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Appalachia Educatdonal Laboratory

The Appalachia Educatonal Laboratory (AEL),
Inc., works with educators in ongoing R & D-based
efforts to improve education and educational opportu-
nity. AEL serves as the Regional Educatonal Labora-
tory for Kentucky, Tennessee, Virginia, and West Vir-
ginia. Italso operater the ERIC Clearinghouse on Rural
Educadon and Small Schools. AEL works o Liprove:

professional quality,

curriculum and instruction,

community support, and

opportunity for access to quality education
by all children.

Information about AEJ. projects, programs, and ser-
vices is available by writing or calling AEL, Post Office

Box 1348, Charleston, West Virginia 25325; 800/624-
9120 (outside WV), 800/344-6646 (in WV), and 347-
0400 (local); 304/347-0487 (FAX number).

This publication is based on work sponsored
wholly orin part by the Office of Educadonal Research
and Improvement, U. S. Department of Educadon,
under contrazt number RP 91002002. Its contents do
not necessarily reflect the views of OER], the Depart-
ment, or any othcr agency of the U. S. Government.

AEL is an Affirmative Action/
Equal Opportunity Employer.
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EXECUTIVE SUMMARY

Is the educadon of young children coming full
circle? Is developmentally appropriate instruction really
a “back to the future” approac:ié Although the one-
room school has declined in numbers throughout the
United States since the 19£us, some of the iessons
learned in that multage instructional setting are resur-
facing ir today’s elementary schocls. The concept of
muldgrade, also known as muldage, .ngraded, non-
graded, or family grouping, is again gaining favor
among educators concerned with the strong correla-
tion between retenton in grade and subsequent drop-
out of growis,; numbers of students. The ungraded
primary class may provide a means of insuniig indi-
vidualized, ccntnuous progress of students dur'ng
some of the . ost critica! vears of their ediucation, from
kindergarten through the third grade,

While some schools or school districts have ex-
tended contdnuous progress through the elementary
years or even pre-K through grade 12, the for natve
years of age five through eight are most often, the focus
of the “new” ungraded primary programs underway in
Florida, Kentucky, Louisiana, and Mississ:ppi. But the
concept of muldage instritc:ion is not new. It flour-
ished during the 1960s as individually yuided educa-
don (IGE) and rontinuous progress classes and schools
throughout the United States. Today the practices of
these earlier implementations, and of the rare schools
that have maintained ungraded primary programs for
10 to 20 years >r more, are being r!osely studied by
educators interested in offering developmentally an-
propriate instruction to the range of students that may
oken span four years of development in one grade
level.

The Kentucky Education Reform Act of 1990 es-
tablished that each elementary school in the state
would begin to implement an ungraded primary pro-

Kentucky Education Association & AEL e April 1991

gram during or before the 1992-93 school year (KERA,
1990, p. 66). In response to this mandate and to
growing interest and concern among teachers regard-
ing its implementation, KEA and AEL formed a study
group of elementary school teachers who sought to
link fellow pracutioners to ungraded primary program
models. Through review of the literature and analysis
of survey data from a Kenitucky Deparament of Educa-
don survey of all school systems in the state, study
group members were able to identfy schools with
experience in implementng such programs. KEA-AEL
study group members developed and disseminated the
*KEA-AEL Ungraded Primary Program Description
Form,” and conducted followup telephone interviews
with model program representatives. Through these
methods, study group members gathered the basic
knowledge and the dps and hints necessary to imple-
ment effective muldage ungraded programs.
Ungraded Primary Programs: Steps Toward Develop-
mentally Approprinte Instruction presents case studies of
10 ungraded primary programs along with an analysis
of the obstacles, accomplishments, advantages, and
disadvantages the faculdes of these schools experi-
enced; their reccommendations for future implemen-
ters; and a review of the literature on multiage group-
.g/ungraded primary programs. A resources section
with descripdons of strategies most often cited by
respondenits is inciuded along with a bibliography on
ungradec primary programs. Each case study of an
ungraded primary program describes the philosophy/
goals, program background and implementation, along
with the program’s practices regarding grouping/or-
ganization, curriculum/instruction, student: ssessment,
andremedistion/enrichment Inadditon, theteacher's
1ole (including training), program progress 1o date, and
parent involvement/public awareness are describec.
Demographics on each program'’s size, students served,
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faculty involved, and other factors accompany contact
informaton. to enable readers to seek further details.
The zuthors, all Kentucky teachers soon to be
tezching in ungraded primary programs, developed
this publication with their colleagues and adminiswa-
tors in mind. Their work provides background infor-
mation on beginning an ungraded primary program

and connects educators with others experienced in the
problems and accomplisiments of such piograms.
Ungraded Primary Programs: Steps Toward Developmen-
wlly Appropriate Instruaion should inform educators
everywhere who are interested in the accomplishment
most often named by study respondents—success for
all students.

vi Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction
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INTRODUCTION

AEL seeks to provide professional development
opportunities to educators by working with their asso-
ciations. Since 1985, one way that the Classroom
Instructon program has assisted associatons and indi-
vidual educatorsis through the creation of study groups.
AEL's purpose for establishing a study groupis to assist
educators in conducting and using reszarch.

A study group is comprised of educators who are
otganized to conduct a study on an educational issue
and who produce a product that is useful tw their
colleagues. Associations and AEL jointly select topics
for study groups, although the selection of members is
handled by the association. AEL staff participate in
meetings as members of the study group and usually
take a facilitative role. AEL provides a small grant to
assistthe study group, but the association orindividual
members often make in-kind contributions that far
exceed AEL's grant. AEL provides additional services,
such as editng, layout, and typesettng of the final
product.

The responsibility for disseminaton lies with both:
AEL and the association. AEL distributes Ungraded
Primary Programs: Steps Toward Developmentally Appropri-
are Instruction to educators in Tennessee, Virginia, and
West Virginia upon request. The Kentucky Education
Association (KEA) publicizes and distributes the publi-
cadon to Kentucky educators.

Planning the Study

Since 1985, KEA and AEL have cosponsored study
groups of teachers who have investigated such topics
as assistance to marginal learners, tps for succeeding in
the beginning teacher internship program, and re-
sources for early childhood educators and parents of

Kentucky Education Association & AEL ¢ April 1991

their students. The KEA-AEL ungraded primary pro-
gram study group began with a meeting inJuly 1990 of
the KEA director of programs, the KEA assistant direc-
tor for human reladons, the KEA assistant director for
instruction and professional development, and the AEL
Classroom Instruction program director to discuss a
Kentucky educatonal priority that would become the
topic of a KEA-AEL study group during 1990-91. The
ungraded primary program, mandated by the Ken-
tucky Education Reform Act of 1990 for implementa-
don in all elementary schools by the 1992-93 schocl
year (see Appendix A), became e focus of the meer-
ing. KEA staff discussed the mcunting interest among
members and the new business iten: on the topic raised
at the Aprii 1990 KEA Delzgate Assembly. Repres...-
tatives to the Delegate Assembly directed the associa-
ton to:

(1) gatherinformation onungraded primary programs
from the Natonal Educatdon Association (NEA),
AEL, and other sources of research;

(2) compile and disseminate 1 list of Kentucky sites
with teachers’ names where ungraded concepts
are currently in effect to enable members to com-
municate with them;

(3) present information about the ungraded primary
school at the KEA Leadership Conference and at
each regional conference;

(4) establish an ad hoc committee of K-4 teachers to
reviewinformation and recommend guidelines for
localimplementationincluding, butnotiimited to,
curriculum; class organization; assessment; the
role of early childhood education (ECE); transfer
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policies and transiton needed for the students
return © the graded program; and

(5) use the informaton gathered tw influence the
program and procedures thatwill be developed by
the State Board of Elementary and Secondary
Educadon (1990 KEA New Business Items).

The KEA president, in response to the Delegate
Assembly directive, appointed the ad hoc committee
on K-3 Ungraded Primary Program and idendfied this
group as the cosponsored KEA-AEL study group for
1990-91 (sze Appendix B). The study group met
inidally in August 1990, discussed the concerns and
questions they and their K-3 colleagues were voicing
regarding the ungraded primary program mandate, and
determined that the group's product would be case
studies of model program:s in Kentucky and in other
states as discussed in the literature.

AEL and KEA staff, in addition ro facilitating study
group meeings, met with Kenwcky Department of
Educadon staff to review clata from the depatment's
Ungraded Primary Program Survey of all districts to
idendfy existing programs and to assistin planning the
department's Primary Program Insdtute held in Octo-
ber 1990. The department's goal has been to provide
awareness information on mode] programs that could
assistdiswicts inselecting appropriate curriculum, staff-
ing, scheduling, and dealing with other organizational
concems. Since the study group's formation, the
department has funded several consortia of districts
around the state that are orpanizing pilot ungraded
primary prograr.s. The findings from these sites should
assistdistricts inim plemes.ting such programs in 1992-
93 and will be shared by the department. However, no
one model of an ungraded primary program is man-
dated by the deparmment These pilot programs were
not established during the development of this docu-
ment

Conducting the Study

The idendfication of model sites was the primary
goal determined by study group members. To that
end, they dzveloped the KEA-AEL Ungraded Primary

Program Description Form (see Appendix C) at their
inidal meeting. With permission, members drewupon
the department of educadon'’s Ungraded Primary Pro-
gram Survey, fevising questions to become open-ended
and adding questions to facilitate more accurate selec-
don of model sites for inclusion in their publicadon.
AEL, KEA, and the department of educidon staffs
cooperated to identify schools in the literature and in
the department's survey data where faculdes were im-
plementng ungraded primary programs. After type-
setting by AEL staff, KEA mailed the description form
(return postage paid) to each idendfied school, fol-
lowed up with a response-requested-reminder memo-
randum, mailed the form to additonal schools as
examples emerged in the literature, and collected all
responses.

At their December 1990 meetng, study group
members reviewed descripdon form responses and
outlined the remaining individual member tasks of
item analysis and case study development. Addition-
ally, study group members developed a Telephone
Interview Guide (see Appendix D) for use by members
tc obtain further information from descripton form
respondents at schools selected for case study develop-
ment

Working independently, three study group mem-
bers analyzed and summarized responses to descrip-
don form questions regarding advantages and disad-
vantages, accomplishments and obstacles, and recom-
mendations to future implementers of ungraded pri-
mary programs. The remaining members conducted
telephone interviews and used data from responses to
the description form, telephone interviewss, and addi-
tonal print information provided by the study’s re-
spondents to develop case studies of the 10 schools.

AEL staff developed the Executive Summary, In-
voduction, Radonale, and Bibliography secdons.
Addidonally, following peer review of secdons by
study groun members and KEA staff, AEL staff melded
all copy to develop a final draft which was reviewed by
study group members, the KEA presicent, and KEA
staff involved with the project. AEL staff incorporated
suggested revisions, ecited and typeset the document,
and prepared announcement fliers. Camera-ready
masters nf the fliers and publication were provided to
KEA and to AEL's Resource Center for dissemination.

2 Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction
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Purpose

KEA and AFL expect Ungraded Primary Programs:
Steps Toward Developmentally Appropriate Instruction to be
an early examination of some established ungraded
primary programs. Asinmostsurveys, responses were
not forthcoming from all schools invited to complete
the program description form; and notall schools with
such programs could be identified from the literature,
the departnent of education survey, or other means.
Consequently, this publication must remain incom-
plete. As the movement toward multiage, continuous
progress instruction gains mornentum, addidonal
programs will be developed. The authors intend this
publication to be useful in the development of any

Kentucky Education Association & AEL ¢ April 1991

school's ungraded primary program, butcaution against
attemptstoidentify the one best way toimplement. By
offering a variety of models, they hope thatreaders will
glean practices appropriate for their own students and
communijties.

Help Us Improve This
Publication

Readers are requested o complete the product
assessment form included within and to fold, staple,
and retumn it ©o AEL. Suggestions for revisions to the
document and/or similar publicatons are welcome.

P-4
[



Classroom Instruction Program

MR,

RATIONALE

A review of the literarure indicates an emerging
wend toward ungraded organizadonin early childhood
and primary educadon. For example, the Kentucky
Educution Reform Act of 1990 (KERA) defines Ken-
tucky’s ungraded primary program as “that part of the
elementary schoo! program in which children are #n-
rolled from the time they begin school undl they are
ready to enter the fourth grade” (KERA, 1990, p. 6€).
The ratonale, which emerges from the literature on the
ungraded wend in school organizaton, is to provide a
more developmentally appropriate way for teachers to
deal withindividual differerices frequendy found among
children in the primary grades. The Rationale section
in this document outlines the positive affeccve and
cognitive effects of ungraded instrucdor. on young
children and discusses obstacles educators may face in
organizing and delivering ungraded instruction.

The concept of the ungraded program is not new.
It has its roots in the one-room school of the early days
of education in the United States. Many schools experi-
mented with: ungraded classes in the 1960s, often
unsuccessfully. Although the ungraded approach
always has been prevalent in rural schools for eco-
nomic and geographic reasons, it never became an
accepted part of the educational mainstream. The
ungraded program is defined here as an instructional
organization which provides a developmentally ap-
propriate, contnuous progress leaming environment.
Although the Kentucky legislature used the term un-
graded in defining its mandated primary program,
most of the literature reviewed for this study uses the
terms multiage, multigrade, or mixed-age. There-
fore, these terms will be used interchangeably throug..-
out this rationale.

The concept of ungraded instruction is drawing
renewed attention today as a way of curbing ability

Kentucky Educaton Association & AEL ¢ April 1991

tracking and grade retendon, two factors a growing
number of educators identify as detrimental to young
children. Experts also view ungraded units as a way to
decrease emphasis on compettive and overly aca-
demic instruction in the early school years and to
promote developmentally appropriate instructional
methods based on hands-onleaming, play. and explo-
radon. Numerous policy reportsissued during the past
few years, including those issued by the Natonal
Association for the Education of Young (Children (1987),
the Natonal Association of State Boards of Education
(1989}, and the Natonal Association of Elementary
Schox! Puncipals (1950), suggest that developmentally
paced learning is a more sound way to address individ-
ual differences in young children.

Recentresearch findings support ungraded group-
ing, indicatng it can provide both cognitive and sorial
benefits for students (e.g., Prart & Tracy, 1986, Rule,
1933; Milburn, 1981). In response to such research,
several state legislatures—including Florida, Kentucky,
Louisiana, and Mississippi—have called for implemen-
tation of ungraded programs. The Kentucky State
Legislature, in its Education Reform Act of 1990,
mandated the implementation of ungraded primary
programs (K-3) by September 1992 (Appendiz A).

Although ungraded classes are an educatonal
reality, and the iiterature reveals positive effects from
this type of instructionai organi.xdon, little research
exists on teacher strategies for delivering instruction in
such a setting. However, ungraded grouping brings
together practices at the forefront of current educa-
tonal reform research, including team teaching, cnop-
erative iearning, whole language instruction, elimina-
tion of grade retention, and reductions in “pull-out
programs for remedial and special education students.

12
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Effects of Ungraded
Instruction

Research indicates no negadve effects on social
relationships and attitudes for students in ungraded
elementary classes. In fact, in terms of affective re-
sponses, multigrade students show more positive att-
tudes than single-grade students with more than 75
percent of the measures used (Miller, 1989, pp. 4-13).
Results from several studies reviewed by Miller show
positive effects of multigrade classes when measures of
student attirude toward self, school, or peers are com-
pared across a range of schools and geographic areas
(Prant & Treacy, 1986; Milbum, 1981; Schrankler, 1976;
Schroeder & Nott, 1974). Forexample, Milbu... (1981)
found that children of all ages in muldage classes had
more positive attitudes toward school than did their
counterparts in tradidonal grade-level groups. Schran-
kler (1976) and Milbumm (1981) found students in
multiage settings have significantly higher self-concept
scores than students in single-grade settings. A tread
toward more positive social 1elations is indicated also
(Sherman, 1984; Mycock, 1986; Chance, 1961). Sher-
man (1984) found that multigrade students felt closer
to their multiage classmates than did single-grade stu-
dents. Chance (1951) and Mycock (1966) determined
thatmultigrade students had significantly better teacher-
child reladonships and better social development than
single-g:ade students. These studies indicate that stu-
denw 1n ungraded classes tend to have significantly
more positive atdtudes toward themselves, their peers,
and school.

In terms of academic achievement, the data clearly
support the multigrade class as a viable, effective or-
ganizational alternadve to singis-grade instruction
(Miller, 1989, p. 13). Little or no difference in student
achievement in the single-grade or ungraded class was
found in the studies. In a study conducted in 1983,
Rule found in general that multgrade students scored
higher on standardized achievement tests in reading
than did single-grade students. Milbum (1981) found
lirle difference in basic skills achievement levels be-
tween students in multiage and grade-level groups, but
muldage classes did score significantly higher on the
vocabulary sections of the reading test administered.
To account for this, Milbum concluded thatteachersin

multiuge classes may place greater emphasis on oral
language, or that teachers working in muldage settings
may tend to speak at a level geared to the comprehen-
sive abilides of the older children. In all cases in
Milbum's study, children in the youngest age group in
the multiage class scored higher on basic skills tests
than their age-mates in single-grade classes. The find-
ings of Milburn’s study suggest that multage classes
may be of special bencfit to slow leamers. Such
children mayprofit from the tendency to emulate oider
students. Also, if they are in the same classroom with
the same teacher for more than one year, slow learners
have more tme to assimilate learning in a familiar
environment. Furthermore, multiage grouping enables
youngsters to work at different developmental levels
without obvious remediation—a Situaton that can
cause emotonal, social, or intellectual damage—and
withoutspecial arrangements for acceleraton (Milbum,
1981, pp. 513-514).

A number of other studies indicate that ungraded
grouping can provide remedial benefits for at-risk chil-
dren. Forexample, it has been established that children
are more likely to exhibit prosocial behaviors toward
(Whitng, 1983) and offerinstruction (Ludeke 8 Hartup,
1983) to younger peers than to age-mates. Brown and
Palincsar (1986) make the point that the cognitive
growth stemming from interaction with peers of differ-
ent levels of cognitive maturity is not simply a result of
the less-informed child imitating the more knowledge-
able one. The interactdon between children leads the
less-informed member to internalize new understand-
ings. Along the same lines, Vygotsky (1978) maintains
that intemalization of new concepts takes place when
children interact within the “zone of proximal develop-
ment, the distance between the actual developmental
level and the potential developmental lzvel as deter-
mined through problem solving under adult guidance
or in collaboraton with more capable peers” (p. 86).
Slavin (1987) suggests that the discrepancy between
what an individual can do with and without assistance
can be the basis for cooperative peer efforts that result
in cognitve gains, and that children model in collabo-
rating groups bshaviors more advanced than those
they could perform as individuals. Brown and Reeve
(1985) maintain that instructon aimed ata wide range
of abilides allows n~vices to learn at their own rate and
to . nanage various cognitive challenges in the presence

6 Ungraded Primary Programs: Steps Toward Developmentally Aporopriate Instruction
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of “experts.”

A summary of recent research on grade retention
and recommendations for alternatives to present grade
retention practices published by the Massachusetts
Board of Education includes the following among
recommendations for grouping students:

Create multigrade classrooms to increase oppor-
tunides for peer tutoring, peer modeling, and
cross-age groupings of students, and to allow
students to progress at their own rate.

Eliminate current grade structures, and base
promotion upon condnuous progress towards
mastery of a defined se: of concepts, skills, and
outcomes. Establish flexible standards of com-
petence in the primary grades, recognizing that
children learn at varying rates (Massachusetts
Board of Educadon, 1990, p. 17).

Obstacles to Ungraded
Instructional Organization

In view of the advantages to ungraded instruction
cited in the literature, the reader may wonder why
more school districts have not moved to ungraded
organization sooner. One response is tradition. Al-
though schools of the 1800's were organized in un-
graded classes, with the beginning of the industial
revolution and large scaie urban growth, the practice of
graded schools was established as the noim for organ-
izing and classifying students. Educators found it
easier to manage increased numbers of students by
organizing them into grades or age divisions. Other
factors, such as the advent of graded textbooks, state
supported education, and the demand for trained teach-
ers, have further solidified graded school organization.
The graded school system was largely a response to a
need for managing large numbers of students rather
than an effort to meetindividual studentneeds (Good-
lad & Anderson, 1987).

Although the graded schoo! developed as a result
of demographics and economics, it has become the
predominant way educators and parents think about
schools. The expectatons created by the norm of
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graded schools have become a handicap for educators
sizeking o initate muldgrade classes (Miller, 1989).
trequently, community understanding and support of
ungraded instruction is lacking. Also, most teachers
receive training for teaching single-grade classes organ-
ized around whole-class instruction and/or small abil-
ity-grouped instruction, which are characterized by
low student diversity. Different and more complex
skills in classroom management and discipline, class-
room orgunizadon, instrucdonal organization and
cumiculum, instructional delivery and grouping, self-
directed learning, and peer tutoring are needed to
deliver instruction successfully in a mulugrade class
(Miller, 1989). Lack of attention to these skills in
teacher education programs is a problem to teachers
who are assigned multigrade classes (Miller, 1988;
Hom, 1983; Jones, 1987; Bandy & Gleadow, 1980).
Too often, the teacher skill deficit and the need to
develop community understanding and support of
unyraded instruction are overlooked by administrators
or policymakers when decisions to implement un-
graded organization are made.

Teaching Strategies

“To maximize the potental benefits and minimize
the potendal risks of mixed-age groups, specific teach-
ing strategies that may be appropriate for all teachers in
all kinds of classes for young children may be of special
importance when children are mixed in age” (Katz,
Evangelou, 8 Hartman, 1989, p. 36). Furthermore, the
lack of curriculum materials for ungraded approaches
compounds the need for special assistance for teachers
who will work in ungraded units. Harriet Egertson, ad-
ministrator of the Nebraska Departmentof Education's
office of child development, suggests that some mate-
rials for whole language reading, manipuladve math,
and technology-based writing are suitable for an un-
graded approach (in Cohen, December, 1989).

The National Association of Elementary School
Principals (NAESP) (1990) recommended standards by
which to judge the quality of early childhocd educa-
don programs, including the following standard on
curriculum and instrucdon: “The content of the cur-
riculum reflects a balance of all areas of leaming,
offered in an integrated manner and reflecting the
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holistic nature cfleaminy.” As quality indicators of this
standard, NAESP described effectve teaching strate-
gies that regard leaming as a process racher than a
collection of facts. These strategies included experi-
ence-based learning actvites, a2 natural language
approach, themaric integradon of curriculum content,
continuous progress skill development presented in
meaningful context, and emphasis on czeative expres-
sion.

