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s study was to reassess the attitude of
lvement in a southern unitary school
sought to determine the degree 1o which

principals feel that community involvement can contribute to the quality
of education in their schools as we enter the 1990s. It also sought to
determine if the principals in this school district expressed attitudes
toward community involvement that are more positive and facilitative in

1990 than they were in 1976.
Therefore, the major research gu

The primary purpose of thi
principals toward community invo
system. In particular, this study

estions were:

udes toward community

1. Do principals express attit
aracterized as positive and

involvement that can be ch
facilitative?

s attitudes toward community
be characterized as more positive and
Imost one and a half decades

2. Do principals expres
involvement that can
facilitative than they were a

ago”?

In addition, the following subsidiary questions were examined.
expressed attitude of

A. Is there a difference in the
principals toward community

elementary and secondary

involvement?
i



e expressed attitude of

B. Is there a difference in th
ty involvement relative to

principals toward communi
years of experience as a principal?

e in the expressed attitude of

C. Is there a differenc
ls toward community involvement?

male and female principa

expressed attitude of black

D. Is there a difference in the
d community involvement?

and white principals towar

\his infor ~ation, data were collected frcm a research
4 urban-suburban school principals in a
southern public school system with a ratio of approximately 80% white 10
20% black students in each school. This consolidated school system is
composed of 54 elementary schools and 30 secondary schools and served
approximately 51,350 students during ine academic year, 89-90. All 84
of these principals were asked to complete the questionnaire used to
survey the attitudes of principals in this same school district in 1976
(Crosby, 1977). The questionnaire, Community Involvement Assessment
Eorm, is divided into two parts. Part One focuses on background
information such as $ex, ethnic affiliation, school division currently
administering, and number of years experience as a principal. Part Two of
the questionnaire consists of a series of statements designed to elicit
categorical responses from principals relative to specific operational

community involvement proposals.

To ascertain
population which consisted o 8

used to analyze the data were. (1)

The four statistical procedures
Pearson Product-Moment Correlation,

measures of central tendency, (2)
(3) chi-square, and (4) t-test.
ur subsidiary

or research question and the fo
the major findings

In regard to the maj
his survey sought to answer,

research questions that t
were as follows:

sed attitudes toward community

1. This group of principals expres
terized as positive and facilitative.

involvement that can be charac



2. This group of principals expressed attitudes toward community
involvement that can be characterized as more positive and
facilitative than they were almost one and a half decades ago.

A.

There was no significant difference in the expressed attitudes
of elementary and secondary principals toward community
involvement.

There was no significant difference in the expressed attitudes
of principals toward community involvement relative to years
of experience as a principal.

There was no significant difference in the expressed attitudes
of male and female principals toward community involvement.

There was no significant difference in the expressed attitudes
of biack and white principals toward community involvement.

b
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A REASSESSMENT OF PRINCIPAL ATTITUDES TOWARD COMMUNITY
INVOLVEMENT IN A SOUTHERN UNITARY SCHOOL SYSTEM

INTRODUCTION

Community involvement connotes a process whereby citizens participate in a

meaningful and productive partnership with educational professionals for the

purpose of understanding, planning, and formulating educational programs and

eds and aspirations of the community served by the

policies relevant to the ne
school,

Although they frequently disagree on how to improve the

on, President George Bush and the Reverend

quality of education

and other issues facing the nati

Jesse Jackson both encourage community involvement in the educational
process. In fact, most educators and laymen alike have long agreed that intimate

interaction between the school and community is a vital component of the

educational process during these ranidly changing times.

Crosby (1977) reviewed literature which examined the notions that (1)

parental/community involvement can enhance the academic achievement and
achievement motivation among children in educational programs, and (2) scnool

tion through dynamic leadership

principals can contribute to the quality of educa

behavior that facilitates

positive community involvement. This review provided

theoretical and investigative suppurt to show that greater citizen participation can

have a positive effect upon the educational process.

Lueder (1989) reports good results in a statewide effort when Tennessee

evaluated the results of several parent—school partnerships, including those in the

mmunities. In providing evidence that parents are

state's poverty stricken co



supportive of and enthusiastic about all of the parent involvement models, it is

stated that.

