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April 1¢32

Desr Friends,

There are so nany of you, all tryinp
out dialopuo writing in new settings,
that 1 can no longer keep up by personal
letter and feel guilty alout not sharing
pore of wvhat you are doins with others.
This newsletter is au attempt to retedy
the situation. Included you will £4nd
brief notes adbout the Dialogue Journal
Project, excerpts from an interviev with
the original dialopue jourmal teacher,
and tidbits fron letters and calls which
I have had froc all of you.

Your help 4s needed, though, to nake
this newsletter suczessful. Urite back
and tell us what your experisnce has been
and we will dnclucde it in the next
edition (to appear as soon as enough of
you respond)., By sharing our-experiences,
our insights, our knowledge perhaps we
can begin a dislogue of our own. I look
forward to hearing fror. all of you.

Jana Staton

It's Done! Dialogue lritine as a

Cormunicative Event ~ Jana Staton,
Rorer Shuy, Joy kKreeft and l'rs. R,

This report consists of an overview,
Veluce I, presenting the study pur-
poses, findinrs and conclusions and in-
plications for writing and for class-
roor interaction. Eleven research
papers (in Volixe II) present snalyses
of language functions, types of conver-
sational discourse which develop, and
the effects of private, non-graded,
interactive writing on the growth of
elaboration, ability to reason about
problems, and topic understanding.
teacher's own perspective on the use
of dislogue journals in the classroor.
is presented in the 12th paper of
Voluze II.

CAL is reproducins both volumes at - .

The

cost: Vol. I 4s $C.00 |, vol. II is
$14.99 |, but our specisl discount offer

is only 25,00 for both volumes,
¢{ocluding prepsid shippinp.  (If .
voluces.-ere dought separgtely, include
$1.86 for volume I or §2.59 for volume
I1 to cover shipping and handlinz.)

Excorpt froo an Interview with Leslee

Reed, the Oripinal Dialosue Journal

Teacher
The following questions and answers

are part of an ipterview that was done
with Leslee Reed, the original dialogue
journal teacher, in September 1501,

Interviever: I want to ask you what yuu
get out of journal writing?

Mrs. R.: I don't think I've ever grown

g0 uch in my life as I have tuis year in
understanding the problems of difletent - .
ciltures. different races, trying to fit
into this pattern of American l1life..Plus,
as 2 teacher and having taught for a preat
many years, 1'm sometices so sure when

I'm teachinpg a lesson that it does ce

good to see soretimes in the journals
something that 1 totally rissed. That I
have used a cliche or an idiom that liter-
ally blocked out everything I taught up ~
to that point., It's like s challenge.

It's a purzle.

Int.:Is it very important for students
and teacher to share personal information,
that doesn't have much to do with thedir
learning?

Hrs. R.. I think all learning has to
talie place throusn a mind that's as un-
fettered and as open as possible. If we
can help to open their minds and unfetter
their worries and agcoies by snaring or
by letting them put thes out om paper,
then leamming car. berin.

I think another thing about the dia-
lorue journals which teachers might not
realize is cthe degree to which it allows
you to individualize their work. I think
now I f£ind that jourmal writing {s sort
of the kernel of oy teaching. then I
sit down to do journals, I an doing a
kind of resume of nmy day, and of each
child., For me it .--:.

(cont. on page 2)

b
Lo



{teacher {pterviev continued)

pakes my vhole school year flow, be-
cause 1 have & constant finper on the
pulse of the children. 1 know quite
accurately vwhat cvery child is doing
aod not doing.

Int.: VUhat needs to be said about the
journals? - : :
Mrs. R.: I think 4f T could Have...

everyone see the love that goes into
the journals snd not just on Yy parct,
but on the children's part too. The
love, the respect, the wutuality of
poals, the feelings that we develop
for each other, 1¢'s so worthwhile,
jr's so good. T Just think any
teacher who allows herself to get this
{nvolved with {ndividuals can't help
put be enriched by just learning oore
about each individual.

—

New Research Liotes
{alogue Journals with Deaf Students

) AL

Jana Statcn is nov consulting at
Gallaudet College, the national college
for the deaf in washington, D. C.. to
develop dialogue journal writing for
deaf students, at both college and pre-
college levels. Deaf students learn
sirn lanruage as their first languape.
written English is a second language
for them, and one which they find very
difficult to lesarn, especially when they
don't have opportunities to use it in
functional situations. Faculty from
the Enrlish Departrent and Counseling
are interested in trying out dialogue
journals and three high schnol Enclish
teachers from the odel Secondary
School are already using then with
their classes. Research proposals to
study the acquisition of En~lish lan-
guage in dislopue writing are planned,
and we would be {ntercsted in hearing
fror. teachers who might have already
used a dialogue journal with deaf or
other cotmunication inmpaired students.

e AR GRS AR U a0 O

Lan e Acguisition - ESL

A research project is nov {n pro-
gress to analyze the acquisition of
English in dislogue journal writing.
The study focuses oo the dialogue
writing over one year's tioe of a

sixth grade class o7 pon-native speiksss
of Easliah in Los Anseles, California.
tirs. Lesles Reed, tie collaborating tea-
cher for Staton, Shuy and Kreaft's origi-
pal dialogue journal study (1979-31) has
continued to write 3 dialogue journals
with her 1950-81 anc 1951-32 studants,
pone of whor are na-ive speakers of Eng.
Prelicinary analysis of the journals shows
a dranatic shift in the students’ writing
over a year's time, fror an initially
1inited grasp of pravmatical structures
and a3 narrow range of topics and language
functions, to Jhe eventual use of complex
structuves and effestive expression of a
wide range of topics and functions. AS
the year progresses, both the students’
and teacher's writing deconstrates the
amazine degree tO which the students be-
cone confortable with (and confident about)
their ability to cormunicate in English.

Oral language sa-ples are also being
ecollected once &8 conth froo several stu-
dents, so that conparisons can be nmade
petvesn the developuent of oral competence
with coopetence in written Saplish over
tine. (For details, contact: Joy Kreeft,
CAL)

Japanese Stucents Learning English

Shelley Gutstein, an Applied Lin-
guistics Ph.D. candidate at Georpetown
University and an experienced ESL teacher,
triad the dialogue journals with a class
of Japanese college students learning
Eaplish in an {intensive € week surmer
program. Shelley is now studying the
{anesuage variation, self disclosure, anc
topic development {n the journals for
her dissertation at CU. She found the
journals very useful {n getting to know
the students, even in the sbort period
of time,

e e s e o o S S

I'ote: 1e'c love to have sanples of your
dialozue journals, but please send just
excerpts which you taink others might
learn from, also, please be sure you
have both parents' and students' per-
cission (for stucents under 18) to share
then. Give us & pseudonyn for the stu-~
dent which reflects cultural background.
And, please let us now how you would
1ike to be identified.
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.Some Applications of DJ's

roreiﬁn‘tlngggse‘
Dialopue journsls are baing used by

Ceil Lucas (CAL) in a 12-week college-
jevel Advanced English Composition
course at Lorton Neformatory (p.C.
Departuent of Corrgctions). The class
meets once a weclk for 2 hours and
students vrite in the journals for the
1ast 20 oinutes of each class. thile
che first topic was initiated by the
teacher with the questions “t™hat do
you like to read? thy? , each dialopue
is clearly takin~ 4ts own course as the
seniester prosresses. :

In addition, Lucas has user dialogue
journals in a ten-week Introductory
Italian course (secend sepester). The
class neets 3 hours, once 8 week. liere
arain, the first topic vas teacher-
renerated.

The journals have been a very useful
teaching tool in these two lanruace-
diverse situations, one with dialect
speskers and one with second language
jearners. In seither case does the
teacher correct or overtly reference
lanpuane differences - rather, use is
rade of vodelling vocabulary items or
rrarmatical constructions. The
journals are successful in these situ-
ations precisely because the focus is
not on language forns, but on con-
cunication. This may be particularly
{mportant in a laanguage learning situ-
ation for adults

S S Y S S .

Jose Goncalves is using dialogue
journals 4in an advanced conversation
elass in Portuguese at Georgetown
University. The students write in
their journals in Portupuese once a
week: Jose responds to thez and rTe-
turns their journals in the next class.
The students are free to choose their
otm topics and Jose reports that
typically they write adbout wore per-
sonal topics than they discuss in the
classroom. This results in s special
beneiit because the teacher and his
students feel closer and he says that
the dialogue journals have definitely
{ncreased teacher-student rapport.

. - a—

Prinsry and Unper Llementary

Quinda Strube, & bilingual prisary
teacher in Riverside, Californis, has been
usine dialogue journals with her ist and
9nd graders, sore of whon writs as much as
6th graders. She has found journals to
be s pood way to help gtudents practice
both Spanish and English (her lst graders
are using Spanish; her 2nd graders are
moving into Enclish) . Students wvho were
rolying on the aide to dictate stories
quickiy begsan writing independently in the
journals.

Here's a sacple of one of the delight~
ful topic-focused conversations in these
journals.

A: Dear liss Strube: 1 love Sonia de-
csuse she's pretty would you tell
Sonia that she's pretty and tell her
that I love her. OK. Juan.

T. Why do you want me €0 tell her? Do
you really want me to tell her? I
think she's pretty, too!

S: Dear liiss S. Yes { want you to tell
her Please porque tencd Velhvanga
(Because I-am embarrassed.)

T: But won't you be embarrassed even if
I tell her? Would you like T
to tell her?

S: Dear Miss Strube: Forget it. 1 just
give her a ring and a necoless and
1'n going to rive her more things.

T: that do you want me to forget? Did
you pive a ring and necklace ©0
Sonii? that did she do?

§: She said thank you and I said you
welcome and that all.

Kristina Lindberg, Uilmington Park
Elepentatry Scheol, nas combined dialogue
journals with Sylvia Ashton-l/arners Lan~
guage experience apprcach for her 1st
grade class. Each child bezins by
choosiny personal ~key words, and the

~acher, after writing the word, begins
writing phrases in the child's journal.

The child copies or nskes the phrase into

a sentence, and the teacher vesponds.

This continues until the possibilities

of that personal key word have been ex-

hausted, and the child asks for a nev
worc. This information cane to us from

Leslee Teed ~ we hope to hear froo

wristina directly about hov {t's going.

- - — - - ——
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Mons Racirez and ssveral other
teachers in Riverside have been using
dislogue journals for two years at the
elesentary level. As old hands, ve'd
1i{ke to knov vhat you think of it now?

-

nigh School

fiow can you manage dialogue journals
at the high school lavel?

GCretchen Vasquez, 1o Coachella, Cali-
fornia, began two years &R0 by encouraging
her ESL students to write her a note Or
letter if they wanted to and promising
ro write back., The gext year she chose
2 classes aod had them write ocuce a waek,
on difforent days. She found that she
becane like a friend, and the dialogue
moved from newsy, superficial writing in-
to pore significant topics. Many of her
students use Eaglish for acadenic concerns
but svitch to Spanish for more personal
topics. VUhen she tried it a second year
«ith the same group of students, there
was a drop off of intcrest and length--
chere may be linmits:

Janey Engelnan Lisenby, in La Quinta,
California has also been using the journal
with her Basic Skills class, on 2 once
a veek basis.

At the lodel Secondary School for
the Deaf (at Gallaudet College, D.C.)

3 English teachers, Janet Rothenberf,
Cindy Puthoff, and liary llartone,

all dezf thenselves, began dialogue
journals about 2 month aro, and are very
excites about their students' response--
one tescher reports that quiet, passive
students are comounicating more in the
journal (a gecond language) than in
class (Sign Lanrusge): The students are
given freedon to urite as often as they
want durine the week--since MSSD classes
are snall, this is manageable and gives
the tcacher ao indication of engagenent.
The teachers are plansing to write up
their experience.

A pucber of hiph school teachers
at the Breadloaf Rural Teachers of
English prosran who were -in workshops on
dialocue journal writing last surver
wvent hone with plans to CTIY {it out -
ve'd love to hear about it, as high
school teaching loads nake individual in-
tecaction more problematical. Any

solutions? 4

Essay Dialopues

{ilsington, California, English
teachers picked up the ides froc a8 vork—-
shop with Leslae Reed and came up with
an interesting adaptation. They write
back with questions and comcats sgbout
the content of the essay (instead of
corrections) on first drafts of each
student ‘s essays, and the student responds.
then questions snd {deas have been worked
through in several exchanges, the student
poes about revising. Teachers reported
that the average leagth of tice for stu-~
dents to revise an assignoent was a4
month, before dialoguins. {low it's down
to a weel or tvo, and students request
nore chances to write dialogues. .

Collepe/Graduate School

One of the most interestiog and un-
expected spin-offs of dialomue journmals
has been their use by college instructors
with their oswm students.

8411 Stokoe, at Callaudet College,
began using dialogue journals last year
in his rescarch serinars on Anerican
Sign Language, which included a nixture
€ ‘deaf, hearing-irpaired and normal
hearing students. Bill ssys, 'What sur-
prised me ri~ht at the start was the
pleasure I took from resding my students’
journal entries and from replying to
them directly. Instead of finding it
one core of the many tasks to be done,
or put off, 1 found myself hurrying back
to the office to read each day's eantries
as soon as possible, to see what this
{nteresting person 1 saw 8CIoss the
classroom was saying to me OF asking
about. 1 also found that the fow minutes
that it took to read and veply were
sconp the best minutes of the day. I
never fot to kaov the students in oy
class so well, Uith the dialogue
journals 1 stopped worrying about hovr to
teach the class to ceet all their needs.
Lach onc through his or her journal was
pecting {adividual instruction and, fron
what they wrote in the journals, very
nuch appreciating it. naturally, with a
happily progressing class, I was 2
happy teacher, I doubt T will ever
tesch without dialogue journals agzsin.
They don't increase a teacher's burdens,
they lighten theu.’
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Roger Shuy, Georgstown thitversity,
tried the journals out with his linguis-
tics field nethods class. he askad his
students to use the journal as 2 neans
of recording their observations of field-
work projects, and then reflecting,
asking questions (even complaining!).
Roger describes his experiences.

1've alizays been rather close to =y
grad students but 1've never felt closer
chan 1 d4d that senester. That was
shocking to me, however, Was that the
students nade clear to me in their jour-
pals exsctly vhere they vere in their
development. This enabled e to indi-
viduslize oy structien,in their journals,
but also in the class itgelf, in ways
1 had never done before. fvery tsacher
has general assumptions about the prograss
of the class os a whole based on clues
given by a few. I discovered something
that I suppose I should have known -
not all students were at the place I
thousht they were. Sore cnly csught
on to the central concepts at the very
ead. This knouledpe, revealed privately
in their journals bdut not nade opesly
{n the class, puided me in teaching all
12 of then in different aspects of the
course that they needed. I believe 1
did as much teaching in the journals
as I did in the seninar meet ings.

Vic Pentel, Ohio State University,
Collece of Education. thought that
dialo~ue writing would be a pood wvay to
develop understanding and keep in
touch with teachers taking a graduate
level practicum on classroon super-
vision. It has been good--the enroll-
ment coubled and the experience was =S
excitiny for Vic as for the students.

Vic speculates that io addition to the
iearnin, and awareness which the act
of writing itself brings about, the
bonds of trust established in the
dialosue journals helped these adults
to take greater risks in encountering
nev knovledge and nev procedures.

Plus, he suprosts, “supervising
teachers must have atTong skills in
interpersonal cosmmication. Ordinary
expository writing, with {ts explaining
function, may tend to obliterate the
kind of interpersonal langusge super-
visors need to have. The dialogue
journal draws on and encourages the
rich interpersonal function of oral

"O_.c r

0’ . b‘ e . ) . '. 5

langusge. 1 think {t &s idesal for
developing the skills I vaat in
supervisiag teachers.”

Ioteractive Uritinp - Differant
Fornats, Differant Partners

A close cousin of student-teacher
dialogue journals is the practice of
having students doitiate a continuous
corraspondence vith another student in
a journszl or letter format.

Anands Branscombe, of Auburn tégh
School, Auburn, Alabans, has paired a
class of llth and 12th graders with
another class of 9¢h grade basic writing
students, and offersd theo the oppor-
tunity of writing letters to one asother,
once 3 week, on topics of their own
choosing, without teacher grades or
compents. Her students keep this con-
versation eoing allsyear - sharing ex-
periences, offering advice and support.

Research on s sarple of these lec-
ters by Jim larshall of Stanford Univer~
sity found growth in lenpth of entry,
pumber and type of cognitive processes
used, and text coherence as students
becane more knowledgesble about and
confortable with their sudience, and
as they outually negotiated an agenda of
topics for discussion. Jin and Ananda
are writing a paper on the results.

Anne Herrington, now at SUWY, Albany,
reports a sinilar practice worked with
a class of basic writers in a junior
college, using a journal rather than
jetter formst. Onmce the students got
started, they kept it going vithout
any urging--sll Anne did vas arrange the
initial pairings, and collect snd deliver
the journals each class period. (Stu-
dents dic not 'know' their partoers, (
except in the journals.)

Dialogue journal weiting does not
need to be confined to s school setting.
The staff merbers and residence super=
visors of GCroup Hoomes for pentally
iopsired adults {n iaryland will oeet in
April to explore the uses and potential
venefits of dislogue joumal writing
{n the Croup Home situation. Pialogue
writing between a Group Home supervisor
and the residents of the hooe will pro-
vide the opportunity for ongoing, open
compunication, free froo the social
(cont. on page ©)
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(Group lLones coutinued) _ ‘
conatraints that acconpany oral, face-
to-face coxanmication. It is hoped
ehat the dialogus writinn will lay a *
foundet ton for increased oral cormmuni-
cation.

Sucer Confezcnce:} Benefits to the

Suzmer Conferenca: SE0F 2=t = ——

Teachers

e've talkid a lot about the bene-
£its to the students of haviag thar
keep 3 dialorue journal, but 211 of us
who've tried it as instructors do it as
such for oursclves, a3s for the students.
Leslse Reed {s nov ziving vorlkshops
on the dialocue journals as an ' snti-
teacher burnout' nethod.

What are the benafits to teachers——
individuslizinn instruction is oge, and
reducing discipline problerms snother.
1e'¢ 1ike to hold scme informal pet
togethers vhere weé cad articulate and
share the valuas to the teacher ~ US: -
of keepinz dialogue journals with our
classes.

Leslee Reed plans to visit 'ashing-
ton, D. C. in late June and we hope Co
hold one such working conference for
a day while she's here, at the Center
for Appliad Lincuistics. Date, tice.
and format aren't set, but wve'd like to
know vho would Le {nterested in attend-
{ap fror the Esst Coast aréa. If you
coma, you'll be asked to share your
e>neriences - that's the price of
adrissicn!!

A sinilar conference in California
ray be possible 2ga.c, &8 a5 oppor-
tunity “or teachers at all levels to
learn froo each other.'

tst De I Tell !ty Priends? - A Tescher's
sandbool-.

Explaininc the concept of dialosue
writinr is simple - and very difficult.
Teachers with intuitive sense about
commumication sand language seen to plek
4¢ up by ocrwosis, or vay have already
been doing it, Tut it's easy to ‘oiss
the uses '~ so Leslee Reed anc Jans

Staton are now working on 8 teacher's
handbool:;, to provida both a practicnl
guide for doing it, and the concepts 2~
theory vhich nake it work. The Cer.
for Applied Linguistics is intereste
in publishing it.

A tentative outline of the handbook,
subject to wuch revision, is 83 follows:

6

1. ‘hst ic s Dialogue Journsl?

11, How Can It ilelp ify sStudents?

111.llow Can It Help lie?

1V. Yow Do Ve Get Started?
-stratesies for initiatin® and
rasntaining it

v. low Do I Respond?

Vvi. A Look at Dialogue Journal Uriting
in Different Settings.

vIl.Scome Cormon Questions Teachars Ask.

1£ sny of you could share with us
your stracegias for pettine it startad
in diffarent situvatiouns, oF {deas you
have about why it works, it would help
us to addrass differont problens and
geeds. We'll try to share vhat you
send in the nevsletter, and use it in
the handbook.

Back to the quastion of what ¢o 1
tell my friends when they ask, 'lhat do

‘1ye talk about? Tvwo questions which

are useful to aslk a friend who 1is
considerins tryine it are these. They
focus on ths journals as a real con-
mmicative event.
1. Vhat do you want to know about your
students, that you donft have & chance
to lesrn in regular classroom inter-
action? What do they want to know
about you?

2. that do you need and want to cor-
cunicate to your students - about
leamming, rroving up, pastering a
lanpuage - that you don't get a chance
to say in your regular classroor inter~
actions. that do your students neec to
tell you?
“great’ Diaslorue Joumal !ioments

fron lirs. Feed's journals

§: lirs. Peed T think you get 7 son and
dother. Did you? '
Noc! 1 have one son and one dau-
shter. That is ry fanily. Eut 1
1ike my class at Alexandria--they
are like ry sons and daupirters.
S: You don't vhat do you have! 1 don't
belive 4t looks you have 2 don's
and 2 turtles and, 1 cat so lools
yos have 1 son 1 dother the aninals
is 5 so you got 7 son and dother
gsee that,
T: Oh! Ho: 1 see what you mean sbout
oy family:  You were counting oy
snicals, too:

20l T FORGET = IRITE BACK TO Ls AID TELL
US YOUR CXPCRIENCES. ALSO LET US Tuiov IF
YOU ARE INTERLSTED IN THE SU.SER VORI _
SHOPS.

