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The purpose of the Fine Arts Proficiency Guide 1s to provide local schools with an efiective tool
from which local fine arts curricula can be develcped. The guide is not intended to be a list of
minimum competencies, but rather the identification of skills and knowledge students are to have
the opportunity to acquire. Local fine arts curricula should be based on resources available
within the local school or corporaticr. The specific proficiency statements provided in this quide
are designed to represent optimal learning opportunities schools should strive to make available to
all students.

It should be noted that the Theatre /Arts and Creative Movement/Dance proficiencies provide valuable
information for classroom, music, and art teachers who incorporate theatre arts and creative

movement /dance activities into their curriculum,

Suggestions and evaluative comments fram users of the Fine Arts Proficiency Guide are always
welcome,
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The Eine Arts Proficiency Guide was completed bocause of the contributions of rany individuals who
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Jefferson High School, Lafayette Indiana Arts Commission, Indianapolis
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Warren Central High School, Indianapolis Indiana Department of Education

Music Comuittee

Robert BReckley, Orchestra Director John Hill, Choral Director

Warren Central High School, Indianapolis Northside High School, ¥Fort Vayne
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Lawrence Central digh School, Indianapolis Hoover Elementary School, Crawfordsville

Visual Arts Comittee

Cindy Borgmann, Assistant Professor Ted Moore, Art Supervisor
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Susan Carr, Art Teacher Sharon Pollack, Art Teacher

Jeiferson High School, Lafayette University School, Terre Haute

Genelle Gordy, Art Teacher Phil DeMotte, Art Teacher

Burris Lab School, Muncie Martingville High School, Martinsville

Ladonna Koch, Art Teacher
Chesterton Middle School, Chesterton
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.nmmmam (cont. )

Thaatre Arts Coumittee

Thom Feit, Theatre Arte Director Suzanne Paternoster, Theatre "rts
Warren Central High School, Indianapolis Castle lligh School, Newburg

Marion Kellum, Theatre Arts Joe Yoder, Theatre Arts

Crown Point High School, Crown Point Columbia City Schools, Columbia City

Margaret Niehaus, Theatre Arts
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Creative Movement/Dance Committee

Laura Elmore, Indianapolis Linda Gerdinich, Noblesville
Margot Faught, Indianapolis Cindi McIlvain, Noblesville
Debra Knapp Iris Rosa, Indianapolis

Indiana University, Bloomington
~in-Bducation Comittee
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Indiana State Museum. Indianapolis
Virginia Ramm

Indiana State Museum, Indianapolis Patti Valentine, Indianapolis

Mary Yingling, Education Specialist
Indiana Arts Commission, Indianapolis

3

‘ FA - June 1987




S A S e D M A G D S S e S G S0 (s S G A Y S S S G S G A S A S W A P A

Arts education is education for and about the traditional and nontraditional artistic disciplines
that derive from the many cultures of the world. Artistic disciplines allow students the
opportunity to express themselves as a result of perceiving, identifying, describing, and analyzing
the unique characteristics of each of the arts. The arts form part of the basic educational
preparation of all children in Indiana. Participation in and understanding of artistic disciplines
becomes a lifelong pursuit beyund formal educational institutions.

Arts Jducation is best provided by diverse methods of inquiry and diverse forms of experience
guided by professionals. Arts education must be continually evaluated for its effectiveness in
preparing artists, arts consumers, and arts audiences. Arts teachers must continually inquire into
philosophical, aesthetic, and pedagogical methods in order to provide the highest quality of arts
education.

4
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© Arts education provides a means for students to be artistically literate. The ability to
"read" the languages of music, visual arts, theatre arts, and dance provides for the
development of multiple forms of literacy.

© Arts education allows students to have access to the major sources of our culture;

© Arts education provides a means for students to discover the richness of the qualitative world
we inhabit; and

© Arts education allows students to satisfy humanity's fundamental need for more than mere
existence - to exercise their desire to achieve and create.

Taken in part from:

Abeles, H., T. Hoffer, and R. Klotman. Foundations of Music Education. New York: Schirmer Books,
1984.

Eisner, E. The Role of Discipline-Based Art Education in America's Schools. los Angeles, CA: The
Getty Center for Education in the Arts, 1987.
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Arts educators are expert planners - for rehearsals, exhibitions, concerts, plays, trips, parert
meetings, budgets, inventory, lesson plans, clubs - the list is endlese. 1In fact, arts educators are
planners extraordinaire!!

Most arts teachers are so0 busy with their daily teaching responsibilities and short term planring
needed to run their programs that little time exists for long-range planning. Yet, the lack of
effective long-range planning by arts educatcrs at all levels has contributed to serious issuss all
arts teachers must face. A recent briefing paper issued cooperatively by the Music Educators National
Conference, the National Art Fducation Association, and cther professional arts education associations,

K-12 Arts Education in the United States: Present Context, Tuture Needs, suggests that:

l. It is increasingly more difficult to justify the arts as disciplines
worthy of serious study to students, parents, and to the general
population;

2. Students' aesthetic and educational values are determined by the mass
media - to most students, the arts are not something to learn, but
samething to be enjoyed under all conditicns;

3. Since many consider artistic values as not important, arts teachers are
often forced to participate in and promote the contest syndrome as a
matter of self-justification and even survival. If competition becomes ‘
more important than teaching the arts, the philosophical foundations for
serious arts education becoms2 damaged:

4. All teachers suffer from general disrespect and lack of financial reward
characteristic of the current K-12 system; and

5. Justifying the existence of a sequential arts education program requires
more and more time. When it appears such efforts may be necessary, many
excellent teachess become frustrated and leave the system.

Most importantly, it is the lack of time and added responsibility necessary to make a sequential arts
education program successful that continues to reinforce short-term planning and a "business as usual”
mentality at the expense of effective long-range planning and creating ownership among students,
parents, administration, and other arts teachers. The responsibility for a sequential, curriculum-
based arts education program must be shared among all affected by the program. Involving those
individuals most affected by the arts program can create ownership, pride, and a sense of working
togetl . necessary for a successful, on-going program.

6
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MODEL FOR THE DEVELOPMENT OF LONG~-RANGE PLANNING YR ARTS EDUCATICN (cont.)
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The Arts Education Local Plamming FPrucess Model (p. 11) is designed to assist arts educators who desire
to take initial steps toward effective long-range planning. The model is a process - it differs from
traditional curriculum development models, arts advisory comittees, music or theatre booster
organizations, or department chairperson duties in that the responsibilities for planning are shared
among those individuals most affected by the arts program. As a result, future direction is
determined cooperatively, supportively, and enthusiastically by those with the most to gain from the
success of the arts education program.

Step One: Identify an In-School Planning Camittee.

As can be geen in the diagram on page 11, the membership of an In-School Planning comittee shouid
contain representatives from many diverse groups of people with an important stake in the success of
the arts program. Involving them in the long-range planning process creates a strong support and
information network at all levels. A district's Fine Arts or Curriculum Coordinator (if applicable)
should be represented on the planring comnittee to prcvide an important link to other building
principals and corporation administration. Inviting local college or university arts faculty,
representatives from local arts businesses, and other community and state arte resource persons can
expand a support and information network far beyond the traditional "in-ochool" parameters for students
and parents.

tep Two: Gain Administrative Endorsenent for Your Committee, Establish an Information Network and a
Regular Meeting Schedunle.

