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Practlicing What We Preach: Key Issues In Faculty Evaluation

Harriet R. Fayne, Ph.D.
Chair, Education Department
Otterbeln College

Westerville, Ohio

Hlgher educatlon |s under scrutlny both from Inside and
outside of the academy. One central concern focuses on the
quality of teaching in college classrooms. The May, 1989
Ilssue of Policy Perspectives, a publicatlion of the Higher
Education Research Program sponsored by the Pew Charlitable
Trusts, llsted six criticisms leveled at higher education
and reported In the popular media: 1> teaching ls not
viewed as a central mission; 2) college teachers are free to
teach what they want in any way they want and are protected
by academic freedom policles; 3) professors tell rather than
teach, thus encouraglng passivity on the part of the
students; 4) faculty are narrow and overly speciallzed;

S)professors are unaware of what or |f thelr students are



learning; and 6> Junlcc faculty are often unprepared for
thelr teachlng responsibllitles,

Ernest Boyer (1987), a well-known volce of reform,
expressed concerns felt by many. Colleges and universities
have enshrlned research leadlng to publicatlon In the tenure
and promotion process and minimlzed the |Importance of
teaching. In fact, it doesn’t take long for a neophyte
faculty member to learn that it can be fatal at many
Institutions of higher education to devote too many hours to
one’s teaching. Time spent on students takes away from time
spent on research.

Even [f faculty felt that it was in their best Interest
to become exemplary teachers, would their training provide
them wlth the requlsite knowledge to do so? Critics of
higher education say no; doctoral programs are designed to
create good researchers, not good teachers, With few
exceptlons, universltles have made no formal provislons for
teachlng the future professoriate how to teach.

Certainly, It makes sense for |nstitutlons of higher
eduatlion to turn to thelr schools, colleges, or departments

of educatlon for expertise in the area of pedagogy.



After all, pedagogy Is at the heart of the enterprise for
professional educators, or is it?

Soder (1990) noted mission shifts across Instltutions
of higher education which impact on professional education
faculty. - As part of the work of the Center for Educat!lonal
Renewal, Soder and his colleagues surveyed and interviewed
education faculty at 29 institutions. Even at regional
universities and liberal arts colleges, research is seen as
a key varlable In tenure declsions by a majorlty of faculty.
Soder challenges Instltutions "to develop a good teacher
preparation program and to ignore the supposed glories of
the research instlitution" (p. 709).

Education faculty have been accused of using the same
mundane, conventional, and minimally effective teachling
“echnlques found In all college classrooms. It lIs not
unusual for a disgruntled student to point out that
educatlon professors may teach about actlve, collaboratlive
copro~Acnes by talking at a group of silent, uninvolved
isolates In a large lecture hall. Faculty respond to these
accusations by stating that the criterla for promotion and

tenure for them are no different than those set for faculty



outside of professional educatlon. While llp service ls
pald to good teachlng., there appears to be no real advantage
for those who are Jjudyged to be excellent teachers elther by
students or by peers. Soder’s research indicates that
educatlon faculty are growlng lncreaslngly dlscontent wlth
established criterla utillized to judge their work.

Among the recommendatlions made in the May, 1989 issue
of Pollicy Perspectlves are the following: "...make teaching
a central crlterlon In review for al: hirlng, promotion, and
tenure declisions" and "...develop a program of quality
assurance that includes both student evaluatlons and peer
review" (p.7). The teaching dossier (Shore et ai,1986) or
teaching portfolio (Seldin, undated) provides a structure
which allows for formatlve as well as summative assessment.
Not only would the use of a dossier or portfolio system
which emphasized teachling allow institutions to address the
two recommendations 1llsted above, but also it could
encourage faculty to focus specifically on self-selected
Instructlional variables as they preparec¢ thelr materials.
Through the process of establishing goals and selecting

evidence to document that these goals had been met, faculty



would be encouraged to improve thelr teachlng as well as to

verlfy current effectlveness.

Accountability: Portfolios or Dossiers

A teachlng dossler offers a faculy member the
opportunity to collect evidence from a variety of sources
over time. Shore et al. (1986) presented a strong argument

for the use of the dossier:

There l|s no easy way to predict just how the teaching
dossler will be used. However, there appears to be
widespread dlssatlsfactlon wlth the most common current
procedures for evaluatlng teachlng,namely by gossip or
by the use of oversimplified results of student
evaluaticns. When faculty Incoporate thelr teaching
dossliers {nto thelr curricula vitae, administrators
will pay careful attentlion to this information because
[t fills a vacuur among the current bases for '
performance review. The mere use of the teaching
dossier by numbers of faculty should accomplish
something, especially If It |s coupled with repeated
and clearly made requests that the evidence be
considered by the appropriate review body. Individual
professors will e press in their own way the unique
aspects of thelr teaching, and the variety of reliable
data which demonstrate lIt. The dossier should be
regularly, perhaps annually, brought up to date. (p. 4>

Shore et al. listed 49 possible items for inclusion in
a teachling dossler broken down Into three categories:

products of good teachling, materlal from oneself, and



information from others. Products include test scores as
well as a variety of student work samples <(ranging from
theses to essays to logs or laboratory reports). Material
from oneself allows the faculty member to describe teaching
responsibilities, course materials, techniques, and
preparation (Including readling professlonal Journals,
reviewing new materials, and conducting research related to
one’s teaching or teaching area). Information from others
provides the opportunlty to share student and peer
evaluations as well as other types of feedback related to
teaching effectlveness,

Seldln <(undated) shared Insights pased on his
experience with portfolios. Portfolios <can help
Institutions to reward good teachlng without requiring a
complete overhaul of evaluation practices. Since portfolios
are "both a result and a process" (p. 21), faculty are able
to work with colleagues to Improve their teachling. In fact,
Seldln argued that dlalogue related to the portfollo must
take place between the department chalr and professor Iin
order to develop trust In the use of such an assessment

tocol. While faculty benefit from conversatlions with peers,



department chairs, and teaching Iimprovement speciallsts,
they should not feel bound by a finite set of "do’s" and
"don’ts" In the preparation cof portfollos. "Portfollos must
be indlvidualized and comprehensive" (p. 21).