")
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, /
SIS
Vol I. lo. 11
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*A specicl prepublicotion offer for the

Dialor~ue Jourmal «andbook.” See tlie

last pare., Please share this flyer

(and the neusletter) with other tédcliers t e
and adninistrators. Prepublication prices

are mood only until January 1983

*Tips on hov to prevent thic {rou
bein~ the 1last issue.. -

xjenefits to the Teachel -
Proceedinrs of the CAL confercace
on hov dialosus jourvals help
_the teacher! .

1ITT'e AROUT TLE NCU'SLETTEP : ,

T'ith. the end of our I'IT orant, thiis nevsletter hos becore £ voluntery effort on
our part, to stay in touch with people around the country (znd oversess) sud to
oliare with others the {nforuation you have becn sendin~ ugs. If there are €0 be any
nore issucs, we need sos:e volunteering {ro~ our Tealers in ™ AYS:

TUn PIRGT TAY YOU CAli WILP I5....00.."e neel TOTE {E'S . ,..general cotments
on the problens, joys, and bonefits of using dialorue journals. ' This issue is
nostly devoted to the'thene ‘vonefits to Teachers.’ Ve have celected tonics for the
next tuo issues anl especially invite you to send in information about thei-. 'le’ll
even call you back if you send a note ashiny for 8 “nersonal”’ Jdialorue just ~iva
us nuobers vhere you can be reached at nifht or on caturdays. The next tuo tonics
111 be: (1) Mhat do students say? - Student coryents and reactions, both written
and oral. about their dialorue 4ournal enperiences, offer us really inportent {in-
sichts into vhy the journals work, and how to rakz ther. cven nore useful, (And not
just ~lowdn? tridbutes, either...student criticisns are even nore {interastin~.) Ome
§ssue will rull tosather s1l the cocoents we have and any you send. Please ~ive
your students 2 suicable ’puudony&;' and include are and any nersonal contert.

(2) Protleis - Cerc's & chance to brin~ up problers. If you'll write dowmn your
questions oT orobleus and send ther: in, we'll try to ansver as :any as we can, and
orint those e can't for others to cnster. 1f you need an openiny sentence, LIy
‘'Dear Laslee,...” '

T.T SCCOID "TAY YOU CALl P I15........1'e noed 2 s-211 contribution froi every=
one on our nailine list (now over 300 names) to cover the tailine costs of these
next two issues aod to let us Lnow who really vwants to receive the newrsletter. €o...
the next issue will be sent to those who send in ~1,00 to covaer postare ané produc-
tion costs for two oore issues. Ve can handle actual cash, if you uust sens o check
make it out to Jana Staton. ''e need your response of news and contribution LY
pLCTDEn 1, 1962,

(There’s a handy forz on the top of pane 2 ™ help' you, ou_ui“.h Thanks.)

-

-1-



TIC LAY FON:.

fo:. Sechy iichael, Dialozue Journal chtlc:t:r}'Cen:er'for Aprliec Lincuistics,
3520 Prospect St., . U., \'ashinston, D. C. 20007

Yes. I would lile 2 rore issues. flere's $1.00C and ©y best 1ailin~ address.

Jare's soue news for the student reactions issue.

or: Here's my problen:

CO.FENDICT Oil SCUEFITS TO TLACHERS

“thy do you do thenn? Uow will
they help ny teasching? "That will
1 ~et in return for spendin?
several hours a veel readin~ and
respondins to each student?"

1f you're already usinl dialorue
journals, those are sone of the ques~
tions other teachers mnay have asked you.
1f you're thinkin~ about usiaz ther,
those nay be questions you've asked
yourself.

Tuis issue of the neusletter fo-
cuses on the bepefits to us as instruc-
tors of keepins diaslorue journals. In
June, when Leslee Reed was visitine
{'ashinrton, D. C., we held an inforual
conference at the (enter for Applied
Lincuiscics for teachers in this sarea
who had started usinC dialorue jourmals.
The conference helped us all understand
that there sre substantial beneiits for
teachers: Leslee Feed calls the . jour-~
nals her 'survival techonique’ —-- they
keep ve fron burminl out as a teacher,

The conference Jocunented hov the
dialo~ue journal contridbutes to the pro-
cess of aeducation itself, and adapts
{cself to the coals and needs of each
teacher. 'le cen't reproduce here the
enthusiasm and energy {in the presen-
tations, but we will devote this issue
to hirhlishts from each presentation,

and we have included as many saurles
fromu dialocues at Jifferent are levels
as we have roor: for- 'le hope that this
brief synthesis of the conference pre-
sentations will broaden your understand-
in~ of why we find ourselves sayinl,

. 1 wouldn't ever teach without the
dialorue journals.”

AGIIDA

tlelcone, Introductions and¢ Goal Settinl
Jana Staton
' The Dialosue Journal as an Anti-Teaclier
furpout Technique' : Leslee Recd
Clementary/Secondary Panel Liscussion.
Joyce caville, 2nd Grade
Selma Horowitz, Linderrarten
(presented by Jana staton)
susan Veitch, Cth Crace Znrlish
L£SL Ponel
Joyce ireeft. Adult Business En~1ish
Shelley Cutstein, Japanese =GL
richard Vann, Collerge TSL (¢
Christine ileloni,6 Collere ESL
Linca ..azer, Collecc ESL
ilina Turitz. Colleze ESL
Content Areas/Diversity Panel
Torer Shuy, Craduate Tieldwork
i athods
Ceil Lucas lorten Prison (Collece
eiting)
Jose Goncalves, Portunuese (T1)
5ill Stokoe Research SCminar (veaf
anc 11 students)
Jessie Poderick, Teacher Tducation
Class -
-2-Genaral Discussion on Tenefits €O the
Teacher

20



ITYNOTE SPELCY Y LUSLLT PILD:

leslee FPeed in her lLeyrotc speech to
the conference, snole sbout hov the cia-
lo~ue journals had bacore for her en
anti-burnout’’ technidque. . A

“1aye you sver felt you iere the one
vho ended up in your classroor vith a
full cless, the mandate .to tanch ALL,
counlete all surveys, forms, question-
naires and, oh, yes, docutient every-
thin~ (beinr sccountable is {rportant).

yet do it all vith a srile. neet parents,

attend meetines, acd be so enthuser

about your worl: that you radiace? After

all a8 ~ood teacher will/can/should! It
sure leads to that Tast's the use? ’,
‘ilo way can I keep this upl’ ., "Just not
enourht tire!  feelinr. 1€ you have,
you're not alone. lere, for ue. is the
ansver. I an no lonrer the eutonatic
forn filler-inner! I beccn:e, throuch
Dialorue Journals, a real nerson vith
thou~hts, ideas anc a really alive
aucience listenin~' co just ne!l °

"It is octwvious that 1y vears of
teachin~ are many. Co nany of ny col-
learues have burmed out, leavinrs our
pro”escion the poorer for their rovins
{into other fields. Aljustnents to the
‘nev ' techniques, the 'nev taronorty .
- ¢he ‘nev  adcition to the curriculun,
the nultitude o innovations ained at
{rmroverent of staff, all become toler-

able because of 7y security blanket, tae

Lialo~uc Journals.
In her speech, Leslee takes it
clear that using dialogsuc journals has

'#ow can such enjoyuent be work and
so valuable st the sare tire? It
causce formic. surveys, bulletins to
seer so unirmortant. I'r. dealinn
vith:real issues and oy students
imoe ¥ ar real. e are learnios to-
mather as each of us is ~ettin~ 3
direct irpmedicte rosponse, We are
huran and not a dit or bite in sore
cornuter pro~ran! I dnvite you to
try Dialorue Journals for the joy, the
insi~hts. the lau~hter and for the
onportunity to be yourselll™

PCUSTRCTIVES

TLETITANY AD SCCOIIDATY

You necd to write sotietiiine
that says vhat you tvant it to say.

celwa lorovitz. a liinler~artoen-~
first ~rade teacher at iav Viste
Tlementary fchool, Los An~elcs. could
not attenc, but sent alor~ sce won-
derful exarnles of her berinnins
wvriters' work to chure with us.
Selms found that the dialogus journal
helpec all her students break into
srint,” because even 3 first vord or
a2 sentence raceivad an iriediate re-
sponse. Ter five and six year olds

vere auite able o write full pzres (ir a

s~all journal) by the end of the
year. Cle also observed that slover
students learned f{ron observin-~
otliers. even thourh they thought
they couldn't writec! Selra re-
ports that I've never rotten to
knotr & class so well - and this

helped het keep her enthusiasm for teachin~.evaluation cones fror 2 teacher tith

Leslee ~ocs on to list sone of the
rany benefits of usins the, dialorue
fournal. rettin- an iryeciate re-
snonsc to ny ideas  bein- ashed ~en-
uine cuestions about myself, ahd
developin~ a corron bond Qf under-
standin~ and trust, which makes ry
claegroon a friendly 4nstezd of 2
lonely place.’ Che also deronstrated
how effective the journ.als are in
reaéhin~ the bilin~ual child an<
adaptin~ instruction to the need's of
very rifted on. of nevly emirrater
students.

“1 always lnov what's
thedir thinlin: and their
rirht affect their worl,
vho's ready for learninr.
surrest nev assioncents.’

~oin~ ou 4in

lives tlat

and I know
so I can

nany years of successful teachin; ex-
parience. .

In the actual cxarmples reproduced
on the naxt pa~e we can see the diver-
sity of discource styles amon~ 5 and €
year olds and their dtility to carry
out conversations in tTitin~ after only
e ferr rontlis of Caily orportunity. The
most diressive exaple of writin-~
‘aveloprent is Crilt's journal.

Selia corvents that Tril: was slov at
~ottin~ into rea'lins and writinr, and
for the {irst month would just cory

the scnme one sentence in his journsl ~
T 1ite . Then orn ilo
varber 10 he sot next to a boy vho
wrote a whole para~raph., Zrik'‘s first
try at ciscourse {5 a creative nirx-
ture of lettars. Celna’s brillianc,

-
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Facsimile Excerpt (Reduced)

from Dialogue Journals in
Selma Horowitz' K-1 Class,

1981-82.
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And now, for maximpum contrast.......

an interaction from a dialogue -journal in a graduste school seminar,

courtesy of Rogev Shuy.
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to-the~-point surrgstion seens to -have
€acilitated o sudden 'fittine topather’
of several strateries—-£f4llin® the
nace, ''sayin? sorething, an build-
ine note {nforrmtion on rood opan~
in~ line! . :

"1t's Lile Talkinr on the Telephone”

Joyce caville, a seconc rrade teo-
cher in the Chriscina School District,

Tear, Nelauare, explzined to her a:udents'

that writinn in dialofue journals is
1ike talliin~ on the telephone: 'vhen
you tallk on the nhone, you take turns
talkinr, One person tnlks and then
the other [ersnn onswers. That's
dislo~ue. I do.'t have enourh tipe
to tall: to cach ¢,/ you every day, so
1 want you to write what you weuld 1ike
to say. 1 will take my turn tonirht
writin® an answer.” This analogy
cade for an easy and peaninrful
transition fron oral to written
commumication and helned her yount
students understand that this lkind of
writine and readinT would be useful.
Joyce started dialosue journals
1ate in the fall, with a nev class
"hastily thrown torether ' as a re-
sult of a deserreration order. She
stressad the nreatest benefit to her
wass that the irmediate personal con-
tact in the journsls helped develoy
a close, personal feeling trith her
students richt away. Then teaching
and learnin~ becans rossible for
this class, and for their teacher.
Students were Civen sone time af-
ter recess to write in thedir jour-
oals and could keep ther the rest of
the afternoon to write rote if they
wished. Joyce made sure students
knew they could “"sound outf words and
write then out' without worryine 4if
they didn't know hov to spell ther:.

‘Dialorue Journals with Junior
Firh Sstudents’’

Susan Veitch, nov on the national
staff of the Arerican Tederation
of Tcachers, described how she man~
sred a journal process {n junior
hirh school several yesrs ato,
workin~ with five all-male Lnzlish
classes in an slternstive school
pro~ran in Ohio. She had each class

write on a different day of the waek
and while she zead all the journzls
each pirht; she vrote baclk only to
those students who really seersed to
need response and sncotrarenent.
4eh a fau students, she kept up
alrost a daily dialorue, becauce of
their special nacds--an exccellent

.way to use the dialorue process

when student load is far too rrest
to do 4t with everyone. _

cusan reported two najor benefits:
~he journals Lelped re in mananins
each class - rettins then scttled
down and ready to learn. Ly rTota-
tins the days in which I would read
their journals (£irst period jour-
nals were turned io on 'onday.
~{ven back on Tuesday, second period
on Tuescay, etc.), I could manare
to keep in direct touch witl 140 students.
I could choose to urite bach: if a
stulent really needled a response and
to Go it on a daily basis with a fe.
The daily dialorues with the students
who really needed to tall tc ce
helned ne nanare 3 hyneractive boy
who could not cosnusicate with re in
any other way at ¢i{rst. 1 think the
journal was the first tine anyone
hed cver really 1istened to hir. 1
would never have understood all the
thinrs that vere ~oin~ on with hir
without the journal. 1 wvas also able
to help & student esperisncior ~uilt
over his brother's sudcen death -
otherwise his depression could have
becorme suicidal.”

Susan found that these tio stu-
Jents who dialorued wich her rerularly
out of personal needs benefitted
scaderdcally. They becare two of
the best writers in the clacs
and vrote & Lool of stories for chil-
dren, which vas {ncrecidly well-
written and movinr.



. g!ALOGUB JOURNALS I ADULT ESYL PROGRAMS
The second panel consisted 6! six tea-

chars o various adult LSL prosrauns’
{n the Washinston, D.C. artea. * ! '

'The Journal is o Iridre”

Christine lleloni used dialorue
journals durins the sprin” semester,
1982, in her advanced corpositirn
ESL class at Georre "Mashinrton tni-
versity, in "ashingeon, D. C. The
course is rourhly cquivalent to a
freshmun Enclish course. She had
12 students in her clacs (1l nen
and 1 wnap). rajors fn Enplish and
computer science.’ The students wrote
in their journals for the first 20
ainutes of each class period, five
days a week, At first, Christine
was afraid that the students would
think the journals were too babyish
for o course entitled. ‘ Cooposition
and Research l'athods.” Tut she soon
found ‘that the journals were valua-
ble to her because, “They nade o =
technical research and composition
course (not my favorite) fun to
teach. I snjoyed the course. 1
had the satisfaction of doins soue-
thin~ for ry students as persons.
not just as acadenic ‘objects’.

The response fron the students
vas also very positive. One of
the students, lidsh Luc from Vietnan,
feels that the jourmals provide a
bridee, connectiny the lives of
the students and their professor:

“1 reslly apprsciate the idea of
writine a journal in class. It not
only helps me in rrawar, in writing,
it helps ne solvinc problemc such
as studying, malkine friends, and

so on. I a= sure that 1 an improv-
in~ very ruch becsuse of the help
of the journcl. Additionslly, the
journal is a bridre vhich connects
students' problens. lives to their
profossor. Toward (throuph) the
journal, professor can understand
students easily.

‘1t sives us .the confidence of writinc”

idna Turite teachas at the lary-
land Enrlish Institute, Univervsity
of lLaryland (Collene Park). She
Nas eisht students for two hours
per day. They write for the £irst ten
ninutes of each class. then asked
whother they found the journals useful

. and/or-enjoyable, her otudents had

a varisty of responses and corrents.
Several students falt that their
writing tas helped by the daily
rractice of writine in the journal.
Ona student fron. E~ypt corrented that
a journal "rives us the opportunity
to write vithout any problen also it
rives us the confidence of writing. "
while an Indian stulent said,
“apecially I am cettins to know nev
words and irportant thinc I am
lmotrin~ idea accordinz to your
writtine tesnonse. How you write a
sentence and your sentence struce
ture.’’ A Custerslan added that in
addition to helnins hin to write
better, 'that help to talk too,
because ve write that we are
thinkins at the norent, 1is like

you Arere talkinr, .

. Ceveral students nentionad dene-
f4ts which ~o beyond the purely
lin~uistic. A wonan frou Vene-
zuela sald that for foreirm students, .
"this kind of cocmunication is
essential in order to knotr 3 lot of
things. In some cases this type of
dialor could be the unique cocruni-
cation of the foreirn student with an
anerican person an is especially useful.'
A Chinese voman cormentad, ‘I like
this kind of activity because. from
here I car practice Inclish diglog with
wy teacher. I tell her my troubles
in nv 1ife as vell as in ry stody.
and iy teacher could help ne a lot.

1 can kmow lLiovr to live and how to
study well. And rzy teacher can
give re sone rood idea thot I
haven't.’ 3ut, she feels, 'when

I do this activity the teacher is
very inportant. She should be very
rimd and patient....Becsuse she'll
spend a lot of tine to do this
activity vith us.”
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(continued fron pare $)

Only one stucent in the class, &
youns Tan fron Taiwan; d4d not £ind
the journal helpful. te exnlained,
*1 don't know what I an writine. 1
eried to find & subject to urite be-
fore 1 went to clacs every day, but 1
€311, 1 have n susrestion that is ve

ean do it as a diary at hone. I1f this

is posoibdble, T will do it better. :
14na corments® A pice advantase to
the journal is that a request such as
this cin be easily gulfilled. This
particulaz studant now writes in his
journal at hone and brinrs it to e

a few ninutes before clags starts.

have lecs difficulty than he in writing

& quick response, and our new system

goens to be workinr out setisfactorily.”

“The journals ret ne throurh
all kinds of tense situations’

Joy Rreeft taucht a 15-eek busi-
ness carlish course for BSL students
with the Arlinfton County Adult Idu-
cation Prorran. Tvo hours of cach
day were spent learnins business Vo~
cabulary, ginulatins businecs situa-
tione and doinl business writinr.

One hour vas devoted to [Tamnar study.
Tiie students wrote in dialorue journals
for 20 1:inutes, three days a week,
pefore one of the two breaks (so they
could take more tine {f they needed
{t). Thig wos a joyous tire during
vhich the studeats read and wrote
earerly, often brealin~ the silence
with lauchter about sonethins Joy had
vritten, ot somethin~ they were
writin~ back. Joy relates: '‘The
syarziar part of the cource tends to
be & hish-gension experience ioT

these adult studente because '~rarmrar’
i in effect 8 standard. So 'learn-
{n~" in this hour becopes an effort

to measure up to this hish standard -
to neasure up to ne, to what they
ehink I vant them to achieve. I
vante' to do the journals oo the
stujents would have on experience of
doinr their owm jearnine, of bein”
able to start vhere they are and

tall co ne, The journals get me
throurh all kinds of tense situations.

~Oa one day we had & ~rarzr test vhich, .

judedinn from their behavior and looks
af{torvards, was devastatioe. I could
tell that they didn't feel very rood
at oll. Afrer they turned in their
tests. they {rredistely vent to their
journnls and the stnosphere in the
classroon chanred. As they besan to
recd and write, cheir faces and
posture relaxed, and they laurhed

and vrote freely. It °ras as 1¢

they wecc ~ettin” their bearinns
arain and rorarberins that ve tind
thines to say toO each other ani we
were capable of sayine then.’

Joy also found that as the stu~
dents wrotse, they told sbout their
previous experiences in business
and asked nuestions about business
options for the future. As & result,
she was able to Ao some 'career coun~
seline' in the journals and structure
her course to suit the students’
individual baclkrrounds and nect
particular neede. The folloving are
sone exarples of backrround informa-
tion, nuastions, and requests that
provided valuable input as she struc-
tured her course.

student 1: M8, Kreeft, I realy
vemt to join the computer class...
did you think its good for me?...
I just vant &0 lowow the computer
because that 1as 80 popular nov
and Im sure all of the corpanies
will use that machine to0 in the
near future. laybe if you know
some University about corputars
syctems. let me nov please.

geudent 2° lhat do you think

about my situation. I like to study
Business but I think it is better

to study other dearee in thic coun-

try, I like International marketing
and I have esperience in corputers.

1 don't ktow what will I study here.
imat do you say?

crudent 3: There isa school 18
near to rny home and in that sclool
T can receive or take “Data pro-
sess and English classes. well
T will be taking.



.Student &: 1Y first job wae in a
fater compary wiare vorked during
tiree vears. in that job got a lot
of experience in use all kind the
ruchines, ele~ e typswiler. eal-
culator, I.B.:. orogramnne.. . then
later I got a guvod position as
PResident's gscretary in one of
more famous compary tn my ciEYy...
Wisre my duties were typing. rre-
naring anenda, preparing all the
arpointment of the Presdient, dic-
tation in shorthand, telephome call.