Over 95 percent of the 1,100 parents who completed the
survey instruments, which were available at each of the
model sites, either "strongly agree” or "agree" they are
more involved with their children's education, feel better
about the school, are better able to help their children,
and would recommend their particular program to
other parents. Over 90 percent reported that their
children’s skills and overall attitudes have improved,
and 81 percent perceive an improvement in their
children's behavior.

No matter which model was offered in a school
system, the parents responded favorably. However,
while they are eager to be involved if invited, we found
that more than a simple request is needed. The
invitation must stimulate high expectations in the
parents by letting them know what the benefits are for
them. The schools must send out an appropriate
"message” to attract them; they must say, "We respect
and care for you and your children, and "wve all need to
work together." The interest of parents of at-risk
children in their youngsters' education represents a
major asset waiting to be tapped (p. 17).

Brandt (1989) reports that research conducted at John Hopkins University by
Joyce Epstein also show thart parents from all races want to get involved in the
educational process and help their children. However, modern day
circumstances may not always afford them the time and/or skills to do so without
the proactive support of educators. As a result of her extensive work with
educators, policy leaders and other researchers, she has identified five major
types of parent involvement: helping parents be better parents, communicating
with parents about the school program, assisting parents with learning activities
for their child at home, arranging for parents to volunteer, and involving parents

in governance of the school. It is noted that all five of these types are important

10
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but none of them can be all things to all people. In order for more parents to be

most helpful, the school should provide useful and clear information about what

can be done by both the school and parents.

pals are in key leadership positions, an examination of their

nt was undertaken in 1976 to provide

Because princi

attitudes toward community involveme

specific evidence as to whether principals as & group express support and

commitment to this important aspect of the educational process (Crosby, 1977).

ding of this study was that this group of principals did not express

The major fin

attitudes toward community involvement that can be characterized as positive

and facilitative.

Now, in its twentieth year as a unitary school system, this school district is the

largest school district in this southern state and it is headed currentiy by a black

educator with a strong desire for viable community involvement within the school

n the continuing expression of support for community involvement,

als within this school district express

district. Give

this study sought to determine if princip

attitudes toward community involvement that are more positive and facilitative in

1990 than they were in 1976.

DESIGN OF THE STUDY

The primary purpose of this study was to reassess the attitude of principals

ern unitary school system. In

toward community involvement in a south
ght to determine the degree to which principals feel that

particular, this study sou

community involvement can contribute to the quality of education in their schools
as we enter the 1990s. It sought to determine if the principals in this school



district express attitudes toward community i

nvolvement that are more positive

and facilitative in 1990 than they were in 1976.

Therefore, the major research questions were.

1. Do principals express attitudes toward community involvement that can

be characterized as positive and facilitative?

es toward community involvement that can

2. Do principals express attitud
tive and facilitative than they were almost

be characterized as more posi
one and a half decades ago?

In addition, the following subsidiary questions were examined:

the expressed attitude of elementary and

A Is there a difference in
oward community involvement?

secondary principals t

ude of principals toward

B. Is there a difference in the expressed attit
principal?

community involvement relative to years of experience as a

C. Is there a difference in the expressed attitude of male and female
principals toward community involvement?

D. Is there a difference in the expressed attitude of black and white
principals toward community involvement?

To ascertain this information, data were collected from a research population

which consists of 84 urban-suburban school principals in a southern public school

with a ratio of approximately 80% white to 20% black students in each

system
ystem is composed of 54 elementary schools and

school. This consolidated school s

schools and served approximately 51,350 students during the

principals were asked to complete the

30 secondary
academic year, 1989-90. All 84 of these

questionnaire used to survey the attitudes of principals in the same school district

Community Involvement Assessment

in 1976 (Crosby, 1977). The questionnaire,

Form, 1s divided into two parts. Part One focuses on backgrouncu information

such as sex, ethnic affiliation, school division currently administering, and

12

[



number of years experience as a principal. Part Two of the questionnaire consists

of thirty-four (34) statements designed to elicit categorical responses from

principals relative to specific operational community involvement proposals.

