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Voices Rising:
A Bulletin about Women and Popular
Education

The Women's Program works with individuals
and groups in different regions of the
world who are exploring and developing
popular forms of education which reflect
snd address @Women's issues. Our aim 18 to
contribute to the development of a feminist
popular education that makes connections
between broad social atruggles, and the

personal issues and oppression women face
daily.

The Program is presently coordinated from
the office of the Participatory Research
Group (PRG), in consultation with
representatives from various regions. PRG
is a Canadian popular education and
research collective. We undertake project
work with Canadian Native peoples, within
the local literacy community, and on the
issue of microtechnology and women Workers,
in Canada and internationally. PRG is also
active in an international participatory
research and popular education network, and
publishes a bi-annual newsletter.

ICAR President
Nita Barrow

Woamen's Program Coordinator
Lynda Yanz

Bulletin Coordination
Jane Gurr

Desigii and Production
Amy Gottlieb

Working Group
Rachel Epstein, Linzi Manicom,
Jenny Horsman, Carol-Anne G'Brien

The Women's Program of the International
Council for Adult Education
C/0 Participatory Research Group
229 College Street, Suite 309
Toronto, Ontario
Canada M5T 1R4

(4168) 977-8118

Voices Rising is the primary
networking tool of the Women's Program of
the ICAE. 1t links women working in the
broad field of adult education--teachers,
learners, researchers, program coord-
inators, development workers, grassroots
organizers and activists in women's and
popular struggles. It speaks to women who
are working with popular frrms of education
as tools for social change and the
empowerment of women.

Voices Rising aims to:

e Promote the sharing of exper-
iences;

a Provide a forum for discussion
and debate of key issues for
women;

o Disseminate updated information
on useful resources, educational
materials and important meetings;

e Foster the development of a
feminist practice in popular and
adult education.

The usefulness of the Bulletin
depends on the input of the readership. We
welcome letters, short articles, questions
and reflective notes on your programs and
experiences. Through your contributions and
involvement we can share and build upon our
knowledge, deepen our understanding of the
issues, and develop our strategies for
action.

We gratefully acknowledge the financial
contributions of: The Canadian
International Development Agency and the
Swedish International Development
Authority.

International Councli for Adult Education
Consell International d'Education des Adultes
Consejo Internaclonal de Educacion de Aduitos
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Editoriaf

We thought jt was time for a change. So,
our newsletter (now promoted to the rank of
“bulletin”) has a new look, a new name, and
most importantly (we hope you'll agree), a
stronger and more focussed content.

The two years during which we
published Voices Rising's predecessor, "The
Women's Program Newsletter", were in many
ways a testing ground for analyzing what
type of networking and discussion tool
would be most useful to the growing numbers
of women we are in contact with. Our
readers, mnstly in different parts of the
Third World, but in North America and
Europe as well, are using education as a
<onscious and integral component of their
strategies to empower and organize women.
What we found was that women wanted %o
share their experiences, and perhaps
discuss some of the problems they were
facing; they wanted to learn from what
others were doing; and they wanted to have
contact with women and groups in other
parts of the world. Women wanted a
publication that provided information about
resources and meetings, but at the same
time offered a space for serious analysis
and reflection that could be shared in a
straightforward and accessible way.

Voices Rising: A Bulletin About Women
and Popular BEducation is our response to
that rather tall order. The articles in
this issue speak of women's sducation and
organizing in a wide range of cultural and
political contexts. The special section on
“Women and Microchip Technology", whick was
prepared as part of the follow-up to a
consultation that took place in the
Philippines, offers a more in-depth look at
an issue that is having a tremendous impact
on women's lives, particularly in South-
east Asia, North America, and Europe.
We've attempted to highlight some of the
different approaches groups are taking in
their organizing efforts, and to raise
questions about the best ways to build
international solidarity links that are
more effective in tackling the microchip
companies. We hope that the section will
also be of interest to those of you woiking
in regions where women are not vyet
confronting the realities of "free trade
zones" or "microchip technology".

You'll notice that much of the
material in the Bulletin is based on

interviews. Oour experience as activists
and publishers, is that many of us simply
never find the time and space to write
articles which capture our insights and
analyses of ocur work. Yet we constantly
tell and re-tell those "stories" in
different forms to our colleagues, friends,
and families. OQur work lives are not
organized to provide the kind of reflective
space that writing takes. We think
interviews are one effective method of
sharing our experiences and dilemmas
without adding the pressure of another task
to our already overbooked agendas. Two
other sections that will be repular
features of the Bulletin are Linking and
the Noticeboard, and we 1look forward to
your contributions. .

Another important change, is that we
are now producing the Bulletin in both
Spanish and English. It has become clear
that is important for us to widen access to
the Bulletin and other Women's Program
publications by making them available in
languages other than English. We are
already in contact with a wide network of
Spanish-speaking women, so we felt that
production in Spanish was a logical first
step. We have also begun to strengthen our
rather fledgling links with women in
Francophone regions of the world. and to
eéxplore how we¢ should facilitate a
Francophone presence and :involvement in the
Women's Progranm. In this issue of the
Bulletin we include an article on the
Institut Canadien d'Education des
adultes(ICAE) in Montreal, Quebec. We hope
that this marks the beginning of a useful
exchange with women in Francophone regions
of the world.

Of course the usefulness of the
Bulletin to us as activists, educators, and
learners depends in large part on your
contributions. We welcome your ideas and
comments.
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Tribute to a Courageous Woman - Nabila Breir

Anger, outrage and a deep sense of loss
were the feelings shared by many of us when
we heard of the murder of our dear friend
and comrade, Nabila. We continue to feel
sorrow at losing a courageous Palestinian
freedom fighter -- a wowan who while
working with UNICEF played a key role in
setting up daycare centres, health care
clinics and literacy classes in the
Palestinian relief camps of South Lebanon.
Nabila was an activist, an educator,
a musician, a dancer and a strong and
courageous woman. While in the front lines
of different aspects of the Palestinian
struggle she was a strong supporter of the
women's movement and was active in the
International Council for Adult Education,
where she helped to create links between
women adult educators around the world.
Nabila's contribution to the struggle
for peace and justice has been immense. We
strongly condemn the forces that have taken
this woman from us. To her family, her
daughter and the people of the refugee

camps in Beirut for whom she gave her life,
we offer our deepest sympathy.
¥or us it was not Jjust the person

2

alone who was attacked. Nabila's murder was
an assault on the emergence of a progres-
sive force for social change around the
world. In this spirit we must receive
strength from each other and rededicate
ourselves to the struggle of the
Palestinian people and for peace and
jus“ice throughout the world.

To Nabila we can say with sureness
that your voice has not been lost, for our
voices will be that much louder in memory
of you and the many others who have died in
the cause of freedom.

The Nabila Breir Fund has been set up by
the International Council for Adult Educa:--
tion in memory of Nabila. Punds will be
used to forge links b2tween women adult
educators in Arabic-speaking countries and
other parts of the world. Send contri-
butions to:

The Nabila Breir Fund

International Counc¢il for Adult Education
29 Prince Arthur Ave.

Toronto, Ontario

Canada MSR 1B2.

Rachel Epstein
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Centre for Women's Resources:

Building the Filipino Women’s Movement

The Center for Women's Resources (CWNR) was
a co-sponsor of the consultation on the
Impact of Micro-chip Technology on Women's
Work which took place in the Philippines in
October 1986. CWR (s one of the oldest
women's centers in Manila. It has been
operating since 1982 and currently has a
staff of six. Like many small women's
organizations, the center s squeezed into
a small space, bursting with papers,
posters, people, and books, all of which
are Incredibly well-organtzed. One
afternoon, while others from the con-
sultation were off on various "exposure
tours" outside Manila, | had a chance to
slt down with two of the Center's staff--
Cherry Padilla and Tess Vistro--and talk
with them about their worxk.

The work the CWR is doing Is
thoughtful and exciting. The following is
an edited excerpt from our conversation
which will glive you an idea of the issues
they're working on, their approach, and the
organization of their work.

¥hat Is the relation between the
women's movement! In the Philippines and
work going on wiih women within other
organized sectors, like peasant, worker or
urban poor women?

Lynda Yanz (Women's Program)

CWR: Many women in those secvors are part
of the women's movement, for example, in
the organizations of women students or
urban poor women. It depends on how you
define the women's movement. For us, the
women's movement is the organized action of
women from various sectors of society
carrying forward women's demands and the
demands of the national 1liberation
struggle. So that when you are a peasant
woman, you not only advance the issue of
women, or the cause of your sector, but
also the cause of the whole people. These
are inextricably linked; they are not
isolated from one another.

But of course there is a reality that
a lot of women who sre organized in their
own sector are not yet involved in
advancing the women's cause. I think most
of us here started by becoming politically
aware first rather than by being aware of

Q

Piglas-Diwa, bulletin of CWR

the wor2n's question. And it helped us in
analyzing the situation of women to be
politically aware.

You usually start with the issue
nearest to your heart, don't you? For many
women here it's issuwes like food and
housing. Those are the 1issues very near
the heart of many women. And often they
don't mind yet whether their husbands are
mistreating them or not, as long as the
family has something to eat for the next
Jday.

For example, among peasant women, the
statistics now show thai peasant women
contribute a great deal in the different
phases of planting and production in the
fields. And then when they go home they
perform most of the tasks there. That's
their problem as women. But they are also
affected by the preblems which confront
peasant men, ljike the fertilizers. These
are problems which can be linked to the
capitalist system of the economy where
fertilizers are being imposed on our
peasant men and women,

So their problems as women and as
peasants are very related, and those
problems are part of the struggle of the
whole Filipino people for national
liberation.

I heven't heard you use the word
feminism or describe yourself as feminists.
Is that a consclous choice on your part?
Is "feminism" not an effective concept to

*y
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describe women who are politically aware of
the women's question and are righting for
women's llberation In the context of the
Philippines?

CWR: In one of our stories, we did talk
about feminism. But we find that you
really have to explain a lot when you use
the word feminism, It's just 1like
explaining the word imperialism. And of
course feminism has several different
strands which need to be explained as well.
Whereas we find if you say “the women
question” or "women's icsues" it is easier.
But then in one way or another we deal with
it because our society always terms us
feminists because we are dealing with
women's questions.

There 1is no Filipino version of the
word “"feminism". We say feminista.
Because in Filipino feminism is nabayismo
and that doesn't sound very good.

To date the Center has pudblished four
Issues of its newsletter Piglas-Diwa (Minds
That Would Like To Be Free). The news-
letter (s published in Filipino and s
distributed primarily to activists working
in different organized sectors throughout
the Phillppines, so tnat they can In turn
use the {information and analysis (n thelr
work with women.

Could you could tell us more about
the newslelter?

CWR: Our first issue was on women's
production. We discussed the place of
women in production, and also the plight of

urban poor women, because we see a trend
where men are also trying to enter women's
fields of work, like washing, and selling
goods and foods along the sidewalk and in
the marketplace. But we don't know if this
is going to help women. It seems that this
trend is due to poverty, so that now males
are forced to enter traditional female
Jobs.

Our second 1issue was about the
commodification of women. We discuss
advertisements, and how women are used as
the selling point for so many products. We
have an advertisement here for a local
brand of wine using a girl in a bikint,
Just to attract men to buy this product.
We also exposed the practice of so many
bars and nightclubs that use women as part
of their come-ons. And we discussed
magazines, like VOGUE, and comics which are
becoming the most popular form of written
literature among grassroots people. They
function as a very effective control. We
call them smut literature. And then we
have mail order brides.

Q: Are there still mall order brides?

CWR: Yes, in fact just last July there was
a picket denouncing this practice when some
Norwegian men came to the Philippines to
claim their brides. So people from

GABRIELA (largest broad-based national
women's coalition in the Philippines) and
the Network on Sexual Violence Against
Women picketed the hotel where they were
staying. '

But what is important about our

Gabriela



newsletter is that we analyze how women are
being viewed by society, how we are always
meant to give pleasure. Readers don't just
get a description, but also an analysis of
what is happening to them. And to do that
we relate these problems to the economic
and political situation.

What were the last two lssues of your
.newsletter about?

CWR: They are about women and the law. We
selected four important codes in our laws:
labour, welfare of children and youth, the
civil code and “he penal code. Our idea
was to find out if the much-vaunted idea
that men and women enjoy equal status in
the face of Philippine law, is really true.
And 8o we analyzed the different important
laws. We tackled the labour code and the
code on the welfare of children and youth
in the first issue, and the civil and the
penal code in the second.

We found out that we have a lot of
protective labour laws on paper, but that
the formulation of the laws was such that
they can easily be circumvented by the
owmners of the factories. Por example, the
labour code states that women shouldn't be
allowed to work at night during a certain
time span but the exceptions are so long
that they boil down to the fact that women
can work at night.

And of course there is a hidden
agenda there ziso. You can just see that
society's view is that women should not be
allowed to work at night. The view is that
women should be at home before the sun
sets, and that they are weak and have to
get plenty of sleep and rest.

And it is amazing but we also found
out that the labour code statea explicitly
that no discrimination shall be made
against women in terms of hiring or
promotion. But in reality, the practice of
discrimination against women is widespread.
For example, the prioritizations of
industry in terms of hiring and skills
training is still to give priority to male
employees and to male applicants. So, it
is a double-edged law. - It is supposed to
be protecting women, but at the same time
it is exploiting women.

As for the civil and penal code.
Laws are one of the best gauges of
society's attitudes to women and our civil
code is an excellent specimen of a double

Centre for Women's Resources

standard of morality. It proves that
discrimination against women really exists
in our laws. For example, in the civil
code it explicitly states that women should
manage the home and men should be the bread
winners. And to enforce that view, there
are a lot of restrictions imposed on women
when they get married. The husband can say
that his wife must not engage in any paid
work, or in any endeavour against his
wishes. That means if the wife is a
professional when she gets married but her
husband tells her not to work anymore, the
law is going to support him. And there is
even a very weird provision in the civil
code--that wb'n the husband dies the woman
cannot marry unless it is stated in the
husband's will that she can marry.

Can a husband marry after his wife dies?

CWR: Yes, of course. There 1i8 no
restriction on hinm. And also the wife
cannot accept gifts or any donations from
anvbody except relatives within the
extended family. So the title of our
article is "Getting Married is the
Institutionalization of Male Domination."
Because once a girl gets married there ere
a lot of restrictions imposed on her. she
has to use the surname of her husband, she
has to stay at home and manage the home and
care for the children, and she cannot buy
any valuable property without the consent
of her husband.

The Penal Code is similar. In the
Philippines a woman can go to prison if she
is caught committing adultery, but a man

)
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can't. A man can only be charged with
concubinage, which is harder to prove than
adultery. And for concubinage you have to
prove that your husband is living with
another woman under one roof and that he is
actually supporting her.

Inang Malaya

How do you decide on themes for the
newsletter?

CWR: We decided on "women and the law"
because of the Constitutional Commission.
We saw it as our contribution to making the
laws more responsive to women. We startea
work on this during the time when the
Constitutional Commission was just
beginning to talk about laws and women, and
they were focusing on the pro-life issue,
instead of the discrimination that already
exists in our laws. We also choose issues
that will act as a further substantiation
of topice we have in our training sodules
for women. So for example we have a
section on women and the law.

The training wmodule on Women's Issues,
Demands and Directlons (s one of your
current priorities isn't it? Could you
describe it a bit?

CWR: The module is first and foremost a
basic orientation to the women's question
in the Philippines. Through the module,
and in the trainers' training for the
module, we want to provide an orientation

BEST COPY AVAILABLE
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to the women's question and to organizing
and waging campalgns. The training
trainers' component is very important
because it's geared to preparing organizers
to reproduce the module in their work and
with their communities.

The whole module takes three days;
it's a live-in workshop with a minimum of
30 participants. We also have short
orientation courses of three to four hours.

Have you done any of the workshops yet?

CWR: The module is not finished, but so
far we have carried out five pilot
trainers' training sessions with urban poor
women, workers, peasants, and profes-
sionals. We are using those experiences to
improve the module and the training
trainers kit.

The module itself is seen as a first
step in women becoming conscious of their
oppression as women. This is also the
starting point for the training workshops.
The idea is that women organizers are being
trained to be able to give the module to
the grassroocts women they work with.
Because some of them don't have a clear
grasp of the women's question, we firstly
give them a basic orientation ‘“he module
itself) before going into the trainers'
training.

The trainers' training session can
change quite a bit depending on where the
participants are coming from. For example
if our audience is purely peasant women,
then we will want to spend more time
understanding that sector.

Is it best to do a tralners' training
session with one sector, like working women
or peasant women, or do you mix women from
different sectors?

CWR: From our experience, it is very
enriching to have a mixed session with
women workers, students, peasants, and
professionals, but you have to be careful
of their different levels of political
awareness. You really have to pinpoint
both their level of political awareness and
their women's consciousness, because these
are two very different things. There are
women who are politically aware and yet are
not at all aware of the issues that affect
them as women, and they may claim that they
are not oppressed.

10
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Let's talk more about the module? How is
it organized? What does it cover?

CWR: There are two main sections to the
module. The first consists of the
awareness of the self, awareness of the
body, the socialization process of women,
man/woman relations, conditions nf women in
different sectors, and women and the law.

The second part consists of the historical

roots of women's oppression, women's
organized action, the demands of women,
different venues for organized action, and
the role of the women's movement in the
movement for national emancipation and
women's emancipation. That last part is
where we give our vision of a women's
movement.

We felt we had to start firat with
women's own experiences and move from there
to begin to synthesize the 1issues. For
example, in the awareness of the self we
discuss women's role in their families, how
they are seen, and how they were brought
up. And here you find commonaiities in the
experiences of women, even though they come
from different class backgrounds.

We always start there because we feel
it doesn't make sense to start from the
abstract, telling wcmen "these are your
issues” without them really feeling it. We

have all experienced that approach, where
you're told "do not tell us what you reel"”.
You can't start educating people by saying
"you are oppressed"”,
discussion.

Another example is the awareness of
Why is it important to know our

this would end the

the body.

Gabrieia
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bodies?. Because it i5 coinected with the
issue of reproduction and the reality that
we don't have control over reproduction.
We start our discussions with activities
that help women know and reflect on their
bodies and then synthesize their
experiences--what they have felt and
thought during the exercises. We start from
the premise that it is important to know
your body &nd then we go into why women
don't have control over their own
reproductive system. After that we go to
their environment and to the level of
society, like multinational corporations,
and big hespitals.

We also look at traditional views of
society that say that women should only
bear and take care of children, even if the
women don't want to have children vyet.
Often they've had the experience of the men
forcin; them to have sex, even if the women
doii't want to. But the reality is that
women often just give in to the wishes of
their husbands because they fear that their
husbands would leave them, and because of
their conditioning that teaches them that
they really should give in to <(heir
husband's wishes or else it's their fault
for breaking up the family.

And of course, we also look at the
importance of women being economically
independent of men. So in discussing the
body we already have gone into various
aspects of the women's question and women's
issues.

After a discussion like that we often
go into a historical review--what were the
conditions of women in the past? did they
enjoy the same privileges as men, or not?
Is women's oppression an isolated
nhenomenon, or it is rooted in the
conditions of women in the past? How did
women's problems develop? At what point in
time in Philippines history did the
institutionali.ation of the oppression of
women begin?

What kind of a change do you expect from
participants after going through the two
days?

CWR: We always start the workshop with
participants giving their own expectations,
which usually are something like, "1 would
like to learn more about why we are
oppressed.” And, "we would like to tell
what we have learned to other women." So

-~
Mad



there is a continuum. That's why the
trainers' training is important, so that
they themselves can be the ones te glve
this to women in their organizations.

We end with "venues for organized action"--
how to fight for your demands. We teach
them that there are different venueuy
through which to push forward the women
question. In your family you can have a
heart-to-heart talk with your husband, or
you can talk with your neighbours and your
friends. We always 2=mphasize that you
don't have to go out and attend meetings
and leave your family. No, in their own
small way they can contribute to the
advancement of the women's movement.

We had wanted to include a discussion
on the women's movement in the different
countries of the world but don't have the
proper resource materials. But it would be
interesting: how do women advance their
liberation in developed countries for
example as compared to the Third World
countries?

Let's talk about CWR and how It's
organized. How are priorities set? How is
work organized among the staff?

CWR: The Center has a board that consists
of 17 members, and then we have an
executive staff of four, and the junior
staff: the messenger, the secretary and the
librarian. The senior staff decide on the
priorities and programs for the year, and
present them to the Board.

In terms of the division of labour
each one of us has major areas or
committees of responsibility. These are
divided into research, education and
training, publications, administration and
international concerns. Carol, one of the
senfor staff, is the executive director.

We feel it is important to pianpoint
the responsibilities of each one of us,
rather than functioning on a voluntarist
basis by assuming responsibilities as they
come along. We felt it important to
delineate responsibilities in order to
ensure that our programs and activities
within programs are done on time and with
results.

Of course, the division is not that
rigid. We help each other a lot. For
example, our education modules come under
education and training, and each of us is
responsible for writing a section in the

Inang Malava

module.
and how to present it, and then we divide

We collectively discuss each topic

the topics. But as the education and
training coordinator, Tess is responsible
for making sure that the project finishes
on time. If it doesn't then we assess why.

Do the four of you do all the research and
writing yourselves?

CWR: No, it's just too hard to maintain a
large staff. There are a number of
researchers and writers who work with us on
a project basis. The senior staff provide
the framework and overall analysis and also
do the final edaiting. So for our radio
programs, we hired an anchor-person and
program manager to manage the technical
acspects, do the script writing, and make
sure the program is running smoothly. But
the planning, the setting of objectives and
topics to be discussed, deciding on guests
and making interview plans, we do that
together with the program person.

Has the Center 8rown and changed a lot in
the last few years?

CWR: Yes, when it was first established we
carried out a lot of different activities.
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We were organizing, and leading campaigns.
That was before many of the other women's
groups had formed and it precipitated a
kind of identity crisis. But right now we
are narrowing the tasks of the Center to
education, training, and research. By
delineating these tasks we have been able
to concentrate more on what the Center
should be doing, on being a resource center
for women.

It sounds like you are a support to
organizations working with and organizing
women, rather than doing crganizing work

yourselves?

CWR: Yes, rather than doing organizing
work ourselves we provide research,
education and skills training.

For more (nformation on CWR and its work
please contact:

Center for Women's Resources

2nd floor Mar Santos Building
43 Roces Avenue, Quezon City

Philippines

Short Circuit: Women on the Global
Assembly Line (39pages, 1985)

The booklet takes a hard look at the
steps Involved in the assembly of
micro-electronics products. From the
manufacturing of tiny silicon wafers to
the fully assembled word processor,
women all over the world play a

~critical role Iln the assembly and use
of microelectronic equipment. Direct
quotes and personal steries document
the karsh working condlitions,
ilsolation. low wages and chronic job
insecurity of women working in the
silicon chip assembly plants of Hong
Kong, Tailwan, Indonesia, Central
America and Africa.

Short Circult: Women in the Automated
Office (49pages, 1985)

Word processors, electronic mail, and
work statlons ure no longer the domain
of large corporations, as small and
medlum-size tirms increasingly discover
the new technology. What do these
changes mean for women? How wiil they
affect the quality of our working
lives?

Written in a clear, straight-
forward style, Women in the Automated
Office takes a look at some of the key
i{ssues that face any woman caught in
the middle of workplace changes. It
outlines the size and scope of the
changes and breaks down the areas in
which women office workers can make
informed and organized contributions to
the changes planned by management. The
booklet ends by exploring the steps
that women workers can take to protect
ourr jobs and our health.

Each publication costs $4.00 and can be
obtained by writing to:

Participatory Research Group
229 College Street, Suite 309
Toronto, Ontarlo

Canada M5T 1R2
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African Association for Literac and Adult Education

The African Association for Literacy and Adult Education (AALAE)
has established four networks through which program activities
will be implemented across the continent: training, literacy,
environmental education and women adult educators.

Thelma Awori has been named Convenor of the women's
network. At the time of the AALAE's first Gencral Assembly in
July 1987, Thelma will meet with key women from different regions
in the network for discussion of prograns and priorities for
women in Africa. Further information on the women's network or
the AALAE is available from:

Thelma Aworl
AALAE

P.O. Box 50768
Nairobi, Kenya

A Seminar on Literacy in the Industrialized Countries,
October 3-16 1987

The International Council for Adult Education is holding an
International Seminar on "Literacy in the Industrialized
Countries: A Focus on Practice". The Seminar will be held in
Toronto, Canada, October 13-16, 1987.

The main objective of the Seminar is to provide a forum for
discussion of literacy strategies, methods and practices for
practitioners, advocates, researchers and policy makers.
Participation in the Seminar is limited to 150 international
participants from industrialized countries and 150 Canadian
participants. For more information on registration and program
details, please contact the ICAE before June 15th:

The ICAE Seminar Planning Committee
29 Prince Arthur Ave.

Toronto, Ontario

Canada MSR 1B2
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Micro-Chip Technology:

It’s Impact on Women Workers

This speclal section was complled by Rdéhel Epstein who ls a neubef_bf the Participatory

Research Group.

In October, forty women from twelve
countries gathered in the Philippines for a
~ten-day meeting called Micro-chip
Technology: Its Impact on_the Livas of
Women Workers. The meeting was organized
Jointly by the Women's Program of the ICAE;
three women's groups in the Philippines:
the Center for Women's Resources, the
Women's Center, and the KMK (women workers'
movement); and the Participatory Research
Group in Caneda.

Purticipants were workers, educators,
and organizers who work directly with women
affected by the new international divislon

of labour or "global assembly line" that
has developed as part of the
microelectronics industry. They came from
Malaysta, Indonesia, Thalland, the
Philipplnes, Hong Kong, Japan, the
Netherlands, Trinidad, Jamalica, Mexico,

Canada, and the United States.

The global assembly line begins In
North America, Europe, and Japan where the
research and design for mlcro-chips is
carried out and where assembly workers,
often immigrant women, fabricate "wafers"
or large sheets of micro-chips. These
wafers are sent to factorles in Third World

~ Mervclip Techmology;

OCT.5-15. 1986 MANILA

countrles, particularly Southeast Asia,
where women factory workers, working for
poverty wuges In dangerous working
conditlons, cut, bond, and test the chips
for re-export to industrialized countrles
where they are assembled, again often by
immigrant women, Into a multitude of
products, Including computerized offlce
equipment.

The introduction ot thils technolog,
into offices in industrialized countries s
creating new and serious health hazaids for
women workers, as weli as {increasingly
routinized work, new forms of management
control, and the prospect of massive
unemployment .

A new twist has stretched the global
assembly line back to ‘he Third World as
corporations have begun to "export" data
processing to regions where they can reap
the beneflils of women's Xigh literacy
skills and low wage levels.

The meeting in the Philippines was an
opportunity for women workers, educators,
and organlzers to share information and
organizing strategles, and to put in place
an international network and strategy to
contlinue the struggle agalnst the global

Amy Gottlieb
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impact of the microelectronic lndustry.

The information and experlences we
shared with each other at the meetling
resulted in a deeper understanding of the
global assembly line and its impact In each
reglon.

We were able to put the micro-
electronics industry i:. the context of the
worldwide operations of multinational
corporations and thelr movement frrm
country to country, depending on the
avallability of cheap labour and other
financial incentives. We heard accounts
from women workini in "Export Processing"
or "Free Trade" Zones, which are belng
established ln more and more countrles as
the governments of many Third World
countries compete for forelign lnvestment.

We alzo learned of the current
decline in the microelectronics Industry,
and the massive retrenchment (lay-offs)
taking place in many countries, due Iln part
to the overall decline in the industry, but
also to the impact of automation.
Computerization in micro-chip factorles lis
eliminating thousands of Jjobs.

We were reminded of the lIncreasing
trend towards the "export" of data
processing, particularly to the Caribbegn,
and of the necesslity to begin research and
education on this lssue so as to initlate
an effective and coordinated response.

The picture of the micro-chip
industry that emerged from our exchange was
not an encouragling one, but It was
countered with information about the ways
that womens' and workers'
developing and taking action in different
reglons. We were insplred by the
innovative ways that women are reaching one
another, whether it be through day care
centers, grocery stores, or by talking to
other workers in the factories. In every
region women are finding ways of educating
and organlzing themselves and each other,
often in the face of political repression
and intimidation.

At the group strategy session which
closed the meeting the participants agreed
to a number of actlons: to establish an
on-golng exchange of research, informatlon,
and publications; to strengthen our
workers' educatlion programs and efforts to
organize women workers: to include an
international perspective in all our work:
to plan further exchanges of workers and

movements are
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organizers from different reglons; to
organlze solldarity and financial suppor:
for campaigns In different regions; and to
translate relevant materials and learn new
languages--an essential part of
international solidarity.

The connections that were made In the
Philippines need to grow and consolldate.
The meeting ralsed many questions about the
most effective ways to support each other's
work in different regions. These questlons
will only be answered as the network
becomes concrete over the coming months and
years.

the
interviews we have tried to highlight some
of the ways that women at different points

In following articles and

along the global assembly lilne are
upproaching educat!onal and organlizing
work, depending on the situation in thelr
country. The following articles are based
on presentations, Interviews, and written
materials exchanged at the meeting in the
Philipplnes.

A Summary of Proceedings from the meeting
in the Philipplnes, including a listing of
resources, ls avallable for $4.00 from:

Particlpatory Research Group
#309-229 College Streei
Toronto, Ontarlo

M5T 1R4

We will also be producing a popular
education booklet which will include: an
i{llustrated, description and analysis of
the international division of labour, which
we call the micro-chip global assembly
line; examples of women organizing In
different reglons, based on information
from the consultation; and a sectlion which
encourages the development of an
international sollidarity network. It will
be available in September 1987.
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KMK:

Women Worker’s Movement in the Philippines

During the flve-day exposure tour that
began the microtech meeting, many of us
were exposed to the work of the Kilusan Ng
Manggagawang Kababalhan (KMK), the women
workers' movement in the Philippines. We
were Impressed and inspired by ‘the work of

" the KMK, by the high level of organizing

and commitment we saw within the
organization, and by the integration of the
women workers' movement with the women's
movement as a whole and with other
political struggles in the country.

Cleofe Zapanta, the Secretary-General
of the KMK, gave a presentation on the
nbjectives, structure, and activities of
the KMK. Her presentation led to a
discussion about the reasons for the high

Cfeofe.

Secretary-General of the KMK.

level of political participation zzong
women In the Philipplnes, and tk;
relatlonship between the women's moviment
and other political organizing.

Following are edited excerpts from
Cleofe's presentation, and some comments
from Jing Porte of the Women's Centre, an
educational center for women workers that
works closely with the KMK.

Kilusan Ng Manggagawang Kababaihan (KMK) is
a mass organization of women workers in the
Philippines. It was founded in 1985,
although disc 3sion about the need for an
organizaction to take ur the needs of women
workers began in 1979. In 1983 we formed
an organization for women workers in the

Any Gottlieb




industrial sector--the Women Worker's
Industrial Alljance--but we soon realized
that there are large numbers of women
workers in other sectors, and that many are
still unorganized. We formed the KMK to
unite the largest number of women workers,

organized and unorganized, in the
Philippines. We now have members in the
industrial, service, and agricultural

sectors and we have formvlated a list of
eleven major demands for women workers.

When we had our first congress in
1985 the membership was 5,000 women
workers. Now, after ten months of
organizing work, we have 135 chapters
nationwide and a membership of 13,000.
Ninety-three chapters of the KMK are made
up of agricultural workers in the haciendas
in Negros (the heart of the sugar industry
in the Philippines).

We have a national structure which
includes a General Assembly; a National
Council; an Executive Committee and
committees responsible for Education,
Finances, Organizing, and Campaigns;
Regional Councils; and Municipal
Coordinating Committees.

The KMK is not a bargaining unit, we
are not entitled to bargain with the
management. Most of our members are
members of unions under the KMU (the
militant trade union movement in the
Philippines). We have close coordination
with the KMU in terms of women's issues.
We try to have our demands included in the
general union's demands. When we are
organizing a KMK chapter in a factory we
see to it 4+‘hat the union officers
understand our purpose. Because if you
can't convince the union officer it is very
hard to have the demands of women workers
included. So we try to be sure that all
the unions are aware of the issues of the
women workers. The KMU now has a Women's
Commission for coordinating with us.

One of the KMK's objectives is to
organize those women who have no unions.
One of the secrets of our success as an
organization is that a lot of our orga-
nizers are workers themselves. I used to
work in a department store, but after we
formed a union there 1 decided to resign
and organize other workers.

Besides our direct organizing work,
we also plan rallies and protests related
to women workers' issues, and we coordinate

with the activities of other sectors of

women, especially for traditional cele-
brations like May 1 and June ‘12
(Philippines National Day). The day after
our National Congress in 1985 we picketed
the Ministry of Labour and Employment to
present women workers demands and issues.
Recently we invited Sister Mary John from
GABRIELA (the coalition of women's groups
in the Philippines) to attend one of our
forums where we discussed the
Constitutional Commission and the role of
workers in formulating the new constitution
of the Philippines.

The position of women in trade unions
is changing. Before, among union officers,
the women were in the traditional positions
of secretary and treasurer. But now there
are lots of unions whose presidents are
women. That's why we are training more
women workers to be leaders.

The education we give is not the same
as the KMU. The KMU gives more general
education about the situation of the
workers in the Philippines. KMK education
focusses on the specific conditions of
women workers. In our orientation we
include the condition of women in the
Philippines in general, the situation of
women workers, and how to form KMK chapters
in different unions or factories. The
Education Committee is responsible for
giving the KMK orientation to our members,
and also for coordinating other kinds of
training--leadership training, speakers'
training, organizers' training, and
instructors' training. We also give
maternal health care education.
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KMK Demands

1. Guarantee women's full participation in
gainful employment. More jobs to our
Filipino women.

2. Women should not be discriminated
against because of sex, age, or civilian
status. Pregnancy should not be made a
basis for her termination.

3. Equal pay for equal work done and
implement just wages for all Filipino
workers--both men and women.

4. Abolish the "piece-rate system”" and
\.

B

regularize women workers who have rendered
six months work.

5. Women should have equal access to
skilled work or to protected jobs.

6. All women workers should have four
months maternity leave benefits.
Employers should also grant one week
paternity leave. Women workers should be
given menstruation leave benefits based on
the total wage.

7. Workers with families have the right to
parental leave in order to respond to
family or their children's needs without
prejudice to their job security.

8. In her period of pregnancy, the
woman worker has the right to object to any
hazardous or keavy jobs which could affect
her healtk or her baby's health (without
any penalty). —)

It is not only women workers in
factories who are organizing under the KMK.
In Baguio, for example, the miners' wives
are now organizing and we are planning to
have a housewives' organization affiliated
with the KMK. There are also some demands
on our organization to orcanize women
domestic helpers. We are still planning
how we can do this, because these workers
are scattered in individual households.

Several participants raised questions
about the high level of women's political
activity in the Philippines, in contrast
with other countries that have experienced
equelly repressive regimes. Jing Porte, of
the Women's Centre, commented.

It doesn't follow that if you have a very
repressive regime that women will
automatically join organizations, that you
have a militant workers' organization or a
militant women's movement. We have seen
this in so many countries where wages are
low, working conditions are very poor, and
management has sophisticated means of
controlling the workers. The cons-
ciousness is not automatic.

It takes a focussed organizing
effort. The women's movement didn't happen
overnight. There was an organization
called MAKTBAKA way back in the seventics.
But when martial law was declared MAKIBAKA
and many other organizations went

underground. After that there was no
conscious effort to organize women or
Create women's organizations until recently
when we felt we should really have a
women's novement here in the Philippines
and we started organizing again.

In Europe, women ask "How come in the
Philippines the ecologists don't disagree
with the feminists?" I think it's because
the women's movement is not alien to the
total struggle of the Filipino people. Why
should a peasant woman join the women's
movement? It has to advance her interests,
which 1is land reform. So GABRIELA's
interest is also for land reform. The
demands of the women's movement are always
linked with the problems of the Filipino
women and the Filipino people in the
different sectors and classes. So when we
say we are from the women's movement, we
are not only ecologists, we are not only
micro-chip technology activists, we speak
for Filipino women in general. Our
aspirations are the aspirations of the
women peasants, the women workers, the
women in the offices, the professionals.

We have a perspective of winning, of
victory. I think this shouldn't leave us,
because if it does, we won't be going
anywhere. That's why we talk about
commitment, Among the Filipino
organizations we always talk about

commitment. We don't really brag about it,
but it's there.
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Linking Philip’s Workers

The microelectronics industry is dominated
by multinational corporations which shirt
their operations from country to country.
A frequently-discussed strategy among women
working in the industry is that of linking
workers from different countries who are
employed by the same corporation.

Adopting this strategy means that
concrete and detailed research can be
carried out on the corporation in question
and that internattionally coordinated
campaigns are more llkely to be effectlve
by targetting the same corporation, from
different regions.

The Foundation for Research on the
Electrotechnical Industry (SOBE) in the
Netherlands is one group that has adopted
this strategy. Members of SOBE attended
the micro-chip technology consultation in
the Philippines, and told us about their
work.

SOBE is a small, independent,
voluntary organization that works with
workers and trade unions inside Philips
plants in the Netherlands, and tries to
link Philips workers in different
countries.

With investments in sixty countries,
Philips is one of the three largest
multinationals in the world. Next to the
government, it is the largest employer in
the Netherlands. There is a Philips plant
in everv town, and the corporation often
influences local town councils., Philips is
also known as "the most social of
employers". As one enters Eindhoven, the
town which is the Philips headquarters in
the Netherlands, one sees gigantic
factories and then the Philips parks, the
Philips library, the Philips Cultural
Centre, the Philips football stadium , the
Philips medical service, the Philips travel
agency, the Philips pension fund, Philips
schools, and the Philips village (Philips
owns a whole city district). There is also
the Philips postage stanp club, the Philips
brass band, and the Phi ips pigeon club!

But as well as being the largest
employer in the Netherlands, Philips is
also the greatest contributor to
unemployment. In 1970, 106,000 people
worked for Philips in the Netherlands. By
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1982 this number had dropped to 78,000 and
it is expected that by 1990 another 20,000
jobs will have disappeared.

This massive reduction of employment
in the Netherlands is due to the large
scale international reorganization Philips
has been carrying out, and to the impact of
automation in its factories. In a search
for cheap labour and other financial
incentives, Philips has opened factories in
many Third World countries, including
Taiwan, Singapore, South Korea, and the
Philippines. It is also increasing its
activities in the United States and Canada
by taking over other corporations.
Automation is resulting in job loss in all
of these places. Sometimes this is carried
out by simply not rehiring when workers
leave, in other cases workers are actually
given dismissal letters, and in some cases
workers are encouraged to resign
“voluntarily".

The initiative to form SOBE began ten
years ago as mure and more production was
moving out of the Netherlands, und workers,
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particularly women workers, were
experiencing a lot of insecurity.
formed in an attemp: to keep workers
informed of developments in Philips
operations around the world, to support the
actions of Philips workers, and to build
solidarity between Philips. workers in
different parts of the world, so that they

will not be played off against one another.

SOBE carries out detailed research on
Philips operations, which is made avajleble
in a variety of publications and through
Connecta, a quarterly information bulletin
distributed internationally. Connecta was
initiated by Philips workers who attended
the International Philips Conference in the
Netherlands, in 1982. Connecta pub:ishes
information and analyses of interest to
Philips workers, and supports international
solidarity efforts. The newsletter
includes articles about new technology and
other developments in production, trade
union struggles in different parts of the
world, and focusses particularly on the
situation and struggles of women workers.

A recent issue of Connecta includes
articles on Philips operattons in India,
Japan, the Philippines, Malaysia, Belgium,
Spair, and Portugal, as well as articles on
the situation of women workers in Japan,
the issue of night-work for women, recent
developments in automation, and information
about Philips investments in different
regions.

As well as its publications and
newsletter, SOBE continues to plan ways of
bringing Philips workers together to
exchange information and strategies. Plans
are currently underway for an international
meeting of Philips bulb production workers.

SOBE's efforts are a working example
of ways to provide workers with the
information they need to take some control
of their working lives, in the face of the
massive expansion of the worldwide
operations of multinational corporations.

For information about SOBE's
publications or newsletter, contact:

work,

SOBE

Demer 38

5611 AS Eindhoven
Nederland

Tel. (040) 44702}

SOBE,

~

The following groups collaborated in
the conception and organizing of the
Micro-chip Technology meeting:

Women's Center & Kilusan ng
Manggagawang Kababaihan (KMK)
Room 404

R+G Tirol Building
831 Edsa Corner
Scout Albano Street
Quezon City

Metro Man!la
Phillpptines

Center for Women's Resources
2nd floor

Mar Santos Buiiding

43 Roces Ave.,

Quezon City

Philippines

Women's Program
International Council
for Adult Education
29 Prince Arthur Ave.
Toronto, Ontarlo
Canada M5R 1B2

Participatory Research Group
229 College St., Suite 309
Toronto, Ontarlo

Canada M5T IR4
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Organizing Malaysian Women Workers

Our first interview was with a woman who is
active in a Malaysian women's organization.
At her request we have not identified
individuals, organizatlons or locatlons by
name .

Our organization came together eight years
ago to address the special problems that
women have. We hold education classes for
women workers in the urban and the rural
sectors and we have a People's Popular
Program aimed at teaching women their
basic rights. We've also started a
kindergarden program for the children of
workers in a squatter area.

This squatter area is on the edges of
the railway track, and people come and
build their houses there. Many of the
people who work in the Free Trade Zone go
there to live. The houses are considered
illegal and the government can demolish
them any vime they want.

The houses are very poor, one room,
sometimes two rooms. People go to the
bathroom in the bushes at the back, they
wait until night comes and then they go.
There is no electricity, just oil lamps,
and water is another problenm.

So we started a kindergarden program
for the children. Otherwise they would
just be hanging around because their
parente can't afford to send them to a
pre~school. We charge a small fee because
we want people to value education. At the
end of every month the parents come to pay
the fees, and I talk to them and ask them
about their work. Sometimes after work I
go to their houses and talk to them about
their children and about their jobs. In
this way we are reaching the parents
through the children.

When I first started at the
kindergarden I had about seventy students.
Now with retrenchment increasing all the
time, the numbers of children are
decreasing because they stay with their
parents who are unemployed.

Quite a few members of our
organization are nurses. Some of them want
to get together and start a medical program
in the communities we are working in. In
fact we've already started using the
kindergarden on the weekends as a clinic
for children and mothers. General hygiene
is one of the main health care problems,
the whole environment is so horrible.

As part of our education program for
women workers, we are trying to do
organizing in the electronics factories.
Sometimes after my own shift I go to other
factories and wait outside for the girls to
come out. But many of them don't want to
talk to me, they are suspicious about what
I am trying to do. So we have to depend on
friends. I say, "Since you are not
interested in the union, introduce me to
somebody who you think is interested.” So
she might take me to meet her friend who is
more outspoken an? who would like to join.

It is very cCifficult to organize the
electronics secctor in Malaysia. Each
industry is required to have a national
union, so, for example, we tried to join
the Electrical Union but the Registrar of
Unions said our jobs are not similar enough
and would not let us join, and the
Electrical Union is not allowed to organize
electronics workers.

In 1972 the government introduced an
Industrialization Plan and started the Free
Trade Zones. For five yvears after that it

was illegal to form unions in the Zones, so




1t was not until 1978 that we could legally
form a union. In 1978 the Malaysian Trade
Union Congress applied for registration of
a union for electronics workers. By 1984
they had still heard nothing from the
Registrar of Trade Unions so they took the
Registrar to court. The judge told the
Trade Union Congress that it was not their
affair, that if the workers want a union
they should come forward themselves and
apply. How on earth will that be possible?

Right now I'm putting together a
primer for electronics workers. I need
corporate information about the companies
operating in the industry, especially
Notorola, because that will probably be my
case study. I went to the Industrial
Office here and got some information.
Motorola says they have been running at a
loss for a couple of years, It's
unbelievable. I need to have that kind of
information to calculate the rate of
exploitation. 1It's very important for the
workers to know this.

Another way we try and reach workers
is through drama. We put on skits which
present different aspects of the problems
workers face. We performed for the
Malaysian Trade Union Congress, at the
International Women's Day rally, and for
the electronics workers who got together to
support the Mostek workers.

We also use drama on the rubber
plantations, particularly around the issue
of paraquat. Paraquat 1is the cheapest
pesticide in the world today and it's very
dangerous. Workers go blind if it splashes
in their eyes and they die if it gets into
their bloodstreanm. Many women on the
plantations have died from being sprayed by
paraquat.

The workers in the plantations don't
have time to read papers, nor the money to
buy them. Because of the falling prices of
rubber their teke-home pay $35/month. So
we send them cuttings of news from the
papers to share among themselves.

We also organize seminars at the
local level, and sometimes at the national
level to consolidate our work. We have
education programs for organizers that
include information about the situation of
women in Malaysia, the composition of the
workforce, number of women workers, the
women's groups that exist ip Malaysia,
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Our group doesn't have any full-time

organizers. Everybody is a voluntary
worker. The organizing that we do cannot
expand very fast because we have family
lives and jobs. To do all that and still
have time for organizing is very, very
difficult. We need funds for full-time
organizers and for the rent and the
operations of an office. Right now we
borrow typewriters, we borrow offset
machines, everything is borrowed. We're
also trying to build up our library and we
need documentation of all kinds.

Political repression

In Malaysia wc have the Internal
Security Act which prohibits any organizing
among peasants, workers, students. A
political critic of the government who
agitates or organizes can be detained
without warrant and without trial. This
Act actually originated in Britain during
the Second World war and was used against
German spies. Now they've amended it and
adopted it for use in Malaysia. It's a
terrible threat hanging over our heads.

We don't know what the number of
political prisoners is now, we don't have
any power to get information. There have
been people who have gone into prison and
some of them have come out having changed
their views corpietely. They appear on TV
apologizing for being a threat to the

‘_)‘.
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government . At times there is a lot of
pressure from the government. Every time
we have a meeting at our office there is a
car parked outside with someone inside it.
He doesn't do anything, just sits there.
Every time we have a meeting, the whole
next night we can't sleep.

One time when the organizing in the

electronics sector was getting strong, one
of the officers from the Special Branch
called me up and tried to threaten me.
It's lonely and it's frightening and at
times we're not sure whether it's worth it.
We don't want to be nipped in the bud. Our
organization is so new, but we are starting
to see the solidarity and the strength.

Our second interview was with a worker Iln a
large electronics factory in Malaysia.

I've been at this factory for three years.
When I first started they asked me if I
knew anything about unions. I didn't
really know what a union was, so I said
“no". Now I understand why they asked me
that.

I do wire bonding work, which is
manual scope work. A wire comes down, you
look through the scope and thread it using
tweezers and then you make a small knot,
not too light or too thick. It took about
two months to learn, but once I learned I
was fast, provided I was given a good
machine. I used to work very hard. At
this company when you do a good job your
name is put up in lights as the “best
bonder". They were very hard on me,
pressing me to do so much work, but then my
name would be up there and I would feel so
proud. And you are given a Parker pen with
your name engraved on it.

I usually have very bad backaches and
headaches every day. Sometimes it becomes
so severe that when somebody says "hi", it
hurts my head. 1 keep my hair short and
pour water on my head every day, because I
don't want to take too many tablets. And I
can't read long without my eyes watering.

One day 1 was not feeling well, and 1
was given a bad machine, so I couldn't do
my work well. The supervisor shouted at
me. It really irritated me so I told him
not to shout at me. Suddenly he changed
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and said "I¢'s all right, let's talk it
over." Later he called me to a roonm,

offered me a coffee and asked me about my
problems. I said I didn't have any
problems, I just didn't like the way he
shouted at me. He apologized and after
that he was nice to me. Then I realized
that if you do whatever he says, he pushes
you too hard, but if you fight for your
rights, then he is less hard.

I live with some friends in a hostel.
The company pays half, and we pay half.
There are four of us in a room. If any of
our friends come they can't stay with us in
the hostel, we have to talk to them
outside. The guard comes to our rooms and
tells us that we can't watch TV after 10
because we have to go to work tomorrow.
The guard is the only man who can come into
the hostel, even if our fathers come to see
us we have to go out.
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We work eight hours a day and our
wage is $1.65 an hour Malaysian, which is
less than $1 U.S. We work six days a week,
and we change shifts every two weeks.

Sometimes we are forced to do
overtime every day. One time all of us did
overtime for a menth. At the end of the
month the supervisor told us that he had
lost our overtime slips so he couldn't pay
us. We told him we could remember how many
hours of overtime we had done, but he said
he couldn't trust us.

There were three of us who were quite
strong at that time, we would fight for our
rights on an individual basis. So we sa.1d
"Why don't we all work together on this
matter?"” We were mostly Malays and Indians
on that line and the Malay girls had been
budgetting for the coming festival, so they
were angry. We talked and we all agreed to
stop working the next day at lpm. Some
girls were a bit frightened, but finally
they said "Ok, if somebody starts it off
then we will follow." Some of the girls
were worried that we would all get fired
but we said “There are forty of us, people
will notice, we'll go to the press.”

At lpm the next day we all stopped
working and just sat. The superviser came
around and said "What's wrong, why have all
cf wvou stopped working." We told him we
wanted our overtime pay. He said "1'll go
talk to the management, please continue
your work", and we said "No, you find out
from the management first, we'll wait for
you." He was so panicky, you could see it
on his face. He ran to the office to speak
to the management, then he came back and
said "OK send one representative to talk
for all of you". We said "No, we all want
to speak." Then he said "OK, tomorrow by
lunch I'11 pay you." We told him if we
weren't paid we would do the same thing the
next day. So the next day lunch time we
were all paid our overtime.

After that the thre= .{ us were being
watched. He could see that we were
provoking the other girls and he got very
angry with us. One of us was put into
another line to work with chemicals. She
was pregnant at the time and she knew the
chemicals were very bad for her, so she
left. The other girl was given a
promotion. She was put on office hours
which means cshe goes for lunch at a
different time and can't meet the girls.

Q
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She didn't want the promotion but she had
to take it or lose her job.

They kept me there doing bonding work
but they told me not to talk to groups of
girls and not to go into other lines. 1If I
did, they would ask the girls what I had
said. When they separated the three of us
like that it frightened the other gir!s,
they didn't want it to happen to them. But
I said, somebody has to start it.

At that time I didn't know who to
approach for help, I didn't know anything
about organizing, I didn't know how to talk
to the girls, I was alone. I thought to
myself, "I'm going to give up on this, I'm
going to leave." Then one day I met a
women at the bus stop. She spoke to me and
asked me questions about where I worked. I
was 80 fed up 1 just told her my whoie
story, and then she told me she belonged to
a womens' organization and would I like to
come.

It you are interested in knowing more about
these organizations, please writc to them
C/0:

Women's Program

International Council for Adult Education
229 College Street, Suite 309

Toronto, Ontarlo

Canada MS5T IR4

Carillon/LNS
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North America

Organizing for Control of our Jobs and our Health

North American participants at the meeting
represented groups doing educationa! and
organlzing work with clerical workers about
the impact of micro-chip technology on
thelr Jobs and lives, as well as groups
working with production workers In the
electronics Industry who are Gbtelng
confronted with serious chemical hazards at
thelr workplcces and In their communitles.
The Office Technology Education Project in

Massachusetts, U.S.A. and the groups that
have formed In "Sitlicon Valley",
Cailfornia, U.S.A. are examples of the

ways women are Informing themselves and
each other, ln order to take actlon.

Office Technolo Education Project

The Office Technology Education
Project (OTEP) was formed in recognition of
the serious and far-reaching effects that
the introduction of new technology is
having on office work, and out of the need
for office workers tu have the information
necessary to take some control of this
process.

OTEP's work has several components.
They offer a four-part educational series
to workers working on video display
terminals (VDTs) in both unionized and
unorganized workplaces. The educationals
cover identifying and preventing office
hazards, as well as discussion of the
broader impact of automation on office
work. One result of the series 1is the
formation of "technplogy committees" which
work towards actually implementing changes
in the workplace, sometimes by urging the
union to take a strengsr stand on
automation issues, or, where no union
exists, by collectively making
recommendations for change to management.

OGTEP also offers a single-session
workshop for secretarial students in
community colleges and job training
programs. This workshop introduces women
to the health and safety issues related to
the Jjobs they will be seeking, and arms
them witn reference material for when they
begin work.

Unorganized women workers are often
the hardest hit by the introduction of new
technology, and are also often the most

Common Office Health Problems:
Worse Zor VDT Users

Common olfice health problems - . ach 88 eysstram, headache, back end neck pein, stress,
oxhaustion, tingling and psin in ha. ds and fingers ~are euperienced even more often by VDT
users. In fact, with the introduction of VDTs there has been e deamatic increass in daily heeith
problams reposted by otfice workers., mth many of the longterm eftects stil unknown. Many of
thess hesith probs can bo pf o by mp g the design of your work area (where you
work) snd the job iteett (what y you do and how). Use the foltowing checkiist, slong with the dia-
@rem on the other sxde of this sheet, 10 evaiuste your VDT work sres. (To svaluste your job, see
OTEP Fact Sheet ‘'Mote Than Meets the Eye.’’)

A Checklist for Your VDT Workstation

121 Wae the overhesd othce hghting dmmad when
VOTs were iroduced and dosk lemps provided?

17 Con the windows be sheded with blinds o¢
curtaine?

0 Are rowmy ge\rvers in @ separate sren! # not, are
thay covere?, with nolee ehiside?

0 ts your VO'T quisd, that s, 10 enneying or high
pitched hurrwning?

{1 Do you feel you heve adequeie pitvecy?

O te the office erranged so That yYOu are able
heve socis! contact with empicvess who werk
neer YOU during the course of the dey?

{1 ts your VOT reguierly cleaned and servived? O
yOu know the 1001 time this wes dene?

) De you have the right to @ Wenefer during
aow;uwﬂmmwbmmﬂ

O o lowse, mm«nmmvov

m‘wam«ﬁmlam
UMwh’ “he matesisle you work

Dmmumvovmuau
proper chetence {12 f)

1 @ non-glere fwweh

O Hea the A
lMMMW!&MM’

O Does management pay for reguier eye suams and
000C10! vowing 9100008 H Neaded ter YOT use?

O Are copy hoiders svadable?
€ Is your cheir ensdy sdjueteble for height end
suppon?

# you anawered '‘Ne'* 1o many of these questiens. yeur emgisyer hes lelled te provide you with ¢
proper work environment. VuﬂmMannmmmmm
made. By peining unions, oS organiretions. snd heaith and sefaty commmitiess effice werhers
mmm“umww-

fiss

OTEP fact sheet

..

vulnerable and least able to stand their
ground in the face of changes in the work
place. Because of this OTEP is organizing
a public education program particularly
aimed at unorganized office workers.
Activities have included distributing
leaflets outside companies which employ
large numbers of office workers and at mass
transit stops; writing newspaper articles
and appearances on TV and radio talk shows;
and a widely-distributed "survey" and
publicity campaign about the impact of
computer monitoring on women's office work.

In 1986 OTF. .vganized a state-wide
conference on c fice automation which was
attended by CL0 people. The participants
at the conference were individuals and
organizations committed to guaranteeing
workers some control and benefit from the
introduction of new technology. They
launched the Massachusetts Coalition on New
Ooffice Technology in an attempt to unite
office workers, unions, women's and health
organizations, and researchers. The
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Coalition plans to mount public education
and action campaigns aimed at influencing
union, company, and public policy regarding
the use of VDTs.

OTEP also operates as a resource and
referral centre for VDT workers, and has a
"hotline" that workers can call with
questions, They publish &« regular
newsletter called Automated Times and have
produced a sget of easy-to-read and
informative fact sheets on the health and
safety hazards of new technology. The fact
sheets include: Common Office Hazards. . .and
How to Avoid Them; Job Content: More than
Meets the Eye; A Model VDT Workstetion; and
Clerical Work is Stressful. A s¢T of four
fact sheets is available for U.S.%$2.00.

For turther Information contact:

Lisa Gallatin

Office Technology Educatlion Project
6 Newsome Park

Jamaica Plaln,

MA 02130

U.S.A.

The Santa Clara Center for Occupational
Safety and Health (SCCOSH)

In Silicon Valley, California, the
electronics indvstry is the largest
employer. The Valley, which lies Just
south of San Fransisco, is home to more
than 500 ~lectronics companies which employ
over 200,000 people. More than 75 percent
of the production workers are women, and at
least 40 percent of these are women of
colour, These female semiconductor
production workers are among the most
poorly paid industrial workers in the
United States. Starting wages are barely
over minimum wage. There are no unions in
electronic plants, Job-security is
non-existent, and workers are constantly
faced with the threat of plant closures due
to the availability of cheaper labour in
other states or countries.

Workers in microprocessor production
are exposed to a huge array of toxic
chemicals, including substances linked to
birth defects, cancer, and other chronic
health effects. Recently a woman who had
worked for six years in a GTE-Lenkurt plant
in New Mexico was diagnosed as having
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malignant melanoma, a form of cancer, which
she attributes to her repeated exposure to
solvents and other toxins at work. She is
one of ninety-six workers at the same plant
who are sueing the company with ciaims of
disease or illness caused by exposure to
dangerous chemicals.

Caemicals used in the industry are
also showing up in drinking water in
surrounding areas, and are being 1linked
with high rates of miscarriages and birth .
defects in these communities.

In response to the deadly hazards
posed by the chemicals used in the
industry, a number of groups have formed in
the Silicon valley to provide information,
education, and advocacy to workers in the
area. The Santa Clara Center for
Occupational Safety and Health (SCCOSH) 1is
4 resource center on health issues related

Nicole Hollander

to "high tech" industries. They operate a
confidential "hot line" for electronics
workers, and are handling requests for help
from all across the country. They also
offer workshops and produce educational
booklets and fact sheets (see 1ist below).
Injured Workers United, a project of
SCCOSH, is a seif-help and support group
for workers injured on the job, usually due
to chemical exposure in Silicon valley
plants, The group evolved after workers
started to claim compensation for chemical
€éxposure and were met with resistance and
discouragement. Local state and federal
regulatory bodies have done very little to
inform or to protect production workers
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from most workplace hazards. Injured
workers United has campaigned effectively
for quality medical care, retraining
services, and a nore responsive system of
workers' compensation.

The Silicon Valley Toxics Coalition
came about with the discovery of widespread
groundwater contamination by the
electronics companies in the area. The
Coalition has been working for over four
years on ways to prevent and remove this
contamination and have compiled extensive
data on chemical storage and toxic waste
handling practices and problems and
associated health effects.

All of the above groups are members
of Integrated Circuit, a nationuwide
organization of activists and
environmentalists concerned with labour
conditions, health and safety problems, and
the environmental impact of "high tech"
industries. They have recently launched a
major new campaign to rid the workplace of
chemical hazards to the reproductive
capacity of both women and men.

For information contact:

SSCOSH/ Injured Workers United
277 West Hedding St.

San Jose, Califarnia, 95110
U.S.A.

Silicon Valley Toxics Coalltion
277 West Hedding St., Suite 208
San Jose, Califcernia, 95110
U.S.A.

Revill

Women's Skills

Women's Skills Development Society, a
Vancouver-based group, has two new
publications: Playing With Cur Health:
Hazards in_the Automated Office, a
solution-oriented booklet which provides
accurate and up-to-date information on the
health hazards of VDTs; and Taking Control
of Our Future: Clerical Workers and New
Technology, which identifies key issues for
clerical workers and offers some concrete
strategies for change. Write to:

Women's Skills Development Society, 4340
Carson Street, Burnaby, B.C., VS§J 2X9,
Canada.

Resources

A number of groups represented at the
meeting publish regular newsletters related
to the impact of micro-chip technology on
workers and/or to bullding international
links between women workers. Following is
a list of some of these newsletters and
where to write in order to receive them:

Asian Women Workers Newsletter, published
four times a year by the Committee for
"Asian Women (CAW) 57 Peking Road, 5/F,
Kowloon, Hong Kong.

CAW is an Asian regional organization that
facilitates education and organizing among
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women industrial, agricultural and service
workers. The newsletter reports on the
living and working conditions of Asian
women workers and their struggles for
equality and liberation.

Automated Times, A Massachusetts Newsletter
on Office Automation, published by

Office Technology Education Project, 6
Newsome Park, Jamaica Plain, MA, 02130,
U.S.A,

Connecta: uarterl International
Information Bulletin for Philips Worker:
Published by SOBE, Demer 38, 5611 Al
Eindhoven, Nederland

o
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Workers'

Mexico:

“‘Our struggle will continue as long as our
hearts beat”’

The two women from Mexico who attended the
meeting in the Philippines were there
representing the September 19 Garment
Union. They told us about the
founding of their union out of the
devastaticn resulting from the earthquake
on September 19, 1985, Many of the garment
factories were in gutted tenement buildings
which were among the first to collapse with
the force of the earthquake. An estimated
5,000 women were killed and thousands
injured. Women arrived at work to find
their workmates and friends crushed under
rubble. The owners came only to rescue the
sewing machines. Women who had worked for
15-20 years were left with no compensation
and without jobs. On October 18, 10,000
workers participated in a march demanding
the registration of an independent union
for garment workers; on October 20, the
union, which now has 4,500 members, was
registered.

The new union aims to develop
consciousness among garment workers and to
build a democratic union to defend their
rights. An important aspect of their work
is the education they provide to their
members, ranging from education on union
issues (how to negotiate, the legal system,
collective bargaining, health and safety),
to literacy classes, and cultural classes
where workers can do aerobics or learn to
play the guitar, Childcare is provided
free at all their meetings and is
considered a priority wherever they are
organizing.

In the next issue of Volces Rising we
will include a longer article on the

based

September 19 Garment Workers'
on their presentation to the meeting in the
Philippines and an interview we did with
them there.

Union,

For more information, please write:

Evangelina Corona or Conceptcion Guerrero
Sept.19th Garment Workers' linion
Apartado Postal 12-709

Colonla Narvarte

03020 Mextco D.F

Resources continued

Global Electronics, published monthly by
the Pacific Studies Center, 222B
View Street, Mountain view,
U.S.A.

The Global Electronics newslotter is part
of the Global Electronics Information

Project which aims to establish an
international network of labour organizers,

CA, 94041,

25

women's groups, human rights and religious
organizations, journalists, and researchers
who are concerned about global production
in the semiconductor and other related
industries. Requests can be made for
specific research. Pile searches are free
for groups in the Third world, and on a
flexible scale for others.
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Resources continued

Cuando_trabajar es un :infierno, Las mujeres
y_la nueva division international del

trabajo (When work is hell, Women and the
new international division of labour),
published by the Centro de Investigacion
para la Accion Feminina (CIPEF), Benigno
Filomeno Rojas No.307, Santo Domingo,
Domiuican Republic (D.N.).

This new popular education booklet is about
the development of free trade zones as 4
new form in the oppression and
subordination of women. A second volume
will focus on the specific situation in the
Dominican Republic and the conditions of
women workers.

Quehaceres, CIPAF's monthly
publication (also in Spanish) is an
excellent resource, and often has analyses
of the situation of women workers.

Labour Communications, available from 48
Princess Margaret Road, Kowloon, Hong Kong.

Reports on the conditions and struggles of
workers in Asia, including women workers in
the electronics industry, domestic workers,
migrant workers, and the role of
multinationals.

Listen Re&sl Loud, News of Women's
Liberation Worldwide, published by the
Nationwide Women's Program of the American
Friends Service Committee, 1501 Cherry St.,
Philadelphia, PA, 19102, U.S.A.

As well as providing news about women's
struggles worldwide, this newsletter
regularly features a section on "Women and
Global Corporations". This special sectior
reports on the expanding international
network of individuals and groups involved
in research, education, support, and direct
organizing related to global industries.
These include industries where women are
concentrated as workers or as targets of
consumer culture: electronics, agri-
business, textiles, and the garment trades,
tourism, media, and pharmaceuticals.

Sistren, published by the Sistren Theatre
Collective, 2¢ Kensington Crescent,
Kingecon 5, Jamaica.

Provides information about Sistren's
activities, as well as general information
about women's issues and organizing in the
Caribbean. The Dec.1986-Jan.1987 issue
includes articles on women workers in Frec
Trade Zones, and the Mexican Garment
Workers Union.

Women In Action, published by ISIS
International, Via Santa Maria
Dell'Anima 30, 00186 Rome, Italy.