A chance to share feclin~s,
knmowledre and talents’

Linda liazer used dialosue journals
{n 8 nine-~week LSL prorrar at lary-
mount Colle~e in Arlinrton, Vireinia,
4n connection with readinr classes
at alvanced, berinnin-s and interme-~
diate levels. She Bad 12 students,
wko wvrote for the first 15 to 20
rinutes of class five days a week.
The jourmal writinr not only allowed
her to personalize her teachin”.
but provided hier stucents with the
oppo tunity to express therselves
freely about topics of their owm
choosin~ with positive feedback
fron Linda and rave then a chance
to share feclinrs, knovledre, and
talehts they may not othernrise
have shared. One student comented,
", ..you can talk to your teacher
about a lot of thin~s that ray be
you can't do it in clase or-after
{¢. It also rave stuilents & -
chance to erperinent with Lnslish
structures that they nicht not
othervise have dared to use. The
two exanples that follow eive ,
roverful evidence of the freedom and
creativity that some students exper-
{ence wher writinr in dialcgue
jourhals: :

Student 1: Sometimes I thinl it i
not easy to be a daughter and alco
be bu yourself. I wamt to do vhat
ever m/ father think fs good for me,
but sometimes it is not the things
I would like to do. -Bv the vay he
thinks tlat Dusiness Administration

ia a good oarser for the futwre, -
but I think that I was not lorm for
mathematic, I aluays dream to be
a good painter, drawing becutifule
imagines about the earth or faces.
I could not even thin). to be all
day long eitting on a chair in
front of a deak having problems to
resolve. By this moment, I would
1ike to live in another city, I do
not wamt to go back to Honduras.

I really do not like that camtry.
I feel terrible and opprecsive.

For my futwre, I aluavs been think-
ing to live in a prairie, vith the
ocecn near my house, Deautifull
trees around my house ad natural
air. I want to Le free and be myself.

Teacher: Spielberg’s next great
success was 'Close Encounters of the
Third ¥ind . Did uou see that? I
thought it was fum, but ratner stlly.
After thic movie mavy peopla reported

having cosmic, other world experiences.

T quese it's remotely possille, but
I'm very skopticel. What do you

think about UFO's (unidentified flying
objects). lave you ever seen one? -
Do 1you knov awone vho has seen

one? Do pecple in Howduras Lelieve in

them as much as Americans seen to?

Student' JIn mu country there uas
comething strange that I think no-
body is going to forgst. It nap-
pened two years ago. All the lights
of the city vent off. And for c
moment something red crossed the shy
from east to west. And Falf an lor
it happened in the capital and the:
in a little iown called Pinalejo.
The t.v. vent off and the radios
vent erccv. I didn't see the red
thing. I only remember a roige.

It was like the sownd of a violin,
The dogs of the house barked and
the birds were restlecs. Sorme
pecple of my cowntry beligve in
these thirgs called UT0s but sorme of
them don't. I believe in it. I
think there are other people like us
in other galaxies. [aube more ad~-
vanced than we are, right nov.



"“Students &8 teachers’

Shelley Cutstein, ttho notr ‘teaches
pSL at Georre 'ashiinfton University,
first used dislopuc journals in
1921 with her low {nternediate class
of Japanese stucents learcing Lot~
1igh in a surmer piorFar oL the
University of Tenness:e at liartin.
ler students stucied ryarray with
her for two hours daily for ten
weel's. They wrote for 15-20 nin-
utes ot the be~innine of each class.
Shelley found that the journals pro-
virte o forun for the exchan~e of
cultural infornntion, and, 88 Su
allotr the stulent to tevporarily
assune the role of ‘eencher.' ‘'In
the journals, I could berin to under-
stant their culture and social values.
They had the opportunity to teach
gg_inportan: concep:s in thedr
lanoyare throurh explanacions in the
journal. This cultural infornmatinn
is vital to social cormmication.”’
An exarple of the kind of infor-
mation exchzofe that occurred in the
journals cores from the journal of
Akihiro!

rman T went to Spain I felt the
same way...l a8 older than pou are
(I was 23) but my experience was the
gae as yours'wakarinahhitlké?

student By the way ( (TOKORODL) )
Iy did rou know Japanese words?
(VAKARTMASEITAKA?)  When I read
this jowmal, I wvas swrprised.....
Do wou think that you uant to know
more Japanese? Then I'm Japanese
teacher????2 vcsnansacanecs

Teacher: Yes, 1'd LOVE to know
more Japanese. Will you be mm
Japanese teacher? llaybe you can
teach me dwring My cffice howrs or
at another time. TOXORODE I think
you will be a fine teacher.

hope I'm as good a gtudent as ¥ou
are. Oh, the reason I owow Japanesée
pords is because I 1ike Japanese
people (egpecially my students))

T wnt to learm about Japan.

student: I said a slip of the tongue
yntcrday.........l’ou urote on srack-
board, 'As hungry as 3B students. **
Then Everubody in class said.
“Shi-tau-reina’ (Japanese) You said
"Hhat? , That?s I vanted to

teach you what everybody said. And
I sau m: dietionary. Then I feeled
wneasy. I'm 80TTY. e ceanans
'SHI-TSU-RETUA = impolite) Japa-
nese students’ worde in fasion. He
use to make a joka. please permit)

Teacher: I an learmino a great deal
about Japanese culture-~by making
mistakes! In America the sentence
about being moyry 18 furmy, Fut
not impolite. I was surprised that
the class reacted them, and when

ve talked about age today. But I

- was not angry.

#A sentence like this would not be used
as an exarple in a classroon in Japan.
To refer to acquaintances {n a way that
can be internreted as ne~ative is
{rpolite.

come questions fror a teacher”

nichard Vann used dialorue journals
with a low internediate ESL class at

Geor~e Mashinrton Undiversity. ilis

12 students wrote for 15 ninutes &

day. Durinr his presentation,

Richard raised sone inportant ques-

tions about the use of the journals.

All of us, At sore tine oT another,

(ust answer these questions for our~

selves:

- Hov much time should students be
criven to write? Should jourcal
writine be done every day?
Should it be done durin? class
t{ne or on {individual time?
(Richard found that his stu-
Jents had trouble expressinr
theuselves vithin the 15 nin-
uyte tire linit that he hal set.)

- chould students be alloved or en-
couraged to take their journals
home to write? (I'e found that
4f nhis students tool: their jour~-
nals hone, they forret then the
next day.)

- ‘mat should be done if a student
doesn't feel motivated to write
or simply -cannot thinl: of any-
thin~ to write?

DTN
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- ™hat if you, tho teacher, don’t
fael motivatad to write?

- that {f the student wants his/
her writing to be nraded?

-~ Yow can you respond to the

© 'sood performance syndrome’
of sone students~-such a fear
of writin~ sooathins that is
not 'perfsct' that it becones
irpossible to writs anything
at all?

-~ Tiouv can you respond to the
'conposition syndrome’—when
the student feels that all
writis~' must take the forn of
s school essay about such topics
as 'Transportation in ny country,’
and so writes one such essay in
the journal each day?

-~ Does writin~ in a dialorue journal
incresse s teacher's workload
to on untanarsable or undesirabdle
extent?

Perhaps sone of you have some
rocd answers! These are the kinds
of ouestions teachers often raise
vhea they first berin,

SENEFITS IN DIVINMSE SETTINGS

The third panel consisted of
instructors usine dialo~ue journals
in diverse settinrs - prison educa-
tion, 2raduate research seninars,
teacher trainin~, and foreien lan-
~uare classes. Yere are their in-
sirhts:

"Understandin~ the real nature of
vritins as a dialosue’

Ceil Lucas, who has used the
journals in corposition classes
she teaches at Lorton Prison (see
llewsletter f1), found that the dia-
lorue helped her with her students’
(ares 20-50) bad attitudes about
writing, “They sav writin~ as a dry,
forcal process. The dialorue
journnls helped then understand the .
real nature of writin~ as s dialorue
betuween uriter and reader. It also
helped them work out howv.to handle
their time to nlan proals for ueine
their tine {n prison creatively,
and it sllowed me ~ an outsider
and 3 wonon = to help then think
throu~h those plans.”

Ceil found that they discuss life
{ssues that they had no time to talk
about in class, or that they would
never have brourht up in face-to-
face communication. She said the
createst benefit to her was the
“"excitement” of reading their en-
tries. ‘I found I was so anxious
to knov what they said that I'd
try to read ther while driving back
fron Torton to D.C. ! And the journals
~ave re instances that fit exactly
the content of riy class - style dif-
ferences. voice, addressing an audi-
ence - 50 I could explain and rein-
force in the journals the concepts
taurht in class, answerin, their ques-
tions by pointing out instances in
their otm entries. I could show then
that they also had a 'style' unique
to then."

The following is a typical example
of the kind of conversation Cedil had
with her students. 'Joe’ 4s in his
forties, and has bdeen in znd out of
prison for a 7ood part of his adult
1ife.

Ceil. Iy do pou urite poetry?

Joe: I enjoy saying things in a way
that possibly noome else has said
them. The rhythms of words in con-
Junetion with my thoughts and then
eet to paper twums me or.

The $kewghs idea that onlv a
peraon who is in tune witlh my
thoughts will be enjoying my words
tiams me on. '

I enjoy--words and plrases with
implicit meanings. -

Ceil: As I was driving home last
weck and again when I read this,
I thought to myself “How can sorme-
cne vho urites poetry, and good,
interestinn poetry to boot, say
that he doesn't understand the strle
cheet?  If you can talk about "the
rhytim of words in comjunection with
my thoughts,' then you must be able
to see it in other people 8 wuriting,
no? To see the choices that they
haue made----isn’'t 1t the same clince
proc2ss that you use them you write?
Do you write poetry at particular
times? [Mw Ar puk write vhen? Who
are you tulking to?

-9- -



Joa: The only reseblance inmy
uriting to that of other uriters is
that ve use vords. Tyainsd writers
hove a method in their pork -uhers-
as. I only have & Inowledoe of vord
usage and urite purely from instinct
of what should go uhere. I oan re-
cognize that my vorl: sometimes lacks
contimuity beccuse I vrite as I

think which at times 3 incoharent....

Ceil: liell, I'm gomna keep or. argu-
ingi I belisve that if you ask any
trained vriter. he would say that
uriting 18, g8 you 8@y, 4 nowledge
of word usaqe ad instinet, and :
ne would say that uriting is
thinking. Is there sonething wrong
with saving to yourself cand others,
Tev, I can write?’ ...

“A clianee to asl fapd ansver)
nractical quections’

Jessie Toderick, Usiversity of
tiaryland Gehool of Cducation, be-
~an usin~ (ialo~ue {ournals in 2
courge for teachers in Lanrunre
tres which met twice £ sweclz. Che
forn: that they twere {rmediately
helpful in su~portins the course
eznhasis oo 4pdividurlized ingtruc—
tiop. She found her gtudents were

cetually doin~ in the dialo~ue journsls .

the types 6f writing they ware studying,
tryia~ out different tynes of
writin~, Tecausa of the {ntensive
tvwice—g-reel: reetin g, the dialorue
journals also nave stulents 8
ctance to asl: Jescie nracticol
questions alout tiow to apply the
theories anc concents stresse. in
class. this aspect helpe’ her indi-
vi’ualize the instruction to neet
their needs. GChe su~~estedd thedr
journal writing focus on “Lon~uate
»rts and learnins,’ and nany of

tlie students usel thic theme TO
reflect on their own teachinr in
relation to broadet axpericnces.

“Copins with real diversity’

P41l Stokoe, Linruistics Nasearch
Loboratory, Callaudiut Collere,
found tha bonefits to hir were ia
corznmicstin~ with stulents in a
research serinar in fimn Lanruare’
sore denf, some mornal hearinc, one
fror1 & forei~n cowmtry and one
visually hancicanpeci The incd4-
vifual cialo~uas ~eve hic feedbaclt
£ror. eoch stucdent about course con-
tant and an onportunity to explain
what the student 1dirbt not have been
able to underctand is claos.

“panandine oy u:ude_n:a' uge of
writtan Porturuege’’

Jose Concalver, cociolinruistics Pro-
~ram, Georretowm University, tecches
“orturuese to Arericas students. ‘le
foun! that ‘cialor~ue journals in 2
foreimn lan-unre situation helped re
evnand 1y students’ use of written
nortu~uase heyonc the literacy torics
rresente’ in their texts to everviny
1ife situstions. It also helpei re
to correct easily their use of false
co~mntes €rom En~1isl: anc Spanish,

a marticular oroblen in rasteriu/
rortu—uese, by bein” able to write
back and model the correct Porturuese
word or phrase.

‘jraline conpections betueen each
person and the discipline

Po~er Shuy, Sociolin~uistics Zro-
~rnn, Ceorretown Upiversity, used the
journals as an inte~ral part of
a ~racunte course in & sociolin-
~uictics fieldrrork class, havin®
geudents write their obgervations
anc relfections about each 1in~uis-
tic figldwvorl assi~noent. lie said,
“rfat 1've learned frose dodp” the
éizlo~ue journals wvas tiat I hala
1ot of ~oals for this clacs, beyond
the learninp of cethols, sors of
ohich I haln't race explicit to
students, sore of which 1'n not too
sure 1 lmew, until 1 found nyself
writin~ ther: out as 2 responsc to A
quastion. The terestest' benefit
to oe was that in rereadins the
journals for this presentatior, I

"10" Yy
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founc that it taucsht me what 1y
roal r~oals for the field pethods
course were - vhich weren't the
ones listed in the course outline.
Adalosue jourrals extended Ty
teachin~ beyons the ostensible toric
¢ f4eid methols ), and even beyond
the discipline (lincuistics) iutc
1i5c topies. Ve endel up discussinr
how to ralie connections between each
person's life (inclulinm~ sine) and
the torics and discipline we were in.

The

_FQRE‘I_":_L_?__CQ}“.I‘.IICPOHDK!T' T CONTCT.

s have a fetr overseas correspondents ~
{in South Africa, Australis, Couth and
Coptral Arserics. Uerbert iiilsen is one,
nou teachine in Colombia, Tere's his
report, filed Aurust 39, 1622,

“a 14ttle lessg than ¢ vear aro, I was
~0st intereated to read in the Cctober
1971 {ssue of THC LIIGUISTIC NIPONILYR,
your srticle “Literacy ac an Interactive
Process.’ 1 have been usin~ the
systes of dizlorue journcls with stu-
Jdents here in a course callel Cnrlish
torlzshon. I have found enthusiastic
narticipacfon. That 1s. to say atwleuts
are nore willin~ to write, and seer
-ost rleaped by the personal attention.
T can understand this, since o5 you
well !mov, coirrositions ususlly ~et
a ~rade. or ot rost an in-cless
readin~. never a carefully considered
coiplete response fron & thinlinr
e an beinr and an invitstion to Leep
corresrondin~, It is still too early
to be sure of overell results, I feel,
dut the fact of writin: rwore, of
uritin~ for real corrwnicotive reasons,
not just &5 o classroon procedure, of
rea’in~ and evaluatinrs that readins
for = written response~-all of this
ic ~enuine corTunicative activity and
1 can’'t see how it car Zail to build
pot only writin~ skillc, but all of the
other skills as tvell by develoninr
the comnitive nrocessec basic to lan-
~uar~e for any rurnose at any level,
an? in any o7 its ~anifestotions.’

sPATLICSTS: Publications -

Conferences anc Vorlsaops

A metber of us are involved in riving
vorlshors, conference papers anc ia
rublishin~ our axperiences. If you'll
let us knowr shout your activities,
we' 11 include ther in this space.

Tuture Conferences and torkshops

Sctober 1 and 2, 182 -
“panmeriencin~ ‘Real’ Inclisl:-
“iwitin~ a Dialorue Jourmal®
Chelr~ Cutstein, Joy ireeft, Christine
i'eloni, and Carol llamatz, 'sghin-ton
Area TESCL “forkshop.

llovenber 19. 1002 -
" t¥ou Can Look It U 4m Your i"inc’:
Pindin~o fron Classroon Pegearch on
vialorue Journcl rritins.
Jana Stagon, TFesearch Paper at the
lational Council of Tezchers of
En~lish, ‘‘ashin~ton, L. C.

Tay 1973 -
“tearnin~ Literacy throurh Dizlo~ue
Journ=ls."
Leclec Feed. Jana Staton, Joy Treeft.
“uinda Strube. Zelmn lorowitz, Sare
©411, "arona Racirvez Gray. 'ary fnn
Pusey. Syrposiur;, Intermctional
neadins Association, Anahein, Calif,

Putlications

“Thiokins Torether: The Role of Lan-
~ya~e Interaction in Developin: Cliildren's
Thinkin~ - Jans Staton; tO appear as &
hancbool: in the Talkin~ and ''ritin~ Series:
Sasic ~kills Ir-~roverent Prorrar, U, S.
Dent. of Tducation (Dec. 1722).

"Dizlo~ue Jourmals‘ Learnin~ Oppor—~ *%
tunity “or Studects and. Their Teachers' -
v mo~maret Croclker, ialifas, iova Ccotis,
subrniitte’ to lli~hway (me, Journal of the
Canadizn Council of Teachers of Enzlish.

rri{rren Lan~uc~e Crotth 4in Youn; Children:
"mat e Are Lezcmin~ fror, Nesearch’ -
t'‘arcia Tary. to apnear as a hanibool: in
the Talkin~ and "'ritir~ Series , Tasic
~1:411s Irnroverent Procra:, U. &, Uent.

of ducation (ieec. 19C2).

1&**50 word yet frou Li-~hway Cre but

the articla will apreat iz Del-~
bousie Univ. .'omcrzachs, :.5.)
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STUDENTS' VIEWS OF DIALOGUE JOURNALS

We promised that this issue would present the bdenefits--and drawbacks~—-of engaging
in dialogus journals from the students' point of view, to accompany the “"Sanefits
to the Teacher" in our second issue. We believe strongly that the student's understanding
of this experience {s u crucial validation of its value, and that we must pay close
attention to what they say sbout it. Here is a sampling, from 2nd grade, 6th grade,
hig: school, and college/adult levels.

"You only look up in your mind" “You only look up—- cont. ,

These excerpts are from interviews , Benny: ''She writes, 'you msy hate me but
with Leslee Reed's students, 6th grade, - I don't hate you.... I'm going to keep my
4dn 1981. All are learning English as a journal... 1'm going to burn 1e!"
second language. * * * ® »

Letitia: "It helped me to learn English
Claudia: "I would ask her what a vord better, because 1 say something that dcesn't
1ike 'chemistry’ means. I didn't pake sense, and sometimes she writes me the
know, and in the dictionary I looked sams but with different words and I under-
for it, but didn't really understand stand agd lo*nnxt.tinc I put it righe."
* *

it. And she explained it to me[in the
journall. There are scee questions
you don't understand and you have to
look it up 4n the dictionary. 1f you
don't underatand the dictionary, you

Int:"Po you write just three sentences?”
Claudia: No-ooo!"

Int: * Why not? You don't have to."
Claudia: ‘When you write just three sent-

use the journal. It's a kind of dic- ences, it seens like you don't explain
tionary." anything, and you don't have anything fun
* * * * * to read. It doesn't fit. Most of the

Martin: "If I hsve a question, and I tize she writes the same as I write.

feel embarrassed to ask her personal- Int: "Why does she write more when you

1y, I could write her in the journal. vrite more?"

It's easier. You dou't have to tell Claudia: "Because I tell her more subjects,

her personally, you csn just write more things to talk about. "

{t, and she'll asnwer it back. Before * * * * *

Nicole: "Reports is—— you have to lock up
self, but now I do." facts and everything, but journal is what
L * * " * you only look up im your mind and you
Benny: "I just hate the journal. I write whatever you want. "
don't like writiog 4in 1it. At the * * * *

starting of the year, I didn't mind Jenny: "When we are writing in journals,
s0 much, but nov I do." she doesn't act like a tescher. She doesn't

int: "wh‘t do you think sade the dif- insiss on her thing.-..he ju't aNSVers ny
ferencel” questions and tells me vhat she thinks.
Senny: "I's bored. I don't want to But she doesn't say you shouldn't think

write in oy journal. Now our work like thar, like some pecple.”

is getting hard and I try to get

home s0 1 just leave my journal.

When she gets mad at se for some-

thing I don't do, that's when 1

write in my journal, 'I hate you!'"
Ing: "“Then what happens?”

1 didn't write that much about oy-
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mmnﬂus-mniﬂ = Craduate
£SL students
Nina Turicz, an instructor at the
Maryland English Institute, asked the
thirteen graduate students in her
intensive English class to give her their
evaluations of the dialogue journals,
which they had kept with her for a
semester (at £irst writing every day in
class, and gradually at home on their
owvn time). She writes:
Eight students$ felt the activity had

a positive effect on their writing:
miriting on different aspects and in
different fields helped me to axpress
myself. The more 1 write, the more I
improve my way of writing." - from an
Egyptian student. four students expressed
the desire that their journals be
corrected for their grassntical errors.
(In my rather limited sxperience -— WO
semesters ~— with dialogue journals, there
are always a fevw who fesl this way.

Students comsented that they appre-
ciated the journals because they enabled
them to communicate in writing what they
found too difficult to express orally.
A student from Shanghai said:

vat the beginning most foreigner can-
not speak very fluently. They are afraid
to make mistakes when they spesak. So they
can use journals to explain."”

