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CHAPTER 1

SUPPORTING STUDENTS WITH VISUAL IMPAIRMENTS

The Royal New Zealand Foundation for the Blind was established in

1890 and is now nearly 100 years old. Throughout its history, it has
develcped a range of services for children anda adults who are visually
impaired. The Royal New Zealand Foundation for the Blind is not the only
provider of educational services. The task is shared with the Department of
Education.

The Royal New Zealand Foundation for the Blind is responsible for
providing the residential special school, Homai College, situated in Manurewa,
for students with visual impairments who live throughout New Zealand and an
advisory itinerant service for students registered with the Royal New Zealand
Foundation for the Blind and who are enrolled in any educational facility in
the areas of Northland, Wanganui, Hawkes Bay, Taranaki, Gisborne and Nelson.

The Education Department through its Education Boards has been
responsible for providing both itinerant and school-based services in the
Hamilton area and likewise throughout the South Island with the exception of
the Nelson area. At the time of the survey, the Education Boards were
running services from a number of Visual Resource Centres located in Hamilton,
Wellington, Christchurch and Dunedin (Department of Education, 1987a).

The separate lines of control for the facilities run by the Education
Boards have worked against the development of a cohesive national planm for the
education of students with visual impairments within New Zealand. Inevitably
this has led to gaps and duplication in the services for the school-aged
students with visual impairments (Pole, Rogersonm, Gibbs and Hormby, 1987).

The present project looked only at the services provided by the Royal
New Zealand Foundatiou for the Blind. Those provided by the Department of
Education were not part of the study. To have included both services would
bave expanded the scope of the project beyond what could be completed by one
researcher within the time of the fellowship.

10



Defiuition of Visual Impairment

The term "visual impairment” has been most commonly used to refer to children
and adults who are "blind" or "partially sighted” (Hodgson, 1985). Barraga
(1976) has differentiated the term distinguishing three distinct types of
vision. The first is "blind™ indicating that an individual has no vision or
only light perception and learns through braille; the second is “low vision"
wvhere the person has problems in distance vision and can only see things
within a range of inches or a maximum of two feet: and, thirdly, "limited
vision" which refers to individuals who have sight when their vision is
corrected.

Technical definitions reflecting the level of visual acuity have alsc
differentiated individuals who are blind from those who are partially sighted.
Legally blind individuals are those whose "visual acuity is 20/200 less in the
better eye with the best possible ccrrection or whose field of vision is
restricted to an angle subtending an arc of 20 degrees or less" (American
Foundation for the Blind, Berdine & Blackhurst, 1985, p.244) whereas partially
sighted individuals are those "whose visual acuity is between 20/200 and 20/70
in the better eye with the best possible correction or those who in the
opinion of an eye specialist need either temporary or permanent special
education facilities™.  (Berndine & Blackhurst, 1985, p.244).

Within educational settings however, technical definitions have been
replaced by those that indicate the medium through which students learn
(Bateman, 1967; Gilmour, 1986). According to Gilmour, "The blind student is
one whose visual loss indicates that he or she uses braille plus tactile and
auditory materials whilst the partially sighted student is one who has
sufficient visual acuity to use print" (p.3).

A broader definition of visual impairment that has recently deen used in
studies of mainstreaming within New Zealand (Norman, Sritheran, Ridding, 1984;
Mitchell, 1985) reads, "visually impaired children are those who suffer from
some eye defect or disease which limits their activity and requires special
provisions or consideration at school”  (Mitcheli, 1985, p.6).

The Concept of Placement Options
In describing services for students who are visually impaired in the USA, Ward
(1979} Hatlen (1980) and Kirk & Gallagher (1983) have all described a

continuum of placement options with decreasing degrees of assistance from the

post to least restrictive form of mainstream placement. The Education for
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all Handicapped Children Act (USA Public Law 94-142) ruled that students be
placed at the level considered to be least restrictive in terms of the amount
of assistance considered necessary to meet their special needs.

At the most restrictive end of the continuum is the special school or
special class setting. In Hatlen's model (1980) the next least restrictive
provision is what he has referred to as the cooperative plan where students
from the special facility are also enrolled for varying lengths of time in a
neighbouring regular school programme. Often the programme is of a social
nature. Moving along the continuum is the resource room which is considered
to be less restrictive than the cooperative plan as students are enrolled in
the regular school programme but gain assistance and resources from the
specialist staff ir a visual resource room. Visiting teachers are found at
the next two higher levels of the continuum. The itinerant teacher
frequently visits and works with the student in a regular setting, whereas the
consultant teacher works with the staff in planning appropriate p osgrammes for
the student. At the pinnacle of the continuum of services is enrolment of
the student in a regular school without any specialised assistance.

Both Ward (1979) and Hatlen (1980) have omitted a further restrictive
form of educational setting for students when outlining their respective
continuums of services. This provision is that of a residential special
school setting. Orlanzky (1982) in appraising Ward's continuum has commented
that at any level residential special school students may be integrated for a
full or part-time programme. Jamieson, Parlett and Pocklington (1977) have
outlined a similar range of residential and peripatetic services for students
with visual impairments in the United Kingdom and Hegarty, Pocklington and
Lucas (1982) have described a visual resource area as opposed to a visual
resources room. Within the visual resource area model specialist staff work
with the students with visual impairments in their regular classrooms only
withdrawing them into the visual resource area for intemsified one-to-one
instruction. The specialist staff are seen as full members of the teaching
team working with groups of non-disabled students as well as those vwho are

visually impaired.
Placement Options for Students with Visual Impairments in New Zealand
Placement options for students with visual impairments registered with the

Foundation constitute a continuum of services. There are five levels with
decreasing amounts of specialised assistance being nade available as the

individual moves up through the cascade of services (Demo, 1970). (See
3 ~
<
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Figure 1.1)

Within the Royal New Zealand Foundation Blind model the greatest support
and assistance is offered at Level 5 where students attend Homai College, a
residential school providing students with a small pupil:teacher ratio and
specialised material and resources to enhance their classroom
based-programnes.

Visual resource rooms at Level 4 are found in regular intermediate and
secondary schools situated near Homai College. Specialised staff from Homai
College are attached to these rooms and provide students who have visual
impairments, many of whom live at Homai College, with skilled instruction and
back-up resources. Within the intermediate school, students are fully or
partially integrated into the regular classroom depending upon their needs,
vhilst at the secondary level, students are fully enrolled in the regular
school programmes. At both the intermediate and secondary levels visual
resource rooms are used as a base for specialised support, resources and
equipnent.

The itinerant service at Level 3 is run by the Auckland Visual Resource
Centre, Homai College and provides for students with visual impairments in
schools throughout Auckland who require regular specialised instructional
sessions. A specialist teacher, depending upor the needs of the student and
the staffing of the service, may visit the school up to twice weekly. Staff
contact and discussion are also integral parts of this visiting teaching
service.

In contrast the Advisory Service staff (Level 2) visit students and
teachers on an average only once a term to discuss problems, needs and
progress. The Advisory Service is run by the National Advisory Service,
Homai College and covers both Auckland and country areas. The adviser within
the Royal New Zealand Foundation for the Blind model works with students as
vell as with staff and in this respect the role is different from that of a
consultant teacher in the United States whose role is one of offering only
staff support (Ward, 1979; Hatlen, 1980).

L ¥
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Level 1 Regular class at.

ATS~ No assistance.

Level 2 Advisory Visiting Teacher Service.
‘$5 Adviser visits student and staff and parents

once & term or more.

Level 3 Itinerant Visiting Teacher Service.
4&!; Itinerant instructs student twice weekly or
fortnightly.
Level & visual Resource Rooms.

Visual resource teachers located in students
schools.

Level 5 Residential Special School.
Specialist staff vork daily with students.

FIGURE 1.1
Cascade of Educational Services Offered by RNZFB

Itiperant Teachers of the Visually Impaired

What does the itinerant teacher do? The role of the itinerant teacher for
students with visual impairments is pulti-faceted. Responsibilities
identified by Orlansky (1982) include provision and servicing of braille and
print resources, direct instruction of students, student and parent
counselling, teacher in-service training, participation in the planning and
evaluation of programmes and acting as a liaison for the student vith other
professionals. Evans (1981) has stressed the need for the itinerant teacher
to be able to cope with the isolation of the role. The skills that he has
outlined as necessary to cope effectively include those required to counsel
parents and act as a mediator between the students, their family and the whole
staff. The more basic skills of writing reports based on observation and
assessment and those required to act as an advocate for the student are also
mentioned.

14



The Regular Classroom Teacher

With the increasing trend to mainstream students with visual impairments the
role of the regular classroom teacher as opposed to the specialist teacher has
needed to be defined. Orlansky (1980) has outlined tLe role as encompassing
major responsibility for the day~to-day programae for the student;
facilitating the student with a visual impairment into the life and activities
of the classroom; planning educational goals and programmes and comaunicating
with teachers. Similarly iwad and Wise (198&) have seen the inclusion of a
blind student into the regular classroom 2s creating added responsibilities
for the classroom teacher. These have included having conferences with tle
blind student, his or her parents, resource personnel and the administrators
to develop appropriate instructional methods and to determine and order
appropriate resources and equipment. Arranging for brailling and enlargement
of materials several weeks in advance was stressed, as was the use of a
sighted buddy system to help the student by verbalising the explanation of
diagrams, maps and films. Apart from new tasks challenging the regular
classroom teacher Awad and Wise have also emphasised the need to tr~at the
student in the same manner as the other students.

Hodgson (1985) has addressed the issue 5f the regular classroom teacher
using alternative teaching strategies with students who have visual
impairments. Although the strateyies do not call for significant changes
from normal teaching techniques Hodgson has stressed the need for stafi to
emphasise material which students can experience through sound and touch as
well as the visual mode.

Hodgson has invited teachers to:
(i) verbalise anything that is written on the blackboard;
(ii) enlarge handouts;
(iii) arrange appropriate seating with light source behind;
(iv) to face the student when talking.
As lack of appropriate teaching strategies could restrain the progress
of the student with a visual impairment, curriculum constraints could also

operate for the student within a mainstreamed setting (Cropp, 1985). Lack of

6
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time by classroom teachers to prepare certain topics has often been

accompanied by lack of appropriate equipment and braille and larger print

paterials. Cropp has seen the secondary school environment as creating its

own difficulties for, in comparison with the primary area where the major

responsibility for the student has been with one teacher, at the secondary

Jevel *%:. student has reguired a larger group of subject tcachers to have
«Xpertise in working with students who are visually impaired.

Summary:

i.

The Royal New Zealand foundation for the Blind, the Department of
Education, and the Education Boards, share the responsibility of
educational provision for students with visual impairments throughout
New Zealand (Havill, 1972; Pole et al., 1987).

Visual impairment within educational settings has been defined in terms
of the way students learn. Put simply, blind students are those who
use braille and partially sighted, those who use print materials
(Bateman, 1967; Gilmour, 1986).

Educational services for students with visual impairments have been
often organised along a continuum representing varying degrees of
assistance within mainstream settings (Hatlen, 1980; Jamieson et al.,
1977; Ward, 1979).

The role of the itinerant teacher for students with visual handicaps
covers instructional assessment, programme planning, parent and student

counselling and resource development (Evans, 1981; Orlansky, 13882).

The regular classroom teacher is expected to manage the day-to-day
programme of the student, planning educaticnal goals, appropriate
modification to teachipg style and content, whilst being available to
facilitate communication between the student, parents, teachers and
rdministrators (Awad and Wise, 1984; Orlansky, 1982).

BEST COPY AVAILABLE 7
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CHAPTER 2

ISSUES IN MAINSTREANING

This chapter will review issues arising from mainstreaming.
Concerns of Teachers

In 1980 Cicchelli and Ashby-Davis (1986) began collecting information from
over 600 teachers who were experiencing the change over to mainstreaming in
the USA. The major concerns expressed by teachers were to understand the
responsibilities of their new role; to develop new and to modify existing
instructional strategies and to develop the right attitudes to change for
exceptional students.

More specifically related to students with visual impairments Martin and
Hoben (1977) found that teachers were ccncerned about gaining the extra time
required for the student to undertake tasks: how to develop the student’s self
concept and how to ensure a realistic achievement level for students whilst
developing their independence. Similar concerns were expressed by New
Zealand primary school teachers (Norman et al., 1984) towards working with
students with visual impairments. Lack of time to prepare special programmes
was raised, although running counter to this was concern about singling out
the student with individualised programmes. Further, when asked to rank in
order of importance the help needed to work with a student who was visually
impaired in a mainstream setting the first priority was provision of
materials, secondly gaining help from people within the school and finally
inservice training. Such priorities raise what Mitchell and Mitchell (1987)
have described as a moral dilemma for educationists in relation to
mainstreaning. Put succinctly the moral dilemma raises the question; should
students be accepted into regular schoois without appropriate materials and
back-up resources? The Post Primacy Teachers Association (1985) has voiced
its opinion, stating that lack of appropriate materials and back~up resources
will be a major obstacle to the success of mainstreaming. Lack of
alternative teaching strategies and specialised materials to supplement

17



curriculum cortent could restrain the su- ss of mainstreaming students with
visual impairments (Hodgson, 1985; Cropr 1985).

Similarly Cropp (1985) and Hodgsoci. ,1985), have expressed concern that
lack of alternative teaching strategies and specialised materials to
supplement curriculus zontent could restrain the success of mainstreaming
students with visual impairments.

Social Aspects of Mainstreaming

In addressing the efficacy of different forms of placement for secondary
school students with visual impairments, Lansink (1984) has opted for a high
school with a visual resource roop in close proximity to a Special School for
the visually impaired. He has argued that liaison between the two facilities
provides greater access to specialised services and equipnment for students in
the mainstream school. An equally important aspect of Lansink's rationale,
however, has been that attending a school with a Visual Resource Room will
enable the student to mix socially with a balance of both sighted and
non-sighted friends. 1In strong contrast have been the viewpoints of those
supporters of mainstreaming who have seen one of its greatest advantages as
increasing the opportunities for students to observe and participate with
non-disabled peers (Asher 1978; Ferguson, 1965; Hartup and Lougee, 1975).

Ellebammer Anderson and Holstein (1981) argued that integration has led
to pedagogical assimilation but not true integration. From interviews with
blind and sighted students who had gone to the same schools in Denmark they
concluded that although instruction for blind students may parallel that of
their sighted peers, the social development needs of the blind students were
poorly met. In contrast, Orkan-Leckan (1978) when comparing the adjustment
of bdlind students educated in regular schools living at home, with those from
residential education centres, found that the level of acceptance and
adjustment to disability was greater for those educated in the integrated
settings.

In terms of the effects on other students and teachers of having a
student with a visual impairment in the classroom, Norman et al. (1984) have
found that the majority of primary teachers have viewed the effects as,
"mostly favourable"” to "all favourable". Scheffers (1977) and Siperstein
(1980) have both found that students of primary age felt better about students
who are blind following a series of lessons designed to improve attitudes.
Further, in relation to teachers, Keilbaugh (1977) surveyed elementary school
teachers and found that slightly more positive attitudes existed where
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teachers had previous exposure to special education and students who were
visually impaired.

In-service Training

Hatlin (1978) and Spungin (1980) stressed the need for in-service training for
personnel working in the mainstream with students who are visually impaired.

A recent survey (Pole, 1985) of both primary and secondary teachers throughout
New Zealand, who had a student with a visual inpairment in their classes,
showed that a large majority of teachers had had no training for working with
these students and a substantial group considered that they would have
benefited from a short special education course at the preservice level.
Similarly, the sizeable group of the primary school teachers in New Zealand
surveyed by Norman et al. (1984) favoured both compulsory pre-service and
in-service training as a means of understanding the needs of students with
special needs.

Factors in Successful Nainstreaming

Salend (1984) discussed sevsral factors necessa.y for the implementation of
successful mainstreaming. These included: the development of a set of
competencies and skills that the student needs to possess prior to being
pmainstreamed; preparation of the non-handicapped students to receive the
mainstreamed student; promotion of communication between educators: evaluating
student progress ard provision of in-service training. More recently Bishop
(1986) described the results of a study in which he collected information from
students who were visually handicapped, their teachers, parents and school
administrators as to the factors most important in mainstreaning students with
visual impairments. The factors to emerge were a flexible teacher; peer
acceptance and interaction; social skills; academic achievement; positive
self-image; independence; family acceptance; inner motivation; available
support personnel and adequate optical supplies and equipment.

153
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Summary

Several issues surrounding mainstreaming have been briefly explored to isolate

the factors which others have thought necessary to ensure successful

mainstreaming.

1.

Concerns of teachers, related to working with students with visual
impairments, included lack of time to prepare curriculum and resource
raterials; how to ensure success for students without drawing undue
attention to them; the need for in-service training:; and how to gain
back-up resnurces (Martin and Hoben, 1977; Norman et al., 1984).

Opposing viewpoints have peen shown to exist regarding the social
advantages of mainstreaning for students with visual impairments.
Ellehammer Anderson and Holstein (1981) found that the social
development needs of the students were poorly met, whereas Orkan-Leckan
(1978) reported that level of adjustment for integrated students was
higher than for those from segregated educational settings. Lansink
(1984) favoured the Visual Resource option over mainstreamed high school
placement as promoting a more balanced friendship group of sighted and
non-sighted friends for students with visual impairments.

Factors identified by Bishop (1986) as leadinj to successful
mainstreaming for students with visual impairments were: a flexible
teacher, peer acceptance, Social skills, academic achievement, positive
self-image, independence, family acceptance, inner motivation, available

support services, equipment and personnel.

11
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CHAPTER 3

DESCRIPTION OF THE PROJECT

An advisory committee (see Appendix A) was set up and first met at the
Auckland College of Education in May 1986. Following twn meetings of the
committee the purpose of the project was clarified as,

An exploration of the wa¥s in which secondary school students with
visual impairments, their parents and teachers were gaining support and
services within mainstream settings staffed and organised by the Royal
New Zealand Foundation for the Blind.

It was also agreed that the project should assess the attitudes of the three
groups of people, students, parents and teachers to the concept of

(a) mainstreaming and their associated concerns and expectations for
(b)  future improvements and change to the present services.

The Comuittee believed that an evaluation of the services of the Royal New
Zealand Foundation for the Blind scamed timely because of a review of the
services of Homai College, planned for 1986. The results of the study could
therefore be used to supplement, veriiy or refute its recommendations in view
of the announcement by the Department of Education (Department of Education,
1987b) that within the next decade it aimed "to implement as ‘ully as possible
the current policy of educating students who have special teaching needs in
the mainstream of regular education™ {p.209). A study c: mainstreaming as it
affec!s students with visual ispairments in New Zealand was therefore
appiopriate.