Effective long-range planning calls for continual review of goals and objectives in addition to an
information network capable of reaching the constituents nf each representative on the In-School
Planning committee. The information network may consist of monthly newsletter highlighting the
progress of the planning comnittee as well as important information about the upcoming arts education
activities such as concerts, plays, exhibitions, etc.

Step Three: Create a Description of What the Ideal Arts Rducation Program Would be Like in Your School
Five Years Fram Now.

Thisg activity should involve a series of brainstorming sgessions by the entire committee. Assignments

may be made to individuals with expertise in specific areas. Include at least the following:

- arts curriculum (music, visual arts, theatre arts, and dance)
- gtaffing

- administration and coordination of the arts education program
- course offerings

- equipment, materials, and supplies

- community support

- special projects

- inservice for staff, parents, and community members

7
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Exhaust the possibilities from each member of the committee. Use this activity as a time to share the
dreams of all involved, no matter how "off-the-wall" they aay seem. The committec will have an
opportunity to operationalize its "ideal" program

at a later time.

Step Four: Assess Your Existing Arts Bducation Program.

Identify a means to evaluate the following:

1. Student learning Outcomes in Music, Art, Theatre Artgs, and Dance. Arte teachers
may wish to evaluate the content of the current arts curriculum or test student

achievement through the use of standardized or teacher—aveloped assessment
instruments. Keeping yearly records of student progress may help in future
long-range planning.

2. Administration and Coordination of the Arts Program. This assessment may
include an analysis of the extent to which there exists coordination of the arts

programs in the school. The purpose of this aesessment is not to evaluate
individuals, but rather to describe the extent of any administration or
coordination of the arts program.

3. Community Support for the Arts Program. A cammunity-wide survey or questionnaire .
may accomplish this step. Parents or business representatives on the In-School

Planning Committee with marketing or survey expertise Mmqy assist with the design

and administration of the community survey.
Sumnarize the results of your program assessment in a concise format easily understood L.y the entire
planning committee. A thorough program assessment may take three to six iwnonths depending on the
accessibility of student evaluation date and tabulation of the results from a community survey.
Step Five: Identify All Existing Resources Available to Your Arts Program.

As a cammittee, identify all resources that could be tapped at the local, regional, and state .evels
for your arts program. 1Include at least the following:

- existing arts staff (list areas of expertise and interest);

- performance, clinic, festival, »nd workshop opporturities for students at
the local, regional, and state levels;

= local artists available for workshops, private instruction, etc.

8
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MOUEL FOR THE DEVELOPMENT OF LONG-RANGE PLANNING IN ARYS EDUCATION (cont.)

- local college or university arts education resources, including staff,
facilitiaes, and opportunities to attend performances or exhibitions;

- material resources such as eguipment, supplies, and media;

- resources provided by the school corporation or building budget,
including any support for transportation;

- financial support from pavrent organizations, foundations, donations, or
gra.its;

- support from local arts businesses ~ art supply store, music dealer, or
members of the local business community;

- support from local media including newspapers, radio, and television;
- resources available fram local arts councils and civic organizations;

- state and regional arts resources, including the Indiana Department of
Education and the Indiana Arts Commission.

Qe identification of key resources also generates a list of individuals and organizations that may ke
inked to your existing information network. Resources not used immediately should still be informed
of the activities of the planning committee.

Step Six: oOutline Goals and Objectives for Every Year of the S-Year Description of Your "Ideal" Arts
Drograii.

Create objectives for each area identified in Step Four (student learning outcomes, admin.istration and
coordination, community support, etc.) and identify the activities that must take place each year of
the next five to achieve your "ideal" program. Coneider focusing on the use of existing resocu:rces
identified in Step Five to accamplish program objectives. .

Step Seven: Design a Specific Work Plan for the First Year.

This plan should include, in detail, the specific tasks, dates, resources, and individuals required to
accomplish each first-year objective.

Step Eight: Gain Administrative Endorsement for Your Long-Range Plan and Begin Implementation.
The time line necessary to accampiish thc eight stepe shave wil] vary areatly from school to school

However, by sharing responsibilities among planning .wmmittee members and utilizing existing resources,
most planning committees should be able to accamplish these initial steps within a single school year.

9

. FA - June 1987




A MODEL FOR THE DEVELOPMENT OF LONG-RANGE PLANNING IN ARTS EDUCATION {onnt.) 'Ii)

For some arts educators, the thought of sharing arts education program planning with individuals
outside for the immediate school environment may be cause for hesitation. However, the opportunity
exists for arts teachers to involve and educate those most affected by the arts program's quality, and
to create the necessary ownership vital to an infcrmed vision of a quality arts education orogram.

Long-range planning does take %iie - time spent involving and educating parents, students,
administrators, and community - those individuals with the most to gain from a successful arts program.
The ownership created through long-range planning can provide a support and information network that
will assure the continued success of the arts program in the face of budget crises, changing
enrollments, and increased graduation requirements. The future of arts education in Indiana will
depend in part on the ability of arts educators to plan effectively for the future. Long-range
planning is a meais to ensure the future will be a bright one.

- Dr. Jeffrey Patchen, Arts Consultant
Indizna Department of Education
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COMPREHENSIVE ARTS EDUCATION LOC

AL PLANNING PROCESS

Local
School Board
Superintendent
Ind. Arts
Community Department Commission Artistes State
s:zg:l of School Corporation Education Business Arts
Education Fine Arts Coordinator Civic Or Resources

Resources Advisory Committee g

Arts Specialists

Foundations and
Funding Sources

T "
D.0.E./1.A.C.
Representatives

Building
Principals

Fine Arts
Coordinator

In-School

’rts Education
Planning Commit

COMPREHENSIVE ARTS EDUCATION
PHILOSOPHY AND OB.JECTIVES

GOAL: To provide quality arts
education experiences
for all children in
Indiana schools

OBJECTIVES:

estrengthen and improve
existing arts programs

eintegrate arts into the
curriculum

ecffectively utillize
community arts resounrces

Community and State
Arts Resources

Parent Teacher
Organization
Representative

Local Artists

tee

Corporation Special
Educat fon and
G./T. Coordinator

Classroom 1. ¢hers

Interested Commanity
members medla,
hustness, foundations

p——

local School
RBoard Members

ROLE OF THE
PLANNING COMMITTEE

sconduct a needs assessment
eestablish a three to flve year
plan

esestablish regular meetings for
the planning committee

eidentify state and local resources
that can be used to support the
program

sdevelop a sequential inservice
pProgram

eident{fy funding sources and
mechanisms

scstablish a currfculum and
evaluation plan
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In 1984 the Indiana Department of Education was directed by the State Board of Education to develop
proficiency guides. The Board's directive stated: "A guide to aid schools in establishing
proficiencies for each area (course) shall be prepared and distributed to the schools by the State
Departmen® of Education {511 IAC 6-2-2, 3, 4, & 5)." The Indiana Curriculum Proficiency Guide was
developed in response to that directive. The guide has been canpleted because of the work of many
educator: from around the state of Indiana. These educators, representing every level of
education, worked in cooperation with the Indiana Department of Education curriculum consultants
who coordinated their efforts.