Whether labeled a dossier or a portfollo, the notlon of
performance-based assessment of teaching utilizling a variety
of indicators Iis exciting and should be of particular
interest to heads of schools, colleges, and departments of
education, Teaching portfolios are seen as a way to
professionalize teaching In K-12 settings (Bird, 1989).
Instituting such procedures at the colleglate level would
link education faculty with colleagues in the schools.
Indlviduals involved in the preparation of teachers as well
as practicing teachers would be reflecting on current
practlices. Whlile the two groups mlght not be seeking out
the same answers because of differences related to subject
matter and context, many of the questlons as well as sources
of evidence could be approprlate In elther setting. The
commonallties might heip to establish a shared language for
those involved In the larger enterprise of Improving our

nation’s schools,



Bortfollo Evaluation: A Case_Study of Education Faculty at

] iperal A College

Otterbein College, located in the greater Columbus,
Ohio area, has a history of blendlng professional studlies
with a liberal arts core. Out of approximately 2500
undergraduate and graduate students (2000 FTE), S00 (400
FTE> are lInvolved In teacher educatlon programs. There are
presently 11 full-time Educatlon Department faculty; because
of retirements and departmental growth over the last five
years, 75% have been hired slince 1988. The Chair, while a
full-time administrator and part-time faculty member at the
College since 1980, only assumed her current position at the
beglinning of the 1988-89 academlc year.

Otterbein, llke many simllar Institutions, has had a
proud tradition in the area of teacher education. As
Goodlad, Soder, Sirotnik (1990) point out in their
description of Mills College, small colleges "...remind one
anew of the incalculable debt that twentieth-century
educatlonal reform owes to Innovative splrits at small
private institutions. Faculty members exude a confidence In

their ablillty to Improvise, to experiment, to do what makes
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sense for teachers-to-be"'" (p. 105). Col leye faculty and
adninlistratlion recognize that the preparation of teachers is
central both to th2 mission and the continulng economic
health of the institutlon.

[t Is flttlng that an Institutlon that produces a large
number of teachers relative to its size also ranks teachling
as the most Iimportant variable in decisions related to

retention, promotion and tenure for its faculty. An annual

evaluation form as well as the current faculty manual
include the following criteria: teaching, scholarship,
service to students (advising, independent studies,

participation in student activities, field or «c¢linical
work>, service to the department/college, and service to the
community. Faculty are evaluated annually based on these
criterla by department chairs; In addition, they are asked
to submit an annual report to the Academic Dean in which
they reflect over the year that has passed and establlish
goals for the coming year. During the years when renewal,
tenure, and promotion decisions are to be made, faculty are
expected to submit a dossier to a departmental committee and

then to the College Personnel Committee.
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As general guldelines, the Ccllege evaluation form and
the faculty manual were satlsfactory. However, in order tc
engage faculty iIn the process of continual self-dlirected
growth, to interconnect teaching and scholarly inquiry, and
to place greater welght on fleld supervislion as well as on
other actlvites conducted in school settings, the Chair of
the Education Department found it necessary to re-shape the
Col lege evaluation process by creating a portfollo
assessment plan. The modiflications were approved by the
Academic Dean and Instituted for the first time during the
1989-90 academlc vear.

Recent conclusions drawn by Goodlad, Soder, and
Sirotnik (1990) after intensive study of teacher preparation
programs across the Unlted States underscore the |mportance
of redesligning the classical evaluation categorles. They
identifliec four "features" whlch characterlize the mission of
teacher education: teaching and the preparation of
educators, scholarly Ilnqulry (which requires much readling
and reflection over a long period of time), praxis (working

wlth practltloners), and research/disseilnation. Wi =2 *hese
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features are presen* In the portfollo approach adopted by
the Educatlon Department at Otterbein College, they are
subsumed under the tradltional categories of teaching,

scholarshlp, and service.

Evaluation Procedures. Each Education faculty member is

asked to submlit a portfollo on a vearly basis. The
portfollo consists of the followling: 1> a plan outlining
goals and objectives related to the four major areas to be
evaluated (teachlng, scholarshlp, service to students, and
service to department/college/community); 2) a description
of the types of support needed to achieve goals; 3) a
collection of materials related to accomplishments; and 4) a
narrative summary of goals and objectives met or unmet.
Faculty are asked to address the faculty standard

established by the Ohlo Department of Education which

requlres particlpation in "meaningful" school -pased
experlences at least every three years. In addition, peer
observatlions, student course evaluations, . and

student/cooperating teacher fleld supervision evaluations

are Included In the portfolio.
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Faculty are asked to submit thelr plans (goals and
chjectlves) early durlng the Fall Term. By the fifth week
of the Wlinter Term, e¢ach professor meets with the Chalr and
mak: s any necessary mid-course adjustments to the plan,
reflects on progress to date, and shares successes as well
as frustratlons. The completed annual portfollo 's due
during the second half of Spring Term. The Chair reviews
the materials, prepares a written evaluation based on this
review, and makes salary recommendations to the Academic
Dean which are consonant with reactions to the portfolio.
Renewal, tenure, and promotion decisions involve a review of
a cumulative portfollo by the Educatlon Department
Evaluation Committee as well as by the Chair.
Recommendatlons are made to the Academic Dean and the
College Personnel Commlttee; the Dean and the Committee also

have the opportunity to review the portfollio.

