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ABSTRACT

Developing Positive Attitudes Toward Reading Through
Cross-Age Tutoring, Mentoring, armd Reading Aloud
Strateqies for Third Graders. McKenzie, Flora I.,
1991: Practicum I Report, Nove University, Ed.D.
Program in Child and Youth Studies. Descriptors:
Reading Attitudes/Reading Instruction/Rearding Habite/
Reading Strategies/Student Interests/Reading Text
Relationships/Reading Alcud to Others/0ral Reading/
Reader Response/Readirg Materials/Reading Material
Celectiori/Story Reading/

The activities of this practicum were to develop the
reading attitudes of six at-risk third graders. There
were regular teacher-student sessions that were devoted
to reading aloud. Practicum participants were assigned
mentors. The mentors and mentees met two times during
the implementatinn cycle. The tarqeted group served as
tutors for a group of first grades. The tutors shared
a variety of literature with their tutees.

The writer took members of the group to the main branch
of the public library. Donations of reading material
were solicited from colleagues. The writer scheduled
evening meetings with parents. The group worked
collectively on one story and individually on another.
Copies of the stories were distributed to a national
language arts consultant, the district’'s language arts
director, and the school’'s media center.

Analysis of the pre-assessment data suggested that
members of the target population had negative attitudes
for reading. The writer noted that the number of books
borrowed from the media center as well as the number of
books read for Cnhunt on Reading {(CORe) was below some of
the other tihird graders. The post-assessment data
indicated that all of the students have increased their
reading attitudes. The number of books borrowed from
the media center, ard the number of books submitted for
CORe have increased. Assessments administered efter the
end of the practicum represent the success of the
practicum.

vii
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CHAPTER I

INTRODUCTION

Description of Work Setting and Community

The work setting was a public elementary school in
the southeastern part of the United States. Usually,
students who attended this school lived within walking
distance of the site. For the past five months, there
has been an increase in school population. As a result of
the increase; 120 boys and girls (70 more than in
Janwary) were provided transportation by the district
because their neighborhoocd school was overcrowded.

What this meant was that the school had reached the
maximum number of children and could not house additional
students. Literally speaking, classrooms originally
established for one class were now being shared by two
classes with dividers. The area once used for the stags
in the cafetorium was now a classroom. Storage areas
adjacent to rooms were being used as classrooms. The
information i Table 1 represents the number of students
per grade level at the practicum site in January and at
the end of the threg-month period. The ethnic

composilion of the student body is in Table 2.



Table 1

Students per Grade lLevel

Grade Level

Pre-
Kindergar ten

Kindergarten
First

Second

Third
Fourth
Fifth

Totals

Table 2
Ethnic Composition

Ethnic Group

Blacks
Hispanics
Whites

Aslians

Number of Students

January

52
139
124
141
12%

Q2

86

761

May

92
152
144
153
151
117

Q&

867

Difference

+13
+20
+14
+26
+295
+08

+106

Percentage of Population

January
?47%

5%

. 3%

e D%

May
92.47%
b5.6%
«B%

9%

Difference

-1.6%

+1.6%

Nona

None

Overcrowded conditions were not unique problems for

schooly in this particular area of the district. During

the school year of 1989-1990, the overflow of students
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from two schools was enrolled at the practicum site. An
additional kindergarten teacher wae hired to reduce the
pupil:teacher ratio to 23:1 in & kindergarten classes.

During the school year of 1988-1989, the student
enrol lment decreased from about 1,002 to about 625,

This reduction was the outcome of a new school being
constructed less than two miles away. Boys and girls
who crossed a main thoroughfare to get to the practicum
site were transferred to the new school. This new
population included students from three other scheools
that were also overcrowded.

The administrative team had an interest in
interventive strategies for the students who had been
classified as at-risk. Three years ago, the district
identified selected schools in low socioeconomic areas.
Administrators were asked if they were interested in
participating in a preschool program on a trial basis.
During the first year, there was a class of 20 students,
a certified teacher and a teacher'’'s aide. These
students were enrolled in the program based on scores
achieved on the Comprehensive Preschool Inventory (CPI).
The first 20 students with scores of 35 or less were
admitted.