More specifically relating to the needs of students with visual
impairments and emphasising the relevance and urgency of such an
investigation was the plan outlined :n the draft review of special education
(Department of Education, 1987a) wshich bad indicated that the services of

12
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Homai College were under discussion with a view to being decentralised and
with additional resource centres being developed to contimue the longstanding
movement towards mainstreaming of all students who have visual impairments
throughout New Zealand.

Objectives of the Project

Because three groups of people are primarily affected by a policy of
mainstreaming, the purpose of the study was to investigate the perceptions of
secondary school students with visual impairments, enrolled in nainstrean

facilities, and those of their parents and teachers toward:

(a) The availability and appropriateness of mainstream school placements,
and their specialised support services, back-up resources, materials and

equipment.
(b) The range and level of difficulty of subject offerings.

(c) Appropriateness of teaching strategies, difficulties encountered aand
level of support offered to subject teachers.

(d) Academic and emotional support available for both students and parents.

(e) Level of competence required by teachers to wvork successfully with
students who are visually impaired and their associated needs for

inservice training.

(f)  How schools meet the social development needs of students who are

visually impaired.
(g) How services could be improved.
(k) The future.
Scope of the Project
As noted earlier in this report, the Royal New Zealand Foundation for the
Blind provides a Visual Resource Room attached to Manurewa High School,

Manurewa, Auckland: an itinerant service for students within the Auckland
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retropolitan area; and an advisory service for students within the provinces
of Auckland, Northland, Taranaki, Wanganui, Hawkes Bay, Gisborne and Nelson
for secondary school students with visual impairments.

Consideration was given to comparing the three services (visual resource
room, itinerant, and advisory) but owing to the disparate types of visual
impairment and the numbers of students serviced by each, the differing roles
of each service and their varying student-teacher ratios, a comparative study
wvas not implemented. Instead, the investigation consisted of three separate
studies using either survey or case study formats. The sample and
methodology and results of the first study are outlined first, followed by
similar descriptions of studies two and three. A concluding chapter offers
overall recommendations for change.



CHAXTER ¢

MAINSTREAMING WITH ADVISORY/ITINERANT
SUPPORT : STUDY ONE

The first study was orientated to gaining the perceptions of students, parents
and teachers to mainstream placements within the Auckland area where students
with visual impairment were supported by either,

The Itinerant Service, Bomai College; or,
the National Advisory Service, Homai College.

At the time of the study the Itinerant Service was staffed by two teachers who
visited a network of schools within the Auckland area. A student had to be
registered with Royal Nevw Zealand Foundation for the Blind to receive the
itinerant service. Thirty-one students were enrolled with the service across
the primary, interpediate, secondary and special school areas. The teachers
visited the students at varying intervals, from twice a week to twice a term.
One teacher had a caseload ¢f 17 students, the other 14

At the time of the study the National Advisory Service was staffed by
three advisers who were experienced teachers of students with visual
impairments. One teacher was designated the National Adviser. Students
enrolled with the service were located throughout the following areas -
Auckland, Northland, Taranaki, Wanganui, Hawkes Bay, Gisborne, and Nelson.
The service operated across primary, intermediate, secondary, tertiary and
special areas of the education system and the students had to be registered
with the Royal New Zealand Foundation for the Blind in order to receive the
services. The adviser:student ratio was 1:85 and advisers travelled from
Auckland twice a year to visit students within the country areas. Within
Auckland the advisers aimed to see students at least once a term.

The intensity of the student's needs determined whether the student was
to be on the itinerant or the advisory roll. The advisory staff were
respoisible for following up all ipitial referrals and deternining the

15



appropriate Zevel and type of support. Those with the greatest need were
enrolled with the itinerant service.

The Sample
The Students

Twenty-three students with visual impairments who attended secopdary schools
within the Auckland area participated in the study. Seventeen of the
students were female, 5 na}e and their ages ranged from 14 to 18 years.
Thirteen of the students were enrolled in Form 4, 5 in Porm 5 and 5 in Form 6.
In two cases, 2 students were enrclled at the same school.

The Parents

Parents of 21 the 23 students participated in the study. The parents of 2
students were overseas at the time of the study. In 18 instances the mother
vas interviewed and in 3, both parents participated.

The Coordinating Teachers

"wenty~one coordinating teachers representing the 23 students participated.
Twelve were female and 9 male. Nine teachers were guidance counsellors, 4
held the position of Dean, 4 of form teacher, 1 was a senior mistress, another
an assistant teacher and two held positions of responsibility. Their average
age was 39 ycars and their average length of teaching service was 13 years.
Only 4 reported taking relevant papers at university to teach in the area of
special education and only one teacher had received any in-service training.
This consisted of a half-day seminar at Homai College.

Selection of Subjects for the Sample

The total population of students who met the following criteria was selected.

The student was required to:
(a) Have a visual impairment as defined for educational purposes

(b) Be registered with the Royal New Zealand Foundation for the Blind.

16

ro
(o1



(¢) Be mainstreamed in an Auckland secondary school.

(d) Be either a fourth, fifth, sixth or seventh form student. Form 3
students were not included because they had been the subjects for the
pilot study (see below).

(e) Be serviced by either the itinerant or advisory staff based at Homai
College.

(f) Have been given permission by his/her parents to participate in the
study.

The guidance of the National Adviser for Visually Handicapped Students,
Homai College, was sought in locating and identifying the eligible students.
The parents of these students were then asked to participate in the study and
each school was also asked to identify a teacher who was responsible for the
coordination of the student's programme. This teacher was then approached
by the researcher to participate in the project.

Methodology

A pilot study (Gilmour, 1986) which used the same methodology but a Form 3
sanple of students, their parents and coordinating teachers preceded the
present study.

Intervien Schedules

Parallel interview schedules containing both forced and open-ended questions
were developed for the student, the parent and the coordinating teachers (see
Appendices B, C, D).

The mainstream literature w~s used as a resource for appropriate
questions and where appropriate some items were adapted to probe the needs of
students who were visually impaired (Jemkinson, 1982, Normap et al., 1984;
vatts et al., 1378).



Administration

Letters were sent to the parents and schools detailing the project and
requesting their cooperation in the study. Contact was then made by
telephone to arrange personal interviews at the convenience of the

interviewees. Students, parents and coordinating teachers were interviewed
individually.

All 23 students were interviewed at their local high school.
Students were withdrawn from class and the average length of the interview vas
44 niputes. On the same day, whilst visiting the high school the same
interviewer met the coordinating teacher who was offered a copy of the
interview schedule to refer to during his/her interview. This took
approximately 40 minutes. Where possible, following the school interviews,
the interviewer visited the parents at their house. Parents were also
offered a copy of the interview schedule and the average length of interview
was 40 minutes.

Interview Teanm

A team of four interviewers was trained by the researcher to participate in
the study. All four interviewers were trained teachers undertaking the
Education for the Visually Randicapped Course at the Auckland College of
Education. Each interviewer was responsibic for interviewing 5 students,
their parents and the coordinating teachers. The researcher was responsible
for 3 students and their associated interviews.

The interviews were conducted over two weeks preceded by three,
three-hour training sessions. Following the completion of the interviews the
members of the interview team worked with the researcher to code the completed
schedules.

The results from this first study will now be presented.
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CHAPTER 5

PLACEMENT AND REFERRAL PROCEDURES

Parents Views

Parents reported that all 21 students had been referred to their current
secondary school from an intermediate school. In 2 cases this was directly
from Manurewa Intermediate where their child had gained support from the
Visual Resource Centre. Another child had attended the latter but had moved
to a local intermediate school prior to secondary placement. Only 8 parents
reported that their children had attended Homai College at any stage of their
primary schooling.

Sixteen of the 21 parents said that they had had a choice over their
child's present school placement. The range and frequency of choice are
outlined in Table 5.1. Only 5 of the parents indicated a choice of two

options.
TABLE 5.1
Parent Choice of Placement Options
Placement Option N=21
Out of zone school 10

Manurewa High School
Private Schools
Local Bigh School

No Option

[SLENE . B P B S

Note : More than one option could be chosen
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The table shows that out-of-zone schools were a popular option and the
Manurewa High School which has a visual resource room attached was considered
by only a quarter of the parents interviewed.

The majority of the parents did not consider Manurewa High School as a
placement option because they believed that the Visual Resource Centre was for
students more disabled than their own child and that it was needed only for
students who were blind or had severs visual inpairments. Problems of
geographic location such as increased travel time or necessity to live away
from home were also raised.

Parents were asked if they had gained any help in choosing a placement
for their child. The majority of parents reported gaining support from their
families whilst over half identified both their receiving and referring
schools. Support from the itinerant and advisory services was received by
half the sample and the Royal New Zealand Foundation for the Blind was
mentioned specifically by half of the parents.

Two-thirds of the parent sample reported satisfaction with their child's
present placement. TFour of the parents were 'fairly satisfied' and 2 were
not satisfied. When asked 'to describe the differences between their child's
present placement and what they would develop under ideal educational
circumstances’ only 8 of the parents responded and the major provision that
they saw to be lacking was more specialist staff and facrilities.

Student Satisfaction with Placement

Of the 23 students interviewed 19 reported that they were happy with their
present placement. Only 8 of the students had ever comsidered changing
schools and when asked 'where to' 6 wished to go to another high school.
Reasons for this included to be with friends, to escape being teased, to be
closer to home and to gain better facilities for one-to-one tuition.

When the 8 students who had attended Homai College throughout their
primary schooling were asked what were the major differences between Homai and
their present placement, their comments were both positive and negative.

Homai College was seen to offer less academic challenge but also offered
smaller classes and more teacher support.
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Referral Procedures

All schools reported that the same procedures were used for enrolling students
with visual impairments as vwere used for students without disabilities. Were
schools satisfied with the referral information they received?

Co-ordinating teachers were asked to indicate their level of
satisfaction with the information that accompanied the student. Over half of
the teachers were satisfied and of those who were not, all asked for improved
information on the student's visual condition and its implication for
learning. An overview of the student‘'s current and future needs including
resource people and visual aids was mentioned by 2 teachers as was the need
for immediate written information from Homai upon referral.

Parents were asked if high schools sought information from them on their
child's visual condition. Only 8 of the parents reported that this occurred.
Three parents wrote information down on the enrolment form, 3 gave information
at a multi-disciplinary meeting and 2 at a parent interview.

Summary

1. The majority of parents were given a choice over the school placement
for their adolescent child.

2. As an alternative option the function of Manurewa High School was not
understood by approximately two-thirds of the parents who saw it as a

place for students who were blind or had severe visual impairments.

3. A large majority of parents were supported by their families in choice
of school. Fewer parents however felt supported by the
itinerant/advisory service and Royal New Zealand Foundation for the
Blind with respect to choice of school.

4. The majority of students were happy with their placement.
5. Approximately a third had attended Homai throughout their primary

schooling and the majority of these students believed Homai offered less
academic challenge but more teacher support.
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Just over a half of schools reported being satisfied with information
received at the time of referral of the student with a visual
impairment.

In only one third of the schools did the co-ordinating teacher say that
specialist assistance from the Advisory Service was given to the school
at the time of referral of the student with a visual impairment.

Less than balf the parents were asked to give additional
inforsation on the visual handicap of their child at the
time of referral.

Recommendations

1.

In order to assist both parents and studen’.s to make a well informed
choice of placement options it is recommended that the social work staff
of Royal New Zealar? Foundation for the Blind and the itinerant/advisory
staff, Homai College, . pport and inform parents of the range of
placement options clarifying the role of the Visual Resource Room at
Manurewa High School.

That as a matter of procedure upon referral or diagnosis a case
conference be held where representatives of the school, advisory
service, appropriate specialists, the student and the parents meet to
discuss,

(a) The educational needs of the student.

(b) Assessment measures of both the academic levels and visual acuity
of the student.

(¢) Appropriateness of the school placement to facilitate programming
and resources appropriate to the needs of the student.

(d) The initial programme to be reviewed quarterly, outlining back-up
resources from Homai and the foundation. The programme to
include appropriate syllabuses, supplementary to the core subjects
and specifically relating to the visual impairment of the
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student. Exanmples of such syllabuses are those of visual
efficiency training, concept development and tactual training

progranmes.
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CHBAPTER 6

MAINSTREAMING IN OPERATICN

Parents were asked to indicate which placement options outlined in Table 2
were the most likely to develop the set of lizted characteristics. These
characteristics included progress in learning, feelings of being a worthwhile
person, participation in school activities, making friends and having good
family relationships. The most popular choice for all behaviour
characteristics was a local high school with support from visiting teachers.
It is interesting to note, however, that when the number of parents who
checked itinerant and advisory staff were not combined, the highest choice for
making the 'best possible progress in learning' was the Visual Resource Centre
placement. For every other characteristic when placements 2 and 3 were not
combined, the advisory visiting staff was selected by a greater number of
parents.

Similar to the parent's responses, the most popular placement chosen by
students (see Table 6.1) to promote the listed characteristics was the local
high school with visiting teacher support. Further when the itinerant and
advisory categories were not combiped advisory support was the most popular
option with the exception of placement 'for the best possible progress in
learning’'. In keeping with the parent response the visual resource centre
support had highest number of responses.

When the same questions (see Table 6.1) were put to the coordinating
teachers the local high school with advisory visiting teacher support was the
most popular option, although the responses for promoting learning favoured
the support of a Visual Resource Centre.
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TABLE 6.1

Nainstream Placemaent Preferences

Local High Local High Local High
No Support Visiting Itinerant/Advisory |Visual Resource Room No Difference
Characteristic.
. p* 5% CT* P S cT P S cT P S cT
N=21 N=23 N=2} N=21 N=23 N=21 N=21 N=23 N=21 N#21 N=23 Ns21
Make the best possible 12 12 10
progress in learning? 0 2 0 (v AW 1 A [ A 9 9 10 0 0 i
6 6 5 7 3 7
Develop fe?lings of?being 13 16 15
a worthwhile person
2 2 2 [ A [ A [ A 4 3 3 2 2 1
4 9 3 13 7 8
Take part in school activities, 1 2 14 10 12
clubs and sports. 6 [ A [ A [ A 2 5 2 4 4 5
6 8 0 10 4 8
10 9 9
Make friends. 4 7 4 2 3 3 5 4 5
I A I A I A
3 7 0o 9 2 7
13 9 9
Have good family 4 6 7
relationships. 2 5 2 I A 1 A 1 A 2 3 3
5 8 1 8 2 7
*P = Parent *[ = Itinerant

*S = Student

*CT = Co-ordinating Teacher

*A = Advisory
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Overall the main conclusion was that while a greater number of parents,
visually impaired students and their coordinating teachers would choose a
local high school with advisory visiting teacher support to promote the
'social development of their child', a high school with a visual resource room
would be chosen to promote ‘'academic growth’.

School Subjects

Students were asked to identify the subjects they were taking. Table 6.2
outlines the range of subjects across Forms 4, 5, and 6. With the exception
of science all students in Form 4 were undertaking the major core subjects.
The one student exempt from science spent that time gaining individual
assistance from teachers in the deaf unit attached to the school. Apart from
the core subjects the only other subject with high frequency of selection was
physical education and health. Such a finding is very encouraging suggesting
as it does that the visual impairment of the students was not used to exclude
them from this subject. Choice of other subjects was spread across both
commerce and the humanities, with the range reflecting both the differences in
vhat schools offer and the varying number of subjects taken by the students.
Average number of subjects taken was 6 per student.

As can be seen in Table 6.2, English, Maths, Scieace, Economics and
History were the most popular subjects in Form 5. As in Form 4, languages
attracted only a minority of students. English and Maths led the selection
of subjects in Form 6 and once again languages were a minor option.
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TABLE 6.2
Range of Subjects Takc. by Students
Across Forms IV, V, VI

FORM IV % N=13 FORM V $ N=5 FORM VI X N=5
English 100 13 English 100 5 English 100 5
Maths 100 13 Maths 80 4 Maths 60 3
Social Studies 100 13 Science 80 4 Conmputer ot. 60 3
Science 92 12 Econonics 80 4 Physics 40 2
Phys.Ed. Health 92 12 History 60 3 Classical St. 0 2
Commerce &

Economics 31 4 Accounting 20 1 Economics 40 2
Typing 23 3 French 20 1 Accounting 20 1
Home Ec. 23 3 Geography 20 1 Geography 20 1
Engineering 15 2 Typing 20 1 History 20 1
Japanese 15 2 Music 20 1 French 20 1
French 15 2 Tech. Drawing 20 1
Music 15 2 Design & Tech. 20 1
Art 15 2 Creative Write. 20 1
Tech. Drawing 1 Journaliso 20 1
Conp. Studies 1

A majority of parents reported that they were satisfied with the range
of subjects that the students were taking. The 3 parents who were
dissatisfied were asked to choose from a list of reasons why their adolescent
children had not been given the opportunity to take other subjects. All
jdentified the lack of teacher training and class size.

Students were asked if their visual impairment hindered the school from
offering them certain subject areas. A small range of subjects was mentioned
by a minority of students. These subjects included typing, technical
drawing, technicrafts, ecomomics, history, computer studies and biology.

All parents, students and coordinating teachers were asked to indicate
‘which subjects had proved the most difficult?’ Table 6.3 presents the four
most difficult subject areas identified by the respective groups. Maths was
the only subject common to all three categories of respondents, however a much
larger percentage of students reported it than did pareats and coordinating
teachers. Science was identified by both parents and studeats. Just over
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one-quarter of the coordinating teachers saw the student with a visual
inpairment as experiencing global difficulties.

TABLE 6.3
Nost Difficult Subjects Reported by Parents,
Students and Coordipating Teachers

Parents (N=21) Students (N=23) Co-ord. Teachers (N=21)
Subject Frequency Subject Frequency Subject Frequency
Maths 6 Maths 12 General 5
English 4 Science 5 Maths 4
Science 4 Soc. St. 3 Geography 2
Phys. Ed 2 Physics 3 Accounting 2

All parents were asked if they considered if any of the items listed in
Tabie 6.4 were reasons for subjects being difficult. The categories chosen
most often by parents were their children's lack of ability or slowness owing
to visual impairment. Reasons relating to teacher competencies were seen as
secondary to the disability of the student.