There is no “one right way” w implement an
ungraded primary program. Each school is unique and
must design a program that fits its own characteristics
and needs. However, leaming theory tells us that

modeling is one of the first and most essentlal steps in
the leaming process. Consequently, the writers of this
publicadon chose to include models of effecdve un-
graded primary programs in the form of case studies. In
the case studies that follow in the next secdon of this
publicaton, practtioners describe stwrategies for pro-
gram organization, curriculum, instrucdonal delivery,
and student assessment that reflect the recommenda-
tons and measurzs of quality described in the existing
literature. Addidonally, particular instructional pro-
grams that have been found effective in ungraded
primary program delivery are descrived in the Re-
sources section of this document.

8 Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction
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CASE STUDIES

The case study method is consistent with experi-
ental leaming, which holds thatleaming is more likely
to occur if the concepts, principles, or relationships
learned are anchored in concrete experience. The case
study asks, “What happened¢” and is descriptive of the
processes and structures reported. The purposes of the
case studies in this publicaton are threefold: (1) to
illustrate concepts, procedures, and materials being
used by schools that have initiated ungraded primary
programs; (2) to provide contact information for these
schools so that other educators may call on them for
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assistance; and (3) to assess commonalities in effective
ungraded primary programs. Information in the fol-
lowing case studies is limited to respondents’ self-
reported data, without observation or verification by
study group members, on the KEA-AEL Ungraded
Primary Program Desciiption Form and in subsequent
telephone interviews. Study group members, KEA,
and AEL invite you to expand your knowledge about
developmentally appropriate instrucdon by reading
about these programs and then obtaining additional
informaton from the principals and teachers cited.

N
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Ardmore Elementary School
Bellevue, Washington

School type: Public

Community served: Suburban

Student enrollment: 430

Grade levels: Lindergarten through fifth

Age range: 5 through 12 years old

Students enrolled in ungraded primary program: 430
Faculty involved in program: 18 fullime, 4 parttime
Grades involved: Kindergarten through fifth

Grades and types of faculty/aides involved: K-5regular
education teachers; specialists in art, music, physi-
cal education, and guidance; 4 instructional assis-
tants; 1 parttime special educadon aide; and 1 class-
room aide

Pupil-teacher rato: 26:1
Years of program operation: 23

Philosophy/Goalis

The vision statement for Ardmore Elementary,
designed by staff and parents, identifies the most
important characteristics that their children should
possess:

e Independent lifelong learners with the skills to
become healthy, producdve adults;

e Confident and secure in their individualiry and
respectful of the differences in others;

¢ Re.ponsible cidzens with a global perspective;

e  Appreciators of aesthetics as an inzsgral part of life;
and

¢ Competent, resourceful, and courageous problem
solvers—intellectually, socially, emotonally, and
ethically.

Kentucky Education Association & AEL e April 1591

Program Background/Implementation

Before the school was built, a planning committee
for Ardmore drew up the educational specifications.
An open-concept school—clusters of four open class-
rooms in each of the five wings—with multiage group-
ings and team teaching was part of the plan. The
planning committee also designed a program that
would nurture and support children in the learning
process.

Principal Jill Andrews attributes the strengths of
the program to the sharing of classrooms across mul-
dple age groups, an open enrollment policy, and a
sirong professional staff. She also states: “A strong
belief in human equality unites these factors and en-
hances the educational process.”

Grouping/Organization

Ardmore's open-concept school houses four
classes in each cluster. Each cluster contains approxi-
mately 100 children in grades Kindergarten through
five. Each teacher in the clusteris assigned 26 students
with a two- to three-year-age range. Children remain
with the same teacher for several yzars and within the
same K-5 cluster. Student placement s determined by
the principal and based upon parent requests, teacher
assessment, racial and gender balance, and children’s
individual needs. Teaching assignments are made
jointly by the principal and staff.

The primary teachers team teach and exchange
students for some subjects. Some teachers put K-5
groups together for social studies. Class schedules are
determined by the individual teachers and the sched-
ules vary because of instruction provided by specialists
in arz, music, physical education, and library.
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Teachers make decisions about classroom man-
sgement Common instructdonal practices include
problem solving, group goal setting for behavior, lack
of competition, an emphasis on helping one another,
and posidve atdvudes.

Curriculum/Instruction /

Ardmore staff routinely use a variety of ins:ruc-
tional practices which include: cooperative leamning,
learning centers, learner capacity paced instruction,
computer-assisted instruction, peer tutoring, team
teaching, skill sequence leve:s, integrated themadc
units, and wholelanguageinstruction. Wholelanguage
acdvities, including the use of individual books rather
than basal readers and the process approach to writing
instructon; math manipulatives; and computers sup-
port the ungraded instructional approach. Basal texts
are not used except for occasional references in sociai
studies.

Student Assessment

No letter grades are given at Ardmore. Instead,
informal student assessment is ongoing. Checklists
indicating student progress, accompanied by written
comments from the teachers, are sent to parents peri-
odically. Parents also receive written comments on
their children’s progress twice each year at parent-
teacher conferences and again at the end of the school
year. The district administers standardized math and
feading tests to third and fifth grade students, a writing
assessment to fifth grade students, and the Metopoli-
tan Achievement Test (MAT) to fourth grade students.

Ardmore staff do not support student retention.
Children spend three years in the primary program
(grades K through 2).

Remediation/Enrichment

Remediadon and enrichment are provided
through individualized instrucdon. An instructional
assistant is assigned to each cluster of four classrooms
to work with students who need extra help. Also, a
special education teacher rotates throughout the
school to provide assistance when needed. A coun-
selor works with students who have behavioral prob-
lems in an effort to keep them in their home school.

However, if the behavior problem is severe, a student
may be sent to a special district program on a half-day
basis.

Although the school district has a gifted program,
staff at Ardmore view all children as gifted in some
way. Many gifted studentsremain at Ardmore because
they are challenged in the muldage, individualized
seuing without leaving their social groups. Children
who require more intellectual stirsiuladon are able to
work with others of similar capabilides.

Teacher’s Role

All teachers at Ardmore teach an ungraded class
containing two or three grade levels of students (i.e., K-
1-2,1-2, 2-3-4, 3-4-5, 4-5). The followingresources are
provided to assist Ardmore teachers: facilites that aid
team teaching and flexible grouping, teacher teame,
common planning time for teacher teams, parent vol-
unteers, peer coachirg/teacher mentors, and opportu-
nities to observe colleagues.

Facu!lty members plan and conduct staff develop-
ment sessions on topics identfied through staff needs
assessments, For example, during the 1989-90 school
year, the focus was on report forms and assessment.
District inservices are offered in the curricular areas.
Teacher growth is condnual as teachers practce new
suategies in the open-concept school and receive feed-
back from their colleagues.

Program Progress to Date

The MAT, a natonally normed achievement test
administered statewide each year to fourth grade stu-
dents, is used for program evaluaton along with pupil
progress reported on district math and reading tests for
grades three and five and a writing assessment for grade
five. Individual studentprogress is assessed informally
three times each year. Additdonally, a districtresearch
project on alternative forms of assessment has yielded
information for future program evaluadon.

Andrews reports that an effective program to
=ducate parents about the advantages of the ungraded
primary program has resuited in improved attitudes of
parents and children toward the school. For example,
the number of student transfers to other district schools
has been significantly reduced, and more than one-
fourth of the current student body has transferred to

12 Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction
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Ardmore by choice from other schools in the district.

Parent Involvement/Public Awareness

According to Andrews, educators, students, and
their families value the open, farnily atmosphere, the
emphasis on individuality and personal responsibility,
the muldage groupings, and the mainstreaming of
gifted and special needs children. Parents demonstate
their support by visiting classrooms as both observers
and participants. Staff members have demonstrated
their commitment to the school's philosophy by en-
rolling their own children in the program.

Kentucky Education Association & AEL ¢ April 1991

Staff members have had the responsibility of ex-
plaining to parents and the community what makes
Ardmore's program special. “This has challenged staff
members to become thoughtful ardculators of the
school’s philosophy,” observed Andrews.

Contact Information

Jill Andrews, Principal
Ardmore Elementary School
16616 N.E. 32nd Sueet
Bellevue, WA 98008
206/455-6309
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The Chance School
Louisville, Kentucky

School type: Private

Community served: Suburban

Student enrollment: 224

Crade levels: Preschool through third

Age range: 2 through 8 years old

Students enrolled in ungraded primary program: 44
Faculvy involved: 4 (plus 3 specialists)

Grade levels involved: First through third

Grades and types of faculty/aides involved: 4 regular
educadon teachers

Pupil-teacher rato: 11:1
Years of program operation: 12

Philosophy/Goals

The goal of Chance School’s ungraded primary
program is to build children’s self-esteem. Strong self-
esteem is vital to developing positive attitudes about
learning and living together in a democratic society.
Self-esteem is nurtured daily at Chance School through
actvitdes that are appropriate for cognitive, emotional,
physical, social, and moral development.

The philosophy statement adopted by staff in
1989 states: “Chance School provides an environment
that fosters confidence and respects individual differ-
ences. Daily, children discover knowledge through
play and sensory experiences thatchallenge and stimu-
late learning, thinking, creadvit- and social interac-
don. Positive developmental guiuance from nurturing
adults, both parents and teachers, helps to create a
community of leaming and discovery.”

Program Background/Implementation
The Chance School’s ungraded primary p.ogram

was created in 1978 in response to parents’ requests.
*Parents whose children had been enrolled in Chance's
developmental preschool program and kindergarten
requested more appropriate, child-centered, hands-on
educador: for their six-, seven-, and eight-year-old
children,” reported Diractor Elizabeth Rightmyer.

Grouping/Organization

Multdage grouping is used in al' subjects. How-
ever, grouping is varied and flexibie to include one-on-
one, small groups, large groups, and independent ac-
tvities. For instrucdon and practice, mixed-age and
grade level groups alternate durinig the daily schedule.
When assigning students to teachers, the director and
teaching team members attempt to maintain & balance
in gender, age, and special needs. Farent requests
related to grouping ar: also considered.

When students enter the program, they are as-
signed a homercom teacher with whom they remain
for three years. Teachers are assigned their groups by
the director, in consultatdon with the teaching team.
Two teachers team together to a!low flexible grouning
of students within the two classes. In keeping with the
school’s philosopty of educating the “whole child,”
the self-contained class format is used for most of the
day. Three specialists (physical education, library, and
music) work with the children weekly. Although the
primary program operates on a set daily schedule
designed by the school’s director, teachers may choose
to alter their schedules to mect the needs of the day.

The davis divided into three, one-and-a-half hour
blocks: aperiod formath and learning centers; a period
for language (reading skills) and centers; and a period
for silent reading and creadve wrinrg. Kecess and
lunch (which are structured to be a *l:arning time” in
the integrated day) separate the ime olocks.

14 Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction
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Curriculum/Instruction

The Chance Scheol faculry employ a variety of
insrructional pracdces: in their ungraded primary pro-
gram including individualized pacing of les:ons, coop-
erative learning, learning centers, peer tutoring, and
team teaching.

The teachers developed their school's curriculum,
and theyrevise it annually to meet the particular needs
of the classes. Curricular approaches include inte-
grated themadc units and whole ianguage instruction.
FHowever, several basals are available a~.d used by
some children during recreatonal reading. Supple-
mentary materials include math manipulatves, pre-
primer readers, games, dictonaries, encyclopedias,
maps, gym equipment, science equipment, chart tab-
lets, art supplies, listening stations, and musical instru-
ments.

Student Assessment

Pupil progress is assessed daily as children read,
write, and complete math problems. Teachers also
keep work samples and write observatiors. Aprogress
report. is sent to parents three dmes each year. A
frequency grading scale (consistently, usual'y, some-
times, seldom) is used to evaluate students’ skill devel-
opment in all content areas. Parent conferences are
held after each progress report.

Most students spend two to three years in the
ungraded primary program and are ready to exit the
program at age nine. There is no retention.

Remediation/Enrichment

Remediationand enrichment are supplied through
the regula: daily learning experiences designed by the
teachers. Children are presented an enriched prograrr..
regardless of their achievement or perceived ability.
Staff members believe that children learn something
from every experience so most o: the assignments are
open-ended, allowing children of various abilities and
ages to complete tr.em. Teachers maintain individually
appropriate nxpecrations for each student.

Ifa student’s need< are not being met by th:: regular
program, teachers 153/ niew strategies or new' programs.
Special education teachers, psychologists, and parents
are used as resources if students present problems that
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are outside the teacher's expertise. “Remediationis not
a part of the wrimary program vocabulary at Chance.
Aslong as chiidren make continuous progress, steadily
accuiring skills, they will complete the program on
time,” states Director Rightmyer.

Teacher’s Role

Chance School offers only one type of primary
program (ungraded). Therefcre, teacher participation is
expected. "rimary teachers seceive ongoing inservice
education through their work with an experienced
team teacher. The schooi arranges staff development
as needed, although most staff develog:uent is “learn-
ing by doing.” Other resources provided to teachers
include: facilities that enhance team teaching and
flexible grouping, teacher teams, common planning
time for teams, additdonal planning time for individua!
teachers, parent volunteers, teacher mentors, curncu-
lum specialists, and opportunities 10 observe col-
leagues. Outside resources available to teachers are:
workshops, conferences, professinnal literature, and
community resources.

Program Prougress to Date

Informal program evaluadon occurs daily as par-
ents and others visit the school. Evaluation also occurs
in several other ways. Ckance is accredited by the
Southem Association of Ccileges and Scl:ools: (SACS),
and a visiting team from 5ACS evaluates we school
every five years. During the SACS process, teachers,
assistants, parents, board members, and administra-
tors review the school!’s progress and make recommen-
dations for improvement. A self-study is written and
goals for improvement are r.viewed each year by the
school director. Part of the SACS review includes the
review of standardized test data. Chance administers
the Comprehensive Test of Basic Skills each May to
students in kindergzarten througis third grade.

Parent Involvement/Public Awareness

Chance School gains educator and parent suppo-t
by following the guidelines for deveiopmentally ap-
propriute practice designed by the Natonal Associa-
ton for the Education of Young Children. Teachers
who demonstrate the'r willingi.ess to develop appro-
priate cur iculum are ;elected for the program.
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The monthly school newslerter, two =nnual
schoolwide parent meetings, topical parenting semi-
nars, and parent conferences are used ac vehicles to
educate parents about how young children learn and
why developmental educaton is effective.

The program is communicated to the public each
year when Chance holds its Fall Festval, which is open
to the public and is designed to exhibit Chance’s

creative, child-centered approach to early childhood 4200 Lime Kiln Lane

education. Although Chance suives for media cover-  Louisville, KY 40222

age of unique classroom events, the staff feel their  502/425-6904

16 Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction

primary marketing tool is werd of mouth. “Parents
report being delighted with the cognit* e, physical, and
social/emotional development of their children, and
they tell their friends,” observed Rightmyer.

Contact Information

Elizabeth Campbell Rightmyer, Director
The Chance School
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Dixie Elementary School
Lexington, Kentucky

School type: Public

Community served: Suburban

Student enrollment: 525

Grade levels: Kindergarten through fifth

Age range: 5 to 11 years old

Students enrolled in ungraded primary program: 525
Faculty involved in program: 35

Grades involved in program: Kindergarten through
fikh

Grades and types of faculty/aides involved: All faculty
membersand 11 aides (five fullime and six parctime
for three hours per day)

Pupil-teacher rado: 24:1
Years of program operation: 25

Philosophy/Goals

The goals of Dixie Elementary School reflect the
goals fur excellence established by Fayewe County
Public Schools:

¢ To develop a positive attitude toward learning in
each child;

e To foster self-esteem and self-reliance through
academic accomplishment;

e To provide for each child an individualized
educational program suited to his/her needs;

¢ To provide for each child the opportunity to
progress at his/her own pace;

e To encourage development of the total child,
which includes social, emodonal, physical, and
academic devslopment;
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¢ To foster development of independence and self-
discipline in each child;

¢ Todevelopaclassroom environmentconducive :o
learning for each child;

¢ To provide successful school experiences for each
child;

e To provide opportunities for each parent to be
involved with their child's education; and

¢ To provide trained staff prepared to implement a
variety of instructional approaches and curricula.

Program Background/Implementation

The ungraded primary program began at Dixie
Elementary in 1965 when Fayette County Schools
received a federal grant to develop an innovative pro-
gram of instruction. The principal at Dixie received
waining in ungraded instrucdon from Dr. John Goced-
lad at the University of California at Los Angeles. The
following summer, consultants worked with Dixie
teachers in developing the ungraded program. Pro-
gram implementatdon began during the 1966-67
school year, and the consultants retumed to act as
“wouble shooters” in refining and further developing
the program. In subsequent years, Dixie teachers with
prior wraining in the ungraded program trained new
teachers employed atthe school. Theresultwas teams
of teachers with adequate training to in.plement and
continue the development of an ungraded primary
program.

Grouping/Organization

Dixije's ungraded primary program uses multage,
heterogeneous groups with subgroupings of one toten
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students based on skill mastery levels for all subjects.
Flexibility in grouping occurs as students are assessed
in an ongoing process and are regrouped according to
academic needs and rates of learning. Multiage groups
include students in the six-, seven-, and eight-year-old
range and students in the nine- and ten-year-old range.
Teachers are assigned to teams of four classroom
teachers and one support teacher for each multage
group of 96 children.

Organizational strategies employed at Dixie in-
clude flexibie group sizes, a nonretention policy, and
flexible program entry/exit procedures. The ungraded
program is flexible enough to allow five-year-olds to
work in the primary group with six-, seven-, and eight-
year-olds, and for eight-year-olds to work in the inter-
mediate group with nine- and ten-year-olds. Students
may also work above or below grade level within thei.
age group.

A typical daily schedule at Dixie provides a three-
hour language arts block and three, one-hour instruc-
toral blocks for math, science/social studies, and
special activities (physical educaton, music, library,
guidance, art, health, and creative writing—one or two
dines each week), plus 45 minutes for Junch and recess.
All students are scheduled in the computer lab twice
weekly during reading and math time. Multiage group-
ingis used inlanguage arts and math. Duringthe other
instructional blocks, students are grouped by age.

Curriculum/Instruction

Dixie staff use Asserdve Discipline techniques for
classroom management For students with severe
behavior problems, Fayette County Schools provides
the SAFE program (Suspension and Failure Elimi-
nated). The principal may place students with the
SAFE teacher in a designated out-of-class setting
within the school where students’ behavior is closely
monitored and evaluated before they may be returned
to the regular classroom.

Instructional practices used frequently by teachers
include Montessori methods, cooperative learning,
peer tutoring, leaming centers, team teaching, and skill
sequencing levels. Individualized pacing of lessons
and computer-assisted instruction are also employed.

Teachers incorporate ungraded, multlevel Mas-
tery Leaming curricular materials in the program.

Other curricular approaches include integrated the-
matic units and whole language instruction with se-
quenced skill instruction. Staff members continually
seek alternative approachies that better accommodate
individual children’s needs and leaming styles. For
example, basal texts, wrade b »oks, the *Great Books”
program, Montessori materials, and a data-based cur-
riculum for language arts and math are used.

Student Assessment

Measurement of pupii progress at Dixie Elemen-
tary is an or2oing, daily process. New students enter-
ing the program are given an individual assessment to
determine their mastery of skills and appropriate place-
ment. Dixie uses a grading system based on students’
ability levels to report pupil progress. An individual
educational plan in language arts is developed for each
studentand uses the term mastery to denote progress
on skill levels. Pupil prugress is reported to parents
every six weeks, at which time individual conferences
are held with all parents.

Principal Keller addresses the school’s promotion/
retention policy with tiie following explanation: “Par-
ents, with input from statf, determineifachild needs an
extra year or half-year in the ungraded program.” Most
students complete the kindergarten througn fifth level
ungraded program in six years.

Remediation/Enrichment

A collaborative model provides for all support
service: to be delivered in the regular classroom. This
model includes all remediation programs, special edu-
caton, and QUEST-—a program for gifted students.

Teacher’s Role

Teacher participation in the ungraded program at
Dixie is required, and special training for teachers is
ongoing. For the past three years, teachers have re-
ceived training in Montessori methods. Duiing the
1990-91 school year, the principal and several teachers
on staff conducted staff development sessions on the
philosophy and components of the ungraded program
for other school faculdes preparing to implement an
ungraded primary program.

Resources provided to teachers at Dixie include
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teacher teams, parent voluntzers, peer coaching,
teacher mentors, building team leaders, teacher assis-
tants, Montessori wraining, and a curriculum specialist.
Common planning time for teacher teams and oppor-
tunities to obszsve colleagues expand the resources for
teachers. Also, the physical plantenhances team teach-
ing and flexible grouping.

Teachers are assigned by the principal to com-
plexes of four classrooms. Within each complex teach-
ers are responsible for instruction in language arts,
math, science, and social studies. Special teachers
provide instruction in physical education, music, art,
library, guidance, and computer lab.

Program Progress to Date

Evaluation of the ungraded program at Dixie has
occurred “on a small scale,” according tc the principal,
by curriculum specialists from Fayette County Schools
and faculty from the University of Kentucky. How-
ever, “the measure of success of the ungraded primary
program will be the degree to which each child can be
successful in school and the problem of school drop-
outs can be reduced,” states Keller.
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“The difference made by an ungraded primary
program, which recognizes and capitalizes on stu-
dents’ individuality, is evidenced by the change in the
attitudes of children, who now want to be in school, by
the atmosphere of the school itself, and by parental
suppor,” concludes Keller.

Parent Invclvement/Public Awareness

Staff at Dixie Elementary communicate informa-
tion concerning the ungraded program to parents and
the public wiroughout the school year. Parents and the
publicare invited toinformational meetings and to visit
the school. Additonally, parent-teacher conferences
are held every six weeks.

Members of the PTA coordinate a volunteer pro-
gram for all parents.

Contact Information

Linda Keller, Principal
Dixie Elementary School
1940 Eastland Parkway
Lexington, KY 40505
606/299-9211
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Jeffersontown Elementary School
Louisville, Kentucky

School type: Public

Community served: Suburban

Student enrollment: 700

Grade levels: Preschool through fifth

Age range: 3 to 11 years old

Students enrolled in ungraded primary program: 10

Faculty involved in program: 7

Gratﬁesd irvolved in program: Kindergarten through
ir

Grades and types of faculty/aides involved: K-3 regular

education, learning disabled (LDD) students, and
multiple handicapped (MH) students

Pupil-teacher ratio: 24:1

Years of program operation: 1;in 1991-1992, the entire
school will be involved in multiage groupirg.