Illustrative Examples. Sample portfoliios for two faculty
are Iincluded 1In Appendices A and B. Because of space

considerations, only the Goals and QOhjectlves Plan and the

Narrative Summary sections have been Included; actual

12
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materials <(course evaluations, syllabi, self-reflection

statements, work samples, etc.) have been omitted.

Is Portfolio Evaluation Worth the Time and Effort? "It is

harder to keep a job than to get a job at Qtterbe!n." This
tongue-in-cheek comment made by one faculty member certainly
underscores the time involved In preparing a portfolio.
However, It also indicates that the portfollo approach sends
faculty an important message: The Educatlon Department has
high expectatlons for Its faculty and holds each member
accountable.

Are there benefits which result in teachling improvement?
Another faculty member commented that the personal analysis
section of hils portfollo was particularly helpful. As he
reflected on hlis teaching, he came to realizations that led
to enhanced performance.

It is well established that new teachers progresss
through stages of development. When I returned to the
classroom after an absence of about 20 years, I found
myself "a new teacher." My earliest efforts centeered
around learning the '"system.' That system Iincluded
everything from uslng the library to wrlting effective
examinatlions. As the gix quarters have passed, I have
moved on to making efforts to connect my teachling to a

combination of my students’ life experlences, my own
llfe experlence, the world outside the classroom, other

13
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courses at Otterbeln, and what students are seeing in

thelr fleld experlences. Whlile dolng thls I have
Increased my rlsk~taking by offering a choice of
assignments, papers, and examlinations. I am now
comfortable In maklng mld-course correctlons and

sensing when a c¢lass and I are at a critical Jjuricture.
A review of goals and objectlves for all full~time
faculty revealed the fo.lowing themes: a new emphasis on
techniques designed to Increase active engagement on the
part of students (small groups, Jjournals, cooperative
assignments, assignments that force students to monitor and
to self-assess their own learning, etc.), greater use of
media and technology in <c¢lass presentations (computer
applications, slides of pupil produ-ts, videotaped teaching
eplsodes, etc.), serious attempts to devise "state of the
art" clinical asslgnments, and searches for exemplary field
settings. In addition, faculty were addressing the
connections between scholarly lnqulry and teaching by
considering thelr own need to keep up with the literature as
well as by proposing action or formal research projects

which related to what or how they taught speclflc courses.
Perhaps the best result of the new assessment format
was the amount of cross~-fertilization it encouraged.

Faculty who teach sections of the same course or who teach

14
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related content found themselves [in colleagues’ classes in
order to provide additlional documentation of teaching
effectlveness for each other’s portfollos. These visits

naturally led to continuing conversatlions about content and

delivery.

Impiications for Ot Institutio

The use of portfollios In higher education may help us to rid
ourselves of the artlficlal dlstinction made between
teachers and teacher educators. After all, those of us who
teach In schools, colleges, and departments of educatlon are
teachers; our students are older and our content |is
obviously different than that of our K-12 colleagues. But
many of the «crliteria approprlate for elementary and
secondary school teachers should apply across settlings. The

Natlonal Board for Professional Teaching Standards is in the

process of developing an assessment which will ldentify
Individuals who should be Board certlified. Semlnal
discussions of what the assessment will include certainly

point to a portfolio approach. If we can document teaching

effectlveness, blend scholarly lnquiry with teachlng, and

15



effect change In schools, colleges, and universities through
service to the larger educatlional community, the gap between
those who teach and those who teach teachers wlll narrow.
Perhaps then the lofty ideas posed by educational reformers

can be reallzed.
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MEMO TO: Harriet Fayne, Chair, Education Dept.

FROM: ] . ISscciate Professor

RE: My professional goals, related enablers and requestsad
assistance,

DATE: October 12, 1989

Thank you for this opportunity to outline formally my personal
goals for 1989-1990 as an Otterbein faculty member, I have
listed them below, with my "current best thecughts" on means of
obtaining these goals, as well as requests for your assistance.
I welcome your comments and input.

=

My goals and enablers:

GOALS ENABLERS
A. Teaching I'm incorporating several "new
1. To improve the level . features": a) ‘'pretests" at
aind quality of student beginnings of units, to check
involvement during class initial understanding of
sessions. content and to "spark" early

(& focused) class discucsion.
b) regular and frequent 'par-

ticipation/clinical assign-—
ments" related to a class
session, which will place

responsibility with the stu-
dent for involvement/prepara-

tion.
2. To achieve more For Ed 330, I'm planning on
closure around topics sharing with students my
presented in classes. agenda (in writing) for class

sessions. In both Ed 200 and
Ed 330, after a unit, I am
asking of the «class, '"What
have we learned? and "So
what?" The answe¢~s to both of
these summative questions are
first bheing written by the
students, discussed in class,
and then compiled on overhead
projector. This compilation
then becomes a "Study Guide"
for an upcoming examination.