Women in Action is published twice a year,
and contairs information on events, groups,
new resources, and campaigns that women in
different regions of the world are working
on.

Upon reflection, after the consultation, it
is clear that as we work to develop an

international network over the coming
months and years, there are (important
issues we need to address. The

consultation was an important moment in the
struggle of women workers to educate
ourselves and think about how we might take
colleciive and internatlional action to
improve our working lives, and to resist
the muitinationali micro-chip industry. We
need to take the opportunities provided by
the consultation to re-evaluate our work,

and to deepen the debate about the best
ways to contribute to the growth of a
strong and effective movement of

international solldarity.

During the consultation we learned a
qreat deal about education and organizing
efforts in different countries. Ve now

\
need to reflect on how these lessons can be

applied in our own contexts. Whal can we
learn from the KMK's efforts in the
Philippines to mobilize women workcrs, and
thelir integration of feminist and trade
union issues? Shouid we follow the example
of SOBE, in the Netherlands, linking
workers from different reglons of the
world who are employed by the same
corporation? What lessons canp we draw
ftrom the women who are living under
repressive political regimes in Southeast
Asla and are still managing to reach and
orgqanize women workers? What can the
Massachusetts Office and Technology
Fducation Projects' model offer us in terms
of reaching unorganlized clerical workers in
North America and the growing number of
women clerical workers in other countries?

J/
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ICEA:
Popular Education in Quebec

Jane Gurr

The Institut canadien d'éducation des
adultes(ICEA) hosted a group of five women
popular educators from Brazil, for a two
week exchange, in January, 1987. This
{nitiative reflects the ICEA's growing
committment to developing links between
educators {n Quebec and adult education
movements internationally,

I participated in the final two day
evaluation of the exchange project. The
following articles are based on notes taken
during the evaluation, an {interview with
Esther Destlets, the Executive Director of
the ICEA, and the March 1987 issue of the
ICEA Bulletin.

The ICEA is one of three national
Canadian adult education organizations
which are members of the International
Council for Adult Education (ICAE). The
goals of the ICEA are to promote adult non-
formal education that is accessible and
reflects the educational needs of adults,
and to strengthen the development of adult
education generally. Their work is carried
out through research and dissemination of
information on key adult education issaes,
and through linking different adult
education networks in Quebec, and recently,
internationally,

Much of the Institute's work has
focussed on issues surrounding the
participation of women in adult education.
They have conducted a number of studies
examining the barriers to women's
participation in adult education, and the
role of women in popular groups, "We focus
on this clientele because they are most
affected in terms of accessibility to
education,” explained Esther Des{lets.

“Popular education is a term which has
been used for long time both in Quebec and
within the Institute. By this we mean
education which adults receive in popular
groups--in women's groups for example. We
are talking about education which is
directly associated with changes in
people's conditions of life, to the
amelioration of those conditions."

Internationally, the work of the
Institute has three components: the first
involves participating in international
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organizations such as the ICAE and the
Canadian Commission for UNESCO; secondly,
receiving delegations of adult educators
from around the world, and recently, they
have begun organizing exchanges with adult
educators in Central America and franc-
ophone West African countries,

At one level the aim of the
Institute's international involvement is to
strengthen the presence of francophone
experience and expertise within the adult
education movement. "In international
agencies, such as the Canadian Commission
for UNESCO, I have observed that franc-
ophone countries, which are quite strongly
represented, do not have much influence on
the development of adult education on a
world scale. Anglopohone expertise
dominates at these international meetings,
be it American, English, or from ang lophone
develrping countries. For this reason we
decided to begin an international network.
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"The Institute currently has a
project looking at the educational needs of
women in francophone Africa, and in March
we sent a group of women went to meet women
from the francophone African network formed
after Nairobi in 1985. The main objective
of this project was to strengthen the
participation of the francophone world in
the development of adult education."

Secondly, the Institute is interested
in exploring similarities and differences
in approaches to adult education in other
countries. "The Brazil/Quebec exchange is
very important for the Institute. Its aim
ia to give women from Quebec and Brazil
exposure to educational practices in
another country, and to assess dif-
ferences and similarities. As such, the
project will contribute to solidarity links
between these groups and the Institute, as
well as increase our respective capacities
to influence international agencies. In
addition, it may contribute to the
development of adult education in the Third
world, another of our overall goals."

The Exchange

The ICEA's first exchange project was
organized in collaboration with Rede
Mulher, a national network of Brazilian
women's organizations, and Relais-Femmes,
its Quebec counterpart. In the first stage
of the project, five popular educators from
different sectors of Brazilian society came
to Montreal and spent two weeks visiting
and consulting with women's groups. The
experience was organized around two major
themes: "What is the place and role of
women in community, union and political
organizations? and, how can women inf luence
their surroundings using popular education
as a basic tool?"

The Brazilian women who went to
Montreal are all involved in the struggle
for social change through popular
education, in their respective areas of
work. They were: Moemma Viezzer,
Coordinator of Rede Mulher, Sao Paolo;
Isabel Conceigao Silva, sugar worker and
union organizer, Sao Paolo; Judite
Gongcalves de Albuquerque, trainer of rural
educators, Para State; Maria Cristina
Ribeiro Co, feminist activist and
coordinator of women's radio and television
programming, Esperito Santo State, and,
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palva Weinert Nogueira, Vice-Mayor of the
city of Toledo.

Visits in Montreal were organized on
the basis of different areas of women's
lives and struggles. These included
domestic life, paid work, politics and
popular movements. Under paid work for
example, an exchange took place with women
representatives of two major unions and a
women's employment centre. Similarily, in
the context of domestic work, an exchange
was arranged with a women's shelter in
Montreal. In each case women from both
countries were given an opportunity to talk
about the major issues facing women, and
the ways in which they are attempting to
deal with then.

In summing up the experience, Esther
Desilets commented: "What I found most
interesting was that there is a gimilarity
between the two countries when we speak of
popular education--granted, we aren't a
country which has known dictatorship, nor
are we a country which knows torture or
poverty to the same degree. However it
seems clear that at the level of our
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"approach to. education, we do have the need
for politicizing our work".

Indeed, the backdrop against which
popular groups are working in each country
are very different. Brazil just emerged in
1980 from a twenty-year military dictat-
orship. During that time it was virtuzlly
impossible for people to organize. Between
1980-1983 groups began to have some
"democratic space" in which to mount
struggles againat the difficult conditions
they face. PFor instance, while Brazil is
rated as the world's eighth strongest
economic power, the vast majority of the
population are poor, malnourished and
lacking adequate housing, healthcare and
employment. During the period mentioned,
groups formed by and for women, the
unemployed, squatters, the homeless, the
poor, Blacks, Indians, and the landless,
which together formed a "popular movement."

One of the implications of social
conditions in Brazil has hence been the
~development of a strong grasstoots
movement. Within that, popular education
is situated clearly within the overall
political project of structural social
change. The women's movement is part of
that broader movement.

By comparison, Quebec has lived under
democracy, and women have had the freedom
to organize themselves around issues for a
long time. One major difference is that
like the rest of Canada, there are many
institutionalized social services. What
this meant in terms of the exchange was
that while there are many common issues of
concern to women in Brazil and Quebec
(domestic violence, unemployment, housing,
and healthcare for example), the focus of
their organizing efforts is different.

In Quebec, popular education is still
seen as an important process. Esther
commented that "in recent years the
situation in Quebec has deteriorated. We
find more and more young people and woncan
on welfare, on unemployment insurance, and
who need to have decent living conditions.
There are many who live precarious lives.
In Quebec we defend the right to decent
conditions of 1ife. In BSrazil, this is the
key issue in their struggle."
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For more information please contact:

Esther Deslletls

Institut canadien d'éducation des adultes
506 est, Ste-Catherine, sulte 800
Montréal, Québec

Canada H2L 2C7

Marile Letelller
Relais-Femmes

1265, rue Berrt, Bureau 810
Montréal, Québec

Cenada H2L 4C6

Moema Viezzer

Rede Mulher

Calxa postal 1803
Cep 01051, Sao Paulo
Brazil

Resotirces:

The following are research reports produced
by the Institute. They zre available in
Frrnch and can be obtained by writing
directly to the Institute.

La place des femmes dans les groupes
populaires (Women's Role in Popular Groups)
1985, $5.00.

This study questions the role that women
have played in popular groups in Quebec and
suggests that a sexual division of labour
exists and is reflected in the way that
organizations are structured, and the kind
of activisx they engage in.

Reconnaissance des acquis du point de vue
des femmes (Recognition of Knowledge and
Experience from Women's Point of View)
1985, $7.00.

The issue addressed in this study is the
difficulty women face in gaining recog-
nition for the experience they have as
domestic workers, educators of children and
in community work, when they enter the job
market. From the employers' perspective
women may lack "relevant" or "legitimate”
educational training or job experience.
The study examines the barriers against
women's return to school and to the job
market and makes recommendations for an
alternative system of evaluation of women's
knowledge and experience.
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The question was, how to put those of us working in the field of education
for women in touch with one another so we can share our knowledge and
experience? We decided to start a new section in which the work of

individuals and groups we are in touch with is described briefly and a
contact address is provided. This new section is called "Linking"

— Y,

Muvman Liberayson Fam in Mauritius. “"We are working in close colla-
boration with another group "Ledikasyon Pu
Muvman Librasyon Fum (MLF) is a women-only  Travayer", whose main aim is to do adult
organization which works with all women (n literacy and to print materials in kreol
Mauritius, without distinction; women trom and Bhojpun languages, the two national
reral and urban areas, home-based and languages. Kreol is spoken by almost 95% of
employed, young and old. Vina Dholah of the population and Bhojpun is spoken in
MIL.F wrote to tell us about the Lliteracy rural areas.
program with which the organlzation s About 50% of the population in
involved: Mauritius cannct read and write, and the
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percentage is higher among women.

"Last year Ledikayson Pu Travayer
(LPT) did an advertisement on radio to do a
national literacy course after which about
150 women and 100 men were enrolled. We
agreed to do one course in our centre and
one of our members who followed a cne week
teacher training course with LPT, does the
literacy course here.

"All of the literacy course work is
done on a voluntary basis with the
exception that the teacher gets a travel-
1ing allowance. The participants pay a
symbolic fee of three rupees and this money
is used to buy markers and newspaper which
we use in the course. A)ll the literacy work
is self-financed.

“The literacy courae is based on the
method of "Paulo Freire"--1literacy and
consciousness raisini in the language
spoken by the participants. There is a
great demand from workers to learn to read
and write but the only difficulty we
encounter is that we don't easily get
volunteers to teach. In this literacy

" course participants not only learn to read
and write but they also get the opportunity
to discuss and to give their views on all
aspects in their everyday life. Primary
heaith care, nutrition, working conditions,
social problems like transport facilities,
water, inequality in living conditions, sex
inequality, evolution and so on".

Muvman Liberayson Fam opened a
Women's Centre in August, 1985 in a
building purchased jointly by MLF and the
Domestic Employees Union. Activities held
at Lakaz Ros, the Centre, include self-
.defense classes, health workshops, Marxist
economics, and music workshops.

MLF publishes a newsletter and is
involved in campaigning around various
women's issues. One of these is “The Right
to Choose" campaign launched by the

Mauritian Women's Liberation Movement in

 opposition to the Catholic church's
campaign against the legalization of
sterilization and abortion. MLF is also
fighting for the repeal of a law, passed by
the government and the opposition, which
allows parents to "marry off" their
daughters before they have the legal right
to say no.

Muvman Liberayson Fam,
Cellcourt Antelme Street (Lakaz Ros),
Forest Side, Mauritius
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Women's Research and Documentation Project,
Tanzania.

The Women's Research and Documentation
Project (WRDP) s an lmportant example of a
nratlonal women's research project which
encourages and coordinates the production
of Information and analysis of the sit-
uation of women in Tanzanla. The Women's
Program recently recelved an update on the
work ot the WRDP which Is now In its sixth
year of existence.

The group has approximately 25
members involved in the different aspects
of its work. It has been working to
establish links with women and with groups
doing similar research in the different
regions of Tanzania. WRDP has also extended
its links internationally with other
research organizations, with its nmembers
attending seminars and conferences.

A number of research proposals were
subnitted for sponsorship over the past
year, and during 1987 it is anticipated
that the reports of a number of research
projects will be completed. Internal
semninars are held to hear reports of work
in progress and the WDRP cont nues to
publish occasional papers and a n.wsletter
in Kiswahili. A workshop on research
methodology was planned for early in the
year.

The WRDP is increasingly being called
upon by different institutions and
government ministries within Tanzania to
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collaborate, advise and conduct research on
women's issues. Together with the Bureau of
Statistics, the group organirved a workshop
on population census data in preparation
for the 1988 census. The group is also
working with the National Women's
Organization, and will be working with the
Ninistry of Culture and Sports.

"Many people are looking to us with
hope and expectations” writes Magdalene
Ngaiza of WRDP. "Yet these are small
achievements. We want to aim high, to move
from a project into a persanent feature but
with caution. We want to be able to
champion issues and influence policy, and
much more".

The Women's Research and Documentation
Project,

University of Dur es Salaam, P.0. Box
35108,

Dar es Salaam, Tanzania

The English Literacy Project

English Literscy Project in South Africa.

The problem of (lliteracy Iin South
Africe ls huge and existing literacy
training reaches « very small percentage of
tiliterates. Clearly the prodlem of
tiliteracy is a reflection of the system of
apartheld which denles adequate education
to the black majority of the South African
population. The struggle to combat
{lliteracy is thus percelved by pregressive
and oppositionel orgenizations es &«
political struggle. Alternative or popular
literacy orgenizetions practice & literacy
training that promotes critical reflection
on the oppressive soclal reletions and
conditions experienced by Blsck South
Africans. Such groups tend to werk closely
with community organlzations, women's
groups end trade unions struggling for
gsoclal change. Consequently their work s
often hampered and disrupted by the

repressive measures which the apartheld
regime directs at any oppositional
organization.

A recent development amongst
progressive literacy organizations in South
Africa has been the development of reglonal
and nctlonal cocperation between groups.
In Aprtl of 1986, the first natlcnal
literacy conference was held in Cape Town
and amongst the resolutions adopted were o
set thet recognized the specific oppression
experienced by women In South Africa and
committed literacy groups to addressing the
issue of women's oppression - for "there
will be no true liberation in South Af~ica
without women's liberation”.

The Bnglish Literacy Project, based

in Johannesburg, is one such progressive
literacy organization. They wrote to us
some months ago about their organization
and its approach to literacy work in the
context of apartheid South Africa. They
also told us of some of the difficulties
encountered in organizing literacy training
for women domestic workers and cleaners.

The target group of the English
Literacy Project's work is Blac!: adults who
are either illiterate or seai-literate.
“These people suffer daily humiliation
exacerbated by the complexity of controls
peculiar to the SA apartheid systea.
Recently SA has witnessed the re-emergence
of black assertion through trade unions,
community organiszations and national
political organizations. ELP sees such
organisation as a crucial area where
powerless individuals can come together to
work for change. It is for this reason that
ELP offers a literacy service to
organizations rather than to unconnected
individuals with no common political
direction.*

BLP is a non-racial and independent
collective with a current membership of
nine full-time members and four part-tize.
While there is some specialization of tasks
according to skills and experience,
internal workshops ensure the sharing of
skills and special areas of knowledge, and
a democratic structure ensures the sharing
of responsibility for coordination of the
group. Learners represent their interests
4irectly in the organization through a
learners committee. The organization was
founded by five women and has always been
women-centred, but after much discussion it
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was decided to take in men with a new
intake of staff while continuing to pursue
policies favourable to women.

ELP is involved in a number of
activities: the production of English as a
Second Language and vernacular literacy

materials; the training o Black literacy
teachers; and teaching adults who are
members of organizations working for
change. "ELP aims to provide a thorough
teacher training service in literacy
techniques and non-authoritarian adult
education methods. Back up service is
provided to teachers through lesson notes,
guidelines for adapting materials to suit
students needs and a supportive monitoring
service.

"Material is taught in such a way as
to develop the self-confidence of students
in a learning environment where they can
discuss problems and define possible actjon
toward changing their situation.

lessons are sometimes organiged in
direct response to learners' requests.
Learners have made requests for lessons
pertaining to perticular problems they have
experienced such as reading salary slips;
the use of contraception; uses of skin
lightening creams; cancer of the cervix;
reference books (the identification and
labour registration documents which all
Black people in South Africa are required
to carry). These topics have been taken up
in discussion".

Among the learners with which ELP
works are women office cleaners organized
by the Transport and General Workers Union.
"Particular problems have been experienced
around the organizing of classes for these
women workers because of the difficult
hours involved in office cleaning--frox 6

Victor Mbewu
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P.m. until 3 a.m.--and the extra load of
work women are expected to perform on
arriving at their homes. Many of then aleep
between 3 and 5 a.m. and then g0 home to
perfora household tasks before their next
shift (i.e.2-3 hours sleep). The townships
(segregated residence areas for Blacke) are
noisy during the day so uninterrupted sleep
only occurs early in the morning. Atten-
tion in class is obviously affected due to
general exhaustion. (Management, it should
be mentioned, does not give time off for
classes). The problem of when to hold
classes is further complicated by their
being unable to leave for the townships
after 6 p.m. because of public transport
being dangerous for women after dark."

ELP has also been training shop
stewards from the Black Domestic Workers
Association (BLADWA) as literacy teachers
and is involved in organizing literacy
clasaes for domestic workers. "Because of
the disparities in work conditions and
hours, and their dispersal in different
work places, it is extremely difficult to
find a common time and place for domestic
workers to gather for literacy training.
Although Thursdays tend to be a “day off"
for "maids", those women who "live in" muat
return to visit their familiee in the
townships or do bureaucratic chores. This
leaves Saturday afternoons only--subject to
the dictates of their employers". Domestic
workars thus tend to visit the BLADWA
offices only if they feel assured that
their time there wtll bring immediate
benefits--concrete help with a problea, and
a literacy training that relates very
specifically to improving their work
conditions and improving their chances of a
better income. Domestic work is the most
insecure, but often the only available foru
of employment--in terms of hours of work,

conditions, wages, unemployment insurance
and pension.
ELP writes: “The greatest progress

amongst the women has been their growing
confidence. They have learned to identify
cosmon problems and unot react as isolated
individuals. They no longer blane
theaselv.s for not being educated and take
pride in skiils they have apart from
reading sad writing".

E.L.P., 314 Durwell House, 35 Jorissen
Street, Braamfontein 2017, Johannesburg,
South Africa
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Review

Creating Alternatives

REducation: A special issue of Connexions:
An International Women's Quarterly, Summer
1986, No. 21.

Linzi Manicom

The recent issue of Connexions on the theme
of Education contains a wealth of
interesting articles from different parts
of the world: the challenges of organizing
schooling for children in the war-torn
liberated zones of El1 Salvador: sex-
segregated education in Saudi Arabia;
consciousness-raising in Colombia;
questioning the relevance of library
systems to women peasants in Kenya; a
debate about the significance of literacy
for Zimbabwean women; popular education
linked to women's productive activity in
Bolivia: women learning non-traditional
occupations in Morocco and Sweden, basic
health care as the starting point of
wosen's education in India. The range and
creativity of the education activities in
which women are involved is tremendous. And
this is the point which the editorial of
this issue takes up.

Cultural, political and sexual
biases, it is pointed out, have tended to
limit the definition of "education" to its
formal, institutional forms. As a result,
many of the ways ia which women teach and
learn are not recognized or credited.
Formal education is often inaccessible or
inappropriate to women's needs, serving
“to reinforce the status quo by training
women to fit into a patriarchal soclety”,
and constently acting "to discourage and
divert efforts toward social change". In
response, women have created new structures
and facilities, and this issue of
Connexions focusses on these alternative
means of education "both because they are a
central aspect of women-centred education
around the globe and because we feel that
these alternatives contain more pos-
sibilities for growth and empowerment".
Through these alternative forms of
education "women can begin to identify the
factors that limit their lives and begin to
investigate ways to overcome obstacles and
problems".

Establishing education programs that
serve women both within and outside of
formal education institutions has been
neither simple nor unchallenged as the
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articles in this issue reveal. Women's
studies programs within colleges and
universities have had to struggle to
maintain their integrity without becoming
marginalised. And women who have been the
object of many programs designed,
implemented and evaluated by outsiders,
have often had to contend with the
misdirected and oppressive nature of the
programs. The editors of Connexions sum up
their position: "We feel that education as
a tool for empowerment is most effective
when it is controlled by women themselves
who seek to learn - when they have the
power to determine what and how they need
to learn".

This special issue is avallable for $3.75US
from:

Connexions

4228 Telegraph Avenue
Oakland, Callfornia
94609 USA

EDUCATION
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Rural Development and Women: Lessons from

the Field

Margaret Gayfer, Editor of Convergence,
describes two useful documents on the
'lessons learned' from a project of the
International Labour Office (1LO) and the
Danish International Development Agency
(DANIDA) to identify and analyze the
reasons for the success of projects in Asia
and Africa that have improved the economic
and social conditions of poor rural women.

Since 1982, the Program on Rural Women of
the ILO has been engaged in a multi-
bilatecal project on Identification of
Successful Projects for Improving the
Employment Conditions of Rural Women funded
by DANIDA, to better understand the
dynamics of rural poverty and how some
women are working to improve their
situation.

The project helped researchers and
activists to identify and document nearly
50 "successful" cases in Africa and Asia.
They range from small-scale and locally
initiated projects, sponsored and joint
projects, and popular movements, which
became more involved in women's economics
as a result of women's participation.

A significant feature is that the
study arose from the common concern among
women researchers in Africa and Asia to
move away from pure research on why rural
development has not helped women. 1Instead,
efforts are directed at documenting
initiatives whicii are working to improve
the economic and social conditions of poor
rural women. These enrich our
understanding of the mechanisms of rural
poverty, and draw some lessons about the
forces which promote and support such
initiatives and the kinds of follow-up
action needed.

the Field

The two-volume report of the project
contains 16 case studies. Volume [ (eleven
cases) deals with “Women in Production and
Marketing and Their Access to Credit",
Volume 11 has two sections: "Organizations

Q
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and Participation" (nine cases), and "Women
in Movements and Ideological Conflicts"
(five cases).

Important features in the success of
many of the rural projects were women's
access to and control over the productive
resources: land, labour, capital,
technology, marketing; control by women
over the product of their labour; the
development or strengthening of an
organizational base among disadvantaged
women; and sympathetic attitudes by the
community, including husbands, and/or other
external forces such as the government and
aid agencies, or at least some individuals
within thenm.

These publications are available in
English only and are distributed free of
charge while the supply lasts. They can be
obtained through ILO offices in many
countries, or directly from:

ILO Publications
International labour Office
CH-1211

Geneva, Switzerland

Titus Nvaude




Women's Kit

The Women's Kit is a series of nine
booklets for women in literacy or English
as Second Language programs. It is made up
of material from women's groups in South
Africa, Zimbabwe, Jamaica, Dominica,
Bolivia, Peru, Mexico and England. The
booklets focus on a number of women's
issues including, childcare, housework,
seeking paid work, conditions of paid work,
health, violence, and organizing. A
variety of aspects of the issues are
addresse! in each booklet through th: use
of excerpts from several countries.

The kit is intended as a tool for
women to make links between their own
situation and that of women in other
countries. We wanted as far as possible to
use material direct from women's groups, so
some of the material is quite complicated
and may need to be adapted for use with
learners in literacy progrums.

We encourage pecple to use the
material as a basis. for discussion -and
writing about women's own experience. The
kit can be used as a whole, or individual
booklets can be integrated in to many
different kinds of work, in schools,
discussion groups and adult programs.

The booklets cost $2.50 each or $20
for the whole kit ($35 for institutions).
For more information and ordering please
contact:

Participatory Research Group
229 College Street, Suite 309
Toronto, Ontarto

Canada MST IR4

Lessening the Burden for African Women

This 1is a series of eleven case studies
which examine locally sponsared, community
based development projects in eight African
countries. The projects are run by and for
women, and operate in four sectors,
including food, water, health and energy.
Produced and distributed by the
United Nutions, single copies of the case
studies are available free of charge from:

United Nations Non-Governmenltal Liason
Service

DC 2-Rm.1163

New York, N.Y.

10017 USA
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UNA GUIA DE CENTROS DE MUIERES EN AMERICA LATINA

Prepasada poe

Conite de le Majes
Potuans Mlote Tristia
PERY

Contre de ls Tribune
Intetnscionsl do 1o Mujer
L Vu.

Centros de Mujeres, Espacios de Mujers
(Women's Centers, Women's Spaces)
(23cpages, Spanish only).

Centros is a recent joint publication of
the International Women's Tribune Center
(New York) and Centro de la Mujer, Peruana
Flora Tristan (Lima, Peru). It is a
directory of over 125 women's centers in
Latin America which in addition te the name
and direction of each center, includes a
brief desc~iption of the history,
activities, programs and publications. The
introductory article by Roxanna Carrillo of
Flora Tristan provides an 1interesting
analysis of the significance of omen's
centers in the development of the women's
movement in Latin America.

To order write:

International Women's Tribune Center
777 United Natlions Plaza
New York, NY
10017 USA
or
Centro de la Mujer Peruana
Flora Tristan
Parque Hernan Velarde 42
Lima 1. Peru
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A Bulletin About Women and Popular Education

Voices Rising is the central networking tool of the
ICAE Women'’s Program, which aims to: promote the
sharing of experiences; provide a forum for discussion
and debate of key issues for women; share information
on useful resources; and foster the development of a
ferninist practice in popular education which makes
connections between broad social struggles and the
personal issues and oppression women face daily.

We welcome letters or short articles on your work and
experiences. Through your contributions and
involvement we can deepen our understanding and
develop more effective strategies for action.

Voices Rising is published twice yearly in English,
Spanish and French.

The Women’s Program links educators and organizers in
different regions of the world who are working to
develop education as a tool for social change and the
empowerment of women.

The International Council for Adult Education (ICAE) is
an international non-governmental organization with
national member associations in over 90 countries, as
well as networks in a variety of program areas

including: peace, literacy, community health and
popular education, workers’ education, and participatory
research. All programs are decentralized and
coordinated by individuals and groups in different
regions of the world.

The Women’s Program is coordinated from Canada by
the Participatory Research Group (PRG) working in
collaboration with key contacts from various regions.
PRG is a popular educadon and research collective. At
present we are working primarily on Native Canadian
and women's issues. PRG is also active in an
international participatory research and popular
education network.
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Sharing Our Spirit

I'm going to tell you a bit about my work,
how I got involved in the Women’s Program,
and what is the relevance of the Women’s
Program located here in Canada for me.

A lot of Free Trade Zones have been
established since the late 1960s in my
countty. The Free Trade Zones hire mainly
young women workers, who come from the
rural areas to find work. My educational
work is with those women workers.

Many people here ask me what organiza-
tion I come from. It seems odd, but we don’t
come from an organization of workers because
the women workers are not themselves yet
organized. What we have been able to do in
the last few years is to set up a center
which is run and managed by the workers.
But just before I left, we actually closed our
center. One of the major reasons is security,
because the center is not officially registered
and it is very hard to get registration.

I feel that in tﬁis kind of a context, the
ICAE Women’s Program has a lot of rele-
vance. My very presence here, to be able to
participate and relate to others who are
engaged in similar work, has a lot of impor-
tance for our region. Yesterday a few of us-
- from Latin Ar crica and Asia--shared the
stories of our organizations. And it hit me
that everywhere it is a story of women
struggling to survive. Women workers are in
constant struggle to survive, not just for
economic livelihood, but against the political
situation, and against the employers.

And secondly, me--I myself am a strug-
gling woman, constantly struggling to survive
in the context of the kinds of things that I
ity to do. In my country, there are few
people who are actively engaged in grassroots
organizing work. So there is a great sense
of loneliness, and that loneliness is very, very
difficult to fight in the context of the kind
of political repression that we encounter.

In particular, we have to face repressive
laws. When we were heavily involved in
orgauizing the non-unionized Free Trade Zone
workers, we were continually harassed by the
police--they would follow us. Because I earn
my livelihood by doing another job, they
often have put pressure on me through the

place where I work. I've often nearly lost
my job.

So this is very real evidence of the
struggle to survive, and for us, and for me in
particular, it’s important to participate in this
meeting. I hope to find friends, to find re-
consolidation from meeting them, to assess my
work, and to relate with the people here who
are alsv engaged in this kind of work. The
stories I hear from others are very signifi-
cant, because they are like mirrors to my
own situation. This will become a basis for
me to reflect and learsm how people approach
the work.

For me the greatest strength of a
seminar like this is the feeling of not being
isolated, the feeling that you are with people
who are doing the same work, who are trying
to be strong, who are trying to survive, who
are still trying to fightt And I will really
want to bring back your spirit, rot just for
myself, but for the people I work with back
in home.

From an opening presentation at the Montreal
seminar by a participant who cannot be
named.




The Feminist Challenge to

Adult Education:

Highlights of a Seminar

The focus of this Voices Rising is "The Feminist Challenge io Adult Education,” a seminar which we co-
sponsored with :he Institut canadien d’ éducation des adultes last November in Montreal, Quebec.
Through this collection of articles, presentations, interviews and workshop reports from the seminar we
hope to share some of the "highlights" and to extend the discussions to those of you who were not

there. We're especially excited to be publishing Voices Rising in French for the first time. The
important contribution and active involvement of Francophone women in the seminar made us all the
more aware of the necessity of ensuring that our network extends to and incorporates the experience

of Francophone women.

irst, why another inter-

national meeting? We

wanted to bring together
women educators and organizers
from around the world: to share
our different experiences doing
education work with women, to
advance the analysis and debate
on central issues, to extend the
international network of educa-
tors and to strengthen the
perspective and position of
women within the adult education
movement internationally, We
also wanted to increase the
active involvement of women and
groups from our network in
determining future directions and
priorities for the Women'’s
Program and in our ongoing work
and activities,

About 100 women took part
in the five days of meetings,
workshops, and study-visits: 11
women from Africa, 14 from
Latin America and the Caribbean,
10 from Asia, 1 from Australia,
13 from Europe, 6 from the U.S.,
and 21 each from Quebec and
Canada--including seminar organ-
izers. Participants came from
popular education groups,
women's organizations, adult
education institutions, trade
unions, and national liberation

N

movements. We’re working as
grassroots educators, as feminist
activists, as coordinators of pro-
grams and networks, as research-
ers and writers, and in different
fields of adult education--in
literacy, popular theatre, worker
education, feminist consciousness
raising, and political organizing.
The diverse 2xperiences and
perspectives enriched (and yes,
sometimes made more difficult)
the sharing and ¢*scussions that
took place through the days and
nights in workshops, over mez!s,
on walks, and in hotel rooms.
The seminar reconfirmed the
importance of pushing ourselves
to learn about the different
contexts and educational work
being done in other regions.
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Several themes emerged
during the seminar: the need to
strengthen both the notion and
practice of feminist popular edu-
cation, the importance of inter-
national solidarity and network-
ing, the contradictions we face
as women education workers, and
the difficulties that result from
the lack of sufficient funding and
other support for our work. '
Some of these are explored in
this Vaices Rising; others will be
taken up in future issues. In the
next issue of Voices Rising we
will also concentrate on material
which emerged from the seminar,
namely, literacy work--in the
United States and in Southern
Africa.

The meaning and signifi-
cance of "feminism" was a
recurring debate at the seminar.
Although all of us are committed
to fighting for women’s equality,
there clearly are profound differ-
ences between us, deriving large-
ly from the different social,
economic and political contexts in
which we work. Some of us are
working under conditions of a
daily struggle for survival, fight-
ing wars of occupation, or arc
involved in national liberation
struggles. Others are combatting
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Crossing Mental Barriers

Days before I left the Philippines, 1 was actually
preparing myself for the gruelling trip--meaning the
plane changes, the 18 hour flight and the many time
zones I had to cross. In the last days, I found that
such preparation was inadequate. It is relatively easy
to cross physical barriers compared to the mindsets
that Third World women have to confront, understand
and critique as we meet women from the First World.

When we Third World women come to First
World countries, there are so many expectations of us.
We are expected to appreciate and fit into the highly
technological societies we come into contact with. We
are shuttled to and from First World women’s groups
to learn from them. We have to listen to First World
women as they articulate their anxieties, their problems
and their issues. In many instances, we are expected
to adopt First World women’s conception of feminism.

Third World women have to stop fitting into
such stereotypes. We Third World women have to
collectively structure our realities and move forward so
that this time First World women will listen to our
roblems, will be sensitive to our work and hopefully
in the end, will support Third World movements.

Media has not helped us to understand the
different realities in which we live. In fact, more
often than not it is the media which is responsible for
distorting our images of onec another. While we have
begun to communicate through alternative media, it is
in venues like this that we are able to discuss and
exchange views on the existing socio-political realities
Wheg:ih are not touched on or are glossed over by the
media.

From a presentation at the seminar by Carol Anoneuvo,
Center for Women' s Resources, Philippines.
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racial and cultural oppression,
claiming rights such as reproduc-
tive control, literacy and shelter,
or working to create alternate
forms of culture and communica-
tion. Speaking from their own
political realities and struggles,
participants discussed ways "fem-
inism" has been taken up in the
Third and First World, and its
relationship to other struggles.

Our different points of view
were reflected in discussions
about how and where women
should focus their work. Many
Third World women argued that
women should work within popu-
lar social and national liberation
movem:nts. Taking the point
further, some argued that gender
and class oppression are inte-
grally interwoven and to focus
only on working class or national
oppression without addressing the
social divisions of gender narrows
the full meaning and objective of
social liberation. Another view
was that women are best able to
develop their positions within
autonomous women-only groups.

All agreed however that
important work could be done at
both levels--within mixed organ-
izations, as well as in women-
only groups where there may be
more possibilities for developing
a feminist analysis. And, we
agreed that whatever the context
of our work we need to find
ways of supporting each other
and of maintaining the space to
formulate a clear political project
as women.

Participants talked about
the challenge of building soli-
darity between working-class and
poor women from different coun-
tries, who share many common
experiences. One workshop ad-
dressed the question of how to
work with our differences in
class and in race. Participants
felt feminist adult education must
be defined in ways that take
account of the overwhelming
impact of imperialism on women’s
lives. Only on this basis will we
find new ways of creating a more




genuine basis of unity and col-
laboration.

It was agreed that popular
education is an essential tool in
our work, Central to its concep-
tion is taking the standooint of
the oppressed, of linking immedi-
ate issues with broader social
struggles, and of moving from
personal and lived experience to
political understanding.

Feminism and popular
education is the focus of two
articles. Rocio Rosero writes
about developments in Latin
America; Carol Anoneuvo talks
about the practice in the Philipp-
ines. The reality is that women’s
experience within popular educa-
tion has not been problem-free.

Altaough popular education has
always defined itself as a process
of liberation, it too has tended
toreinforce oppressive gender
stereotypes. This needs to
change.

Social movements and
popular education groups have to
be pushed to see the importance
of integrating gender issues into
all questions.

As educators, we must find
ways to break through the--
almost universal--historical and
cultural silencing of women, and
to once again raise women’s
voices. As part of this, it is
crucial that we find forms of
education which neither add to
the burden of women's lives nor

intimidate and silence them.
Many women talked about trying
to weave their educational prac-
tice into women’s daily activities,
such as preparing food, washing
clothes, caring for children.
Traditional forms of women’s
culture were also suggested as

valuable sites for doing education -

work.

A Critique

Popular education is meaningless if it isn’t
rooted in a popular movement and that entire
political space in the U.S. went unrepresented
at the seminar. None of the U.S. participants
were women of colour. This contributed to
an atmosphere in which discussions were
repeatedly framed in terms of the differences
between the privileged North and the
struggling Third World.

The fact is, though, that every one of
the divisions/tensions/debates that emerged at
the conference--from whether or not we call
ourselves feminist, to whether the women’s
struggle is overshadowed by the national
struggle, to how women can attend education-

programs given their daily survival
struggle--exist within the U.S. as well as
between the U.S. and Third World countries.
They exist as contradictions of class and
race, as well of nations. Poor women and
women of colour within the U.S. have posed
many of the same criticisms and challenges to
the vision of feminism, of organizing, of
education as have Third World women. In
this context, to create an environment in
which the U.S. is represented only by types
of organizations that are based in affluent
white communities poses serious limitations on
the debate and interchange that can occur.

It is a fact that in the U.S. there is a
major division between movements and organ-
izations addressing "international" and domes-
tic issues.
class division--so that very often in inter-
national forums only views based in relatively

affluent white sectors are included. Obvious-
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This division is in large part a |

ly, the division is a deeply destructive one |

for our movements, and some of the most
exciting and creative political work I am
aware of has to do with grassroots groups
claiming the space to take up international
concerns, drawing the links between the
conditions they face inside the U.S. and
conditions outside.

I think that it is crucial for groups like
the Women’s Program to start thinking about
ways to build stronger ties that go outside
the official international feminist circuits in
the U.S. and reach into grassroots movements,
especially movements based in communities of
colour. These are the constituencies that are
avthentically parallel to the types of Third
#Norld zroups among whom you seem to
concentrate your networking efforts, and
where there are, therefore the most promising
possibilities for building solidarity.

From a letter by Rachel Kamel, Women's
Program, American Friends Service Committee.




I think all women who are struggling for equality must
s, "this is part and parcel of the struggle for
equality and rights of all people." But I'd like to add,
"don’t ask us to support or identify with those women
who believe in apartheid. Don’t ask us to identify with
women who believe in the Israeli-cicupied territories.
Don’t ask us to identify with the women who support
the contras in Nicaragua."

From a speech given by Leila Zakhareya, Najdeh
Association, Lebanon, as part of the panel on "Women’s
Movements around the World."

We Ask You to Join in Our Struggle

International  solidarity, global sisterhood--these are
what we need today. We say that to be a true
feminist one must also be an internationalist. Although
women are separated geographically, culturally,
economically and politically, we experience the same
exploitation and oppression because of our gender. At
the same time, the forces that subjugate women have
been so internationalized that unity and action of
women worldwide is necessary.

In this regard, we ask you first, among other
things, to be one with us in the struggle against U.S.
intervention in our country so that our women, along
with the rest of the Filipino people can chart their
own destiny. We ask for your support so that the US.
will stop sending military aid to the Philippines,
remove its military bases, desist from directing and
masterminding counter-insurgency programs, and leave
the affairs of the Philippines to the Filipinos alone.

We ask you to join in our protest to the Aquino
government to stop militarization in our country, to
disband right-wing vigilante groups, to  prosecute
human rights violators, and to stop the sexual abuse,
trafficking and prostitution of our women.

From our end, we commit ourselves to expanding
and enriching our relations with our sisters in common
struggle and unity. For it is only in common struggle
that we will witness our liberation as a people, as
women.

From a speech given by a participant from the
Philippines as part of the panel on "Women's
Movements around the World."”

Participants shared different
non-verbal forms of expression
that are effective in helping
women analyze their lives.
Women'’s drawings, for example,
can reveal a very clear under-
standing of imperialism and its
effect on their everyday lives.

Or photographs and videos can be
used to reflect back real and
powerful images. The develop-
ment of alternative cominunica-
tion is explored in the report on
the media workshop, called
"Reaching Women."
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Hilary Nicholson began the

discussion of how we organize
ourselves as education workers.
Many of us are attempting to
build organizations that support
democracy and equality among
members. We're working to
promote women's decision-making
capacity at the same time as
grappling with differences in
class, race, culture, skills, and
age. We are fighting to combat
traditional divisions of labour and
to promote women'’s role and
perspectives.

Hilary explored how class
manifests itself as a political
issue within groups. Many popu-
lar educators are middle class in
background and culture, while the
women they work with are of the
popular classes. Participants
talked about struggling with their
guilt and also about searching for
ways of constructively coming to
terms with relations of class,
gender and, often, race. Some
groups actively orient their work
toward ensuring that working-
class women develop skills in
education and assume control of




Her Feminism was Rich,
Mine Lacking

My introduction to adult literacy was in Tanzania
where we launched a big campaign on adult literacy. I
participated in "teaching” in one of the villages, and I
happily went to "teach" the peasants how to read and
write,

One day, out of teaching hours, I saw my
"student." She was walking home with a hoe in one
hand, a child on her back, a load on her head, and
another child holding her other hand, while her partner
walked totally free from any load.

On seeing this my "feminist" anger rose. Next
day in the class, I asked her why her husband does
not help. She allowed me to let out all my anger
about how this equality we want has to be shared by
men. Having been exposed to notions of equality as
conceived by the international community at the
University of Dar es Salaam, I was quite influenced.

She listened patiently and told me that even if
he had offered, she would refuse. She said that the
child on her back is hers, the load is hers as it comes
from her land, and the hoe is also hers, and the child
holding her hand is hers. "I have a plot of land in
this village given to me by my father, If I let my
husband put an ounce of labour into it, he has the
right to claim the fruit of his labour according to
communal laws of the village. Slowly the land would
become his." .

That was my first lesson in adult literacy. By
imposing a concept without any knowledge of the
situation, I was going to undermine whatever rights
she had. She was the literate one, not only teaching
me my first lesson in feminism, but also communal
concepts of democracy whereby one reaps the fruit of
his or her labour.

An intervention by Fatma Alloo, Tanzania, at the
opening session.

inadequate funding. Funders are
usually more interested in sup-
porting specific projects than in
offering the core or institutional
funding needed to maintain our
groups. Funding agencies have
first to be persuaded that educa-
tional work is a process and thus
cannot easily be broken into
separate projects with defined
objectives. Secondly, funders
must be made to see that the
central rescurce for the educa-
tional process are popular educa-
tors themselves, who must be
directly supported in the form of
funding for salaries.

Another problem was how
funders’ criteria and requirements
shape the possibilities and (prior-
ities) of educational work with
women. In fact, this problem
had an impact on the seminar
itself: although the Women’s
Program was able to find money
to bring participants from the
Third World, the funders we
approached were not prepared to
assist grassroots wotnen’s groups
from the U.S., for example. As
Rachel Kamel from the U.S.
points out, this structured the
nature of U.S. participation at
the seminar.

projects. Women in one work-
shop emphasized the importance
of developing women leaders from
the popular classes who remain
accountable and committed to
their base. It was agreed we

need to continually challenge
ourselves within our organizations
and in our practice.

Time (or more accurately,
the lack of time) was another
common concer .. Like the Participants shared frustrations
women we work with, we too are regarding chronic and ongoing
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pressed to balance work-time
with the (too often contra-
dictory) needs of children, house-
work, and partners and friends.
The stress involved in trying to
meet these responsibilities
detracts from our effectiveness.
How can we avoid feeling that
we need to be "superwomen" who
can do and balance everything?
Funding was a major issue.




The profile of participants
from industrialized countries
probably reinforced the stereo-
typic notion of "First World"
women as middle class. It also
reinforced a stereotypic view of
"feminism.” But lumping together
all women from industrial--and
imperialist--countries in this way
only increases the invisibility of
oppression, and denies the strug-
gles that working-class and poor
people are waging in industrial-
ized countries and the different
political approaches to feminism
that have developed in relation
to these struggles.

The seminar was a turning
point for the Women's Program.
It was our first opportunity to
bring together women from our
network, some of whom we’d had
contact with for years; others
who we hoped to get to know
through the seminar. Despite our
busy timetable in Montreal, we
managed to squeeze in discussions
about future directions for the
Women's Program and to get a
sense of the responsibilities other
groups were willing to take on,
as well as what they needed and
expected from the program office.

Meetings like this are vital
opportunities for women educa-
tors who often work in isolation
to come together, share and
-network. Participants agreed
that extending and facilitating
those links should continue as
priorities for the the Women's
Program--through meetings,
information exchange, and Voices
Rising. But in addition partici-
pants wanted opportunities for
"deeper" learning experiences for
education activists, perhaps in
the form of longer-term exchange
visits between women in different
countries, particularly from one
Third World region to another.

We learned a tremendous
amount from the experience of
Montreal. Despite some
problems, Montreal also showed
all of us how far we have come
in defining and struggling around

‘llC the issues arising from the

The Starting Point of Solidarity...

Our center was established in
issue that Carol Anonuevo rai

1983 to address the same
sed in her presentation--

the fundamental role played by foreign political and
economic intervention in causing poverty in the Third

World.

Since many Japanese¢ C

ompanies g0

to other

Asian countries to exploit women workers, we--the

Japanese people--have some

responsibility to them.

The Japanese government also has very strong and
influential relationships with Asian governments which
are very dictatorial, anti-communist and militarist.

Our task is to let the Japanese people--especially
women workers--know the reality of women workers in

Asian countries, and to
Japanese and Asian workers.

build solidarity between
And of course, we have

to work to change Japanese society itself. So we have
to understand our own reality also.

At the same time we would like people in_Asia
to know the real situation of people in Japan. Many
Asian people think that Japanese people are very rich,

but that’s not true.

This is the starting point of

solidarity--to know and understand each other.

From comments by Michiko Hiroki, Center for Asian
Women Workers' Fellowship, Japan, as part of a
discussion about solidarity in one of the workshops.

"Feminist Challenge to Adult
Education.” It affirmed the
necessity of sharing and
exchange. Participants left
Montreal with a stronger com-
mitment to building links between
women educators. And, being
among so many strong and crea-
tive women inspired us, and gave

Upstream, Canada

us renewed strength
to keep pushing.

We hope the issues ad-
dressed in Voices Rising will
provoke you. We look forward to
sharing your views in future
issues. i
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Developments in
Latin America

Rocio Rosero

Rocio Rosero is the Coordinator
of the Women' s Popular Education
Network of the Consejo de
Educacion de Adultos de America
Latina (CEAAL), the regional
affiliate of the ICAE in Latin
America. This article is based on
a presentation that Rocio gave at
the opening session of the
Montreal seminar. A complete
version has been published in the
new Isis booklet on feminism and
r vular education (see p.12 )

Thc history of women’s
participation in Latin
America illustrates that
there were many different
motivations and stimuli in their
mobilization and organization:
economic and social demands, the
struggle for democracy, resistance
to dictatorships. Most of these
responded to women’s immediate
interests and situations. External
factors, like churches, political
parties, trade unions, and
cooperatives also prompted parti-
cipation and organization. In all
of these, the experience gathered
by women’s groups and organiza-
tions has not only served to
legitimize women’s issues, but
more fundamentally, has articu-
lated an original and challenging
proposal for change in the on-
going search for a common path
to economic growth and social

justice within a genuinely demo-
cratic system.

The strength and growing
advancement of popular move-
ments in Latin America during
the last fifte 1 years resulted in
the incorporation of new groups
and in the search for new
methodologies to express the
practice and perspectives of
broad sectors that have until now
been marginalized in the analysis
of social reality as well as in
projects of political transforma-
tion.

Given the current economic,
social and political context in our
countries, many women have
begun to participate in a more
direct fashion in social move-
ments. However this participa-
tion has had many difficulties
and limitations as a result of the
contradictions present both in
the home and in the popular
organizations, where traditional
mechanisms of subordination of
women to men are being repro-
duced. Unfortunately, women
from popular sectors and many of
us working to support their
struggle, have not found space or
adequate means to work on these
contradictions, either in the
popular or feminist movements.

In the popular movements it
is still accepted that women’s
organization and struggle impairs
and disorients the people’s strug-
gle from its fundamental issur)-. 2

Popular education, for its part,
has not acknowledged gender
differences.

There is indeed a contradic-
tion in this process: on the one
hand, the popular education
movement generates space for
organization, reflection, recover- .
ing of popular culture and thus
for those day-to-day issues that
are so important for women; on
the other hand, the feminist
movement, starting from the
central issue of feminine identity,
projects this framework onto
collective issues of culture, criti-
cal reflection and social organiz-
ation. Yet there is no automatic
encounter. In the case of :
popular education, women'’s issues
are seldom aimed to confront
central problems, if faced at all.
The feminist movement works
with great intensity on these
issues, though experiencing diffi-
culties in joining with other
kinds of social issues and move-
ments.




Feminism and Popular Education
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change in women’s perception of
themselves and of their role in
society. It is a new concept of
liberation, one that assumes all
dimensions of the human project.
The feminist perspective in
popular education raises the need
for starting from women’s own
reality, "giving value to the
domestic space, to women’s
reproductive role, their sexuality,
their right to pleasure, as
integral human beings who should
not be kept as insouments of
oppression but transformed into
agents of struggle and liberation.
(Women’s Network - CEAAL,
1986)

(continuedp. 11)

The encounter between feminism aiid popular education
could not be more frustrating. Popular education in
Latin America does not escape, in its conceptual
framework, from the lack of a gender perspactive.
Asexual popular education is presented as a pedagogy
for the action of the "people", for raising “conscious-
ness", amalgamating in the category "people” not only
men and women, but also diverse realities and ways of
approaching practice and daily life . . . This ambiguity
often hides paternalistic and populist visions and the
absence of many things, including a clear commitment
to socialism and . . . a clear commitment to the radical
climination of sexual hierarchies.

Given that popular education has arisen tied to the
Left and the church--even though this is often thought
to be a negative dialectic--it has been strongly
prejudiced against the focus on gender, feeding gender
prejudices with its populism and its taboos and almost
always considering feminism as petty bourgeois, if not
totally bourgeois and deviationist.

For many educators and popular educators, work
"with" women means mobilizing them for action solely
in regard to demands for water, light, health and other
problems of their neighborhoods and communities.
More, even when much of the neighborhood or
community work is nothing else than work with the
women of these areas, this reality is made to disappear
by sleight of hand in order to deny studying, working,
discussing and bringing up issues which derive from
their particular situation as women and not only from
their role as mothers.

Sexuality, abandonment, physical mistreatment, rape
and authoritarianism in the family are almost always
outside the scop . of discussion in popular education or
are approz~hed with a timidity that comes from
considering ':ese problems as belonging to the private
world, or as strictly personal.

Magaly Pineda, Centro de Investigacidn Participativa
para la Accién Feminina (CIPAF), Dominican Republic,
from "Feminism and Popular Education,” Quehaceres,
July 1986.
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The Challenges of a Feminist Popular Education

Our objective was to go further,
to discover ourselves as women,
to become conscious of our
reality as women, because, within
the poor, we are much more
marginclized, we have never been
taught, nor have we been
considered as persons. (Uni6n
Popular de Mujeres de Loja,
1985).

"To go further" means to
recognize our values and to
discover the oppression in our
daily lives. This is only possible
through education, learning to
act towards change in an
organized way, and in solidarity.
So popular education amongst
women is a complete process
whoo¢ basic characterisiics are a
continuous, coherent and perma-
nent action, working with groups
organized for social change.

"To go further" means then to
work on our identity as social

subjects starting from our own
experiences as women.

o In the dimension of our
affections: sexuality, personal
inter-communication, and couple’s
relationships.

® As workers: in domestic
work, in earning an income, in
our professioual lives.

® As citizens: in relation to

our civil and political rights, to
our participation in organizing,
and to our militancy.

e As mothers: our reproductive
capacity, the functioning of our
body, our health, and our work
as educators.

® As daughters: our own educa-
tion, our development, our hopes.
® As carriers cf life, in the
defense of our own dignity and
in the struggle against violence.

"To go further” means enhancing
the autonomy in women’s
development and organization; our
consciousness must develop the
ability to undertake greater
decisions in our own organiza-
tions as well as in broader social
and political tasks. Our con-
sciousness must empower us at
all levels to articulate ourselves
in egalitarian conditions in social
life.

"To go further" means the
enormous responsibility of
working within a new perspective
of democratizing daily life and of
adopting alternative working
mechanisms that would allow us
to give political character to

daily experience.

f-

-
"o

"To go further" means, in the
words of Carmen Tornaria, to
define a group practice where we
could recognize "the womaa self,
where personal aspects are
enlightened."”

® The "women selves," where we
make our experience a collective
one, where we find our common
ground. We find ourselves as an
oppressed group and we learn
about other known ways of
domination,

e The moment for answers,
where werealize that domestic
life is also political and it is a
link to social transformation.

e The moment for action,
towards and outside ourselves. To
change the family environment,
to plan an education consistent
with our questioning, to become
agents of a new project for
change, to reach the
neighbourhood, the community,
the workplace, the union, the
Party. To coordinate actions
with other autonomous social
groups and influence the whole
social structure.

"To go further" means to accept
that feminism is a political
project which has been histori-
cally absent and which articulates
with other political projects from
a gender viewpoint, Feminism
isn’t the only project. Feminism
articulates with class and ethnic
issues and reflects on the reality
and the practice of the social
movements. (Women’s Network--
CEAAL 1986)

"To go further" means also that
we are struggling to achieve not
only popular education amongst
women, but changing the whole
of popular education into a
practice that questions all
oppressive power relations.
Popular education must emphasize

11
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demands coming from women’s global social change. Itis

daily oppressive condition. historical because it confronts a
traditionally discriminatory order

"To go further” means to advance  to generate a new life, an

together with women of popular alternative historical project, a

sectors, to develop with them project for an integral human

reflection and consciousness of society.

their problems, defying traditional
methods and practices.

Women'’s struggle is a vital, Rocio Rosero

transcendental and historical Popular Education Among Women
process. It is vital because it Network

commits us in our family, Consejo Educacion de Adultos de
working and social life; it is America Leting

transcendental because it doesn’t Casilla 123-C

stay in ourselves but is aimed at Sucursal IS

Suggested Reading: -

Crecer Juntas, Mujeres, Feminismo y Education Popular, (To Grow Together, Women, Feminism and
Popular Education) Isis, Ediciones de las mujeres No. 8, 1987. (see below)

(Céarta Trimestral (Spanish) The newsletter of the CEAAL network of Popular Education Among Women.
panish)

Taller Latino Americano Sobre Feminismo y Educacion Popular, Rocio Rocero, ed.(Spanish) Report from
a workshop which took place in December 1985 to discuss and debate the relationship between popular
education and feminism.

{
Crecer Juntas, Mujeres, Feminismo

y Educacion Popular

ISIS/CEAAL, 1987, 101pp. (Spanish--available soon in
English and French)

The articles in this issue document and reflect on the
experiences of groups which have developed a popular
education approach in their work with women including
experiences of groups in Brazil, Chile, Ecuador, Mexico,
Peru, Dominican Republic and Venezuela. This issue
could be used as an important tool in promoting
discussion of popular education in relation to the
struggle for women’s equality and liberation.

Cost: US$6.

Spanish version and information on the English and
French versions available from: ISIS Internacional,
Casilla 2067, Correo Central, Santiago, CHILE.

BEST COPY AVAILABLE 55
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n - thorough analysis and
our PraCtlce ln understanding of their own
situation that women are
empowered to take control over
their lives and collectively shape

the Philippines B LS e

recently published How Do We
Liberate Ourselves?
Understanding our Qppression,
Working for Emancipation--a

module for use by different
groups and organizations. The
Carol Anonuevo, Center for content of this education program
Women’s Resources, has been the cause of much
The Philippines discussion among us. Moving
from the familiar to the
he majority of the peoplein  dimension into their efforts. unfamiliar, the first part of the
I Third World countries live It is clear to many women module is on the awareness of
in dire poverty. The educators and organizers that the the body and understanding the
landlessness of the peasants, the primary objective of women’s self as it is shaped by the
low wages of the workers, education s to e&l:i'p women with  different factors of socialization.
increasing unemployment rates knowledge and skills to be In this way women begin by
and repressive political systems able to understand their realities. sharing their stories, out of
are among the mary realities We believe that it is only after a which they develop a
Third World countries share.

Connected by a new international
economic order, our so-called
development programs are no
other than adjuncts of
multinational corporations and
American political interests.
People live day in and day out
without actually having control
of their lives. Governments and
multinationals have structured
their living gattems, whether be
it sleeping, buying or thinking. It
is the task of progressive mass
movements to alter this state of
affairs.

It is important and
necessary that women'’s education
should figure prominently in such
conscientization work. The
reality however is that in many
Third World countries, nationalist
educators have neglected this
aspect. It is a recent phenomena
that education programs for
women are integrating popular
education modules. In the
Philippines, we are slowly reaping
the rich experiences of women all
over the country as grassroots ) o
womer organizers begin to e »

incorporate the women'’s : )
E l{[lC P Center for Women's Resources

5o BESTCOPYAVANARIF 13
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visualizatior of their respective
life stories. From that base
woinen are better able to identify
exactly how the church, the
educational system and mass
media have taught and reinforced
existing stereotypes. The next
part is a discussion of the
conditions of women in different
classes. Here women have the
opportunity to see the particular
conditions of women workers,
peasant women, urban poor
women and indigenous people and
at the same time can appreciate
the conditions like the double
burden which they share. After
this, the various laws that
discriminate against women are
discussed.

To recognize the historical
roots of women’s oppression, we
emphasize the history of
Philippine society and how women
have contributed to resistance
movements or in some cases, how
they have been left out. This
ensures that earlier discussions
are not seen as separate women'’s
issues. The fundamental issues
of backwardness and foreign
economic and political
intervention are likewise
discussed. The last part of the
module tackles the different
options for action, that is,

_various concrete measures women

can undertake to change their
situation.

Suggested Readings:

In the process of giving the
modules to workers, peasant
women, urban poor and middle
class women, we have become
more sensitive to the different
education requirements not only
in terms of the content of the
program but more importantly, in
the methods we use. Lectures
did not sit too well with

sroots women but were quite

acceptable to middle class women.

In general, theatre presentations
were effective as well as
discussion groups. We realize
that it is necessary to develop
more able facilitators for such
workshops. In sum, there should
be a good mix of inputs,
discussions and workshops. We
should be conscious enough to
know the right time for evoking
articipation and for having
ectures.

In the last year-and-a-half
that we have been giving
education programs and training
other women educators, the most
important lesson that we have
learned is the need for constant
evaluation and assessment of the
modules in terms of their
relevance. The module can only
serve the purpose of
empowerment if it is seen as
connected to and integrated with
the everyday lives of women. It
is therefore not simply a matter
of discussing women's problems

or issues like poverty or
landlessness but it is important
to see how women are affected
by such poverty. A frank
assessment of the positive and
negative aspects of the module is
therefore a necessa y Step
throughout the education process.
Today we are happy to see
that after a thorough analysis of
their situation many women in
the Philippines have transcended
their homes and have set their
sights on national issues. No
longer tied down to the ideology
of sexism, women have
recognized the intimate and
undeniable link of women'’s
oppression and the country’s
underdevelopment. Alternative
education is a vital part of
crganizing, and the women’s
movement in the Philippines led
by GABRIELA, will see to it that
the women’s dimension--often left
out in progressive mass
movements--will be a necessary
and integral component of the
movement for sovereignty and
freedom. @

Based on a presentation at the
seminar

Center for Women' s Resources
43 Roces Avenue

2nd Floor, Mar Santos Bldg.
Quezon City, PHILIPPINES

How Do We Liberate Ourselves? Understanding Our Oppression, Working for Emancipation, by the
Center for Women's Resources, Philippines, 1987

"CWR: Building the Filipino Women’s Movement" in Voices Rising, May/June 1987. An interview with
two members of the Center for Women'’s Resources about the work of the Center.

Piglas-Diwa -- Issues and Trends about Women of the Philippines, Newsletter of the Center for Women’s

Resources.
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Womerty ...
Don’t let thp's times

the changingachnology

mean technolowm hands

Don’t lose your g in the game ‘
they call "developrent”

Dare to demand education that is real
employment that has rewards
engagement in life

effective voices in the future

Take hold of what you have

of what you know and do already
keep it

caress it

cultivate it ‘
Call improvements to your corner

Put a progress in your part

o
Capture innovations and invent L
Crush ways of lessaing
and strategiosof wosk -
whichgut yoor options . .
Beware the tricks of "training for women"

special projects R
deceptive education
token extension
illusive equality

that starts and ends at home . . .
as housewives

"having little or no opportunity
to actively engage
enthusiastically participate

in all forms of social and economic life"

Don’t be trained, taught, educated . . .

to occupy yourself with trivia

the "toy" development

of household trappings

and the things they call "women's work"
yet ridicule and dismiss

in the analysis of "real" work

of man-hours

and man-made definitions of development

- .. Determining New Directions for Women’s Education
' {h S

Be cautioned against contrivances
(in the hand craft, needle craft . . .
mothercraft, childcraft)

claiming to refinc your competence
crown your role while actually
crippling your potential

Go forward
not backward

Be hold ?

not building

Seize time

Seize training opportunities ?
Teach yourselves

and set your own horizons

Take note

Take care

Take courage

Take hold firmly

of tools

and technology

Take part fiercely in the future
Take stock of changing times
and take on a stake in training

Be all that you can

and all that you want

A decade that you want
our day has begun.

‘ ‘\t._“

From a Women’s Poster from Papua New
Guinea. Reprinted in the introduction of the
CWR module, How do we Liberate Ourselves,

Understanding our Oppression, Working for
Emancipation,

s |
-
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Jamaica:

- Building Democratic
Organizations

Hilary Nicholson
Sistren Theatre Collective,
Jamaica

istren is a women’s cultural

collective. We began eleven

years ago, not as an organ-
ization at first, but as a part-
time grouping of women. We saw
our self-imposed mandate as
providing a forum for the voices
of poor women in Jamaica, and
later women across the Carib-
bean, to express their concerns
to the wider society. The main
form of communication we use is
popular theatre, although over
the years we’ve diversified our
activities.

Our organization, we dis-
covered, is rather different from
other non-governmental organ-
izations (NGOs). Most NGOs
seem to be made up largely of
middie-class persons, very often
university-trained activists or in-

-tellectuals. Our grouping was

mostly working-class women, and
t:& rationale behind our work

would use the experiencé st
communication skills of wor

class women, and their work is
supported by three or four mid-
dle-class women, including myself.
When our work began eleven
years ago, it was an atmosphere
of exciting social reform, when
there was a democratic opening
for many community groups.
This political framework enabled
us to function as a cultural or-
ganization. Many new and un-
expected concerns were raised in
those years, and many gains were
made for the women’s movement,
gains that we have built on as
we moved into the 1980s.

In these past eleven years,
our work has been affected by a
number of changes in our polit-
ical environment. One example
was the changing of the govern-
ment in Jamaica, which was a
reflection of a new political and
ic i jernstic pal situation.

the govern:

group that could fill that space.
At that point we needed to
institutionalize our organization,
and build on what we had been
doing in the 1970s. That often
means creating a formal structure
so that you can approach funding
agencies for assistance. We
discovered that our early rela-
tions with funders had a direct
influence on the structure of our
organization. Project proposals
needed a lot of preparation, and
writing reports and accountability
involved skills that many of our
working-class members had not
yet developed. These skills were
found more in the so-calied
"expert" middle-class women with
a formal educational background.
So we had to look for mid-
dle-class skilled persons to work
with us. This seemed to be a
contradiction, since we’d set out
to harness the creativity of
working-class women who we -
already working as animators 1i
the community. ,
This was contradiction aum-
ber one. We were faced with
trying to make sure that the

expansion of the organization, -

responsibilities for social coming to work with us did not

, ervices, this cated agpace for . change the kind of structure we
dynamic thanithe usual sitaa us;#fwecouldonly beace .71 wanted. o T
where you havea so-called ourselves to make use.of it. The - . Since we were a collective,
skilled expert wersus--very often difficulty was tat we, s well as: ©  we were spending:a lot of time -
versus«the so-catied unskilled ther small NGOs, hadlimited ~  in demwcratic decision-making
learner,  And that’s what we are amonnts of stamina and could not.::  meetings, those agonizing situa-
challenging. fulfill all that people were asking -~ tions where sixteen people all

of us. But it was our respon-

The make-up of the group is _
sibility to turn ourselves into a

o thirteen or fourteen working-

16

~ have to have their voices heard
* until they-come up with a con--
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sensus! In order to make sure
that everyone was heard, we had
chairpersons, we spoke through
the chair, and raised our hand
when we wanted to speak and
behaved very nicely. But this
was not the way most of our
members were used to behaving.
Free-for-alls were another way
of behaving, and they are a very
popular way for to communicate.

Those bi-weekly, highly
democratic decision-making meet-
ings were called "the parliament"
by the members of the co-op.
And so that was another contra-
diction: what to adopt from cut-
side models to make sure that we
were democratic but didn’t jeop-
ardize the on-going communica-
tion process?

We also started hearing
about "the executive" that sat in
the back room and wrote up the
agenda, and typed it, and made
sure that things they wanted on
the agenda were typed into it at
the last minute, although ideas
for the agenda had been passed
around before.

