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PURPOSES OF THE AMERICAN ALLIANCE FOR HEALTH,
PHYSICAL EDUCATION,

RECREATION AND DANCE

The American Alliance is an educational organization, structured for the purposes of supporting,
encouraging, and providing assistance to member groups and their personnel throughout the
nation as they scek to initiate, develop, and conduct programs in health, leisure, and movement-
related activities for the enrichment of human life.

Alliance objectives include:

. 1. Professional growth and development--to support, encourage, and provide guidance in
the development and conduct of programs in health, leisure, and movement-related activities
which are based on the needs, interests, and inherent capacities of the individual in today's socicty.

2. Communication--to facilitate public and professional understanding and appreciation of
the importance and value of health, leisure, and movement-related activities as they contribute
toward human well-being.

3. Rescarch--to encourage and facilitate research which will enrich the depth and scope of
health, leisure, and movement-related activities, and 1o disseminalte the findings to the profession
and other interested and concerned publics.

4, Standards and guidelines--to further the continuous development and evaluation of
standards within the profession for personnel and programs in health, leisure, and movement-
related activitics.

5. Public affairs--to coordinate and administer a planned program of professional, public,
and governmental relations that will improve education in areas of health, leisure, and movement-
related activities.

0. To conduct such other activitics as shall be approved by the Board of Governors and
the Alliance Assembly, provided that the Alliance shall not engage in any activity which would be
inconsistent with the status of an educational and charitable organization as defined in Section 501
(©)(3) of the Internal Revenue Code of 1954 or any successor provision thereto, and none of the
said purposes shall at any time be deemed or construed to be purposes other than the public
benefit purposes and objectives consistent with such educational and charitable status.

Bylaws, Article 111
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Preface

This book is intended to serve as a resource and stimulant for professionals involved in recreational
and educalional programs serving elementary-school-age learners. Experienced administrators and
programmers of recreational services, whether those services are sponsored by a municipality,
youth service agency, church, or the military, are in constant search of fun learning activities which
will enrich their current program. Good educators are looking for unique educational approaches
to add to their lessons. Others recognize the increased time demands placed on the school and
realize the shrinking amount of time afforded to movement--particularly outdoors. The ideas in this
book are intended for all those professionals.

The book is also intended to stimulate those who find themselves in a programming and profes-
sional rut. The proverbial physical educators who are tempted to roll out the balls and then blow
the whistle at the end of the period may find the activities herein to be usable in their classes. The
recreation professional who has sponsored the same program for the last 20 years with declining
attendance may find some of the book's contents useful.

The authors have attempted to write in a style which the reader will find "user friendly." Attempts
at humor and use of metaphor are intended to keep the text informal and enjoyable.

The thoughts concerning facilitation and the listed activities are not claimed by the authors to be
original We extend appreciation to the originators and other authors who have recorded similar
approaches and activities in their writings. The methods of facilitation and activities contained in
the book are ones which the authors have used successfully or have observed being used with
much success.

The activities work well with elementary-school-age children, adolescents, and adults, The setting
for the aclivities is in the out-of-doors. This location is often overlooked as a teaching/learning/
activity station in favor of a more controllable artificial environment. The authors encourage you
not to be one who overlooks the benefits offered by the outdoors. Even if you read no further in
this book, consider getting your group outdoors! Instead of three straight weeks of tumbling during
the winter term, have a day of ice skating on the local pond. Instead of another softball game, pull
a couple of interested kids aside and offer them the opportunity to lcarn to fly cast. "l'ake abstract
concepts of math and show how they can be applied to answer questions and solve problems out-
of-doors.

Please read the chapters conceming “How to Use This Book" and "The Art of Being an Effective
Facilitator" prior to reading and employing the activitics.
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Chapter 1

How to Use This Book

Read it! Think about it! Use the good material, improve the mediocre to meet your needs,
and pass over the unusable. Hopefully there are some of the 40 activities which you c¢an
usc as presented herein. You will more than likely need to make adjustments to most of
the activitics to fit your situation and you are encouraged to do so. The activity descrip-
tions are generic at best. Take an idea and make it bigger, smaller, or twist it a bit. Make it
work for you!

Activity Selection

The activities selected by the authors are representative of those that could be used in a
variely of settings for many types of groups.

The goals and objectives of your sponsoring organization and the expectancies of the
administration are significant forces in the selection of appropriate activities. You as the
facilitator of the activity are a force with goals, objectives, expectancies, and skills. The
groups you arc working with have their own skills, nceds, and desires. The fourth force is
a combination of available resources including time, funds, weather, and personnel. These
forces are not constant and you, therefore, must monitor the pressure of all forces in order
for the best activity to be selected for the right group at the right time and with the given
available resources (see Chart 1).

Organization/Administration Force

Facilitator Force Participant Force.

Resource Force

12

Chart 1. Activity Selection



Imagine the circle in Chart 1 in three dimensions as an inflatable beachball. Each chamber
(A, B, C, and D) has an independent valve which allows a mcasured volume of “air” 1o be
admitted. Each chamber has force and exerts pressure on the surface of the ball (the total
activity situation) and on the internal baffles which separate the compartments and yet
provide structural integrity. The needs of the participants (C) can exert enough force so
that that chamber becomes the dominant force in selection of an activity. ‘Time as a factor
in chamber D can dominate as can the presence or abscnce of facilitator skill in chamber
B. The point is that the facilitator must recognize the forces and the pressures exerted in
order to select an activity from the book which will best serve all involved.

Additional Criteria for Selecting Activities

You as the facilitator must know that the activily is safe for the participants, yourself, and
all other personnel involved. When using outdoor experiential activities you cannot
guarantec that the group or individuals within the group will be “safe” from physical or
c¢motional harm. But when can you? Qutdoor activities can be as safe or safer than indoor
activities. Do not let the issuc of safety be an excuse to not use outdoor experiential
activities.

The facilitator should be able to provide the appropriate equipment and learning aids to
make the activity a success. The logistics, as well, must be feasible. The activities de-
scribed beginning in Chapter 3 require minimal props or supplies and can be facilitated in
almost any outdoor environment.

The activities you select should be socially acceptable. An aclivity such as “T'he Decreas-
ing Square” (getting a group into a smaller and smaller area) described in Chapter 3
would meet this criteria. If the participants were nude, however, the social acceptability
might be questioned by those you serve in certain communitics in our nation.

Sclect activities which will not harm the natural environment. Your presence in that
cnvironment will have an impact on it. That impact, however, can be minimal if you use
common scnsc, a respect for the environment, and conscientious selection of the activity
to take place in that environment,

Select activities which have and can be justified by traditional educational and recreational
values. Ask yourself, “Will this activity help the participants appreciate nature, beauty, art,
literature, science, themselves, and/or others? Will the activity assist the participant in
being able Lo think critically, solve problems, and communicate effectively? Is it fun? Is it
healthy?” The activities described in this book will, hopefully, receive positive responses
from its readers to at least one of those questions.

The maturity (not necessarily chronological age), ability, knowledge, and skill of the

participant must be considered when sclecting an activity and/or modifying that activity.
People who lack any of these in relation to an activity in which they are asked to partici-
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pate will experience frustration, anger, and resentment. If this is a goal of the facilitator,
giving the group something they are not ready for is the way to achieve that goal. On the
other hand, boredom and disinterest are the results experienced when a group is “be-
yond” an activily.