Philosophy/Goals

The philosophy of this program is multifaceted.
The overall goal 1eported by school staff is success for
children. Withouta sense of personal success, children
limit their own growth. In order to create a safe
environment in which ~hildren feel free to take risks
that stretch their perscnal growth potental, staff be-
lieve and incorporate into their classrooms the follow-
ing principles:

e Teachers actas a team, making joint decisi ons and
including students in decisionmaking whenever
possible.

e Children must be intellectually engaged in an
experience-rich environment where they take an
active role in the learning process.

e Reading and writing affect every aspect of
learning. Therefore, teachers need to emphasize
the processes of writing and reading and to

encourage children to become lifetime readers,
writers, and cridcal thinkers.

e Within the muldage classroom, children learn to
work with others of varying ages and
backgrounds. This diversity produces an
environment that stimulates thinking, academic
growth, and prosocial behavior.

e Parents should be continually informed of their
children’s progress. Parents’ involvement in
school activities and assistance with learning
activites at home should be encouraged.

Program Background/Implementation

Seven teachers on the faculty who were interested
in developing an ungraded approach initiated the pro-
gram. To prepare forimplementation, this team of four
core teachers, two exceptional child educators, and one
kindergarten teacher attended inservice programs of-
fered by their school district and read materials related
to ungraded programs and developmentally appropri-
ate curriculum.

Grouping/Organization

Muldage grouping is used for all subjects. Stu-
dents are randomly placed in the program and remair
with the team from kindergarten through third grade.

Teachers on the team schedule students and make
teaching assignments. Teachers specialize in particular
subject areas of their choosing, but all teachers on the
team plan together to integrate themes throughout the
curriculum.

Positive Assertive Discipline tech.iques are em-
ployed in the program. Rules and consequences of
misbehavior are determined by the core teachers. In
general, the teachers report decreased discipline prob-
lems.

20 Ungraded Primary Programs: Steps Toward Developmentally Appropriate Instruction
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Curriculum/Instruction

Teachers in the ungraded primary unit atJefferson-
town use a variety of approaches, including integrated
thematic units and whole language instruction. In-
structon in all subjects follows a multilevel, ungraded
format.

Aliterature-based approach, utlizing trade books,
replaces a basal reading program. The SUCCESS
writing program is employed to enhance language
development. Math, science, and social studies in-
strucdon incorporates manipulatives and other hands-
on materials such as “Box It, Bag It Math,” “LOGO,"
*SUM," “TOPS" (see Resource Section for a description
of these programs), calculators, learning centers, and
experiments.

Student Assessment

Pupil progress is measured through teacher obser-
vation and portfolios of daily work. Work in the
students’ portfolios is dated and kept for the entire ime
students are with the team so progress can be noted.
Pupil progress is reported to parents through parent-
teacher conferences, report cards, and a4 child's check-
list. Tradidonal letter grades are not used. Instead, a
marking system of #/+, ¢. /- indica:es each child’s
level of success and confidence. Additionally, cumula-
tive, holistdc checklists in math, reading, writing, social
studies, and science provide more detailed informadon
on each child’s strengths and weaknesses.

Academic, social, and emotional development are
the factors that determine promotion or retenton.
Children are promoted to the fourth grade when they
attain the appropriate developmental levels. Most
students require four years to complete the ungraded
primar’ program.

Remediation/Enrichment

Jeftersontown provides learning disabled (LD) and
multiple handicapped (MH) services as well asReading
Recovery for 25 students in the ungraded program.
The LD and MH resource teachers work with their
students in the regular classroom as part of the teaching
team. Extra assistance is also provided by parents,
teachers, and student teachers. Progress and growth
have been eident i LD and MH students since the
ungraded program was implemented.

Teachers on the ungraded team develop individu-
alized programs for gifted children. The literature-
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based reading program is adapted for gifted children in
that more advanced books and activities are made
available. Also, the LOGO writing program allows
flexibility for different abilides. Learning centers with
materials developed for various ability levels provide
acceleration in math.

Parents of gitted students have indicated pleasure
with their children’s progress in the ungraded program.

Teacher's Role

Since teachers volunteered to develop and imple-
ment the ungraded program and chose their area of
speciality within the program, interest s high. Training
for the team has included inservice courses and profes-
sional reading on the ungraded approach and classes as
well as inservice courses in the various content spe-
cialty areas. Common planning time for teaching
teams is provided, and addidonal planning time is
allowed for individual teachers.

Program Progress to Date

Teachers on the ungraded team meet weekly to
discuss and evaluate the program. They report a
positive change in students’ self-esteem and attitude
toward school. The principal also observes and evalu-
ates the program regularly. “Representatives from the
Jefferson County Board of Educaton, including the
superl.utendent, have visited the multdage program and
have complimented what they observed,” reports Prin-
cipal Foley.

Parent Involvement/Public Awareness

The teachers at Jeffersontown Elementary held
two orientaton meetings to explain the program to
parents. They also send monthly newsletters and hold
individual parent-teacher conferences whenever ques-
dons arise.

Bennett notes, “Parentinvolvementis mostrelpful
in the ungraded program.” Several parent volunteers
assist children in all subject areas.

Contact Information

Larcy Foley, Frincipal

susan Bennett, Teacier
Jeffersontown Elementary School
3610 Cedarwood Way
Louisville, KY 40299
502/473-8274
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Lake George Elementary School
Lake George, New York

School type: Public

Community served: Rural

Student enroliment: 580

Grade levels: Kindergarten through sixth
Age range: 5 through 13 years old

Students enrolled in ungraded program: 580
Faculty involved in program: 40

Grades involved in program: Kindergarten through
sixth

Grades and types of faculty/aides involved: 27 reguiar
education teachers, 1 counselor. 1 library/media
specialist, 11 subject area specialists, and 12 aides
(11 kulltime, 1 parttime)

Pupil-teacher ratio: 25:1, grades 1 through 6; 17:1,
kindergarten

Years of program operation: 14

Philosophy/Goals

Thephilosophy at Lake George Elementary School
is based on the premise that children learn best by
working attheir own ability levels. Whenever possible,
students move through the curriculum without regard
to0 age or grade leve! barriers. Students do notcompete
with and are not compared to other students, but they
do compete with their own measured abilides and
achievements.

The school’s goal is to provide an environment
that will allow students to become successful learners,
10 enjoy learning, and to develop abildes that promote
responsible decisionmaking appropriate to their par-
drular stage of development. Although staff expect
students to be prepared in all academic .reas, they
place major emphasis on assisting students to experi-

ence success and to acquire self-confidence, self-direc-
tion, and independence. Building respect and trust
between staff and students is a basic principle at Lake
George. However, the schoul environment is not
permissiveor undisciplined. When necessary, students
receive a high degree of teacher direction.

Program Background/Implementation

Lake George implemented a continuous progress
primary program in 1968, and the school has been
ungraded since 1970. Staff members indicate nodesire
to change, but to contnue to work on program modi-
fication and improvement.

The mayor of Lake George, New York, Robert M.
Blais, recently described the school in these words:

“The teachers of Lake George are afforded a great
deal of responsibility and given ample room tobe
creative and exercise their talents. ihe students
are notallowed to escape their duties andrespon-
sibilities. Parents are not only invited but are
persuaded to come and take partin the activities
of the school. Theschool has exerted pressure on
the teachers to teach, the students to learn, and
the parents to part'zipate.”

Grouping/Organization

To facilitate the learning process in a child-cen-
tered way, staff at Lake Geurge take advantage of three
imporant educatonal concepts: team teaching, mul-
dage groupinig, and femily grouping. Teams of two or
three teachers work together to determine students’
progress, to develop the best approaches for solving
instrucdonal problems, and to divide teaching assign-
ments according to the abilides, interests, and
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strengths of each team member. Teaching teams for
students in grades one through six employ muldage
grouping of 6-7-8, 8-9-10, and 10-11-12 year olds.
Three teams comprise a cluster, which contains stu-
dents ages 6 through 13. Kindergarten students are
housed in a separate cluster with a team of five teach-
ers.  Afer completing kindergarten, students are
heterogeneously assigned to one of the three 6-13
clusters. Each studers will spend two or, if necessary,
three years with a teaching team. Students mayaiso be
assigned a teaching team or cluster by the choice of the
parent.”

The program otganization is supported by a phiysi-
cal facility that contains classrooms with portable
parddons to accommedate various instructional
groupings. The building also contains a music room
withaccompanying practice rooms, an artarea, library,
gymnasium, cafeteria, auditorium, and self-coatained
areas for special education and remedial educaton.

Curriculum/Instruction

Instuction in reading, spelling, and math at Lake
George is based on a carefully sequenced curriculum
that is constantly modified to meet student needs.
Basal texts are used in math, reading, and spelling.
However, many teachers are moving away from the
use of basals and are implementing whole language
activides in language arts instructdon. Mastery Learn-
ing with computer management of math, whole lan-
guage instruction, hands-on science, process writing,
and the integradon of art, music, health, and physic.l
educadon with the regular classroom curriculum con-
uibute to the program’s effectiveness. Learning cen-
ters, peer tutoring, cooperadve learning, integrated
thematic units, and math manipuladves are also used
by teachers.

Student Assessmernt

AtLake George student progress is measured dai'v
through a variety of methods, depending on the subject
and content. No letter grades are given, but skill
development progress reports are given to parents
three times yearly. The terms satisfactory and needs
improvement are used to report progress at the stu-
dent's achievement level. To measure student effort,
the progress report contains the terms, excellent, sat-
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isfactory, and needs improvement. Parenr-teacher
cr.aferences or parent-teacher-student co.\ferences are
held at the conclusion of the first report period. The
school obtains 99 or 100 percent conferences during
this period. Addidonal conferences are scheduled for
the remainder of the school year on an "as needed”
basis. At the end of the schoo! year, results from the
McGraw-Hill Comprehensive Test of Basic Skills are
provided for the paients who wish to compare their
children’s progress with that of other students, using
local and national norms.

Students complete a yearly questonnaire that
measures the'r atdtude toward the school. According
to the princip. |, “The results continue to indicate that
most students feel quite positve about the school and
about their relationships with friends and with teach-
ers.”

To determine retention or promotion, staff exam-
ine the social, emotional, and academic progress of
each student. Most students complete the kindergar-
ten through sixth grade program in seven years. Ap-
proximately 20 percent of the students require eight
years to complete the program, and rarely does a
student complete the program in fewer than seven
years.

Remediation/Enrichment

Teacher aides, the language arts coordinator,
remedial reading teacher, resource teachers and/or
teacher of gitted students provide remediadon and
enrichment. Remedial reading (Chapter 1) and enrich-
ment are generally pull-out programs. Teacher aides
and resource teachers use both pull-out and in-class
instrucdon. Curriculum is directed by the regular
classroom teacher and is congruent with classroom
instrucdon. The school's gifted program s directed at
pools of youngsters rather than at just the three or four
percentofidentified students. S;»ecial programs forart,
music, computer, and sports, as well as activides for
gifted studer:ts are provided during a one-hour exten-
sion of the school day.

Teacher’s Role

Mary Sullivan, music instructor at Lake George,
noted: “In our school the individual teacher uader-
stands that there are high expectatons for above-
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average performance, not by any edict from the admin-
istrator, but by the hard work and above-average per-
formance of their peers.”

Teachers are required to participate in the un-
graded program since there are no alternatives offered
at the school. Inservice training is ongoing. For
example, most faculty meetings are designed as work-
shop sessions. Additonal staff development days are
included in the school calendar, during which tme
teaching teams present learning actvides for their
peers.

Teachers at Lake George are actvely involved in
shared decisionmaking. The Educadonal Cabinet is
composed of elected team coordinators of each of the
four clusters; elected representarive of the special
educaton/remediatdon teams; representative of the
teachers of art, music, physical education, and healch;
and is under rhe leadership of the elementary school
principal. Individual teaching teams monitor the re-
sults of the annual standardized tests, student ques-
tionnaire, and parent survey and build goals and objec-
dves around their identified weaknesses. They provide
feedback on the effectveness of faculty and inservice
meetings and assess the performances of the elemen-
tary principal, psychologist, administrator/coordina-
tor of the High Potential Program, educational commu-
nicadons director, librarian, speech therapist, reading
teacher, elementary counselor, language arts coordina-
tor, and teacher aides, as well as substitute teachers.
Teachers may also develop their own method of pro-
fessional evaluation for the purpose of self-improve-
ment. Staff members are a part of the interviewing
teams for the selection of new teachers, aides, princi-
pal, and superintendent.

Bob Ross reports, “All tests indicate our students are
doing well. The Educational Cabinet and teaching
teams constantly review the identfied goals and objec-
tives for the school year.

Ross adds the following comments or his school'’s
accomplishr:.ents: “Working at appropriate leaming
levels has helped youngsters feel successful. We have
fewer discipline problems because youngsters do not
feel frustrated. We have forced ourselves to fit pro-
grams to students rather than students to programs.”

Parent Involvement/Public Awareness

Lake George makes many efforts to communicate
with and involve its community. “A key to this strat-
egy,” says Ross, “is direct communicadon. This is
accomplished through person-to-person contacts with
parents, parent-teacher-student conferences, hand-
books about the school distributed to parents and
students, an annual parent survey, a monthly newslet-
ter that contains a tear-out section for parent com-
ments, and the staff's active involvement in the PTA.
Between 80 and 92 percent of the parents retumn the
school’s annual Parent Survey.”

Parsnts participate in the school’s inszuctonal
progra.n i :ae following ways: pardcipating on field
uips, serving as homeroom mothers, coaching aca-
demic teams, volunteering in the classrooms and li-
brary, helping their children at home through using
“ParentInvolviementPages” sent home oyteachers, and
participating in the “Parents as Reading Partners” pro-
gram. Additonally, parents serve on the school’s
Gifted and Talented Committee, Progress Repor
Committee, and committees for the selection and
hiring of superintendents and principals.

Program Progress to Date Contact Information
The prog-am at Lake George is evaluated yearly by Robert J. Ross, Principal
2 student atttude questionnaire, parent surveys, stan- |, Ge'or e E.'Iememg School
dardized testresults, and statewide testing. Results are Lake George NY 1 284r5y
presented to the school board and the public. Principal ¢, 8/668-551'4
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Saffell Street Elementary School
Lawrenceburg, Kentucky

School type: Public

Community served: Rural

Student enrollment: 620

Grade levels: Preschool through second

Age range: 4 through 8 years old

Students enrolled in ungraded primary program: 620

Faculty involved in program: 37

Grades involved ir: program: Preschool through sec-
ond

Grades and types of faculty/aides involved: 37 early
childhood teachers and 11 aides

Pupil-teacher rado: 24:1

Years of program operation: 2

Philosophy/Goals

The philosophy of Saffell Street School, as de-
scribed by Principal Max Workman, supports a “hands-
on, experience-based” educational program. Current
programs at Saffell Street emphasize active learning
and each student’s ability to surceed. Individual differ-
ences among students are recognized and celebrated.

Program Background/Implementation

The new program at Saffell Street was initated
when teachers expressed an interest in developing
curriculum and insmucton that would implement a
hands-on, experience-based * philosophy. The princi-
pal encouraged and assisted weachers to visit schools
where innovative programs were being used. A grad-
ual shift from basal texts and skills progression began
as teachers received training in new experience-based
programs at the Regional Training Center and ob-
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served colleagues in other schools using these meth-
ods.
Teacher participaton in the ungraded primary
program is voluntary, and waining is available for
teachers who wish to develop new instructional meth-
ods. For example, teachers of kindergarten, first grade,
and special education and their aides received training
in the High Scope curriculum. Some teachers have
received training in each of the following programs:
SUCCESS, “Box It, Bag It Math,” Writing to Read, and
Teaching and Learning by Computer.

Resources provided to teachers at Saffell Street
include teacher teams, parent volunteers, certified
teaclier tutors, and a facility that enhances team teach-
iug for the second grade.

Grouping/Organization

All students at Saffell Street are involved in the
ungraded primary program. Students in preschool
through grade one are randomly assigned by the prin-
cipal to self-contained, multiage classrooms and re-
main with the assigned teacher for one year. Grouping
varies from teacher toteacher, and there is flexibility in
grouping as teachers move students from group to
group within the classroom setting. The collaborative
teaching model is vsed to provide special services
within the regular classroom. Second grade students
are assigned to a four-teacher team.

Teachers are assigned to their groups through
normal staffing procedures. Central office staff, princi-
pals, and teachers are involved in a screening process
that employs a perceiver inventory.

Curriculum/Instructioa

Curricular approaches currendy in use include
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integrated thematic units, whole language instruction,
and individually guided educadon. Thecurriculum has
been modified as new programs have been imple-
mented. .

The High Scope early childhood curriculum with
emphasis on active learning is used with four-year-
olds, kindergarten students, and in a supplemental
manner with first and second graders. Most of the
second grade classes and some of the first grade classes
use the SUCCESS curriculum for language arts. Whole
Language from the Wright Group is used in one first
grade classroom. “Box It, Bag It Math® is used in
kindergarten, first, and second grade. Basal texts for
reading, math, social studies, and science are used by
teachers in varying degrees. Students alsc receive
instrucdon in the Talents Unlimited program f.om the
Kentucky Department of Education staff.

Instructonal practices frequently employed by
teachers include learning centers, computer-assisted
instruction, learner capacity paced instruction, and
peer tutoring. Teachers are presently receiving training
in cooperative learning.

The Assertive Discipline tachnique of classroom
management has been used for the past five years.

Student Assessn.ent

Pupil progress at Saffell Seet is measured by a
letter grading system and is reported to parents every
six weeks. However, in the 1991-92 school year,
teachers plan to change the reporting system to a
narrative descripticn of pupil progress. Teachers also
report to parents informally as needed.

A parent-texcher conference day allows time for
individual conferences with parents of all students.
‘us., parent volunteers serving their children’s classes
can observe ongoing progress in the classroom setting.

Promotion or retention in the program is based on
student maturity and skill acquisition. Conferencing
berween parent and school staff members occurs be-
fore a decision is made. Most students complete the
program (preschool, kindergarten, first grade, second
grade) in four years.

Remediation/Enrichment

The collaborative teaching model allows special
education, speech, and remediaton services to be

provided in the regular classroom. All remediation
programs use in-class assistance methods. Students
with severe and profound problems may be placed for
two months in a classroom setting containing three or
four pupils, a special teacher, and an aide.

Teacher’s Role

The Saffell Street ungraded primary program was
teacher-initiated. Teachers detarmine which instruc-
donal programs and curricula they wish to utilize and
are given opportunites for training and observadon in
these met'iods. Additionally, teachers participate in
individual, hour-long conferences with parents of
prospective students in an extensive screening pro-
gram each June. During the conferences, teachers
provide information on the philosophy and programs
at Saffell Street School.

Program Progress to Date

Informal assessmeat of program progress at Saffell
Streetis ongoing and involves teachers, administrators,
and parents.

At the district level, a recently formed committee
continu 2§ to evaluate programs in the district and will
establish districtwide goals thatidendfy the most effec-
tive programs for Anderson County students.

In the words of Workmaz, “The smiles on the faces
of the children at our school are evidence that the
changes we have implemented have made a difference
for students.”

Parent Involvement/Public Awareness

In addition to the information provided in confer-
ences, monthly literature is distributed to parents, and
program information is shared at PTA meetngs. Parent
volunteers in the classrooms also communicate posi-
dve informadon and help gain support for the un-

graded primary program.

Contact Information

Max Workman, Principal

Saffell Street Elementary Schuol
Lawrenceburg, KY 40342
502/839-7368
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St. James Catholic School
Louisville, Kentucky

School type: Parochial

Type of community served: Urban

Student enrollment: 141

Grade levels: Kindergarten through eighth grade
Age range: 5 through 9 years old (in primary pros;ram)
Students enrolled in ungraded primary program: 61
Faculty involved in program: 3

Grade levels involved: Kindergarten through third

Crades and types of faculty/aides involved: 3 certfied
primary teachers; 1 aide

Pupil-teacher rado: 20:1
Years of program operaton: 1

Philosophy/Goals

St. James School is committed to providing an
educadonal foundaton and community experience
based on Gospel values. In the K-3 program, staff seek
t. promote mastery of basic skills, as well as the skills
of communicadon, decisionmaking, problem solving,
and creatdve expression. Each studentis challenged to
become responsible, self-modvated, and self-disci-
plined. Goals for each child include the development
of a sense of self-worth, a spirit of discovery and
inquiry, and an enthusiasm for lifelong learning. Stu-
dents are prepared to be respectful, caring citizens of
the world, who are able ro celebrate individuality, to
encourage the building of community, and to use their
giftsand the earth'sresources wisely. In the early years,
children grow and change rapidly, advancing through
successive stages of development and progressing in
their own special ways. AtSt James, teachers strive to
meet the needs of children at their individual stages of
development and to nut:ure children so that they
become confident, self-assured members of a larger
society.
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Goals for the St. James ungraded primary program
address spiritual, social/lemotional, cognitive, and
physical development.

Program Background/Implementation

St. James was selected by the Kentucky Office of
Catholic Schools to pilot the ungraded primary pre-
gram. Teachers volunteered to pilot the program and
received appropriate training. An educational consul-
tant and a planning consultant from the central office
assisted the teaching team in organizing the program.
Elizabeth Rightmyer, director of the Chance School,
also provided rraining. Primaryteam teachers attended
summer workshops on whnle language sechniques
and “Box It, Bag It Math,” and they visited several
schoois that were using an ungraded format. Through
these experiences, the teachers and planners were
better prepared to design an ungraded primary pro-
gram appropriate for their school.

Grouping/Organization

Grouping at St. James is heterogeneous, multiage,
and flexible. The teaching team assigns students to
groups based upon spac. availability and matches
teacher expertse and interest with student needs.

Scheduling is done weekly by teachers and princi-
pal cooperatvely and is based on unit and skill needs.
Staff plan for studeats to remain with a teacher or team
of teachers for more than one year.

Curriculum/Instruction

St. James primary teachers use » variety of listruc-
tional pr.ctices including individualized pacing of les-
sons, cooperative learning, leaming centers, and team
teaching. Curricular approaches include integrated
thematic units and whole language instructon. The
former curriculum has been modified to allow for
condnuous progress within the skills continuum. A
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basal text i~ used as a supplement to the reading
program, and SUCCESS reading and writing are used
in language arts. Mathematics instruction is supple-
mented with “Box It, Bag It Math” and Miquon Indi-
vidualized Math Lab. Learning centers, computer
instructdon, Drop Everything and Read (DEAR), and
group times are also part of the instructional day.

Student Assessment

Pupil progress is measured in the following ways:
weekly contact/progress reports, parent/teacher/stu-
dent conferences each wimester, and a summary of
student progress report each trimester. On the student
progress report each trimester, attainment of skills in
each content area is indicated by § (satisfactory), W
{(working on), or N (needs helpj.

The teaching team and the child’s parents jointly
assess the needs of the “whoie child” and determine
retenton or promotion. The average number of years
students require to complete the primary program is
four.

Remediation/Enrichment

Remediation and enrichment are provided as natu-
ral components ot individualized instruction. Separate
programs are no: available for remedial or gifted in-
struction, or behavior control. However, an on-call
educatdonal consultant is available to assist the teach-
ing team in designing appropriate instructon to mee:
theseneeds. Theteam also provides in-class assistanc®
methods with the support of the educatonal comsul-
tant.

