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PANEL PRESENTATION: THE FINE ARTS OF TEACHING
Flne Arts and the Developmental Student -
Martha M. Vertreace
lennedy-KIng College/Loop College

That college students should experlence the human-
Itles Is a trulsm. That many remedlal/developmental
(R/D) students never experlence the tine arts In a

; classroom settlng becomes norm. Such students, es-
poclally 1nose who repeat English/readlng courses
several times, encounter an endless round of asslgn-
ments In grammar, spelling, and punctuatlon.

Instructors evaluate paragraphs and essays empha=-

. slzlng such valld concerns as subject-verb agreement
and pronoun reterence, downplaylng equally valld
v concerns ot loglcal progresslon of ldeas, subordlina-

tlon, and structure.

Slnce R/D students seldom respond to artlistlc crea-
tlon In wrltlng, they become a permanent underclass
wlithin the student body. Well aware that more
advanced college students study such toplcs withlin

‘ Engllsh/reading classes, R/D ;tudents sense that the
maasure of thelr dlfference, and Implled Interlor|-
ty, |s that they do not have such opportunlities.

Teachers who make room In thelr syllabl for artistic
concerns do so knowlng that many ot thelr col leagues
' disagree wlth such time spent, oxcept for an occa-
slonal poem |lnked to a hol lday or season. R/D
students need buttressing In the baslc skills, but
ondless drllls and workbook exerclses produco short-
term galns for tests constructed similarly to such
\ oxorclsos, wlith |lttle It any dlrect carry-over to
wrltten prose. Furthermore, such repetltive exer-
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clses Imply that students learn grammar and the | lke
In order to generate prose, rather than the ldea
that through gulded writing, students learn to
manlpulate grammatical forms.

My primary alm In organlzling {nstructlon Is to
establish a wrlting/ readlng community, which Im-
plles writers, readers, and audlence. Students work
In small groups, sharing every plece of wrlting
throughout the process of developmental, trom Inl-
tlal bralnstorming and dratting, to edlting and
revislon. To provide students an addltional sense
of the reader, | speclfy that audlence and purpose
of wrlting for each asslgnment. Thus, students
realize that writing has two major thrusts: the
dlscovery of new ldeas, and the clariflcatlon of
ldeas for the wrlter and the reader.

| ldentlty several goals, In uslng materlal drawn

from flno arts:

-~ to teach wrltlng through toplcs generated by
such materlal
-~ to exposn students to such materlial In a value-

free setting
-= to Increasa students' selt=-confldence In re-

sponding to such materlal.

Last somoster, | obsarved fthree humanitles classas
whlch Dr. Thomas Roby conducted at Kennedy-King
Collegn. He led hls students to approsch Claude
Monet's palnting, and by Impllcatlion all palnting,
through the "seelng," "teellng," and "thinklng" ear.
When i saw the engagnd &nd enthuslastic responses to
Monet which Dr. Roby's approach encouragnd, | docl-
ded to wrlte a serlas of assignments based on visual

)
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arts, muslc, and poetry, usling thls framework as or-
ganlzlng princlple. These sample asslgnments follow
thls dlscusslon.

Poutry:

With R/D students, | approach flne arts as a "follow
experlencer," rather than as "expert."™ As a poet, |
find that bullding assignments based on my poetry
brings & dimenslon to class not aftorded by simply
photocopylng poems of other writers. As a teacher
who crltiques student writing, | feel the need to
acknowledye to students that such sharing Is risky
tor anyone. | have also shared drafts of poems, not
to dwell on them, but to show theaty writling Is re-
vislon for all wrlters, not just for R/D students.

In addltlon to the Indlvidual wrlting asslynmonts,
the class particlpates once-a-month In a Great
Amerlcan Poetry Read=Out. For the flrst Read-Out,
students submlt pooms which they write themselves or
copy from a collectlon. Students who do not feel
ready to actually wrlte a posm can stll| particlpate
at the same lovel as those who opt to write ona.
For subsequent Read-Outs, students bring thelr own
poetry. | typu and photocopy the poems, ldent|fy
each as to author/submltter, and collate them. Each
student gets a copy of the booklet. We siIt In a
clrcle, wlth students volunteering to read thelr
works tor tho tlrst pooms, students are shy about
ralslng questlons and maklng comments, so | lead the
discusslon wlth such questlons as:

1. What do you |lke about the poem?

2. what dous |t say to you?

3¢ How doos It relate to your experlence?
After they experlence the process, students them-
selves conduct the dlscusslon, as | become a par=
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ticlpator, rather than leader. For many, thls
exporlence |s the ftlrst In which everyone == stu-
donts, teacher, and tutor -- tosses wrlting Into the
common pot for scrutlny. Students tend to |lke each
other's work, an atflrming experlence for the morn
retlcent class members.