The first year of the preschool program proved to

be effective. Again, district personnel contacted the

11



administration and advised that if (a) space were
avalilable and (b) there was an interest, a second
preschool could be added. The stipulation of "space
available" meant that there was a room with a lavatory.
A kindergarten teacher volunteered to relocate so that
another group of 4~year-olds could receive interventive
strategies., There were now 2 teachers, 2 aides, and 40
students. The Brigance Preschool Inventory replaced the
CPl for one group. The criteria for admission for this
second group was the sociceconomic status of the
students.

At-risk students’ needs were taken into
consideration again. During the end of the 1989-1990
school year, preparations wer2 made for another group of
at-risk students. The administrators were asked if
there was an interest in an at-risk unit for students
with varving exceptionalities. After a positive
response from the administrators, a unit for students
with varying exceptionalities was provided. The

exceptionalities of the group are in Table 3.



Table 3

Exceptionalities of Pre-Kindergarten Intervention Class

Exceptionality Number of Students
Educable Mentally Handicapped [

Trainable Mentally Handicapped 1
Learning Disabled 2
Emotionally Handicapped 1

There was one at-risk kindergarten group. The 20
students in this class were the students who were labeled
as the second group of pre-kindergarteners who were
admitted based on socioeconomic status during the school
year 1989-1990.

The total population of students identified as "at-
risk" was 70. These students were serviced by four
teachers and three teacher's aides. Teachers and
teacher's aides attended in-services on a monthly basis
for professional development.

The professional development included strategies
that made learning experiences successful. At-risk pre-
kindergarteners/kindergarteners had opportunities to:
develop positive self-images, enrich their language
skills, enhance their knowledge of the world &round
them, and develop social, emotional, physical, and

cognitive skills through developmentally appropriate

13
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activities. Each student participated in school-related
routines that helped him/her develop skills that were the
foundation for future success in learning.

During the school year of 1988-1989, the principal
of the high school for this feeder pattern expressed a
concern about the inability of students to succeed
in honors classes when they entered high school. A
feeder pattern includes all public elementary and middle
schools within an area that attend a common high school.
In an effort to prepare students for honors classes, the
principal of the high school proposed that potential
honor students be identified as early as kindergarten.
These students were grouped homogeneously (based on
scores from the Brigance in kindergarten or the Stanford
Achievement Test in other grades). Students received
instruction from a special curriculum design. The
design was the result of restructuring instructional
objectives (based on the decisions of teachers and
administrators from each school).

There were several school personnel who contributed
to the smooth operation of programs at the practicum
site. These personnel included an administrative staff:
a principal, and two assistant principals (one for
the day-time program and one for the community school

program). The office staff had two secretaries (one

14




for the day-time prog-am and one for the community
school program), an attendance clerk, and a data input
clerk. There were two individuals who served as the
liaison between the school and the parents. They were
classified as Parent Outreach Program personnel. ihese
individuals were able to communicate with parents who
teachers had not been able to reach for one reason or
another. These people visited parents after regular
school hours. Other teams who contributed to the school
included the security monitors, custeodians, and food
service workers.

There were 28 classroom teachers. The breakdown of
these teachers was as follows: pre-kindergarten, twoj
kindergarten, sixj first, five; second, five; third,
four; fourth, three; and fifth, three. Special area
teachers included one full-time and one part-—-time in
physical education, one in art, and one in music.
Students in grades second, third, fourth and fifth
received instruction from these instructors. There was
a media specialist, who worked with all of the students.
A language team was made up of faculty who taught the
following subjects: English for Speakers of Other
Languages (ESOL), Spanish for Speakers of Spanish
(5panish S),; Spanish as a Second Languagg (Spanish SL)

for non-Spanish speaking students, Basic Curriculum



Content (BCC) (science, social studies and math in the
student’'s native language), and Home Language Arts (HLA)
for students whose native language was HMaitian Creole who
were also enrolled in ESOL. Other personnel included:

a full-time counselor, a part-time psychologist, a part-
time vision-impaired teacher, a part-time speech
pathologist, a full-time reading laboratory teacher, and
a full-time Chapter I lead teacher. The Chapter 1 lead
teacher served as a resource person who conducted
demonstration lessons and provided training for new
personnel. The lead teacher worked closely with the
administration and represented the school at various
district-level meetings.