Teacher’s Role

Teacher partcipation in the ungraded program at
St Jameswas voluntary for the pilot. Teachersreceived
appropriate training and then designed their own pro-
gram. The planning process involved four steps: team
members shared information on topics such as curricu-
lum, parent awareness, and student assessment; team
members discussed each topic; team members devel-
oped a plan for sharing information with ¢ thers in the

teacher teams, common planning dme for tear: mem-
bers, parent volunteers, a curriculum specialist orother
district-provided assistance, and the opportuiity to
observe colleazues.

Aides areused to supervise large groups of children
to provide teacher planning time during DEAR tme,
snack, and lunch. They also help individual students
with specific skills as nesded.

Program Progress to Date

The program at St. James is evaluated qualitadvely
and quandtatively. The qualitadve measures include
parental assessment, teacher satsfaction, and student
involvement. Quandtative measures include pre- and
posttesting with the Comprehensive Test of Basic
Skills, Form 4, a norm-referenced test. Staff from the
district curriculum deparment, local school team, and
members of the local school board also evaluate the
program. The results of their evaluatons are commu-
nicated and their recommendations are used at parent
meetings and school board meetings. The program is
also evaluated by parents and students at the end of the
first semester. “Durir.g the program'’s first semester,
only two of the parents surveyed expressed dissatisfac-
ton,” according to Janet Leitner.

Parent Involvement/Public Awareness

*Parent volunteers, who help students and teach-
ers in a variety of ways, are a vital part of the ungraded
program at St. James,” states Leimer.

The public is informed about the program through
the media and public reladons.

Educator support for the program is accomplished
through site visits, word of mouth, updates at district
principals’ meetings, Think Tanks, Eclucational Advi-
sory Council meetngs, and informaton shared at the
Academy of Catholic Educators.

As a result of positve feedback from students,
teachers, and parents at St. James, the Office of Catho-
lic Schools plans to expand the program to other
schools in the 1991-92 school year.

school/diztrict; and team members devised an inital Contact Information
strategy for preparation to implement ungraded pri-  Janet Leitner, Educational Consultant
mary programs within the school/district. Office of Catholic Schools
Duringthe school year, the followingresourcesare 1516 Hepbum Avenue
provided to teachers in the primary program: facilides  Louisville, KY 40204
that enhance team teaching and flexible grouping,  502/585-4158
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Stanton Elementary School
Stanton, Kentucky

School type: Public

Community served: Rural

Student enroliment: 470

Grade levels: Kindergarten through fifth

Age range: 5 through ™" years old

Students enrolled in ungradec srimary program: 245
Faculty involved in program: 12

Grades involved in program: Kindergarten through
third

Crades and types of faculty/aides involved: Regular
education teachers grades 1 through 3, physical edu-
=aton, music, and library resource teachers, cour:-
selor. Chapter 1 aides

Pupil-teache: rato: 25:1 in primary
Years ¢f program operatdon: 1

Philosophy/Goals

The goal of Stanton Elementzry’s ungraded pri-
mary program is high level achievement, within a
secure environment, for all children. The school has a
la1ge number of at-risk students, and multiage group-
ing with children remaining with the sa.e teacher for
more than one year is viewed by the staff as a way to
provide greater stability.

Program Background/Implementation.

Stanton initiated an ungraded primary program to
address serious equity issues. Achievemznttestscores
indicated that economically disadvantaged students
were notachieving atalcvel consistent with staff goals.
The staff view heterogeneous grouping and coopera-
dve leaming as strategie; within the ungraded primary
program to alleviate this problem.

Kentucky Education Association & AEL e April 1991

Staff preparadon began six. years ago when the
school mo''ed to a noncompetitive program without
waditonal letter grades and has included trairir.o in the
following methods: hands-on science activities, math
manipulatives, cooperative jearning strategies, and the
writing process. The decision to implement muidage
grouring came as a result of teacher training i the
writing process. Teachers iealized that student writing
was not developing simultancously with uid.er skills,
and teachers began to see students progressing at
different rates regardless of age.

Teachers at Stanton worl:ed during the summer,
prior to implementation in the 1990-91 sr.nool year, -
group children according to a matrix riesign that in-
cluded inany factors such as socioeconomic and
achievement levels. Teachers spent ime brainstorm-
ing obstacles and rouzes to overcome them—the U:;-
gestobstacle being parental support. To surmountth's
obstacle, teachers made home visits to explain the
ungraded program to parents, and held a schoolw:de
picnic for pare:ats, staff, and stucents. Ontheday of the
picnic, parents met firs: with individual teachers for a
question and answer session abou. niiltiage grouping
in the classroom.

Groupiing/Organization

Students are grouped in multage classes with
consideradon for a balance in sociczconomic levels,
gender, achievement levels, and other social factors
within each class. Cooperative leaming groups are
{iexible so children change groups as their needs dic-
tate.

Multdage heterogeneous gro:“ping is used for sci-
ence, social studies, art, music, physical education,
library, lunch, and recess. The modified Joplin Plan
(cross-grade grouping of students by achievement

29
30



R |

Appalachia Edu. ational Laboratory

levels) is used for reading and math.

Teachers at Stanton work in self-selected teams to
assuse proper student placement within instructional
groups. Students are randomly assigned to home-
rooms, and teachers are assigned by the principal to
deparemental instructional groups based on their
stated preferer.ces. Beginning in the 1990-91 school
year, students may remain with the same homeroom
teacher for up to three years.

Teachers' daily instructional schedules vary to
accornmodatz student needs. However, reading in-
structon is commonly sclieduled.

Curriculum/Instruction

Elfcree are underway to develop appropriate cur-
riculum marrials and thematicteaching units. Stanton
has v~ iaprocess-oriented approach toinstruction for
man, « 15, butnow greater attention is being given to
integraLng subjects. Basal x5 are used with in-
creased emphasis on whole language experiences and
a literature-based approach. Teachers also use ma-
nipulatve materials, cooperative leaming techniques,
learning centers, computer assisted instruction, peet
tutoring, and student-inituated assign:aents.

Principal Juanita King offered this observation on
Fow instrucidonal practice affects classroom manage-
ment: “Cooperative leiirning or peer tutoring creates a
noncompetitive environment throughout the school,
and as a result, the school atmosphere has a spirit of
cooperation.”

Kelly Ann Marcum, the teacher respondent,
agreedandadded: “Children areintenton helpingeach
other, the competition seems to be gone, and self-
esteem among at-risk students ceems to be higher. The
risk of failure is diminished.”

Student Assessment

Assessmentof pupil progress is ongoing. Teachers
use skill mastery checklists without lerter grades and
portfolios containing dlated examples of acidevement,
particularly writing sampes, torept . pupil progress to
parents. King explai.:d one problem with these forms
of asscssment: “Reporting, to parents has been the
greatest obstacle, and the teachers are using several
methods to assure parent understanding.”

Stanton has a nonret:ntion/nonpromotion policy
and flexible entry/exit within the ungraded primary
program. Three years is the average ime students nced
to complete the program.

Remediation/Enrichment

Remediation is provided within the developmen-
tal program, but special pull-out classes are utilized for
children who need behavioral conwol assistance.
Chapter 1 aides assist with remediation, and an all-day
kindergarten is offered for at-risk students. Stanton
offers a self-contained classrcom for special education
students and Step-Leap, a pull-out program, is pro-
vided for gifted students.

Teacher's Role

Teacher participation in the ungraded primary
program is voluntary, and teamin: is not required.

*] eacl teachers” on staff, who have knowledge and
expertise in a particular area, assume responsibility for
staff development, which has been directed toward
answering teachers' questions in areas such as coop-
erative learning, curriculum models, whole language,
manipulative math, and activity-oriented science in-
struction.

The following resources also are provided to sup-
port instruction in the ungraded primary program:
teacher teams, common planning time, parent volun-
teers, school-based teacher assistance, and opportun:-
tii:s to observe colleagues.

Program Progress to Date

Teachers and principal conductan ongoingassess-
ment of progran.- *uengths and weaknesses. Parent
comments and concerns provide feedback for program
evaluation that is incorporated into staff planning ses-
Siuidg

I regard to program evaluation, King states:
“The’e are 50 many aspects to ungraded primary and
multage grouping that are not easily assessed by
convendonal standards such as testing.” In her view,
validation of program success crmes from the teachers
involved. For example, “since discipline is outside the
cogrutive domain and has gre.ter bearir,g on the affec-
tive domain, teacher testimony is required to validate
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success in this area.” According to che principal, disci-
pline is more positive in the ungraded program. “Isee
fewer children for disciplinary actdon, and there is a
more gentle atttude between children and staff.”

When asked about the effectiveness of Stanton’s
ungraded primary program, King replied: ‘A para-
mountissue is that the school is engaging and interest-
ing. Children are developing a love for learning thatis
lastdng.”

Parent Involvement/Public Awareness

Home visits and semiannual parent-teacher con-
ferences are used to communicate the program's phi-
losophy, goals, organization, and advantages to par-
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ents. The pupil progress reporting system, which is
flexible and can be altered according to feedback from
parents, is explained at parent-teacher conferences.
Parents, too, are encouraged to provideinformation on
their children’s achievement to teachers. Orientation
gatherings are held yearly, and an open invit.tion to
visit classrcoms {s extended to parents.

Contact Information

Juanita King, Principal

Kelly Ann Marcum, Teacher
Stanton Elementary School
Stanton, KY 40380
606/663-4334
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Townsend Continuous Progress School
Milwaukee, Wisconsin

Schooi type: Public

Communizy served: Urban

Student enrollment: 510

Grade levels: Preschool through fifth

Age range: 3 through 12 years old

Students enrolled in ungraded primary program: 400
Faculty involved in program: 16

Grades involved in program: First through fifth

. Grades and types of faculty/aides involved: 16 class-
room teachers, 3 paraprofessiona) aides (1 library
aide, 1 general aide)

Pupil-teacher ratio: There are two ratios: grade 1, 25:1;
grades 2 through §, 27:1.

Years of program operation: 15

Philosophy/Goals

The philosophy of the ungraded primary program
at Townsend School is based on the needs to recogniz:
and address the varied learning rates of students and to
establish positive pupil attitudes. Teaching and admin-
{sivative procedures have been adjusted to meet the
differing social, mental, and physical capabilites
among students. Students progress continuously as
appropriate to developmental levels and rates of leamn-
ing. Diversity is a recogni.:d swength c. Townsend,
and every opportunity to foster positve social interac-
don in ¢!assrooms and school activities is encouraged.

Program Background/Implementation

The ungraded primary program began in Milwau-
kee Public Schools as an alternative tc the waditional
Jock-step graded structure. The program was designed
to allow for varied learning rates and promote positive
pupil attitudes. Townsend is one of several schocis in
the district that are using the ungraded primary pro-

gram. Townsend began its ungraded program for
grades 1 through 6in response to a desegregation order
that resulted in the establishment of magnet schools.

In preparation for program implementaton, all
teachers partcipated in district-provided inservice.
School-initated staff development, focused on par-
ticular areas such as software evaluation, was offered to
all staff members on a voluntary basis. Additionally,
teachers cu.vently have the following resources avail-
able to assist them in preparing and improving un-
graded instruction: facilities that support team teach-
ing and flexible grouping, parent volunteers, peer
coaching and teacher mentors, school-based teacher
assistance, curriculum specialists, and opportunities to
observe colleaguss.

Grouping/Organization

The principal, with input from classroom teachers
and reading specialists, assigns students to self-con-
tained classrooms on the basis of reading and math
achievement levels. Parent requests for particular
teachers are reviewed and then granted .t approprizie.
Most classes contain a two-year age range of students,
two reading levels, and proper racial baiance. How-
ever, first grade students are usually grouped together,
and multage grouping is kept to a mini.num at this
ievel. Stidents generally remain with their teacher for
one year.

Although classes are self-con:ained, students whn
need instruction in reading or math outside the scope
of their ass.gned class may be assigned to another
group. For example, a kindergarten student may be
assigned to a first grade class, or an intermediate stu-
dent to a primary class for instructdon.

Curriculum/Instruction

Teachers at Townsend use individually paced les-
sons, cooperatve learning techniques, peer tutoring,
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leaning stations, and computer-assisted instruction to
meetdiverse studentneeds. Mastery Leaming curricu-
lar materials are modified for children at, above, or
below a prescribed grade level. Basals are used in
reading, math, social studies, English, spelling, scie..ce,
bealth, and penmanship. To enhance individualized
instruction, each classroom contains acomputer center
and a number of interest centers.

Student Assessment

Student progress reports are sent to parents six
times each year. These repors include both letter
grades and narratives. Curricular and skill areas taught
during each grading period are ssessed.

Townsend has a nonretenton policy. Retention is
not considered untl students have completed the fifth
year of the program. Most students comnlete the
program in five years. In school year 1990-91, only two
students completed a sixth year in the program.

Remediation/Enrichment

Paraprofessional aides and the reading resource
teacher assistregular education students with remedia-
tion in reading and language arts in the regular educa-
ton classrooms. Special education students are self-
contained but are mainstreamed for music, art, and
physical education.

There are no alternatve programs offered for
gifted students at Townsend. Mostare accommodated
in the regular program. Some may choose to enroll in
other magnet school gifted programs offered in the
district.

The principal offered this observaton: “The pro-
gram has done much to challenge gifted students,
modbvate all students, and provide additdonal time for
some students to reach desired achievernent levels in
reading and math.”

Teacher’s Role

Teachers collaborate with the principal on student
placement in the program. They are also responsible
for individual student schedules and daily class sched-
ules.

Staff members deveiop and evaluate cognitive and
affective student performance goals for the annual
school effectveness plan, which is based on the Mid-
Continent Regional Educatonal Laboratory’s model.
Teachers also design in-school staff development fo-
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cused on pardcular staff-identfied needs and partici-
pate in pe2r coaching and mentoring activities.

Program Progress to Date

Ongoing evaluaton of the program is provided by
the district superintendent, who annually issues a
report card for each school in the district. Results of
ssudent achievement based on the Iowa Test of Basic
Skills and the Wisconsin statewide testing program are
published in the media. An evaluation by the North
Cental Associadon of Colleges and Schools is con-
ducted annuilly, and staff members evaluate school
goals udlizing specific levels of performance in cogni-
tive and affective areas.

Principal Robert Johnson added the following
statement on the effectiveness of Townsend’s un-
graded primary program: “The failure rate at
Townsend is far below the average for all other Mil-
waukee public schools. Usually two to five students
need a sixth year to complete the program.”

Parent Involvement/Public Awareness

To promote public awareness and gain educator
support for the ungraded program, the public relations
department of the Milwaukee Public School System
sends regular news releases to the media. Periodically,
the public relations department also sends publicadons
explaining school program options to parents.

Townsend staff and parent volunteers publish
both a school newspaper and a weekly school newslet-
ter. Informadon packets on the school’s program are
provided for prospective students.

Parent volunteers assist in classrooms.

Contact Information

Robert T. Johnson, Principal

Townsend Continuous Progress School
3360 N. Sherman Boulevard
Milwaukee, WI 53216

414/449-3710

- Forinformation on other Milwaukee schools using the

ungraded primary program, contact:

Millie Hoffmann, Curriculum Specialist
Earlv Childhood/Elementary Educatdon
Milwaukee Public Schools

P. O. Box 10-K

Milwaukee, WI 53201-8210
414/475-8094
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The Wheeler School
Louisville, Kentucky

School type: Public

Community served: Suburban/rural

Student enrollment: 516

Grade levels: nongraded elementary school, Kinder-
garten through fikth

Age range: 5 to 11 years old

Students enrolled in ungraded primary program: 306

Faculty involved in program: 18

Crades involved in program: Kindergarten through
fifth

Grades and types of faculty/aides involved: 10 pri-
mary, 8 intermediate teachers; 1 instrucdonal assis-
tant for primary team

Pupil-teacher ratic: 24:1 (primary)

Years of program operaton: 3

Philosophy/Goals

Wheeler School’s philosophy reflects the prin-
ciples of appropriate practice for primary-age ct . 4ren
developed by the National Association for the Educa-
tion of Young Children (1988):

e Teachers of primary children must always be
cognizant of the *whole child.”

e Throughout the primary grades, the curriculum
should be integrated.

« Primary-age children should be engaged in active,
rather than passive activites.

e The curriculum should provide many
developmentally appropriate materials for
children to explore and think about, and
opportunides for interaction and communication
with adults and other children.

e The content of the curriculum should be relevant,
engaging, and meaningful to the children
themselves.

® Primary-age children are provided opportunites
to work in small groups on projects that provide
rich content for conversaton, and teachers
facilitate discussion among children by making
comments and soliciting children’s opinions and
ideas.

¢ The younger the children and the more diverse
thelr backgrounds, the wider the variety of
teaching materials required.

¢ Curriculum and teaching methods should be
designed so that children not only acquire
knowledge and skills, but also the disposition and
inclination to use them.

Wheeler's stated values are creatvity, seif-direc-
tion, purposefulness, and respect. Their morto is:
*Expecting the Best . . . Producinp success.”

Program Background/Implementation

In 1985 Wheeler staff and community committed
to becoming partof a colleborative project berween the
Jelterson County Public Schools and the Gheens Pro-
fessional Development Academy. The project’s de-
fined objectve is to review the American educational
process. Its primary focus is the exploration of oppor-
tunides for staff and students to feel more successful in
the public elementary school sewing. An additional
objecdve is to alleviate the isolation of elementary
teachers and to promote teacher collegiality by im-
proving school climate and work place conditions.

Currentdy, Wheeler has six teaching teams-—~three
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primary and three intermediate. These teams were
created to provide greater success for students and to
increase significant learning opportunities for students
as well as to alleviate teacher isolaton.

Teachers on the ungraded primary teams received
training in literature-based reading, cooperatve learn-
ing, “Box It, Bag It Math,” teamed irstruction, and
consensus building/shared decisionmaking. Teachers
utilized the expertise of administrative staff from Jeffer-
son County Public Schools/Gheens Academy in begin-
ning implemestadon procedures for the ungraded
program.

Grouping/Organization

All children in kindergarten through third grade
participate in Wh- 'er’s ungraded primary program.
Classes are muldage and heterogeneous in grouping.
Students remain with the same teaching team for more
than one year.

After volunteering for the program, teachers are
assigned to groups through a shared decisionmaking
process involving teachers arid the principal. Teaching
teams design instruction using a flexible daily sched-
ule, which includes learning blocks for language arts,
math, science, and social studies; a teacher-based guid-
ance period; and common team planning time. Learr.-
ing support specialists and special education teachers
are assigned to work collaboratvely with each teaching
team.

Curriculum/Instruction

Each teaching team  .vers interdisciplinary,
multage instrucdon with curricular alignment that
focuses on continuous progress. Teachers udlize vari-
ous instructdonal methods including cooperative leam-
ing, peer coaching, hands-on science, literature-based
reading, manipulative math, process writing, inte-
grated themadc units, and whole language instructdon.
Basals are used as a resource at a teacher's discretion.

Basic skills acquisition is addressed with emphasis
on development of critical thinking skills as well as
problem solving. Information gatheringis & focal point
rather than rote memorization, because it better equips
students to function more effecdvely in a high-tech
society. Creativity, understanding, and appreciation
for the fine arts are also emphasized to further provide
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students with an eclectic learning experience.

A teacher-based guidance component provides
students and teachers with the opportunity for inten-
sive communicaton. Students are instrumental in
selecdng discussion topics such as friendship, anger,
fear, and sharing, as well as for devising the presenta-
don.

Student Assessment

Weekly progress reporns and quarterly cumulatve
progress reports are distributed tw parents, and parent-
teacher conferences are scheduled as needed. The
grading system reflects 2 noncompetitive, no-fail phi-
losophy: R =rapid progress; S = sadsfactory progress;
and PH = progressing with help. Students experience
fluid wansidon from one academic level to another and
are expected to complete the primary program in three
to four years.

Remediation/Enrichment

Enrichmentand remediaton are provided through
theindividual condnuous progress approach. Learning
support specialists also provide assistance to teaching
teams.

Teacher’s Role

Teachers working in teams are instructing to their
strengths and have an opportunity to increase small
group and individualized instruction. Higher teacher
expectations in specialized areas, in particular science
and social studies, have resulted in greater academic
achievement. Also, common planning dme permits
teachers to base student academic and behavioral
decisions on a variety of viewpoints.

Program Progress to Date

A research team from Michigan State Univers:ry
has selected The Wheeler School as one of three
schools in the nadon for investigaton and evaluation.
Annual school-community surveys provide feedback
on the program from parents. The school is continually
accountable o the Jefferson County school diswrictand
the state of Kentucky, with achievement tests, per-
formance-based assessmen:s, and attendance analysis
being part of the accountbility process.
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The following progress has been noted, docu-  Pareat Involvement/Public Awareness

mented, and reported by Principal Charlene Bush: School newsletters, open houses, forums, teas,
o Student collaboratiun, rather than student  brunches, news releases, and an annual report to par-
competition, has increased. ents are used to promote community understanding of

and supportfor the program. Through several of these
e Students have assumed greater responsibility atau vehicies, research on developmentally appropriate

earlier point in their school lives as the need for  pracyices forteachingyoung childrenis shared with the
organizational skills has increased. community. Also, a school-community survey is
e Student success is indicated by an increase in  conducted to solicit paiental input, and the results are
student attendance, a significant decrease in  included in the annual report to parents. A School
disciplinary refemals, and an increase in student  Action Pian is developed and shared with the commu-

: - nity prior to the annual report to parents.
::t:;:ie{;esnt: dt:nas:ioc;t_ interim progress reports Parents volunteer in the ¢lassroom and the school.

e Parental satisfaction with student and teacher Contact Information
performance has increased based on conferences, Charlene Bush, Principal
conversations, and written correspondence.  \iheeler E.leme'ntary School
Parents have become more involved in school 5410 Cynthia Drive
acdvites, and the frequency of parental contact  Louisville, KY 40291
has increased. 502/473-8349
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FINDINGS ACROSS PROGRAMS

Study group members deternined thatitem analy-
sis and summarizing of frequently reporisd responses
to program description form questions regarding ob-
stacles to establishing an ungraded primary program
(#16), program-related accomplishments described by
respondents (#17), advantages and disadvantages
(#18), and recommendations to future implementers of
such programs (#20) would be the most authentic and
meaningful method of reporting this data. Three study
group members were provided with all program de-
scripdon form responses (total of 11 forms for 10
programs) for the questons listed and agreed to report
categories of responses most frequently idendfied.
This section summarizes their findings.

