jump fope, .+ Travelto identitied school and community locations
ride bike, etc.) o Other:
_Transportation Options |
e Car
s Walk

(2 Schoot bus or van

\a/ Bike ;
(o Community transportation system i

Notes regarding discussion or consensus about community and transportation options: Peter does well playing
with children during family visits. Outings ok. In a couple of years explore sports,
gusic, scouting. Home is rural. Ok in car, community bus & walks with teacher super-
vision. Will need to ride school bus at some point, probably not next year.

Notes regarding discussion or consensus about skils for success: __Work on completing toilet training.
Needs help relating needs and interacting using signs, gestures, verbalizations.
Needs accepting listeners. riate areas, follow directions, play with

peers using communication skills other than physical. Stay at activity for appro-
priate time.

Parent Options for Information or Assistance
« Understanding assessment, eligibility for special educa- + Communicating positively with new adults who will be

tion services, labels involved with my chikl
« Understanding legal rights « Amanging for non-classroom community activities
« Stating child's strengths and needs (® Amanging for child care
+ Stating goals for my chikd | © Amanging transportation
(O Finding out about program options + Finding out about costs of programs and sources of
+ Talking to experienced parents about program oplions tinancial assistance
(& Visiting program options (® Obaining or coordinating needed sesvices for my chikd
+ Preparing my child for new programs or our family

Notes regarding discussion or consensus: Need to find preschool/daycare where he can be

with peers his age, will meet child care needs. Parents wvill transport
— need to either have speech, special ed support all there or get him

back & forth to it, Try to coordinate services rather than have him go

a lot of places. . K ;
e O B ot o Sbeseedcs

page 2012
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Figure 4.2 (1 ot 2)

E Gnant Wooo AEA_
Speciel Education Division
s s Comprehensive Educational Evaluation

usacoum
1:319- 3994700
et Team Summary & Conclusions School Year19 ___ -
STUDENT Peter BIRTHDATE GRADE _Pre
{Piaase Prnt) {Last) (First} (M) {Mo Day Yy
Case Facilitator / Position Date:

Dlagnostic Impressions: oo oy is a 4-year old functioning at the 2 1/2-3-year level ex-
cept in expressive language which is below the two year old level and includes
a severe articulation delay. He is interested in and social with adults and
other children. Distractibility and communication difficulties interfere with
participation in sane classroom activities, even in a younger group.

Desired Outcomes: List annuabiong-term outcomes. Incorporate into IEP (1), Transition (T), ancor Modification to Regular Ed, (M)
Code:
LT, M

I | Remain in regular preschool/daycare and community settings but with more
age-appropriate peers.

I | Participation in peer group activities at developmental level including
play activities.

I | Play/work on his own for appropriate length of time without direct adult
intervention.

I | Follow classroom directions given to groups.

Independent self-care for classroom needs.
i I | Continued growth in preacademic skills.

—

Team Recommendations:  continue in private preschool/daycare but with group closer
to chronological age;

Individual speech services to address communication problems and speech
consultation to preschool/daycare + parents,

Support from special education to daycare/preschool for self-care, play,
classroom behavior, acadamic needs;

Participation in integration activities between private preschool/daycare
and special education classroom.

Options Considered /Reasons Rejected: (document at |EP conference)

(See attached IEP Options page)

| White - GWAEA Central Fle |

| Yellow - Local School District |
Peter's CEE page 2 | Pink - Parent 891
CEE-D Team Summary & Canciusions

0 BEST C57Y AVALASLE _
ERIC = 1
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Figure 4.2 (2 of 2)

\TION AGENCY
INDIVIDUALIZED EDUCATION PROGRAM
(Options ConskdersdRationale)

Today's Date: __5~30-91

{Piease Print)
STUDENT, Peter BIRTHDATE__6-2-87
(Last) (First) (M) [ ¥
{Chook One)
OPTIONS CONSIDERED / ! RATIONALE
1, No Special Education Program Peter is eligible and needs services
to meet goals. Parents request
services,

2, Early Childhood "at home" pro- Thigs is Peter's present program. We
gram with consult to parents & feel Peter needs more service to
preschool by speech therapist & meet proposed goals.
special educator on weekly ba-
sis.

3. Increased Speech/Language sup- This would meet Peter's speech/
port service with more direct language goals but not other
therapy to be arranged between toals. It will be included as
EC and school speech part of his program.

4. Increased Special Ed assistance ‘j This is accepted as Peter's primary
to Peter in private preschool placement — to be evaluated

along with IEP review by Nov.
15.

5. Early Childhood Special Educa- Peter has already been functioning

tion Class. well and making progress in a
less restrictive placement. It
is planned for Peter to be part
of an integration group from
private preschool going to ECSE
Class at on a regular
basis.

Summary:

White - GWAEA Central File
Attachment to Peter's CEE page 2 Yol::w - Local w"m
7 Options Considered/Rationale Pink - Parent 9/90

.
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Figure®4.3 (1ot 13)

QRrANT Woop AEA
L Spaciel Educaron Divislon individualized Education Program Goals and Objectives
e 5-30-91
1900302040 Today's Date
Name: Peter Birthdate: Grade: Fre
(Mo Dey \J]
GOAL AREA (from cover shest)__Speech/Language Projected Duration___5-30-91 to 5-30-92

{Excludes School Vacations/Follows School Calendar)
PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's present achievement and/or behaviors in obsarvabie and
measurable 10rms.) Peter successfully cosmunicates with familiar adults and psers using a
range of non-verbal strategies to make wants/needs known and to express his ideas. Total
communication has bean introduced in his home and daycare. He uses a functional vocabu-
lary of 10-15 formal signs or consistent gestures in a spontaneous or prompted manner,
Vocal production is associated with sign/gesture, but limited in conscnant/vowal range.

GOAL STATEMENT: (A goal is stated for each area checked on the cover page of this IEP. The goal should clearly specify the anticipated
outcome.) Peter will develop a functional vocabulary of sign/gesture and vocal ap-
proximations that are used to successfully communicate with adults/peers in familiar

environments.

DATE REVIEWED ACCOMPLISHED __NOT ACCOMPLISHED___ COMMENTS:

SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are measurabie interme-
diate steps between a student's present level of performance in an area and the desired level of performance reflected in the goal state-
ment.)

#1 _ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
(Lt by ) (OPTIONAL)
Peter will differentiate the production of | Speech/
his signs to be successfully understood by language
familiar persons.
pazents
EVALUATION PROCEDURES:
Scheduled Accomplished Comments.
Review Dates Y N
111/15/91 Q3 Q 1)
2) QQ 92
3) QQ 9
4) Q Q 9
#_2__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS|  STRATEGIES AND MATERIALS
y / (Lint by position) (OPTIONAL)
Peter will imitate sign/gesture/vocaliza- | Speech/ ~ allow hand over hand as-
tion in a .;:m-takim fashion in response language sistance in learning to preé-
to adult modeling.
pesr g parents duce new signs.
- oral/motor, gesture, etc
EVALUATION PROCEDURES: o
Scheduled Accomplished  Comments:
Review Dates Y N
111/15/91 g g 1) -
?) Q2
3 QQ 3
4) Qg 4
5a Individual Education Program Goals and Objectives 8/91

Peter's Early Childhood IEP

60 —_—
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Figure 4.3 (2o0f13)

Gi" Grant Wooo AR A
Speciel Education Division
o o Bren S0 o individualized Education Program Goals and Objectives
1IR3 or 19003028400 (continued trom previous page) Today's Date _5-30-91
Name: Peter Birthdate: Grade:__ Pre
(Mo Dey Yo}
GOAL AREA (from cover shee)__Speech/Lanquage Projected Duration _ 5=30-91 5-31-92

{Exciudes School Vacations/Fotiows School Calendar)

SHORT TERM OBJECTIVES AND CRITERION LEVEL:

#.3 _ OBJECTIVE AND CRITERIA LEVEL SERVIC(EWF;RS‘-J'I"DERS STRATEGIES AND MATERIALS

Peter will consistently use his voice/ (OPTIONAL)
vocal approximations to the best of his see above
ability with signs and gestures.

EVALUATION PROCEDURES:

Scheduled  Accomplished Comments:
Review Dates

1)11-15-91 1

2) ?)

3) 3)

cooocou
oooo=

4) 4

Peter will expand his functional vocabu- {OPTIONAL)

lary to commnicate the range of meanings | 8¢e above Sew 1st words vocabu-
needed for successful participation in lary list

his environment (25 to 50 sign/vocal ap-

proximations)

#_4 OBJECTIVE AND CRITERIA LEVEL SEFWI%E SMDERS STRATEGIES AND MATERIALS

EVALUATION PROCEDURES:

Scheduled Accomplished C :
Review Dates p omments

1)11-15-91 1)

?) Q)

3 3

oo0oo<
cooozZ

4) 4)

Peter will imitate intonational patterns/ (OPTIONAL)

contours with his voice in response to see above
play activities, games, 1atc.

#_5_OBJECTIVE AND CRITERIALEVEL SERVIC‘EWI:"’R%DERS STRATEGIES AND MATERIALS

EVALUATION PROCEDURES:

Sched Accomplished Co :
Revlew%%‘t’es y miments

1).11-15-91 1)

2)

?)

3) 3)

oooo
0002

4) 4)

| White - GWAEA Central File

A A AL L S | Pk - Para

Yellow - Local School District |

891

h

=S
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' Figure 4.3 (3 of 13)

@: QaanT Wooo AEA
Specisl Educaon Division
Rt Basoetam Individualized Education Program Goals and Objectives
HIBIIR X | KON (continued trom previous page) Today's Date _5-30-91
Name: Peter Birthdste: Grade:___Pra
(Mo Dey \U]
GOAL AREA (from cover sheel)__Speech/Language Projected Duration __5-30-91 to 5-31-92

{Excludes School Vacations/Fallows Schoo! Calendar)
SHORT TERM OBJECTIVES AND CRITERION LEVEL:

SPRECH
#_1 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will extend and differentiste his (L by poneny (OPTIONAL)
use of bi-labial consonants/vowel combi- | Speech/Language
nations in response to variocus sound ef- pathology
fect and vocal play games Parents
EVALUATION PROCEDURES;
Schedyled  Accomplished Comments:
Review Dates Y N
1)11-15-91 QQ
?) g Q 2
3 QQ 3
4) Q Q 4
#_2_OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will indicate the correct number of (Lt povaed (OPTIONAL)
syllables in vocil spproximations of fa- | Speech/language | ex. ba'by
miliar words bub'ble
pazents =a'ma
EVALUATION PROCEDURES:
Scheduled Accomplished  Com :
Raview Dates Ymp'N menis
111-15-91 Q Q 1)
2 Q Q 2
k) I Q Q 3
4) Q Q 49
#_5 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will expand his repetoire of conso- (L gt (OPTIONAL)

nant sounds utilized in the initial posi- | sec above
tion of word atteampts.

EVALUATION PROCEDURES:
Scheduled  Accomplished is:
Review Dates mp Commen

1 11-15-91
?)
3
4)

1)
2
3)
4)

ocoo<
ooocZ

| White - GWAEA Central Fils |

Peter's Early Childhood IEP ! Yellow - Local Schoo District |
5b individual Education Program Goals and Objectives { Pink - Parent ;
891

BEST CEFY RYRLADLE 62 —
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Figure 4.3 (4°of 13)

Onany Wood AEA

sy '“""""" individualized Education Program Goals and Objectives
e Todays Date_5=30-91
Name; Peter Birthdate: Grade; _Pre
(Mo Day \L]

GOAL AREA (trom cover sheeti___Motor - Fine Motor Projected Duration____5-30-91 to 5-30-92
{Excludes School Vacations/Follows School Calendar)
PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's present achievemant and/or behaviors in observable and
measurable terms)  Peter is mildly hypotonic and uses imsature movemant patterns. Be prefers
whole hand and whole arm movement patterns in fine motor tasks but can use hands more pre-
cisely. Cocontractions of trunk, shoulder and bip girdle are less well developed than exp for
age. He enjoys using crayons and pencil - mostly sczibbling but can imitate horizontal and
vertical line. Can stack 6-7 cubes, prefers large blocks. Emjoys art activities - not cutting

with scissors. .
GOAL STATEMENT: (A goal is stated for each area checked on the cover page of this IEP. The goal should clearty specify the anticipated

outcome.) Peter will refine hand and finger movements so he can use scissors,

crayons to successfully participate in classroom art and prewriting activities. He will
be able to use blocks to participate in construction activities in the classroom.

DATE REVIEWED ACCOMPLISHED ____NOT ACCOMPLISHED___COMMENTS:

SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behaviorally stated, They are measurable interme-
diate Steps between a Student's prusent level of performance in an area and the desirad leve! of performance reflected in the goal state-
ment.)

#_] ORJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Lt by positry {OPTIONAL)
Peter will draw designs with various size |parents; EC
crayons, pencil or chalk that include cir- social worker
cular as well as horizontal and vertical |consulting v/
strokes private pre-
school & parent
EVALUATION PROCEDURES: Observation
Scheduled  Accomplished Comments:
Review Dates N
1 11/15/91 9 Q 1)
2) g Q 2
3) Q Q 3
4) g Qg 4
#_2 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Lk by powiry {OPTIONAL)
He will cut with scissors along straight | same as # 1
lines staying within 1/4" of line.
EVALUATION PROCEDVRES: Observation
Scheduled Accomplished Comments.
Review Dates Y N
1) 11/15/91 Q Q V)
2 O Qg 2
. Q0 a ¥
4) 00 4
5a Individue! cducation Program Goals and Objectives a9

Peter's Early Childhood IEP
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Figure. 4.3 (5 of 1

E QGnany Woop AR A
Special Education Division

N M individualized Education Program Goals and Objectives
1SIRIAI000 14003320408 (continued from previous page) Today's Date __5/30/91
Name: Pater Birthate: Grade: __Pre
o Ow W
GOAL AREA (from cover sheet)__Motor - Fine Motor Projected Duration _ 5/30/91 to 5/30/92

{Excludss School Varations/Follows School Calendar)
SHORT TERM OBJECTIVES AND CRITERION LEVEL:

#.3 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Pater will build with both large aad (Lacby poatony 7oPTIONAL)
smell blocks and legos making towezs, same as #1
bridges, roads, steps.

EVALUATION PROCEDURES: Obsezvation
Scheduled  Accomplished  Comments:
Review Dates Y

n1i-15-91 Q
9 _— Q
I
L 4 e

1)
2)
3)
4)

oooo=Z

e

#__ OBJECTIVE AND CRITRRIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Uty poton) {OPTIONAL)

EVALUATION PROCEDURES:

thodslad Accompiished  Comments:

Revidw Dates Y N

L) I &t N B

Q__._ . Qa9

_. . O a0 vy
2 0 4

R

#____ OBJECTIVE AND CRITERIA LEVEL . SERVICE PROVIDERS STRATEGIES AND MATERIALS
1Lt by positon) (OPTIONAL)

EVALUATION PROCEDURES:
Scheduled  Accomplished Comments:
Review Dates
1)
2)
3)
4)

1)
?)
3)
4

0000 <
0000Z

' White - GWAEA Cantral File |

i Yeliow - Loca! School District |
5b Individual Education Program Goals and Objectives | Pink - Parent !
Peter's Early Childhood IEP &9t
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Figure 4.3 (6 of 13)

CE Onany Woon AEA_
Spaciel Ecucaton Divison Individualized Education Program Goals and Objectives
('Zdul\lwl. WA 524044499 5-30-91
:m‘x Today's Date
Name: Peter Birthdate: Grade: Pre
Mo Dey i
GOAL AREA (from cover sheet)___Behavioral/Social  Projectsd Duration___ 5-30-91 to 5-30-92
(Adaptive) (Excludes School Vacations/Foliows School Calendar)

PRESENT LEVELS OF PERFORMANCE: (Statements describing the studant's present achievement and/or behaviors in observable and
measurable terms)  Peter usually follows classroom routines — often anticipates the next activ-
ity. He is easily distracted by people coming and going & noises. He tends to follow adults
who are isportant to him if they leave the area he is in. He seeks frequent adult attention
but can complete most activities in the 2-3 year old group independently. During fingerplays
he Sometimes participates and somatinmes has trouble sitting. He does best with individual
directions & reinforcesent.

