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The Center for the Learalag and Teaching of Elementary Subjects was awarded to
Michigan State University in 1987 after a nationwide competition. Funded by the
Office of Educational Research and Improvement, U.S. Department of Education, the
Elemnentary Subjects Center is a major project housed in the Institute for Research on
Teaching (IRT). The program focuses on conceptual understanding, higher order
thinking, and problem solving in elementary schoo!l teaching of mathematics, science,
social studies, literature, and the arts. Center researchers are identifying exemplary
curriculum, instruction, and evaluation practices in the teaching of these school subjects;
studying these practices to build new hypotheses about how the effectiveness of
clementary schools can be improved; testing these hypotheses through school-based
research; and making specific recommendations for the improvement of school policies,
instructional materials, assessment procedures, and teaching practices. Research
questions include, What coatent should be taught when teaching these subjects for
understanding and use of knowledge? How do teachers concentrate their teaching to use
their limited resources best? and In what ways is good teaching subject matter- specific?

The work is designed to unfold in three phases, beginning with literature review
and interview studies designed to elicit and synthesize the points of view of various
stakeholders (representatives of the underlying academic disciplines, intellectual leaders
and organizations concerned with curriculum and instruction in school subjects,
classroom teachers, statc- and district-level policymakers) concerning ideal curriculum,
instruction, and evaluation practices in these five content areas at the clementary level.
Phase 1l involves interview and observation methods designed to describe current
practice, and in particulse, best practice as observed in the classraoms of teachers
believed to be outstanding. Phase II also involves analysis of curricula (both widely
used curriculum series and distinctive curricula developed with special emphasis on
conceptual understanding and higher order applications), as another approach to
gathering information about current practices. In Phase III, models of ideal practice
will be developed, based on what has been learned and synthesized from the first two
phases, and will be tested through classroom intervention studies.

The findings of Center research are published by the IRT in the Elementary

Subjects Center Series., Information about the Center is included in the IRT

icati ly (s newsletter for practitioners) and ia lists and catalogs of
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This is a case study of the methods of teaching American history that
have been developed by an exemplary fifth-grade teacher. It includes
description, rationale, and examples of her overall approach, aiong with
detailed recording of everything done during a month-long unit on the English
colonies. The teacher’s approach is notable for its limits imposed on breadth
of coverage in crder to focus on connected main themes and related basic facts;
its use of teacher story telling, rather than the textbook, as the major source
of information to students; its frequent integration of history content with
language arts teaching; and its emphasis on significant writing assignments and

cooperative learning activities (instead of more typical worksheets and tests).
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MARY LAKE: A CASE STUDY OF FIFTH-GRADE SOCIAL STUDIES
(AMERICAN HISTORY) TEACHING

Jere BrOphy1

This case study of Mary Lake's2 teaching of social studies (American
history) to fifth graders is one of a set of such case studies that has been
developed as part of the research agenda of the Center for the Learning and
Teaching of Elementary Subjects. Center researchers are engaged in a five-year
program of research on elementary-level (Grades K-6) teaching of mathematics,
science, social studies, literature, and the arts, with particular emphasis on
the teaching of these subjects for understanding and use of their content. 1In
addition to such case studies, Center work on elementary social studies svw far
has included a synthesis and critique of the scholarly literature on teaching
elementary social studies for understanding and use of its content (Brophy,
1988, 1990a), a comparison and contrast of the views of two panels .f experts
(social education scholars and elementary school teachers) who were interviewed
to elicit their visions of ideal elementary social studies teaching (Prawat,
Brophy, & McMahon, 1990), and a detailed critique of one of the most popular
and representative of the K-6 social studies series which currently comprise
what has been called the "de facto nationai curriculum in elementary social
studies" (Brophy, 1990b). Similar raports have bheen developed from Center work

in mathematics, science, literature, and the arts.

1Jere Brophy, University Distinguished Professor of teacher education at
Michigan State University, is co-director of the Center for che Learning and
Teaching of Elementary Subjects. The author wishes to express his appreciation
to teacher Mary Lake for her willingness to serve as the focus for this case
study and for sustained cooperation with its demands; to the many tz:achers and
students at Elm School who also helped make the study possible; and to June
Smith for her assistance in manuscript preparation.

2All names that appear in this case study are pseudonyms.
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Previous Center work involving review and synthesis of scholarly
literature has identified a set of key features that characterize the teaching
of school subjects for unders :anding and use of their content. Both for school
subjects Ln general (Prawat, 1989) and for social scudies in particular
(Brophy, 1990a), such teaching includes the following key features: (a) the
curriculum bilances breadth with depth by addressing limited content but devel-
oping this content sufficiently to foster conceptual understanding; (b) the
content is organized around a limited number of powerful ideas (basic under-
standings and principles); (c) teaching emphasizes the relationships or connec-
tions between these ldeas; (d) students regularly get opportunities to actively
process information and construct meaning; and (e) higher order thinking skills
are not taught as a separate skills curriculum but ’‘nstead are developed in the
process of teaching subject-matter knowledge within application contexts that
call for students to relate what they are learning to their lives outside of
school by thinking critically or creatively about it or using it to solve
problems or make decisions.

These key features can be very useful as guidelines to curriculum
planners, teacher educators, and teachers, but .hey are expressed at an
abstract level of generality that does not address tae specifics involved in
applying them to the teeching of different kinds of content at different grade
levels. Consequently, there is a need for richly descriptive case studies that
complement these statements of general principles with drtailed depiction of
particular examples that can serve both as grist for critical analysis and as

models for potential imitation or adaptation by teachers. Social education



scholars have noted that the need for such case material is particularly acute

in social studies (Downey & Levstik, in press; Thornton, in press).

Method

This report presents such a case study by describing in detail a fifth-
grade teacher’s approach to teaching her students American history, focusing in
particular on her teaching of a unit on the English colonies. The case study
is based on several lengthy interviews with the teacher, transcriptions of tape
recordings and fieldnotes documenting each class session held during the unit
with one of her social studies sections, inspection of student work, and
transcriptions of interviews with six students who were questioned both before
and after they experienced the colonies unit.

The study'’s plans called for focusing on "exemplary" teaching of elemen-
tary social studies for understanding and use of content, so preparation for
the case study began with developing a working definition of what this term
meant and what it implied about the kinds of teachers to recruit for participa-
tion. This led to a search for elementary teachers who (a) had had several
years of experience; (b) had established reputations as good teachers in
general and good teachers of social studies in particular; (c) vaiued social
education and thus consistently allocated significant time to social studies
instruction (many elementary teachers do not do this); and (d) gave evidence in
thair teaching of the previously listed key features of instruction.

Names of potential case study teachers were solicited from local infor-
mants (primarily colleagues in the College of Education at Michigan State
University and administrators and principals from nearby school districts).
After hearing Mary Lake’s name mentioned by several such informants, I called

her, ascertained her willingness to serve as the focus of a case study, and
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arranged for a preliminary interview and several pilot visits to her classroom.
These preliminary contacts with Mrs. Lake confirmed the expectation (based on
what had been reported by informants) that she would meet the established
selection criteria and led to negotiation of an agreement to develop a formal
case study based on her upcoming c¢’ nies unit. This involved providing
information about the case study and obtaining participants’ consent from Mrs.
Lake, the school district, the principal, and the parents of the students who
would be interviewed.

The case study was done late in 1989, focusing on the unit taught between
November 21 and December 21. Formal data collection began with a pre-unit
interview in which Mrs. Lake shared her plans for the colonies unit in detall.
This interview included questions about the social studies program for the year
and how the colonies unit fit into it, the major goals of the unit itself,
correlated activities occurring duriug time periods allocated to subjects other
than social studies, and what would occur during each of the planned lessons
and activities. Coples of all materials to be distributed to the students
during the unit (activity sheets, tests) were obtained, and additional pllot
observations were done in order to build familiarity with everyday routines and
to perfect techniques for audiotaping classroom discourse and recording
fieldnotes.

Pre-unit {nterviews with students also were done during this time, using a
sample of six students from the observed social studies section who were
stratified by sex and achievement level. Mrs. Lake had been asked to nominate
a high-achieving, an average-achieving, and a low-achieving boy and a high-
achleving, an average-achieving, and a low-achieving girl to be interviewed
before and after the unit. In selecting these students, she was asked first to

exclude those few students who had heen designated eithar as gifted or as
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learning disabled, and then, within each sex, to rank the students on general
achievement levels and then identify those who were, respectively, third from
the top, right in the middle, and third from the bottom. Each o% these
students was interviewed individually, »s5ing questions about history and why it
is taught, the previsus unit on explorers, and the upcoming unit on the
colonies (see Appendix A). The tape recorded interviews lasted 20-40 minutes
each and were later transcribed for analysis.

Mrs. Lake’'s students were taught social studies during 45-minute periods
scheduled three times per week. The colories unit spanned 12 such pertiods.
Audiotapes and related fieldnotes were made for each of these 12 periods, as
well as for two language arts periods that focused on writing assignments which
correlated with the colonies content of the social scudies unit. During each
of these 14 class periods, teacher-student discourse was tape recovded and
running fieldnotes were written describing classroom events as they unfolded.
The fieldnotes placed particular emphasis on preserving information that would
be needed to contextualize or interpret the tape recorded discourse (nonverbal
responses such as hand-raising or head-nodding, descriptions of what the
teacher was pointing to or showing the students, explanations for lesson inter-
ruptions, etc.). Recording conditions were unusually good in Mrs. Lake's
classroom, so that almost all of what she said #nd mos. of what the students
said during whole-class lessons and activities could be understood oy the
transcriber. This was not true of interactions occurring in small-group
settings, however. Here, the preserved infor.ation is limited to what I was
able to record in fieldnotes based on what occurred in the group or groups
nearest to me (I sat in a corner, facing Mrs. Lake but behind most of the

students).
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Immediately after the unit was completed, the six students who had been
interviewed prior to the unit were interviewed once again. This interview
repeated a few of the questions from the previous interview, but most of it
concentrated on the main ideas that Mrs. Lake had emphasized during the colo-
nies unit (see Appendix B). Folders containing all of the written work
produced by these six students also were collected at this time, and their
contents wera copled for later analysis.

In addition to the detailed information gathered about what had been
learned by the six students who weze¢ interviewed before and after the colonies
unit, brief self-report data on what all of the students had learned were
obtained by collecting and copying the KWL sheets that the students filled out
at the beginning and end of the unit. KWL is a technique, based on schema-
theoretic views of the reading comprehension process, for promoting learning by
helping learners to retrieve relevant background knowledge and learn with
metacognitive awareness of purpose and accomplishment (Ogle, 1986). Learners
fill out KWL sheets in two steps. As they are about to begin study of a topic,
they write down what they already Know (or think they know) about the topic and
also indicate, to the extent that they are able, what they Want to learn about
it. Afcer completion of the unit of study, they fill out the third section in
which they describe what they Learned about the topic. In addition to serving
as useful devices for encouraging students to approach a topic with a sense of
purpose and metacognitive awareness, the KWL sheets provide usetul diagnostic
and assessment information about the students’' knowledge of and interests in
the topic prior to instruction and about che most salient information that they
retained following instruction,

I have drawn upon all of the previously described sources of information

in preparing this case study., treating them collectively as a single body of
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raw data to use as the basls for writing a synthesized account of Mrs. Lake's
teaching. In selecting and organizing information to include in this report, 1
sought to develop a coherent and reasonably complete account of how Mrs. Lake
teaches soclal studies to her fifth graders, why she teaches it that way, and
how 1t appears to affect the students. My intention has been to provide enough
innformation about Mrs. Lake’s teaching to enable readers to understand it well
enough to assess its strengths and weaknesses and to imitate or adapt it for

themselves if they wish to do so.