38

28



TABLE 6.4
Parental Reasons for Subject Difficulty

Reason Frequency
N=21
X's lack of ability 12
Lack of ability on the part of the teacher to modify
the curriculum 3
Lack of specialist aids, equipment 5

Lack of teacher training in how to teach subjects
to the visually impaired

Lack of transcribed materials

X's slowness owing to visual impairment

Other

T O O D

Students and coordinating teachers were asked to give reasons for the
difficulty of subjects. The reasons given (see Table 6.5) reflected more
technical problems in comparison with the difficulties perceived by the
parents for their consideration. Cver half the student group identified
reading and rote-taking from the blackboard and overhead projector as a reason
for subject difficulty, whereas this was mentioned by less than a quarter of
the coordinating teachers. Problems with reading the text and accuracy were
reported by less than a quarter of each group. 0f interest was that the
difficulties mentioned were mutual to both groups and reflected instructional
techniques and materials, not content.
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TABLE 6.5
Student and Coordinating Teacher Reasons for Subject Difficulty

Difficulty Student Coordinating Teachers
N=23 N=21

Reading and note taking from

the blackboard, overhead

projector 12 5
Can't read text 3 2
Accuracy as it relates to

note taking, instructions

and experiments 4 3

Students were asked to identify the subjects that they found the
easiest. A range of subjects was mentioned with English being identified by
close to half of the students, followed by a minority of students pinpointing
science, economics, and social studies.

When students were asked 'why subjects were easy', three responses were
given. These included: half said that the subject was enjoyable, 4
mentioned it did not involve that much board work and 4 that the content was
practical.

Ratings of Academic Ability

Parents were asked to rate their adolescent children's subject performance in
comparison with other form members. A total of 101 subject ratings were made
across the three forms. The rating categories for performance were: bottonm
20%; below average; average; above average and top 20%. Performance in
the majority of subjects was rated as average (52% (53)) with the next highest
category being the top 20% (19% (19)). The rating categories of above
average (18% (18)) and top 20% (19% (18)) cumulatively were 26% higher than
that of the cumulative score of below average (7% (7)) and bottom 20% (4%
(4)).

Students made ratings across 102 subjects and similar to the parents,
the average rating was given to the highest number of subjects (42% (43)) with
the above average (29% (30)) and top 20% (17% (17)) accounting for 46% of the
subjects in comparison with only 26% of parent ratings. Below average (4%
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(4)) and dbottom 20% (8% (8)) gained 12% of the subject ratings.

Unlike parents and students, coordinating teachers were asked to give a
global rating of student's academic ability. The majority of teachers
reported the student to be in the average (33% (7)) to above average (38% (8))
categories.

Nodification of Curriculum

Students were asked if there were any subjects where they did not follow the
sape curriculum as the other students. In response only 4 students reported
that they followed a changed curriculum. In one case this related to being
withdrawn for remedial assistance across most subjects. Another student
mentioned geography where he was not required to constiuct maps and 3 students
were not expected to play ball games within the physical education programme.

Geperal Assistance Given to Students with Visual Impairments

Students were asked if there were any subject areas where they gained extra
assistance. Eleven subject areas were identified (see Table 6.6) but the
nunber of students gaining assistance per subject was low with 5 for maths, 4
for science and 4 for economics. All three subjects required interpretation
of diagrams, and use of mathematical symbols. Of interest was that although
over a half of the students reported maths as being the most difficult subject
less than a quarter of the students reported receiving extra assistance with
the subject.
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TABLE 6.6
Nuaber of Students receiving extra assistance in subject areas

Subject N=21

Maths

Science
Econorics
English

Social Studies
Accounting
French

Typing

History
Computer Studies

PR e e = D W W o B WU

Classical Studies

In response to the question, 'which of the staff give you the most
assistance?', students identifier the teaching staff such as subject teachers
and form teacher more often than they identified the Dean and the counselling
staff. Students were also asked to identify which staff gave them the most
assistance in academic as opposed to social prcblems. FEighty-three per cent
(19) students responded that it was the subject teachers who gave them the
most assistance academically, wh.reas 65 percent (15) of students responded
that they did not require assisvance for social problems,

summary
1. Overall students were involved in a wide range of subjects
vith high enrolment in English, maths and science at forms 4 and 5

levels.

2. Language and visual arts subjects were taken by only a minority of
students.
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10.

11.

12.

13.

14.

Both parents and students appear satisfied with the range of subjects
offered.

Over half of the students identified maths as a difficult subject.

A smaller percentage of parents and ccordinating teachers also saw maths
as proving difficult.

Parents saw the reasons for subject difficulties as reflectiry their

students’' lack of ability and slowness arising from their disability.

Students and teachers saw the major difficulty arising from
inappropriate instructional techniques iu relaying infornation from the
blackboard or overhead projector to the student.

English was identified by close to half of the students as being the
easiest subject.

The majority of students rated their subject ability as average or above
(86%).

The majority of parents rated their student's subject ability as average
or above (89%).

Coordinating teachers saw the majority of students academic achievement
as falling in the average to above categories (85%).

The visual impairment of the greater majority of students did not lead
to changes in the curriculunm.

From within the school staff both the subject teachers and form teachers

vere seen to give more assistance than administrative or guidance staff.
Students were prepared to accept academic assistance from subject

teachers but bulieved that that they did not require assistance with
social problenms.

33 ‘ﬁ:}



Recoamendation
1. It is recommended that as subject teachers are viewed, by the student
vith a visual impairment, as a major resource in the schools they be

made a target group for in-service training in instructional techniques
appropriate for use with the students who are visually impaired.
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CHAPTER 7

SPECIALIST STAFF AND RESOURCES

Parents were asked if their student gained help from any of a number of
specialists. Twelve of the parents reported that their adolescent was
visited by an adviser, 7 by an itinerant teacher, 5 by a social worker, 4 by a
careers counsellor, 2 by a tutor, 3 by a teacher aide, and one parent reported
that the student used the Transcription Department at Homai College. Such a
finding indicated that, apart from the visiting teachers, assistance was
linited.

When the records of both the advisory and itinerant staff were checked
it was found that the parent reports of who visited their adolescent were
incorrect. According to the National Advisory Centre records 18 of the
students were visited by an adviser and 5 by an itinerant teacher. The role
of the two types of teacher in the mind of the parent group obviously required
clarification.

Vhen parents were asked how often their adolescent was visited by the
visiting teacher, the majority of parents (16) replied, 'once a term or less’.
Parents were also asked to indicate how helpful was the specialist. The
majority of the parents saw the specialist as helpful to most helpful. Only
5 parents viewed assistance as not helpful and 2 were unable to respond.

Over half of the parents indicated that they would like more assistance.

Nineteen students reported that they gained specialised assistance from
an adviser and 5 from an itinerant teacher. The advisory category was
increased from 18 to 19 indicating that 1 student saw both an adviser and
itinerant teacher. Table 7.1 outlines the areas of assistance that the
students identified when asked how the specialist staff assisted then.

The major areas of assistance from the respective advisory and itinerant
staff were checking on academic/social problems and the use and procurement of

aids.
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TABLE 7.1
Areas of Assistance Given by Advisory and Itinerant Staff

Area of Assistance Adviser Itinerant
N=19 N=5

Check on academic/

social problems 13 3
Check on use and

procurement of aids 7 2
Exan concessions

Assistance not reguired 5

Students were then asked where they met the visiting teacher and half
reported that they worked in the Guidance Counsellor's office, indicating that
schools did not make any special rrovision for housing visiting staff.

When the coordinating teachers were asked how the . 3visory/itinerant
teachers assisted the students close to half said emotional support was given,
vhilst approximately a quarter of the sample said they did not kmow. Other
areas mentioned by 1 or 2 coordinators included assistance with academic
problems, making opthalmological appointments and supplying visual aids.

Coordipators were also asked to describe how the itinerant/adviser
assisted the student's teachers. Approximately half the sample replied that
the visiting specialists did not interact with the student's teachers, but
another half indicated that there was interaction on a one-to-one or staff
meeting level.

Inproving the Role of the Itinerant/Advisory Teacher

Parents, teachers and coordinators were asked how they would improve the
service offered by the visiting teachers. Nine indicated that they would
like the role of the itinerant/adviser to change. Suggestions for change
included: more visits and reports to parents on what is happening, increased
counselling of the student, more case conferences, and increased meetings with
the student’s teachers.

Over half of the parents had met their student's itinerant/advisory
teacher and interaction ranged from telephone contact through to discussion of
written reports and organisation of eye checks.

36

46



*

Over half of the coordinators thought that there should be increased
conmunication between the visiting teachers and the subject teachers.

When students were asked how they would improve the visits of the
itinerant/advisory teacher, 7 mentioned that they wanted to maintain a low
profile and wished the visits of these teachers to cause no fuss. One

student would prefer the visits to be at home and no student requested more
regular visits.

Specialised Equipment and Services

Parents were asked to indicate their level of satisfaction with the
specialised equipment in the school. Under half (10) of the parents were
satisfied. When asked to name equipment required, a small minority of
parents mentioned the following: close circuit television; enlarged screen
for the computer; electric typewriter; enlarged maps; a computer; a talking
calculator.

Both students and coordinating teachers were asked to indicate which of
the specialised equipnment listed in Table 7.2 they used or had in the school.
As there was only one blind student in the sample only one student and two
schools reported using or having brailled materials. There was little
evidence of enlarged materials being used and when both students and
coordinators were asked what materials were desirable but unavailable enlarged
handouts were mentioned by 7 of the coordinators and 8 of the students.
Further, only 4 coordinators reported the use of enlarged texts whereas 8 said
they would be desirable even though unavailable.

Closed circuit T.V. was reported by 10 of the coordinating teachers, but
only 1 of the students acknowledged using the machines. This raises the
issue of where equipment is located in high schools and the difficulty of
transporting a closed circuit television from one room to another. Further
there appeared to be a discrepancy over the reporting of portable typewriters
with 7 of schools having them, but only 3 of students using them. Once again
this may have related to their ease of portability.
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TABLE 7.2
Equippent Used and Available In Schools

Equipment Students Coord. Teachers
N=23 N=21
Perkins brailler 1
Magnifiers 6
Personal Miniscope 13 -
Brailled texts 1 0
" " " reference books 1 1
* " " handouts and class notes 1 0
Brailled texts 1 0
Enlarged print texts 1 2
Enlarged reference books 1 1
Enlarged handouts and class notes 9 8
Enlarged tests (not asked) 4
Cassette recorder and player 2 10
Talking calculator 2 1
Enlarged maps 3 0
Braille and print machine 1 -
Portable Typewriters 3 7
C.C. T.V. 1 10
Braille and print machine 1 4
Conputer 0

>

Specialised Services

As with specialised equipment both students and coordinating teachers were
asked to indicate what specialised services the schools offered. Eighty-one
percent of the schools provided both musical instrument tuition and
technicrafts, although only 10 and 11 of the students used the respective
services. A further difference existed with Adapted Physical Education with
8 schools reporting its provision and only 3 students using it. Adapted
Physical Education was not given a high need priority by students. Only 1
said he would use it if available.

When parents were asked °'what specialised services they would like
increased at the school’ more visits were mentioned by 6 and individual
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parents mentioned a small range of other services including photocopier
enlarging facilities, career guidance, and one-to-one tuition from special
needs te~chers. The low response given by parents to increasing services at
the school, level may not have reflected satisfaction with the status quo but
more probably, limited knowledge of the existence of other services.

Coordinating teachers were asked to indicate how their schools 'had
adapted their environments to meet the needs of students who are visually

impaired'. Few schools had made any adaptations to the environment to
accommodate the student with a visual impairment. Only 3 schools had
ipstalled white boards and made extra space available for students' texts and
2 had cleared walkways and passages, installed new lighting and hand rails.
No schools had brailled signs on doors or brailled resources in their
libraries.

Summary

1. Over half of the parents would like more assistance from the visiting
teachers for their adolescent child.

2. A majority of students perceived the role of the adviser/itinerant
teacher as checking on both social and academic problems.

3. For over half the cases the Guidance Counsellors had to vacate their
offices in order to provide a room for the visiting teacher to work in.

4. Close to half of the coordinating teachers saw the visiting teachers as
providing emotional support for the student, although approximately one
quarter of the sample were unclear of the visiting teacher's role.

5. Less than half of the coordinators reported that the visiting teachers
interacted with the staff as opposed to the student.

6. Just over half of the parents had met with the teacher who visited their
adolescent child.

7. Over half of the coordinators would like more interaction between

subject teachers and the visiting teachers.
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No student wanted to increase the number of visits from the
advisory/itinerant teacher, and a third of students wished to maintain a
low profile and avoid fuss associated with the visits.

S. Under half of the parents were satisfied with the level of specialised
equipment in schools.

10. Sstudents and coordinators respectively reported a limited amount of
enlarged print texts and enlarged handouts and class notes.

11. Less than a fifth of the coordinators indicated that text materials were
enlarged for the student with a visual impairment.

12. A high percentage of schools made both musical instrument tuition and
technicrafts available to the student with a visual impairment.

13.  With the exception of increased visits of itinerant/advisory staff the
need for other types of specialised services was not emphasized by
parents.

14. Very few schools had made any adaptation to the physical environment of
the school to accommodate the visual impairment of the student.

Recommendations

It is recommended:

1‘

In order to increase communication about the role of the
itinerant/advisory service, the needs of the student, their teachers and
parerts, it is recommended that:

a The placement committee be reconvened once a term to overview the
specialised needs and ongoing programme of the student.

b That the convening of this committee be the responsibility of the
school assisted by the staff of the advisory/itinerant service.
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c That the committee membership change to meet the developing needs
of the student but its core group be comprised of:
(1) the student
(ii) the parents or their representatives

Representatives of:

(iii) the National Advisory Service
(iv) the Royal New Zealand Foundation for the Blind
e.g. Careers Counsellor, Social Worker
(v) the school staff
(vi) the Guidance Counsellor
(vii) friend of the student

d That the committee be chaired by a representative of the
school staff.

e That the committee be known as a Resource and Support
Committee.
2. That schools provide enlarged texts, reference materials, and class

notes for students who are visually impaired.

3. That coordinating teachers work with the staff of their school and that
of the National Advisory Service to arrange for the enlargement of such
paterials to the required letter size.

4. That photocopier enlarging facilities be installed in all secondary
schools.
5. That National Advisory/Itinerant staff work with staffs of schools to

increase their understanding of why enlarged reference and test

materials are necessary.

6. That school administrations be encouraged to make their school buildings
barrier free for students with visual impairments.

7. That National Advisory/Itinerant and school staffs discuss the optimum
level of specialised equipment that schools can have for students with




visual impairpents. Discussion to also clarify where equipment can be
maintained and transported readily throughout schools.

8. That the Resource and Support Committee monitor the use and need for
specialised equipment and services for the student with a visual
impairment within and outside the school.

9. That schools be provided with technical guidance manuals on how to
operate specialised equipment.




CHAPTER 8

SOCIAL LIFE

Students were asked a series of questions to probe the area of friendship.
In rating the number of friends at school 18 of the students reported that
they had several friends and 21 could name three of whom nearly all were
sighted. However when the group was asked about a special friend at school
only 12 students indicated that they had one.

The major friendship activity identified by 20 of the students was
sitting around and talking. Seven reported that they played sport, and 6
reported walking around the school. Less popular activities included going
ta the library, doing homework and going to clubs. Fifteen of the students
reported that there was no difficulty in making friends at school and over
half the students (12) thought the responsibility of making f{riends was up to
the person themselves and not the job of the school. A small percentage of
students acknowledged, however, that schools could promote friendship through
the following activities: sports; clubs; field trips; stable form groupings;
counsellors and common room activities. Close to half of the students
reported that they made friends by just talking to people. For 17 students
school friendships extended outside of school hours with wee.ly contact.

Sixteen of the students had other friends who went to different schools
and 11 of this group saw these friends weekly. Only a minority of 4 of the
students reported that there were any difficulties in making friendships at
home.

The most popular activities that students participated in with out of
school friends were physical activities and outings (see Table 8.1). Sports,
indoor games, and clubs, were of a lesser priority. As activities required

more vision, their popularity lessened.
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TABLE 8.1
Fricndship Activities Nithin The Community

Activity N=23
Physical activities e.g. bike riding 13
Outings, e.g. shopping 12

Listening to music
Talking

TV/video computer
Sports

Indoor ganmes

R N N yon

Clubs/youth groups

Students were asked if 'their handicap limited their friendship in any
way?' A minority of students thought that it had and the reasons included:
the way they looked (4); inability to play sports (2); lack of tolerance from
others (1); and limitations in non verbal behaviour (1).

When parents were asked what they considered to be the greatest
difficulty for their adolescent in making friends, 6 commented that it was
their quiet, shy personality which led to a lack of confidence to mix
socially.

Although only 11 of parents were satisfied with the way the school
promoted friendship very few could comment on how this could be improved.
More sports training and social skills training were each mentioned by
individual parents.

Parents and students were asked a similar set of questions in relation
to friendship. Table 8.2 summarises how parental impressions of their
adolescents' friendship patterns coincided with those of their children. The
responses of twenty parents have been matched to those of their adolescents.
Overall the perception of the parents agreed 74% of the time with that of the
students. The area of highest agreement related to the qQuestion as to
whether the adolescent brought friends home (95% (19)). For many of the
other questions which related to friendship within the school the parent may
not have had first-hand experience. The areas of lowest agreement were
nunber of friends, frequency of contact with friends outside school and
problems with making friends at school. In the first two areas where parents
disagreed the majority indicated a lesser number of friends and lower
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frequency of contact wbilst in the third, parents indicated greater
difficulties at school than were indicated by their children.

TABLE 8.2
Parent and Adolescent Perceptions of Friendship

Issue N=20 % N=20 s
Parental Agreement Parental Agreenment

No. of friends 13 65 7 35
Naring 3 friends 14 10 6 30
Having a special
friend 17 85 3 15
See school fricoAds
outside school 15 75 5 25
Frequency of contact
outside school 12 60 8 40
Has friends in local
area 15 75 5 25
Invites friends home 19 95 1 5
Problems making friends
at school 13 65 7 35
at home 15 75 5 15
Total Responses 133 X = T4% 47 X = 26%

Parents, students and coordinating teachers were all asked to indicate
the level of peer acceptance that operated for the student with a visual
ippairment. Categories of acceptance ranged from ‘very good', 'good’,
'0.K.', to 'not so good.' The majority of coordinators, parents and students
gave a 'good' to 'very good' rating, although this orly accounted for 69% of
the student rating in comparison to that of the respective coordinator and
parent ratings of 86% and 81%. This di-crepancy is accounted for by 30% of
the students reporting that their level of peer acceptance vas only '0.K.'