GOAL STATEMENT: (A goal is Stated for each area checked on the cover page of this IEP. The goal Should clearly specily the anticipated
outcome) Peter will follow varied classroom directions given to a small group with only
one prompt and to large group with teacher or peer support. He will stay in assigned
areas or with group in spite of minor distractions. He will sit in circle type activity
without disturbing others & volunteering for non-verbal parts. He will wait for teacher

assistance for a few minutes & work/play indepandently for 5-10 minutes.
DATE REVIEWED ACCOMPLISHE! NOT ACCOMPLISHED____COMMENTS:

SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are measurable interme-
diat steps between a student's preserd level of performance in an area and the desired level of performance refiected in the goal state-
ment.)

#.1 OBJECTIVE AND CRITERIA LEVEL SERVIEE :m/%DERS STRATEGIES AND MATERIALS
Peter will usually follow directions that |parents; EC s vorkes {OPTIONAL)

are ot routine in a group of 4-6 children ¢ congultant ulting
when directions are given to the whole w/private pres 1,
group & are within his receptive language |,neech & ECSE dyring in-
abilities with no more than ocne prompt.  |tegration activities

EVALUATION PROCEDURES: Teacher observation
Scheduled  Accomplished Comments:
Review Dates N
111/15/91 g Q 1
2 Q Q 2
9 QQ 3
4) QQ 4
#_2  OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
(Lot by ponicr) {OPTIONAL)
He will follow directions given to his same as # 1
whole class with some individual follow-
up from an adult or a peer asked to help
him most of the time
EVALUATION PROCEDURES: Teacher observation
Scheduled Accomplished  Comments:
Review Dates Y N
1)11/15/91 Qg Q Y
2______. 00 2
3) _ g Q 3)
4) - 0O Q 4)
5a Indwvidual Education Program Goale ~nd Objectives 8/91

Peter's Early Childhood IEP




LUCY CHOISSER AND PAUL KIBURZ

Figure 4.3 (7 ot 13)

E QRANT Woob AEA
;i%g-sw Individualized Education Program Goals and Objectives

A $2404-2400

19193004700 0 1400 G2 8004 {continued from previous page) TodaysDate _5-30-91

Name: Pater Birthdate: Grade:____Pre
W 0w Y

GOAL AREA (from cover sheel)__Behavioral/Social Projected Duration _ 5-30-91 - 5-30-92
(Jdlptiw) (Excludes Schoo! Vacations/Follows School Calendar)
SHORT TERM OBJECTIVES AND CRITERION LEVEL:

#.3_ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will stay in assigned area for ac- (LM by poaey (OPTIONAL)
tivity or with the group when moving from | game as #1
place to place or on field trip in spite
of minor distractions like adult coming
or going or ordinary noises - most of
__time
EVALUATION PROCEDURES:  Teacher observations
Schodbl:d Accomplished Comments:
Review Dates

1)11-15-91
2)
3)
4)

1)
2)
3)
4)

o000
oooo=z

#4__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STHATEGIES AND MATERIALS
Peter will sit in a group activity (like {Lit b pesecr) {OPTIONAL)

circle time) without disturbing others same 23 §1
most of the time, and will wolunteer some-
times for non-verbal parts of activity,

EVALUATION PROCEDURES:  Teacher observations
Scheduled Accomplished  Comments:

Review Dates Y N

1)11-15-91
Q__
o
4)

1)
2)
3)
4)

Cooo
Co0oo

#5__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES A .D MATERIALS
Peter will wait for adult assistance when LRy ey (OPTIONAL)
he is stuck or finished an activity for

same 1
2-3 minutes a

EVALUATION PROCEDURES: Teacher observations

Scheduled  Accomplished ents:
Review Dates ol Comm

1)11-15-91
2)
3)
4)

1)
2)
3)
4)

0000 <
COoo0=Z

| White - GWAEA Central File
| Yellow - Local School Distric

50 Individual Educaton Program Goals and Objecives | Pink - Parent
Peter's Early Childhood IEP L
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EARLY CHILDHOOD THROUGH POST=SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

.. Figure 4.3. (8 0ot 13)
Special Education Divielon
o aps o Buosut individualized Education Program Goals and Objectives
13103084700 19003324400 (continued from previous page) Today's Date _S5=30-91
Name; Peter Birthdate: Grade:.____Pre
W Ow W
GOAL AREA (from cover shest)__Behavioral 'Social Projected Duration _5-30-91 = - 5-30-92
(Adaptive) {Excludes School Vacations/Foliows School Calendar)
SHORT TERM OBJECTIVES AND CRITERION LEVEL:
#.§ _OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
He will work or play independently for (LB possen (OPTIONAL)
5-10 minutes at home and at school same as #1
most days.
EVALUATION PROCEDURES: Tes cher/Parent report
Scheduled  Accomplished Comments:
Review Daies Y N
2 QQ 2
O Q0 3_.
4) —- Q Q9
#___ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
{Lunt by posiéon) (OPTIONAL)
EVALUATION PROCEDURES:
Sc_hedbled Accomplished Comments:
Review Dates Y N
I Q Q0
.. Q0Q a__
3) Qa3
4) Q Q 4
#____ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
by poniiery {OPTIONAL)
EVALUATION PROCEDURES:
Scheduled  Accomplished Comments:
Review Dates
Y N
1) Qg "
2) Qo 2
3) QQ 3)
49__ QQ 4) _
White - GWAEA Central File |
Yellow - Loca! School District -
8 Individual Education Program Goals and Objectives | Pink - Parent .
Peter's Early Childhood IEP 9!
R
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LUCY CHOISSER AND PAUL KIBURZ

Figure 4.3 (9 of 13)

GRANY Woop AEA .
L oneaon Divielon Individualized Education Program Goals and Objectives

Codar Rapics, U 524044499

131939046200 5-30-91

1400-332-840 Today's Date

Name: Peter Binthdate: Grade; Pre
Developmental/ o Ow W
GOAL AREA (from coversheet) ___Preacademic Projected Duration___5-30-91 to 5-30-92
{Excludes School Vacations/Foliows School Calendar)
PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's present achievement and/or behaviors in observable and
measurable terms.)  Peter matches pictures, shapes, identical objects. Color matching is not con-
sistent. He understands sets of one and two. He engages in representative play with adult sup-
port. He plays independently with a variety of toys. Running and tumbling, pasting, water play
are still favorites. Taking turns is beginning to develop. He oftan uses pushing or pulling to
get other children to play or to tell them not to ~. Be follows single step directions with
concepts at the 2 1/2 year level.
GOAL STATEMENT: (A goal is stated for each area checked on the cover page of this IEP. The goat shoukd Clearly specify the anticipated
oulcome.) Peter will match and identify basic colors and shapes and make sets of 3 . He
will follow simple one and two step directions inwvolving concepts appropriate to the 3
year level (sce obj. 6 & 7). Be will engage in representative play and group games with
other children, taking turns and using communication strategies other than physical

ones.
DATE REVIEWED ACCOMPLISHED _____ NOT ACCOMPLISHED____COMMENTS:

SHORT TERM OBJECTIVE AND CRITERION LEVEL: (Short term objectives must be bahaviorally stated. They are measurable interme-
diate steps between a student’s present level of performance in an area and the desired level of perfurmance refiected in the goal state-

ment)
#.1_ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS | STRATEGIES AND MATERIALS
o will : (L povter (OPTIONAL)

Parants; EC consultant
a) match 4 colors correctly most of & social worker

the time
b) identify 4 colors correctly ‘:::159 Jw/xin ® .
c) identify 3 shapes correctly preschoo ot /

EVALUATION PROCEDURES: Observation, trials during activities — Parents, teachers report
Scheduled Accomplished Comments;

Review Dates N

1)11/15/91 Qo 9

9 ______ QO Q0 2

___ ___ Qa9

4d__ QO QO 4

#_2  OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
{Uint by pesiton) (OPTIONAL)
He will make sets of one, two, or three See £ 1
cbjects by -~

a) getting requested # of things
b) idertifying sets (where is the one
with three?)

| EVALUATION PROCEOURES: observation, trials during activities — Parents, teachers report
Scheduled Accomplished Comments:

111/15/91 g g 1)
9 QO QO 2_ -
y ___ O Qg 9
4 ____ O Qg 9

5a indwidual Education Program Goals and Objectives 91
Peter's Early Childhood IEP
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING!
A COMPREHENSIVE OUTCOMES=BASED MODEL FOR SFECIAL EDUCATION

Figure 4.3 (10 of 13)

[E Grant Woop AEA

Special Education Divis'on

dorSmn v individualized Education Program Goals and Objectives
115309400 01 1400 32 448 (continued from previous page) Today's Date __5=-30-91

Name: Peter Birthdata: Grade:____Pre

o Dy ¥

GOAL AREA (from cover shee!)__Developmental/Preacademic _ Projected Duration 5-30-91 - 5-30-92
{Excludes School Vacations/Follows Schoo! Calendar)

SHORT TERM OBJECTIVES AND CRITERION LEVEL:

#_3 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
He will use objects in play with other Uy postery (OPTIONAL)
children in representative ways (e.g. See #1 plus con-

feed & put dolls to bed, run cars, play sultation w/ECSE
buying things at store, make "food" in classroom during
sand) integration
activities
EVALUATION PROCEDURES:  Teacher observations

Scheduled  Accomplished Comments:

Review Dates
1).11-15-91
9___
y__
4)

1)
2)
3)
4)

oooo<
ooo0=Z

#4__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
He will follow rules in simple group Lty posr (OPTIONAL)

games with other children — take turns
do actions (e.g. ring around rosy,
duck-duck-goose) most of the time

Same as #3

EVALUATION PROCEDURES: Teacher observations

Scheduled Accomplished Comments:
Review Dates

1) 11-15-91

1)
)
3
4)

@
oo0oo0<
ocogoo=Z

#_5 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Nhen he wants other children to play or (Uutty ey (OPTIONAL)
not to play he will use gestures, signs or| Sams as #3
words to tell them rather than push/pull
most of the time

EVALUATION PROCEDURES; Teacher cbservations
Scheduled  Accomplished Comments:

Review Dates

1)11~-15-91 g g 1)
2 o Qg 2
3 Qg Qa 9
4) g Q 4

| White - GWAEA Contral File

' Yellow - Local School Digtrict |

5b Individual Education Program Goals and Objectives ' Pirs - Parent B
Peter's Early Childvod IEP 891
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LUCY CHOISSER AND PAUL KIBURZ

Fi : 110t 13
QRANT WoOD AEA _
Special Education Division
Pl b AN Individualized Education Program Goals and Objectives
1S1B300 470001 1800 332,448 (continued trom previous page) Today's Date _5-30-91
Name: Peter Birthdate: Grade:__ Pre
(Mo Dy 0
GOAL AREA (from cover sheet)__Developmental/Preacademic  Projected Duration _ 5-30-91 - 5-36-92
{Excludes School Vacations/Follows School Calendar)
SHORT TERM OBJECTIVES AND CRITERION LEVEL:
#_6 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will follow simple directions in- (L by poste) Initial: (OPTIONAL)
volving language concepts appropriate to |(same as #3 1. interest appropriate ac-
the 36 month level (see ccoments) tivities
2. immediate environment
3. attention cues (face-to-
face oye )
EVALUATION PROCEDURES: 4. visual cues - assist if
Scheduied  Accomplished Comments: same/different; fast/slow; necessary
Review Dates Y N around; in front/in back; 5. appropriate reinforc
111-15-91  Q Q 1)___ next to: more, two, thres
?) QQ 2
3) Q Q 3
4) Q Q 4
#7___ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will follow simple 2-part direc- Lty posecny (OPTIONAL)
tions involving objects, actions and lo-
cations Same as #3 ses 6
EVALUATION PROCEDURES:
Scheduled Accomplished Comments:
Review Dates Y N
_____ Q 1
2)11-15-91 QQ 2
QQ 3
QQ 9
____ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
(et by pocor) {OPTIONAL)
EVALUATION PROCEDURES:
Schedyled  Accomplished ~ Comments:
Review Dates Y N
1) w I .
2 Qg 2
3) Qg 3
1 4) QQ 4
| White - GWAEA Central File |
| Yellow - Local School District -
5b Individual Education Program Goals and Objectives ! Pink - Parent ,
Peter's Early Childhood IEP 891
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

E Grany Wooo AEA
el Individualized Education Program Goals and Objectives
Conat Rapiss. (A 524044489 5-30‘ 91
!3&3&% Today's Date
Name: Peter Binthdate; Grade; Pre
M Dwy i

GOAL AREA (from cover sheet)__Salf-Help/Adsptive Projected Duration ___5-30-91 to 5-30-92
{Excludes Schoot Vacations/Follows Schoot Calendar)

PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's prasent achievement and/or behaviors in observable and

measurable terms.)  Peter is independent in eating. In dressing be needs assistance. He can put on

tennis shoes on his own. Ee uses the toilet about half the time. Ee washes his hands and dries

them but doesn't dry tham well. Bacause of the eczema On his hands it is important that he

rinse and dry well.

GOAL STATEMENT: (A goal is stated lor each area checked on the cover page of this IEP. The goal should clearly spacity the anticipated

oulcome.) peter will use the toilet independently, managing his clothes except for diffi-
cult fasteners, will wash and dry hands effectively. He will put on and take off outdoor
clothing, shoas, boots indepandently except for fastenings.

DATE REVIEWED ACCOMPLISHED NOT ACCOMPLISHED___COMMENTS:

SHORT TERM OBJESTV.. AND CRITERION LEVEL: (Short term objectives must be behaviorally stated. They are meatiurable interme-
diate Steps between a siudent's present level of performance in an area and the desired leve! of performarice reflected in the goal state-

ment.)

#_1_OBJECTIVE AND CRITERIA LEVEL SERVI?E:ROVIDERS STRATEGIES ANI') MATERIALS
He will use the toilet independently Pu'u;t s ”:C s (OFTIONAL)
pulling clothing up and down and having worker :muult w/
only occasional accidents. He may need private presch and
help with fastenings. parents
EVALUATION PROCEDURES: Parents, teachers report

Scheduled  Accomplished Comments:
Review Dales Y N
111/15/91 g Q 1
2. @O Q 2
3) Q Q 3
4) Q Q 4
#_2 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
{Lint by positon) (OPTIONAL)
He will wash, rinse, and dry hands so saze as #1
they are free of soap and dry when he is
done.
EVALUATION PROCEDURES; Parents, teachers report
Scheduled Accomplished Comments:
Review Dates Y N
111/15/91 Qg Q "
2 O Qo 9
%_ Qo Qa9
L S o = )|
5a Indwvidual Education Program Goals and Objectives 891

Peter's Early Childhood IEP
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Grany Woobp AE A | Hm

l E E "Special Education Division
Con hacion . Bodoasam Individualized Education Program Goals and Objectives
131020037000 14003928408 (continued from Drevious page) Today's Date _5-30-91
Name: Peter Birthdate: Grade: _ Pre
Mo Dey )
GOAL AREA (from cover sheet)__Self-Help Projected Duration __5-30-91 - 5-30-92

{Exciudes Schonl Vacations/Follows School Calendar)
SHORT TERM OBJECTIVES AND CRITERION LEVEL:

#.3 _ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Peter will put on and take off with help {Ladby ol (OPTIONAL)
only with fastening: Sazme as #1
a. fall jacket d. shoes (not tie)
b. winter coat e. easy boots
¢. hat & gloves

EVALUATION PROCEDURES: Parent /teachers report

Scheduled  Accomplished Comments:
Review Dates Y N

1)11-15-91
2
3)
4)

1)
2)
3)
4)

oooo
0000

#___ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
{Us By positan) (OPTIONAL)

EVALUATION PROCEDURES:;
Scheduled Accomplished Comments:;
Review Dates Y N
N Q Q1
9 Q Q 9
3y Q Q 39

Q QO 4

bh

#____ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
L by posibory {OPTIONAL)

EVALUATION PROCEDURES:

Scheduled  Accomplished Comments:
Review Dates
L)
2)

3

4)

1)
?)
k)
4)

0ooo<
coooc=z

| White - GWAEA Central Fie |
| Yellow - Local School District
b Indiviaual Education Program Goals and Objectives | Pik - Parent

Peter's Early Childhood IEP /91
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES~=BASED MODEL FOR SPECIAL EDUCATION

Example Two:

Jenny/Elementary School Level

The second example is of a child with a moderate mental disability and physical disability
who is enrolled in a self-contained classroom in her neighborhood school and is transferring
to a new teacher in the same school in the upcoming year. For the purpose of this example
the child will be referred to as Jenny.