And we developed the dem
and the oonu syndrome--dem
being them, and oonu being you.
Dem seh oonu fi organize a
workshop up on the hill at the
church” which means "they say
you must organizc. . ." which
somehow leaves me out of it.
And so this problem of diffusion
of responsibility in a democratic
organization had to be addressed,
and still is being addressed,
although we’ve dealt with the
dem and the oonu syndrome.
This contradiction made us won-
der whether we were simply
reproducing the relations we
wanted to challenge, that we saw
in the outside world, because the
models that were available to
start a cooperative simply were
not relevant.

Well, the funders came to
assist us in our expansion, and
the expansion was a direct result
of tremendous requests from the
community to do popular theatre

CUNEP AGAINSE L
N Lo

SOME B WIS S ot AN HINY
MOLENCES |

workshops and theaae presenta-
tions--as well as documentation.
Very carly we developed a re-
search component because we felt
that it was really important to
find out what women had done in
our country and the region.

There was very little information
about this. And especially we

wanted to find out about our
history of resistance, which is
very strong in Jamaica. We have
a national heroine, a guerrilla
warrior who waged warfare
against the British in the 17th
century. So we did a play about
the kind of leadership women
show at the same time as being
wives anc mothers.

We also discovered that we
needed to build on other women’s
work and the work of other
organizations in order to legiti-
mize what we were doing. We
were moving into a period where
the media and values from the
North were encouraging people to
behave in a different way than in
the 1970s. Confrontational activ- -
ities were not the order of the
day. One needed to find other
ways to speak out about things
that one wanted to change. We
have developed a newsmagazine
that helps in this.

Building on the work of
others is very important in legit-
imizing our work. For instance,
when the Free Trade Zone work-
ers demonstrated in Jamaica last

_ March against their excruciating

conditions, we felt that it was
important for us to take up the

17



issue of conditions and problems
of work in the Free 1rade Zone.
We addressed it through work-
shops and a piay, as well as the
newsmagazine.

Other changes have affected
the nature of our work. Whereas
people would pay $40 and $50
and more to attend a beauty
pagg%nt show or a fashion show,
nobody was prepared to pay $10
or $12 to come to a Sistren pre-
sentation. So, for several years
now we haven't put on theatre in
commercial venues in Kingston,
instead we respond to the grow-
ing requests from communities to
bring the theatre into rural and
urban communities, as well as
doing workshops with the. ...

Then the criticism started
to come from funders that the
kind of work that we were doing
was not generating any income.
Because we had stopped doing
theatre in commercial theatres,
the very people we were working
with have absolutely no income °
to pay us. The funders were
quite concerned about this prob-
lem of self-reliance, and so they
put a considerable amount of
pressure on us to develop an
income-generating project. We
developed & textile printing proj-
ect--not as a main focus of our
work, but to generate some in-
come. Of course, it has not
managed to support the activities
of the group, because the textile
project is a very small enterprise.

As part of our attempts to
become self-reliant we made
great efforts to get support from
the local business sector. This
worked on a project-to-project
basis, but not in the long-term.

It took so much time going from
business to business, with letters
and follow-up and phone calls.
We decided that it just wasn’t
worth that amount of effort be-
cause those of us who were
supposed to be teacher/animators
were walking streets and knock-
ing on people’s doors and telling
them about our wonderful pro-
1ects.

We soon fell into the inevi-
table situation--or trap--of hav-
ing to rely on external funding
ior our educational work. Thus
we had to also explain to funders
that attempts to make us self-
reliant don’t make sense. There’s
another contradiction right there.
This is something that I think all
of us who work in education
have had to battle--education and
corisciousness-raising do not
generate very much income. So
it’s hard to become self-reliant.

As we expanded, working
class members of our group have
been extremely motivated to
maintain control of the financial
budgetting and planning of the
co-op. Members have been very
motivated to learn these skills,
which were not their primary
skills. Many of the teacher/
actors in Sistren have become
planners, and junior accountants,
and coordinators highly skilled in
personal relations and communi-
cations. This meant everybody
was working a double day inside
Sistren, apart from the other day
outside. Because you had to be a
teacher/actor full time, as well
as learn the co-op. But in this
way you could maintain control
of your own organization, which
is very important.

As more of the founding

members have gained skills, we’ve

now reached a point where there
is enough self-confidence that we
can look outside and we employ a
secretary and part-time resource
people when and where we need
them to help with the admin-
istrative work of the organiza-
tion, without feeling that we are
handing over the organization.
Because we've been battling this
business, we know that skills
give you authority and that au-
thority gives you power over
somebody.

The double day that people
were working inside of Sistren
was complemented by the work-
day outside of Sistren. We failed
to address the domestic--or priv-
ate--side of people’s lives. We

b4

addressed it over and over again
in workshops in rural areas and
in urban communities, but we
failed to solve that problem in
our own ¢o-0p. We discovered
that, with the hours we were
working, all day and well into
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the night and after shows, and
packing-up and meetings and
rehearsals, our fairly successful
enterprise was being supported by
the unpaid wc .k of the grannies,
aunties, big sisters and neigh-
bours who were doing all of the

)
RE” FiLM PRODUCTION

I TIVE

domestic work that Sistren mem-
bers weren't doing when they
were at Sistren at 8 o’clock and
not home cooking. And s6 this
was another contradiction we had
to face--were we simply reprodu-
cing the same relations that we
had been challenging all the
time? Were we exploiting the
very families of our own members
in order to enable Sistren

Theatre Collective to survive?

Recruitment can be a dif-
ficult issue, since we can be a
little precious about ourselves.
We are now this great big bu-
reaucratic institution, department
of this, department of that, re-
search, documentation, film,
video. And when somebody
comes in from the outside to
work with Sistren, aren’t they
going to just see us as an
institution that owes them a
living? Whereas those of us
who’ve been here for a number
of years and started out by
washing cars and collecting bot-
tles to get the organization off
the ground, we have this tremen-
dous commitment and it hurts to
see somebody who doesn’t have
the same commitment earning the
same money. And yet we do
have this policy of equity of
pay--we have very very slight
discrepancies in income at
Sistren.

And our policy of pay equi-
ty has some other difficulties
when we need to find middle-
class experts to work with us--
say a communication specialist to
work on our newsmagazine. We
are not able to pay experts or
skilled people with formal train-
ing what they would earn on the
outside market. So again, this is
another contradiction, we want
the best to work with us but we
can’t attract them because we
can’t afford to pay them.

There are other serious
difficulties that we experience in
our relations with funders.

There are very few agencies that

understand that what we are

doing is a process and not "proj-
62

ect." We are not doing little
projects.

Our first funding agency
experience was not a good one.
The agency had what I have
always called the "adopt you,
drop you, and in-between use you
for PR policy." You are so won-
derful, you’re women and you're
grassroots, and they just want to
take you over and adopt you.
And then when you change direc-
tions slightly--and of course as
we evaluate our work we're
shifting all the time--or when
they’re ready, they just drop you.
But in between, while you’re just
their cup of tea and just too
good to be true, you find that
you are their public relations
agent. You're being touted as
the most wonderful project of
their’s and they're the cat’s
whiskers!

The lesson we learned from
all that is don’t put all your eggs
in one basket. So we diversified
our sources of funding, and
ended up with $1,000 from here,
$500 from there and $500 from
there. Those of us on our fi-
nance team had this wonderful
job of reporting to about 15
agencies and explaining the allo-
cation of funds to all of them,
whether it was $500 or $2000
because understandably they had
a right to know how their funds
were spent. This meant more
administrative work, which meant
more skills that we didn't have.
We now look for large enough
amounts so projects can go on
without interruption.

We went in the direction of
church organizations because we
found that fewer awkward ques-
tions were asked, that no strings
were attached, and tremendous
confidence in the type of work
we were doing was expressed by
many of the church-related or-
ganizations. And there are other
agencies who support women'’s
work in the Caribbean in a high-
ly progressive and very open
way,
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But the problem is that such
funding is often just a one-off.
Each church congregation that
raises the $1000 for you--they
don’t always want to be hearing
about Sistren. They want Sistren
this time and somebody else next
time. Where does that leave
you?

It’s really crucial for those
of us working in education to
wage a campaign with the donor
agencies and convince them that
institutional support is absolutely
essential. We can’t continue to
be forced into a situation where
we are just funded project-to-
project because none of our work
starts on January 15 and ends
neatly on August 15, with certifi-
cates being handed out. In many
donor organizations, there are
people who are frequently fight-
ing this battle themselves with
someone they go to for funds. So
actually it’s a joint battle that
we are into.

The other point is that we
must not apologize for the fact
that our skills are human re-
sources, and we need money for
institutional support and for sala-
ries. People may want to offer
us for example, a printing press.
But we don’t want a printing
press. And many of us are

.working in contexts where video
would be aice, but if there is no
electricity video can’t help you.
The skills of the animators that
we need for popular education
come from within,

We also have to continue to
fight for recognitiun of better
status for the kind of work we’re
doing. It’s cultural, and it’s
educational. It is not highly
technological but that doesn’t
mean that it’s low status.

What we have to do is
legitimize the type of work we
are doing. There stil! is not an
understanding of what basic
education means for adults.
There is not an understanding of
what popular theatre and non-
formal work is. We must legiti-

mize this work by supporting one
another, and looking for ways to

_support one another, and looking

for similarities in our work. And
it’s only when thousands of
people are all doing the same
thing, that it will have some
legitimacy.

And the final thing is that
we must do our own research and
evaluation so that when funders
ask us to evaluate what ha1gpened
on August 15 and the certificates
weren’t given out, we have our
own ways of knowing how our
work did make a change in some-
body’s life. We’re not going to
come up with statistics and
measurable things that relate to
an econcmic form of measuring
things. So we've got to suggest
ways of measuring the results of
our work that will satisfy those
that are funding us, for example
collecting lots of stories from the
women that we work with. B

From a presentation at the
seminar.

Sistren Theaire Collective
20 Kensington Crescent
Kingston S, Jamaica

Sistren publishes a newsletter
called Sistren which is available
from the above address.

Our Next Issue

Our next issue of Voices
Rising will appear in
August/September 1988,
with a focus on issues
around  women and
literacy, particularly the
experiences of women in
the US and Southern
Africa. If you wish to
share your  thoughts
about doing literacy work
with women, raise issues
or - share information
about  resources, = we
really welcome your
submissions--the deadline
for the next issue |is
July 1, 1988.

Also, please write
to us if you have any
thoughts on this issue of
Voices Rising. What is
your response to the
questions raised at the
seminar? We’d love to
hear from you.

_ )

Lionheart Gal, Sistren



Lebanon:

Supporting Women’s
Daily Struggles

In the last Voices Rising we announced the establishment of a new fund in the memory of Nabila Breir,
a friend and comrade of the Women's Program. Nabila, a Palestinian, was a deeply committed activist
and educator who worked in Beirut. She was brutally murdered in December 1986. The Nabila Breir
Fund will promote links between women educators in Arabic-speaking countries and other parts of the

world.

This year our modest fund honoured the Najdeh Association. Najdeh works to provide support to
Palestinian women in the cities and refugee camps in Lebanon. Najdeh's coordinator, Leila Zakareya,
accepted the award on behalf of the association.

Leila's presence--along with that of other women from Arabic-speaking countries who attended--
greatly increased our awareness of the situation of women in the Arab world. We are committed to
working towards more ongoing contact, support and exchange between women there and in other parts
of the world. One important first step is to learn more about their reality and the work they are

doing.

The following is a Women's Program interview with Leila conducted by Maric Lorenzo.

How did Najdeh begin?

Najdeh started in 1976. At the
beginning of the civil war in
Lebanon, a Palestinian camp
located in a fascist area within
Beirut went under seige for
around four months and finally
fell. The men and boys over 4
certain age were killed, and the
remaining population was dis-
placed to another town, south of
Beirut.

There were widows and
families living in the camps who
had no income. The women had
been working in an industrial
area nearby. The new town was a
city with nothing in it, justa
bunch of houses and rubble. It
had been destroyed by battles in

the civil war. There was nothing
for the women to do. There
were no jobs.

So a group of Palestinian,
Lebanese and some foreign
women got together to do some-
thing for women in the camps.

A project was necded which
would give them work, greater
self reliance, and would at the
same time be a link to their
culture. For several decades
these Palestinian workers had
been losing their link with their
cultural heritage. Embroidery for
instance. The women in this
camp had lost that link because
they were workers and didn’t
have time to spend doing embroi-
dery. Any project would also
have to provide complementary

nurseries and kindergantens so
the women could be freed from
the burden of caring for their
children.

This is how Najdeh started.
That’s where the idea for organ-
izing an embroidery project,
which is the heart of Najdeh,
came from. I’m sure a lot of
you will say, oh embroidery,
that’s just a traditional project
you give to women, like sewing
and others. But for us it is very
important.

How long has Najdeh been in
operation?

In February of this year we
marked our tenth anniversary.
But we didn’t celebrate it; actu-
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ally we forgot it. And the rea-
son we forgot it was because we
were going through the kinds of
turmoil that are so usual in this
country. At least a third of our
staff and most of our members
were blockaded inside the
besieged camps. It had been like
that for at least six months.

And those of us who were out-
side and were stayintg in Beirut
were in the throes ot a street
battle, which is also a regular
happening in Beirut, where right-
wing militias fight each other at
the expense of the civilian popu-
lation. For days one has to hide
in staircases and shelters.

Once this state was over
and we got to our offices, our
anniversary had gone by, and we
still hadn’t remembered it. It
took a while. And it was right
after the siege of Shatila was
partially lifted, and in the eupho-
ria of going inside the camp and
seeing Najdeh members again,
working with people, being
friends again, and being so
excited that after so many
months and living through such a
battle which one hadn’t imagined
would end . . . and then to find
friends were still there. We
suddenly remembered that it was
our tenth anniversary.

The only thing that seemed
appropriate to do at that time
was to assess of what we had
done and tc¢ see whether we had
made some achievements in ten
years. And we found we had.

What were they?

One important achievement was
that we had never lost the vision
that we were a popular move-
ment, that we had to rely on the
women from the very areas where
we wanted to work, women from
the camps and from the sur-
rounding neighbourhoods. People
who had a will to survive, who
had the will to respond to the
kinds of attacks they are
subjected to, people who wanted

to improve their living condi-
tions, and who wanted to defend
whatever they had. This is the
tremendous achievement. If we
had lost this connection we
would have just been an institu-
tion, a shell without any content.
We felt it was an achieve-
ment simply to have survived.
We had survived the Israeli inva-
sion which caused a vast amount
of destruction and dispersal. We
were able to do this because
women in the camps, women in
Shatila had the strength to
reorganize, to find ways and
means to start human life again
on various levels. And we also
survived the camp wars. We had
survived through situations that
in fact we hadn’t imagined we
would. I'll tell you one example
of how we were able to achieve
this. In the southern most part
of Lebanon, where we have our
embroidery workshop, the militias
that were attacking the camp and
were coming inside the camps

b5

started arresting women when
they found pieces of embroidery
on them. They didn’t find arms;
they didn’t look for arms. They
arrested them as soon as they
found somebody with a piece of
embroidery. This could have
been the death of our organiza-
tion. But the amazing thing was
that the women inside the camps
started hiding pieces of embroid-
ery, thread and canvas on them
and going around in order to
distribute work. They didn’t wait -
for things to improve to resume
their activities.

There was another achieve-
ment which we thought was
important. As you all know, as a
result of the Israeli invasion and
the Israeli occupation, Lebanon
has suffered an increasing disin-
tegration of the society on a
sectarian basis. And this disin-
tegration has affected many
institutions, not because they
really want to succumb to this
atmosphere or to the kind of



pressures that are imposed on
them, but because sometimes they
have no choice. And we found
that as an institution we have
been able to preserve our non-
sectarian values and our inter-
communal character. We still
have Lebanese, Muslims, Chris-
tians and Palestinians working in
the organization. We had not
accepted any compromise, despite
the fears. And there are huge
fears--people in Lebanon can be
threatened just because they
belong to a certain nationality,
and can lose their liv s over-
night. They don’t go to court,
they don’t get airested--it just
may happen in one second.

We were committed to this
and we had held on to it and
preserved it. And I think we
also proved to other people .hat
it could be done and that it
could be done without too much
compromise--in fact with no
compromise at all.

A third achievement was
something that happened despite
ourselves, and that was our
growth. We grew tremendously
in the last four years, from a
small organization we grew from
300 women to 800 women, and we
achieved sclf-sufficiency. And
that’s quite miraculous.

But al! the achievements
doesn’t mean we haven't had
problems.

Going back to when Najdeh
began, were the women who
started the group from political
organizations?

No, they envisaged a group which
would not be political in the
sense that it would not have a
specific political direction. Its
objective would be broader,
working with women. There was
no other organization with that
kind of mandate. There were
and are Palestinian women’s
unions which mobiiize women in
the political struggle, but very
few have the capacity or the

o time to think of the development

of women’s capacities as workers.
Most, if not all the women
were politically active in women’s
unions or women’s mass move-
ments that basically dealt with
resisting the military attacks on
the camps. They were part of

the Liberation struggle. But
these mass movements couldn’t
give women support in terms of
daily survival, being there and

caring for them on that levcl.
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How do you see providing women
with a means of being self-
reliant as linked to the political
struggle?

It’s a very important part. You
can’t expect women to continue
in the political struggle if on the
day-to-day basis they are not
able to solve their problems.
You can’t expect them to do
that; it’s too mnch to ask of
people. They require support,
from themselves. I'm not talking
about a Najdeh that is coming
from outside and supporting.
Women need to support them-
selves and each other.

At the same time they
belong to mass unions, and so
can combine the two sides of the
political struggle. Ours is a
political struggle but from a
different perspective.

How is Najdeh internally
structured?

Najdeh is structured very demo-
cratically, so that none of the
intellectual women, the bourgeois
middle-class women, can impose
their viewpoints in an autocratic,
hierarchical, patriarchal manner.
It’s not possible, because every-
one participates in the decision-
making, in elaborating what we
ought to do and in seeing where
we make mistakes. And of
course we make a lot,

Let’s discuss the embroidery. You
talked about its traditional value
for the women.

Embroidery is an integral part of
Palestinian culture. It’s part of
our duty as Palestinian women
and part of women’s tradition.
Traditionally in every village
women have embroidered their
own gowns and have made
cushions for their houses. In
deing so they have helped to
preserve part of our national
identity. Palestinian embroidery
is very rich in meaning; they
serve as our history books.

23



Every village, town and region
has its own motifs, its own
colours, its own designs, its own
relationships. They are quite
intricate, not at all simple.

When we develop the
embroidery pieces we just don’t
develop a shape. We sit together
and all participate in developing
the designs. The women don’t
work in the workshops., We
distribute the pieces of embroi-
dery in workshops and it’s up to
each woman to finish it whenever
she sees fit. We don’t pressure
her. The women are totally free
to take as much time as they
need in doing the work. It’s not
like we’ve established a factory
with a time limit. We love it if
they can do it fast, but we don't
want to push them. They meet
together once a week in smaller
groups, because there usually are
about 120, They bring their work
to the workshops to discuss their

problems--the colour combinations

or some other issue. And when
it's done then they hand it back.

-»B!'iBaq@?JQﬁ

They get paid by the stitch?

Yes. Why by the stitch--because
the value is really in the work,

in how much work is done. We
also pay related to the number of
colours, Sometimes there's a
piece that could have twelve
colours which is far more diffi-
cult than a monochrome thing.

Do many women want to work
with Najdeh?

Yes, right now lots of women
want to do this work, because
Palestinian women--Palestinians
in general in Lebanon--don’t have

ERIC4

the right to work. You cannot
get employment outside the camp
without having a work permit.
Obviously Palestinians don’t get
work permits, especially the
working people. Very very few
can get work permits. For
women one of the only choices is
to become domestics in the cities.
They become either servants or
agricultural workers on a day
wage basis.

There aren’t many options.
For many women, doing the
embroidery is far easier and more
dignified than going out and
becoming a domestic in a Leba-
nese home. So there is a lot of
demand. Najdeh grew from 300
in 1984 to 800 and 1,000 now. It
doesn’t really say that the work
we are doing is so great but that
the need is so great for work,
and work with dignity.

I want to tell you about
something else. Now more and
more it’s the whole family--the
eldest daughters and also the
men--that participate in doing
the embroidery. It’s a new
phenomena. There are some
families where the men can't
leave. They are restricted to the
house for security reasons. They
could be caught or kidnapped and
killed. So, many of them--also
because they are jobless--are now
participating in the embroidering.
I find that beautiful, I really do.

It wasn’t a man’s job?

No, this is a traditional society,
a patriarchal society. Nobody
would think of it. I'm not going
to try and embelish this change -
but I do think that many men
are proud to say that they are
doing this.

6

Are the women teaching the
men?

Yes. It’s a quite interesting
phenomena. I think it’s a reflec-
tion of the fact that Palestinian
women, in the years of being
involved in the civil war and
then after the Israeli invasion,
and with the very important role
they are taking in the society--
are really the mainstay. I'm not
exaggerating. And I'm sure it’s
everywhere, all over the world,
how women have to almost take
over everything. They have a
big responsibility. And they
have to make decisions.

The respect for women is
quite big, and I don't think
they’ll give it up any more.
They realize afier all these
years, for example, that women
working is not a problem. And
we see other changes. In our
kind of society where women
were required to get married
carly--this is now breaking down.
Of course, the needs of the life,
of the war, impose this. But also
there is no more controversy
about the fact that a Palestinian
woman wants to work and do
things, leave her home and find
places to put her children, find
others to help her--eicher the
extended family or some kinder-
garten, and pay in order to go
out and work.
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These are things that are
not questioned in the Palestinian
community in Lebanon. However
within the Lebanese communities
it’s quite different. Women are
more common 'y relegated to the
home. When they co work it is
preferred that they do a home-
based project or something that




is related purely to women. I
think it’s really true that com-
plete involvement of women in
the struggle Jiberates their situa-
tion far faster than a situation
where you don’t have this. It’s
a very big contrast.

Does Najdeh take on selling the
embroidery?

Yes. First though we have to
finish them, to sew them. The
embroidery is done on a piece of
cloth which is not sewn up and
from there becomes a shirt, a
cushion, a dress--whatever. We
have a sewing factory--we call it
factory but it is really a sewing
workshop.

We market the finished
pieces locally and also abroad.
Our marketing committee used to
be headed by one of the founders
of Najdeh, an Italian woman who
was terribly dedicated to the
Palestinian cause and to
Palestiniar: women in particular,
but now the women fror: the
camp are now the ones uiat do
the marketing. They have to
learn languages; they have to
develop their own skilis, learn
bookkeeping--all this sort of
stuff. They are in control.

We have two shops inside
Beirut, and we also sell in
Europe and North America and a
little in some Arab countries.
We don’t sell much in the Arab
world--there is a tendency now--
which we are trying to stop--for
wholesalers to come to our shop
in an underhanded way, buy our
materials and then they sell them
at profits. We sell through soli-
darity committees or support
groups--little pucleus of surport
groups who know Najdeh. We
call our sales "militant" sales.
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We have a much bigger

demand than we have production.
Even if there were commercial
outlets we couldn’t be sure that
we could give them the quantities
they would want because of the
way we work with the women.

You mentioned earlier that altho-

ugh there have been achieve-
ments over the ten years these
haven’t been easily won. What
are some of the problems the
group has faced?

One of the worst problems that
we have had, and which we are
still coping with, is that now we
find ourselves, along with many

other groups, working increas-
ingly in what is called emergency
work. In the final analysis it's
distributing handouts to people.
There are so many catastrophes,
and people are in such bad situa-
tions. One has to help them.
One has to at least distribute
food, one has to at least to give
out beds and clothing for child-
ren. This is something that
ideologically we don’: like but
which we have to do.

We don’t see our emergency
work, particularly now in the last
few years, as just emergency
work; we think it is a political
responsibility. The cainp wars
are an attempt to disperse the
Palestinian people in Lebanon.
We hate that thought and feel we
have to put in every effort to
allow people to remain inside the
camps giving them the moral
support and making sure the
question of survival is not isola-
ted from the regional questions,
from the struggle of Palestinians
for their homeland. All these
things are interlinked and we
feel that as an organization
which has a relative freedom of
movement inside Lebanon despite
the militias, <hat this is some-
thing we must do, even at the
expense of certain standards we
have. And we try to limit it as
much as possible.

The other problem which we
face which directly affects our
activities is the terrible economic
situation. You mast know that
the economy since the Israeli
invasion and occupation is slowly
disintegrating. Four or three
years ago the US$1 was worth 3
1/2 Lebanese pounds; today it’s
worth 800 Lebanese pounds.
With today’s minimum wage you
can only buy three cans of milk




per month, and that's it. And
it’s a problem not only for
Palestinians. This new im-
poverishment of the population
creates many challenges for
organizations like ours.

We also have problems with
our members, and the huge
psychological pains that they are
going through--the fact that most
of the workers are living in
areas that are in constant war.
They are suffering. They are
losing homes, they are losing
relatives and yet they have to
work. We force them to work.
We don’t give them time to rest
because we cannot afford it.
And this is really showing. It’s
a huge problem and we haven't
found a solution yet.

Just a general question--about
the situation for Palestine now?

Something very important hap-
pened this year. As you know
the PLO was deeply divided after
it left Lebanon in 1982. This
made it easy to attack the
Palestinian movement and
weakened the struggle and the
Palestinian people politically.
This was manifested in what is
now called the "camp wars." At
the same time there were the
seiges and blockades, and all the
excesses--which break all
principles of human rights--that
have been directed against
Palestinian people in Lebanun.
And in the West Bank the Israeli
occupier began to use an iron
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fist policy even more strongly
against the Palestinian population.
There weze lots of different
solutions to the Palestinian prob-
lem being proposed from outside,
and this was weakening the
struggle and taking us back. But
atter a long internal political
struggle these divisions were
resolved. And then when the
Palestine National Council met
this year in April, and united--
that was really an amazing 2nd
wonderful step. Everybody cele-
brated in the camps, even in the
besieged camps. It transformed
our whole vision. Imagine that
we were able to re-unite the
movement within three or four
years. That’s not always easy to
do and we were happy that we



could do it in three years. ~

So now the PLO is back as
a force. They are recognized
regionally and internationally as
the only legitimate representative
gt;l the Palestinian peo;t)_lc anddthe

estinian program of an inde-

pendent state based on United
Nations resolutions is now at the
forefront. This is really a step
forward. We're all very opti-
mistic that we’ll see our nation
soon. I'm sure I'll see it before
my death. I'm absolutely certain.

And the sympathy you see
in people. There is no way to

compare people’s awareness now

to ten or fifteen or twenty years
+£0. The solidarity and aware-
ness that exists is tremendous.
Before, if I had been in a confe-
rence like this somebody would
have come up to tell me, "You
Palestinians, you hate Jews; you
want to eliminate Jews." Not
one person in this conference has
asked me that. They know that
that’s not what we think. So I
can'’t help being optimistic; things
are changing.

Association Najdeh

P.O. Box l13-6099
Beirut, LEBANON

Suggested Readings:

Challenges for a Feminist Popular
Education: A Resource Kit

The following articles were included in the Resource
Kit for the Montreal seminar:

Feminism and Popular Education: A Critical but
Necessary Relationship by Magaly Pineda, Centro de
Investigacion Para Accion Feminina (CIPAF),
Dominican Republic, 1986, 3pp.

Feminist Education and Research: Towards
Strengthening Basic Women’s Organization by Carol
Anonuevo, Center for Women'’s Resources (CWR),
Philippines, 1987, 2pp.

African Women’s Network: An Interview with Thelma
Awori, convenor of the women'’s network of the
African Association for Literacy and Adult Education
(AALAE), Kenya, 1987, 4pp.

Women and Housing: A Training Program by Society for
Promotion of Area Resource Centres (SPARC), Bombay,
India, 1987, 7pp.

The Women’s Program: Our History, 1987, 4pp.

They are available in French, English and Spanish as a
set ($5.00) or individually ($1.00 each). Free to Third
World women'’s and popular education groups. If you
would like copies write the Women's Program, 309-229
College St., Toronto, Ontario, CANADA, M5ST 1R4

Femmes arabes et femmes d'ici: acquis et défis des années 80 (Arab Women and Women Here:
Achicvements and Challenges of the 80’s), Centre d’Etudes Arabes pour le Développement, 1987, 26pp.
(French) Focusses on situation of women in Tunisia, Egypt, Palestine and Lcbanon. Prepared for a cne
day seminar organized by CEEAD in November 1987 on the reality of women'’s lives in the Arab world
and in Quebec. Available from: CEAD, 3738 St. Dominique, Montreal, Quebec, Canada, H2X 2X9.

Les femmes “ars le monde arabe (Women in the Arab World), Centre d’Etudes Arabes pour le
Developpement, Paper No.3, 1985, 69pp. (French) This collection of short papers attempts to redress a
narrow understanding of the situation of Arab women through a look at their particular social,

economic, political and historical context. Available from: CEAD, 3738 St. Dominique, Montreal, Quebec,

Canada, H2X 2X9.

Reflections on the Palestinian Women's Movement in the QOccupied Territories by Rita Giacaman, 1987.
(English) Cost: $1.00. Available from: CEAD, 3738 St. Dominique, Montreal, Quebec, Canada, H2X 2X9

Women & Politics, MERIP Middle East Report, No.138, Jan-Feb 1986, 48pp. (English) Individual

subscription $18US. Available from: MERIP, Room 518, 475 Riverside Drive, New York, NY 101 15, USA.
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Reaching Women:

An Informal
Workshop on

“Media”

During the seminar, some of the rmost interesting discussions 100k
place at the "informal workshops", which were organized by the
participants themselves on issues important in their work. These are

reports on two of those workshops.

Linzi Manicom,
Women’s Program

uring the Montreal semi-

nar, a number of us got

together informally to share
ideas about "women and media."
It quickly became apparent that
we were defining "media" broadly,
and were raising more general
questions about appropriate and
effective forms of communication
with women.

Discussion began with an
assessment of printed media in
. our education and mobilizing
work. When Wendy from Canada
raised the issue of the expense
of producing and printing educa-
tion materials, there was a round
of consensual nods. Hilary men-
tioned the cost of photocopying
in Jamaica and we gasped. But
those costs nave different sour-
ces: in the Third World scarce
and expensive imported techno-
logy make some aspects of the
printing process exorbitant. In
the industrialized countries it is
the labour that is more costly.
Printed matexials have to be
almost fully subsidized to be
affordable for working people in
many places.

There are other limitations

to the printed form. There is

the question of what language to
use in print. The language many
women use in everyday speech is
not always the language they
can, or are learning to, read and
write. For example, in Jamaica,
women with a few years of
schooling find the patois used in
everyday speech very difficult to
read when it is written down.
Yet English is not the language
of the people, and women with
limited literacy find its complex
spelling and structure really hard
to follow.

Maria from Nicaragua told
of a monthly newspaper where
the reporters are workers who
write of issues arising from their
lives. And the newspapers are
printed on cheap paper so as to
be affordable to the workers.
But the problem of newspapers,

as others pointed out, is that
they allow only one-way com-
munication. For feedback and
developing ideas, there needs to
be a way of interacting, explain-
ing, answering questions.

For many women from the
popular classes around the world,
reading and engaging with print
is not something that is perceiv-
ed as practical in terms of their
lives or necessarily a desirable
activity. For women in rural
Tanzania, for instance, not only
are women too tired at the end
of the day, but there is no
adequate lighting for reading.
Amongst some workers in Asia,
there is a somewhat negative
attitude towards reading which is
seen as the activity of "intellec-
tuals" and as such, exclusive. In
such situations there have to be
media or forms of communication
other than printed words for a
productive education process.

Patsy and Asseny from
Tanzania stressed the importance
of face to face discussion. Can-
ner, from Namibia, agreed. In
her experience, group discussion
amongst women is the most
effective form for learning.
SWAPO (the Namibian liberation
movement) does use printed m: t-
erials in its literacy program, but
always in conjunction with
discussion. The materials are
also used in a cooperative way
with the more advanced helping
those with less reading skills. A
noticeboard as a form for dissem-
inating daily news has also
proved effective. The problems
SWAPO encounters involve a lack
of teaching and learning ma-
terials and a lack funds.

A number of us affirmed the
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effectiveness of cartoon pam-
phlets and books. Judging by the
array of popular education ma-
terials on display during the
seminar, the cartoon is one form
that many women educators are
using in their work with women.
Cartoon pamphlets are often used
in mobilizing workers in the
Asian Free Trade Zones. The
cartoon scenes depicted the
issues and debates surrounding
the everyday concerns and strug-
gles of workers. These have been
distributed on picket lines to
convey information about that
particular struggle and about
workers’ actions in areas, to
build up a sense of solidarity.
The idea is that those who read
the cartoons will identify with
the characters represented and
the issues they are talking about,
prompting reaction and discus-
sion.

But even cartoons require
some reading skills, time and
conditions for reading, and a
positive attitude and familiarity
with printed media and the prac-
tice of reading. What are the
alternative forms of reaching
women?

Sever:i women emphasized
the importance of mobilizing
women through forms with which
they are familiar and comfortable.
Fatma from Tanzania argued that
print is not reaching women, and
that many of the forms through

o which we have tried to mobilize

women--such as printed informa-
tion and public meetings--are
male forms, and are not forms
with which many women feel at
ease or which mean much to
them. Activists in Tanzania are
now trying to use the forms that
are already part of women'’s
lives, particularly those cultural
forms in which women tradition-
ally participate--such as dances
and celebrations. Fatma also said
that the shift from print to
audio-visual, where women can
see and hear themselves, has
proved very powerful in helping
women to look reflectively at
their lives.

Lucia said that women in
Belize don’t have time to come
to workshops and meetings, so
organizers have to go to where
the women are working and join
with women in their activities--
such as cooking, or producing
food. There, workshops can be
conducted by cooperating with
the women in their daily lives.

Hilary mentioned the popu-
larity of call-in radio shows
amongst urban poor women who
don’t read--particularly domestic
workers--in Jamaica. Women can
call in during their workdays to
raise issues of significance to
them. The radio is generally an
important medium for education
in this of situation, even
though it doesn’t promote too
much dialogue and exchange.

Rosanna, from the Domini-
can Republic, stressed that find-
ing out about the people should
be the first aim, but in such a
way that the community’s knowl-
edge about itself is portrayed.
She mentioned various ways of

. exploring this--group poetry,

social drama and theatre. We
shared ideas and experiences
about different practices which
prompt women to express and
develop their understandings of
their lives.

Drawing was an important
form of non-verbal communication
that several of us had used crea-
tively in ow =-ucation work.
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Often women can express things
through drawing which they can’t
or are too fearful to actually put -
into words. Rosanna told a story
of a drawing workshop in which
woman had drawn a donkey as
representing her feelings about
her lifc and herself. Lean men-
tioned the drawing of life stories
on long sheets of paper and a
project in which workers learned
to draw and produce their own
paper transparencies to use as
educational materials.

Drawing is also an effective
education device in the hands of
a skilled artist or cartoonist,
particularly when working with
an animator in a workshop
format. The anirnator asks ques-
tions, prompting the women to
recall and describe their life
experiences. The cartoonist
depicts these experiences graphi-
cally, "saving" the scenes and
ideas, in this way allowing
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women to stand back from and
reflect upon their lives as repre-
sented on the-paper. Connec-
tions can then be made between
immediate and personal experi-
ences, and the broader social
issues. .

Clearly there is no one
medium of communication that is
effective for all women in all
situations. The choice of form
depends on the constituency of
women, the objectives of the
education project, the resources
and capacities--both of the
organizers and of women in-
voived. It was also pointed

“out that in thinking through

some of the issues and the value
of the print form it was im-
portant to distinguish between
materials and media intended for
teachers, trainers or organizers,
and those materials for the use
of the women learners them-
selves.

It was at this point that
Fatma articulated the main
underlying question: how to move
from an understanding of our
situations of oppression to organ-
ized action to change those con-
ditions.

Reclaiming the history of
women'’s political struggles was
seen as very important in

. promoting political action. A
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~umber of different examples

- societies, culture has a more

were given: Fatma told the story
of a woman singer in Zanzibar
who had captured the history of
women's struggles in her songs.
Tania, who works with immigrant
women in Canada, related the
recording of the history of polit-
ical actions by immigrant women
in the form of a web. This
graphic picture conveyed to im-
migrant women a sense of the
interconnectedness, the strength
and extent of the women's polit-
ical actions. And this was parti-
cularly empowering for women
who feel disconnected and dis-
placed from their own history.
Hilary noted that we are often
cut off from our own past, some-
times even more so if we have
acquired skills and formal educa-
tion because we lose access to
the oral forms of our history.

She talked about various ways of
moving women to action--using
role play, acting, drama, to
rehearse situations that women
want to act out in real life.

The discussion about the
potential educational value of
popular cultural forms prompted
Raciel to contrast the very
limited definition of culture in
the United States with the
broader vision being shared by
women in the room. Within the
feminist movement in the US
there has been some reclaiming
of a more popular women's cul-
ture and of alternative forms of
political action, but the surface
has only been scratched. Others
added that in non-industrialized
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collective form and involves
community participation and
activity. It is easier to make the
links between cultural activity
and political action in these
contexts than in the more indivi-
dualized and performance-oriented
culture of industrial-capitalist
societies. It was argued that it
was important to sce women's
actions and culture as political,
and for women to have their
actions valued in this way. In
this context, Maria from Nica-
ragua gave the exzmple of 50,000
women protesting in front of the
US embassy in September 1987,
The discussion turned to the
mass and mainstream media. It
was suggested that, as feminists,
we should be working more to
combat the negative influence of
the mainstream media which
represents our cultural and polit-
ical action, picking up on certain
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themes and issues and turning though less sophisticated, are a when they raise women'’s issues
them against us. There is a very powerful means of com- publically.

tendency amongst Western femin- munication. In Tanzania, we We left the meeting with a
ists to concentrate energies on were told, women working inthe ~ heightened sense of the tremen-

the alternative feminist media, media were organizing together dous creativity of women activ-
leaving the mainstream media precisely to deal with questions ists from many different situa-
unchallenged. This issue is of representation of gender in tions, working to develop media
pertinent not only to women in the media and to defend them- of communication appropriate to
industrialized countries: in Third selves collectively against the women's lives, and exploring ways

World countries, the mass media,  negative reactions they encounter  of reaching women. @

:
:
4
a

Suggested Readings:

Women and Media: Analysis, Alternatives and Action, ISIS Journal, December 1984, 132pp. (English and
Spanish) With articles drawn from Asian and Pacific regions, this issue focusses on analyzing the

ways in which women are portrayed in different media and efforts by women to protest against

negative portrayals and to create alternatives. Available from: ISIS, Via San Saba 5, 00153, Rome,

, Italy.

Powerful Images: A Woman's Guide to Audiovisual Resources, ISIS, 1986, 210pp (English and Spanish)
Includes articles and interviews sharing the experiences of Third world women s groups in making and
using audiovisuals, and an annotated catalogue of more than 600 woinen’s audiovisuals in all media with
distributors addresses. Available from: ISIS, Via San Saba 5, 00153, Rome, Italy.

Media: Getting to Women, Spring 1985 issue of Connexions: an International Womcn’s Quarterly. Articles
drawn from many different regions examine issues and projects in alternative women'’s media. Available
‘rom: Connexions, Peoples Translation Service, 4228 Telegraph Ave., Oakland, CA, 94609, U.S.A.
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otrengthening Grassroots
‘Solidarity: An Informal

Linzi Manicom,
Women’s Program

ow to build and strengthen

international solidarity

between women at the
grassroots level? About 20 of us
came together on the last
morning of the seminar to discuss
this question.

Our first task was to clarify
our political orientation with
regard to the question. So the

" group collectively formulated the
following principles: firstly, " We
share a commitment {0 practical
action against any systems that
exploit women and their commun-
ities," and secondly, " We share a
political commitment to working
with grassroots women and link-
ing with "grassroots" movements
around the world."

As a goal of the workshop,
and as a longer term objective,
we agreed "We need to work
toward a common analysis of thc
link between the daily experi-
ences of women and the inter-
national structures of oppression."
We also shared the assumption
that international solidarity
should be a daily dimension of
nur work.

ERIC2

Workshop

Laying out our political
perspective was important. Put-
ting it into practice is, we all
agreed, far more challenging and
complex. Just how do we main-
tain a solidarity perspective in
our everyday practice--whether
education work or organizing?
How can we make the links
between women's daily lives and
their experience of oppression--in
very different sets of circum-
stances? There are no simple
answers to such questions--and
certainly none that are
universally applicable. The dif-
ferent directions which the
discussion took seemed to indi-
cate that the challenge of devel-
oping international grassroots
solidarity needs to be taken up
on a number of fronts.

A major topic of discussion
was the sharing of information,
for this is of course the basis
for solidarity. We need to share
information about the struggles
and conditions of women in dif-
ferent parts of the world. And,
we need to expose the exploita-
tive links between industrial and
Third World countries.

Some participants felt that
it is not so much the production
of information that is the weuak
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link, for there is in fact of lot

of information available. The
problem lies more in the failure
to distribute such information to
grassroots women's groups. We
need therefore to aim at building
a communication infrastructure
that is more effective in reaching
local womer’s groups. The means
and resources to do this are not
readily available and will have to
be found. But there are existing
regional and international net-
works and informational vehicles,
and we should work to make
much better use of these.

This raised the question of
how we use the information. We
have to find more effective ways
of ensuring that the information
is effectively communicated and
creatively interpreted to form a
basis for mobilization. That
means giving more thought to
developing apprepriate forms of
information and communication
for different constituencies. We
need to explore innovative ways
of presenting information and
discussing the issues relating to
women in other situations and
struggles.

_ In the second half of the
workshop the discussion shifted
from information exchange and
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use to the question of how to
make links between women’s
struggles at grassroots levels.

All participants agreed that
if we are going to develop inter-
national links we have to learn
to be very sensitive to the dif-
ferent cultural and political con-
texts of womens' struggles. We
have to avoid making assumptions
about the political meaning of
issues and aspects of culture that
we encounter in other countries.
Rather, if we explore the dif-
ferent social meanings and the
ways issues are taken up in vari-
ous places we can come to
understand more about women’s
struggles globally, including our
own. One example is the ques-
tion of violence. In some
countries domestic violence is the
major focus of women’s organiz-
ing, while in other contexts
women are adopting what might
be seen as a "violent" strategy of
armed struggle, for national
liberation.

There is, it was agreed, a
need for a clearer theoretical
understanding of the international
connections between women. But
in making grassroots links among
women, the more meaningful
point of departure is a focus on
the immediate conditions of
women's lives. What are the
day-to-day issues confronting
women in the popular classes in
other countries? How do these
compare with the problems faced
by women in our own situations?
On this basis we can begin to
see that oppression is the
common theme that connects
women in different parts of the
world, and explore the different
forms it takes. Starting from
the immediate issues and estab-
lishing the points of identifica-
tion, we can start to look at the
different (and similar) sources of
oppression, moving from local
social structures to embrace an
understanding of imperialism and
international capitalism. One of
the group members described the

work that she had been involved
in, showing the ease with which
women on welfare in Canada
could relate to the issues that
women in South Africa and in
Nicaragua are confronting--issues
such as providing food for child-
ren and organizing shelter.

The discussion then returned
to the experience of the seminar.
International gatherings that
allow for real personal contact
and exposure were seen as -
important means of developing
solidarity. We concluded with a
number of proposals for strength-
ening future meetings: When
women attend international con-
ferences, provision should be
made for them to meet with local
grassroots women's groups for
discussions and sharing. In order
to ensure that skills of inter-
national communication and the
benefits of exposure can be
shared, we suggested that two
women from each group/
movement/region should be sent
to international conferences,
women with differing levels of
experience, or one activist/one
worker.

The groups felt that
international women's events
should be organized so that it is
possible for grassroots women to
participate. This means taking
account of family responsibilities
and communication and language,
as well as perhaps compensating
for wages lost during time away
from work. It also means that
more conscious use needs to be
made of popular education
techniques to break through the
barriers of language. Finally, we
suggested that in the planning of
events efforts must be made to
reach out to new organizations
and new women. @
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Looking Back on the Seminar

Pat Keel

National Institutc of Adult
Continuing Education, United
Kingdom

canning the participants list

and smiling over photo-

graphs, I am struck again
by the wonderful opportunity we
all had to come together from so
many different countries to share
our experiences and perspectives.
In the midst of those days it was
not easy to keep track of all
that was being shared among us.
Now, in retrospect, I see a little
more clearly the larger meanings
the seminar had for me.

Most significant vas the
persistent gap between perspec-
tives cmcrgmg from the so-called
"developing" countries, and those
from the "developed” world. It

‘seemed to me that in the latter,
vision focuses mainly on "femin-
ist" issues--the fight for equal
pay and status, and against
sexism in language and culture--
and of course the role of
women's education in these
issues. The messages from the
other countries indicated that
their focus was substantially
different.

Women from countries in
Africa, Asia and Latin America
were saying something like this:
"Look sisters, if that is what
feminism is about, we cannot
identify with it, while we have
more pressing issues on our
agendas." Those pressing issues
include poverty (to a degree
often incomprehensible in better-
off countries), military conflict
(again something largely outside
the experience of first world

O omen), and economic and politi-
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cal domination, (most often by
the first world).

In the face of such issues
of primary national concern, in
which women struggle alongside
men, it can be difficult for
women to have the time,
strength, or even the rationale to
turn attention towards "feminist"
issues, especially if they face the
danger of alienating men.

It is excellent that we had
the opportunity to come together
to share what we have in
common as women, but it’s that
gap in our experience, our
differences, that it is most vital
to recognize and o honestly
come to terms with among our-
selves, particularly if we want to
work for international solidarity
among women. The largest chal-
lenge in this sense lies with
women in domina::t countries.
They may need tr: iook beyond
their feminist agendas, and
project into the everyday lives of
women who make up by far the
greater part of the globe, and
indeed to take up their struggles.
It is unrealistic to stand by
waiting and hoping for those
women to "catch up"” with "real”
fesninist issues.

Those of us in dominar.t
nations must begin to recogrize
the extent to which we partici-
pate in an unjust global power
structure and how we collude in
perpetuating the struggles present
in less powerful countries, bear-
ing in mind that degrees of non-
action equate with degrees of
collusion. A close-at-hand
indicator might be had from
looking at the relative status of
minority ethnic groups within our
own societies.

We need to widen our

agendas for feminism to include a
genuine struggle to alleviate all
the oppression facing women
globally, beginning with those we
ourselves participate in exerting.

In contemplating "what
next?”, it seems that any future
seminar or conference needs to
use as 4 starting point the above
implications brought out in the
Montreal seminar. We should
come together again, not to
explain repeatedly our varying
experiences and perspectives, but
to move forward to work out
realistic strategies for dealing
with root causc ; of women’s
oppression. It is significant that
some 60 percent of the women at
the Montreal seminar were from
"developed” countries (about 50
percent from North America
alone). We had the opportunity
to hear what women from many
other parts of the world had to
tell us. The onus is upon us to
listen and act with genuine soli-
darity, and as educators we must
work out together what these
messages mean for both our
professional and our personal
lives. m

NIACE

19B De Montfor: St.
Leicester LEI 7GE
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Women in the Third World: A
Directory of Resources
edited by Thomas P. Fenton &
Mary J. Heffron, Orbis Books,
1987, 141pp.

Annotated listings of resources
on women’s struggles in the
Third World. Organized
according to classifications--
organizations, books,
periodicals, pamphlets and
articles, and audiovisuals.
Cost: US$9.95

Available from: Orbis Books,
Mgryknoll, New York 10545,
USA.
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It’s Our Move New: A
Community Action Guide to
the United Nations Forward-
Looking Strategies for the
Advancement of Women
International Women's Tribune
Centre, 1987, 120pp.
Designed to help women’s
groups better understand and
use the Nairobi Forward-
Looking Strategies for the
Advancement of Women. A
basis for campaigns and
strategies.

Cost; free to womer and
women’s groups in the Third
World, or for US$6.00
Available from: IWTC, 777
United Nations Plaza, New
York, N.Y. 10017, USA.
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Creating Alternatives: Women
and Work

Society for Participatory
Research in Asia, 1987, 24pp.
Report of a workshop
convened in Bangladesh during
December 1986 to evaluate
Oxfam America supported
women's projects in India and
Bangladesh. Projects are
described briefly and the
analysis and collective
reflections of workshop
participants are provided.
Available from: PRIA, 45
Sainik Farm, Khanpur, New
Delhi 110052, INDIA.
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“TCREANING ALTERN ATIVES
MOMEN ANDWORK

Series: Women’s Participation
in Developinent, Didactic
Bulletins 1-3
UNICEF and the Society for
Participatory Research in Asia,
27pp. each,
Each booklet addresses a
different theme including: how
to organize women'’s groups,
how to communicate
effectively with grassroots
womer: and how to conduct
participatory research among
women.
Available from: PRIA, 45
Sainik Farm, Khanpur, N¢

o Delhi 110062, INDIA.
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An Evaluation Guide For
Women’s Groups

Women's Research Centre,
1986, 72pp.

An alternative approach to
evaluation. This "participant
focussed" process makes it
possible for women’s groups to
face evaluation with more
knowledge, more confidence,
and with a better chance of
oeing respected participants in
the evaluation process.

Cost: Cdn$4.20 women's
groups; Cdn$7.00 others.
Available from: WRC, 1666
West Broadway, Vancouver,
B.C.,, V6] 1X6, CANADA.

ACTION RESEARCH
FOR WOMENS GROUPS

Wwnen o Rewrarch Conome

Doing Participatory Research:
A Feminist Approach

by Pat Maguire, 1987, 30° -p.
Provides an introduction tc

and critique of participatory
research from a feminist
perspective. Uses a
participatory research project
with battered women in New
Mexico as a case study.

Cost: US$8.80

Available from: Center for
International Education, Hills
House South, University of
Massachusetts, Amherst, Mass.
01003, U.S.A.

Action Research For Women'’s
: Groups Bonec
! |AN Ygggne%s Research Centre, PARTICIPATORY
:  |EVALUATION A series gg six papers RESEARON
' |GUIDE outlining 211 stages of the
= research process from the
' FOR WOMEN'S GROUPS decision to do research to
; final report writing and the
: use of research results. Cost:
5 Cdn$2.70 women's groups;
: Cdn$4.50 others.
Available from: WRC, 1666
: West Broadway, Vancouver,
1| Women's Resaarch Cantre B.C,, V6] 1X6, CANADA.
Women’s Kit
Participatory Research Group, free to Third World women's
1987. and popular education groups.
For use in English as a Available from: PRG, 309-229
Sccond Language and literacy College St., Toronto, Ontario,

classes. Nine booklets
describe miany everyday issues
in women'’s lives and provide
stimulating material based on
popular education materials
from women’s groups in the
Third World. Cost: Individuals
Cdn$25, Institutions Cdn$40
(plus postage and handling),

IC 36

MST 1R4, CANADA.
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Voices Rising is the central network-
ing tool of the ICAE Women's Program,
and aims to: promote the sharing of ex-
periences, provide a forum for discussion
and debate of key issues for women, share
inform:ation on useful resources, and foster
the development of a feminist practice in
popular education which makes connec-
tions between broad social struggles and
the personal issues and oppression women
face daily.

We welcome letters or short articles
on your work and experiences. Through
your contributions and involvement we can-
deepen our understanding and develop
more effective strategies for action.

The ICAE Women's Program links
educators and organizers in different
regions of the world who are working to
develop education as a tool for social
change and the empowerment of women.

The International Council for Adult
Education (ICAE) is an international non-
governmental organization with national
member associations in over 90 countries,
and networks in a variety of areas, includ-
ing: peace, literacy, community health and
popular education, workers’ education, and
participatory research, as well as the
Women's Program. All networics are
decentralized and coordinated by in-

dividuals and groups in different regions of
the world.

The Women's Program is coordinated
from Canada by the Participatory Research
Group (PRG) working in collaboration
with key contacts from various regions.
PRG is a popular education and research
collective. At present we are working
primarily around Native Canadian and
women's issues. PRG is also active in an
intemnational participatory research and
popular education network.

The following agencies have provided
ongoing financial support to the Women's
Program: CIDA; SIDA; NOVIB; and
FINNEDA.
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The articles in this issue of Voices Rising
are linked by a common thread of concern
with educational and organizational methodol-
ogy. This isa broad theme, but one richly il-
lustrated by the experiences of women
«ucators whose accounts we've gathered
here. The different political and social con-
texts in which they are working raise a variety
of questions and challenges for the develop-
ment of appropriate educational approaches.
Yet there is also a surprising similarity in the
kinds of issues they are grappling with and the
lessons they have leamed.

The growing body of experience and
methodology being generated by women ac-
tivists and popular educators all over the globe
confirms that education for women (or for
anyone for that matter) is not an abstract
process. It is one that reaches to the very roots
of women's lives. Education cannot be
separated from the question of how women
survive, how they organize their lives and take
care of their families. Any attempt to develop
education programs with and for women must
thercfore address the issucs of women's

everyday lives--the production of food or com-

modities for income, and the building of com-
munication skills for the assertion of practical
demands. A number of the articles in this
issue show how responding to women's basic
concerns was essential to the process of or-
ganizing.

The two lead articles--interviews with
women from the Gregoria Apaza Centre in
Bolivia and the Goodwill Literacy Program in
inner-city Scattle in the United States--trace
the problems that were encountered in the
process of developing their respective educa-
tion programs. They share with us the lessons
and insights nf their expericnce.

Editorial

The interview with Maria Rence
Bejarano from the Gregoria Apaza Centre res-
tates m~ny of the issues addressed in the last
isssue of Voices Rising--the difficulty of the
transition from a small, mutually-supportive
working group to a larger more structured or-
ganization with a division of responsibility
and labour. The challenge is to grow, but
without losing mutual support and caring
amongst workers, democratic participation in
decision-making and coherence of the
program. The Gregoria Apaza expericnce also
reinforces the necessity of developing practi-
cally useful skills as an integral component of
any program with women. The value of learn-
ing to rcad and write or to understand social
relations is undercut if women are not able to
survive.

One important theme in the discussion
with Mallory Clarke concerns the training of
literacy tutors. Inan urban US context, volun-
teer tutors are generally white and middle
class, while learners come mainly from the
black working class. The challenge here is to
push the tutors to examine their own attitudes
around race and class. Otherwise, we will find
the learning situation reproducing the very
rclations of social subordination which the
literacy program is aimed at redressing.
Mallory's postcript to the interview adds a
new dimension. With the hindsight of several
months she acknowlcdges that the program
did not adequately recognise the creativity and
capacity of the tutors themselves to learn
through the process of tcaching.

Participatory rescarch (PR) as a
methodological approach to working with
women is also explored in this Voices Rising.
A rcport from the Women'’s Studies and
Resource Centre in the Philippines describes
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Editorial

the effectiveness of a participatory inves-
tigation of grassroots wemen's social
conditions. It provided the basic informa-
tion for planning an education program,
and developed skills amongst the par-
ticipants in mathematics, communica-
tion, evaluation and confidence. Atthe

. same time it deepened knowledge and
consciousness about the political and so-
cial context. Another ariiclc, a review of
Pat McGuire’s boo’. on feminism and
participatory research, reinforces the
value of PR as an educational practice
with women.

The use of women’s life-stories as
an cducational tool appears in several of
the a ticles. In the literacy work that
Mallory describes, the stories of leamers
arc recorded and then used as reading
and discussion material. A similar
process is employed by the Gregoria
Apaza Centre in radio programs and
booklets based on the testimonies of in-
digenous women who have migrated to
the cities of Bolivia. The review of
Straight Stitching describes a play based
on the lives of women garment workers
in Toronto. Life histories
were central to a number
of the workshops in the
Caribbean women’s semi-
nar, "Making History
Making Change," written
up in the latest issuc of
Woman Speak. This is
obviously an important
and cffective educational
approach to women’s
leaming,.

The social divisions
of race and ethnicity arc a
pervasive and persistent
theme in many of the ar-
ticles, for instance those
on cducational work with
indigenous
women in
Bolivia, "il-
literate" blacks
in urban United
States, Carib-
bean working
women and im-
migrant garment
workers in

Canada. Althougk not discussed
directly and comprehensively here, these
examples show just how profoundly race
and ethnic divisions intertwine with class
to structure the possibilities for women'’s
lives all over the world. As educators
we are constantly challenged to find
ways of deepening our understanding of
this issue and improving the effective-
ness of our practice in addressing it.
Both of the two main articles are
based or interviews we conducted at the
Montreal scminar. We're pleased to be
still reaping the benefits of that face-to-
face contact with those who attended,
sharing their experiences and the value
of the lessons they have learned. We
hope this will prompt some of you to
wrile about your prograrns, telling us
why you came to organize in a particular
way, and how you ar¢ managing the is-
sues and contradictions in your work.[]

International
Literacy Year

] 990 has been proclaimed "Inter-

national Litcracy Ycar" by the United
Nations. In responsec the ICAE has in-
itiatcd an international task force on
literacy to involve non-governmental or-
ganizations and grassroots literacy
workers in building the momentum for
1990 as a "people s year."

Women have a central contribu-
tion to make to International Literacy
Year. The Women's Program is plan-
ning to publish a Special Issue of Voices
Rising on literacy in October/November
1989 to bring to the ICAE World As-
sembly in January 1990. The theme of
the world meeting of adult educators is
“Literacy, Popular Education and
Democracy."

What are the issucs concerning
women in literacy in your region? What
is a feminist perspective on literacy?
Doges literacy open more doors for men
than for women in our societies--and
why? How can literacy programs be
made more responsive to women'’s lives
and needs? What are the issues and
plans that we, as women, would like In-
ternational Literacy Year to take up? Let
us know your ideas. [

AR
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Update
on the
women’s
Program

The last few months have been a busy
and productive time for the Women's
Program. There’s lots to keep us oc-
cupied with our regular work of keeping
up with correspondence, moving forward
with different projects and raising
enough funds to keep going--made more
difficult by what seems to be a shift
away from support to intemational
women's networks now that the UN

Decade is over. We have also been work-

ing on preparations for a small meeting
of women and groups in our network
from Latin America, Africa, North
America, Europe, Asia and the Middle
East. The meeting was organized jointly
with the Women's Network of the Latin
American Council for Adult Education,
and took place in October in Quito,
Ecuador. Besides learning about
popular education and women'’s organiz-
ing in Ecuador, we focussed on setting
priorities for the Women’s Program,
through to the next ICAE General As-
sembly in January 1990 in Thailand.

The next issue of Voices Rising
will highlight the different questions
raised in Quito. We discussed women’s
leadership in adult education at local, na-
tional and international levels, and the
role of networking programs in cupport-
ing women's efforts in leadership and or-
ganizational Jevelopment. But for this
edition we wanted to share briefly some
of the outcomes of the meeting:

Clearer Accountability of
the Program to its  Primary
Constituency

The Women’s Program has grown
rapidly in the last few years, and we real-
ized that it’s now essential to consolidate
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our mandate as an intermational network
of grassroots educators and groups, and
ensure the active involvement of this con-
stituency in the ieadership and work of
the Program. The participants at the
Quito meeting stressed that the
Program's agenda must be more clearly
linked to the concerns and priorities iden-
tificd by groups with a firm and active
local base in the different regions. As
one step in this process, ws are undertak-
ing an organizational review to clarify
the Program's decision-making process,
and accountability to our constituency
and to the International Council for
Adult Education. In the interim we have
established an advisory committee of our
key regional contacts.

Advocaucy--Promoting the
Role of Women in the ICAE

Participants felt strongly that the
ICAE must take measures to increase the
representation of woraen in its structures
and ensure that gender issues are high-
lighied in all program areas. A recom-
mendation from the Quito meeting
requests that the ICAE Executive estab-
lish an international Task Force to
develop a Women’s Action Plan, with
one concrete goal being a significant in-
crease in the percentage of women on the
ICAE Executive starting with the 1990
election. While this must be done in
close collaboration with the Women'’s
Program, the participants stressed that
the commitment and action be based in
the Executive committee.

Emerging Theme Issues

During our time together we
focused on two important challenges
facing grassroots groups: a) leadership
development in the context of building
democratic organizations; and b) trends
and concems related to funding for
women'’s groups and education. Par-
ticipants felt that the Women’s Program
should play a role in facilitating discus-
sion and action on these issues, and we
established a working committee to con-
centrate on this. A first step will be the
production and distribution of a case

study from Jamaica documenting the ex-
periences of the Sistren Theatre Collec-
tive as they have dealt with the
contradictions and challenges of working
as an independent women’s collective.

Solidarity Action for Women

Participants agreed that more con-
sistent and coordinated action was re-
quired to bring to life the ongoing
priority of "solidarity” within the
Program’s mandate. In the short-term
the Women’s Program will promote
specific support and actions for Women
in Prisons. You'll find a first leaflet on
the situation of women in prison in Souih
Africa included in this Voices Rising.
Starting next issue, we'll include a
regular page where we can share informa-
tion and make calls for action in support
of women popular educators who have
faced repression for their efforts at or-
ganizing on behalf of women for
democracy, peace and justice.

Strengthening Regional Net-
works and Links between
Regions

Besides endorsement of the next
stages of work for the Women'’s
Program, our time together in Quito also
allowed participants the time to clarify
regional plans, and begin to discuss pos-
sible joint projects between the different
regional networks. While each region is
anxious to strengthen its contacts with
grassroots educators, the meeting noted
that links to progressive popula: educa-
tion in North America and Europe con-
tinue to be one of our weakest links.
What more can we do to more effective-
ly involve grassroots women's groups in
the "North" in the network?

The meeting was a landmark for
the Women’s Program, and it will no
doubt take us some time to sort through
all the different implications. The next
Voices Rising will explore the issues
more thoroughly. In the meantime, we
would really welcome your input into
this process. Write us with your ideas,
responses and questions. (]
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Issues in Literacy in
the Urban U.S.

An Interview With Mallory Clarke

Mallory Clarke works for the Goodwill Literacy Project in central Seattle,
on the West Coast of the United States. The Goodwiil Literacy Project is
aimed at learners who read at or up to the equivalent of a grade four level. The
main form of tutoring is on a one-to-one basis using volunteers. The project is
also developing a small group format for future literacy teaching, for which
Mallory was specifically hired. There are about 60 students and a small over-
extended staff of four who concentrate on different aspects of the program’s

coordination.

During the seminar on The Feminist Challenge to Popular Education in
Montreal last year, Jenny Horsman for Voices Rising asked Mallory about
her work with the Goodwill Literacy Project.

Who are the students in the program?

Our students are primarily the lower
strata of the working class. I think they
are three-quarters black, and about half
of them are unemployed--which is
surprising to me, that that many have
jobs. But then the kinds of jobs they
have are car-washers, baggers in grocery
stores, waiters, waitresses, that sort of
thing, We have some semi-street people
in the program. There are a few more
men than women. None of them read
above a grade four level, There are a
few people who never went to school at
all. Most of the others dropped out in
elementary school in order to work or be-
cause of family problems.

The project is not supposed to be
taking developmentally-disabled or
severely language-disabled people, but
there really isn’t another place for them
to go. So far we have only been able to
say no to people who are non-readers be-
cause they are recovering from strokes
for example. We're also not supposed to
be taking English as a Second Language
(ESL) students, unless they communicate
fairly well in the English language, be-

cause we haven't trained our tutors in
this. But we do, we can't say no.

So we are talking about people
who really have a hard time speaking up,
people who have very low self-
confidence, a self-image that is very
restricted. We arc al~-. talking about
worldly wise, dedicated hard workers.

Could you describe the learners’ com-
munity a little?

Secattle is interesting in that we don't
have the sort of centre ghetto that other
cities our size have. Prior to the Second
World War, the black community in the
city was highly integrated into the life of
the town, The newspaper was owned by

a black man--not the black newspaper,
but the newspaper. The black com-
munity at that time was mostly middle
class; the neighbourhoods were in-
tegrated even though there was a lot of
violence against people who moved into
the richer neighbourhoods. It's not as if
there was no racism, it’s just that it had a
different quality than it had in other
cities.

Then after the war there was a
larger influx of working-class black
people, for example a lot of single
women who worked as domestics. The
relations between whites and blacks be-
came economically more like they are in
other cities.

The black folks in our community
tend to be morc homogenous than in
other communitics, and tend to have a bit
more of the resources that are not avail-
able in other cities. For example, we
don't have giant areas of tenement build-
ings, even though there are certainly
areas of town where the housing is very
run down, very poor and where it's
primarily black, although there are other
minorities and poor whites as well.

Who ure the tutors in the program?