Part Two was an expression of desired behavior and

Each statement in

constructed so as to conform with the attitude measurement scale model

developed by Likert (1967). A total of 34 principals (46%) responded to the

investigator's request to participate in this survey (Table 1).

The four statistical procedures used to analyze the data were: (1) measures of

central tendency, (2) Pearson Product-Moment Correlation, (3) chi-square, and (4)

t-test. For the purpose of this study, the investigator selected to report Pearzon-

Product-Momeat Correlation, chi-square and t-test results at the .05 level of

confidence.

Based on the questionnzire, the subjects in this study were classified according

to their expressed attitudes toward certain leadership activities deemed pertinent

to positive community involvement. Respondents indicated the degree to which

they agreed or disagreed with each statement by circling one of five possible

options ("Strongly Disagree," "Disagree,’ "Unsure" "Agree" or "Strongly

Agree"). On a continuum of one (1) to five (5), "Strongly Disagree” responses were

assigned a value of one (1) and "Strongly Agree" responses were assigned a value

of five (5). For the purposes of this study, respondents with a means score

ranging from 1.0 to 3.0 were considered to have expressed negative attitudes

toward comrnunity involvement. On the other hand, respondents with a mean

have expressed positive attitudes

score ranging from 3.1 to 5.0 were considered to

toward community involvement.

. ( ‘
,‘,. J



N T - Ty T T T Y T T Iy -  an e e e -
TABLE 1
SUMMARY OF DEMOGRAPHIC INFORMATION ON RESPONDENTS

Variable Response Category Frequency Percent
1. Division of School Elementary 19 55.9
Administration Secondary 15 44 .1
2. Years Experience Less than 1 1 2.9
as Principal 1-3 7 20.6
4-6 8 23.5
7-9 2 5.9
10-12 3 8.8
13 to 15 4 11.8
Over 15 9 26.5
3. Sex Male 20 58.8
Female 14 41.2
4. Ethnic Affiliation White 29 85.3
Black 5 14.7
5. Student Population of Less than 300 6 17.6
Respondents' Schools 301-600 13 38.2
601-900 9 26.5
901-1200 6 17.6
1201-1600 6 17.6
Over 1600 0 0
(0N




Results of this data analysis is presented in two parts. Part One analyzes mean
score responses for all 34 attitudinal statements on the Communi nt
Assessment Form in 1990 (Table 2) and 1976 (Table 3). It also compares 1976 and
1990 responses in Table 4 and uses results of the t-tests to examine the difference
between the means of these two independent groups. Part Two focuses on
Pearson Product-Moment Correlation results (Table 5) ard chi-square results
(Tables 6-9) pertinent to the attitudinal statements.

THE FINDINGS
An analysis of the data will follow the presentation of the major research
questions and each of the four subsidiary research questions. A summary of the
findings will also be presented.
Part I
Major Research Questions One: Do principals express attitudes toward
community involvement that can be
characterized as positive and facilitative®

In order to answer the first major research question, the investigator
ascertained the total mean score response of each respondent for all attivudinal
statements (questions 6-39) on the Community Involvement Assessment Form
(see the Appendix for a summary of one-way frequency responses to individual
statements). As stated earlier, respondents with a mean score ranging from 1.0
to 3.0 were considered to have expressed negative attitudes toward community
involvement. On the other hand, respondents with a mean score ranging from
3.1 to 5.0 were considered to have expressed positive attitudes toward community
invelvement. Hence, for the purpose of this study, the total mean score response
for all respondents on the instrument had to be 3.1 or above in order for the

16



expressed attitude of principals to be characterized as positive and facilitative.

Table 2 shows that 0% of the respondents had mean scores within the range of

1.0 to 1.9 and 44.1% of the respondents had mean scores within the range of 2.0 to

92.9. Also, 55.9% of the respondents had a mean score within the range of 3.0 to

3.9. None of the respondents had mean scores within the combined range of 4.0 to

5.0. The mean score tabulated for all principals on the instrument (questions 6-

39) was 3.1. Since the total mean score for all respondents was at least 3.1, it is

concluded that the expressed attitudes of these principals toward community

involvement can be characterized as positive and facilitative.