Jenny's Long-Term Planning Worksheet with notes from the case facilitator is rrovided
(Figure 4.4). This worksheet is not included with the final documentation; the purpose is for
the case facilitator to summarize innotes the consensus of the group that will allow the desired
outcomes to be recorded on page 2 of the CEE and for the IEP to be developed. The case
facilitator may chose to record these notes on a separate sheet of paper or on the CEE page
itself as consensus is gained through the process. The notesare summarized on the worksheet
in this example to allow the reader to more readily see the connection with the identified
desired outcomes and the worksheet.
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LUCY CHOISSER AND PAUL KIBURZ

- Figure 4.4

Child's Name: _ Jenny

(1 of 2)

Date: 1/

/91

LoNGg-TERM PLANNING WORKSHEET
for Desired Qutcomes

Membaers of the educational team (parents and any involved school, AEA, and community agency parsonnel) will be
meeting to develop goals and services that are important to be included in Jenny 's educational program over the
next tew years. Please identify areas listed below that you think are important options or ekills for sJenny . Atthe IEP
conference we will discuss these areas, jointly identify desired program options and skills, and devalop the |IEP to support

our decisions regarding __Jenny 's educational program.,
Please review befare the IEP meeting in order to be prepared to enter into this discussion.

Progra:n Options

Ages 0-6

Community Education and Care
* In Home Child Care

» Day Care Center

* Pre-School

* liead Start

* A{ Risk Program

Early Childhood Special Education
 Parent Child Groups

* At Home Program

* Special Education Classroom

Suppont Services
* AEA

* Private
Other:

Notes regarding discussion or consensus:

Regular Education
* Readin

+ _Language Arts
* Mathematics

* Soclal Studies
» Science

* Physical Education

*  Music

¢ Before/After School Program

+ At Risk Program

Special Education = SSC

Private School

Support Services

* AEA SLP, OT, PT, APE
* Private

SSC. Reg. Ed. act. with 4th grade for 91-92;

family wishes Jenny continue to attend micddle and high school with her neigh-

borhood school regular education peers.

Intervention or services (time-limited or ongoing) needed for successful transition to the next program or educational set-

ting(s):

Transfer of use of lang. board to next class & community (current

SLP), cont. of computer act. (current teacher), monitoring scoliosis (new

PT).

74
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES=-BASED MODEL FOR SPECIAL EDUCATION

Figure 4.4 ~(2 of 2)

Community Options

Padicipates In:

s Play with neighborhood friends

+ Religious services/programs

+ Camp
¢/» Sports (swimming, soccer, gymnastics, etc.)
v Lessons (music, dance, ar, etc.)

o Library

« Clubs (scouting, etc.)

« Family outings (eating out, shopping, parks, etc.)

« Family events (visiting friends and relatives,

family occasions)

Skills for Success for Desirel Program and
Community Options
« Use self care skilis (dressing, eating, toileting)

¢. Use school success skills (lunch, playground, building

orientation} — mobility around school
« Use classroom success sKills (follow directions, partici-
pate in groups, work alone)
« Problem solve (consider altemative Solutions)
Be responsibie for parsonal belongings
Initiate activities, routines
Adjust to changes (routines, activities, people)
+ Relate needs

« Care for a pet » Make choices

+ "'yrsue a hobby + Get along with children

» Play board games + Piay alone and with othe:.

 Motor activity (shoot baskets, jump rope, *\ Trave! to identified school and community locations
ride bike, etc.) ¢ | Other:

Transportation Options

+ Car

+ Walk

+ Bike Uses school bus & city

(vith class)
+__Community transportation systen

Notes regarding discussion oabout community and transportation options: __ Tolerate changes in
routi 3 i alo jon-
seeki 1" oty of iate initiati id cunities £
interaction, be more independent in self-help & increase self confidence,.

Notes regarding discussion or consensus about skills for Success:

Parent Options for Information or Assistance
+ Understanding assessment, eligibllity for speciai educa- v/+ Communicating positively with new adults who will be

tion services, labels involved with my child
« Understanding legal rights o/¢ Amanging for non-classroom community activities
« Stating child's strengths and needs + Arranging for child care
« Stating goais for my child + Amanging transportation
« Finding out about program options + Finding out about costs of programs and sources of
« Talking to experienced parents about program options financial assistance
* Visiting program options « Obtaining or coordinating needed services for my chiid
+ Preparing my child for new programs or our family

7

Notes regarding discussion or consensus; Avenues to have positive communication with new
teacher: i ies.

Jenny's Long Term Flanning
Worksheet for-EaslyGChildhesd.and Grades K-5




LUCY CHOISSER AND PAUL KIBURZ

Figure 4.5 provides an example of the desired outcomes recorded on page 2 of the CEE, the team
recommendations for programming and support services, and the rationale for adding the
transition planning and integration goal areas and transportation service.

Figure 4.5

QGRANT WooD AR A
Special Educstion Division

4401 oon et a9 Comprehensive Educational Evaluation
13103004700
Harm Team Summary & Conclusions School Year 19 90 ~_ 91
STUDENT Jenny BIRTHDATE GRADE Elea.
(Piease Prinx) {Lasl) {Firn)) ™) (Mo Dey Yy
Case Facilitator / Position _Conaultant, Special Education Date:

Diagnostic Impressions:

Desired Outlcomes: List annuallong-term outcomes. Incorporate into IEP (1), Transition (T), and/or Modification to Regular Ed. (M)

Code:
LT, M
16T 1. Get along with children (i.e., : ice attention-seeking, increase variety of ap-
i propriate initiations, have opportunities for intsraction).
]
i.r é T| 2. Regular education axperiences for aocial interaction, friendship building, and
akill generalization.
T 3. Transfer use of language board and support to family in developing board for com-
sunity use.
b 4 4. Maintenance and continued skill building in use of the computer.
I67T 5 Maintain muscle strength, increase school ¢ community mobility.
T 6. Monitor scoliosis
I 7. Be mors independent in self-help.
! T Adjust to changes — next class
T 9. Fanily involve Jenny in community recreational activities.
T 110. ramily establish communication with new classroom teacher and become oriented .-
ney class routines.
S
Team Recommendations:

1. Continue educational programming in a special self-contained claas with integration into
age~appropriate regular educatioa classea and activities. Ner program will continue to
focus on programming in the following goal areas: Self-Relp/Daily Living/Domestic; Com-
munity; Recreation; Leisure; and Vocational and begin addreasing integration and transi-
tion planning goal areas thia apring.

2. Continue the following AEA support services: apaech/language; OT, PT, APK and add trans-
portation on the achool bus.

3. Plan with the fomily avenues for Jenny to continue her schooling with her neighborhood
regular education peers at the middle and high school levels.

Options Considered /Reasons Rejscted: (document at IEP conference)

1. Add transition planning goals and objectives to the IEP to aupport Jenny's transfer to
her new claas, asaiat in meeting her desired outcomes, and plan for her middle school
attendance.

2. Add integration goal to IEP to aupport desired outcomes of dncreasing social competesnce,
friendship building, and skill generalization,

3. Add transportation as a service; the family currently, by choice, White - GWAZA Cenvral File
transports Jenny to school by car. l;"n”:w';.l-::wm':ﬂ !

J

Jenny's CEE — page 2 ceeb Tean Summay & Conciusions

QT CAFY RVAILABLE 76 —
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING!
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATICN

Figure 4.6 provides an example of how the IEP Transition Planning present level of performance
and goal statement could be written to reflect the team’s consensus of long-term outcc:mes and
wranslate those outcomes into a goal statement that can be reviewed and addressed annually within

the IEP.
E GRANT WoOD AE A
Special Education Division Individualized Education Program Goals and Objectives
Coder Rapidi, A 52404-4400
:m Today's Date
Name: Elementary Primary Student -~ Jenny Birthdate: Grade: elenm
' oo Oy ¥
GOAL AREA (from cover sheet)____TSansition Planning — projected Duration 1-23-91 - 1-23-92

(Excludes School Vacations/Follows School Calendar)
PRESENT LEVELS OF PERFORMANCE: (Statements describing the student's .resent achievement and/or behaviors In observable and

me terms.
asurable tems.) Janny lives at homs with her parents and two older brothers. She will move to

the elementary intermediate NDT class in the fall of 1991. She is presently not participating
in any regular education or pesr interaction activities. Her school curriculum addresses
community interaction and skill building for community functioning.

GOAL STATEMENT: (A goal Is stated for each area checked on the cover page ot this IEP. The goal should clearly specify the anticipated
oulcome.) To assist the family, student, and team in planning for Jenny's smooth transition to
the next class, and to meet their long term goals for Jenny in the areas of social cospe-
tence, vocational, mobility, health monitoring, communication, and future living in community

settings.
DATE REVIEWED ACCOMPLISHED ____NOT ACCOMPLISHE___COMMENTS:
Jenny's Transition Planning Goal Statement :
5 Individual Education Program Goals and Objectes @91
e




LUCY CHOISSER AND PAUL KIBURZ

Examples of IEP objectives written to address desired outcomes that are to be included in the
transition planning goal area of the IEP (see Code T in left hand column on page 2 of CEE [Figure
4.5]) are provided below. A desired outcome as listed in Figure 4.5 is followed by a sample IEP
objective.

Desired outcome 1: Get along with children (i.e., reduce attention-seeking, increase variety of
appropriate initiations, have opportunities for interaction).

and
Desired outcome 2: Regulareducation experiences for social interaction, friendship building, and

skill generalization.

IEP example:
#__1__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Jenny will have on-going, positive interac- cb.'“"";“"" ctund é(r:r.IOf}AL‘). ‘e
- Tea z con- Cppo 0, cre-
tions with her same age peers in racre Junction with atd instructions will

ational activities throughout her educa-
tional experience to increase peer accep- |reg. ed. teacher, :n::ﬂ“:: and r:':i:::";:‘:
tance and learn interaction skills. team bldg. prin- Yy &8 SPProp.
cipal Jeany. (See comments below)
EVALUATION PROCENURES: Review by team each fall and at the IEKP conference
Scheduled  Accomplished Comments:  Jeam ideas included structured games,

Review Dates Y N turn-taking on the computer

1)_9/25/91 oo

2) 1-23-92 QQ 2

3 Qa9

4) QO Q 9

#2__ OBJECTIVE AND CRITERIA LEVEL I SFRYiVE PROVIDERS STRATEGIES AND MATERIALS

J ot dan L]

enny will increase her interactis by poter Service piSTIAN meet to

skills and her pesr acceptznce throughout
her educational cavesr sud during oppor-
tunities provided tiicuughout her school
day.

review opportunities and
develop timelines to expand
activities throughout the
91-92 school year (See
comments balow) .

EVALUATION PROCEDURES: Team meeting to review outcome of meeting

Scneauied  Accomplished  Comments: Ideas include art, language arts
Review Dales Y N
1) 9-25-91 oo "
2) oo 2
3 o T )
4) Qg a2 4

Desited Outcomes 1and 2 from Fig 45
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Desired Outcome 3; Transfer use of language board and support to family in developing board
for community use.

IEP Example:
#_3 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Jenny will transfer her skills of using her (L by ponten) (OPTIONAL)
communication board at school to the commu-| Parents; Speech/language patholo-
nity for use at home and with the ramily in| Sp/ Lang. gist will consult with
the community consultation with| the family re: design,
parents implementation, and
mon'toring.

EVALUATION PROCEDURES: Parent reports to speech/lang. path. & teacher
Scheduled  Accomplished Comments:

Review Dates Y
n.9&:2/8k Q
2 11/20-91 Q
91-23-92. Q
44-23-92 Q

1)
2)
3)
4

oCcoozZ

#_4__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Jenny will continue to use her cosmunication Lot by positer) (OPTIONAL)

board in her new classroom; she will maintain |Teacher; Sp/ Lang. | Current teacher & SLP and
present level and expand content and function [pathologist nev (1991) teacher and SLP
(see comm, & integration goal areas) will review comm. board,
procedures, and goals in

the spring of 1991.

EVALUATION PROCEDURES: Team meeting to report outcome of meeting

Scheduled  Accomplished Comments:
Review Dates

1)5/21/91
?
3)
4)

1)
2)
3)
4)

JO00
coDoZ

 Desued Outcome 3 fromfig 45

Desired Outcome 5: Maintain muscle strength, increase school and community mobility.
and
Desired Outcome 6: Monitor scoliosis.

IEP Example:
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#_5 OBJECTIVE AND CRITERIA LEVEL

Jenny will maintain her range motorically
through vocational activities that support
strengthening the spine,

SERVICE PROVIDERS
(Lt by powiecn)
Teacher

STRATEGIES AND MATERIALS
(OPTIONAL)
Add picking up atten-
dance slips to the IEKP
Vocational Domain in the
fall of 1991.

EVALUATION PROCEDURES: Team revisw in the fall to see if ir place
Scheduled  Accomplished Comments:

Review Dates Y N

1_9/25/91 g Q 1)

2) Q Q 2

3) QQ 9

4) Q Q 4

#_6_OBJECTIVE AND CRITERIA LEVEL
Jenny will maintain her muscle strength to
prevent scoliosis progression.

SERVICE PROVIDERS
(Lt by punitiery
Teacher; OT; PT

STRATEGIES AND MATERIALS
(OPTIONAL)
Annually consider activi
ties for:
* reaching bilaterally
* reaching left
* rotating clockwise to

T

EVALUATION PROCEDURES; Assess activities in the Fall &

left

IEP Rev.

Jenny will maintain her health status to
maximize participation in educational
activities.

Scheduled  Accomplished Comments: * upright sitting posturp
Review Dates N * carrying objects
1)_9-25-91 w = )] ¢ positioning materials
9 1-23-92 (0 Q 2 £o the rignt
3) QQ 3
4) QQ 4

#__7_OBJECTIVE AND CRITERIA LEVEL SERVICE_PMERS STRATEGIES AND MATERIALS

Teacher w/regular
communication

with parents.

(OPTIONAL)
Tean will review-annually-
the amount of zest Jenny
nesds during the school
day. Naps will be iacorpo-
rated into the daily rou-
t

EVALUATION PROCEDURES: Annual review; teacher & parent zeport

Scheduled  Accomplished Comments;

Review Dates Y N
Ww/3/2 . Qg Qg 1
9 ___ O Qa2
3) Qg 2
4) QQ 4
#8__ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Jenny will travel as independently as by pantery (OPTIONAL)
possible, using community resources & Teacher in con- |Teacher will assist the
school buses. junction with family in arranging for
parents and school bus transportation
transportation to and froa school.
offioe.
EVALUATION PROCEDURES: Review in Fall to check if Jenny is riding bus to school.
Schaduled Accomplished  Comments:
Review Dates
19/25/91 n__
____ 2)

3) 3)

oooo<
oooo=

4) 4)

- Desired Outcomes b and 6

rom Fig 4.5

S
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Desired Outcome 8: Adjust to changes to next clas.

[EP example:

#_9 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Jenny will become aware thst she is attend- Lt By postony (OPTIONAL)

ing a different class and will have a Teachers; student | Arrange a visit for
different teacher during tix 1991-92 school visit during students going to the
year. school day new class

EVALUATION PROCEDURES: _Teax meeting to review outcome of visit & if other
Scheduled  Accomnplished Comments: activities needed

Review Dales Y N
1).5/21/91 D Q Ye—
2) QQ 2
3)__. o o )|
4 2 0 4

'DS:.‘;lred Outcome 8 from Fig 4.5

v

Desired Ouicome 9: Family involve Jenny in community recreation activities.

IEP Example:
#_]10 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Jenny will participate in ccmmmity recre- (L oy posiery (OPTIONAL)
ational activities to increase stamina and Parents Parents will enroll
improve cosmunication, peer interaction, Jenny in community rec-
and behavior. reation center activi-
ties.