Activities for Special Groups

The activities described in this book are purposecfully generic; modifications for special
groups and special individuals have not been included. This is not because of lack of
awareness or sensitivity. It is because the situation each facilitator will face with unique
individuals in varied settings will require case-by-case modifications. Look at the described
activity and the group or individual of your concern and adjust the procedure, materials,
time requirement, etc.

Two reminders on working with special populations are important when facilitating
outdoor experiential activities:

1. Ask the individual or group what would work best for them, They have lived
with and known themselves longer than you have,

2. Provide the least restrictive activily environment. For some this may mean
selecting a special activity site so they can participate from a wheelchair. For
another, the provision of special activity locations, materials, or equipment would
be viewed by that individual as restrictive. How do you know? Refer to reminder
one.

Multiple Goal Activities

As you use this book, recognize that most of the activities have more than one goal or
objective. In many cases, what would seem to be the obvious goal to an outsider observ-
ing the activity is in reality only a minor or even insignificant goal. John Dewey, the
pragmatic American philosopher, refers to this in Experience and Education as “collateral
learning.”

Collateral learning in the way of formation of enduring attitudes, of likes and
dislikes, may be and often is much more important than the spelling lesson or
lesson in geography or history that is learned. For thesce attitudes are fundamen
tally what count in the future. The most important attitude that can be formed is
that of desire to go on learning,

Willi Unsocld, the mountaineer and professor, spoke of the “Split Vision Theory of Educa-

tion” during a presentation at an Association of Experiential Education Conference. e
asked that you visualize walking a trail at night. When you look directly at the trail it is

11



hard to see. Focusing to the side of the path allows you to see where you want to go.
Education may be the same. If you focus on the goal, you may miss it. Focus on an
adjacent area and the goal is easier to attain.

As you use the activities in this book, you will find one titled “Fire Building Problem.” The
building of the fire and boiling of the water and even the winning of the competition arc
important goals. They are obvious and recognized by the participants. In addition and
more importantly, the facilitator recognizes the multiple activity goals that include group
problem solving, organization of materials, lessons in division of labor, and effective
communication.

Likewise, many of the activities that have a focus on problem solving in a specific “aca-
demic” area involve physical movement. The thoughtful facilitator can attack some physi-
cal fitness goals without the group thinking about the exercise. ‘The authors suggest that
facilitators be familiar with AAHPERD's Physical Best and Feclin' Good programs, making
use of the Instructor's Guide to Physical Best and the Educational Packages (available
from AAHPERD, 1900 Association Drive, Reston, VA 22091).

Activity Modes

‘The mode in which an activity should best be presented is not completely described in
this book’s activity descriptions. The facilitator, again, must consider the forces of the
activity situation and present the activity in the appropriate mode. Is it best that activity X
be presented didactically, via exploratory learning, be adventuresome, or taize on ele-
ments of the stress/challenge mode?

Didactic Mode—The key feature of this mode is instruction from the teacher to the
student. The method is expository. The teacher explains how to do something. ‘The
advantages of this method include teacher control of the order and pace of teaching and
completion of the teaching in a relatively short period of time. The disadvantage, in the
most extreme didactic situation, is that the teacher presents the activity and its associated
information without regard to the differences in groups, individuals, and types of teaching
stations.

Exploratory Learning Mode—This modc places the activity focus on the participant and
learning as opposed to the focus being on the teacher and teaching. The proponents of
this mode claim that the learning that takes place is enduring because learners want to
lcarn and take ownership of the discoveries they have made during their exploration.
Critics point out that all participants will not be ready to learn at the same time. The
questions and reflected concerns of the participants may vary in direction. The facilitator,
therefore, must plan more time for the activity and work with smaller groups of partici-
pants. This mode takes more time and the facilitator doces not know what direction the
lcarning will take. In the most extreme case, the idea of “learning what you want, when
you want, or when you have a need to learn it” describes the mode.
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Adventure Mode—The concept of being unsure of the outcome (risk) is inherent in the
adventure mode. To assist in creating risk, the activity should be new to the participants
and take place in an unfamiliar environment. This is an integral concept which allows
“adventure courses” or “ropes courses” to be successful. The participants know they can
walk 10 feet on a 24-inch diameter log and not fall off—when it is on the ground. But
when it is suspended from a cable at each end so that it moves, or they are asked to
walk backwards on a log at 40 feet above the ground, risk is introduced. They arce
unsure of their physical ability to accomplish the task. They are unsuic of how they arc
going to fecl while attempting the task. 1t is an adventure. Take note that adventure
activities should also be fun and that participation should be voluntary.

Stress/Challenge Mode—The stress/challenge mode is similar to the adventure mode
with the exception of the fun and voluntary criteria. This is a valid mode for some
delivery systems or when utilized with specific individuals.

The activitics included in this book can be presented in a manner which fits any or all
of the modes mentioned. In reality, the facilitator will use the modes in combination.
There will need to be some explanation (didactic) to provide basic activity conduct
information and skills required for activity participation. Exploratory learning will also
take place. The level of physical, affective, and/or cognitive risk associated with any of
the activitics can be managed. The clements of stress and challenge can be prescribed.
‘The mixture and degree of cach that will occur is something that the facilitator can
orchestrate.

Use the book as the seed of an idea for an activity. Facilitators must nourish, prune, and
pamper the activity with their skills and knowledge in order for the participant to
harvest maximum benets.

Selected Terminology

‘I'he authors have used the term “facilitator” for two reasons. The first is o encourage an
attitude and approach to the described activities which they believe assists in the in-
tended expericntial learning, Second, facilitator is meant Lo include classroom teachers,
program leaders, unit directors, camp counselors, scout masters, recreation coordinators,
and any others who have responsibility for learners and opportunity to make learning
easicr.

The term “participant” includes students, campers, scouts, and other learners of all ages
housed in a varicty of activity delivery systems, such as recreation departments, public
schools, youth organizations, ctc.

[ ]
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Activity Description Format

Following the chapter on “The Art of Being an Effective Facilitator,” the book is divided
into four chapters with titles indicating the type of activitics to be found thercin.,

Each activity has a title. In some cases, the title is descriptive of the activity, either to help
the reader identify the activity or because the authors lacked the ability to be more cre-
ative. For other activities, the titles are ambiguous and the general description must be
investigated in order to determine the nature of the activity.

The general description and objective(s) section for cach activity provides a verbal sketch
cxplaining the purpose, organization, and implementation of the specific activity. The
recader must recognize the generic approach utilized and begin to make marginal notes for
modifications for a specific situation.

In some activity descriptions, special skills needed for participation are referenced. No
special skills arc needed for most of the activitics. The intent, however, is for this section
lo serve as a reminder to the facilitator to think about the psychomotor, affective, and
cognitive skills appropriate for participation.

The references to group size and number of facilitators are based on what the authors see
as realistic as opposed to ideal. The facilitator/participant ratio is an important consider-
ation in terms of - safely and maximum cducational benefit. Facilitators of outdoor experi-
ential activities should be sure to operate with facilitator/participant ratios falling within
the guidelines suggested by national organizations associated with particular types of
activitics. As an example, refer to the Association for Experiential Education’s Accepled
Peer Practices in Adventure Programming, the American Red Cross for activities associated
with waterfront activities, or the American Canoc Association for canocing rclated experi-
¢nces.