The School

Mrs. Lake teaches at Elm School, which is one of several K-5 elementary
schools located in one of the ring of suburbs that surround the city of
Lansing, Michigan. The suburb includes apartments and trailer parks, but most
of 1ts people live in modest single-family homes. It is a relatively homoge-
neous middle-class community, with few very rich or very poor people. Many of
the parents hold either white-collar office jobs, working for the state of
Michigan, or blue-collar manufacturing jobs, working in the automobile indus-
try. The suburb is a relatively stable and family-oriented community populated
primarily by white Anglos, with just small percentages of Hispanic, African-
American, and other minority populations. These characteristics of the suburb
as a whole are very much descriptive of the population served by Elm School.

Elm is relatively large for an elementary school in the area, containing
75-85 students in each of Grades K-5, for a total of about 3500 students. There
i{s little sense of crowding, however, because the rooms are spread out along
several ground floor wings, and the school is surrounded by ample playground

and open-field space. The atmosphere is friendly and informal.
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The three fifth-grade rooms are clustered together in one of the wings.
Each is a self-contained classroom, but the three fifth-grade teachers have
developed s semidepartmentalized arrangement wherein each of them teaches only
certain subjects to all of the fifth-grade students (rather than taaching all
subjects to only their homeroom students). Mrs. Lake teaches three sections of
language arts and three sections of social studies.

This arrangement requires a relatively complicated schedule that was
devised not only to accommodate the semidepartmentalized teaching assignments
but also to switch from a previous schedule that called for daily 25-30 minute
periods in each subjiect to one that called for 45-minute periods three times
per week. The teachers had been dissatisfied with the previous schedule
because its short periods did not allow enough time for sustained instruction
followed by related activities and assignments. Consequently, they are willing
to live with the complications involved in the prerent schedule because it
allows them to provide their students with more coherent instruction in each
subject. Also, they work well together'as a team and have trained their
students to adapt to the schedule and make quick and orderly transitions from
room to room; consequently, the system works remarkably efficiently.

Typically, it requires just three or four mjnutes for Mrs. Lake’s homeroom
students to file out and be replaced by students from another class who take
their assigned seats and begin their social studies period.

Besides making for more coheren: instruction during social studies
periods, the semidepartmentalized arrangement promotes accomplishment of social
education goals in two additional ways. First, placing Mrs. Lake in charge of
both language arts and social studies makes it possible for her to take
advantage of the many naturally occurring opportunities to integrate these twu

subjects. She does this routinely by using secial studies content as the focus

*13

R ‘?.!;I



of language arts writing assignments. In contrast to the so-called integration
activities that are built into contemporary elementary socilal stud;es curricu-
lum series, which often amount to little more than language arts skills
exercises that carry little or no social education value (Brophy, 1990b), Mrs.
Lake’s writing assignments promote progress toward important soclial education
goals and have the effect of extending, rather than reducing, the enacted
social education currjculum.

A second way that the semidepartmentalized arrangement promotes progress
toward social education goals is by allowing more time for the teachers to work
through the social studies curriculum. Fifth-grade social studies curriculum
guidelines typically call for covering not only American history but also
American rzgional geography (sometimes with Canada and Mexico tacked on as
well). This content scope is widely believed to be far too ambitious an agenda
(Prawat, Brophy, & McMahon, 1990), but nevertheless, it is commonly specified
in state and district curriculum guides and followed in the curriculum series
offered by the publishers (the fifth-grade texts tehd to be massive volumes
that begin with material on history and geography as disciplines, proceed
through several units on American history, and then conclude with several more
units on the geography oi North American regions).

However, Mrs. Lake is able to go into more depth in teaching American
history to her fifth graders because one of the other teachers has assumed re-
sponsibility for teaching geography. The teachers discovered that the
state-prescribed health curriculum could be completed in just one semester
using the current schedule. Consequently, they arranged for one of them to
teach North American regional geography in the other semester, enabling Mrs.
Lake to restrict her social studies course to American history. This

arrangement adds 30-40% to the time that these fifth graders spend studying
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American history. In additfon, Mrs. Lake further enhances depth of content
development hy covering American history only up to the westward expansion that
followed the Civil War (i.e., omitting the 20th century),

Elm School's fifth graders enjoy a relatively rich exposure to social
education. Averaged across the school year, they get the equivalent of a daily
45-minute time period allocated explicitly to social studies, and this is
augmented significantly by many of the writing assignments that they complete

for Mrs. Lake's language arts classes.

Yrs. Lake's Classroom

Mis. Lake teaches in a conventional self-contained classroom, although one
that is well equipped and flexibly furnished. The space is ample for the con-
fortable seating of the approximately 26 students that she teaches (the number
varies slightly by class section). The students’ desks are movable, individual
units that can be quickly rearranged to suit the physical space and equipment
demands of different activities. They are usually arranged in rows such that
each child faces the front of the class, but frequently they are rearranged
into four-desk clusters in which assigned partners sit next to each other and
face another set of assigned partners with whom they also may interact (either
simply to compare notes or to cooperate in a group activity).

A chalkboard extends most of the length of the front wall. Above it is a
time line describing and illustrating some of the salient events in American
history. Front and center is a roll-down screen for use with the overhead
projector, as well as some roll-down maps. To the left is Mrs. Lake's desk,
and to the right is a utility table and several chairs {used mostly as

workspace for projects).

-10-
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Windows comprise most of one side wall, with bookcases and other storage
space beneath them. The other side wall contains the door to the hall, storage
space for equipment and supplies, and closets for the students' personal
belongings. In one corner at the back of the room is a personal computer
(including a printer) that the students use for various purposes. In the other
corner is a reading center that is stocked with a variety of books, ircluding a
special display devoted to books that relate to the current social studies
unit.

In the center of the back of the room is an area that Mrs. Lake uses as
her social studies teaching station. When she tells stories or shows
illustrations or artifacts during social studies time, she sits in a chair set
up against the back wall and the children sit on the floor, gathered close to
her. Immediately behind her chair is a section of chalkboard that has been
made into a display space for key words and other material from the social
studies unit, and nearby is a chart stand that she uses for additional
illustrations.

Because of its flexibility in use of space and equipment, Mrs. Lake's room
takes on three different "looks" during her svcial studies teaching. When she
tells stories, she sits at the back of the room and the children gather close
to her on the floor. When she uses the overhead,, K conducts reviews, or gives
directions for individual seatwork, she stands at the front of the class and
the students sit in rows facing her. When the students work in pairs or small
groups, they sit in four-desk clusters and Mrs. Lake circulates among them.
Accustored to these physical arrangements, the students make transitions from

one to another quickly (in less than a minute).

-11-
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Mrs. Lake is an outgoing, energetic woman, aged thirtysomething, who 1is
married and has several school-aged children of her own. In college, she
majored in elementary education, with emphasis on social studies and language
arts. She later earned a Master's degree in curriculum and instruction, with a
focus on social studies. She is the social studies chalrperson for her school,
and in this capacity, has had occasion to inspect various curriculum materials
periodically. She also has picked up ideas through district-sponcoured

inservice programs (including one by Madeline Hunter and several dealing with

language arts), reading magazines such as the Phi Delta Kappan, Learning,
Ieaching K-8, School Days, Frank Schaffer's Classmate, and Cobblestone,

attending the annual meetings of the Michigan Council for the Social Studies
(she has never attended the national meetings), and doing self-guided research
(especlally several years ago as part of a team of teachers who developed a
program for gifted and talented students). She has taught for 13 years, all at
Elm School, initially at fourth grade, but for the last 1l years at fifth
grade,

When questioned about her general philosophy and approach to teaching,
Mrs. Lake began her response by mentioning affective considerations: "every
child needs to feel that he or she has a place, can learn, and can be
successful in school . . . every learning style that children have should be
addressed daily so that all children have an opportunity to feel successful
about themselves and about what they are learning." She went on to talk about
how she takes pride in finding ways to help all children succeed, including
special education students who receive pull-out instruction in several subjects
but are mainstreamed in her social studies classes. She added that the parents
of these students often express appreciation for her efforts and report that

17
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their children (uncharacteristically) feel good about what they are learning in
social studies.

Thus, despite her enthusiasm for the content of social studies, Mrs. Lake
resembles most elementary teachers in being oriented primarily to students and
only secondarily to subject matter. She continued this emphasis in describing
her role as a teacher: "to have as many different ways as needed to get across
whatever it is that I am trying to teach . . . .o make their learning as easy
for them to grasp as possible while they are with me for that year. I don't
like to see anyone in my classroom struggle with learning. I think there's a
way that I can help every child learn and that's what I want . . . to send that
notion 'I understand,' and have the light go off in the children’'s heads, so
that they can see that 'this makes sense, I understand this,’ and can go on to
the next step." She went on to explain that she seeks not only to develop
confidence and security in her students but to teach them skills for listening
and reading for information, studying, and taking tests--skills that will help
them handle the responsibilities involved in "secondary-type learning" after
they leave elementary school.

In response to questions about how she has grown as a teacher and how she
differs from more typical teachers, Mrs. Lake stressed three main themes.
First, she noted that she has moved beyond the typical reading-recitation-
seatwork method in order to develop a more varied approach that includes story
telling and use of artifacts, cooperative learning formats, and a variety of
activities that includes significant writing assignments. Many of the features
of her approach are included not only for cognitive reasons (developirtg
understanding of important social education content), but also for affective

reasons (increasing students’ interest and enjoyment).

-13-
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The second theme is integration across school subjects. Mrs. Lake rou-
tinely considers ways that instruction in different subjects can be correlated
or integrated and then builds these into her teaching or suggests them to her
colleagues who teach ocher subjects. Integrations of social studies content
typically involve using social education themes as the basis for language arts
writing assignments or for projects in art or music instruction,

The third theme focuses on learning goa.s and assessment. Mrs. Lake re-
ported that both her teaching and her assessment practices are designed to
develop understanding of key ideas and major themes, not nieamory for a great
many facts. Consequently, as she developed her approach, she shifted from the
textbook to her own explanations and story telling as the main sources of input
to her students (thus allowing her to emphasize key ideas that tend to get lost
in the sea of facts presented in textbooks). Also, in grading students and
holding them accountable for learning, she reduced her emphasis on tests and
increased her emphasis on writing assignments and other activities that called
for students to synthesize and communicate their learning.

In summary, Mrs. Lake's general philosophy and approach to teaching places
primary emphasis on affective concerns centering on developing students’ secu-
ricty and self-confidence as learners and on making learning as interesting and
enjoyable as possible. Nevertheless, she is also concerned about equipping her
students with important skilis and teaching school subjects in ways that

emphasize understanding key ideas rather than memorizing miscellaneous facts.