Perhaps the most touching and per-
ceptive comments cane from a Xorean man
studying counseling:

"ot first, 1 confused to write
journals, becsuse 1 did not have enough
ability to write English and 1 don't want
to open my mind to other people, include
py teacher, So, sosetimes I hesitated to
write journals and sopetimes 1 upset from
the journals.

One month later, I found incredible
things. That was my journals. A lot of
pages vere covered by dialogues with my
taacher, and very, very important shings
and content--even psychological problems—-
have discussed.... Some days my teacher
encouraged about English study. Some
days she gave me good suggestions. At
1ast, I found the hidden meaning of the
dialogue journals.’’

— mar——————

7o tell almost everything I have kept
deep inside”

Chriscine Meloni, who teaches ESL
at George Washington University, shares
this final entry from an Iraqi student:

"] really don't want to finish
talking with you on these silent papers,
but I hope these white papers tell you
about what 1 have carried as much
thoughtful as 1 have carried to myself.

1 can't imagine how I was enjoying
writing in this ssall notebook and how
such I was waiting to know your opinion,
your beaugiful answers, and your wonderful
feelings.

1 don't want to end writiig to you,
because 1 loved this writing; soO I have
joved the person who let me express oyself
{n the class environment and outside {¢,
and let me avoid being shy to tell almost

evervthing that I have kept deep insid
ﬂylezg.& 8 pr deep €

"] always f1ip the pages, wantin
to read your opinions”

At Callaudet College in Washington, p.C.,
deaf students are keeping dialogue jour-
nals with their instructors in ssveral
English Language progranc classes. Most
deaf students sre learning written Eng-
1ish as a second language, and many
dislike writing tasks in a language
which they have never used for func-
tional conversation. Here is one stu-
dent's perspective on his first en-
counter with meaningful interactive
wricing:

"Writing journal is a great idea and
1 really enjoy doing it. I love the
journal because {t has 2 lot of writing
and comaunications or feedbacks. wWhen
1 come into here, I always flip the pages,
wanting to read your opinions or storias.
1 slways think about many things or beau~
tiful pictures in my mind, and I fre-
quently feel like to write about those
things but I never did. But 1 do now
after I notice how much I enjoy the jour-
nal. ...l really enjoy writing and get
feedback from you as we're a lot the
sase and I'm glad to know that we are
sim{lar to each other!"
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"Ygu are less feeling afraid"

Joy Kreefds adult ESL students
interviewed each other about their
reactions to the dialogue journal
axparience,

"You know the first time that I wrote

in oy journal I was very afraid of
writing. And now I can write easily.
I1'm not afraid to write. It's very

easy for me writing. Also, when I write
a letter, it's easy for my because I'm
not afraid of writing now. After you
vwrite in a journal for 3 1/2 msonths you
are able to try everything, You are less
feeling afraid and then you are able

to write {n any journal or any paper
that you have to write.'- Carmen

"] can review new words., When 1 am -
writing, 1 sometimes check a dictionary
and then ask her what a word peans.
Sometimes she gives pe the correct
answer and sometimes she is confused.'-
Jaime

"1 always ask everything, anything that
1 want., I cannot stop asking, 1 use
the journal to ask everything that I
don't know. As long as I get this
opportunity, I will not stop asking
things in the journal. We can learn a
lot by asking.'- Widi

# & INT'L READING ASSOCIATION # + #
ANNUAL CONVENTION, MAY 4

Learning Literacy through Dislogue Journals"
a sysposium on dialogue journal use focus-
ing on reading/writing acquisition across
levels.
WEDNESDAY, MAY 4, 2~4:45, Convention Center
California B
Stop by even 1f you can't attend, to say hello.

-3

"It {8 CCG-rate. I like it"

Deborah Jaffer, s reading specialist
in Philadelphia and a doctoral candidate
at the Univ. of Pennsylvania, began using
dialogue journals with a group of second
graders last year, as a regular part of
their daily reading class with her. At
the end of the year, as good ethnographer,
she documented the participant reactions
to this new experience. Here sre the
written reactions of 7 and 8 year olds
to dialogue journals:

"It {s GGG-rate. I 1like {t. I don't
know why but it is fun. I Love 1it. It is
the Best in the world. Theires millions
of things to say I will tell you 1} of
them. Because it's just like eating
candy bar. Becase it is fun, It {s even
funner than eating a candy bar." (from a
7 year old girl vho is extremely ahy in
oral interaction.)

"Meanwhile I love this kind of writing.
I1f you want to know why then I'11 tell you.
If I want to write to you, then I don't
know what the teacher is thinking to say
to me. Maybe she will say something good.
And mabe she will put a mark 1've never
herd of , »or maybe a mark 1 cannot under
stand well anyway: It is Best to write Back
to you...GoodBye! 1I've wish I could stay.
(an 4 year old boy who stated that he
hates writing.)

"1t was kind of neat and fun and different.
And it some time funny., And I sometime
don't like i{t. I can't think of anything."
(8 year old girl)

"It was fun here. Because I feel like
1 was writing & real letter, It was like
1'm a letter writer."” (7 year old bi-
lingual boy from the Phillipines.)

* & YORKSHOP REQUEST % « *
Peggy Roberts, of Ashby, Mass.(north of
Boston) has written to us asking if anyone
in Massachusetts or nearby states using
dialogue journals would be available to
speak to teachers in Ashby, or give a work-
shop on their use.(We guess she means at
elementary level). Peggy's address is
37 Jewell Road, Ashby, Mass.
We don't know of anyone in tne Boston area,
but {f any of you do, please pass on this
notice and Peggy's address.

R
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NEU_APPLICATIONS

When we started, our focus was on the
use of dialogue journal copmunication in a
self-contained classroos with "average'
students. But many of the 300 or so
people who are On our mailing list are at
other levsls, so we keep learning about
new applications. Here are sone
wonderful ones.

Dialogues with Learning Disabled Students

Roberta Steinberg

Roberta Steinberg, usually known as
Keeny, has begun dialogue journals this
year with her learning disabled students,
who have a variety of problems: esotional,
perceptual, auditory processing, mild
autism. Keeny's school, Oakwood School
{n Fairfax County, follows 2 county
Language Arts curriculum which requires
students to keep personal journals.

Keeny found, however, that the students
wrote 'junk' in their journals. 1t was
just an assignaent that they fulfilled
as quickly as possible, without thinking
at all about the gquality of their writing.
So this year she began writing and found
that the students now feel more
accountable for what they write; it must
be legible and comprehensible, because
they sust write for an audience, her. She
has noticed a big difference in their
diadogue journals this year from those
of last year, when she did not write
back.

The students write 2 or J times a week,
They are given time in class (5-15 pins,)
and told how many sentences Lo write (for
exanple, she will tell them to write 3, &4,
or 5 sentences that day). Keeny feels
that they need that such structure to
guide them, 1f they wrote every day,
they wouldn't have anything to say.

Whether there are signs of language
{mprovement or not, the wvriting is a
good outlet for these students’' feelings.
The students are 8O eager to read her
responses, even though they do not
write every day, that they take their
journals frow her desk to see what she
has written, and they sometimes check
every day to see {f she has written
scpething.

The students write about things
they would unever talk about in class.
One student wrote:

"gometimes I limp when I walk. I like
it at school because no one notices. At
home they notice and tease ne."

Keeny wsuld have had ne idea that

Elizabeth felt this way without the
journal dialogue.

“Why You Call me Emigrant?"

(excerpts from a forthcoming article

in Childhood Education on dialogue
journals, by Fran Davis,Coordinator, New
Jersey MAP-S project)

As part of a migrant education project
funded by the U.S. Office of Education
Program, Title I ESEA,webegan the use
of dialogue~journal writing as a
technique for counselor use with students.
The project, New Jersey Project MAP-S,
was concerned with developing & nodel
for aiding migrant junior and senior high
school youth obtain career and ocoupational
information and self-understanding of
career goals. The goals of the journal
writing were that students would
develop greater fluency through writing
and reveal through their writings their
levels of occupational and career
concept understanding.

Our belief was that writing is &
process which undergirds and extends the
writer's conceptual understanding. Further,
that writing developing from the individual's
oral language experience first ucilizes
the expressive mode. The writings in
which our migrant students first engaged
was personal and expressive in nature.

These students then moved, at their own
direction, to more referential and sometimes
poetic writings. These often involved
understandings or misconceptions about
migrant status and the occupational world.
The writing frequently requested information
or clarification of ideas and indicated

the attitudes or desires of the students.



Emigrant, cont.
Excerpts from some of their journals
{llustrate these aspects as well as the

-mingling of perscnal and rcfegencial

wziting,
Clarification Request:

Why they call is program Education for
Emigrant? 1 believe that this progranm
should have a different nasme because none

of us are emigrant., We have the same righes
and priblich the American pecple have.

Teacher response:

I agree. I also believe this program
should de named differently. Migrants do
have the same rights and privileges as
other American people. However, we found
the soney for this program under migrant
education funding and that is the reason
for the name "Migrant'. At one time or
another most parents of the students in
the program migrated from Puerto Rico or
some other place to New Jersey to work...

Attitude:

I have a job at the auction and we just
got new girls working there. I've been
working there for almost three years and

I feel like 1 have to compete with the
others, I like the gype of work I'm doing
which is a sales person but, I don't know
how to solve sy problem. do you think I'm
getting bored with the job or 1 just don't
want to compete....The kind of work I

see nyself doing, well working with people
is a very broad subject and it doesn’t
matter the type of work as long as its
helping someone...

It takes me time to write & poem...

Poem

Why is it so hard to be me?
Why do 1 pretend to be all
The things 1 see

Why can't I be Free

and let everything inside
come out. 4is it

Because I'm afraid

I won't be liked for

who 1 am. s because

they still won't see

me as De, Please

Tell me why I can't
Be wme.

Teacher Response:

In solving your problems, ycu need to
begin to take them apart and look at each
piece. Are the girls already friends
before they came to work? Are the girls
excluding you? Do they look down on you?

1 know you like to work with people, that
in itself will make you less competitive
and more caring. Bur if you get paid

to sell, you must sell. Why don't you
try talking to them. If you are really
bored, maybe you can ask your boss to
change your type of work for awhile.

Acually your poem answers your preoccupation
about your co-workers and how you feel.

It is natural to feel the way you feel

nuw. Just keep on looking and explaining,
writing and reading what others write

to compare and you'll do alright. The

more you understand and like yourself,

the less scared you'll be of others
disliking you,

Parent -Student-Teacher Dialogues

In the Luntington Public Schools of
Long 1sland, a 4th grade teacher, Cleo
Kohm, has created a version of the dialogue
journal which involves parents as well
as students. Its purpose is to encourage
a three-way dialogue, and for Cleo and
her students, it really seems to work

" (although with older students and scme

younger ones, invelving parents in this
way would orobably prevent many students
from complaining and being very open).
From the notes that Carol Hittleman

(the curriculum specialist at Huntington
Schools) shared with us, we gather that
students may keep a personal journal all week,
but on Friday morning, they write a letter
in their journal.to their parents _ﬂ_
recapping the events of the week. Suring
the school day, Cleo reads the letters
and responds to the students' communica-
tions. She returns the journais to the
students before they go home on Friday.
The students take their journal books
hose to share with their parents.

The parents read the student's

-
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couﬁuniea:ton as vell as the teacher's
eccamunication, and than write their
responses.

COMMENTS FROM STUDENTS:

"1 enjoy writing about tha things that
went on in school. 1t tells our parents
what we do in or out of school. For

oe it sesms like a diary because it
feels private."

#1 think the green book idea is great.

1 like writing to sy parents and bdefore 1
take it home Mrs. Xohm writes in ie, I
1ike to hear what Mrs. Kohm thinks of my
letter. I think the green book is great."

COMMENTS FROM PARENTS:

"We are continually surprised at Kristin's
veekly comuents, She looks forward to both
reading and writing Un the book. 1'n

sure she is trying to inform us of her
fealings as well as her activities—=and
that's so wonderfull We only wish her
sisters and brother could have had the
benefit of a “green book" experiénce.”

® & ADIALOGUE JOURNAL HANDBOOK # * &

Our handbook on using dislogue journals,
promised to be out in January, is 4n 4ics
finsl draft stage. We think the handbook
will be availadle in some form by fall,
but that's a lictle late for those of you who
ordered it already! Most of the delay is
dus to the authors' slowness at putting
it together long distance. All of you om
the nevsletter mailing list (paid up or
not!) will receive notice of its actual
publication--ve hope you'll be patient.

"37

Leslee's Corner

1 just made a presentation to the
Rowland School District (part of my work
for the UCLA Writing Project). 1 spoke
there last ysar and had some repeat
l14steners this year. One had to share an

entry in her dialogue journals with our
group:

"“Today 1 had some problexs, I vas
really psst offl"

Having a repeat audience in part vas
interesting because there were many more
questionns, most of them like those we are

_working on for the handbook. I have vsent

them a copy of our draft and asked then
to see 1f those ansvers are helpful,

Froc the LA Times column of Art
Seidenbaus, worth sharing for his
affirmacion of all of us as teachers,

{(Feb, 27, 1983)

"Just when language looked to be more
imperiled than the California Condor,
wvhen public education seemed as much a
social slippage as skid row,..along comes
the Eighth Annual Practicum on Teaching
Composition, sponsored by the English
Council of LA, I-saw teachers teaching
each other with more mutual respect, glee,
fervor than seemed possible in this season
of skinflint sepesters, Maybe 1 saw &
skewed sample, the magical minority, but
there are literate, impassioned people
in the classrooms and they remain |
optimistic, making even me optimiscic that
the last word {s how the word lasts...
Leslee Reed of Alexandria Streec
Elementary School led & session on dialogue
journals...what counts is the quality of
communication, on paper in privacy...

The student has a pen pal as well as a
pedagogue, and both have a chance to
reason before reacting.,”

- ak



Reader Quastions
from Margaret Lewis, Colorado Springs

Q

I would like to know the size of Mrs.
R's class(es). Are the comments given
here [in the lLinguistic Reporter
article, Oct. 1981] typical of the
length of her daily responses to each
student?

Not all studenm‘' want "a significant,
interactive, dynamic relationship with
a teacher." What do you suggest doing
with them?

Mrs. Reed's classes average about 28
students, in a self-contained setting.
The brief comments we've often quoted
are usually excerpts from a complete
daily exchange, which can vary (for
6th graders) from three-sentence
exchanges, to rather lengthy mulci-
page entries. Our rule of thumb is

to try to write "aboutr as much'" as the
student does, but generally teachers
tend to focus on the more important
topics, and probably don't write quite
as such as most students.

Each student has the choice to keep

the dialogue on a "safe" level, and

for some students, a significant
interactive relationship with the

teacher never develops. Margaret Crocker,
from Halifax, Nova Scotia, in a recent
article gave z good ansver to this
problexm, and we quote her:

"But not all students respond
enthusiastically, fluently or even in
an incteresting way to dialogue journals.
Often students feel reserved about
expressing their personasl feelings
and merely write dry sccounts of recent
past events. This is the student's
perogative and slthough the teacher
may encoursge extension or personal
interaction with skillful responses,
some students maintain their distance.
This can be from a mistrust of teachers
or sizply because the student does not
feel comfortable writing expressively '
after yvears of not having the
opportunity to do so. For the teacher,

such writing may be boring over a
long period of time but it makes

it all the more important to support
the student's writing in a positive
manner,"

REVIEW OF CURRENT RESEARCH: NEXT 1SSUE

Nexf, issue, we plan to review briefly
reasearch scurrently underway or being
planned, focusing on dialogue journals.
This particularly includes doctoral
dissertations, (after all, that's how the
original NIE study began, as Jana Staton's
dissertation in counseling psychology).

We already have information on the
following studies;

A Study of Audience Awgreness in

Dialogue Journals of Second-Crade
Students

Deborah Jaffer,
University of Penn

Dialogue Journal Use in a Requirxed
Technical Wriging Course for College
Juniors (this has a control group
design)

Aarsha Markman
University of Maryland

Methods of Assessing Reading Development
in Dislogue Journals of Deaf Writera

Jana S:taton, B{ll Stokoe,
Roger Shuy
Gallaudet College

Acquisicion of Literacy in a Second
Language; Use of Dialogue Journals
{n Beginning Scaniah

Curtis Hayes
University of Texas,
San Antonio

We know there are more research
efforts going on out there: if you'll send
us & 200-word description of what you're
doing, or would like to do, we'll include
it. The next issue is likely to emerge
about July, s0 why not send something off
now? Be sure to include how others may
write or call you for more {nformatisn.

——7-
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Elusive Definitions

Research Issues:!

-Shelley Gutstein

In conducting research, one of the
first things we do is define our terms such
that we can ask pertinent research questions
about the subject of our study. Somet imes
this is the most difficult task we face as
regearchers, ~ince often we want to ask
questions about concepts which defy
precise definition. Fluency is an example
of such an elusive concept. We have
{ntuitive notions--something like 2
prototype--of what fluency means in
language learning. We know that we
want our students to develop in both
spoken and vritten fluency. But vhen
asked what will help them achieve this,
we don't know. Many of us feel that
dislogue journals facilitate fluency,
but because our definition of fluency is
qot clear, we cannot show how it happens.

Fillmore (1979) offers a definition of
oral fluency which may well transfer to
the written medium. According to Fillmore
(p. 93), a speaker is fluent in & language
if he is able to 1) £fill time with talk,
2) talk in coherent, reasoned sentences,
3) have appropriate things to say in a wide
range of contexts, and &) be creative and
imaginative in language use. A {luent
speaker, therefore, possesses all four
of these characteristics.

Since dialogue journal writing exhibits
many of the same characteristics as oral
language, parallel criterisa to those
Fillmore suggests for speech wmight provide
clues to the development of fluency in
dialogue journal writing. A definftion
of fluency in this context might be as
follows.

First, a fluent writer is one who can
write at length with few pauses. This is
not to be confused with quantity of writing,
since fluent writers can convey thelr
ideas in relatively few sentences. A
fluent writer, then, writes easily and
quickly. Second, & fluent writer writes
in coherent, reasconed sentences. These
sentences reflect grammatical accuracy,
but more importantly, the semantic

(C. Fillmore, Individual Differences in

Language Acquisition and language Behavior,
Academic Press, 19789, )

and syntactic relationships between the
gentances are clear. The writing has meaning.
Third, a fluent writer uses language appro-
priately in s wide range of contexts. This
seans that the writer knows how to use
language purposively in different situacions:
to inform, evaluste, apologize, offer opinion:
thank, etc. Studies of this functional
nature of dialogue journal writing (Shuy,
1982; Gutstein, 1983ms) have suggested

the relationship between functional language
use and fluency, however the results are

not conclusive. Llast, the fluent writer

{s creative and imaginative in language

use.

It might seem that young writers or
writers in s second language might not
possess the attributes Fillmore outlines.
However, there is evidence to suggest that
in dialogue journal writing students have
nany of these attributes, and are
acquiring more. Clearly, fluency is not a
decontextualized concept., Rather, it is
influenced by context and is a dynamic
actridbute that is achieved as a result of
a process of thinking and reasoning.

The lines above represent a first
attenpt at estadblishing several criteria
for a proto.rpical definition for written
fluency, whic. our students' writing may
pore or less reseable. As such, it is
surely in need of refinement. Therefore,
your comments, insights and suggestions
on this topic are most welcome.

Research Issues will be a part of
future newsletters, and we'd like to know
what other constructs you find "elusive".
Please let us know, also, what other topics
you would like to see discussed in this
portion of DIALOGUE.

IN TH1S ISSUE:
Elusive Definitions ,
Young Writers in Search
of an Audience . . . . .« .
Back To Grammar: What Can
It Tell Us? e e « v « 2 o Page 2

. . page 1

page 2

Research Designs ., . . . . . page 3
lLeslee's Corner . . . . . . page 5
Getting Consent . . . » page 6

Some Reflections on Research,
Dialogue and Mystery . . . page
A Dialogue With You . . . . . page 7
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Reports on Research

These two studies show how important inter-
action is for language development.

Young writers in search of an audience
Deborah Jaffer, University of Pennsylvania

Jaoes Britton (1975) states that a sense
of audience, 'the ability to make adjustments
and choices in writing which take account of
one's audience,’ is a key dimension of devel-
opment in writing abiliey. Since adjustoment
to audience {s inherent in all language use,
children possess a sense of audience in oral
{nteractions. This knowledge sinply needs to
be transferred to written communication. A
communication dyad, such as the one that exists
{n dialogue journal writing, Say provide the
means for making the transfer from informal
conversation to the traditional essay writing
done in school.

My study exanines the role of dialogue
journal writing in the development of audience
avareness in the writing of 6- to S8-year olds
from the first and second grades in a public
school in Philadelphia, Examples given here
show some ways in which the students showed
increasing audience awareness:

Asking questions (Rebecca)
Did you have a husband before I met you.
plese tell me.

Giving informative details to make meaning
clear (Rebecca)

T will explain 4t like this. One day the
teacher was working with a reading group
and the class got so noisy when they were
at the book case she told the class that
they couldn't go to the book case any more
now do you understand?

Showing sensitivity to sudience feelings
{Sandy)
sory I don't no your parents and now 1 never

will. 1 am sory that there not liveing.
you are to I bet. S O R Y. I LOVE
Y 0U.