Wrlting asslgnments emerge from the col lacted poems,
which become a student-ganerated text. By vallda-
‘41ng thali- own creatlons as lagltimate sources of
1deas for study, | hope to break down thelr restis-
tance to new encounters through the arts, and to
encourage confldence In wrltten and oral responses.

Visual Arts:

| encourage students to respond to palntings,
through both Intellect and emotlon, In the writing
assignment. For these students, many of whom have
never thought about palnting beyond a superficlal
asseassment of "1 Ilke It" or "! don't llke It," |
provide o structure for thelr written responsa. The
goal |s for students to experlence the story and
émo?lonal content of the palnting, and to wrlite an
adaquate response. In addltlon to the requlrements
spaclfled on the assignment sheet, | take the
studants to the Ilbrary where they look up thelr
artlsts In the encyclopedla, and Incorporate Inter-
esting detalls about thelr Ilves In the letter the
students wrlte.

For the dlalogus assignment, | group the students
flrst, glving each group a postcard showing two
people In dlalogua. Tha group generatas dlalogus,
then prosents that dlalogue to tha class. Students
then recelve dlfferent postcards whlch they take
home, to repeat the process Indlividually.
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Muslc:

By comparing dlsparate muslcal selectlons, pleces
which students probably have never heard, they learn
to manlpulate the comparison- contrast rhetorlcal
mode. For thls asslignment, | use short selectlons
taken from Celtlc Harp, by Patrick Bell, and Muslc
for Flims, by Brlan Eno. The first plece has a
I11ting, pastoral alr; the second reminds my stu-
dents of Twlllght Zone. WorkIng 1In groups, they
create worlds whlch correspond to the muslic. The
asslgnment focuses on sheer Invertlveness and ar-
rangement of de?alls., Students enjoy competing wl-h

each other to see which group can create the most
blzarre world.

In Rescarch on Written Composltion, Dr. George
HIllocks notes that the writing young chlldren do
resembles play, as they wrlte wlthout tear of fall-
ure.  Further studles show that, among successful

profosslonals, the earllest experlences of thelr
chosen flelds occurred as play, wlthout strictures
that would come later. For writers, "posltlve play
exporlences In early attempts at writing are Impor=-

tont to doveloplng high~level commltmont to the
task."

Tha playful elemont In these asslgnmants carrles
over as students are more wlllling to engage In
rowrlting and edlting. Students make dlscoverlus
ahout themselves and thelr world whlich many never
thought possible.  One ww.iian was thrllled to read
that her undorstanding of a palnting by Cezanne
matched the encyclopedla account. Another studunt
had an audlence for hls poetry for the flrst time,
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Thesa asslgnments use group composing to facllltate
wrltlng which students completa at homa. Having
exporlenced the process, students are more wllilng
to try It on thelr own. Instructors can adapt these
asslgnments to reflect Increasing requirements as
the semaster unfolds. In addlitlon, Instructors of
thelr dlsclplines can also use thls materlal.
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Groat Amsricen Pootry Read-Out

Directlons:
Salect the poem which you |lked best among
WS a88s "YE hiidhads Wby, did you yols® 613
you understand everything In the poem? Would

you have changed anything In the poem? Free-
write about the poem for flive mlnutes.

Select one ot the following as & toplc sentence:

I llked the poem called " "
because .

-or=
The poem called " " made me
romember a t|me when .

Complete the sentence as your toplc sentencee.
Remember to Indent as you wrlte your paragraph.
Include detalls which mane your paragraph very
clear. Your detalls could 1llustrate the toplc
sentence. They might help tell a story about the
toplc sentance. They mlght be an explanation of the
toplc sentenca.

Supply 8 concluding sentence whlch summarlzes your
Ideass Your paragraph should contaln elght to ten

sentences when complete.
PROOFREAD CAREFULLY! Make sure that all your sen-
tences are complete. Look up any words whose spel-

I'Ings are questionable to you.

Supply an Interesting title.

E
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Martha M. Vertreace
Dascriptlion

The poem “Trade Secrets" uses description as ‘lIts
mothod of development. The flrst flve llnes de-
scribes the proceass or weaving baskets. The poem
then catalogues, or 1lsts, the chlld's daydreams
which occur es she trles to weave a basket:

what sounds surfaca?

what Images suggest taste?

what doas the reader See?

what smells are there?

what Imagys suqgqgest touch?
Think of a chlldhood momory whlich you can deserlbe.
**rfocus on 8 simple exparlence, not an extended
story. Remember, the emphasls |s on description,
not narratlon. The poem concentrates on one exper |-
enca, that of a mother and chlld weaving.