There was an exceptional student e=ducation
department at this site. One teacher instructed
students with specific learning disabilities. Three
educators instructed students classified as educable
mentally handicapped. Two of the teachers worked with
students in grades second through fifth. The other
teacher worked with the pre-kindergarten inter&entive
class.

Full-time and part-time paraprofessionals
per formed various tasks. Two of them were assigned
to the computer laboratory and were responsible for

reinforcing skills prescribed by classroom teachers
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to students in grades kindergarten through fifth.
Three other paraprofessionals were assigned to the pre-
kindergarten classes; one was responsible for testing
students who were new to the county. This person also
entered information, such as results of diagnostic and
prescriptive tests, into the computer. Two other
paraprofessionals rotated among teachers in grades
kindergarten and first and assisted as needed. The
increase in students resulted in the hiring of four
paraprofessionals. The new employees were assigned to
teachers in grades kindergarten through fifth.

The tounty had a federally funded "Foster
Grandparent Program."” This program involved senior
citizens who came to the school Monday through Friday.
Their services included one-to-one tutoring with a child
who needed individual assistance.

Students at the practicum site were fortunate to
have a retired teacher who served as a volunteer one day
a week. This person worked directly with primary
teachers. Students who needed remediation worked with
this volunteer for small group instruction.

The school was located in an area that was
classified as a low socioeconomic environment. There
was a "breakfast" program at this school. A total of 359

of the students participated in the breakfast program,
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most of the students, 342, were on free breakfast.
Another B8 students were on reduced breakfast (they
paid 2% cents per meal). At the time the final report
was being prepared, the figures for the lunch program
were as follows: 744 of the students were on free
lunch; 38 were on reduced lunch (they paid 40 cents
per meal). Less than .5 percent paid the full price
of $1.00 per day. This information on the food status
of the students was determined by records from the
cafeteria manager.

This practicum site had been identified as a total
Chapter I school. The number of students on free or
reduced meals was one element that determined a school’s
eligibility for Chapter I. The other element was the
number of students in kindergarten who scored below 77
on the Brigance Kindergarten Inventory and boys and
giris in grades first through fifth who scored below
the 49th percentile in reading on a standardized test.
The Stanfori Achievement (SAT) was used for students
enrolled during the spring, the Metropolitan Achievement
Test (MAT), for those who were not enrolled during the
spring. The number of Chapter I students in

kindergarten was 65 and 384 for grades 1 through S.
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Writer's Work Setting and Role

Since the site was identified as a Chapter I
school, district policy provided personnel with the
option of developing a proposal that was appropriate
for their particular population. One request was
for funding of an additicnal position for a reading
laboratory teacher. The job description for the reading
teacher was as follows:  Students in grades third through
fifth who scored at the 49th percentile or less on the
SAT or MAT would receive additional instruction from the
reading laboratory teacher.

Students in grades kindergarten through second were
involved in & reading pilot program. These students were
receiving instruction through a whole language approach
to reading using the Harcourt-Brace-Jovanovich (HBJ)
series. During the year 1991-1992 this program
will be extended to include third, fourth, and fifth
graders.

At the time when the writer’'s teaching assignment
was made, the pupil:teacher ratio for grades
kindergarten through second was 22:1 or lower. The
pupil:teacher ratio in grades third through fifth was as
high as 32:1; the ratios now average 28:1 and 36:1,

respectively.

19
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Students in grades third through fifth were not
a part of the HBJ pilot. These students continued using
the Macmillan Reading Series. Based on the initial
large pupil:teacher ratio, the writer wes assigned as a
reading laboratory teacher for third, fourth, and fifth
grade students who were eligible for Chapter I.