Do principals express attitudes toward
community involvement that can be
characterized as more positive and facilitative
than they were almost one and a half decades

ago?

Major Research Question Two:

In order to answer the second major question, the investigators compared the

onse of these principals taken in 1990 (Table 2) and those surveyed

in 1976 (Table 3) by Crosby (1977). Table 4 indicates that the mean score response

for these respondents was 3.1 as compared with the mean score response of 2.4 for

respondents in 1976. The t-test used to examine the difference between the

further evidence that principal

e in 1990

means of these two independent groups provides

attitudes toward community involvement is more positive and facilitativ

than they were in 1976 (£=9.529, P<.05). Based on this analysis, it appears that

these principals do express attitudes toward community involvement that can be

characterized as more positive and facilitative than they were almost one and a

half dgcades ago.

I mean scere resp




TABLE 2

SUMMARY OF MEAN SCORE RESPONSES TO PRINCIPAL
ATTITUDES TOWARD COMMUNITY INVOLVEMENT IN 1990

(Question3 6-39)*

Mean score Response Category Frequency = Percentage Mean Score Range
Strongly Negative Responses 0 0 1.0-1.9
Negative Responses 15 44.1 2.0-29
Neutral Responses 19 55.9 3.0-3.9
Positive Responses 0 0 4.0-4.9
Strongly Positive Responses 0 0 5.0

TOTAL A 100 1.0-5.0

*Mean Score = 3.1

Standard Deviation = .17

18
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TABLE 3

SUMMARY OF MEAN SCORE RESPONSES TO PRINCIPAL
ATTITUDES TOWARD COMMYUNITY INVOLVEMENT IN 1976

(Questions 6-39)*

Mean score Response Category Frequency ~ Percentage Mean Score Range
Strongly Negative Responses 3 4.1 1.0-1.9
Negative Responses 35 473 2.0-2.9
Neutral Responses 36 48.6 3.0-3.9
Positive Responses 0 0 4,049
Strongly Positive Responses 0 0 5.0

TOTAL T4 100 1.0-56.0

D D Gl GED S GED GED s G D G G R - A S AT D Gl v D MM e S S WA D A G D D it —— D — D —— D b ——_— Y —— D W i — - G GAD GED GED GAD BN S SED D e E— G S | M St . WD D D D b WU

*Nean Score = 2.4

Standard Deviation = .58

Source: Crosby (1977)

o 19
ERIC
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TABLE 4

A COMPARISON OF 1976 AND 1990 MEAN SCORE RESONSES ON
THE COMMUNITY INVOLVEMENT ASSESSMENT FORM (QUESTIONS 6-39)

Period of Time Mean Score T-test Characterization
Response of Response
1976 24 9.529* Non-positive
1990 3.1 Positive
*p<.056
2() =

ERIC

Full Tt Provided by ERIC.
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Part 11

Subsidiary Research Questions: 1. Is there a difference i the exprassed
attitudes of elementary and secondary

principals toward community involvement?

9. Is there a difference in the expressed
attitudes of principals toweard community
involvement relative to years of experience as

a principal?

3. Is there a difference in the expressed
attitudes of male and female principals

toward community involvement?

4. Is there a difference in the expressed
attitudes of black and white principals toward

community involvement?

In order to answer the four subsidiaiy research questions, the investigators

employed Pearson Product-Moment Correlation (Table 5) and chi-square (Tables 6

e both the extent of the relationship between mean score responses

and the degree to which these responses were representative of the group as a

The selected demographic v
and ethnic affiliation.

whole, respectively. ariables were division of

administration, experience as a principal, sex,

Specifically, to answer the first subsidiary question, the investigators analyzed

etween the total mean score responses of elementary and

the relationship b
ents. Tables 5 and 6 both indicate that the

secondary principals on the instrum
two groups was not significant

it would

difference between the total mean scores for these

at the .05 level of confidence or higher. On the bases of this analysis,

incipals hold attitudes toward

appear that both elementary and secondary pr

community involvemen

t that can be charactenzed as positive and facilitative.