The same three groups were asked to indicate the level of personal
adjustment they perceived for the student with a visual impairment. As with
the category of peer acceptance the majority of the three groups rated the
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student's personal adjustuent as ‘'good’' to ‘very good'. The highest
percentage of this combined rating came from the coordinators followed by that
of the students with the lowest being made by the parents.

Summary

1. The majority of students reported that they had several friends.
2. Just over half of the students reported having a special friend.

3. At school the major friendship activity identified by students was
'sitting around and talking'.

4. Fewer students :x -ienced difficulty in making fiiends at home than at
school.

5. Over half the students thought that making friends was the individual's
responsibility and not the job of the schools.

6. A large number of students reported that they had friends in the lccal
community and the majority saw these friends weekly.

7. The perceptions of the parents on the nature of their adolescent
children's friendships substantially confirms the view of the

adolescent.

8. Peer acceptance and personal adjustment for the student with a visual
impairment was seen as falling into a middle range or above by the

majority of parents, coordinators and students.

Recommendations

1. That schools be made aware of the difficulties in making friendships

experienced by a minority of students who are visually impaired.

2. That schools make available for all students social skills training

programmes.
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CHAPTER 9

TEACHERS AND CONCLUSIONS

Teachers were asked to indicate from the list of characteristics what 'makes
for a competent teacher of a student with a visual impairment?'  Over 80% of
the coordinating teachers believed that flexibility and training were
important.

When students were asked 'to outline what makes for a good teacher of
students like yourselves', two major characteristics emerged. The first
indicated, that the teacher should be available, receptive and understanding
(11) and the second that the teacher should go out of his/her way to give
extra help (10). Of interest was that over a quarter of the students
mentioned that the person should treat the student the same as other students
and be low key and tactful.

Parents, teachers and students were all asked if 'they considered
training necessary for teachers to work with students with visual
impairments'. A larger majority of teachers (17) thought that trainir. was
necessary as did 16 parents with just over half the students (12) in
agreement. All three groups were asked ‘'to identify areas to Le covered in
such training'. As can be seen from Table %.1 an awareness of visual
impairments and techniques to adapt teaching strategies was common to parents,
teachers and students. Although a higher percentage of teachers thought
inservice training was necessary only a quarter could make any specific
suggestions.

Coordinating teachers were asked if schools 'did anything to help
visually impaired students adjust to their impairment’'. Only a few schools
reported helping the student with adjustment to his/her visual impairment.
Support mentioned was in the form of counselling from either the
Guidance/Careers Counsellor (5) or from the subject teachers (1).

In terms of the attitude of staff towards the student with a visual
impairment, 8 of the schools reported that staff were working on their own
attitudes and in 5 of these cases this was through a staff meeting held to
discuss a particular child. In relation to fellow students 9 of the schools
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reported strategies which inclvded preparing classes to receive the student
who is visually impaired and intervention by the Guidance Counsellor vhere
antagonism was shown.

Teachers were also asked 'what makes for a popular student who is
visually impaired’'. A pleasant personality was a common characteristic to
assist popularity with both teachers (17) and fellow students (11). A second
common characteristic although mentioned by fewer teachers, was the ability of
the student with a visual impairment not to dwell on his/her bandicap. Five
(5) of the teachers thought this aided popularity with students and (8) with
staff. A third dimension, the ability to self-promote and have a go at
things, was mentioned by 7 of the teachers in relation to staff and 8 in
relation to fellovw students

TABLE 9.1
Areas Identified as Requiring Inservice Training for Teachers

Areas Parents Teachers Students
N=21 N=21 N=23

Avareness about visual

impairments 15 10 6
How to adapt teaching

strategies 3 12 5
Knowledge about resources

and support services 1 10 0
Avareness of emotional

needs of student 0 4 3
Summary
1. Inservice training for teachers of students with visual impairment was

thought necessary by most coordinating teachers, almost as many parents
but only about half of the students.



Avareness of what constitutes a visual impairment and how to adapt
teaching techniques were suggested areas for inservice training common
to coordinating teachers, parents and students.

Few schools were actively involved in helping the student with a visual
impairment to adjust to his/her disability.

A minority of schools reported activities to assist staff with their

attitudes to the student who is visually impaired.

Less than half the schools reported activities to assist the student
with a visual impairment by developing appropriate attitudes amongst
sighted students.

Three common characteristics were identified by teachers as making the
student with a visual impairment popular with both staff and fellow
students. The first was a pleasant personality, secondly the ability
of the student not to dwell on his/her disability and thirdly
self-assertion and a willingness to have a go at things.

Recommendations

It is recommended that:

1.

Homai College expand its in-service training role and work with Boards
of Trustees to pinpoint and meet the training needs of secondary school

staffs for working with students who are visually impaired.

Schools be encouraged to include social consciousness - raising

progranmes relating to disability in and throughout their curriculum.

Guidance Counsellors be given the opportunity to attend in-service
training, promoted by the Royal New Zealand Foundation for the Blind, to
be made aware of the social implications of being visually impaired.

That secondary school students who are visually impaired be given the
opportunity within the school programmes to learn how to self promote

through assertion skills training programmes.



5. That guidance counsellors be given the responsibility of organising
social skills and assertion training courses for students with visual
impairments within integrated groups.

Conclusions from Study One

Several needs bhave arisen throughout this first study and these include:

1. The need for those personnel who support the student with a visual
impairment to meet regularly as a group to pinpoint and discuss the
changing academic and social needs of the student. Such personnel
would include the student, his or her parents, teachers,
advisory/itinerant staff and other specialists appropriate to the needs
of the student.

2. The nced for increased communication between the advisory/itinerant
staff with school staffs to facilitate appropriate use of resource
materials and provision of equipment suitable for use with students who
are visually impaired.

3. The need for in-service training for subject teachers.

4. The need for social skills training progranmmes to:

(i) raise the sighted students’' and teachers'
consciousness to what it means to be disabled and

(i1) train the student with a visual impairment to self
advocate and to be assertive.




CEAPTER 10

A CASE STUDY OF A VISUAL RESOURCE ROOM :
STUDY TWO

The Visual Resource Room at Manurewa High School provides a support service
for students with visual impairments who are enrolled at the school. As a
peans of exploring the nature of the service a case study strategy (Yin, 1984)
was employed to address how the Visual Resource Room operated.

Several types of data were collected from different sources. The staff
of the Visual Resource Room were interviewed with a series of open ended
questions (see Appendix E). Students and parents were also interviewed using
the same schedules as had been used in the first study. Questionnaires (see
Appendix F) were also distributed to the teachers of any fourth form student
who was receiving assistance from the Visual Resource Room. The
questionnaire comprised 24 questions of both an open ended anc forced nature.
As with the interview schedules for the Auckland Study, the questionnaire
items were developed using the studies of Watts et al. (1978); Jenkinson
(1982); and Norman et al. (1984) as resources. The questionnaire had
originally been trialled in the pilot study (Gilmour 1886) and modifications
made accordingly.

The interviews of the students and their parents and the questionnaire
returns from the subject teachers were used to verify the responses of the
Visual Resource Room teachers. This meant that only the questions of the
student and parent interviews and questionnaire returns relevant to those of
the Visual Resource Room teachers interview schedule were coded. The
questions used for verification are asterisked in Appendices B, C and F.

In order to conduct the interviews the researcher spent two weeks
visiting the Visual Resource Room daily. Within this time she examined
documents that related to the organisation of che room, observed the
interaction of teachers with fellow staff and students and examined both
visual resources, materials and equipment held in the room.

The Visual Resource Room is centrally located within the Manurewa High
School which is situated within two kilometres of Homai College. The school
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had an enrolment of 18 students and a staff of 2 teachers. As well as a
Visual Resource Room the school had an Experience Unit for secondary students
who are slow learners.

The Visual Resource Room had an appointment of two Junior 1 teaching
positions and five teacher aide hours per week. The teachers were officially

on the Homai College staff schedule. At the time of the study one of the
teachers had been released to undertake the Education for the Visually

Handicapped Course &t Auckland College of Education. Filling this position
temporarily were two secondary trained teachers who shared the position. One
worked for three days a week, the other for two days.

At the time of the study three of the 18 students were at Form 6 level,
7 at Forn 5, 6 at Form 4, 1 at Form 3 and another student was enrolled in the
Experience Unit.

For the purpose of the study only students who were enrolled across
Forms 4, 5 and 6 were asked to participate. Of the 16 students eligible, 12
parents gave permission for their student to participate. However, owing to
illness and unforeseen circumstances only 10 students were interviewed.
Further, although all parents were willing to participate only 5 were
availadble at the time of the interview. Interviewing parents was complicated
by the fact that of 10 students interviewed, the residential address for six
was outside of the Auckland area, with twvc students coming from the South
Island.

Role of the Visual Resource Room (VRR) Staff

The staff of the Visual Resource Room saw the support they gave to the
students with visual impairments who used their service as covering three
major areas. The first related to the area of subject teaching, the second
counselling and the third provision of visual aids and educational resources.

Subject Teaching

All three teachers reported that they gave assistance to students where
back-up support was needed to clarify subject content that had been presented
in class. This assistance was frequently in the form of one-to-one tutoring.
Each student developed a Log Book with the Visual Resource Room staff where a
record of the student's current assignments were listed. The Log Book was
used by staff to continually overview the studert's p.ogress and his or her
need for both back-up and remedial support.
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Each of the staff members tutored across all subject areas, however,
where possible they liked to use their special strengths. The speciality
areas for the three staff were maths and music for the teacher in charge,
geography and social studies for the second teacher and English and history
for the third teacher.

Apart from back-up or remedial support, the Visual Resource Room staff
was available to students doing correspondence courses. For example, the
teacher in charge worked several times a week with a fifth form blind student
who was taking music by correspondence. This was to enable the student to
overcome problems associated with a time clash of subjects. Without the
back-up support from the Visual Resource Room teacher the student would have
bhad to drop one of the subjects.

The Visual Resource Room staff also assisted students having difficulty
with a particular subject by accompanying them to the classroom and providing
immediate interpretation of subject content. For example, the teacher in
charge attended all fourth form Accounting classes to assist a blind student
to set out her work in the correct columns.

Counselling

All three staff of the Visual Resource Room saw their role as giving support

to the students. One teacher described herself as a 'confidante and friend'’
and another 'as a mother figure', particularly for those students living awvay
from hone.

Another form of counselling related to the organisation of the students’
programmes and the amount of assistance they required from the Visual Resource
Room staff. The teacher in charge outlined three types of assistance.

These included:

(1) Students who take a full programme gaining back-up assistance in
the Visual Resource Koom in their free periods in the subject or
subjects of most benefit to thenm.

(ii) Students who take a reduced programme and use the Visual Resource

Room as a base to gain back-up support.
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(iii) Students who are sent back to the Visual Resource Room throughout
& class period by a subject teacher to work with Visual Resource
Roox staff on content or to have access to visual materials e.g.,
Closed Circuit Television.

Division of Resource Material and Visual Aids

Apart from a teaching/tutoring centre the Visual Resource Room was a clearing
house for brailled and enlarged texts and reference materials for all subject
areas across all forms. Within the Visual Resource Room there was a resource
section where a file had been developed for each subject in which teacher
handouts were Xkept to be distributed in the teaching session either in braille
or enlarged print. The file also included relevant transcribed reference
materials suitable for students to use when the relevant topics were covered
in class.

WVhere suitible reference material was not held in the Visual Resource
Room all staff spore of the support they received from both the Homai library
staff and Homai transcription department to locate and prepare materials.
Frequently materials that were requested by the Visual Resource Room staff
were ready for collection at Homai on the same day.

The Visual Resource Room teachexrs also acknowledged the value of the
Manurewa High School library staff in assisting the students to locate
materials. Often the Visual Resource Room staff would work with their
students in the library. An example given by one of the staff illusirates
this where a blind student was unable to locate suitable reference material on
the topic, 'Social change and the role of women' within brailled
encyclopaedias in the Visual Resource Room. The Visual Resource Room teacher
assisted the student to find appropriate materials in the library, following
which the teacher read sections from the materials to the student and the
student brailled what was considered relevant. As another Visual Resource
Room teacher said, 'I fill in the gaps for the student which tramscription can
provide’'. This provision alternatively was provided by the Visual Resource
Room teachers reading material onto tapes, wbi:h once again enabled students
to braille what was needed.

The Visual Resource Room was well supplied with visual aids. These
included a range of personalised aids for individual students such as portable
typewriters, braillers, drawing kits, miniscopes. Larger pieces of equipment
such as a closed circuit teles ..ion system, optacon, a computer with voice
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synthesizer, and braille printer were all available. As part of their role
all three teachers arranged to have equipment serviced, delivered and picked
up from Homai.

Vorking Nore Effectively WNith Students

The teachers felt that they would like more time to tutor the students and
suggested the appointment of a clerical aide which in turn would release them
from some administrative and resource development work. The teacher in
charge thought that going to class on a random basis to observe students
would enable her to pinpoint more thoroughly difficulties being encountered.
once such were identified then the Visual Resource Room teacher could
acconpany the student for one or two sessions until the student felt
confortable with the topic.

One of the teachers thought her effectiveness was sometimes impaired by
the students looking upon her as a helper and not 'as a real teacher'. &
greater understanding of the role of the Visual Resource Room teacher by the
students was thought necessary.

The assistance outlined by the group of students echoed that noted by
the Visual Resource Room staff. Several of the students noted that the
Visual Resource Room teachers gave them general help in checking all subjects.
As one student said, 'if you don't understand something or want something read
she helps me'. Tvwo students commented on how the Visual Resource Room staff
assisted them with explanation of maps, and maths diagrams. Reading test
papers if subject teachers had not arranged brailling and reading and taking
down notes were mentioned by 3 students. The range of assistance given is

sunmed up by the following student:

*Mrs.... goes to accounting and she does what you do, she's learning it.
I get help with any problems which are in my Log Book. I get help with
speeches and assignments; Mrs.... took me to the print library for a

history assignment and read me notes she took'.

A more succinct statement from another student was: 'If you need urgent help
with maths they get you on the right track, get you books, take notes, read to
you, organise tests and get books from Homai'.

In relation to social difficulties most of the student identified the
Visual Resource Teacher as the person who gave them the most help with social
difficulties. Three students said that they didn't 'talk to anybody at the
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school’, and one student explained ‘sighted people think we get special
allowances, therefore it is better to go to the subject teachers.... I've
learned things the hard way'.

Several of the students were happy with their present situation within
the Visual Resource Room. One student however recommended a higher
staff-student ratio and another would have liked access to the room's computer
for study purposes on week nights. A major challenge ident:fied by three
students was how to lessen their need of the Visual Resource Room's services.
As one student said, 'we want to be equal but we are compromised by having
things done for us which leads us to be unequal'. Another student expressed
his personal challenge as one that involved change to his lifestyle not to the
resource roon. He said, 'there's no need to improve the resource room. I
need to improve my life and make better use of my sighted friends'.

In discussing the assistance that the Visual Resource Room staff gave
them the students who were blind and partially sighted identified the areas of
subject teaching as back-up or remedial support, counselling and provision of
resource and visual aids. These areas in turn were all verified in
conversations with the students who acknowledged gaining both academic and
emotional support. The teachers felt that their effectiveness could be
increased if they had more time to tutor students. Most of the students were
satisfied with the extent of the Visual Resource Room services although a
challenge identified by a small number of students was how to decrease their
dependence upon them.

Norking With Teachers

The teacher-in-charge saw her role as spanning the four areas assessment and
placement of the student; solution of social problems associated with the
student; provision of extra teaching resources; and teaching techniques
appropriate for the student with a visual impairment, while the two
job-sharing teachers reported working mainly in the provision of resources and
teaching techniques.

The teacher-in-charge worked with the school staff in finding the most
suitable placement for the student within the school. She reported using
information from psychological reports, previous school reports and entrance
tests e.g. TOSCA. Where necessary the support of Homai staff could be called
upon to facilitate both educational and opthamological assessments.

Placement was not only dependent upon the characteristics of the student but a
match was sought between the teachers and the student and peers that would
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facilitate both social and academic growth.

The teacher-in-charge also emphasised her role as a social advocate for
the students who used the visual resource room services. Often she was
consulted by the school administration if a student was to be disciplined and
commented that part of her role related to developing positive attitudes with

teachers towards students with visual disabilities. She related a case where
following consultation with her, the school administration, rather than

suspend a student, gave the student time off to find a job.

All three teachers outlined how they assisted teachers to find
alternatives if materials were not available in braille. For one teacher
this meant 'keeping ears tuned to relevant radio and TV programmes, and making
back-up notes to those already set'.

The need was also stressed to be constantly aware of what enlargements
wvere required throughout each day for the student who was partially sighted to
take to class. All three teachers, however, emphasised that Visual Resource
Room staff were very dependent upon the cooperation of teachers to provide
resources in advance of the teaching sessions if enlargements or brailled
paterials were to be made ready in time.

Teaching strategies often related to how to interpret diagrams, maps and
symbols for the student. Alternatively, staff were consulted on how to
provide suitable options to the set work. The teacher-in-charge outlined how
after consultation with a teacher who was havina problems working out how a
blind student could submit a photographic essay on travel to school, the topic
was changed to a sound essa! on travel from school to the Homai Hostel.

The Visual Resource Room staff would like to increase the amount of time
they spent with subject teachers. The teacher-in-charge would like more time
to be available for consultation between subject teachers and the Visual
Rosource Room staff to explain and demonstrate how to teach certain abstract
concepts, how to use blackboards and overhead projectors and whiteboards.
Encouraging teachers to come into the Visual Resource Room and more informal
interaction were suggested respectively by the other two teachers.

The type of assistance that the Form 4 teachers reported they gained
from the Visual Resource Room staff verified their role as it related to the
brailling of subject notes, texts and handouts. Twenty-two subject teachers
returned the questionnaires distributed. Only one teacher reported having
materials enlarged which was a consequence of the fact thét there was only one
partially sighted student at the fourth form level. Assistance with tests
was also reported by several teachers. This included both the brailling of
test papers and the reading of the questions by the Visual Resource Room staff
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to the student where teachers had failed to arrange for Visual Resource Staff
to braille the paper in time. Three teachers reported encouragement by the
Visual Resource Room staff of teaching strategies for the student with a
visual impairment. One teacher summarised this assistance as receiving
'feedback on handling content at all times'.