Obstacles Overcome in Establishing
Ungraded Primary Programs

Question #16 of the KEA-AEL Ungraded Primary
Program Description Form asked pardcipants, “What
were the biggest obstacles to overcome in establishing
an ungraded primary programé¢” Respondents most
frequently reported that lack of parent and teacher
understanding and acceptance of the ungraded pri-
mary program concept was the biggest obstacle to
implementadon. The educadon of parents to the
concept of continuous progress and its differences
from the waditional graded school organization was
mentioned as essential by six respondents. “Changing
the way we think about school structures, rules, roles,
and responsibilities,” reported by one respondent, il-
lustrates the frusmation involved in educating educa-
tors to the differences. This quote also echoes the
importance that the respoudents placed on teacher
training and on understanding how to organize and
implement such programs. Other obstacles men-
tioned included the difficulty in getting parents to
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understand the assessment process used; the lack of
time for teachers to plan together for instruction;
weakness in administrative support, scheduling, and
management; and "the idea thatdevelopmental educa-
don is only for slow or weak students.”

Accomnlishments Realized from
Ungraded Primary Programs

Student success was the phrase rr-ost often used in
response to question #17, “What have been your pro-
gram’s greatest accomplishmentsé® A majority of the
respondents cited increased studentacademic achieve-
mentas the greatest accomplishmentof their ungraded
primary program's implementation. One principal
stated thatthe program at his school “...has done much
to challenge gifted students, rnodvate all students, and
provide additonal dme for some students to gain
desired achievement levels in reading and mathemat-
ics.” Accomplishments greatly outnumbered obstacles
and included: the development of cooperatve atd-
tudes among children and greater sensitivity to each
other's needs, meeting the needs of each child, fewer
discipline referrals, parent satisfaction, improved stan-
dardized test scores, reduced student retenton, im-
proved student attitudes toward school, enhanced
student social skills, eliminadon of teacher isolation,
and increased teacher empowerment.

Advantages and Disadvantages of
Ungraded Primary Programs

Individualized student progress was the most fre-
quent response when respondents were asked ques-
tion 19.a.: “What are the advantages of using an un-
graded primary program¢® Other responses men-
doned by more than one respondent included many
cited above as program accomplishments, including
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emphasis on student collaboraton rather than compe-
tidon, increase in student attendance and decrease in
discipline referrals, improvement in language develop-
ment, improved student social development, de-
creased risk of failure, and enhanced self-esteem.
Three respondents described advantages that seem to
result from the teacher reflecdon necessary to imple-
ment innovatdve programs. For example, “Teachers
refocus on students and on teaching (not on manage-
ment, discipline, and control) and students refocus on
learning and accomplishment (not on failure and es-
cape).” “Children can proceed to learn according to
their developmental needs without ardficial and arbi-
trary judgment of their capabilities.... Children’s lcam-
ing is supported in a family atmosphere.” “Students see
early onwhat‘mature’ worklooks like and canuse their
primary learning tool, imitation, to leam basic skills.”

While most respondents chose to report both
accomplishments and advantages in terms of student
benefits, a few teacher advantages were menton:d.
These included: reduced preparadons, the opportu-
nity to teach all ability levels, improved teacher-stu-
dent bonding, and increased teacher familiarity with
students’ families and student skill development.

Disadvantages of implementing an ungraded pri-
mary program, like obstacles, were fewer than advan-
tages and accomplishments. Increased time and effort
on the part of teachers was the most frequent response
to question #19.b., “What disadvantages have you
identified?” The difficulty in arranging planning dme
for teams of teachers was cited along with the inability
to secure additonal needed help. An additonal stu-
dent-focused disadvantage was described as “...when
standards or expectations are not high. Students
should be expected to make at least a year's growth in
a year, recognizing that some will not, but a number
will make more (progress).”

Recommendations to Implementers of
Ungraded Primary Programs

In additon to discussing the obstacles to forming
ungraded primary programs, the major accomplish-
ments achieved, and the advantages and disadvantages
idendfied by implementers of such programs, study
group members also summarized the many recom-
mendations implementers included on their program

description forms orin telephoneinterviews. Themost
frequently mendoned recommendations advise future
implementers to:

Involve teachers and principals who really want
to participate in the program.

Educate teachers about a variety of ungraded pri-
marv programs.

Inform parents about the program and involve
them a: volunteers.

Establish a mission or philosophy for the school
thar focuses on the student and the ungraded

primary program.

Allow plenty of ime for teachers to plan and
share.

Encourage team teaching in the program.
Share your successes and your failures.

Emphasize contnuous progress; although a
small number of students may spend an addi-
tional year in the program.

Inform teachers «.f other grades about the pro-
gramand provide basic skill progress information
for all students as they leave the program.

A nongraded primary is not going to make ev-
erybody smart.” Youwill need tomake some ad-
justments for some students and for some teach-
ers.

“Youdon'tdoitinaday.” Approach the program
slowly. Begin by pilodng some aspects of an
ungraded primary program.

Additional recommendadons made by individ-
ual respondents included: use a student place-
ment plan, incorporate cooperative learning,
avoid grouping students, develop curriculum for
the program, be flexible, and keep uving!

Study group members, KEA, AEL, and representa-
tves from the case study schools encourage you to
begin an ungraded primary program and wish you
much success. Please phone AEL (800-624-9120) or
KEA (800-292-9480 or 502-875-2889) if you would like
to share informaton on your school’s program.
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RESOURCES

Each case study in this public2#on includes a
section on instructonal methods and materials used in
that school's ungraded primary program. Many of the
same in.quctional tools are commonly used across
programs. To assistreadersin identifying, understand-
ing, locating, and implementing these and other devel-
opmentally appropriate practices, the authors have
included one- to two-page descriptions of recom-
mended materials. The list includes programs ex-

Kentucky Education Association & AEL » April 1991

gacted from the Natonal Diffusion Nework's
publication Educational Programs That Work, programs
that have been produced by publishers or school dis-
tricts, and one that was developed jointly by the ken-
tucky Science and Technology Council and the Ken-
tucky Department of Educadon. The authors antci-
pate that the program descriptions on the following
pages will provide addidonal informadon and assis-
tance to implementers of ungraded primary programs.
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Books And Beyond. A program that !mproves the
reading skilic of students by motivating them to read more
and watch less TV.

Audience Approved by JDRP for students in grades X-8.

Description Books And Beyond is a program designed to increase students’ recreational reading
and decrease indiscriminate TV viewing. Through success oriented reading incentive strategies, this
highly motivating program produces positive long-lasting behavioral changes in students vith regard
to recreational reading. Success for each individual studentis assured because the program is self- paced
and allows forindividualdifferences. Through parent education and student self-monitoring techniques,
project participants become more aware of their TV viewing habits and learn to become more
discriminate TV viewers.

Participants in the Books And Beyond Program demonstrated significant gains in reading achievement
when compared with a control group study as measured by the CTBS Reading Test.

Requirements A one-half day training session and a Books And Beyond ma. ual are necessary for
successful adoption. The manual includes graphic designs for bulletin boards, reproducible forms for
student and teacher materials, parent newsletters, instructions for implementation, student awards,
ideas for edaptations and helpful hints. The training topics include: project history, description of need,
recreational reading strategies, cost, evaluation, activities to develop discriminate TV viewing and
stimulate recreational reading.

Services Awareness materialsare available at no cost. An 18-minute awareness video tape available
for $10.00. A 5- minute training video is available for $20.00. Visitors are welcome at the project site by
appointment. Project staff is available for awareness meetings (cost to be negotiated). Full awareness
and evaluation packet available—232.00,

Contact Ellie Topolovac, Project Director, Solana Beach School District, 309 North Rios
?t;eg;. golana Beach, CA 92075; (619) 755-6319; Ann Ccllins, Coordinator (618)
5 A l s

Developmental! Funding: ESEA Title [V-C JDRP No. 84-8 3/20/84
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BOX IT or BAG IT Mathematics ECE'VE DUCCESS in Reading and Writirg

Sample lessons Ocr O3 1050 Sample lessons

Y TY N OF
PROBABILITY FICE of i.. .
i\/_,_) vopor i VCRTICH FOR

.—-—-\__“C__
{ FRACT |ONS/DECIMALS

Vhat kind of fractions =an we write

about our epples? (1/, are red, 3/3
are edible, etc.)

é'z/si:\muc/w

—t

Sort apples brought in from home by
children,

Graph eapple types (with stems §
without, size, color, wa2ight, etc.)

5snmnou/r’uce VALUE COUNTING
M_\—M

How many epple jacks in @ ziplock bag?
Estimate snd count by tens and ones.

’f
{ PAH?Rm]

Place epples in a pattern according to
an ettribute (i.e. red, red, green,
red, red, green)

MONEY

Have your children locate epple
products in the newspeper, work in
cooperative groups to set out coins
from a feely bor to match the amount
neadad to purchase each product, What
nther coin combinations could be used?

00

am TiONAL QLR
1f 5 red spples and {' VellATEapiiFg .,{C%ﬁ stuny )
were placed in a bag, which color is <

more |ikely to be pulled out first?
Vhy? What would hsppen if repeated
tuenty times?

STORY PROBLEMS

Create & BIG 800K of apple story
problems written by your children,

Place an epple in « 2iplock bag.
Weigh it daily end record
observations, (Consider making a
timeline uith sdding machine tape.)

EXTENDED NUMBERS PATTERW

Cut en spple egainst the grain to
revesl a 5 puint pattern, Create »
class chart of cut epples (either,
dri .1 or stawped in tempera paint) to
show how to count by S5’s., Explore
multiplication and division by 5's.

Ww
E GEOME TRY/SPATIAL PROBLEM SOLVING
e,

Partners play '"copy cat" to draw an
opple tree. Each eddition made by
Partner A {s reflected by Partner 8
resulting in a symmetrical apple tree
(use of eymmetry).

8T COPY AVAILABLE

phrases
containing the letter clusters tr end
PP to be recorded on clmss chart.

Children volunteer word

Vords sre examined. Conmpound words
end two syllable words asre noted.
Words related to spples are noted.
Children copy a few favorite words ad
sttempt to epell three of them
independently.

Children eat a slice of dried apple
and write a descriptive parsgraph
sbout it following the steps of the
uriting process,

Children work in groups of four to
(ocate aspple recipea in cookbooks.
The recipe name, title, and poge
number are {isted on paper.
Information gainered is shared with
other groups.

RECREATIONAL READING

Children read indeperdently from a
variety of spple-related literature
(fiction, non-fiction, poetry, etc.)
Teacher conferences irdividually.

ST

¢ LITERATURE. /)

e .o

Ol Jr-\pov..”'y:\‘ --_c; N e e

Review dey one chart, Children creste
new chart of word phrases containing
the letter clusters le end or sp.
Vords sre examined, Descriptive, two-
syilable, and words related to spplies
sre noted, Children copy a8 few
favorite words and sttempt to spell
chree of them independently.

Children write a story followir; the
steps of the writing process. 1opic:
“"When | Woke Up ... My Head Was An
Applet ™

Children work in groups of four to
locate words related to spples in the
newspaper. Words are written on index
cards and saved for s classification
{esson on day 3.

Children read indepenc:ntly from @
variety of ampple-related literature
(fiction, non-fiction, poetry, etc.)
teacher conferences individually.



SUCCESS FOR EVERY CHLLD ..

BOX 1T OR BAG 1T MATHEMATICS

. EVERY DAY

. SUCCESS 1IN READING AND URITING
with

AOX_1T OR BAG IV MATHTHMATICS is based tpen the following beliefs?

SUCCESS IN READING AND WRITING is based upon the following beliefs:

- Young children lrarn bast when tiny are sctively ovolved in hands-on

i

| T (j;";P}’ AVRIE A E

- lLanguage arts should correlate, not separate reading and writing,

" exper iences with a veriety of materiols. - Children learn bnst through en integrated curriculum based upon the whole
] - Understanding takes time; chi'dren ne~d many exreriences in 8 wide Language philosophy.
variety of conterts to acauire xncwledg-, - Language arts instruction should follow a process which allows each child
+ Children cerrvit be expected to notice the game thir-c nr come to the samo to move at 8 comfortsble, developmentally svpropriate pace.
levels of understanding at the same time; individ rl differences shou'd - Children should be freed from the confinements of prescribed textbooks.
be anticipated ard respected. - Every child exporiences success every cday -- huccess for all -+ thus
. < Larguage is cantral to learning. ~hildien who ¢an *~L{, draw or act out creating & future culture of success.
i story problems t- illustrate an rrer.ti~n or expls s ta anthers how they - The teacher is th» facilitstor, setting the stage fsr learning.
solved @ problem are closer to unrerstanding 8 consept than children who - ALl forms of literature (including envirormental |itersture) play on
labor silently over worksheets as o deily routine. important role in learning,
+ The gep between .-~vol and home cen be bridged with these inexpensive,
B0X_17 OR BAG |T MATHEMATICS is 8 set of resources whirh are? every.sy materiala,
- Children can enjoy learning, and teachers can recover the joy of
- gesred for developmentally spproprinte K-3 classrooms, teaching,
- developed to create rich, activity-centered, |encuage-based classroom
env irorments,
- created to allow structure ns wel!l as freedom of choice for the teacher, SUCCESS IN READING AND WRITING is 8 set of teacher resources which are:
- designed with TEACHER RESOURCE GUIDES and concept packets to provide the
teacher with monthly units, teacher directed lessons, and independent - less expensive then bassls, workbooks end textbooks.
practice activities that help children eitend and consolidate basic - wide in variety, Printed materials common to Life (such as newspapers,
skills. magazines, ibrary books, cookbooks, telephone books, dictionaries, and
in complience with new NCTM Stendards for Mathematics. encyclopediss) provide the source of lesrning.
conducive to curriculum integration. - founded on the belic! that ciildren need to read end write using the
- highly compatible with SUCCESS IN READING AND WRITING. daily (encuage they spesk.
- conducive to curriculum integration without the need for gbility grouping
_-.’._r - 5 ,: In the n~i.qraded pr imary scheol.

n
- highly ¢ potible with BOX 1T Ok BAL [T MATHEMATICS, - ‘ S‘)
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' Earty
Prevention
of School
Failure

114 North Second Street Luceille Werner, National Program Nirecter
Peotonae, IEnois 60468

. Curriculum Secvices
S,,’:‘,:::.".:z,' “ov'd'.'f.::wmm'i: 116 North Second Street
nsted Netwonslly end Insrnationally. Peotone, lllinois 60468

Phone: (312) 258-3478

THE EARLY PFR.EVENTION OF SCHOOL FAILURE

* |3 validated as an innovative, cost effective, statisticaliy significant,
expcrtable, Nationally Validated Program.

Is translatad into several languages and has been validated as a Develop-
mental Program, Chapter | and Migrant Program.

Has been replicated by adopter districts in 89 states and 3 foreign countries.
° Helps SCHOOL DISTRICTS make more effective use of resource personnel.
Shows TEACHERS how to identify learning styles and needs of all children
as they enter school and provides in-service on effective teaching strategies.
Helns CHILDREN master the pre-academic skills related to reading success.
Helps PARENTS understand the importance of early identification of
lcarning nceds and effective ways to help their children.

L

- -~ "\

Program Evaluation

Therc are annual reviews, as well as several ongoing longitudinal studies,
that provide evidence that the program works. New schools that become in-
volved in the program must agree to sudmit pre-post test data the first year
they field test the ESPF Program.

This Nationally Validated Program has received numerous recognition and
approvals since the {irst national validation in 1978. Several of the more recent
recognitions include: National Recertification, 1984; Recognition by U.S. Office
of Education and by numerous states, 1986-87 as an effective "program to

) address the ‘at risk' students". Awards include: Educational Pacesetter Award
presented by the President’'s National Advisory Council on Supplementary Centers
. and Services, 1973; United States Office of Education for Outstanding Education

Contribution to ESEA, Title I/NDN, 1978; Recognition as an Outstanding National
AMigrant Program, 1986.

ERIC | 6J



Most Unique Element of the Program

The nationally valicated prosram continues to produce documcentation that
it works for children in all types of settings and where Cnglish may be a child's
second language. The program is commitied to maintaining high expectations
for the achicvement o!f all students regardless of family background or social
class characteristics.

Program Funding

The EPSF Program is tunded by the U.5. Oftice of Education for dissemination
to other schools -through the National Diffusion Network. In addition, selected
states have identificd that the EPSF Nationally Validated Program qualifies for -
funding through Chapter 1l, Chapter [, Bilingual, Special Education, Giftcd, "At
Risk"and Migrant monies. The California Legislature has funded the program
since 1985 at over $400,000.00 yearly.

ADOPTER BUDGET

EPSF Computer Software--One pear Corporation =-ccc=cccvecccc-ccccon-cos $ 165.00

luzbor of Staff to be Trained: s==e=ccccccenccses x $11.00 = §

Screening and Conferencing Manual (§5.50)
Implementing a Developmental Program ($5.50)

Nucher of Screening Teamg: ======~=--=<- cmee-- x 275,77 = §

~Preschool Langusge Kito (2 @ § 85.00
Screening Manual ( 4,00)

Motor Activity Scalec (§5.00)
Peabody Picture Vocabulary Test--PPVT Form L ($42.50)

‘Developmental Test of Visual-Motor Integration Menual
& Teot Booklets (§564.27)

Nupber of Teachers using program: =====cecc===-c x §93.00 = §

Management Cuides--Set of five ($35.00)

Building Readiness Through Perceptual Skills ($8.00)
Portable Resource Kit Guide (8$7.00)

Recipes for Homemade Teaching Materiale ($7.00)
Parent Activity Cards ($36.00)

All {tems are purchaoed from the EPSP Office in Pcotonc, Illinois

with the cxception of the Developmental Test of Visual-Motor

Integration (VMI) which fie available from Modern Currtculu. Preos,

13900 Prospect Road, Cleveland, OH 64136 and the Peabody Picture
Vocabulary Test (PPVT) which (s availoble from American Culdance
Service, Inc., Publishers Bldg. Circle Pines, MN 55014. Alro, the

VMI end the PPVT may alrcady be availsble somewhese within your schooln.

le m_argrta__l_l to purchase each ycar.

6.
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Hands-On Elementary Science. An instructional
program intended to provide elementary students with
hands-on instruction emphasizing the processes of science.

Audience Approved by JDRP for elementary teachers and students, grades
1-5.

Description The Hands-On Elementary Science provides elementary students with instruction
that emphasizes the development of science processes as an approach to problem solving. In fostering
positive teacher attitudes toward teaching science, it increased both the amount of science taught and
the proportion of instruction dedicated to the processes of science. The curriculum employs a set of
higher order processes at each grade level consisting of four basic units. The units consist of lessons
concerning a unifying topic. The topic is based upon the skills identified for that grade level. First grade
students work primarily on observation in the four units of seeds, patterns and "magnetism.” Second
grade emphasizes classification skills through the study of insects, sink or fioat, and measurement. In
the third grade, experimentation skills are developed by units on flight, measuring and plants. Fourth
grade focuses on analysis in units on bio-communities, electricity and chemistry. The fifth grade
curriculum emphasizes application and consists of units on earth science, soil analysis and small
animals. Since this is not a text program, all lessons are based upon hands-on activities supported and
defined by curriculum guides at each grade level. They provide a sequence of basic lessons and
incorporate all necessary materials tc support the program lessons. A unique feature of the program is
an optional package of materials students may request to work on over the summer.

Requirements The Hands-On Elementary Science program is transportable to other sites where
a commitment exists for hands-on science instruction. Adoption of this program requires at least a half
year planning and preparation followed by a staff development program. Teacher preparation consists
of two days training prior to the implementation of the program followed by at least two follow-up
workshops to resolve problems of implementation. Materials required include both a curriculum guide
and a kit of materials of the appropriate grade leve! for each teacher and copies of the voluntary summer
program for dissem - ~tion to interested students.

Costs The cost of the program in the installation year is approximately $27 per student (assuming
25 students per class in a school of 800 students and training 20 teachers at a grade level). Subsequent
year costs to maintain the program through the replacement of consumable supplies equals $1.50 per
student. Teacher guides are available for $15 each and kits are available from a national vendor at costs
ranging from $322 to $532 depending upon the grade level.

Services Awareness materiale are available at no cost. Visitors are welcome by appointment at
project site and additional sites in home state. Project staffis available to attend out-of-state awareness
meetings (costs to be negotiated). Training is available at project site and . “so at adopter site (costs to
be negotiated). Implementation and follow-up services are available to adopters (costs to be negotiated).

Contact Dean A Wood;Dissemination Center For Hands-On Eiementary Science; Hood
College, Frederick, MD 21701 (301) 663-3131, ext. 205 & $50.

Developmental Funding: Federal, Stule and Local JDRP No. 86-19 (8/23/86)
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THE HIGH/SCOPE K-3 CURRICULUM

The Basic Approach

The High/Scope K-3 Curriculum, an innovative, open-framework education-
al program, sceks to provide broad. realistic educational experiences for
children. The curriculum /4 geared to the child's current stage of develop-
ment to promote the spontaneous and constructive processes of learning
and to broaden the child's emerging intellectual and social skills. Teachers
in open-framework classrooms encourage active, generative, problem-
focused learning, rather than the passive rote learning that can result from
a preponderance of direct instruction {n the clussroom. Children become ac-
tively engaged in the learning process, exploring materiala of interest in a
self-directed manner. initiating activities, and taking responstbility for their
outcomes,

However. unlike the child-centered clasarcom approach, where leariing
tnitiatives come only from the children. the High/Scope K-3 Curriculum,
through a plan-do-review™ sequence and through content-focused in-
structional workshops, encourages both students and teachers to generate
learning inftiatives. In following the plan-do-review sequence, children
choose, organize, and evaluate learning activities, under the observant eyes
of a teacher trained to recognize a child’'s current level of development. Inas-
much as nlunning is a cruclal component in problem-solving, the plan-do-
review sequence prepares children to make effective responses to
challenging situations, with the principal aim of helping them acquire a
deeper and broader understanding of the world tn which they live.

Teachers maintain an active role in the High/Scope K-3 Curriculum by
arranging the room to promote the children's active learning, by making
plans and reviewing acttvitics with children. by interacting with and careful-
ly observing individual children, and by leading small- and large-group
workshops and other learning experiences. The teacher's fundamental
role is to assist the child's natural process of inquiry.

Because the young child's preferred interaction with the world s
through direct scnsory experiences, manipulation and repreasntation of
direct experience become the principal means by which children form con-
cepts end {dcas. To support this antive learning process, the High/Scope
K-2 Currirulum requires a learning environment rich in opportuniues for
chiidrer to work with a variety of manipulative materials, to formulate prac-
tical problems, and to make thoughtful efforts to solve them. To factlitate
this active learning process. the High/Scope K-3 Curriculum provides
developmenally sequenced guidelines, called key experiences™. Teachers
incli:de these ey experiences in their datly planning and teaching to foster
learning activities that are appropriate to each child’s developmental level.