Fromelte for about flve mlnutes. Use the questlions
above to help suggest detalls. Let your Ideas flow
traely and rapldly, wlithout trylng to compose.

write a +wo-paragrap’. essay, uslng description. As
tha writer, make tho expnrlence you select vislble
10 tha reader, who has not had the very same experi-
enca.  Bagln wlth a clear toplc santence, and end
wlth a solld concluslon.

wWhan you have completed wriltling, proofread and titie
YOUT ©558Y.

** 1+ mlght be halpfue! tc heqln your paper with "I
romombor" fol lowed by a spaclflc actlon, as the poem

dors e

! BEST COPY AVAILABLE

- B3 -
Trade Secrets

| remember watchlng my mother weave

rattla and round cane, retted and obedlent,

oach stalk bent around a seed clrcle

looped wlth pale grasses, untll the sldes

climbed In playful scallops.

When my nubby flngers could not tease

a basket from her nimble reeds and straw --

one large loop flve small =-- over and over agaln,
I'd lose count untll the sides sagged

Ilke wlllows Into the Eastern Branch near home
where crows scavenged In the school yard's clover.
One large, flve small -- and 1'd lose count agaln
as wind slfted through the window sili,

paged the calendar f{rom Washlngton's Funeral
Parlor, and from thelr squares shook numbers
which tell between garllc ropes ard

strings of hot, green peppers rlpaning

nwar the stove, to the |lnoleum {)oor.
One large, flve small; wlld onlans grew

amonqg dandal lons | harvestod, & quarter a bag,
for our nelghbor's wine' my flngers tore

through marble clay as blInd moles groped

among whlte roots, thick stems, sawtoothed leaves.
The co'ns slipped through my flngers

Ilke the cruvek an old prlest sald

flowed underneath our house.
One large flve small one large flve small.
At nlght we'd put away our work;
the shadows bred fleld rabblts flushed from thelr
warren by the dogs we kept.
And 1'd lose count agaln.

Mor-tha M. Yertreace

Raprinted from Collequ Enqllsh, Volume 48, Number 7
Novembeor, 1986,

’
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Writing Assignment: Definltlon
The poem "Rlverhoat" uses deflinltion as a method of
development. The poem uses connotatlon to explore
the nature of prejudice. Although the word "prej-
udlce" |s never used, the meaning Is clear.

Webster's New World Dictlonary deflnes prejudice as:
(1) a preconcelved, usually unfavorable ldea; (2) an
oplnlon held In dlsregard of facts that contradict
1+, blas; (3) Intolerance or hatred of other races.
wWhich of the two definltlions Involves the reader
more -- the poem's connotative deflnltion or Web-
stoer's denotative definltloun?

. Llsted below are several words which can hold very
personal meanings for most people. Choose one of
the words for which you will write a personal def-
Inltlon:

home tather mother enemy fi-lend
I1fe death war peace hope
Flrst, freewrite for flve minutes about the word.
What parsonal feellngs does It hold for you? What
oxper lences/1deas/teel Ings doas 1t sugqest?

Look up the word In the dlctlonary. Begln your
assay wlth that dlctlonury deflinltion as contrast
for your personal ldeas. Wrlte at least one page,
using examples and detalls to Illustrate your ldeas.
Your detalls should be so strong that, oven wlthout
the word belng named, the readar could guess 1tl

Be sure to tltle your paper and proofread It.

Ly

Riverbcat

My father at elghteen or so
8 walter on the Mlsslsslppl
learned Cajun French
he unlearned at the unlversity;
brought a steak back the second tIme
to a sulted slr who then demanded’
I want thls steak black
as black as you are.
Qulzzical =- too poor to dare allow
the seductlve hurt to hear
that nothing In this vblce meant
black |s proud --
there would be time
and time enough
for that --
the steak went back a third tIme
and returned a clnder
ec<corted by a scared kld
unsure of what to fesel
and a Cajun chef
who, knowlng all the rules,
forced the man to eat
every mouthful .

Martha M. Vortreoce

Roprinted from Second House from the Corner, Ken-
nedy-Klng College, 1986,
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writing Asslgnment: Process

In the poem "Number One Son," the chlld's deslre to
be as brave as her father leads her to Imltate him,
even eating a rax clam. The poem Includes a reclpe
tor raw clams, along with the process for eatlng
thein.

Essays uslng process as development fall Into three
styles:

1. "How toe.." == Thls group represents dlirectlons
which are clearly glven, step-by-step, so that
readers can repeat the process. Reclpes fall
Into this category, as well as dlrectlons to
speclflc places.

2. "How...was done" -- Thls group descrlibes how
something unusual or complex was done. Readers
should learn from such essays, but would not
repeat the process. Essays explalnlng how the
movle Star Trek was made or how Gone wlth the

Wind was wrltton are examples of thls type.

3. "How...works® == This group presents a complex,
sclentlflc process In ordlnary 1languaga. A
doscription of hew the clrculatory system In
humans functlons 1s an example of such an
es55a8y.