Assistance witl assignments, follow up and remedial work for students
was noted by 4 teachers and alternativeiy 3 teachers commented that the Visual
Resource Room staff would let them know if the student was having any
difficulties. As one teacher wrote, the Visual Resource Room teacher
'advises me of any problems (the student) may be having and is too shy to tell
me about'.

A final area reported by teachers was the way in which Visual Resource
Room staff would discuss the strengths and weaknesses of the student. One
teacher described the assistance as being 'advised about... capabilities,
e.g., should I try to involve her in practical drama. They said I should, so
I did, with much success'.

The following comments by two teachers give the flavour of the subject
teachers' reaction to Visual Rescurce Room staff. They were 'ready and
available to support me virtually at any time' and gave 'fine consultation at
all times'.

When asked about ways in which their effectiveness in working with the
resource teacher could be increased only a minority of teachers responded.

Two teachers said they would have liked the Visual Resource Room teacher to
visit the classroom to assist both themselves and the student. Similarly,
another three teachers thought more time to interact with the Visual Resource
Room staff would be beneficial. Specifically one teacher said he wished to
'learn about ways in which my classroom techniques can be changed tc¢ help...
more’'. In keeping with having more access to the Visual Resource Room
teachers another subject teacher suggested that new staff make a compulsory
visit to the Visual Resource Room within the first week of the first term to
facilitate their ‘coping with being confronted with a visually impaired
student on day one’.

Overall the Visual Resource Room staff perspective on how they assisted
teachers was confirmed by the subject teachers whose comments showed the
Visual Resource teacher as one who provided them with needed resources and
teaching strategies. The relationship between the two categories of teachers
was one of consultation with the Visual Resource Room teacher providing if
necessary one-to-one tutoring and back-up support for the student with a
visual impairment. Although the Visual Resource Room teachers saw that
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increasing the effectiveness of their role meant spending more time
instructing and interacting with subject teachers, the latter group indicated
little change was required to improve their relationship.

Vorking With Parents

The teacher-in-charge reported 'an open door policy' where parents were free
to call in at any time to discuss their student's progress and any problems or
concerns they were encountering. Most of the teacher-parent interaction was
handled by the teacher in charge owing to the part-time employment of the
other two teachers. Other forms of contact with parents involved case
conferences, and the use of progress and full school reports.

Case conferences were held on individual students and played a major
role in determining the students' educational futures. At the time of the
project a case conference was held to discuss if a Form 6 student should
return ‘or Form 7 or apply for a position in the 'Living Skills Programme’ run
by the Royal New Zealand Foundation for the Blind. The conference was held
at Homai College, chaired by the Deputy Prir<ipal and in attendance were the
student, his parents, and the Visual Resource Room teacher. Following the
student stating his ambivalence towards returning for Form 7, each person
offered him his/her advice with the end result beiny that the student decided
to return to Manurewa High School for another year. The case conference
worked to facilitate a supportive environment so that the studeant and his
parents gained information upon which the student could make his final
decision.

Use of progress and full school reports were seen as a means of keeping
parents informed and all staff members had regular phone contact with parents.
The teacher in charge described the relationship between the Visual Resource
Roop staff and the parents as one of 'support, advice and compromise’.

For parents who lived outside of Auckland, face-to-face interaction was
sometimes facilitated by arranging for parents t bpe involved in escort duty
of other students from Hemai College back to their province at mid-term or
ternm holiday break. For example when the staff wished to plan an
individualised educational programme for a new student who lived in New
Plymouth, a case conference was held to coincide with a term holiday break and
the student's mother was flown to Auckland for the meeting and then
accompanied her daughter and other students resident at Homai back to New
Plymouth.

In terms of increasing their effectiveness the Visual Resource Room
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staff would like to spend more time with parents. Two suggestions made by
staff tc facilitate this included the making of more regular times for parents
to visit the Visual Resource Room and an orientation day particularly for
parents vho live outside the Auckland province.

Barriers to Increasing Effectiveness

Staffing of the Visual Resource Room appeared to be a central issue to
increasing its effectiveness. At the time of the study the Visual Resource
Room was officially staffed by two Junior 1 secondary teaching positions. As
noted above the two job-sharing staff throughout 1986 were replacing a staff
menber released to undertake the Education of the Visually Handicapped Course,
Auckland College of Education. The situation had become anomalous as both
Junior 1 positions were classified as assistant teacher positions, but one
teacher bad been identified as the 'Teacher-in-Charge' and given full
responsibility for running the room.

Limited teacher aide hours were seen as another barrier to increasing
effectiveness. All staff felt that if the aide's time could be increased
from five hours per week to at least double, then the teacher-time saved from
<saintenance of resource material, filing and typing could be used to increase
the amount of individualised attention given to both students and staff. The
appointment of a full-time teacher aide would enbance the role and
effectiveness of the Visual Resource Room greatly.

When asked if the attitude of staff and students prevented their
effectiveness in any way all staff of the Visual Resource Room reported that
the student population was 'very supportive' and overall the staff were ‘most
cooperative’. A major barrier however in working with staff was that subject
teachers were often late in handing in *heir resource material to the Visual
Resource Room staff for brailling or enlarging prior to the class session.
Lack of time on the part of the subject teachers was thought to be responsible
for these delays. In commenting on the problem, the teacher-in~-charge said
that 'the stress of the staff needed to be considered as teachers are often
hard pressed’'. Development of a good rapport with staff was thought
essential by all Visual Resource Room staff for the maintenance of an

effective visual resource roon.
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Support and Training for Working with Students who are Visually Impaired

The three Visual Resource Room teachers were secondary trained without any
specific training in special education. All staff acknowledged that their
training had been done on the job and the two job-sharing staff members were
most appreciative of the in-service training that the teacher-in-charge had
given them throughout the first few months in their new positions. The
teacher-in-charge continued to be a resource for these staff members
throughout the year. One of the job-sharing staff members thought she was
advantaged by bhaving taught in the school previously and specifically having
had a blind student in one of her subjects. All staff would have liked some
time release to learn braille. The teacher-in-charge had taught herself and
her skill was much in demand for correction of braille work and brailling of
urgent resources such as tests.

In terns of support for their roles all three Visual Resource Room
teachers acknowledged Homai College as providing specialist and consultancy
support. Manurewa High School administrative staff was also seen as most
supportive. The teacher-in-charge spoke highly of the assistance she gained
from the Deputy Principal in matters relating to placement and discipline of
students.

Visual Resource Room staff thought that intensified training for subject
teachers was not necessary, but one day of inservice could clarify the role of
the Visual Resource Room, how to use it, and appropriate instructional
strategies for working with students who are visually impaired.

The need for training for subject teachers was not given a high priority
by the students. Several students thought it was unnecessary with two
suggesting that the students themselves could tell the teachers what they
needed to know. As one of the students said 'it isn't necessary. Get a
blind person to talk to them and explain things that could be of assistance,
it would be good for them to hear it from a blind person and not from sighted
experts’. A second student expressed her opinion more succinctly, 'just open
our meuths and tell them’'.

In contrast, four students were in favour of secondary teachers gaining
training. The major area stressed was an understanding by teachers of both
the academic and social implications of a visual handicap. The acadenic
areas requiring training were pinpointed by one student as 'how to teach
diagrams and things that are visual'. Alternatively another student
illustrated his reason for suggesting an understanding of the social
implications when he said 'teachers are a bit wary and don't like saying the
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"blind person”, we don't mind’'.

Two parents felt strongly about the need for in-service training. One
parent stressed that visual resource teachers needed 'to liaise closely with
subject teachers (to bring) them up to date with the changing world of visual
impairment'. A second parent saw the need as a more basic one of teachers
gaining 'a greater understanding of the capabilities of blind students’.

In-service training for subject teachers was not given a high priority
by them. They did, however, suggest teaching strategies to assist the
student with a visual impairment. One teacher specified these as descriptive
and concept portrayal techniques. The second area identified was a request
for specific curriculum units to be developed that could ’'fully include the
blind student, for example, radio work in the English syllabus'.

Although only 8 of 22 subject teachers saw a need for in-service
training, when asked what type of training they would prefer if it was made
available within their subject area a majority responded. Equally popular
vere the categories of 'visits to watch and talk with competent teachers of
the visually impaired’ and 'on the job training'. Only a few teachers opted
for school based seminars and a year's study leave gained no support.

Competencies Required for Mainstream Teachers

A sense of caring and awareness of the problems that a visual impairment may
bring to learning were stressed by the Visual Resource Room staff as essential
characteristics for a subject teacher to work successfully with a visually
impaired student. As the teacher in charge said, 'If they care, the rest is
surmountable’. A second characteristic identified by all staff was the ease
vith which the subject teacher approached the Visual Resource Room staff
without being embarrassed or afraid to say, 'I haven't got a clue, what can I
do? What is available?'  Other qualities mentioned included a person who is
vell organised and plans ahead, clarifies explanations, has a sense of humour
and a good teaching record.

The most common competency identified by students was the ability of a
teacher to treat the student with a visual impairment the same as other
students. The need for this competency was strongly expressed in several
vays. One student who commented on the relievers said, '(Teachers need to)
treat us like every other kid. Some of the relievers are terrible. They
don't ask us if we want to go back to the Visual Resource Room. They ask the
other students. I can ansver for myself'. Another student stressed the

need for teachers to recognise differences between the visually impaired and
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sighted students. He commented that, 'blind people should be on a par but
(teachers) must acknowledge the need for difference for example, music in two
different codes'. Similarly a third student saw the challenge for the
teacher as one of being 'a person who can communicate normally as they would
with any other student even if it comes to the point of the person asking for
lots of help’. Other competencies mentioned by several students were
patience, being available, understanding and both the ability to plan ahead
and describe things clearly.

The consensus amongst parents of what makes for a ccmpetent teacher was
a person who went ocut of his or her way to spend time with the student. As
one parent explained when describing a teacher who had been particularly
_competent with her child, '(the teacher) talked to him and exchanged views; he

discussed things with him'.
Academic and Social Advantages

The two major academic advantages that the Visual Resource Room staff savw
arising from placement in a high school with a Visual Resource Room attached
were one-to-one and small group tutoring and quick access to visual aids,
materials and resources. Additionally all staff agreed that placement at
Manureva High School ensured that the majority of subject teachers had some
experience in working with students who were visually impaired.

Visual "esource Room staff also pinpointed two major advantages for
social support. The first was the support gained by the student from their
peers vho were visually impaired and the second was the acceptance by sighted
peers who had adapted to seeing and working with students who were visually
impaired since the time of their own enrclment at Manurewa High School.

In socially appraising the Visual Kesource Room however, the staff
pointed out that the room was often used as a base for the students who were
visually impaired to congregate as a segregated group. The teacher-in-charge
commented that the Visual Resource Room staff were continually making 'a
consistent and firm effort to guide students to mix with sighted peers’.

This problem was expressed by another Visual Resource Room teacher who felt
that students who used the Visual Resource Room ran the risk of ’'not being
forced to deal with a sighted world on a social basis’. She went on to say
that although, 'many of the students had sighted friends a better balance was

needed’.
Students saw the Visual Resource Room service as providing them with
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both emotional and academic support. Five students saw it as a place they
could return to from class to get help as there were 'alvays skilled people on
hand'. Another student said the skilled people were 'available to advise
teachers on problems'. A student who had recently become blind summed up the
Visual Resource Room as providing ‘'heaps of extra help for a person who has
just receutly lost their sight'. In commenting on the teachers she said they
'are good to talk to and supportive of me'. Expressed, similarly, another
student said the Visual Resource Room staff gave him 'encouragement, advice
and help with problems and organised braille’.

The academic advantages outlined by the Visual Resource Room staff and
the students of the Visual Resource Room service are echoed in the academic
catings that the Visual Resource Room teachers gave to the ten students.

Eight of the ten students were rated average and above with six falling in the
above average to top 20 percent rating.

Parents, students and subject teachers also rated the students'
abilities across subject areas in comparison with the abilities of their peer
group. Of the 22 subjects that parents rated, 20 fell into the average and
above categories with 7 in the top 20 percent range. Likewise for the 22
Form 4 subject teachers who rated the student they taught against his or her
peers, 19 ratings were in the average to above average categories with 10
students receiving a top 20 percent rating.

Overall the students' perceptions of their subject abilities agreed with
the average to above ratings of parents and teachers. Of the 46 subjects
rated, in 41 students fell into the average and above category with 20 falling
in the top 20 percent group.

The majority of students reported that they had several friends although
some difficulties were encountered in making friends, particularly at honme.

In relation to peer acceptance and personal adjustment the self-ratings by the
students, compared favourably with those of their parents with the majority of
students falling into average and above categories.

Conclusions from Study Two

The picture that has emerged of the Visual Resource Room is one of a facility
set in a high school whose staff support both students with visual
impairments, and their teachers to enable the students to participate fully in
the life of the school. Rcademically the students are considered to be
operating at an average to above level across a range of subjects, whilst
socially, the students report having both sighted and non-sighted friends
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within the school.

The staff of the school speak highly of the work of the Visual Resource
Room teachers and indicate a minimal level of stress associated with working
with students who are visuvally impaired. As a result the teaching staff are
favourably disposed to working with this group of students in the future.

Finally the role of the Visual Resource Room is seen as significant by
students, teaching staff and parents. Such significance deserves recognition
and this could be achieved by reclassifying one of its Junior 1 teaching
positions to a more senior level.
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CBAPTER 11

PERCEPTIONS OF COUNTRY CONSUMERS TO THE NATICNAL
ADVISORY SERVICE : STUDY THREE

Staff of the National Advisory Service located in Auckland visit the Wanganui
area to see students registered with the Royal New Zealand Foundation for the
Blind. 1In 1986, 39 students were registered within the area. They ranged
across preschool to tertiary levels of education. Throughout the year the
Advisory Service staff made five visits to the area, which enabled all 39
students to be seen on two occasions.

Purpose of the Study

Within the Wanganui area a survey of students with visual impairments enrolled
in secondary schools, their parents, coordinating teachers and subject
teachers was undertaken to:

1. Investigate the level of effectiveness of the advisory service at the

secondary school level within a country area.

2. Identify the needs of both the staff and clients of the service in
maintaining or improving the effectiveness of the Advisory Service

within the Wanganui area.

3. Gain insights into how subject teachers work with and view having a
student who is visually impaired in their classes.



The Sample
The Students

The sample consisted of seven students, six who were male and one who was
female. Their ages ranged from 13 to 18 years. Students were enrolled
across different forms and in 5 schools. One student was in Form 3, one in
Form 4, two in Form 5 and three in Form 6. Schools were Jocated in the areas
of Fielding, Marton, Taihape and Palmerston North. Within two schools there
vere tvo students who were visually impaired.

Coordinating Teackers

For each of the five schools involved, a teacher who coordinated the programme
of the student ¥ith a visual impairment was interviewed. A total of five
teachers was interviewed for at the two schools where there were two students
who were visually impaired, the same teacher coordinated both students’
programmes. Four of the five coordinating teachers were guidance
counsellors, and one was a form teacher. Three of the coordinating teachers
were male, two female. Their average age was 47. All had a university
degree and four had done papers in Guidance Counselling relating to Special
Educaticn} although no-one had taken any in-service training which related
specifically to teaching the student who was visually impaired. The average
length of teaching experience for the coordinating teachers was 16 years and
within their present school the average number of students enrolled in the

past five years with a visual impairment was three.
Parents

Six of the seven students' mothers participated in the study. The seventh
student's family was no longer living in the local area. An eighth parent,
who represented the national organisation, Parents of V.sually Handicapped,
Palmerston North Branch, also participated.

Subject Teachers
Tventy-six subject teachers, 14 female and 12 male returned questionnaires.
Their average age was 41. Fifteen of the teachers held a university degree

and 17 a Trained Teacher Certificate and 7 a Diploma in Teaching. Only 2 of
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the teachers had any qualifications th~t related to Special Education and
these vere Diploma in Educational Psychology papers and Advanced Studies for
Teachers Unit papers on learning difficulties. Further, only 2 teachers
indicated any in-service training to enable them to work with students who are
visually impaired. One teacher had attended a conference convened by the
Advisory staff, Bomai College in 1984 entitled, ‘'Potential through
opportunity’. The average numbel organised through the cooperation of the
schocl board and the school administration. Parents were invited to come to
the school for the parent interview. Two interviewers were involved. At
each school was one interviewer who interviewed the coordinating teacher and
the second inisrviewed the student. The second interviewer would then meet
with the student's parent. The itinerary of the two interviewers was similar
to that followed by the Advisory staff, flying from Auckland to Palmerston
North and travelling by car from school to school. The Advisory staff had
been in the area within the month preceding the interviewers' arrival.

On arrival at the first school it was found that the student to be
interviewed was in the third and not the fourth form. The interview was
carried out and this broadened the sample of students to include one Form 3
student. An eighth student making up the total sample of secondary school
students within the Wanganui area who were visually impaired was also in the
third form, but time did not enable his inclusion in the sanmple.

Interviews

The student, parent and coordinating teacher interview schedules that were
used were the same as had been used in the study of the Auckland area. When
all questions were coded and analysed the results, although limited by the
size of the sample, reflected the findings of the Auckland study. In order
to avoid repetition it was decided to report only the responses to those
interview questions that had a bearing on what emerged as a major issue of the
study, that is a change to the Advisory Service Structure.

Subject Teacher Questionnaire
The same questionnaire as had been used in the Case Study of the Manurewa

Visual Resources Room for fourth form teachers was used (Appendix F).
However, all questions were pre-coded. The questionnaires were left with the
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coordinating teachers who were asked to distribute them to four core or major
subject teachers for tbe student who was visually impaired. All 28 subject
teachers returned the forms to Auckland.

Informal Contact With Pareant Body and Helping Professionals

On arrival in Palmerston North, and after visiting the first two schools the
importance of making contact with personnel from the Low Vision Clinic,
Palmerston North and the Social Work staff, Royal New Zealand Foundation for
the Blind, Palmerston North and local branch of the National Body of the
Parents of Visually Handicapped was made evident. Personnel from the first
two groups were mentioned by several interviewees as providing vital back-up
services for students with visual impairments and the parent body, support for
other parents in seeking the provision of such services.

Telephone conversations were held with a medical practitioner from the
Low Vision Clinic and a Social Worker from the Royal New Zealand Foundation
for the Blind. A home visit was made to meet with a representative of the
Parents of Visually Handicapped Association in Palmerston North.
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Results
Role of the Advisory Service

All seven students said that they saw the advisory teacher twice a year.