'S ch . ies
Mrs. Lake's approach to teaching American history to her fifth graders has
been shaped not only by her general teaching philosophy described above but

also by her ideas about the nature and purposes of elementary social education.
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Elaborating on the latter topic, she mentions not only the expanding communi-
ties curriculum but also several important value and citizen participation
goals:

In the realm of K-5 social studies, there is a scope and sequence that we

want the children to have by the time they leave. It starts with them

getting to know themselves, starting in kindergarten, and then broadening
in first grade to the family, in second grade to the neighborhood, third
grade the community, fourth grade the state, and fifth grade the United

States, so that they realize that they are a person and that as they go

through elementary school, that they are part of a bigger society. Also,

to know that the school is part of that societv and that they are a

society within each classroom. And how people fit and function in the

society. What they can do as citizens within the society . . . in this
building, social studies is not taught just as a separate class. It's an
all-day process . . . we are developing these people into socia. br'ngs
that can survive in a society, growing up and understanding how those
societies work. . . . Society has expectations. When I walk in the
classroom, I give my class a set of values by the way I act towards them.

There are basic values such as those set forth in the Bill of Ri.*.ts that

we need to teach kids by example, and the classroom oJfers itself as a

great example of how to live within that society.

In short, Mrs. Lake believes that social studies should not just teach
knowledge but also socialize students in basic democratic values and builid the
dispositions and related skills needed to respect and cooperate with one
another and function appropriately in various social roles. Toward this end,
she and other teachers at the school frequently engage the students in various
prcsocial or cooperative activities across, as well as within. classroous. In
the fifth grade, this includes several weeks near the end o% the school year
during which the three classes combined are organized into a Mini-Society
(Kourilsky, 1983) that engages in a variety of economic activities regulated

through democratic group decision making.

Goals

Mrs. Lake was asked about knowledge, skill, value, and dispositional
goals. Her main knowlsdge goal is "that every fifth grader can tell me the

story of United States history." This gemeral goal subsumes the main knowledge
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goals taught in each unit, along with related time lines and map locations. In
addition to learning about the establishment of the country, Mrs. Lake wants
her student: to learn about it development as a nation of immigrants, and in
particular, to learn about their own families’' roles in this development.

She notes thaf students’' prior knowledge of history varies considerably.
They know something about explorers, especially Columbus, but their knovledge
of the colonial days is limited to a little bit about the Indians and
Thanksgiving. Consequently, in her fifth-grade units on the colonies and the
Revolution, the students first "meet the United States as a nation" and
discover how it got started. The students don't know anything about the
Indians having come across the ice bridge from Asia, and they usually know
nothing about the explorers who caime here before Columhus.

When asked about student misconceptions, Mrs. Lake responded that, because
so much of the information is new to the students, the typical problem she
confronts is lack of kiiowledge or spotty krowledge rather than clear-cut
misconceptions ("Thece can’t be misconception about somzthing you don’t have
knowledge about, so a lot of it is lacking knowledge."). However, she is aware
of certain common misconceptions that she confronts directly in her teaching.
One very basic misconception is the implic’c notisn that the country we see now
has always been here--many cifth graders do not realize that most of what is
now our country was virgin forest or other undeveloped land prior to
colonization or that the United States did not exist as a country uutil
relatively recently in human history.

Mrs. Lake is also aware of several student misconceptions concerning
slavery. Many fifth graders think of slavery as voluntary {ndentured servitude

rather than as involuntarily forced labor, and many of them assume that the
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slaves were voluntary immigrants from England, not knowing that they were

kidnapped and brought over from Africa.

Concerning skills goals, Mrs. Lake emphasizes study skills and learning to
be successful in school over more specific social studies or history goals.

The skills goals that she sees as unique to social studies are limited to map
skills emphasized more in geography than in history. She teaches research and
writing skills but thinks of these more in the context of language arts than in
the conuext of history because the skills instruction takes place during lan-
guage arts time. She does mention the skills involved in acting as a historian
(How can we figure out what happened?) and in reading historical accounts
critically (How do we know that this account is true?), but in general, her
history teaching emphasizes knowledge goals rather than skills goals.

Many of the most important value, attitudinal, and dispositional goals
that Mrs. Lake emphasizes are addressed through her general approach to
teaching rather than just through her social studies instruction. She and
other teachers at the school (especially the other fifth-grade teachers with
whom she collaborates directly) routinely work to socialize students to the
notion of the school as a society in which they are expected to participate in
"safe and thoughtful" ways. They supplemenc this with emphasis on cooperative
learning and other forms of prosocial peer relationships. Mrs. Lake's history
teaching does not include lessons focused exclusively on values, but she does

acdress values in the context of teaching about certain content (the Mayflower

~ Compact, the Constitution, slavery). She also talks about citizen action

responsibilities and dispositions to some extent when covering the Constitu-
tion, but not as much as she might otherwise because these and other disposi-
tional gr 'ls (problem solving, citizenship) are addressed in the Michigan Model

health p.>gram that is taught to the fifth graders by one of her colleagues.
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No citizen action projects (cleaning up the community, visiting courtrooms,
organizing student government, etc.) are included.

In summary, many of Mrs. l.ke's goals in teaching history are embedded
within her larger goals of helping students to feel comfortable and successful
in her classroom and preparing them to be able to succeed in the future when
they leave elementary school. The goals that are unique to her history teach-
ing emphasize knowledge rather than skills, values, or dispositions. They
center on learning about the establishment and deveiopment of the United States
as a country and about how the student’'s own family history fits into that

context.

Content Selectjon

Mrs. Lake's content decisions are guided primarily by the district’'s
social studies guidelines rather than by state guldelines or tests. She was on
the committee that put together the district's elementary social studies
guidelines. Although based on the state's guidelines, the district's guide-
lines are confined to general statements of goals and purposes and a short list
of broad topics to be covered. Unlike the long lists of specific topics and
skills included in many state and district guidelines, they leave room for a
great deal of teacher autonomy in deciding what to emphasize. For example, the
guldelines call for teaching about the Indians, the explorers, the English
colonies, and the American Revolution, but do not specify how much time to
allocate to these topics or what to emphasize when teaching them (other than
listing a few major subtopics). Beginning the year with a unit on history and
the work of historians, Mrs. Lake then proceeds through units on Native
Americans, exploration of the New World, the English colonies, the Revolution

and Constitution, the Civil War, and westward expansion. She used to do a unit
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on inventors as well but has dropped it in favor of expanding the Revolution
unit to include a subunit on women in the colonies and the Revolution.

Mrs. Lake attempts to reduce breadth in order to provide opportunities for
more depth in her content coverage. She reads textbooks and other sources to
identify the main themes and related clusters of information that she wants to
emphasize and then plans her instruction to focus on this key content, deleting
coverage of other content that does not seem to be as rele vant or important.

She makes her content cholices according to (a) the degree to which a po-
tential topic is basic to her main theme of telling the story of the establish-
ment and development of the United States as a country; (b) her perceptions of
students' interest in and readiness to understand and appreciate the topic; and
(c) availability of good teaching materials and activities. In teaching about
explorers, for example, she decided to skip Magellan, despite his accomplish-
ments, because she did not believe that information about his voyages would
contribute as much to her students' development of knowledge about American
history as would information about the voyages of explorers such as the
Vikings, Columbus, Cabot, DeSoto, Esteban, and DeVaca. Much of what she taught
about life in Plymouth, in Jamestown, and on southern plantations was based on
the content of trade books on these topics that she had selected for their
pedagogical value. Her main goal in teaching this content was to develop in
her students a general jdea of the conditions of everyday living in the
colonies, and she believed that the fictional but factually based and well-
illustrated narratives in the children's books that she used were more effec-
tive for this purpose than the more generalized, but less memorable, treatments
found in textbooks. Consequently, most of her teaching about life in the

colonies was based on two fictional but fact-based diaries--one describing a
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day in the life of a nine-year-old girl in Plymouth Plantation in 1627 and
another describing the ordeals endured by one of the original settlers at
Jamestown. She believes that these sources personalize the information in ways
that make it interesting and memorable for her students, to the point that they
continue to talk about it outside of class. Another advantage to these books
is that they contain realistic drawings or photos of fact-based reconstruc-
tions, thus offering visual illustration as well as narrative description of
life at the time.

Mrs. Lake is always on the lookout for children’'s books, historical arti-
facts, models and illustrations, or learning activities that she believes will
be helpful in teaching children to understand and appreciate history. She has
boxes of such materials for each of her curriculum units. For each of the
topics prescribed in the district’s curriculum guidelines, she "will try to
figure out how I can convey the topic so that they will learn it. That's my
goal as I pursue the different subject matters--to make sure that I deliver it
in such a way that the kids learn it . . . I have not yet gotten into a rut
that I repeat year after year. I continually look for new ways, new informa-
tion to get things across to the students." The major themes and related
clusters of facts that she stresses are derived from her study of fifth-grade
history texts, but she uses children’'s literature, her own story telling, and
other alternative sourdes of input, rather than the adopted text, when

presenting this information to students.

Ieaching Methods

Mrs. Lake's approach to teaching American history to fifth graders has been
shaped by her awareness that this is the students’ first systematic exposure to

history as a discipline and to the history of the United States as a subject of
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study. To teach key ideas about the collection and interpretation of historical
data, as well as to help the students appreciate the fact that the country had a
beginning and has had a subsequent history, Mrs. Lake begins the year by
engaging the studenis in developing information about their own histories:

I want them to know that their country had a beginning and to be able
to understand its historical aspect through a time line. I connect
that to them--that they have a time line. 7Their time'line began in
1979 when they were born, tha. was the beginning of their history.

We spend the first month of school talking about history, their time
line, researching with their parents what their time line looks like.
We talk about historians and they use primary and secondary sources
and make a time line with photographs. . . . In thelr cases, the
primary sources in their lives are still active. Then we use
secondary sources. They bring in newspapers. Ninety percent of them
still have the newspaper from the day they were born. We bring those
in and we share. One of the things I would like to do is be able to
set up a way to get newspaper headlines from the days that each of my
students were born.

Through this direct experience in acting as historians investigating their
own lives and summarizing key information along a time line, the students
deveiop a basis for understanding the reconstructive and inteipretive nature of
history as a discipline, the process of tracing developments through time, and
the uses of information sources and time lines. Mrs. Lake attempts to project
enthusiasm for the content of history and to present it using concrete examples
and props that the students can understand and appreciate:

I think that it is very important that the kids see that I love what I'm
doing and think, "Gosh. She really likes this stuff and she's willing to
share with us.” I bring in things for the kids to hold, such as a butter
churn, so they can see how butter was really churned. They're amazed
because so many of them have se2n it in pictures, but to experience the
real thing helps to bring history alive to them. . . . Another example is
that I have them write a Jamestown diary. Parents tell me that that's all
their kids talk about the whole weekend when they bring that diary home.
Before fifth grade, they didn’t even know that there was a Jamestown, but
now they are enthusiastically telling their parents about some of the
events that occurred there. This kind of feedback tells me that something
is right., Kids are learning. Kids are enthused. If T had just taken the
approach, "Well, let'’'s learn about Jamestown today--Jamestown's . . .,"
there would be no desire, they wouldn’t have that same enthusiasm.
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I do a lot of story telling--retelling of what they would normally
read, bringing it alive to them. I subscribe zo the history magazine
Lebblestone, and I read it for anecdotal information that will make my
cuvarage of topics more interesting for the kids. Social studies texts
tend to take the spproach of, "These are the facts, that's what you need
to kriow.” Well, there are more interesting things for 10-year-olds than
the basic facts. So if I can grab them on the interesting aspects, they
will remember the whole sequence of the story and be able to tell it back
to me focusing on those interesting tidbits but bringing the other
information along with them. . . . So story tel'ing is one of the ways I
make sure that the kids get the broad understanding that I want them to
get. I also do & lot of cooperative learning in terms cf having a group
of four kids use chart paper and make a list of everything they know and
display it. . . . Another way is the system that we have set up as
fifth-grade teachers, that we are helpful people and sometimes people will
need help, so you can whisper and know that you have a learning partner,
someone who you can ask for help if you need it or who will collect things
for you and £ill you in the next day if you are absent.