To answer the second subsidiary question, the investigators analyzed the

relationship between the total mean score of principals on the instrument relative

|
|
|
)
|
|
|
|
|
| 9 todstermin
|
|
|
|
I
|
l
|

Ic 21




Table 5
CORRELATION BETWEEN SELECTED DEMOGRAPHIC VARIABLES AND

EXPRESED ATTITUDES OF PRINCIPALS ON THE COMMUNITY INVOLVEMENT
ASSESSMENT FORM (Questions 6-39)

G O S D S S e s Y S i G T e e . S e D e — . D — —— — — — . —— ———— ] — —— -~ —— ———— — — o Ty T — T — ———— - ——— t———— > —

Variable Correlation
Division of Administration 61*
Experience as Principal 008*
Sex 1.0%
Ethnic Affiliation 1.0%
*p<.05

23
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TABLE 6

CROSSTABULATION OF MEAN SCORE RESPONSES ON THE COMMUNITY INVOLVEMENT
ASSESSMENT FORM (Questions 6-39) WITH DIVISION OF ADMINISTRATION

RFSPONSE CATEGORY DIVISION OF ADMINISTRATION TOTAL CHI-
FREQUENCY SQUARE
ELEMENTARY SECONDARY

- — - —— e — T ———— — T —————— - —— — —— — — — — — T — —— —— ——— — T —— f— —— T t— T f— (— (— (— — . — —— ) P V> T — ) o ()t A e S e e M G A m— VW ——

Strongly Negative 0 0 0

Negative 11 4 15

Neutral 8 11 19 4.35*
Positive 0 0 0

Strongly Positive 0 0 0

TOTAL 19 15 H

*p<.05

23 24

ERIC

Full Tt Provided by ERIC.
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TABLE 7

CROSSTABULATION OF MEAN SCORE RESPONSES ON THE COMMUNITY INVOLVEMENT
ASSESSMENT FORM (Questions 6-39) WITH EXPERIENCE OF RESPONDENTS

RESPONSE YEARS OF EXPERIENCE AS PRINCIPAL TOTAL CHI-
CATEGORY FREQUENCY SQUARE

Less than 1 1t 3 4106 Tt09 10t012 13 to15 Over 15

Strongly 0 0 0 0 0 0 0 0
Negative
Negative 0 5 1 1 1 2 4 14
Neutral 1 2 7 1 2 2 5 2 6.46*
Positive 0 0 0 0 0 0 0 0
Strongly 0 0 0 0 0 0 0 0
Positive
TOTAL 1 7 8 2 3 4 9 A4
*p<.05
29 26

ERIC

Full Tt Provided by ERIC.

9!




16

to years of experience as a principal. Table 5 and 7 both indicate that principale do

not express a difference in attitudes toward community involvement relative to

years of experience as a principal at the 05 level of confidence or higher.

Apparently, years of experience is not a factor that significantly impacts on the

attitudes school principas hold toward involvement.

To answer the third subsidiary question, the investigators analyzed the

relationship between the total mean score of male and female principals on the

between the total mean

instrument. Table 5 and 8 both indicate that the difference

score for these two groups were not significant at the .05 level. It seems apparent

from the analysis that no relationship exists between the expressed attitudes of

these male and female principals toward community involvement.

Finally, to answer the fourth subsidiary question,
black and white principals on the

the investigators analyzed

the relationship between the total mean score of

instrument. Tables 5and 9 both present statistics which reveal that the responses

of these two groups were not significant at the .05 level. Therefore, on the basis of

this analysis, it would also appear that the attitudes held by these groups of

mmunity involvement were similar and that differences can

principals toward co

not be attributed to their ethnic group.

SUMMARY AND CONCLUSION

One major finding of this study was that principals do express attitudes toward

community involvement that can be characterized as positive and facilitative.