EVALUATION PROCEDURES: _Annually at the IEP conference with family.

Scheduled  Accomplished Commenis:
Revisw Dales N
1)1/23/92 o Q"
2)_. Q Q 2 ——
| Q Q3 -
4 _ _ Q4 .
,
51
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Desired Outcome 10: Family establish communication with new classroom teacher and become
oriented to new class routines.

IEP Example:

#_11 OBJECTIVE AND CRITERIA LEVEL
Janny's parents will incroase their under-
standing of the curriculum and schedule of | Teachers arrange

SERVICE PROVIDERS
(Lst by poaiian)

STRATEGIES AND MATERIALS
(OPTIONAL)

Parents will visit Jenny's

2)
J)

Cco0oo<
coooz2

4)

Jenny's new class for 1991-1992. with parents, class for 1991-92.
parents visit
EVALUATION PROCEDURES: Teacher or parent report at team meeting
Scheduled Accomplished Comments:
Review Dales
1)5/21/91 1), _

2)

<))

4)

Desired OQutcome 10 frombig 45
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Example Three:

A.J./High School Level

The third example is of a youth who is enrolled in a self-contained with integration (S.C.L)
program in high school and is in the middle of his junior year. He has had numerous absences
from school and has failed classes during the first part of the school year. For the purpose
of this example, the student will be referred to as A.J.

A.J.’s Long-Term Planning Worksheet with notes from the case facilitator is provided
(Figure 4.7). As with the other examples, the case facilitator notes are summarized on the
worksheet in this example to allow the reader to more readily see the connection with the
identified desired outcomes and the worksheet.
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Figure4.7 (10

Child's Name: A.J. Date:

LoNni-TerRM PLANNING WORKSHEET
for Desired Outcomes

Members of the educational team (parents, student, and ary involved school, AEA and community agency personnel)
will be meeting to davelop goals and services that are important to be included in _#- A.J. 's educational program
over the next few years. Please identify areas listed below that you think are important options or skilis for _ A.J, . At
the IEP conference we will discuss these areas, jointly identity desired program options and skills, and develop the IEP to
support our decisions regarding A.J. 's educational program.

Please review vefore the IEP maeting in order to be prepared to enter into this discussion.

Prograin Options
School Post-Schoo!
Regular Education nt
* Language Arts ¢ Full-time
* Mathematics o Part-time
+ Social Studies + At Home
* Science s Military
¢ Physical Educaiion o Other
* z°'°'9'éu"9"?9° Education
* Home Economics .
+ Industriai Technology T o Solet
+ Business Education
* Dnver's Education
(9 Electives
s A!Risk Program -
Special Education
Support Services
* AEA
¢ Private

Notes regarding discussion or consensus: _ Needs to pass required courses to qrad. with

classmates; needs to determine cost of car, income needed to obtain apt.

with girlfriend after graduation.

Intervention or services (time-limited or ongoing) needed fur successfui transition to the next in schoo! and post-school set-

tinge financial support for community college guidance counseling for career

intorest assessment and planning.

=== = 77
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A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

Figure 4.7 (2 of 2)

Community Options/Leisure Transportation Options
Home G Own car >
« Family car

« Cooks/bakes

« Plays games (cards, checkers, pocl, etc.) » Car pool
+ Exercises * Bke
« Listens to music, plays an instrument, sings * WaI}&
« Does maintenance wor¥ {house, garden, yard, car) * Tax', ,
. Foads + Public transportation
» Relaxes/slesps
+ Pursues hobbies Skills for Success in Desired School and
» Cares for_ pet . Post-School Options
« Spends time with family ¢ Go tudents
+ Watches TV <& Gets along with adults >
+ Other + Exers: nirol
Community
+ Participates in clubs, church groups + |mibates

usts

b activiti uiines
« Goes dancing +—Adjusts to change (routines, activities, peopie
Drives around + Uses Clas5ioom S ! ows directions, par-

+ Eatsout ticipates in groups, works ulone, uses study skills)
+ Goes shopping < _Leamns new skills >

+ Goes to movies + Relates needs

+ (Goes camping « Problem solves (considers alternative solutions)

+ Uses recreation facilities + Makes decisions

« Participates in individual, dual, or team sports « Represents self in meetings and for obtaining accom-
+ Jogs, power walks modations)

+ Atiends recreation classes « Travels to desired School and community locations
+ Socializes with friends/dates

» Waltches sporting events

+ Other

Notes regarding discussion or consensus about community/eisure options and transportation options:

Notes regarding discussion or consensus about skills for success:

Parent Options for Information or Assistance

» Understanding legal rights « Communicating positively with new adults who will be

« Stating child’s strengths and needs involved with my child

» Stating goals for my child « Arranging for non-classroom community activities
@Finding out about school and post-school program op- » Armranging ransportation

tions (>)Finding out about costs of programs and sources of

« Talking to experianced parents about program options financial assistance

+ Visiting program options @Obtaining or coordinating needed services for my child

« Preparing my child for new programs or our family

Notes regarding discussivn or consensus: Parents & student work with school social worker

on these options.

AJ's RTP Long-Term Planning Worksheet - Grades 6-12
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Figure 4.8 provides an example of the Desired Outcomes recorded on page 2 of the CEE and the
Team Recommendations for programming and support services.

’ Figure 4.8 -

[ ?._’ QRANY WoOD AEA
Special Education Division
SR Mo Comprehensive Educational Evaluation
134 700
Rianan Team Summary & Conclusions School Year 19 91 -__ 92
STUDENT A g BIRTHDATE _ GRADE __11
(Pioase Pint) (Last) (Firm) {M) (Mo Oay Ye)
Case Facllitator / Position __Consultant, Special Education Date:

Disgnostic impressions:

Desifed Outcomes: List annualiong-term outcomes. Incorporats Into IEP (1), Transition (T): an/or Moditication to Regular Ed. (M)

Code:
LTM
I 1. Graduate from high school by completing required courses for graduation.
7T Attend the community college for technical training or enter the military.
T Nork full-time after training; part-time during training.
'y 4. Live in own apartment
T 5. obtain own car.
I 6. Get along with adults
I 7. Learn new skills.
I 8. Adjust to changes.
Team Recommendations:

1. Continue §.C.I. program with a focus on graduation from high school on scrhedule.
2. Continue school social worker support services,

Ogtlons Considerad /Reasons Rejectsd: (document at IEP conterence)

White - GWAEA Central File
Yeliow - Loca! School District
Pink - Parent 8/91

A.J.'s CEE -— page 2
CEE-b Team Summary & Conclusions

§6 -




EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

Figure 4.9 provides an example of how the IEP Transition Planning present level of
performance and goal statement could be written to reflect the team’s consensus of long-term
outcomes and translate those outcomes into a goal statement that can be reviewed and addressed

annually within the IEP.

@ GRANT Woop ARA
’éﬁ.‘:‘ﬁm’:"‘” individualized Education Program Goals and Objectives

hpsbestovt+] Today's Date
Name: A.J. Binthdate: Grade: 21
(o Oay ¥y
GOAL AREA (from cover sheet)_Transition Planning Projected Duration __1-23-91 - 1-23-92

(Exciudes School Vacations/Follows School Calendar)

PRESENT LEVELS OF PERFORMANCE: (Statements describing the student’s present achievement and/or behaviors in observable and
measurabie terms.) A.J. has numerous absences and failed classes first Semester this yéar and his
likelihood of gradusting on schedule is diminishing. He currently lives at homs and works part-
time at & gas station; he does not know his hourly wage. He does not know the cost of obtaining

and saintaining a car or of renting an apartment and paying utilities and other living costs.
His parents are supportive but are focused on getting A.J. to school and, as & family, they have
done no long-term planning or identified avenues to help A.J. reach his goals.

GOAL STATEMENT: (A goal is stated for each area checked on the cover page of this IEP. The goal shouid Clearly specily the anticipated

OUlOMe.)  yo agsist A.J. and his family attain A.J.'s desired long-term outcomes of living in
an apartment, Owning a car, sttending technical training or the military, and subsequently work-
ing full-time and being self-supporting.

DATE REVIEWED _ ACCOMPLISHED NOT ACCOMPLISHED___COMMENTS:

A.J.'s Transition Planning Goal Statement
Sa Individua) Education Program Goals and Objectives 894

Examples of IEP objectives written to addess desired outcomes that are to be included in the
transition planning goal area of the IEP (see Code T in left hand column on page 2 of CEE [Figure
4.8]) are provided below. Objectives relatedto graduation were incluucd under the goal area Study
Skills in his IEP. A desired cutcome as listed in Figure 4.8 is followed by a sample IEP objective.
Desired Outcome 2: Attend the communir college for technical training or enter the military.

TEP example:

§7
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#_1 OBJECTIVE AND CRITERIA LEVEL
Yocatiaonal / Post-Secondarv: A.J. will
visit Kirkwood College in C.R. and talk to
an advisor about programs in industrial
technology.

SERVICE PROVIDERS
(Ust by peaiven)

A.J. & parents

STRATEGIES AND MATERIALS
(OPTIONAL)

Review with ocounselox
present job and intex-
ests to narrow/focus

A.J. will participate in an intake inter-
view with a Voc. Rehab. counselor to dis-
cuss vocational education services.

interest/ability
EVALUATION PROCEDURES: Appointment kept
Scheduled Accomplished Comments:

Review Dates Y N

1), a1

2) Q Q 2

3) Q Qo 3

4) o 4

# OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
s oy (Lt by iton (OPTIONAL)

A.J. and parents

Review transcript and
interests, abilities

Appointment kept

. EVALUATION PROCEDURES:

Scheduled Accomplisived Commaents:
Review Dates Y N
1) —_ Q Q 1
?)_ Q Q 2
3) Q Q 3
49 Q Q 4
#_3 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
A.J. will explore financial aid available 10 by poctary (OPTIONAL)
should he choose to enroll in a course of A.J. & his Visit to Kirkwood and
study at Kirkwood, Cedar Rapids campus. paxents talk with rinancial Aid
officer
EVALUATION PROCEDURES: Appointment kept
Scheduled Accomplished Comments:
Review Dates Y N
) Q Q"
2) oo 2
3) o Qg 93
4) o Qg 4
# 4 _ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
A.J. will discuss financial opportunities sty posstor) (OPTIONAL)

after high school with both employment and
further education

A.J., counseling
office set ap-

Contact JITPA and Voc.
Rehab. counselor

pointments

EVALUATION PROCEDURES: Appointment kept

Scheduled Accompiished Comments:
Review Dates Y N

Voo D 0o Y

A__. o a 2

3) 0 0 I

4) Qg Q &)
#_5_ OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
A.J. will contact an Army recruiter to see (Lt by pmetten) (OPTIONAL)

wvhat options are available through mili-
tacy sexrvice and will take military spti~
tiide test.

A.J. & parents

A.J. understands he must
have a diploma before
being recruited for
military servioce.

Scheduled  Accompiished Comments:
Revisw Dates
1)

| EVALUATION PROCEDURES: Appointment kept / test taken

2)

J)

N
0000<
coooz

4)

Desired Oulcome 2 frombig 18

6§
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSIT ION PLANNING?
A COMPREHENSIVE OUTCOMES=BASED MODEL FOR SPECIAL EDUCATION

Desired Outcome 3: Work full-time after training; part-time during training.

IEP example:

#_6_OBJECTIVE AND CRITERIA LEVEL
A.J. will complete an inventory to detez-
mine interest and ability for areas of

exployment

SERVICE PROVIDERS
(Lot by pository

Kirzkwood College

STRATEGIES AND MATERIALS
{OPTIONAL)

school counselor, Discuss with counselor

ppropriateness of apti-
tude eval. at Kirkwood;

review results of inven-
ory with counselor

EVALUATION PROCEDURES: Inventory completed and evaluated

Schoduled  Accomplished Comments:
Review Dates

1)

2)

3

4)

n
oo0oo<
cooo=

#_7_OBJECTIVE ANC CRITERIA LEVEL

'{nanci s
A.J. will determine what his income would
be if his employment at the gas station
were full-time.

SERVICE PROVIDERS
(Lint by pomitor)

A.J., Resource
teacher

STRATEGIES AND MATERIALS
{OPTIONAL)
Talk to staticn owner;
may need to contact Job
Service to detemmine
deductions withheld from
V4

EVALUATION PROCEDURES: Nages minus deductions calculated

Scheduled Accomplished  Comments:

Review Dates Y N
9 QQ
2) gaQ 2
3 Q Q 3
4) QQ 4
Desired Qutcome 3 “from Fig 4.8
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Desired Outcome 8: Live in own apartment.

IEP example:

#_8 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Living Arrangaments: (Uit poutery (OPTIONAL)
A.J. will budget monthly living expenses |A.J., teacher b Ask employer how much
for independent housing, transportation $/hr. he is making
and food, based upon full-time employment > Calculate & of incoae
at the gas station. for living expenses.

EVALUATION PROCEDURES: Completed budget

Scheduled  Accomplished Comments:

Review Dates Y N

n_ Qg "

2) Q Qg 2

9 Q Qg 9

4__ Qg 4
#_9 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
A.J. will look at available apartments in by gty (OPTIONAL)
___ and will explore cost of monthly rent |A.J. and parents | Check ads in newspaper,
and utilities. may nead to contact

phone, water, electric &
gas cocpanies.
EVALUATION PROCEDURES:Apartments visited / costs calculated !
Scheduled  Accomplished Comments: ‘

Review Dates Y N

h— . Q00

9 Q0 Q 2

9 Q0 Q 3

9 0 0 9

83




EARLY CHILDHOOD THROUGH POST=SCHOOL TRANSITION PLANNING:
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Desired Outcome 5: Obtain own car.

IEP example:

#10 OBJECTIVE AND CRITERIA LEVEL SERVICE PROVIDERS STRATEGIES AND MATERIALS
Mability: (L poaen) (OPTIONAL)

A.J. and his parents will discuss his need |A.J. and his Check ads in newspaper,

for a car and the cost to purchase, in- parents visit used car deslers,

sure, and maintain it. contact insurance agent.

EVALUATION PROCEDURES: Costs calculated.

Scheduled  Accomplished Comments:

Review Dates Y N
Ww._ g anm _—
2) QQ 2
3) Q Q 3
4 Q Qa 4
91
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Summary and Recommendations for Developing IEP Objectives

The three examples can only illustrate ways particular teams have determined toaddress individual
desired outcomes of particular students. As educators gain more experience in approaching
educational intervention in terms of long-term, desired outcomes and designing interventions to
address these goals, we will learn much about the most useful and efficient way for teachers and
team members to include these activities within the IEP and educational process. These examples
are offered as just that; teachers and team members are encouraged to design educational
interventions and IEP’s that best meet their student’s needs and are useful to the personnel involved
in implementing the IEP goals.

Educators are advised to write the objectives in behavioral, outcome-related terms related to the
desired outcomes identified in the CEE process. All of the examples above did not fulfill the
advice regarding student-centered, behavioral texms, but did address the identified desired
outcomes. Rather than referring tothe previous examples, it may be more useful to view the writing
of the okjective from the perspective of what the objective is intended to accomplish. For the
purpose of this discussion, lets us consider a faw examples.

A typical occurrence is a student who does not have occupational areas of interest developed or
is unable to assess those without some assistance. So the team writes the following objective,
“Ralph will take an interest inventory with the guidance counselor.” The student then takes the
inventory and at IEP raview the team marks accomplished. Because time has passed since the
objective was written, they may or may not review the original intent (i.e., the student has
identified, preferred areas of occupational interest). However, if the team had phrased the
objective, “Ralph will identify his preferences for occupational areas”, listed the guidance
counselor as a service provider, and the inventory as a strategy, the team wouid be more apt to
review based on the intended outcome and develop alternative strategies if the original strategy did
not meet the intent.