Another basic feature of Mrs. Lake’s approach to teaching history is her
efforts to integrate it with her teaching of language arts. Each unit includes
at least one major writing activity in which students apply writing skills
being taught in language arts to content being taught in social studies. Some
of these assignments call for students to write historically based fiction
(pretend to L+ a crew member on one of the explorers’ ships and write an
account of the voyage; pretend to be a member of one of five studied Native
American tribes and describe your typical day; pretend to be a survivor of the
first year at Jamestown and write diary entries at different times during the
year). Other writing assignments call for nonfictional writing based on
research (biographies, research reports).

In connection with her story telling, Mrs. Lake uses repetition, visual
aids, and story mapping techniques to help the students remember the main
themes. She emphasizes key ideas when telling stories and repeats them several
times in reviews and follow-up activities. She posts key words (organized

within "people,” "places," and "events" columns) at the back of the classroom

as they are introduced, and they remain there throughout the rest of the unit.
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She also develops story maps and other content outlines or diagrams on the
chart stand and posts these when she has finished teaching from them.

Many of her assignments involve the students in not merely synthesizing
information but displaying it in ways that underscore its temporal flow, causal
linkages, or other connections among elements. She believes that these
techniques help the students to internalize the key information because "they
are doing as well as thinking." That is, they are actively encoding informa-
tion in ways that lLelp them pay attention to and remember its connections.
Like the KWL sheets, these story mapping techniques are methods that Mrs. Lake
has learned in workshops on teaching reading comprehension strategles but also
applied to her social studies teaching.

Key features of her story telling method are eye contact, physical
proximity, and the use of prcps ard surprises. She belleves that eye contact
is important both because it increases the intensity of the experience for the
students and because it helps her to know that the students are "with" her.
Similarly, rather than tell the story from the front of the class with the
students seated at their desks, she prefers to sit in a low chair in her
teaching station at the rear of the class and have the students gather close to
her sitting on the floor. She believes that students enjoy gathering close to
one another and the teacher and that thils physical arrangement allows her to
assume a more intimate, less authoritarian role when interacting with them.

Mrs. Lake has a flair for theatrics that makes her a gifted story teller.
In addition to creating an intimate setting through close physical proximity
and frequent eye contact, she establishes and maintains student engagement in
her stories through enthusiastic dramatic readings and theatrical role enact-
ments, effective use of ciming and pauses, questions that invite speculation

about what happened next, and other dramatic techniques. Occasionally she will
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don a costume to enact the role of a Particular historical character. When a
book contains an illustration that she wants the students to see, she will hold
the book out close to them where they can all get a good look at it or will
pass the book around. Similarly, she shows and circulates props (arrowheads,
pleces of wool, colonial period tools and household implements), often using
them witl. dramatic flair, as illustrated in the following anecdote:

I was telling my kids the story of how they found a flint arrowhead

in Arizona in the early 1900s. We were pretending that we were

cowboys. I was riding along and they were following me. FPreviously

I had put down, in the back of the room, some sand and a flint

arrowhead buried in it. I reached down and picked it up and right

there I had them. They’ll never forget my picking up that flint

arrowhead to illustrate how it was found. Then we continued the

story. What did he do with it? What would you do with it if you

found something that was unusual? You'd take it to a scientist.

That's what he did . . . I just try to be a professional story teller

with them,

When teaching at the front of the class, Mrs. Lake tries to avoid even the
appearance of sustained lecturing. She moves around rather than remaining'
stationary and uses props such as the overhead or the chart stand (brought up
from the back of the room where it is usually kept). When students are working
on .ssignments, she circulates among them to monitor progress and give
assistance,

Before or after her story telling sessions, Mrs. Lake often will lead the
students through fast-paced reviews by asking questions about the main points
that she wants them to remember or by pointing to her posted key word cards and
calling on students to explair from memory about the designated person, place,
or event. She sequences these response oppertunities so that the students in
effect retell the story as the review progresses. Early in the year, she

addresses many of these questions to students whose attention has been spotty,

However, once all students have learned to stay attentive, she distributes her
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questions more randomly. Both at these times and during story telling itself,
she invites and responds to student comments and questions,

Except for her questions designed to reinforce main themes and help stu-
dents connect them together, Mrs. Lake does not include much recitation or
discussion in whole-class settings. By not requiring the students to memorize
a broad range of miscellaneous facts, she does not lead them through the kinds
of disconnected recitations that result when teachers ask the question~s
suggested in the manuals that are supplied with typical elementary social
studies series (Brophy, 1990b). She does ask questions when working from the
front of the class, but these tend to be designed either to reinforce main
ideas or to ascertain students’' readiness to begin an activity or assignment.

Many of her activities and assignments call for students to work in pairs
or small groups, and a great deal of content-based student-student discourse
occurs at these times. However, Mrs. Lake does not structure much discussion
in whole-class settings. She reports that she probably would use more class
discussion if the students had more experience-based knowle.';e about the
content being addressed. Given that so much of the content of American history
is new to these fifth graders, however, she concentrates on building initial
understandings.

Mrs. Lake's activities and assignments reflect this same emphasis. She
views activities and assignments primarily as means of reinforcing and
elaborating on the main themes that she has introduced and developed through
her story telling, rather than as contexts for engaging students in attempts to
generate new learning through inquiry and discovery. She tries to keep
activities and assignments varied and interesting, and she wants students not
only to complete them regularly but to do so with a feeling of accomplishment

and success as a learner.



Partly for this purpose, and partly to facilitate review designed to help
students to see how different content strands fit into the developing time line
of American history, Mrs. Lake has her students keep completed assignments
together in a folder:

We have a map and other things that they have made to look at the

total unit, so that they can refer back to these things. The

assignments in themselves blend together. Students can look at their

assignment folders and see the progression of the topics tha: we’ve

covered. . . . We do this in our review. And if I'm going to give

an end-of-unit test, we would go through those things and I would

indicate the things they need to look at and be familiar with.

Mrs. Lake has been unhappy with most of tl.e worksheets and workbook
activities supplied with soclal studies series, finding them boring, low level,
and disconnected. She has culled a few good ones for use with her students,
but most of her activities and assignments are ones that she has developed
herself, encountered in workshops or magazines for teachers, or retained from
the Holt Data Bank curriculum (an inquiry-oriented curriculum published by
Holt, Rinehart & Winston) that was used at the school early in her career as a
teacher, Most of her activities involve either working with maps that
incorporate salient aspects of unit content or writing about that content in
some way (typlcally by developing networks of key terms or preparing a report
or composition that synthesizes key ideas).

One common assignment calls for recording key ideas about a topic within
organizing categories given on the assignment sheet. In the colonies unit, for
example, she had the students record salient comparison and contrast facts for
the northern colonies, the middle colonies, and the southern colonies, based on
inform#tion she had given them in class supplemented with information that they

read in the textbook or other sources. She reports that such assignments

provide students with a purpose to their reading and help them to remember key
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information. Also, breaking the information into subsets provides helpful
structure and reassurance to anxious or discouraged students who might find the
assignment overwhelming otherwise. 1t also provides practice in reading with
purpose and organizing notes.

Certain activities are planned with an eye toward helping students to
develop initial understanding of life conditions in the past. In addition to
showing 1llustrations and routinely trying to paint rich verbal pictures of the
content she is addressing, Mrs. Lake will occasionally lead the students
through visualization exercises or simulation activities designed to help them
see and feel aspects of the past that they may know about as abstractions but
cannot yet understand and appreclate in more concrete ways (e.g., slavery, the
virgin forest appearance of the east coast before the Europeans built
settlements, or the conditions of everyday living prior to electricity,
automobiles, and other modern inventions).

In addition to the activities and assignments that all students are
required to complete as they work through each unit, Mrs. Lake offers optional
extra credit and enrichment actfvities. The extra credit activities are mostly
worksheets that provide for reinforcement or elaboration of unit content. Mrs.
Lake prepares coples of about six of these extra credit sheets for each unit
and stores them in cubbyholes near the back of the room. At their own
initiative, students are free to inspect them, select one or more to complete,
and turn the: in for extra credit. Mrs. Lake reports that most students do
most of these extra credit sheets whether they need the extra credit or not.

She also offers social studies enrichment opportunities via the computer,
although these are more related to geography than history. The fifth graders
at her school participate in Kids Network, a computerized learning program that
engages students in geographically based research and allows them to compare

0
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their findings with those of students in other schools around the United States
and the world. The students exchange observations about local conditions and
activities; consequently, they pick up a lot of geographical knowledge in the
process. Mrs. Lake's students also use the computer to play educational games,
including those in the "Where in the world is Carmen San Diego?" series that
reinforce knowledge of geography facts.

Wanting to satisfy herself that the students know what to do and should »je
able to complete the assignments successfully, Mrs, Lake tends to give her
students detailed instructions and guidance concerning their work on
assignments before she releases them to work independently. Students often
will be required to complete assignments outside of class time (either during
free periods at school or eise at home), but Mrs. Lake does not assign separate
homework as such. Because she seeas great variation both in her students’
abilities to acquire new information through reading and in the degree to which
thelr parents are prepared to help them with their school work, Mrs. Lake tries
to avoid requiring students to do school work at home unless she is confident

that they can do it successfully on their own.

al ion

Mrs. Lake reports that her whole approach is geared toward helping
students to understand, not just to memorize, important information about
American history. To her, understanding implies two things: first, that the
students can visualize the processes or events that they talk about, and second
that they can accurately communicate the essentials orally or in writing. Her
emphasis on development of key content in depth and her teaching techniques
that focus on key ideas and related basic facts are all greared to produce such
understanding.
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Mrs. Lake was less sure of herself when asked about crjitical thinking.
One facet of ccitical thinking, as she views it, is the ability to recognize
historical trends and use them to predict or draw implications about future
possibilities. She would like her students to be able to connect historical
information about such topics as empires and colonies, age and gender roles, or
slavery and human dignity with contemporary manifestations of these same
issues. However, she suspects that her students have not yet learned and
processed enough information about history to be able to do much of this
effectively.

Mrs. Lake is more confident about the potential for sti..ulating her
students to think critically about the moral aspects of historical events and
policy decisions. She initiates discussion of these issues in connection with
such tupics as taxation without representation, slavery, and the selfishness
and lack of cooperation displayed by many of the men who first came to
Jamestown.