Five students considered that the advisory teacher assisted them by giving
advice and checking on problems. A sixth saw the role of the adviser as one
of liaison between him and the Foundation. In contrast a seventh student
pointed out a shortcoming of the service when he said '(they) find out how I'm
doing and then they're off again'.

When asked how the effectiveness of the Advisory Service could be
improved the reaction of the students was divided between three students who
thought that the service didn't require any change and another four who would
like more visits but thought that the distance from Auckland to their area
worked against this becoming a reality. Within this context one student
concluded that probably nothing more could be done, '...a school like this
doesn't cater for a person with eyesight difficulties... I've got by for five
years without much help at all. I plod along at my own pace about ten times
slower than anyone else and teachers wonder why I don't get (my) work done!'

All five parents had met the advisory teacher who visited their student
and all spoke highly of the meeting. As one parent said, it was an
‘excellent meeting and a copy of everything was sent which helped the teachers
a lot'. However, when asked how the role of the advisory teacher could be
made more effective, three parents stressed the need for more regular contact
at a regional base and spoke in strong support of setting up a Visual Resource
Centre in the Manawatu area.

All five coordinating teachers saw the assistance that the advisory
teachers gave as falling into two areas. The first was identifying areas
where the student needed assistance and the second was provision of visual
aids and materials. Put succinctly one coordinator said, 'the adviser is
aware of the particular needs of the visually impaired student and what is the
best thing for him at this moment'.

In all five schools the coordinators reported that little time was spent
by the advisers with subject teachers. The cause was seen to arise from the
limited time that the adviser had available when visiting from Auckland. The
coordinators therefore took over the role of giving feedback to the staff,
following the adviser's visit, as it related to the needs and problems of the
student who was visually impaired.
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Coordinators were asked how the effectiveness of the adviser's role
could be increased for both the student and the subject teachers. Only one
coordinator made any suggestion for the students and this was for the adviser
to accompany the student into the classroom. However, in relation to staff
the coordinators were more forthcoming with two suggesting that the adviser
visit more regularly and participate in staff meetings. Another two
coordinators thought that the appointment of a locally based itinerant teacher
would solve the problem of distance and lack of time on the part of the
adviser.

In the event that a local appointment was not possible one itzacher
suggested that the Advisory Se.vice should make a video on teaching strategies
for use with secondary school students who bave a visual impairment.

Secondly, that the adviser should spend one full day attending classes with
the student and on the following day have appointments with teachers to
discuss any problems observed for the student or in the teachers' teaching
strategies.

Only 5 of 28 subject teachers indicatcd that they geined assistauce from
the advisory teachers. The major areas of assistance specified by 4 of the
teachers were discussion of the student's visual problems as they affected
their academic progress combined with assistance on use of more appropriate
instructional techniques. Only 6 ctbject teachers requested more assistance
from the advisers and only 4 thought that inservice training was necessary in
order to work more efiectively with the advisory teacher.

Suamary

Students, parents and coordinating teachers all acknowledged the worth of the
Advisory Service particularly in relation to how its staff vorked to identify
the educational needs and provide resources and assistance for those students
with visual impairments. Jowever, the limitations of the service being

jocated in Auckland were stressed. The desirability of more regular contact
with the advisory staff was emphasised by all three groups. This need became
more apparent when it was discovered that only a ninority of subject teachers
interacted divectly with the advisory staff on their twice yearly visits into
the region. Several parents and coordinating teachers stressed the need for

a locally based Visual Resource Centre.
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Teaching Strategies, Inservice Needs and Concerns of Teachers

When asked to identify if their subject area presented any difficulties for
teaching students 20 of the subject teachers said that it did. The major
problem related to use of the blackboard and overhead projector. Others were
the reading of texts and handouts, diagrams, the use of equipment, the
student's slow pace of work and the student's feeling of discouragement. The
difficulties listed by the teachers reflected more problems that were student
rather than teacher orientated.

A large majority of the subject teachers (22) said that they modified
their teaching strategies when working with students who are visually
impaired. Asked to indicate from a pre-selected list what modification they
used the three strongest areas that emerged were giving the student extra time
in class to complete exercises (16), individualised instruction (15) and use
of enlarged materials (15). Other modifications were small group work, use of
a sighted buddy, assistance out of class time, use of specialised equipment.

When all subject teachers were asked about the amount of time that they
spent with the student who was visually impaired relative to other students in
class sessions 10 said 'more time' with a greater number of 17 indicating
‘about the same’.

Although modifications were frequently made to teaching strategies only
5 subject teachers said they modified the subject content. For 3 teachers
this meant omitting teaching areas of the curriculum that proved too difficult
for the student because of impaired sight.

'A small increase' in the amount of stress was reported by 23 subject
teachers as a result of having a student with a visual impairment in their
class. A higher level of stress was noted by another 4 of the teachers but
was not considered to be a 'marked increase', whereas 1 teacher thought the
increase to be negligible. Just over half (15) of the subject teachers
thought that the effect on other class members was neutral with 10 seeing the
reaction of other students as 'all favourable', and the remaining 3 teachers
spreading their responses individually across the categories of 'mostly
favourable', 'eveuly divided’' and 'not favourable'.

Overall assistance from resource people for the subject teachers was
linited. The person most frequently described as being available was the
advisory teacher and this was reported by the subject teachers. The school
guidance counsellor was mentioned by 4, the Dean by 3 and other resource
people mentioned were a laboratory technician, a teacher aide, head of an
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Enylish Department and an amanuensis (a person who assists with reading and
taking dictation in exams).

Just over half of the teachers reported that specialised equipment was
available within their schools for use by students who *v¢ visually impaired
during their class sessions. The most frequently reported equipment was
enlarged text. Enlarged handouts and class notes were used by 18 of the 28
teachers.

There were no students in the sample who used braille, and no brailled
materials were reported by the teachers. Twelve teachers reported that
students used their personal miniscopes in the teaching sessions. A closed
circuit television system was reported by one teacher and another reported a
talking calculator. Overall the replies indicated a paucity of equipment and
resources.

If in-service training was provided for teachers to work with students
vho are visually impaired the two most popular choices for the type of
in-service training were 'to watch and talk with competent teachers of the
visually impaired' (12), and 'on the job training’ (7).

Over half of the subject teachers (10) reported that they were
favourably disposed to teaching a student with a visual impairment in the
future, 6 indicated that they felt neutral and 6 failed to respond.

When teachers were asked to say what major concerns they held with
regards to teaching a student with a visual impairment, only 13 of the
teachers responded. Two major issues emerged. The first was knowing how
to assist the student meet Lis or her ability level and expectation. The
second was lack of time to prepare work.

Sugsary

1. A majority of teachers experienced some difficulties in teaching

students who are visually impaired.

2. The most frequent difficulty reported arose from the students’ inability
to see and read from the blackboard and overhead projector.

3. The majority of subject teachers indicated that they modified their

teaching strategies when working with students who are visually

impaired.
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4. The three major modifications indicated were use of enlarged materials,
giving the student extra time to complete exercises in class and
individualised instruction.

5. Only a minority of teachers modified the curriculum content and for a
few this meant omitting areas of the curriculum that proved too
difficult for the student as a result of his/her partial sight.

6. In terms of time spent in the class with the students who are visually
impaired, two thirds of teachers said about the same and the rest
reported more time.

7. The majority of subject teachers experienced a small increase in stress
although they indicated that over half of the sighted students reacted
neutrally.

8. Few subject teachers were supported by resource personnel. Categories

of assistance mentioned included advisory teachers, school guidance

counsellors and Deans.

9. Only just over half of the subject teachers reported that specialised
equipment was available in the schools for their use with students with
visual impairments. Enlarged tests were noted by just over a third and
enlarged handouts and class notes by an even lesser number. A closed
circuit television system was reported as being available in only one
school which may reflect that it is recommended for use for students of

very low vision, i.e 3/60 or less.

10. Over half of the subject teachers were favourably disposed to working in

the future with students who are visually impaired.
1. Two major concerns were expressed by teachers. These were knowing how

to assist the student to meet his/her ability level and their lack of

time to prepare work,
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Need for Change in Services

In overviewing the findings of the survey a major issue has emerged which
relates to increasing the contact of students, parents and teachers with the
advisory staff. Two suggestions were made which were first, to increase the
number of visits into the area by advisory teachers and second, the setting up
of a regional visual resource centre. The latter suggestion was strongly
supported locally within Palmerston North by the Parents of Visually
Handicapped Association representatives of the Low Vision Clinic, and by RNZFB
Social Work staff. The National Advisory Service, Homai College has since
subnitted a proposal for the development of a Visual Resource Centre in the
Wanganui area to the Department of Education.

Parents of Visually Handicapped Association

The Parents of Visually Handicapped Association is a national voluntary
organisation of parents whose children have visual impairments. The
Palmerston North group meet: regularly and throughout the interview with its
local President it became apparent that the group had seriously addressed the
need for the development of a Visual Resource Centre in the Manawatu area. A
submission had recently been made on behalf of the group to Homai College, in
which a Visual Resource Centre with itinerant teachers was proposed to support
teachers who had students with visual impairments in their classes. A major
reason for recommending the development was expressed in the submission as

follows:

Teachers and pupils in this area have suffered the frustrations of
having one or two visits a year from itinerant teachers based in
Auckland, which does not solve difficulties as they arise. An
itinerant service by correspondence causes delays and misunderstandings
about problems, resulting in pupils experiencing a lack of success in
education skills ( especially reading and comprehension) because of a
physical inability to keep up with their fellow pupils (Parents of
Visually Handicapped Association, 1985, p-1).

The submission further proposed that the Visual Resource Centre be sited
in Palmerston North because it is centrally located to service the surrounding
areas of Taranaki, ¥anganui, Hawkes Bay and Manawatu and because proximity to

the Low Vision Clinic would mean that clinic staff would he able to help the
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staff of a Visual Resource Centre. A similar relationship could also develop
between the Social Work Department of Massey University and the Education
Department of Palmerston North Teachers' College.

Both the social worker representative, Royal New Zealand Foundation for
the Blind, Palmerston North and the medical practitioner from the Low Vision
Clinic spoke highly of the National Advisory Service staff but emphasised the
need for more frequent contact. The representative from the Low Vision
Clinic also stressed the need for students with visual impairments whose
visual acuity was just outside the required limits to be registered with the
Royal New Zealand Foundation for the Blind. Both personnel were in full
support of the development of a locally based Visual Resource Centre.

National Advisory Service Support

In December 1986 the National Adviser and the Principal of Homai College
submitted to the Education Department a Proposal for the establishment of a
Visual Resource Centre in Palmerston North (Homai College, 1986). Similarly
to the submission from the parents group the latter proposal sees the
structure of the service (comprising) the Centre base at Palmerston North with
outpost positions in New Plymouth and Napier. The submission goes on to
outline proposed staffing and costing for the establishment of the Visual
Resource Centre. Two teaching staff are proposed for the central office in
Palmerston North and one each for the two outposts. An orientation and
mobility instructor, teachers aide, braille transcriber and clerical assistant
positions are also part of the proposed staff schedule.

Conclusions from Study Three

The survey findings indicate a need for more face-to-face contact between
advisory staff and school personnel, students and parents. A regionally
based service was mentioned by several respondents throughout the survey and
this suggestion has been formalised by the Parents of Visually Handicapped
Association, in a proposal to Homai College, for a Visual Resource Centre in
the Manawatu area. This proposal in turn has gained support from that
presented to the Education Department by Homai College entitled, Proposal for
the establishment of a Visual Resource Centre in Palperston North.
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CHAPTER 12

AN OVERVIEW

Three studies have been outlined in which the perceptions of students who are
visually impaired and those of their parents and teachers towards their
mainstreamed placements were explored. The findings of each study support
varying levels of change for the specialised service supporting the placement.

The first study, which examined the level of effectiveness of the
advisory and itinerant services within high schools in Auckland, found that an
increase in the level of intensity of the services is thought desirable.

This finding is in keeping with the policies of Homai College arising out of
its review in 1986 where it is proposed that additional Visual Resource
Centres be established within the Auckland metropolitan area. The function
and role of these centres and visual resource teachers are fully outlined in
the Homai College Review Document (Stacey & Gibds, 1986). Chiefly, the
teachers would be responsible for local assessments, coordinating assistance
for students from specialist services at the local level, supporting teachers
and students within the school setting, providing in-service training for
teachers, resources, transcribed materials and specialist teachers where
necessary. The role is similar to what is already undertaken by the staff of
the Auckland Visual Resource Centre, Homai College, but the difference is that
a staff of three visual resource teachers leccated within an area of Auckland,
decentralised from Homai College would be responsible for only 30 students
across preschool to tertiary levels.

In relation to the second study of a Visual Resource Room, the level of
support from the staff is considered by students, parents and subject teaching
staff, to be effective. The role of the visual resource room teacher could
be enhanced nevertheless by the appointment of a full-time tcaching aide and
reclassification of one of the teaching positions to a more senior level.

Similar to the first study, the findings of the third, of the role of
the advisory service within a country area, also indicate the need for
increased intensity of the service. The proposal of the Parents of the
Visually Handicapped Association, Palmerston North, has gained support from
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Homai College which has since submitted a proposal to the Department of
Education for the development of a visual resource centre at Palmerston North.

The development of a series of visual resource centres decentralised
from Homai College has become a popular solution to the need to increase the
advisory and itinerant services of Homai College to students within regular
schools in Auckland and country areas. Philosophically this thinking has
paralleled that of the Department of Education's Review of Specrial Education
(1987) in which special education units have been proposed as a model to
deliver special education support through the role of ijtinerant teachers to
students with special needs in their local schools.

A challenge to the provision of any model of support service for
students with disabilities is raised by students with visual impairments
throughout the present studies. Although the majority of students wish to
receive services they stress they should not be delivered at the expense of
incurring further stigmatisation. An issuz therefore that should be
addressed by service providers is to decide upon what type of model promotes
maxinum service with limited characterisation of the student as different.
More specifically, and in relation to a model that provides itinerant teaching
staff the question becomes:

"Does an itinerant teacher who visits a school commnnity promote more or
less stigma for students who are disabled than a resource teacher whose
role is seen and accepted as a permanent feature of a school community?”

Postscript
As of 1989 a Visual Resource Centre has been established by the Education

Department at Palmerston North with two outposts staffed at Napier and New
Plymcuth.
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Mrs Gwen Nagle Homai College
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Mr Tom Rogerson Royal New Zealand Foundation
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Mr Frank Stacey Department of Education

Ms Jan Thorburn Auckland College of Education

Dr Patricia M O'Brien J R McKenzie Scnior Fellow and
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APPENDIX 3 Iaterview Sciedule for the Student

DATE;
NAME OF STIDENT: AGE: D08 :
No of years at Previous Schools:
the schoot:
Form:

Type of visual fmpairment:

1. Which subjects are you taking?

2. Which subjects are the most difficult? Give reasons

3. Which subjects are the easiest? Give reasons,

e
o

2,

4. Are there any subjects there you don't follow tie same curriculim as
the other subjects? that s qffferent? Khy?

bject Difference Khy

*5. Are there any subjects where you get extrs sssistance? What type of
assistance?

Subject A.sictance

*6. Oougfn;g gain assistance from special staff within the school or vistting
s

Visual resource teacher
jtinerant teacher
Advisory teacher
Ps{:hologist

Other (specify)

* Indfcates those questions used for the Yisual Resource Study.

a4
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3 4.

ocial difticulties? llow? Where?
f

¢7. bow nftes do ynu sce these staff? .
on

ff Frequency

L
1

t

!

How do they help you?

here do you meet with thew?

10. How fs your work corrected?

8. Which of the n'guhr staff give the most assistance? typed copy
Oean itinerant staff
Form teacher other

Guidance Counsellor
Other (specify)
Hot necessary

[+ ]
[ -3

How do they help you?

Where do you see them for assistance?

*11. Do you use an{ of the followiing specialised equipment at schoot? 1r

you don‘t would any be useful? o you have access to the equipment
anywhere else?
*9. Which staff give you the most help in getting through any -
dcademic difficulties? Use Usaful 4f Anpvhare

staff o3t Yes No availahle else

staff Pocifion Eouipment Yes No _[State where
Magnifiers '
Perkins Brailler
Optacon
Tatking Book

Kkuriwei]l Reading Machine
Entsrged Print Texts
Entar Print Handouts
BSratiled Texts

Sraflled Reference Books
Cagsettee Recorder &

Player
Enfarged mops
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*12.

*13.

. Use Useful ¢r Anywhore
Yas Ko avatladle else
Equipment Yes No | State where]

Talking Calculator

Close Circurt Tv

Portadie Typewriter

Other e.g. Printer -
Sraflle

Oo you gatn any of these specialised services st the school? [If you
don't would they be useful? Do you gafn them anywhere else?

Service Use Useful {f State
Yes No svaflable where else
Yes No

Sraille Lessons

Transcription Service

Mugical instrument
tuftion

Orientation § Nobdflity
Lessons

Adapted Physical
Education

Technicrafts

Technical Aids

Other

¥hat sekes for a good tescher of students }ike yourself?

*14, Are there any areas that you think secondary teschars should gain
tratning fn to assist students like yourself?

15. Are there any subject aress that you would 1ike to take but delieve

that your visual {mpatirment has hindered the school from offering ft
to students 1ike you?

Subject Com - nt

*16. Have you got many Friends at the school?
none

afew
several
don't know
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7.
*17. Name 3 of thewm and state {f thay arc sighled or visually fmpaired.
Name Sighted/V.1.

*18, Do you have a special friend at school?
Yes/No Kame hiw/her

*19. What sort of things do you do together with your friends at school?

20. Do you see much of your school friends outside of school?
Yes/No

.21, lh:oon‘:gh time do you spend with your friends each week outside of
8¢

daliy

3/4 time per week
once or twice 3 week
Tess than once weekly
1ess than once a month

va1,

2.

*25.

What abnut other friends - do you have friends who Tive near you, but
go to difrerent scheols?

Yes
No
If yes. how many. how old and how often do you see thew?
No, Age Freguently

dafly

3/4 times per week
once nr twice 8 week
Tess than once weekly
Jess than once & month

D you ever invite friends home?

No
Yes - once or twice
Weekly

Less than once a month

What sorts of things do you do with friends outside of schooi?

How do you make friends at school?




9.
€26, Ars there difficusties in making friends at school/at home?
At _school At _home

*27. Docs your handicap limit your friendships In any way?

-]
~

*25. Does the school help you to make friends? How? [If it doesn't how
could {t?

How?

How could {t?

101

10.

29. (1f the child has been to Homai) ask what are the major differences

between Hcmai and the Tocal high school?