This finding is important because it suggests that these principals tend to feel that

essful school program.

working with parents in the scheol is important to a succ

27



TABLE 8

CROSSTABULATION OF MEAN SCORE RESPONSES ON THE COMMUNITY INVOLVEMENT
ASSESSMENT FORM (Questions 6-39) WITH SEX OF RESPONDENTS

__—-__—_———————————————_ —————————_——_—._—_———-——_————— ——_————-———_———-——--——_——————————

Strongly Negative
Negative
Neutral

0
8
12
Positive 0
Strongly Positive 0

20

_——————_.——_——_-—-—_—_——_—————_——_—_—_—-____—_.———_———_——-——————_—————-———————_—_——————u

L1
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TABLE 9

CROSSTABULATION OF MEAN SCORE RESPONSES ON THE COMMUNITY INVOLVEMENT
ASSESSMENT FORM (Questions 6-39) WITH ETHNIC AFFILIATION OF RESPONDENTS

——— v ——— T — — — — —— —— — S ——— ——— S— — A T ———— T — —— S —— D (— = ——— — S —— T —— — —— ————— — ———————; T ————— — — S —

RESPONSE CATEGORY ETHINIC AFFILIATION TOTAL CHI-SQUARE
FREQUENCY
WHITE BLACK
Strongly Negative 0 0 0
Negative 13 2 15
Neutral 16 3 19 0*
Positive 0 0 0
Strongly Positive 0 0 0
TOTAL 2 5 H
*p<.05

81
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Also, these principals may be less likely to accept the notion that increased

involvement by parents will threaten their control of the educational process.

The second major finding of this study was that principals do express attitudes

mmunity involveranent that can be characterized as more positive and

st one and a half decades ago. This finding

toward co

facilitative than they were almo

ests that these principals may have been positively influenced by the

sugg
increased flow of information and policies which point to positive results when

parents and educators join together to help children become more successful in

e findings also suggest that these principals may be better prepared

school. Thes

professionally to provide the proactive leadership necessary to facilitate mutually

supported partnerships with parents and other community members.

The third finding of th e in the

is study was that there is no significant differenc

expressed attitudes of elementary and secondary principals toward community

t. This findings indicates that perhaps principals’ attitudes toward

gnificantly influenced by the duties and

involvemen

community involvement are not si

bilities associated with their different division of school administration.

responsi

Thus, it appears that both the elementary and secondary principals in this group

tend to support parent participation.

In looking at the fourth finding of this study, it 8 revealed that there was no

significant indica*ion that years of experience impact on the degree to which
principals express positive attitudes toward community involvement. These

findings suggest that principals in this group favors community involvement to

ontributed to years of

about the same degree and differences may not be c

experience as a principal.
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With respect to the fifth finding of this study, no significant differences were

found when the attitudes of male and female principals toward community

involvement were compared. This finding indicates that principals attitude

ard community may not be significantly influenced by their sex. Hence, it

a that both male and female principals in this

tow
study have a

appears from this dat

tendency to promote parent participation in the educational process.

In regards to the sixth finding of this study, significant difference existed in the

d white principals toward community involvement.

expressed attitudes of black an

This finding suggests that the attitudes of this group of principals may not be
significantly influenced by their ethnic affiliation. Thus it would seem that black

attitudes toward community involvement.

als have benefitted

and white principals both hold positive

One of the major implications of this study is that princip

and could continue to grow professionally by being involved in learning

experiences that focus on the community and how to collaborate with it to foster

mutual accountability and respect relationships among educators, parents and

students. Clearly, there is a need and great potential for training experiénces

that provide a review of community involvement concepts, models and benefits.

This training should have a particular fccus on the development of knowledge

r information about what

and skills that enable educators to foster useful and clea
s. Both

parents can 1o to be more effective participants in the educational proces

pre-service and in-service training as well as other enlighten experiences should

go a long way in helping principals and other educators facilitate community

involvement in a way that stimulates high expectations because of its benefits to

al! concerned.

31



BIBLIOGRAPHY
Brandt, R. On parents and schools: A conversation with Joyce Epstein.
1 ip, 1989, 47, 24-27.
Crosby, W.H. A Survey of Principal Attitudes Toward Community Involvement in
a Southern Public School System. Unpublished doctoral dissertation,
Ambherst, Massachusetts, University of Massachusetts, 1977.