To the extent thac Mrs. Lake incorporates decision making into her
teaching, she also tends to focus on moral issues in historical situations and
their parallels in contemporary times. She asks the students to think and
debate about whether they might have thrown one of the snowballs that led to
the Boston Massacre, whether they might have participated in dumping tea into
the harbor, or whether they or their parents might protest in soms active way
if they thought that the government was mistreating them today. She also
involves the students in debates or position paper writing on the English
versus the American points of view prior to the American Revolution and on the

northern versus southern points of view prior to the Civil Yar.
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Evaluation Methods

At least once during each unit (although not always at the end of the
unit), Mrs. Lake administers a test on the key ideas and related basic facts
that she has been teaching. Usually she prepares the students for these tests
by leading them through reviews beforehand. Although he tests provide her
with useful information, she administers them more to familiarize the students
witn the processes of preparing fo~ and taking tests (something that they will
have o do a lot more of next year in middle school) than she dues to evialuate
the effectiveness of her teaching or to provide a basis f{or grading individual
studeuts,

Mrs. Lake relies on her activities and assignments more than her tests to
provide evaluation information. She believes that student work samples,
especially student performance on major writing assignments, provide the best
evidence of the degree to which the students have learned the main ideas that
she 1s trying to teach.

Administration of the "K" and "W" portions of the KWL sheets at the
beginning of each unit provides her with some assessment of students’ entaring
knowledge and interests. After more than 10 years of teaching fifth graders,
Mrs. Lake has a good general familiarity with what they know (or think they
know) and are likely to find interesting about each of her unit toplcs,
Nevertheless, she continues to use the KWL sheets, partly because they help
establish desirable learning sets in the students, but also because they
rrovide he: with informat.on about accurate entering level knowledge that can
be built upon, misconceptions that will need to be confronted, and interests
that can be addressed as she adapts her basic plans for the uhic.

As the urlt develops, Mrs. I .ke routinely inspects, grades, and communi-

cates with students about their assignments. Relatively simple assignments are
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graded plus or minus, and more complex assignments receive letter or percentage
gradas. Students may redo assignments in order to ralse thelr grades (within
limits). Occasionally Mrs. Lake will require certain students to redo assign-
ments 1f she bslieves that they did not take them seriously ahd work carefully
vite first time.

Significant writing assignments receive two grades--one for accuracy of
representation of the soclial studies content and another for writing mechanics
and related language arts criteria. Where necessary, Mrs. Lake confers with
students individually to make sure that they understand the mistakes or
deficliencies in their work and to provide them with encouragement and
assistance in making corrections.

Given her emphasis on helping all students to succeed, Mrs. Lake does not
like to see students end up #ith low grades. Consequently, she makes time for
and provides considerable assistance to struggling students. Through such
special assistance, augmented if necessary by some quietly selective leniency
in gradicng, Mrs. Lake nakes surz that all students whom she perceives as
putting fortu consistent effort will receive, 1if not the highest grades, at
least respectable grades ancd e feeling of satisfaction ir achieving significant
success. The few students who do not respond to these overtures receive low or
even falling grades. These tend to be studerts who persistently refuse to take
the work seriously or fail co turn in ussiguments, despite repeated reminders

nd offers of assistance (i.e., the siudents who get lcw grades tend to be
those who are able but unwilling to do the work, rather than those who are
willing but unable).

Mrs. Lake has two studzats with severely limited reading and, especlally,
writing skills. She provides these students wit. sxtra assistance in getting

started on thelr assigrmencs and checl.s back with them vegularly to make
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sure that they know what to do as they work through the assignments. 1If
necessary, she reduces the demand on them, such as by reducing the required
length of writing assignments.

Reading defieiencies are not as serious a problem in her class as they
might be in most others because she emphasizes her own story telling, rather
than textbook reading, as the primary source of input to students.
Consequently, she welcomes low-ability and learning-disabled students and works
to see that they learn the same basic information as the other students, at
least in terms of the key ideas and basic facts. She provides oral testing for
the few students whose reading and writing abilities are so limited that
written testing would be inappropriate for them.

Mrs. Lake attempts to assess her own instruction as she goes along,
gauging its effectiveness by the quality of her students’ engagement and
performance in activities and on assignments. She can be confident in most of
what she does because it has been developed and perfected over several years,
However, she continues to adjust her established practices and introduce and
assess new ones. For example, she used the book Sarah Morton's Day (by Kate
Waters, published in 1989 by Scholastic, New York), a fictional but fact-based
account of a day in the life of a nine-year-old girl living in Plymouth
Plantation in 1627, for the first time this year in teaching her colonial unit.
She expected the book to be effective based on its content (the story and
related illustrations provide a great deal of interesting information about the
lives of both adults and children in Plymou:!, in 1627, and the story includas
several other useful elements as well--in particular, subthemes dealing with
the beliefs and practicee of the Puritans and with Sarah's feelings about
adjusting to a new stepfather). Still, she had not yet tested it with the
students and thus was vigilant in assessing their reactions to it. In this
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regard, she was pleased to find that the students not only enjoyed the story
but noticed, remembered, and spontaneously talked about the historical aspects
of the ccatent that she wanted them to learn.

These perceptions led Mrs. Lake not only to decide to continue u.ing the
book in the future, but also to begin thinking about using it as the basis for
more elaborate learning activities. In particular, she began thinking about
role play or dramatic activities based on the book, such as having a student
dressed as Sarah answer questions from a panel of interviewers. Further
thinking about this idea led to a plan to develop a videotape that would
include dramatic reenactments of one or more key people or events in each of
her units (i.e., a student dressed as George McJunkin showing the flint
arrowhead and telling about how he found it).

Mrs. Lake also gets useful information about her social studies teaching
from two interesting end-of-year writing assignments. The first s intended
primarily as an authentic language arts writing activicy for fifth graders.
but it also incorporates social studies content and has motivational value for
fourth graders. It involves writing letters to fourth graders telling them
what fifth grade is going to be like. To prepare the students for this
assignment, Mrs. Lake leads them through a review in which they "brainstorm”
all of the things that they did in fifth grade going back to the tirst day of
school. Then the students d:cide what things they want to mentior in their
letters to fourth graders. The content of these letters provides information
about the activities that the students found most salient and enjoyable. Last
year, for exampie, most letters mentioned role-play activities done in
connection with the Revolutionary War unit, as the tifth graders told thre
fourth graders about how they might get to be Abigail Adams, John Adams, and

SO on.
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The second end-of-year assignment ca.is for the fifth graders to write a
letter to ths sixth-grade teachers that will have them next year at middle
school. The letters describe what they have learned in fifth grade and what
they hope to learn in sixth grade. In addition to providing fifth graders with
an opportunity for authentic written composition, this assignment provides the
sixth-grade teachers with information about the interests and writing skills of
their incoming students and provides the fifth-grade teachers with information
about their students’ perceptions of what they have learned this year.

Neither Mrs. Lake nor her school district uses standardized tests of
soclal studies knowledge and skillz. Nor does the state test in social
studies, although it plans to begin doing so soon. Mrs. Lake does not expect
this to affect her teaching because she thinks that the history content of the
test will focus on the main themes and related basic facts that she stresses
anyway. When asked i{f she would adjust her content coverage if she discovered
that items include- on the test were not included in her curriculum, she said
that she would--not so much Just to help her students to score better but
because she feels an obligation to teach content that is mandated by the state.
She added, however, that she would attempt to contact the state education
department to find out why that content was ccnsidered so fmportant,

On the whole, Mrs. Lakr welcomes the extension of state testing to social
studies. She does not expect the particular test items and the Information
that they develop to be of great value, but she thinks that the testing will
increase the emphasis that schools place on social education, thus helping

establish social studies on a more equal footing with other school subjects.
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Ihe Colonial Unic

Although I refer to Mrs. Lake's teaching about the colonies as a unit both
for convenience and because it involves a sufficiently sizeable and self-
contained body of curriculum and instruction to merit that term, she thinks of
it as a subunit within a larger unit that includes the Revolution, the
Constitution, and the establishment of a new nation. The latter material was
addressed in January, subsequent to my observations in her classroom.

I[n talking about how the colonies unit fits into her year-long curriculun,
Mrs. Lave emphasized two points. First, it is another segment in the time line
of the development of our country that she had been building and would continue
to build throughout the year. The students had learned that the Native
Americans had lived ir North America for more than 10,000 years (dated by the
flint arrowhead), but that once the Europeans discovered and began exploring
this new world, they began laying claim to portions of it in the names of their
countries (Mrs. Lake uses the visual image of explorers "planting their flags"
when explaining about European land claims in the New World. This helps to
make an abstract notion more concrete, and occasional reference to it helps
link colonial unit content to what the students learned earlier in the unit on
New World exploration). Eugland claimed most of what is now the eastern
seaboard of the United States, drove out or established dominion over settlers
from other countries, and gradually established 13 colonies. In the colonial
unit, students would learn about the different kinds of people who came to
settle in these colonies, the reasons that they came, and the conditions of
life during the colonial years. Later they would learn about the development
of tensions with England that ultimately led to the Revolution. Thus, students

would build on earlier established knowledge by learning how the New World was
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populated by European immigrants and how the United States was founded as a
nation.

The second point that Mrs. Lake emphasized about her colonial unit was
that it differed from other units in several respects. First, ;lthough it did
move the time line forward by talking about how European nations colonized and
sent immigrants to the New World, its emphagis was not so much on the .crward
march of history as it was on the conditions of everyday life during the
colonial period. Students would learn about the first settlements (Roanoke
Island, Jamestown, Plymouth) and the difficulties endured in establishing them,
about similarities and differences in everyday life in the three major clusters
of colonies (New England, the middle colonies, and the southern colonies), and
about differences between life in the seaboard towns and life in the inlard
frontier that developed as the colonies grew. Compared to earlier and later
units, the colonies unit featured more emphasis on developing understanding and
appreciation of the everyday lives of people in general, as well as less
emphasis on famous individuals and pivotal historiral events. She wanted the
students to know about and appreciate the powerful motives and willingness to
take risks that led the people to immigrate to the New World, the surprisingly
small size of their ships and the cramped conditions they endured in them, the
enormity of the task and the many obstacles facing those who established the
first settlements, the relatively primitive conditions of everyday life at the
time, the heavy dependence of the early colonists on hand tools and their own
labor for meeting even their most basic needs, and so on. There would be
coverage of major events such as the Mayflower Compact, and there would be map
activities to reinforce the students’ awareness of the locations of the early
settlements and colonies. However, much of the instruction and many of the

assignments in the unit would be built around diaries, artifacts, and
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historically based children’s literature designed to develop concrete and
visualizable understandings of what life in colonial times was like.

The colonies unit began on November 21 and ended on December 21. During
that time, I monitored Mrs. Lake's instruction of the social studies class
section that met on Tuesdays, Wednesdays, and Thursdays. 1 observed each of
twelve 45-minute social studies classes, along with two language arts classes
that Mrs. Lake devoted primarily to introducing writing assignments that tied
in with her colonies unit in soclal studies. The following sections provide an
overview of what occurred during each of these 14 classes, supplemented by
selected transcript excerpts that illustrate characteristic aspects of Mrs.
Lake's teaching and include most of the content that she imparted through her

explanations and story telling.