Specifyinp type of answer desired, to assure
accurate information (Michael)

A1l about me and you. My name is M.J.D. My
baithday is Seot. 21 I well be 8 years old.
How old are you. Chos the one. 30 34 40
45 29 & 22 26 35 21 52 4% 33

1f you are not one of them put a x on the
one you are the closest to.

It is oy belief that because of the suppor-
tive immediate feedback that dialogue journal
writing provides, these students developed a
sense of audience in their writing, and thus
they moved from writing that resembled

2=
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Audience, cont.

writtan down speech to more convention=-
alized text.
This is excerpted from Deborah's

article in The Acquisition of Literacy:

Ethng;rsghic Perspectives. Baxbd
Schieffelin, ed. Ablex. In press.

Deborah Jaffer can de contacted at
The University of Peonsylvania.

Back to 'grammar'; what can it tell us?
Joy Kreeft, Georgetown University

What can the study of the acquisition of
grammatical structures in ESL students'
dialogue journals tell teachers? First, it
provides & picture of students' grammatical
competence, in the context of natural inter-
action. This allows teachers to identify
problem areas, but also, students may surprise
us with abilities that would not otherwise
appear on tests and class assipnments. Secor
we can see how the interaction itself pro-
vides the opportunity for the use and model-~
ing of a wide variety of structures that say
not otherwise be used.

1 am studying the acquisition of gramma-
tical structures of six sixth-grade students
learning English as a second language, as
demonstrated in their dialogue journal writ-
ing with Leslee Reed. These students, from
four language backgrounds (Korean, Italian,
Burmese, Vietnamese/Chinese), had been in
the U.S. for less than one year when they
entered her class.

Following each student's pattemrns of ac-
quisition of different structures is exciting
and informative. But the gquestion that
inevitably comes to mind is, does the dia-
logue journal writing in any way influence
this development? I think that it does.
First, Mrs. Reed writes in the jourmal, too.
tVhen a student uses a structure, her reply

sometimes models that structure. For exam-
ple:
Student: Jenny through ball is she 1is

not thought to you...

Teacher: Yes' I know Jenny threvw the
ball at the first base...

1f students &re attentive to what Mrs. Reed
writes, they incorporate the structures

she uses in their own entries. Ome student,
after reading her questions, that almost
alwvays began with 'did’ (*'Did you like our
play?'), bdegan all of his questions with
'did,' even when he should have used the
presant tense -('Did you think we will do

arc toporrow?') until he later mastered
past and present tense uses.

Continued on p. 3



Back to grammar, cont.

Second, the very act of communicating

askes many language demands. This example Dasigns for Research, cont.
shovs one student's desire to be understood:
. ) iteracy in a Second
Aﬂ:z;y Iv:::‘ ::rgggzingc:;'§:;;§3 btg;?" Language: Dislogue Journais in Begin-~
» [ . s
This sentence wrong. I want to tell ning Spanish Courses.

vou “fun" bur I forgot so I want change

“happy to "fun.") CURTIS HAYES is examining the acquisition

of Spanish as a foreiga language, through

The more that students attempt to communi- the use of dialogue journals written in
cate, the more language demands are placed on Spanish. Junior and senior high school
them, and I am sure that they learn more Spanish classes in San Antonio, Texas pro-
language in the process. vide the setting. Tvo aspects of this
Joy *Kreeft can be reached at: The Center for study distinguish 1t: 1) The language
Applied Linguistics, 3520 Prospect St., N.W., used in the journals is not the language
washington, D.C. 20007 of instruction in the school generally,

nor the home language of students. As a
result, most of the Spanish learning ob-
.+ served can probably bde attridbuted to in-

DESIGNS FOR RESEARCH class activities and the dialogue journal
- writing; 2) each participating teacher
being a discussion of new research: has two Spanish classas, only one of which
. purposes, participants, ways of org- will use the dialogue journals, permitting
anizing it, with. identification of the comparisons on relevant measures.
scholarly types behind the proposals. ~-for more information, write Dr.
. : Curtis Hayes, Bicultural-Bilingual
Bffects of Dialogue Writing in a College Studies, University of Texas-San Antonio.

Composition Course
MARSHA MARKMAN is exploring the usefulness

of dialogue journals in & required upper Language Functions in the Writing of Deaf
division college composition course, in College Students

which stuents are frequently anxious and JOHN ALBERTINI and BONNIE MEATH-LANG send
also ill-prepared for functionsl writing vord from NTID of their project studying
in their professions. Her design consiste the writing of young deaf adults in Englist

of having five colleagues tesching two class, in dialogue journals and more forma
sections of the same Course use the dia- kinds of assigned writing. Using the writ-
logue journals in one section only, thus ing of the same students in the two differ-
providing a treatment snd control group ent contexts, they are comparing language
while controlling for instructor effects. functions and topic choice. Among the
Eh: d;:;gn will make it possible to attri- common language functions in the journals
ute érences on outcome measuras to are suggesting, evaluating, asking about
P Coince ome samester s a brief period e e e e et e o he
e r is a brief perio
requesting personal information of the
to observe change in writing proficiency, - instructor. A paper on this study will

the analysis focuses on student attitudes b
e given at the Fifth Conference on Cur-
toward the writing process, and the dialogue ricilum Theory and Practice in Dayton,

experience. A content analysis of the

journal texts will study how the 0 e mote informstion, write thes
written communication was used to fulfill at Dept. of Comrunication Research,
fndividusl :cUdcn: ?eedn and to meet NTID, Rochester, New York 14623

course requirements(the teacher's needs!).

Marsha can be reaclad through the %%ﬁ::.:g‘ly'is in University BFL Dislogue
Dept. of English, Univ. of Maryland, -
College Park, Md. 20472. English language prograss for foreign

students emphasize scademic needs while
neglecting - important personal ‘life'
peeds. Dialcgue journals ensble the in-
structor to take both types of needs




Research Designs, cont.

sisultaneously. CHRISTINE MELONI is
beginning a study to apalyze how concerns
of forsign students can be met through
the journals. Her resaarch questions
4pelude: (1) what topics occur ia entries?
(2) Can thess be categorized? (3)Do cer~
tain topics, oT categories occur MOre
frequently than others? (4) Can differ-
epces in topic occurrence be relatad to
students' sex, culture, level of English
proficiency, agse, OF marital status?

Her jourmals come froz English language
studeats at the George Washington Univ.,
and she plans & sasmxple representative
of male and female, levels of English
proficiency(5), and froa four geographical
areas: Far tast, Middle East, Latin Am-
erica, and Europe.

A small sample of text will be analyzed
in order to create 2 model with categories
based op specific criteria, and the model
will then be used to analyze the total
sample(approxisately 60 students).

— for more information, vrite her
at Dept. of English for International Students,
George Washington Univ., Wasbington, DC 20057

Learning to Play the Gave

Human communication is something like s game
-~practicing all the component "gkills" doesn't
help you to play the game. Only playing the
game for real, in actual communication where
you have to make all the choices, can do that.
Yor many profoundly deaf students entering
Gallaudet College, using written English
is a very unfamilisr game, for which they
have practiced a lot without many oppor-
tunities for meaningful and demanding play.

The Dialogue Journal Project at Gallaudet
College has been working with college and high
school instructors. This summer, with student
and teacher consent, we have copies of 25 full-
year dialogue journals and 60 journals kept for
one semester, all from English Language Program
classes(a prerequisite to Freshman English.

Preliminary analysis of the journals is being
conducted by CINDY PUTHOFF(an MSSD instructor),
BILL STOKOE(Director, LRL), ROGER SHUY and
JANA STATON. Cur focus {s onthe journals as a
means of successful communication, which each
studen:(and teacher)plays in a unique way.
Research Issues

1. What encourages students to begin
using the dialogue journals more effective-
1y? What does finding a "hot topic ' have
to do with it?(Many Gally students start
by writing repetitive "safe” descriptions

of their weekands, and ignore the tescher
responses) .

.

2. What language and reasoning abili-
ties unmessured on regular tests do these
students have vhich the dialogus journals
elicit snd provide opportunities for using?

3. What teacher response strategles
seex £O encourage more thoughtful, reflec~
tive writing?

4, What relationships occur detween ac-
quisition of more cosplex,mature reason-
ing and mastery of English grammatical
usage?

Our désign for the analysis begins with
intensive study of the individual year-
long journals, kept with the sane instruc-
tor. We plan in this first 'pass’ through
the data to describe the variation in pat~
terns of communication, involving such
fastures as topics, language functions,
strategies for elaboration, styles of
reasoning, clarification strategies.
With this understanding , we intend to
look next at those journals kept for
caly the spring semester(as students
transfer into a dialogue journal-keeping
class from another section). This group
of journals represents students with a
delayed start, providing a kind of nat-
ural control group who have received
equal instructionsl treatment and are
satched in length of time in program,
but not im journal use.(This allowsuse
of the famous "patched-up design’ of
Csopbell and Stanley).

1f these second semester students
(new to dialogue journals) have com~
sunication patterns at the beginning very
unlike their pesrs who have done it for
several months, and very like the pat-
terns of use and change of those same
peers at the begioning of the fall
senester, we can make a stronger
claim that the dialogue journsl prac-
tice itself is responsible for the
patterns of change observed.

We also plan to explore the rela-
tionship of frequency of interaction
and communication pstterns, since
song the various iostructors the
frequency varied naturally from
once to three times a veek.

-for more information, write
to Jana Staton, Linguistics Research
Laboratory, Gallaudet College, Wash.
D.C. 20002
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Leslee's Corner “"This is a nice class. _The teacher
is nice. Why didn't tuey put me

More and more, I see how important in a Korean Bilingual class?”
Dialogue Journals are for providing {The records had indicated that she
an open channel of communication and vas Vietnamese.)
s sense of belonging for students! "
As my school year begins and the If someone says they like you (a boy) do
roster shows that oy students come you tell them you like them? I don't
fram several different countries and know what to do. In my country we don't
fifth grade classrooms, my first con- tell, we sort of keep it a secret.”

is to give these individuals a
::::e :f segf—confidencc and a sense "What is pa roll? My mother wants to know.
of community as soon as possible. (How disturbing to be told that some-
. Everything is strange in this new one i? on parole and not know what that
class--the teacher, the other stu- means.)
even a lot of the activities

i:gt;;ocedures are strange and And as I answer, I think, 'There. We've
different. Students feel isolated for done it again! The Dialogue Journal has p
a while and doubt their own self-worth. opened a door between me and 25 individuals,
1t is crucial that by the end of this and like a web, is already pulling us
first day together no one feels left ;zgethe;. e:enbon the girs: ?ay of school.
out or isolared and without a friend. s going to be a3 good year!' R , ,

We begin building our friemdship 4fé_¢¢£¢_g(é;‘é

with each other at once. We learn
first names, we explore our room, and
put our possessions in place. Then
carefully, slowly, we talk about

what we do in this room and why. FUTURE ISSUES''!

Toward the end of our first day to-

gether I introduce Dialogue Journals. Our next issues will include:
1 explain the 'rules,' and possible

first day entries, suggested by the 1,
students, are written on the board.
1 tell them that if they can't think
of three sentences, they can copy
the sentences on the board. Then
they write and each jourmal is placed
in my bag, for me to respond to later.
I can hardly wait to get home and 2.
connect the names and the writing.
Some students have copied three sen-
tences from the board. Are they
frightened? lazy? or just unsure?
Others have written nearly a page.
They tell me many things—-they want
to be my friend; they liked my explan- 3,
ations that day; they liked the set-up .
of the roow; some are incredulous--
'You are going to write to me everv
day? What 1f I am absent?' There
are also many questions--questions
whose answers are necessary for
survival in this new place:

Results from our information
questionnaire,{(p. 7. this issue).
Please share with us your insights
and experience. We'll compile the
information you send us, and share
it back with you.

What constitutes a dialogue? What

are the necessary conditions? We'll
include your comments and observations .
so please send them. We'll discuss
Videologues, and Computer Assisted
Dialogues.

How do I introduce dialogue i{ournals
to my class? What do 1 tell them
the first day?

We'll discuss ways of presenting the
journals to your classes, including
sample handouts that some of us

have used. Be sure to send along
your ideas with the questionnaire
(Question 2b)

-
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GETTING CONSENT

Not too long ago, we heard from someone
vho wanted to study dialogue journals
and wanted to know 1if it was really neces-
sary to ask for student and teacher consent:
"What if they say no?" Here is our think-
ing about the issues and problems involved
when either the teacher or a third party
wants to make some use of the contents
of dialogue journals.

1. When is consent necessary’? Whose

consent do we really need?

Because the jourmals rwork” for both teach-
er and student only when the contents are
private and freed from evaluation, any
use of them for data or even for sharing
with other teachers in workshops requires
the consent of both participants. Even
though not legally required, we feel that
che consent of students under 18 1is
ethically required. 0f course, narents
or guardians and the classroom teacher
(if it's someone else) must also be asked
for consent. At Gallaudet, instructors
are asked to sign the same form as stu-
dents, and have equal rights to say "no."

2, Do we have to get consent from the
students personally? Can voung
students give .nformed consent?

This is the exciting part!i--finding &
way to explain what we're doing so that
even young students will understand the
value of sharing some of their conversa-
tions with others, particularly other
teachers who might be interested in keep-
ing dialogue journals with their stu-
dents. We've used tape recorders to
document student consent when a writ-
ten form could not be worded simply
enough. Not to ask students violates
the very reasons we do dialogue journals
—-if some say no, that's part of the
respect for each individual which the
journals exemplify.

3. When and how should we ask the
students for permission to keep
copies of their journals?

Permission whould be requested toward
the end of the academic year or term
{n which dialogue journals are being
used. Whether you plan to use the
journals for research or simply keep
them for yourself, you should explain
to the students why you want them,
keeping explanations very general.

44

The permission paper the students, teacher
and parents (if applicable) sign should
reflect your explanation. Here are two
excerpts from such permission papers:

a. to the parents of elementary school
students:

"We need your permission for your child's
work to be reproduced and published so that
other teachars may understand just how this
process works. We want you to know that your
child will not be identified by name in any
of the materials, nor will the name of the
school or community be used."”

b. to university level students and their
teacher:

vy understand that my dialogue journal
may be one of the journals selected for a
research project. The project will study
whether these journals help students communi-
cate better with their instructors.”

4. Even though we have permission, are thers
any limits on what we would use’

Even if students give pernission to copy
their journals, we need to use discretion
before we make any piassages public. A parti-
cular entry may begin with, ‘Don't tell any-
one about this,' and the student has forgotts
It may be a good idea to ask students, espe-~
cially adults, to go through their journals
and mark passages that should be Kept private
After that, a good rule of thumb is, 'If in
doubt, don't use it.’' Any excerpts that
could reveal sensitive information about an
{ndividual or that hold a country or any gro
of people up to ridicule should not be nade
public,

S, How can we make sure that international
students understand that they have
freedom to denv access O their journals

Many intermational students come from countyr
where teachers are viewed as all-powerful
beings worthy of great dJeference, Whose ever
wish within the classroom is to be granted
without question. Often, students transfer
this attitude to their American instructors.
As a result, they do not realize nor fully
understand that they do have the right to
disagree with their teacher, in this case,
to deny permission for research on their
journals.

-



Getting consent, cont,

Discussion of consent is therefore dest
done with these students at the end of
the course, when they have had the chance
to become acculturated and accustomed

to the American teaching style. We must
stress to these students that their
refusal to give permission in no way
will cause any adverse repercussions

for them. An altermative may be to

ask the students to copy the journals
thenselves (and reimburse them for the
cost). Thus they can delete any pages
they wish to remain confidential.

SOME REFLECTIONS -- On Research, Dialogue

and Mystery

-Jana Staton

As I reflect on the exciting and un-
predictable variety of dialogue journals
that have sprung up, and on the excite-
ment I hear from teschers using them,
I an puzzled dy this continued excitement
over a simple, obvious form of human
communication. And I grow increasingly
unconfortable about the role of research
in relation to this dialogue (but more
of that discomfort later.)

SURVEY OF DIALOGUE READERS
(Results next issue!l)

How would you classify your interests
in dialogue journals?

___as tesearcher

___ classroom teacher(incl. college)
____teacher educator

___other

1.

2. If you are using or have used dialogue
jourvals(where you and the student carried
on written conversations), please tell us:

Students: age

background

Subject area:

When do students write!? How often?
assigned class time
free time during class

cutside of class

3. Your reasons for using?

How can such a simple act as reading
a fev lines of writing, and writing back
generate this kind ~f sve-~as if we stood
again before mystery? One of the hall-
marks of the mystic experience in doth
Eastern and Western traditions, is the
exparience of the mysterious invading
sveryday life. Annfe Dillard writes about

"the cedar tree with the lights in ic,"

_ (dotted line) _

the "great door to the present" that
opens from eternity into our daily life,
through the simple acts of human exper-~
ience. Martin Buber writes that the
world we knov and sense is not separate
from the world of eternal things: there
is only one world. Ounly the "barrier of
separation” created by our attitudes,
our ways of perceiving this one world

as tvofold, has to be destroyed.

For me, working with this very sinmple,
concrete practice of dialogue journal
conmunication has been a chance to glimpse
the tree with lights in 4t, apd to fiod
the barriers of separation {n oy life of
vhich I vas got even avare at first, begin
to vanish--the barrier between 'student’
and 'teacher', young and old, between
'researcher’' and 'practitioner.’

. .

Your reasons for using {cont.)

4. What do you consider the most important

values of the journals:
for you

for students

S. Any other comments, insights, problems

or topics you'd like to have Dialogue
address ?

6. Do you want to continue receiving the

nevsletter even {f you have to pay for
ic?

NB: 1f we are going to continue the
sevsletter, as we'd like to, we'll need
to charge $3.00 per year to cover dup-
lication and pailing.(Make checks pay-
able to Jana Staten).

PLEASE TEAR ON DOTTED LINE AND SEND BACK TO US, BY OCTOBIR 15, 1983.

-7-
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huzag differences we believe are 8o
real and meaningful--age, sex, culture

REFLECTIONS, cont. or language.

One major goal of =y research has bean Carl Rogers in A Way of Being has some
to develop and articulste a theoratical thoughts about this experience of sutual
framavork for the dialogue journals, to understanding which only human dialogue
explain the substantial concepts and ll.::p- seexs able to create fully: .
tions on vhich they rest, drawving on studies .
of huaan communication, language acquisi- ; 22::_:;:‘:::nfﬁ;f fgs :ﬂgzhg:?nghe
tion, counsaling theory, iiteracy and more there is that happens Abw:s,t
social interaction. But all this haavy abuays, when a peﬂAonpﬁzatlzea he
baggage for explaining why dialogue com- haa ! . .

. been deeply heard, his eyes mois
sunication vorks doesn't begin to explain ton...in some neal sense he ié weep-
the glow I see in teachers' eyes as they ing.&éa ou. 12 is a8 though h wep
talk about their dialogues with their saying J04. od. som ebggdy hwe
studants. And I ax becoming very avare of P ’

o me.” In duch moments 1 have the dan-

e limits of research for explaining much EEby 0f a prisoner tapping out da
less predicting vhat happens when two persons after day a Mo&ée'&odepmeaaage nvgaé

who were strangers become friends through anybody zeaﬂ me? 1a anybody zkene?"

a dialogue. All the descriptions of the And §inally One'dag he hears some faint
structure of discourse and explanations , tappings which spell out 'yes'! 1In

of self-disclosure or causal reasoning 2hat one s4mple nesponse, he LA ne-
von't begin to describe or explain the Zeased from his Zone,&'ne:sa he has be-
experience. of wonder, svery time I know come a human being again '

I've been understood by another human . © (1980, p.10)
being, every time 1 enlarge my under-

standing of the imnensity of another's 1 use dialogue journals to reach out to
mind and spirit, so carefully hidden from others, to turn the keys of their cells

me by a socially appropriate "$aca.’ Per- and release them through dialogue so that
haps this wonder is greater because the together we can begin learning. Then 1
dialogues work best across those visible potice that I too am released from my cell.

-

DIALOGUE is the newsletter about the uses, benefits, and cheory of dialogue
journals, a practice of comunicating in writing about topics of mutual interest
through continuous, functional conversations between (usually) learmers and teachers.
This newsletter provides an informal means of sharing information, ideas and concemrns
among those who have begun using dialogue journals in the United States and in other
countries. It is an outgrowth of the National Institure of Education research grant
to describe and analyse the purposes, structure and benefits of dialogue jourmal
communication (Analysis of Dialogue Journal Writing as a Communicative Event,
Center for Applied Linguistics, 1982). TFor more information about research and
practical applications, please write Jana Statom, c/o Center for Applied Linguistics,
3520 Prospect St., N.W., Washingtonm, D.C. 20007, ’

DIALOGUE appears approximately three times a year, at a cost of $3.00 to cover
duplication and mailing. =

Nonprofit organization

DIALOGUE
Center for Applied Linguistics 3'SQ1POSTAGEDPSID
3520 Prospect Street, N.W. P¢:;itn§§°nz14é9.

Washington, D.C. 20007
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Shelley Gutstein

WHAT 1S DIALOGUE?