Anothe: ‘ommon objective seen on student IEP’s is, “Referto DVR.” The purpose of the referral
is not clear. Could it be for support for postsecondary educational support, job training, evaluation,
or exactly which service? Again, it is preferable to phrase the objectives in terms of the intent so
if DVR services are unable to meet that intent or if the student is not eligible for DVR services, other
strategies could be explored.
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Chapter 5

POST SCHOOL

COMMUNITY ADJUSTMENT IN THE LEAST RESTRICTIVE ENVIRONMENT
¢ Interagency Collaboration  <Follow-Along / Follow-Up
 Program Evaluation and Consumer Satisfaction

Scerviges

Chapter Two outlined the Area 10 Transition Planning Procedure as well as specific consider-
ations which are addressed as students move through the educational system. The end result of
such planning is to prepare individuals to move from the educational service system into preferred
community options. Chapter Five will review specific post-school considerations which support
community adjustment for individuals with disabilities.

Community Adjustment

in the Least Restrictive Environment

Initial activities and focus at this level are on the adjustment of the graduate to the desired
educational and/or community options that were identified while in school and for which the
student was prepared. The graduate’s success and any time-limited or ongoing services to support
that success are reviewed regularly during the first year post-school for students who are obtaining
services froman adult service agency oreducational institution. For students who are not affiliated
with suchan agency, the graduate’s status is reviewed and assistance offered at a six-month follow-
along contact by members of the Transition Advisory Committee. At this point, unless the
graduate is in a training program, the focus is on present adjustment and satisfaction with his/her
current status rather than a preparatory focus that is expected when the graduate was a student in
the educational system, Ideally, the student, with family involvement, has a school developed plan
they are using to obtain and/or maintain post-school desired outcomes.

This chapter addresses organizational structures and activities that can support community
adjustment post-school.

43 —_—
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Interagency Coliaboration

Perhaps the greatest strength of transition efforts in Area 10 has been the interagency collaboration
and cooperation elicited from community service providers, educators, administrators and family
members. The vehicle for this collaboration and cooperation has been the Transition Advisory
Committee (TAC). The TAC provides a foundation which facilitates interagency cooperation,
communication and linkage. If transition efforts are to be successful it is imperative that a strong
advisory committee be in place. See Appendix B for specific strategies fordeveloping a Transition
Advisory Committee.

The Transition Advisory Committee is the mechanism for operationalizing and coordinating the
ongoing commitment to develop and enhance resources which support transition services and
option availability for students with disabilities. The TAC provides a monthly forum for the
discussion of the many complex issues that are associated with the development of amore effective
transition planning process and the initiatives which strengthen and support that process.

Role of the Transition Advisory Committee

A Transition Advisory Committee addresses multiple concems. It is a group that plans, initiates,
and coordinates action. No single agency controls the direction or decision making of the group.
The TAC is held together by shared ownership and a common vision. In addition, the TAC:

« Provides a forum for educators and adult providers to share information regarding
the types of services they provide.

+ Identifies service delivery gaps.
s  Develops and submits cooperative grants to address service delivery gaps.

« Assists in the development, implementation, monitoring, and evaluation of transi-
tion planning procedures.

+ Evaluates transition planning efforts by conducting follow-up and follow-along
contacts with special education graduates.

»  Sponsors and provides information dissemination cfforts to a range of audiences
regarding transition planning, service options, and related issues.

¢ Plans and implements cooperative strategies to increase public awareness of the
transition needs of students and outcomes of graduates with disabilities.

+ Acts as a forum for cooperative, area-wide planning and the development of
interagency agreements among various service providers.

 Oversees and provides input into transition related products developed in Area 10.

In summary, area transition activities are developed and supported with the involvement of
members of the Transition Advisory Committee. The key to a healthy Transition Advisory
Committee is the development of alevel of cooperation, trust, communication, and linkage among
the key agencies that allows the TAC to function in these roles.
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Key collaborative activities

The TAC has engaged in many activities which have been effective in helping the TAC meet its
goals. Inthis section key transition activities conducted by the TAC in Area 10 are described under
the following areas:

1. Establishment of the Area 10 Transition Advisory Committee
Development of transition planning procedures
Increasing/enhancing an array of service options

Information dissemination efforts

Public relations and marketing

Impacting rural service delivery and options

Collaboration

Follow-along and follow-up of graduates from special education and program
evaluation

el A o o

Each of these key TAC activity areas is described briefly below.

TAC Key Activity Area 1:

Establishment of the Area 10 Transition Advisory Committee.

The establishment of an advisory committee by a group of area educators, service providers,
parents and administrators is the first step an agency or area group considers in initiating tran-
sition activities. The TAC is able to assess local need, identify resources, prioritize activities,
and coordinate transition activities into a cohesive system. The development of a committee is
discussed in Appendix B.

TAC Key Activity Area 2:

Development of transition planning procedures.

Transition planning procedures are typically an early and ongoing activity of the TAC. The
procedures define the content of transition planning, how transition participants interact in the
process, and how the plans are incorporated into the system. Area 10's transition planning pro-
cedures as developed to date by the TAC are described in Chapter Two.

TAC Key Activity Area 3:
Increasing/enhancing an array of service options.
Transition planning activities assume options exist to which the students may transition. A
major TAC activity is to develop and strengthen an array of adult service and resource options
so students do in fact have viable options. The activities for increasing/enhancing options that
have been addressed in Area 10 include:
a. Post-Secondary Education Activities
1. Develop Project Vital, a post-secondary educational option at the cornmunity
college for students with disabilities.
2. Provide support, information, and referrals to Project Vital.
b. Recreational-Leisure Activities

1. Participate in local committees of teachers, parents, TAC members and city
recreation personnel to explore alternative uses of non-work time for adults

g0

89




EAR™.! CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:!
A CO«:"REHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

with disabilities. Many individuals work odd hours and often have not devel-
oped ways to spend non-work hours during the day when friends and family
members are working, or for those in group homes, group home supervision is
not available.

c. Living Arrangement Activities

1. Advocate for the development of smaller residential options for persons with
disabilities, especially in the more rural counties.

d. Employment Activities

1. Participate in innovative projects. For example, the TAC collaborated with
Options of Linn County, the local schools, GWAEA, and the Iowa Bureau of
Special Education in a project to develop and demonstrate procedures to assist
young people with moderate and severe/profound disabilities to transition to
supported employment situations (Steele, et al., 1990).

2. Collaborate with local schools, GWAEA, rehabilitation facilities, and the Uni-
versity of Towa and support federally funded projects in the area. For ex-
ample, TAC members collaborate with a federally funded project providing
supported employment to seniors with disabilities in a dispersed heteroge-
neous placement model.

3, Advocate for community based employment options for persons with disabili-
ties.

4. Communicate with Kirkwood Community College Handicapped Services Pro-
gram, specifically the Job Coach Training aspect, as to consume:' needs and to
obtain training for school and service provider job coaching personnel.

5. Communicate with the state supported employment task force of the Iowa
Transition Initiative.

TAC Key Activity Area Four:

Information dissemination efforts.

Educators, parents, service providers, students and administrators require information about the
transition planning process, educational and service options, and area resources in order to
participate in transition planning and to improve transition related services. The Area 10 TAC
recognizes that there is no one “magical” strategy and that TAC members must have an array of
information dissemination strategies at their disposal. The TAC has disseminated such informa-
tion in some of the following ways:

a. Utilize the AEA LINKER, an area-wide newspaper, as a means to disseminate
transition information to all educators in Area 10. The LINKER includes a spe-
cific transition section which is edited by the Transition Specialists with content
provided by the TAC.

b. Provide content to the Parent Educator Partnership (PEP) Newsletter as a means to
provide information to parents and increase awareness of workshops, courses, etc.,
which may be available.

c. Develop a two-hour staff development course on transition and transition planning
offered through the AEA Staff Development Program,

d. Offer building, district, or county informational forums on transition planning and
related issues. Upon request, these forums are developed and delivered by TAC
members. Information on the availability of these forums is made known through
the various newsletters. G6
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e. Offer the NEXT STEPS course, a fifteen-hour course in educational advocacy for
parents and educators.

f. Develop an area service directory. This directory outlines adult service providers
in the area and is provided to parents and educators. The directory is kept current
through the inclusion of a one page insert in the LINKER newspaper.

Offer a Future Fair or Transition Fair for students and parents.

Develop a toll-free information and referral service. The United Way Information
and Referral Service and Area 10 Transition Advisory Committee coordinate ef-
forts to expand the information provided through the existing area wide toll-free
number to be responsive to calls from teams, families, or persons with disabilities
to identify needed resources. Provide training to 1&R personnel regarding com-
munity services available for persons with disabilities and identify persons in each
county to serve as local resource persons to I&R personnel.

i. Provide an J&R informational and referral brochure and a billfold sized card with
the toll-free number to all seniors and their parents at the senior staff out confer-
ence.

Fw

TAC Key Activity Area Five:

Public relations and marketing.

Members of the TAC realized that ccnmunity awareness of transition activities, our goals, and
successes is important for community support of our educational and service programs and of our
students and graduates as they seek their place in the community as adults. The TAC engages in
the following activities to increase community support and awareness:

a. Establish a PR/Marketing subcommittee of TAC.
b. Establish a dialogue with local TV, radio, print media.

¢. Communicate importance of transition planning and the need to have supports
available in the community for persons with disabilities.

d. Submit letters to the editor and guest columns to the newspapers on transition re-
lated issues.

e. Communicate through existing community service organizations, (i.e., Civitan,
Chamber of Commerce, Public Relations Association).

TAC Key Activity Area Six:

Impacting rural service delivery and options.

Any service delivery area consists of a mixture of educational and service agencies funded and
organized through a combination of federal, state, area, and county organizational structures. In
Area 10 seven counties have joined together to address services and student outcomes across these
organizational structures. However, local issues are not always adequately addressed by the area
wide TAC. Therefore, one activity of the TAC is to assist in forming local transition advisory
groups by county to address local priorities and resource allocation. The TAC:

a. Assures that each county has representation on the Area 10 Transition Advisory
Committee.

b. Identifies specific individuals in each county willing to serve as resource persons
to the United Way Information and Referral Service.

C. Assists in developing local transition advisory groups in the five rural counties
within AEA 10. Through communication and collaboration among the County

97 —
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Board of Supervisors, educators, parents and adult service providers, the ccunty’s
specific needs can be identified and strategies can be generated at a local level.
Local transition advisory committees may also provide:

1. A communication bridge to the Area 10 TAC; an opportunity tc address global
rural issues across counties at the Area 10 TAC;

2. A vehicle for information dissemination efforts;

3. Local input and impact on the development and implementation of transition
plans for students;

4. Local follow-along/follow-up of local graduates; and

5. A vehicle to impact long-term planning in each county by identifying needed
resources.

TAC Key Acivity Area Seven:
Collaboration.
Members of the Area 10 Transition Advisory Committee are effective in thcir efforts in part due
to their ability to collaborate with local and state individuals in the area of transition. This active
involvement includes some of the following activities:
a. Advise, support and assist in the development of all initiatives related to transition
in our area.

b. Collaborate with area educators, parents, and community service providers.
¢. Collaborate with Iowa Transition Initiative and State Bureau of Education person-

nel.

d. Encourage participation of community service providers in transition planning
meetings.

e. Support and advocate for transition related initiatives such as statewide system
change grants.

TAC Key Activity Area Eight:

Follow-Along/Follow-Up and Program Evaluation.

Assisting graduates in need of assistance and measuring the effectiveness of school and transition
programming and processes are critical activities in which the TAC members participate. The
TAC members base their degree and type of involvement in TAC key activities one through seven
based on the information gained through follow-along/follow-up and other program evaluation
activities. Follow-along, follow-up, and program evaluation as implemented in Area 10 is
discussed in the remainder of this chapter.

In_summary, the Transition Advisory Committee provides the foundation for transition efforts
in Area 10. The committee is the key to facilitating cooperation and communication and linking
key service systems. It is Loped that this chapter provides a brief overview of recommendations
and strategies found to be successful in meeting many of our gcals. Specific information relating
to any of the strategies or activities outlined can be obtained by contacting the Transition
Specialists in Area 10.
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Follow-Along/Follow-Up

The true success of any planning process can best be measured by the outcomes of individuals who
have had the benefit of receiving transition planning and the needed services. Typically, a follow-
up study is the tool used to investigate what happens to a group of students after an event has
occurred (Levine, Allen, & Wysocki, 1986). As students with disabilities exit school with the
benefit of transition planning as part of the IEP, one measure of the efficacy/effectiveness of the
transition planning process and the educational system is information gathered from follow-up
contacts with our graduates. Assessing the status of former students is imp. tant in several
respects. It allows the system to (Kearns, 1990):

1. Gather information which will enable educators to better prepare students for post
school success. '

2. Document continuing needs of former students as a means to impact curricula and
school practices.

3. Build a data base which may impact or influence public policies.
4. Determine which aspects of the planning process need to be modified.

5. Review the adult needs of persons with Cisabilities and attempt to determine prior
to graduation which community service providers might assist in the transition
process.

6. Provide a mechanism for providing follow-along support and a vehicle to provide
opportunities for individuals to reenter service systems.

7. Determine “consumer satisfaction” with their present situation.

In this section a recommended time line of the follow-up process is provided. Follow-along
services to provide opportunities for graduates to obtain assistance as adults are incorporated into
the follow-up process. A description of the tools and steps used to develop the process is then
described.

Time Line

1. Early Childhood - High School

a. Long term educational plans are developed and refined based on identified
family, student, and team desired outcomes.

b. Specific transition planning activities are included in the IEP.
¢. During High School, an objective is included on the transition planning goal

page that follow-along contacts will be made by members of the TAC at desig-
nated intervals.

2. Senior Staff Out

a. Case facilitator (in Area 10 the Consultant or Work Experience Coordinator is
the case facilitator) completes the Student Information: Follow-along.

b. Case facilitator provides brochure and wallet-size card from United Way In-
formation Services.
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c. Case facilitator informs the student that someone from the TAC will be con-
tacting them in 6 months to see how they are doing and if any assistance is
needed. Tells the student additional contacts will take place at 1 year, 18
months, and 2 years after they graduate.

d. Case facilitator informs the student that should they have difficulties they can
contact I & R and/or the agency with whom they are involved.

e. Transition specialist(s) conducts student record reviews to determine the de-
gree and type of transition planning occurring within the educational system in
Area 10 (this is a program evaluation activity that occurs every three years).

3. Follow-up/Follow-along contacts

a. M@mhs_ﬁm_ﬁmdum Telephone contacts are made by
TAC members involving a limited number of questions pertaining to the fol-
lowing issues: (a) work/school status; (b) living situation; (c) social/leisure;
and (d) needed assistance. If assistance is needed a verbal referral is made or
other helpful information shared.

b. One Year/2 Years Post Graduation. TAC members secure another release of
information, complete face-to-face interview with the graduates, and provide
information about any needed assistance.

Tools and Process

This section will examine the steps involved in the development and implementation of i + follow-
along/follow-up process in Area 10.

Step One:
Establish objectives of and roles in process:

The first step in the development of the follow-up/follow-along process was the establishment of
the goals or objectives of our process. The Transition Advisory Committee identified iwo primary

goals for this component:
1. To collect information which would assist in modifying and enhancing the current
planning procedure.

2. Todesign a manageable process to collect information and provide a vehicle for
follow-along assistance to graduates.

In addition, the roles of the Transition Specialists and the Transition Advisory Committee were
delineated. The role of the Transition Specialists is to:

1. Coordinate all aspects of project.

2. Develop in collaboration with the TAC interview tools and related protocots.
3. Chair the TAC follow-up/follow-along subcommittee.

4, Provide training on conducting follow-along/follow-up interviews.

The role of members of the Transition Advisory Committee is to:
1. Serve in advisory role to all aspects of the process.
2. Assist in developing student interview forms. 1 ()

2
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3. Conduct student interviews post graduation.

4. Identify time lines and strategies to be included in the follow-up/follow-along pro-
cess.

Step Two:

Design data collection tools:

Based on the objectives of the follow-up/follow-along project, instruments are developed to
provide pertinent useable information. Data collecticn tools developed in Area 10 include
Information from School Records, Degree of Transition Planning, Interview, and Interviewer
Handbook (See Appendix C). These tools were developed with input from the TAC, Pat Sitlington,
Iowa Department of Education, the Iowa Statewide Follow-Up Survey Questionnaire (Iowa
Department of Education,1988), and the Iowa Transition Initiative Interagency Development
Committee.