The scction of the activity descriptions referring 10 age group suggests a2 minimal chrono-
logical age for participation. Level of maturily is what the facilitator should be thinking
about. A ten-year-old with the math skills of a fificen-year-old may be able to participate
in math-associated aclivities beyond the chronological age. A sixteen-year-old with the
psychomotor ability of a nine-year-old will have difficultics participating in a physical
activity suggested for a participant of at least ten years of age.

Where needed, the safety and environmental considerations have been included., Sections

have also been included concerning the facility and equipment needs and average time
requircments.,

6
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Chapter 2

The Art.of Being an Effective Facilitator

Facilitation of outdoor experiential Icarning activities is an art, for which the artist’s tools are
ideas for fun and lezming in the form of activities that take place in a supportive environ-
ment. The medium is not stone, wood, or clay; the medium is the participants who are in-
volved in activities. The responsibility of the facilitator (the artist) to the participants (the
medium) is a serious one. For if the medium is damaged, people can not just be tossed aside
nor can they be melted down for another project. To be an effective and responsible facilita-
tor there are at least ten viable principles that should be considered.

Principle One: Why?

The effective facilitator must ask these questions. “Why am I going to facilitate this activity?”
“What are my reasons?” “Is it the best educational and/or recreational experience to satisfy
those reasons?” “Where will the activity lead?”

The basic thesis stated by L. B. Sharp, an icon in the history of outdoor education, applies:
“That which can best be learned inside the classroom should be learned there. That which
can best be learned in the out-of-doors through direct experience, dealing with native materi-
als and life situations, should there be learned.”

To facilitate an activity to fill time is not enough. To facilitate an activity without justification
or a rationale is prostitution of the education and recreation professions.

Principle Two: Focus on the Participant

The artist's mediums of music, theater, or paint result in an end product which can be viewed,
appreciated, and critiqued by others. Concerts, plays, and paintings are the result of the
artist's work which rcceive such attention. Attention to the artist is through the product.
While many of us can recognize “The William Tell Overture,” we usually tend to think of the



Lone Ranger instead of the composer. The same applies to experiential activities The spot-
light must be on the participant and not the facilitator. 1t is the participant who must have an
enjoyable experience and learn. This is not to say that facilitators should not have fun in their
work or that they will not learn from experience. Quite the opposite will most like'y prove to
be the case.

Expericntial activities should satisfy the participar.s' needs and involve them fully. 7he
Jacilitator positively manipulates the activity enmonment for the benefit of the panticipant. It
is the activity environment that “leads” and “teaches, " not the facilitator.

Principle Three: Encourage Exploratory Learning

Outdoor experiential activities offer opportunities for a participant to discover a method that
works or a solution to a problem. A “discovery” will be valued and remembered by partici-
pants because they did it; they were not told how to do it.

As an example, teaching a group to find north without the use of a compass but by using the
“stick and shadow” or “watch” methods is a fairly easy task for the teacher. In some cascs, all
that needs to be done is to share illustrations of the methods. A step-by-step presentation
with demonstration will take little time and will yield a group who can repeat the task. There
is structure, an allotted time period, and the teacher is in control. Being assured that the
participants understand and remember the process is another matter.

Facilitating the activity may amount to an initial question, “How can we use the sun, a stick,
and a watch to find north?” This is where the fun begins for the facilitator, who does not
know what the responses will be. ‘This is where the learning begins for the participants
because they have to think. “Can it be done? What relationship is thcre between time, the
sun, and direction?” Maybc someone in the group knows the answer. Great! The opportu-
nity now exists for them to give an explanation and demonstration. Others in the group can
doubt, question, and test their understanding. Maybe the group has no idea of where to start.
They probably, however, have more knowledge than they realize and the facilitator’s role is
to guide to discovery. The temptation is to show and tell! Fight the temptation for the benefit
of the participant. When the concept clicks and the mental light bulb flashes, you will see a
sparkle in their cyes.

Principle Four: Create a “Need to Know”

An effective facilitator designs situations which encourage the participant to want to learn.
For instance, teaching canoc strokes without the opportunity to 80 On a canoe trip can pro-
duce mediocre performance on the part of the participants. They ask, “Why are we doing
this?” On the other hand, designing a situation where the group is on one side of the lake
and their dinner is on the other side creates a “need to know” situation. The participants
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want to learn and have an opportunity to use the newly acquired skill. They watch, experi-
ment, listen, try—and learn. They have a need to know.

Principle Five: Use the Teachable Moment

“It is Tuesday, so it must be Rome.” “We saw 25 countries in five days.” That has to be a
horrible way to travel. The photographs which come from that type of trip are 80 percent
self-portrait reflections off the inside of the bus window. This is a good indication that the
travelcr saw something interesting but was not allowed to get a closer look.

In education and recreation we must be careful not to take a similar trip. Sure, we necd some
structure to avoid chaos. Blindly worshiping a schedule, however, to the detriment of the
participant’s needs is negligent. On a hike through the woods, you may have a plant identifi-
cation objective. Your group discovers a variety of animal tracks. “What are these? How big
was it? Which way was it going?" This is the teachable moment. They want to learn. They
are interested. It can be an ideal moment for the recreation and education professional. If
you are stiff and only prepared to deal with plants, you'll miss the teachable moment and lose
the group. If you are an effective facilitator, the unforesecable teachable moment will provide
an enriching experience. You don't even need to know the answers to their questions. You
can help by asking your own questions and pointing the group toward methods and re-
sources which will answer their questions.

Principle Six: Use Progressions

Work from the simple to the complex. Use each activity as a building block for the next.
Activities which incorporate the use of topographical maps should not be presented until the
participants have a basic understanding of the use of a compass and some experience with
time and distance estimations. The effective facilitator will be prepared to use the map for the
activity. In addition, the facilitator must be prepared to provide experiences concerning how
the map was made and how the participants might usec a map in the future. Be careful not to
violate Principle Five when implementing Principle Six.

Principle Seven: Allow Failure

The effective facilitator must expect to observe, accept, and utilize participant failure as well
as success. This principle goes hand-in-hand with discovery learning. Participants must
discover what works and what does not. They must be allowed to live with and adjust to
their mistakes.

This principle docs not mean that the facilitator scts the group up for failure or suggest that
the facilitator would allow the participant to become physically or emotionally endangered.
There is an obvious responsibility to facilitate safe activities and provide protection for the
participants. There are, however, safe mistakes and failures which can enrich experiential
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learning. Allow a group to walk in the wrong direction for a few miles. They will remember.
Allow them to continue to work on a cardboard boat that will obviously sink. They need to
experience the results.

Principle Eight: Do Not Abuse or Misuse the Tools

The master carpenter maintains a set of tools. Some of those tools are used every working
day. Other tools are always in the tool box but only used for brief moments for a special
purpose. If one does not have the right tool for the job at hand, several consequences are
experienced. One, the job cannot be completed. Two, a substitute tool can be improvised,
but that usually takes valuable time while the job waits. Three, the wrong tool is used and
the job is botched.