Joy Kreeft, with contributions from Jana
Staton and Shelley Gutstein

As we talk with teachers who are
adapting dialogue journals to their own
situations, we encounter interesting
varieties and adaptations of dialogue.
some of what is reported seems to be
genuine dialogue, and some does not.

This feedback has helped us to reflect on
what we and others mean by 'dialogue,’
and what the necessary conditions for
dialogue journal writing are. This
article is an initial attempt to outline
some of the necessary characteristics of
a dialogue, whether it takes place ina
journal or some other form. We will
focus on student-teacher interaction in a
classroom or other academic context and
point out how the characteristics that we
have focused on are tied to features,
ground rules, or strategies over which
teachers, as the initiators of this
fnteraction, have some control.

We may not cover all of the important
conditions for dialogue journal writing.
1f you have others that you think should
be included, please write us. You may
also know of other interesting and
effective uses of dialogue in the
c;assroom. We would Tove to hear about
them.

1. There 1s an intrinsic purpose or
goal for communicatin?. and participants
communicate about real issues that are
important to them. They seek genuine
information whether it is about each
other or about course content, they solve
real academic and personal problems, etc.
This differs from much classroom interac-
tion in which no real information {s ex-
changed, but the teacher asks questions
to check whether the students possess
certain information, or, in the case of
the Yanguage classroom, ‘converses’' with
students in order to aid in student ex-
pression of concepts and grammatical
structures (e.g., 'Where {s the clock?’
'It's on the wall.')

2. Both parties are engaged equally in
the- interaction--providing and seeking
information, introducing and elaborating
on topics, etc. This means that one per-
son does not dominate or control the
direction of the interaction with ques-
tions or directives, but also is willing
to respond to the questions of the other
person. This also means that the norma)l
unequal status of teacher and student is
minimized. The teacher is as involved in
the content of the interaction as the
student, instead of simply collecting the
journals and giving a grade or making
evaluative comments such as ‘good point.’

3. There is freedom for both partici-
pants to choose topics as the topics
become important, without fear of censure
or reproach. Topics may be suggested by
one of the participants, but are not pre-
determined. This differs from many
classroom writing assignments, in which
the teacher determines both the topics
and kind of writing to be done (exposi-
tory paragraph, etc.).

4. The conmunication {s freguent and-
continuous, between the same two parties,
over an extended period of time. What
constitutes an adequate amount of time is
unclear, but it appears that the interac-
tion should occur at least once a week
and for at least a couple of months. 1In
order for rapport to develop, it is
essential that the same participants con-
tinue in the {nteraction. Notes on
message boards are one form of com-
munication with others, but usually do
not result in continuous dialogue. We
have seen dialogue journal interactions
in which one topic is carried on for six
or efght months, interspersed with brief

mentions of other topics. During this
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time, a lot of {nformation is shared and
opinfons are expressed.

5. The focus is on meaning and under-
standing rather than on form. Both pare
ticipants are primarily interested in
the message itself, and there is a con-
tinued effort to make the message clear
and comprehensible. When the message s
not clear, clarification is sought, but
this does not take the form of overt
correction.

6. The comunication is private and
not subject to pudblic scrutiny (unless
both participants decide, at some Jater
date, that they would tike their writing
£o0 be made pudblic). Students especially
must know that their writing {s safe from
authority figures and peers, in face-to-
face encounters, students often feel shy,
and young students or students learning a
second language may be afraid to make
mistakes in front of the teacher or
pears. In the journal they may initially
feel unsure, but as they build confidence
through the positive feedback that they
receive, they soon feel free to express
themselves and make mistakes, knowing
that only the teacher sees them and that
the mistakes are all right,

7. There is time for rereading (or
reviewing) and reflection before res-

~ ponse. Tnis characteristic and the

privacy of the interaction di fferentiate
this kind of dialogue from oral conver-
sation in an important way. The rapid
pace of face-to-face {nteraction piaces
demands on both participants to respond
{imediately, with 1ittie refiection time
and can thus cause discomfort for the
young student or language learner who may
not understand what has been said or know
how to reply. In the journal students
have time to review what was said and
reflect on it before replying, and can
ask for clarification if it fs needed.

8. The exchange takes place in some
tangible form or context, which is
available to both parties and can be
reviewed at any time. This can De a
bound notebook or a video or audio
cassatte (see below). Thus, students can
Jook back to what was said earlier,
either to check their own previous
entries or the teacher's. 1In this way,
the teacher's entry is available as a
model for vocabulary, grammatical struc-

tures, ways of thinking and self-
expression, etc.

We have proposed some characteristics
and conditions that seem necessary for a
genuine dialogue, at least under the con-
straints of classroom settings. There is
an exchange of real information and
genuine purposes; dboth participants are
equally engaged in the choice and discus-
sion of the topics; the cosmunication is
frequent, continuous and private; there
is a focus on meaning rather than form,;
and there is time for rereading and
reflection. All of our interactions with
students in dialogue journals may not
possess all of these characteristics, but
they give us & goal to aim for, and when
they are present, the interaction can bde
very satisfying for both participants.

Two Examples of different forms of dialogue

communication

To emphasize that the dialogue journal
concept can be adapted to other forms or
modes, here are twd examples.

yideologues in American Sign Language
Classes

Paul Menkis, currently directing the
intensive ASL program at Gallaudet
College, began experimenting with the
concept of 3 video-dialogue journal
{nstead of a written journal:

" jgcause to date ASL does not nave a
written form, the idea af a video-
dialugue journdl beyan to take fora.
Tnis approach mat tae need to consis-
tently communicate in the target lanyudye
instead of switcniny back and fortiy ba-
tween two languages. In 3y classes,
where students begin with o Knowledye of
ASL and in whicn no voice commuiication
in Englisn is used, I initially use toe
written dialogue journal as a means af
astablisniny communication and rappore
witn tne students. After about taree of
four weeks, I yradually introduce tue
concept of tne videocloyue Jjouradl. Tals
tnree- or four=~eeK tloe Syan is npeces-
sary to yive beyinniny students tipe and
conf idence to acyuire and use some dS1C
ASL Skills to beyin usiny the lanyuaye to
exyress their ideas.”

“rnag videologue Strateyy involves
assiyning & blank videotaye to individual
students. Students taen videotape tiiea=
selves in ASL in & specially des 1yned
private salr=viewing room eyuipped wity
caperas and recofdiny eyuippent (in the
Gallaudet Colleye learniny Centar). Tuoy
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videotape their Juestions, compents,
etc., for two to four minutes. Then the
videotapes are given to oe for ny viewiny
and response. While I'z viewiny tne tage,
I make notes on their comments and gques-
tions and on their proyress in using ASL.
Then I respond in ASL on their individual
tapes and return them to the students at
the next class meeting for their own
viewiny and continued responses.”

for more information, write or call H.P.
Menkis, Dept. of Sign Communication,
Gallaudet College, washington, D.C.
20002, (202) 651-5633, voice or TTY.

Oral letters

Andrew Soria has used Oral Letters
with university level EFL students. Oral
letters consist of cassette tapes (which
the students provide) on which the stu-
dents record a spoken message to their
teacher. Students use their own cassette
recorders or machines in the language
laboratory. After they have recorded
their message, they rewind the tape %o
the beginning of that message, clearly
marking which side of the tape it is on.
The teacher listens to the message and
records a response immediately following
it on the tape, again rewinding t0 the
beginning of the message. Students are
encouraged to speak freely about any
topic they like, without a script. The
tapes are private; no one other than the
participants listens to them.

Andrew reports that one of the more
interesting 'letters' was that of a
Chinese student he taught several years
ago. The student explained about Chinese
flute music and included on the tape
examples of his own playing of a variety
of different Chinese flutes.!

Andrew Soria can be contacted at 17765 N.
Shore Estate Rd., Spring Lake, Mich.
49456. (616) 842-9011.

THE ACONY OF THE SELA-EMPLOYED

REFLECTIONS ON DIALOGUE

LooWhat I feel like telling you today is
that the world needs real dialoyue, tnat
falsehood is just as acn tne opyosite of
dialogue as is silence, and tiat the only
possible diidlogue is tae Kind between
pecple who remiin what tney are and sgedk
theisr :Unds...wve ouSt pay attention to
what unices us ratner than to wuaat
S@parates us.
ce.Wa are faced witn evil. And, as for
pe, I feel ratner as Augustine did pefore
becominy a Christian wnen he said: 'I
tried to £ind tne source of evil and I
got nownere.' But it is also Crue that
I, and a few others, know wnat must be
done, if not to reduce evil, at least not
to add to it. Pernaps we cannot prevent
this world from beiny a world in waich
children are tortured. Sut we can reduce
the munber of tortured caildren. And if
you don't help us, who else in tue world
can help us to do tiis?

Setween tne forces of terror and tue
forc * of dialoyue, & yreat uneyual
bat. has begun. I have notning but
reasonable illusions as to tne outcome of
thdat battle. Bsut I believe it aust be
fouynt, and I xnow that certdin men at
least have resclved to do so...The pro-
gran for tihe future is either a perma-=
nent dialogue or tne solemn and siyni-
ficant putting to deatn of any wno have
experienced dialogue...after an interval
of two thousand years we may see the
sacrifice of Socratas repeated several
times. Albert Camus, in an essay in
'The Unbeliever and Christians,' 1948.

CURRENT RESEARCH

More Dissertations {n Progress

Bonfta Blazer. Development of writing in
kindergarten: Speaking and writing rela-
tionships. Univ., of Penn.

Jack Farley. A descriptive analysis of
the 3ournai writing abilities of a group
of educable mentally retarded young
adults. Univ, of Cincinnati,

Mary Rivkin is using uialogue journals to
document changes in attitudes of early
education majors toward the educational
value of children's play. Univ. of Md.

(Cont. on p. 7)
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WHO ARE WE?
Joe Koltisko

We thought you might want to know who
else reads Dialogue. Right now (January,
1984) our maTTTEB'Tist nas 300 indivi-
duals and grows by 10-20 people 2 month.
Apout 28% are teachers or counselors 1in
the U.S., while 55% are educational
researchers, many of whom 3lso teach in
graduate departnents of education. 7%
work abroad, 5% are teacher-trainers Or
school administrators, and 5% work with
the deaf.

As a way of finding out more about
what people do with dialogue journals, we
sunmarized the responses to our 'Survey
Questionnaire’ in the last issue, and
telephoned 3 sample of people tO find
out how journals are being adapted to
di fferent settings and to meet different
needs.

Different Needs

Zabe urner, in South Australia,
finds that dialogue journals encourage
her 15-year-o0ld deaf students to question
things happening around them, For Carol
Harmatz's adult ESL students in Washing-
ton, D.C., the journals provide a confi-
dence builder and emotional outlet for
their difficulties in adapting to a new
culture. Carol Urquhart of willis
College, Ottawa, mentions that dialogue
journals sensitize her to the linguistic
and psychological needs of her immigrant
students.

Those we spoke with have adapted dia-
Togue journals t0 suit their particular
needs. Diane DeFord and Pat Rigg of Onio
State University use 'peaction folders'
with their student teachers, many of whom
use a similar method when they becomg
teachers themselves. The reaction folder
is more focused and perhaps less frequent
than the dialogue journal, but it retains
the notion of dialogue. paniel McLaugh-
1in, at the Rock Point Community School
in.ChinIe, Arizona, says that dialogue
writing enables him %0 understand and
assist students with severe emotional
problems, who would never have ‘opened
up' in conversation.

Presentations at Conferences
e use o alogue journals is pegin-

ning to come up at educational conferences.

Carolyn Xessler of the University of San
Antonio says that Christine Meloni's pre-
sentation on dialogue journals at the

Fall Conference of TEXTESOL was SO SuC-
cessful that many teachers have imple-
mented them. One teacher {s even using
$t with her husband! They are on dif-
ferent scheduies, and this is one way %0
keep in touch. Sarah Hudelson of Florida
international University discussed dia-
logue journals in the course of 3 series
of ten workshops for fifty teachers of
pilingual children, 3§ well as using them
with her own university classes. This
past summer, the South Bay Writing
project in California included presen-
tations for teacher consultan.s on dialo-
gue journals by patricia Nichols of San
Jose State's English department.

Jetter from Patricit in early 1982, one
of the first we received, helped spur us
to start this newsletter.)

As part of the California Writing
Project at UCLA, Leslee Reed, Selma
Horowi tz and Rose White have been talking
to teachers in many Southern California
school districts for the past three years
about implementing dialogue journals in
first and second language classrooms.

We are also finding that more non-
English teachers are using dialogue jour-
nals. Lucille McCarthy, of Baltimore,
writes that they were usad with great
success in a week-1ong intensive program
last summer designed to teach ten- %0
fourteen-year-olds about life in
yictorian Pniladelphia. The children
were able to pin down what they had seen
and Yearned, &nd put themselves in the
historical context.

Research Uses

Our survey also uncovered a number of
dissertations planned or {n progress in
Wwhich dialogue journals serve as an
effective means of recording on a daily
baszis student reactions and perceptions
about events and concerns, as well as
several in which the dialogue journal
interactions themselves are being stu-
died {see pg. 7). Most of the research-
ers are also using dialogue writing in
some form in their teaching or training,
and many teachers nave begun to do
research, using their dialogue journals
as data.

Qur telephone survey and your respon-
¢es have shown that dialogue journal
users and uses continue to diversify to
meet the individual needs and situations
of students and teachers. If we've left
out yours, please send us 3 note. We
want this to be 3 continuing dialogue.

ol



LESLEE'S PAGE

Dialogue Journals--An Important Classroon
Management Tool.
-=_Leslee Reed

As the day begins and my class comes
into the classroom, the very first thing
sost students do is pick up their journal
and read my reply to their previous
entry. Sometimes they are especially
eager to respond and begin writing before
they have removed their jackets. Other
times they read, put dway their jackets
and get out their supplies for the
morning, and while waiting for class to
begin, they re-read and begin writing.
This gives me time to check attendance
and get the business of the day underway.
For those who have been inspired to reply
and for those who have had something
interesting happen overnight, it is time
to write, and they do! ' .

As the day proceeds, the journals
remain visible, available for the few
moments when an assignment is completed
and there is a dbit of time for writing.
1f an assignment {s unintelligible, too
difficult or too easy, out cove the jour-
nals and the writing goes on. Because the
students write throughout the day, 1 have
ongoing daily feedback and the journals
serve 4s an important aid to my manage-
ment of the flow of the classroom.

1 invite my students to help me t0
become a better teacher, so they are
encouraged to evaluate and even criticize
lessons. As they do so, 1 ask them to
become more specific in letting me know
why & lesson was dull or boring.
Frequently they make suggestions about
how we should do something or how I may
be more helpful to a specific student.
Occasionally they suggest a lesson topic--
perhaps there is something they're inter-
ested in, they have seen or heard about on
TV, or we have discussed in class and they
wish to know more about.

Some student actions are disruptive and
need my immediate attention. After being
reprimanded in class, the student may use
the journal to deny that he/she was as
guilty as the accusation impiied or %o
explain why or how that particular action
came about. If the student is very
angry, the journal may become a place to
veat anger and a student may even write,

1 hate you...” Frequently by the end
of the day, that same student is busily
erasing that entry and writing a new one.

-

Using the written exchange provides me
a way of complimenting a student for an
gspecially well done bit of work, a
particular behavior toward another stu-
dent or the fulfillment of a respon-
sibility in the classroom. A new piece
of clothing warrants a comment, which,
written in the privacy of the journal is
savored by the recipient, and the student
without new clothing does not suddenly
feel that his own clothing is somehow not
so good.

The privacy of the journal provides
time and a place for those happenings
which are painful to discuss, the death
of a family member, the impending divorce
of someone very close, the fears that the
family may not be adble to stay in their
home or the agony of having a parent who
is not succeeding in this country and is
contemplating returning to the native
country. Sibling problems or interclass
difficulties shared with someone who is
non-judgemental are easier to Dear simply
because someone has “heard.” Knowing
that someone else knows your problems
creates 3 bond with that person.

At times there are things that 3 stu-
dent wants desperately to tell about.

One day in class we discussed ghosts and
whether or not we belfeved in them. This
inspired one student to write a 4-page
narrative about ghosts. To have the time
and the attention of the teacher long
enough to relate that entire story is a
near impossibility, but the journal gives
time and space for those issues or topics
which need retelling. Writing also
relfeves the class from having to sit and
listen for a long time to just one per-
son, when they, too, have something of
equal importance to tell. For the stu-
dent who always has something of such
{mportance that it cannot possibly wait,
the journal provides the opportunity to
fully relate the information.

Classroom management is also aided by
students' entries that tell of their need
for specific materials and supplies.

This not only helps me to know what indi-
viduals need to work with, but it helps
make the students aware of the necessity
for specificity and detail. If the
request is not specific as to quantity,
size, color and amount, 1 cannot be very
helpful, and materials are delayed until
the specifications are clarified.

Yes, as an adjunct to daily classroom
management the jéurnal fills the bill!



HOW TO GET STARTED
shelley Gutstein

Often teachers are concerned about how
to present Dialogue Journals to their
students--how to get the students to “do
it right." Our experience has been that
the journals are oae of the greatest
gel f-teaching devices that exists, and
that explaining the journals to classes
§s less of 3 problem than ~ost people
think.

What we mean by this is that with ade-
quate introduction to the concepts of
dialogue journal writing on the first
day, most procedura) problems can be
worked out using the journals themselves.
What should this introduction consist of?
While every teacher will present journals
to the class in his/her own way, there
are some general concepts that should be
conveyed from the outset. First, the
ctudents should be told that their dia-
Yogue journal is & place where they and
the teacher will communicate, “talk,"
about anything they want t0 talk adbout;
second, they should know that the journal
will not be evaluated or graded in any
way. Last, the journal {s private and ™
one else will read it. We haven't found
it helpful to say that the will journals
improve the students' grammar, writing or
reading.

Some teachers give out brief handouts
to clarify the concepts and any other
requirements, especially with beginning
second language students. A handout 1
often use with beginning ESL students
(adults) looks like this:

A dialogue journal is & very special
xind of writing. It helps you learn
to think and write in English. Every
day you wi "~ write for 10 minutes. I
will take your journals at the end of
class, write back to you, and give you
your journal at the beginning of class.

Here are some things to recsexmber:;

1. Please use a black pen and write
on one side o the paper only.

2. please include the date each time
you write.

J. Write as such as you like, ut
please write at lesast 5 lines a
daye.

4. Your journal is conf idential.
This means I will not show or
tell anyone what you write.

It {s important to keep the handout
clear, short and concise. We don't want
to overwhelm the student or make the
journals seem nomework- or test-like.
Adults seem to need and penefit from a
nandout more than younger students.

Once the students have their notedooks
and are ready to write, they usually pro-
duce appropriate journal entries. Teach-
ers may write 3 sample entry on the
blackboard to help the students pegin.

We find, thou$h. that most students will
write original first entries.

With students who 'don’t get the
{dea,' we have found that, in most cases,
we can work out the mi sunderstanding
within the journal dtself. Consider the
journal of Antonio, 2 19-year-old
Venezuelan student. He thought the
Dialogue Journal was a letter exchange,
and began the first day by addressing me
using a fictional name:

Ny dear Eve:

How are you? I'®m very wall nere.

wasnington it's biy and oid and On, yes

the buildings are lovely SO MUCHesscne
A. Canaan M.

In my response, 1 just repeated what 1
had said in class:

Antonio, this book is to be a conver-

sation batween you and me. So you c¢an

write directly to me, ask D8 JuesStlons,
tell me anything you wisn. 0K?

The second day, Antonio tried again, with
a second name for me, byt a much more
appropriate comment:

Lovely Cecilia:

In oy first ddy of class Dy yragdadr its

s0 bad but I'®m Cryiiyeesses

Antonio J. C. M.

responded that he did not need to us®

a formal letter style:
Tnis 15 a conversation between you and
me! If you are not sudre wnat to do.
please 4asx De.

In his third entry, Antonio had gotten

the feeling for a direct communication:
Hil Today tne Netro one oore tipe!
It's the second time. . - Excuse @
bacause it's 9:15. About tne noRework,
J like it but I don't XKnow Dore tninis.
Tne tenses, it's S0 difficult for .
we are a lot of people fOI yOd...

We see from Antonio's journal that the
journal ftself is a very powerful vehicle
for “"teaching” students how to write a
dfalogue journal . We have learned that
presenting the journals to students is
much less complitated than it seems at
the beginning.

el
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NOTES FROM THE FIELD

From Australia, Elizabeth Turner writes
about the difference that dialogue jour-
nals have made in taaching deaf students
of deaf parents who are unfamiliar with
spoken or written English.

At first W. wasn't keen on journals and
kept his entries to & hare munimus
{three or four lines) but now has
really let f£fly witn the pen and dasies
of f lemytny entries every nignt.

For W. tnere is &jual value in readiny
2y reply. whean I return the journals,
W. turns his back on tne thinys of tae
present to run his eyes over my words,
then looks up with a nod or a spile.