30. Are you happy with this placement?

31. Have you ever considered changing schools?
Yes/No
Where to?

why?
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*33,

11.

32, Nhich type of school placement do you think heips students Tike you to make -

- 4

Local High Local High Support |Llocal High Support Local Mign |
no svoport Visiting Advisory visual Resource |
[tinerant staff visiting staff Centre

{a) the Dest possible progress
in learning,

(b} develop feelings of being
a worthwhile person.

{c) take part in school
activities 1ike cludbs and
sports.

{d) make friends.

{e) have family
relationships.

g .

#$32, (1) wWhat are the good things abaut your particular placement ¢.9. Maving an {tinerant texcher visit:
sdvisory teacher?

*32, (41) How would you fmprove your particular situstion in relation to the visits of the itinerant or
advisory teachers?

Q 881(‘3




AFPENDIX C m SCNZDULE FOR THE PARINT
PARENT S MANSs ADDRESS :

TELYPIONE +
student’s nane: Aget Form:
Oate of asministration: Administrator:

REFERRAL

1. Ask the parsnt to cutline the student's previous school placesents,

Placement Years Lavels

2. Did you have a choice over the presant placement?

[+ )
et Yes { )
M { )
12 yes, specify what the cholce involved.
3. Did the high school seek any informstion on your child's visual
{spuirment?
yes ( )
Ne ()
Spacify:
O

ERIC

B A .1 7ox rovided by ERIC

for office

use only

(]

2
4. Ners you supporied in your pressnt cholcs of school by:

tee Mo Comment
ramily (I [
Receiving School () t )
feferriag School t ()
Itinerant/advisosy
service t 1 t 1
R.M.Z.F.5. t {
Othear { ) ()

s, Did you coneider placing your child at Manurewa Kigh Bchool whars
thare is & visual Resource Centre?

yes { ) thy didn't you?

Mo ( ) sy oot?

6. Ars you satisfied with X pressnt placement?
satistfied t )
Fairly satisfied ( )

Mot satiefied t !

Comments

BEEEEE
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ERIC

Aruitoxt provided by Eic:

3

7. If you could Sevelop the ideal educatiomal placement for your chiid
would it be differsnt to the present one? Describe the differences,

CURRICULUN/ACADENIC PROGRRSS

8. what subdects is X taking this year?

Qose Subjects Ocher Subjects

t9. Could you rsts X across his/her subjects in comparison with hig/her
fors membars

Subfect fottom] Pelow RAvarage | Above Top
200 [Aver Aver 20

* Indicetes those questions used for the ¥isual Resource Study.

1171

L]

4

*10. Could you also rate X on hov he/she is sccepted by other studeats.
shade the sppropriats bdox.

Vary wall | Well Acceptad Not

Poer 2ccept y sccepted accepted by & fev accepted

11, Could you also rate how X feels about him/herseif 22 & person.
fhade the appropriats box.

Feols Tesl Feals Teals

Paz 1 sdjuatment very good | good just ok nagative

12. Are you satisfied with the ramge of subjects that X {s taking?
Satisfied { )
Fairly satisfied ( }

sot satisfied t )

13. (1f fsirly or not satisfied) what other subdject areas would you like
to ses X taking?

14. Wy do you think X has not been given the opportunity to take thass

subdects?
Student's loss of visioa { }
tak of abiiity on X part [ B
Lack of teacher trainimg in how to modify
curriculum for wisually lspaired students [

Class too Large for tesaches to giwe
individualiized sssiatance

{
Lack of specialist help for teacher {
Lack of specialist help for student {
Other (Bpecity) {

R .

10
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ERIC

Aruitoxt provided by Eic:

S
15. In ¥ schooling which subjects have proved the moet difficult?

Comment 1

16. Wby do you think the above subjscts have proved the most difticuie?

X lack of abitity « )
tack of abiiity um the part of the

teacher to modify the curriculum t
tack of epeclalist aids, equipment (

tack of tescher traijning is how to teach
subjects to the visually ispaired

Lack of transcrided matarials
X slownass owing to the visual impsirment
other (apecify)

e e T )
- W e e

17. tn comparison with your othar children how involved are you as &
parent in your child's educstional programme? (Use parents of 2
friend’e sighted child {f X ia an only enitd).

Much wore involved « )
Simiiar [ |

Lase inwolved ( )

18, If you are much mors involved specify how...

Tranapost
Trangeription services
farent/teacher contact
Nomewvork sssistance
Parent support group
Oother (specify)

~ e e e em e
S

108

ENENNER

EEEEEE

19. Mow &0 you feel about this added {avolvement?
Acospting as it is in the interasts of

the student {
Pressurised (
Annoyed as it reflects the school's

tack of resources {
Neutral (
Other {(spacity) {

10. Can you see any alternatives to decCrease your isvolvement?

Increased staff {
specializred equipment in schools (
Transcription arranged and collected {
by school

Other {specity) {

}
)
)

109
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ERIC

Aruitoxt provided by Eic:

a.

TIPS o mACDeOe

In genaral where 4o you think . .udasts 1ike X are ths most likely tos

2.

23, Namu X 3 closest friends 2t school.

(a) Make the beat

poasible progresas

in learning?

(v} Davelop feelings
of baing a worth-

wiiile person?

{c) Take part in

schosl activitiee

1ike clube and
sporta?

{d) Make friemde?

(a) Mave good family

relationshipe?

tocal Ni
%o supporct

focal Nigh |Llocal Nigh |tocal Nigh
visiting Advisory Visual

ftimerant visiting Resource
seaff Staff Centra

SOCIAL AND ENOTIOMAL DEVELOMEWT

Ras X got mary friends 4t schoolt

None

A tew
Sevecal
Don't know

impaired?
Friend

~ e wm e
P ]

Are they sighted or visuslly

Sighted/Visvaliy fepaired

24. ¥hat about & speciel friend? Does X have one at school? What name?
Yss/No

Nans s

25, Doar X s0® much of his school friends outside of school hours?

Yea ()
o t )
Da=’t know { )

26. (If yes) how much time ssch week does X spend y.th tham?

Daily t
once or twice veakly { )
Three or fowr times wuekly [ |
Less than omce weekly t ) '
less than once & sonth (

Wt sort of things do they do together?

27. what about othar friends - doss X have any friends who live mear home,
but go to different schools?

Yoo t 3

Mo ¢ )

28. (If yes) hov many friends? Kams three, their ages #nd how Often does
X spend time with them?

Nombey Names Ages Contact
{use 26 code)

BEST COPY AVAILABLE

= U

|
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29. Coen X sver have friends at home? E

No

Yes - once Or twice
Weakiy
Once & mosth

P N ]
- e e W

Less than once & moath }

30. As & parent what & you see as the greatest difficulties for X in
making friends?

ARt school

At home

Kzompapy TwnetA

MT3ITSTA Soancewy

At the hostel

31. Are you satisfied with how the school promotes friendships for x?

AITTIOON IWGOWAL TeOel

wuTe

20pmal,

Yun o D

32. (12 no! what would you Like to see happen?

33, CONCERNS

I —————

What are your main concerns for T when you think about the future?

OTFI0

M. ing that the present school system could do to help

i1s there anyth
overcome these concerms®?

~FuRx3 STITEI TPUCTINSOA SITEIED  (YTICS IUWIITAY  -3USYI0

yeuuoRIR]

‘B9 OTAIRS UDTIATING MIDNIICTY] IVGWNOWL FOTTINNKD IVHIOR INETe]

apTY
monag
™R 3N

113
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12
€39, Nave you aver met or had discussions with the ___ _  tescher 421, If not satisfied list squipment you see as needed in the wchool or
ubo visits your child? available to the school.
Yoo ¢

o 0 O

Cosment on type of imteraction.

*43. What specialised services would you 1ike increased 8t the school
levelr?

“40. tn relation to the toacher who visits your child at the
school, what changes to their rols would you like to see to incresse
their affectiveness?

143

244, PARENTAL JUDGEMENTS ANCUT TEACKER CONPEYENCE

%as X Rad any teschers you found to de particulsrly good with him?
What makes thes 8o good?

sSpecial knowledge or intersst t

}
41. Are you satisfied with the spacialirzed oquipment that the school Personal charscteristics {
has for students li«e X? r tepecity) ()
Most satisfied t
Satisfied [ | D
¢ ; 133 training?
Fairly satiefled t 5. Should X teschars Lave apsclsl tzeining
Mot satistied t Yag t )
o t 1

Uncertain ()

O

ErlC BEST COPY AVAILABLE

Aruitoxt provided by Eic:
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*46. Are there particular areas that R teachers need training in?

*47. rinally & you have any comment on the ftinerant, sdvisory or
visual reecurce room services?

o
L

(1]

117

116
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APPENOIX O INTCAVIEW SCHEOWLE FOR CO-ORDINATING TEACHER
QVERVIEWING THE VISUALLY IMPALRED STUDENT'S PROGRAMME

INSTRUCTIONS

1., Respond to the answers given by ticking the appropriate box or writing in
tha space provided.

2. The boxes 1n the column on the right-hand side are for scoring
purposes enly. Du mot weita in Soxes.

3. Prior to arsmering the questions that relate to the student with
a visuz! tmpatrment, plesse complets the dackground
information section which will enadle comparisons between teachers
of differsnt schools, age, sax and qualtfications.

4. A1) informstion will be trsated confidentially.

SECTION A For office
Rackground Information: Mease tick the appropriate categories. use only
b Sex: ;':l‘l:h i ; D !
2. Age: Please indicate .g. |3 16 JL 1 | 1]
3. Locatfon of School: Aackisnd
Norirend ]
4. Please tick {f your school:
{1) has 8 visual resource centre { )

or
{41) 4s vistted Dy an itinerent teacher from the
Auckiand Yiswal Kesource Centre, Homs! College { 1}

or
(14§) 15 wistted by an adviser from the Natfoma!?

Advisory Service, Nomei College ( ) [:]
5. Plesse tick which of the following qualffications you hold:
Trained Teschers Cerdificate
Ofplome {n Teaching
University Oegree
Other {specify)

2.
For office
§. Please tick 1f you have any of the following special education  use only
qualifications,

Education of the Visually Handicapped Course { ) 10

Education of the Nendtcapped Children Coursa ( )

Education of the Deaf Course { )

Other relevant courses ¢.9. (Unfversity or

ASTY papers)
{speci’y)

7. Have you attended |n¥ refevant in-service courses for teaching
the student with a visua! fmpatrment.

;:1 z } Date: 19

1f yes, specify.

8. How many ’tudum with visual fmpa{rmnts Mave bestn amrolled In
the school fn the last § frﬂ Please write mmber {n box.

Q]

9. How many years Nave you taught? Please writs number {n box. D
10, Please tick your official position at the school,

j

Principal

Deputy Principal

Senfor Nistress/Master

Dean

Form Teachar

Guidance Counmsellor

Other positions of responsibiiity
Assistant Tescher

L T I N
N D P e P Wt

SECTEON 8

The Student: Listad below is the name of a 4th Form student with a
visval imoafrmant ta your schoo!. Scme guestions relate specifically
to this student. Othars are more genera! and relate to students with
visuat fmpafrments as & group.

Student's Name Form

11
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1.

2.

3.

3

Nhat are your direct responsibilities in relation to the above student?

How long have you known the student?

Compared to other students in form please rate x on:
velow sbove
Bottom 20% averane average aversge Top 20% _ s

Overall academic
achievement

Personsl adjustment
{.e. how he/she
feels adbout themselves

Peer acceptance

What were the. referral procedures for this student?
Nera they different to other students?

Procedures

Differences

4.

Are you satisfisd with {nformation that accompianied this student on
referral?

vary satisfied {( )
satisfied { )
not satisfied ( )

{1f not satisfisd) what othar iaformation would be of denefit to
the school and teachers?

7. In general Mow would you describe the attitude of the staff to
as & visually impatred student?

very accepting ()
accepting { )
not accepting ( )

1f not accepting please state why.

Increased work losd

tack of spacialised training
fealings of {nadequacy

Lack of sarvices

Other

ey, P, g, SN ST
P NP T el e

8. Ooes tMs student require more acsdesic and social assistance than other
students who are not visually impatred?

Academic_Arsas Social Areas
Yes { ) Yo ( )
No { ) o ()

1
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9.

10.

1.

17 yes, please indicate which staff provide the support.

S

staft Acdemic  Sochal
Deputy Principal ( ) «
Senior Mistress/Master ( ) ( )
Dean () { ) -
Foru Teacher { ) « )
Subject Teachar ( ) t )
tuidance Counsellor « ) ( )
Other { ) ()
Do any of the following resource people visit the school to assist
the student and his/her teachers? Use the following code to indicate
how often.

0 = doesa’t visit school

1 = daily

2 = weetly

3 = fortaightly

4 = monthly

5 = once a tarm or less
Catagory Morks with Student Works with Teschers 1
Itinerant Teacher { ) { )
Advisory Teacher O ( )
Psychologist { ) ()
Soctal Worker (ANZFS) ( ) ()
Orientation & Mobility ( ) ( ) ]

Instructer

Yocational Counsellor { ) )
Other (specify) ( ) ()

How does the timermmt/sdvisory teacher assist the student?
Describe,

é.

12. How does tha itinersat/advisory teachcr assist the student's
teachers? Oascribe.

13. Are there any wiys in which the work of the ftineraat/advisory teacher
coyld be mede mre effective for:

the studest

the teachers

14. What sudbject areas Mave proved d1fficyit for teachers working with
this student? Describe difficulties.

™2
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15.

16,

7'

In terms of the placemant of visually impaired students in
mainstream schools would you care to indicate where you think
studewes make:

ocal o.al High Local Righ_~Tyocat High
N"h suppor QQ“(\‘ SWW;(‘“\ t ) ((_C
suppars S A5 s e P en
(a) Tha best possidle
Togress in
earning.

() Develop fealiings
of bciu? ]
wortinhile parson

{c) Take part ia
school activities,
cluds and sperts.

(d) Make friends.

{e) Have good family
relationships.

Which of the folloming specialized equipment does the school have
for use with students who are visually {mpaired? 1f not avaflable
please indicsts 1f you think {t desirable.

Destrable byt
In the School not svaflable

1. Perking Brafller

2. Magnifiers

1. Personal Minfiscope

4. Braflied texts

5. Brailled reference books

6. Srailiad handouts and class notes

;' Erg'm ":tt texts

. Enls prin X

9. Enlarged reference books z

10. Entarged handouts and class
notes

11, Entarged tests

12. Cassette recorder asd player

13. Talking calculator

14. Ratsed maps

15, Sraftie and Print machine that
produces 8 braitte and print copy
siml taneous?

16, Fortable typewriters

17. Other {please specify)

i

24

OO0 1Ok

17. Which of the following services does the school provide or make
arrangements for?

Service Provides Specify other arrangesents

Sraftle lessons  { )

Music instrument )

tuftion
Orfentstion and ()

mobility training
AMdapted Physical ( )

Bjnn|EIn N

Education
90
Technicrafts ( )
Techical Afds { )
OTHER

18. Could I check with you how the school has adapted (ts enviroament
to meet the needs of a visvally impatired student? 1f the following
?guﬁ:oas haven't been made plesse check 1f you consfder thew

sirable,

Adaptation Nade
1. Srailied signs
o oo ater
2. Cleared walkways, pastages.
3. Installed new Tighting,
4, Instalied white boards.

5. Nake extra space available
for student's texts.

6. Sraflited texts in Vidrary.
7. Kond ratls.
8. Others.

Not !::ﬁ but

10¢




19.

00T

20.

Does the school arrange for the itudent's texts and resources
to dbe enlarged ( ) or braflled ( ). Not necessary (

{
Destrable, dut mot done ( ).
Whare and how:

)

What makes for & competent teachar of & visually impaired student?

Tratiaing {
Flexihility {
% apared to work extra
v o.r {

)

L

10

.

22.

10.

What makes for 8 popular student who 1s visually tmpaired with
teachers?

Pleasent persomality ( )
Academically bright { )
Supportive parents ()
Other { )

uith the other studenis?

Does the school @0 anything to help the visually impaired student
sdjust to:

{a) Fact of his/her visual {mpatrmeat?

{d) Attitudes of othars towards thas:
Staff?

Students?




11,

23, Does the schoo! do axything t3 help the Tar student understand
the needs of thm vtmny%dml student

b=t 28, Do you consider inservice tnMn’ mecer 'y for teachers to work
g successfully with students with visual =~ _Trments?

Yes { )

o ()

If yes, describe areas to be covered in the training.

129
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APPENDIX € INTERVIEW SCHEDULE FOR ¥ISUAL RESOURCE STAFF 2
{cj Descride the mature of support offered to students.
1. Description of the role lc:ncl::: :s-oums. programing, referral, counsslling and averap:
[ -

(8) Describe *he physical location and metwork of schools visited.

(d) Duwscribe the no. of students, age, visual condition and form level
of students visited across Forms 4, 5, 6

z01
JJe1S 20IN0SIY [ENSTA 107 I[NPIYDS AITAIAIUI I XIANALAY
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kN 4.

{d) Descride the mature of the of fered to teachers: {e) Does your role include swpport for parents? How?
nos., (administration; subject areas); Assessment, Planaing, counsaliing, progress reports, sdvocacy,
Hithdérawel, Rasources, Demonstration, Contact Time,

€0l

{f) Descride how you commmicate with the studemts' teschers and
parents following contact.

(1) TYeschers

{14} Parents

133

132




5.

{g) W™t rofe &eg: play in refarral of the student to the
mafnstream school, review of progress and team reporting?

b
o
-

{N) What is the reaction of students to your service?

(1) Descride the rote and s
teachers across Forms &,

Student 1

rt for 3 students, their parents and

‘60

[y

faliy!
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7.

136



.. 10.

2. Wing the role more effective (d) What prevents you from {ncressing your effectiveness? Nos?
(a) In what ways could the effectiveness of your support to students Corriculvm?  School Population? Competency/Mtitude of Staff?
¢ r
and teac~rs and parents be increased? Organizations! Prodlems? Reglona y
Students
Teachers
b
o
<3S
3. Support and Training for the Roie
¥hat support do you recefve s your role?
{1} From the organizing sgency?
Farents

(14} From tha schaols Involved?

138
137




LOT

1.

(b) what training have you received for your specific role?

{c) Do classroom teschars need any training to work with you?

1348

12.

3. Competencies required for Kaiastresm Teaching and Consultancy

(s) What are the tencies required for a classroom teacher to work
succassfully with a

(1) Vv.I. student

{11) a consultant teacher

{5} What are the competencies required for the role of {tinerant,
adviser or visual resource teacher?