Further, the High/Scope K-3 Curriculum views learning as a social ex-
perience that involves the entire class. Thus, the curricuium approach en-
courages both students and teachers to engage in cooperative learning
experiences.

Psychological Foundations

The High/Scope K-3 Curriculum applies the insights of child development
studies to the problem of understanding and supporting the educational
process ¢f children (n early elementary grades. The “developmental® view of
childr. »'s ¢icrging cognitive processes has had a number of proponents (n
modern times, the nmost notable of whom is the Swiss psychologist and
philosopher Jean Plaget. The High/Scope K-3 Curriculum incorporates the
general Plagetan idea that education should be in accord with the child's
particular state of development as well as his or her spontaneous processes
of learning.

Perhaps more important. the High/Scope K-3 Curriculum embodies the
Deweyan-Magetian view that genuine progress in learning and development
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Highlights of the
High/Scope K-3
Curriculum

Foundations for
Active Learning

8 Understanding young children's
learning styles

s Establishing an appropriate
learning enviranunent

The High/Scope
Curriculum Approach

s U a whole hﬁu&ge ap-
pr.ou:g'x to help children dgvdop
emerging list , speaking,
writing, and rea akdlls

s Using manipulative and mental
mathematics to help children
ggn an unders of num-

, geometry and space, meas-
urement, problem 8o and
symbolic representations

(] Hdpln% children explore science
concepls through sctivities in
the broad areas of lifc and en-
vironment, structure end form.,
energy and ¢

e Integra social studies, social
-hﬂ%e:r‘agopmmt. music and
movement, and the arts into the
High/Scope K-3 Curriculum

The High/Scope
Plan-Do-Review Process

® Enco and supporting
chﬂdru:nm m
deciston making

8 Helping children follow through
on their plans and complete
thetr projects

8 Helping children review and
reflect on what they've done

Assessing Children's
progress

(] 31'335 sclc;n(oo‘:n observations.,
» key experience
chzcﬁh’:lﬁz-}}?gcmt mh- olios,
an 0 ese
Report to asses» el:ech cg'ﬂd‘-
learning s nd development



will not occur unless children are actively involved (n the process. In sup-
port of this view, the High/Scope K-3 Curriculum encourcges children’s ac-
tive attempts, in light of their own cholces and interests. t¢ construct
knowledge and extract meaning {rom thetr world by working with,
manipulating, and transforming materials and ideas. Inspired primarily by
the child development theories of Piaget (n the areas of logic and science,
and by other researchers in emergent literacy. the fundamental premise
of the High/8cope K-3 Curriculun {s that children are active learness
who learn best when they make theis own choices and declaions,
engage in problem solving, and expreos thelr own thoughts, feslings,
and coaclusions. In broader tenns thi~ cinvi- .il-'m supports the notion
that education should facilitute and w.tend the cidic’s sponlaneous
attempts to make sense of the world.

Spucific Objectives

Both parents and teachers who participate in the High/Scope K-3 Cur-
riculum seek to develop in child-en a broad range of skills, including the
problem-salving. interpersonal. and communication skills that are easential
for successful living (n a rapidly changing soctety. The curriculum en-
courages student {nitiative by providin, chii-dren with matertals, equipment,
and time to pursue activitier trrey Cioos~ A 1he same time. it provides
teachers with & framework for guiding chili- eiv's independent activities
toward sequencer learning goals.

The teacher plays a key role in instrucuonal acuvities by selecting ap-
propriate, developmentally sequenced matenals and by encouraging
children to adopt an acuve, problem-solving approach to learning. In work-
ing with the children in this manaer. the teacher first focuses on concrete
experiences and then mnves on 1o more ab<tri . cnes, reiying throughout
on each ckild's own lary dage. exjrimtences, we i interests n formulating
tdeas Buaerd on obsenvations of (néaidaal students. the teacher adjusts the
teaching stratzgies as necessary 10 encourase chtldren’s active problem solv-
ing and to Initiate or extend action-orie:ted learning processes.

This teacher-studznt interactinsi—teachers helping students achieve
developmentally sequenced learning goz!s whii¢ also encouraging them to
set many of their own goals—disungulsnes the High/Scope K-3 Curriculum
from direct-instruction and child-centered curricula. Teachers who imple-
ment the High/Scope Curriculum must be well informed about the growth
and development of children. must be able to recognized individual differen-
ces in thelr students, and must be willing to use instructional methods.
materials, and assessment technigans that support child-initiated learning.

Summary
High/Scope K-3 Curriculum requires tha! leachers plan instructional ac-
tivitles on a daily basis and encourages students to inftiaie many of thetr
own learning experiences to intera 1 cooperatively and productively with
one another as well as with teachers, and (o pian tndividual study projects.
Students use thelr prior experiences anc interests to inftiate and construct
their learning experiences, and icacher: actively suppost and guide them in
these efforts. The High/Scope K-3 Curmiculuin approach has three basic
components:

® Active participation of childrea in choosing. organizing. and
evaluating learning actvitics. which are undertaken with careful teacher cb-
servation and guidance in a learning erivironment replete with a rich variety
of materials located tn various classroom learning centers

@ Reguler daily planning by teuchers in accora with a developmental.
ly based curriculum model and careful child observations

® Developmentally sequenced goals. materials, and asscsament
techniques for children bared o the High/Scope key experiences q

b

K-3 Curriculum and train-
ing materials available
from High/Scope Press

Print Materials

» High/Scope K-3 Curriculum
Seﬂe'l: language and Literacy

] /Scope K-3 Curmiculur:
K S K8 oo

e High/Scope K-3 Curricul
Sgheu:saem e

@ High/Scope Progress Report &
Sludmlpq%erdoho po

Videotapes
8 Active Learning
® Classrvom Enuronment

e language and literacy
8 Mathematics

1990-91 Demonstration
Sites

Goatk Gide Blemezntary Bchool,
Crestview, Florida

Contact: Patricia Boyles

904 /6833-3180

Amanda Elsy Elementary Scbool.
Leflore County Schoals
GNWIWMA s

Contact: Anin Adams
601/453-8566

Fairfield Court

Elemsa School.
Richmond T iblic Schools
Richmond . VA

Contact: Diane Watkins
804 /780-7800

For Training and
Cost Information

Contact Clsy Shouse
Office of Development and
Services

High/Scope Educational
Reaearch Foundation

600 Nerth River Street

Y . Mic 48108
313/ 4854&“
FAX 313/485-0704 0O
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INTERDEPENDENT LEARNING MODEL

This model uses instructional games and pupil self-management methods with

children to teach them traditional academic skills, positive socio-cultural
attitudes and behaviors.

Audience: Approvad by the JORP for grades K-3. The model may also be
implemented in grades 4-6.

Description: The Interdependent Learning Model (ILM) is a comprehensive, structured approach

to full-day instruction for children in preschool through the sixth grade. The model's developmental

goals for children are to teach them cooperative, independent and interdependent behaviors:

problem-solving skills, and positive attitudes toward learning. The model's teaching-learning

methods are based on the principles of cognitive-developmental, group process, and programmed

instructional theories. Instructional games, the primary vehicles for teaching and learning in ILM

classrooms, are used to implement these principles. The games --- called Transactional Instructional
Games --- are designed to further the acquisition of problem-solving skills, promote language

development, and heip children to become self-motivated, sell-reliant learners. Teaching materials,
based on children's cultures and environments, include Table Games, suitable for instruction in every
subject; Convarsation Games, which reinforce verbal fluency, creative expression and logical

thinking; and Street/Folk/Musical Games, which develop physical dexterity and coordination, sorial
and academic skills. The Integrated Skills Method (1ISM), which emphasizes teacher responsiveness
to children's interests and learning stylss, is used to coordinate small group reading instruction.

The ILM uses a classroom management system that includes room arrangen.ent, grouping,
Classroom rules, team teaching; pupil self-scheduling, recordkeeping, and evaluation. Model
classrooms, arranged by interest areas, provide a variety of learning activities. Generally, children
work in small groups, independently of direct adult participation. Mixed skill-level grouping is
encouraged so that children can learn from their peers. The children schedule the majority of their
own work, and record and evaluate the results of their efforts. Teachers and Instructional Assistants
share the responsibility for facilitating the children's progress toward the developmental goais.

Requirements: The Program may be implemented in a single class, on a grade level, or in
preschool kindergarten, and grades 1-6. Training in the model's methads may be arranged for one
or more teacher trainers, for groups of teachers or supervisors. Three days are required o train new
stalf to adopt either the mathematics or the reading program. The cost of a mathematics adoption
includes six manuals and classroom materials. The cost of a reading program adoption will vary
according to the ages and grades of the children involved. The Integrated Skills Method reading
program is an integral component of the educationai model. The reading program has been
employed with dramatic results in regular elementary school classes and in small special education
classes. Educators who wish to adopt the entire model or the reading program should expect to
implement the methods for at least one full year. That Is sufficient time to produce significant positive
resutls. ILM Adoption Projects are also expecled to establish a formal plan to evaluate the effects of
the adoption on the children.

Services: Awareness materials are available at no cost. Visitors are welcome by appointment for

guided classroom visits at the ILM Atlanta, GA and District 18, New York Demonstration Projects.

Training for administraturs, supervisors, teacher trainers, teachers, and supponr staff is available at the
adopter site or at the Demonstration Project. Implementation observation and lollow-up services are

available to adopters at nominal costs.

For More Information: Ms. Colleen McGorman
Interdependent Learning Model
Fordam University at Lincoln Center, Room 1003
113 West 60th Street, New York, NY 10023
(212) 841-5280/82

Extracted from Education Programs That Wark: National Diffusion Network, Edition 15. Longmont, CO:
Sopris West, Incorporated, Page F-9, 1989,

\See Reverse Side For Adoption Requirements And Costs.) 6 '5
t

FORDHAM UNIVERSITY « GRADUATE SCHOOL OF ECUCATION
113 West 60 Street New York. NY 10023 + 212 7 841-5280. 5282
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ADOPTION REQUIREMENTS: GENERAL

Generally, the administration and staffs of
schoot districts and schools ihat adopt the
Interdependent Learmning Model (ILM) we
expected 1o cooperate with the Fordham staff
to ensure that the model is fully implemented
within a reasonable amount of time. Working
together at all levels to assure rapid, high
quality implementation is both educationally
and economically efficient and sensible.

Detailed planning. involving ali those who will
participate In an adoption, is an essential
prerequisite 1o establishing ar4 implementing
the ILM. School districts that adopt the model
expect s methods 0 have an affirmative
effect on the children, thatls, to impact
positively on their sense of self, their social,
communication, academic and related skills.
School district officials should know that to
produce the desired effect the following needs
and Issues wih have to ba explored before an
adoplion begins:

+ key school district administrators,
school principals and coordinators will
be required to participate In some
training.

+ soma school district teaching and
evaluation requirements may have to
waived or coordinated with the goals
and philosophly of the model.

+ An LM project must have a coordinator
and at least one teacher trainer,

+ |LM projects have at least haif-time
paraprofessicnals in ali classrooms.

+ Classroom teachers and
paraprolessionals are trained ‘ogether
and a6 expected to share
respo.sibilities and work as teams.

+ Five-halt days of training for alt
participating adoption project staft
before a school year begins Is a
requirement;

tive additional half-days of tralning
during the first four months of a school
year afe also required.

*+ Tha school district may have to modity
W) soma classroom environments so that
2 they conform to the methods, philosphy
and goals of the model.

ADOPTING

UNIT

Per Project: *

Per Classroom:
(25 Children)

ADOPTION REQUIREMENTS AND COSTS

START-UP
MATERIALS

Compiéte sels ¢f LM
training materigls for a
Project Direcior, one or
more Principals, Trainers,
and othey Supervisory Staf!

START-UP TRAINING
MATERIALS COSYS EEES

$68.00 por sat $250.00/T1ay *°

Adoption Manual
Classroom Management $38.00
Manual

"Games ChidrenPlay . . . *

Catalog: For Mathematics, $25.00
Science, Social Sndles,

Geography, Reading, Eic.

Conversation Games

Manuals: $47.00
Volume | - People Times

Volume il - Experisnces

Volume 11l - Solutions

SkeeV Follv Musical Games $48.00
Manuals and Cassettes:
Volume | - Song-Games
Volune | - Cassetle
Vaiume H - Chants and
Handclapping Games
Vaolume Il - Casselte
Volume fil - Svee! Games

Nonconsumabie: one

Specific Skils Serigs set $200.00 $1000.00 °*
(Bameii Loft, Lid.)

One Basal Reader por siudent.

Enriched Library Area.

Consumable: Linguiskc
Patem Series Workbooks $325.00 - $550.00

Mastory Tess $37.50

A Project may range in size from one classroom 1o several grades In suveral schools.

Adoplers are responsibie for ihe per diom 1ae, pius Ihe Trainers Iravel expenses,

|.9.. transportasion, room and board.

This amount inciudes the Trainer per diem 1ea for two days, tralning matarials, and
Implemaentation Guides for ¥en (10) 10 twenty (20) Trainges. The Adoptar I3 aiso responsible for
the Tralners travel gxpaenses, |.e., transponation, room and board.

.k W PPASTWN | e

ADOPTION COST EXAMPLES

Educational decision-makers who believe the
Interdependent Learning Model's (ILM)
mathods of Instruction will improve their
students’ academic peiformance may selec. a
mathematics adoptinn, a reading adoption, or
an adoption of the entire model. Since the
ILM was validated 12 years ago, a tew schoois
have adopted its approach to teach
mathematics; many more adopted the
Integrated Skilis Method, the model's reading
program. However, because its U.S.
Depariment ot Education validation, and its
continuing posiuve effacts on children are
basad on the Implementation of the whole
model, most schools and school systams have
chosen to re-create entire ILM learning
environments —-- at least in their kindergarten
through third grade classrooms.

The costs of the three adoption options, of
course, are different. Assume that a school
needs to change its method of instruction in
order to enhance the children's learning and
performance in kindergarten and grades 1, 2,
and 3; that there are two classes at each level,
for a total of eight; that there are 200 children
enrolled in the classes. The school's principal,
a trainer, and the elght teachers will have to
be trained, and all of the classes will need
materials. Excluding the ILM trainer's travel
expenses, which the Adopter pays, the
start-up cost ol a mathemalics adoption would
be approximately $2200.00 ($11.00 per
student); a reacing adoption would cost
approximately $4800.00 ($24.00 per student):
and an adoption of the entire model would
cost approximately $7000.00 ($35.00 per
student),

The ILM staff is prepared to provide adoption
training, materials and other services to school
districts anywhere in the United States.

For more Information, please contact:

Ms, Cofleen McGorman

Interdependent Learning Madel

Fordham University at Lincoln Center

113 West 60th Street, Room 1003

Naw York, NY 13023 !’
(212) B41-5280/82



THE KENTUCKY ACTIVITY-CENTERED
ELEMENTARY SCIENCE INITIATIVE

(Ky ACES)

A Partnership Project Sponsored by
- The Kentucky Science and Technology Counril, Inc.
and
The Kentucky Department of Education

PROGRAM DESCRIPTION

The Kentucky Activity-Centered Elementary Science Initiative {(Ky ACES) is an instructional
improvement project co-sponscred by the Kentucky Science and Technology Council and the Kentucky
epartment of Education. ‘The purpose of the project is to identify a modular set of activities and
-avestigations for elementary science, supported by a complete kit of science materials and implemented
through a comprehensive staff development program. Because of its modular approach, the ACES
materials can be integrated into an existing elementary curriculum, or can stand alone as the basic science

rogran for a school.

2. CES utilizes an activity-centered, problem solving approach which emphasizes development of
science process skills within three basic science disciplines: life science, earth science, and physical
science. The goals are consistent with the six goals for Kentucky students established by the Council on
School Performance Standards and written into the Kentucky Educational Reform Act of 1990. The
concepis and skills are aligned with the National Assessment of Educational Progress (NAEP) content
strands and are consistent with recommendations of national elementary science reports. The integration
of science with other content areas and with science/technology/society issues are also emphasized. A
performance assessment will culminate each year's work, providing iadividual student data as well as a
measure of group achievement.

The activities and materials are configured so they can be incorporated into a local district’s existing
science program, if desired. Content and process cbjectives, as well as recommended instructional
materials and strategics, are clearly identified for each module. The program utilizes a "multiple resources'’
approach, identifying the best activities from numerous sources, and encouraging the use of computers,
textbooks, and other media to support and exiend the concepts developed in the activities. The emphasis
on direct, hands-on student experiences ellows teachers more flexibility in meeting the learning styles of
individual students. .

1

For more information asout the Ky ACES Initative, contact:

Michael N. Howard or Dr. Stephen A. Henderson

Director of Education Programs Associate Superintendent for Instruction
Kentucky Science and Technology Council, Inc. Kentucky Department of Educaion

P.O. Box 1049 1724 Capital Plaza Tower

Lexington, Kentucky 40588 Frankfort, Kentucky 40601

(606) 233-3502 (502) 564-3010

6HS



ACES Description, page 2

PROGRAM FEATURES
The strengths of the ACES program caa be summarized as follows:

*  based on goals that are consistent with the Kentucky Educational Reform Act

* (agd:%s;es content and skill objectives included in the Nationa) Assessment of Educational Progress
AEP).

*  identifies the concepts (or "big ideas") accepted as impontant for elementary science instruction.

*  maintains and actvity-centered focus, with direct student experience as the nucleus of the
instructional process.

*  consists of a series of articulated modules for grades K-6, allowing flexibility and future expansion.
*  stresses the use of high interest, "teachable” units.

*  emphasizes development and refinement of science process skills and thinking skills appropriate to
cach grade level.

. uses a variety of instructional strategies. and identifies additional resources to enhance and extend the
concepts developed through the actvities.

¢ utlizes performance assessments to evaluate student and class progress.

*  integrates developmen: of science skills and concepts with skills and concepts of cther subject areas,
applying them to students' everyday lives.

*  packages all materials needed for the activities into a sclf-contained classroom: kit.

*  implemented through a comprehensive staff development program involving both the instructional
staff and the building principal.

PROGRAM CGQALS
After completing the ACES program, students will:
*  Use critical thinking and int~ation finding skills to analyze and solve problems.

*  Exhibit curiosity about and appreciation for the world around them and the role that science plays in
helping to unaerstand it.

. Demonstrate an understanding of some of the imponant concepts of science, as wella. =
connections between those concepts and their everyday experiences.

*  Work individually and in groups to deal responsibly with issues and problems.

*  Develop and demonsirate science process skills, such as observing, communicating, classifying,
ordering, measuring, collecting daia, graphing, inferring, predicting, wdentify-ing variables, forming
hypotheses, and designing experiments. -

. Use oral, writien, and mathematical forms to communicate experiences with scientific phenomena.

. ;Expla:in connecuons between scientific ideas, technological applications, and the way our society
unctions.

. Maintain an interest in science, possibly lead-ing 10 gssicncc or technology relaied career.

[ 1



Keyboarding, Reading, and Spelling (KRS) (formerly
Basic Literacy Through Microcomputers). A program
teaching students to use a microcomputer keyboard in the
process of learning to type, read, and spell. Mastery is built
into the program,

KR
Keyl ~c reing
, Recour
Spelilng

Audience Approved by JDRP for students grade one through grade six.
Supporting data also were gathered from students in grades 7-8.

Description Keyboarding, Reading, Spelling is an instructional program that enhances i:ading
achievement and keyboard skills. The program uses a phonetic approach to reading, v..: the
microcomputer being an essential component of the instructional process. The computer does no! « ¢place
the teacher in instructing, but rather provides opportunities for students to master skills th.rough
reinforced practice.

Students in grade 1, using the typewriter version of the progrem, demonstrate reading achic: cment
scores, as measured by the CAT, that are higher than scores of students in a true control grouy, at 8
statistically significant level (p<.01). '

Students in grade 3, uaing the micro-computer version of the program, demonstrate rsading
comprehonsion and speed-and-azcuracy scores, as measured by the Gates-MacGinitie Readii-z Tests,
that are higher than scores of sti'dents in a non-equivalent control group, at a statistically significant
level (p<.01). Typewriting and computer usage skills were also statistically significant for the
experimental group when compared to the control group. Visual and auditory memory skills improved
significantly.

Ina 1986 study riguificant growth (p<.01) was demonstrated in reading and language skills as meusured
by the Metropolitan Achisvement Test, and in computer usage and typing, for the KRS experimental
students in grades one through six compared to a control group. _

The program works whether one or more computers are aveilable to a class or whether theia is a
computer lab in the school. Although the teacher teaches soms skills, students are independent as they
work at the computer.

The basic program which includes four disks costs $180.00. Five sets of the four disks cost $46&.90.

Requirements A one- or two-day preparatory inservics education program conducted b’ z. Reid
Foundation staff person is desirable. The program includes lecture and practice sessions. It wcu!d be
advantageous to the trainees to have Apple Ile, Ilc, cr IIgs computers available. It is desired thet data

from pre- and post-tests are sent to the Developer-Demonstrator. KRS is also available on .
34" and 54" disks for IBM PC and compatible computers. Trainees can use either Appics

or 1BM PC compatible computers.
* Services Awareness materials are available at no cost. Visitors are welcome by appointmeat at
project site and additional gites in other states. Project staffis available to attend out-of-state awereness
. meetings. Training can be dene at project site or at adopter sites. Awareness videotape is available for
rentsl. At initial awareness sessions, time is rrovided without cost, and expenses are negctiated.
Traininz and awareness can take place the game day.

., Contact EthnaR.Reid; 3510 South 2700 East, SaltLake City, U 84108; (801) 486-5088.



Ociober 1, 1989
MEDIA Page 25

Produc
Codce

KEYBOARDING, READING, SPELLING (KRS) PRICELIST
formerly known as
Basic Literacy Through Microcomputers (BLTM)
for Apple lle, llc, or llgs Computers
and IBM PC and compatible comput=>rs

M19 KRS Program, full set with four disks (Appie Computers) $180.00
M195 KRS Program, full set with four disks (IBM PC and compatible — 5¥&" disks) 180.00
M193 KRS Program, full set wita four disks (IBM PC and compatible — 3%2" disks) 195.00
M20 KRS Program, full set with four disks plus one set of 4 backup disks (Apple) 270.00
M205 KRS Program, full set with four disks plus one sel of 4 backup isks (IBM — 5%" disks) 270.00
M203 KRS Program, full sct with four disks plus one set of 4 backup disks (IBM - 3%4" disks) 300.00
M21 Lab Pach (Apple)

Includes Teacher's Guide and other printed materials plus 5 sets of the four disks 468.00
M213 Lab Pack (IBM — 5%" disks) 468.00
M213 lab Pack (IBM — 3%." disks) 543.00
M22  Additional Teacher's Guide (Apple) 10.00
M221 Additional Teacher's Guide (IBM) 10.00
M23 Additional Practice Reading, Speed, Accuracy (Apple or IBM) 10.00
M24 Demonstration Packet (Apple) 40.00
M35 KRS flashcards (337 flashcards for 10 units) 35.00
\M26 KRS keyboard charts (includes other charts such as proper posture and hand position) 10.95
M27 KRS Awareness Videotape Rental (14 minutes) 20.00
M2s KRS Awareness Videotape Sale (14 minutes) 20.00
M29 KRS Awarcness Videotape Rental (30 minutes) 30.00
M30 KRS Awareness Vidcotape Sale (30 minutes) 75.00
P453 KRS Brochure .00

IA16 Blue Ribbon Awards for passing Mastery Tests - "I Passed a Mastery Test -- Special
Super Learner” 30/ea

M31 Apple Il Plus program is still available at $198
M32  Backup Disks (set of four) for Apple 1l Plus program are 360.