Step Three:
Identify graduates and gather identifying inforn:ation:
An areamay decide tointerview all graduates or a sample of graduates froma given year. A sample
may be appropriate for the follow-up purposes; however, for follow-along activities it is suggested
that all students be included. Identifying information is obtained in two ways:
1. Basic identifying information is recorded on the Student Information; Follow-

along form (Appendix C) at the Senior Staff Out conference for each graduate. In

Area 10 the Consultant, Special Education or the Work Experience Coordinator

serve as the case facilitator for the conference and record this information and re-

turn it to the Transition Specialists.

2. The Degree of Transition Planning form (Appendix C) is used to obtain data on

the degree of transition planning that has occurred, the consideration of transition
related objectives in the students’ IEPs, and school and community participation in
the IEP and planning process. This information is useful for sharing with educa-
tors regarding their current practice and areas in which they may wish to focus for
improvement in order to better address post-school needs of their students. Infor-
mation gleaned from this review in Area 10 was used to strengthen the existing
transition planning process by starting long-term planning earlier; using the 3 year
re-evaluation as a vehicle to assist in developing long-term plans; and focusing on
long-term desired outcomes for students. This type of record review may be con-
ducted every two or three years rather than annually.

Step Four:
Train interviewers:
In Area 10, members of the TAC conduct the interviews with the graduates.

In order to prepare for data collection, it is necessary to train the interviewers in interview
techniques and how to probe for further information if necessary. In addition, confidentiality
shouldbeexplained toeach participant in the study. Confidentiality can be maintained even though
name, addresses and phone numbers need to be shared with the interviewers.

Transition Specialists provide training to TAC members on the administration of graduate

interviews. TAC members are provided Interviewer Handbooks and Interview Forms (Appendix
C) for the individuals assigned 0 them.
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Step F.ve:

Conduct the interviews:

All surveys are completed within a 2-month time frame over the summer. Some importantaspects
to consider when conducting the survey include the following:

1. Telephone contact with each student should be attempted at various times of the
day, evening and week to arrange a face to face interview. If a face to face inter-
view cannot be scheduled, a telephone interview may be completed.

2. Itis important to note each attempt made as well as the time of day. Subsequent
attempts should be made at different times and on a different day of the week.

3. The data collection process and procedures cannot be overlooked and must be
taken seriously in order for the data to provide reiiable and valid information.

Step Six:

Compile, analyze and report the results: :

All completed surveys are compiled and reviewed to insure that all information has been obtained
and the correct number of responses for each item has been selected. Results are analyzed in light
of the purpose of the study and displayed in a format that allows a variety of readers or viewers to
see needed changes and positive outcomes. Avenues to discuss the results and plan with different
groups are arranged so the data is indeed useful and used.

Area 10 developed, field-tested, and refined this follow-along/follow-up process and accompany-
ing tools with the Area 10 graduates from the class of 1990. Although the information gained has
met our goals for the process, one question regarding any follow-up data contirues to be
unsatisfactorily answered. That question is, “What outcomes indicate success?” The difficulty is
that we can only define success based on our values about what are good versusnot good outcomes.
In considering this issue, we have come to believe successful outcomes are individual for each
student and no outcorie can be defined successful or unsuccessful without considering the
outcomes that are desired by the student and his/her family and their satisfaction with outcomes
once experienced as graduates. For example, living at home with one’s parents may be successful
for one student but considered unsuccessful for another.

As teams become more proficient at identifying and recording desired outcomes within the IEP,
individual desired outcomes can be transferred to the follow-along/follow-up questionnaire. Post-
school outcomes for each individual can then be compared to the previously identified desired
outcomes as a measure of success and the effectiveness of our educational and planning systems.
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Program Evaluation and Consumer Satisfaction

Follow-up data and the comparison of individual ¢=sired and obtained post-school outcomes as
proposed in the preceding section offer measures for program effectiveness and consumer
satisfaction. Although this type of evaluation is long overdue and is a necessary component,
attention to program effectiveness and consumer satisfaction need to be addressed throughout the
model levels.

Although we are opposed to an evaluation process that is costly or uses resozrces that are better
devoted to educational planning and intervention, we do advocate for attention to effective
programming and consumer satisfaction throughout the Area 10 Transition Model levels. We
attempt to address evaluation through the model process rather than create an additional system.
Some of the model processes that address program evaluation and consumer satisfaction include:

1.
2.
3.

w

Activities to include the student and family and their preferences;
Inclusion of transition planning into IEP planning and the IEP;

Supporting implementation assumptions such as school improvement, availability
of an array of service options, collaborative teaming, and interagency collabora-
tion,

Student record review to deters :\ne levels of area-wide model implementation;
Follow-along with and follow-up of graduates;

Parent participation on the Transition Advisory Committee and school commit-
tees; and

Opportunities for positive education/family relationships through training and ac-
tivities and services of the Area 10 Parent Educator Partnership program.
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Child's Name: Date:

Long-TerRM PLANNING WORKSHEET
for Desired Outcomes

Members of the educational team (parents and any involved school, AEA, and community agency personnel) will be
mesting to develop goa's and gervices that are important to be included in________'seducaticnal program over the
next few years. Please identify areas listed below that you think are important options or skillgfor . Atthe lEP
conference we will discuss these areas, jointly identify desired program options and skills, and develop the IEP to support
our decisions regard'ng __ 's educational program.

Please review before the IEP meeting in order to be prepared to enter into this discussion.

Program Options
Ages 0-6 Ages 6-10
Community Education and Care Regular Education
» In Home Child Care * Reading
» Day Care Center « Language
 Pre-School o Mathematics
o Head Start « Social Studies
« AtRisk Program «' Science
Early Childhood Special Education ~« Physical Education
« Parent Chikd Groups e At
« AtiHome Program * Music
« Special Education Classroom « Before/After School Program
.|« At Risk Program
Support Services “Special Education
. |A:fEil'\ : Private School
. Private . &
Other: o. ABA Se
| : Private

Notes regarding discussion or consensus:

Intervention or services (time-limited or ongoing) needed for successful transition to the next program or educational set-

ting(s):

Figure 2.3 - page 1012
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LUCY CHOISSEK AND PAUL KIBURZ

Community Options

Play with neighborhood friends
Religious services/programs

Camp

Sports (swimming, soccer, gymnastics, etc.)
Lessons (music, dance, art, etc.)

Library

Clubs (scouting, etc.)

Family outings (eating out, shopping, parks, etc.)
Family events (visiting friends and relatives,
family occasions)

Care for a pet

Pursue a hobby

Piay board games

Motor activity (shoot basksts, jump rope,
ride bike, etc.)

Transportation Options
* Car

* Walk

* Bike

* School bus or van

» Community transportation system

Notes regarding discussion or consensus about community and transportation options:

Skilis for Success for Desired Program and

Community Ontions

» Use self caro skills (dressing, eating, tolleting)

* Use school success skills (lunch, playground, building
orientation)

* Use classroom success skills (follow directions, partici-
pate in groups, work alons)

» Problem solve (consider alternative solutions)

* "3 responsible for personal belongings

.Nitiate activities, routines

Adjust to changes (routines, activities, people)

Relate needs

Make choices

Get along with children

Play alone and with others

Travel to identified school and community locations

Other:

Notes 1 .garding discussion or consensus about skills for success:

Parom Optlons for information or Assistance

* Understanding asussmont. ollglblllty for special educa-
tion services, labels

Understanding legal rights

Stating child’s strengths and needs
Stating goals formy child -~

Finding out about program options

Talking to experienced parents about program options
Visiting program options

Preparing my chikl for new programs

Notes regarding discussion or consensus:

» Communicating positively with new adults who will be
invoived with my child

* Amanging for non-classroom community activities

 Arranging for child care

* Armanging trangportation

* Finding out about costs of programs and sources of
financial assistance

* Obtaining or coordinating needed services for my child
or our family

Worksheet for Early Chlidhood and Grades K-5

Figure 23 -page 2012
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES~RASED MODEL FOR SPECIAL EDUCATION

Child's Name: Date:

Long-TERM PLANNING WORKSHEET

for Desired Outcomes
Members of the educational team (parents, student, and any involved school, AEA, and community agency personnel)
will be meeting to develop goals and services that are important to be included in ____ _____'seducational program
over the next few years. Please identify areas listed below that you think are important options or skills for . At
the |EP conference we will discuss these areas, jointly identify desired program options and skills, and develop the IEP to
support our decisions regarding 's educational program. '
Please review before the IEP meeting in order to be prepared to enter into this discussion.:
Program Options
School Post-School
Regular Education Employment
« Language Arts o Full-ime .
« Mathematics * Part-time .
 Social Studies o AtHome
+ Science o Military
» Physical Education + Other
. :omlgnE Langua.k: Education
« Home Econom .
« Industrial Technology e -?%YY: gg:g:
* Business Educetion + Tech.Trade School
e Driver's Education e me of School
* Electives |« No Additional Education
: Living Arrangements
At Risk Program - Parents of Relative's Home

Special Education « Own Apartment/Home
Support Services | -+ Dormitory
« AEA 1+ Other
* Private o

Notes regarding discussion or consensus;

Intervention or services (time-

tings:

limited or ongoing) needed for successful transttion to the next in school and post-school set-

113 | Figure 2.4~ page 1 of 2
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LUCY CHOISSER AND PAUL KIBURZ

Community Options/Le.sure

Home
Cook/bake

Play games (cards, checkers, pool, etc.)
Exercise

Listen to music, play an Instrument, sing

Do maintenance work (house, garden, yard, car)
Read

Relax/sleep

Pursue hobbies

Care for pet

Spend time with family

Watche TV

Other

Community

Participate in clubs, church groups

Go dancing

Drive around

Eatout

Go shopping

Go to movies

Go camping

Use recreation facilities

Participate in individual, dual, or team sports
Jog, power walk

Attend recreation classes

Socialize with friends/rates

Watch sporting events

Other

oio]éo

T ‘s( =)

Notes regarding discussion or consensus about communlty/lolsan options and transportation options:

Public transportation

suuommhmsamlm

Get along with students

Get along with adults

Exert seif control

Be responsible

Initiate activities, routines

Adjust to change (routines, activities, peopie)

Use classroom success skills (follow directions, partici-

pate in groups, work alone, use study skills)
-“Leamnew skills
- Relato needs

Probiem solve (cunsidar alternative solutions)

Make decisions

Represent self in meetings and for obtaining accommo-

Qations

'.3_-'!' ravel to des'red school and community locations

Notes regarding discussion or consensus about Mls for success:

Understanding legal rights <
Stating child's strengths and noods

Stating goals for my child -~
Flndlngoutaboutschool andpoot sdvoolprogramop»
tions

Talking to experienced parents about program options
» Visiting program options

* Preparing my child for new programs

Notes regarding discussion or consensus:

. Pmnt Optlons for information or Assistance

Communicating positively with new adults who will be
invoived with my chiid

Amranging for non-classroom community activities
Arranging transportation

Finding out about costs of programs and sources of
financial assistance

Obtaining or coordinating needed services for my child
or our family

RTP Long-Term Planning Worksheet - Grades 6-12

Fiyure 2.4 -page 2 of 2
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RARLY CHILDEOOD THROUGH POST-SCEJOL TRANSITION PLANNING?
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

Child's Name: Date:

Long-TErRM PLANNING WORKSHEET
for Desired Outcomes

M ~bars of the educational team (parents, student, and any involved school, AEA, and community agency personnel)
will be . neeting to develop goals and services that are important to be includedin ________'s educational program

over the next few years. Picase identify areas listed below that you think are important options or skills for . At
the IEP conference we will discuss these areas, jointly identify desired program options and skills, and develop the |EP to
support our decisions regarding 's educational program. .
Pleasa review before tha IEP mesting In order to be prepared to enter into this discussion.
Program Options
Regular Education Employment
+ Language Arts + Full-ime
+ Mathematics + Part-time
« Social Studles * AtHome
+ Science + Miltary '
+ Physical Education » -Rehabilitation Facility
+ Foreign Language + Other
* Home Economics Education
+ Industrial Technology « Four Year College
» Business Education , + TwoYear College
 Driver's Education |+ Tech./Trade School
* Electives 1 - ‘Other Type of School
. « . No Additional Education
+ At Risk Program . Living Arrangements
Spacial Education 7'} .» Parent'sor Relative's Home
Support Services SR »--Own Apartment/Home
« AEA ) e ;/.,.':Donnltory
s Private . SW mm
+ Group Home
+ Other

Notes regarding discussion or consensus: |

Intervention or services (time-limited or ongoing) needed for successful transition to the next in school and post-school set-

tings:

"
)| 1 ) Figura 2.5~ page 1 of 2




LUCY CHOISSER AND PAUL KIBURZ

Community Options / Lelsure

Home
Cook/bake

Play games (cards, checkers, pool, etc.)
Exercise

Listen to music, piay an instrument, sing

Do maintenance work (house, garden, yard, car)
Read

Relax/sleep

Pursue hobbies

Care for pet

Spend time with family

Watch TV

Other

L ] L ] o [ ] L ] L ] L ] [ ] L J L ] L ] [ ]

Community

Participate in clubs, church groups

Go dancing

Drive around

Eat out

Go shopping

Go to movies

Go camping

Usa recreation facilit.as

Participate in individual, dual, or team sports
Jog, power walk

Attend recreation classes

Socialize with friends/dates

Watch sporting events

Other

Notes regarding discussion or consensus about community/leisure options and transportation options:

Transportation Options

Own car

Family car

Car pool

Blke

Walk

Taxi

Public transportation; County transportation

Skills for Success in Desired School and
Post-School Options

Get along with students

Get along with adults

Exert seif control

Bere sible

Initiate ... tivitles, routines

Adjust to change (routines, activities, people)

Use classroom success skills (follow directions, participate

in groups, work alone, use study skills)

Leam new skills

Relate needs

Problem solve (consider alternative solutions)

Make decisions

Represent self in meetings and for obtaining accommoda-
tons

' Travel to desired school and community locations

Notes regarding discussion or consansus about skills for success:

Parent Options for Information or Assistance

Understanding legal rights

Stating child's strengths and needs

Stating noals for my child

Finding out about school and post-school progrem op-
tions '

* Talking to experienced parents about program options
* Visiting program options

* Preparing my child for new programs

Notes regarding discussion or consensus:

Communicating positively with new adults who will be
involved with my child

Arranging for non-classroom community activities
Armranging transportation

Finding out about costs of programs and sources of
financial assistance

Obtaining or coordinating needed services for my child
or our family

SC! Long-Term Planning Worksheet - Grades 6-12

Flguroz._s-pogozofz
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E. RLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPR'LHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

Child's Name: Date:

Long-TeErM PLANNING WORKSHEET
tor Desired JQutcomes

Members of the educational team (parents, student, and any involved school, AEA, and community agency personnel)
will be meeting to develop goals and services that are important to beinciudedin_____'s educational program
over the next few years. Please identify areas listed below that you think are importarit options or skills for . At
the IEP #anference we will discuss these areas, jointly identify desired program options and skills, and develop the |IEP to
suppor. our decisions regarding 's educational program.

Please review before the IEP meeting in order to be prepared to enter into this discussion.