Likert, R. The method of constructing an attitude scale. In M. Fisbein (Ed.)
Beadings in Attitude Theorv au . New York: Wiley, 1967.

Lueder, D.C. Tennessee parer..s were invited to participate - and they did.

Educational Leadership, 1989, 47, 15-17.

32



T
et
@

APPENDIX
SUMMARY OF RESPONSES TO INDIVIDUAL STATEMENTS
ON THE COMMUNITY INVOLVEMENT ASSESSMENT FORM
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TABLE 10

SUMMARY OF RESPONSES TO INDIVIDUAL
STATEMENTS ON THE COMMMITY INVOLVEMENT ASSESSHFNT FORM

Statistic Strongly Strongly

Statement Disagree Disagree Unsure Agree Agree

6. Parent participation is Frequency i 1 0 12 20
necessary to enhance Percent 2.9 2.9 0 35.2 58.8
Quality education in ) )
public schools.

7. A broad range of cicizen Frequency 1 0 1 17 15
participation is necessary Percent 2.9 0 2.9 50.0 4y 1
to enhance quality education '
in public schools"

8. Parent participation is too Frequency 1 2 0 18 13
impractical to receive Percent 2.9 5.9 0 52.9 38.2
serious consideration from
principals. *

9. Community involvement will Frequency 1 0 0 18 13
generally make school a Percent 2.9 0 2.9 41.2 52.9
better place for children
to lea:zn.

10. Those who are affected by Frequency 3 2 6 15 8
educational decisions should Percent 8.8 5.9 17.6 b1 23.5

aluvays have some meaningful
input into the decision-
344 naking process:

JERJﬂj * Scores were tabuléted in the reverse so as to provide a total score that reflected positiveness toward 5;5
comminity involvement.
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TABLE 10) (Continued)

Etrongly m

Statexent Statistic Disagree Disagree Unsure Agree Agree

31. Parents should be uysed only Frequency 4 12 7 8 3
on sciool comnittees vhich Percent 11.8 35.2 20.6 23.5 8.8
serve in an advisory capacity . . . . .
88 opposed to a siared deci-
sfon making capacity.

13. Pareats should be used on Frequency 6 6 9 12 1
school committeas with Percent 17.6 17.6 26.5 35.2 2.9
decision-making povers shared
vith staff members.

13. Parents should be used on Frequancy 4 3 13 13 1
voting committees but in less Percent 11.8 8.8 38.2 38.2 2.9
number than scaff members. . . . . .

13. Parents should huve equal Frequency 8 11 3 10 2
::::::.p::o:dw:th staff Percent 23.5 32.3 8.8 29.4 5.9

visaory
committees.

13. Parents should have equal representation ::cq““"’ 1 16 > 1 1
with staff members on the school's reent 323 47.0 14.7 2.9 2.9
curriculum committee.

16. Parents should serve on committees to
help decide what books and materials Frequency 4 13 ! ) >
'“rb. available in the school library Percent 11.8 38.2 20.6 26.5 2.9
and classrooms.

17. Pareats should have equal N‘mnnhﬁon Prequency 4 14 8 7 1
with staff members on special educational Percent 11.8 4.2 23.5 20.6 2.9
task forces appointed by the school and/or ' : ’ '

o  school district. 37
ERIC 36 BEST COPY AVAILABLE .
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TABLE 1) (Continued)

 ————————— e —— — e R e e
Strongly Strongly
Statement Statistic Disagree Dieagree Unsure Agree Agree
Frequenc 0 1 2 1
18. Parents should serve as yglunteer resource ,.,:.nt y 0 2.9 5.9 :léz 52.9

persons (aids, tutors, experts, advocates,
etc) for the school in accordance with
individual skills, experience or interests.

19. Parents should have equal representation ¥ 5 14 3 11 1
with staff members on any committes Parcont | 14.7 Wn. 8.8 2.3 2.9
appointed to monitor educational programs
and practices within the school.