If one has all of the right tools but not the skills and knowledge to use those tools, problems
can occur. One, the tool can be damaged to the point of being useless. Two, the medium on
which the tool was applied can be damaged.

The effective facilitator has a full tool chest and the knowledge and skill to use all of the
tools. The facilitator uses a screwdriver on screws and a well sharpened carving tool on a
sculpture—not vice versa.

Principle Nine: Leave Them High

The effective facilitator must have a sense of timing. An activity should be taken to the apex
and terminated. This requires the facilitator to sense participant interest, degree of involve-
ment, and “stamina” in relation to time.
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We assume that participants enter the activity with some degree of interest and stamina
(although there are times when this is not the case). Their interest and involvement should
increase during the introduction and developmental stages. At some point in time they are
going to “top out.” Their stamina is reaching a limit and their interest and involvement have
peaked. This is the moment to terminate the activity. If you go too far and too long, it is a
rapid descent to low interest and declining involvement. You have lost them. You will hear,
“The activity was okay but I don’t want to do it again.” If, however, you quit at the right
time, you have a satisfied group. Or if the group is upset with you as the facilitator, it is
because they wanted to do more. You did not give them enough. They want to come back
and do it again. Ah! You got them. They are excited about the activity and want to con-
tinue.

Principle Ten: Review, Analyze, Summarize, and Project

John Dewey used the term “reconstruction.” Psychologists use “processing” and “feedback.”
The military “debriefs.”

The terminology the facilitator uses is not of importance. The act of reviewing, analyzing, and
summarizing an experience is an essential element of experiential learning. Think about it a
minute. When do you learn? Do you learn while the action is taking place? Sure, a portion of
the learning takes place then. But, it is only after one is able to see the results of that action
and reflect on the action that led to the results that one has significant learning. Learners
must also project their newly acquired information into the future in terms of planning similar
action or modifying their former action.

The beginning backcountry skicr out on an overnight trip for the first time with a heavy pack
will most likely have a series of experiential learning moments. There will come the time
when both ski tips engage themselves in deep snow or pierce a slight dip while the skier is
moving rapidly downhill. The skier soon finds his or her head planted in that deep snow
between the ski tips. In about seven tenths of a second, that heavy pack follows and grinds
the head a bit deeper into the snow. The skier tries to get up. Skis, poles, pack, and body
parts are entangled. It's a fight! Just as the sweaty skier rises, the pack shifts, the skis slip,
and the skier ends up on his/her back feeling like an inverted turtle.

What has the skier learned at this moment? Very little. It is only when the action which led
to the less than desirable results is reviewed, analyzed, and summarized that significant
learning takes place. “I was going too fast. 1 did not recognize the change in snow surface.
Both feet were together and not in a wider base that a telemark position would have pro-
vided. It might have been easier to take the pack off before trying to get up.” This informa-
tion is now projected into future actions.

The effective facilitator can assist in this step of experiential learning. Take time to revicw,
analyze, summarize, and project. ‘This principle is often violated leaving the learner hanging.
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Other Considerations

Contagion—Be aware of the rapid spread of feelings. When the facilitator approaches the
group with enthusiasm and confidence, the group will most often reciprocate. Likewise, if
the facilitator is glum and believes the activity to be a joke, the group becomes contaminated
and will reflect that attitude. Believe in what you are doing and approach the activity in a
positive manner.

Nonintimate Touching—Many outdoor experiential activities demand a helping hand. The
helping hand is often the facilitator assisting a particigant. This assistance may be in the form
of “spotting” a fall, lifting a person out of the water, checking a personal floatation device or a
climbing harness. Just do it! If the facilitator does not make a big deal of holding a
participant’s hand or giving a helping push on the rear end, the group will not even notice. If
the facilitator makes an issue of it, the group will make it an even bigger issue. Remember
contagion. It applies here also. The effective facilitator will provide a model which allows
nonintimate touching among the group to be comfortable.

Position—The outdoor experiential activities facilitator is not in front of the classroom or on
the stage of the recreation center’s activity room. These are artificial environments designed
to focus attention on the teacher or leader. For experiential activity faciiitation, the facilitator
is in a natural environment and must place the participant in the comfortable position. The
facilitator should face the sun, not the group. The group should be able to look down on the
facilitator demonstrations and from the same direction as the facilitator. This may mean you
need to get on your knees while the group looks over your shoulder. This consideration is
often forgotten. It is sad to sce a group of kids squinting into the sun and only being able to
see the silhouctte of what they are supposed to see.

Communication—Within your group, you have auditory learners, visual learners, and
kinesthetic learners. Most, of course, combine these modes of learning. The point is that what
the group hears should be a complete message. What they see should also be complete. Then
they need an opportunity to do.

From the facilitator’s perspective, you should coordinate what you are saying with what the
group is seeing you do. If your verbal presentation is a step ahead of your visual presentation,
expect group confusion. Test this thought with a knot tying or a map and compass session.

12
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Chapter 3

Teamwork Activities

ACTIVITY TITLE: Bomb Squad

GENERAL DESCRIPTION AND OBJECTIVE(S): The objective in this activity is to develop
leadership, cooperation, and teamwork among the participants. While a knowledge of
ropework, primarily the tripod or shear lashing, is definitely helpful, this activity can be
accomplished without any formal training in that area.

The activity centers on the solving of a certain problem; a “bomb” has been placed in the area
and the participants are acked to remove it. The bomb is a number-ten tin can with a bail
attached and filled with colored water. The participants are instructed that the bomb, sitting
on the ground, is being cooled rapidly by the earth’s surface, and that:

1. The liquid will explode if it gets too cool.

2, It may explode if any of it splashes out.

3. It may explode if any noise or talking occurs within 10 feet of it
4. It may explode if anyone touches the bucket.

Because the bomb is so sensitive, the participants must follow this procedure silently:

. Make a tripod in order to get the bomb off the ground.

. Hang the bomb from the tripod without touching the bomb itself.
. Float a lighted candle on the liquid to keep it warm.

. Using the tripod, three participants must carry the bomb 50 feet.

. No spilling or dropping.

. The candle may not go out longer than 15 seconds.

. No talking within 10 feet.

NNV BN =

Because of the secemingly complex nature of the task, the facilitator should give the partici-
pants some time to organize themselves and discuss how potential problems might be
handled. The eventuality of the candle going out, for example, might call for a participant
whose sole responsibility is to follow along with the tripod crew, match in hand, ready to
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strike it should the need arise. Also, the need for silence will call for some advance planning
on the part of the participants.

VARIATIONS: Save the Whale
Ice Fishing Rig

SPECIAL SKILLS NEEDED FOR PARTICIPATION: None.

GROUP SIZE: Six to eight participants per group.

AGE GROUP: Twelve years and older.

NUMBER OF FACILITATORS: One facilitator for every two or three groups.
DESCRIPTION OF EQUIPMENT AND FACILITIES:

1. An open arca with a “safety zone” where the “bomb” is to be placed 50 fect from
the original starting point.

2. One “bomb” and floating candle holder with candle for each group. (Note: The can
should be equipped with a handle so it can be suspended by rope without touching the can
itself. A distinctive paint job on the can would dress it up, too.)