3. To improve the I've always found it "easy'" to
presentation of factual p'an activities which involve
information. students in the higher levels

of Bloom's Taxonomy. What's
difficult 1is making the link

Q2




B.

C.

D.

Advising

Campus Leadership

Professional Enrichment

hetween those kinds of activ-
ities and the relatad founda-
tional information which ie
factual and conceptual. I'm
using more "aids" to lectures,
e.g., overheads. response
sheets, small group tasks,
etc.

I hope to improve my informal.
"not during registration" con-
tacts with advisees, mainly by
writing personal notes in re-
action to grade announcaments
or other info re advisees or,
in special cases, by inviting
students to ‘"come chat" or
"join me for lunch". I also
intend to become more knowl-
edgeable abkout our curriculum.

I am increasing my service
here Dby functioning on the
Teacher Education and Faculty
Development Committees.

This is an important goal for
me. I'm trying to find time,
perhaps twice a year, to work
for extended times in class-
rooms with children. (You are
aware that I did some '"whole
language" work this summer at
Upper Arlington Child Care
Center). I'm presenting at
three or four conferences this
year and am conducting some
research with . I'm
trying to '"network" with local
early childhood and whole lan-
guage educators. (You arsa
¢ware that I'm shifting my
“"Massachusetts focus" from
"teacher education" to these
areas.) [ would really enjoy
collaborating with someone
whose research expertise is
challenging for me.



F.

Departmental Contribu-

tions

Community Leadership

continus teo
contributing,
mental faculty membar. The
"Honors Program," "Columbus
State Partnership," "Jennings
Foundation Grant.," and "Middle
School Program” are current
efforts. I will nrovide
leadership wherever I'm need-—
ed.

I will

an
active, t

—
~

bhe
denar

I am willing to be of service
in this area. Concrete con-
tributions which come to mind
are my work on the UACCP
Parents' Committee and with
CAEYC. (think it's particu-
larly ortant that Otterbein

imp
is represented in that group).



II.

ANOIN ™

Requests for Assistance. The following would assist me in
attaining the aforementioned goals:

A. Cecntinued support for my travel reguests to professional
conferences.

B, Computer equipment for word processing and printing in
my office.

C. Support of my efforts to spend '"job time" in the
schools.

D. Facilitation of my networking with local educators
interested in early childhood education and whole language
education.

E. Support of my need to "connect" with and participate in
research efforts in the above areas.

F. Continued problem-solving to make our workplace a more
conducive area for studying, planning for teaching, and
other scholarly efforts. )

G. Continued problem-solving to build "colleagueship" among
members of our department for mutual! teaching evaluation,
research collaboration, etc.

H. Continued support in making teaching and supervision
schedules and loads as reasonable and time—efficient as
possible.

1



Evaluation Porttolion
1989«1990

CRITERION: Teaching

Accomplishments

A

>

>

Taught graduate workshap course in June, 1989, entitled,
"Getting Started in Whole Language®.

Taught a total of 130 students in 3 sections of Educational
Psychology and 2 sections of Reading Skills and Methods.

Supervised 7 students in non student-teaching field place-
ments.

Served as Internship Coordinator for Otterbein's partnership
with Gahanna-Jefferson Schools. Four students participated.
(I supervised two of them for the entire academic year and
provided administrative services for all of the partici-

pants.)

Did extensive reading to deepen my knowledge in specialized
areas pertaining to Ed 330 (Reading Skills and Methods)
(especially psycholinguistics, strategies for improvement of
content area reading, informal assessrent of reading, and
the "process writing" approach).

Developed a variety of teaching materials to enhance class
sessions and course assignments and to increase productive
student involvement during class sessions.
- Developed approximately 100 overhead transparencies.
- Used copy-stand ghotography for slide presentations.

- Developed 3 forms of a "Phonics/Structural Analysis
Competency Test".

~ Videotaped several elementary classroom episodes
and story reading sessions with my pre-school age son.

- Developed (with Patty Ryan) self-paced instructional
module in "Standardized Testing".

-~ Designed 15 "Participation Assignments" for Ed 330.
Improved the quality of my supervision of field placements.

- Developed an "Individual Learning Contract" for
kindergarten-level Ed 400 students.

~ Videotaped fand conducted post-analysis with)
student interns ir. classroom teaching situations.

Experimented with cooperative learning projects.

7 b



Evaluation Portfolio
1989-=1990

CRITERION: Scholarship

Accomplishments

A Presented napers:

- December 8, 1989, University of South Carolina
(Myrtle Beach), "How Does Mathematics Fit Into an Early
Childhood Whole Language Classroom?"

- January 27, 1990, Annual Conference of Columbus
Association for the Education of Young children, "Math

the "Whole Language' Way".

- February 7, 1990, Annual meeting of Association of
Teacher Educators (Las Vegas), and February 24, 1990,
American Association of Colleges for Teacher Education
(Chicago), "Enhancing Preservice Teachers' Contextual
Understandings about Their Learners" (with P. Ryan).

- February 22, 1990, Annual Meeting, AACTE (Chicago),
"Too Much of a Good Thing: Replacing Field Assignments
with Clinical Experiences" (With H. Fayne, B. Pette-

grew, & P. Ryan).
A Taught workshops:

- October 24, 1989, Westerville YWCA, "Getting to Know
the Three-to-Five Year 0ld".

- January 30, 1990, We: =2rville YWCA, "Getting to Know
the Six~to-Ten Year 0ld".

A Conducted classroom action research:

- June & Auqust, 1989 (approximately 2 days/week),
Upper Arlington Child Care Center, five-year-old class,
whole language teaching strategies.