Class One

This first class consists of two segments. In the first (12 minutes) Mrs.
Lake stands at the front and the students sit facing her in rows. She begins
by announcing that they are about to start a new soclal studies unit on the
colonies (noting that the word "colonies" appears at the top of both the
material on the chart stand and the new display in the social studies teaching
station at the back of the room). They will begin by checking to sece how much
information they already have about the colonies, using the KWL sheets. The
students are to write what they know about the colonies in the first box and
what they would like to learn in the second box. There are no right or wrong
answers--this is just to see what information they have. 1It's okay if they
don't have any information.

Mrs. Lake circulates among the students as they work on the KWL sheets for

about eight minutes. Then she collects them, noting to the students that most
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of them had little or no information about the colonies and explaining that
that is because they have not been taught about the colonies prior to fifth
grade, except for learning about the Pilgrims and Thanksgiving. Elaborating,
she points to events depicted on the illustrated time line mounted on the front
wall as she places the upcoming unit into perspective:

T If you look at our time line up here [at front of class) we can see that
the Americas, or the land we're talking about, had Indians and they lived
here 30,000 years ago. We began learning about those people that were
here. Then we began looking at the explorers. Here is a picture of the
Vikings settling Vinland, Columbus, Ponce de Leon searching for the
fountain of youth, Esteban looking for the seven cities of gold--those
eveats are depicted on that tiie line. You came into fifth grade having
some information about explorers, particularly Columbus. We have Columbus
Day, you talked about him in first grade, kindergarten, second grade,
third grade, fourth grade. You had information about who discovered
America. You learned new information. But you had prior knowledge about
the subject. The colonies is a subject that hasn’t been in your learning
environment up til now. However, you did meet somebody, some.people that
were part of the colonies. In fact, I know Bruce knows a little bit
because I saw him at the play last night. When you were in first grade
you did a play. If you were at this school in the first grade, you did a
play called the First Thanksgiving. How many remember being in that play?
What group of people were in that play? Tell me.

Ss The Pilgrims.

T The Pilgrims. And you learned all about the first Thanksgiving. You
learned about the Indians and how they helped the first settlers or
Pilgrims in the New World and how they became friends and because that
first year was successful, they had a Thanksgiving. You have that
information. You have knowledge about Thanksgiving but beyond that you
don't have a lot of knowledge. You're going to be able to see how much
information you can gain over the next month about the colonies. So on
our time line we have covered the Irndians. We have covered the explorers.
We finished the explorers so we should be right about 1600 on our time
line and that’'s exactly where we're going to begin today. We're going to
begin looking at the New World that has been discovered. We know that
there are flags from all the other countries all over the land from where
the explorers were. Now, what are we going to Ao with that land? That's
what our next unit is all about. What happened :o the land that the
explorers discovered, and we're going to begin right about 1600.

At this point, the class moved to the social studies teaching station at
the back of the room, where Mrs. Lake sat in her chair and the s.udents

gathered around her on the floor. She pointed out the new display feuturing
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the colonies unit, noted that new extra credit sheets had been placed in the
cubbyholes, and noted that a collection of children’'s books relating to the
unit was avalilable for reading during silent reading time or free time.

Before telling the students about the first settlements in the New World,

® Mrs. Lake showed pop-up ship illustrations from the book Sailing Ships (by Ron

VanderMeer and Dr. Alan McGowan, published in 1984 by Viking Press, New York),
noting that ships had become bigger and more complicated by the time of
Columbus compared to the earlier time of the Vikings that the students had
studied in the explorers unit. Then she segued into the story of Roanoke
Island. The transcript from the rest of this class 1s worth quoting in detail
because it typifies Mrs. Lake's story telling style and manner of interacting
with the students.

T Columbus's ship had more sails. It looked a lot sturdier and was a lot
bigger. After Columbus and the explorers used these kind of ships in the
1600s people started hearing about all the new land. People started
thinking "I'm going to move there.” So they built bigger and better
ships. They wanted a lot of people to be able to fit on these ships and
they wanted a lot of supplies to fit on these ships so they built better
and bigger ships. The ships that were now sailing to the new land looked
like this. A lot bigger, more sails. These are the ships that brought
the people to the new land. We're going to talk about the first colony.
Colonies are the towns and villages like states that people moved to in
the new land. Today we’'re going to meet three colonies. These colonies
came from the country of England and the people left England in a ship
just like this. They left England for the new land. They came over here
to live. They put England’'s flag in the land or the village that they
lived in. Because it really wasn’'t England, they called it a colony.
It's a colony of England. England is the big country but somewhere in the
new land, there was a small village that belonged to England called a
colony. So a colony is a piece of land where people lived, much like a
city. Sometimes they would put a fence up--a boundary up around these
villages. They would call it a colony. They called it a colony because
it belonged to England. They weren’'t in their own country. They still
had England’s flag. The King and Queen of England had a lot of

- information about all that land that was out there and the King and queen
had a really favorite person. His name was Sir Walter Raleigh. They
thought ha was just a great person. He was an adventure seeker, he liked
to find new things, and the queen called him in one day and said "Hey, why
don't you take a group of people to the new land and start living over
there and you stay there and you be their leader in that colony and you
will work for me." So Sir Walter Raleigh thought that was just a great
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idea and he loaded up this ship with people and he crossed the ocean end

he went to what is now, in your mind, you locate where you know North
Carolina is in our United States, that’'s where he went. He went to North
Carolina. When he landed on this island, he named it Roanoke Island. In
Kidsnet, some of you wrote to a school in Roanoke, Virginia didn’'t you.

How many wrote to that school? Well, Roanoke, Virginia was named after
this same island that in 1585 Sir Walter Raleigh went to. When they

landed at that island they met some very unfriendly people. Who do you @
suppose those unfriendly people were? Tell me.

Ss The Indians.

T The Indians. The Indians didn't like these people coming to thelr island.
Ther had a big fight and the settlers that came over on the ship said "I
don’t want to live here."” They all climbed into this ship and they turned
right back and went home to England. Well, Sir Walter Raleigh was
convinced that the best thing to do was to try another trip. So he waited
a year. He thought maybe people would forget about all those unfriendly
Indians. A year later, Sir Walter Raleigh knew a guy named Jol:n White.

He sald to John, "Why don't you gather some pcople up, take your wife,
take your family, and take several families on a ship and go settle at the
island I found. Well, John White said, "Well, why not!" Women had not
gone to the new land yet. Children had not gone to the new land yet.

Here was an opportunity for whole families to go and start a new life. So
John White loaded up this ship with some supplies and families and he
turned around and went back to Roanoke Island. When he got there, it
wasn’t toc bad. There were some Indians. They did fight so they built a
fort. They thought that would be the best thing to do is build a fort to
protect you. Well, it was a new land. They didn’'t have a lot of things.
There weren't supermarkets. They couldn't go buy hammer and nails. There
wasn’t a 7-11 to run and get milk from. Do you think they had it really
easy?

Ss No.
T It was pretty hard?
Ss  Yeah.

T John White had an idea. He said "I'm going to leave you guys here and I'm
going to take some guys back with me, we’'ll get on our ship, we're going
to sail back to England and we're going to fill this ship up, not with
people but with supplies. I'm going to bring back food, I'm going to
bring back wood, I'm going to bring back anything we would need to make it
easier for us here." Do you think the people thought that was a good

idea?
Ss  Yeah.
T Yeah. 5o John crawled back in his ship, turned around and went back to

England. Well! England was in a war and he did not get to come back to

that island for three vears. There was a war and people of England

couldn’t leave so once he returned he had to stay there and help fight the
-40-
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war. So his family stayed on Roanoke Island for three years while he was
gone. He finally was able to return. He filled his ship with supplies,
turned around, went back to Roanoke Island. He got off his ship, walked
onto the island, looked all round and did not see a single person. He saw
the remains of the fort he had helped build. He didn’t see anybody and on
the ground and under some of the dirt there were like tin cups that the
colonists that were there had used--there were head gear, you know when
knights would wear head gears over their helmets, there were some helmets
laying around, there was no sign of life anywhere. Nowhere! He walked
around the island and didn't see anybody. He started walking back to his
ship and he saw on a tree a word that had been carved in that tree. He
walked over to it and it was the word Croatoan [spells word] carved in a
tree. He knew that was the name of another island. What do you suppose
he thought? Tom?

That it was a message to go there.

To go to that island. Maybe it was a message of zome sort. So he went to
the other island and didn’'t find anyone. He went back to Roanoke Island.

Nobody. His entire family and his friends had totally disappeared. What

do you suppose happened?

They died.

They might have died? How do you think they might have died?

Starvation.

They might have died from starvation. Tom?

Well, if he can’t find their home anywhere, maybe they tried to build a
ship and tried to sail away and they sunk or drowned.

One possibility is they built a ship and they sailed off, something
happened and they drowned.

They could have built a ship and went off and {inaudible].
Or like they didn't have any shelter so they could have got like sick.
Illness, disease. Steve?

They may have said "Let's not wait here anymore cause this guy ain’'t going
to come back." They may have run off and gone more inland.

Found a new place to live. Judy?
Maybe those Indians could have attacked and got them.

Indians might have attacked and killed them or took them away, took their
bodies away, took everything that they had.

Another ship could have came along.
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Ss

Ss

OK.
Maybe they could have tried to go to Croatoan.

Maybe they did go to that island and then something happened there and
they couldn’t stay there. There’s no answer. It's an unsolved mystery.
It's the mystery of the lost colony. Roanoke Island was a colony, people
lived there. In fact, the first baby ever born in the new land was born
on Roanoke Island and it was John White'’s granddaughter. He brought his
daughter over, her family and before he returned to England, the first
baby born in the new land happened to be on Roanoke Island. We don’'t know
what happened, but Roanoke Island was the very first colony from England
in the new land. It didn’t last very long, it's not there now. The
historians have no idea what happened. They have ideas. They have the
same ideas as you. But no ore knows because there's no proof of one being
valid or right over the other.

Nobody would know because if John White didn't know where they were, and
they were dead.

So John White couldn’t find them. He returned to England and that's where
he spent the rest of his life. So he wasn’'t able to tell anybody where
they went,

There was nobody there on the island so they couldn’t.

That's right. He had no idea where they went. Let's look at some
information about Roanoke Island. [Teacher points to chart showing
sequence of key words that constitutes a "story map" of the Roanoke
episode.] We have the lost colony of Roanoke Island. This was a colony.
Starting here, we’'re going to get information about Roanoke Island. What
year did it become & colony? Tell me.

1585, (Students read from story map on chart stand.| (see Figure 1.)

Sir Walter Raleigh was the first Englishman to setile there. The first
try failed, so he went back to England. He tried again, sent John White
with men, women, and children. He needed supplies, so John White goes
back to England. John White stays away for three years. When John White
returned, everybody is gone. He only finds the word "Croatoan” on a tree
trunk. That tells us the story of Roanoke Island. You're going to be
resporisible for knowing that the colonists came from what country?

England,
What is a colony? What is a colony? Ned?

It's where people live, and like England owned it, and it's a little like
a city.