The writer worked with 67 third graders. Twenty-
three of the students were selected randomly and
administered & reading attitudinal survey. Six of the
students from the random sampling were cthosen as the
target group. The selected studénts had responses on
the attitudinal survey that were among the lowest of
those reviewed by the writer.

The activities in this pra&ticum were supplemental
to the writer's routine responsibilities. For example,
the writer conducted one parent workshop in the evening.
Members of the target group took three field trips to
the public library. Six of the writer's colleagues
served as mentors for the target group. The target
group was involved in cross-—age peer tutoring with firét
graders. The aforementioned activities were Jjust some
of the extra experiences that were provided as treatment
for the identified group that were not provided for non-
practicum participants. These activities are explained

in Chapter IV of this report.
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The writer had one hour of planning time each day.
This hour was used for individual reading, total group
reading, field trips to the library; mentoring
experiences, and c¢ross-age tutoring. Arrangements were
made to come in before scheool and/or stay after school to
be sure that each participant was afforded the time
needed to complete his/her tasks. The provision of
flexible scheduling enabled the writer to have maximum

control of the practicum events.




CHAPTER I1

STUDY OF THE PROBLEM

Problem Description

The problem in this practicum was that there were
six third grade students (the primary target gi-oup) who
had negative attitudes toward reading. Since these
students did not like to read, their teachers reported
(through informal conversations with tha writer) that
these students would not volunteer to read in class.
Reading is a phase of the curriculum that offers maiy
opportunities for learning. Students who failed to read
because they did_not like to read were depriving
themselves of knowledge.

The writer met informally with each student and
asked three specific questions (Appendix A:é65). The
responses (Appendix B:67) enabled the writer to surmise
that the problem had not been solved because of the
following reasons:

1. Reading material was not accessible in the home.

2. Students were not read to when they were
younger.

3. Focusing on areas of interest had not been
used as a motivator.

The problem was that based on the responses to a reading
attitudinal measure, six third graders hac adverse

feelings for reading.

D
&
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Problem Documentation

The writer administered a reading attitudinal
survey to 23 third graders who were eligible for
remediation, pev Chapter I guidelines. The 23 students
represented approximately a third of grade three pupils
who were remediated by the writer. Six students who had
the lowest scores on a reading attitudinal survey became
the target population.

The survey included two subtests that were combined
to give a full scale score. McKenna and Kear (1990)
gave the survey to a total of 18,138 students in grades
first through sixth. The ethnic composition of the
students was much like the composition of the American
nopulation. Therefore, the writer believed that the
results of this survey were valid and reliable.

Three thousand one hundred fifty one (3,151) third
graders were in the study. The norm for the full scale
was a percentile score of 57.4. The percentile scores
for the 23 third graders appear in Table 4. The
discrepancy in percentile scores for the targut group

ranged between 51.8 and 15.8.




16
Table 4

Full Scale Scores

Full Scale Score How many of the 23 students earned
the full score?

B817% i
79% 3
&7% 2
647 2
°8% 3
91% 2
48% 2
447 1
417 1
38% 1
31% b
23% i
207% 1
17% 1
&% 1

The norm for students in the study was a2 score in
the 30th percentile for the Recreational Reading
subscale. The scores for the target group are in
Table 5. The discrepancy in percentile scores for the

target group was between 25 and 1.

'a%]
1998
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Table 5

Recreational Subscale Scores

Recreational Subscale How many of the 23 students
Scores egarned the recreational
score”?
B81% 1
637, 3
S1% 2
43% )
38% 2
3I3% .}
297% 2
26% 2
21% 1
5% 4 1

The average norm for students in the study was in
the 27.8th percentile for the Academic Reading subscale.