Program Cptions
School Post-School
Regular Education Employment
« Language Ars « Full-time with Support’
» Mathematics « Part-ime with Support
« Social Studies « . Rehabiiitation Facility
« Science o AtHome.
« Physical Education e QOther
» Foreign Language "Education
» Home Economics - | -« Community ~dult Classes
* Industrial Technology ~{ e Other Type of School
» Business Education . "« No Additional Education
« Drivers Education : Living /

ng Arangements

* Electives | + Parent's or Relative's Home
. -1 » Own ApartmentHome
« At Risk Program © . q e..Dormitory
Special Education - “s . Supervised Apartment
Support Services * Group Home
e AEA o Other
« Private

Notes regarding discussion or consensus:

Intervention or services (time-limited or ongoing) needed for successful transition to the next In school and post-school set-

tings:

1 1 7 Figure 2.6 - page 1 of 2




LUCY CHOISSER AND PAUL KIBURZ

Community Optlons / Lelsure

Home

Coolk/bake

Play games (cards, checkers, pool, etc.)
Exercise

Listen to music, play an instrument, sing

Do maintenance work (house, gardan, yard, car)
Read

Relax/sleep

Pursue hobbies

Care for pet

Spend time with family

Watch TV

Other -

Community

Participate in clubs, church groups

Go dancing

Eat out

Go shopping

Go to movies

Go camping

Use recreation facilities

Participate in individual, dual, or team sports
Jog, power walk

Attend recreation classes

Socislize with friends/dates

Watch sporting events

Other

e o ® o o

Notes regarding discussion or consensus about community/lelsure options and transportation options:

Transportstion Options

Own car

Famlly car

Car pool

Bike

Walk

Taxi

Public transportation; County transportation

Skine for Success In Desired School and
Post-School Options
Get along with students
Get along with adults
Exert self control
Be responsible
Initiate activities, routines
Adjust to change (routines, activities, peopie)
Use classroom success skills (follow directions, partici-
pate in groups, work alone)
Leam new skills.
Relate needs
Problem solve (considers alternative solutions)
Make decisions
- 'Represent self in meetings and for obtaining accommo-
dations

* Travel to desirad school and community locations

Notes regarding discussion or consensus about skills for success:

Parent Options for Information or Assistance

Understanding legal rights

Siating child's strengths and needs

Stating goals formy child

Finding out about school anri post-school program
options

+ Talking to experienced parents atiut program options
* Visiting program options

* Preparing my child for new programs

Notes regarding discussion or consensus:

» Communicating positively with new adults who will be
involved with my child

* Arranging for non-classroom community activities

* Amanging transportation

+ Finding out about costs of programs and sources of
financial assistance

* Obtaining or coordinating needed services for my child
or our family

SSC Long-Term Planning Worksheet - Grades 6-12

Figure 2.6 ~ page 2 of 2

3 1 & 115

P W G vy




A\

\\ o Establnshll‘lg a
\ Transztwn
Advzsmy

Commzttee

\\ Tmnsmon
Advzsory

Commzttee

Z

117



LUCY CHOISSER AND PAUL KIBURZ

-

ESTABLISHING
A
TRANSITION
ADVISORY
COMMITTEE

Each community may have a slightly different set of community service
providers and services for students with disabilities. However, the following factors
have heen identified as being helpful in the development of any interagency advisory
committee. The following information is adapted and expanded from Struck (1987)
and Miller, LaFollette, and Green (1989): ’ :

* During the initial development of a committee invite all community and area organizations
whose participation and cooperation will be needed to improve the transition for students
with disabilities. If possible enlist the involvement of each organization’s decision maker.
Having the decision maker of an organization which is involved can facilitate the most rapid
organizational change, .

* Keep the size of the group small enough so that ownership can be developed and all
members can become active participants. Since membership of the Transition Advisory
Committee might include a wide variety of individuals not every member will see the same
problem as most important. Not every member will agree on the nature or cause of specific
concems. One must remember that all decisions result from a consensus building process
and each TAC member's input is valued and respected.

* The TAC is a dynamic committee. Key players in a Transition Advisory Committee
represents a continuum of services needed by students with disabilities. Other service
providers or interested parties could be added to the TAC at any time. The make-up of the
committee depends on the issues the TAC wishes to address.

* Time is allocated for pre-planning for each committee meeting. Meetings must be fast
paced, purposeful, and to the point. Facilitation is most often the role of the Transition
Specialist, .

* Goals of the committee should be developed and related activities identified to create
accountability and maintain the focus of the group.

The following pages provide a description of key players in a transition
advisory committee and the members of the Area 10 Transition Advisory Committee.

A\
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\\

KEY PLAYERS
IN

TRANSITION ADVISORY COMMITTEE

MEMBERSHIP

Division of Vocational Rehabilitation Services (DVRS)
Job Training Partnership Act (JTPA)

Department of Employment Services (Job Service of Iowa)
Department of Human Services (DHS)

Residential Service Providers

Rehabilitation Facilities (e.g. Sheltered Workshops,
Work Activity Centers)

Job Advocacy Training Programs
Subsidized Employment Training Programs
Parents

Students

Merged Area Community College
University

Special Educators

Special Education Support Staff

Education Administrators

Employers

Medical Professionals

R\

\

I\
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING!
A COMPREHENSIVE OUTCOMES=BASE MODEL FOR SPECIAL EDUCATION

AREA 10

TrRANSITION ADVISORY COMMITTEE

Molly Abraham, teacher
714 Brookside Drive
iowa City, IA 52245

John Hughes

Voc. Rehab.

224 4th Ave. SE
Cedar Rapids,|A 52401

Lucy Choisser
GWAEA
Transition Specialist

Delbert Crews

Dept. of Human Serv.
P.O. Box 391

Tipton, |IA 52772

Joseph Fleming

Dept. of Human Serv.
221 4th Ave. SE
Cedar Fapids,|A 52401

Al Flieder
GWAEA
Supervisor, Social Work

Tom Flynn

University of lowa
Hosp. School, Rm. 251
lowa City, 1A 52241

Don Menke

Job Service of lowa
800 7th St. SE

Cedar Rapids,|A 52403

Kay Graber
GWAEA
Public Relations

Kathy Green
Rural Emp. Alter.
Box 24

Conroy, 1A 52220

Cindy Hanken
HAVE, Inc.

Box 129

Monticello, |A 52310

A

Chuck Hinz
Skill Center
Kirkwood Comm. Coll. (3-2)

Roger Hoffman
Dev. Disabilities
Univ. Hosp. School
lowa City, 1A 52242

Dave Jacoby

JTPA

Box 2689

lowa City, |A 52244

Jeff Johnson

HACAP

PO box 789

Cedar Rapids,|A 52406

Paul Kiburz
GWAEA
Transition Specialist

Juoy King, parent
8500 Morris Hill Road
Toddville, IA 52341

Julie Egli

Johnson County ARC
1020 William St.

lowa City, IA 52240

David Leshtz

Div. of Dev. Disabil.
Univ. Hosp.Schuol
lowa City, 1A 52242

John Morris

Discovery Livi v)

PO Box 2329

Cedar Rapids,|A 52406

John Nietupshi

Univ. of lowa

Hosp. School, Rm. 251
lowa City,|A 52242

Pat Otero, teacher
Prairie H.S.
College Comm, 1-2

continued next page

0

[ o

Nl 4
LA 4



LUCY CHOISSER AND PAUL KIBURZ

Area 10 Transition Advisory Committee continued

Nancy Overstrest
Nelson Center

1020 William St.
lowa City, IA 52240

Carol O'Brien
Goodwill Industries
2901 Melrose Ave.
lowa City, IA 52246

Geri Pettitt
GWAEA
Parent Educator Partnership

Roz Pillard, teacher
Anamosa HS
Anamosa Comm (6-1).

Nancy Regenitter, teacher
Tipton HS
Tipton Comm  (1-2)

Chris Rafferty Schut
Goodwill Industries
144| Blairs Ferry NE
Cedar Rapids,IA 52402

Lynn Severson

Dept of Human Serv.
911 N. Governor
lowa City, |IA 52240

Susan Simon
324 Benton Hall
Kirkwood Comm Coll

Pat Stesle

Options of Linn Co.
1019 7th St. SE

Cedar Rapids,|A 52403

Mike Townsend
Goodwill Industries
1410 1st Ave.

lowa City, IA 52240

Orville Townsend
Voc. Rehab.

20 E. Market St.
lowa City, IA 52240

Paula Vincent
GWAEA
Director, Division of Spec. Ed.

123

Valerie Vogeler, parent
RR 2, Box 71
Vinton, |A 52349

Maria Walker
Washington Dev. Cir.
P.O.Box 61
Washington,|A 52353

Denny Walsh
ESC
Cedar Rapids (4-2)

Mechelle Dhondt
Serv/People with Dis.
305 2nd Ave. SE
Cedar Rapids,|A 52401

Kathy Vigil

United Way - I1&R

P.O. Box 878

Ceda’ Rapids,|A 52406

Kathy Martz
GWAEA
Work Experience Coordinator

Barb Snively
Four Oaks
Bertram Rd. (6-1)

Chris Ness

Options of Linn Co.
1019 7th St. SE

Cedar Rapids,|A 52403

Sandra A. Chappelle
Goodwill of SE lowa
1441 Biairs Ferry NE
Cedar Rapids, |A 52402

Tom Bullington
Job Service of lowa
P.O. Box 2390
lowa City, IA 52240

Jeannette Harrison
5378 Hospital School
University of lowa
lowa City, IA 52242

Linda Bigley

Linn Co. Ext. Serv.
655 12th St
Marion, IA 52302
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

Grade levels for SCC students who are in school to age 21:

Age 15 -16 = Sth Age 17-18 =10th Age 19 - 20 =11th Age 20 - 21 -=12thj

DecRee OF TRANSITION PLANNING

(30) 12. Grade long term cutcomes/future planning related to future success is considered in reevaluation (review all

reevaluations):

Q (1) notconsidered in reevaluation(s) Q (5) gthgrade
Q (2) before 7th grade Q () 10th grade
Q (3) 7thgrade Q (7) 11thgrade
Q (4) sthgrade Q (8) 12th grade

(31) 13. Grade transition planning goal included in IEP (review all IEPs):
Q (1) no transition plannin_ goalinIEPs O (5) 8th grade

Q (2) before 7th grade Q (6) 10thgrade
Q (3) 7thgrade Q (7) 11thgrade
Q) (4) 8thgrade Q (8) 12thgrade
(32) 14. Number of years transition planning goal in IEP (review those identiiied in 13):
Q @) 1 Q 5) 5
Q @ 2 QO ) 6
Q @3 3 | Q () morethané
Q @ 4 '
(33) 15. Transition goal and objectives reviewed and revisad annually (review 2nd to last transition planning goal
page) : Q (1) Yes T @) No

16. IEP present levels considered the following areas (review last two IEPs in file):

(34) Q Vocational skills, general

(35) Q On the job experience or training

(36) Q  Work habits and aftitudes .

(37) O Targeted employment outcomes

(38) @ Vocational related to an occupational area

(39) O Vocational related to referral to agency, no occupational area/job/outcome mentioned (VR, DHS, etc.)
(40) O Vocational related to direct service/training agency |
(41) Q Living arrangements

(42) Q Daily living skills

(43) Q Leisure

(44) Q Transportation

1 3 continued next page
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(45) Q  Academic skills
(46) O  Study skills
(47 Q Financial planning/support/money management
(48) O Social competency/social skills/social acceptance
(49) Q Acceptable behavior/self control
(50) Q Self advocacy, being responsible, adjusting to change
(51) Q Integration/participation in regular education
(52) Q Integrationvparticipation in community
(53) Q Guardianship
(54) @ Health
17. |EP objectives considered the following areas (review last two IEPs in file):
(55) O Vocational skills, general o
(56) Q On the job experience or training
(57 Q) Work habits and sititudes
(58) Q Targeted employment outcomes
(59) O Vocational related to an occupational area
(60) QO Vocational related to referral to agency, no occupational job/outcome mentioned (VR, DHS, etc.)
(61) Q) Vocational related to direct service/training agency
(62) Q Living erangements |
(63) Q  Daily living skills
(64) Q Leisure
(65) Q Transportation
(66) O Academic skills
(67) Q Study skills
(68) QO Financial o/anning/support/money management
(69) (Q Sociul competency/social skills/social acceptance
(70) O Acreptable behavior/self control
(71) () Self advocacy, being responsible, adjusting to change
(72) U Integration/participation in regular education
(73) Q Integration/participation in community
(74) Q Guardianship
(75) Q Health
1‘ 2 6 continued next E_oo_
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EARLY CHILDHOOD THROUGH POST=SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES~BASED MODEL FOR SPECIAL EDUCATION

18. School members who participated in the last two IEP conferences included:

(76) Tl Parent(s)/family member

(77) Q Student

(78) Q Teacher

(79) Q Adaptive P.E Consultant

(80) Q Audiologist

(01) Q Itinerant Vision Teacher

(02) Q itinerant Hearing Teacher

(03) Q Occupational Therapist

(04) QO Physical Therapist

(05) Q school Psychologist

(08) Q school Social Worker

(07) Q Special Education Consultant

(08) Q spe« shiLanguage Pathologist

(09) Q work Experience Coordinator
19. Community members who participated in the last two IEP conferences included personnel from:

(10) Q Advocacy group (ARC, ACLD, etc.)

(11) Q Department for the Blind

(12) Q Community college

(13) Q Corrections

(14) Q DpHs

(15) Q) Job Service

(16) Q Employer (present or future)

(17) Q JTPA

(18) Q Rehabilitation facility

(19) O Residential facility

(20) Q Universitys |

(21) Q Voc Rehab

(22) O None

continued next page
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(01-12) 1.
19 2
(14 3
(15) 4.

(16-17)
(18)

(19-21)
(22-24)

(25-27) 9.

28 I0.

@9 1.

& o

® ~

STupeNnT INFORMATION: FoLLow ALONG

Name: *hone:

Address:

Subject I.D.:

Student status

Q (1) dropout Q (2) graduate/completer
County of residence:

Q (Hlinn Q (5) lowa

Q (2) Johnson Q3 (6) Benton

Q (3) Washington Q (7) Jones

Q (4) Cedar

High school community size:

Q (1) Rural (less than 2500 inhabitants) Q (2 Urban
Subject's age at time leaves and/or completes school:

Gender:
Q (1) male Q (2 female

Intelligence test information  (use most recentscore):  Full Scale or Overall IQ:

Reading grade equivalent score: . instrument:

Date Administered: for o
Math grade equivalent score: . Instrument: _

Date Administered: / /
Subject's primary disability at school exit?:

Q () 8D © 0O (5 Mot
Q @ H Q () P
QO @ L | Q @ spr
Q @ Mp Q @ v

Program model subject last enrolled in:

(1) Supplemental Assistance (includes regular education with support)
(2) Resource Teaching Program

(3) Special Class With Integration-multicat.

(4) Self-Contained Special Class W L I-BD

(5) Salf-Contained Sp+. .4l Class W L I-MDT

(6) Seli-Contained Special Class W L I-MDE

Q (7) Self-Contained Special Class-SPH

000000
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[EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OV 1OMES=BASED MODEL FOR SPECIAL EDUCATION

30) Earliest grade that desired outcomes related to future success are considered in staffing or re-evaluation
(review all staffings and re-evaluations):

(1) Zarly Childhood

(2) Elemertary (K-5)
(3) Middis School (6-8)
(4) High Schirai (9-12)

]

Desirep QutcoMes AT GRADUATION

(31) Employment:

___ (1) Full-time

____ (2) Full-time witiy support
____ (3) Part-time

____ (4) Part-time with support
____ (5) Military

—_ {6) Athome

_____ (7) Renhabilitation Facllity

(32) Education:
____ (1) Four-year college
____ (2) Two-year college
___ (8) Tech./Trade school
____ (4) Community adult classes

(33) Llving Arrangements:
____ (1) Parents or relatives home
____ (2) Own apartment/home
____ (3) Dormitory
___ (4) Supervised apartment
___ (5) Grouphome

Consent FoRr ReLease oF INFORMATION: FoLLow ALonG CONTACTS

The Privacy Act of 1974 prohibits the release of parsonal information without the express permission of the person involved,

l, . at theage of ___yaars, __ months on 19___
(Individual in Transition) {monthvday)

and/o: hereby authorize that the information contained on
(Individual in Transition)

this form be made availahle to members of the Area 10 Transition Advisory Committee. The information will be used to as-
sist in providing follow along contacts with you at 6 months anc 1 year after graduation.

Permission may be withdrawn at any time by sending written not'ce to: Transition Advisory Committee, Grant Wood AEA, 4401 Sixth
Street SW, Cedar Rapids, lowa 52405, This reieass automatically expires 12 months trom signature date.
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INTERVIEWER HANDBOOK

AEA 10

FOLLOW-UP ACTIVITY

GRANT Woob AEA
“
Speclal Education Division
4401 Sixth Street SW

Cedar Rapids, IA 52404-4499
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EARLY CHILDHOOD THROUGH POST~SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

This Interviewer Handbook provides a guide for you as you interview subjects for the AEA
10 Follow-up Project. It is critical that you are thoroughly familiar with its contents before
you begin the interview process, and that you referto it often to ensure consistent and accurate
recording of the subject’s responses. You, asan interviewer, are critical to the success of the

General Information

Follow-up Project.