Very good. Judy?
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Ss

Ss

Ss

It’s like a big land like England had like another land that goes kind of
a different place but that land, the big land owns it, and it's sort of a
small city or something.

Very good. Very good.

Kinda like a village that another country owns.

Right. And what was the very first colony in the New Worlc?

Roanoke Island.

And who was the leader at Roanokz Island?

John White.

I'm going to ask vhis. Virginia Dare. Virginia Dare was the tame of the
baby that was born on Roanoke Island. The very first baby born in the New
World. Did she survive?

No.

No. She was left behind and she disappeared with everyone else, but she
was the first baby born in the New World.

1 bet Croatoan was the name of an Indian who took the people, and one of
them was hiding there and put this name on the tree, and the Indians got
the person who carved it and took them away.

That's a very good possibility Steve. That idea is as good as anybody
else’s. A lot of people think that that is the name of an Indian tribe or
like you said maybe one Indian. Also we know it’s the name of another
island. So there’s a lot of those ideas about that word because that's
the only clue we have, isn’t it.

Could that name be [inaudible!.

To them. Right.

How come he thought that Croatoan was an island?

Because they had named an island that.

How did they know the baby'’'s name?

John White was there. He hadn’t gone back to England yet, and his
daughter had the baby, so he had that information, and he went to England,
and they would keep diaries, and so he had that information. Aunything
after he left for England, did he know about?

No.
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Ss

Ss

Ss

Ss

So we lost history. We lost time there. Like time stopped. Whan he
returned !o England there was no w.itten language laft *enind. 1f there
was, whatever happened, the written language that thiey took, diaries,
book3 or anything probably went with them.

If the Indilan’s name was Croatoan and then there vas an island named that,
he could have gone to that island and they couldi still be there.

Absolutely. We know about Roanoke Island.

How could he prove they were even de=2d? Maybe they went far back into the
island.

He checked the whole island.

Maybe the country they were having war wit!* you said there was like those
nead gears left. Maybe the enemy came down to that island and heard that
there were some English there.

That'’< a possibility. The next two colonies, English colonies, that were
in America ir the 1600s . . . chis was 1585. The next two, we're not
going to talk about them today, but I want you to be familiar with the
words. The next one that was the zecond colony was Jamestown. Say that.
Jamestown.

The third colony was Plymouth, Massachusetts.

Plymouth, Massachusetts.

What do you know about this one?

Pllgrims landud there.

We have a little bit of information about that. Jamestown should .
know anything about it?

It was like a little town or something.

The way it sounds, I think I’'ve heard it. I think it’s Like a ghost town
now.

We’ll learn abcut this tomorrow. Right now we’'re golng to go back, and
we're golng to Jo a:. activity that deals with the colonies.

At this point, the students returned to their dcsks and Mrs. Lake returned

to the frornt of the class, whe.e she spent the last six minutes getting started

on an assignment. The assignment was a brief worksheer that had been supplied

with the soclal studies textbook (see Figure 2). Tha top half consisted of



NAME

SETTLERS FROM ENGLAND

People From England Began Coming to the New World to Start
New Towns, or Settlements. The first colony was at Roanoke
Island. which is now part of North Carolina. The first settlers stayed
only one year. A sacond group came to Roan~ke in 1587, Three years
later, this colony disappeared! it became known as the Lost Colony.

This Disappearance Did Not Stop Other Settiers From Coming
to the New World. Many came with hopes for better futures than
they could expect for themsetves and their families if they stayed
in England. Early settlers learned to depend on natural resources
to survive. These natural resources included food, water, land for
growing crops, and material for building homes and making clothes.

However, many settlers died from diseases, food shortages, and
other problems. Native Americans helped by teaching many settlers
how to survive. Enough people lived for settiements to grow in many
parts of the New World. Two important settlements were Jamestown

- and Plymouth. Jamestown, which is now part of Virginia, was settied
in 1807. Plymouth, which is now part of Massachusetis, was settled
in 1820 by the Puritans. These two settlements were very different.
Settlars at both places had to face many challenges in adapting to
this new land.

% WORD BANK

USING WHAT YOU HAVE READ

1. If you were one of the first settiers, why would you have wanted to come to the
New World?

2. What natural resources would you consider important for your survival?

3. What were the names of two important settlemants, and in what years were they
started?

Figure 2. Worksheet on the early English settlements.
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three brief paragraphs about how people from England began to settle in the New
Woild, the hardships they faced, the lcst colony of Roarioke, and the
settlements at Jamestown and Plymouth. She called on three of her better
readers to each read one of the paragraphs, then directed the students to
circle five terms that appeared there (England, colony, Roanhoke Island,
Jamestown, and Plymouth). Then she instructed them to copy these five key
terms in the "Word Bank" box. She told tue students that they would be
responsible for being able to tell her what those words mean or use them in a
sentence.

Hurrying because she was running out of time, Mrs. Lake finished by
calling the students’ attention to the three questions that appeared in the
lower half of the worksheet, telling them that they were responsible for
reading these questions, finding the answers in the paragraphs on the worksheet
itself, writing in the answers on the provided lines, and turning the
assignment in tomorrow.

All three segments of this initial class were characteristic of Mrs.
Lake's teaching. The first segment was devoted to the KWL sheets, which is how
she starts each of her units. The story telling that she did in the second
segment was typical in several respects: She framed the material with
reference to the time line and what students had been learning recently; she
captured and sustained interest using props (in this case, the pop-up models of
a Viking ship, Christopher Columbus’s ship, and the Pilgrims’' ship); she told
an engaging story with emphasis on its dramatic aspects; she personalized the
story around fictional but fact-based dialogue that conveyed the motives and
feelings of key characters; she used a combination of a few questions and her
openness to student comments to engage the students in dlalogue about the

story, and she finished with a review that included reference to key words and
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a story map as well as questions (addressed mostly to the class as a group
rather than to individuals). The students not only responded to her questions
but made comments and raised questions of their own.

The third segment also was typical in that it was built around a worksheet
that called for writing sentences rather than nerely matching or filling in
blanks, the content of the worksheet reiuforced the key ideas stressed in her
story telling, and she gave the students fairly specific and detailed

instructions about what to do and how to do it.

Class Two

As the students come into her room, Mrs. lLake tells them to place their
assignment sheets from yesterday on their desks so that she can circulate the
class and check them. She then does so, recording plus signs in her class
record for those who have completed the assignment correctly and minus signs
for those who have not or who have forgotten to bring it with them. She
reminds this latter group to bring the assignment to class, and in general, to
keep all their social studies material in a folder that they will bring
routinely. She then sends the class to the social studies teaching station at
the back of the room, where they remain for the next 32 minutes.

She begins with a review of the Roanoke Island story, but focuses her
questions noct on its "mystery of the lost colony" aspects but instead on where
the people had come from and what a colony is. As preparation for telling the
story of Jamestown, she reestablishes in the students’ mi-~ds that England had
begun to send settlers to establish colonies in the part of the New World that
English explorers had claimed for their country. In the process, she mentions
the years involved and locates both Roanoke Island and Jamestown on a map shown

on the chart stand.



Mrs. Lake's review of the Roanoke story is built around the key words that
she introduced yesterday and posted in the display area on the back wall. She
begins with the words "England" and "colonies."

T Yesterday we talked about the colonies and we added some words to our
board for us to learn about. The first two we added were "England" and
"colonies." What can you tell me about England? Why is that important
and why is that a word you need to remember? Mary?

S England owned most of the colonies that we learned about yesterday.

T England was one of the countries that owned the coloniss. Cathy?

S Like the story, like when they were on the islands when they had the war.

T What about the war in England?

S That what's his name . . . [Cathy is thinking about when John White was
stuck in England during the war, so he cculdn’t return tc Roanoke. |

T You need to look over there [at the key words on the board] and decide
what's his name’s name.

S John White?
T Good job.

S John White went back to England to try to get some guods, but he had to
help fight the war and John White went back and he couldn’t find anyone.

T Very good. I'm really proud of you, Cathy. Judy?

S Because John White and John Smith were both people that lived in Fngland
and they came over to live in the new land.

T Very good. They came from where, class?
Ss England.
T The colonies we’'re going to talk about, the people came from England.

What is a colony? John, what can you tell me about a colony?

S It's like a town or a village that another country owns.
T Very good. I like that answer. Another country owns it. Another country
rules it.

The review continues in this vein as Mrs. Lake locates the settlements on

the map, asks about John White and Virginia Dare, establishes that Roanoke
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Island was established in 1585 but had disappeared by 1588, and notes that

Jamestown was founded in 1607. Then she introduces the key words for Jamestown

and begins telling its story,

T So 22 years later, after Roanoke, the settlers came to Jamestown. 1I've
already added our Jamestown words. John Smith, Pocahontas, and Jamestown.

England and colony still are important to Jamestown, aren't they
(referring to two other words]?

Ss  Um hum.

T Because where did the scttlers from Jamestown come?
Ss  England.

T And was Jamestown a colony?

Ss  Yes.

T What flag are they flying in Jamestown?
Ss  English.

T The flag of England. That's important. So our words for today that I
want you to be able to know are John Smith, Pocahontas, England, colony,
and Jamestown, Virginia.

T (Teacher sits down, begins Jamestown story.] Jamestown. 22 years after
Roanoke Island, more settlers came on what?

S Ships.

T Ships. To the new lard. 22 years after Roanoke Island. There were a lot
of people still coming to the new land for a lot of different reasons.
Jamestown was going to happen because a company in England, a store, hired
some people to go look for gold, and the company got three ships, filled
it with men and sent them to the New World to make money for the company.
"Go. 1 will pay for your ships, I will pay for everything you need. You
go, and you find gold for my company, and you bring the yold back. 1I'}1l
give you some gold and I'll keep some gold." So these three ships went
sailing across the ocean to look for gold. They landed in what is now
known as Jamestown, Virginia. To help us out, I've got a poem up here [on
the chartstand]. "Southern Ships and Settlers." It was written by
Rosemary Vincent Benet. This is rot the entire poem, it's just a few
verses from the poem, but it talks about tha trip to Jamestown. I'm going
to read the poem to you, but I want you to be able to tell me what the
three ships’ names were, what they were looking for in the new land, and
what were some of the problems the settlers faced when they got here.
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Ss

Ss

Ss

Ss

Ss

Oh where are you going, Goodspeed and Discovery with meek Susan
Constant to make up the three. We're going to settle the wilds of
Virginia. For gold and adventure, we're crossing the sea. And what
will you find there? Starvation and fever. We'll eat of the adder
and quarrel and rail. All but 60 shall die of the first 700. But a
nation begins with the voyage we sail.

What were the names of the three ships?

Goodspeed, Discovery, and Susan Constant {students are reading as the
teacher points].

Ok, look at the first ship [shows pop-up ship from book]. Those are the
three ships. The first ship up there is Goodspeed [spells]. In this poem
and in a lot of documents, that's how it’'s spelled, but the English
people, they have an accent unlike how you and I talk and when they say
that word that we would say Goodspeed, they say Godspeed. What does that
first sound sound like to us? What word? What English word?

God.