The range for the target gQroup was 23.8 to 13.2.
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Table &

Academic Bubscale Scores

Academic Subscale How many of the 23 students
Scores earned the academic score?
5% 2
L% 1
8g% 1
83% 1
79% i
75% 2
&% 2
63% 2
a8% 3
a7% 2
417% 1
I6% 1
31% 1
18% i
147 1
4% ‘ 1

There werde two other sources that were evidence of

the students’ negative attitudes for reading. One was

S
<
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Count on Reading (CORe). CORe was a district-wide
program that was monitored and encouraged students to
become involved with extra-curricular reading. Whereas
the average number of books read by 17 of the third
graders in the group for CORe for the first grading
period was B, the target group’s average number was 1.4,

The second proof of negative attitudes for the
target group was based on the number of books the target
group had checked out of the schocl’'s media center.
Whereas the average number of books checked out by 17
third graders surveyed was 8, the target group had only
checked put an average of 1.4 for the first grading

period.

Causative Analysis

At-risk students live in environments that may not
prepare them for their formal education. Sometimes
students are unprepared because their families can not
assist them. Some families are illiterate or marginally
literate. For other students, lack of prepiration for
formal education results from negligence. Some parents
fail to acknowledge the role they play in the lives of
their children.

Roser, Hoffman and Farest (1990) suggested that

students’ initial experiences with reading start at
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home. These experiences, or lack of these experiences,
are!profound in formulating reading attitudes. Children
who are read to are prone to enjoy reading. Those
students who have not been read to are prone to have
adverse‘feelingé toward reading.

Sometimes the negative attitudes students have for
reading are the result of unpleasant experiences in
school. According to Reiff (1987), a teacher’'s decision
of teaching through hearing (auditory), sight (visual)
or touch (kinesthetic) modalities is not new. In most
cases, students will adapt to either style. For
students who do not adapt, Reiff suggested that more
attention should be given to the students’ particular
.learning style.

Reiff conducted a study that included students in
fourth grade and fifth grade. The students were divided
into two groups. One group received special treatment.
All of the students were reading on a fourth grade level
as determined by MAT scores. All were from lower-middle
class families (per information on lunch application
forms).

Reiff noted that the results of this study were
based on individual characteristics. The author made

this statement so that readers were not tempted to

identify results with any particular ethnic group. The
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group of children who received special treatment had
more positive attitudes for reading than the non-
treatment group. The treatment group volunteered to
read more.

According to Howard (1987), educators have
contributed to some adverse attitudes students have for
reading. Howard quotes Goodman (1987) whose reasoning
for some of the detrimental attitudes follows. "After
years of being locked into basals and wdrkbooks, poor
readers can suffer from '‘overkill’. They may think of
reading as a werkbook page that may make sense to
somebody else, but not to them" (p. 39).

Problems that stem from the overkill mentioned above
tend to promote negative feelings for reading. Howard
suggested that some students who do well in reading
feel good about reading.

Howard referred to teachers collectively when he
noted that teachers '"do not appear to understand the
importance of attitudes in the teaching of reading"

(p. 40). This statement was based on a survey

by Heatherington and Alexander (1984) who, according to
Howard, reported that teachers can associate attitudes
to reading growth. However, despite the association,
educators (again, as a whole) do not make an effort to

charge these attitudes.

p
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Howard's earlier reference to Goodman made this
writer believe that Howard was an advocator of change.
The summary that follows substantiated this writer’'s
belief. Howard viewed the early years as the dominant
years in reading and suggested that when school
personnel realize that old programs are not proving to
be effective, then changes must be made to implement new
programs that will be successful. The new programs
should be ones that help students succeed. Successful
encounters should lead to the development of positive
attitudes about one’'s self. The final product should be
one that results in school personnel helping students
develop a good feeling for reading.

If this writer were to summarize the possible
reasons for the identified population’'s negative
attitude for reading, the list would be as follows:

1. Initial experiences had not started in the
home.

2. Conflict of teaching modalities and learning
modalities had not been analyzed.

3. Reading strategies had not provided successful

encounters for some students. Repeated failures
resul ted in negative feelings.

Relationship of the Problem to the Literature

The term "at-risk" is used to describe various

populations. However, the definition provided by

30
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Tijosemm (as reported by Peterson, 1987) was used to

describe members cf the target group.