TEACHER TEXTS REQUIRED TO TEACH NEW WORDS, LETTER NAMES, SOUNDS
AND ELICIT RESPONSES:

T1  Teaching Letter Names and Sounds 7.95 ’
T2  Teaching New Words Through Phonics 8.95
T3  Teaching New Words Through the Word Structure Methods 10.95
T7  Eliciting Responses and Teaching Proofing Through Dictation 7.95

CVJ shipping fee for KRS programs. 5

A

IToxt Provided by ERI



KIDS KITS

Kids Interest Discovery Studies KITS

A Niultimedia Approach to Gifted and Talented, Special Education, Regular Classroom
Inctrisction, and Library Media Center Activities.

The boaugrem

KIDS KITS, organized sets of multimedia materials, are designed to elicit active student involvermnent in leaming by
rnolivating students of all abilities in grades one through eight to ask and answer questions on topics of interest to the ™.
Each kii includes high interest materials which vary in terms of difficulty and leaming style. Kits can be used in the liorary
media cenfer, in the classroom, or in special program areas. Students prepare 8 product or presentation to share thei
kil o2z vanety of ways.

FOUUITS Promotes Media for Kit Development

« T~ .4 questioning skills * books » computer software
o Loei s font self-direcled leaming « filmstrips « study prints

«  Henearsh and study skills * tapes  real objects

* FAnz-zness and use of learning resources « models  fransparencies

» Entliusiasm for research activities + slides « studen! projects

Loz 200 Results
« St o B nigher levels of kit usage demonstrate:
+ g'taier specilicity, complexity, and multiplicity in their descriptions of the purpose of their learning activities
* mcre awareness and use of learning resources
- ou2tL number of applications of the information gained

+ 7t enthysiasm and involvement in their learning activities
Ao o sesulls were statistically significant at the .001 level.
Kaleliais and Services Avallable implementation Requirements
= < Piogrem Manual o Staff Training « Staff member(s) to serve as program coordinator/

Disca. ey Cards » Evaluation Guidelines team

« Attiviy Cards * Technical Assistance » Development of 6-10 kits — cost depends on mate-
K Development Guidelines  « Follow-up Contacts rials already available

» Overview videotape « Appropriate audiovisual equipment

JFor More Information
Jo Ann C. Petersen

Project Director BARBIE HAYNES Fran Catlett, Librarian
.The KIDS KITS Project STATE FACILITATOR Goshen Elementary School
13200 W. 32nd Avenue NATIONAL DIFFUSION NETWORK P. 0. Box 116
Goldes, CO 80401 mgw TOWER Goshen, Kentucky 40026
(3(.’3‘; :?.h\ i "8 w) ] m 4%0’
Or youi ¢ at+. tacilitator yoy -

2 AFST COPY AVAILABLE
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KITE

Centified Trainen: Chenyl S. Smdith

KITE (Kindergarten Integrated Thematic Expcriences) is a
success-oriented program which integrates the entire
kindergarten day through developmentally appropriate
thematic units emphasizing language, cognitive, physical
and social-emotional development. KITE incorporates the
key elements of two previously validated kindergarten
programs - Alphaphonics and Astra's Magic Math.

AUDIENCE Approved by PEP for kindergarten in both pegular education and
educationally disgdyantaged, a sk and Chapter I students. In addition to

traditional classroom settings, this program has been used for migrant, first
grade, preschool, special education, bilingual education (Spanish) and ESL

students in.primary grades.

DESCRIPTION KITE increases reading and math achievement by promoting the
acquisition of basic reading and problem-solving math skills while working

positively -to develop children's self-images.

This program effectively combines child-initiated and teacher directed
activities within a planned environment. This multi-gensory program
utilizes oral language, manipulation, and writing activities.

The varied KITE experiences integrate art, music, literature, social studies,
science, drama, and physical education experiences that approprlately offer
8 planned balance of child-initiated and teacher directed activities.

The program utilizes discovery, mystery, and memory sids with a game-like
presentation of materials and positive teacher feedback. There 1s positive
recognition of and a belief in the ability of each child to succeed. Literature,
large poems, and math charts are used for whole language development. The
program includes interactive large and small group activities and a minimal

use of worksheets. Interest is stimulated by the use of imaginary.

outer space characters -- Astro and Astra. Through developmentally appropriate
activities children use concrete objects, have meaningful interactions with
materials, adults, and cach other; and experience structured and informal

oral language. These interacticns enable childrei to assimilate abstract

concepts.

The KITE Theme Fack provides essential program motivation, contains lesson
materials for the day and stimulates curiosity in the children. The children
believe Astro and Astra are the source of homework and badges awarded to them,
Astro and Astra display feeldigs of happiness, sadness, fear, excitement, and
frustration, thus enabling the children to identify with them., The program
promotes a thewmatic, developmentally appropriate, integrated curriculum.

73



Interpretation of PEP submittal results The data presented in this document
provide strong testimony to tre continued effectiveness of KITE. Data froa
6US KITE students drawn from 25 different classrooms across several years of
adninistration consistently show gains in the area of 30 NCEs or 50%ile points
over the normative expectation. Economically disadvantaged students who enter
kindergarten with an academic disadvantage, leave kindergarten to embark on
their scholastic years with mathematics and reading abilities above the

national average.

Start up costs for basic non-consumable materials - KITE are $370 per
clagsroom. -Additional non-consumable supplementary materials which enhance
the progran are available. Contact project for detailed list. Suitable as

basic or supplemental program.

This program is also available in a D'Nealian version, $16 extra.

REQUIREMENTS The program can be implemented in a typical classroou using
regular teachers. A one-day training session is necessary for adoption,
The entire KITE program may be implemented. The reading or math Components
may be implemented separately.

SERVI(ES Awareness materials, grant writing packet, correla*ion to your state
requirements, and awareness video tapes are available at no cost - contact
your State Facilitator or KITE Project. A three-hour training tape (VCR)

45 also available for rent or purchase. Visitors are wélcome by appointment
at project site and additional demonstration sites in home state and out of
state. Project staff is available to attend out-of-state awareness meetings
(costs to be negotiated). Training is conducted at project aite (adopters
pay only their own costs). Implementation and follow-up services are
available to adopters (costs to be negotiated). A two-day Certified

Trainer workshop is held in the San Francisco area end of June.

CONTACT Jeanne Stout Burke, Director; KITE; Sunshine Gardens School,
1200 Miller Avenue, South San Francisco, CA 94080, €415/588-8082.

] (D) \pe
JE

s )
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CERTIFIED TRAINER: CHERYL S. SMITH

Route 14, Box 592-A
Joncsborough. TN, 37659

74 PHONE: (615) 753-6005 {home)
(615) 753-4511 [wonk)



Miguon Math & More

Student Workbooks Miguon Math Materials

Teachcr's Guides Key Curriculum Press

Cuisenaire Rods 2512 Martin Luther King Jr. Way
P.O. Box 2304 Berkeley, CA
94702 1-800-338-7638

Chip Trading Activity Books Cuisenaire Company of America

Teacher's Guides 12 Church Street Box D

Chip Trading Sets New Rochelle, N.Y. 10802

* For demonstrating addition, 1-800-237-3142

stbtraction, multiplication,
division, and place value.

The FractipnFactory Program Creative Publications

The Fraction Factory Pieces Order Department

The FractienFactory Games & 5S040 West 11 th Street
Puzzles Binder Oak Lawn, IL 60453

* Colorful plastic pieces are 1-800-624-0822

used in conjunction with

worksheet.s. ruzzles and games.
Students identify fraction

pieces, create equivalent fractions,
add, subtract, multiply, and

divide fractions.

Mathematics Their Way Addison-Wesley Publishing Co.
Workjobs 2725 Sand Hill Road

* An activity centered Menio Park, CA 94025

mathematics program that
emphasizes concept development
through use of manipulatives.
Includes, patterning, place
value, sorting and

classifying, counting, graphing,
and much more... A MUST for
every Primary classroon.

Cuisenaire Rods Cuisenaire Company of America
Student Activity Cards for ... = ..- (see above listing)
Cuisenaire Rods

Unifix Cubes

Rod Txzins (Cuisenaire)

Pattern Block Tiles

Geoboards & Abacuses

Attribute Blocks

* Catalog contains a variety of

manipulatives, too numerous to

list heve.

MIQUON MATH & MORE (K-3) Miquon Math Materials form a developmen-
tally appropriate instructional program. Emphasis on Cuisenaire
Rods and individualized, nongraded instruction. Incorporates a
variety cf other manipulatives which include: Trading Chips,
abacuses, Fraction Factory, Unifix Cubes, balances, containers for
liguid measurement, tools for linear measurement, etc.. 75;



gﬁureen B. Mc Avinue
ON MATH & MORE ance School, Inc.
MIQU 4209 Lime Kiln Lane
Louisville, Ky. 40222

‘ (502) 425-6904
Miguon Math Materials

The Miquon Math Materials were deve}oped by l.ore Ramussen
at the Miguon School in Pennsylvania. Six student wolrkbooks

containing over €50 lab sheets for first to third grade students .
cover the following topics: ‘
- Counting - Squaring .
- 0Odd-Even - Simultaneous Eguations
- Addition - Graphing Fguations
- Subtraction - Geometric Recognition
- Multiplicaticn - Length, Area & Vo}ume
- Fractions - Series & Progressions
- Division - Grid & Arrow Games
- Equalities & Inequalities - Mapping
- Place Value - Clock Arithmetic
- Number Lines & Functions - Sets
- Factoring - Word Problems

Miquon Math introduces all four arithmetic operations and
work with fractions in the first year. BY third year students
arc graphing algebraic equations. Miguon Math gives children
+he basic tools early so that they can be independent problem
solvers from the first day of school. Miquon Math is based on
+he use of manipulatives and is designed to individualize learning.
Children are encouraged to explore a variety of learning styles
znd often develope unconventional ways of arriving at correct
results through their own investigations.

Cuisenaire Rods form the foundation of the Miquon Math Program.
These wooden rods, onz sguare centimeter in cross-section, increase
by one-centimeter steps from one to ten centimeters in length, and
sre of different colors according to their lengths. Yet with them
can be expressed an almost unlimited rarge of mathematical
relationships. These rods giyide the stullents from the concrete to
the abstracdby bridging the €arly experience gained through
play and observation with the\stage of systematic work.

M. Georges Cuisenaire, a Belgian school teacher, invented
the Cuisenaire colored rods in the early 1930's. Since that time
+hese remarkable tools have beeniused in private schools, public
cchools and schools for the blind throughout the world. They have
heen used effectively in programs for gifted students as well as
rrograms for the mentally and emotionally handicapped.

These rods, when used with the iMiquon Math Materials, afford the
Primary teacher an individualized metnod of instruction well suited
to the non-graded classroom setting. Qther benefits include:

- Seeing & doing lead to convicticn and retention.

- Students check their own results & correct their mistakes.

- Visual, muscular and tactile images are cCreated.

- Creativity and problem solving are enhanced.

- f+udents work individually and at their own pace.

- Activitiec are developmentally appropriate.

Wha- fciiows is a listing and brief summaries of other
developmentalily appropriate materials, and ordering information.




WHAT 1S PROJECT CLIMR?

Pcoject CLIMD is a teacher developed progran tocused on integrating
teading, wveiting and mathematice aczose the cuzrriculum, It {s a
coordinated non-fragmented cucciculnm overlay that:

e ldentifies ceading, mathematics, snd study skills for grades X-12 in
the form of skille acrays.

e Provides & process for spplying and synthesizing thete skills in a
meaningful way for the students involved,

e Provides an eveluation system &n the form of aurvey dlagnostic tests
and ccitecion celecenced tests for cach £kill identified,

e Provides a simplitied record keeping system that monitors continuous
student progress grades R-12,

e Provides for alternative tenching atrategies within the classcoon
using a diagnostic-prescriptive approach,

s Provides strategies in content reading and study skills for all
disciplines.

o Provides a writlng component dinking reading/weiting/thinking skills
to all content arcas,

o vrovides a design for coordination of classtoom instruction with
supportive secvices ~ Chapter 1, special education, temediation
specialists, etc., to address thosc skills,

Our goal is to i{mprove student pectormance in geading/vriting and
sathematics and to coordinate instructlional services in the delivery
of skitls instcuction. Ve offer a well planned and carelully
structured teachet training segment for schools acdopting the progeam,
Our materials (skills acrays, ccitecion ceferenced tests, diagnostic
survey tests, cecocd keeping, and bank of activities) ace not

availanle without our teacher training,

The CLIMD program is Clexible and is ueed with any basa) series, whole
language and/or litetstuce based approach., For each adopting school we
cocrelate CLIMB to the materials and instructional approaches, state
and dlstrict objectives 80 eath school has & coordinated aystenm to
meet their pacticular needs.

Our instructional approach in reading {s a blend of diagnosis and
whole language 60 that skiils are not taught in isolation, We connect
the reading procesa to writing, In math, we emphasize the use of
cochetes. rmoving gradually to the symbolic, and strecs problen
aolving,

Materials development L8 part ¢f our teacher training component.
Teachetrs ate trajined to vee existing mateciales or to develop their own
to match the CLIMB skills arrays. They cceato small Ttou s for
{nstruction. Thus the materialm are ¢itected at the level of each
small group. Teachecs are trained tc share their astecisls theough the
uss of CLIMB-developed Instructicnal Matecrials Catsloge, During
teaining teachers receive a bank of activities and stlategies tO use
vith thelir instructional materiale,

The CLINB management syster integtates and cootdinates personnel,

matecials and services within the classcoonm and the achool. The
toject peets the needs Por total erchool improvement end specifically
asic and advanced skills improvement on a school-wide basis,

Project CLINB can be an eastlr adapted and cost-eflective vay to meet
the needs of schools because it does not impose an add-on curriculum
to & school. It prtovides a structure and a continuum to a cutriculum
and mateciale that a schoo) is curcently using.,, In this way, teachers
can be efficient managers of inectructional planning.

Project CLIMNG has been adopted in over 3000 schools, Training has been
conducted Cor regular classzoom instruction, special education,
Chapter 1, ESL, migrant progcanms, adult education and compentatory
education programs fot public and non-pudlic schools, CLIMD has been
identified in the tescarch as an elfective ptogram for students at
tick of schonl failute. The program can be adopted in either
reading/writing and/or mathematics at any ot all gradn levels,
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Project CLIMB Price List

READING OR MATHIMATICS

cusriculum Pockoge per clossroom teocher eoch
discipline 000008060000 000000086000000060900¢5((0

1ncludest Skills Arroy
Critesion Refevenced Tests (CRT's)
(2 grode [evels)

25 Record Xeeping Folders

2 Closs Profile Sheats .

Troining Materiols ({ncluding

sesource jolders (20) w/lobels)
DDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDDD
C0STIS/INDIVIDUAL 1TEMS LACH DISCIPLINE

Shills ArvrayeesesMoth 125 Readingeeeee $20
Criterion Referenced Tests (CRT's)esccece $40/(cvel
Student Record Xeeping Foldereoesoessee ¢1.25/cach
Closs Profile Sheoteevecesencsdscecned $1.25/each
Diognostic Testceeecesteecsesdeceaane £25/0evel
Complete Sst of CRT's X-0 tessccaccecee $375
Troining Moterinlseoseseossteeccescseedd; & up

(tncluding resource folders (20) w/lobels)

fResousce folders (20) w/lobelceeseosooes 00 0dis
IIIIIIIIlllﬁllllllllll|llllllllllllllllllllllllll
VRITING

feod/Write trotning moteriols per participans® @ $B5

fank of Reod/Write octivities per schoole e 08100 |
uanuannnanoounnnnouoaannoonnnonoouonnunonnnononno

Clher Txpeosest Trevel end expenses for CLIMB
consuitant for 2 days treining end follow-up.
Please centacl the CLIMB office for malerials end
treinipg costs tesed on your partfculer school needs and budget,
Prices effective July 1, 1990
pdsiticne! cherge for .
shipping end hendling, jre 6790

&
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PROJECT STAMM 1005 Wadsworth Blvd. Lakewood, QO 80215 (303)231-2381
Sherry Stumbaugh, Director

Introduction

STAMM presents an elementary mathematics program delivered through a variety of concrete
manipulatives, practice, problem solving and enrichment strategies. STAMM provides students witn
varied opportunties to develop urderlying concepts before skills are practiced, and can be used in a
variety of teaching styles (large group, cooperative grouping, departmentalization, individualized
or labs) with any lasal textbook.

This program is delivered through a management system which is organized around carefully designed
learner outcomes. Student growth is monitored through pre and post assessment strategies.
Specifically, the program is delivered through the following STAMM materials:

e Teacher Manual (TM) - a resource book of activity oriented ideas to assist the teacher in
delivering the learner outcames.

e Student Workbook - a set of student materials from which a teacher selects activities as needed to

enhance development and practice of the leamer outcomes by the students after they have received
initial instruction.

e Student Test Booklet - criterion referenced assessment to provide information about the student's

progress on the learner outcames utilizing alternative testing strategies.

Simjliar products have bieen developed having the basic STAMM components for middle and secondery
students. Program and materials can serv.ce regular as well as Chapter 1, special education, and
gifted/talented students.

Statement of Goals and Objectives for Using STAMM

Goals:

A teacher, school or district is seeking materials and means to further align math instruvrction with
the Naticnal Council of Teachers of Mathematics (NCTM) "Standards" in order to provide teacuiers with
4) increased math knowledge, b) upgraded teaching skills, c) new math curriculum, d) specif:ic

learner outcomes, and/or e) additional approaches for math instruction.

Objectives:

® a cirefully devised approach to assure instructional delivery of a hroad mathematics curriculum
including core competencies and key skills;

a mathematics program that will improve student learr.ing as proven by increased standardized test
scores;

® a systematic format that will enhance articulation of student progress in all ability and grade
levels;

® a rathematics program aligned with philosophy, instruction, methodology and content proposed by
the NCTV in its 1989 publication "Standards for School Mathematics";

® A muans to increase awareness and understanding by staff about what is taught in math at varying
grade levels;

a wiy Lo inservice staff on teaching math since many of them do not have a strong background in
mathematics;

e ¢ mithemetics proyram jroviding teachers with means to increase concrete manipulative usage and
problem solving strateyies;

® a well coordinated mathematics curriculum fitting with many textbook series.

/3
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pescription of Planned Activities

e When the decision is made to implement STAMM, the adopters pledge an effort to teach and monitor
the STAMM learmer outcomes.

e All teachers who will be implementing STAMM plus their immediate supervisar attend a two-day
training workshop; this workshop enables the staff to maximize the effectiveness of the program
geterials and includes 'nuts and bolts' processes.

e Continuing weekly or monthly meetings are recommended for local staff members who are using STAMM
to discuss progress and address questions.

e An on-site trainer is to be identified by the school for conducting training of new staff in
subsequent years.

suggested Evaluation Plans

e Student proficiency on learner outcomes to be analyzed to determine the flow of students through
the STAMM program.

e Standardized tests to be reviewed for the year prior to implementation of the STAMM program to
establish a baseline.

e Standardized test data to be oollected each succeeding year to assess Student progress; data will
be collected for two or three years from the training date to examine long-term impact on Pupil
achievement.

Projected Budget

e Materials and Supplies - beginning expenses average approximately $6.00 per student. Continuation
costs will be approximately $4.00 per student per year if the student workbook is used. Adopters
may wish to allocate additional funds far manipulatives as needed at their particular site. Note:
per the guidelines of U. S, Department of Education, teacher and student materials are sold only
in conjunction with staff attending a two-day training workshop since guided usage of the
materials is as significant in improving learning as the materials themselves.

e Purchased Services - Project STAMM perscnnel are available for on-gite training and follow-up;
expenses for the adopter will include actual expenses for travel, lodging, meals Plus a training
fee. Every effort is made to minimize these expenses.

e Funds for purchase of materials and services can often be obtained through Chapter I, Eisenhower
Math-Science or block grant sources.

Preview Materials Available without Charge

e Fifteen (15) minute videotape overviews program ard program materials

e lListing of Learner Outcomes for each grade

e Listing of Learmer Outcomes across grades by math topic

Conclusion

STAMM has been recognized by the U. S. Department of Education as an exemplary mathematics program
and is part of National Diffusion Network of OERI (Office of Education Research and Improvement) .

STAMM was developed by a local school district in Colorado and is shared with other schiools per the
guidelines of a non-profit agency.

per federal guidelines, please note, “The contents of this were reproduced or are being distributed

under a grant fram the U.S., Department of Education. However, these contents do not necessarily

represent the policy of the Department of Education, and you should not assume endorsement by the
3

Federal Government." J



S% gt
Problem Solving

with Manipulatives
for Elementary Teachers
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P.S. MET

PROBLEM SOLVING WITH
MANIPULATIVES FOR ELEMENTARY
TEACHERS

Developed by:

Sheila Vice
K-12 Mathematics Consultant
Kentucky Department of Education
1828 Capital Plaza Tower
Frankfort, KY 40601

and

Judy Tabor
Mathematics Teacher
Franklin County High School
1100 E. Main Street
Frankfort, KY 40601
(formerly Mathematics Consuitant, Ky. Dept. of Ed.)

1989

Trainers:

Nancy Allen, Johanna Strange, Judy Tabor, Sheila Vice
Teams from 40 schools in Kentucky have been trained
as trainers. For information, call Sheila Vice at
(502) 564-2672.
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NOTES FOR USING THIS PROGRAM

: P.S.MET: PROBLEM SOLVING WITH
MANIPULATIVES FOR ELEMENTARY TEACHERS

This program consists of activities reiated to the
following subsections cf the
NCTM Curriculum and Evaluation Standards:

Numeration and Computation
Geometry and Measurement
Fractions and Decimals
Probability and Statistics

Patterns, Relationships and Algebra

This manipulative program is intended for teacher training, with the activities being performed by
teachers as they will in turn expect students to perform. The general format of each section of the
program includes the general teacher objective, the general expected student outcome, the title of
the activity, materials needed, and the procedure/s for accomplishing the activity. In at least oae
activity in each section, reference in the title is made to one of the strands woven throughout the
NCTM Standards--Communication as Mathematics, Mathematica'! Connections, Reasoning as
Mathematics, and Technology. All activities are expected to be perfo.med in a cooperative learning
group of at least 2 participants/students.