The tutors are mostly white, and, as in
most mainstream literacy programs, are
middle class, But at the same time, we
don’t want to fall into the pattern of fair-
ly wealthy, older white ladies helping out

the poor.
How do you select your tutors?
We do a lot of screening and the screen-

ing process for tutors very carefully ad-
dresses the issues of race and ciass. The

Jorge O.Guastavino
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first layer of screening the potential
tutors do on their own. We bzing them to
an orientation. We tell them about our
program and its history, and using actual
examples, we have a discussion about
what paternalism is and about the times
that all of us have participated in that.

We also have a discussion of an ar-
ticle we send out before the orientation.
We choose a subject that can give people
a chance to talk about the relationship be-
tween literacy and poverty. We always
get people who say, "I just can’t imagine
what it's like not to be able to read.”
We'd like to say, "If you can’t imagine
it, go home, we're not interested in you."
But this type of reaction is so universal
that if we were to do that we would have
absolutely no tutors. So we say, "Well,
imagine it, figure it out, because this is
something you need to do in order to be
areasonable tutor.” We give thema
chance to tatk about the relationship be-
tween poverty and illiteracy. We inter-
view each potential tutor individually. If
they don't see that there is a dual relation-
ship, that it is not illiteracy that causes
poverty, that illiteracy and poverty are
not merely a cycle that one can break out
of; if they persist in thinking illiteracy
and poverty are individual problems, and
don’t demonstrate any capacity for
seeing the issue more broadly, then we
tell them about other programs that will
be more appropriate for them. If we
don’t think they should be in contact
with a non-reader, we tell them so. We
say, "We think you should leam to play
the piano." Or, "How would you like to
stuff envelopes for us so that our student
volunteers can do something more in-
tegral to the program."

So we end up with a group of
volunteers who have a political orienta-
tion or the potential for a political orienta-
tion. They are required to attend a
workshop for about fifteen hours. It's
not like we tell them exactly what we
want them to think when they get out.
We treat the tutors the same way we treat
the students--they get to develop some of
this on their own. But we do have
criteria for them that we don't for the stu-
dents. We think that there are certain
things that they have to have absorbed in
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order to be a tutor. After all, we are pusis-
ing the tutors on the students. We want
to have some control over that.

One : €the things we talk about ex-
plicitly in the orientation and in the
workshop is the question of race, how
that's related to poverty, and how, there-
fore, it's related to literacy. Also we've
done a fairly good screening so that we

don’t usually have to deal with the issue
of racism in terms of mistakes tutors
have made, at least that we know of.
That's one of the things that scares us
about tutoring. We have a good sense of
what goes on in the tutoring sessions,
and we get the summation of the tutors
and the students. But because of the
kind of people the students are, they are
not likely to sit down and talk to black
folks, let alone me for example, about
the racism of the tutors. But our best
guess is that it's not 2 major problem.

One of the most exciting aspects
of the program is the transformation that
happens to the volunteers in their contact
with the students. The kind of transfor-
mation that happens with their ideas is
very exciting. The bond that grows up
between the two, the kind of reaching
across gaps of race and of class mostly,
it's so genuinely human, it’s so politiciz-
ing to the tutors. We still think that this
is very valuable.

What educational approach do you try
to develop for the tutors?

Well, besides the overall orientation to
what literacy is in our society, and what
itis not (eg. literacy does not lead to
employment), we give them a series of
teaching methods that are all useful and
stem from the idea of language ex-
perience. This is the closest thing to a
student-centred learning approach that
we can get to in a one-to-one situation--
given that we don’t have total control
over what the tutors are actually going to
be saying. We encourage the tutors to
have the bulk of the written materials in
the student’s own language in the begin-
ning stages.

There are a whole lot of methods
you can use to teach the skills of reading
and comprehension. Understanding what
is read, evaluating what is read, being
angry at what is read, etc. We think that
the methodology is the weakest link in
our tutor-training right now. Part of itis
that we are dealing with volunteer tutors
rather than with staff. But we also don’t
feel that the comprehension part of our
training has enough meat in it. The
tutors are not really grasping the oppor-
tunities for teaching literacy creatively.

This was brought home tc me by
the following incident. One of the tutors
came to me and said, "I'm not sure if I
want to continue to tutor; my student
isn't leamning. We have been drilling the
rules of reading for a year, and he hasn't
learned anything yet." 1immediately
called up the student. We had a long
talk, and it actually wasn't as bad as the
tutor had described. The student had en-
joyed some of the things that they had
done, and they had in fact done more
than just dzill in rules.

But it turned out that this
gentleman was an incredible story teller,
an artist. He has an amazing history of
being educated in rural Alabama ' chools.
And after hearing that story I caught his
tutor in the hall and said: "Get this guy's
story down on paper!" She did, and we
were then able to use it as a way to get
the tutors to go more deeply into lan-
guage experience techniques. This guy’s
story about his school and his blind
teachers, his wood stove and his having
to go fetch lunch for the principal during
the lunch break--all of those things were
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so vividly expressed that it really moved
a lot of tutors iniio using the language cx-
perience tec'inique. W2 said, here is this
story, we want you ¢ participate in the
creation of a book. \ve need &2 lan-
guage experience stories from your stu-
dents too.

How do you assess the tutors?

This is one of the major differeices be-
tween us and the mainstream programs,
structurally. The tutoring pairs work in
the Centre. This means also that we are
in constant contact with the students.

We are always able to catch them in the
halls and say, "So, how’s it going? What
does it feel like? How's your tutor?"

After every 50 hours of tutoring
time the students come in for an assess-
ment. We see this as a test of their tutor
and of us rather than a test of the stu-
dents. And it’s very exciting--because
it’s also a time to evaluate. A student
will say, "These are the things that we do
that I like, These are the things that we
do that I don't like. These are the things
that I've learned.”

We’re very interested in account-
ability. A lot of the mainstream
programs that do one-to-oné tutoring are
so fearful of saying anything negative to
their tutors that they do not find out if
anybody's learning anything. And of
course there are different criteria for
leaming "anything.” What is "any-
thing"? Rather than changing grade
levels, our biggest concern is that the
goals the students set are being met.
That's what the assessmer.ts are based
on. We check on the short-term goals:
“You said you were interested in getting
adriver's license, do you still want that?"
And, "Are you ma ing progress toward
that? Or do you have it?" We also
check on the long-term goals: "You want
to be able to read to your children. Do
you feel that you've made any gains on
that?

The test we give is one that invol-
ves recognizing words out of context to
help us get an idea of grade levels.

There is also a comprehension test which
is more of a conversation starter than a
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test. But it does give us some indication
of comprehension and reading. That
way we can get a sense of the things that
the tutors are doing and whether they
bear any relationship to gaining literacy
skills.

Accountability is something most
literacy programs do not want to deal
with. But, we think it’s a disservice to
the student not to ask whether the
methods that we are using actually in-
crease literacy skills. We see literacy stu-
dents in other programs go for years
without ever gaining any literacy skills.

We find that there is never any
grade level change in the first 50 hour as-
sessment we do. We don’t expect it.

The national figure is one grade for

every 100 hours, but we're not going to
judge anyone by that. We do see that in
almost every case the students are very
pleased with the program, because of the
amount of self-confidence
they have gained. They
feel more prepared to
tackle the problems in
their lives, problems they
can't solve with their
literacy skills but which

they can solve with other kinds of skills,
They seem to be better able to access
those capacities in themselves, even after
50 hours of contact with the program.

How do you see the program develop-
ing?

We want to increase the amount of time
that the students can participate in the
program. We're looking at two ways of
doing that. One is that we've got a mar-
velous grant for students to set up a com-
puter centre. The students have been
asking for this. Hopefully within the
next couple of weeks we'll actually have
the computers in place and begin to find
public domain learning programs for our
students so that outside of their tutor ses-
sions they can come in and spend time
using the computers. That also makes
them computer literate.




L I T

We'd like to develop a taped book
library. Our tutors will never be able to
give up more than the four hours we re-
quire, but with taped books students can
practice reading along with the written
text for as long as they wish.

Another aspect of the project that
we’d like to improve is the suitability
and relevance of materials to the lives of
the learners. We make sure that the
materials that are available are multi-ra-
cial with a heavy emphasis on the black
community. We have a section in our
library solely on black history, another
section on blark literature and poetry,
even though that’s not the only place
you'll find stories about black people.
We're hoping to get some materials from
South Africa. Even though the language
is very different, it's at a reading level
that I think would still be accessible. I
think we could get over the vocabulary
differences.

But we don’t have the same sort of
materials for Native Americans, or for
Asians. Nor do we have enough
materials on women. We have searched
and searched. We have a whole series of
books written beiween levels one and
four about the lives of women. Some of
them are really great, some of them are
medium. Our major complaint is that so
much of the material ends well. And that
just doesn’t represent reality. I'd rather
have them not end and then have the
tutors and the students discuss it.

But of all the improvements we
want to make, our major concern for the
next year will be developing small group
classes. We hope to make group teach-
ing the focus of the program without
losing the wonderful one-to-one tutoring
pairs.

How is the program addressing the
concern about women? Have you
considered having separate women’s
groups?

We had thought that one of the first
groups would be an all-woman group,
but we face logistical problems. We're
going to have to group students in terms
of skill level, and at present it is not
feasible to separate by gender as well, If

we had a pool of 100 students we probab-
ly could find enough women for a
separate group. But the students don’t
come to us like that, they come two or
three a week.

All of the people that work in the
program, except the receptionist, are
women and we all come from a back-
ground of identifying women’s issues
separately from other issues. So that's
our perspective, but because anti-racism
is such a clear focus among all four of us
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as well, it hasn’t been our number one
priority to scparatc women out. And
women have not asked to be separated
out. We clearly have a concerned focus:
we will make sure to the best of our
ability, to the best of the world’s ability,
to provide materials about women and
and will group women as they ask us to.
The black women in the program, the
tutors, students, and staff, are going to
have a poetry reading evening together.
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What are the key issues you woirry
about?

The first response, not from me but from
the rest of the group, is the question of
political ac..on as it’s associated with
literacy. The workers in the project
corne out of the Paolo Freire tradition,
not necessarily in our lives but in our
study. For the others the program repre-
sents the need to be involved in com-
munity activity and community action.
They would identify the problem as the
fact that this community action is not
happening. I'm sure this is a concern of
literacy programs all over the developed
world.

I personatly don't feel that the ab-
sence of community action is a problem.
We are not in a revolutionary period.
The times that the literacy programs are
d=eply involved in social or political
movements are times when there is
society-wide upheaval. Literacy
programs do not create social move-
ments. Literacy programs can be at-
tached to social upheaval... as it arises
unevenly in society. In our particular
city we don't have that sort of grassroots
movement going on, partly because of
the kind of city that this is. The social
movement we do have has to do with the
electoral campaign around Jesse Jackson
and thc Rainbow Coalition, and off and
on with the solidarity movement, with
Nicaragua and against apartheid. Gur
students though are not involved in
these. Were they to have their own
movement it would be about different
things. They are very interested in anti-
apartheid, in Nicaragua, and in a whole
host of issues. Their experience exposes
the lics for them- they don’t have wool
over their eyes--so with any of those is-
sues that you might raise, they are very
reccptive and very interested and ask
very intelligent questions. But it doesn’t
mean that thzy are going to put their
lives into those movements. They're
going to go home and take care of the
kids. And they're going to continue lock-
ing for jobs. They're going to continue
battling welfare. There may be a time
when these very same people are in-
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volved in social issues, but the issues
will be different than they are now.

But I don't see the lack of com-
munity action as such a problem. 1
mean, I'm involved in literacy work be-
cause I love reading and I love to watch
people leam, not because 1 think that at
this point in time it’s a key to social
revolution. For that I'm invelved in the
solidarity movement. I'm actually very
happy with literacy work. The program |
work in is calm, constructive, progres-
sive, supportive. The students love the
program; the tutors love the program.
Though of course there ar¢: too many
things to do.

POSTSCRIPT: We recently received a
letter from Mallory:

Thanks for sending me a copy of the in-
terview Jenny and I recorded last Oc-
tober. Rereading it was very instructive.
¥ can see how verv far we've come ina
yez:. Forexample. the group classes are
firmly in piace with sive scheduled to
start (o~ restart) the last week in Septem-
ber. They've so upped the level of com-
munity spirit, student involvement. and
general excitcment, we can't imagine the
school without them. The computer
centre has two Apples and a Macintosh,
plus a great library of review programs.
Somebody is always in there, laughing or
studiously staring into the screens. We
recently purchased rolling tables so that
the computers can be taken to classes
and the training sessions. The tape
library fills two cardboard boxes and is
still growing. The advisory council has
gained student members and several stu-
dents lead or co-lead sub-committees.

But probably the biggest change is
the most subtle. Reading the interview a
year later, I can detect a heavy mistrust
of volunteers on my part. We knew that
about ourselves and even joked about it
at our own expense. We knew that we
couldn't use a traditional model of tutor
training to produce a team of popular
educators (based on the hope that people
will "get" student empowerment if you
repeat it often enough.) At least we
knew we weren't doing it. Butit took a
year to recognize that mistrust as a flaw
in our theoretical perspective and to
change it. Now our trainings reflect an
increased respect for tutors. The train-
ings I have d=signed since '85 have in-
creasingly given tutors more theory and
general methodology and fewer direc-
tives and workbooks. At least I recog-
nized that volunteers are an intelligent
and creative bunch and are capable of
designing great lessons to fit their par-
ticulas students, if given sufficient infor-
mation.

The changes in the last year show
a qualitative maturation of all of us in the
program. We are moving away from a
somewhat fearful control and toward
more participation and input. We aren’t
doing this for moral reasons but in order
to increase the quantity of creativity that
is brought to bear on literacy leaming
and v increase the level of empower-
me .. How can unempowered tutors em-
power studenis? This sort of change is a
long process, something we have to be
very ihoughtful about. We don’t want to
abandon the tutors to their own devices
nor pretend we have nothing to say about
about teaching or learning. We do want
to bring our prac:ice more in line with
our theory.

So thanks again for the copy of the
interview. It was a great insight.

Sincerely,

Mallory Clarke

Goodwill Literacy Project
1700 S. Lane

Seattle, WA 98144
USA
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An Interview with
Maria Renee Bejarano

M aria Renee Bejarano works
with the Gregoria Apaza
Centre for the Promotion of Women,
in La Paz, Bolivia. During the semi-
iz.i> on "The Feminist Challenge to
AaitEducation” in Montreal last
yesr, Lynda Yanz and Marie Lorenzo
talked to Maria Renee for

Voices Rising.

How did the Gregoria Apaza Centre
begin?

It was formed around 1983 by a group of
three women who were active in one of
the progressive parties. One of their
goals in starting the centre was to have
continuity in their work. This was
during a democratic period in Bolivia
when political work was open, but there
could suddenly be a military takeover
and work would have to be done in a
clandestine way.

This progressive party had a
women's section, women working politi-

cally with women. But there began to be

limitations to women's work in the party.

The women's section was controversial.
The leaders had the traditional left view
of women's role in politics, and didn't
see women'’s organizing as relevent.
What for? They didn’t take women
seriousiy, so women’s struggle within
the party was hard.

This attitude towards women was
another reason for creating the centre,
and the third reason was the crisis in the
party that led to its division into factions.
The women decided to seek political in-
dependence and the Gregoria Apaza
Centre was bon.

Why was it called Gregoria Apaza?

Gregoria Apaza was an Aymara, a
peasant leader, who fought with her
people against the Spanish conquerors.
Before the arrival of the Spanish, Bolivia
was mainly populated by two indigenous
peoples, the Quechuas and the Aymaras.
Most of the political work done by the
three founders of the centre was with
peasant women of Ayiaara origin. So
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the name of Gregoria Apaza meant a Jot
to them and it was a reference point for
their ideniity.

What were the goals of the centre?

To build a non-government organization
working with women, which would
strengthen the women's movement. The
centre was one of the first women's in-
stitutions to define work principles of ad-
dressing the gender issue, the class issue
and the ethnic issue. This was important,
because previous work with women, by
political parties or non-govemnment or-
ganizations, had always been based on
cne of these principles, for instance the
class issue, but without addressing the
gender or the ethnic issue. The Aymara
and Quechua peoples, were seen as
folklore--the little Indian with the llama
(the animal they tend in the mountains)
and the traditional alpaca woolen cloth-
ing. Although you can se¢ Indian
peoples everywhere in the cities, they are
not recognized as cultures that have sur-
vived centuries of colonization, that have
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their own ideology and a particular way
of ordering the world.

What work did the centre do at first?

The beginnings were dedicated to estab-
lishing the group, finding an office and
trying to get funds for an office and for
salaries. The founders thought the centre
could not go ahead on a voluntary basis,
since they had families and they had to
survive. This work took a lot of time.

Then they began literacy projects
with women’s groups. Many women par-
ticipated, because women in Bolivia
have few cpportunities to learn to read
and write, especially in the countryside.
This literacy work helped to strengthen
women'’s groups in the slums.

But the people were very poor and
couldn’t spend all their lives learning
reading and writing, and training. They
needed to take some money home. We
soon realized that we can give
workshops and classes, but how are
people going to survive? So they tried
several cooperative production projects
such as cooking bread and selling it.
After trying many things they formed a
group called "Jams". This was a small
project, they got $1200 in funds so they
bought stoves, pots and Gther things to
make jam, which they put in glasses and
sold. With this money they had a small
income and the group could continue
operating. That was the first project. At

Bolivia, like so many Latin American countries, has a context of political in-
stability and violence. For example, I am 30 years old and I have seldom
seen democracics. I have grown used to living in the midst of war. In 1980,
when I was a leader in the student movement, I was talking in a meeting and a
grenade was thrown into the room. This was during the period when the
Popular Democratic Unity Front {UDP), had won presidential elections which
had been forced on the dictatorship by popular struggle. Then, in order to
prevent the ¢lected president from taking over the government, the military
took power and violent repression ensued. However, two years later, in 1982,
internal and international pressure--the latter mostly due to the military’s invol-
vement in drug trafficking--forced them to allow the UDP to take the govem-
ment.

At that time I shared in the euphoria of the people and the celebrations
in the streets. But hope soon vanished. The UDP government did not respond
to the popular classes who had struggled and shed their blood to put them into
power. The popular struggle then turned against the UDP, new elections were
called within a year, and a centre-right coalition led by a former dictator won.

So, like other parts of Latin America and countries such as the Philip-
pines, imperialism first imposed many years of dictatorship. Now imperialism
allows the form to be democratic, but it is a totally controlled and restricted
democracy.

At the same time, the economic situation has been worsening, there is
more and more unemployment, more and more illiteracy, more and more
poverty. People are desperate. It is a time bomb but no one knows when and
how it is going to explode, and what will be its expression. It is within this
context that we have to develop our work with women.

the beginning it was difficult. They had
to compete with the factories. They had
to make good jam and scll it competitive-
ly in the market, and at the same time
make sure they earned an income that
could support the group. And everything
was done in a very rudimentary, domes-
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tic way. It was so difficult. But the
group continues operating today and the
jam has a market.

How did you start doing other things?

Well, at the beginning we could only get
funds for small projects. Around $1000
for different types of projects, and we
had to really run after the money. We
developed our work, doing workshops
with groups that were already organized
and helping to create new groups. In
order to reach more women we started
using the radio, and making radio
programs directed to women in the
popular sector. Step by step, we began
to gain acceptance, So the groups that
gave us funds saw that our work
produced results, that we were organiz-
ing people, that we were beginning to
develop our base. The centre was one of
the first women’s institutions working
with women in La Paz.
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CENTRU OE PROMOCION DE LA MUJER “GREGORIA APAZA‘

How is the group organized? How do
you work?

At first we were a sort of collective, or
more exactly, a family. There were only
three or four of us working there, all
friends. We shared everything. That
family quickly grew, which brought
respensibilities, jobs and the need for ef-
ficiency. All these things require a dif-
ferent kind of organization, because

many things got mixed up--emotional,
personal relations mixed with work rela-
tions, which resulted in problems.

So, last year, after an evalcation
meeting, we went through a profound
transformation. It arose from asking our-
selves how we could have an organiza-
tior: that was efficient, without losing
what we had achieved in terms of being a
large family. We didn’t want to lose
those warm, personal relations amongst
our members, the friendship and the shar-
ing.

It was a difficult discussion that
hasn't finished yet. We analyzed dif-
ferent options, among them functioning
as acollective. Finally, we decided we
had to institutionalize. So we went back
to the constitution of the Gregoria Apaza
Association and made some changes, and
this is the base on which we now
operate. But we are in a constant process
of analysis and change.

What is the structure of the centre now?

On the one side we have the centre--the
office with eight people working in the
administration and with the groups. On
the other side there is the Association,
where people interested in our way of ap-
proaching work with women can par-
ticipate. The main decisions are made by
the Association’s Assembly, where
everyonc participates, and where the con-
stitution and the annual budget is ap-
proved. The centre's Executive Director
submits a report to the Assembly, which
includes an analysis of the political situa-
tion. This is important because the politi-
cal reality changes so quickly. You
cannot predict anything in political
terms. So we need to be constantly up-
dating our analysis of the political condi-
tions of the country.

Then there is an Executive Coun-
cil, made up of two members of the
centre and two of the Association, This
Executive Council elects the Executive
Director of the Gregoria Apaza Centre.

At the moment the centre has
“teams” in two areas: one is the Produc-
tion and Services Area, which works (o
generate income by producing goods and
providing services. The second is the
Educational Services Area, which
manages a training program, a technical
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school for women, a communication
program and a documentation centre.

How do the area teams operate?

The teams respond to the particular
needs of each area. In the educational
area there are two psycologists, one
sociologist, two sovial communication
experts and one person in charge of or-
ganizing the documentation centre.
There are specific problems that require
specific technical solutions, from design-
ing programs to deciding on group
dynamics and methodologies. Many of
the women we work with den’t know
how to read and write, so we have to use
non-traditional educational techniques.
This is where we use popular education,
and the professional people work in
designing group methods, drama, projec-
tion techniques.

In the production and services area
we have two economists and a promoter-
coordinator. The problem with the
production projects is that they often fail,
like many similar projects in Bolivia and
throughout Latin America. Perhaps be-
cause we are creating group experiences
that are "socialized”, with a different or-
ganization of labour, we think we don’t
have to worry about making economic
sense. For us, these units may be a
means of doing political work, organiz-
ing, or women's training, But they also
have their own objective, which is to
generate income. This is the most impor-
tant thing for the womgn participants. So
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they have to be successful and profitable.

The projects have to be able to compete
in the market.

The role of the economists is there-

fore to design workable projects. Their
work is also important for negotiations
wid our funders, who put a lot of pres-
sure on us. Sometimes they decide that
making piggy banks is the fashion and
they want everyone to make little piggy
banks! Now our economists can do
some market research and decide what is
convenient for us to work on.

How do the differcat teams relate to
eack other?

We close the office and meet for one
week at the end of the year and for
another week at the beginning of the
year. At the end of the year we evaluate

meeting at the beginning of the year is to
plan. We also have bi-monthly meetings
of two representatives from each work
area, to do ongoing planning, coordina-
tion and evaluation.

Do the pcople working in the office
meet as well?

We have informal meetings once a
month. In the office there is an ad-
ministrator and a secretary, the rest of us
work within the two areas, Previously,
we used to meet twice a month, but we
realized that although it was important to
get together during the growing period to
talk about what we were doing, we were
wasting too much time. This is a
problem of always searching for the per-
fect equilibrium--having time for our per-
sonal relationships, but not so much time

There are men working at the Centre.
Why? What are their roles?

One is a psychologist who works to sup-
port training of mothers in the "early
stimulation programs" for children in the
daycare centres. He develops ap-
propriate educational techniques for
people who do not read and write, like
our women. The economist for our
production projects is also a man. When
we advertised for two economists, many
people applied—-men and women, but
more men than women, Clearly, many
women never complete university and
few take economics. We hired the two
best applicants, one of them was a
woman. Our priority in the selection
were women, but only one woman was
selected. This is a reality that we cannot
change. But this guy's role is technical

reports from each of the programs. The that our work suffers. support, he is not responsible for
ideological or educational work with
women. The other men are the ad-

ministrator and the courier.

We work mainly with Aymara peasant women who have migrated to the
city. One of our projects is a radio program called "The Voice of the
Kantutas." The kantuta is a flower, like a lily, the same colour as the Bolivian
fiag. We tape-record the stories of women's experiences and broadcast them
in the Aymara language. In one of our meetings, an Aymara woman stood up
and said she wanted to talk about her experience. She told us that soon after
she first came to the city, she met aman. They went 10 live together, and,
well... one day she realized she was pregnant. She was sixteen years old.

By the time she realized she was pregnant, she was already in her fourth
or sixth month. She didn’t have any knowledge of her own sexuality, her own
body. She didn’t know anything about menstruation, not a thing. She told us
that the first time she menstruated she put some small pieces of cloth there.
She never knew what to do with the pieces of cloth, so she would hide them in
the soil, she would make a little hole and cove: the pieces of cloth and she
would put on another little piece. She was only sixteen.

The man found work somewhere else and left her. So she was alone.
She began working as a domestic because it was all she knew how to do. She
worked until she gave birth when she had to quit. Nobody would hire her with
a baby and that was the only work she could do. She didn’t know how to read
and write--all she had done in her life was to clean floors, cook, clean, sweep.
So she left the baby with some relatives.

Three years later she came to ask for her child, she wanted him back.
Her relatives didn’t want to give him back. It had cost them money to care for
the child, and he would soon would be able to earn an income himself, They
said that if she wanted him back, she would have to pay. So she went back to
the countryside, and worked at spinning and knitting blankets and bedcovers,
and in the harvests. Finally they gave her back the child.

“Lleft my child to be able to save some money," she said, "and after
three years I was back in the same place where I'd begun. 1 want (o teli these
things so they do not tn happen to others."

12

J4



B (@)

This means that the centre is a group
Jor women, but not necessarily a
women’s group.

Yes. I suppose this is unusual in the
West, but it isn’t a problem for our
group. We haven't defined ourselves as
feminist, although in our views and in
our work we share a lot with Latin
American groups that call themselves
feminist. Of course, women do the
ideological work for the group. Also,
women can’t do education about
women’s issues, for instance sexuality,
with a man present. Actually, there are
differences among women on this topic,
class differences mainly, different ways
of looking at the same things, of living
through them, of feeling them. And a
male presence would only make mat. 'rs
worse.

What area do you work in?

Up to now I’ve worked in the production
and services area, I used to be in charge
of childcare. But this year we realized
that it was really necessary to have one
or two peopie systematizing our working
experience in woinen’s education and
training, in order to begin to develop a
theory about our approach. We have lots
of material, such as tapes and reports.
But because of the way our work has
developed, we haven’t had the oppor-
tunity to develop a synthesis of it all and
discern our overall direction. I am now
in charge of that task.

Do all staff at the centre share the same
political view?

No. Some are still activists in the
progressive parties. Others are inde-
pendent progressives, who don't par-
ticipate in any political party. Our
organization does not interfere in these
matters. One thing we don’t allow is the
use of the women’s groups we work with
for political campaigning. This year we
have city clections in La Paz, and we
think it is important that the women we
work with participate. So, in order for
them to gain knowledge of the different
options, we are developing a seminar

t is so expensive to raise a child. Poverty is immense in Bolivia. So, when
children are older, when they are 7 ycars old, they begin to eam an income.
Boys produce more income, they sell things, wash cars, shoe-shine, beg. That
is why people prefer boys; giving birth to a girl is bad luck, it worsens the

povergy.

So poverty worsens women'’s situation, and women’s situation cannot
be divorced irom poverty. A woman never learns how to read and write and
the only thing she is trained for is cleaning, sweeping, caring for children, and
cooking. It’s poverty that defines women's role in the family. And in the case
of the Aymara women who migrate to the city, this role is established at very
carly age.

In the countryside poverty is worse than in the city. Many women move
to LaPaz at sixteen or seventeen years of age, but others have to go when they
are 5 or 6 years old, The mothers put them in a truck and send them to the
city. Or the mothers take the little girls anG knock at the doors of middle-class
professionals who can pay for a domestic, or at rich peoples’ doors, and they
give their daughters to be servants in exchange for room and board. They give
them away.

You might also see a little 7 year old Aymara girl caring for a 3 year old
baby. In the daycare centre where I work, a little 3 year old girl came with a
large wound on her wrist, covered with little pieces of cloth. I said to her,
"What happened to you? Who's done this to you?" And she said, "My mom,
"cause I lost my baby brother’s milk bottle.” Three years old, she could barely
talk, and she had the responsibility of caring for the milk bottle of her eight
month old baby brother. And her mother had beaten her so much for having
lost the milk bottle because it was a lot of money, three and a half dollars, The
most they make is $15, $20, maybe $50 a month. Poverty influences women’s
roles and attitudes, it can’t be separated.

PASADO ALGUN TIEMPO...

-TRABAJO HASTA 16 HORAS SIN
DESCANSAR ...

v os QUE AGOTADA
ESTOY, QUISIERA
VOLVE R A MI PUEBLO.
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Fro a booklet prod y the Gregoria Apaza Centre: Some time later. .. "l work up to 10
hours without resting. .. ", "I'm so worn out, I want to go back to my people.”

BESTCOPYAVALABLE.

Juan Alfaro Ramirez
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where diffcrent candidates will present
their vicws, Obviously we are in some
way biased toward progressive can-
didates; and we don't sce this as a con-
tradgiction, because the fact that we are
working with women of the popular clas-
ses is in itself a political definition,

began to actively participate in struggles,
in blockades, in fighting the military.
Now their organization has split. One
group says that peasant women should
have their own organization, that the
peasant v.aien’s traditional submissive
role won't allow them to actively par-

way that their feelings have screwed
them up, because "a woman is all heart,
she is not objective,” (which is pure gar-
bage,) those very feclings are what will
give women ncw value. Those feclings
must find ways of expression. Women's
daily life is crucial to their being, When

they were militants in political parties,
they were criticized for being women,
for being hormonal, for not being objec-
tive and not thinking coldly with their
heads, but with their stomachs. Why
should they feel ashamed because they
cry, because they feel! At Gregoria
Apaza our contribution lies in the fact
that our approach is not the classic way
of working with women or with the
popular sectors, (]

ticipate in meetings--they don't sprak
out, they are shy and they need to
develop skills for this. The other group
says no, they should be together in the
same organization as the men.

The women who began the centre
weie critical of the ways women had
been treated within progressive organiza-
tions. At Gregoria Apaza we don't assert
that women, in order to be able to par-
ticipate in the political movement must
leave behind Ler home, her children, her
brooms and pots. We believe that a cold
marxist discourse will not appeal 1o
women, especially women in the popular

The centre’s work has developed in
many different fields. What do you
think has been lts main contribution?

The most important aspect of Gregoria
Apaza's work is our new vision of work-
ing with women. It isn't that womca are
heing organized because of our work.
Take the case of the women miners,
They were one of the first women's
groups to organize themselves, but they
were organizcd around the demands of
the miners, their husbands. It was a

political class strugzle and there was no Gregoria Apaza Centre for the

demand for space for women. Peasant sectors., Promotion of Women
women have also organized by themsel- Women will raily behind those Casilla 21170

ves, inspired and strengthened by the who talk of their daily problems, of them LaPaz

men’s peasant movement. Those women  as subjects, of their feclings, In the same  Bolivia
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These photos are from a newsletter produced by the Gregoria Apaza Centre for the Promotion of Women called Madrugada.
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Consdl'idating
Voices of
Mindcnao Women

The follo sing report was sent to the
Women's Program by the Women's
Studie: and Resource Center, which is
based on the islana of Mindanao in the
Philippines.

The Women'’s Studics and Resource
Center (WSRC), formally launched its
education program in 1984 at the height
of the Marcos regime. This period was
marked by the growing people's resis-
tance to the dictatorship.

The overall objective of the
program is to accelerate the active and
significant participation of Mindanao
women in social transformation. Specifi-
cally, it aims at increasing the level of
critical consciousness of women at the
same time as equipping them with basic

leadership, organizing and management
skills. The WSRC works primarily with
wotnen workers, peasant women, urban
poor women and Tribal Filipinos; and
secondarily with women nurses, women
teachers and women in the religious sec-
tor,

The seed of the WSRC was sown
when a group of women involved in
women's concerns and social research
met in 1982 in Davao City to discuss
women's issues and the complexity of
women's problems. The group then
developed into a study and resource
team, which initiated a preliminary inves-
tigation into the living conditions of Min-
danao women. This was con:lucted in
1982-1983.

The aim of the study was to estab-
lish the concrete basis for an ongoing
education campaign program by obtain-
ing a comprehensive picture of the condi-
tions of the women in the island, This
study was a bicakthrough in terms of
vsing a participatory research approach,
as the women involved in the study were
the researcher-respondents themselves.,
Participants represented the following
sectors; workers, peasants, urban poor,
tribai Filipinos, Moro and religious. The
results of the study are reflected in a
booklet entitled Voices of Mindanao
Women.

The education program began with
trainers’ training for grassroots women in

‘ Mindanao island. This then facilitated

the development of a curriculum for a
basic education seminar, which was un-
dertaken by the participants in the
trainers’ training to reach out to other
women in their localities, The first par-
ticipants in the basic educatio.: seminars
then became the members of core groups
that were responsible for reproducing the
seminar, in this way expanding women's
organizing. Most of the seminars con-
ducted by the core groups were multi-
sectoral in nature, with participants
coming from the various sectors--
workers, urban poor, ai.d peasants, Oc-
casionally, low-income professional
women were invited to the basic educa-
tion seminars, vvhere they were expected
to share their experiential leanings with
the other women in the group.

The arrangement of topics in the
basic education seminars is based on the
cxpectations of the requesting groups, in-
cluding factors such as level of formal
education, political nrientation, and time-
-experience has shown that women can
only attend a maximum of a two-day live-
in seminar,

While the basic education seminar
is aimed at giving a comprchensive orien-
tation to women who are interested in
getting involved in the women's move-
ment, there are also skills training
seminars given to enhance key womer's
training, organizing and other skills.
Workshops are also held in management
and communicaiion skills. The latter in-
clude radio program materials produc-



tion, low-cost visuals production, song
composition and production, basic writ-
ing, speakers’ training and project
development,

There are occasions when
women's groups have to be provided
with learning opportunities for the
devclopment of livelihood skills, ena-
bling participants to engage, for ex-
ample, in income-gencrating activities.
However, much has to be done in cur-
riculum development for this type of
training.

As morc and more lessons were
gathered from the seminars and training
workshops it became clear there was a
nced for an in-depth investigation of the

conditions of women in different sectors.

Participatory rescarch was again dis-
cussed as an effective way of getting to
know women from the different groups
or classes. As women organizers ¢x-
presssed a sense of inadequacy in ar-
ticulating specific issu::s of particular
women's groups or classcs, the WSRC
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took on the task of conducting research
which allows women to express senti-
ments and realities, clarify issues and
present perspectives.

Ti.e WSRC recently conducted a
participatory research project among
peasant women. A number of different
issues were explored, including self-dis-
covery as women--women'’s history of
oppression and exploitation and their in-
dividual life-histories of oppression and
exploitation, as well as knowledge of
their rights and responsibilites as women.
Skills in research, feasibility studies, and
organizing were discussed, as well as na-

|

tional issues and the issues and activities
of other peasant women and their or-
ganizations.

As part of this project a consult-
ation was held where the participants
said that tarough the ie¢search process
they had gained a lot of know!edge that
they had not realized would come from
themselves. They felt that it had been
proven that women with little or no for-
mai education could do research work as
long as they were aware of whom and
what the research was for. The women
called for the launching of research
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among peasant women and became
dircctly involved in the formulation of
the rescarch design and cther aspects of
the impleraentation, During the last day
of the consultation, they prepared a
detailed action plan.

The consultation itself was an
educational activity. And the par-
ticipants said that the overall research
project had helped increase peasant
women’s knowledge of organizing them-
selves, their rights and responsibilities,
research as a scientific tool in identifying
problems and solutior:s, and in identify-
ing putential members and leaders of
their organizations. They also leamned
skills in functional mathematics, such as
how to compute income and expenses,
skills in communication through creative
representations and symbols, and skills
in facilitating and public speaking
through attending congresses, and con-
ferences and representing their sectors in
these activities. Bringing needs and
resources together and handling marital
problems and decision-making in the
family were other areas where the re-
search project benefitted them.

When asked about the project and
its relation to social change, the com-
ments of the women included "I realized
the need to develop other women
leaders,” "The love between my husband
and I developed," "The parish piiest who
handles the family apostolate work made
me choose my priorities--my women's
organization or the church work. I chose
the former, but I recognize the impor-
tance of the latter and I will do this shift
gradually to balance out the effects,”
"The police got suspicious. We were the
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subject of intrigues, but we handled this
and evened out with them."

In the main the WSRC attempts to
use formal and informal ways of develop-
ing different aspects of participatory re-
search. Itis seen as part of a total
educational experience which serves to
determ‘ne women's specific problems
and needs, increase their awareness of

the problems and develop their commit-
ment to solutions within their ranks and
their community. Action programs arc
the concrete expressions of the ste,s
towards the solution of these problems.

The WSRC research team, which
includes the pcasant women themselves,
were able to build a network of women
which now form the nucleus of the six
peasant women organizations in Min-
danao. The same process is ncw happen-
ing with a study of women workers.
Although the method is different from
that with the peasant women, the seeds
for organizing women workers were also
sown with the launching of the research
project.

The success of these projects
reflects the high level of coordination be-
tween the WSRC and other women's
groups in the island, The WSRC works
closely with the women’s movement, par-
ticwarly with GABRIELA, the coalition
of progressive women's groups, and with
WATCH (Women's Alliance for True
Change) the rrulti-sectoral women's
mass organization which works to build
the nationalist and democratic struggle of
the women of Mindanao.

WSRC's research and educational
work and the conditions and struggles of
women in Mindanao are discussed in the
Center's quarterly publication
Womenews, which is available from the
address below:

Women's Studies and Resource Center
(\VSRC)
2nd Floor, Santos Building

Malvar Extension
Davao City 9501

Philippines
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Doing Participatory
Research: A Feminist

Approach

by Patricic Mcaguire

Center for Internctional Educction, University of Massachusetts,

1987, 305pp.

Review by E.A. (Nora) Cebotarey
Department of Sociology and
Anthropology

University of Guelph

Ontario, Canada

Pat Maguire's excellent book offers per-
haps the first thorough and complete
feminist scrutiny of Participatory
Research (PR). The appeal and value of
the book will not, however, be limited to
a feminist reader~hip. Professional adult
educators, graduate students wishing to
include PR in their studies, tcachers and
promoters of PR in institutional settings,
community leaders and activists will all
find valuable information and analysis in
its pages. Written in a clear, personal
and straight-forward style, it is a book
for all those who see the primary aim of
adult education as ecnabling women and
raen to better understand the workings of
their society. as granting them a measure
of control over their lives and empower-
ing them towards the creation of a more
just and humane future.

Defining participatory research as
"a systematic approach to personal and
social transformation”, Maguire assesses
its advantages and limitations on various
levels and offers feminist guidelines for
itsimprovement. Those interested in the
conceptual underpinnings of PR will find

/

carly in the book a critical analysis of the
assumptions and methodological require-
ments informing the main and the alterna-
tive social science paradigms and how
they are translated into PR. Participatory
research, no less than its parent theories,
is inherently androcentric and male-
dominateq, having little room for more
than cursory treatments of women's con-
cerns and issues. The multiplicity of so-
cial knowledge types, the hierarchical
ordering of "knowers" and their means of
domination are related to feminist issues
and discussed with a sophisticated under-
standing of the political nature of all re-
search, '

Maguire's analysis and feminist
evaluation of the PR approach are il-
lustrated throughout by her rich, personal
experiences and candid reflections as a
graduate student, researcher, and activist.
She develops a participatory research
model modified by feminist considera-
tions, and describes the process of its con-
cepwalization in a university setting to
its practical application in work with a
group of battered, poor women. (Docu-
ments and field instruments are included
in the book’s appendices.)

Many practical and ethical issues
and contradictions emerging in PR work
are candidly addressed. For example,
how to convert a PR problem into an "ac-
ceptable” thesis? What real meaning
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does "research" have for women who
have to fend for themselves and for their
children on a daily basis? How cana
feminist perspective become an iniegral
part of PR? What roles can men play ina
feminist, women-centred PR project?

Maguire feels strongly (and I agrce
with her) that PR needs to broaden its
framework in order to genuinely serve
oppressed men and women. ‘The ques-
tion of how to attain this transformation
is addressed in Maguire's final four
recommendations to participatory re-
search practitioners: education about
feminist theory and practice, the expan-
sion of dialogue amongst participatory re-
searchers to include the feminist research
community, the inclusion of women's
PR projects in publications and cas¢
studies, and the practice and testing of
the feminist PR framework in planning,
implementation and evaluation of
projects. (OJ

This book is available for US$8.80 from:

The Center for International Education
Schoo! of Education

University of Massachusseits

Amherst, Mass. 01003

USA

DOING
FARTIGCIPATORY
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Spedak!

Caribhean Women
Making History and
Making Change

Review by Linzi Manicom, .
Women’s Program.

"Once upon a time great men con-
queret' the earth through the sub-
missicn of once great people.
Thal was history, we were taught,
arwd :he recording of history was
tna oftcial story’ of these events.
More recently the power to
record history has been claimed
by new voices telling us that his-
'ory is our common wealth and
not the province of empires. It
can be taken back. These voices
come, incredibly, from the sil-
houetes, the silenced men, women
and children whose labour, their
testimony tell us, was not their
passive response to the directives
of evil men, but the #ctive shap-
ing of a landscape, a hope beyond
the most brutal reality.

From the editorial of Woman Speak! No.23

"Making Our History Making Change" is
the title of the April 1988 issue of
Woman Speak! the magazine of the
Women and Development Unit (WAND)
of the University of the West Indies. The
issue is a series of repcrts and reflections
on aspects of a seminar of the same title
which took place in Barbados in October
1987, sponsored jointly by WAND and
CAFRA (the Caribbean Association for
Feminist Research and Action).

The central objective of the semi-
nar was the excharge of information
about research being done in different
parts of the Caribbean on women'’s his-
torical role in social movements and or-
ganizations. A shared assumption of
such research is its integral link to social
activism. Research should, therefore, be
popularly accessible and widely dissemi-
nated amongst women, A major focus of
the seminar was to explore the creslive
and diverse ways in which women's his-
tory can be represented and communi-
cated to a broad audience. This
methodological aspect will be of par-
ticular interest to feminist popular
educators in other parts of the world.

The first article is an account by a
Guyanese woman of the way in which an
initial idea to mount an exhibition on

‘women and work’ developed intv a num-

ber of projects. One of these was Red
Thread, a women's income-generating
embroidery project. Another was a
recording of the life histories of sugar
workers, produced as a slide presenta-
tion. Danuta, the narrator, describes in
some detail the process of learning that
she, as researcher, underwent as she
came to select women as subjects for in-
terviewing, as she managed the actual
mechanics of the interview sessions and
grappled to understand the lives of the

s garv rkers,

Another article discusses the
piucess of transforming the information
in Rhoda Reddock's book on women,
labour and struggle in twentieth century
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Trinidad and Tobago into an exhibition
that would capture and convey to
viewers the central themes of that history-
-that women worked inside end outside
the home, that they were aware of their
exploitative conditions and they were or-
ganizing and struggling to improve. them.
How to select and represent the most
salient historical facts? To what
audience? How to make it interesting?
How to capture the comolexity of lives
and social relations? In posing these and
other questions and collectively working
through them, the producers of the ex-
hibition found theinselves re-thinking
their own historical location in the light
of the lives and struggles of women in an
carlier time,

A final example srom Woman
Speak! of the educative and mobilizing
power of the study of women’s historical
role is a portrayal, by Sistren member
Pauline Crawford, of the middle-class
Jamaican woman reformist, Amy Bailey.
According to the review, Pauline's
characterization of the historical figure
of Amy "brings alive the impact of black
middle strata women in modern Carib-
bean society. The piece brings home for-
cefully the cruel contradiction between
their tireless advocacy of women's eman-
cipation and their advancement of the
domestication of working class women."

These and many other interesting
items in the issue suggest exciting
developments in educational methodol-
ogy that move well beyond the narrow
form of written history.

A full report of the seminar is
available from CAFRA and Woman
Speak! is published three times a year by
WAND. (J

WAND,

Extra Mural Dept.
uwir

Pinelands, St Michael
Barbados

CAFRA Secretariat
P.0O.Bag 442
TunapunaP.0.
Trinidad.and Tobago
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Straight
Stitching

Review by Rhonda Payne

Straight Stitching is a play that was
created with members of the Internation-
al Ladies Garment Workers Union
(ILGWU). It was commissioned in 1987
by the Mayworks Festival in Toronio,
Canada. The play was scripted by
Shirley Barrie and directed by Lib Spry,
with original music composed by Arlene
Mantle. The cast of the premiere perfor-
mance of the play featured members of
the ILGWU and professional actors.

Early in 1987, Susan Dittz, coordinator
of the Mayworks Festival, approached
Lib Spry to mount a therirc vroject with
members of the ILGWU. »ayworks is a
Teronto Arts Festival designed to bring
together workers in the arts and or-
ganized labour to create a series of visual
and performing arts events. 1986 had
witnessed the first strike in the garment
industry since 1931, Alexandra Dagg,
edvcation officer for the ILGWU, and
Susan Ditta agreed the strike would
provide fertile ground for the creation of
a play to be featured in this the second
annual festival of Labour and Arts.

The union put out a call to their
membership and a group of women from
the shop floors who were keen to par-
ticipate responded. The majority of
workers in the garment industry in

BEST COPY AVAILABLE

Canada are immigrant women. The par-
ticipants in Straight Stitching reflected
this reality: they included Jamaican,
Filipino, Chinese, Greek, Portuguese,
Polish, British and Canadian-born
women,

For six weeks, Lib Spry and Shir-
ley Barrie met with the women. Lib had
trained with Augusto Boal, an Argen-
tinian who developed a philosophical
and practical approach to the use of
theatre as a means of participatory
analysis. "Ti.eatre of the Oppressed"”
uses popular education techniques like
sculpturing and image building to get
people to demonstrate the power relation-
ships in their lives. However Lib dis-
covered that the garment workers
weren't interested in those techniques.
Rather they preferred to talk, relating
stories of their own experiences working
in the factories. Elsa Bandoles joined the
group because she wanted to tell people
what happens in a factory. "I wanted to
tell everybody that piecework is hard.
(It's when you're paid by the quantity of
what you produce rather than the time
you put in.) I thought the play might
help other workers to fight for their
rights, Together we might be able to
change our working conditions."

The women shared their personal
experiences, talking about the hopes and
the difficulties of being an immigrant, a

garment worker, and a working woman
with family responsibilities. Very quick-
ly, certain patterns emerged from the
stories: many of them did not speak
English when they started work, so com-
munication is a real problem. New
workers are generally harassed by super-
visors and their fellow workers. Women
of colour have to deal with racism.

For Adris Moulton, participating
in Straight Stitching was an opportunity
to tell her own story. "These are things
that happened to me. They happened in
the past and I dealt with them, so I can
talk about them now. I wanted to let
other peopie know what is really going
on." The character of Frenchie, the shop
steward, is based on Adris. At one point
she tells her story of when she starte ;
working in the factory, "When I started
in this business, I was the only black in
the factory. Some terrible things were
said to me. And I had problems with my
machine. I would find the thread gone,
So I went to the women who works next
to me and I said, 'Listen good. I'm
going to make your life a misery if you
don’t tell me who is doing these things to
my machine.” So she told me. I went
and picked up the screwdriver that I used
for fixing my machine and I went to the
woman who was doing these things. I
lifted her up out of her place and I laid
her back over the cutting table. I put the

102



REVIEWS REVIEWS

REVIEWS  REVIEWS

REVIEWS REVIEWS

screwdriver to her throat and I said, *You
mess with my machine one more time
and this screwdriver isn't coming out
dry’ After that me and that woman, we
became very good friends."

Shirley and Lib produced a basic
outline for the play which incorporated
the stories they were hearing. The out-
line was presented to the garment
workers who helped develop the
storyline further. Some of their storics
were used in their original narrative form
and others were synthesized and fictional-
ized. One of the most important ele-
ments was that the play would reflect the
pride the woraen took in their own skills.
Says Lib, "When members of the general
public think about garment factories,
they think about the image of sweat
shops. There’s a certain amount of truth
in that because piece work is really hard
work. You do the same thing over and
over again. But there's a real pride in the
knowledge that what they do requires
real skill."

The play focusses on a young
Chinese immigrant who finds a job in a
garment factory soon after her arrival in
Canada. The problem of communication
for a non-English speaker was dealt with
by employing an acting technique known
as "gobbledygook”. The Chinese woman

speaks in English so that the audience un-
derstands her dilemma. The English-
speaking supervisor talks a nonsense
language to illustrate her lack of sen-
sitivity to the newcomer’s confusion.

While the play i'lustrates some of
the tensions between workers, it also
reflects the solidarity that develops on
the shop floor. For Maria Vrantsi, a staff
person with the union who participated
in the process, this was an important ele-
ment in the play. "We wanted to show
that we are people with feclings and
rights. We want the manufacturers to
treat us like intelligent people. We
proved that we can make friends and
stick together regardless of race or
nationality."

This feeling of solidarity was very
much a part of the working environment
of the project. Four of the garment
workers elected to perform in the play.
None of them had performed before.
Phillipa Hadju described the experience,
"At first I was silting there on the stage
and I was so scared. Then all of a sud-
den I became aware of the energy. It
started in my toes and it came up and up
through my whole body till I felt as if I
could just do anything." The four of us
who make a living as actors were
brought in to play supportive roles. We

T PMATIONAL Laties W
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are all popular theatre workers: that is
workers in a theatre which is generated
out of the struggles, achievements and
life experiences of working people. For
the audiences who saw the play there
was no distinction between ILGWU
members and the other performers.

The highlights of this project were
found in the process: the sharing of per-
sonal and working experiences between
theatre workers and garment worke rs, the
building of trust, and the exchange of in-
formation and skills. The rewards are to
be found in the resonance with audience
members when the reality of their own
life is reflected on the stage. The draw-
broks were, as is so often the case, at-
aibutable to undertunding. Thisputa
real pressure on the producers to put the
show together very fast, without ade-
quate rehearsal time or the proper sup-
port services.

Straight Stitching spzaks for and to
a non-traditional theatre audience. Part
of the script is being used by an teacher
of English-as-a-Second Language in her
classes with immigrant women. The
producers would like more working
people to see it. Plans for the future of
the project include the possibility of tour-
ing to labour halls, training centres,
women’s groups and schools. O

For more information please contact:

ILGWU

33 Cecil Street
Toronto, Ontario
Canada MST IN1

Rhonda Payne has worked for 13 years
as a creator and animator of popuwlar
theatre projects in Canada and in Africa.
She is a former Artistic Director of the
Mummers Troupe in Newfoundland. She
was an original cast member of Suaight
Stitching.
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Malaysia

I was thrilled to read about the Women's
Program. Like you, I am in the women’s
program, mainly with the longhouse
women (an indigenous people) in
Malaysia. I find Voices Rising extremely
useful and encouraging for my work. I
started my involvement with the
women's program just Over a year ago
and we are aow in the process of work-
ing out an entry-point nrogram on func-
tional literacy with the longhouse
women. Being a woman from another
race and ethnicity, with a totally different
background from the longhouse women,
my task is extremely challenging and at
many instances, lonely. Nevertheless,
after reading your bulletir, I felt much
encouraged by the experiences, courage
and determination of oiher sisters in the
struggle.

As part of our consciousness-rais-
ing and documentation, I am planning to
make a videotape on the longhouse
woemen--focussing on their roles and
position as well a3 their contribution to
the longhouse community. I intend to
use the tape to stimulate discussion
among the longhouse wemen so that they
are aware of their power it confronting
issues affectiug real development of theix
community--such as logging and loss of
land rights.

As I am also developing an ap-
pinpriate methodology for my work with
the longhouse women, I hope you would
let me know more about the work of the
international participatory research net-
work. I would like to know if this net-
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work provides any training opportunities
for grassroots organizers.

Thank you for introducing Voices
Rising to us. Hope we have more con-
iact in the future. All the very best.

A friend in Malaysia

Ecuador

Our centre is a non-profit organization.
We develop educaional material, gather
research and classify information, on
labour history and working conditions in
the countryside and the cities. Our work
is with workers, peasants and indigenous
people.

Through our work in the education-
al field, we realized the importance of ad-
dressing the situation of indigenous
women who are being ignored. As a first
step, we began to develop educational
materia] reflecting on their condition and
providing a critical analysis. We are
now working with women in indigenous
communities, focusing on their rights, on
the importance of tieir organization as
women, 2nd on the probiems they con-
front in their communities. This is a very
difficult task because most of the women
only sneak their native language and
very litde Spanish. We are trying to
determine which material is appropriate
for our work. We have tried different
forms, such as audiovisuals, and draw-
ings. So far results are proinising,
though we need more time to evaluate
these experiences.

We think it would be very useful
to exchange views and experiences about
our work with the Women's Program, to
share knowledge, problems and solu-
tions. Voices Rising sums up many of
the difficulties confronted by groups
working with women. We hope you wili
continue sending us your materials and
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more informally, information on dif-
ferent experiences.
Hoping to hear from you soon.

Sincere regards

Gloria Campos

Resource and Information Centre of the
Social Movements of Ecuador
Apartado 18-C

Quito

Ecuador

Uganda

Our major oie at the Uganda Restoration
Effort is to motivate, animate, mobilize
and involve under-privileged sections of
the Ugandan population (particularly
those victimized thiough many years of
war) into acton for rcovery and advan-
cement.

It follows therefore that the resour-
ces (newsletters, journals, training
materials and suppori) we need are those
that enable us to prepare the involved
communities for the tasks and respon-
sibilities relating to this critical period of
social and material recovery in the his-
tory of our country.

A bigger fraction of the target com-
munity in our women’s community are
widows, which necessitates on our part
the designing and implementation of spe-
cialized project work to enzble these
women to shoulder greater respon-
sibilities than in noimal times. We are
spending a sizeable percentage of our
meagre resources on skills and capital
equipment in the fields of Appropriate
Village Level Technology, Primary
Healt" Care, Agricultural Modemnization,
and the provision, n a rural self-help
basis, of hygienic water and basic sanita-
tion facilities....plus of course i“¢ leader-
ship and managerial skills required to
turn designed projects from concepts to
realities. These activities have an in-
built educational coinponent manifested
through the Literacy Schenie attached to
the work.

Our main partner organizatio.s in-
clude the government, the chusches,
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Makerere University, UN agencies work-
ing in the country, local development
agencies and a cross-section of home in-
dustry. On the local women’s front we
have very healthy ties with the National
Council of Women, the Women's Depart-
ment of the National Resistance Move-
ment Secretariat and the Uganda
Women's Efforts to Save Orphans.
Recently, we undertook a field review of
our women's work in the countryside
with the participation of the Associated
Countrywomen of the World.

We hope our ties will grow and
strengthen, and offer you our kind
regards and best wishes.

Sincerely yours,

Joseph Kagimu

Director

Uganda Restoration Effort
P.0O. Box 31255 Kampala
Uganda

Chile

First, I would like to ask you to send me
Voices Rising regularly. Its contents
have been very useful for our organiza-
tion--the Centre for Women's Studies
(CEM). Soon we will be able to send
our contribution. We have been working
during the last two years on a research
project on organizational experiences of
women in the urban popular sector con-
cerning family consumption and survival,

We would like to let you know
that we have just begun working with
urban popular sectors on a project sup-
porting women's experiences in produc-
tion. We want to address an issue that
unfortunately has not been given impor-
tance, though it is one of the main causes
for the limited success of production
projects or income generating projects.
We are talking about the need 1) give
women's groups and organizat.ons, the
tools to allow them to develop a reflec-
tion process around women's internal-
ized ideology of their economic activity,
which tends to underestimate and subor-
dinate their labour to the traditional roles
assigned by the dominant culture.

Through our own practice and
learning, we have been able to see that
women continue to rate their economic
contribution to the family as "secon-
dary", "temporary" or as "help" to the in-
come of the head of the family (even
when he is permanently unemployed, as
is common in our countries.) We believe
that any policy or program aimed at en-
couraging production activities among
women, to enable them to equally join
the development process and to improve
their lives, has no chance of success
under these conditions.

In reaching this conclusion, we're
not in any way blaming the women par-
ticipating in the production projects for
their lack of success. The view
thatwomen's work is subordinate and
sccondary--whether or not it is
remunerated-- cannot be considered the
exclusive responsibility of those par-
ticipating in this kind of collective ex-
perience, This view is shared by
agencies financing these programs, the
organizations designing the projects and
those who conduct them.

To illustrate this, we can compare
the amount and the goals of investment
in two kinds of production projects:
production units for men (usually charac-
terized as "small business") and those for
women (usually defined as "shops”.) We
can also differentiate between the
projects for the two social sectors, In the
first case they are "development”
projects, oriented towards the creation of
"production units” integrated into the
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market. On the other hand, projects for
women are usually oriented towards “sur-
vival" and family consumption--in other
words, to generate some, uncertain in-
come to contribute to a shaky balance or
to fill gaps in the fragile family budget.

We are still far from having
reached conclusions on this issue. Our
goal is to identify aspects that will help
us reflect on our own orientation, prac-
tice and commitment with less ad-
vantaged women in our society.

Our best regards. Once more, we
would like to emphasize the important
contribution of Voices Rising in the
search for a more just and equal future
for half of humanity.

Ana Marla Orteaga

Sociologist

Centre for Women'’s Studies (CEM)
Purisima 353

Santiago

Chile

rI:is letters section is a

new idea and one that we hope
will be a regular feature of
Voices Rising. We've included
just a small selection of the
many interesting letters that
come to the program office.

We hope that these pages can
be a place for women in the net-
work to share your experiences
and concerns. “*"here possible.
we'l print names ans addresses
so that people can write to ¢ach
other. Keep in touch! It’s great
to hear from you!
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People’s Education in South Africc--

New Resources

The popular struggle around education
has been a central component of the anti-
apartheid resistance movement in South
Africa since the Soweto Uprising in
1976. The continuing crisis in schooling
for the oppressed black people lud to the
formation, in 1985, of the National
Education Crisis Committee, a broad or-
ganization of constituencies concerned
with education--students, teachers,
parents and community activists. The
concept of People’s Education was born
in this context.

People's Education, as it is being
elaborated and developed, shares many
aspects with whau in other parts of the
world is called popular education. The
building of democratic organization, the
unleashing and stimulating of critical and
creative thinking and action, and the
development of skills and capacities that
empower communities to bring about so-
cial change are all embodied in the con-
ception of People’s Education. Control
of education by the popular classes to ser-
ves their interests is another central prin-
ciple. People's Education is very clearly
situated within the non-racial democratic
opposition movement in South Africa,
and is aimed at building "People’s
Power" and developing education for the
future liberated South Africa.

Although the idea of People's
Education originated in the struggle
around schooling, it is intended to
embrace all forms of education--in com-
munities, literacy projects, in the labour
movement, in post-secondary education.
Pcople's Education Commissions com-
prising progressive educators from the
communities and universities have been
established to develop resources and
methodologies for education in fields
such as Math, English and History and to
claborate education policy.

Most of the leadership of the Na-
tional Education Crisis Committe¢ have
been detained during the prolonged
"States of Emergency" imposed by the
repressive South African government
over the past two years. In February of
1988 the activities of the NECC itself
were restricted. Any activities perceived
as People’s Education have been banned
from the state schools. These measures
will not readily crush the vision of
People's Education.

The Centre for Adult and Continu-
ing Education at the University of the
Western Cape in South Africa has under-
taken a research project on People's
Education to coniribute to its develop-
ment, in theory and practice. The Centre
(CACE) has issued a number of booklets
which will interest those who want to
find out more about the education strug-
gle in South Africa. These include:
People's Education in South Africa. An
Examination of the Concept, and
People's Education. A Collection of Ar-
ticles from December 1985 to May 1987.

PEOPLE'S EDUCATION

An Examination of the Concept
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One of these booklets--What is
People's Education? An Approach to
Running Workshops--has wider applica-
tion and will be useful to a more general
readership, It is a clear and straightfor-
ward guide to ths organizing of
workshops-in this case workshops
oriented around exploring the ineaning
of People’s Education. The approach scts
out a number of basic questions that need
to be addressed when planning and run-
ning a workshop, with suggestions and
examples of the kinds of issues to be con-
sidered. The booklet will be of particular
value to those working with community
educators.

What is People’s Education? and
the other booklets about "People’s Educa-
tion" can be obtained from:

Centre for Adult and Continuing
Education,

University of the Western Cape,
Private Bag X17,

Bellville 7535,

South Africa. O

1oy



{ 1

ATRWC Update

ATRWC is the newsletter of the African
Training and Research Centre for
Women on women and development. It
contains useful reports of conferences,
papers and development strategies, and
information about upcoming meetings,
publications and research activities. The
most recent issus, No.10, June 1988,
gives prominence to the topic of Women
and Health,

Available: free on request from:
ECA/ATRWC, PO Box 3001, Addis
Ababa, Ethiopia.
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CAFRA News

CAFRA, the Caribbean Association for
Feminist Rescarch and Action, is "an or-
ganization of feminist researchers and ac-
tivists committed to understanding the
rclationship between the oppression of
women and other forms of exploitation
in the society and who are working ac-
tively to change this situation,” The
most recent issue of the newsletter,
Vol.2, No.2, June 1988, includes updates
on a number of CAFRA research
projects, reports on International
Women's Day activities in the region
and information or reports about con-
ferences, meetings, scholarships and pub-
lications. In a stimulating discussion in
the section entitles "CAFRA Opinion",
Honor Ford-Smith raises some critical
questions about the mode and aims of
feminist organizing in the present Carib-
bean context where women and their or-
ganizations are facing the effects of the
€CONOMic Crisis.

Subscription: US$15.00 (4 issuesiyear)
Available from: CAFRA, PO Rag 442,
Tunapura Post Office, Tunapuna,
Trinidad and Tobago.
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Quehaceres
The Research Centre for Women's Ac-
tion (CIPAF) in the Dominican Republic,
publishcs Quehaceres, their monthiy bul-
letin (in Spanish), as a supplement to a
netional newspaper. Each issue features
articles on a theme, and recent examples
included patriarchy, Free Trade Zones,
and women and religion. The theme of
the June 1988 issuc is "Systematization
in order to change our practice.” The in-
troduction says that systematization, or
evaluation, is reflection on practice, with
the aim of providing a basis for develop-
ing theory about popular education.
Popular organizations often dismiss sys-
tematization. Instead, they either follow
theories which come from above, or
rcject theory in favour of an emphasis on
practice, so that practice becomes an end
in itself.

The articles in Quehaceres don't
attempt to theorize systematization but
rather describe different ways it can be
done, including: the testimonies of two
women from CIPAF's educational team
about their systematization work with a
rural women's leadership-training
project; a review of the approaches to
systematization developed by key
popular education institutes in Latin
America, and a report on a course in sys-
tematization.

Available from: CIPAF, Apdo Postal
1744, Santo Domingo, Dominican
Republic.

Empowering Women
Through Research
Networking

Center for Women's Resources.
Philippines, 1988. 58pp.

This is a report of a conference held in
the Philippines in September 1987 aimed
at beginning a process of dialogue and
sharing between Philippina researchers
in academic settings and organizers in
communities, so that the knowledge
generated in both settings could be better
shared. Women academics shared their
different experiences, and tie organizers
validated them and raised questions of
their own. Through a series of articles
authored by the participants, the report
discusses different dimensions of re-
search, such as the research process and
funding, and several altemnative ap-
proaches to research including, feminist,
participatory, and historical research.

Available from: Center for Women's
Resources, 43 Roces Avenue, 2nd floor,
Mar Santos Bldg., Quezon City,
Philippines.
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From Bonding Wires to
Banding Women:
Proceedings of the Interna-
tional Consultation on Micro-
Chip Technology, Manila,
Philippines, 1986

Co-published by the Center for
women's Resources and the Par-
ticlpatory Research Group, 1988,

67pp.