3. Three eight-foot poles per group.

4. Rope. (Note: For poles up to three inches in diameter, 1/4-inch rope seems to work
well. For poles over three inches in diameter, 3/8-inch rope works better. Because the tripod
has to be moved, it is strongly recommended that the smaller poles be used. In determining
how much rope is needed, allow one yard of rope for each inch of the combined diameters
of the poles. For example, if participants will be lashing three two-inch poles together, add
the three diameters together [2 + 2 + 2 = 6]. Thus you will need six yards of rope for the
lashing. Figuring an additional foot or two in order to suspend the bomb from the tripod, 20
feet of rope should cover the job.)

TIME REQUIREMENT: Twenty to 30 minutcs.

14
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ACTIVITY TITLE: Save the Whale

GENERAL DESCRIPTION AND OBJECTIVE(S): While many might look at finding the
solution to the problem as the objective to this activity, the real objective is the development
of team work within the group of participants. There can be several solutions to the problem.
The problem is that the mouth of a harbor has been blocked by an ice flow and a gray whale
has been trapped in the harbor. Since the whale is unable to make her migration to the
southern breeding grounds, the participants need to open the mouth of the harbor in order to
free her. Several weak spots in the ice have been selected for “dynamite” placement. Partici-
pants must plant the “dynamite.” Since the blasting points are on very thin ice, it is necesary
to stay at least 15 feet away from the various locations, The facilitator should mark 15-foot
radius circles around the blasting points. The firing mechanism is very delicate, so participants
cannot throw or drop the “dynamite.” While this activity is natural for the snow, it can be
accomplished any time of year in practically any location--even in a large building, such as a
gymnasium, if necessary.

VARIATIONS: Bomb Squad and Ice Fishing Rig
SPECIAL SKILLS NEEDED FOR PARTICIPATION: None.
GROUP SIZE: Six to eight participants per group.

AGE GROUP: Twelve years and older.

NUMBER OF FACILITATORS: One for every two groups.

DESCRIPTION OF EQUIPMENT AND FACILITIES: This activity can take place almost
anywhere, The area selected, though, should be fairly open and have plenty of room to mark
the “blasting points."

1. Four sticks of "dynamite” per group. These can be ten-inch sections of dowel or
broom handle painted red.

2. Four stakes in the ground to mark blasting points,

3. Fifteen-foot string to mark circles around each blasting point scratched in ground.

4. A collection of poles and ropes of various lengths. (Remember, there are many
solutions. For example, poles could be lashed to 15-foot lengths, or ropes could be tied
together with the "dynamite" in the middle 2nd lowered into position from both sides.)

SAFETY AND ENVIRONMENTAL CONSIDERATIONS: While the hypothetical situation takes
place on the ice, it is best that the actual activity does not.

TIME REQUIREMENT: This particular activity has the potential of going on for a long pcriod
of time as participants discuss possible solutions. In order to limit discussion and to keep
enthusiasm high, it might be well to mention that the timing mechanism on the “dynamite"
has been set for 15 minutes. Of course, the facilitator can vary the time limit depending on
the maturity of the participants.

15
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ACTIVITY TITLE: Ice Fishing Rig

GENERAL DESCRIPTION AND OBJECTIVE(S): This activity is definitely not just for winter.
In fact, while the objective may appear to be that of constructing an ice fishing rig, the real
objective is to foster ingenuity, creativity, and morale.

The facilitator explains that an ice fishing rig is often useful in snowy climes during the winter
to secure food. During the early morning hours, the ice is usually thick enough to walk on,
but the heat of the midday sun weakens it. As a result, a device needs to be constructed that
will allow participants to fish a spot at least 30 feet away without walking back on the ice.

Participants should be instructed to do the following:

1. Invent and construct an ice fishing rig.

2. Rig up a fishing iine to a spot at least 30 fcet away.

3. Make a gadget that will signal participants when they get a strike.
While decision making and organization are more important in this exercise than the actual
solution, it is always interesting to see the various rigs the participants construct. A typical
solution might be a simple tripod with a fishing line across the top, or a wooden crate with a
line and a spring mechanism to signal a strike. In order to foster such creativity, a wide

variety of materials should be made available for construction.

VARIATIONS: Bomb Squad
Save the Whale

SPECIAL SKILLS NEEDED FOR PARTICIPATION: None.
GROUP SIZE: Six to cight participants per group.
AGE GROUP: Twelve and older.
NUMBER OF FACILITATORS: Onc for every three groups.
DESCRIPTION OF EQUIPMENT AND FACILITIES:
1. An area large cnough to construct the fishing rigs.
2. A variety of materials with which to spark creativity. These materials could include
six- to eight-foot poles for lashing, various lengths of rope, wooden crates, hammer and

nails, etc.

TIME REQUIREMENT: Thirty minutes.
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ACTIVITY TITLE: Invisible Leader

GENERAL DESCRIPTION AND OBJECTIVE(S): The cbjective in this activity is to help the
participants recognize and value the significance of communication in daily activities. While
many individuals rely on the designated leader to provide guidance and direction, this exer-
cise conveniently rcmoves the leader in order to allow the other participants to not only
develop individual leadership skills, but also realize the importance of communicating effec-
tively,

To begin, each group is asked to choose a group representative. The representatives are taken
aside and presented with a written problem. The facilitator should inform the group represen-
tatives that they only have ~ne minute to read and digest the information given. The problem
can take many forms, but it is important that several objectives be listed in the written instruc-
tions in order for participants to realize the necessity of effective communication. One ex-
ample that has been effective is as follows:

Your group has just been transported to another planet. Inhabitants of this planet have
asked you to show them what life is like on carth. All you have to show them is what
you can make frem building blocks. (Note: Other items can also be used successfully,
such as Tinkertoys, poles, rope, etc.) Take the box of blocks and construct a model of
an object we see almost every day.

Some extra blocks are available from the facilitator, if you need them. You may take
no more than four extra blocks.

When you have finished, line up by height in a straight line.

Representatives are then asked to return the written instructions and go to their groups to
relate the information. After two minutes, the group representatives are to return to the
facilitator and group members are to follow the instructions given.

During this exercise, while the group members are attempting to complete the problem, they
are to have no contact with their group representatives. While questions inevitably arise,
group members are forced to handle these situations within the group by making decisions
among themselves.

When the groups have completed the problem, the facilitator should ask a group member to
state aloud the instructions given by his/her group representative. The fucilitator should then
read the original instructions.

Expect a breakdown in communications somewhere in the process, either between the group
representatives and the facilitator or between the group representatives and the groups. This
is not only anticipated but highly desirable. These breakdowns arc an ideal “stepping stone”
to a discussion in effective communications. Some points that should be emphasized are the
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importance of note taking while receiving instructions (both by the group representatives and
the group members), the significance of verbal and nonverbal communication, and the effec-
tiveness of good written communications. Emphasis should also be placed on asking ques-
tions, clarifying statements, and repeating or paraphrasing instructions.

Written problems can vary depending upon group size, ability, location, and situation. The
important thing to realize is that the problems need to be complicated enough to make the
importance of communicative skills evident, yet simple enough to hold interest and create the
perception that basic “word of mouth” instructions are sufficient.