20. Parents should serve as participantain  prequency 2 8 9 10 5
inservice training activities of the school.  percent 5.9 23.5  26.5 29.5  14.7

21. Parents should have equal representation
with staff members on committees appointed

to develop budget guidelines for determining Frequency 4 19 2 8 1
how they want to spend funds allocated to the Percent 11.8 55.9 5.9 23.5 2.9
school.

22. Parents should serve as dmu resource persons
{aides, tutors, experts, advocates, etc.) for the Frequency 5 12 8 7 2
school in accordance with individual ekills, Percent 14.7 35.2 23.5 20.6 5.9
experience, or interests,
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TABLE 10 (Continued)

-

Strongly Strongly
Statement Statistic Dissgres  Disagree Uneurs  Agree Agree
23. A parent committee should help develop Frequency 10 10 6 7 1
c:i“toril for cvtlmﬂ:n! ‘:;er';:l‘ candidates  Percent 29.4 29.4  17.6 20,6 2.9
t pot participate ews.
0 5 0 0
24. A parent committes should help develop Frequency 19 1
criteria for evaluating teacher candidates Percent 55.9 29.4 147 0 0
and participats in s uent interviews.
25 A pmnt committes cil::mlrc‘l'i ro'vii:w iid
applications without interviewing can ates, , 21 10 3 0 0
and participate in the final decision on tescher periine” 61.8 9.4 88 O 0
Frequency 24 8 2 0 0
Percent 70.6 23.5 5.9 0 0
26. A parent committee should evaluate a specific
teacher in his/her abaence.
27. A parent committeo should evaluate a specific Frequency 99 9 3 0 0
teacher in hisher pregence. Percent 4.7 26.5 8.8 0 0
28. A parent committee should approve the initial Frequency 25 7 2 0 8
employment of all teacher candidates. Percent 73.5 20.6 5.9 0
29 A parent committes should approve the y 26 6 2 0 0
9 :ntf:\:.tmt:nml"mont of drunchon r::?::::cy 76.4 17.6 5.9 0 0
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TABLE 10) (Continued)

_—______.g-_.—==———-——"—————===———_—____—-—_'

Strongly 3:’:::”
Statistic Dissgree Disagree Unsure  Agree s
Statement
7
Frequency 3 8 % 9 1{1,3 59 20.6
30. Principsls should gonault with a parent or Percent 8. .
emall group of parents on specific issues.
14 4
31. Principals should facilitate broad discussion  Frequency 0 6 10 .
of issues at P.T.A. and other large group Percent 0 17.6 29.4 41.2 11.8
meetings.
15
32. Principals should provide a standing invitation Frequency 0 0 g 8 }f; 0 4h.1
for oral and written suggestions from Percent 0 0 : ’
community members.
33. Principals should establish committees with 0 4 19 11
students parents, and teacher serving in an Frequency 0 11.8 55.9 32.3
c‘p.city. Percent 0 0 *
34. Principals should establish committees with 1 10 9 11 3
students, parents, and teachers serving in a :: :2:::" 2.9 29.4 26.5 32.3 8.8
. capacity. ’
38. Principals should implement projects to Lrain
for informed participation . . 1 5 11 10 1 6
in school decision-making. P:::::: y 2.9 14.7 32.3 29.4 2.




TABLE 10 (Continued)

A

Strongly s
Statement Statistic Disagree Disagree Unsure  Agree :::::ly

98. Principals should make frequent viaita to
student's homes, churches, community Frequency 2 5 6 14 7
centers, -tni:d othel;sl;ce:c}‘oaltod i:;b Percent 5.9 14.7 17.6 41.2  20.6
communities serv ool to enhance
school/community c_gmn.

37. Principals should utilize parents on fact- Frequency 0 2 4 20 8
finding committees for the purpose of Percent 0 5.9 11.8 58.8  23.5
researching specific data pertineut to the
school's program.

38. Principals should be creative in their efforts Frequency 0 0 0 22 12
to work collaborately with parents and Percent 0 0 0 64.7  35.2
community members to bring about
educational improvement.

39. Principals should be held accountable for Frequency 3 4 5 15 7
bringing the school and community Percent 8.8 11.8 14.7 44.1  20.6
together in order to enhance the quality
of their school program.
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