- December, 1989 (1 1/2 weeks), McVay Elementary
School, Westerville, Kindergarten, whole language

teaching strategies.

~ -
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Evaluation Portfolio
1989~1990

CRITERION: Service to Students

Accomplishments

A

Assisted at the Fall, 1989 orientation for new Otterbein
students.

Served as the faculty academic advisor for 27 students. I
am available for and responsive to these students when they
request assistance; at Spring Registration, I insure that
they schedule a Planning Conference with me. I write con-
gratulations and motivational notes to them after I receive
their Grade Reports.

Chaired a committee to develop Honors offerings in Educa-
tion. Developed an Honors offering for Educational Psychol-

ogy.

Planned and conducted a session for prospective studerts in
November 1989. Sent a follow-up letter to all attendees of

the Education Session.

Responded to several requests to meet with (or include in
class sessions) prospective students.



Evaluation Portfolio
1989=1990

CRITERION: Service to Education De Ipartment Otterbein College

and Personal/Professional Community

Accomplishments

A

Assisted with a grant proposal for Ohio State Department of
Education "Third Grade Guarantee" Project involving
Gahanna/Jefferson and Westerville Schools and Otterbein
College. (If funded, 17 teachers from the two public school
districts will rarticipate in graduate level courses offered
by Otterbein College; and I will provide
major leadership for training and evaluation component) .

Served on Faculty Development Committee (In addition to
almost weekly meetings, this service involves many adminis-
trations of the I.D.E.A. Faculty Evaluation Survey to stu-

dents in colleagues' classes).
Served on the Otterbein College Teacher Education Committee.

Assisted on the proposed partnership in Early childhood
Education between Columbus State College and Otterbein

College.

Volunteered to conduct class session for May 5, 1990 Otter-
bein Parents' Day.

Served on Winter Conference Planning Committee for Columbus
Association for the Educatiocon of Young Children.

Served on Parents' Commlttee for Upper Arlington Child care
Center. Assumed major responsibility for publicity of
annual fundraising event and participated in sub~committee
involving scholarship and minority/disadvantiged recruitment

issues.

Volunteered to serve as reader/project proposal evaluator
for Ohio State Department of Education.

Cultivated professional relationships with exemplary cooper-
ating teachers by sharing materials with them, consult'ng
with them in areas of expressed need, and facilitating their
involvement a.- conference and meeting presenters.
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Evaluation Portfolio—
1989-1990

NEXT STEPS/GOALS FOR THE FUTURE

Refine research interests and conduct study in children's
early reading/writing.

Develop networking connections with local profesgsionals in
areas of children's reading/writing.

Gain skills in ethnographic research techniques.

Continue leadership contributions and professional network-
ing in local early childhood arena.

Collaborate with a first or second grade teacher for an
extended period of time using techniques of whole language
and literature-based reading and writing instruction.

Revise the Ed 320 "Kindergarten/Frimary cCuciic Lum" course
to provide knowledge and understanding ot developmentally
appropriate curricula for young children, 4-~8 years old.

Continue effcxrts tc represent Otterbein College at national
level conferences in early childhood, teacher education, and
literacy instruction.

ol
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PERSONAL EVALUATION STRATEGY
1989~90

Emphasis I: TEACHTNG

A. GOAL: Refinement of course content with regard to real time relevancy to
the orld of the teacher and increased student involvement in
class sessions.

1. PROCESS:

a. field experience supervision
b. professional reading
c. listening to teachers
d. observing colleagues

2. SUPPORT:

a. Personal: budget personal time
b. Department: recognition of collegial visits as a trust
relationship between colleagues for professional growth

B. GOAL: Improvement of personal classroom performance to enhence learning
opportunities for students.

1. PROCESS:

a. observe colleagues at least once per quarter (with feedback)

b. be observed by colleagues at least once per quartes (with
feedback)

c. use the IDEA format at least once per quarter

d. create and use a student course evaluation form for every course
taught

e. study, reflect upon, and employ appropriate lessons learned from
all of the above

2. SUPP(RT:

a. Personal: commi tment to be observed by colleagues
b. Department: development of environment which encourages such
observations as non-threatening exchanges between

col leagues
Bmphasis II: SCIOLARSHIP AND PROFESSIONAL INVOLVEMENT
A. GOAL: Develop a professional research/writing agenda.
1. PROCESS:

a. produce and submit for publication one article by the end of
Winter Quarter '

b. explore the development of a workbook/manual of student
involvement in beginning school experiences independent of a
textbook

c. explore writing case studies of actual situations to supplement
and/or replace the "large textbook" normally associated with the
survey course
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SUPPORT':

a. Personal: budget personal time

b. Department: recognition of impact upon load
c. College: same as department

B. GOAL: Cultivate professional relationships which advance recognition of

1.

2.

the work of the department and of the college.

PROCESS

a. serve in leadership positions with associations
b. present papers at professional meetings

c. serve on ODE comnittees

d. attend professional meetings

SUPPORT:

a. Personal: budget personal time

b. Department: recognition of impact upon load

c. College: financial support for professional travel

C. GOAL: Develop a series of planned activities which result in meaningful

1.

2.

school activities.
PROCESS :

a. cultivate relationships with area school districts for potential
staff development sessions or other consultant activities

b. maintain relationship with ODE for involvement with school
districts under standards review

SUPPCRT:

a. Personal: budget personal time

b. Department: recognitior of impact upon load
c. College: same as department

Emphasis III: SERVICE TO STUDENTS

A. GOAL

1.