VARIATIONS: The Return of the Invisible Leader
Pony Express

SPECIAL SKILLS NEEDED FOK PARTICIPATION: None.

GROUP SIZE: Tive to eight participants per group. Four to five groups are probably the
maximum with which most facilitators would like to work.

AGE GROUP: Twelve years of age is about the minimum.

NUMBER OF FACILITATORS: One facilitator can usually handle this fairly well. Occasionally
two can be used if one observes the group members working through the problem while the
other instructs the group representatives as to what is taking place, i.e., communicative
processes, decision making, etc.

DESCRIPTION OF EQUIPMENT AND FACILITIES: This activity can take place just about
anywhere—in a large field, in a classroom, outdoors under the trees—anywhere there is
enough room for the participants to break into separate groups.

The equipment needed is dependent on the problen: selected. A wide variety of materials
have been used in the past.

SAFETY AND ENVIRONMENTAL CONSIDERATIONS: A word of caution—while building
blocks, Tinkertoys, and popsicle sticks have been successfully used with groups of all ages,
large eight-foot poles could prove hazardous with some of the younger groups.

TIME REQUIREMENT: Including the follow-up instruction on effective communication and a
discussion of what transpired, the activity will normally take about one hour.
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ACTIVITY TITLE: The Return of the Invisible Leader

GENERAL DESCRIPTION AND OBJECTIVE(S): This activity is generally used as a follow-up
to the Invisible Leader activity in order to solidify communication skills.

As in the Invisible Leader, the groups are asked to send one group representative forward.
Each representative is then given a written problem different from the problem presented in
the Invisible Leader. The representatives have one minute to read and digest the problem. 1t
might be well to note that it is not necessary to have the same group representatives as were
used in the Invisible Leader. In fact, it might even be preferable to have different representa-
tives.

During this stage of communicative skills learning, participants should automatically be taking
notes regarding the problem. If this does not happen, the facilitator might want to remind the
group representatives of the Invisible Leader activity.

‘The problem presented in the Return of the Invisible Leader should be more complicated than
the Invisible Leader problem. Seemingly trivial instructions might even be included such as,
“After one person in your group puts a block in place, he or she may not add another block
until everyone else in the group has had a turn.”

Represcntatives will return the instruction sheets to the facilitator and go to their respective
groups to relate the information given. After two rinutes, representatives will return to the
facilitator and the group members will follow the instructions given.

When the groups have completed the problem and are standing or sitting in the positions
they thought were requested, the facilitator should ask one of the members to repeat the

instructions given by his or her group representative. The facilitator should then read the
original instructions.

A discussion can follow comparing the results of the Invisible Leader with those of the
Return of the Invisible Leader. If the results of the two activities were different, what made
them different?

VARIATIONS: The Invisible Leader
Pony Express

SPECIAL SKILLS NEEDED FOR PARTICIPATION: None.

GROUP SIZE: Tive to cight participants per group. Four to five groups will probably be the
maximum one¢ would want to have in this type of activity.

AGE GROUP: Twelve years old and above.
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NUMBER OF FACILITAT'ORS: One is usually sufficient.

DESCRIPTION OF EQUIPMENT AND FACILITIES: This type of activity can be done virtually
anyplace where there is cnough room for the participants to separate into groups.

The equipment is dependent upon what type of problem is selected, Note taking supplies
should be available,

SAFETY AND ENVIRONMENTAL CONSIDERATIONS: Same as for the Invisible Leader.

TIME REQUIREMENT: If the participants have applicd the communicative skills learned in
the Invisible Leader activity, this activity should take considerably less time, unless the prob-
lem would require some extensive work, such as building a suspension bridge with large
polcs and rope. Normally, the exercise can be a successful tool in demonstrating how effec-
tive communications can be significant in the accomplishment of group goals.

ACTIVITY TITLE: Decreasing Square

GENERAL DESCRIPTION AND OBJECTIVE(S): Scribe a 20’ square in the dirt. The group
must stand inside the boundaries. A group of 12 to 15 will have no problems doing this. In
fact, they can accomplish this without even touching each other—and they probably will not.
Have them back out of the square. Now “cut the square in half.” Have the group get inside
the 10’ x 20’ rectangle. No problems here, but they are having to stand a bit closer or even
touch cach other. Now the “square” is decreased to 10’ x 10’, then 5’ x 10’, then 5' x §', etc. At
some point, depending on the size of the group and the size of the individuals in the group,
they will have to mutually organize a method of holding on to each other and even climb on
cach other in order to have the entire group within the “square.”

The surface objective of being able to accomplish the task is of little importance. Getting folks
to touch each other (hold hands, push on backs, ctc.) during the process is important. This
“nonintimatc” touching is important to establish within a group especially if the group is
going to be involved in further outdoor activities together. Being comfortable with extending
a helping hand to another to assist in climbing over a rough section of trail is important.
Being okay Lo push on somconc’s rear end to get them on a horse is important.

Another objective this activity can accomplish concerns group cooperation and consideration,
They will have to coiamunicate in some form. They will have to depend on cach other. One
individual letting the rest of the group know what they can do to help the situation or that a

hand is losing strength has transference to other group experiences.
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This activity also gives the facilitator an opportunity to observe the group under controlled
conditions. How do they work together? Who seems to be the leader(s)? Who does not
contribute to the cause? Who is getting frustrated? Who is creative? These observations can
assist in planning future activities as well as give the facilitator a “head start” on learning
about the group.

VARIATIONS:

1. Select a leader who will direct all actions of the group from an external position.
The group will only be able to do what the leader directs.

2. Select a leader who directs all actions and is also a group participant.

3. Blindfold the group.

4, Do not allow the group to talk,

5. Use a “circle of rope” that the entire group must stand “inside of” and lift the rope
over their heads.

6. The Human Knot cxercise from Cowtails and Cobras (edited by Karl Rohnke, and
published in 1977 by Project Adventure, Inc., 775 Bay Road, Hamilton, MA 001936).

SPECIAL SKILLS NEEDED FOR PARTICIPATION: None,

GROUP SIZE: Tweclve to fifteen.

AGE GROUP: Seven and older,

NUMBER OF FACILITATORS: One,

DE.: CRIPTION OF EQUIPMENT AND FACILITIES: [Ilat field,

SAFETY AND ENVIRONMENTAL CONSIDERATIONS:
1. Do not allow the participants to “stack” higher than on top of another’s shoulders.
2. Watch for wrists being twisted and clothes being tugged on too hard.
3, If the group begins to climb on each other’s back and/or shoulders, “spot” the

group, to avoid problems,

TIME REQUIREMENT: Fiftcen to twenty minutes.
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ACTIVITY TITLE: Fire Building Problem

GENERAL DESCRIPTION AND OBJECTIVE(S): The obvious objective is to allow participants
to gain skills in building a fire for use as an outdoor cooking and warming tool. Less obvious,
yet as important, are skills in organization, group cooperation, and effective communication,
In order for the group to be successful, materials must be gathered, duties assigned, and a
strategy developed. All of these skills have carryover potential.