The proficiency statements are intended to serve as bench marks for state level decision making and
local curriculum development. They have been designed to allow as much flexibility as possible to
local school perscnnel in developing their own curriculum documents. They should not be considered
statements of minimum competencies.

The term proficiency, as it is used in the guide, describes the educational growth that learners
ave expected to achieve as they progress through school. The proficiency statements contained in
the Indiana Curriculum Proficiency Guide provide a general framework of the learning outcomes
which students should be given opportunities to acquire. Each statement is specific to a given
subject area and/or developmental level and will assist local curriculum and instructional planners
as tley develop and revise educational programs.

The vroficiency stacements break down into three levels of specificity:

4. FOUNDATION PROFICIENCY STATEMENTS

These statements set forth, in general terms, those learning experiences
which are to be provided in each curriculum area during a student's K-12
years of schooling.

B. SPECIFIC PROFICIENCY STATEMENTS

These statements are listed for each curriculum area. They identify
the skills, knowledge, and attitudes that students should have
opportunities to acquire at given steps within the K-12 years of
schooling.

12
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PROFICIENCY STATEMENTS (cornt.)

C. PROFICIENCY INDICATORS

The indicators provide examples of behaviors which indicate that a
specific proficiency has been acquired. The lists provided for the
specific proficiency statements suggest only sample indicators; they
are not all=-inclusive. The indicators should be modified and
supplemented as dictated by curricilum needs at the local level.

This guide is a dynamic document, designed to be easily changed to reflect the most recent and best
thought and research concerning students' learning needs in social studies. It will be updated
and revised as warranted. We welcame your suggestions and recommendations for improving the guide.

13
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A coding system is used to identify sets of proficiency statements.

A six-digit code is utilized as follows:

lst & 2nd Digit: Subject Area - based on the number in the course listing in the Administrative
Rules of the Indiana State Board of Education, e.g., 02 = English Language Arts;

10 = Practical Arts/Industrial Technology Education.

3rd Digit: "Developmental" Ievel - K/Primary = 1, Upper Elementary = 2, Middle/Junior High
School = 3, and Senior High School = 4.

4th Digit: Subject Sub-Area - e.g., U.S. History, Band, Reading/Literature, etc.

Sth & 6th Digit: Grade or Course level - Specific grade level, if designated, or course level,
such as Spanish 1I.

The following coding system is used for the fine arts proficiencies:

Fine Arts Foundation Proficiency Statements 090000 .
Music
Foundation Proficiency Statements 090100

Specific Proficiency Statements

General Music

Kindergarten/Primary 091100
Upper Elementary 092100
Middle/Junior High School 093100
Senior High School 094100
Music Theorvy 094700
Band

Beginning 090201
Intermediate 050202
Advanced 090203

14
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‘nms SYSTEM (cont.)

Orchestra

Beginning 090301
Intermediate 090302
Advanced 090303

Choral Mugic

Upper Elementary 092400

Middle/Junior High and Senior High School 093400
Visual Art

Foundation Proficiency Statements 080000

Specific Proficiency Statements

Kindergarten/Primary 081000
Upper Elementary 082000
Middle/Junior High School 083000
Senior High school 084000

Theatre Arts
Foundation Proficiency Statements 090600

Specific Proficiency Statements

Elementary School 091600
Middle/Junior High School 083600
Senior High School 094600

Creative Movement/Dance

Foundation Proficiency Statements 090500

Specific Proficiency Statements

Kindergarten/Primary 091500
Upper Elementary 092500
Middle/Junior High and Senior High School 093500

15
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The specific proficiency statements and sample indicators are identified through the use of numbers
and letters. These nurbers and letters are for organizational and identification purposes only.
They do not necessarily indicate a priority or chronological order for the statements.

16 21
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‘IIEUUNDAIION PROFICIENCY STATEMENTS — MUSIC EDUCATION

T A SRS D D o A G T W G G A S A Ly S -

List 090100

Students in Indiana schools will be provided learning experiences in music educatiun which allow

them to:

1. perform music individually and in groups, both vocally and instrumentally.

2. improvise and compose music.

3. demonstrate the use of music vocabulary and notation.

4. respond to music intellectually and emotionally.

5. become acquainted with a wide variety of world music, including diverse musical styles and
genres, and become familiar with music's role in the life of man.

6. evaluate music based on critical perception and analys:is.

7. establish a lifelong commitment to music, value its importance in the musical life of the

community, and develop the ability to continue music learning independently.

21
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MUSIC EDUCATION SKILL AREAS ‘II'

For each instructional level and setting, the following skills should be included.

DESCRIBING
The gkills of:
1. Listening to music and demonstrating understanding through
a. Verbal description, including both image and technical terminology.
b. Visual representation, including diagrams and abstract drawings.
¢. Fundamental movement or expressive dance.
d. The use of traditional and nontraditional notation.

ORGANIZING

Those skills related to the creation of music through the determination of the sequence of musical

sounds.
1. The communication of one's musical intent through composition or arrangement. .
2. The development of musical ideas through improvisation.

PRODUCING
Those skills related to the performance of music.
1. The use of the voice.
2. The playing of instruments.
3. The use of the body as an instrument.
4. The manipulation of environmental and synthesized sound sources.
EVALUATING
Those skills related to critical evaluation or judgment in music.
l. Perceiving and analyzing the compositional elements of music.

2. Analyzing the quality of music.
3. Establishing personal musical values related tc the individual or to a group.

22
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GENERAL MUSIC




Proficiency List 091100

Specific Proficiency Statements

Through learning opportunities
provided in gemeral music at
kindergarten through grade three,
students should

Rhythm

1. describe, produce, arganize, and
evaluate rhythes, meters, and
tempi emphasiziry the basic beat
and pulee, simple rhythmic
patterns, and metric divisions
of two and three.

GENRRAL MUSIC
KINDERGARTEN/PRIMARY LEVEL

Sample Indicatars

Students will

respond to the steacy beat, strong beat, or melodic
rhythm while listening to, singing, or playing
music.

demonstrate a basic 'inderstanding of measures and
the basic meter signatures of 2/4, 3/4%, and 4/4 by
such activities as clapping, walking, plaving
rhythm instruments, and using standard conducting
patterns.

respond physically to music with large body move-
ments, such as walking, running, skipping,
galloping, hopping, trotting, jumping, marching,
and swaying.

demonstrate that rhythmic patterns are even or
uneven by appropriate movemant.

recognize and create rhythmic patterns that are
alike and different.

practice rhythmic and listening skills by
participation in simple dances, games, and speech
canons.

imitate given rhythmic patterns and ostinati
utilizing body percussion, speech, einging, and/or
the use of a rhythm instryme:nc.

read and interpret standard rhythmic notation:

J, 2. 70
\-/’JJ':CJ

& dzdddo=didd, JII
Y L R

write basic rﬂythm patterns fran dictation.
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Specific Proficiency Statements

Helody

2. describe, produce, organize, and
evaiuate melody as sequential
patterns of high, low, and
medium sounds.

3. describe, produce; organize, and
evaluate harmony as simultancous

Form

4. explore the interaction of
e.ements that comprise masical
st ructure.

26
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Sample Indicators qll’

a.

respond physically to discriminate between high and
low pitches.

recognize frcm aural or visual presentation whether
the melody stays the same or moves by steps or
skips and respond verbally.