2.

¢ Learn the complexities of advising.
PROCESS

a. study appropriate written material
b. observe or otherwise participate in advising situations

SUPPORT:

a. Department: provide mentoring support for first-time advisers
b. College:

(1) provide a faculty office large enough to hold more than one

adult
(2) conduct meetings or other relevant sessions for first-time

advisers
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B.

GOAL: Develop an understanding of the role and activities of the career
center in order to enhance personal perticipation in the job
search for assigned student teachers or other education students.

1. PROCESS:
a. volunteer to host/and or meet with on-campus interviewers

b. learn the OC process for advi«ing education students in the job
search process

2. SUPPORT:

College: use of the services of the Career Center

Bophasis [V: SERVICE TO DEPARTMENT AND COLLEGE

A. GOAL: Participate actively in ongoing and special needs committees of
the department and college.
1. PROCESS: volunteer or otherwise respond to serve on faculty
committees
2. SUPPORT: none required
B. GOAL: Work to support the computer needs of the education faculty.
1. PROCESS:
a. asseus the tasks of the department that might be enhanced and
made more efficient through the use of computer software
b. suggest appropriate software and equipment appropriate for
accomplishing identified tasks
c. aid faculty and staff in their use of the identified software
2. SUPPORT:
a. Personal: budget personal time
b. Department: provide financial support for software
c. College: provide financial support for hardware
% % *
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PERSCNAL EVALUATION STRATEGY - PROGRESS REPORT
1
April 13, 1990
Emphasis I: TEACHING

A. GOAL: Refinement of course content with regard to real time relevancy to the
world of the teacher and increased student involvement in class
sessions.

1. PROCESS:
a. field experience supervision

The process (and number of students) in the Study of the
School (SOS) supervision does not allow a great deal of
centact with teachers, especially at the secondary level.
However, each time I visit a school I observe the school much
as I would want cne of our students to observe. I have had
numerous canversations with both adnministrators and teachers
about "current events" and concerns. With regard to student
teaching, my observations and conversations have helped me
reenter the daily world of the classroam teacher.

b. professional reading

In addition to my regular reading of Education Week,

Educaticnal Leadership, and Kappan, the bulk of my

professicnal reading is in the area of multicul tural
education. I am always in search of first person,
Sam'.ng;-of-age materials with which to make the classroan more
real."

As a former administrator with the ODE I receive the
"Superintendent's Newsletter" which allows me to be as close
as I want to be to the world of school administration and
teaching from the state perspective. This helps me to be
current in classroam discussions, with teachers in the field,
and prepared for the constant changes in school law.

¢. listening to teachers
My supervision activities allow this to happen.

d. abserving colleagues
While I have not observed colleagues in formal teaching
situations, I have purposely engaged OC professors (both
education and others) in conversations about general areas

that a "beginning' college teacher considers legitimate
concerns.




2. SUPPORT: Jkl-5

a. Personal: budget personal time

The professional climate at Otterbein has encouraged me to set
my own professiocnal agenda about 90 percent of the time. This
atmosphere has proven to be stress-reducing and professionall Y
rewarding.

b. Spartment: recognition of collegial visits as a trust
relationship between colleagues for professional growth

I have confidence that any one of my colleagues in the
department would be helpful to me in my classroam
presentations. I have no concerns whatsoever with any one of
them visiting my classroom. I just have to do it.

B. GOAL: Improvement of perscnal classroom performance to enhance learning
opportunities for students.

1. PROCESS:
a. observe colleagues at least once per quarter (with feadback)

Not yet accamplished; an observation will occur before the end
of the academic year.

b. be observed by colleagues at least once per quarter (with
feeaback)

Not yet accomplished; an observation will occur before the end
of the academic year.

c. use the IDEA format at least once per quarter

I used IDEA in the summer Multicultural Education (MCE)
course and in the autum in the graduate School Law course.
The results were turned in to the department chair to be made
a part of my portfolio. I am enclosing copies of the written
caments which accampanied that evaluation. I will use the
IDEA in my spring SOS course.

d. create and use a student course evaluation form for every
course taught

I have done this in SOS each quarter. At the end of the
academic year I will compile the results and forward them to
the department chair. A copy of the evaluation form is
attached.

e. study, reflect upon, and employ appropriate lessons learned
fraom all of the above

I have made '"mid-course correcticons' in SOS as a result of the

evaluations and suggestians of the students. That may be cne
reason my syllabus is becoming so large,

Q ::f (;




Emphasis II:
A. GOAL:

1.

20

B. GOAL:

2.

SUPPORT:
a. Personal: cammitment to be observed by colleagues

I continue to have the camnitment. I just have to schedule
the actual visit.

b. Department: development of enviranment which encourages such
observations as non-threatening exchanges between colleagues

I sense that this environment is developing at a very positive
rate.

SCHOLARSHIP AND PROFESSIONAL INVOLVEMENT
Develop a professional research/writing agenda.

PROCESS:

a. produce and submit for publication one article by the end of
Winter Quarter

I have bequn the research an my monograph thru interviews and
attending State Board of Education hearings. It appears as if
the article will be another cne of those "summer projects.'

b. explore the development of a workbook/manual of student
involvement in beginning school experiences independent of a
textbook

I continue to work on this as I revise the worksheets for
SOS. I estimate that as the course is organized now that less
than half of the current text is used.

c. explore writing case studies of actual situations to
supplement and/or replace the "large textbook' normally
associated with the survey course

There is renewed interest in the case study approach to
teacher education. It is one way to approach the
clinical/field experience dilemma. Several new works are
organized in this way, however, they are so broad in scope
that they do not "fit' much of s0S. I will continue to work
on the development of such cases. Early steps an my part
include role-playing in both MCE and SOS and a final exam in
MCE that was entir=ly case study driven.