He says so little in class {ic's an
oral scoool) tiaat for & wnile I vecane
quite worried about him. I'ac SO
relieved to know that w. will write
about his feelinys, wnich emaples pe to
keep in touch with tne ups and downs in
his life...As I look over y resgonse
to W.'s antry, I see tnat sooe cof oy
sentences are Juite comglicated graona-
ticallly.

If you have tine, I would be inter-
ested to know wno else in Austral:a is
usiny dialoyue journdls.

EYizabeth Turner
Unit 1, 212 Torrens Rd.
Renown Park, South Australia, SW

Jeanind Umana uses dialogue journals in
her tnglish ciasses in Costa Rica. At
first her students used Spanish almost
exclusively, but Jittle by littie they
began to use English words, then senten-
ces, until they finally wrote whole
paragraphs in English. She always
answers in English, no matter what
language they write in,

Since our course is structured
according to syntactic criterid, wnen
the students write, they force tuenm-
selves tOo be ahead of what we are doiny
in class. For example, very early I
found tninys lixe, "I want that you
tell me about.,.” According to the
graamatical seqyuencing for tne coursa,
that sort of emweddiny coomes toward tie
very end. But, since they were tryiny
to use it, I taught it earlier and tney

learned it with no pain because tiey
saw the nsed for it.

Verdb tenses was the area in which I saw
the most improvesent tiroughout the
sasester. To handle time relationships
is very difficult to teach in EFL, but
if you really have a need to say sope-
thing and get it across, then you learn
to do it better than by working out
somecne else’'s exercises. The journals
have convinced me that we need a con-
pletely different approach to language
teaching, and I have volunteered to
teach a pilot course that focuses
totally on communicative competence.

Dissertations Completed

Marcia Markman. Teacher-student dialogue
writing 1n a college composition course:
Effects upon writing performance and
attitudes. Univ. of Maryland. 12-83.

VYera Milz, A psycholinguistic
description of the development of writing
in selected first grade students. Way
Element. School, Bloomfield Hills, Mich.

Conference Presentations

Jessie Roderick and Jana Staton.
Dialogue journai writing: Insights

for Pre-service and in-service education.
Spring Conference of the NCTE,

Columbus, Ohio, April 12-14, 1984,

Jana Staton. Learning to play the game:
What we can learn from the writing of
profoundly deaf students. AERA, New
Orleans, April, 1984.

Please send in informpation about disser~
tations and forthcoming papers, etc.
Next issue will be published May, 1984.

SUBSCRIPTION POLICY

We now have 300 names on our mailing
1ist, and we encourage you to xerox and
share the newsletter with others. Since
we began charging a modest fee (now $3.0C
for 3 fssues a year) abdbout 100 of you
wonderful people have sent in some con-
tribution. ANY DONATION will keep you
on the subscriber’'s 1ist, as it Jets us
know you are interested the Dialogue.
Sometime in the future we may have to
drop names of people who have never paid,
but we'll put that day off as long as
possidle. {which means unti{l our out-of-
pocket losses per {ssue start to climd
beyond $25.00. There, now, don't you
feel guilty?)

ad



HAVING TROUBLE FINDING LIGHTWEIGHT BOUND

COMPOSITION BOOKS?

us 1f you would like {nformation
printing firms which carry or will
make up bulk orders OR MORE COPIES)
of bound composition books, with light-
weight, plain covers, which can have
1pfalogue Journal’ and your fastitution
name printed on them. Prices about 50¢,
page count variable, and covers are
14ghtweight. Write Joy Kreeft or Jana
geaton (at CAL address) for an {nfor-
mation sheet with addresses and phone
numbers.

Write
about

NEXT ISSUE

. Our next fssue (and
those tolliowing will feature one teacher
using dialogue journals, including
details on the setting and particular use
made of dialogue journals, the perceived
penefits, and some results. 1f you know
of someone who is using dialogue journals
in an interesting way or in a unique
gitutation and who should Le featured in
the newsletter, please contact us.

Focus on & Teacher

How to encourage reluctant students to
comAunicate. 'i'n response o several
urgent requests from readers, Leslee Reed
will discuss this problem, and would Yike
any contributions you can send us about
what has worked for you.

Interpersonal uses of dialogue journals
oufsige the c)assroonm. 'Yes{'iﬁere are
Sther situations in which we find dia-
logue journals being used. We want W
describe three important ones, and will
appreciate any examples of these, or
others:

between parents and children
- between wives and husbands, and those
contemplating a permanent relationship
(examples will, of course, be carefully
edi ted!)

petween co-workers, such 3s principals
and teachers {we know of twO schools
where this happens), or colleagues in
research.

use
ting

DIALOGUE s the newsietter about the
journals, & practice of communica
interest through C
1earners and teachers.
information, ideas and concerns &mong
journals {n the ynited States and in
the National Institute of Education
the purposes, structure and benefits
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Applie nguistics, , ror more
tica) applications, please write Jana
Linguistics, 3520 Prospect St., N.W.,
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INTERPERSONAL USES OF DIALOGUE JOURNALS
Jana Staton

Ok, the comfort, tne inazpressivle comfort
of feeling safe with a person, neitner
having to weigh thougnts nor measurs words,
dut pouring tham right out just as they are,
onaff and grain alike; certain that g faitn-
ful nand will take and sift them, keep what
18 worth keeping and then witn tné preéacth of
kindnexs, biow the M8t axdy.

George Eliot

Dialogue journal writing began as a way
to overcome the barriers to communication
dbetween students and teachers. But many of
us, after six months or a year of sharing
our students’ lives and thoughts in this
way, have asked, "Why can't I have the same
relationship with people in my own 1ife? 1If
only 1 could talk this way to " For
those of you who haven't tried a dialogue
journal with another person in your life--a
¢child, parent, principal, husband or wife
(or the pract;ca1 equivalent)--we want %0
share some of what we and others have
learned from using dialogue journals to
create sustained, interactive conversations
in our own families and at work. We have
collected observations from people now using
journals and samples of their writing.
{Because of the nature of these journals, we
have, of course, kept the identity of our
contributors private.)

One point brought up by those we inter-
viewed is that dialogue journals allow both
persons to be much more honest than in face-
to-face :acounters. One person observed, “1
can afford to be somewhat critical in the
dialogue journal... I don't think at this
point in our relationship 1'd risk that kind
of honest criticism if | were talking."”

Most of our {nformants point out that topics
can de discussed in the journal which are
too uncomfortable to bring up initfally in
face-to-face conversations, Sometimes these
topics :re talked about later, and sometimes
they are resolved in the journal {tself.

Another observation was that there was
so muvch to be Yearned through the interac-
tion. A principal who began keeping dia~
Yogu~ rournals with her teachers was amazed
at isow much she learned about them, when she
nad thought she already knew everyone and
their concerns rather well. A mother who
kept a dialogue journal with her teenage son
found that the journal opened up a number of
new relationships all at once, as her son
began addresing his entries t her in her
different roles: “To the one who pays the
bills,” for example. These various labels
helped her understand the complexity of
their relationship and his perceptions of
her. The aialogue journal allowed them both
to discuss feelings and topics for which
there was neither time nor courage to
discuss when she came home late from 3
demanding job and the major concern of both
was an immediate task {1ike fixing dinner).

A part of an entry in one dialogue jour-
nal provides a perceptive {nsight into how
the written dialogue can affect the quality
of a relationship:

"More and more, I fesl that writing in
the jourmal permits mea to listeén to you
better when wa're together. By having gjot-
ten things of f my mind in the Jourmatl,
tney'ré no lomger tnére, occupging brain
space and commanding attention and escludin;
what you're saying at thre time and want me
to hear...liatening maquires ¢ffort ana con-
centration and the jourmal leaves my mind
free to oconcencrate.”

(Continued on p. 2)
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(Interpersonal Uses, cont. from page 1)

Successful Situations for Using Dialogue
Journats

In our survey, we have found that the
following kinds of pairings have worked
well: Parents and teenage children
(especially mothers and sons); students
going away to college and one parent (we
know of a daugther and father); an adylt and
an older parent who live some distance
apart; adult couples, married or considering
ft; colleagues conducting research (our
secret weapon in the NIE study); principals
and teachers. A1l of these partnerships
share some jmportant conditions which seem
to facilitate the dialogue: (1) Both persons
are aware of some barriers to the kind of
mutual communication and understanding they
need, and there is a mutual willingness to
try a new channel for comtunication; (2) Some
{ssues, goals, or a common task exist as a
shared framework to provide topics; (3) There
{s a lack of time for mutually convenient,
one-on-one conversations about fmportant
topics, even thou?h the two people see each
other every day; {4) Very often, these suc-
cessful pairs turn out to be male-female
combinations.

In contrast to these successful
situations, one combination which has not
worked well is a couple in which only one
partner feels the need to open a second
channel of communication. Unlike the
classroom in which the teacher can require
this dialogue, an interpersonal journal must
be truly voluntary, and an {nitial degree of
mutual willingness to try it is crucial.

The second pairing which has not worked well
thus far is that of a parent and an elemen-
tary school-age child (6-10 years old).
Several friends have tried to get their
young children to keep dialogue journals
with them as a way to encourage them to
*write more" or to enjoy writing and
reading. In the three instances we know of
personally, none of the children got very
excited about it and the dialogues petered
out quickly. Given the ease with which
children as young as five years begin a
dialogue journal with their teachers, this
difficulty is somewhat puzzling. The reason
may be that at this age children are not as
aware of the need to communicate explicitly
with their parents, and can't understand the
reason for writing down things they can just
as easily say to a parent they feel close
to. However, parents separated from their

children might find that & dialogue journal
would work well, because the physical separa-
tion creates an awsreness of the functional
value of the journal for the child. One
interesting fact from parents who have dbeen
able to maintain a journal with a ¢child is
that these dialogues seem to be effective
only on a time-limited basis, and may not
last even as long as a year. 1t may be that
with children, there are years of their
1ives in which a private conversation on
paper with one parent is needed and useful,
while the next year, the need for tne dia-
Jogue diminishes.

Considerations for Getting Started

Just as in the classroom, there are some
logistical considerations which seem to help
the dialogue get started. A visually
attractive form seems to make a di fference--
all of us are sensitive to size and color,
and to materials that symbolize our Own
values. One couple reports that their
dialogue journals have to be written in
royal blue s iral notebooks. A journal that
100ks specia? comnunicates the value of the
relationship itself. Finding a convenient
place to leave the journal when an entry is
completed allows the journal to be passed
back and forth easfly and without compli-
cated schedules (in-baskets and mail boxes
at work do fine; at home you mdy need to
find a private place to leave it). Perhaps
most important, we have found that formal or
fixed schedules probadbly need to be avoided
with interpersonal journals. The dialogue
seems to work best when the journal can flow
back and forth as topics surface which need
discussion. Some mutual obligatien, Yike
not letting more than a week pass without at
Yeast one exchange, needs to be established,
byt within that framework, a flexiple sche-
dule actual\{ encourages sustained conver-
sation. Guilt feelings are not conducive to
dialogue.

we thought an instance from a first
exchange might demonstrate the way that the
dialogue journal got started for a couple of
people, growing out of a - ual frustration,
as these first entries s’ {both persons
were familiar with the of dialogue jour-
nals in classroom sett: . .J:

A: I am writing tnis to you because rignt
now I feel very wuncomSorradle aboud
talxing to you. Lately (tne pase two
weaks) we haven't aeemed to be ablé to
"match”--I feal I am missing your signal
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and you miss mine, wtless I pout or look
unhappy. Comments, rebuttals, even
discussions of entirely different issues
would be welcomed.

B: I didn't feel like writing yestsrday 80
I didn't. I'm not sure that I feel like
it today either...Naybe this approach
will nelp keep communisation open. It's
cléar that I haven't leamed to talk and
I despair at euer learming it very well.
There aré Too many risks in talking...

Some Reflections

As 1 reflect on the value to me of keeping
an interpersonal journal--with a sumer
intern, with my father, with colleagues at
work, and with my husband, what comes t0
mind is the capacity of the written dialogue
to overcome the constant mismatch Detween my
inner, life experience and that of others.
Our physical lives occur in and are greatl
constrained by chronological time (Chronos),
while our mental, spiritual, and emotional
1ives occur in Kairos time, which is
?overned by appropriateness or “rightness”

3 distinction in the Greek which Fred
Erickson recalled to our thinking). When 1
1ive or work closely with someone, we spend
time together {n direct contact, but our
minds' own inner journeys are nct dictated
or even in tune with external time or
events, and so we can never exactly match in
external time. Physical meetings and talk
must occur when 1t is physfically possidble
for us to get together, not when {t is most
appropirate for doth of us to talk and
listen. In fact, one cannot always predict
or schedule the most appropriate times to
comunicate. 1 see this difference between
our outer, physical lives and our inner
selves as a permanent part of the human con-
dition and therefore not one likely to
change even in the best of families, or
marriages, or work relationships. A written
medium--dialogue journal, letter, or com-
puter communication through an electronic
majl system--allows my inner self to listen
and to speak when it is the right time for
me, and allows the other person the same
opportunity.

-

STRATEGIES FOR MAINTAINING JOURNAL WRITING -
Keeping the door open

Leslee Reed

Every class has {ts share of students
who would rather not be bothered with any of
the class activities, and responding in the
dialogue journal 1s no exception. Although
most students really enjoy the dialogue and
pegin with great enthusiasm, there are those
who respond reluctantly and with what
appears to be indifference. Their routine
approach may be, "1 had a good day. Lunch
was good. The game was fun.” or, "It was a
good day. We had a good recess. 1 hope you
had a good day.” To be sure, they are
following the instructions in my class--
writing 3 sentences daily--and technially

.,.they are fulfilling the requirement. But

these reluctant students ‘sometimes take
months to realize that the journal is not
going away and they may as well avail them-
selves of this daily opportunity to com-
municate privately with me. It seems that
those who have the greatest need to come
municate have the mos. troudble getting
started. But time and the sense of security
that comes from knowing that 1 care about
them and will not give up on them helps them
to eventually come around to writing. When
they do (be forewarned!) there is sometimes
a veritadle flood of prodlems that emerge--
problems which 1 can only acknowledge and
try to understand.

T~ help teachers encourage these reluc-
tant students, here are some things that
have worked for me:

1. After the initial period of getting
to know each other comes the time of learn-
{ng to share interests and “discuss" ideas
together. When the student's topics seem
mundane or boring, ask some pcrtinent
questions; such as an opinion about a
lesson, an assembly, the new bulletin board
or any topic which seems to be of interest.
Instead of just writing, “Tell me about it,"
be specific--"Do you think the assembly was
too long or do you think all of the time
spent there was necessary?” “How much of
the assembly was worthwhile?” “which part
of the assembly was the most interesting?”
when an opinfon {s given, feel free to
disagree or agree so that there s a genuine
exchange of ideas. Try to allow your Own
feelings to show--"1 don't agree with you

(Cont. on page 5)
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PUBLICATIONS ON DIALOGUE JOURNALS

Dissertations

Jaffer, Deborah. Youn Writers in Search
of an iudience. Univ. of fPenn. May, 1584,

Analysis of Student-Teacher

Interactive Nritin “Tfithe Learning ol

naTish as a second Language. orgetown
Univ. October, 1954.

Markman, Marsha. Teacher-Student Dialogue
Writing in A College Tomposition Lourse:
t¥Tects U "n'?‘rTETg'n "'P_ger o"'"ma"n'ce—"a—‘—an
133 4] €ua'e'sl. < Univ. o'?' .  Decemder, 1

983.

staton, Jana. The Interactional Ac utsition
FSONINg In Eary) IEo%escence:

of Practical Reasonin
A Study of Oiajggggfdournais. UCLA June, 1984.

Articles

Alpbertini, John and Meath-Lang, Bonnie.
Forthcoming article on dialogue journal use
with college-age deaf writers, NTIU, in
Journal of Curriculum Ingquiry.

Ague\l. Hangie. 'Hr;ti?g and Reading
L{terature from the Inside Out.“ Language
Arts, 61, 3, March, 1984.

Davis, Fran. ‘*why You Call Me gEmigrant?:
Dialogue Journal Writing with Migrant
Youth.” Childhood Education, Nov./Uec. 1983.

Gutstein, Shelley P. “Using Language
Functions to Measure Fluency.” ERIC number
to be announced, June, 1984.

Kreeft, Joy. "Dialogue Writing: gridge
from Talk to Essay Writing." Language Arts,
61, 2, February, 1984.

Kreeft, Joy. “Why Not Really Communicate?--
Using Dialogue Journals.” WATESOL Working

Papers, 1, wWinter 1983-84.

gtaton, Jana. “wWriting and Counseling:

Using a Dialogue Journal.” Language Arts
57, 5, May, 1980. '

Reports

Analysis of Dialogue Journal Hriting as a
ommunjcative cvent, J. Staton, R. Shuy, J.
Kreeft and Mrs. R. rinal Report, National
Institute of Education Grant No. G-80-0122,
Center for Applied Linguistiss, Washington,
0.C. January, 1982. (ERIC No.: Vol. I: ED
214 196; vol. Il: ED 214 197.

gooks and Book (hapters

Staton, Jana. “Thinking Together: The Role
of Language Interaction in Children's
Reasoning.” In C. Thaiss and C. Suhor.
(Eds.) Speaking and Writing, k-12. NCTE,
Fall, 1984. |

staton, Shuy, Kreeft, and Reed.
Interactive Writing in Dialogue Journals:

nouistic, sociai and Logn tive Yiéws.
Tn"%ﬁe'ﬁ'r?ff‘ng'?i‘ri es, (M. rarr, ta.)
Ablex, 1985.

ARTLCLES ABOUT UIALOGUE JOURNAL WRITING

As new articles about dialogue journal
writing are published, they will be sum-
marized in the newsletter. Below is &
summary of three of the articles in this
{ssue's 1ist of publications.

Frances A. Davis. 1983. "why you call me
Emigrant?”: Dialogue journal writing with
migrant youth. Childhood Education, Nov.-Dec

This article provides a rationale and
some methods for using dialogue journals
with minority language groups in the U.S.,
along with several examples of student and
counselor writing. Dialogue journals were
used by New Jersey Project MAP-S as part of
a migrant education project funded by the
U.S. Office of Education. The project was
dusigned to help migrant junior and senfor
high school youth obtain career and occupa-
tional information and an understanding of
their career goals. As was hoped, the stu-
dents quickly moved in their dialogue Jjour-
nals from personal writing to focus on their
career plans and to seek necessary careers-
related information from their counsalors.
As a result, the journals served as & means
for fulfilling many of the project goals.
The writing practice lead to greater fluency
{n writing; important occupational infor-
mation was exchanged; and close personal
ties developed between the students and
counselors, so that counselors could use the
journals to develop the students' self-
concepts.

(Continued on page 5)




{Articles, cont. from page 4)

Joy Kreeft. 1984, OUfalogue writing--
Bridge from talk to essay writing.

Language Arts. Voi.‘61. No. 2.

This article addresses the question of
how dialogue journals can help to develop
students’ writing skills. Many examples of
teacher and student writing highlight
teacher stategies and student growth, The
article shows how dialogue writing dbridges
the gap between oral, face-to-face conver-
sation, which {s interactive, and writing,
which §s usually accomplished by the writer
alone, without interactive help from an
fnterlocutor. Thus, dialogue writing pro-
vides a means for students to move naturally
from & skill they already know when they
enter school, interactive communication,
to &4 new skill, essayist-type writing.
Research on the differing characteristics
of spoken and written communication {s
reviewed, the characteristics of Jdialogue
Journal writing that promote effective
writing are discussed, and one student's
developing competence in writing over ten
month's time is studied in detail.

¥:ncie Atwe}\. %gSG; #riting and reading
terature from the inside out. Language
ArtSQ vo] [ ] 61. “0. 3.

NHow do students become “insiders” to the
worid of reading and writing? Atwell wanted
her eighth grade students to become comfor-
table citizens--critics, enthusiasts, and
participants--in the Yiterate world, and one
day started written “reading conferences,”
in the form of letters that she and her 70(!)
students wrote to each other about the books
they read. 1n the letters they shared
i{nformation about good books and authors,

praised and criticized authors' styles and
reflected on their own reading and writ ng

experience. She descridbes their Jetters as
"a dining room table with 70 chairs around
it"--a place where she and her students, as
partners in the enterprise, entered the
world of reading and writing and established
themselves as expert readers and writers,
The article describes in detail the progress
of two of her stude~ts, with provocative
samples from the letters. This article s
especially {mportant for secondary school
teschers who want to focus on content in the
journals, or who would 1ike to do dialogue
writing but have too many students for a
daily journal exchange with each student,

(Strategfes, continued from page 3)

because ! really don't 1ike that kind of
musfc, but I'm glad some people dol“ or,
“You and } agree! That was an exciting and
interesting fdea the speaker presented.”

2. Focus on the activities of your
students; ask questions that show you have
noticed them, and that you are interested.
*Do you think we should work on the map or
the outline first?™ “You seem to be going
along very well. Which book {or materials)
will you need next?" or, "How much of the
math was too easy for you? You seemed to 4o
right through the work today.” or conver-
sely "You seemed to hesitate on your math
assignment. Could 1 help you? Were you
having trouble with the steps or was it the
word prodlems?” Negative comments may be
required. "You and Jay were having a problem
today. How did it start?” or, “"Too bad you
were so sleepy today. NWere you not feeling
well or were you just tired?