The process is for a group to gather fuel, lay a fire, light the fire, and have enough energy
generated by that fire to burn a suspended siring or boil a pot of water, The “string” method
requires the facilitator or participants to place a string parallel to the ground 16 to 20 inches
above the base of the fire. This is an easy system to set up but has a primary weakness, If the
problem is to start a fire hot enough to burn the string, some literal and creative young mind
might just light 2 match and burn the string. The problem is solved but your objectives have
not been met,

Boiling a pot of water is a preferable method. It requires a sustained .-, auequate fuel
supply, a water source, and a method of holding the pc. ubove e fire, This system allows
the group to realize a variety of chores to be accomplished and strategies to be developed
and modified for success or failure to occur,

The creative facilitator will consider some embellishments to this activity. An example is to
freeze messages in ice cubes. The ice cube is then melted in the hot water with the message
directing the participants as to their next activity. Liquid soap added to the pot of water by the
facilitator helps all to recognize when the water reaches a “good boil.”

Some common problems you can anticipate are:

1. Everyone in the group gathers wood with no one getting water or beginning to
prepare the fire.

2. The group gets a good fire going without having developed a method for holding
the pot over the fire, The fire then dies as a method of “pot holding” is discovered and imple-
mented and then more wood needs to be gathered,

3. Carelessness or a poor “pot holding” method allows the pot to tip and put out the
fire,

This can be an activity with compctition among the groups, a restrictive time limit, or both.
While there is competition, there is also the need for group cooperation. This is an excellent
activity in preparation for a camping trip where the group will be cooking for themseclves.
Camp chores requive some thinking, planning, and coooperation,

VARIATIONS: Build a Shclter
Build a Boat
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SPECIAL SKILLS NEEDED FOR PARTICIPATION: None.
GROUP SIZE: Three to five participants per group. Five groups will kecp one facilitator busy.
AGE GROUP: Your judgment—old enough to be dealing with fire.

NUMBER OF FACILITATORS: The activity can be facilitated by one if the location allows that
facilitator to keep tabs on all participants. If, however, the water source is a stream out of
sight and 200 yards away and individuals are gathering fuel from throughout more than an
acre of wooded land, additional assistance would be comforting.

DESCRIPTION OF EQUIPMENT AND FACILITIES:

1. Five wood stove matches per group.

2. One “number-ten” can per group (with bailing wire for a handle). The school
cafeteria or restaurants have an ample supply of these.

3. A water supply—hose, well, strcam, pond, etc.

4. Fuel supply—a wooded area or a box of kindling.

5. Shovel(s).

6. Fire extinguisher.

7. First aid kit.

8. One “fire pan” per group.

SAFETY AND ENVIRONMENTAL CONSIDERATIONS: Approval of appropriate officials is
suggested. If you are in a rural area, a fire permit from the Forest Service, Bureau of Land
Management, or the county may be required. An urban setting may require approval from the
local fire department or fire marshal.

This activity provides the opportunity to invite officials to participate and may also serve as a
lead-in activity to presentations related to fire that they may wish to provide.

If you are gathering fuel from a wooded area, have your groups gather only wood which is
on the ground. Some limits on size of sticks shouid be mentioned or you may have logs being
harvested by your adolescent timber fallers.

The fire areas should be located on a sandy or a gravel soil. If scarring of the area is a con-
cern, you may want to use “fire pans.” Metal trash can lids serve this purpose well. This is
something you should supply. Asking your participants to bring this item may result in some
neighborhood complaints.

Make certain that all fires are extinguished, using shovels or fire extinguishers as nccessary.
TIME REQUIREMENT: Allow at least an hour for the activity and 15 to 20 minutes to discuss

what happened. You may find a situation when the groups want to try again. If so, another
30 minutes will be required.



ACTIVITY TITLE: Build a Shelter

GENERAL DESCRIPTION AND OBJECTIVE(S): Shelter building is a very usable skill in the
outdoors. This activity, therefore, has direct application as well as hosting an opportunity for
problem solving and experience in group dynamics. The groups are to construct a shelter
within a designated period of time. Natural resources can be used. Sticks, leaves, grass, and
rocks can provide protection from the wind, rain, and sun. If you are in snow country, igloos,
snow trenches, and snow caves become possible options. Ten by twelve plastic sheets with
“parachute cord” are inexpensive and quite functional. The ultimate synthetic and mobile
shelter is the backpacking tent. Just getting one of these set up in the dark for the first time
can be an interesting problem.

This is a good lead-up activity for the outing you are planning for your group.

VARIATIONS: Fire Building Problem
Build a Boat

SPECIAL SKILLS NEEDED FOR PARTICIPATION: Variable. Information on site selection
should be offered to the group either before, during, or after the activity.

When working with poles, logs, and sticks, some pre-activity instruction and practice with
lashing would be appropriate. Tarp work requires methods of attaching line to the tarp,
staking, and some basic knots. Snow srielter work requires a group that is outfitted well for
the environment and has some proven skills in snow travel.

GROUP SIZE: Each group should consist of the number of people that the shelter will house.
AGE GROUP: Scven and older.

NUMBER OF FACILITATORS: One when the activity happens with a mature group of ten or
less in good weather and when in reach of immediate outside assistance. With younger
groups in a winter environment away from the trailhead, the facilitator/participant ratio must
be adjusted.

DESCRIPTION OF EQUIPMENT AND FACILITIES: Variable,

SAFETY AND ENVIRONMENTAL CONSIDERATIONS: Be careful when using natural shelter
materials. Manage the activity so that the area experiences minimum impact. Use only surface
materials. Return those malerials to where they were found at the completion of the exercise.
Twenty youth from your organization armed with saws and axes could do heavy damage to
an acre of land. You are not going to carry axes and saws into the backcountry; do not allow
their use during this activity,
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TIME REQUIREMENT: Variable. A 30-minute period may do for more mature groups using
tents or tarps. A minimum of three hours will be required for a group of four digging a good
snow cave which will sleep those four.

ACTIVITY TITLE: Build a Boat

GENERAL DESCRIPTION AND OBJECTIVE(S): Throughout the nation boating clubs sponsor
various racing forms of “anything that floats except a boat.” On Oregon’s Rouge River, they
use “Durt Bags.” Mr. Durt encased foam packaging peanuts in a four-foot by eight-foot nylon
net to create his craft, which is paddled by one or two enthusiasts. Ceramic toilets mounted
on foam blocks have been seen in competition in southern Colorado’s Rio Grande Raft Races,
and sea kayaks built within an hour from scratch (paper, wood, plastic) form an annual
regatta on San Francisco Bay.

This activity challenges the group to build a boat from cardboard, tape, and staples that will
be capable of carrying one person a defined distance in open water. Group communication
and cooperation are demanded for successful design and construction.

This is a fun activity which requires creative thinking and efficient use of limited resources.
You can present the problem in a simple, straightforward way by giving each group identical
resources (cardboard, tape, staples, knife). A more complex approach is to provide unequal
resources. One group may have a surplus of cardboard and a staple gun but only five staples.
Another group may have 200 staples, three feet of tape, and a lean supply of cardboard. This
approach not only encourages cooperation within each group, but also among groups. The
cooperation takes on an “edge” in that it is happening under an umbrella of competition.
Each group wants to be the first to be successful. They realize they have resources others
need and that others have resources they ueed. Negotiations are interesting and the “meat” of
what you will discuss at the conclusion of the activity. Expect bartering to occur. Expect an
outcry that the activity is unfair. Expect some laughs as the crafts attempt their voyage. Expect
some clever designs that are successful on the water. Paddling by hand or by a cardboard
paddle should be specified or determined optional.