8ing, play, and notate short melodic patterns, such
as sol mi, sol la, eol la 80l mi.

demonstrate an understanding of melodic phrases as
basic musical thoughts through physical response.
improvise or compose short melodies and ostinati to
perform by singing or playing.

recognize the construction pattern for the
pentatonic scale.

recognize aurally the difference between major and
minor tonalities.

sing with a variety of accompanimental instruments,

such as the autoharp, guitar, piano, or bells.
distinguish between unison and harmony. .
maintain a part in simple canons, partner songs,

chant accompaniments, and ostinato accumpaniments.

play or improvise ostinato accompaniments using the
voice. instruments, and small nonpitched percussion
instruments.

demonstrate aural recognition of a phrase by
appropriate body movement or verbal response.
identify similar and different rhythmic and
melodic patterns through both physical movement
and verbal responses.

respord to repetition and contrast verbally or
physically.

recognize and perform music in a variety of forms,
such as call and response, verse and refrain.
respond verbally or physically to binary (2 ),
ternary (ABA), and theme and variation forms and
relating these to visual forms.

o



Specific Proficiency Statements

Expressive Rlanents

5.

describe, produce, organize, and
evaluate the basic expressgive
elements in music.

Timbre

6.

develop an awareness of timbre
through the exploration of
sounds.

Sample Indicators

create improvisations using simple forms on
pitched or nonpitched instruments.

create and play introductions, interludes, and
codas on rhythm, melody, and harmony instruments.

respond to gradual or sudden changes in tempi while
singing, playing, or moving.

demonstrate in class discussion and performance an
understanding that tempo is relative rather than
absolute and that it often varies even within a
composition according to the expressive content
demonstrate an understanding of relevant
terminology, such as ritard and acceleranio

while singing, playing, and moving.

respond to gradual and sudden changes in dynamics
while singing, playing, and moving.

demonstrate in class discussion and performance an
understanding that dynamic contrasts provide a
source of variety and expressive meaning in music.
demonstrate an understanding of relevant
terminology and markings for forte, piano,
crescendo, and diminuendo while singing, playing,
and discussing.

determine the relative qualities of sound
utilizing found sounds and traditional musical
sounds.

explore the various timbrgs of classroom
instruments, such as the resonator bells, piano
and other keyboard instruments, autoharp, and
pitched and nonpitched percussions instruments.
identify by sight and sound basic instruments
(trumpet, violin, piano, etc.) in response to
live and recorded performances.

describe how certain instrumentg or voices
contribute to the mood or style of a piece.
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Specific Pruficiency Statements

Creativity

", create simple rhythmic, melodic,
and harmonic material through
the use of vocal and
instrumental media,

Listeni

8. develop aural discrimination
skills.

28
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Sample Indicators

£.

discern that instruments can be played in
different ways to produce various timbres, such as
bowed or plucked strings, nuted or open trunpet.
corbine timbres to create new effects of tone
color.

respond Lo music through activities, such as
creative movement, folk dancing, pantomime,
singing games, and dramatization.

create simple rhythmic and/or melodic chants,
ostinati, and descants using vocal and
instrumental media.

create simple melodies by singing or playing
resonator bells, pitched percussion, or keyboard
instruments.

creat:2 songs, additional verses to familiar songs,
introductions, codas, ostinati, and accompaniments
on melody and percussion instruments.

create sound dramatizations using instruments,
vocal sounds, or body percussion.

improvise over an established rhythm pattern -ising
the voice, nentraditional and traditional
instruments, movement, or body percussion.

respond to the rhythm of music through dance or
other body movements.

practice critical listening to self and others
while singing together.

identify simple themes, such as the Broom's theme
in the Sorcerer's Apprentice.

demonstrate listening skills by responding to
simple musical forms.

identify the various timbres of families of
instruments,

identify and respond physically to differences

in the various styles or moods of music from a
variety of cultures.

become aware of other cultures through listening to
music of other times and places.

experience live performances and demonstrate
appropriate concert behavior.

‘ *



Specific Proficiency Statements

Q...

9. sing a variety of song material a.
with attention to pitch,

dynamics, and tempo. b.

c.

d.

e.

Playing Instrumentsg

‘I'b. play a variety of instruments. d.

Sample Indicators

sing on pitch using a clear, natural, and relaxed

singing tone.

internalize a melody and sing on cue.

perform a repertoire of many types of songs

including:

- patriotic songs

- action songs

- folk songs of the United States and other
countries

- child=-created songs

- songs of ethnic groups

- hymns and spirituals

= rounds

- other interest areas, such as nature, travel,
metrics, ecology, careers.

respond expressively to the feeling, mood, and

message of songs.

participate in singing songs for dramatization,

games and dances, and special occasions.

use appropriate technique, playing a wide
Belection of the following:

percussion instruments - various sizes of drums,
timpan’ J.mgo and conga drums, rhythm sticks,
sand bluoens, wood blocks, tambourines, tom~toms,
claves, castanets, maracas, gquiro, cymbals, gong,
cowbell, Chinese temple blocks, and jingle bells.

keyboard and other melodic instruments - pianos,
organs, melodicas, resonatpr bells, recorders, and
pitched percussion instruments, such as
glockenspiels, xylophones, metallophones, and
bells.

stringed instruments - autocharps, guitars, baritone
and/or soprano ukeleles.
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Specific Proficiency Statements

30
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Sample Indicataors "I'

b.

demonstrate an understanding of various tinmbres by
selecting appropriate accompanying instruments for:
a song.

play simple rhythm patterns, ostinati, and echo
rhythms by ear and from notation.

play simple melodies by ear and from notation.
create simple rhythmic and melodic patterns in
appropriate styles using a variety of instruments.

\



Proficiency List 092100
Specific Proficiency Statements

Through learning opportunities
provided in general music at the
upper elementary level, students
should

Rhythm

1. demonstrate an increased ability
to describe, produce, organize,
and evaluate rhythms, meters and
tempi emphasizing steady beat
and pulse, rhythmic patterns,
and metric divisions.

GENERAL MUSIC
UPPER ELEMENTARY JEVEL

Sample Indicators

Students will

i.

play the steady beat while singing.

Play, clap, or step the steady beat, strong beat,
or melodic rhythm, or any combination of the three
simultaneously while listening to songs.

read and interpret standard rhythmic notation, such
as;

write increasingly more complex rhythm patterns
fram dictation.

conduct meter signatures using standard conducting
patterns of 2, 3, and 4.

interpret various meters through physical response,
such as:

b
'j-_-_c’ 8

CJl'i Eg) fi 9 ;; ‘
7, {, 8, 8,%,3

demonstrate an understanding of rhythmic patterns
including syncopation by imitating such patterns
vocally or instrumentally.

demonstrate an understanding of polyrhythms through
the use of rhythm or melody instruments, patschen,
clapping, and body percussion.

create and write original rhythmic patterns using
rhythmic notation (either standard notation or an
original system).
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Specific Proficiency Statements Sample Indicators "I'

Melody

2. demonstrate an increased ability a. recognize from aural and visual presentation
to describe, produce, organize, whether the melody stays the same, moves higher or
and evaluate melodic elements. lower, or moves by steps or skips and demonstrate
these concepts through physical movement.

b. recognize a melodic sequence or repeated pattern,
aurally or visually.

c. improvise and/or compose (with and without
notation) melodies to perform for the class.

d. recognize and sing or play intervals.

e. play simple written or aurally dictated tonal
patterns, chants, de¢scants, and songs on melody
instruments.

f. recognize the construction pattern of scales, e.qg.,

- extended pentatonic scale

- major scales

- minor, whole tone (six tone) and
twelve tone scales

g. demonstrate an understanding of key centers by
playing or singing the tonic and the starting tone
of selected songs in several major and minor keys.

h. recognize visually and aurally key changes within a

song.

i. demonstrate an understanding of lines and spaces in ‘
the treble clef by playing written melodies on
melody instruments.