140



:{1) 6

13.

Social and Attftudisal aspects of Neimstream Placement

{a) Socull what do you consider the advantages of a student with &
¥.1. being placed In & mainstream setting with your tm cf
sssistance as opposed to the altermatives of

(b} Socfally what are the disadvantages of your service over the
altermatives?

{c) Does your role axtend to assistiag schools in helping the V.I.
's’;:?mt adjust to the soctal fmplications of his disaditity?

14,

(d) ODescribe the attitudes of staff and students towards the V.1,
students you teach.

() Do you work with staff and students {n your role to help thew
inderstand the needs of the visuwally impaired student?

Nithdrawvel
(2) How do students react to withdrawal?

BEST COPY AVAILABLE

142



18,

(b) How do other studests resct to withdrawel?

{c) How does the classroom teacher react?

60T

Geners! comments

143
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APPENDIX F  SUBJECT TEACHER CUESTIONNAIRE

INSTRICT!

1.

2.

Respond to questions by ticking the appropriate box or writing in
the space provided.

The doxes In the column on the right-hand side are for scoring
purposes only. Do sot writa in boxes .

Prior to answering the questions that relste to the student with
& visval impairment, could please f111 out the background
information section which will enable cosparisons between teachers
of different schools, age, sex and qualifications.

A1 informetion will be treated confidentially,

SECTION A

Background Informstion: Please tick the sppropriste categories.

for office

1.

sl

Sex: Mate
Female

t BE
Age: Please indicate e.g. Dj
Location of Schoo_l: mcn:m '

Ror th1 and ]

Please tick {f your school:

B ls 1L 11

(1) Mas a visual resource centre ( )

or
(4] 45 visited by an ftinerant teacher from the
Asckiand Visual Resource Centre, Homaf College ( )

or
fs visited by an adviser from the Natfonal
Advisory Servica, Homa! College { )

Please tick which of the following qualifications you hold:
Trained Teachers Certificate i ;

(11¢)

]

Diplowa fa Tesching

tnfversity Degree
“Other (spectfy)

use only

2-
For office
6. Please tick {f you have any of tha following special education use only

qualifications.

Education of the Visually Handfcapped Course | )
Education of the Handicapped Children Course ()
tducation of the Deaf Course ( )

Other refevant courses e.g. {Untversity or
ASTU papers)
(specify)

7. Have you attended any relevant {n-service courses for teaching
the student with a visual fmpairment.

;:s i ; Date: 19

1f yes, specify,

8. How many students with visual impairments have you tavght? Pleasd
write nomber in box. D

9. How many years Mave you taught? Piesse write number in box. D
10. Please tick your official position at the school.

Principal

Deputy Principal

Senfor Mistress/Mester

Dean

Form Teacher

Suidance Counselior

Other positions of responsibiiity
Asgistant Teacher

B B I T R I B B
P N e g Tl P gt t®

aa

SECTION B

The Student: Listed Delow 13 the name of 3 4th Form student with »
Yisual impairment that you teach In your classes. In
answering the questtonnaire, piease reply, unless stated otherwise,
onty in relation to that student fn the stated subject sres.

Student's Name
Subject Area

Form IV

21TRUUOTISING IIYowal joefqug 4 XIANIJAY
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‘l
e tuden For u”;“ 6. Do you modify the curriculum content for this student? F::::::“
*1, Compa t teach in the same form please  use only . ‘ y
b rate g: :go\tr:.smlts :MI:C%:: in ., by Please tick only one category.
placing a tick in the sppropriste box,
Yes ( )
Nome Below Aﬁbou Tob 201 No ( ) D 40
Bottom 208 average Average Average Top Mo, but destrable ¢ )
1 O O O ot odyd Not necessary ¢ )
Teaching Strategies 7. (If yes) how do you odify 1t? Pleass tick one or more categories.
difficelt for the student to
., Ooes subject ares ent any d{fficulties for teaching the (1) Omit areas that are too
2 m«%e‘:ﬁ» a .q‘.’m 1m'1wr-ﬂt? Please tick only one cover bacause of lack of sight. t )
category, {2) Substitute areas to compeasate for {1). { )
Yes ( ) (3) Remedia) exercises. { )
No { ) [j (4) Other (please descride) ( )
. 8 it have answered ‘No but desiradle’ to efther questions 4 or §
3. 10 yos pleass 1ist difficulties below: what are the reasons for lack of modification? Tick one or more
categories.
{1) tLack of tims. { )
(2) Lack of training. ( )
{3) Lack of resources. ()
:‘. 4, Do you modify your tesching style for this student? Please tick (4) Studeat given assistance elsavhere. ( ) 50
I only one category. (5) Other (please descride) ()
Yes ( )
No () [:]
)

No, but desirable ( 8. 1If you modify your approach how mich extre time do you spend in

Not necesssry { ) preparing this student’s programme? Tiek only one category,
5. (1f yos) how do you modify 1t? Please tick one or more categories, much sore () D
{1} Individualisad Instruction, ( ) more ( )
(2) Semll growp work, ( ) about the sams { )
(3) Use of a sighted buddy system. () 30 less ( )
(4} Assistance out of class time, ( ) much less { )
(5) Give the student extra time in class to complete 10. How do you cope with correction of work? Tick ona or more
exercises, { ) categories.
{6} Use of specialised equipment, { )
tuden 134 t
(7) Use of brafiied materfals. () :;; student subaits & typed copy ¢
visual resource teachers correct the braflied copy ( )
{8) Use of enlarged materials. { )} (3) work remeins tod ()
(9) ork with visual resource tescher in finding we
to explain saterfals and comcepts. ey ) (4) the same s the rest of the class « )
{10) Other (please specify) () {5) other {specify) { )
‘ 60
* Indicates those questfonsused for the Yisual Resource Study.

146 147
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1

[ 3

5

5.

11. In class presentation time do you spend sore time with this
visually fmpaired student relative to other students? Tick one
category oaly,

mch acre { )
nore ( )
about the same ( )
less ( )
mch lass ( )

Effects of a student with a visual impairment in the classroom.
2.

What are the effects on your stress level Naving this visually
fapaired studant In your class sessions? Tick one category only.
serked increase ia struss ( )
an increase ( )
small increass { )
negl fgidle { )

What are the 4ffects on other class members of having this

visvally impaired student in thelir class session? Tick one

category only,
&1l favoursbdie
wstly favourable
shout evenly divided
mostly unfavourable
all wafavourable
aeutrsl

Resource Pecple

14, If any of the following Te asstst you in teaching this student
with ¢ visusl fmpairment, plesse tick their categories in Box A.

fox A

13.

— ST TR P
" NP ad el S

£
o
g
i

For office

use only

]

(1} Uesn

e
-

form Tsacher

(2}
o(3) The Adviscry Teacher for the
Yisuslly Impaired Student

{¢) Educ. Dept. Psychologist

{5} School Guidance Counselior

{8} Parent

(7} Sociat Worker

P e e T o N B B )
L R . L I T -
L I P T B WY
Tt e e N ve? et e
Py e T T e B T )
e e T B I S0 )

{8) Other please specify

b

*Yisua! Resource Teacher or Ttinevsnt Teacher were substituted for
Advisory Teacher depending upon the service that the schoot

recefved.

70

*15,
8 categorfes.

1 = dafly

2 « wenkly

3 = fortaightly
4 = monthly

§ = once 2 termoor less
*16. indicate 1f you would 11ke more assistance from any of the adove
resource people by placing one of the following nuserals in Box

1 = would 1ike more assistance
2 = no more assistance required

Equt pment

17. 1Is sp«htisd':guimt or mter{als ava{lable fur use by this
visually fmpef student In your sessfons? Tick onty one

category.
Yes (
no (
Mot mecessary {
# but desirable ( )

$!f yes) please check 1f this student yses sny of the following
n your sessfons, Chack 2lso what would be desirsblie {f
availadle.
Desfrabie
Uses

1. Perkins Brailler
3. Persona] Ainf

: Niniscope
4. Brafiled texts
§. Brailied reference books
§. Brailled handouts and class notes
;. g:ﬂlcd tt:ts taxts

. arged print tex
9. Erlarged reference dooks
Enlarged handouts and class nutes
Enla tests
12. Cassette vecorder and player
Telking calculator
16, Mafsed maps
15. Sraitle and print machine that
produces 3 drafllie and print copy
simul taneously
Other (please specify)

but mot §n use

For office

Indicate how often you rin sssistance from thess rasource use onl
g:opln by placing one of the following numerals in the approprutf
%




tTt

1.

**The Advisory Teacher for the Visually Impaired Student

*18. How does the advisory teacher assist you in relation
to this particular student?

*19. Would you Jike any other assistance from the advisory
teachers in relatfon to this student? Tick only one

category.
Yes {( )
No ( )

1f yes, please describe.

€20, Would you ke say in-service training for working with the
advisory teacher? Tick only one category.

Yes ( )
No ()
1f yus, please descrile.

*21. Are there say ways in which your effectiveness in working with
the advisory teacher could be Increased? Please descride,

*ryisual Resource Teacher or Itinerant Teacher were substituted for
Advisory Teacher where applicable.

150

for office
_use only

100

8.
In-service Training
*22. If training in teaching techniques for your subfect ares was F°'§.°§;:§'
. rain ] r 3 . u
nunabhﬂgor tnchi»g“:vimny impaired students 1ist in order
of preference from 1 4 the type most suitadle for you.
(1) On-the-job training ( )
{2) School release semimar { )
{3} Visits to watch and talk with competent
teachars of the visually {mpaired ( )
{4) A year's full-time study on 811 aspects of
teaching the visually impaired { )
The Future

*a.

4.

1t asked in the future to teach a visually impatired student
how favourable are you to the option? Tick only one category.

Yery favourable { )
Favourable ( )
Neutral (
Not favourable {

( )

Nost unfavourable

As @ teacher what are your test concerns In teaching s
student with a visual impairment? Plesse describe,

Any further comment

110

15
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CASE FOR A VISUAL RESOURCE
CENTRE IN THNE MANAWATU

Palmerston North is an 1desl geogrephically centrsl locetion for
the siting of & Visuasl Resource Centre to service the wvider axes
encompassing Tarenaki, Wanganui Nawkas Bay snd the Manavatu.

Thate are epproximately 2% puplls registered with the RNIFB
meinstreamed in the Namswvaty szea - with additional pepils in
Tazenaki, Vanganul and Nawvkee Doy, These puplls cenge from
Pre-school to Unlversity lavel, with e wvids range of disability.

One family has provided theiz own tescher‘e aid so that thelir aon
can be "muinstraamed” fate 8 Jocal achoal.

A Vissa! Resowzce Centre vith Itimerant teechers would glve support
to teschers who have visuslly impaired pupils iIn their classes.
Teachars and pupiis In this ares Nave suffered the frustrations of
having one or two visits a year £rom Itinerast teachere based in
Auckland, which does mot solve difficulties as they acise.

An ftinerant service by corrspeandance causes dalays and
misunderstendinge sbout problems, reswiting (s puplls experiencing a
lack of swuccess In eSucstion skille {especially reading end
comprehension) because of a physical fnability to Keep up with thair
fallow pupils.

Proximity to the Low Vielon Clinic &t Pelmerston Worth Public
Nespltal ceuld halp with liason in the wider scea 8¢ most of the
children Erom the Nawvkas Ray, Wanganu! 8nd Taranaki erees attend the
Clinic et tesst once e yoer. This would giva the opportunity to
call at the Visusl Rsecurce Centre while vieiting Palmexston North
in sddition to visits from an Itinerant teschers.

Massey University is runaing s course on Socle} Work which could
benafit from liason with and obsarvation of a Visual Resource
Centre. Purther coureee cowld be developed through the
university’s Rducetion Faculty end the Pelmerstan North Teachers

College 1f the faclity wes evailabls to sasist coucrses in Special
fducetion.

The edvantsges of decreasing the time epent in travsl from Aucklend
to the Central Disgtricts would result in more time being spant with
pupils, snd efter the initial cost of setting up & centre, should
result in better raturns for financlisl investmant.

Seme of tha nasds to be considared inclede:

Pre - naed planaing for essiatance to teachers end puplls befoze
difficuities arise, 80 that teachars end puplls have an fmmediate
*bhack - up” whes & crisie peiat is reached,

Production of s plan of ectioca/csmpaign to achleve the pupil'’s
full potastial thus minialsing ®drop-outs® frea the school systam.

Advice on the cholce of a secondary school baet suited to s
pupil‘e needs.

Mvice on the most euitedle ceurses et pre-enrzelerent time to
sinimise problems that ariss from ettsmpting wasuitable courses.

Early plamning te provide opportunitiee for sech pupll to make
the Dest uss of their individeal ebilitias.

Support for the Teachars of thase pupils., Most teachers already
hNave clsssas of 304 pupiis and have to provide in some cisas,
specially adapted lsssons for vissally impaired pepilas, with
1ittla oxr no additlional essistanca.

The setting-up of & Visual Rescurd’d Centre in Palmerston North
wouid elso improve the educstionsl opportunitiss for puplls with
vissal-impairments who are Jsat ebove the cut-off level for RNZIFS
enzolament. The éxparience of the Deanwell ¥isual Rescurce
Centta - Kamilton Bee shovm that there sre many mors pupils in
nesd of assistance, than wvas originally indicated by R.N.Z1.7.B
rolle.

paddeotpuey AT[ENSTA JO S3UdIvd 9 XIANAIJY
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APPENDIX N v s HTRZ
IR_PALSERSTOE NORTH
Fruseaal

That & Visuwal Rescurcs Centre de estadiished st Paloersina ‘lorth to provide
28rvios te visually imaired studentas in the Yanganui, Tarsnakl and ‘Yavikes Iay
fducatioa Board regisas.

That the structure of the Service comprise the Cantre Dace &t Palmeriton llorth
wik outpost positions is Nev Plymouth and Napier.

Beskerownd

Currently support to visuslly ispaired students is provided by the latioml
Advisory Servias, Noyal New Zsalsad Foundatiom for the Blind, which {3 based ot
Nomaf College, Maaweuwa, Auckland. This sarvice {8 extanded to students
registered vith the R.N.2.F.B. iz those areas of ‘lev Tealand vhere 8 visual
resoures osstre has pot deen previcualy establii:ted.

™he staff:pupil retio for thase srea3s is as follows -

Sarly Chiléheod (0.8 yra) - 11100 natiomsids
School Age Studests - 1:70

The curreat provivioa enablee these students to receive two sdvicory viaiss
annuslily. fecogaition of the meed for fwrther atudent support 't widespread o
Nomat College. At the Viswml Rescorce Centres National Sesinar held at fomsi
College im September 1986, the establishment of furthar visual rasource centray
vas strongly supported. The Somsi College Reviev Documant also addresses this
1asve.

Cducationsl distribution of students residing within the 3 Joard arezs as  at
Decembder 1385 &9 -

Pre-Sahoal Primary Secondary $Spectial/ Tertisry Hosai Totsl
e

Vengsnui ] 10 8 5 3 ] »
€4 Board
Tarsoaki L} 1 s 3 - k] 27
24 Board
flavices Bey 8 10 3 2 - & 27
£d4 Board
TOTA", b3 n 16 10 3 [ 93

fRefer to etteched 1iut: for detsiled inforvatson?

154

These figures represest only those otwdents who are registerad with the
R.M.2.F.5. Studeats who are refarred to the Advicory Service a3 requiring
sdditions]l support Wit do nmot meet the oriteris for registration are not
fnoluded.

Ihe ¥isual Resource Cantrg

To sest the needs of all visuslly fmpeired studencts in  the ‘anganul, Tarsaaki
and Kewies Say Fducation Soard reglons, 1t 10 p-.- ed  that 3 Visual Resource
Centre be estadlished 1B Palmerston North with conaideration deing gives to itn
location et Ceatral Normal Frimary Schocxr with tvo outpost positionr being
located im New Plymcuth and Hiapler.

It 15 recosmsnded that staffing of the Visusl Rasource Centre include -

1) Fow teachera.
(s} § Senior Taacher - Scale G2
! Teacker
(%) Outpost Teachers:
1 Tescher dasei gt flaw Plycouth
§ Teachar dasad at Nspler.

to de based st
Falmerston ‘forth

Taplications in the appointment of staff.

Recognised quslifications In the ®ducation of the visumaily impaired and
ensuring that staff sre akle to offer expertise im the follovwing sreac -
geriy childhood develoment, Primary, Secondary and Tertiary Fducetion.

11}  An Ortentation and Modility Instructor - 37 1/0 hourt

TIT) Anaillary staffing -
(e} 1 Teacdars Ride = 25 howrs
(d) 1 Bratlle Traasorider - 25 houwrs
(s} ¥ Full-time Clerical Assistast

The siting of the Vimml Resource Centre at Palmeraton "forth would b simed at 8
foaation geographically oentral te those aress requiring further service
provisies. This 16 alge the most eenmtrsl location im terms of the greatact
dengity of “opulatios of all those children requiring extrs support.

Other factors in swpport of this lecation include close proximity te the e«
vision Afd Clinte, PFalmerstoa North Public flospital, Patmerston Horth Teachers
College and NHassey University with fts recent deveiopsants iR the commencesent
of the Diplome in Nabilitstion Studies ocowrse in 1987,

Parent support for this proposal NMas Deea such that subdission. have Deen wmide
to the Nomst College Raview and 8 written cubmiasion foc the estiblishuent of @
Yisue! Resource Centre 4m HNenavetu has bDeem drafted Oy the Parenta of the
Yisually Nendicappes group, Palwerctas Sorth. A copy of this olstessmt |3
availadle from the Co-ordinator, Mr3 G Teweteon, 21 Terry Crescent, Falmerston
Morth, tm a recent meeting of the ‘lattonal Perents of the Yisuslly Nandicapped
Committee stronc support for this proposal ey erpressad by sil tn attandince,

Coatine

Tt ir recommended that the Paloerston Morth Tisual Narource fantre be estad-
liahed on the same bamis a3 sxisting sisual resource centres that fs, 2 .chool
status with the corresponding allocstion of bdasie cquipient.
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Latimmted expenditure for the following are outlined in Appendir II:
Hodificetens of bduildings
Salaries
tTravel costs
Basic equipmant 2s alioccsted For & 0i2 school
Spaciatist equipment.

lecossendation

That the estadiisheent of & Visual fResource Centre at Palmeraton North uith
outposts st Newv Plywouth and !fapier bDe given w-gent contideration,
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