VARIATIONS: Fire Building Problem
Build a Shelter

SPECIAL SKILLS NEEDED FOR PARTICIPATION:

1. Basic swimming ability for at lcast one person per group or a person who is water
safe with the ability to wear a personal flotation device.

2. Safe use of a knife for cutting the cardboard.
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GROUP SIZE: Two to five pcople per group. Five groups per session.
AGE GROUP: Ten years old is probably a minimum age.
NUMBER OF FACILITATORS: One.

DESCRIPTION OF EQUIPMENT AND FACILITIES:

1. A swimming pool, lake, pond, or slow moving river will work well.

2. Cardboard from bicycle or appliance boxes. Make sure to cut the bicycle boxes
apart into some odd-shaped pieces. If you provide a whole box, it can simply be taped on
the seams and floats quite well. You may want to force more effort than that process requires,

3. Knives or large scissors,

4. Packaging tape (duct, athletic, or masking tape will work but are not the best).

5. Staples and staplers.

6. Pencils.

7. Personal flotation devices (life jackets).

8. Rescue rope.

9. Wet suits for very cold water situations.

10. Camera (if you want to make a record of the creative results).

SAFETY AND ENVIRONMENTAL CONSIDERATIONS: The life jackets and wet suits are
optional. You should use your best judgment concerning their use or nonuse. The rescue
rope gives you an extended hand from the shore.

If you use a pool, make sure to retrieve all cardboard from the water. Even small, soaked
pieces can cause problems for the filtering system. In a nonsynthetic body of water, make
provisions for being able to dump the cardboard refuse. You might want to save it as a
potential fuel source for the Fire Building Problem activity.

TIME REQUIREMENT: A minimum 90-minute time block.
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Chapter 4

Outdoor Skill Acquisition Activities

ACTIVITY TITLE: Owils Eyes

GENERAL DESCRIPTION AND OBJECTIVE(S): Many young people, adolescents, and some
adults have fears about being in the dark. Moving about in the outdoors during the night can
produce additional anxiety. The purpose of this ¢xercise is to provide some experience in
night travel under controlled conditions.

T'o set up for this activity, the facilitator or more experienced participants place self-adhesive,
reflective “eyes” on trees, rocks, buildings, or posts and pretest those placements. ‘The place-
ment is such that position “One” can be spotted from the starting point. Position “T'wo” can
be spotted from position “One” and so forth. The participants, accompanied by a facilitator or
group leader, begin at the appointed start and scan the area with a flashlight to find the “Owls
Eyes." The group then carefully moves to position “One.” The process is then repeated until
completion.

It is important to get the group to employ all their senses. What do you hear? What do you
smell? What do you feel with your fect? Spend some of the time moving with the flashlight
ON. This provides opportunity for group cooperation and consideration of others. Spend
some of the time with the flashlight OFF, This gives opportunity for development of night
vision. After the eye adapts to the dark, there is, in most situations, adequate natural light for
one to sec and move about carefully. Explain the anatomy and physiology of the eye that
allow for this adaptation. The participants may also notice that they can sce better just off 1o
the side than straight ahead. Experiment in the dark with looking right at the trail and look-
ing just to the side of the trail.

VARIATIONS:

1. Messages or the components of a secret code can be affixed to each of the positions. A
sponsor of a religious organization may clect o leave verses of scripture to be discusscd. A
group led by one with knowledge of the flora, fauna, and/or history of the arca may want 1o
incorporate that information into the messages. The physical educator can leave instructions
for a specific lype of physical exercise. '
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2. Additional sights and sounds can be added to those of natural origin. A pebble tossed or a
bird call from a hidden facilitator can add some flavor to the experience. Be careful to kecp
this approach under control,

SPECIAL SKILLS NEEDED FOR PARTICIPATION: None,

GROUP SIZE: No more than five per group so that each individual has adequate opportunily
to spot the “eyes” and operate the flashlight.

AGE GROUP: Seven years and older.
NUMBER OF FACILITATORS: One per group of five participants.

DESCRIPTION OF EQUIPMENT AND FACILITIES:

1. One flashlight per group. Avoid having all participants in possession of flashlights.
If cach person has one, it takes away from the sense of group and a shared experience. 1t is
also impossible to keep the lights switched off during times when you want to depend on
night vision.

2. This activity is best performed in a wooded area which is free from artificial light.
Other locations will work with some thought and use of your imagination.

SAFETY AND ENVIRONMENTAL CONSIDERATIONS:

1. The facilitators should carry an extra flashlight (hidden) in case of an emergency.

2. All facilitators should have some common signal which aborts the activity and
significs the need for assistance.

3. The area used should be free of artificial (broken glass, barbed wire fence, aban-
doned mine shafts) and natural (poison oak, swift moving water) hazards.

TIME REQUIREMENT: A minimum of one hour.
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ACTIVITY TITLE: How to Get Lost

GENERAL DESCRIPTION AND OBJECTIVE(S): Onc of the concerns of managing a group
in the outdoors is the potential for an individual, a couple, or an entire group becoming lost.
The more your group understands about the process of being lost, the less likely they will
actually become lost. If they do, that understanding will help them deal with the situation in
a positive manner.,

This activity is a series of two excrcises which when completed will give the participant a
better understanding of the “being lost” process. It is fun and educational. You may want to
preface the activity by asking “Has anyone in the group been lost?” Be prepared for some
interesting stories. The stories are usually not about themselves but a family member or a
friend. You then want to explain that “being lost” is a matter of not knowing wherc you arc
in relation to the rest of the world. One’s attitude in wnat situation can then be addressed.
Point out the difference between panic and the thought that you are not “lost” but only
“temporarily confused.” Talk about the Indian who said, “Me not lost, tepee lost!”

‘The next step is to examine how one gets “lost.” It boils down to losing track of lime, dis-
tance, and direction. If we climinate full functioning of one or more of our senscs, our
calculations concerning time, distance, and direction become less accurate. In this serics of
exercises the elimination of sight is the attive ingredient,

Exercise 1 (Time): Split the groups into two sections. Have Group A cither close their eyves
or blindfold themselves. Ask each individual in Group A to raise their hands at time intervals
of one, two, and three minutes after you give the signal to begin. At the conclusion of what
they determinc to be minute three, they can open their eyes or remove the blindfold and
quietly join Group B. The individuals in Group B have the responsibility to monitor a clock
or their watches and observe the times when Group A members raise their hands, Some will
indicate thc conclusion of three minutes before 90 seconds has clapsed. Five or six minutes
will pass before others raise their hands for the final time. Group B should discuss their
observations with the entire group. You may want 1o point out that this exercise focuses on
very short period of time with concentration on the task at hand. If one is in an unfamiliar
environment without an accurate watch and involved in an exciting activity, it is casy to lose
track of time. This can lead to being caught in the dark and contribute to becoming “lost.”

Exercise 2 (Direction and Distance): (This cxercise requires a large playficld or meadow.
A football ficld 