SUPPORT:

a. Personal: budget personal time

b. Department: recognition of impact upon load
c. College: same as department

Cultivate professional relationships which advance recognitisn of
the work of the department and of he college.



ot ANAd o I

PRCOCESS:

serve in leadership positions with associations

a.
I serve the Ohio Association for Supervision and Curriculum
Development as a member of the board of directors and chair of
the research camittee.

b. present papers at professional meetings
I presented twice last academic year. This year I did not
apply to present any papers. I will apply during the coming
academic year.

c. serve on ODE committees
I was selected by the Governor, through the ODE, to represent
higher educaticn on the selection panel to choose two Christa
McAuliffe teaching fellows. The fact that I wrote the
guidelines for the project while at ODE may have played a part
in my continuing to serve on this selection panel.

d. attend professicnal meetings
I attended both the fall and spring conferences of OASCD and a
National Middle School Association conference an Middle School
Certification in Atlanta. I also attended an Ohio School
Boards Association Law Update Seminar.

SUPPORT:

a. Personal: budget personal time

b. Department: recognition of impact upon load

c. College: financial support for professional travel

The department and the college have been quite generous in
supporting my attendance at the Atlanta conference and the Law

Seminar.

Develop a series of planned activities which result in meaningful
school activities.

PROCESS

a.

cultivate relationships with area school districts for
potential staff development sessians or other consultant
activities

I am cultivating but not much has sprouted. I did meet again
with the Worthington cammittee on becaming a two-high school
district. I was approached by the Ohio School Boards
Association to became a part-time policy consultant. This
would have entailed travel throughout Ohio to work with school
boards on revising and developing board policies. While I
would have enjoyed the tasks involved, we could not agree on

the value of my time and expertise.

H
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2.

Erphasis III:
A. GOAL:

1.

2.

b. maintain relationship with ODE for involvement with school
districts under standards review

I have the approval of the assistant director for school
inspeciiryi that I may serve as what they term an "augmenter'
for schoui inspections in the state. What remains is matching
my schedule to that of the school insprstions. It is possible
than this could happen in early December of this year. This
would allow me to visit classroams in a variety of districts.

SUPPORT:

a. Personal: budget perscnal time

b. Department: recognition of impact upon load
c. College: same as departinent

SERVICE TO STUDENTS

Learn the camplexities of advising.
PROCESS:

a. study appropriate written material

I have done this. I have also met with " concerning
the advising process.

b. observe or otherwise participate in advising situations
I had the chance to work with a few students during a summer
orientation period but most of my knowledge has been through
an-the-job training. I have been an the "fast track" since

I am consistently sent new advisees who are transfer students.
I now have 19 advisees in my first year as an adviser.

SUPPCRT':
a. Department: provide mentoring support for first-time advisers

I have sought such help; there is no formal program or
support.

b. College:

(1) provide a faculty office large enough to hold more than
ane adult

No progress. I really can not conduct adequate meetings
with the SOS personal conferences, required break-out
seminars or other such undertakings in my cubicle.

(2) conduct meetings or other relevant sessions for
first-time advisers

I did not learn of any such meetings.

49



B. GOAL:
Bmphasis IV:
A, GOAL:
l.

YN T/

Develop an understanding of the role and activities of the career
center in order to enhance personal participation in the job
search for assigned student teachers or other educ: :ion students.

PROCESS:

a. volunteer to host/and or meet with on-campus interviewers

I hosted one school district last spring.

b. learn the OC process for advising education students in the
job search process

This will remain a goal. My learning this far has been
through student teachers and not the center.

SUPPORT':
College: use of the services of the Career Center
SERVICE TO DEPARTMENT AND COLLEGE

Participate actively in ongoing and special needs coamittees of
the department and college.

PROCESS: volunteer or otherwise respond to serve on faculty
camittees

(a) College:
(1) Member, Teacher Education Committee
(2) Member, Camputer Advisory Camnittee
This cammittee seems to be in limbo after the
- decision-making authority was consclidated. Perhaps its
activities will increase with the new Director of

Academic Camputing. It might make sense for Dr.
Sizemore to replace me on this comittee.

(3) Member, Poster Appeals Conmittee (!)
(b) Department:
(1) Produced the Social Studies NCATE Folio

(2) Responsible for the revising of the Student Teaching
Handbook and all related forms.

(3) Guided and compiled a curriculum alignment review of the
education department courses and the Natiocnal Teacher
Ezam

(4) Studying the implementation of a course sequence to
produce middle level certificatien.

(5) Studying additional offerings for the MAT program.



(6) Wrote the graduate syllabi for the courses Mul ticultural
Education and School Law.

B. GUAL: Work to support the camputer needs of the education faculty.

1. PROCESS:

a. assess the tasks of the department that might be erhancad and
made more efficient through the use of camputer software

This project has not progressed a great deal because my
background is in the IBM clone ar-a and we appear to be
heading in a Mac direction. I fesl that Dr. Sizemure and the
Director of Academic Camputing cculd be relied upon to
accomplish these goals.

b. suggest appropriate software and equipment appropriate for
accamplishing identified tasks

c. aid faculty and staff in their use of the identified software

2. SUPPORT:

a. Personal: budget perscnal time
b. Department: provide financial support for software

The chair has been forthright and supportive of software
needs.