This book documents the highlights of a
meeting in Manila co-sponsvred by the
Center for Women's Resources, the
Women's Center and the Kilusan
Manggagawang Kababaihan-KMK
(Women Workers' Movement) all based
in Manila, and the ICAF:,Women’s
Program and the Participatory Research
Group in Toronto. The meeting brought
together 40 women--educators, or-
ganizers and workers from 12 countries--
to share experiences, problems and
strategies concerning the impact of
micro-chip technology on the lives of
women workers. The book includes tes-
timonies of women workers and activists
from factories in Malaysia, Indonesia,
and the Philippines, and offices in
Canada and the US, as well as analyses
of the global context, local strategies for
fighting back and regional and interna-
tional networking.

Cost: Cdn$5.00

J »y, o
in Asia avallable from:
Center for Women's Resources,
43 Roces Avenue,

Quezon City, Philippines,

In other regions available from:
Participatory Research Group,
Suite 308, 394 Euclid Ave.,
Toronto, Ontario,

Canada M6G 259.
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Network of Women in
Australian Adult and
Cormmunity Education
Newsietter

This quarterly newsletter is part of a
growing network of women in Australia
aimed at informing practice in women’s
leaming by fostering information ex-
change, research, publications and con-
ferences.

Cost: Aus.$12.00 (includes membership
in the network.)

Available from: Helen Gribble, c/o
Council of Adult Education, 256 Flinders
Street, Melbourne, VIC 3000, Australia.

o
o

LINKS

Wosten, Ao Eoutasion s Wo

Links: Women, Adult
Education and Work

Network of Women In Australlan
Adult ond Community Education,
Melboume, 1988. 52pp.

This report outlines the results of a re-
search project commissioned by the Net-
work, on adult education and paid work
for women in Australia. The research
was initiated to support the view that
women are a seriously under-utilised
resource in the Australian economy, and
the report will have practical value for
women in educational programs and
policy making.

Avallable from:

Network of Women in Australian Adult
and Community Education,

256 Flinders Street,

Melbourne, Vic. 3000,
Australia.
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Finding Our Own Way:
More Women'’s Training
Activities Worldwide

Newsletter 40, International
Wwomen'’s Tribune Centre, July
1988. 47pp.

This is the sccond of two special issues
of the Tribune Newsletter which focus on
participatory training issucs and ac-
tivitics for women. Itis basedona
workshop which the IWTC coordinated
in Montevideo, Uruguay, in August 1987
in which participants explored different
approaches to participatory training and
how it relates to feminism, women’s or-
ganizing activitics and gender issucs. A
guide to five specific participatory train-
ing activities is included.

Cost: US$6, free to people in the Third
World.

Available from: IWTC, 777 United
Nations Plaza, New York, N.Y. 10017,
US.A.

The Moon Also Has Its

Own Light.

The struggle to build a
women’s consciousness
among Nicaraguan farm
workers

ICAE Women's Program

Within the next few months, we will be
publishing a case study of the Women's
Prograin of the Nicaraguan Farm
Worker's Union (ATC). The struggle for
women’s cmancipation in Nicaragua is
unique. Underdevelopment, years of
war, and the urgent priorities of the
revolution, all combine to create a con-
text which might appear to put women’s
demands in second place. In reality,
these are the very factors which force a
confrontation with a series of contradic-
tions; the double workload faced by
women, their role within the union, the
"machismo"” so prevalent within Latin
American socicety, and the direction of
the Nicaraguan women’s movement in
general.

This publication will be the first in
the Women'’s Program Case Study Serics
on approaches to women’s education in
different regions of the world. Jointly
prepared by the ICAE Women's
Prograin and the ATC Wemen's
Secretariat, it focusses on how popular
education has been used as a tool to
promote discussion, increase conscious-
ness of conditions particular to women,
and promote women's lcadership within
the union, It also reflects on the effect
this process has on the work and home
life of agricultural workers and, in a
broader sense, on the struggles of the
Nicaraguan women’s movcment to keep
women’s emancipation in the forefront
of the revolution,

Available: (forthcoming in English and
Spanish)

ICAE Women's Program, Suite 308,

394 Euclid Ave., Toronto, Ontario,
Canada, M6G 259.
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Women’s Health Journal

The magazine of the Latin
American and Caribbean
Wwomen's Health Network, coor-
dinated by lsis International.

A recent special edition of the journal is
devoted to the Campaign on Maternal
Mortality, an international campaign
jointly coordinated by the Women’s
Global Network on Reproductive Rights
and the Latin American and Caribbean
Women's Health Network. The cam-
paign was launched on the International
Day of Action for Women’s Health, 28th
May 1988. This issue contains articles
on different aspects of maternal mortality
from different national perspectives.

Along with a range of articles on
different experiences in organizing
women's health care, information about
organizations and resources, the most
recent issue No. 6-7, (March-June 1988)
focusses on domestic violence. Issue No.
4-5. (November 1987-January 1988) con-
tains an informative article on AIDS.
The journal is published in both English
and Spanish.

Available from: Isis International,
Via San Saba 5, 00153 Rome, lialy.
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Women$hare Funding
Newsnote

Issue No.1, International Women's
Tribune Centre, July 1988. 8pp.

The Funding Newsnote was started so
that women's groups could begin to
share information relating to the broad
arca of "women ard funding"--informa-
tion about funders, issues related to fund-
ing for women's projects, and to begin a
process of collectively developing
strategies which will both increase the
amount of funding available for all
women's groups, and at the same time
begin to broaden the scope of issues that
the funding community will support.
This first issue is intended as an introduc-
tion to the vorld of womer's funds and
contains information about foundations
and grant programmes specifically for
women and, in most instances, initiated
by women. The Newsnote is an oc-
casional bulletin produced in English,
French and Spanish,

Cost: US$6 per subscription for the next
three issues, free to people in the Third
World.

Available from: INTC, 777 United
Nations Plaza, New York, N.Y. 10017,
USA

Perspectives and
Practice: Health and
Popular Education in
Latin America

Latin American Council for Adult
Education, 1988. 69pp.

This is the report of a workshop held in
Montevideo, Uruguay, in December
1986, which brought together more than
30 people working in community health
and popular education in different parts
of Latin America. The meeting was con-
vened by the Latin American Council for
Adult Education through its Health and
Popular Education Network, to give
health professionals and popular

Resources

educators the opportunity to explore and
create popular alternatives for health care
that would be capable of responding to
the increasingly urgent local needs
brought on by the deterioration of living
conditions and the challenges of social
and political change.

The report aims to capture the
three intensive days of discussion during
which participants worked to build a
dialogue between curative and education-
al actions, find a balance between ad-
vocacy and demands for basic rights and
services, and scarched for ways to com-
bine collective political work with per-
sonal development.

Available from: CEAAL, Diagonal
Oriente 1604, Casilla 6257, Santiago 22,
Chile.

Resource Kit for Pacific
women

Pacific Women's Resources
Bureau, South Pacific Commis-
sion, Noumeaq, New Caledoniq,
1988. 386pp.

This resource kit began as a project of
the Pacific Women'’s Resource Bureau in
19835, in response to their assessment that
very little information existed about
women's organizations in the region.
Complete with maps, the kit is organized
into three parts, the first lists women’s or-
ganizations, the second provides profiles
of individual women in the Pacific, and
the third provides information about sour-
ces of funding and technical assistance
for women'’s groups and organizations.
As a directory the kitcan be used as a
resource by peopl:* concerned with
women and. development in the Pacific

and by women's groups seeking informe-
tion on funding assistance.

Available from: Pacific Women's
Resources Bureau, BP DS, Noumea
CEDEX, New Caledonia. South Pacific.

Working with Women:
A Community Develop-
ment Handbook for
Pacific Women

By Amelia Rokotulvuna, Hand-
book No. 29, South Pacific Com-
mission, 1988, 87pp.

This uscful book is aimed at helping
women lcaders, field workers, and of-
ficers of women’s organizations to ac-
quire some skills and understanding that
will enable them to help women par-
ticipate fully in the life of their com-
munities. It contains explanations of
important ideas on working with people,
exercises to help raise awareness about,
and increase the participation of com-
munities in development activities, and
suggestions on how to communicate bet-
ter. The booklet is divided into five sec-
tions, each with their own exercises, on:
community development and the com-
munity worker, understanding how other
people think, understanding groups, un-
derstanding *he position of women, and
communication: getting the message
across.

Available from: South Pacific
Commission, Noumea, New Caledonia,
South Pacific.
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Voices Risingis the central networking toolotthe
ICAE Women's Program, and aims to: promote
the sharing of expariences. provide a forum for
debate and discussior, of key issues for women
educators, share information on usetful re-
sources, and foster the development of a fem-
nist practice in popular education which makes
connections between broad social strugglesand
the parsonalissues and oppressionwomenface
in their daily lives.

We welcome letters or short articles onyour
work and expanences. Through your contrbu-
tions and invelvementwe can deepenour under-
standing and develop more effective strategies
foraction.

The ICAE's Women's Program links educa-
tors and organizers in different regions ot the
world who are working to develop education asa
tool for social change and empowerment of
women.

The International Council for Adult Educa-
tion (ICAE)is an international non-governmental
organization with national member associations
in over 90 countnes, and networks in a variety of
areas, Including : peacse, literacy, community
health and popular education. worker's educa-
tion, and participatory research as well as the
Women's Program All networks are decentral-
1zedand coordinated by individuals andgroups in
different regions of the world.

The Women's program is coordinated from
Canada by the Participatory Research Group
(PriG) working in collaboration with key contacts
from vanous regions. PRG is a popular educa-
tiona and research collective.

The following agencies provided support to
*Building the Movement" the leadership develop-
ment seminarin Quito, andto thisissue of Vorces
Rising: Agnicultural Missions. USA: UNIFEM
SIDA Women & Development: Unicef-Colombial
Partnership Africa Canada: Anglican Church of
Canada: CIDA-INGO:; United Church of Canada.

The following agencies have providedongo-
ing financial support to the Women's Program:
CIDA. SIDA. NOVIB. and FINNEDA.
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. BUILDING LEADERSHIP, BUILDING THE MOVEMENT

Building Leadership,
Building the Movement"

Women's Leadership Seminarin International Adult Education”whichwas

T he main focus of this issue of Voices Rising is “Building the Movement: A

jointly organized by the ICAE Women's Program and the Women's Net-
work of CEAAL--the Latin American Council for Adult Education--and took

place last October in Quito, Ecuador. This special reporiis made up of the words
and reflections of participants on the central themes of the seminar. They are
woven together, not to present one voice or viewpoint, but rather to reflect the
strength and creativity generated when committed activists and educators
come together to share, enjoy and learn from one another. The meeting left us
invigorated with new ideas and a sense of great possibilities.

“If an international network is to be any
use It must serve the efforts of local
organizing and set its agenda in terms of
the needs and priorities emerging from
that base.”

These words by Lean Heng set the stage for five days
of intensive work in Quito. Through the weck we
struggled from different entry points through a maze
of issues, considering ways in which that vision
might be transformed into concrete actions. This
was not an easy task for it involved so many differ-
ent people, contexts and perspectives.

The seminar had been titled “leadership devel-
opment”. It proved, in fact, to be much :more than
that. It was about leaming from each other, about af-
firming the basis of our movement, about cvaluating
forms of leadership amongst women, and strategies
fordeveloping the leadership of womenin relationto
the broader movement for adult education.

Building on the momentum of our first intemna-
tional seminarin Montreal in 1987,the ICAE Women's
Program wanted to bring together some of the groups
and individuals from different regions with whom
we've been working most closely over the last few
years. The idea was to consolidate the involvement
of these key regional contacts in the leadership and

activities of the Program and to get a better picture of
the links and gaps between women's popular educa-
tion initiatives and the official structures of adult
education indifferent regions. We als) hoped totake
up and advance our discussions of some of the
central issues identified at that earlier meeting.

Quito, Ecuador was chosen as the venue for the
seminar partly because it is the base for the CEAAL
Women's Network, the strongest regional network
within our intemational network. Participants were
keen to leamn from the experience of different groups
involved in popular education inLatin America. The
women who came brought with them their experi-
ence from awide range of organizations--from popular
education groups, women'’s centres, and national
and rcgional adult education institutions. They
combined many decades of experience working at
the grassroots level in very different national con-
texts--with Palestinian women in Lebanon, with
homeless women in Bombay, against repressive
govermnment conditions in Malaysia, Chileand ~ :th
Africa. Many have played activeroles in the wonien's
and education movement in their countries and their
regions; some brought substantial international
experience.

The Quito program spanned a number of objec-
tives. There were opportunities for sharing and dis-

* This section was compiled by LynJa Yanz, based on many, many hoursof translation/transcription by Heather Chetwynd and Anibal

xirm of tape. from the seminar.
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BUILDING LEADERSHIP

cussion with women's groups in Ecua-
dor (through two days of visits, two
public panel discussions and cultural
events). There was organized discus-
sion of three central themes--Our Iden-
tity: Feminist and Popular Education;
Challenges for Building Democratic
Organizations; and Building Leader-
ship, Building the Movement. And
there was time to plan action for the
next steps in the Women's
Program and ICAE.

The theme of lead-
ership was woven through-
out the seminar both in the
formal discussions and in
the informal exchanges as
women worked together to
confront the difficult issues
involved in developing al-
temative forms of educa-
tion and organization--issues
which we've all had to face,
with challenge and withpain,
both personally and politi-
cally. The fruits of the
week's hard work, of an in-
tense process of leamning to
listen, and where necessary,
todisagree withone another
were evident by the Sunday
moming when we began to
put together the pieces and
plans that had been build-
ing throughthe week. There
had been times of frustra-
tionand despondency, when
it seemed as though we
weren’t moving anywhere.
But as the different groups
began to inscribe the flip
charts on the four walls of
the meeting room with the
summary products of their labours, we
were able to see just how much we had
achieved.

We approved a quite ambitious
plan of work for the Women's Pro-
gram, one involving most of the semi-
nar participants in working groups
around special new projects such as the
preparation for the ICAE World As-
sembly, anintemational action research

project, and an Asiantrain’ ., “rogram.
We drafted a letter to the . Presi-
dent and Executive requesting their
support for the Program and the setting
up of intemational Task Force to
strengthen the role of women in the
international adult education movement.
We requestcd that an organizational
review of the Women's Program be
undertaken in order to ensure the Pro-

gram’s accountabiiity to its constitu-
ency and to develop aclearer organiza-
tional structure within the Program and
between the ICAE and the Program.
Beyond these specific out-
comes, much headway was made in
terms of supporting and strengthening
regional netw ‘rks’ own efforts as well
as extending their involvement in the
international network. This represented
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an important accomplishment, espe-
cially forthose regions whose networks
are still emerging.

There was much discussion
about whatkind of “international’’ work
made most sense, and which did not.
Participantstalked concretely aboutthe
kinds of exchanges (of people and
materials) that would strengthen local
and reg:onal efforts. AsinMontreal we

= reaffirmedtheimportanceof
strengthening links with
progressive education and
women'’s struggles in North
America and Europe, not
merely for the useful sup-
port work that can be coor-
dinated from the North, but
because we want to link
women's  educational
struggles internationally.
The Women's Program
should not be seen as a Third
World network withits tech-
nical centre in Canada.

Another important, if
less visible outcome, was
the discussion about, and
proposal for action relating
to women's involvement in
the adult education move-
ment. The contexts of adult
education (approaches, pro-
grams and structures) vary
tremendously from region
to region. No one analysis
of the role of womenin adult
education can thus be estab-
lished, and equally, there can
be no one strategy fortaking
up women's issues effec-
tively in the field. There was
concem howeverthat, where
appropriate, regional women's networks
continue tourge theintegrationof gender
issues into all aspects of work. Cer-
tainly this strategy is currently well
underway withinthe CEAAL Women'’s
Network. Attheinternational level, the
seminar called on the ICAE Executive
to support the Women's Program's
efforts to link women popular educa-
tors.
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Our identity:

Feminism and Popular Education
Beginning an International Discussion

The seminar opened with a
sessionentitied “Our identity”.
Organizers had assumed this
wouid be a fairly straightfor-
ward naming of our common
reference points Iin feminism
and popular education as a
way of moving on to discus-
sions of other themes. We
quickly discovered however,
that we didn’'t necessarily
share the same perspectives
on educational practice or
women’s organizing. We
learned how important it was
not to assume a single or uni-
fied position at the outset of
an encounter, but rather to
8llow ourselves to develop a
unity through the sharing of
concrete exampiles of the sall-
ent questions and priorities
from our local realiities. From
that bass (the buliding of which
takes listening and re-think-
Ing our own practical and
theoretical constructs), there
can be a more careful and
productive shift to the inter-
national perspective. Identl-
fying, clarifying and working
towards a mutual understand-
Ing of the issues In a more
grounded way provided a
better, more realistic basis for
our program and for the plan-
ning of action.

e started this meecting by at-
Wtempting to base ourselves in

our regional particularities, our
different experiences. We heard about
the present situation from Nicaragua,
the impact of political processes in
Asia and the role of popular educators,
of how they manage themselves vis a
vis the situation of the party position
where there is not great identification
with these political parties. We re-
tumed tothe Africansituation and heard
about the weight of traditions, religion,
and in some cases the great fear of
politics where important sectors do not
want to think about what is happening
or reflect upon situations that will not
have an immediate effect upon their
lives. This is the great subject of sur-
vival, the struggle for survival.

Afterwards we debated and shared
different strategies for work withwomen,
how these have developed from work
in India, in Peru, in Mali. We shared
similar experiences in Africa and Latin
America, of attempting to provide smatl
quotas of power,orexperiencesinpower
to women's groups. We concluded by
recognizingthatin these strategies what
is important is a process of awareness
of the women, a discussion of the prob-
lems.

In each of these the important role
of education kept coming up, without
using many adjectives to name it. De-
pending on the political and social con-
text, different elements are taken into
this work (literacy, productive work,
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popularkitchens, etc.) although, within
ourmultiplicity of experiences, it secms
there is always the possibility of raising
the demands around survival and the
gender issue, of being creative in this
respect.

(Teresa, Chile)

and popular education don’t mean
anything. What we are tryingto dois
not so much come to acommon defini-
tion but to explore whether there is a
common identity in terms of our ap-
proach to education and working for
women, if and how there is a basis of
unity foran intemnational network. The
challenge is to recognize and deal con-
structively with the genuine differences
between us, and also to recognize that
unity does not require that we be iden-
tical to one another. We do not have to
become one inorderto work together ...
What are the differences? What can we
learn fron. onc another? How do we

want to work together?
(Lynda, Canada)

I n some contexts the terms feminism

spective of women in the build-

ing of popular education which
reflects the complexities of our reality
and which advances the democratiza-
tion process inour countries. What I'm
concerned about is this theme of an
intemmational perspective of popular

H ow are we incorporating this per-
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education, because I feel that popular
education per s¢ doesn't mean much.
Popular education means something if
itproduces change in people’s practice,
and women specifically, and if these
lead to changes in the content of popu-
lar education. I think this is perhaps the
key point in reflecting on any research
we carry out.

(Glna, Peru)

there are other forms of prison as
well. IfTlook at the face of a country
like Sudanorevenmy country, we have
a growing situation where ‘women are
veiled and maintained in a kind oi
prison. We haven't seen this for a long
time and now it's coming very fast.
And at the same time we are trying to

develop into a modern society.
(Lalla, Mali)

I n Africa women go to jail . . . but

focussed on calling upon women

to become integrated into revo-
lutionary tasks, and to take part in pro-
ductive tasks, in military tasks, in de-
fending the revolution. There was no
discourse about gender. To speak of
gender at that time was to be out of
context. Or at least that's what we said
about “special claims”, that they were
out of context, that the priority was to
defend the revolution. But today we
consider that truly, the defence of the
revolution is the defence of ourselves
as women. Ouremancipation requires
the political context of the revolution,
but we also think that we cannot wait
until the war is over to put forward our
claims.

a tthe beginning AMNLAE mainly

(Sylvia, Nicaragua)

Palestinians, and secondly, that
we are women. As Palestinians
we are committed, we are part of the
Palestine National Liberation Move-
ment. We belong to women'sorganiza-

F irst of all is the fact that we are

tions in order to achieve our national
rights: the right of retuming to our
country, the right to self-determina-
tion, the right to establish an indepenc-
ent territory. This is why we are organ-
izing in Lebanon and have been since
our exile. Also we are working as
women so that we can become produc-
tive in this process, and take our place
in the struggle, in our community, and
become part of the political decision-
making in our national liberation.

We see our participation in the
Womel.’s Program or any intemational
network in this light. Thus what we re-
quire from you is not only in terms of
our work with women and our leader-
ship as women, but also you helping us
in achieving our aspirations, our na-
tional pride. And at this juncture we, as
Palestinians in exile, believe the main
objective is to support the uprising.

(Lella, Lebanon)

talk about anetwork, tomake acom-

parison with fishermen. [Net and
network are the same word in Spanish. ]
Quercum is aa Mapuche word Ileamed
in Chile some time ago meaning “time
of active waiting.” Itis what fishermen
do when they can't go fishing, when the
sea is stormy and doesn't allow fishing
. . . S0 they gather, share experiences,
talk about theirdecisions, the new things
they've seen in the sea, and they repair
their nets, hooks, boats . . . This meet-
ing has reminded me of that--a small
group with such different experiences,
trying to weave a large net, to cover all
the world.

I tis somehow unavoidable, when we

(Beatrlz, Brazll)

have rejected an invitation to par-

ticipate in an intemnational semi-
nar, thinking it had nothing to do with
me, with my work. But now we find
that if our local collectives are to sur-
vive, they need to network. City net-
works have to link with other citics and

F ive years ago I would quite likely

4

thenthis hasto goon at aregional level.
I have read abc at the process of organi-
zationinLatin America, and the kind of
lessons that people have leamed are
really inspirational. It's like I'm taking
one step at a time and finding that this
kind of -eer group process helpes me
climb the steps I need to taks.
(Sheela, Indla)

viduals from regional and inter-
national groups have crossed our
paths, it's built alot of resistance in me.
But inthe 'ast number of years in the in-
tensive struggle and work chat I've
beenengaged in, mainly with the women
workers, throughthat work and coupled
with the different readings and leaming
of experiences of people from other re-
gions, it's brought me quite a different
perspective. I think now that regional
and international work, if it is done
properly can helpto support and further
consolidate the work at the base. And
that's what ultimately is the testof “‘net-

working”, at whatever level.
(Lean, Malaysia)

Because of the ways scme indi-

e face an enormous contradic-
Wtion in the U.S. We work with

people who have serious prob-
lems in their everyday lives, economic
problems, problems that women facein
any other part of the world. And we
educators/activistsneed to work to solve
those problems. At the same time, be-
cause we are in the U.S., we have to0
understand how our work relates to
what is going on in the rest of the world.
The trick is that we always have to look
with two eyes on what we're working
at. The question for usis how we doin-
depth organizing more on a local level
and at the same time do educational
work to build a sense of international-
ism and connections to what is going

on in the rest of the world.
(Sue, USA)
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€ have to look at the context of
w our work, and of the people we
work with. All of us are af-
fected by the international economic
order, and the multinationals. And
among the people we live and work
with the crucial problem is survival,
survival in terms of home, food, fuel,
land. And repression, and occupation,
whether it takes place in our factories,
in occupied territories, or in the rural
areas where in the Philippines there is
currently a lot of militarization.

All us are working with both men
and women, the landless, the workers.
Although we have differences, we also
come up with common issues . . . like
the importance of consolidating grass-
roots organizations. The question is
how do we use this network to build, to
strengthen, to expand, to consolidate
our existing grassroots organizations?

Of course there’s also the need for
solidarity, solidarity can come in the
form of solidarity for the prisoners, and

solidarity to support activist work.
(Carol, Phiiippines)

Women's Sub-Committee could help

its sisters most of all in the following
ways: that we exchange information
with other regional organizations and
national bodies on the nature of our
work, its objectives and aims, reccg-
nizing both the similarities and the dif-
ferenwes of our operating structures,
and that we aid women's organizations
in the other regions who are appealing
for funding to agencies in terms of in-
formation, advice and, where neces-
sary, representations to such funding
agencies.

I tseemsthat atthe moment,the EBAE

(Leny, England)

hen the five-day International
WSeminar on Women's Leader-

ship in Adult Education began,
Quite, a sunny friendly city, welcomed
a group of twenty women from all over
the world, confident in creating new
solidarity links and working guidelines
to develop through thought and action
the presence of the women's move-
ment in the process of social transfor-
mation.

Women's Program coordinator,
Lynda Yanz, inaugurated the event.
Her words renewed the expectations of
Ecuador women. She stressed the im-
portance of the seminar’s main theme:
areflection on women's leadership, on
our experience as leaders, and on the
responsibility and potential of this very
political role, especially in the interna-
tional context. It was only after that
first day of introductions that I experi-
enced of the full impact of the event.
The women participating in the semi-
nar came from all regions of the world:
Arab countries, South and South-East
Asia, the Caribbean, Africa, Europe,
North America and Latin America. I
felt so at home with these relaxed,
open, funny women who were all in-
volved inactvities important for women
all around the world. They were going
to visit women’s grassroots groups in
Ecuador, something that was certain to
have a profound effect, since it was the
first time that such interchange and
solidarity with leaders in adult educa-
tion was to take place in our country.

The schedule included a program
of visits to grassroots women'’s organi-
zations to allow for a direct knowledge
of their work towards social change, to
share experiences and to build solidar-
ity links. It was an intense and mobiliz-
ing experience for all of us. I think the
Ecuadorean women reacted as one; we
were amazed to know of the hardships
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of life in other contexts. We knew
about apartheid, for example, but we
could feel its extent through Shirley
Walters' testimony, asking for solidar-
ity with women imprisoned for strug-
gling against legalized racism. Her
words made us feel an unconditional
sisterhood. The same thing happened
when we listened to accounts of the
forced displacements and repression
against Palestinians on the West Bank,
in Gaza and in Lebanon. The contrast
with our Latin American reality was
immense. It is true that we live in a
crisis situation, marginalized, even in
extreme poverty, but I now realize that
we must value the fact that we have a
place, a territory we can call mother-
land, that our heritage has been kept in
books, in the arts and in our hearts.

Our guests visited organizations in
three important cities of Ecuador, Quito,
Guayaquil and Cuenca,; they also par-
ticipated in a meeting at the “Maria
Quilla” Centre, with representatives of
women's organizations from different
provinces in order to broaden discus-
sion to the national level. After dis-
cussing the visits with sevezal of our
sisters I sensed a common feeling: the
awareness of feministissues asa world-
wide issue, common to all women
regardless of race, class, language, reli-
gion, culture or nationality. In this
sense there is an universal category of
gender, which legitimizes feminist the-
ory as a social sciznce and feminist
leadership as an intemational political
line of action.

Cecllia Mifio Grijalva,
“Maria Quilia” Centre for
Research and Action on
Wonien’s Conditions
(lucal hosts to the Quito
Seminar)
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Shirley Walters

Lynda: | feel guilty taking clear
leadership.

Shirley: Why? Surely we have to
acknowledge the questions of author-
ity and power. If authority has been
given to you why can you not exer-
cise it within the parameters of that
authority. For me the problem is not
exercising authority, it is a question of
who gives the authority and who can
take it away. That is one of the cru-
cial components of democratic
leadership.

Honor: Yes, it's all very well for you
to be so clear about it, but you didn't
have to go through the “New Left”
and the Women's Movement of the
1960s!

This is an extract of one of the many
informal but intense exchanges which
were part of the seminar in Quito. [t
may not seem surprising that the con-
versations were so impregnated with
discussions about leadership--the offi-
cial theme for the week was “‘women
and leadership in intemational adult
educatior..” But I was surprised.
Enroute to Quito I had to stop over
in Lima, Peru. There I spent 36 hours
with women from the Manuela Ramos
Movement. They didn’t know me; I
didn’t know them. But in a very short
time I was involved in numerous dis-

Leadership and
Women in
international

cussions at lunch, at tea, in the car--and
it was all about democratic organiza-
tions and leadership. Then in Ecuador,
in the seminar and amongst members
of the organizations we visited, similar
issues were were raised. It all seems to
point to an important “‘moment” in the
development of feminist thoughi on
organizational theory and practice.

Questions that came to mind while
I was participating in these discussions
were: Why do many women feel guilty
about taking on lzadership roles? Why
have the notions of leadership devel-
oped inthe women’s movement as they
have? Why are the issues of power and
authority so often denied? How have
these conceptions helped and hindered
the development of leadership amongst
women? What are the competing no-
tions of leadership which are emerging
within the movement? How and why
are they changing and with what effect?

Clearly it is not possible to even
begin to answer these questions in this
limited space, even if the answers were
at hand. All that is possible here is to
name the questions and to point to how
they emerged during the time and space
of the seminar in Ecuador.

o P O

Reflecting back on the context of the re-
emergence of the feminist movement
n the 1960s, with its critique of the
dominating practices within the insti-
tutions of daily life and within the
male-dominated contemporary social
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movements, it is easy to understand
why suchaconscious attempt wasmade
to achieve pariicipatory democracy in
practice. The concepts of participatory
democracy, equality, liherty and com-
munity, emphasized that everyone
should participate indecisions thataffect
their lives and that everyone’s contri-
bution was equally valid. These ideas
led easily to the idea that all hierarchy
was “bad”, and that power arid author-
ity were “bad”.

Many critiques of what is increas-
ingly being seen as a naive view of or-
ganization have been developed over
the years. One example is of jo Free-
man's work of 1975 on"*The Politics cf
Women's Liberation”. She argues very
sirongly that:

Although the ideology damned the
idea of leaaership, the movement was
not without leaders.... Much of the en-
ergy of past women's movements had
been directed to having the structures
of decision-making...formalized so that
the exclusion of women could be con-
fronted directly. Itis particularly ironic
that the women's moveraent should
inflict upon itself a problem it’s been
fighting for centeries. When informal
clites are combined with a myth of
“structureless” there can be no attempt
to put limits on the use of power be-
cause the means of doing sv have been
elimiated. The groups then have no
means of compelling responsibility from
the elites who dominate them. They
cannot even admit they exist.



Nowmostofusinvolvedin women’s
organizations anre aware of these cri-
tiques--many of us agree with them
whole-heartedly. We've experienced
the issues first hand as either part of the
inner or outer circle! But we still feel
guilty about acc=pting leadership, es-
pecially our own leadership--why?

Gina Vargas of Peru spcke in her
presentation about the difficulty women
have with either assuming or granting
leadership. This she argued left women
outside of the power structures in the
society and unable to really affect change
substantially. She described the change
that has beenoccurring withinthe move-
ment in Latin America. Women were
beginning to recognize that they had a
responsibility to take on leadership po-
sitions and that the women'’s move-
ment was about political power and it
was naive to deny the reality of power
and the need to challenge it.

But, Gina argued, there wes a need
to reinterpret the concept of leadership
and to ask what a feminist conception
of leadership should be. Three aspects
which she felt r.2eded to be considered
for a feminist conception of leadership
were: the question of relative auton-
omy for the movement, the need to
form broad alliances with other women
where authoritarian and imposing be-
haviour is countered, and the need to
fight against the competitiveness of
leadershipinmovements. She believed
leaaership should strengthen women
and the women’s movement, Women
should stop running away from the
responsibility ot leadership.

Honor Ford-Smith posed similar
questions and problems when she re-
tlected on the experience of the Sistren
organizationinJamaica. She desciibed
how on the one hand, Jamaica has a
long history of strong, charismatic lead-
ership based on pattonage. And this
type of leadership is often respected.
On the other hand, in the women's
organizationslike Sistren, she says that:

“We have shied away from the
questionofleadershipas we have wanted
to be collective and democratic. In the
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process we lost the ability to win cer-
tain struggles.”

In the case of Sistren, a very impor-
tant critique of the power relations that
actually cxisted, as opposed to what
members wanted to belicve existed,
was developed. The impact of class,
race and education on informnal leader-
ship were clearly enunciated. Honor
argues that in order for women to begin
to grapple with the problems of middle-
class domination over working-class
members, there must be anacknowledge-
ment that unequal distribution of power
exists. Once that has occurrea there is
aneed for thedevelopment of *“clearcut
rules of the game”. (This argument
resonates withthatof Jo Freeman above.)

Both Gina and Honor’s arguments,
which draw on their long and substan-
tial experience in the women's move-
ment, highlight the need for women to
confront the questions of power and
authority. They both are very clearthat
this is not an easy process as women
still need tu problematize the notion of
leadership. But perhaps we need to
start at another point--a point which
doesnotdeny the importance of women
taking on the responsibility of leader-
ship but which looks at what the posi-
tive and negative features of leadership
are, and in the light of that take another
look at what a ferninist notion of lead-
ership should be.

Similar to the experiences of Gina
in Peru and Honor in Jamaica, I have
found within organizations in South
Africa more and more people are ac-
knowledging the political nature of
organization and the importance of not
“being married to” one form of organi-
zation. Forms of organization should
he determined by the aims and pur-
poses of the orpnization. We have
found ihat it is important to acknowl-
cdge the contradictions and tensions
that exist in the thi~ory and p.actice of
participatory forms of organization. As
in so many community organizations
around the world, participatory democ-
racy hasinformed many of the women's
and other organizations who are fight-
N3
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We need to be able to share our
training programs, because we want
to create grassroots leaders, because
we all feel that it is niostly the middle
class who are at the forefront of
these organ.zations. How do we train
grassroots leaders? What popular
education methods work best with the
different sectors anc' experiences
women come from?

(Carol, Philippines)

When we are *2ining about leadership
that discussicn can't be separated
from the commitment and work we're
doing on the ground. When we're
talking about leadership, we can't
separate that from the question of
how we organize womer, {0 take
initiatives in their context, in their
society. This is the approach to
leadership that takes up the chal-
lenge of popular education. It means
looking self-critically at how we are
leaders. We can't be complacent in
saying we are leaders, and yet we
need to take responsibility for our
leadership roles within organizations
and movements.

(Lynda, Canada)
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After the dastruction of the Palestin-
ian camps, only organizations such
as ours, which were built on a
collective structure were able to
survive and rebuild what had been
destroyed. This meant consistently
organizing women to take the initia-
tive, to take leadership. This is the
best meaning of leadership in our
society.

It's important that we as lead-

ers understand that we must be dis-
pensable. We must create new
leaders. This shoukd be a priority in
all our work. That brings us back to
the political question of how do we
organize women? We cannot enter
and organize women on theories,
slogans. We have to respond to their
immediate rieeds, whether it is
poverty, food, political rights or
national liberation. We must respond
to their needs and to what they want.
Understanding that is a test of our
leadership. Experience has shown
us, for example, that women in
Lebanon cannot be organized around
the issue of equality. They would
laugh at us if we tried this. What they
want is to defend themselves and
their families. What they want is to
have clothes, and to go back to their
country. This is what the women
consider as priorities.

(Lella, Lebanon)

ing injustice in South Africa. There is
no space here to elaborate in detail on
these debates but two examples will
suffice to illustrate the point.

Inherent inparticipatory democratic
practices is the need for degrees of
openness and trust. There needs to be
a supportive, open, consensus-sceking
climate which is essential for the shar-
ing of responsibility which is at the
heart of this form of organization.
However, this participatory democratic
practice tends to deny the reality of
conflict within organizations. Conflict
inSouth Africanorganizations isinher-
ent--along either class, race, ideologi-
cal, or gender lines. The lack of ac-
knowledgsment of conflict has often
resulted in conflicting interest groups
organizing in clandestine ways, which
is the very antithesis of the “openness
and honesty” so essential to participa-
tory democratic practice.

Another example of a contradic-
tory practice within participatory or-
ganization relates to the question of
leadership. In South Africa leadership
withinparticipatory democratic organi-
zations is usually shared by all mem-
bers of the collective. No one is given
authority to lead. In many instances a
laissez faire climate, closer to anarchy
than democracy, exists where anyone
wishing to assert leadership is shouted
down. A malaise sets in where no one
dares to show leadership for fear of
being accused of being “*‘undemocratic”.
In the heightened political climate in
which people organize, increasingly
questions are being asked about the
appropriateness of the participatory
democratic form which can so often
result in paralysis rather than action.
Many people are acknowledging the
need for strong vision and leadership to
propel organizations forward.

I A
One of the responses to the above analy-

sis of organization is the development
of other conceptions of democratic

what has been called ‘“‘collectivist
democracy” both theimportance of mass
participation and theimportance of clear
leadership is acknowledged. On the
one hand the importance of participa-
tion of as many people as possible in
the processes of major decision-mak-
ing is stressed, while on the other, there
is acknowledgement of the importance
of clear delegation of power and au-
thority to leadership in orderto bcth get
tasks done and to drive the organiza-
tions forward. Mandates are given to
leaders who must be accountable to the
members through regular reports back.
The membership has the authority to
both give and recall mandates of the
leadership. It is therefore not the exis-
tence of power and authority in organi-
zations that is most important, but the
question of who has the power to give
and recall that authority.

There are many questions that still
need to be addressed as we strive to
deve¢lop amoreadequate notionoflead-
ership within the feminist movement,
At the seminar in Ecuador there ap-
peared to he agreement on one issue at
least--we need to move beyord the
denial of leadership and the necessary
political power ard authority that im-
plies. But we also need to coniinue to
challenge traditional features of leader-
ship in practice, such as the pervasive-
ness of authoritarianism and ccmpeti-
tion. We need to ask whether it is the
authoritarianism and competitiveness
within predominanily male leadership
against which we have reacted in the
movement. If this is the case, a ques-
tion which could potentially-move us
towards finding a more satisfactory
feminist notion of leadership could be:
What would leadership be like which
works actively against authoritarian and
competitive practices?

Shirley Walters, Centre for Adult and
Continuing Education
Univers:ty of the Western Cape

leadership. These have been strongly  Private Bag X 17
influenced by the progressivetradeunion ~ Bellville 7530
movement. In these conceptions of  South Africa
8 29
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by Honor Ford-Smith

The following Is a brief ex-
cerpt from the conclusion of a
forthcoming Women’s Pro-
gram publication about Sis-
tren, a women's popuiar the-
atre group in Jamaica. Strate-
gicContradictions /s adetalled
account of Sistren'’s historical
and organizational develop-
=went since 1977. Honor pre-
sented draft sections from her
case study as a catalyst for
discussion in Quito.

importance of strengthening the

feminist movement at this
moment in Caribbean history and to
the question why many new feminist
organizations as yet have been unable
to affect women'’s conditions of life in
a fundamental way. In the case of
Sistren 1 have argued that the group
was restricted in its impact because of
its internal structure and the effects of
the funding policies of intemational
aid agencies.

u t the start, I drew attention to the

Collective Contradictions

From the beginning, a major probicm
was the way in which the group came in

ERIC
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Strategic

Contradictions

Organizational Democracy
and Dependence on
International Aid

practice to equate democracy with a
single notion--that of collective deci-
sion making.

Theundifferentiated collective form
has a number of problems. It can be
antithetical to productivity and service
delivery because it tends to substitute
internal practice with a single notion--
that of collective decision making.
Where it functions in the conservative
capitalist third world [it often} masks
the continuation of the central contra-
dictions of capitalist societies--such as
race and class. Where ideological vari-
ety or differences exist within a group
these become obstacles to sameness
rather than oppoi tunities to develop the
richness and complexity of the group's
work. The undifferentiated collective
structure lends itself to the exercise of

one, [in that] it unquestionably ex-
posed members to areas of decision
making involved in running the organi-
zation and acquainted everyone with
the skills of advocacy. At this point in
the organization's growth however, the
movement toward some specialization
and differentiation also seems neces-
sary and inevitable ifits problems are to
be solved.

What shape then can be envisioned
for a democratic organization which is
not a collective? There can be no
dogmatic answer to this question. Just
as the collective decisionmaking model
works in some situations, but not in
others, there can be no one true demo-
cratic organizational form, which will
work effectively across cultures and in
different political and economic con-

power by mreESSSSSSSESSSSSSTEErae— teXUs. ... (In

;:f: b, ras‘ From the beginning, a major problem :’]‘ijoseg":_-
was the way In which the group came :
whose roles ceptsinneed
can never N Practice to equate democracy witha .. .o
be clearly single notl9n-that of collective cussion are
defined, decislon making. those of
whoarenot IEEEEEEEEEENEEEEEEEEEN m anage -

clearly accountable intemally in the
group, and who tend to operate Cov-
ertly. Real processes of decision rnak-
ing then become masked and the or-
ganization becomes bogged down in
the morass of endless meetings, low
productivity, a sense of diffused re-
sponsibility and low morale.

... In Sistren’s history the phase of
intense collectivity was a necessary
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ment and leadership.

In the effort to throw out the idea of
the personality cult and the charismatic
leader, the progressive movement has
not really defined alternative forms of
leadership. For women's groups it is
perhaps especially difficultto grantand
accept leadership from other women.
Historically womenhave beenexcluded
from the processes by which power has
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come to reside in particular people or
groups of people. Male, white, middle-
class privilege has been so founded on
hierarchy, division and specialization
that the women'’s movement has been
cautiousabout reproducing forms which
seemed to imitate these models. Atthe
same time, in organizations where
women have granted leadership, ma-
temalism and the dominant form of
race and class power are often reflected.
Inthe Caribbean it is particularly diffi-
cult to come to terms with the issue of
leadership because of the way race and
class and skill are tied and because
resistance to these forms of domination
areotien covert, informal and unnained.
However to avoid the discussion of
leadership is no solution at all. ...

The term management also tends
to be interpreted as an authoritarian big
boot, squeezing the life blood out of its
underlings. Management in our setting
carries the connotation of exploiters
from “the evil empire” of capitalism. ...
(But in rjejecting the worst of capital-
ism we must be careful not to throw out
the baby with the bath water. Manage-
ment and leadership, whether they re-
sideinindividuals orin groups of peoplec
need to be controlled by defining both
what they are to manage and how they
can be accountable and removable at
different moments in an organization’s

life. ... Issues of skills transfer and edu-
cation could then be addressed in asys-
tematic and consistent way. A key
concept in thinking about democratic
management then is accountability--a
concept which can be applied differ-
ently both within an organization and
externally with those it serves.

The Politics of “Aid”

A second major problem which con-
fronted Sistren was the effect of inter-
national funding policies on the organi-
zation. Agencies funding projects in
the Third World have an enormous
amount of power. One only has to
glimpse the files of any agency in-
volved in so-called development to
recognize the enormous amounts of
informatiunthey have accumulated about

in. The term “partner” currently being
used by donor agencies to describe
their relationship with recipient organi-
zations only obscures what remains a
very real power relation. This egalitar-
ian label does not chaige the reality.

One area which women'’s groups
need to face squarely concems the ten-
dency on the part of agencies to priori-
tize material production over educa-
tional and cultural processes and to see
these areas as separate and distinct.
This separationinthe long runserves to
entrench dependency because it means
thatintemal processes of organizational
development and transfer of skills are
always subsumed under the “more
important” process of production. in
fact production and education are inex-
tricably linked. ...

On the other hand, to prioritize
educationai cultural processes over so-
called production is to ignore the im-
portance of building up some form of
self-financing. Any single issue or set
of issues which come to be prioritized
for funding by ageucies can be used
against the development of effective
organizaticnal processes. Intemational
funding agencies often determine pri-
orities which are applied in a blanket
way. Our experience has shown that
very careful attention has to be paid to
local conditions. The political and
cultural context, available skills and re-
sources are all areas which need very
careful consideration and which will
enormously affect what is possible for
any organization. When local factors
are nottakeninto consideration, choices

progressive ISR about pro-
VLA b The emphasis of international ﬁ‘;"‘c‘;‘:"&
“°"C‘ua“t '¢  agencies on funding “grassroots”  t°* 4%
;r:w or the  WOmen seems to be contradictory . )
dispensing of and simplistic. tem nega-
funds gives IR tive conse-

them over people’s lives all over the
world. They are able to shape the lives
of the organizations they support, not
simply because they fund them, but
also because of the processes they re-
quire the agencies to become involved
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quences for local organizations. This is
especially so when organizations are
young Of operate in a conservative
context in which there is little capacity
fornegotiation with more powerful inter-
national agencies. When an organiza-
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tion's survival is at stake, the criteria of
international agencies will always take
priority over developing processes of

accountability t0ilS

constituency.

Such mistakes
cannot be waved
away. Their impli-
cations mushroom
into new difficulties
which are often
harder to deal with
than those problems
they were originally
meanttosolve. They
involve people's
lives, hopes, ener-
gies, investments and
resources in deep
ways. The disillu-
sionment and bitterness they create
deeply affect an organization's poten-
tial to have animpact on its community
and to build a healthy working culture.

Finally, the emphasis of intemna-
tional agencies on funding *‘grassroots”
women seems to be contradictory and
simplistic. Grassroots women are not
miracle workers and like anyone else
need to study and understand a situ-
ation before they can work effectively
in it. ... Agency policies sometimes
emphasize the delivery of funding to
grassroots women while ignoring the
many complex processes in which both
gender and many classes are involved,
processes which reproduce the condi-
tions the funding is meant to alleviate.
[T]he effect oftendoes not contribute to
social transformation. In fact, as was
the experience of Sistren, it can repro-
duce relationships of dependency and
dominationbothintemally inside groups
and between aid agencies and recipi-
ents.

Organizations like Sistren are not
at the stage where they can do without
these foreign funders. Neither is it the
first time in history that organizations
working for radical transformation in
one society require the support of richer
groupsin conservative societies. It will
be a long time before we cease to need

ERIC
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foreign funding. Nevertheless we are at
a stage where women's organizations
working togetherinternationally canuse

One area which women's groups need to
face squarely concerns the tendency on
the part of agencles to prioritize material
production over educational and cultural
processes and to see these areas as
separate and distinct. This separation In
the long run serves to entrench
dependancy because It means that Internal
processes of organizational development
and transfer of skills are always subsumed
under the “more Important” process of

production.

their lobbying power collectively to
make these agencies accountable to the
groups they are supposed to be serving.
Just as we need to be accountable to
those we serve so they also need to take
on board their accountability to those
whom they serve. Collective dialogue
is key if groups are to have clear chan-
nels of communication and clearer in-
put into the policies of these agencies
and the ways in which these are imple-
mented regionally. ...

In many funding agencies there are
members of staff who are genuinely
concemned about issues of dependency
and democracy. These women want to
work intemationally around some of
the struggles we face. The power of the
agencies does not exist in a monolithic
institutional sense. It operates through
people who have adegree of leverage at
their disposal. It is up to us to build
alliances that are genuinely internation-
alist in order to bring about changes.
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Financial relations influence the work
that we are carrying out and in this
way international agencies exert
powaer and control upon the NGOs or
popular movements that develop
projects. We see that the policies of
what type of projects will be financed
are always defined outside our
countries. At the same time we
cannot close our eyes to the fact that
the problem is not only outside us.
The result of this situation oftentimes
is a competition betwesn NGOs for
money. Very often these agencies
ask other NGOs, what do you think
of this or that group and if one is not
alert to this we end up being divided.
These things become worse when
we have financial problems within
our own organizations . . . all the
different relationships of power and
competition make it more difficult to
carry out the work we know is impor-
tant and to work together in truly
supportive ways.

(Teresa, Chlis,
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Virginia (Gina) Vargas Is the
Director of Fiora Tristan, one
of the strongest and iongest
running women'’s centres in
Latin America. Virginia's
reflections on the centre’s
history in response to Honor
Ford-Smith’s presentation
provoked much discussion.

In the Fiora Tristan Centre what hap-
pened was that we suddenly became
aware of the contradictions of growing,
and all our energy got put into sorting
out these internal adjustments so that
we weren't accomplishing what we set
outtodo. Instead of improving, growth
inmany ways made things worse. It got
to a point where certain problems were
impossible to ignore. So, at the end of
eleven years we were asking ourselves
alot of questions.. . . about internal and
external accountability, and the need
for a much stronger sense of accounta-
bility to the broader women's move-
ment. And then also about the problem
that comes up in collective structure
related to our notions of equality and
leadership. It seems that ir fighting
against the rigidity of what we saw and
experiences we'd had in left and other
movements, we went to the other ex-
treme.

Something that has caused a great
deal of confusion within Flora is the
distinction between being a working

Q

Growing Pains:

reflections on the history
of Flora Tristan, Peru

centre--even a feminist working centre
--and being part of the feminist move-
ment. A great number of our difficul-
ties have been to confuse the centre
withthemovement. Inworking centres,
our programs and projects have to be
completed and deadlines met. Feminist
work centres can be very feminist but
we have very different rhythms, sched-
ules, structures and different uses for
money. The movement is something
broader; it is a more fluid thing, more
flexible. I believe that as service centres
we have to accept the consequences of
this difference.

In Flora we have gone through
stages in coming to terms with this.
First we were a small collective. Then,
as we grew it was clear that not ali of
those who came to work in the centre
were part of the feminist movement.
Many were just developing their con-
sciousness. And it camc to a point
when it seemed that the collective was
operating inopposition or distinct from
the feminist movement, especially in
terms of administrative issues. In that
period I feltwe lost all our richness; we
were divided--the collective on the one
hand, and the work ¢ the other. And
this was when we really began to accept
a distinction between the work of the
centre, which is part of our paid work
and that of the movement which is
fundamentally volunteer, and outside
office hours. The importance of this is
coming to terms with the liruits and the
boundaries of the centre.
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While the general dynamics of the
movementcan betakenup by ourcentres,
there are real limits to the flexibility
within the work. This raises the whole
question of what you call accountabil-
ity . .. how and to whom to be account-
able. In some instances (and it’s not
always possible) we've been able to
reachunderstandings oragreements with
women's organizations about budgets
or work plans we adopt on a joint basis.
This is one way you commit yourself...
itbecomes an issue of mutual accounta-
bility. But to arrive at this point we
have had to make a great number of
mistakes, and sometimes it creates
mistrust.

The problems of women'’s organi-
zations in different countries are in
many ways similar. The major chal-
lenge has to do with the relationship
betweendemocracy and efficiency. How
do we achieve democratic and fluid
relationships, where people can feel
they are expressing themselves, where
they can be doing the work they like,
and at the same time be efficient as
organizations? The balance is very
difficult to achieve and is a great source
ofconflict. As farasI'm concemed this
requires something that we have learned
through many years of experience but
something we didn’t have very clear at
the beginning--which is the need for
clear-cut channels, of leadership and of
the rules of the game or accountability.
We are often still not very comfortable
with this. This relates to quite deep
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limits we face in the feminist move-
ment, things some of us tried to address
in the document called “From Need to
Love”. In part it is because of some-
thing that is very much part of us as
women, which is a need to see our-
selves reflected in other people. There
isalsoourdesire to protect. What often
happens is that we start to find an
important reference in our lives in the
organization, we begin to find a space
that we didn't have in the past. The
organization becomes the father, the
mother, the lover...our own space, and
an enormous source of conflict, con-
flict that we haven't been able to solve
in our lives.

The following document, From Need to
Love was a collective effort from a
workshop entitled “Feminist Politics
in Latin America Today" at the Fourth
Meeting of Latin American Feminists
in Mexico in October 1987. Virginia
Vargas shared it with the participants
at the Quito seminar.

N-s,.&
o

] .
] i

Love

In comparing expericnces from differ-
ent countries, we find certain myths
which arc significantly constant. A
strong commitment to these beliefs has
created afeminist political practice which
prevents us positively valuing our dif-
ferences and makes it difficult to build
a feminist political project.

L)

. As feminists, we are not interested
in power.
2. Feminists have a different way of
being political.
All feminists are equal.
. Women have an inherent natural
unity.
5. Feminism exists us a political rela
tionship only between women.
6. The small group is the movement.
7. Women's spaces, in and of them
selves, ensure a positive process.
8. Itisvalid because | as awoman feel
it.
9. What is personal is automatically
political.
10. Consensus equals democracy.

W

As feminists, we are not interested
in power. If we recognize, first of all,
that power is essential to changing
existing conditions, we cannot but be
interested in it. “nrough our activism,
we have seen that as feminists we are
indeed interested in power, but by fail-
ing to admit this openly we have made
no headway in building democratic
power. What we do, in {act, is to
exercise power arbitrarily. Further-
more, we reproduce the way in which
we handle power within the home envi-
ronment--that is through victimization
and manipulation,

Yes. We do want power, power to
change social relations in order to cre-
ate a democratic society in which the
demands of each sector find a space for
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solution. This requires defining certain
rules to play by in order to ensure that
the plurality of different social sectors
be encompassed. In summary, we want
power to build a democratic and par-
ticipatory society.

This ties us closely with the second
myth: Feminists have a different way
of being political. Yes, politically we
do operate in a backwards, arbitrary,
victimized and manipulative marnner.
In theory, we try to be otherwise, but if
we are honest with ourselves we see
that our practice leaves much to be
desired. This is related to the difficulty
we have in reconciling unity with di-
versity while being democratic, some-
thing which is not only a need but also
a condition for action. This difficully
makes it impossible for us to establish
clear-cut rules to play by.

The non-acceptance of diversity is
tied in with another myth. All femi-
nists are equal. In denying the differ-
ences between women (inintellect, skills,
sensitivity, etc) practice has been para-
lyzed, making the movement less ef-
fective and less significant politically.
This myth of equality is connected with
another belief that dominate , our prac-
tice, the idea of “woman as woman"
regardless of class, race, age ornation-
ality, and the consequent myth that
“women have aninticrent natural unity.”

All of us know that there are no pre-
determined actors, but rather that we
are all formed within a social context.
Woinen as political subjects, are like-
wise formed within a social and politi-
cal context. This idea of natural unity
between women, the idea of “woman-
hood™, has beena reoccurring phantom
within feminism and is manifested in
the fifth myth: Feminism only exists as
apolitical relationshipbetween women.
This is in contradiction with the idea of
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feminism as a transforming force.

The belief of “being a woman,"’ of
the natural unity between women, of a
political orientation from and forwomen,
has the effect of confusing the feminist
group with the feministmovement. This
is nothing more than thinking that
women's spaces in and of themselves
ensure and bring
abouttransforma-
tion. This
‘“‘womanism' has
become ideal-
ized, ignoring
that on countless
occasions,
women’s spaces
become asphyxi-
ating ghettos
where self-comn-
placency hinders
criticism and
development. It
also involves
denying how of-
ten we as femi-
nists take what
happens in our
groups for the
movement itself,
By remaining within a closed-in group,
weare prevented froim confronting other
women, other ideas, other forms of
feminism,

The ninth myth: What is personal
is automatically political makes this
distinctive slogan of feminism absurd.
Although this slogan embodies legiti-
mate criticism of the artificial division
between home life and public environ-
ment, stating that everything that is
personal is automatically political, makes
the political automatically arbitrary.
There are personal issues that are not
political and there are personal issues
that are pathological.

Oneconcrete example of sucharbi-
trary politics is the notion that consen-
sus is the expression of democracy.
This results in confusing consensus
with unanimity, and fails to analyze
that consensus implicitly grants some-
one the right to veto. This mechanism

thus becomes the basis for authoritari-
anism.

These ten myths have been gener-
ating a situation of frustration, self-
complacency, erosion, inefficiency and
confusion, asituation detected by many
feminists, who have recognized it as
being present in the large majority of

groups involved in politics in Latin
America. . ..

We cannot assume that there is an
inherent quality to “bcing @ woman,”
We must acknowledge that our ine-
quality has existed because we have
lived in a symbolical and material
impoverishment. ... Our interaction with
the world has beendefined by living for
others, with love being our only quality
which is considered important. This
way of sceing the relationship between
women and the world has become the
crroneous foundation for the political
and social life of feminists, forwomen’s
groups and the feminist movement in
general. We have developed a“logicof
love”--we love each other, we are all
equal--which does not allow us to ac-
cept conflicts, differences and inequal-
ity.

To untangle this interwoven fabric
requires putting an end to this “logic of

love,” and proceeding to a relationship
based on need. As women, we need
each other in order to affirm ourselves
and gather strength, By accepting this
need, wc ivcognize our differences and
provide for ourselves mutual support,
strength and authority. In other words,
if we recognize that another woman has
something that
we do not have,
greater organ-
jzational capa-
bilities, greater
intellectual de-
velopment,
more skills for
jobs,etc.thenwe
give her our
trust, we value
her and we en-
dow herwithau-
thority. Wefind
our strength in
her strength and
we value our-
selves as
women. The
strength of one
woman is the
strength of all
women. In this way we can reject the
apparent security that we get from feel-
ing that we are all equal. We do not
seek the reflection of equality in order
to confiminourselves something which
is, in fact, not valued. Rather, the idea
is to put an end to self complacency, to
break with the victim mentality.

Haydée Birgin (Argentina)
Celeste Cambria (Peri)
Fresia Carrasco (Peri)
Viviana Erazo (Chile)
Marta Llamas (México)
Margarita Pisano (Chile)
Adriana SantaCruz ((Chile)
Estela Sudrez (México)
Virginia Vargas (Peri)
Victoria Villanueva (Perit)
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Summing Up: the
common threads

irst there was the theme of organ-
izational development in the dif-
ferent regions, which started with
the concern from the Asian colleagues
to strengthen the coordination process
from the local level right up to the inter-
national. This is expressed by the de-
velopment of the NGO movement and,
for example, by the need for stable fi-
nancing, which is a problem raised by
all of us. In all the regions there is this
need to develop organization, coordi-
nation, and also to strengthen and rein-
force what already is in place.

Another topic was the importance
of deepening our understanding of
exchange, not simply “visits" but expe-
riences that entail discussion, debate,
and a deep sharing, and learning from
different viewpoints. This was a contri-
bution made by the African colleagues,
clearly articulating the kind of cxchange
that we aspire to.

There was a demand for training,
whichwasexpressed by colleagues from
Africa and Asia, but not only training
for educators like us, but also leaming
how to train grassroots leaders.

The need forresearch, publications
and information was common to all of
us, but was expressed differently com-
‘ng from the perspective of different
regions. In Latin America for example
there is a need to learn and to produce
knowledge from our own practice. In
Africa there is a need to increase re-
search capacitics and simply to have
more materials, so to be able to dis-
seminate information and to find out
what’s going on in other parts of the
world. From the North . .. from North
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America and Europe we talked about
the important rolec of disseminating
information, which very often is not
accessible to other countrigs. . . infor-
mation on the living conditions and on
the issues and divisions in the move-
ment internationally.

Throughout all this is the general
call for solidarity which neceds to be
expressed in all we do, in training, in
exchange. It canbe something assimple
as sharing publications, in sharing the
way in which we are going to develop
our organizations, although perhaps
more intensively in very serious and
critical moments when human rights
are violated which is now the case in
South Africa, in Palestine, and in Cen-
tral America.

. BUILDING THE MOVEMENT

We also raised the importance of
having the capacity within our organi-
zations and in the network to respond to
“emergency topics” which may not
have been so prevalent up to now, but
which require that we get involved and
work to find responses. Many of these
require international strategies. Issues
such as “survival strategics” that go
beyond mere income generation, the
*“debt crisis,” AIDS, or the sexual traf-
ficking in women that still goes on.
And of course there continue to be the
larger issues of war and peace, and
human rights violations which are shared
as concerns in Asia, Africa, Latin and
North America and Europe.

(Teresa, Chile)
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Moving On:

ICAE Harare Meetings

Quito Seminar, a number of us

were together again, this time in
Harare, Zimbabwe amidst amuch larger
gathering of educators attending the
ICAE Executive Meetings and a joint
ICAE/African Association for Literacy
and Adult Education (AALAE) Con-
ference on the Future of Adult Educa-
tion in Southern Africa.

The Women's Program wanted to
take advantage of the Harare meetings
to begin the first stage of an exchange
program organized with the Women's
Network of AALAE, to learn more
about education for women in Africa
and to strengthen the voice of African
womeninournetwork. We also wanted
to carry forward the work of Quito by
engaging with the ICAE Executive in
discussions of the ideas and proposals
developed there.

Criticisms have been made of the
Women's Program that it has devel-
oped too independently from, and out-
side of the ICAE structures and asso-
ciations, that we haven 't focussed enough
attention on working with existing
member organizations and affiliates to
develop the position of women within
these. There has been somre truthto that

J ust over three months after the

view. We have been concentrating our
energies on building links with those
groups which arc working actively with
grassroots women, which are trying to
do a different kind of education, onc
that mobilizes and empowers and that
takes a commitment to transforming
gender relations as its starting point.

But, as was clear from our discus-
sions in Quito, we have no interest in
isolating ourselves. Many groups in
the Women's Program network are
linked to national and regional adult
education structures. Where they are
not, this is oiten due to the incffective-
ness or irrelevance of the existing adult
education structures in relation to grass-
roots groups. Whether we are formally
associated with other structures or not,
we strorigly believe that as educators
we are legitimately part of and have
much to contribute to the adult educa-
tion movement.

There will no doutt continue to be
tensions and accomodations to be made
around this question of the relationship
of the Women'’s Program to regional
adult education organizations. Hope-
fully this tension will bz acreative one,
prompting our network members and
other adult education groups to clarify
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Returning home to Ecuador after the
meetings in Harare, | had the chance
to reflect on that rich and positive ex-
perience. For me, one of {he most
important things was coming to know
a bit better the ICAE, its people, com-
mitments and perspectives.
| came away with two strong
convictions. The first comes out of
the consuftation i began with mem-
bers of the exocutive about the
participation of women in the ICAE. |
felt that this was a very valuable
dialogue. Since then I've thought a
lot about how important it is t> know
the opinions of the others and
maintain an open attitude in order to
better facilitate a mutual understand-
ing and a more clear perspective on
these issues.
The second aspect of the
Harare experience that struck me
was the impurtance of face-to-face
exchanges among women. In my
opinion this is one of the most
effective ways of firmly basing our
international work. Engaging with
diverse cultures and ways of thinking
in order to find common points of
interest is the challenge that we face.
| believe that the Women's Program
has a responsibility to continue to
provide oppuitunities for encounters
between women to generate real soli-
darity and unify us.
(Roclo, Ecuador
Vice President CEAAL,
Coordinator of CEAAL
Women's Network)
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their responsibilities to their constitu-
encies and to the broader adult educa-
tionmovement. Ourpresence in Harare
showed in a concrete way our commit-
ment to working closely and collabora-
tively with member associations of the
International Council.

At its January 29, 1989 session the
ICAE Executive approved the setting
up of a Task Force on the Participation
of Women withterms of reference which
include devising a policy for strength-
ening the participation of women in
ICAE activities and structures; carry-

photo. Jane Gurr

ing out 2 survey of the role of womenin
leadership positions in the ICAE Ex-
ecutive, activities and members asso-
ciations; monitoring the participation
of women inICAE activities and devis-
ing a concrete plan for increasing the
numbers of women sitting on the ICAE
Executive. The Task Force is to report
to the next Executive committec in
January 1990. To help begin the work,
Rocio Rocero took the opportunity of
the Harare meetings to carry out inter-
views and consult with different par-
ticipants.

| think we should discuss how we can
improve interaction between the
ICAE Executive and the women's
contingent at the executive meetings
who are invited as observers. It did
not work too well in Harare, | feel. It
is hardly fair to any of us that the
women-observers are present at the
meetings--as observers--and outside
the meetings they are so busy with
other matters that you can't even
speak to them at mealtimes because
also the meals will be used for special
women's meetings. | am exaggerat-
ing a bit--a little bit. We miss being
able to talk to the other half of the
world about the big issues. | would
hate to think that this is not a recipro-
cal matter.

(ICAE Executive Member)

The South-South encounter seems to
have set a wave of awakening to the
need for closer links and sharing of
our development I efforts and
visions. | think it also further con-
firmed the eagerness of African
womento share and to learn what is
happening in other countries. Let us
keep up the Spirit.

(Maria, Kenya)



Zimbabwe gained independence
in 1980, after a lengthy war of
liberation against the white-ruled
Rhodesiangovernment.

Kathy Bond-Stewart has been
working with Sylvia Kuimba,
Talent Nyathi and Chris Hodzi to
produce a popular education
book about women and
development for the Zimbabwean
Ministry of Community and
Cooperative Developmentand
the Ministry of Political Affairs
(where Women's Affairs is now
based). Kathy talked about this
exciting and coinplex process
over a lengthy discussion with
Jane Gurr and Chan Lean Heng
of the Women'’s Program during
the ICAE Executive meetings in
Zimbabwe in February, 1989.
The interview reveals the
creativity that can be unleashed
atthe grassroots level.

Zimbabwe:

Producing a Popular Text

Can you tell us something about the
context in which you work in Zim-
babwe?