God. So in history books and in other things that you're going to see and
even sometimes I refer to it as Godspeed, change it to mean "May God take
care of the ship on the voyage." So you're going to see both spellings.
Both are correct depending on which one you’'re reading. So the Godspeed,
Discovery, and Susan Constant were the names of the ships that brought the
settlers to Jamestown. What were they coming here for? What did they
want to find? Tell me.

Gold.

They were coming over here for gold. Did they find gold when they got
here?

No.

What did they find?

Starving and fever.

They found starvation and fever. Did they find gold?
No.

What did they find when they got here?

Starvation and fever.

They didn’'t find a lot of good luck, did they?

No.



Adder and quarrel and rail. Those three words are important. "We'll eat
of the adder." Does anybody know what an adder is?

No.

Tom?

A snake.

A snake. They didn't have a lot of food when they got here, did they?
They could find snakes and so if they found a snake, that's what they ate
because they didn’'t have a supermarket to g0 to. "Quarrel." Why did you
suppose they would fight? Mark, why do you think they would fight?
Because . . . [no response].

Steven, why do you suppose they would fight?

Since they had so little food, they might fight over the food.

Yeah. If there was one little piece to eat and there were 700 men to
feed, do you think they would fight?

Yes.

Do you think they expected to find gold? When they got off that ship, do
you think they were ready to find gold?

Um hum.

Was there any gold?

No.

No. So they probably were unhappy over that. So they started fighting
with each other. "Rail." In England, the word rail means to work hard.

Why would they have to work hard when they got here? Judy?

Because they had to work because they had to find gold . . . they were
looking and hoping they would find it and they didn't have any food.

They had to work really really really really hard and you know what? Some
of the men on that ship never had to work hard because they were just rich
kids from England and they got over here and "What do you mean chop down a
tree and build a house?" They didn't want to work. It was really hard
for them.

They had to use other natural resources.

Right, they had to use the natural resources.
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[Student says something inaudible. ]

That's right. All but 60 shall die of the first 700. How many people
died?

640.

Right. 640 men died. Do you think it was easy living here that first
year? No. But 60 survived. What did those 60 men do for you and I?
Did they give up and go back to England?

No.

Let’'s read the last line together. What does it say, class?

The nation begins with the voyage we sail.

What nation are we talking about?

Our nation.

What do we call our nation?

America

Or the?

United States.

If those 60 guys went back to Englanc, do you think the United States
would have been here right now?

No.

They stayed, didn’t they? And because they stayed and they continued to
grow in Jamestown, more people started to come over. We began to become
a nation with Jamestown. Unlike Roanoke Island, Jamestown survived.
With how many men?

60.

Only 60. When the men left England, they had three ships: The
Goodspeed, the Discovery and the Susan Constant. The name of the company
in England was the Virginia Company. Why do you suppose we have a state
called Virginia today? How do you suppose it got its name, Mary?

The Virginia Company.

Yeah. The Virginia Company set sail and the owner of the Virginia
Company had a small wooden box and in that small wooden box he had seven
pieces of paper. And he had numbers, number 1, number 2, all the way to
7. On those pieces of paper, he put the names of the people he wanted to
be the leader or the ruler when they found the colony. The box was put
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on the ship, the Susan Constant and a man we're going to talk about
later, name was Israel Worth. He was one of the passengers and he kept a
diary of what went on on the ship, the Susan Constant, and also when he
landed in Jamestown and started helping to build Jamestown because he was
one of the 60 men that survived, we have a diary that helps us as
historians understand what Jamestown was like. But Israel Worth in his
diary talks about opening that box when they first got to the new land.
And on that piece, on the first piece of paper was the name John Smith.
John Smith was going to be the ruler chosen by the Virginia Company, of
the colony in the new land and 1if something happened to him, the other
people, the person on number 2, the second piece of paper, would become
the leader. But the other people, the other six men were going to be his
helpers. So John Smith was the leader of Jamestown. Who was the leader
of Roanoke Island?

John White.
Who was the leader of Jamestown?
John Smith.

Ok. You need to keep those. You can see that even sometimes I confuse
those two names. John White and Roanoke Island. John Smith and
Jamestown. Israel Worth in his diary also talked about how they named
Jamestown Jamestown. There was a river right next to where they decided
to build the colony of Jamestown. The name of the river is the James
River. The name of their colony is Jamestown. How many know wny they
picked that name? Carl?

Because they named it the James River.
They named it the James River. John?
Cause of King James?

Because of King James. They wanted it to be named after their leader,
their king back in England. So they named it Jamestown after King James
and they named the James River after King James. That's how Jamestown
got its name. Israel, in his diary, talked about starvation, disease,
dehydration, and death because they didn’'t have any fresh water to drink.
The water around Jamestown was salt water. They didn’'t have any fresh
water. The night they arrived, several men went on to shore and were
attacked with arrows from Indians and two died the following morning. It
was not a friendly place to be immediately. They snuck onto the land in
the middle of the night and hid in the bushes and built some tents of
canvas to hide from the Indians. They began chopping down trees, trying
to survive. Building themselves a colony. Many were sick. Many fights,
It was really, really a horrible place to be in that first year. A lot
of people didn’'t give up. A lot of people got really mad. A lot of
people threw down their stuff and said I'm not going to help anymore.
This is terrible and I want to 30 back to England. John Smith being the
leader, being a brave leader, said "We need laws. We need rules. We
can't live here together with some people deciding to work, some people
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deciding not to work.” He had his own little rule. "You don’'t help, you
don’t help build this fort, you don't get to eat." What do you think the
people diu when they heard that? What do you think?

They started working.

Yeah. They started to help. They weren't happy but at least they knew
they would get to eat. As little bit that they had, a little bit was
better than none. John Smith also went out into the wilderness one day
to look for food for his men and was kidnapped by some warricrs from an
Indian tribe. He was taken into the tribe and the chief, Chief Powhaton,
was pretty upset that the white people had come to the United States or
to the new land, they were chopping down his trees and killing his
animals and just deciding to live here and he was going to have John
Smith killed. He was about to have him killed with a tomahawk when his
daughter Pocahontas stepped in front of the warrior with the tomahawk and
said "Do not kill him." According to legend, when the chief's daughter
decides to save someone from death, that daughter then becomes a princess
and whoever she saved, became a member of that tribe. So Pocahontas
saved John Smith’s life. John Smith in turn then became a member of that
tribe. Pocahontas was a princess. So John Smith told the Indians all
about the troubles they were having so members of the tribe went back to
Jamestown and taught them how to plant tobacco and how to plant corn and
how to fish and how to hunt and he started to get energy and they started
to dig wells deep enough to get fresh water and the Indians began helping
the settlers of Jamestown. It was all because of Pocahontas. She saved
John Smith’'s life. Then the Indians, because he was a member of the
tribe, felt they had to help. There are books written about that. .
Pocahontas. Girl of Jamestown (by Kate Jassem, published in 1979 by
Troll, Mahwah, New Jersey). This is a story that tells about how she
helped the people of Jamestown. Here's a picture of John Smith almost
being killed and Pocahontas saving him. Judy?

Last year I was looking at different people, different books in the
library about Pocahontas.

Um hum. And as the Indians began helping the settlers, Jamestown started
to grow and more people continued to come. As more people came, the more
people there are, a lot of times the more problems there are. Right?

Um hum.

If there was just enough food for 60 men, what happens when a shipload of
100 more settlers come, is there as much food?

No.

So there was still a lot of problems. There were a lot of things that
had to be solved. One of the ways that it was solved was establishing a
group of men who made laws. Those were called Burgesses and they met in
a building called the House of Burgesses and these men mwet and made the
laws. That was the beginning of the laws and the system of government we
have today in the United States. We have judges, we have juries, we have
people who help make laws and we have people who vote for those laws.
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That began back in Jamestown. That's why in the last sentence, "a nation
began with the voyage we sail." A 1ot of the things we do today began
with the development of Jamestown. I'm going to ask you some questions
right now. The first questions are true and false. See 1f you were good
listeners. You tell me true or you tell me false when I read it. Tou're
going to answer what?

True or false.

John Smith came to the New World from France.

False.

The people who came on the ships with John Smith wanted to be farmers in
the new land.

False.
Smicth’'s life was saved by an Indian Princess named Pocahontas.
True.

Chief Powhaton and his tribe taught the settlers how to grow corn and
tobacco.

True.

We call Jamestown a colony because it was in a new land that kept its
ties with England.

True.

Ok, you need to raise your hand if you know the answer to this question.
This is not a true or false question. Thwe Jamestown settlers came to
America on? Norman.

On Susan Constant or something like that.

That's one.

And Discovery and the Goodspeed.

And those three things were trains, right?

No. They were ships.

Ships. OK. They got here on sailing ships. They came in the year what?
1607.

Good job! Who was John Smith? Ken?

The guy from the Virginia Company made him leader of Jamestown.
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T Very good. Pocahontas. Helen?
S She was the Indian that saved John Smith’'s life and became princess.

T Very good. Last thing before we go back. I'm going to read a statement
to you. I want you to tell me if that would be a problem. Your answer's
going to be a problem or a success. Your answer, you’'re just going to
tell me that was a problem for the colony of Jamestown or that was a
reason they were successful in Jamestown. Think a minute and give me
your answer. Number one. The area around Jamestown was marshy and full
¢f mosquitoes, and there was no fresh water.

Ss Problem.

T It was a problem. Why would that be a problem? Mark?

S Because 1f there wasn’'t any fresh water, they couldn’t survive very good.
T John Smith was a bold and strong leader.

Ss Success.

T That helped them be successful. The first settlers who came here hoped

to find gold.
Ss Problen.
T Why was that a problem?
S Couldn’'t find any.

T Right. There wasn't any here. The Indians helped the settlers plant
corn and tobacco.

Ss Success.

T The colonists elected people to make rules in the House of Burgesses.

Ss Success.

T Very good. We're going to go back and begin an activity with your
partner.

At this point, Mrs. Lake has the students return to thelr desks and
rearrange them so that partners can sit together. The assignment (not shown
here) calls for each pair of partners to work cooperatively in developing and
recording good answers to five questions about key aspects of the Jamestown

settlement. The five questions, along with five large circles in which
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students are to record their responses, appear on large poster paper pages that
have been prepared by a high school student assistant who is available to Mrs.
Lake a few hours each week as part of a vocational experience program run by
the district’s high school (the student wants to become a teacher). One of the
ways that this student helps Mrs. Lake is by constructing or copying worksheets
or other materials for assignments,

To help prepare che students for the assignment, Mrs. Lake returns to the
chartstand, flips the chart once again, and reveals a story map that she has
constructed for Jamestown (see Figure 3). Pointing to the corresponding box on
the story map as she asks each question, Mrs. Lake then leads the students
quickly through a review of the key facts about Jamestown. Then she gives
directions for the partners’ assignment,.

T We learned about Jamestown. Leu's review one last time by reading our map
here. When was it discovered?

S 1607.

T What were the tLhree ships?

) Goodspeed, Discovaery and Susan Constant.

T Why did they leave England to come to the new world?
S To find gold.

T They were looking for gold. Who sent them here?

S The Virginia Company.

T A store or company named the Virginia Company. How did they name it
Jamestown?

S After king James.

T After King James. Did they find gold?
S No.

T What did they find?

S Problems and starvation.
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