Harmony

3. recognize chordal movement and a. sing rounds, descants, ostinati, part songs,
direction using a variety of partner songs, canons, and do simple vocal
listening, performance, amd chording.
campos.itional activities. b, identify the chord changes in simple harmonic

accampaniments by appropriate response, such as
playing classroom instruments.

C. play by ear appropriate chords on the autoharp for
song accampaniments.

d. create by ear simple harmonic accompaniments
using the voice, melody, or hasmony instruments.

€. demonstrate an awareness of the expressive
qualities of consonance and dissonance through
listening, performing, and composing experiences
and in verbal discussion.
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Specific Proficiency Statements

Form

4. explore and identify
increasingly more camplex
musical fonms.

‘Ilsqxessive Elements

5. describe, produce, organize, and
evaluate the expressive elements
in music.

Sample Indlicators

b.

£.

discuss the similarities and differences between
homophony and polyphony.

demonstrate the concept of transposition by
playing the same song in different keys on the
autoharp, resonator bells, stringed or keyk ard
instruments, synthesizer, or tiiough comporition.

demonstrate an increased understa.ading of form, as
related to repetition, similaricy, and contrast.
identify like or unlike phrases aural'y, visually,
and physically.

identify binary (AB), ternmary (ABA), rondo
(RBACADA...), and theme and variation forms.
identify and define more camplex musical structures
and designs, such as zuite, sonata-allegro, coda,
interlude, canon, overa, oratorio, symphony,
cantata, art song, fugue.

respond to gradual or sudden changes in tempi
while singing, playing, or moving.

demonstrate an increased understanding of relevant
terminology, such as ritard, accelerando, andante,
presto, largo, allegro, and fermata while singing,
playing, or moving.

discuss the relationship of tempo to form, e.g.,
ritard may imply cadence or climar; accelerando
may create excitement and imply # cadence.

respond to gradual and sudden chaiges in dynamics
while singing, playing, or moving.

demonstrate an increased understancing of relevant
terminology and signs, such as p, mf, f, sforzando,
crescando, diminuendo, staccato and legato, while
singing and playing.

demonstrate the relationship between dynamics and
melody (melodic contour) while singing and playing
e.g., there is a natural crescendo as the melody
ascends.

demonstrate through discugsion and performance an
increased understanding of dynamic contrasts as a
source of variety and expressive meaning in music.
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Specific Proficiency Statements Sample Indicators ‘I.’

Timbre

6. explore and identify specific a. explore the yuality of sound of the speaking and
categaries of sound and specific s8inging voice (identify soprano, alto, tenor, bass,
instrumental families. changed and unchanged voices).

b. wplore the timbres c€ various classroom
instruments, such as . esonator bells, pian» and
other keyboard instruments, autoharp, an- pitened
and nonpitched percucsion instruments.

c. identiry by sight and sound stringed, woodwind,
brass, and percussion instruments in response to
solo and section performance.

d. describe how certain instruments or voi-es
contribute to the mood and style of a piece.

e. experiment with instruments that can be played
differently in order to produce varicus timbres,
e.g., violins may be bowed or plucked and trumpets
may be played open or muted.

f. explore the timbral concepts of electronic music
and electronic sound generation/manipulation.

Creativity

7. create rhythmic, melodic, and a. respond to music throujh activities, such as .
harmonic material utilizing r.reative rovement, folk d~nce, pantomime, singing
vocal, instrumental, and gamee, and dramatization.
electronic media, b. create songs, introductions, interludes, codas,

chants, descants, ostinati, and additional verses
to familiar songs.

c. create increasingly more cumplex rhythiic and/or
melodic chants, ostinati, and descants through
voice, inatrumental, anc electronic media.

d. improvise, create, and notate rhythmir~ and tonal
patterns.

€. create instrumental, vocal, and electronic
acccmpaniments for songs.

f. crea‘e backgrounds for poetry and choral speaking
using instruments, synthesizer, record player, tape
recorler, and cther electronic equipment.

g. write "program notes" including information about
the composer, the form, history of the composition,
and Juman interest anecdotes.
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Specific Proficiency Statements

Listeni

8. continue to develop aural
discrimination skills.

Singing

9. sing a wide vacizsty ot song
material witl. attention to
pitch, dynarics, tempo, and
expression.

Sample Indicatars

h.

3

a.

explore special areas tailored to student interest,
such as:

- science of sound

-~ drama in music

- ecology

- making instruments

- noise pollution

- how a piano works inside

- pop hits

-+ sound recording and reproduction squipment
- synthesizers

-+ comruters and music

assist in planning musical programs.

help evaluate their own progress and make
suggestions for improvements.

demonstrate an increased ability to listen to
music by responding to musical elements as
identified by the teacher.

practice increasingly sophisticated listening
skills in group singing.

ident.ify the various tonz colors or timbres of
voices, social and orcrestral instruments, and
electronic media.

identify differences in the various styles or moods
of music from a varicty of cultures.

expand knowledge of other cultures through
listening to music: of other times and places.
critique the quality of music and musical groups
heard based on criteria developed in class.

sing on pitch using a clear, natural, and relaxed
ginging tone.

damonstrate proper breath support and vocal
technique.

demonstrate proper intonation and balance in part
singing.
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Specific Proficiency Statements

Playing Instruments

10. play a variety of instruments.
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Sample Indicators

d.

b.

explore song literature, such as:

- songs of the United States and other countries
- child-created songs

- songs with foreign language texts

- hymns and spirituals

= rounds

- songs that reflect a specific group or occupation
- solo=-chorus songs

- descants

-'songa in two and three parts

- holiday songs

respond expressively uo +he mood and message of a
song.

particirate in singing songs for dramatization,
games uand dances, and special occasions.
demonistrate sight reading skills and ear training
development by singing and working with charts and
textbooks.

using proper technique play a wide variety of the
following instruments

Percussion - various eizes of drums, timpani,
bongo, and conga drums, rhythm sticks, sand blocks,
wood blocks, tambourines, tom-toms, claves,
castanets, maracas, guiro, cymbals, gong, cowbell,
Chinese temple blocks, and jingle bells

Keyboard and other melody instruments - pianos,
electronic keyboards, melodicas, resonator bells,
recorders, and pitched percussion, such as
glockenspiels,

Stringed instruments - autoharps, guitars, baritone
and/or soprano ukuleles

demonstrate an increased understanding of various

timbres by s=lecting appropriate accompanying
instruments for a song.
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Specific Proficiency Statements

Sample Indicators

d.

e.

f.

play by ear and sight ostinati, descants,
introductions, codas, and accompaniments on
percussion, melody, stringed, and keyboard
instruments.

play in an ensemble using classroom instruments
and/or instruments requiring special training, such
as band or orchestral instruments.

demonstrate sight reading skills by playing
percussion, melody, stringed, or keyboard
instruments.

play harmony instruments using the I, IV, and V
chords in several major and minor keys.
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GENERAL MOUSIC
‘ll' MIDDLE/JUNIOR HIGH SCHOOL LRVELS

Proficiency List 093100

The traditional scheduling format for the middle school/junior high school is different from that

of the elementary school and requires a different approach and format for general music.