One of the most important changes in
Zimbabwe sinceindependence has becn
decentralization; the setting upof demo-
cratically elected village and ward de-
velopment committees in the commu-
nal areas where about 65 percent of the
populationlive. Thesccommittecs must
have at least one woman member cach
(though some have more and women
chairpersons). They are serviced by
community workers, and of 8000
community workers in Zimbabwe, the
majority are women. Mostofthe women
in leadership positions at this level are
capable farmers, with years of libera-
tion struggle experience behind them.

The Ministry of Community De-
velopment, which also has some im-
pressive women in top positions, con-
tracted me (and later my three col-
leagues) to set up a Community Pub-
lishing Programme. My only guide-
lines were to study the reality and to
design a critical and imaginative proc-
ess to support the emerging leadership
in the villages. That sort of liberty in
Africa is very unusual.

What is the focus of the book on
women?

It deals with history and women's
economic, political and social situation,
and includes women of all ages, re-

gions and backgrounds--from prosti-
tutes and prisoners to leaders and min-
isters. The book focuses on women's
contribution and achievements, as weli
as problems and strategies. We're also
looking at the international dimension.
What we hope to achieve in this book is
to explain the importance of the full
participation of women in all aspects of
development, to provide information
on the situation of women, and to help
change negative attitudes about women
held by both women and men. We also
want to generate national discussion on
women's issues and strategies.

Who will be the audience?

Village leaders, village community
workers and educators from different
government ministries, and trainers and
field workers from non-govemmental
organizations. The book will be writ-
ten simply enough to be understood by
all literate adults, and designed for both
women and men, from rural and urban
areas. Although our book is written in
a popular form, we hope that it will also
be read by donors, policy-makers and
researchers.

How did you go about producing the
book?

Well, like the two previous books we
did with the ministry, we're producing
it through a collective process. We
have more than doubled the number of
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people involved to about 800 contribu-
tors throughout Zimbabwe. We starteri
by meeting people from different min-
istries and from non-governmcntal
organizations in Harare and at the pro-
vincial centres. We got from them what
they wanted from the book as well as
what they could offer.

But the most enjoyable part of
our research was our journey through-
out Zimbabwe visiting a group of vil-
lage community workers, and a village,
in a district in each of the eight prov-
inces. The ministry has a contact in
every village, so they let people know
we were coming and why. They would
gatherthe people together and we woutld
explainour purpose--using alot of music
and dance and laug:ter.

In those meeiings what we did
was really an intensive listening sur-
vey. Although we have iioands of
documentation on the sitiution of
women, we tried to suspend everything
we’d everheard orthought about women
and go into the situation very fresh. 1
think it’s crucial to develop a kind of
humility in this work and to be able to
use criticism objectively, because even
some quite radical people are so con-
vinced that they have the answer and
everyone else is wrong, that they miss
alot.

So we would simply introduce
the idea of the book and get people
talkking about what they wanted and
what they could contribute. It was
fascinating. The gatherings were often
60-70 people, so we'd break into small

groups to get lots of ideas from every
single person. Everyone gave usideas,
evenquite shy people who are not very
used to talking in public. We wanted it
to be both confidence building and
problem-solving.

An aspect of the process which
was quite unusual was that from the
very beginning we involved men. We
thought it was very important. Ifit had
been a “women’s only” publication,
very few people would have readit, and
it wouldn't have got into any of the
institutions or agencies or even into the
villages in a way that is really going to
make a big difference.

We started this by involving
men who we worked with in the past--
men who have an official responsibility
to work with women. Through them
we managed to meet a very wide range
of othermen. Actually the interchanges
between the men and women at the
meetings were very lively, and the
women were very outspoken.

There would be the male chau-
vinists at the meetings; we certainly got
alotof those. But we were not looking
for oppressive men, we were very open
to whatever we found. What was very
unusual was that we met a lot of men
whotalked very strongly about women'’s
great contribution and achievements.
To hear men talk like that is very con-
vincing forordinary Zimbabweans, even
for women. We found that contribution
from men very valuable.

What was also amusing was
that when men tried to interrupt or

shoutdown a woman, the women would
say, *‘We've heard enough of you. You
just shut up.” That was also very nice!

ButIcanonly think ofone case
where a very traditional man, an elder,
got up and walked away from a meet-
ing. In most of the gatherings the men
were absolutely fascinated.

In addition to getting an idea
from the people of what they wanted in
the book, we also asked for contribu-
tions. For the first time instead of
interviewing village women, as we did
in the past and getting their comments
on the shape of the book, we are getting
contributions directly. We are asking
village women to write, draw, compose
poems and send us their songs and
plays. We encourage songs and stories
and drama in all our workshops. In
every village we visited we asked for
volunteers to coordinate the collection
of the stories. We ended up with hun-
dreds of addresses!

When we got back to Harare
we wroig o the people in the villages
thanking them for the visit and giving
them some guidelines about what we
wanted. In Zimbabwe there’s a lot of
respect for very formal boring English
--dead language. We had to really en-
courage people to work in their own
languages and to use the very culourful
and strong language they use in every-
day life. We gave them ideas on the
kind of stories we wanted and topics,
and held our breath.

Justlast week the stories started
coming in, very fast every day. Some




lovely drawings as well, and jokes and
songs and poems. It’s exciting.

It’s amazing because there’s
still some illiteracy in Zimbabwe, and
some people always look down on vil-
lagers as being illiterate. But when you
get 20 pages beautifully written, in
perfect handwriting from a very busy
village woman you realize there’s an
incredible capacity which no one ever
bothered to tap before. So we are only
hoping thatthroughthe book and through
the workshops we can really develop
that.

How do you think you were able to
engage this kind of interest?

Because of our process. We spend a
few minutes explaining our purpose
and then we express a great deal of
confidence in the people there--that
they have a huge amount to offer--and
putting them invery small groups where
they would not be shy. And we give
them enough time to talk and really
think of what they feel strongly about.
They came up withdelicate issues which
we didn’t think people would have the
courage to raise, touching on very sen-
sitive issues, like suicide of women
farmers or abortion among schoolgirls
or prostitution.

What happened with this book
is that we found all that’s best in Zim-
babwe and all that’s worst. It's fasci-
nating.

We also discovered somuch of
women’s strength. In one case we met
a woman chairperson of an irrigation
scheme involving about 700 families.
It used to be an all-male committee, but
nothing was working. So they brought
a woman in and everything started
moving--to the point where the mendid
domestic work to help the woman
because they suddenly realized what a
huge force the wonien were.

Another example was whenwe
visited a group of women construction
workers working with men. The men
couldn’tstopsinging theirpraises, about
how well they were working. The
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women had pride and confidence.
Another thing we hope to ex-

press in the book is humour. There

have been very painful moments but

there's been a fantastic sense of hu-

mour running

through all the

discussions.

What kind of
humour

I think in a way
it’s part of sur-
viving, because
bumourcangive
people wisdom
and abroad per-
spective on is-
sues which
would other-
wise drive you mad. But it i also the
way the women deal with men--they
push the men in a way which the men
can accept but which is still strong.

What are the next stages in producing
the book?

Nextmonth we're doing in-depth inter-
views of a few people about each of the
featured topics in the book. Then we’ll
put together a rough draft and in about
four months we'll send it out to all the
districts and people we visited. After-
wards we'll have workshops with the
key people from each province, includ-
ing at least one representative from
each of the community groups we vis-
ited. We have about amonth to pull the
book apart with them and then put it
back together again. Participants are
developing sophisticated editing skills
we've found that collective editing is
much mcre effective than working
individually.

The final stage will be a last
workshop where we’ll get the key dy-
namic leaders from all the provinces to-
gether. Thisis when we work out a na-
tional consensus on the final form of
the book.

The national consensus is very
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important because some of the issues in

this women's book are going to be con-

troversial. Thus the fact that a book

comes from all §5 districts and has been

through a national process, makes it
both popular and authori-
tative.

How will the book be dis-
tributed?

We hope that it will be
printed and translated in
early 1990. Then it will
be introduced inevery dis-
trict by the extension
worker. and the village
¢G . runity  workers.
We ' havelots and lots of
workshops--about 1600 in
the different languages--
to encourage people to just use the book
as a starting point to generate theiro'vn
ideas. These workshops are very im-
portant, because we’ve found that the
print media in Zimbabwe is dead unless
it's combined with interpersonal com-
murication.

Who will be conductiag these work-
shops around the book?

Mainly the people who helped to pull
the book together--the extension work-
ers and educators. They have the final
responsibility in terms of distributing
it, which gives distribution a whole
boost. In Africa distribution has been
the main problem. Because people
begin with the publication and then
think “Now, how are we going to get it
out?” But if you begin with the popu-
lar organizations there's no problem
because the people are very committed
to it.

So the workshops around the
book will be conducted by the staff
from our ministry, mainly district offi-
cers, and people from other ministries
and NGOs. They will be very impor-
tant in getting the book out everywhere.
All of the best people in terms of the
book are the people who went through
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that whole struggle of the liberation
war. The urban areas are more difficult
in that they have very few popular
organizations, but again because we
have people everywhere wz know how
to get things out.

Our district officers and exten-
sion workers on the whole are good
people who've oftencoms tirough vears
of experience in the liberation struggle.
Thzy eam low salaries, they operate
under impossible conditions, and they
work long hours. They have very little
recognition or respect but they're very
important in terms of getting things
done in Zimbabwe. Some of them are
really marvelous people, very dedi-
cated and inspiring. Most of the women
districtofficers are oldermarried women
with lots of kids and very energetic.
But there are even some marvelous
men. Some of the ex-combatants from
the liberation struggle got jobs as dis-
trict officers in the different ministries.
It's quite a low level government job
but unce you can tap their energy and
interest they see it as part of their whole
political commitment.

Do you need to train the extension
workers in how to give workshops?

That's been an important part of put-
ting the book together. It’s very much
a iool for training. Instead of someone
drawing up a curriculum and someone
else writing a textbook, and then it’s
taken out and it's supposed to be used
for training. Foe us the most exciting
part of the training is developing the
training materials together.

The main thing about the book
so far is that the workshops are very
confidence-building, because the par-
ticipants have to take over and run the
thing themselves. They get expericnce
inorganizing life in a more imaginative
and democratic way and they have to
learn to deal with conflicts and aggres-
sion and shyness.

The process of producing the book
must be spinning off a lot of different

kinds of developments in communi-
ties, and leadership in people and so
on.

Yes, I really think so. I see it as about
a ten year prograni. The initial books
and workshops are going to become
something 2lse, because of the sort of
talents and intelligence we're giving
space to. Some of the most intelligent
women I've met anywhere .n Zim-
babwe were this group of ex-squatters
who had worked in the coffee farms
who are now being re-settled--people
who no-one pays any attention to. They
had the most vigorous analyticalminds.
We want to find and encourage this
energy and talent and creativity, which
is left out of so many of the official
things which go on in Zimbabwe.

One of the main aims of a
process like this is that the kind of skills
we have in termis of development and
mediaand adult education become much
more the property of every Zimbab-
wean. For example with the talent we
saw emerging there's no reason why
every village should not produce in the
end novelists, poets, and scientists and
phiiosophers.

One thing I've realized is de-
velopment has been so dehumanized
that people will think about food and
houses and water but so little attention
is being paid to people’s more subtle
needs to really have theirminds stretched
and tndiscover their talents. Ithink that
giving people a chance to really use
their brains and to discover new capaci-
tiesinthemselves is motivatingenough
initself because in Zimbabwe we don’t
challenge people enough intellectually.
People. especially in the villages and
districis, love being challenged intel-
lectually.

Let’s end with the words of the
contributors themselves. One of the
worst aspects of the oppression of
Zimbabwean women in the past (by
men, and the colonial regime) was the
oppression of their minds, as some
contributors describe in the drawing on
the following page.
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One of the most exciting as-
pects of post-independence Zimbabwe,
not just for women, but for the whole
country, is the ernergence of more and
more women with a new conscious-
ness. It is women like these who have
done most to shape ourbook. Women's
wisdom is being restored, as M.
Chitumba from Wedza, describes:

“In the past, women had nothing to
do with what went on outside their
homes. They had nowhere to prove
their intelligence. They could only
prove to their husbands that they were
intelligent. The man would at times use
the wisdom gained from his wife on
other men where they gathered. With
the change of times I have witnessed
the change in women's thinking and
way of life. They started going out and
attending meetings and classes. This
was a blessing to women in the commu-
nal areas of Zimbabwe. It gave them
great wiscom. Women's brains were
sharpened; they can now tackle prob-
lems as an ar.e chops wood.”

Mrs. B. Ndlovu, from a clinic
inGwanda, expresses what womenhave
felt about contributing to the book:
“Tradition did not permit wcmen to
show intellectual strength... I am very
muchoverjoyed to be given this oppor-
tunity of expressing ourviews as women
in our country, Zimbabwe. We feel
very much honoured by the nation. I
think and believe that this book will
liberate many women in our country.”

Kathy Bond-Stewart
Community Publishing Programme
189 Baines Avenue

Harare
Zimbabwe

(Thanks to Jill and Don McMaster of
CIDA for facilitating rapid communi-
cation between Harare and Toronto.)



f

Exp/o:fa{'lo'ﬁ, v Fut o hd
ON US e ﬁh& worlcdd was too
Small Ffor a woman.

Yo were €Ehe laghf'nung that
toelkk awa the- Sunshin€
For womenm it us mtdnigl'\t
at JA nocon.

E‘rP /offaf'loh

o swal lowecl

woemens wisdom
self -suffic rency has dl.sa(peared.n

(,Uorr_\en's Iife

the past wes [iIKe
Ihwin tn hell- IF You ha enecl
to be o Womann i those dajf
yow would see cursel€ as oo
< encl Pe(.Sor'\. The " world was e
A~ (> onNn FO( aow . \/ouu. weve net
ever (eycacded

as someone who
Could KLald % Somet hin and

olevel'op the country. Thece wias
noblmng Yow could” sa as o

~ .
woman which wWas (omt, derecl
useFuL-

—-——“"”_'——“\

a(t OF

Women ere seen as

. o/
the (uggage A the bandwa
w Eh Mug\ 30”’ Jah& controls (17
Q\A(:g"‘m»ﬁ o which dhivechon
FhRegy weee
tjui;la.&'«cn\(’
it meont
3
h

Quotabtions from ca P
arncdl the rdunerc. .
SKe tc by < Heodle

0l wund sl'cwj

() Ruscmo:‘j .S’.bundC\‘Lq(Jc.ne
j(ou(J covordcndt’zd

"\7 Gegunmn ™ wronguca




Lalla 3en Barka is the
Coordinator of the Women's
Network of the African
Association for Literacy and
Adult Education (AALAE) and
head of the Women's
Program Division of the
National Functional Literacy
and Applied Linguistics
Committee (DNAFLA) of
Mali, West Africa. The
following is part of a
presentation that Lalla made
at cthe recent AALAE
conference on “The Future of
Adult Education in Southern
Africa.”

hough illiteracy is high in French-speaking Africa--especially among women--

ths picture is not so bleak when we consider some recent positive developments.
the governments in the region are increasing funds availakle for programs, new ini-
tiatives are being developed. and there has been progress in pedagogy and
linguistics. AALAE's work has led to greater cooperation between countries, and has
increased our awareness of the specific problems facing the region and potential so-
lutions.

The development of national organizations to coordinate adult education activi-
ties is bound to strengthen the movement in Africa--and our enthusiasm. But we are
cautious. Eventhough there are researchers, technicians and educators fighting for
adult education, many problems still need to be tackled. By that | mean not only
traditions, and economic and health problems, but also a lack of will on the part of the
ruling class which does not want to encourage the emergence of certain social
classes. Often, this elite is backed by a middle class which takes advantage of its
administrative powers.

| cannot keep silent about the exploitation of one group by another: I'm talking
about women, who have ridiculously little access to education. No one ignores this
now. It has been so widely talked about that everyone--even the extreme conserva-
tives--are starting to mention the need to educate women. Different theories and
strategies have been developed, and new technologies have been introduced to
alleviate women's chores and give them time to attend literacy classes. But these
have other results. For example, carts have been introduced into the villages, and
they have been handy in helping women to gather wood. But women say when they
were gathering wood by hand they worked together and it was a time to share their
secrets. Women have more free time, but unfortunately it has not been used to
educate them. Instead, they are helping their husbands in the fields.

Thenitwas thoughtthatthe situation could be corrected by identifying and helping
womer: to express their reat needs. The new catch-phrase was “income-generating
activities.” Knitting and sewing here, soap-making and dyeing thz2re, and "Why not
grow some vegetables? It's healthy for the mother and the child.” But the reality is
different. In Africa women sometimes grow more than half of the cereal crops. But
when it comes time to develop projects, women are not involved in the process. This
is usually explained with the social argument: “We must not disrupt the community
system, the traditions. Thatwouldgenerate a revolution, orworse, anarchy. We have
to go slowly, step by step.” Meanwhile there are more and more slogans.

Women's issues are fashionable. Creating a women's project is enough to get
the attention of funders. Funders are int~rested because they want to justify their
investments internationally. It looks gwod to have a project for women in your
program. It looks good to subsidize a project aimed at improving women's lives.

Butwe are notfools. We are certainly interested in these opportunities. We want
to grab them. But we do not want to be manipulated. What we are looking for is
grassroots mobilization. Each woman in her own home needs 0 have time to stand
back and think about her lot, and make decisions about her life and the life of her
family. We want each woman to know that we stand behind her, whether she hides
behind the veil, is confined in her kitchen, is imprisoned, or raises her children by
herself. Andthat's whywe as women--from Africa, Asia, North America, Europe and
Latin America--we want to build up this solidarity so that our sisters, particularly those
in South Africa and Namibia, do not fesl isolated in their fight for freedom. The fight
is ours and we shall win. God bless you.

Lalla Ben-Barka, DNAFLA-MEM
3P62

3amako

Mali, West Africa
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Making Our
Voices Heard

SPEAK is a magazine for women
produced by a women's
collective in South Africa. The
following article is based on
discussions at a small meeting of
women educators at the ICAE
seminar in Zimbabwe in
February 1989, where Karen
Hurt of the SPEAK collective
talked about their work.

l’m one person from a collective of
seven women who together publish
SPEAK, amagazine for women. Three
of us are full-time employees and four
ofusare volunteers. We started SPEAK
in1982. At that time a women's group
of activists from different areas and
townships used to meet. They wanted
to get together to talk about the prob-
lems they faced as women and the
problems they were facing organizing
women. From that group emerged the
idea of a newsletter and the newsletter
was called SPEAK. We printed 200
copies of our first issue and our target
group was mainly women activists.
Now we come out every two months
and print 9000 copies. Our target is
working-class women and men.

SPEAR is based on a very strong
sense that women's issues have to be
taken seriously within the broad demo-
cratic movement. Because we know
that if they are not taken up now, and if
people don't start addressing them,
liberation will come and women will
still be saying *“The nation will neverbe
free until the women arc free.” There’s
a sense that it is quite urgent to raise
many issues, from women getting beaten
up by their husbands to health issues.
For example there’s the fact that the
highest cause of death among black
women is cervical cancer, which is a
curable disease if it is dete~ted in the
early stages. And the struggles of women
in trace unions, the struggles against
sexual harassment, and so many things
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ranging from personal to very obvi-
ously political issues.

In the beginning all of us who were
working on the magazine had full-tir.ie
jobs and brought out SPEAK in our
spare time. We found it quite hard
because the demand for SPEAK was
growing and members of the collective
started to have children and more chil-
dren and the time just shrunk. We
reached a point where we realized if we
were really going to make animpact we
had to publishregularly, and we needed
full-time people to get it out on time
and distribute it properly.

One of the problems of coming out
soirregularly was that sometimes people
would say, *“Oh SPEAK is still around”
in a surprised way. So we decided that
SPEAK should be around much more.
In1986 we were eventually able toopen
an office and to employ two people. 1
wasone of the first employees and then
later that year another woman was
employed as well. The composition of
the collective is a cross-race one.

But there's a big problem with
funding. We’re so dependent on fund-
ing and the South African state would
like to crush that funding. We live with
quite a sense of insecurity.

Right from the outset we brought
out SPEAK in Zulu and English. We
wanted both to be as accessible as pos-
sible, the language simply written with
lots of drawings and photographs that
women could identify with. And short
articles that women who have so little
time to read anyway would it. Even
women who can't read can find it intc-
esting because there are lots of ¢ 1+
ings and photos.

We put out the English and Zulu
versions separately. It’s like bringing
out two issues every two months. And
itisexpensive. We've neverreally dis-
cussed putting English and Zulu into
the same publication because there have
been other publications brought out in
that way and the response hasn't been
that good. It’s distracting having both
languages, at least that's our feeling.
Ourprojectoriginated in Durban which
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is in Natal province, where English and
Zulu are the main languages. We now
have an office in Johannesburg and
people are starting to say why don’t you
have it in other languages as well.

We think that as much as possible
the ideas that come through SPEAK
should be writtenin the way that women
express them. Through interviews you

YO WOMEN HAVE TO CARRY SUCH HEAVY LOADS?

get how people speak. People get very
excited when you go back to them and
they read their words as they said them.
I think SPEAK is accessible because it
is conversational. But the other thing is
that we 've forced ourselves to lcam to
write simply. We 've leamed from people
in the literacy world. They've evalu-
ated SPEAK and pointed out so many
obvious things. Our language has
changed quite dramatically.

We have a very positive relation-
¢o.p with different unions in the Con-
-ress of South African Trade Unions
(COSATU). Infact most of our distri-
bution takes place through the unions
and community organizations.

In terms of identifying the issues
forourarticles--we sell SPEAK attrade
union and community meetings, par-
ticularly on the weekends when there
are always a lo* of meetings going on.
We go to these meetings and we often
pick up ideas. We know the people in
the organizations, and we are always
asking “Is therc anything happening
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which we can write about?”

And of course over time you build
up credibility and people support you
and ask forthe magazine. If we wantto
interview women in a particular union
we go through the union structures, and
once we've pulled an article together
through interviews then we take it back
to the organization we’ve been work-
ing with, for
themtoread
beforc we
publishit. I
think that
points out
the differ-
ence be-
tween us
and the
commercial
press. We
see  our-
selvesasac-
countable.

B ¢ -
cause of
wheic we
are based, our focus has tended to be on
urban communities and trade unions.
We are very conscious of the fact that
we don’t have much infonnation of
interestto rural women, although we do
try. It's difficult because it depends on
who you are targetting and where your
distribution is. We don’t have the
capacity at this stage to do extensive
distribution in the rural areas, because
of time and cost. We are still trying to
consolidate our distribution in urban
arcas.

We aon'tsend any free copies other
than to the organizations with which
we swap. We have one subscription
rate for workers, unemployed and stu-
dents and then higher donor subscap-
tions.

SPEAK includes different types of
material. We're trying to encourage
women to submit poetry, and that's
taken off quite nicely. Women sec
poems by other women they know and
they say, “'Ialso write poetry.” Another
area is documenting women's personal



life stories, the kinds of problems that
they’ve had, and their hopes for the
future--what South African women
would like to see in a future South
Africa.

We also have a section on health
which we see as an important part of
empower.nant, having knowledge about
how womsn's bodies work. We want
to promote a sense that health is a right
and that doctors don’t own
your bodies and that you
can understand so many of
those things that ave amys-
tery to you. We look at
health provision in South
Africa in relation to apart-
heidandinrelationto ahealth
system that is increasingly
being privatized and put
beyond the reach of people.

We've recently started
anintemational section, Lots
of intellectuals have books
on women in Cuba and
womeninNicaraguaontheir
bookshelves. They getdusty
and the information doesn't
get out. Our idea is to link
up South African women
with women in other countries so that
there is a sense of the struggles taking
place everywhere. But it also hard
writing about struggles in other coun-
tries because you fzel as if you have to
explain the whole context. In fact the
women in other countries series has
done quite well. Some of the unions
have inade copies, especially on Cuba
and Mozambique, and use them in
educational programs.

SPEAK isused quite alotin schools
and education programs. In fact I'm
sure it's used much more than we actu-
ally know. We often bump into people
and they say "By the way we used your
health section” or some other picce.

Of course we've got lots of prob-
lems in SPEAK as well. We all try to
be able to do everything, design, lay-
out, writing and editing and distribu-
tion, although it is mainly the full-time
employees who work at interviewing
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and working with groups ind writing
up stories. We started out with the
sease that everybody must be able do
everything but as SPEAK has grown--
and now that we 've got a new office of-
fice in Johannesburg as well as the
original one in Durban--we're just not
coping. There's chronic burnout. So
we’'re going to do a serious evaluation
of the project. We really need that. We
can't keep
operating
as acollec-
tive where
everything
is shared
becauseit's
not a good
use of your
time and
you miss
your dead-
lines. And
SO we're
having a
big evalu-
ation in
Februaryto
look athow
the collec-
tive can wor. together in the best pos-
sible way but also be productive and
efficient. Wehave intemal evaluations
twice a year, in July and December.
But for this major evaluation we feel
that we need the skills of somebody
who has had experience in organiza-
tions like ours but who has insights into
management of projects, and who can
look at our problems from the outside.
Somebody who can help us sit down
and say we’re trying to achieve too
muchorwe've gotto change our method.
We're sure thatthe evaluationwillcreate
a whole lot of trauma but we’re quite
committed to doing it.

The other thing that I wanted to
mention is that SPEAK has a serious
commitment to passing on and devel-
oping media skills to women outside of
our group. We work with women'’s
organizations. For example, the Natal
Organization of Women have started a
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media group and SPEAK is spending
time with them ir a consistent way to
develop media skills, from banner-
making to badge-making, pamphlet
writing and so on.

We believe that when you're part
of a small collective you become very
skilled yourselves, but one has to pass
that on at some stage so that other
women and organizations canleamand
be able to be creative. And alsowe have
helped with media skills training in
some of the unions. We see that as an
important part of our work.

SPEAK does not aim to organize
women, we are not a mass-based
women's organization. We see that as
the role of the trade union movement
and mass-based women’s organizations.
We see ourselves primarily as a group-
ing of people producing a publication.
And while we 're not directly affiliated
to a particular women's group or trade
union, our political allegiances are very
clear in relation to the United Demo-
cratic Front (UDF) and COSATU. The
one role that SPEAK does play in or-
ganizing is putting out pamphlets and
that kind of thing. It's difficult, espe-
cially as volunteers are having less and
less time. But that support media work
is important. What happens if your
doing an article with a group or trade
union and there is a strike on? It’s hard
not to offer our skills when we sce
SPEAK's role as supporting those
struggles.

SPEAK Collective
MGM House, 3rd Floor
127a Anderson St.
Johannesburg

South Africa
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In recent years the Canadian
government has passed
legislation to severely restrict
the number of refugees who
can come into the country, and
make it an offence for
Canadians to help refugees
enter Canada. New
Experiences for Refugee
Women (NEW) is a Toronto-
based community organization
that does educational work
with Latin American refugees.
This article is based on NEW's
publications and on recent
discussions Carol-Anne
O'Brien of Voices Rising had
with Mireya Gonzalez, Noemi
Garcia and other members of
NEW.

photo: Mireya Gonzalez

REFUGEE WOMEN
IN CANADA

l nsome countries of Central and South

America, political and economiccrises
have resulted in brutal violence and re-
pression that is forcing women, men
and children to leave their homelands.
Many have been seeking refuge in
Canada, where language and cultural
differences and discrimination isolate
them from the rest of society. Although
all who come experience difficulties as
new immigrants, it is the women who
have the greatest obstacles to over-
come. Among them are mothers and
widcws who have been forced to leave
their families behind or who are still
coping with the shock of bereavement.
Some are recovering from experiences
of torture in prison. All of the women
have come from unstable and violent
situations.

In spite of this, refugec women
bear the responsibility of holding their
families together during the transition
time, without the support of their
community at home. Their traditional
role as women is challenged by Cana-
diancultural expectations and by circum-
stances that force them to become the
breadwinner or the sole parent. They
must work but many do not speak English
and their skills are not acknowledged
by Canadian employers. Their access
to English classes is limited by govern-
ment regulations. All ofthese struggles
are an incredible drain on their ener-
gies.

Founded in 1983, NEW's goal is to
assist Latin American refugec women
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with theireconomic, social and cultural
integration into Canada’s multicultural
society. NEW offers them a place to
share their experiences and lose the fear
that they are alone. NEW sees their role
as not just providing information and
training but a supportive environment.

A priority is to increase oral and
written English language proficiency
to allow participants to find and keep
the jobs they desire and to communi-
cate effectively inday-to-day situations.
NEW also focusses onenabling partici-
pants to regain their confidence and
self-esteem by providing the informa-
tion, support and social skills necessary
to take control of their lives. Another
objective is to provide the women with
individual support, counselling and
referral to deal with personal and fam-
ily problems and to facilitate their par-
ticipationin NEW. NEW also works to
enable Latin American refugee women
toenter and function successfullyinthe
Canadian labour force.

NEW is run by a board of commu-
nity representatives and a staff collec-
tive composed of eight women, four
full-time workers and four part-timers.
Their work is complemented by about
25 volunteers who mainly help with
English language training.

NEW is funded by the Canadian
federal government under aspecial pro-
gram for so-called “severely employ-
ment disadvantaged” people. NEW
starts a training session with a new
group of women every three to four



months. Participants go through a six
month program--three months of train-
ing at NEW and then three months of
on-the-jobtraining at placements which
NEW has found for them. Throughout
the progiam the women recieve a sal-
ary--the legal minimum wage--as well
as free passes for the public transit
system and an allowance for new cloth-
ing for interviews.

NEW used to be able to accept 15
women in each session, but funds have
been slowly reduced so that they can
now accept only about 12-13. To be
eligible under the govemment's crite-
ria, participants must be unemployed
or working less than 15 hours a week.
The government also requires that par-
ticipants have already been accepted as
emigrants, which means that women
who are in the midst of the long-drawn
process of claiming offical “‘refugee
status” cannot join NEW'’s program.
Another cut-
back that the
organiza-
tionreally
regrets is
thatinthe
past they
were
able

e BESTCOPY AVAILABLE

to coverthe costs of daycare for the first
part of the program. NEW doesn’t
receive those funds anymore and now
theycanonly help womentofinddaycare
and apply for government daycare sub-
sidics.

Participants hear about NEW
through the centre's outreach to differ-
ent communities and organizations in
Toronto. Most of the women are origi-
nally from from El Salvador and Gua-
temala, but some also come from South
Americancountries like Argentina, Chile
and Bolivia. The women come from
varied backgrounds and have different
skills and work experiences.

The first three months of the train-
ing program consists of English, orien-
tation and information, employment
preparation and vocational counselling,
and personal counselling and referrals.
The English language classes are held
every morning and aim to provide each
participant with the language tools she
needs in order to function effectively
and assertively in the workplace and in
her community. The curriculum is
designed to reinforce and complemcnt
the other components of the program.
It includes functional topics to help the

participant to deal with her everyday
needs, such as registering herchild
in school, opening an account

f\ atabank, making an appoint-

~ mentwithadoctor, describ-
ing her educational and

employment history ine %

views, and developing strategies to deal
with breakdowns in communication,
for example at work.

Language-experience exercises are
used to improve skills in English by
focussing on material that the women
themselves have generated from their
own lives and ideas. Films, music, and
newspaper articles are often used as
catalysts for discussion, and on many
occasions the debates are lively and
valuable.

Increasing their skills in English
canbe afirst step forward in helping the
women to be more independent so they
don'thavetorely ontheirhusbands and
children to translate or speak English
for them. Gaining language skills also
motivates the women to take on other
challenges.

The other components of the train-
ing program are taught in Spanish. The
participants often have widely differ-
inglevelsof
English,
and NEW
finds that
it is cru-
cial to
provide

the key
in-




formation in the employment prepara-
tion, vocational counselling and orien-
tation classes in the women’s mother
tongue--to ensure that they can under-
stand.

The employment preparation com-
ponent of the program provides the par-
ticipants with the tools they need to
survive in the Canadian workforce, for
example information about labour laws
and their rights as workers. Skills in
self-evaluation are introduced--identi-
fying abilities and goals--and setting
long and short-term goals.

This forms the basis for vocational
counselling--individually and as a group.
The staff work with each participant to
draw up an action-plan to help her
move systematically towards her goals.
Many of the women were highly quali-
fied in their home countries, as nurses,
for example. But in order to take up
those kinds of professions in Canada
they need to pass licensing exams in
English. So NEW encourages partici-
pantsto setthemselves short-term goals
--such as learning English, settling their
families or improving their financial
situation--and long-term goals, which
may involve passing licensing exams
ortaking training in anew arca they are
interested in.

The orientation program aims to
provide the women with self-confidence
ineach area of their lives: as women, as
wives, as mothers and as workers by
using life-skills exercises to empower
them to take on their responsibilities.
The workshops also include health
education, including sexuality, and
Canada’s history, geography, educa-
tion system and immigration regula-
tions.

Following the classroom training
at NEW, each participant is found a
placement for on-the-job training. This
offers her the opportunity to experience
the Canadian work environment and
learn about a job she’s interested in.
Examples of the placements are of-
fices, daycare centres, and stores. NEW
tries to find placements in workplaces
where there is some hope that the train-

ees will be taken on as permanent
employees. They also look foremploy-
ers who are open to working with refu-
gee women and providing them with a
supportive work environment. During
the job training period, the participants
come back to NEW once a month to
share their experiences, evaluate what
they are leaming and help NEW to
monitor their placements. NEW also
goes to each workplace and does an in-
house evaluation with the participant
and the employer.

Atthe end of the 26-week program
there is a graduation ceremony for the
participants, who are presented with
diplomas from the Board of Education
and NEW. NEW is proud that their
record has been very successful; 80-85
percent of the participants find jobs at
the end of the program.

Inevery aspectoftheir work NEW's
educational approach draws on popular
education and group dynamics to en-
sure that the training program is partici-
patory and empowering. Animportant
focus is that the participants are encour-
aged toorganize themselves as a group.
Collective games are used help the
women to get to know each other and to
encourage them to explore their crea-
tivity. They lecam what it means to
work as a group, they share their expe-
ricnces, and they support each other
throughout the program, in their efforts
to find work and in the challenges that
face them in their jobs and at home.
Most groups have continued to stay in
touch with each other and some meet
together from time totime. Afterall the
experiencesthey’ve been through, most
of the women value their family as the
most important thing in their lives, and
as a vital place to share and be renewed
by theirown culture. It's a very special
achievement that the participants come
to sce NEW as an extension of their
families and their cultural life.

New Experiences for Refugee Women
815 Danforth Avenue, Suite 406
Toronto, Ontario

CANADA M4J 112
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J. Roby Kidd
Award

Mohamed Lamine Bangoura of Guinea,
West Africa, has been selected aswinner
of the ICAE’s 1988 J. Roby Kidd Award.
Mr. Bangoura received the award for his
important contribution to functional liter-
acy for women through the project he
carried out for the *Cameroun Women's
Literacy Centre." Mr. Bangoura was a
literacy facilitator for a training and liter-
acy project started on a small scale with
30 women from diverse ethnic back-
grounds. Because of its success, this
mode! will be used in 35 other locales
throughout Guinea.

Two other educators received Cita-
tions of Honour. Nishat Farooq has
worked for the past six years in the State
Resource Centre in Jamia Nagar, New
Delhi, India, preparing teachingand leam-
ing materials for adultilliterates. Tawfeez
Hasan Tillawee, a Jordanian, has been
working to eliminate illiteracy and to pro-
mote adult education for the past 25
years in the Israeli-occupied West Bank.

Roby Kidd had a special interest in
attracting new people with new ideas to
adult education. The aim of this Award is
to encourage practioners in adult educa-
tion by recognizing contributions ofwomen
and men which are recent and innova-
tive. The Cdn$2,000 Award is offered to
an individual or individuals, who in the
opinion of peers, have made a particu-
larly significant contribution to aduit
education at the local or national level.

The Women's Program would like
to encourage women in the network to
nominate women's educational groups
orindividual women educators and activ-
ists for the Award. The deadline each
year is October 15th. Send names to:

J. Roby Kidd Award
ICAE
720 Bathurst St., Suite 500
Toronto, Ontario
Canada M5S 2R4.
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Leadership Training and
Consciousness Raising

among Chicana Workers
in the US

Kathy Kopinak

INCE 1982, La Mujer Obrera

(Working Woman) has been the
principal project of E1 Centro Del Obrero
Fronterizo (The Border Workers' Centre)
in El Paso, a Texas city located on the
Mexico-US border. Arising in 1976,
Centro Obrero was an organization
formed by Chicano (Mexican-Ameri-
can) workers and students to support
their people’s struggles. Its members
were part of the Chicano movement,
the most recently organized resistance
that Americans of Mexicar originhave
raised to their colonization within the
United States. E1 Paso is part of one of
the poorest regions of the US. Legisla-
tion guaranteeing workers the “right to
work” has kept unions very weak, so
that wages, health and safety provi-
sions, and job security won by workers
in other parts of the world are unknown
here. Neither has the govemment
developed welfare measures which
would redistribute wealth in order to
guarantee a minimum standard of liv-
ing.

The historically depressed situation
of workers in Texas has become even
more precarious since 1966, when an
export processing zone was formed on
the south side of the Mexico-US bor-
der. In urban complexes such as El
Paso (US) and Juarez (Mexico) a sys-
tem of “twin plants” has ansen, in
which companies producing gaments
and electronic equipment maintain the
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smallest possible facilities in the US
side of the border, while moving as
much production as possible to the
Mexican side, where wages are eight
times less. Those paid the lowest wages
on both sides of the border are Spanish-
speaking women.

Cecilia Rodriguez and Pat Marin
were among the founding members of
Centro Obrero in 1976 when it opened
tohelp peoplein Segundo Barrio(Second
Ward) with, for example, unemploy-
ment claims, housing evictions and
immigrationdifficulties. Thiscity ward
in El Paso has always been the poorest
and has acted as a receiving area for
Mexican immigrants. Employers have
used it as a source of plentiful, cheap,
unorganized labour. When it became
clear that most of the Centto’s clients
were Segundo Barrio women who
worked in small non-union sweatshops,
Rodriguez, Marin and some of the other
founding members directed most of
their energies to them, thereby forming
La Mujer Obrera in 1982.

Theempowermern:tof women work-
eis was initially conceived as a process
whereby they could gain greater con-
trol over their workplace, union and
family. The three areas of focus when
La Mujer Obrera started were: 1) serv-
ice--to respond to workers’ immediate
economic needs; 2) leadership devel-
opment--to assist women in dealing
with their triple oppression as workers,



women and Chicanas; and 3) organiza-
tion--workers' strength would come from
theirmembershipin an organized group.

Asthedirectorof La MujerObrera,
Rodriguez is not interested in simply
paying lip service to the idea of leader-
ship development without first making
it clear that it requires time, experience
and growth. She recognizes that this is
a slowly accumulating process which
cannot be achieved throughlinearstrate-
gies for mobilizing “masses” into the
streets. The development of leadership
among women of colour must first be
based on a profound respect for culture,
Neither can leadership and assertive-
ness training be accomplished apart
from the other political goals of the
organization.

An example of this practical inte-
gration was the English language train-
ing project of 1984, in which language
education was provided as a service
which allowed members to improve
their skills to cope specifically with
workplace pressures. Students learned
repertoires which gave them some of
the initiative in shop floor interactions
with supervisors, for example words,
phrases, tone of voice and delivery
styles that indicated ihat piece work
was not being properly administered by
the factory or that the worker did not
want to work overtime. The comple-
tion of this class was especially cele-

brated since students attended after a
full working day and the teacher was a
volunteer.

The centre alsoimplemented its set
of goals around lcadership and asser-
tiveness training through conscious-
ness raising in workshops and confer-
ences. As early as 1982, they devel-
oped educational materials which fo-
cussed onthe role of sexual discrimina-
tion in the workplace, the economic
manifestations of sexism, revaluing
domestic labour, and the problematic
aspects of women's relationships with
men. La Mujer Obrera, along with
other organizations, held educational
forums on models of parenting in 1982
and conferences onchild abuse in 1983.
In 1986, they jointly organized the first
International Women's Day Confer-
ence for Mexican women and Chicanas
in the Rio Grande Valley. They held
workshopsonimmigr tion, healthcare,
child abuse and parenting.

This kind of consciousness raising
has become an ongoing part of the
Centre’s activities, but the magnitude
of this achievement should not be
underestimated by the brevity of this
article. Those facilitating the conscious-
ness raising had to develop their own
Spanish language materials, revaluing
their Mexican heritage. This was made
more difficult by both the racism of
some white feminists and the accusa-

tion of the pan of some Chicanos that
the identification of Chicanas primar-
ily as women is divisive and a sign of
being sold out.

The very organizational structure
of La Mujer Obrera also facilitated the
development of leadership skills. From
the beginning of the project, the em-
phasis has been on a collective ap-
proach to problem solving so that de-
pendency on the Centre and its persou-
nel is not perpetuated. Members are
employed in several different sweat-
shops and make their workplace con-
cems central to their activities on the
committees of the Centre. This intense
membership involvement has been
reflected in the content of the newslet-
ter, in articles containing information
relevant to ongoing conflicts with fac-
tory owners. When workers suspected
that they were not getting paid for all of
the piece work they had completed,
articles appeared showing how they
could keep a daily record of the amount
produced. In this way, they learned
how to collect evidence to prove they
were being underpaid. In the same
issue were biographies of El Paso gar-
ment workers who had persevered and
transcended great obstacles. A fea-
tured cclumnincludes personal accounts
of the life experiences of contemporary
workers which helps the reader under-
stand that her problems are not only her
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own, but also shared by many other
Chicanas.

Overthe last seven years,1.a Mujer
Obrera has moved forward with great
care, providing services and giving
support with problems identified by the
membership. When Pat Marin and
Cecilia Rodriguez began, they realized
that if non-unionized garment workers
were toorganize themselves, they would
need support. The low wages of $70-80
per week simply do not give the work-
ers the resources to start building their
own organizations. Thus the Centre
opened as amultipurpose service agency,
offering English language classes, re-
ferrals to other social agencies and legal
services.

La Mujer Obrera set up Independ-
ent Worker Commiittees in any factory
where they had sufficient members.
When workers in one factory wenton a
spontaneous strike in Septemberof 1985,
La Muje: Obrera hzlped them to repre-
sent themselves and structured the
Independent Worker Committees into
an independent association of garment
workers. After this strike, the workers
won several Labour Board rulings,
securing unemployment benefits and
back pay thatthe factory ownerstried to
deny them.

In this way, the Centre has devel-
oped from an organizatioi: which used
tospend muchtime satisfying workers’
immediate needs, to one which is now
run by the workers themselves. Some
of those who received services in the
early days of the organization and who
participated in leadership training and
consciousness raising were most active
in the strike and organization of 1985.
They are now the ones who run La
Mujer Obrera. This had freed up some
of Rodriguez’s time to do more politi-
cal work, Marin is in the process of
implementing alanguage education and
reskilling program for displaced work-
ers at El Paso Community College.

The long-range goal of La Mujer
Obrera is the development of a self-
sufficient leadership training centre
which will provide supportive services

Q
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1988 Nabila Breir Award

A project entitled “Training and Participation of Village Womien in Pre-School
Education” is the 1988 recipient of the Nabila Breir Award. This West Bank-
based programmie provides for village women from all-women committees
and other voluntary networks to become involved and trained, from a selt-help
perspective, 1o take charge of services for pre-school education and upgrade
their quality. This is done through:

1. The training of pre-school supervisors and teacher-trainers according t_o
Piaget's principle of cognitive development. The supervisors are developing
the philosophy and practice of pre-school teachers through an interactive
approach, where the supervisor's role is to support and facilitate the ieacher's
efforts to develop her professional and personal philosophy as well as her
competences.

2. Education and curriculum materials for pre-school teacher training are
being developed and produced as an integral pan .t the training process.

The Nabila Breir Award was established by the ICAE in 1987 in
memory of Nabila Breir, a Palestinian activist who was murdered in Beirut.
Nabila was an educator who worked with UNICEF and had played a key role
in setting up daycare centras, literacy classes and health care clinics in the
Palestinian refugee camps of Lebanon. She had also been active in the
ICAE.

Following Nabila's death, a fund was set up for a yearly award that
recognizes organizations doing innovative educational work for Palestinian
women. The objectives of the award are: to support women's educational
programmes aimed at enhancing the socio-economic development of
Palestinian communities, and the quality of life and self-sufficiency of women
in particular; to provide opporntunities for Palestinian women grassroots
educators to exchange educational experiences with women educators from
other regions; and to provide opportunities for Palestinian women educators
to participate in ICAE's regional and international workshops, seminars and
conferences.

Women's and other educational organizations are encouraged to
submit nominations to the ICAE, giving & brief history and description of the
organization. Nominations should be received by July 1st of each year, and
selections are made in October. Send nominations to:

ICAE

720 Bathurst St., Suite 500
Toronto, Ontario

Canada M5S 2R4

| =

and activities for low-income working
womren, Efforts 1o build this centre
have been fraught with difficulties
because of the organization's lack of
capital and the general poverty of the
community. Thisis the case eventhough
they have been politically successful,
with an ever increasing membership
and recognition from the larger com-
munity as aleading organizationthrough
which workers attempt to cope with the
deepening economic crisis. At the time
of writing this article, they continue
working towards this goal.
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Kathy Kopinak is a sociologist at King's
College, University of Western Onuario,
Canada. This article is part cf a larger
work on wome.. organizing on the Mexi-
can-American border. You can write to the
Centre at :

La Mujer Obrera
P.0O. Box 3975

El Paso, Texas 79923
USA.
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Letters from
the Network

/A

RBelize

Thank you for the copy of Voices Ris-
ing. We will be very happy to set up an
exchange of our publications.

Please also find enclosed a leaflet
describing SPEAR. Although we do
not haveaspecific women'sprogramme,
in addition to my responsibility as co-
ordinator of the popular education
programme, I am responsible for ensur-
ing that the organization addresses
women’s issues. At present, we are
collaborating with two sister non-gov-
emmental organizations in setting up
and conducting education programmes
with the women's groups that they are
working with. At the same time we
work closely with the Belize Organiza-
tion for Women and Development
(BOWAND) of which I am the current
president.

I read the issue of Voices Rising
with great pleasure and look forward to
future issues! One of the interesting
things for me was that I knew a coup'e
of the women and although we are not
always in touch it was good to read
more about them and what they were
doinginadditionto leaming more about
whatothersister populareducators were

saying and doing. Although I did not
attend the workshop [Montreal, No-
vember, 1987] on which the issue fo-
cussed, I got a very good sense of it. |
particularly liked the style of the many
voices rising in the boxes. I think it
highlights the strength in diversity.

I particularly want to endorse the
concem raised about the absence of
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women of colour from the United States.
This to my mind has been one of the
biggest failingsinintemational we* .en's
fora. Third World women have never
been given much of an opportunity to
interact with women like ourselves from
Europe and North America, and while
I understand the problem of getting
funds for the sisters, I see it as an
important challenge to the feminist
movement.

1 also find the resource section very
useful. We need to know what materi-
als exist, what materials are being de-
veloped and how to access them.

1 look forward to hearing from you
and staying in touch.

One Struggle,

Diane Haylock

Society for the Promotion of Education
and Research (SPEAR)

P.O. Box 57!

126 North Front Street

Belize City

Belize, Central America.

Mafc\ysia,

Thank you for sending us a copy of
Voices Rising. We would like to re-
ceive it on a regular basis as there is
much that we can learn from the expe-
riences of other women. Reading the
article on the Gregoria Apaza Centre in
Bolivia [January 1989 issue] reminded
us that we have a long way to go in
Sarawak. Our work is only in its in-
fancy. There is much to do and leam.

We were formed in 1985 and cur-
rently run a crisis phoneline for women
in distress. We also have a resource
centre for our members where they can
get access to information and materials
on a variety uf women'’s issues.

As weenter into our fourth year, we
are ncw evaluating our work and hope
to formulate an outreach programme in
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our community. We do not have any
full-time staff, thus our time and ener-
gies are often very badly stretched. In
spite of this our commitment and en-
thusiasm is high. We hope that Voices
Rising will continue as anavenue where
women can share with each other and
we hope to leam much from it.

In solidarity,

Sarawak Women for Women Society
P.O.Box 551

Kuching, Sarawak

Malaysia

Ecuador

It was very nice for us to receive such a
valuable package in the mail. The two
newsletters arrived January 24, and on
Saturday 28 we met in Esmeraldas, and
the next day in Atacames. We wanted
to discuss in a participatory fashion the
message you serit us,
dear sister, through
Voces que se levan- | - - -
tan (Voices Rising). )

The problem is
that we cannot pay
for a subscription
because we are plan-
ning the closing ceremony of the sew-
ing course we give, and w. have to
spend our money on diplomas and re-
freshments. After that we are planning
to do training for vegetable growing.
We are promoting your newsletter and
in March we will tell you how many we
need. Meanwhile I want to let you
know what our sisters of the Centre
said, “Answer soon, Adalfina. We are
going to send a picture of our group, we
want to go in a photo to Canada.”
Another women was so touched she
told me, “I never thought they would
pay attention to us in the (Quito) semi-
nar.” The three sisters from Atacames,
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I can't tell you how touched they were,
so much that they want to work all
winter to send their report to Canada. I
think that you are planting a seed thatis
going to give excellent harvests. The
fact that you sent us the newsletters
without charge demonstrates the dy-
namics of your work and will undoubt-
edly generate follow-up which will be
of benefittomany people and organiza-
tions.

For 1989 we are planning to grow
vegetables and fruit. In our province,
basic staples are scarce and prices are
rising, and there is unemployment with
all its effects on poor people. So we
have decided to concentrate our ener-
gies ontraining in growing vegetables,
crafts and nutrition.

In the first page of Voces que se le-
vantan there is that article under the
title “*‘Sharing our Spirit” (April 1988).
I think that the sister who wrote it has,
inside herself, a piece of each one of us,
because all of us are going through dif-
ficult moments in our intimate lives.
Not all of us have the understanding of
our loved ones when we want to give
part of our time to search for solutions
for people with serious prob-
lems. We don’t have friendly
help in advising, planning,
smiling. Of course we are often
alone. In spite of having hus-
bands, children, groupsthatwe
organized, there are moments
we stand alone
andover and over
we have to fight
against that soli-
tude.

Today,
when your mail
arrived, my hus-
band said, “You
must answer
quickly. This doesn't happen every-
day, receiving newsletters from Can-
ada.” So what do you think sisters, for
eight years this man didn’t want ine to
do popular training, and now he’s not
opposed anymore.

We wish the bulletin every suc-
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cess, and thanks again for including us
on the subscription list.

Adalfina Ortiz

Centro Femenino Progresista de Es-
meraldas

[Esmeraldas Progressice Women's
Centre]

Quito 506 y 6 de Diciembre
Esmeraldas

Ecuador

G

Sincere and warm greetings, from all
the women of the Popular Education
Centre, from the women of Ecuador
and, especially from the suburban
working women of Guayaquil.

Because of a mail strike, we have
had difficulties with communications.
Sorry we couldn’t write before.

Thanks for the visit to our centre
{during the Quito seminar.) It helped to
open new roads in women’s organiza-
tion, to share experiences and to dis-
cuss the women's issues around the
world.

We also want to thank you for your
letter and the explanations about the
Women's Program's goals and work.
We think it is very positive for us to
know each other better so we can
strengthen international solidarity and
unity among women.

It was nice also to receive Voces
que se levantan . We think it is an
efficient means for sharing, analyzing
and discussing popular education inthe
context of women's struggle for social
change, and for the sharing of experi-
ences.

Eva Caicedo

Women’s group

Centro de Educacion Popular Guayas
(CEP)

[Gaayas Popular Education Centre]
Casilla 11146

Guayaquil

Ecuador
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Belize

Ecuadoy

H‘nﬁw’”ﬁ

I have read Voices Rising and have
found it very interesting and I would
certainly like you to send me a copy on
a regular basis. It would be means of
putting us in touch with other womei.’s
groups in different parts of the world.

It would seem as whether we are
First or Third World women we secem
tohave similar problems, women strug-
gling for equality.

My group is the Nationa! Council
of Women and is the “umbrella” or-
ganization whose members are drawn
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from representatives of the various
women's organizations on the island,
as well as women not attached to spe-
cific groups. The main goals of the
National Council are to ensure full
participation and integration of women
in the building of our nation, and to
establisi closer ties with all women in
Anguilla.

We feel it is only through closer
ties and cooperationthat we can achieve
our objectives and ensure the full par-
ticipation of our women. I would like
very much to be part of your network.
I would also like to share information
and gainexperience fromotherwomen'’s
groups around the world. In my next
letter I will be able to give you some
ncws and activities of the group.

Best wishes,

Miriam Gumbs
Back Street
South Hill
Anguilla
Caribbean
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We are very much grateful for sending
us acopy of Voices Rising. We are glad
about the work the ICAE is doing. We
are highly spirited to hear about it, as
we believe that it is high time that broad
links should be established among NGOs
who work for the uplift of marginal-
ized/exploited peoples through popu-
lar education. Furthermore, the prob-
lems (poverty, ill health, poor housing
and so forth) besetting the Filipino
workers, including women who are
intertwined with otherexploited people
in the Third World and that of the
transnational ccrporations who shame-
lessly suck the blood of our people in
the guise of progress and free trade.
We would be more than happy if
you would provide us with some infor-
mation about the ICAE as our concen-
tration is on workers’ education and
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health where the majority of our bene-
ficiaries arc women workers and work-
ers’ wives,

Thank you forincluding us on your
mailing list. With best wishes for your
continued success.

In solidarity,

Napoleon Genato
Program Director

St. Joseph Social Services
Room 205 Pelbel Building
2019 Shaw Boulevard
Pasig
Philippines

Thank you very much for sending a
copy of Voices Rising. Itis very edu-

ral. | translate some of your ar-
t. 3 into the Filipino language and
pubiish them inour quarterly magazine
in Fy.ipino. I must thank you for these
cducational articles.

Our organization will be ten years
old in 1990. We have 16,700 active
members from the 13 towns and 4 citics
of Metro Manila, and 8 provinces around
the Philippines. We meet every month
with 200 members of the executive
board who monitor for the central lcad-
ership the monthly activitics.

We have only two goals: non-for-
mal education and livelihood programs
for the members, We arc a service
organization, we serve our members.

To implement the non-fonnal edu-
cation program we hold ten training
seminars amonth in Metro Manila. We
are able to reach at least 5,000 women
yearly through these training seminars.

We teach home management, herbal
medicine, consumer and nutrition edu-
cation, Philippines history and culture,
cooking nutritious but inexpensive foods,
etc. We also distribute herbal plants.
To date we have distribuied for free
15,000 herbal plants. We have already
sct up a herbal garden where we grow
and propagate herbal seedlings for dis-
tribution. We also hold cooking ses-
sions with the wives of foreign diplo-
mats who teach us liow to cook their
food. We also have study tours of
places of interest and history through-
out the country. Thrice a year, we
invite foreign diplomats to lecture us
about their country. We also hold
annual concerts on Philippine art and
music.

‘Thank you again and we look for-
ward to another copy of Voices Rising.

Sincerely yours,

Leonarda N. Camacho

Metro Manila Council of Women
Balikatan Movement

82-A Midland 11

Washington Street

Greenhills West

San Juan, Metro Manila
Philippines

Ethiopia

Thank you for your letter and Voices
Rising. 1regret that I had much work
that hindered my answering your letter
immediately.

I found the Voices Rising bulletin
to have valuable cxperiences taken from
all comers of the world. The bulletin
initiatcs women and democratic educa-
tors to struggle for the betterment of
women's world and make a conducive
milieu for them. Voices Risingis areal
mouthpicce of women at the world
level.
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My work is preparing cooperative
educationmaterials forliteracy and post-
literacy. Besides this I engage in adult
education research. In our literacy
campaign the majority of participants
are women. Generally my work relates
with women and Voices Rising is use-
ful for my task.

International Literacy Year 1990
prepares the world community at large
for a holy work. This holy work is an
initiationto wage a practical waragainst
illiteracy so as to reduce itto a very few
percentage by the year 2000.

Really illiteracy has to be combat-
ted because: it is the enemy of the
people, it is darkness, it makes people
unreceptive to new ideas and change, it
hindersdevelopment, it exposes people
to brutal exploitation and oppression,
and it is also an obstacle to people
participating fully in economic, social
and cultural activities.

Briefly illiteracy is everything of
allevil things. It could be eradicated by
the combined efforts of the world,
governmental and noa-govemmental
organizations, internationally, region-
ally as well as nationally.

Sincerely yours,

Beyene Abraha

Department of Adult Education
P.O. Box 4921

Addis Ababa

Ethiopia

J
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I am a university student. I am of Peul
origin and my father, who is polyga-
mous, has three wives and about 30
children. I left my hometown when I
was two yearsold to live with on¢ of my
aunts who was childless, and would go
back to my viilage for the holidays.
V/henl read yourmagazine A pleine
voix [Voices Rising] ata friend’s house,
I could not believe it. For a long time
Ihave beendeeply involved in women's
movements, mostly to rebel against
what my mother was going through in
my family. Sheis oppressed, exploitcd,
obedient, exhausted, as are all women
in my country. Because the worst
aspects of traditional society and Islam
have been retained, the fate of Peul

women is the saddest in Senegal, worse
than the Woolofs, for example.

I was president of the Women's
Board in my high school. However, the
administration expelled me from the
school because they felt I was preach-
ing revolutionary ideas to the female
students. My father claimed my mother
was my accomplice even though she
lived faraway, and my motherand I had
no place to go. I felt even more rebel-
lious. I looked after children while
taking evening classes and I graduated
from high school.

At the moment, I am pursuing my
cducation without a scholarship and
without any help from my father, who
thinks I am a pariah. Needless to say,
my state is precarious. Last year, I
spent almost all my free time with the
women of my hometown. I did re-
search on the need to liberate women
economically and I organized debates
on family planning. In spite of tremen-

Africa Exchange Project

dous difficulties of lack of money or
help of any kind, we even formed a
group for women who were interested
in sewing, dyeing material, weaving
an¢ embroidery.

This was a brief account of my
aims and objectives. Ido notthinkIcan
do much to free women as long as I am
myself oppressed and dominated. I
have ahaunting problem, a sorrow which
lies deep in my inner self. I was excised
and married against my will at 15. For
the first time in my life, something
gives me hope, something interests me.

God bless women's groups. Let's
gatherourefforts forourfreedom. Let's
fight for freedom all the way.

All my love,
[name witheld]

Dakar
Senegal

In January of this year the Women's Program and the
Women's Network of the African Association for Liter-
acy and Adult Education (AALAE} co-sponsored a
Women's Exchange Project in Harare, Zimbabwe, which
brought together about 60 women (and a few men), from
the networks of the ICAE and AALAE and from women's
groups in and around the city. It took place during the
executive meetings of the ICAE and AALAE and a
conference organized by AALAE, on “The Future of
Adult Education in Southem Africa”, all of which took
place in Harare.

The program included a reception for women cduca-
tors and a fruitful day of discussion and exploration with
presentations on the situation of women and women's
education in | 4alaysia, Ecuador, the Gambia and Zim-
babwe, followed by study visits with community projects
in Harare. While very short, the exchange made it
possible for women to share their cxperiences in working
with women and their personal stories of struggle against
oppression.

The exchange in Zimbabwe was the first phase of a
longer intemational exchange project which will take place
in November 1989 involving fifteer women working in the
areas of literacy and health education, who will travel to
meet with women in Mali and Tanzania. The participants
will come from Asia, the Caribbean, the Middlc East, Latin
America, North America, Europe and other countries in
Africa.

Exchanges of this kind have been identified by women
educators and activists as useful and important experiences
for women who are actively working at the grassroots.
Women who aitended the leadership devclopment seminar
in Ecuador, last October, and others who were at the
Feminist Challenge seminar held in Montreal, in October,
1987, identified opportunities to exchange with women in
other regions as key to strengthening mutual support and
the development of networks within and Letween regions.
For more information about the exchanges, write to us at
the Women's Program office in Toronto.
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Growing Together: Women, SPEAK OUT
Feminism and Popular .
Education SPEAKOUT/TAURA/KHULAMANI magazine

Women's Network, Latin American Council
for Aduit Educetion (CEAAL) and lsls
International, Rome, italy 1988, 94pp.

This valuable book is a collaction of articles by
Latin American women active in popular
education. Itincludes articles on CEAAL's
Women's Network, on feminism and popular
education and on popular education practice in
Brazil, Chile, Ecuador, Mexico, Peru, the
Dominican Republic, and Venezusela. Originally
published i spanish, this translation offers
English-speaking audiences the opportunity to
learn about the innovative work in Latin America
in developing a vision and practice in popular
education by and for women. As the introduc-
tion points out, “people’'s movements every-
where are finding that education is a crucial
componentof attempts to empower disenfran-
chised groups.” Feminists and women's groups
have begun to carry the struggle for women's
empowe: ment into the popular education move-
ment. Jeveloping a critique of existing popular
education efforts and creating positive alterna-
tives that expiore the hidden realities of
women's lives, and develop new visions of the
concretn domands and organizational forms that
best express wamen's needs.

Cost:US$6.00.
Avai'able from: |sis International, Via San Saba
5,00153 Rome, ltaly.
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ther. An Action
Pack for Campaign on Legal
Reforms for Women in
Malaysia

Come T

All Women's Action Soclsty (AWAM),
Petsling Jaya,Mslaysia.

This kit aims to build awareness among women
and women's groups abouthow women are
discriminated against, develop analytical skills
necessary fora critical understanding of the
issues, motivate women and women's groups to
act for change, and strengthen the campaign for
legal reforms in Malaysia. The kit has two
sections; one is composed of four illustated
popular education booklets: Women and Work
(16pp), Women and Family Law (16pp), Rape/
Sexual Assault (19pp), and Domestic Violence:
Women Battering (12pp). The other section of
the kitincludes a Users' Guide and Tools for
Action, |eaftets whizh take off from the issues
raised in the booklets and suggest ways to
develop collective action.

Available from: All Women's Action Society
(AWAM), c/0 114 Jalan SS 4/10, 43701 Petaiing
Jaya, Malaysia.
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is produced by the Women's Action Group in
Zimbabwae, and comes out four times a year. In
each issue the articles are published in English
and two Zimbabwean languages, Shonaand
Ndebele. A recent issue focusses on violence
against women and includes articles and a
comic-strip about women who are teing beaten
by their husbands, on sexual harassment at
work, and advice on how to get help. The issue
also features an interview with the coordinator of
thewomen's programme of the National
Famers Association who talks about her life,
and a summary of a report on women in the
cooperative movementin Zimbabwe.

Subscriptions: (Four issues/year) Other African
countr @s US$10.00; Europe US$15.00; Asia
US$17.00; elsewhere US$20.00.

Available from: SPEAK OUT, Box 135, Harare,
Zimbabwe.
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Asian and Pacific Women's
Resource and Action Series:
Health

Asian and Pacific Women's Resource
Collection Network, Kuala Lumpur, Malays|a,
1989, 208pp.

This first publication of the Asian and Pacific
Women's Rasource and Action Series is a
collection from women in the region of their
thinking and axperiences on a variety of issues
critical to women's health. Itincludes sections
on health care systems, maternal mortality,
nutrition, work, control of reproduction,
psychological health, violence againstwomen,
and AIDS. The book is intended for women and
community groups, policy makers and research-
ers, and itis aimed at helping community groups
‘0 develop their analysis and strategies on
women's health issues, extond their networking
and build their resources. Itincludaes an
annotatedbibliography, a 22-page listing of
women's groups in the region, and an appendix
with tables showing statistics on women in each
country of the region in terms of poverty lavels,
literacy rates, maternal mortality, heaith
expenditures by govemments and other
indicators.

Available from: Asian and Pacific Development
Centre, Persiaran Duta, Kuala Lumpur,
Malaysia.
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Women's Popular Health Education
Resource Guide

The Weave: Women's
Popular Health Education
Resource Guide

CUSO-Montreal Women's Hoalth Group,
Montreal,Canada, 1988, 27pp.

This booklet includas an introduction to popular
health education, and listings of organizations
and printed and audis-visual materials dealing
with popular health education methods, women
and pharmaceuticals, reproductive and sexual
health, work, immigrant and refugee women's
health, women and nutrition, general women's
health resources and health education and
community health resources. The focus is on
both Canadian and international resourcas
although the authors' goal is not to provide an
exhaustive list. A second booklet is planned to
cover women's health related to the environ-
ment, aging, violence and sexual assault,
altermative medicine, primary health carein the
third world, mental healtti, and issues particular
to indigenous women, lesbians, adolescents
andthe disabled.