The procedures are written in three types of forms:
Plain text gives directions for doing the activity directly to the participants/students;
Italics text gives suggestions of questions for trainer/teacher to ask participants/students to
point out important ideas or to solicit additional sclutions;
(Text in parenthcses) gives directions or ideas to the trainer/tsacher.

N~ grade levels are designated for activities;
they can be adapted for many grades.

It is recommended that teachers observe one another teaching with manipulatives so that they may
better internalize the concepts and strategies for teaching the lessons.  An cbservation checklist is
provided on the back of this page which outlines the key components from the program. After

. observations, teachers should discuss and shas¢ their ideas, sc as to make changes or
improvements in the lessons.

©
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P.S. MET
Observation Checklist

Observer: Date:

During your observation, the teacher:

— 1. developed a concept using manipulatives

- 2. allowed students to experiment, discover, or explore mathematical concepts

3. allowed students to work cooperatively in small groups or pairs

4. demonstrated a problem-solving strategy (modeling, drawing a diagram, making a
table or graph, writing a number sentence, guessing and checking, restating, working
backwards, finding a pattern or simplifying the problem)

5. posed areal-life problem and allowed students to solve

- 6. encouraged students to estimate answers before computing

7. allowed students to communicate mathematics (let students justify their answers and
explain methods of solution, both orally and written )

8. made a connection between mathematical topics or between math and other subjects

9. involved students in a reasoning activity

10. involved students in an activity from the last workshop or from same topic

11. allowed students to use calculators or computers to facilitate problem solving

__If so, which?

12. allowed students to generate their own problems or extend problems

[N

O

b P.S. MET: Problem Solving with Manipulatives for Elementary Teacher:
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Reading Recovery. A one-to-one intervention program for the least able
readers in first grade classrooms.

Audience The least able readers in first grude as determined by a comprehensive battery of
individually administered diagnostic instruments.

Description Reading Recovery reduces reading failure through early intervention, and helps
children become independent readers. The goal is to bring the children to the average of their class
through individually tailored 30-minute lessons. Reading Recovery supplements the regular reading
program in a classroom. The specially trained teacher and child work together daily for one half hour,
in which ths child is involved in reading and writing experiences. Techniques include the reading of
many "little"” books to build confidence, daily writing, the re-reading of favorite books, and learning to
hear sounds in words by writing simple stories. Reading Recovery focuses on providing opportunities
for children to make their own links between reading and writing—and discover meaning. The
integrated reading and writing lessons are tailored to build on what the child already knows while
strengthening a self-improvement system which leads to continued growth. The elements of the lesson
are the same for each rhild, although the content differs with each child.

First grade children improved their reading and writing ability after an average of 16.4 weeks, with
86% of the children reaching aversge levels of achievement for their class in reading. Growth in reading
and writing is evidenced by statistically significant scores relative to an equivalent control group using
a variety of writing and reading test elements. In addition, follow-up studies indicete that children
released from the program continue to make progress and read with the average of their class through
i e second and third grades without additional help.

Requirements Foreffective implementation, school systems shculd release one or two experienced
individuals to attend a one year teacher-leader training program at The Ohio State University in
Columbus. They will learn procedures for implementation, evaluation, and administration of the
Reading Recovery program.

The teacher-leaders, upon returning to their home site, train other teachers in the Reading Reccvuiy
model. Relzase time for trained teacher-leaders and teachers in training (including arrangewnents for a
weekly 2 12-hour class after school hours) is required.

Services In addition to negotiable costs for release time for teachers, installation of the one-way
glass at the training site costs about $2,000 and books and materials cost about $5C0.

Awareness materials are available at no cost. Project staff'is availeble for awareness presentations and
training with all costs negntiable.

Contact Dr. Gay Su Pinnell, Dr. Carol A. Lyons, or Dr. Diane E. DeFord, Marths L. King

Center for Language and Literacy, The Ohio State University, 200 Ramseyer
Hall, 28 West Woodruff Avenue, Columbus, OH 43210; (614) 292-C711.

Developraental Fuading: State of Ohio, Columbus Public Schools,
Natiooal Council of Teachers of English, and private foundations. 8 ~ JDRP No. 87.11
J
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SUCCESS UNDERSTANDING MATHEMATICS (SUM)

The SUM program began in 1972 when math teachers in Des Moines,
Iowa began developing books containing strategies used in the
Title I (now Chapter I) supplementary prooram, They based their
methods on Piaget's research on the way children 1learn
mathematices,

These strategy books were used to train new teachers, to keep the
program consistent from school to school, and to provide a way of
gsharing the ideas that worked, says Kathleen Bullington, director
of the SUM program, "But by 1980, we had statistics on the
progress our students Were making and results were good...so good
that we knew we had found methods that could be used by any
teacher in any classroom," says Bullington. So they =sent the
cata to the Joint Dissemination Review Panel. SUM was declared
exemplary in 1981, and in 1985 was accepted by the NDN for
Cissenination.

Fesearch supporting the SUM approach is cited in the U.S.
Department of Education booklet, What Works, It says (1) young
children learn ma.hematics more effectively when they wucse
physical objects in their lessons, (2) physical objects are
important because they help the student wvisualijze abstract
ccncepts, (3) the type of object is not important - students do
as well with inexpensive homemade materi-ls as with costly
commercial wversions, and (4) student ach:ievement rises when
teachers ask questions that require students to apply, analyze,
ssnthesize, and evaluate information - not simply recall facts,

During SUM program training, teachers learn how to structure math
lessons using concrete objects, They learn why children need
cencrete objects, what objects to use, when to use them, and
which children benefit most from manipulating obje«ts.

The trainers use roleplaying to teach instructional methods. The
teachers become the students as SUM trainers give them kits of
otjects and ask questions. The teachers answer the questions by
movirg the objects. Then the trainers show them how to record
the process on paper. To practice, the teachers pair up and take
turns questioning each other. In" ial training is usvally
scheculed for 2 days, but can be done in 1 day if necessary, with
addéitional material taught at the follow-up sessions.

Teachers learn techniques for teaching numeration,
addition/subtraction, multiplication/division, fractions, probl em
solving, and decimals, and how to prevent error patterns which
soretimes develop when children memorize rules for math processes
they don't understand. SUM strategy books, NDEO FAAKs, and
testing and record keepiny materials are provided to adopting
schools,

Schools in Nebraska, Oregon, Alaska, JIowa, Indiana, New Mexico,
Alabama, Kentucky, Illinois, Louisiana, Idaho, Ransas, and
Florida have adopted the SUM program, Teachers in these schools
are enthusiastic about the program. They heve written: "Thank
vou for coming. People like you make me feel good about my
profession”; "Math is something I've never understcod. Thank you
for this opportunity to learn a technique with promise”; and
"You're opening up the world of sathematics to children."

Fir wmore information on SUM, contact Barbie Haynes, National

Diffusion Network Coordinator, Kentucky Department of Education,
Frankiort, Kentucky 40601, (502) 564-6720
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ﬁaﬁ PROGRAM

BUCCESS UNDERSTANDING MATHEMATICS (SUM)
MAKING MATH MEANINGFUL AND MOTIVATIONAL FOR CHILDREN . -

GOAL

To increase the level of mathemat!cs achievement of children in
gra’'rs 2-6.

PHILOSOPHY

Philosophy of the program is based on Piaget's research which
¢-oved that elemantary school children can develop 1logical
tiinking by manipriating concrete materials.

Students' achievement in mathematics {5 imprcoved when:
~ Teacher expectations are high.
- - Teaching techniques halp students to understand concepts,

Uncderstanding precedes crill,

1

Instruction is planned to meet students' needs.

Instruction is based on seguential learning obj ect'ives.

1

- Parent involvemert and interest are high.

SUF INCLUDES ' .

~ Emphasis on developing student undezstanding of concepts.
- Guided group instruction with interaction. .

- Mathematical algorithms developed by student use of
concrete objects. _

- Teaching objectives for mathematical skills including
problem golving.,

- Criterion referenced tests for objectives,

- Record reeping.

o

~ Parent involvement.

~ On-gr.ng inservice program,

Ret Folder Tests
Set Blackline Masters

MATERIALS -
After training a teacher package can be purchased for $25.00; it !
includes: -

- 1 Strategies Book -- Computation Skills ! =

- 1 Strategies Book -- Problem Solving Skills

- 1 Student Record Folder

- 1 Set CQlassroom Record Sheets .

S | ¢
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Talents Unlimited. A structured attempt to apply a multiple-talent theory
approach to the regular classroom situation.

Audience Approved by JDRP for grades 1-6.

Description Talents Unlimited is designed to help teachers recognize and nurture multiple talents
in children of varying ability levels, including talents in the areas of productive thinking,
communication, forecasting, decision making, and planning, as well as i: the academic areas, The
program is a structured attempt to implement and evaluate at the elementary classrcom level the
multiple-talent theory as defined by Dr. Calvin Taylor; it is based on sound educational and
psychological research in learning. Replicable models for teacher training, student instruction, and

" evaluation have been developed. The program can operate within any organizational pattern.

The Talents Unlimited process model focuses on regular classroom instructional programs, not on gifted
programs per se.

Requirements Adopting schools are given permission to replicate the three program models:
teacher training, student instruction, and evaluation.

Costs Costs include trave), lodging and food for consultant. Two days of training are refquired for
classroom implementation. Materials are $75.00 per LEA for a basic set; $50.00 optional for additional
teaching materials.

Services Awareness materials are available at no cost. Visitors are welcome at project site on the
first Monday and Tuesday of every month. Project staff is available to attend out-of-atate awareness
meetings (travel and per diem to be negotiated). Training is conducted at project . :te (adopter pays only
its own :osts). Training is also available at adopter site (all expenses to be negotiated). Implementaticn
and follow-up services are available to adopters (all expenses to be negotiated).

Contact Florence Replogle; Talents Unlimited; 1107 Axlington St.; Mobile, AL 366805.
(205) 69(.-8060.

Developmental Funding: USOE ESEA Title Lil JDRP No. 74-32 (6/6/74)

58
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TALK: Teaching Activities for Language
Knowledge. A program improving expressive and
receptive vocabulary skills and language, grades K-3. TALK
encourages the use of positive reinforcement, active
participation, creative thought and fun in learning.

Audience TALK was validated by the Joint Dissemination Peview Panel for

all elementary students grades K-3. Due to the current emphasis on oral

language, TALK is now used in grade: K-6, bilingual education, migrant education, special education,
gifted education, and in some areas for adult education programs.

Description TALK was designed to improve the oral language skills of children kindergarten
through third grades in lower socio-economic area schools where there is an established need. Although
the original program began in a lower socio-economic school in Rockford, Illinois, it has been beneficial
to children from all strata.

The methodology includes training a language specialist and participating classroem teachers of an
adopting school district in theuse ofthe TALK Manual and suggested materials. The language specialist
conducts 30 minute oral language lessons twice each week in each participating classroom. In addition,
participating classroom teachers utilize the TALK Manual of activities to conduct 30 minute follow-up
oral language lessons twice each week. The approach encourages teachers to use a variety of techniques,
implementing all modalitics and utilizing positive reinforcement, as a means of stimulating oral
language. A TALK Manual includes lessons in listening skills, grammatical skills, describing and
defining, personal and social awareness, choral speaking, story telling, creative dramatics and puppets.

At the end of a six month period, the teacher should be capable of interfacing TALK with the classroom
instructional program.

TALK students have shown gains of 30% to 80% on siandardized tests for receptive and expressive
language. These highly significant gains have been obtained at all grade levels.

Reauirements The adopting district provides a speech and language clinician or tescher with a
baciroundinlanguage development or reading, one hour per week for each classroom receiving TALK
The TALK program can be utilized by a classroom teacher if speech and language staff are not available.
After language specialists and classroom teachers have been trained in the program, they can train
other personnel in the local district. TALK staff assist adopting districts in cvaluating the effectiveness
of the program as it is implemented.

Costs Each language specialist and classroom teacher must have a copy of the TALK Instructional
Manual, $50. A TALK Training Manuul, $25, is suggected for each school district. TALK staff and
Certified Trainers are available for trainings. Costs for these sessions are negotiable.

Services Awareness materials are available at no cost. Visitors are welcome st project site anytime
by appoirtment. Demonstration sites are available for visitation in most states. Project staffis available
to attend out-of-state awareness meetings (costs to be negotiated). One-day training sessions are
conducted at project site or adopter site (costs to be negotiated). Implementation and follow-up services
are available to adopters (costs to be nezotiated). Video tapes for awareness and/or training are available
on anocost loan bais. Statistical analysis of evaluation data is provided to all school districts submitting
pre/post test scores to program office.

Contact Stephanie Hendee, Project Director; National Training Network; 1140 Boston
Avenue, Longmont, CO 80501, (303) 651-0833.

Developmental Funding: USOE ESEA Titl: 111 JDRP No. 78-189 (7/1179)
Recertified (1/85)
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APPENDICES

Ungraded Primary Program
Provisions of the Kentucky Education Reform Act
House B1ll %40

Primary School Reforu

A primary school program will be started to replace that
part of elementary school from .he beginning of schnol to
the beginning of fourth grade; successful completion of

the program will Le required before a student is allowed
to enter fourth grade. (Section 25)

1992-93 School Year

The ungraded primary program will be implemented.
. (Seetion 31)




CExytr ey ¢BUCATION
AS S 00 AT

. July 20, 1990

MEMORANDUM

TO: ad hoc Committee on K-3 Ungraded Primary Program
Larry Ooten, Chair Bea Isable
Pat Baker Carolyn Stamper
Larry Carter Bobby Stoess
Nelva Fitzgerald Novena Trimble
Carol Gilbert Jeanine Winters
Ruth Ann Harrell Becky Zeller

FROM: Sharon Felty-Comer -

RE: Committee Asslgnmeni

Each year David appoints a committee to work with the
Appalachia Educational Laboratory (AEL) to study an issue of
’ importance to KEA members. The Study Group produces some item
(usually a brochure) which is made available to teachers.

In an effort to make greatest use of the resources of AEL, David
is naming the ad hoc committee as the AEL Study Group for this year.
With this assignment you will have the assistance of AEL staff and
resources as well as those of KEA in compiling material and providing
information about non-graded primary programs.

Renée Aniton will be the KEA staff liaison to your committee and
Jane Hange will be the AEL staff contact. They will be in touch with
you about a meeting date.

SFC:cr

c: David Allen
Renée Aniton
Jane Hange
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C
KEA-AEL Ungraded Primary Program Description Form

The Kentucky Education Association (KEA) and Appalachia Educational Laboratory (AEL) are cosponsc:ing the
work of a study group of elementary teachers investigating ungraded primary programs, a school organizational
approach also known as nongraded, continuous progress, multi-age, and family approach. Your school has been
identified as an implementor of such a program. We would appreciste your completing and returning this Form to
KEA. Your responses will be aggregated in reporting recommendations in a guide for Kentucky faculties who are
mandated to begin ungraded primary programs with the 1992-93 school year. A model program section of the
guide, based upon the information provided on this Forrn, additional materials you attack, and the results of a tele-
phone interview will be included. The survey can be completad in 20-30 minutes. Atiach additional pages or
information if nesasd. Thank you for your help.

Name

School name District

Schooi address

School phone { ) -

School type (check one). O public 0 private O other

Type of community served (check one): 0 rural O suburban O urban
Total student enroliment Student enroliment in program
Grades served in the school Grades involved in the program

Age range of students in program Years of operation o' program
Numbaer of faculty involved in program
Grades and types of faculty or aides involved in program

Pupil : teacher ratio- Teacher : aide ratio-

1. Please list the goals or

objectives of your ungraded
primary program,

(Please attach any

douments such as mission
statements or brochures

which explain and/or
expand on the goals and

objectives.)

2. Why did your school begin

implementing an ungraded
primary program? Please
explain.
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. Please respond 1~ gach of
the following questions.

. What tyne(s) of student

grouping is/are used?
. b ungraded or multi-age

groveing used for any

subjecri? Please name.

. How do students enter the

program?
. How are students assigned

to groups”?

. How are teachers assigned
to groups?

Is flexibility in grouping
used to accommodate daily

or weekly schadule

changes and/or to raassign
studen's? Please explain.

. Who schedules students,

and who makaes teaching
assignments?

. Do students remain with a
teachar ot tean: for morse

than one year?

. What o,rganizational O Deparimental Class
strategies are employed? [ Flexible Group Sizes
Check any of the following o Other

[0 Selt-ContainedClass [ Flexible Entry/Exit
0 Non-retentionPolicy [ Non-promotion Policy

that apply and describe
any others used.

. Please describe (or attach)

a daily schedule for your

ungraded primary classes.

€D
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6. Please check any instruc-
tiona! practices used
routinely by ungraded
primary teachers in your
school. Add any other
frequently used practices
that are not listed.

3

Computer Assisted Instruciion O Skill Sequence Levels
Other

O Learner Capacity Paced (individualized pacing of lessons)
O Coopsrative Learning 0 Peer Tutoring

0 Learning Centers O Team Teaching

O

O

7. a. Please check any of the
following curricular ap-
proaches that are currently
used in your program,

t. Have you modified the cur-
riculum to incorporate the
ungraded program?

¢. Hso, please explain and
describe any curricular
modifications made.

D Integrated Thematic Units D Whole Language !nstruction
O Mastery Learning D Individual Guided Education
Curricular Materials:

O Multilevel O Ungraded [J Wide Variety Available

O Other

a. ls abasaltext used?

For which subjects?

¢. What additional instruc-
tional materials have been
added as a result of the
ungraded primary program?

o

9. a. By what means and how
regu'arly is Dupil progress
measuied?

b. What grading system (e.g.
letter grades. parcentages,

satisfactor. .. ; ' "stactory,
skill mas.2ry, - <, is used
torepor .. 07

e Mo nuprs s ot

reporteu () -

-m

10. . Wha'lu: v < eoming
stLde™ pronistios from or
retention in the program?

b. What is the average
number of years nee-ded for
a student to cor.;plete the
program?

AN A se W 8 o e <ommm
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b.

a. How are remediaton and
enrichmaent supplied?

Are separate, alternative
programs used for students
needing remediation, gifted
instruction, or behavioral
contro! assistance?

How are special education
teachers and/or aides
utilized within or in addition
to the ungraded primary
program?

Do remediation programs
use pull-out or in-class
assistance mathods?
Please describs.

12

a. Is teacher participation
recuired or voluntary?

Do uncraded primary
teachers receive special
training,?

provided to teachers in the
ungraded primary program?
Please check any that
apply, add others. and
explain.

0000000000

¢. Pleare explainthe types
and extent of staff develop-
ment accompanying the
program.
13. What resources are Facilities that aid team teaching and flexible grouping

Teacher teams
Common planning time for teacherteams

Additional planning time for individual teachars

Parent volunteers

Cantified teacher tutors

Peer coaching/Teacher mentors

Building lead teacher assistance

Curriculum specialist or other district-provided assistance
Opponunities to obsarve colleagues

Other resources
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14. a. By what means and how

froquently is the program
evaluated?

Who or what groups of
People evalute the pro-
gram?

How are evaluation results
communicated and racom-
mendations used?

15.

a. What methods are used
to gain educator support for
the program?

How is the program com-
Municated to the public and
public suppon gained?

16.

What were the biggest
ubstacles to overcome in
6stablishing an ungraded
primary program?

17,

What have been your
program'’s greatest accom-
plishments?
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18. a. Will your ungraded
primary program be imple-
mented in future years?
no, please explain why, H
yes, please describe any
modifications yu.J antici-
pate.

19. a. What are the advan-
tages of using an ungraded
primary program?

b. What disadvantages have
you idantified.

c. Pleasns explain.

20. Please list any recommen-
dations you have for others
beginning to organize an
ungraded primary program.

A followup telaphorie interview may be necessary for respondents from schools selected as having model pro-
grams. Study group membaers hope you wili agree to a brie! interview. Please provide the following information
regarding the most convenient time/place to contact you.

A
Time; Telephone: ( ) - O School O Home

Thark you for your assistance in completing and returning this form to the Kentucky Education Association, attn:
Rene Aniton, 401 Capitol Avenue, Frankfort, KY 40601. One copy of the final publication will be proviced for each
school responding.
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KEA-AEL Ungraded Primary Programs Study
Telephone Interview Guide

Please introduce yourself and explain that you are phoning to collect
additional information for their school's case study in the KEA-AEL
publication of information on ungraded primary programs. Ask if it ic a
convenient time to conduct the 10-15 minute interview and, if not, make
an appointment and obtain the phcne number for a return call. Please
record responses as accurately and completely as possible, checking with
your interviewee for clarity. Use back of page and additional sheets, 1if
necessary. Y.e completed guide(s) and audio tape(s) (i1f you choose to
use them) become files for proje.t completion; please send them to AEL
with your case study(ies). Please review all the following questions and
the Program Description Form(s) for the school carefully before phoning.
Ask probing questions 1f you feel you need further iuformation for any
Form question. Note all responses.

A. Please describe how the ungraded primary program at your school was
initiated. Whose idea was it? Were outside resource people or readings
useful instigators? What were the steps in development of the program?
Who was involved?

B. What classroom management oractices have teachers in your ungraded

primary program found useful? lLas discipline differed because of
multiage grouping?

C. Are special services, classes, or other assistance sources provided
foyr gifted and talented students? Please describe any such services.
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D. VWere inservice or staff development sessions provided for teachers
in the ungraded priuwary program? Are such sessions ongoing? (I1f
interviewee responds with "yes", please continue.) What topics have been
addressed? Who identified the topics? How useful have the sessions
been? How have teachers used information from staff development sessions
ijn their classrooms? Do faculty members conduct staff developmant
sessions for your school or others? If so, on what topics?

E. VWhat 1s a typical teaching assignment for a teacher in the ungraded
primary program? Please describe subjects, student assignment, and
schedule. Are teachers involved in planning teuaching assignments?

F. Ho7 1s the effectiveness of your ungraded primarv program
eva.uated? What measures of success are most important to teachers, to
administrators, and to parents? How do you know i1f the program has made
a diffarence for students?

G. How are parents informed about the ungraded primary program? Are

parents involvad in at-school or at-home assistance to the program? If
80, please explain in what ways.

Check the school address, phone number, and contact person information
(including spelling) with your Interviewee. Ask if he/she has anythirg
to add to any response or would like to have you review responses. Thank
your interviewee for his/her contributions to the KEA-AEL publication.
If he/she has questions about the study that you cannot respond to, refer
him/her to Becky or me at 800~624-9120. Each school described in the
publication will receive a copy of the document which should be available
in April.
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