Think of a process whlch you know well and can
describe wlthout a lot of outslide research. Focus
on somathing very simple. Freewrlte for flve min-
utas, Jotting down the stops and all the pertinent
deotalls.

1o

-.87-

Imag'ne that you are explalning that process to a
ten-year-old. Wrlte clearty and slmply. A ten-
~year-old has a short attentlon span, so you must
Intervst the chlld by presenting colorful detalls.
Your [Introductlon, one or two swentences, should
state speclflically what process you Intend to de-
scribe. What mekes that process Interesting or
Important? Wrlte one or two paragraphs, uslng
adequate transitions. Use your concluslon to empha-
slze the Importance of the prccess. When you have
finlshed, proofread. Make sure that the steps

follow loglically. Glve your paper an Interesting
title.
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Nusber One Son

Nothing subtle about openlng a clam --
stubborn sphincters hidlng In the shell.

My father would cajole and walt, then drive
the clam knlfe home with a determlined twist.
Nothing elegant elther about eatlng one

the flrst tims; fearing for all my |lte

a splndle~legged glrl who would be

less a man than he was. Hls

sure=flre reclpe:
one drop tabasco, salt, vlnegar,

close your eyes and slurp.

That's that. | dld It wlthout winclng, proved
whatever yet remalned untestling.

Mar-tha M. VYertreaco

RaprInted from Second House trom the Corner, Ken=
nedy-Xing College, 1986,

Ly
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Writing Asslgnment

Oirectlons:

Assume that you are an art dealer who earns a |lving
by selllng plctures to people who are art collec-
tors. Your customer has been to your shop, has seen
the plcture represented by your postcard, and has
doclded whether or not to buy the palnting. Your
Job Is to write a letter to that person, explalning
why he or she should buy that palnting. Your letter
should remind your customer of what the painting
looked |lke. After all, your customer has probably
been to many gallerles. Try to emphaslze the good
points of the art work. Make suggestions about
where the customer could hang the plcture. Remember
== your commlsslon depends on saies, so you must try
to sell the palnting even It you hate It.

LOOK!

Spend a few minutes simply looking Intently at the
plcturey you have. What colors seem domlinant? What
emotlon |s suggested? Is there a story told in the
word?

THINKI

Jot down words and phrases which come to you. Do
not worry about word order, punctuation, spelllng,
or grammar. Wrlte as quickly as you can.

WRITE

Composn a letter one or two paragraphs long. Use
thu ldeas you jotted down prevliously, and any others
which may occur to you. Remember who your' audience
Is, a busy person who doos have a lot of money to
spund, but not a lot of time to spend readlng long.
ramo!l Ing letters, When you have completed your
letter, be sure to proofread.
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Writing Asslgnment: DI1alogue

Dliractlons:

tEach of your palnting postcards shows two people
talklng together. None of your postcards show the
samo two people. Look careful ly at the palnting:

Who aré the two people?

What are thelr namas?

What Is thelr relatlonshlp?

wWhat are they talkling about?
Is there confllct Involvad?

Freewrlte for tlve minutes, letting the Ideas flow.
Do not reject anything that comes. Do not worry
ashout grammar, punctuation, or spelllng at thls
polnt.

write & page of dlalogue spoken by the t.o peopie.
Let the general subject evolve as the dlaloque
contlnues. Allow the dlalogun to reflect the dlf-
farances betwsen the two people. Try to Incorporate
detalls about the palnting ltself Into the dlclogue.
The palnting shows you the settling where thils dla-
logua takes place.

- Q9] =

Martha M. Vertruace
Kennedy-K1ng/Loop
Engl Ish

writlirg Experlence
Olrectlons:

You are an explorer, sent to experlence the two
countrles whose music you Just heard. No one else
has ever vislted these countrles. Queen Isosceles
funds all your travels and expects & full, wrlitten
roport comparing ang contrasting these countrles.
She |Is primarily Intdrested In the following:
1. What Is the name ot each country?
2. What Is the terrain llke In each country?
3. what clothing do adult men and women wear In
each country?
4. What 1s the climate |lke In each country?
. What klind of food do people eat in each coun-
try?

Flrst:

Freowrlte for flve mlnutes about each country. Let
the muslc suggest Ideas and plctures to you. Jot
down your thoughts as they occur. Do not worry, at
thls polnt, about correctness. Concentrate on
slmply gottlng ldeas on paper.

Next:
Wrlte a letter to Queon Isoscales comparling and
contrasting each country. Use rlich detall so that

the queen can exporlence each country through your
words.
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Then:
Proofread your letter.
of & buslness letter.

92 -

Make sure you use the form
Check to see that all your

sentences are complete, all end punctuation In !
place. |
2
i
i
i
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!
i
|
!
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)
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