According to Tjosemm,

Children at environmental risk are those who are
biologically and genetically normal and intact at
birth but whose early life experiences and
environmental surroundings impose a threat to their
physical and developmental well being. These
qualities relate to the quality of maternal care
and stimulation, nutrition, medical care,
opportunities for social-educational-sensory
stimulation, and the availability of a healthy,
psychological environment for the child. Children
reared in unnuturing, depriving, and substandard
environments are mcre likely to develop poorly and
to show depressed intellectual, language, and
academic performance (p. 138).

According to Dimidjian (1989), the need for
educators and researchers to work with families who
have young children is not new. The consensus was that
young children need certain basic skills in their
preschool years in order to have an equal chance to
succeed in their formal school years. The reality was
that more students were entering school who had been
deprived of the foundation.

The writer concurred with researchers who suggested
that much of what a child accomplished in the area of
literacy was based on what the parent(s) provided for
that child. However, the writer knew that educators

could not and would not rely on parents being the sole

source of literacy development. This was a task that
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must be a joint effort of parents and educators.
Parents have an important role in this practicum and
were identified as part of the secondary environﬁent.

Fredericks and Rasinski (1990) reported that
educators are interested in establishing "partnerships
that affect the continuous literacy growth of each and
every student” (p. 76). The authors suggested that
parental iﬁvolvement could be successful if educators
help parents understand that there is a need for their
cooperation. The authors provided directions for
requesting a packet that contained suggestions for
productive parental involvement. This information was
requested by the writer (Appendix C:69).

. There are parental programs that serve as
resources., Fredericks and Rasinski (1990) listed an
organization that could be beneficial to the parents of
the primary target group. The writer chose "Home and
School Institute" because parents were given suggestions
for strategies that could be used at home to complement
school activities. A letter was submitted for further
information about this organization (Appendix D:71).

The writer knew that an open-—-line of productive
communication between parents and teacher would enhance

the outcome of this practicum. Fredericks and Rasinski

32



25
(1990) established guidelines for assuring productive
parent—-teacher conferences. The guidelines included,
teachers:

1. ensuring parents that they (teachers and
parents) were working collectively for the welfare f
the children;

2. refraining using terminology that only
educators understood;

3. providing an environment that helped parents
realize that decisions were shared by teachers and
parents;

4, resisting labeling students;

5. being good listeners;

6&. forming opinions bacsed on first-hand
experiences rather than comments from former teachers,
siblings, or cumulative records,

?. reserving information during parent/teacber
conferences that suggested difficulty in teaching
students was taking place.

The structure of this practicum was designed to
decrease the number of frustrations that children often
associate with reading. Carbo (1990) suggested that if
educators continued to emphasize drilling skills and

completing worksheets, then students would continue to
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show reading performances that were deficient. Carbo
reported that students were interested in making
decisions on what they read. Once students had made
their Choices, then the teacher would make the
materials available for the students. Compiling this
material could be a joint effort of the students and
teachers.,

Cronin (1981) recommended steps that could
lead to encouraging students to read for pleasure. The
author noted that when students felt that they could
read the material that had been provided, reading would
become an enjoyable task. Teachers could arrange for
successful experiences by selecting material that each
child could read. If a teacher skimmed material that
students would be assigned to read, then the teacher
could discuss unknown words. Background information on a
given subjéct should be established prior to the first
reading of the selection. When students are reading
orally and they came to an unknown word, the teacher
should tell them the word so that the reading continued.
Students should be read to frequently.

Anderson (1990) listed 27 rules that were paramount
as students progressed in reading; 10 of these rules
were applicable to the activities of this practicum. The

rules were summarized as follows:
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1. Students should have a selection cf materials
to which they can relate.

2. Provisions should be made for sharing material
that the students have written.

3. Students should write for different reasons and
share what they have written with different groups
(i.e., peers, tutees; parents, teachers, and
administrators).

4, Materials selected for the students or
materials created by the students should be available
for repeated readings.

5. Materials selected per students’' interests
should be those that the students can read successfully.

6. Self-appraisal is the highest level of
appraisal. Teachers can help students learn to
appraise themselves.

7. Collaborative learning is effective in
promoting litesracy skills for children.

B. Ch