3. Everyone has emotions. If you note
some change in a student, you might comment
on it. “How happy you seemed today. There
must have been something special happening.
What was it?" Or you could mention your own
feelings, “Did you notice how angry 1 was?
Do you know why? What do you think I could
do to prevent that from happening again?”

4. Encourage them to share interesting
books and activities with you. “You are
reading a book 1 have never read. Do you
think I would enjoy reading it when you are
finfshed with 1¢7" or "1've just finished
reading The Borrowers. It is so funny that
you might enjoy it if you like funny, impos-
sible books. Do you?"

5. When you have noticed a problem be-
tween class memders you can enlist help.
"It was too bad that John was sO angry
today. It spofled the game for him and for
the class. Could you help him when you see
nim becoming so upset? You could ask him to
take a walk with you, or even suggest that
he come talk to you about the problem. Does
that seem possidble? Do you have any ideas
that would help me to help him?“ How impor-
tant we feel when someone in authority
thinks enough of us to ask for our help!

6. Try to l.arn from your students by
asking about sopething you have no idea

{Continued on p. 6)



(Strategies, continued from page 5)

about. “Does the Culture Clud play punk
rock or just rock music? Have you many of
their records? Which is your favorite? bo
they use synthesizers?” “How {s a lowerider
different from my car?” “why do you think
the Angels will win?® “ls our team better
than theirs? How do you know?" *How did you
celebrate your birthday? At our house the
birthday person ?ets to decide what we will
nave for their birthday dinner. 0o you have
any customs 1ike that?”

; Most of all, 1 want to eughasize the
mportance of having and showing a8 genuine
interest in the student's hobbies, attitudes
and responses. This helps you to learn
about your students, and helps them to
realize that you are human. Encourage them
to teach you, to tell you things you did not
know, to share ideads and happenings. And
remember that every student will not write a
glowing gem of an entry every day. When an
entry has been particularly interesting,
don't hesitate to show your enthusiasm.

Just as a good conversation is enlighten-
ing, good journal entries should enlighten,
Being an interested, eager 1jstener makes
you 3 good conversationalist. The same
skills make your journal entries interesting
and encourage responses that grow!

NOTES FROM THE FIELD

Herbert Hilsen of Cali, Colombia comments on
Tis experience with dialogue journal
writing:

“The technique develops an amazing fluency “

rather quickly. The communication 1s.
genuine. Students and teacher come to know
each other better. And students do not
freeze up when they have to write, nor
depend on artificial models.

“Things 1 remember from people's dialogue
journals are very useful to me now when 1
meet them. 1 have a strong visual orien-
tation, and having read these ideas I find

they stick better than just from ordinary
conversation.

“1deas from students' dialogue journals
are extremely useful for oral activities.
Thanks to remembering what 1 read in dia-
Yogue journals, 1 am never at 3 loss for
ora) interview or exam material later."

Nancie Atwell uses dialogue Jjournals with

students studying literature in an elemen-

tary school in Maine. She writes about her
impressions of her students' experience
using peer journals:

*you may be {nterested to know that my
writing/reading students are now carrying on
dialogues with each other--as well as con-
tinuing to write to me. This talk is also
wonderful, and very different from their
dialogues with me. Although the subject is
¢ti11 literature, the tone {s more {nformal
and the content is pure gossip-about-books.
1t's as if 14t. is mundane and everyday--
something kids just naturally chant about.
And these letters are very, very funny.

“Among al1 the good things resylting from
kid-to-kid Viterary dialogue is the practical
{ssue of replicability. Teachers 1 talk to
just about die at the notion of sustaining
correspondence with 75-125 secondary level
kids. Opening up the possibility of peer and
teacher correspondence has cut my four<hours-
per-evening letter writing sessions in haif."”

Nancy Rhodes has been using dialogue
Jouma{s For the past year in Montgomery
County Maryland's adult education program.
The students in her ciasses come from a wide

range of countries and are well-educated in
their native languages:

“My main purpose for using journals is to
get the students more accustomed to putting
their thoughts down on paper. This turns
out to be a major task for many of them.
Although the majority of the students have a
good command of the spoken language, most of
them have little, if any, practice in any
type of writing in English, whether it be
business letters, notes to friends, or
academic essays.

*At the deginning of each semester 1 often
near a lot of complaints adbout keeping a
journal, and 1 am 3ware that for many of
them it is difficult to write something in a
foreign language for the first time in their
1ife. For this reason, 1 was interested to
know, at the end of the semester, what were
the students' views of what they had learned
from their journal writing. Their written
responses were quite revealing. Perhaps we
can learn more about what the students
actually gain from journal writing from
their own comménts than from what we
teachers think they will learn.

(Continued on page 7)
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(Notes, continued from page 6)

“A Japanese student commented on how

journal writing helped her to start thinking

in English, which she hoges will help
jmprove her speaking abi fty."

writing dialogue journal is very ussful
for me. Beocauss I've very much
progressed hearing avility in this
class, but not enough to spaak.

Usually I think in Japanese at first
and translate into English. It's not
good. I'll nave to tnink in Inglisn.
When I write dialogue gjourmal in a
short time, I'm used to try thinking in
English and I belisuve it'll certainly
improve my English oconvérsation
ability.

*A Colombian woman commented that her
practice in journal writing has helped her
iﬂ mr‘ SOB l.

Now in my volunteer job I have to do
the mutritional assessment and I am
very happy because the rurses and the
dietitian oan underscand me my English
writing and I know the dialogué
jourmals have helpea me a lot.

Carol Severino, who teaches university-
leveT writing crasses at the University of
IMinois, Chicago, conducted a pilot study
1ast fall {n which one class used dialogue
journals and the other class used an inter-
esting textbook. The dialogue journal class
did better on the final essay exam, and
their writing anxiety, measured by Daly's
scale, increased less than the textbook
class. There were also fewer absences from
class and tutoring sessions, better class
discussions, and generally a more integrated
feeling in the dialogue journal class.

Carol hopes to do a larger-scale study for
her dissertation. She would appreciate
sug?estiens from anyone do1n? studies of how
dialogue journals improve writing perfor-
mance and attitudes toward writing!

Carol has a wonderful handout that she
gives to her writing classes to introduce
dialogue journals use. If you would like 2
copy, send us with a self-addressed, stamped
envelope and we'll send you one.

Finally, The Washington Post mentions
dialogue journa¥s in an articie djscussing
the mul ti-ethnic population of Arlington,
Virginia and its impact on the Arlington
County Pudlic Schools. The article
discusses the prodlems foreign born children
encounter in adjusting to American schools
and how the schools cope with. and helgathe
children. These children, who often have
come from war zones or other turbulent
areas, experience culture shock, language
problems, and may withdraw entirely. In the
dialogue journals, the students can let out
their feelings “in full bursts”:

*Feel so sad today," said one note by a

second-grade Vietnamese girl. . . .

“Cry, cry, cry. Feel so stupid.

Please God let me go back to my

country.”

. QUOTABLE QUOTES
On the Teacher as an Interactive Model:

I would like to suggest that what the
teacher rust be, to be an éffective com-
petence model, is a day-to-~day working model
with whom to interact. It is not 80 much
that the teacher provides a model to imi-
tate. Rather, it is that tné teachsr can
become a part of the student's intemal
dialogué--somebody wrose respect he wants,
someona whose standards he wishes to maké
his am. It is like becominj a speakeér of
a language he shares with somebody. The
language of that interaction becomes a part
of omeself, and the standards and styleé that
one adopts for that interaction bécomé part
of oma's am standards.

Jerome Bruner, "The Will to Learn”

Toward a Theory of Instruction. (1966,

p. 124)

A Student's vYiew of the Importance of
Dialogue Journals:

. . of tnink writing these jourmals are wery
important and they play an sseential roleé
about gomnéctions between teacher and stu-
dent. It's really nice to consider our
teacners as our friends, it must be in this
way, if not there is always a digtance 8-
tween them. IS wé know each other better, wé
will surely understand sach other better
too.

Farnaz, Age 18

High Intermediate ESL

fran
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A Poem
when I came here,
I found the white color in the outsids.
I falt oold.
I didn't like the temperciuré.
Sveryday I want to rétum to my country, 80
I oan't very happy.

Recently, the winter was gonse,
I found the grass that was gréeén,
And the flower was bloom.
Looking the outside like a picture,
It's very beautiful.
I changed my mind.
I wantsd stay hers,
And planned my summer ssmestér.
Jean-Hsiou Lai, Tajwan
MCPS Adult Education ESOL
(This and other dialogue journal entries are
printed with permission)

PLEASE HELP!! e
To hold our costs down, we are paying
directly for the costs of xeroxing and
mailing the newsletter, which now run about
$75 an {ssue. To keez accounts straight,
PLEASE make your checks out to Jana Staton,
rather than to “Dialogue” or the Tenter for
Applied Linguistics. This avoids a separate
bank account and its charges.

#*SPECIAL FEATURES IN OUR NEXT TWO ISSUES*™*

Dialogue Journals at the Universit

—— X nuaber of Taculty at the university of
Maryland have found creative uses for dia-
logue journals--in teacher education classes
graduate courses, dissertation seminars, anc
research projects. S0 that we can learn mor
about these adaptations, we have asked
Jessie Roderick to be our guest editor and
organize other contributions on the subject
for our next issue.

Dialogue Journals in Special gEducation
—X very special 1n€§ré‘s€ T0 us and some

of our readers has been the development of

functional and meaningful literacy and seif-
expression among students who are not always
considered "able” to read and write. A

+ number of projects are in process, and at

least one dissertation being written, on the
uses of dialogue journals with students in
special education and vocational rehabil{ta-
tion classes, and with adults who are callec
developmentally retarded. These will be
pulled together into one issue.

DIALOGUE 1s the newsletter about the uses, penefits, and theory of dialogue
Journals, a practice of communicating in writing about topics of mutua)
interest through continuous, functional conversations netween {(usually)
learners and teachers. This newsletter provides an informal means of sharing
{nformation, fdeas and concerns among those who have begun using dialogue
journals in the Unfted States and in other countries. 1t is an outgrowth of
the National Institute of Education research grant to describe and analyse
the purposes, structure and benefits of dialogue journal communication

o{alogue Journal Writing as 3 Communicative Event, Center for

(Analysis of

AppTied L!ngu?st‘cs. 1982). ror more Tnformation about research and prac-
tical applications, please write Jana
Linguistics, 3520 Prospect St., N.W.,

staton, c/o Center for Applied
washington, D.C. 20007,

DIALOGUE appears approximately three times a year, at & cost of $3.00 to cover
Juplication and mailing. Make checks payadble to Jana Staton.

DIALOGUE

Center for Applied Linguistics
3520 Prospect Street, N.W.
washington, D.C. 20007

Nonprofit organi zation
U.S. POSTAGE PAID
washington, D.C.
Permit No. 41429
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This issue presents a different facet of dialogue journal use--3s i means of focused,
reflective inquiry in higher education. Our guest editor, Dr. Jessie Roderick of the
University of Maryland, assembled these accounts as 3 means of illuminating the roie of a
continuing personal dialogue in adult learning, with our students but also with each other.
We hope that readers at the university Jevel as well as those in other institutions will
find these accounts instructive in pointing to the use of the dialogue journals for reflec-
tion and discernment in seeking truth.

Dialogue Journals in Higher Education

In his book The Reflective Practitioner: How Professionals Think in Action, Donald
Schon proposes that problems and solutions are found in practice through the process of
reflecting in practice. Although Schon does not discuss dialogue journal writing as 3
means of reflecting in practice, it seems to me that many of us at the college level do
reflect in as well as on practice when we dialogue with students or our colleagues. In 2
larger sense, dialogue Jjournal writing appears to facilitate one's being a professional--
an active inquirer into one's practice and a continuous learner and decisionmaker who func-
tions in a social context. Is this a fair claim for the process of dialogue journal
writing? Does it agree with your experience? We invite you to share in our enthusiasm and

learnings as you read the accounts that follow.

The accounts include:

* the use of dialogue journals in * dialogue journals used for
helping student nurses assume feedback and sharing of perceptions
responsibility for reflecting and puzzlement, between colleagues.
on and evaluating their deci-
sion regarding patient care. * penefits and constraints of 2

structured dialogue journal

* far-ranging discussions of two discussing and reflecting on
cultures in individual dialogues ’ “play"--itself always & non-
with visiting scholars from reflective experience!

the People's Republic of China.

il

* 3 reflective tool for

understanding writing itself--

Subscriptions especially with college students
who are becoming conscious of
Qur rate for 1 year {(three issues) is their own skills and fears.
$3.00, and thanks to those of you who have
just subscribed, we're now running about -- Jessie Roderick

oven on costs. If you haven't sent us
$3.00 during 1984, why not do so now.

We'll forgive the past, and send you 3 n This Issue 1
issues in 1985! If you sent $3.00 this _
past year, consider yourself subscribed Dialogues in Higher Education... 1
until Fall, 1985, Next Issue: Special Education... 5
Be sure to make checks payable to Research: Using School Records.. &
Jana Staton, not to CAL or DIALOGUE. Notes from the Field...ieeeeeess 6
Ordering Dialogue Journals...... 7
Leslee’'s PaQC.c.vessrsssssrcarse B
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"Approaching Clinical Teaching and
Evaluation Through the Written Word

= Reoss Jackheen

several faculty at Indiana University
School of Nursing are using dialogue jour-
nals in an attempt to explore their poten-
tial for both formative and summative
evaluation in a clinical setting. In the
early stages of journal writing, our stu-
dents are encouraged to share perceptions
of the hospital experience. In turn,
faculty respond in 2 supportive and non-
threatening manner. They also assist in
making individualized patient care assign-
ments, based on needs jdentified in the
journals.

Encouraging students to ask questions
they might not want to ask in front of
peers, were not able to ask because of
time constraints, or which seemed dif-
ficult and inappropriate in a patient's
room are ifmportant components of the
dialogue. As forma) evaluation periods
approach, faculty invite students to focus
specifically on their achievement of
objectives and on sharing perceptions of
self in the role of a nealth professional.
Faculty members also guide students toward
comprehensive self-appraisal through the
use of probing questions and analogous
examples of their own experiences as stu-
dents. In this way, students are steered
toward assuming greater responsibility for
judging the quality of their own client
care. The process appears to support stu-
dents' acquisition of 2 professional’s
sense of responsibility for independent
monitoring of one's own practice.

. Rose Jackson, a professor in the
Indiana University school of Nursing, pre-
pares masters and doctoral level nursing
students as teachers of nursing.

Dialoguing Across Cultures

-J-lilﬂoo-ia.uul“anhniﬁutm‘n

for nearly two years, each of us par-
ticipated in an individual written dialogue
with a visiting scholar from the people’s
Repubiic of China, Both of our partners
were among a group of Chinese computer
sciance technologists and college pro-
fessors enrolled in a computer science

" program at the yniversity of Maryland.

Since both Li and Tong expressed a desire
to fmprove their written and spoken Englist
during their stay in the United States, we
arranged weekly, paired sessfons in our
respective offices for discussion and the
exchange of dialogue journals.

Tong and Jessie

Dear Jessia,

Althourh I have been nere for oore
than one year, I aw ot pleased witn
ny Enylish. when oy friend told e
that you would be interested in Sp8&X=
iny wita pe I was very haypy. Please
correct any mistake that I zade. I
think I will get a lot of proyress
since your helpe « -

Dealr Tony.

o o oI must tell you that your
Englisn is vely gyood. You write well
with smootn flow and interestiny vocab~
uldrye « o In resyonse to Jour rejuest
that I correct your writing, Ifve made
soce suyyestions in your entry. For th
most pare, I've suyyested alternatives
for words you used. [ will pe hapgpy tO
discuss these suyyestions wita you.

In this excerpt from his initial Jjour-
nal entry, Tong expressed a willingness to
interact with me in order to get help in
English. This nusband and father of 2
six-year-old daughter, whose “hometown" is
Shanghai, soon began writing me of “many
{nteresting things” he found after he caine
to the United States. We talked of
transportation, shopping, computers,
tourism, education, seasons, personal tra-
vel experiences, museums, and other areas
of mutual interest--comparing and
contrasting the way of life in our two
cultures. We also discussed word
meanings, derivatives, and formal and
informal writing and speaking, My desire
to help Tong improve his English com-
munication and my interest in learning
more about persons from other cultures
while learning more about mysel f in the
process, motivated me to participate in
this dialogue. In - . eading our journal 1
sense more of a ¢ _rsational tone than 2
teaching one, Thit suggests that for me,
the learning about Tong and myself might

(Continued on p. 3)
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have been & more powerful motivator than
the desire to help him improve his English.

ti and Marsha

Dear Narsha,

Since I came here, & lot of thaings
I heard was made a deep impression on
Dy aina. Aserican young people have
pore independence taan Chinese youny
P‘Oyl. have. « o«

Dear ui,

. « oThe independence you sse in
ADerican youngsters does nave Soune
unhayppy consejuences. Yes, thare
is a problenm with drugs. .« «the vio-
lence is there, too, but I don't see
this as beiny tie norm at alle « »

An associate professor of computer
science at a Chinese university, Li came
to our tutoring sessions principally to
improve Ms reading skills and at the same
time, to enhance his knowiedge and
understanding of American life. Li
designed his own curriculum, focused on a
discussion of words, phrases, and concepts
in articles he was reading initially in
the University's student newspaper and
later in articles from magazines, the
daily newspapers, professional journals,
short stories, essdys, poetry, and comic
strips.

Qur weekly dialogue journal writing was
introduced in order that Li might practice
and develop his writing skills and his
ability to think and communicate in
English on paper. Language use and mecha-
nics in his entries were not corrected,
although he frequently recognized and
corrected his own faulty grammar and
spelling as a result of my own written
responses.,

Li wrote copicusly--with humor and
insight--borrowing from the richly poetic
Chinese Yanguage. Ne commented on his
visits to the theatre and museums,
discussed a scholarly paper he presented
(in English), and wrote about his work at
the University and his family in China,
His entries were replete with description,
analysis, and social and philosophical
commentary, providing me with a plethora
of information and insight not only into
Li and his culture, but into my own peda-
gogical beliefs and expectations.

- * * *

The interchanges we shared with each of
our partners fllustrate the fundamental
commonalities between seemingly disparate
peoples. They exemplify, too, the
knowledge and understanding that can deve-
lop through dialogue and the insights into
teaching and learning that such dialogue
can produce,

Specifically, we learned that we shared
with our Chinese dialogue partners many
concerns, hopes, and appreciations. The
desire for change that improves the quality
of 1ife for all was a persistent theme in
our exchanges. We learned that our part-
ners actively sought out ways to learn but
did so in a gentle, caring manner. Their
gratitude for our talking with them was
evident in their choice of words--words
that expressed thanks and an interest in us
as persons. And we learned about ourselves
as teachers, friends, and communicators.

We raised many questions, generally
answered their gquestions in order, and
found ourselves comfortable in this one-on-
one situation with a student-initiated
curriculum,

- Jessie Roderick, a professor at the
University of Maryland in Curriculum and
Instruction, is concerned with the authentic
person coming through in the teaching proces:

College Professors Dialogue
About Themselves

- Lovise M. Barman

At the time I was trying to pull
together my thoughts about the process of
dialogue journal writing in which Jessie
Roderick and 1 had engaged, as a way of
exploring our roles as teachers, 1 read
some articles in the Washington Post on the
use of computers for monitoring the activi-
ties of employees in the workplace. As I
thought about the similarities and dissimi-
larities between our experiences and the
experiences of those described in the
newspaper articles, I realized that com-
puters monitoring the workplace and
dialoguing about the workplace do share a
common purpose. Both processes are
informed by the hope that we may observe
more concretely, we may understand more
fully, and we may find better or at least
different ways to do what we do. Both pro-

(Continued, p. &)
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cesses make objective one part of our

experience, for further scrutiny--the com
puter detatls outward pehavior, the dialo-
gue journal nighlights inner ideas,
questions, and wonderments. 8oth pro-
cesses allow for something to be done
about what fis scrutinized.

However, the differences are just as
striking, The computer gives the informa-
tion to & supervisor to do something to
the worker. Dialogue journals are bases
for sharing ideas among equals. Computer
monitoring serves as a pasis for Jjudgments
to be made about another person. Dislogue
journaling serves as an avenue for sup-
porting and for assisting each other in
extending ideas.

unlike computer monitorin$ which
provides 1ittle basis for he ping fndivi-
duals become what they wish to be, dialo-
gue journals provide the basis for
exploring areas where thinking may be
faltering and muddy. For example, we
engaged in some dialogue about mystery, 8
few 1ines of which are shared.

Louise: isrhaps we should allow sode
oystery for students and
ceacherSe o« o

Jessie: I like the idea of mystery but
I'm not sure every teacher can
handle 1t welle o o

Louise: ¢« o oI am concerned that stu<
dents are allowed tO maintddn
sooe selfhood, sone indivi=
dual ity, some RyStely that ray
or may not be shared.

This dialogue on mystery ted us into some
entries on alternatives to questioning.
our dialogue was not always sustained