Availabie from: CUSO-Montreal. 180 estrue
Ste-Catherine. Montreal, Quebec, H2X 1K8,
Canada.
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Resource Materiails on
women'’s Labour in Japan

This newsletter is published once a year by the
Asian Women Workers' Centre in Tokyo, and is
a unique collaction of articles and reports
translated into English. The April 1889 issue
focussed on migrant women workers in Japan
with an overview of the situation of migrant
workars--their frequent ‘illegal® status, Japanase
men's participation in *sex tourism* in Asia, the
migration of Asian women to work in the sex
industry in Japan, violation of tive workers'
human rights. the economic relationship of
Japan andits multinational corpcrations with
Asia. The issue also features articles about the
response of Japanaese society to the plight of
Asian workers, and the exploitation of Filipina
workers in the sax industry.

Available from. Asian Women Workars' Center,

2-3-18-34 Nishi-Waseda, Shinjuku-ku, Tokyo
169, Japan.
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AGENDA. A Journal about
women and Gender

AGENDA s published twice yearly by a
collective of South African women who aim to
pravide a forum for comment, discussion and
debate on all aspects of women's lives, and
spacifically to attempt to understand the position
ofwomen within South African society. The
editorial collective believes that womon in South
Africa experience exploltation and opprassion
onthe basls of their class, race and gender, and
struggle Is needed on all of these fronts.
Agenda No. 2 (1888) contains a number of
articles focussing on the battle over conscious-
ness--how organizations interpret and act on
women'sinterestin cerain issues, what
organizations choose to politicise around and
the gap between polltical statements and actual
practices--as well as book reviews and brief
reports on particular struggles.

Subscriptions: Individuals US$20.00, Institu-
tions US$40.00.

Available from: AGENDA, P.O. Box 37432,
Overport, 4067 Durban, South Africa.

A JOURNAL ABOUT
WOMEN AND GENDER
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Beyond Labour issues.
women workers in Asia

Committes for Asian Women (CAW),
Hongkong, 70pp.

This bookis a report of a conferance that CAW
organizedin Hongkong in October 1957 with
about 30 women organizers from all over Asia to
share theirwork and experiences concering
women workers. The theme of the conterance
was “Beyond Labour Issues”, to signify how
women workers need to question the way they
compartmentalize their work lives and their
private family lives. The reportincludes
chapters on each of the workshops and
plenanes, brief case studies from five Asian
countnes, and a conclusion reviewing the final
plenary which looked at planning and network-

BEYOND LABQUR ISSUES

WORKERS 1IN ASIA

Available from: Committee for Asian Women, §7
Peking Road 4/F, Kowloon, Hongkong.

ing and strategies and visions.
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Women
Working
Worldwide:
Workers
Handbook

Women Working Woridwide is seaking help with its
praject to produce a handbook for women working and/
o1 organizing in the global micro-electronics industry.

The aim of the project is to gather informa-
tion on the organizing actions of women workers in
order to suppon and strengthen the struggles of
workers organizing for basic rights and better
conditions of employment. Workers' struggles are
strengthened by leaming from each others’ expen-
ences, particularly in an industry such as micro-
electronics, which is located in many countries and
dominated by multinational companies. Forthis
reason, the book will be distributed as widely as
possible amongst organizations working in support of
women in the industry.

The handbook will emphasize attempts by
women to organize as workers within the industry--
through trade unions, women's groups or centres, or
community or church organizations. We are interested
in all cases, whether or notthey have been successtul.
Our maln interestis how women have attempted to

e o e e e

Contact: organize, the particular strategies and tactics they
have used and whatthey have leamned from their ex-
periencas.

Frances Ellery We recognize that many women are working
and organizing in difficult and repressive conditions.
Pro]eci Coordinator Therefore, where requested, we will guarantee
Worldwide Can you help us in any one of the following
Box 92 ways: locating examples of organizing actions that
have taken place; putting us in contact with groups of
190 Upper Street  women workers; interviewing currentand former
London N1 1 RQ employees ofmicfro-electronics compapies; sending us
reports of worker’ attempts to organize; and translation
E ngland of documents into English.
In order to ensure accassibility, the
handbook will be publishedin an economical format.
Proceeds from the sale of the English edition will be
vsed to publish the book in other languages.
L-----—----------"--------J
40

Pt
o
».2



___________________________________ ><g

Yes!
1 would like to subscribe to Voices Rising!

Name:

Address:

Enclosed is a cheque or money order for:

___%20.00 Institutions

_____5%10.00 Individuals/Groups

______Third world women’s and po,ular education groups--free

I cannot send money at this time but wish to receive Voices Rising

Single issues--$5.00 Please send me issue:

Please make pavment to: ICAE (Women's Program). Send either international money
orders, postal money orders, or cheques drawn on Canadian or American banks.

Send to: ICAE Women's Program
394 Euclid Avenue, Suite 308

Toronto, Ontario
CANADA M6G 259
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Vorces Risingis the central networking too! of the
ICAE Women's Program, and aims to: promote
the shanng of experiences, provide a forum for
debate and discussion of key issues for women
educators, share information on useful re-
sources, and foster the development of a femi-
nist practice in popular aducation which makes
connections between broad social struggles and
the personal issues and opprassion women face
in their daily lives.

ThelCAE's Women's Program links educa-
tors ang organizers in different regions of the
worldwhoare working todsvelop educationas a

health and popular education, worker's education,
and participatory research as well as the

tool for social change and empowerment of
women.

The Women's Program office is located in
Toronto, Canada with a staft of threa full-time
workers. Special projects are coordinated by key
contact groups and individuals in ditferent re-
gions. Overall diraction and planning is provided
by an international advisory committee.

The Intamational Council for Adult Educa-
tion (ICAE) is an intemational non-govemmental
organization with national member associations
in over 90 countries, and networks in a variety of
areas, including : peace, literacy, community

Women's Program. All networks are decentral-
ized and coordinated by individuals and groupsin
different regions of the world,

The following agencies provided support to
this issue of Voices Rising: SIDA. Finnida,
NORAD, NOVIB, and the World Council of
Churches.
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THE LITERACY ISSUE:

Feminist Perspectives on Reading and Writing

In what ways 1s literacy an issue for women? What are
the practical and theoretical implications of a gender
perspective in this ficld of educational work? These are
the broad questions addressed by the articles, reviews
and resources in this special issue of Voices Rising. 1990,
International Literacy Year, and the new decade which it
heralds, presents an opportunity for reflection on the
feminist challenge to literacy theory and practice, for
leaming from the ways in which literacy wor'ers are
reformulating literacy as a women'’s issue and for ensur-
ing that this re-visioning is taken up more broadly within
our movement.

One recurring theme in the following pages is that of
ciitique--the exposure by women practitioners and learn-
crs of the multiple ways women have been excluded from
“literacy”--from its achievements, its programs, its
measurements, its conceptualization, from definitions of
its relevance and meaning, from its methodologics and
stratcgies. A second theme, not surprisingly, is innova-
tion--the diverse and creative attempts toredress women's
marginalization and to intcgrate women's interests and
perspectives into the very meaning of the term “literacy”
(and its obverse, “illiteracy™), into pedagogies, into the
personal desires and political possibilities of literacy
acquisition. The examples we include represent but a
sprinkling of the creative cnergy and skill literacy prac-
titioners and learners are v.inging to this field.

There has been a shift over recent ycars in how
questions of women and literacy arc being posed, one
that parallels the broader feminist critique of education.
Earlier feminist questioning was very practical, and drew
attention to the high incidence of what is officially
defined as “illiteracy” amongst women, as opposed to
men, in most countries; the logistical difficultics women
face in even attending school or adult literacy classes; the
threats of violence, physical and psychological, that
women are often subject to when striving to become
literate; and the irrclevance of the content of many
literacy programs to the daily realities and needs of
women’s lives. Literacy programs were shown 1o rein-
force oppressive and limiting gender stereotypes and to
oftenumes rely on teaching and lcaming practices that
further silence and discourage women. These revelations
and the issues they raise for literacy workers and pro-
grams are summarised in “Literacy, A Tool for Empow-
erment of Women?” by Agneta Lind.

O _CESRISING JANUARY/FEBRUARY 1990

IToxt Provided by ERI

Inevitably, the illumination of women's specific
oxperience of literacy and illiteracy as distinct from
that of men led to a more profound critique. The
emphasis shifted away from attempting to understand
literacy as a problem for/of women--with an implicit
notion that illiteracy, like poverty, are ultimately the
“fault” of those who experience them. There is now
mor. concem to understand the ideolcgical assump-
tions and judgements loaded into the concepts of *“liter-
acy” and “illiteracy” in different social contexts, and
within that to see how women are silenced by and
precluded from these social constructions of what it
means to be “literate.” In this way literacy/illiteracy
become part of the process of organizing and reinforc -
ing gender, race and class subordination.

The promotion of literacy--and the promise that it
holds out--is couched differently depending on social
and political circumstances. In the ideology of capital-
ist industrialized countries, literacy is presumed to
offer “individual advancement,” or in more progressive
terms, “‘personal cmpowerment.” But as feminists are
showing, the relationship between the acquisition of
rcading and writing skills and empowerment is differ-
ent for women than for men, and depends, among other
things, on increased economic opportunity and a rcor-
ganization of domestic relations. In countrics of the
South, the attempts at “functional literacy™ often asso-
ciated with national development policies often further
disadvantage women whose lives are centred in the
“non-productive” sphere (sce Lind). We've also seenin
recent years how gender relations limit possibilities for
women's empowerment even in situations where liter-
acy is presented as an aspect of popular political mobi-
lization--such as within oppositional social movements
orpre-and post-revolutionary moments (see “Khulumani
Makhosikazi” from South Africa and “Tomorrow Will
Bce Different” from Chile).

This is not 1o suggest that learming to read and
write, or more broadly, the acquisition of literacy, is not
empowering for women--individually and collectively.
But neither can it be taken for granted. It is in the
tension between the potential and the limitations of
literacy that feminist literacy workers and women learn-
ers face a major challenge, finding ways to work
together to redefine how--in each specific social con-
text--literacy can embrace and further women's practi-
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cal and strategic gender interests. Only
from this base we can expect to develop
approaches to literacy that are truly em-
powering for women and men.

After Agneta Lind's overview, the ar-
ticles in the first section critically explore
the implications of gender in specific liter-
acy programs in South Africa, Chile, and
Canada. They show the interrelationship of
“illiteracy™ with race and class as well as
gender, and situate the struggle for litcracy
within broader struggles for social transfor-
mation.

The second section includes descrip-
tions of literacy training pedagogies, meth-
odologies and materials. These provide but
a glimpse of the innovative approaches and
tools being developed in various pans of
the world to facilitate the questioning of
gender oppression.

The special section for International
Literacy Year sets outa series of challenges
to the direction of literacy programming
and policy-making. These represent some
of the critical re-thinking of literacy which
has been given new impetus in recent years
by feminist theory and practice. Interna-
tional Literacy Year will no doubt stimu-

late further evaluation of both official and
non-governmental initiatives.  We look
forwara to hearing your views.

We're well aware that despite the many
complex issues raised in the pages of this
issue, many others arc not addressed or
named. Like in so many areas of women's
popular cducation. our writter reflections
are scarce compdred te the wealth of expe-
ricnce and the analyses that tend to be
contined to informal discussions and indi-
vidual reflections. We still know too little
aboat the range of programs and cxperi-
ments being attempted, and the related
problems that keep us arguing late into the
night

We don't want to end with an apology
about what's missing. This issuc represents
an important step in decpening the discus-
sion about women's empowerment, gender
and literacy. One central conclusion needs
to be highlighted from the contributions in
this issuc and the discussions that have
surrounded it: the feminist critique of liter-
acy, and the development of appropriate
strategies and practice, must be based very
dircctly on women's understanding and
experience of illiteracy/literacy within their
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daily lives, as well as within the broader
structures of oppression that govern their
lives.

But the questions remain: What is the
relation between women's empowerment
and literacy? What arc the implications of
a gender perspective in literacy? Let's
continue to share and learn from our differ-
entcontexts,approac hes, and politics. What
is your experience? What problems are you
coming up against? What makes you mad?
What small or large successes can you
share? What questions do you want dis-
cussed and debated through the network?

Thank you to Susan Turner
whocoeordinated and edited the
material for this issue, and also,
tothe activists from the Toronto
literacy community who met
with us twice early on in the
processtohelp provide aframe-
work and ideas for cintent.
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You might be
interested to know
that:

¢ Several women from our network at-
tended the first ICAE three-week interna-
tional leadership workshop in international
adult education which took place in San-
tiago, Chile, September 1989. In fact there
was, quite surprisin;;ly to all, a majority of
women. The workshop was coordinated by
Teresa Marshall, coordinaior of the ICAE
Health and Popular Education network and
Lynda Yanz from the Women's Program.
¢ In late October, the Women’s Program
held its first Advisory Committee Meeting
in Toronto to discuss program prioritics and
recommendations from the first draft of an
organizational review. Twenty key con-
tacts from regional networks and working
committees attended. Two important out-
comes were: a draft Statement of Mission
which we will be circulating for improve-
mentand endorsement over the next months,
and a plan of work for an important new
program initiative, an “international gender
and popular education rescarch project.”
See insert).

¢ On November 3 we hosted “Up In
Alms, Women's Organizations Worldwide
Confront the Funding Crisis,” a public fo-
rum ;o stimulate discussion and debate on
the current trends and policies of interna-
tional development agencies, and their
implications for women's organizing, at
national, regional and international levels.
Sce the next Voires Rising, for excerpts
from presentations. Send us your insights
and questions so that we can catalyze a
broader debate and more effective strate-
gizing on how to front the pressurcs on
women's organizing internationally.
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Two special
initiatives in 1990:

¢ In February 14 women from our net-
work (from thc West Bank, Egypt, India,
Thailand, Mexico, Peru, Quebec, Rwanda,
Tanzania, Mali, Canada and Zimbabwe)
will take part in a two-weck exchange visit
to literacy and health programs in Tanzania
and Mali. The project is being co-spon-
sored with the Women’s Network of the
African Association for Literacy and Adult
Education (AALAE).

¢ In May, the Women's Program, work-
ing with the Center for Women's Resources
in the Philippines, will sponsor an Asia re-
gional 2-week training program for repre-
sentatives of groups engaged in educational/
organizing work with women. The aimisto
share the effective and empowering meth-
ods and stratcgics that women have devel-
oped.

Staff changes in the
Women’s Program
Toronto office

Janc Gurr, who has been working with us
for the past threc years, has decided to
move to Ottawa. She'll continue to coordi-
natethe Africacxchange visit. Sigrid Blohm,
who has been doing all the Women's Pro-
gram design and layout for over iwo years
now, will be leaving us for an eight month
trip which will take her to Nicaragua, the
Soviet Union and Asia.

Dena Hamid has joined us as recep-
tonist and bookkeeper. Dena’s roots are in

16:

Trinidad; she’s recently moved to Toronto
from England; and is currently working
with a schooling project in the South Sudan
and as a community radio journalist for a
weekly program called “Third Wave™”.

That leaves Lynda, Shannonbrooke and
Dena “womanning” the office, since cur-
rent financial realities make it impossible
to think about quickly replacing those we're
losing. Ruth Lara, Linzi Manicom, Katebi
Kidd, Anibal Viton and David Smith con-
tinue to help us out on part-tume and volun-
teer bases.




SOCIAL DIMENSIONS OF LITERACY

LITERACY - A Tool for

Empowerment of

Women?

From her paper presented at the
Symposium on Women and Literacy:
Yesterday, Today and Tomorrow, Stockholm,

June 1989.

Literacy is one of the first steps in
a process of enabling women to
take control over their own lives,
participate on a more equal basis
insociety,and eveniually free them-
selves from economic exploitation
and patriarchal oppression. In
addition to social justice, human
rights andequality, thereare many
other human, social and economic
reasons to urge governments and
organizations to take special ac-
tions to make literacy education
for women and girls a priority
objective during International
Literacy Year and afterwards.

Gender Disparities

Sixty three percent of the world's approxi-
mately one billion illiterate people is fe-
male; the official estimate is 561 millinn
women (UNESCO 1988). And the propor-
tion of women illitcrates is steadily grow-
in2. In absolute numbers the greatest in-
crease in women's illiteracy was in Asia:
109 million between 1960 and 1985. In
those same years the number of illiterate
women in Africa rose by 44 percent, from
68 to 98 miillion; the increase among males
was much smaller. In Latin America the
increasc and difference between women
and men is negligible. The atistics high-
light the de facto discrimination against
women in education. Various forms of pa-

by Agneta Lind, SIDA,
Educational Division

triarchal and economic oppression subordi-
nate women according to the history and
culture of each country and region. Influ-
ences from pre-colonial traditions, as well
as colonial and post-colonial imperialist
conditions all account for the specific situ-
ation of poor illiterate women today.

Lack of access to school accounts for
most adult illiteracy. The traditional sex
division of roles in the family and in the so-
ciety exclude most girls from learning liter-
acy through schooling. When girls enrol in
schools, education often reinforces their
subordination. Even if the open discrimina-
tion practiced during colonial days is less
common today, patriarchal ideologies and
social systems that discriminate against
women have persisted. Many researchers
have shown how education systems repro-
duce not only the social class power struc-
ture, but also the existing gender differ-
ences. A truly equal access to formal school-
ing is still a right that must be pursued, and
literacy for women needs systematic criti-
cal rescarch.

women’s Response to
Literacy Activities in Different
Contexts

Between 70 and 90 percent of enrolled
literacy learners in many African countries
arc women. But women's dropout rate is
high and their attendance irregular. Studies
show that it takes longer for women than for
men to become “functionally literate™.
Women's motivation for literacy is partly
linked to changes in the social roles of men
and womer. Women in many Third World
countries are now active in areas that men
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previously monopolized. With the migra-
tion of men to towns to take up employ-
ment, women have been left in charge.
Women in this situation see ‘iteracy as an
instrument for «.oping with th:ir increased
responsibilities, Women also want to be
able to rcad their husbands’ letters and to
wrile back without the help of others.

In South Asia women participate less
than men in literacy. The hindrances of
poverty, religious and cultural traditions,
and the social and political milieu, impose
a strict enforcement of the cconomic and
social subjugation of women. Without there
being accompanying social change, liter-
acy does not present a way out of the exist-
ing subordination of women. Women are
certainly aware thatthc com mon constraints
on their participation in litcracy - lack of
time, overwork, male resistance - are not
easily overcome. Successful cases such as
the Self-Employed Women's Association
in India show that only when literacy is
linked tomaking women aware of the causes
of their oppression, and at the same time to
organizing and training them for self-reli-
ance activities, does it become a strongly
felt and acted upon economic need.

Buteverywhere the multiple traditional
and new roles of women prevent them from
rcgular attendance and efficient leaming.
Women are overburdened with domestic
tasks, cooking and cleaning, childrearing,
cultivating and subsistence and income-
earning activities, Just the fact of giving
birth frequently leaves little time and en-
ergy for additional projects like literacv. It
means frequent interruptions to atter. @

o
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children who are at home and
when mothers bring their
smallest children to litcracy
classes, their concentrationon
leaming is weakened.
Women lack self-confi-
dence and are relatively iso-
lated from literate environ-
ments, Women learners often
expresstheir weak confidence
in leaming by blaming them-
selves for their leaming diffi-
cultics, saying, for example.
*“my head s no good for learn-
ing" or “I like 10 study but
nothing stays in my head.”
While morc common among
women, this attitude incul-
cated by colonialism 1s also
widespread among male learn-
crs. However, many men
benefit from having more
contact outside of the rural
home environment than
women. Women, on the other
hand, have little exposure to
public communication and to
other languages than their
mother tongue. Many more
men than women communi-
cate in the official language
duc to patriarchal traditions
of men being the “spokes-
men" and women expected to
stay silent in public, the
mobility of men as compared
to women'’s homebound iso-
lation, and the fact that men
more often than women have
been to primary school for some time dur-
ing their childhood. Even if women arc
strongly motivated to lcam the official na-
tional language, leaming literacy and a
sccond language at the same time consid-
erably complicates the process of literacy
acquisition. Furthermore, the use of new
literacy skills and hence literacy retention
1s severely limited by the lack of access to
casy reading and writing materials. Almost
all printed communication for public use in
official languages is too complex in struc-
ture, vocabulary and presentation toranewly
literate person. This is very discouraging to
self-confidence and further efforts to icam.
Morcover, women are discouraged by
the attitudes of men, often including the
male teacher, towards their capacities in
theclassroom, Husbands and guardiansoften
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forbid women to take part in literacy classes.
Men are afraid of the challenge to their
power position within the family. Such
challenges can lead men to violent reac-
tions against women. Fear of husbands’ or
other males® violent reactions against
women's independent activities, such as
literacy, prevents women trom participal-
ing in literacy and/or [urther training. This
18 a very important issuc which needs more
attention,

Teaching methods and atutudes play
an essential role in Lieracy participation
and sustaining participation among wonwen
in particular. The role of female teachers
for female learners and the question whether
scparate female learnming groups encourage
learing and particijanon among women
are important 1ssues.

The Role of Pclitical
Mobillzation and
Community Support

Although the need to explain
the relevance of literacy in
pre-literacy mobilization
campaigns is essential, it 1s
moreimponanttocreate asiu-
ation where the need for liter-
acy is felt or where the use of
literacy becomes evident, or
to selectarcas forliteracy where
such a situation already exists
in order o ensure sustained
motivation and pr icipation.
The insertion of lteracy ac-
tivities into a process of sexial
and political reform or other
development-related cftorts
aiming at solving felt needs.
cncourages participation and
motivation. In Cuba, Nicara-
gua, Vietnam, Tanzania,
Angola, Mozambique and
Ethiopia, literacy was part of
a national policy for overcom-
ing poverty and injustice. Both
the state and the citizens ex-
pected literacy to be one of
many factors which would
improve social, political and
economic conditions and help
develop human and material
resources. “National commit-
ment” or “political will” ex-
pressed through the state and/
or popular movement, incorporating all sec-
tors of the society, and the capacity to
organize and mobilize the people and other
resources for literacy, were crucial for high
levels of participation of women and men.
In such campaigns the tcaching methods
were traditional but the contents have been
focussed on national issucs. including equal
rights and women's emancipation and equal
participation in all spheres of society. But
just as in other literacy strategics, the sus-
wining of literacy among women n par-
ticular proves difficuit. In the post-cam-
paign situation, just likc in other contexts,
women tend to be pushed out at a gradually
increasing rate along the path through the
processof literacy and post-litercy.
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theracB Linked to
other “Development”
Activities

Many literacy programs today are
based on the concept of “funda-
meatal education” that was pro-
moted by UNESCO and other
agencies from 1946-1964, and
adopted to describe a broad field
of development activides, inciud-
ing non-formal literacy programs,
This concept became merged with
the “community development”
ideology that stressed that liter-
acy must be used for some “prac-
tical” activity in order to produce
development. More selective and
economic-oniented literacy pro-
grams draw on the work-oriented
“functional” approach, tried outby UNESCO
in eleven countries from 1967 to 1972 10
find ways of transforming literacy into an
effective instrument for economic develop-
ment.

The meaning of “‘functionality” was
limited to improved vocational skills of a
target group, mosily employad workers, in
a spe<ific economic activity. In many cases
liter-~ was “functionalized” in terms of
industry, mechanized agriculture, or skilled
crafts, virtually excluding any female par-
ticipation. Modem sector development in
the Third World is heavily weighted to-
wards men, and literacy, integrated into
development programs, was also geared to
men.

A more common approach today is
government-pomoted “general literacy”
programs with fairly diverse objectives.
They areoften large-scale, “politically cool”
progrems uiat provide access 10 those who
want literacy, and where 1lliteracy is not
seen as an immediate, major obstacle to the
economy. Women are often an important
target group. The curriculum is usually
oriented to subjects that the staic is com-
fortablz with - healthcare, nutrition and
agriculture.

Studiesof traditional “income gen-
erating” programs find that they
are often not generating much
income and that literacy is seldom
made a priority. In many state-
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run, as well as NGO-sponsored
programs, the philosophy is that
literacy is not ar: aim in itself, and
so literacy shouid be integrated
into other meaningful activities.
Literacy and numeracy become
necessary tocls for learning more,
controlling money and participat-
ing in community activities. How-
ever, in this approach literacy in-
struction often becomes neglected,
since the participating women are
expected to be involved in so many
activities at the same time. Women
organized inmany integrated proj-
ects neither manage to generate
income nor to learn literacy skills.

Priorites have to be defined according
to cach context. BRAC in Bangladesh, as
well as many women’s organizations in
India, has concluded that literacy is not a
priority. It has been discovered there that
women find literacy instruction meaning-
ful only when projects that actually im-
prove women’s conditions have been going
on successfully for some years and have
raised awareness of the accompanying need
for literacy. In other cases, for example in
Latin America, women have been mobil-
ised and recruited for the purpose of liter-
acy but the lessons in practice have concen-
trated more on awarencss and/or knowl-
edge transfer about social and political
conditons and agendas; the participants

1§

have felt deceived because they
expected to learn o read, write
and calculate.

Women’s Literacy
Motivation

Women literacy learners’
responses !0  questions
about motivation include
the desire to help children
to study; more self-reliance
and control over personal life;
liberation from isolation and ab-
solute submission to received au-
thority; and the wish to be actors

“,'.‘-\&o. oo in society in the same way as
.,’;"I“'"‘;;"f, R . mMen. Several experiences, par-
S Rl ticularly in the context of social

transformation and political
mobilization for literacy and equality be-
tween women and men, show the impor-
tance for women of coming together to
discuss common problems through literacy
participation.

“Refore we could hardly go out. As
a young girl I was restricted to my
home during several years. As
married I had to wear my veil
when I went out and that was not
often. Now we have been let free. I
am starting to get friends.”

“Wearelearningtoread and write.
It is fine, But we also get together
and talk. That is still better.”

Concluding Comments

Social and political contexts determine how
and when literacy programs are relevant for
women. llliterate women ofien want to
become literate, but relatively few manage
to satisfy this wish because the constraints
are overwhelming. Projectsinvolv.ng women
probably have a better chance to function
well if they include a number of women
with enough education to be able to cope
with iraining in leadership, organization,
management, planning, bookkeeping and
marketing. Illiterate women ought to have a
choice of either participating fully in proj-
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ect activities or in literacy classes until they
have attainea literacy and numeracy skills.
A rotation scheme would help overcome
the problems of not generating income,
literacy or any other tangible results. And a
process of conscientization, like that in the
popular education approach, is also crucial.

Special provisions and program de-
signs are required, such as childcare during
class time and intensive periods of instruc-
tion. The Burkina Faso Ministry of Rural
Affairs, in an innovative approach, recruited
over 13,000 women officials and members
of women’s groups, cooperatives, execu-
tive boards of female revolutionary com-
mittees as well as village midwives, to
teach literacy in ten natioral languages in
470 centres. Literacy instruction took place
at boarding centres during four phases of
twelve days each, with weekly breaks dur-
ing which participants could return home to
their families. The campaign w2s success-
ful in spite of problems created by posses-
sive husbands, negative influences exerted
by adversaries of female emancipation, as
well as the exhausting demands of being a
wife and mother. More than 40 percent of

the leamers were nursing mothers, so women
had to bring others to look after the children
brought to the centres. Food rations were
often insufficient, but the level of learning
was considered excellent.

In spite of well-justifiecd wamnineg~ that
traditional welfare approachesof ba  .ion-
formal education for women reproduce
women's subordination rather than empow-
ering or emancipating them, the impor-
tance of teaching women survival skills
related to literacy as well as health and
nutrition, must not be underestimated. Such
training provides necessary tools for fur-
ther empowering activitics of awareness-
raising and participation, as well as for
struggles for equality and social justice.

Literacy is a necessary tool in this
process, even if it does not solve fundamen-
tal development problems. We must pay
great attention to women's particular needs
and constraints in research and action. We
must promote action research combined
with the training of rescarchers, trainers,
and instructors so that we might better
understand female learners’ specific situ-
ations.

Recently literate women on the
south coast of Kenya explained the
advantagesof havinglearnttoread,
write and calculate by referring to
their new abilities to sign their
names, to travel, control money
transactions, read medical pre-
scriptions and instructions, and
their resulting feeling of pride and
self-reliance. “Our eyes have been
opened.” (Learners’ Panel, Inter-
nationalTask Force onLiteracy meet-
ing, April 1989)

“With literacy, people don’t earn
more but everything they know is
in their heads. They can go any-
where, do anything, ask things,
enter in. When people don’t know
reading and writing, they are
afraid.” (Interview with Cristina
Mavale, factory worker in Maputo,
in Marshall 1988)
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WOMEN AND LITERACY
.......50me South African women speak

In November 1988 COCAW (Congress
of South African Writers) held a two-day
conferenceon Women and Writing. They
invited progressive literacy organizations
to talk on the topic of Women and Liter-
acy. To prepare for the conference, the
English Literacy Project (ELP) ran a
seriesof workshops with a group of women
learners to explore the relationship of
literacy and gender. We came to the
understanding that what affects literacy
learning has a lot more to do with racial
and economic factors than gender fac-
tors.

What follows is a discussion of these work-
shops. But before we launch into this dis-
cussion we would like to describe ELP’s
work within a context of thc exter. of
illiteracy in South Africa.

Literacy in South Africa

Nine million South Africans are illitcrate.

That is 9 million people over the age of 20

have had less than five years of formal

schooling. The racial proportion of this

number is significant.

¢ 47% of africans

¢ 27% of coloured

¢ 15% of asians and

¢ 2% of whites are classified as illiterate.
The racial disparity in these figures is

predictable. They clearly reflect the priori-

tics of an apartheid education system which

promotes whitc educationand neglects biack

education.

Workshopped by '+
ELP Learners and Staff:"
Written by Dawn Norton:.

and Carola Steinberg '

Only 1% of all illiterate pcople arc in
literacy programs. Most of these are run by
the state. However, there are some pro-
gressive literacy projects in the country
whose literacy work is part of the struggle
against apartheid.

The English Literacy Project

ELP offers a service to adults who have
missed out on basic education. We work
with trade unionsto organize literacy classes
at various workplaces. We produce basic
English readers, workbooks and a news-
paper for adults. We belicve that literacy
must work towards the empowerment of
workers, so that they are inforined and
active in the democratic movement.

Since we do our work
in a context of active feed-
back and interchange be-
tween ELP and learners
and since our learners are
mostly unionized workers,
they have had a deeply
politicising effect on our
materials.

When ELP started off
in 1983 our focus was on
teaching English, reading
and writing. We produced
ESL workbooks and
teacher iraining in South
African images and con-
tent, but based on the Brit-
ish model of functional,
skill-based English language learning. In
1986 we initiated a lcarners’ commiltee
wi.h reps from each class.

It soon emerged that learners wanted
more than English. They asked for general
education, inclading current affairs, politi-
cal topics and numeracy. So we started
writing articles which provided people with
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information to discuss a variety of social and
political issues of concern to them. Classes
spent hours reading about and discussing the
new Labour Law, wage increases, skin light-
ening creams, the history of the struggle, the
state of emergency--the topics arc endless.
Discussions happen in people’s own lan-
guage or in broken English--the leamning of
English and literacy has been incorporated
into undersianding and challenging the
changes that arc happening in our society.

Exploring Literacy and
Ge’r)mder

Over the years, ELP staff often said 1i would
be important totalk about women'’s issucs in
our classes. Occasionally a discussion on
men/woinen relations would erupt in a class,
but we never had the focus or energy o take
it further. So we took it as a stimulus to
action when COSAW invited ELP to pres-
ent a paper on women and literacy.

ELP chose to workshop a play with a
group of women leamers who would per-
form at the conference. We did not want to
“speak” on behalf of our learners. We thought
thatthe learnersin performance would “‘voice”
the issues around their experience as women
attending literacy classes.

We invited all ELP women learners to a
Saturday workshop. Most of the women
who came were
from one
workplace--a
chicken factory
where they are
employed as un-
skilled labourers.
At the end of the
first workshop
there had been a
lotof discussionbut
no play and the
group agreed to
meet again Lo pre-
pare the presenta-
tion for COSAW.

Attendance at
the workshops fluc-
tuated, generally decreasing. We remained
optimistic that we could pull off a play. Yet
at the final workshop, when the learners
were to transform talking into performance,
the ELP staff outnumbered the leamers. So
we changed plans and presented a paper Lo
the conference on what we had learned from
the women learners.
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What follows is a description of the
process ELP staff and learners went through
to explore the theme of women and literacy
and our analysis of the outcomes of the
workshops.

The first part of the workshop dealt with
women’s attitudes to themselves and to
men. Asanicebreaker we discussed whether,
if we had a choice, we would choose to be
men or women?

Two thirds of th¢ women “chose™ to be
women. They saw themsclves as strong and
competent and responsible, particularly in
the role of mother and breadwinner.

A third of the women said no, actually.
they'd rather be men. They said that men
care only for themselves, keep their pay
packets to themselves and drink at the
shebeen. The women wanted the irrespon-
sibility that men can indulge in.

Later the leamners agrecd that although
women work more than men and shoulder
more responsibility, generally in this soci-
ety, men had more power,

The next step in the workshop was to look
at the factors which affect literacy leaming.

The women had a varicty of reasons for
attending classes. There were functional
goals: learn to help children with home-
work, read directions to get to meetings,
operate bank machines, fill-in forms. There
were personal goals: do things for myself,
speak to managers at work and speak up for
myself. Therc was economic neccessity:
cdncated people can get better jobs and
better wages. And there were overall poiiti-
cal aims: we want to understand things bet-
ter.

The women's motivation to lecarn was
very strong. When asked what helped them
in their learning, they responded:
¢ We are determined.
¢ Wec want to overcome our oppression.
¢ There will be less chance to be intimi-
dated.
¢ Wec want to learn things that only men
used to learn.

And they all agreed with one learner
who said:

In the past a woman got married and
she had few worries because her nusband
looked after her and her children. But to-
day, things are different. Today, women
have to look after their children and after
their husbands. And to do that, women need
a good job in order to make money. And

Q DICESRISING JANUARY/FEBRUARY 1990
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therefore women need a good education.
The Obstacles

But the obstacles they needed to overcome
in their scarch for knowledge were formi-
dable. We categorised these obstacles into
three main factors:

First, political and economic. Some of
*2¢ statements that the women made were:
¢ The government oppresses us blacks be-
cause they need people to do the dirty work.
¢ The government and management are not
interested in education for adults like us.
¢ The government does not build enough
schools for black school children.
¢ [ worry in class because we have no
money.
¢ [ must do overtime work.

So the learners put blame (and quite
rightly so) on the governments deliberate
strategy of educational under-provision-for
black adults and children.

Second, organizational and personal.
Women mentioned:
¢ There is no time off from work to attend
classes.
¢ There’s no transport after class.
¢ [ miss classes because of many funerals.
¢ Other workers laugh at me when [ go to
class.
¢ My children laugh at me because I am oo
old to learn.

+ The lessons are not interesting for me.

167
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¢ Leaming is difficult because 1 dv1't
have cnough education.

The learners agreed that all these fac-
iors affected both men and women. How-
ever they argued that attending classes was
more difficult for women than men.

Then third, gender factors. Here the
women made three main points:
¢ Too much work to do at home--too
much cooking, cleaning, looking after chil-
dren and doing everything.
¢ Husbands who get cross when supper is
late, or are jealous and don't want their
wives to attend literacy classes if they
themselves are illiterate, or who think that
their wives are seeing other men instead of
attending class.
¢ Falling pregnant and looking after small
children.

We looked at the problems specifically af-
fecting women, and discussed ways of
dealing with them. It was these very prob-
lems and possible solutions that we had
wanted to develop into drama. But thisline
of thinking didn’t get us very far, The
women demanded work-time off for learn-
ing. But other than that, they spoke about
doing more housework on the weckends or
cooking the day before so that they had
time for classes. Not once did any learner
suggest that their husbands help around the
house or cook or look after sick children.
Ironically, the *“solutions™ presented by

9
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the women required them doing even more
work.

What did we at ELP learn?

We learned that learners are far more con-
scientised around issues of race and class
than around gender.

The sorts of things that women talked
about in relation to their learning had more
to do with living in South Africa, than about
being women per se. Racial discrimination
and poverty ar¢ more immediate daily
experiences of injustice than sexual ine-
qualities.

We learned that gender roles are clearly
defined and unchallenged.

The issue which affected only women
and not men was domestic work. This re-
stricted their time commitments to literacy
classes. The women’s “solution” 1o make
time to attend the classes, ironically meant
extra work in the home. They did not con-
siderincluding men in domestic work. Gender
roles were perceived to be a “given” and
part of the “natural order” of things. Thus
domestic burdens and the double load that
women endure--of work at the work place
and work at home--go unchallenged.

We learned that our entry point into gender
issues should have been around immediate,
concrete concerns.

These could be issues that have already
been mentioned in classes: lobola payments,
contraception, child care or sexual harass-
ment. Through discussion around these issues,
learners could overcome the traditional
problem of women seeing their experience
as purely personal ani from there develop
an analysis of gender and the different
power relations between men and women.
Then maybe women would feel they had a
right to challenge men’s lack of domestic
assistance or men’s attitudes to their attend-
ing class.

“Women and Learning” was too ab-
stract. It was a typical case of us imposing
an issue rather thar responding to what
organically arises from the classes. The
question now for us is whether initiating
discussion around gender in order to de-
velop a feminist analysis of learner’s lives
when the issues haven’t emerged from the
learners themselves is a leftist form of po-
litical propaganda or cultural imposition?

I dole/ prysef

L _ aem. . jc/nj..- Zo_ _Llearn

i
= i pysef E_ om. going . fo.. leacn
he7- &

e et o s e e e .t @ emas e f—— it e ——

. -~ . | AS _ Piother._or.  Woman__z_ hcled relrS_. of_ the
S -ﬁami!g- ‘@ 7i(/e b’ve_-fam'/y__.:%e-.Sap/?gcé_thsg_#/.a.né:._“-—
.. — 1A resfOnSitle to kee ,o.-_.fh.e___:”qf_m'/g_._;z‘.c;a_éﬁ_e;_.
L.~ . |9 husbenet juS~é - .b.c:'ﬂg_.r.'z:r'_ei —
e —dHe  Fermand .-f)oo:/..._C/ea,n__S,';in__é__:gf’_ol_’_'z_,_me
He wonds me. . budlget fLor_ evenzthing in heusSe .
He wWank pmete . Sea.. that_tne _accoeuntS are. /Oc-'c/-_-_
A When the P35t come _in_z s ocpen.c b ...
. ~— —{ See What the lettrs Say. . _ . ..
. | Sometimec S . accocnt. Sometimes.. 1S Aethrs. Frem __
c o —lrelative or Lreand

L~ - e Children are there .. . . . 1
. They wente mets help wllh Scheol, . Work..
SometimeS lhey wont to_read Por me . . __ .
. 'Theaj br‘anj ré/ﬁorz‘.S.-_. Prgm  Schaol .. ... i
- | The Wont me. _t2_ go o Ere. . pPRUE LS Moeting
.. _ & we; ha e a ﬁnl'no/...w/qcz_/)e/peo/- Mo
| |with an ed tuis.
| |2 ma e e to i Nuitband = Koo  [tte
wem—{ a2 andd Write . e e e .
- .12t wes Wor Se. = alSo rmack ke to. my chi hTrin
AT Kiow to need ogn write_. _ e
JOne doy @ accoent . Come to Soq we muSt ____
e — (P2 Y More rnec - - . -
L - .. We was Pac +he account.: mg-,.huSEaLna./_ e e
L~ —Say lels See a/l Lhe Receipt luicky T was .. . __
. _;/{oa,d all dne pRece /L. then my e Shonod Sog et . _
e e a Ccound anc/ 4he rece/pt month by menés-. .
I __la' Sta ré Sha-/ﬂ.ng BecacuSe T Krow I Oomnot
_ _‘know to read a Fué adlcouds o(’ o ther S'hc',DS X U,
was ihe ofay T bell my hashend T b .
Not Knzw ¢he reond and wedlde .

la tar My . hasband  that B 27 a#raicy o — __J
- jtet.a was . _efrald pe e
o \mebe g me _Sepport- o
— - — @ _bolS _mySelf. _hoto_F_o _golﬁj do (earn .
e find a_place-.__.

T e e e e A —————— e o

- —— e

S et t— 0 . d—— s s s =t e e m—as = < it ame e e =

-

]
—_—
|78

gornda do legrz

- ——— —

- pa—

——

VOICES RISING JANUARY/FEBRUARY 1990



) SOCJAL DIMENSIONS OF LITERACY

| B . now/_mg _ hetSpano__Stant. - COMpPIasin -
Le complain _that ¢ae de»ys_

@ Keeg Silaat—aad. Say mySelf...
. -~ (& arc noé,-yo:',’g o .7'!»’ U'm Chonce— _ _
o 1 T have brostrate amySelf /Oﬂj’_-
- :By.g.wna. —ows Yy T knoty [ fo reod. ano/ wer.
i One Clag We attend. -éhem&atmy 4o -
rmj l2arn o Come home lab _dber was.
Fooe ke -\—jhf- -Mme for the -'EOOc(. -
= Sed why hot Cocdk Sourserf

e AYou have hands. We ek mee - .
- lhnedt Lime. T Come |ate a.j.zo'n —— = - -
— | TR time wei Erou cltass. . .

!
|
)

Q wae;s a,/ka. & T wes Shazk) 9" .
|He Se to me I zm
Stop th's bilScreass

He talce my  boo XS
them T

!
!

yo Inyxnj ‘é:).. -

0¥

—

/&‘ﬂ-l’ﬁl‘ﬂj LA

L2 wa cut of the Hoo,- —_
oo oo th/s a.ya.m anU{mg
- a,nq/go Cwey: You COOK ane/ . waSh.
2o, the C/)llo/ren He (cok gt e

He.. l(e.ep - S:/ené_.ana/
And T _know. _ L _tbatle_ _teim

T "f"":]‘*'_{ T

|

——

> f2 my_ cail
I Come Jate._the Lood 1 . no‘é-rea«o’y tr P

¢t

e — e, a— —_—

.')/10/ . .‘fx’a/‘o.’.u__- ——— -

—— e+ m e =

& .92 out Gnc/ prek the m and Saey . ..
Clothas. .

50 2o &e.. bto.//—-ao;’:’.m...‘.

L Eli2obtin nelrbo_

|

 ——

- 7

O ICESRISING JANUARY/FEBRUARY 1990

ERIC

BEST COPY A¥AILABLE

In Conclusion

The workshops  confirmed
for us that women's issues are tangential
to literacy classes. Pcople come to literacy
for functional, coping skills as well as for
political information. Certainly women's
issues come into that, but they are unlikely
to be central.

ELP also realized that we don’t yet
have clarity on how to focus discussion of
women's issues in literacy classes. Yes,
there is FEDTRAW (Federation of South
African Women) and there are strong
women’s voice in COSATU (Congress of
South African Trade Unions). What ELP
needs to do is take the discussions that are
happening in those organizations and link
with the needs of literacy learners. Only
then can we create materials at a basic
English level that would provide informa-
tion and a starting point for women’s issues.

We are part of a society that is caught
up in national and economic liberation as
the highest priorities. Women’s issues will
only become important in literacy classes
once they have become imporntant in the
national arcna of political organizations
and unions,

English Literacy Project (SLP)

314 Dunwell House, 35 Jorissen Street,
Braamfontein 2017, Johannesburg
South Africa

Telephone 3392864
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TOMORROW WILL BE

DIFFERENT:

A Literacy

Course for Women

An experience from Santiago, Chile

Tomorrow Will Be Different is a gift for
Spanish-speaking women, who struggle
endlessly all over the world to raise the
level of women’s literacy. It is a manual
for women’s empowerment by women
and as such it is one more force for the
women’s global movement, that wants
urgently to rebnild this planet before it is
destroyed by thc patriarchs.

This is a work that broadens hori-
zcns and shatters the barriers towomen'’s
literacy and education, questioning, ana-
lyzing and reflecting on the society, from
a women’s perspective. It offers alterna-
tive ways, which can be created by women
to improve their lives and transform a
future for all the people, at the same time
that they learn to read and write. Its
precise methodology and clear instruc-
tions makes this book an invainable tool
for women popuiar educators.

In the International Literacvy Year,
this book gives us a seed to grow in the
field of alternative education and of
women’s literacy by women.

(from the Prologue, by Carolyn Lehman)

This manual is the preduct of & growing
understanding of the meaning of being a
woman in a patriarchal world. have
lived for years near the women in the margi-
nalized arcas of Santiago; their life has
taught us, even more clearly, the natre of
domination and the true couragc w con-
front it. With them, we have felt the effects
of marginalization; with them we have
experienced the helplessness and fear in the
face of institutionalized violence; we have
cried with them when they told us of their
horror of being raped or battered, and we

excerpted.from a book by -
Peggy. Moran and Monica
‘ .« Hipngston

have struggled with them to be reated with
dignity.

In a society that allows and promotes
such oppression of womcen, the illiterate
women is the one who is more oppressed.
For that rcason we decided to develop this
literacy program, which contains a con-
sciousness raising process that will help
women to reflect on their reality, to de-
velop a critical conscience and to take a
more active role in the transformation of
society,

The motivation to make this literacy
courseoriginated in 1986 when some women
participating in Casa Sofia’s (a centre for
pobladoras - women in the marginalized
areas) groups did not know to read and
write. They told us how embarrassed and
isolated they felt hecause they could not
fully participate in the groups and other
activities. It was a particular oppression,
among other oppressions. They asked us to
teach them.

We wanted to rcspond to their request
but not with just any literacy program, but
with one mad~ from a women's perspec-
tive. We found one partially developed by
two Chilean women. Based on what they
had done we developed a mehodology.

In August 1986, eleven women began
the program, their courage moved us as did
their persistence, desire and efforts. Their
stories are similar to thosc of many, many
oppressed and marginalized women, liv-
Ing in a country tormented by 14 years of
military dictatorship, where the effects of
unecmployment, hunger, illness, persecu-
tion, threats and deaths doubly affcct women
living in poverty.

They came embarrassed for not being
able to read at their age and with the fear of
maybe not being able to leam. They were
between 26 and 56 years of age. No one
had more than three years of school; many
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had never used a pencil. Some had been
victims of abuse in their childhood; one of
them was deaf as a result of a beating suf-
fered from her partner, another one lived
with her alcoholic step-father, others had
been humiliated by their teachers and some
had been pulled out of school, or simply
never went to school in order to care for their
younger siblings or work. All these contrib-
uted to a great sense of insecurity, as well as
the daily concerns for surviving, the diffi-
culties of being able to study at home, the
situation in the country, which were ob-
stacles difficult to overcome.

In spite of so many barriers, they grew
as women, they acquired new perspectives
and they advanced in their ability to rcad
and write. There was a rich exchange that
boosted the development of a critical con-
sciousness. The generative words in the
methodology were taken from the reality
and experience of the Chilean women.

We lived exceptional moments, There
were disappointments and successes, Cries
and laughs. We did relaxation exercises 10
reduce stress. We shared personal torics
and we grew in our love, appreciation and
friendship to each other. One very cold
morning a woman arrived with bread she
had cooked herself, and without saying
anything, she cut itand gave us cach a piece.
Bread and roses ...

Nine of thc eleven women completed
the four months receiving 1 certificatc in a
ceremony. Threc of themkeptmeeting during
1987, once aweek to work on reading units.

After evaluating the pilot program used
in 1986, we saw the need of promoting
literacy amongst more pobladoras and of
multiplying groups and locations. In 1987
we decided to create a new program. The
mecthodology is based on Paulo Freire's and
it is detailed enough to allow its use by
women willing to work in the literacy field.

We have chosen to create the program
for women and from their perspective be-
causc women are, amongst the poor and
oppressed, the most abandoned, oppressed
and isolated. We hope that, if this work
multiplies, for many women and for the
whole world, tomorrow will be different,
(from the Introduction)

The manualdetails 17 lessons ai ound themes
and generatives words. Tomorrow will be
Different is available by writing Monica
Hingston, Correo Central Casilla 52414,
Santiago Chile.
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KEEPING THE CIRCLE

STRONG

Native Women's Resource Centre,

Toronto, Canada

Over the last few years Native women in
Canada have increased their organizing
strength and visibility in both the Native
and women’s movement. They’ve fought
as part of these movements as well as
confronted the discrimination and silenc-
ing they continue to face within them.
Women in cities and Native communities
in every provin-.e across the country have
worked to suzuport struggles for self-de-
termination, they have been at the fore-
front of battles for improved housing and
health care, tostop “kidnapping” by state
officials of Native children from their
home communities and against continu-
ing police harassment. Native women
have taken difficult stands against vio-
lence, even where this might threaten to
“divide”; they have also challenged the
women’s movement to address its racism
and exclusion of Native women.

TheNative Women’s Resource Centre
is unique, the only one of its kind in
Canada geared to the special needs and
concerns of Native Women in Toronto.
Lynda Yanz talked with two workers
from the literacy program about the
Centre.

Carrie Tabobondung: I come from a re-
serve called Parry Island, and after I fin-
ished high school I went 1o the University of

O "ICESRISING JANUARY/FEBRUARY 1990

Regina to the Saskatchewan Indian Feder-
ated College to start my Indian social work
degree. After a year, I went back to the
reserve and then came here to look for a
job. When I first started the job I didn’t
really know much about literacy. I knew
the problem was there, but I didn’t know
what 10 do. I've gradually found out, but
am still Icarning a lot.

Donna Marshall: I worked at the Depart-
ment of Indian Affairs, so necdless to say [
soon needed a different job. It was really
hard at first. Carrie had just started too.
Butonce you get going, and keep your ears
open you start to grasp. Then when I
started reading the stuff it was like, no
kidding, as if we didn’t know this before.

Lynda Yanz:
Centre?

What do you do here at the

Carrie: The Native Women's Resource
Centre provides short term, emergency serv-
ices as well as longer term support. Services
inciude assistance with welfare, housing,
employment, literacy, referral, job scarch,
day care, food, clothing, household items
and support of women who are being abused.
Many of the women who use the Centre arc
in transition, either from reserve to City or
from city to city. We also organize other
activities such as the women’s circle which
is a monthly support group and weekly
Alcoholics Anonymousmeetings. Thefamily
worker provides one-to-one counselling.

Donna: Housingis abig problem in Toronto.
And when you look at where we live within
the city, it’s mostly in areas where there are
low rental housing projects. Native people
move around a lot and housing’s always a
problem, made worse by the high cost of
living in Toronto. So at the Centre we try to
help. We also have a food bank. We give
out food when people come by, to help ude
them over and loan out bus tokens so people
can get around.

Those are the people our literacy pro-
gram wants to reach. A lot of our learners
last year came from Pedoban Lodge, a Na-
tive alcohol treatment centre, So many of
our learners were from there we ended up
getting involved in a lot of different activi-
tics and issues.

pHOTO Liza \dccoy
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Lynda: Why a Native women's resource
centre?

Donna: A lot of the Native organizations
focus on *“famiiies” which includes women
naturally, but what happens is that they are
organized by men. You have lots of situ-
ations where there are no women on the
boards. How can they address 2 woman’s
needs without any women? That's part of

The NWRC is based on our
belief in the traditional
teachings of the Elders.
We believe these teachings
are essential to the
continued survival of
Indigenous people.

We also believe in the ability
of Native Women to Initiate,
Manage and Provide
Cur own service.

We now believe all Native
Womien have unique qualities
and knowledge to share with

others based on individual
experiences.

the problem. The other really obvious
problem is the society we live in: it’s a
white middle-class society. Native women
come from a different history and culture
and the result is that we really get the short
end of the stick. Not only do we have to
deal with sexist discrimination but also
racism. Being a Native woman myself I've
felt...I'vecometoalot ot dead ends in my
lifc. So why a Native women’s resource
centre? Maybe because it's important just
to be letting Native women know that they "re
not the only ones out there. They're not the
only ones. There is a collective of women
they can count on, and through that more
and more Native women's issues are being
voiced.

Carrie: The Centre got started by a group
of Native women who got together to dis-
cuss their concems about the quality aad
use of services already being provided in
Toronw. The problem was that there was

Q’

nothing specifically for Native women. The
Centre opened months later in October 1988.

Donna: Now there's a lot morc women
using the Centre and our program is getting
better known which means there's more
demand. But we continue to have a problem
with money and staff. We have no core
funding. When you have such a high turn-
over of staff it creates stress for the rest of the
staff who are left, and probably most for the
administrator. There is such a high tum-
over of staff and board. To me that’s really
tragic. There's no foundation.

Carrie: 1 think a lot of the turnover is
becausc of the different government pro-
grams we re forced to hire people on.

Donna: It’s oppressive to have someonc
working under those programs and know
that she's not going to be working for that
long, that the program’s going to end and
she’s going to go right back to where she
was. We have two workers on a provincial
goverament program. What happenstothem
when the ume’s up?  Where do we get
money to keep them on?

Lynda: What about the Literacy Program?

Carrie: The program
started in 1987 because
the Board saw litcracy
as an cducational tool
for Native women.,
Educarionisonc specific
need that we found was
apoarent in the Native
community. Many
pcople may already
know how to read and
write but it's important
to extend those skills,
and build sclf-estecm.

Donna: This past year
we've had about 35 leam-
¢rs. Somce of them have
finished, have rcached
their geoals; others have-
n't. I wouldn't say it
was half and half, maybe a quarter didn’t
reach the goals that they set out.

Carrie: The program is learner centered,

based on the learner’s nzeds and interests. A
leamer coming into .he program is matched
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with avolunteer tutor. We coordinate their
first meeting and make sure everything is
going smooth in the maich. Tutors report
back monthly to the coordinator on how
things arc going. Somectimes it doesn’t
work, so we try to get another tutor for the
learner. It happens sometimes; cvery-
thing's not perfect.

Lynda: What training do tutors get?

Carrie: We haven't done much training in
this last year because we still had enough
trained tutors. We're planning to have a
training session for all the tutors. It will
cover the basics of assessing leamners, tips
on how to teach, ideas about activities.
And we teach them about the learners--
what to expect, like low self-esteem and
how they might feel about themselves. We
also talk about the Native culture, how
important it is. We want them to under-
stand that the way Native people leam is
diffcrent from non-Natives.

Atthis point a lot of our tutors are non-
Native, so in the tutor training we talk
about Native culture, and the education
system--how it started and how Native
people got involved, how they were forced
into the residential system and the effect
that has had on us.
[Native children were
systematically sepa-
ratcd from their fami-
lics and home commu-
nitics to artend federal
government residential
schoolsoften thousands
of miles away from
home.] We stress that
tutors nced to be able
to understand where
we're coming from.

Donna: We try to
broaden the . horizon
and make the tutors
awarc of the way we
feel. It's like we're
the start of a clean-up
generation. It's really
hard. We're not going
to accomplish all that we want our literacy
program to do, but we're hoping to start
something. We're talking generations of
work here, because there have been gen-
crations of a plight that has been oppress-
ing our people.

NWRC CANADA

VOICES RISING JANUARY/FEBRUARY 1990



SOCIAL DIMENSIONS OF LITERACY

Plus you're dealing with a lot of angry
and frustrated people. And that hinders
theirleaming capabilities. Sometimesthey're
not willing to keep going. You've got to
look at it from a holistic point of view.
We're not just looking at the difference be-
tween the way Native and white children
are educated. We're about changing the
education system altogether, changing the
whole approach to learning and teaching.
And we think everyone has a lot to learn
from what we're doing.

In the education system you are taught
de's and don'ts and shoulds. You don't
experience things, you're taught based on
snmebody clse's opinion. So it can be that
opinion is forced on you, and it can become
confusing as you go from teacher to teacher,
from grade to grade. In the older days
Native people basically taught their chil-
dren through experience and they wouldn't
have to ask “why", you wouldn't have o0
explain “because™. Instead you learn about
how it is in the experience.

Forexample, when I was younger I had
problems with reading. Now I'm a good
reader but I didn't get good marks and 1
couldn’t understand that. 1 think that was
due to my shyness, and it showed when [
had to read aloud in class, which is how
your reading marks are set. So I got penal-
ized. That’s not really fair.

Carrie: The business of having report
cards and being evaluated by white people
... that’s how Native people start to feel in-
ferior to the teachers, like they're not on the
same level, the teachers are up there and
you're down here. We were never taught
that way to begin with; we were always
taught by living and seeing rather than
memorizing.

Donna: We feel like we've been robbed by
the education system. Besides how we're
treated there is the fact that you don't learn
about Native people. Andin history all you
learn is the texibook “Indian.” We mas-
sacred; they conquered. I hated going to
my history classes. Istill don’t have any use
for history that is not written by our people.
It is still based on an attitude of a different
race and colour, an attitude of superiority.
Our children still go to school and read
about drunken Indians. There's nothing
about Native lives and cultures.

Lynda: The scope of the Program seems a
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lot broader than “literacy” as simply read-
ing and writing.

Carrie: Itvaries so much. Learners are
at different levels. You can have a basic
Icarmer that has only had Grade S, and then
you get other people in the program who are
older and have finished high school orGrade
10. They may have kept alot of those skills
yet want to improve on them. Besides the
formal stuff, we also do the in-staff work,
proof-reading letters and rcports. Some of
the staff also need to improve on their
writing and speaking skills. We can pro-
vide workshops to help improve on this.

In the future we're hoping to do more
group work with the learners. We 're look-
ing into mother-tongue literacy in Ojibway
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or Cree although you find a lot of Iroquis
and Mohawk as well from Chaanganaway
and Six Nations reserves which are quite
close. Toronto is the gathering place of a
lot of different Native natons.

Donna: The problem is that the Ministry.
where we get our funds from, doesn’t rec-
ognize Native languages as legitimate sec-
ond or first tanguages. It's just English and
French. Sowe wouldn’tbe ableto getfunds
for this. We're uying to find other funding
sources but are planning to just start it
anyway. You can't wait around for the
government to recognize Native languages
as legitimate for hiteracy.

We also feel it's important to have a
program that allows pcople to learn about
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what’s going on inthe world. We've started
a small library wherc a lot of the materials
are by Native people. I've just started to set
up a filing system where we’ve set up files
on“world,” “First Nations” and “women’s”
issues, things like that. People want to find
out what’s really happening; they want to
be educated, not in a fantasy way, but in
terms of reality. I'know myself that’s where

I'd want to start.

Carrie: We're also trying to develop our
own curriculum for our leamers and for
learners in other programs. The Ontario
Natve Literacy Coalition is an umbrella
organization for all the Ontario Native
Programs and a lot of their concerns arc
dealing with curriculum and educating the
public on Native literacy issues.

Donna: I'd like to see our literacy program
as a kind of model for white learners as
well. Where they would say “oh, we like
this way of learning.” We’'re trying to
change the education system altogether, to
change the whole approach to learning and
teaching. We think ¢veryone has a lot to
leam from what we’re doing.

Carrie:  And hopefully other people will
usc our approach.

Donna: Bu! recognize it as a Native ap-
proach.

BN\
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| Walk in the History of my People

by Chrystos*

There are women locked in my joints
for refusing to speak to the police
My red blood full of those
arrested inflight  shot
My tendons stretched brittle with anger
do not look like white roots of peace
In my marrow are hungry faces
who live on land the whites don’t want
In my marrow women who walk 5 miles every day for water
In my marrow the swollen hands of my people who are not allowed
to hunt
to move
to be
In the scars of my knees you can see
children torn from their families
bludgeoned into government schools
You can see through the pins in my bones
that we are prisoners of a long war
My knee is so badly wounded no one will look at it
The pus of the past oozes from every pore
This infection has gone on for at least 300 years
Our sacred beliefs have been made into pencils
names of cities gas stations
My knee is wounded so badly that I limp constantly
Anger is my crutch I hold myself upright with 1t
My knee is wounded
see
How I Am Still Walking

(from Not Vanishing pubiiched by Press Gang, Vancouver, 1988)
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for Women’s Literacy:

A Woman'’s Experience with Women in

Greece

“I have worked in Greece as a tutor in
the program for illiterate women who
lived inadepressed urbanarea of Athens.
Within the framework of this program I
have developed experimental teaching
material. I am sending you an article
about this experience with the hope that
it may be useful to others.”

For the implementation of an adult literacy
program undertaken in 1984 by the Gen-
eral Secretariat for Popular Education ther-.
were two basic requirements: the develop-
ment of suitable teaching material, and the
instruction of tutors in matters relating to
educational theory and teaching methods.

Within the framework of this program
I undertook the development of experi-
mental teaching material for use with adult
illiterate women, while working as a tutor
in a class of illiterate women that func-
tioned in a depressed urban area of Athens
for one school year. The development of
the teaching material was based on the
study of the educational theory and tcach-
ing method of Paulo Freire, and on teach-
ing in the literacy class.

I believe that this combination of the-
ory and practical classroom experience
constitutes the correct method for the pro-
duction of teaching materials for adultillit-
eracy. A fundamental component of the
training must be the analysis of the method
uscd in the production of teaching materi-
als so that the tutor is able to adapt the
available material or produce new material
according to the needs and interests of the
illiterate women.

by Danae Vaikoosi

@ “'OICES RISING JANUARY/FEBRUARY 1990

Training Tutors for Women's
Literacy

In May 1986, about cighty educators, most
of them school teachers, took part in four
five-day seminars arranged by the General
Secretariat cf Popular Education. During
these seminars photocopies of the teaching
material were distributed and discussed with
the tutors along with other matters relating
to the teaching of literacy.

The problems that arose for tutors dur-
ing these training seminars were:

(a) The majority of the school-teachers
taking part thought that primary school books
were most suitable for women illiterates,
believing at the same time that literacy is
simply the mechanical acquisition of the
ability toread and writc. They
also believed that discussion
with the leamers in an adult
literacy class,was a waste of
time; they ignored the fact
that through the discussions
they would be able to pin-
point the needs of the learn-
ers, to cultivate the capacity
of the learners toexpress them-
selves, to find starting-points
for the lessons, to develop
their own teaching material, and to create a
pleasant and familiar environment during
the lessons.

(b) The view that there should be differ-
ent teaching material adapted to different
groups’ needs and interests was not easily
understood or accepted. Extensive discus-
sion of the need to modify the teaching
malerial to suit the needs and interests of a
given literacy class and to connect it to
current atfairs also proved necessary. Not
all the participanis were convinced of it.

(c) Participants asked many questions
of this sort: “How many times a week will
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the class be held?”, “How much material
should be covered?”, “Will the material be
repeated?” and so on. It was evident that
their experience of school-teaching made
them want a detailed program which would
lay down exactly what was to be tar *htand
the time limits within which it shc ald be
covered.

(d) The majority of the teachers were
ignorant of teaching and educational meth-
ods appropriate to adults. Many of the
participants clung to schoolteaching meth-
ods which are suitable only for primary
school children.

(e) Many of the teachers tailed to ap-
preciate the significance of some of the
special problems that one often meets in an
adult literacy class, for example:

& each of the students in a literacy class
is at a different level, depending on what
kind of work he or she does, what interests
he or she has and how many attempts he or
she has made alone to learn to read and
write. For the tutor this means that teach-
ing must be carried out on an individual
basis.

¢ the illiterate usually have little self-
confidence regarding their ability to learn
to read and write. They nced constant cn-
couragement from the tutor who must stress
their capacity to do a whole range of other
things successfully.

. those who attend a
literacy class have every-
day obligations and respon-
sibilities and come, conse-
quently, to the lesson after
a tiring day. It is natural
therefore for their perform-
ance to be somewhat re-
ducer .nd for them to want
the . - Lon 1o be lively, in-
teresting and pleasant, to
relate to their needs and to
give them some immediate sense of satis-
faction, such as through lcaming to write
their address or to read an advertisemeni in
a newspaper. It was necessary, then, to
keep pointing out the need for a positive
“atmosphere’™ to exist during the course of
literacy classes.

My second experience of training tu-
tors of women'’s literacy was connected
with my work in the educational program
of a non-state agency, KEMEA (Centre for
Study and Sclf-Education).

KEMEA organised a one-year training
program. The participants included unem-
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ployed youths and graduates under twenty-
five vears of age. On completion of their
course, one grovp of participants was to
work in various special environments such
as prisons, psychiatric clinics or - in col-
laboration with youth centres and women's
organizations - in literacy classes for young
people and women.