The general music proficiencies suggested for grades 4-6 should contime to serve as music
abjectives for the general music class in grades 7-8 (and grade 6 if part of a middle schoal).

However, students at this level are enrolled typically in a music course which meets during a given

period for a specified amount of time. This format offers opportunities for a variety of
organizational strategies for music courses.

ORGANIZATIONAL STRATEGIES FOR GENERAL MUSIC GRADES 7-8 (and GRADE 6 if part of Middle School)
Organizational strategies may include:
1. HISTORICAL PERIODS

Barogque

Classical
Romantic
Twentieth Century

. For each period, the following should be considered within the framework of performing,
listening, analyzing, and creating:

- Time frame and historical context
Musical styles

- Principal genres and forms
Related arts

2. MOUSIC FROM THE UNITED STATES AND OTHER CULTURES

For each topic, the following should be considered within the framework of performing,
listening, analyzing, and creating:

-~ Historical perspective

- Musical styles

Musical genres and forms

Representative instruments

Major composers and representative works and/or praminent performers
Related arts
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Sample Topics: 1"'

- History and development of rock and other popular music styles
- Folk music from the United States and its origins

- History and development of ja:

- Music of Africa

- Music of Latin Anerica

- Music of the Orient

3. MOODULES TO DEVELOP PLAYING SKILLS

A modular concept may be utilized to focus on the development of playing skills for
keyboard, guitar, recorder, ukulele, or other instruments.

Playing Skills:

For the instrument selected, the studen: should demonstrate the plajing skills
appropriate to the leval of instruction.

Indicators:

- read standard notation appropriate to the instrument studied

- identify parts of the instrument

- demonstrate appropriate tone production

- develop technical facility appropriate to the level of .nstruction
= listen to standard repertoire for the instrument studied

- demonstrate a limited playing repertoire

o

4. ELECTRONIC MUSIC

For each topic, the following should be considered within the framework of per forming,
listening, analyzing, and creating:

- Historical developmen:

- Terminology, such as sine waves, oscillator

- Types of electronically generated sound sources
- Compositional techniques

- Praminent composers and representative works

- Hardware available tc consumers

Topics:
- Electronic music

- Sound recording and technology
- Computers and music
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Proficiency List 094100

GENERAL MUSIC

HICH SQOXAL, LEVELS

A course in general music for grades 9-12 may be organized using one of several diffsrent cource
structures and may be designated as either Music Appreciation or Music Listening courses. These
courses may be structured in one of the following ways:

1. Chronological or reverse chronological order.

2, Selection of great works from each historical period.

3. Specific topics such as classical music, jazz, folk music, musical theatre, and popular

music.

4. Listening to a wide variety of musical works representative of a variety of genres.

5. Cambining music with the study of a variety of othér subjects, such as visual art,
The exploration of common themes and stylistic

theatre arts, dance, literature.

devices may be utilized.

f e v ———— [FOPIES .

Regardless of the course structure selected, the following proficiencies should be achieved.

'liizcific Proficiency Statements
hrough learning opportunities

provided in gemeral music at the
high school levels, students should:

Rhythm

l. desmxnstrate the ability to
identify and to describe the
rhythms, meters, and tempi in
the listening assigmmemts.

M=lody

2. demonstrate the ability to
identify and describe melodic
elements in the listening
assignments.

[

Sample Indicators

Students will:

a.
b.
c.
d.

re-create specific rhythm patterns heard.
identify appropriate meter possibilities.
recognize changing meters and irregular meters.
recognize syncopation.

diagram the contours of praminent melodies or
themes.

recognize a melodic sequence.

identify the scale upon which the melody i ba=ed,
such as major, minor, chromatic, whole tone,
pentatonic, or modal.
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Specific Proficiency Statements Sample Indicatars .

Harmowry

3. demonstrate the ability to a. identify simple chordal progressions.
identify and describe the b. identify modulations or key changes.
harmexiic elementg in listening c. identify basic tonal organization as major, minor,
agsigmments. modal, atonal, or serial.

d. identify examples of monophony, homophony, and
polyphoay.

Form

4. damrustrate the ability to a. identify examples of repetition and contrast as
identify and describe the form well as like and unlike phrases.
ar structure of the musical b. identify binary (AB), ternary (ABA), rondo, theme
composition heand. and variations, fugue.

c¢. lidentify and define verbally musical structures,
such as suite, sonata-allegro, coda, interlude,
and canon.

d. identify and define verbally music forms, such as
opera, oratorio, symphony, concerto, cantata, and
art song.

Timbre .
5. identify and describe categories a. identify the voice classification of the
of sound and specific instrnments vocalist(s) heard as soprano, alto, tenor, or bass.
and their families in the b. identify familiesyof instruments.
listening assigoments. c. identify the prominently featured instruments heard
in the caomposition.

d. identify various techniques used to alter the
traditional sound of the instruments (con sordino,
pizzicato, col legno, "prepared" with nonmusical
devices, etc.).

e. identify electronically generated sound sources.

Style

6. develop an understandirg of a. recognize the genres associated with specific
musical style and became familiar historical periods.
with a variety of composers and b. identify basic stylistic devices employed in
works associated with each specific historical periods.
historical period. c. 'identify specific instruments or groups with

specific historical periods.
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Specific Proficiency Statements

7.

Sample Indicaiors

identify composers related to specific historical
periods.

recognize the stylistic characteristics of a
variety of camposers.

identify ritardando, accelerando, crescendo,
descrescendo, largo or lento, andante, moderato,
allegro, presto, piano, forte, and varying
gradations from the listening assignments.
demonstrate an understanding of how tempo, mode,
dynamic level, and texture/instrumentation
interact to contribute to the overall expressive-
ness of a piece.
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MUSIC THEORY



‘ MISIC THEORY
HIGH SCHOOL LEVEL

Proficiency List 094700

A course in Music Theory should include the elements of music for study purposes and the process of
music composition. Studente should be led through exercises to increase their perceptive abilities
and attainment of skills which, when coupled with music performance, will eprh- -~ their general
understanding of music.

Maximum time should be spent acquiring and improving listening skills which will enhance musical
understanding and aesthetic involvement.

Specific Proficiency Statements Sample Indicators

Through learning opportunities
provided in music theory at the
high schoel level, students should Students will

Rhythm (including tempo, meter,

rhythmic patterns and
' rhythmic notation)

1. demonstrate the ability to a. listen to, identify, and describe rhythms verbally in
identify and describe the both image and technical terminology.
rhythms, meters, and tempi in b. take rhythmic dictation using conventional notation.
listening assigmments cootaining c. communicate their own rhythmic intent through
a variety of rhythmic styles. composition and/or arrangement.

d. develop musical ideas through rhythmic improvisation.

e. produce written composition, arrangement, and/or actual
improvisation. .

f. perceive rhythm aurally from the musical score.

g. analyze rhythmic patterns, phrasing, and style aurally
and from the musical score.

h. analyze the quality of a given rhythm aurally and fram

the nmusical score.
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Specific Proficiency Statements

Melody (including pitch, scales,
melodic patterns and melodic
notation)

2. demonstrate the ability to
identify and describe melodic
elements in listening assignments
containing a variety of melodic
styles.