¢c. College: provide financial support for hardware

The financial support to the department in hardware has not
lived up to original and supportive pramises.

* * *

Original submission of goals: October, 1989
Progress report: April 13, 1990
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RENEWABLE TERM REAPPOINTMENT PORTFOLIO

PhD, Assistant Professor

’

I. RESUME [TaB_J ]

II. QUALITY OF TEACHING

A. Annual Evaluations [TAB = ]

-

B. Faculty Annual Reports [TAB__J ]

1. Personal Evaluation Strategy 89-90 (Progress Rpt)
2. Personal Evaluation Strategy 90-91

C. Student Evaluations
l. IDEA Format

a. ED 360 Multicultural Education (Winter 88-89)
[taB__d_ ]

(1) Survey Results
(2) student Comments

b. ED 507 Multicultural Education (Summer 1989)
[TAaB__S ] -

(1) Survey Results
(2) Student Comments
c. ED 638 Schcol Law (Autumn 89-90) [TaE_&_ ]
(1) Survey Results
(2) student Comments

d. ED 638 School Law (Autumn 90-91) [TaB_/7 ]

(1) sSurvey Results
(2) student Comments
2. Instructor's Evaluation Format for ED 16C

a. Survey Results [TAB_J ]

b. Student Comments [NOTEBOOK]
D. Peer Observations [TAB 9 ]

l. Dr. Fayne (Spring 83-89)

Man
AW}



DRAFT: Renewable 'l'erm Keappointment Forttollo JRL 12

2. Dr. Pettegrew (Spring 89-90)
3. Dr. Wells (Winter 90~91)
E. Instructor's Personal Analysis of Teaching [TAB_léL_]
1. ED 160 Study of the School
2. ED 360 Multicultural Education
3. ED 37 Social Studies Breakout
4, ED 410 Student Teaching
a. Supervision
b. Seminar
5. ED 507 Multicultural Education (Graduate)
6. ED 638 School Law (Graduate)
F. Course Syllabi and Worksheets [TAB_jZ__j
III. ADVISING [TAB_/Z ]
A. Description of Load: Transfer Studeats
B. Peer Advising Help
C. Summer Orientation
D. Procedures and Forms [TAB_JEL_]
l. Undergraduate Curriculum Sequence
2. Four-year Planning Schedule
3. Adviser Checklist
4. GPA Goals Sheet
IV. CAMPUS LEADERSHIP
A. Teacher Education Committee
B. Computer Advisory Committee
C. Ammons~Thomas Scholarship Committee
D. Poster Appeals Committee
V. PROFESSIONAL ENRICHMENT

A. Professional Societies and Service
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DRAFT: Renewable Term Reappointment Portfolio

»

JRL -~ 13

Member, Board of Directors, Ohio Association for
Supervision and Curriculum Development (OASCD)

Chair, Research Committee, OASCD

Member, Christa McAuliffe Fellowship Selection
Panel, Ohio Department of Education

B. Papers Presented and Consultant Activities

1.

Featured Speaker, Citizens for Substance Abuse,
"Dealing With Controversy: Effective Strategies
for School Administrators," Cincinnati, March 1,
1989.

Main Session Speaker, National Community Education
National Conference, "Interagency Collaboration,"
St. Louis, April 21, 1989

Consultant, Worthington City Schools, Student and
Staff Issues in Moving to a Two High School
District, Spring, 1989

C. Conferences Attended

1.

National Middle School Association Conference on
Certification, Atlanta, February 16-18, 1990

Ohio School Boards Association Workshop on Updates
in School Law, Columbus, July, 1989

Fall Conference, OASCD, Columbus

Education Summit, Ohio Department of Education,
January, 1991

D. Recent Publications [TAB I4 ]

1.

2.

"Assessing Youth Programs: A Guide to Community
Self-Appraisal,”" Community Education Journal,
October, 1988.

"Budgeting for Instructional Improvement," in book
Instructional Handbook, National Association of
Secondary School Principals, revised edition in
press.

E. Research and Writing Agenda

1.

Continued study of the political effects of the
Far Right on public school curriculum (including
phonics instruction)



DRAFT: Renewable Term Reappointment Porttolio JEL - 14

2. Variables associated with student scores on the
ODE's Ninth Grade Proficiency Test with an
emphasis on how school districts prepared for the

test.

3. Production of appropriate case studies of
realistic situations for Study of the School and
Multicultural Education.

4. Development of a student manual of worksheets
designed to replace a textbook for Study of the

School.
VI. DEPARTMENTAL CONTRIBUTIONS

A. Contacted all major elementary and secondary texthook
publishers requesting ccpies of all appropriate
muterials which resulted in library acquisition of over

1000 new items.
B. Produced the Social Studies NCATE Folio

C. Wrote the Student Teaching Handbook, including all
forms, a cooperating teacher edition, and appropriate
forms for MAT Internship. [SEE HANDBQOK]

D. Guided and compiled a curriculum alignment review of
education department courses and the National Teacher

Exam

E. Studying the implementation of a course sequence to
produce middle level certification.

F. Studied additional offerings for the MAT program.

G. Wrote the graduate syllabi for new graduate courses in
Multicultural Education and School Law.

H., Serving on the Multicultural Issues committee of the
department.

VII. COMMUNITY LEADERSHIP
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