Before their training in women'’s liter-
acy, the group of participants had attended
seminarsonsociology and education. During
the training period the problems I men-
tioned earlier relating to the reproduction
of school practices did not arise; there were
no teachers ameng the participants. On the
contrary, starting with their own memories
of school, the participants recognised and
accepted the need for a different educa-
tional process in adult literacy classes both

ETH

with regard to teaching methods and teach-
ing material. What appeared *o be the basic
problem was the excessive weight they
attached to the significance of a dialogue
during the course of the lesson - which
turned into a fetish and a touch-stone for
every problem - at the expense of teaching
and the necessary teaching techniques.

They became absorbed in theoretical
inquiries and issues and were often uninter-
ested in teaching methods, which of course
are essential for the teaching of reading and
writing. In contrast with the schoolteacher
trainees, with whom there was the danger
of their turning literacy into an arid tech-
nique, the trainees with no teaching experi-
ence were in danger of getting lost in end-
less discussions.

Some proposals
On the basis of my experience in training
tutors I am submitting for discussion thesc
proposals:

(a) The training of tutors must combinc
theoretical knowledge and teaching prac-
tice.

(b) The education experiences and in-
terests of the trainces must be taken into
consideration as well as the particular prob-
lems which arise on each occasion.

(c) The participant trainces must be
made sensitive to the special problems faced
by the dliterate women.

(d) The training of tutors must take
place in an atmosphere comparable to the
aunosphere that they, as wtors, will have to
create in the literacy classes.

EXCUSE ME. ..
BUT YOUR VOICE IS RISING!

(a request for contributions)

Voices Rising is published twice, soon to be three times per year (January, June,
October) in English, French and Spanish. We welcome and nced your contributions.
Why not think about sending us:

S Informally written profiles (500 to 750 words) of your organization or work,
including your constituencies, approach, difficulties you confront, successcs, lessons
Icamned, broader social and political context or any other relevant information,

2 Articles (1000 to 200 words) that detail and analyze issues or themes in women's
education work - theoretical reflcctions on the practical.

% Materials your organization has published, or materials you have found interest-
ing and useful in your work for annotation or review. These can be English, French or
Spanish books, magazines, reports, or bibliographies.

% Reviews (500 to 1000 words) of publications you've fonnd uscful. (Or let us know
if we can call on you to write a review for an upcoming issue.)

2 Letiers briefly telling us what you are up to, what you might need from others in
the network, criticisms, questions, disagreements, ncw ideas. Informally written, of
course,

% Aunouncements and Calls to Action

If you want more detail or would like to explore an idea for an article plez se wrile o
us attention Voices Rising. Dcadlines for the next issucs are April and August 1990.

VOICES RISING JANUARY/FEBRUARY 1990
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EXPANDING THE
“GENERATIVE WORD”
PROCESS: Women’s
Iron Will, Haiti

This article waspreviously p::blished under
the title “Women's Literacy project in
Haiti” in Adult Education and Develop-
nxent 31, 1988:25-34, a half- yearly jour-
nal putlished by the German Adult
Education Association. The article is a
shortened version of the original, which
is in German. Arvone interested in more
background information or a copy of the
article, write to Beate at her address
below.

The literacy project in Haiti was carried out
over a period of two years (1986-1988) with
three groups (rural and urban), each with
approximately 15 participants. The project
was conceived and carried out by a group of
ten Haitian women. While the preparation
was carried out by one group without any
financial assistance, the execution and
evaluation (14 months) was financed by a
Dutch organization that has supporied vari-
ous projects in Haiti. Beate Schmidt was
coordinator and ¢ducational advisor,
Aims of the projuri were: ’
1) To provide readiny, writing and arith-
metical material related to the everyday life
and the specific probloms of the women
participaung.
2) To give women the opportunity to get to
know cach crher, to discuss their problens,
to organize themselves and w plan long-
term join! activities.
3) To support women interested in planning
suitable income-yielding activities through

the establish~ :at of a fund from which
12volving credit at low interest could be
made available.

Solection »f the target
groups

Three target groups were planned for par-
ticipation in the project in order to collect
sufficient data to facilitaie a comparison
betweea the groups. At the start of the
project there were two groups in Port-au-
Prince and one group in the country, about
five hours drive away. All groups arose
through personal contact; the women were
cager to learn to read and write, so that no
motivalion work was necessary. A further,
significant selection criterion was the more
or less homogenous structure of the group
in relation to their economic activities.
This meant that eventual joint activities
would be easier.

The women in one group were market
women who sold mainly food items. None
of them had an income exceeding USS30a
month. The women in the second group
were, with one exception, unemployed.
All had attended school for one year but
had left becausc their parents were no
longer able to pay the fees. Motivation for
participation in a literacy course varied.
One frequently mentioned reason was not
having to be ashamed any more at not
being able to read and thus being taken for
ignorant.

Outline of a provisionail
learning program

The literacy program was directed. as far
as possible, at the interests of the partici-
pants. The following steps were taken in
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the initial meetings with the women, ques-
tions regarding organization were clarified
and the project introduced. The tutors took
down o exact account of the women's situ-
ation in order to gain insight into their prob-
lems. These general discussions on their
situation as women were recorded, evalu-
ated according to linguistic criteria and clas-
sified thematically. Apart from this, the
women were given 4 preliminary test to
determinie their reading and writing abili-
ties. In these classes an 1nitial introduction
to reading and writing vowels took place.
The actual program was then prepared on a
weekly basis so that the week's cvaluation
could be taken into consideration in the
planning of the next cless. All the classes
were recorded so that the wealth of informa-
tion resulting from the discussions could be
cvaluated afterwards. In this way, certain
themes could be dealt with in more depth
and persistent problems connected with
individual sounds or letters attended to more
systematicaily.

The program consisted of three phases:
1) The aim of the first phase was to be able
to read ang write all vowels and consonants
and to form simple words and scntences
with them.

2) The aim of the second phase was to read
and write words and sentences containing
combined consonants as, for example, in
gwoses (pregnancy) or legliz (church).

3) In the third phase emphasis was placed on
writing stories and the practical application
of skills in everyday life.

We also planned to teach basic calcula-
tion skills by way of practical activities,
such as calculating revenue and expenditure
for the organization of a party.

In the firstinformal talks with the women,
thre¢ main themes crystallized. They re-
lated to rheir work, reproduction, and par-
ticipation. Sub-themes were compiled which
together made up the progiam. Each theme
was introduced by way of a generative word
within & scntence.

Work: The participants analyze their
working situation. They draw up an exact
time-study to provide information on activi-
ties which are the most time-consuming and
whcrc eventual chauges can be made. We

k, “Can the introduction of suitable tech-
nology be a first step in reducing the work-
load of women?” We study the causes for
women's double and treble workload and
the significance of the urganization for real-
i2ing thelr OWn anlerests.
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Respect and self-re-
spect: Although women in
Haiti play &1 important role
in society and the economy,
the predominant image of
women - €asily recognizahle
from Haitian proverbs - is
negative. The women ana-

"Work" Examples:
Word
lavi (life)

Content

The life cf a woman

The inferiority of female work,
underpaid or not paid at all,

double and treble workload of women.

The tools which women use zoun (tool)

beseleve (10 bend, 1o 1ift)

from surrounding districts.
They had learnt dances and
written plays and pocmsabout
the situation of rural women.

On the day before the
festival th¢ school director
refused to let them have the
hall that he had previcusly

lyze wiat cffect this nega-
tive attitude towards women
has on their own view of
themselves and how they can
overcome the consequences.
Leading Haitian women and
their struggle for cquality are
discussed.

Content

Reproduction. This
comprises all themes con-
ceming relationships, sexu-
ality, pregnancy, birth and
so on. The women have the
obportunity to get to know
their bodies better in order to
have more control over fam-
ily planning. The important
role of women in health care
is discussed as well as the
problem of women being
superseded in this practice
by modem medicine.

Content

Content

Participation: We dis-
cuss women’s participation
in decision making processes
at all levels of socicty. Bal-
ance of power and the rights

The woman as pitlar of the family.
Image of women in socicty.
International Women's Day.

Relationship between ma
and woman.

Violence towards women.
Menstruation and pregnarncy.
Contraception and abertion.

Division of power between
women and man.

What iaws can women arieal to?
Forms of organization for putting
development intn practice.

for their work.

"Respect and Self-Respect”" Examples:

Word

potomitan (pillar)
fanm vanyan

uit mas

"Reproduction" Examples:
Word

kenoe (to rape)

"Participation” Examples:
Word
pouvwa (power)

lalwa (law)

fezafe (relaiionship)

gwoses (pregnancy)
dilatasyon {abortion)

tetansarn (together)

promised them. The women
were not prepared, however,
to be robbed of their festival,
and withouta moment's hesi-
tation they stormed :he school
building and forced the di-
rector to hand cver we key.
The festival was a great suc-
cess. In both groups these
experiences helped to build
up the self-confidence of the
women.

Although more attention
has been given to problems
surrounding aiteracy work
with wemen in recent times,
there is still a lack of initia-
tive aimed at changing
women's situations. The ini-
tiative should be grasped and
developed by women them-
selves so that they have their
development in their own
hands.

The concept introduced
here is coupled with the hope
thatreadingand writing skills
will be used as a tool in se-
curing a dignified human

of women are analyzed.
Women form their own ideas
on development and draw up strategies for
putting them into practice.

Evaluation of the project

The purticipating groups differ.d ¢~ wid-
erably with respect to interest, coop: rauon,
dynamics and attendance. A feature shared
by all women was the iron will to learn to
rcad and wrte and the subsequent hope that
their problems would then be so'ved. At the
beginning of the project, their i:x*srests were
very individual; cach person wanted io gain
the most personal profit from the course.
During the classes a fecling of *ust emerged
and the readiness to try something out to-
getner. perhaps due to the insight that it is
casicr lo seck a solution to problems to-
gether.

The ideal occasion for the firs! joint
“testof courage” was International Women's
Day. Many national organizations arranged
events and, thanks to the intensive publicity
work of many newly established women's
groups, practically the whole population was
informed about it.

Two of the project groups becam. in-
volvedin festivities. Tne Port-au-Prince group
wrote a small play entitied Tetansanm
(Together). It was about a wornan who en-
couraged fellow women to join her in cpen-
ing up a small business with their collective
capital. The business runs well, the women
make a small profit and they leave the stage
dancing and singing. This five-minute play
was grecied enthusiastically by the audi-
ence. The group of rural women org.mzed a
lovely festival for their village and visitors
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existence for women and thus
for all people. Such a tool,
however, can only function in a context
wkere the social and political conditions
linked to the w:il-being of everyone, exist.

I am very inierested in contacting
wemen working on the development of
literacy materials geared towards women's
needs for an exchange of information and
expericnces.

Beate Schmid.
Buchenweg 20)
5307 W. Nierderbachen
West Germany
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 METHODOLOGIES AND MATE

PUBLISHING WOMEN'S
STO RI Es Janet Ryan has been a learner at Park-

. dale Project Read in T~ onto, Canada

Parkdale Project Read, Toronto, Canada and works to get other = aple involved in

literacy programs. Sii is currently edit-

ing a book that she wrute and preparing it

T~ for publication. She’s Speaking Out is

about Janet’s life and the difficulties she

has encountered in not being able to read

and write, The book will be published by
Parkdale Project Read in early 1990.

S,

I didn’t give up yet. I still went looking for
a job. I found a job making soap. Two
months later, I got laid off because there was
no work. Iwentto the unemployment office
and Ilooked on the board and I couldn't read
what was on the board. I went home and
cried and my Mom said, “What happened?”

“I can’t find a job and when I ask for
help they say ‘what do you need help with to
find a job?' I tell the people at the unem-
ployment offi .2 I can’t read the job board.
They say the they don’t have the iime to help
mc read the job board and that makes me
feel bad and sad that there was nothing there
for me.”

CX X )

Imoved into High Park and that’swhere
my new life began. I was just doing my
laundry one day and that’s where 1 saw the
number for a literacy program.

*ee

I started a literacy program in Parkdale
at the Parkdale Public Library on Queen
Street West. The staff were good to me and
itwas anew beginning and a new life for me.
I really cnjoy leaming to read and write.

DIANACOLLING

LXK

And I got involved in planning Intcrna-
tional Literacy Day. And it was a lot of fun
and a lot of work and I learned a ot of new
ways to help other people get into literacy
programns.

Excernt from She's Speaking Out: What is it
like to be llliterate? by Janet Ryan.

) B
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Betsy Trumpener works at Parkdale
Project Read and is helping Janet with
her book.

Betsy: How did you get started writing
your story?

Janet: One of the staff at Parkdale Project
Read asked me. I would probably never
have thought to do it myself. I just wrotc
down things that had happened in iy life.
The people at Parkdale said, “Don’t worry
about the spelling, we can go vack and
change things later.” It took me about a
year to write a book. I just wrote a bit every
week. When I had it all written, I worked
with tutors. [ just made a few changes,
adding a few things and correcting the
spelling. I made a list of some learners,
staff, and tutors, in the program. I had them
read it and offer suggestions.

Betsy: Do you think bcing a woman has
affected the way that you write?

Janet: I think men don’t put their feelings
in as much as woman do, so I think there’s
lots of things in my book that a man might
not have put in. He’d be too embarrassed.

Betsy: What would you say 10 women in
literacy programs who might never have
thought of writing a story and getting it
published as a book?

Janet: I would tell them: I thought the
same way you probably feel, but I encour-
age you to give it a try. Afterwards, you'll
feel really good about yourself. I feel good
because I’ve writlen a bouk on my own and
had no one tell me what to say.

eracyJeamers experience. It is. powe;ful

when: literacy learners get together: in.
 groups and name their exgeriences: We.
- bave learned-from- feminism the power -
~‘of getting together with people who think

andspe.ak the same as you do: when your

*expenences are confmned you know

you arce not crazy.
“Langrage experience stoms told

by leamers to tators are-part of-good- -
pedagogy. 'I‘he stories create. effective

They may also be shared with other
{eamers because they are good lea:mng

--matenals Leamers find thase stones

suugg%esreﬂected Becauselhio language

of learners is used in the stories they are
easy (0 mad. Language experience sto-
ries can also provide a source of inex-
pensive and creativ: reading material
where materials are soraly needed.

But these stories, if they are part of
critical pedagogy, will also have another
dimension. This dimension will reflect
the intentior. to bring learners” language
into the public sphere. It is within this
sphere that tk> storic - demonstrate their
power and make vis ble the class, race
and gender bias in language.

1t is a wansforrnative act to docu-
ment learners’ lives, 1o publish oral his-
tories and to bring them into the public
realm. Through this act we are challeng-
ing what is considered to be literature.

Elaine Gaboer-Kaiz and Jenny

| Horsmarn, Women and Liwracy, Cana-

3 Gomg through life and not fmdmg;_
--your gxperiences represented is what lit-

Parkdale Pr01ect

Read

. Parkdale Project Read is a 9 year old com-

munity literacy program located in the
neighbourhood of Parkdale in Toronto,
Canada. About 40 pairs of adult lcarners
and volunteer tutors work together in our
program. Another 30 lezrners attend small
learning groups and literacy drop-ins at
various times during the week. One of
these groups is a Women's Group. Another
group meets weekly to work on and gener-
a.e learner writing.

Our program’s purpose is to empower
people, by means of improved literacy skills,
to participate more fully in decisions that
affect their lives. We encourage learners to
make decisions about how and what they
leamn and also to participate in the organiza-
tion and development of the program. Asin
other community programs, learners sit on
our Board of Directors, help to hire new
staff, and participate in program commit-
tees.

Learner participation in the program
keeps us honest - and aware of some of our
shurtcomings. The daytime Women's Group,
for example, developed out of vur growing
awareness that many women leamers were
not b-ing served by our traditional pro-
gramming.

Betsy Trumpener

dzau Studze.s

‘\

Db

jill mm

Parkdale Project Read

fids

1303 Queen St. West Toronto, Ontario

M6K 1L6

(416) 531-6308
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DEVELOPING READING
AND WRITING SKILLS

SISTREN'’s Research Workshop

SISTREN’s response to problems is col-
lective, creative and dynamic. When
some of the actresses were having diffi-
culty scripting their scenes, the group or-
ganized a research workshop in reading
skills - a werkshop which incorporated
dance, calisthenics and games as part of
the learning process.

Honor Ford-Smith,a member of SIS-
TREN Theatre Collective, tells of the
group’s experiences:

The workshop had as its objective the crca-
tion of dramatic exercises which would
teach comprehension and reading skills and
develop the critical consciousness of the
stu”s . This was the first research work-
shop in which SISTREN participated....
During the group’s first major production,
Bellywoman Bangarang, the women were
asked to script scenes they had created from
their own experiences. At this point, |
learned that some of the women in th-
project had more developed readi- . skills
than others. These actresses were able to
help others script their scenes and by the
end of the production, interest in rcading
about their personal experiences motivated
many to practice their new skills. By the
time¢ we got 12 our sccond major produc-
tion, everyone could read her own script.
The research workshop investigated
what took place in this process more care-
fully. In workshop, a wide range of work
was cone. Physical exercises were based
on the shape of the letters. Calisthenics
were developed based on the alphabet and,
in one case, a dance created from the spell-
ing of theletters of words. Rhythmic sounds
and games accompanied these so that let-

by Honor Ford-Smith
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ter, and sounds were identified. Writing
exercise were linked to exercises in con-
flictresoiution, personal awarenessand group
devclopment. A great many of the exer-
cises have been developed from Augusto
Boal’s method of problem solving skits. In
these, the group develops to a climax a skit
on a particular theme, They then stop and
ask the rest of the group how the problem
should be solved. After a discussion, the
solution is enacted.

Reading exercises were often taken
from the newspaper. The study of articles
in the paper and their accompanying pic-
tures is another example of the type of
exercise the group used. After looking ata

picture, the women acted out what went
before and after the moment captured in the
scene. They then read, in character, the
newspaper report, and commented on its
truthfulness in discussion.

The results of these workshops were
recorded by the members of SISTREN and
some of the scencs scripted. All writing
was done i Creole, since the Creole lan-
guage is the women’s main medium of
commuaication. The Creole was then trans-
lated into English. Writing in dialect, with
its improvised spelling and immediate fla-
vour, the women leamed to write a form of
English which had previously been consid-
ered “bad, coarse and vulgar.” In fact,
Jamaicar: Creole is a varation of English
with its own strict rules of grammar, a
language which retains much of the Twi
construction of its creators. By writing a
language which had hitherto been that of a
non-literate people, the women broke the
silence.

From Worldlit: Newsletter of World Liter-
acy of Canada

692 Coxwell Ave.

Toronto, Ontario

CANADA M4C 3B6
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PEASANT WOMEN IN
MEXICO

In the last decade, peasant women in Mex-
ico have begun to develop their own organ-
izational processes. They are increasingly
struggling for their specific gender con-
cerns, without ceasing to participate with
men in the struggle for land and services,
and against repression.

Peasant women's high level of illiter-
acy (total and functional) is an obstacle to
this process. Literacy is being raised more
seriously as a legitimate concem. To learn
to read and write requires consistency and
discipline and it is difficult to find appropri-
ate material and trained women educators.

Given this reality, Mujeres para ¢l
Didlogo [Women for Dialogue]* began a
project to de velop a Literacy Kit to meet the
nceds of peasant women involved in a vari-
ety of organizational processes. With the
financial support of a Christian women's
group in Stein, Germany, LOQLA was pro-
duced. It is a manual for facilitators, in-
cluding a poster for generative words.

The three-woman team in charge of
this project tried to capture the theoretical
advances in the field of adult literacy. The
basic methodology is the one deeloped by
Paulo Freire. The kit intends to link the
lecarning process to an examination and
ransformation of the reality of the pcasants
for whom the kit was produced.

The main theme is peasant. women’s
reality. The process begins with a “discov-
ery” of peasant women's identity in terms
of what is being done in their daily !ives
inside and outside their homes. A ref a0 on
on family relationships follows. veiat.con-
ships with their mates, with thc.. :ldren
and with their commenities' traditiors and

by Leonor Aide Concha,
Maria.dg! Carmen Montes,
. and Sylvia V\an Dyck

customs. These are followed by a critical
¢::amination of education, media and health
services. Finally, there is a structural analy-
sis of the Mexican reality (social classes,
repression, who owns what in the country,
history, eic).

Both theme and methodological devel-
opment are important in the process. Each
lesson (which can be developed in several
sessions according to the group's pa:e)
includes a photo on the theme, a generative
word, a reading on the topic, questions for
discussion, and writing and reading exer-
cises. The kit includes 31 lessons. Reading
is in print, wnting by hand. It was intended
that each lesson include only one new lin-
guistic element, beginning with the most
simple and frequent Spanish forms.

The manual foy facilitators is a support
resource for litera. - educators training. It is
expected that a week-long workshop devel-
oped in conjunction with the manual will
enable women who read and write to facili-
tate literacy training for the illiteratc women
in their organizations.

We have already held the first training
workshop for literacy educators. We are
eagerly waiting for the results to show in
practice what resulted from this first group
of volunteers taking on the challenge of this
difficult process together with their com-
parieras.

*Mujeres para el Didlogo [Women for
Dialogue] is a women’'s non-government
organization, of Christian background.
peasant and popular women's groups in
their educational and organizing efforts.

Mujeres Para el Dialogo
Apartado Postal 19493
03910. Mexico

Mexico DF
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Lola Manual

We know that there are many women who
don't read and write.

This situation puts limits on women to
solve certain problems, to lcam new things
and to improve their lives.

Women who do not read and write, as
any other women,
¢ know and do many things
& can do some accounting in their mind
¢ they know what they wantand what they
need.

Women who do not rcad and write
have amassed a great deal of experience
throughout theirlives. Notreading and writing
has not prevented them from:
¢ developing their memory
¢ passing on their knowledge
¢ doing some accounting
¢ developing their social consciousness
> developing popularorganization to trans-
form life conditions
¢ b.ilding women's organizations

What these women have not been able
to achieve is to learn to read and write to
have more information, which is available
in a written form and o communicate their
own experience to other people in writing.
We want to help women to achieve this.

In some cases, it is believed that illiter-
acy means that adults can't learn to recug-
nize letters and words or to write them. This
is true, but it is only part of it, because
literacy's goals broader. Literacy aims to
achieve that an adult:
¢ Understands what st is reading
¢ Expresses what she thinks in a writlen
form
& Applics reading and writing to her daily
life.

For women to be interested in literacy,
it will be necessary to link what they are
lcaming with:
¢ The search for solutions to their prob-
lems and nceds.
¢ What they would like to do with rcading
and writing.

Women who want to become literate
will have the opportuniwy to join the a group
to veflect on their problems, search for
solutions and to listen to nthers and thus
strengthen and broaden their knowledge.
This is a differeu way of learning.

Excerp! from LOLA, Manuai
VOICES RISING JANUARY/FEBRUARY 1990



The moment the Uniied Na-
dons declared 1990 as International
¢ iteracy Year, the international iit-
« racy movement began to consider

ww the Year could strengthcn the

Tovement in every co..er of the

world. The U.N. plan of actior isto-
“*help Member States in all regions

to eradicate illiteracy by the year 2000.” A
UNESCO statement says that “International
Literacy Year (ILY) should not be a ‘cele-
bration’ butasummor-toaction.” UNESCO
will be encouraging action among member
states and increasing public awareness and
popular participation.

In this framework, the International
Council for Adult Education (ICAE) initi-
ated an International Task Force on Liter-
acy (ITFL) to facilitate the involvement of
primarily non-governmental organizations
(NGOs) and the gi. - -oots of the literacy
movement in preparations for the *ear,

The Task Force envisions a year which
will mark the beginning of a 10 year inten-
sive effort to: dramatically reduce illiteracy
in the world; mobilize resources from the
grassroots and factory floors through gov-
cmments and educational institntions; rec-
ognize that illiteracy is a problem of both
industrialized and non-industrialized na-
tions; not confuse a campaign against illit-
cracy with a campaign against illitcrate
people; link literacy to the achicvements of
social, econom~ and political democracy;
strengthen the organizations of women, the
poor, the jobless and the landless; result in
increased empowernmient of people, not in-
creased dependency; and result most im-
portantly in strengthened permanent struc-
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turecs for promoting literacy and
adult education at gevernmental
and non-governmental levels,
(excerpted from 1990: Inter-
national Literacy Year)
1990: Internationai Literacy Year
is the newsietter of ihe International
Task Force on Literacy. The newsletter
is available in English, French and Spanish
free of charge by writing to the ITFL Coor-
dinating Office, 720 Bathurst Street, Suite
500, Toronto, Ontario, Canada, MSS 2R4.

A report entitled “A Practical Guide for
Non-Governmental Organizations,
UNESCO Cuubs, Associated Schools and
Other Interested Groups” has been pre-
pared by the NGO Standing Committee. It
contains suggestions for activities for In-
ternational Literacy Ycar, This and other
reports on preparations for ILY can be ob-
tained by writing to: Sccresariat for Inter-
national Literacy Year, UNESCO House,
7 Place de Fontenoy, 75700 Paris, France.

The definition of empowerment means
not only the ability to have individual
actiun but the ability to see the prob-
lem as a group problem and there.
fore tn see the collective dimensions
of the probiem and the Jossiblities
for collective solutions to the prub-
fem.

Netlie Stromquist



“FIVE CHALLENG
TO WOMEN'S
LITERACY:

The chal'enges facing
women'’s literacy are
formidabla. But this does not
mean that they cannot be
met. They wiil have to be
taken into accou'nt
simultaneously and they will
need persistent attention.
Action without theory,
decoding/encoding skills
without an understanding of
how oppression emerges and
persists, the unquestioned
use of state agencies, the
accumulation of unanswered
questions regarding literacy
process, and legislation
without enactment, are
fundamenta! and actual
conditions that inhibit the
social transformation
required to make women'’s
Iit%racy a part of the social
orde:.

*These five challenges are based nn Nellie
Stromquist’s presentation “Women and Lit-
eracy, What Next?"' at the 1989 Symposium
on Woren and Literacy: Yesterday, Today
and Tomorrow, Stockholm. Sweden, and on
the revised written version “Challenges to
the Autainment of Women's Literacy”, Nel-
. lie Stromquist, School of Education, Uni-
versity of Southern California, Los Ange-
les, CA 90089-0031 USA.

Q |

THE CHALLENGE OF
FEMINIST THEORY.

Many empirical studics
have generated a long
list of factors influenc-
ing the condition of
women and affecting women's primary and
formal education - lack of time, lack of
motivation,distance to class or school, ‘amily
responsibilities, opposition by husbands or
fathers, and so on. Taken as “obstacles” to
women's literacy, they become the basis
for policy. But this confuses the immediate
manifestations of women’s subordination
with fundamental factors behind them. So-
lutions that accommodate women's lack of
time are short term and actually accommo-
date a status quo detrimental to women.
The challenge of feminist theory is to un-
cover the systematic mech: nisms behind
such “obstacles.” Feminist scholars have
identified two mutually supportive and pow-
crful mechanisms
of subordination;
the sexual division
of labour and the
control of
women’s sexual-
ity. These con-
cepts increase our
analytical powerto
understand how
conditions  of
women's subordi-
nation persist and
how change will
take more than just
ingenious program
design. Feminist
theory helps us locate “obstacles™ in spe-
cific man-made institutions that form the
socicly in which we live, so we can take a
more sceptical analytical look au the state,
the diffusc set of <ocial forces that we call

1§
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culture, the family, education. In the family
and in the community or society, a notion of
virginity, asexual double standard, women’s
lack of physical mobility and physical vio-
lence in the household pruduce a psycho-
logical constraint on women’s activities
and a real control of their activities via their
sexuality. We need to use a conceptual
framework that looks behind the “‘obstacies™
to women's literacy and women’s develop-
ment to a systematic order of control.

THE CHALLENGE OF
STRATEGY.
With the global cco-
® nomic and financial
: crises and because of
the sexual division of
labour, women bear the burden of repro-
duction as well as take on productive re-
sponsibilities and struggle forrightsin labour
legislation. How can we be
sensitive to the tensions in
women'sresponsibilitics? How
do we make sure that they're
not simply engaged in a solu-
tion of basic needs but are
moving towards a social re-
structuring? The strategic chal-
lenge is how to develop pro-
ductive programs that allow
women to have access to finan-
cial resources, to remuncrated
wages, but at the same time not
make the mistake of simply
moving the problem from re-
production to production. The
first strategic challenge to lit-
eracy programs is how to combine women’s
practical (reproductive) nceds and tiicir stra-
tegic nceds (changing the sexual division of
labour, the conditions of women as work-
ers, their legal rights, and their rights as

VOICES RISING JANUARY/FEBRUARY 1990
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autonomous citizens). A second strategic
challenge is to design li* racy programs
thatcombine political/psychological knowl-
edge withskillsaimed at *emunerative work,
and income-generating projects that include
not only literacy skills but such skills as
collective organizaiior and gender con-
sciousness. A third strategic challenge is to
understand and combat the false dichoto-
mies in discourses on social and gender
transfonnation - productivity versus eg-
uity, efficiency versus equity, women's
empowerment versus the “danger” brought
to their well-being by empowerment. A
fourth strategic challenge is to pay as much
attention to the process of women's literacy
as to the outcome. We need to be attentive
to how women leamn and be willing to util-
ize uu existing spaces for action.

THE CHALLENGE OF
IMPLEMENTING
AGENCY SELECTION.
If vve want to have il-
eracy for women, who
gets to do ir? System-
aticstudies of program implementation have
been very few. Evaluations of UNESCO
experimental programs conducted by gov-
emment agencies in 11 countries for 2-5
years in the late sixties provide overwhelm-
ing evidence that some of the benefits that
supposedly accrue from governmeni action
—coordination, a more rational and sophis-
ticated tecacher training, development of
maltcrials, outreach to a large numbcr of
populations in need, production of materi-
alssensitive to the
nceds of various
groups and coor-
dinationamongthe
various levels of
government, be-
tween education
and agriculture,
agricultire and
health and so on..
donot materialize.
If we wantto serve
the needs of
women in literacy programs, then it is sen-
sible that social sectors other than the state
should be given a role in the provision of
education. Espe.ially for women, non gov-
emmental organizations run by women rep-
resent a very powerful avenue for the incor-
poration of changes, and for creative, inno-

@ TICESRISING JANUARY/FEBRUARY 1990

ERIC

IToxt Provided by ERI

.

T T FAREINR LAY Sy
Sedaiaicaifinnaiiaadinag
PR R R T NS SRR R

vative, holistic approaches to the education
of women. Those who have given the great-

“est degree of invention and commitment

have been NGOs, and they need to be given
much more attention.

THIE CHALLENGE OF
RESEARCH,
Many issues remain to
beinvestigated when we
are trying to understand
- the condition of women.
We need to have a much greater under-
standing of the houschold dynamics that af-
fect the participation
of women and how
the negotiation of de-
cision making within
the family affects how
women enter litcracy
programs or wish to
enter literacy pro-
grams. We still need
to have much more
evidence on what are
effective techniques
to deal with adult
women, and on what
is an effective mix of
visual and text stim-
uli in the production
of literacy programs. Literacy programs go
beyond technical programs, but we still
need that information. We need more infor-
mation on the kinds of supportive settings
that enable women to enter and sustain par-
ticipation in a literacy program, and on the
physical and
psychological
constrainis on
women's par-
ticipation at the
community
level as weil as
the houschold
level.

The  re-
search chal-
lenge is also to
produce a
knowledge which breaks the subject/object
dichotomy. so that in the process illiterate
women are part of, and beccme able to see
themselves as a part of, larger processes
that organize literacy/illiteracy.

185

THE CHALLENGE OF
POLICY
IMPLEMENTATION.
Policy provides lever-
age for action to gain
women's legal rights in
practice, where international pressure may
be brought to bear such as the International
Convention on the Elimination of All Forms
of Discrimination Against Women, ratified
by 54 countries. Significantly, most of the
countries that have not yet ratified the con-
vention include African and Arab countrics
with high rates of female illiteracy. While
laws and official
commitment exist,
concrete program-
ming lags. The chal-
lengeistolobby gov-
ernments to force
theirattentionto pro-
grams, and to con-
vince international
aid agencies to usc
groups outside the
state for the provi-
sion of literacy to
women.

Welcome internhationai
Literacy Yeal 1990 as &
measure to bring attention
~nd reflection to these
problems and chellenges. A
decade will not be enough to
gain the financ:al and
organizational support
required {0 meet them. States
will have to work with women
and NGOs, and men will have
to be persuaded that we all
stand te gain as a
restructured social order
emerges.

27
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OBJECTIVES OF ILY

Much of the accepted wisdom about lit-
eracy needs to be critically examined in
relation to advances and retreats in liter-
acy over the past decades. The period
prior to and during ILY could be seen as
a time for intense questioning and de-
bate, along with a solid program of re-
search and evaluation. The findings from
these activities would allow the interna-
tional liter.cy movement to launch a
decade of w. vk on literacy between 1990
and 2000 on a much surer footing.

Literacy, Democracy and
Empowerment

Empowerment through literacy is seen
as having to do not only with empowerment
in the larger society, but also in the power
relations of leamer/teacher or facilitator in
the literacy classroom. If literacy is under-
stoad not only as reading and writing skills
but zlso as having a *‘voice,” a space for
action in onc¢’s society, how do we under-
stand the forces that impede literacy? In
what ways do new literacy skills actually
bring empowerment within families, com-
munities, workplaces and cocieties? Does
this work differenily for women than for
men?  What chance is there of using new
literacy skills in the current economic crisis
when there arec no books and no literate
environment anyway?

Images Of Literacy and ihe
Literate

llliteracy often becomes part of abroad
social nathology that implicitly or explic-

.l’
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BEST {OPY AVAILABLE

iy blames illiteracy for the social prob-
lems of unemployment, poor health, low
productivity, weak family management, and
school failure. There arc war metaphors
(“campaigns to eradicale iiliteracy,” “the
battle of the book,” “pencils as weapons.”)
There are health metaphors (illiteracy as a
“plague” or a “scourge.”) What would
nmiore adequate images of literacy and the
illiterate look like? How will this be differ-
ent in the North and the South? Given the
stigma of illiteracy in the industrialized
countries, is there a danger that ILY public-
ity will result in driving illitcrates under-
ground? How can we build a communica-
tions strategy into the ITFL?

Liberatory Goals

Literacy programs understood as a
process of liberation at times have shown
morc concern with conscientization than
wiil aviuai reading and writing skills, while
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in reality both must be accomplished simul-
tancously. We nced better articulation
between governments, NGOs and popular
social movenents to get the right mix for
rcalizing both technical/pedagogical goals
and politicalfideological goals.

Teachers

Are trained teachers & nuge potential
resource for literacy-or a guarantee of fail-
ure? In some countries teachers are seen as
inextricably tied into authoritarian, tradi-
tional, vertical teaching processes, the an-
tithesis of the pedagogy of empowerment
espoused by popular educators.

South-North Exchanges

There are very different uses for liter-
acy skills in the literacy environments of
industrialized and non-industrialized coun-
trics. We need to combat the marginaliza-
tion of literacy workers in industrialized
countries, within the world literacy move-
ment in general, and in the specific context
of ILY preparations. We need South-North
exchanges in order to feed the long and rich
expericnce and action on literacy in the
South into the North.

Women'’s Literacy
Women'’s experiences of illiteracy and

the doors opened to them by new literacy
skillsare fundamentally different from those

et T
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of mer. New abilities to speak. read, write
and count work for men in different ways
than they do for women. And the willing-
ness of illiteratc women and men to make a
time commitment to literacy is determined
largely by their assessment of what kinds of
doors will be opened to them by literacy.
We need to create opportunitics for women
to speak about their experiences of literacy.
This includes paying attention both to the
assumptions about women’s role in a soci-
ety that silences literate women and also to
the specific structural constraints of domes-
tic labourand childcare thatimpede women’s
participation in literacy,

There are widespread practices of lit-
cracy throughout the world in very small
groups, often of ten or twelve people at the
local level. Given that NGOs tend to he
very weakly linked, often this work in liter-
acy finds NGOs reinventing the wheel, In
some regions, such as Latin America, there
has been a widespread NGO abandonment
of literacy, with priorities now put on con-
scientization, cooperatives, women, health.
etc. How do we understand this? And are
these other activities appropriate points of
entry for literacy at a later phase?

Research about actual literacy prac-
tices should be carried out and communi-
cated in such a way as to have immediate
usefulness for these involved in literacy at
the grassinots. There should be concrete
case studics of real successes and failures.
Approaches should be based on action re-
search and participatory evaluation mod-
els. Full use should be made of already
existing research and evaluation structures,
including existing ICAE networks, univer-
sities, institutes, and so on.

We need not question the “why” of liter-
acy. What we need are much clearer
strategies for “bow” and ‘“when” and
“with whom” © literacy to be effective
within the larger process of strategies
both for survival and economic/political/
social change,

Judith is a member of the International
Task Forceon Literacy. This is an abridged
version of her report to the Women's Lead-
ership Development Seminar in Interna-
tional Adult Eduction, Quito, Equador,
October 1988,
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‘Radical thetoric nsnosubsmuzeforchange _
- ‘in practice. For millions of people, seality
‘continues tobe a life of toil, struggle; hun-
ger, il health and listle hope, Leaming to -
-read and write is 2 meaningless skill under -
circumstances where they can feed them-
_selvesonly by selling theirlabour and thas
- of their children and where struggles for
* more justice are met with violence from
the same State that promlsed them. so .

Excerpts from a report by Lalita ;
Ramdas, Society for Alternatives in .- 7 \ |
--t0 deal with the drought or the revival of

Education, New Delhi, India from her

report to the lnternational 'I‘ask Force._}-_’ %
‘on l..itera(:y,_E T

_Apr:l, 1989

much. i
‘Literacy.needs to be redefined drasti-
cally, Literacy cannot remain al the fevel
of learning the alphabet and signing your
name, ”oday thousands of groups are

working at she lowest levels of the social -

order, with ar withont government sup-
port, to enable those pecple to obtain in
reality atl the promises of freedom and
Jusncc
LR 0

The view of literacy as an important tool
of democratic rights, liberation struggles,
and equality for every citizen is not uni-
versally shared, Regarding women and
equality, for example, we are assuming
that most indians or most men in our
society can see that equatity for women is

anideal value and that titeracy for women
and girls is & must, Similarly, the “small
family norm™ has been accepted by the
Stateasadesirable goal. How have women

been involved in that decision? And how
can meracy help to realize that goal" :
L X

Can literacy provide jobs and employ-
ment? Can.literacy empower people to
stand up for their rights, to demand whas
is legitimately theirs withour inviting
repression, violence and imprisonment?
Can literacy counter patriarchy and truly
lead to women’s equality?

Our community workers are indifferent.
Their concerns centre on whether it will

187
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help them get decent space or a building

“or books in the hands of each leamer, or

sati (women buming themselves on their

- husbands' funeral pyres), and whether it
Cowill help them cope with violence in the
- community. Many have given upon adult

literacy and believe we should mobilize

“efforts 10 ensure that children get a de-

cent education and become literate, as

the best method for long-term adult liter-
o |

LK
It is not enough to run special programs
for women. Some of the hope for women’s

literacy rests on hard work with men re-

garding women’s eguality, We are fight-

~ing an ideological and practical battle
-+ over the views of women and their roles
‘in society. Unlcss traditional values of
“andartiiudes towards womenand women’s

roles in society are tackled directly and
bonestly, women will continue tobe mere

-“objects” of development, or of literacy

programs, instead of active, free andwilling
parmcrs and pamcnpams of their own.
X

Worid organizations routinely and gran-
diosely deciare International Year after
International Year. Governmentsand UN
groups whip into action, Millions are
spent on the production of glossy bro-
chures, campaigns, hand-outs, seminars
and consultancies. Activity peaks mid-
year, The media keep the issue alive,
Barely does the curtain cuine down on
the Year for Women, then preparations
begin for the Year of the...Child, Dis-
abled, Aged, Homeless. But what of
‘busingss as usual?” Who draws up the
balunce sheet at the end of it ali? Is it only

left to the busy accountants and auditors

of countlass organizations the worldover?

Lall:a Ramdas

ITFL India Office

clo Indian AE Association
17-B Indra Prastha arg

rew Delhi - 1100002 INDIA
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BUILDING THE NETWORK

“Building The Network” is a new section that will incor-
porate our letters and linking sections. Instead of simply
excerpting from the letters we receive between produc-
tion, we want to prod you to take on a more active role.
This can be your space to share your ideas, experiences,
and reflections on the challenges you face. You might
also want to use the section to link up with similar groups,
solicit support for or participation in a project, or an-
nounce work you are doing. We're well aware that many
of you simply don’t have the time to sit down and write
full articles but our hope is that by providing a more
informal space you’ll feel it's more possible to take up the
debate.

We want to hear about the articles you like and don't
like as well as about pressing issues not addressed by
Vuices Rising. Let others in the network know what
you're thinking and doing. Voices Rising will be all the

richer for it.

KISIM SAVE SKUL BILONG

OL MERI:

Urban Skills Program for Women, Goroka,

Papua New Guinea

I am an Australian Volunteer Abroad (AV A)
employed by the Young Women's Chris-
tian Association (YWCA) in Goroka, East-
ermn Highlands Province. My job title is
“Field Training Officer” and ! came to
Papua New Guinea in July 1988 to work
with the YWCA to plan, develop and im-
plement a non-formal education program
forwomen in the Goroka YWCA''s recently
constructed multipurpose building.
Through a process of consultation with
local women and with individuals, agen-
ciesandorganizations working with women,
a program relevant to the women's necds
has been gradually developed. The over-
whelming request from the women them-
salves for activities at the Training Centre
was for “tok pisin™ literacy. With this ob-
Jective in sight, the urban skills program
has been developed to incorporale, initially,
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literacy and later numeracy and practical
skills such as how to open and operate a
bank account, legal awareness and health
care.

During the carly days I wrote 10 agen-
cies, organizations and individuals within
the country and internationaliy working on
Women in Development issues, initiating
valuable networking links and acquiring
the most recent and relevant information
and material available on work with women
andliteracy. Development workers shouldn't
have to reinvent the wheel every time we go
into the field. With networking we learn
from each other's succcess and failures;
expecially working with women, so rauch
of our history gets “lost.”

We started with two groups of women
from two different parts of Goroka: North
Goroka and a neighbouring village, Masi-
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lakaufa. We now have five groups. Each
group attends the Training Centre twice a
week. Interest expressed by local women
has been very high, and the cagerness with
which these women arrive every day is very
rewarding and inspiring.

Literacy isareal needin these women'’s
lives. Women's illiteracy rates in Papua
New Guinea are between 75-80 percent, so
wt have plenty of willing participants. Fif-
teen to fifty year clds are coming with equal
keenness and almost all of them have never
been to school before. Most of the women
say that they never thought they’d get the
opportunity to learn to read and write after
having missed out on attending school as
children.

The Training Centre has an experi-
enced Kisim Save teacher, Anna Maben,
who has been active in women'’s activities
in Simbu Province previously. We are
existing on very little money at the mo-
ment, and we have started the program with
bare essentials only: muts, a blackboard,
butcher’s paper and chalk. We received a
small grant tfrom the Australian High
Commission which has helped us purchase
some Kisim Save literacy kits from Chris-
tian Books Melanesia, other pidgin books
and teaching aids, and a little furniturc. We
are optimistic about a submission we have
made to the National Goverament's Liter-
acy Development Program, and also to the
Australian YWCA for funding.

We have many ideas for the Training
Centre. I am presently compiling a list of
resource people who are willing to come
and lead sessions regularly in their particu-
lar fields, for instance, a woman solicitor, a
health educator, a Christian Institute of
Counselling volunteer. I am endeavouring
to build up local resources so that the pro-
gram ¢an be maintained on its own.

I would like to organize a workshop to
train Kisim Save teachers. There has been a
lot of interest expressed by women leaders
of particular church women’s fellowship
groups locally to learn how to teach so that
they can introduce a Kisim Save program
into their own work. By providing resources
and training, we can encourage the oppor-
tunity for Kisim Save to be extended to a
wider network of women.

Enabling women to become literate is
an essential tool in encouraging women’s
development. Literacy rates are significant
when looking at infant mortality and gen-
cral health statistics, and it seem the two are
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POPULAR EDUCATION
AMONG WOMEN *=TWORK

directly linked. I have found from personal
experience of our Kisim Save Skul in Goroka
that women'’s self esteem and confidence
and general understanding of themselves
and the world around them is hugely in-
creased as they become literate. If women
see themselves as capable and intelligent
human beings, as they are beginning to,
instead of ““mi meri tasol, mi samting nating,”
they will demand and command respect in
this society.

Please feel free to contact me for fur-
ther information about Kisim Save Skul
Bilong Ol Meri. Or better still, drop in and
see us if you're in the neighbourhood. Visi-
tors are always most welcome, and then the
women themselves can tell you about our
“lik lik skul.”

Debbie Chapman

Field Training Officer
YWCA Goroka

P.O. Box 636.

Goroka, EHP,

PAPUA NEW GUINEA

EdNote: A more recent report from Debbie
outlines numerous plans for the Next Year.
These include:

1) In 1990, UN Intemational Literacy
Year, the Y's Women's Training Centre
will be encr uraging, supporting and initiat-
ing literacy projects wherever possible
throughout Papua New Guinea. Publicity,
information dissemination and visits will
be used to encourage projects as well as
direct sharing of ideas, resources and mate-
rials.

2) A workshop is planned to train inter-
ested local women to initiate and run liter-
acy projects. Funding has been received
from the New Zealand High Commissioner
and documentation and packaging will be
able to be duplicated in other parts of the
country. The Goroka Training Cente will
become aresource centre as well as provide
direct programming tothe women of Goroka.

3) More production of material in ‘tok
pisin’ with a view to commercial printing
and distribution. This will encourage in-
digenous literature, and could be a source
of raising funds for the Training Centre.

4) The establishment of a retail outlet
for books so that the profits of the bookshop
could go towards subsidizing the programs
at the Training Centre.
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Puno Peru

The articles in Voices Rising are excellent,
mostly because they address the issue of
literacy, which is essential to us in Peru. In
Puno, where we live, on the shore of Titi-
caca Lake, in a cold and dry climate, the
high rate of illiteracy is one of the indica-
tors of the isolation and discrimination
suffered by women. Our population lives
mostly (70%) in rural
areas, and more than
half are women. In the
rural area the illiter-
acy rate is 54.4% and
in the urban areas is
28.8% among women.
Literacy work and
training is ¢ ‘fficultand
our organization to-
gether with other or-
ganizations in Puno
have created a district
network for popular education among
women.

All the organizations within the space
of our network are advancing, contributing
experiences, possibilitics and a common
concern in making it possible for women to
participatc more in the public life of the
district and the region.

We need your support with documen-
tation on litcracy and perhaps with some
funds that would contribute to reduce the
high illiteracy rate. As well, we would like
to know of events related to this problem
and training possibilities for literacy educa-
tors in the Latin American language.

We will send you news of our experi-
ence in literacy and on popular education.
We enclose our Constitution. We want all
those related to ICAE to know about them.
We are sending a copy of our declaration in
support of women prisoners in South Af-
rica.

Sonia Molina, President

Amparo Choquehuanca L., Secretary
ORMUP

Calle Deza 750. Aptdo. 477,

! Puno. Peru
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Our Constitution

On May 17, 1989, in Chucuyto-Puno (Peru)
the Popular Education Network Among
Women was created. Twenty-one delegates
attended the naugural event representing
public, private, women’s and women’s
peasant organizations in Puno.

Duringthe debate, in which
everyone participated, the most
important opinions were:
¢ That women are always ma-
nipulated, that financial sup-
port is conditioned to electoral
work; that women in rural ar-
cas always need men’s support
for many formal procedures
because they are afraid of ex-
pressing their needs before the
institutions. That Lhere is dis-
crimination in food support to
single and young mothers, That men in the
commuaities charge their part for the pro-
cedures, but they do not allow women to do
it by themselves, and that they drink too
much.
¢ That many women don’t read or write
and that priority should be given to the
peasant sector because the peasant women
is over exploited and marginalized, without
access to education, and that no one shows
concern for their training or for allowing
them to know their rights.
¢ That to have access (o assistance women
must know how to read and write and the
mothers’ organizations operate only when
there is food support.
¢ That we must defend our own ways, our
culture, our ways of nutrition, our folklore.
¢ That women in he cilies are in extreme
poverty because prices have raised and there
is not enough money for rent, food, and
water and electricity services, and that we
have to go out and protest in an organized
way.
¢ That we have to develop a solidarity
practice among women and that within the
network there are women that can help a lot
in training.
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¢ That everything goes to the cities and
nothing for the rural side, that there is a
great deal of centralization and the red tape
is cumbersome, and that in the city they
spend too much money, forgetting about
people in the country side. There is no work
for women, they are marginalized and have
noopportunities fortraining. The rural woman
is marginalized because she does not speak
Spanish and always is afraid of talking to
City people.
¢ That it is necessary for women to partici-
pate more fully in the production process
and in all levels of public life, and that
women must be well informed.
u That many times women's participation
is dependent on the leaders allowing it, who
first ensure that it will be convenient for
them that women know things; if there is no
problem in this they will allow women's
participation. The topic of political ma-
nipulation was widely discussed.

There was a discussion about the need
for popular education as a positive alterna-
tive for women.

Network’s Objectives

¢ To promote social change, through the
practice of populareducationamong women.
¢ To practice solidarity, coordination and
cxperiences and resources sharing within
the network and with other groups.

¢ To contribute to women's organization,
cmpowerinent and participation in the proc-
css of transforming society.

Fields of work
Communication

Literacy

Health Care and Nutrition
Research and Resources
Production

Legal Training
Organization

Popular Culture
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Methodology:

Popular education will be based in popular
knowledge and will be in constant evolu-
tion according to daily life and the national
situation. Popular education is a means to
achieve a global transformation of society,
where the different forms of exploitation
and oppression will be eliminated. Popular
education allows foracoordination of popular
sectors.

North of
Irelond

I am writing on behalf of the Centre for
Research and Documentation, a commu-
nity resource organisation based i West
Belfast in the North of Ircland. This organ-
isation was set up last year when a group of
Irish people whe hiad been working in third
world countrics and community workers
came together to discuss the links between
the countries we had worked in and the
current situation in Ireland and also to use
the experience and insights we had gained
in these countries upon our return to irc-
land.

We are involved in many issues here
throughout the country ranging from un-
employment, emigration. repression,
“women’s issues” ctc. We resource com-
munity groups here and organise exchanges
between groups north and south. We also
work a lot with women's groups. I was
wondering if you could put us on your
mailing list and maybe send us a list of
different international women's groups,
particularly in Central America. [ was work-
ing there three years before coming home
to Ireland.

Anyvay I look forward to hearing
from you and if there is anything we can do
from this end please do let me know. We
keep a wide range of information (newspa-
per cuttings, articles ctc.) on a varicty of
topics (political issucs in the North and
South of Ireland, discrimination, unem-
ployment, emigration, third world, ctc.) A
large part of our work is organising pro-
grammes for international visitors from
countrics like Central America, South Africa,
Vietnam, Philippines to meet with local
community groups herc in the North of
Ireland and to share perspectives.

Mise le mcas

CaitrionaRuane

Co-ordinator, Cenire for Research and
Documentation

89B Glen Road

Belfast, Antrim B111

NORTH OF IRELAND
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Brozil

We are a group of Brazilian Black Women
working with low income Black Women in
our region and we are organizing the Ist
CONGRESS OF BLACK WOMEN FROM
BAIXADA SANTISTA, days 11 to 14 of
May, in Santos City, Sao Paulo State.

We are interested in being in touch with
ICAE (Women's Program) because in Bra-
zil the illiteracy of the Black Women is very
high: about 1/2 of all the Black Women here
are illitcrate. We want to change this sce-
nary and this Congress is a space for reflec-
tion and dcbate about this and other prob-
lems which confine Black Women to the
lowest rank among the Brazilian workers.

To give us solidarity and the experience
oi other countries would be a great advance-
ment for our local strategics of empower-
ment.

Alzira Rufino

Encontro de Mulheres Negras da Baixada
Santista

clo CEFAS

rua Vasco de Gama, 87

Santos. Sao Paulo
BRAZIL
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'SHARING STRATEGIES
'AROUND GENDER AND
TRAINING
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1 work for a rural development agency
thatis based in Natal and Kwazulu, South
Africa. I am currently involved in doing
participatory evaluation work with a num-
ber of our projects. My specific focus is
on organisaiion, gender relations and
women’s participation.

One uf the ways that both ficldwork-
ers und rural workers come to define their
role in development is in a training situ-
aion. This training may be either formal
(stru. wred leamning sessions) or informal
(learning how to deal with daily prob-
lens). I have found that both structured
and informal Lraining sessions can play a
valuable role in facilitating broader con-
suiousness of the development context.
However, I have not found many “train-
ing materials” that deal with the specific
conditions facing rural women or how to
struggle with patriarchal genderrelations,
in a colonial and capitalist context. I am
interested in finding out more about those
practical strategivs which have worked
for Voices Rising readers. What training
materials or workshops have you devel-
oped that deat with these issues?

Forinstance, do you use similar train-
ing strategies when you are working with
women’s, men's or mixed groups? How
do you facititate and encourage women's
antonomy when all the fieldworkers are
men and the majority of rural groups
consist of women? Given that structured
training often works best over a few days
or weeks in an environment away from
home, how do you deal with resistant
husbands? Some women won’tleave home
without their husbands' permission. In
these casas should the educators continue
warking only with those women who are
“allowed” toattend? What practical strate-
gies have been devised to move from a
welfare to a transformative approach?
For example, how do you both respect
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womenand challengethe traditional sexual
division. of iabour with women whose
primary interest is sewing? Is such a
challenge always desirable? How do you
deal with the conflict between short and
long-term interests? Say, if rural women
are totally dependent onremittantes from
migrant husbands is it appropriate to en-
courage an articutation of iheir ‘anger’
with men and/or husbands?

I would like to hear from any other
readers who are grapphng with some of
these issues or have prepaied paining
materials thal are both practically fea-
sible as well as politically challenging.
I’m especially interested in materials that
combine both technical and organiza-
tional “knowledge" on an integrated way.

Michelle Freedman,

AGENDA: A Journal About Women and
Gender

P.0, Box 37432

Overport 4067

SOUTH AFRICA

We'd also be interested in your reflec.
tions on Michelle’s questions. Let’s
start a discussion around these issnes
in the pages of Voices Rising. Send us
copies of relevant resources, letters and
avticles.

19¢

india

I saw Voices Rising on my table when |
came back to India afier spending about 45
days in Italy with 12C friends from Y0
countries. The bulletin not only gave us
! novel ideas & experiences but it is a strength
I and solidarity to us in our struggle with
traditional Fishing Women for libeiation,

I met many women of USA, Europe
and Australia having concern for the situ-
alion for women in India. They encouraged
me in my mission. My friends at home also
share their frustrating cxperiences while
workirng with the fishing women in India.
Some tmes I am in confusion. What to do
and what no* o do.

Wornen in Indian countryside live in
deprivation. We intend 1o organise them
into cohesive groups. We help them to
undertand and articulate their situations.
We facilitate them to recognise the forces
that oppress them, We metivate them to be
organised.

When we work with education, health,
and other awarcness programs, people in
countryside ask rorfood, shelter and clothes.
Unfortunately, we don’t have resources 1o
meet all these. The material needs of such
people could not be et permanently, un-
less our resources in India are genuinely
distributed. Pcople need tounderstand, realise
this and to challenge the distributory vian-
nel.

But unforuntately the degree of depri-
vation 1s so acute that they don’t have
patience and power to wait for a new wave
to come. They intend to have an immediate
result. As a result the movement gets lost
midway before it reaches the desired goal.

However we lcarn from our frustration.
Our experience is more broad reading vour
report on building leadesship. Hope this
newslctter would be a media for ux to reach
with the friends, those who are also in the
process of struggle for LIBERATING
WOMEN.

With Solidarity,

Laxn..dhar Swain.

CARD - Cenire for Action Research and
Documentation

L/353, Dumuduma Housing Board

P.O. Aiginia

Bhubaneswar, Orissa, 751002

INDIA
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OSTA RICA

Costa Rican

We are trying to develop an educational
program related to women'’s issues. We
utilize a popular education methodology on
topics such as: domestic work, working
women, women in the media, abortion,
battered women, women’s sexuality. We
would like to receive information about
similar programs in other countries.

We are also providing direct services
to battered women and doing community
education on violence against women, If
you have a brochure addressing this prob-
lem, we wouid like to receive it.

I have given Voices Rising to a woman
in a small community, who shared it with
other women. They thought it was very
valuable and they liked the articles dealing
with other women’s experiences. We have
to take into account the level of formal
education of many women in the rural arcas
of Costa Rica, and the circumstances that
prevent them taking full advantage of ar-
ticles that are a little bit too advanced for
them.

I hope we keep in touch.

Nurma Jean Profiu M.

MUSADE

Mujeres Unidas en Salud y Desarrollo
Women United for Health and Develop-
ment

Apartado 17, San Ramén, Alejuela
COSTA RICA

Please note that MUSADA: is looking to
receive materials and information about
programs related to violence against
women. VR

Q
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The theme of your Quito Seminar and the
main focus of latest issue of VR, “Building
Leadership, Building the Movement” re-
ally needs some further discussions in the
whole international arena. From my side, I
also think the traditional concept of “Lead-
ership” and “Charismatic Leader” is only
enough to maintain the status-quo. We need
to promote alternative concepts of leader-
ship in order to achieve progressive trans-
formation of world communities and socie-
ties. Thanks for your initiating the way out.

The interview with Kathy Bond-Stew-
art is quite worth publishing. We could
know a great deal about Zimbabwian situ-
ation and the situation there. Also, the way
of producing a popular text is interesting
and meaningful.

This time, besides sharing the maga-
zine to read among friends here, I made
some xerox copies of the Special Report
section and sentthem tomany friends working
in different parts of Nepal. I have also
encouraged them to write t0 you, especially
I asked women development workers hers
to go through it.

From my side, I will be sending youmy
comments, sharing your magazine among
many friends here, encouraging others to
contact you, and I would also translate
some relevant articles into Nepali and give
them to publish in magazines here.

Bimai Phunyal
CARE-NEPAL
P.O. Box 1661
Kathmandu
NEPAL
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We think is of great value to share Axperi-
ences among those of us working in popular
eaucation. For us it is very important to be
included in your popular educators and
activists network, because our Regional
Centre in Havana, Cuba has been opening
spaces in women’s training in Latin Amer-
ica.

Presently, taking into account the so-
cial and political changes occurring in our
region and women’s important role both in
popular struggles and organizations, we
have committed ourselves to work in three
main areas: 'fraining (through three-month
courses in Havana, field courses for organi-
zations who require them and workshops
on specific topics such as, women, health
care, methodology for women’s skill de-
velopment and others); Documentation
(development of a documentation centre
and making links with othersimilarcentres),
Research on different women’s issues.

We have done eighteen courses with
the participation of more than 500 womeri
from Latin American and Caribbean or-
ganizations. These women are grouped in a
network which will allow us to follow up
the training process. We are sure thiut the
links established with you will be of mutual
support.

Concepciéon Dumois

Director

Federacion Demccrdtica Internacional de
Mujeres, Centro Regional

Regional Centre, Women's International
Democratic Federation

Calle 20 N° 117, entre 1°y 3°, Miramar,
Ciudad de La lHabana, CUBA
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The Foundation for Study and Research
about Women (FEIM) is formed by a group
of professional women in different special-
ties. Since 1984 we have been working in
women's training and mobilization in popu-
lar sectors in Argentina. We began in 1984
with the Program Women and Develop-
ment in the Ministry of Health and Welfare,
After the government changed in July 1989,
we ceased working at the Ministry and
concentrated our energies in FEIM and
with other NGOs.

Our major experience has been train-
ing women as health care facilitators, Be-
tween 1985-86 we trained S00 women in
Buenos Aires and the provinces of Rio
Negro and Neuquen. These were 20-26
year old women who were trained in pro-
grams using a participatory methodology.
Since 1988 we have been training older
women (seniors) in Retiree Centres, We've
had six seminars with 330 participants,
These woman have more concern and pos-
sibilitiesof working in the field than younger
women. Afler the training we do a follow
up, focusing on their organization in groups.
Seventy per cent of the women trained are
working in the field,

Another aspect of our work is the pro-
motion of women'’s rights and training on
this subject. Between 1985-89 we organ-
ized 2-day vsorkshops in different parts of
the country focusing on women’s rights (as
workers, in social sccurity, health, family,
education and politics) and how to apply
them in the daily life.

Mabel Bianco, President

FEIM

Foundation for Women's Swudies and Re-
search

Fundacidn para Estudio ¢ Investigacién de
la Mujer.

Vie. Lépez 2602, p. 13 -

(1425) - Buenos Aires, ARGENTINA
Phone 802-3635
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I enjoyed reading the Rising Voices. lts
contents are nothing but truth. The Sistren
case, is what I mertioned on the 26th Au-
gust at the Zimbabwe Women's Bureau
Conference. International donor agencies
policies are very suppressive, as a result so
much money nas been spent on programs
which don’t meet our requirements and
needs. This is an issue which th. Women's
Program can really voice out on our behalf.
We in Africa need adult literacy and train-
ing in technical skills as mentioned in the
questionnaire, Literacy and production should
g0 hand in hand. We would like to be
involved in The Women’s Program as much
as possible.

We will be setting up our offices on the
Ist October 1989. A program has already
been drawn up and we will be working in
partnership with Foundation for Interna-
tional Training in Canada. For your infor-
mation it is the only organisation which has
had an ear 1o listen to what we want. We are
very exciled as our approach will be a
departre from what has been going on.
Maybe some of the Intcrnational donor
agencies will believe that we mean what we
have been talking about that what they want
is not what we want,

Well, I think I have said quite a mouthful.

Esinet Mapondera,

Zimbabwe Women Finance Trust
P.0). Box 8023

Causeway, [{arare

ZIMBABWE

Pern

Our best regards from all of us working
with women in the Amauta Association.
The Amauta Association is a non-profit
organization. We have been supporting
popular organizations in our district, mainly
those in the mining industry, mostly trade
unions and the Miners Houscwives Com-
mittees (Comité de Amas de Casa Min-
eras), which represent the miner’s wife or
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daughters, whose experience in labour
struggles is widely known. Our objective is
that these organizations work not only on
labour issues but that they begin to address
those issues related to women’s problems
and women’s education. Thus we are work-
ing in training and advising these organiza-
tions to allow them to broaden their space
of action. Qur main work is to train facilita-
tors in health care and law. We will be
sending you an article on our experience.

Rubi Paredes D.
AMAUTA

C.C. Independencia

Esq. Av. Independencia - Calle Paucarpata
Block D Of. 433
Arequipa, PERU

Thai la ndl

Thank you for your letter and a copy of
Voices Rising. We are glad about the work
the ICAE (Women's Program) is doing.
We found the Voices Rising bulletin to have
valuable experience taken from all comers
of the world.

Our organization just have 10 ycars old
on 16 May 198v. At present we have 1600
active members from a total company head
count of 2000, about 90 percent of meri.-
bers are female. Therefore Adult Education
Programme must be necessary for our
menibers.

We would also like to share informa-
tion and gain experience from other women'’s
groups around the world. “Welcome to
Thailand” for the World Assembly of Adult
Educators in January, 1990.

In Solidarity,

Prapapan Jumnakros
Signetics Workers Union
303 Changwatani Road
Bangkhen, Bangkok 10210
THAILAND
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Thank you very much for sending us a

complimentary copy of the Women’s Kit

(see Resources Section) and Networking
Bulletin of the Women’s Program (Voices
Rising).

Your Women’s Kit is very interesting
and simple, so it is very appropriate refer-
ence especially for peas. s level. It will be
help to us in our curricu um development
for women’s group here 1n Bicol. Here in
Bicol, we are also working with Amihan, a
peasant women's organization working with
Gabriela National; though this organiza-
tion is still in the formative stage. In a
country like the Philippines when militari-
zation intensifies, it is strongly felt in the
countryside. And it is the peasant sector
who is greatly affected, especially their
organization. We welcome why much we
could sustained our linkage and informa-
tion sharing. Since you are working with
women sector, your experiences, materials,
shared information will update and help us
much in our deeper understanding with the
women issue and this will help us in our
training workshop with the women scctor.
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Lorna G. Santiago

Philippine Educational Theater Associa-
tion

P.0. Box 163

Legaspi City

PHILIPPINES

“I wasn't talking . .

. I was networking.”’

vidwal practitioners using popular cducation. Now w