Harmmor (including texture, chords,
harmonic patterns and

harmonic notation)

3. damonstrate the ability to
identify and describe the
harmonic elemente in listening
assignments containing a variety
of harmonic styles.

Timbre (including qualities of sound
and the human voice)

4. identify, describe, and
manipulate categories of sound
which include instruments and
voices in listening assignments
which contain a variety of
timbres and textures.

48
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Sample "ndicators qii’

C.

listen to, identify, and describe melodies verbally,
both in image and technical terminology.

take melodic dictation using conventional notation.
communicate their own melodic intent through
composition and/or arrangement.

develop musical ideas through melodic improvisation.
produce written composition, arrangement, and/or actual
improvisation.

perceive melody aurally and from the musical score.
analyze melodic patterns, phrasing, and style aurally
and fram the musical score.

analyze the guality of a given meledy aurally and from
the musical score.

listen to, identify, and describe ‘harmonies verbally’
both in image and technical terminology.

take harmonic dictation using conventional notation.
communicate their own harmonic intent through
composition and/or arrangement.

develop music ideas through harmonic improvisation.
produce written composition, arrangement, and/or
actual improvisation.

perceive harmony aurally and from the musical score.
analyze harmonic quality, progressions, styles, and
textures aurally and from the musical score.

listen to, identify, and describe timbres verbally
using both image and technical terminology.

read a musical score and verbally describe the
timbral differences among instruments and/or voices
used.

communicate their own ideas of timbral control
(instrumentation, voicing) through composition and/or

arrangement.



‘IIFncific Proficiency Statements

Fom (including small forms and

5.

large forms)

denmcnstrate the ability to
identify, describe, and
manipulate form or structure of
listening assigmments which
contain a variety of diverse
styles and forms.

Sample Indicators

a.

develop musical ideas through timbral control in
improvisation.

analyze the quality of timbral choices aurally and in
the musical score.

listen to, identify, and verbally describe the formal
structure of the work studied in both image and
technical terminology.

read a musical score and identify the formal structure
of the work studied.

listen to, identify, and describe forms inherent in a
variety of campositions and arrangements.

analyze the quality of formal structure aurally and in
the musical score.
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Proficiency List 090201
Specific Proficiency Statements
Through learning opportunities

provided in begimming band, students
should

1. develop the basic skills of
tane production.

2. "develop the basic sgkills
of technique.

3. develop basic intonation ekills.

BEGINRING HBAND

Sample Indicators

Students will

demonstrate proper playing posture, proper
embouchure, and correct breath support.

perform with correct articulation.

produce sounds in appropriate registers and at
appropriate dynamic levels.

produce sounds that are considered characteristic
of the instrument.

understand and peyform the various styles of
tonguing and slurring, such as staccato, legato,
attack, and release.

understand and perform major scales and arpeggios
of concert keys with no flats and sharps through
four flats, and chromatic scales using the
preferred fingerings for their instruments.
perform and articulate rhythmic figures of
apprcpriate difficulty with clarity.

demonstrate the correct hand and body position for
playing their instruments.

(percussionists) perform with proper hand and body
poeition: single and double strokes, long roll,
five-stroke roll, and flam.

(percussionists) demonstrate a basic knowledge of
mallet percussion or keyboard instruments.

demonstrate the procedures for tuning their
instruments.

match pitches and play a melodic line in tune.
recognize the importance of playing a part with
accurate ensemble intonation and adjusting
intonation to the group.
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Specific Proficiency Statements Sample Indicators ’

4. develop basic reading skills. a. use a systematic counting method.

b. recognize and play selected rhythmic and tonal
patterns as they occur in an instrumental line.

c. define anu apply through rerformance selected
standard notation, dynamic and articulation
markings, and musical terms.

d. begin to develop sight-reading skills by playing a
variety of beginning level music.

e. demonstrate an understanding of the differences
between simple and compound meter.

f. demonstrate an understanding uf meter, tempo, and
simple rhytims.

5. recognize visually and aurally a. perform or write approrriate dictated tonal
what is heard in performance patteins using scale steps.
and listening activities. b. 1identify like, unlike, and irregular phrase lengths

from aural and visual examples.

c. identify music as moving by steps and/or skips.

d. identify the letter names of all notes in the
playing range of their instruments.

e. demonstrate an understanding of the relationship
between whole and half steps.

f. demonstrate an understanding of key signatures. ‘
demonstrate an understanding of enharmonic tones.

6. damonstrate an awareness of a. recognize the difference ketween unison and
simultaneous sounds and key harmony.
changes. b. recognize key changes within a song, visually and
aurally.
7. identify the basic elements a. recognize elements of a melodic line, such as
of form. motive, phrase, and cadence.

b. identify like, unlike, and irregular phrase lengths
from aural and visual examples.
C. identify and define binary and ternary forms.

8. recognize and interpret a. experiment with and explore sounds which are loud

expressive markings. and soft.
b. decide un the appropriate utilization of dynamics

in familiar and unfamiliar soags.
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‘ Specific Proficiency Statements

9.

10.

11.

13.

14.

16.

explore and identify specific
categories of sound and specific
families of instruments.

develop basic interpretive
skills.

develop a basic understanding of
balance and blend.

perform a variety of literature.

develop basic gkills in
improvigation.

develop basic skills in
camposing and arranging.

respond to and develop basic
skills in conducting.

develop basic skills in
evaluation.

Sample Indicators

v

recognize the characteristic timbre of standard
band and orchestral instruments.

identify and describe timbral differences within
instrumental sound categories, such as brass,
woodwind, string, and percussion.

demonstrate an understanding of dynamic contrasts,
various articulations, and tempo changes ard the
variety and expression each creates in music.
recognize phrasing in music which expresses the
natural tension and release.

play to demonstrate correct balance with other
students in an ensemble to achieve the desired
group sound, paying attention to dynamic levels.

perform music of several time signatures, key
signatures, styles, forms and periods.

perform simple solo and small ensemble literature.
experience being accompanied by piano or a part of
the band.

improvise simple: rhythmic an2 tonal patterns by
playing simple rhythms and melodies by ear within
the parameters of I-V~1 and/or I-IV-V-I chord
progressions.

demonstrate an understanding of the relationship of
instruments to concert pjitch by transposing simple
music for the instruments to or from concert pitch.

recognize and demonstrate the basic conducting
patterns of 2, 3, 4, and 6.

evaluate individual and group performances and
rehearsals, making suggestions for improvement.
evaluate the quality of music performed based on
objective criteria developed in class.
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Specific Proficiency Statements Sample Indicators .

17. develop skills in self- a. recognize the value of individual practice.
improvement . b. recogn.ze the value of private instruction.
¢. maintain proper care of instruments.
d. bring supplies to rehearsals and performances.
e. attend concecsts and clinics of school, college, or
professional quality through field trips or guest

appearances.