If, at any time, you have questions about the survey or about how to categorize specific

responses, please contact Paul Kiburz, 399-6861, or Lucy Choisser, 351-2510.

L

Please keep the survey INTACT during the subject’s interview. Be sure to
read the Interview Introduction (on the following page) to each subject. If
the subject cannot be located or is too severely handicapped to respond accu-
rately to the questions, the subject’s parent/guardian may be interviewed.

Some interview questions require only one response to be checked, while
others ask you to check all applicable responses. Please pay careful atten-
tion to the directions for each item (printed on the survey questionnaire).

Some items ask that you read the answer selections to the subject, other items
do not. If there are not specific instructions to read the selections, please
don’t. Again, please note carefully the instructions printed on the interview
questionnaire.

The responses to items are coded (with letters or numbers) on the survey
questionnaire. These codes will be used to input the data into the computer;
you do not have to be concerned with them. Just check the appropriate
response(s).

A row of asteriks in the interview questionnaire denotes a topical section
change.
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Interview Introduction

Hello:

My name is . I am helping with a project sponsored by
Grant Wood Area Education Agency and the Transition Advisory Committee.

We are calling students who graduated or were scheduled to graduate in June, 1990,
10 gather information on how they are doing since leaving school. The information
is confidential and will be used by schools and community agencies to improve
services thatmay be useful to students still inschool or to graduates. This isimportant
for youto understand hecause we want you to say exactly what you think. Of course
you may also refuse to answer questions if you decide to.

The questions take about 10 minutes to answer. Do you have time now or is there a
time I can call you to ask the questions?
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCA TION

Question 1.

L]

Enrolled in Educational/Vocational Program. Following are definitions of items 1 through
8 to assist in determining which item(s) to check. Check all that apply.

(o1

(02)

(03)

(04)

(05)

(06)
(07)
(08)

Not Enrolled in Any Educational/Vocational Programs. If you check this option, do
not check any other response.

Adult Education. Instruction designed to meet the unique needs of persons - beyond
the age of compulsory school attendance - who have either completed or interrupted
their formal education and whose primary occupation is other than full-time stu-
dents. This may be provided by a school system, college, or other agency or
institution (including a technical institute or area vocational school) through study,
radio, television, lectures, concerts, demonstrations, and counseling.

Apprentice Program. A program through which students develop manipulative skills
and technical or theoretical knowledge for competence in skilled occupations
through on-the-job work experiences and related information in the classroom under
the terms and conditions of apprenticeship, which are regulated by Federal, State,
and local agreements and statutes (€.g. electricians, plumbers).

Community College. A publicly supported school which offers two years of liberal
arts, preprofessional, or other instruction partially fulfilling the requirements for a
baccalaureate degree but which does not confer any baccalaureate degree and which
offers in whole, or in part, the curriculum of a vocational school.

Four Year College/University. A private or public institution that prepares adults for
higher education degrees in the professions.

Self Explanatory.

Military. Refers to any branch of the armed services.

Voc Training Program. Any agency/school which trains individuals for a specific
occupation (AIB, American Technology, CAPRI).

Questions 2-3.

Items are Self-Explanatory

Question 4.

r to Definitions Contained in Questi

Questions 5-6.

elf- t

Question 7.

Employment Status. Check only one of the sections (employed, unemployed, or otherwise
engaged). Under the section checked please mark the area of employment or the reason for
unemployment, etc.
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Question 8.

Where are you Working? If the work-site is in a town/city, indicate name of town/city. Ifitisona
farm or in a secluded place, list the inailing address of the place. For part “‘b,” try to get the title of the
job. If you can’t, describe it as best you can based on subject’s input.

If the subject is working part-time in one location and part-time in the other, only record the location in
which he/she spends the largest percentage of his/her hours of employment.

If subject has more than one job, list the job in which he/she spends the largest percentage of time em-
ployed.

Questions 9-13.
Items are Self-Explanatory.
Question 14.

Increase in Wages. Check “yes” or “no” but first make sure subject understands what increase means.
Use as example “‘a raise,” “‘more money,” etc.

Question 15.

Who Helped You Get Job? Do not read this list to the subject. Read the question and check all agen-
cies the subject states.

Questions 16-18.
Items are Self-Explanatory.
Questions 19-23.

Items are Self-Explanatory.

END OF INTERVIEW
¥ Tell the zxison that the interview is over and ask if they have any questions. Thank them for their
willirgness to participate.
Questions 24 and 25

Fill out after completing the student interview. Questions are fairly self-explanatory and any com-
ments the interviewer can provide will be helpful.

*  Please complete the Interviewer name, agency, phone, and questions 1, 2, and 3 on the Interviewer
Summary section of the Interview Cover Sheet.

PK/0:10/90
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FARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPRCIAL EDUCATION

FoLLow-Up oF SreciaL EbucaTioN GRADUATES
Area 10
INTERVIEW COVER SHEET

Student's Name: Phone:

Address:

Parent's Name: Phone:

Address:

Interviewer Name: Phone:

Agency Name:

Completeness of Survey:

@ School Record Information QO Interview Information O No Information

Interviewer Summary:
1. Record of attempts to contact: (Record every attempt to contact)

Date Besult

> 0 npo

2. if unable to obtain interview, please indicate why (Check only the most important reason):

Q Subject refused to participate in interview O Deceased
O Moved, unabie to iocate Q In the military
Q Injail, institutionalized Q Other; record reason

3. interview was conducted with: (May check more than one)

Q Student O Parent/guardian
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LUCY CHOISSER AND PAUL KIBURZ

INTERVIEW

SubjectiD.__ ___ _ _ _

1. Are you enroiied in any educational/vocational program?  (Check ali that apply).

(01) Q1 No (if no, goto question 4)

(02) Q  Aduit education

(03) L) Apprenticeship program

(04) Q Community coliege

(05) Q  Four year coliege/university

(06) Q GED.

(07) Q Military

(08) Q  Vocationai training program  (school other than community college, company)

(09) 2. How iong have you been in the program? (Check only one)
(3 (1) Less than 6 months Q @) 1t02years
Q (2) 6 monthsto 1year Q (4) 2to 3years or more

(10-11) 3. What are you studying to be (specific job)?

(Go to question 7 for students who are enrolled in a program) 00000000  ¢™9™s ©00000000000000000

4. (it not currently enrolied in a program), have you taen enroiled in an¥ sZucation/vocational program since
high school?  (Check ali that appiy).

(12) Q No (itno, gotoquestion?)

(13) Q  Aduit education

(14) Q  Apprenticeship program

(15) Q Community coilege

(16) Q  Four year college/university

(17) Q G.ED.

(18) Q  Miltary

(1%) O vocational training program (school other than communtty college, company)

(20) 5. How long were you in the program? (Check oniy one)
Q (1) Lessthan 6 months Q (3) 1to2years
Q (2) 6 monthsto 1 year Q) (4) 210 3 years or more

(21-22) 6. (if was enrolied in a program), what were you studying to be (specific job)?

00000000000000000000000000000000000 4™, 000000000000000000000000000000000
continued next page
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EARLY CHILDHGOD THROUGH POST~-SCHOOL TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES-BASED MODEL FOR SPECIAL EDUCATION

(23-24) 7. Are you working now? (Check primary involvement; If not working, go to question 16 atter ¢checking
employment status).

Employed:

Q (01) in the community (unsubsidized job)

Q (02)in the miiitary

O (03) in the community in a subsidized job (JTPA, Voc. Rehab.)
QO (04) in the community full time with a job coach

Q (05)in a sheltered workshop with some time in the community
0 (06) in a sheitered workshop or work activity center full time

Unemployed because:

& (07) in mentai heaith center program Q (11)laid off

Q (08) disabled and receiving SSI Q (12) quit my last job

Q (09) unable to find job Q (13)other

Q (10)fired

Otherwise engaged because:

Q (14) romemaker Q (15) full-time student (post secondary) Q (16)in job training

(25-26) 8. Where are you working? (Includes sheltered workshop or work activity center)
( ) Business or industry's name
City/Town Job Title:
Duties/Tasks:

(27) 9. How long have you been empioyed at your present job? (Check only one)
Q (1) Less than 6 months Q (2) 6monthsto 1 year
Q @) 1to2years Q (4) 2to3years or more

(28)  10. How many hours a week do you work? (Check only one):

Q (1) 37.5 hours per week or more Q (5) Less than 10 hours per week
Q (2) 30-37.5 hours per week Q (6) Seasona
Q (3) 21.5-29 hours per week Q (7 Other
Q (4) 10-21 hours per week O (8) Don't know
(29-32) 11. How much do you eamn per hour? s
(33-37) 12. How much do you usually earn per week? S .

137 continued next page
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LUCY CHOISSER AND PAUL KIBURZ

13. What benefits do you have at your job? (Read list; check all that apply)

(38) O Sick leave

(39) Q Vvacation

(40) Q Life insurance

(41) QO Dental insurance

(42) Q Health/accident insurance
(43) Q  Profit sharing

(44) Q Free meals

(45) Q Other

(46) Q Don't know

(47) Q None

(48) 14, Have you received an increase in wages or job duties since you were hired at your present job?
(Check only one) Q (1) Yes Q (@ No

(49-50) 15. Who (primary person/agency) helped you get this job? (Check only one)
(01) Obtained job by myself

(02) Parents/relatives

(03) Newspaper

(05) Work Experience Coordinator from high school
(06) Teacher from high school

(07) Other personnel from high school

(07) Job Service

(08) Job Training Partnership Act agencies (JTPA)
(09) Voc Rehab

(10) Sheltered workshop/work activity center

(11) DHS

(12) Staff at community college

(13) lowa Youth Corp

(14) Other

000000000000 O
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EARLY CRILDHOOD THROUGH POST-SCi100L TRANSITION PLANNING:
A COMPREHENSIVE OUTCOMES=BASED MODEL FOR SPECIAL EDUCATION

16. Since graduation from high school, have you ever used any oi the following resources or talked with any of

the following about job information or assistance? (Read list; check all that apply).

(51) @ Parentsirelatives
(52) O Newspaper
(53) O Friend
(54) O Work Experience Coordinator from high school
(55) O Teacher from high school
(56) @ Other personnel from high school
(57) Q Job Service
(58) @ Job Training Partnership Act agencies (JTPA)
(59) Q Voc Rehab
(60) Q DHS
(61) O Sheltered workshop/work activity center
(62) QO Staff at community college
(63) O lowa Youth Corp
(64) @ No, not used any
17. Do you receive any financial assistance from? (Read list; check all that apply)
(65) O Parent(s)
(66) @ Relative(s) (other than parents)
(67) QO DHS (ADC, food stamps, etc.)
(68) O insurance
(69) @ Supplemental Security Income  (SSi)
(70) O Unemployment insurance  (SSDI)
(71) Q Voc. Rehab.
(72) O Ootrer
(73) O 1 don't receive financial assistance

(74) 18. What pari of your expenses do you pay? (May read list below; check only one)
Q (1) Al - 0 (3) Less than or equal to 1/2
Q (2) Morethan1/2 Q (4) None

(75) 19. Areyou: (May read list; check only one)

Q (1) Single, never married Q (4) Separated
Q () Marmied QO (5) Widowed
Q (3) Divorced Q (6) Other
| 1 3 ‘( ) continued next page




LUCY CHOISSER AND PAUL KIBURZ

(76) 20. Where and with whom are you currently living? (Check only one)

Q (1) With parents or a reiative Q (5) With a friend at their place

Q (2) With spouse’s parent(s) or relatives (1 (6) In a supervised apartment

Q (3) inarented apartmenthome Q (7) inagroup home
(independently) Q (8) Ina residential faciiity/institution

Q (4) Buying own home (independently) O (9) Other

(77-78) 21, How do you most commonly get around in the community? (Check only one)

Q (01)Bike Q3 (07) Public transportation (city bus)

Q (02) Car pooi Q (08) Sheltered workshop bus/Special services bus
Q (03) Drive my own car Q (09) Subsidized Taxi

Q (04) Friend Q (10) Taxi

O (05) Hitch hike Q (11) Walk

Q (06) Parent/guardianfamily member

22, What do you er;joy doing in your free time? (Do not read categories to subject; check all that apply)

(79) Q Clubs, church groups
(80) Q Cookbake
(01) Q Dancing
(02) Q Drive around
(03) Q Eatout
(04) Q Games (cards, checkers, pool)
(05) Q Go shopping
(06) Q Gotobars
(o7 Q Listen to music, play an instrument, sing
(08) Q Maintenance work (house, garden, yard, car, etc.)
(09) Q Movies
(10) Q Participate in athietic activities
(11) O Reading
(12) Q Relax/sieep
(13) O Sodialize with friends/dating
(14) Q Spend time with family
(15) Q watch TV
(16) Q watch sporting events
(17) O Other
(18) (1) Q Totai0 2 O Total 1 (3) U Totai 2-3
(4) Q Totai4-5 (6) Q Totai 5 or more
h continued mnw
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EARLY CHILDHOOD THROUGH POST-SCHOOL TRANSITION PLANNING?
A COMPREHENSIVE OUTCOMES~BASED MODEL FOR SPECIAL EDUCATION

23, Is there anything you need right now in terms of work, where you live, ways to spend your free time, getting

around? (Do not read list; check areas where a need was expressed).

(19) @ Vocational skills, general

(20) @ On the job experience or training

(21) @ Work habits and attitudes

(22) Q Obtaining a job

(23) O Keeping a job

(24) Q Getting a better or different job

(25) Q Living arrangements

(26) Q Daily living skills

(27) Q Leisure

(28) O Transportation

(29) QO Academic skills

(30) Q Stucy skills

(31) Q@ Financial planning/support/money management
(32) @ Social competency/social skills/social acceptance
(33) Q Acceptable behavior/self control

(34) Q@ self advocacy, being responsible, adjusting to change
(35) Q Integrationvparticipation in post-secondary education
(36) Q Integration/participation in community

(37) Q Guardianship

(38) Q Health

Interviewer comments:

End of Interview:

Interviewer fiil out remaining section.

00000000000000000000000000000000000 """".
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24, Was a referral made or any information or suggestions given to the individual at the time of the interview in

the following areas? (Check ali that appiy)

(39) Q  Vocational skilis, general

(40) (2 On the job experience or training

(41) Q) Work habits and attitudes

(42) (J Obtaining a job

(43) Q Keeping a job

(44) (J Getting a better or different job

(45) Qd Living arrangements

(46) Q Daily living skills

(47) Q Leisure

(48) Qd Transportation

(48) Q Academic skiils

(50) Q  Study skilis

(51) Q  Financial planning/supportmoney management

(52) Q  Social competency/social skilis/social acceptance
(53) Q  Acceptabie behavior/self control

(54) Q  Seif advocacy, being responsibie, adjusting to change
(55) Q integration/participation in post-secondary education
(56) Q  Integratiorvparticipation in community

(57) Q Guardianship

(58) Q Health

Interviewer comments (Provide specific information if referrai(s) made):

25. Was information or referral in any of the following areas expressed as needed by the individual but not avail-

able (so no assistance or information couid be given).

(Check all that apply)

(59) Q  Vocational skilis, general
(60) Q  On the job experience or training
(61) Q  Work habits and attitudes
(62) Q Obtaining a job
(63) (L Keepingajob
1 4 2 continued next page
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(64) O Getting a better or ditferent job

(65) O Living arrangements

(66) Q Daily living skills

(67) Q Leisure

(68) Q Transportation

(69) O Academic skills

(70) Q  Study skills

(71) Q Financial planning/supportmoney management

(72) 3 Social competency/social skills/social acceptance
(79) Q@ Acceptable behavior/self control

(74) [ Sself advocacy, being responsible, adjusting to change
(75) QO Integration/participation in post-secondary education
(76) O Integration/participation in community

(77) Q Guardianship

(78) O Health

Interviewer comments:
00000000000000000000000000000000000 ™ ~¢™, 000000000000000000000000000000000

Other positive or need comments from individual interviewed that you think pertinent for Transition Advisory Committee or

school personnel to be aware of:
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Notes
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