18. develop an understanding of the a. prepare for fulfilling use of leisure time by
role of music as an avocation developing performance and listening skills.
and career. b. discover that music arouses a wide range of

intellectual challenges and varied feelings.
c. begin to develop an understanding of music
and music-related careers.
d. explore music careers by listening to guest
speakers and taking field trips.
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Proficiency List 090202

Specific Proficiency Statements

Through learning opportunities
provided in intermediate band,
students should

3.

contime to develop skills of
tone production.

contimie to develop skills
of technique.

contirme to develop intonation
skills.

INTERMEDIATE BAND

Sample Indicators

Students will

demonstrate proper playing posture, proper
embourchure, and correct breath support.

perform with correct articulation.

perform with correct tone production and resonance,
paying particular attention to achieving the
characteristic sounds for their instruments in all
but the highest registers and at all dynamic levels.

perform a variety of attacks (including multiple
articulations) and releases appropriate to
different styles of music.

perform with technical proficiency chromatic scales,
arpeggios, and major scales of concert ore sharp
through five flats.

perform in standard registers.

demonstrate the correct hand and bedy positions for
playing their instruments.

demonstrate the preferred fingerings for their
instruments including a few alternate and trill
fingerings.

(percussionists) demonstrate the most important
rudiments for snare drum as well as proper playing
techniques on a variety of instrurents, such as
chimes, timpani, bells, crash cymbals, xylophone,
and bass drum. .

demonstrate the procedures for tuning their
instruments.

understand and demonstrate control o>f pitch without
making mechanical adjustments to the instruments.
recognize t..e notes on their instruments that are
inherently out of tune.

match pitches and play a melodic line in tune.

play a part with accurate intonation.
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Spxcific Proficiency Stutements Sanple Indicators .

4. develop music reading skills. a. ucge a systematic counting method.

b. recognize and wlay at sight rhythmic and tonal
patterns as they occur in an instrumental line.

¢. define and apply through performance standard
notation, dynamic and articulation markings, and
musical terms.

d. develop sight-reading skills by performing a variety
of music.

e. demonstrate an understanding of the differences
between simple and campound meters.

f. demonstrate an understanding of rhythmic terminology,
such as meter, accent, tempo, syncopation, and
irregular meters.

5. recognize visually and aurally a. perform or write rhythmic and tonal patterns using
what is heard in performance scale steps and intervals found in primary chords.
and listening activities. b. identify like, unlike, and irregular phrase lengths

from aural and visual exanples.

c. identify arpeggios and major, minor, and chromatic
scales.

d. demonstrate an understanding of key center by singing
and playing the tonic and starting tone of selected
works in geveral major and minor keys. ‘

e. sing simple melodic intervals and patterns using
solfege, note names, or numbers.

6. recognize simple harmonic a. recognize key changes within music, both visuaily
movenent and key changes. and aurally.
b. recognize the function of dissonance in music.

7. develop skills in the a. recognize, visually and aurally, elements of a
recognition of form. melodic line, such as motive, sequence, phrase,
~ and cadence.

b. identify and define binary and ternary forms.

c. identify and define characteristics of Jdifferent
forms of music performed in class, such as concerto,
theme and variation, fugue, rondo, and march.

d. recognize elements of a composition encountered in
class, such as introduction, theme, trio, and coda.

8. recognize and interpret a. decide on the appropriate utilization of expressive
expressive markings. techniques for music performed.
b. demonstrate the use of appropriate expressive
techniques in the music performed.
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specific Proficiency Statements

9. identify timbral changes within
gpecific categories of sound
and within specific instrumental
families.

10. develop interpretis.: sgkills.

. demongtrate an understanding of
balance and blend.

12. perform a variety of literature.

13. develop skills in improvisation.

Sample Indicators

recognize the characteristic ti~bre of standard band
and orchestral instruments.

recognize the changes in timbre which occur with the
addition of mutes, change of embouchure, use of
breath, or by changing implements for percussion
instruments.

demonstrate an understanding of how different tone
colors are created by using different instrument
combinations.

defire and accurately perform musical symbols and
abbreviations including grace notes, trills, rolls,
and rudiments.

demonstrate an understanding of dynamic contrasts,
various articulations and tempo changes, and the
variety and expression each creates in music.
perform phrases musically, expressing the natural
tension and release.

demonstrate an understanding of instrumental styles
and textures.

play in correct balance with other instruments in
an ensemble to achieve the desired group sound,
including volume and timbre.

prerform music of many styles, forms, and periods,
such as popular, classical, jazz, electronic, and
traditional.

listen to, analyze, and perform music of other
cultures.

perform solo and ensemble literature.

experience being accompanied by piano, small
ensemble, band, or orchestra on standard solo
repertoire.

experience being part of an ensemble which
accompanies a solo instrument, voice, or large voca.
ensemble.

improvise rhythmic and/or toral patterns.
improvise a simple melody or rhythmic accompaniment
on a given chord progression using I, IV, and V.
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Specific Proficiency Statements Sample Indicatore ‘

14. develop skills in camposing and a. create and write original melodies using melodic and
arranging. rhythmic notation on a given chord progression using
primary chords.
b, arrange/transpr :® music for individual instruments.
¢. expand their concepts of music through use of
instruments, electronic media, and environmental
sounds.

15. develop skills in conducting. a. recognize and demonstrate the basic conducting
patterns of 2, 3, 4, and compound meter.
b. function as a student conductor in elementary
or junior high school band classes.

16. develop gkills in evaluation. a. evaluate individual and group performances and
rehearsals, making suggestions for improvement.

17. develop skills in self- a. recognize the value of individual practice and
improvement. private instruction.

b. maintain proper care of instruments.
c. bring necessary supplies to rehearsals and

performances. .
d. attend concerts and clinics of school, college, or
professional quality through field trips or guest

appearances.
18. understand the role of music a. prepare for fulfilling use of leisure time by
as an avocation and career. developing good listening skills in music.

b, discover that music arouses a wide range of
intellectual challenges and emotions.

c. demonstrate knowledge of performance opportunities
in school and after graduation.

d. demonstrate an awareness of differences in the
quality of various products, such as electronic
equipment, recordings, pianos, and instruments.
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Specific Proficier<y Statanents

Sample Indicatars

become aware of nusic careers and music-related
careers, as well as availability of jobs,
qualifications, and necessary training or education.
explore music careers by listening to guest speakers
and taking field trips.

become aware of the psychological impact and effect
of music on an individual and on society through such
avenues as mass media advertising.,
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Proficiency List 090203
Specific Proficiency Statements
Through learning opportunities

provided in advanced band,
students should

1. contimue to develop skills of
tone productiom.

2. contime to develop technical
skills.

3. contime to develop intonation
skills.

ADVANCED BAND

Sample Indicators

Students will

demonstrate proper playing posture, proper embouchure,
and correct breath support.

perform with correct articulation.

perform with correct tone production and resonance
paying particular attention to achieving the
characteristic sounds for their instruments in all but
the highest register and at all dynamic levels.

perform a variety of attacks (including multiple
articulations) and releases appropriate to different
styles of music.

perform with technical proficiency: arpeggios,
chromatic, major, minor, and modal scales.

perform in the extreme (but standard) registers

on their instruments.

demonstrate proper hand and body position for their
instruments.

demonstrate the preferred fingerings f